
The University of Dodoma

University of Dodoma Institutional Repository http://repository.udom.ac.tz

Education Master Dissertations

2016

The contribution of school inspection in

improving teaching and learning in

Tanzanian secondary schools: a case of

Mbeya city

Mwambapa, Ibrahim J

The University of Dodoma

Mwambapa, I.J. (2016). The contribution of school inspection in improving teaching and learning

in Tanzanian secondary schools: a case of Mbeya city. Dodoma: The University of Dodoma

http://hdl.handle.net/20.500.12661/1106

Downloaded from UDOM Institutional Repository at The University of Dodoma, an open access institutional repository.



THE CONTRIBUTION OF SCHOOL INSPECTION IN 

IMPROVING TEACHING AND LEARNING IN TANZANIAN 

SECONDARY SCHOOLS: A CASE OF MBEYA CITY 

 

 

 

 

 

 

 

 

By 

Ibrahim Jason Mwambapa 

 

 

 

 

 

 

 

 

A Dissertation Submitted in Partial Fulfillment of the Requirements for the Award of 

the Degree of Master of Arts in Education of the University of Dodoma 

 

The University of Dodoma 

October, 2016 

 



i 

CERTIFICATION 

The undersigned certifies that she has read and hereby recommends for acceptance 

by the University of Dodoma a dissertation entitled: The Contribution of School 

Inspection in Improving Teaching and Learning in Tanzanian Secondary Schools: 

A Case of Mbeya City. In partial fulfillment of the requirements for the Degree of 

Master of Arts in Education of the University of Dodoma. 

 

 

 

 

................................................... 

Dr.  Rose Matete 

 

(SUPERVISOR) 

 

Date: ............................................ 



ii 

DECLARATION 

AND 

COPYRIGHT 

I, Ibrahim Mwambapa, herebydeclare that this dissertation is my own original 

work and that it has not been presented and will not be presented to any other 

University for a similar or any other degree award. 

 

 

 

 

 

Signature: ................................. 

 

 

 

 

 

 

No part of this dissertation may be reproduced, stored in any retrieval system, or 

transmitted in any form or by any means without prior written permission of the 

author or the University of Dodoma. 



iii 

ACKNOWLEDGEMENTS 

I would like to thank a number of individuals of whom without their support this 

study would not have been possible. The first and foremost thanks go to the 

Almighty God who gave me good health, courage and ability to accomplish this 

challenging work.  

My heartfelt thanks also go to my supervisor Dr. Rose Matete for her tirelessly 

professional assistance and guidance that enabled me to accomplish this dissertation. 

Her devotion of time to read this work again and again has helped this dissertation to 

be in the present form. 

Moreover, I offer my sincere thanks to the District Education Officer (DEO), heads 

of schools, school inspectors and secondary schools teachers of Mbeya City for their 

cooperation and helpful contributions during the data collection. Their contributions 

enabled me to get valuable information which made this work to be accomplished. 

In a special way, I would like to express my thanks to individuals who supported me 

during my coursework session, Prof. Kalafunja Osaki, Prof. Willy Komba, Dr. Enedy 

Mlaki, Dr. William Francis, Dr. Gabriel Prosper, Dr. Joyce Nemes and Dr. Juhudi 

Cosmas for teaching me during my master‟s degree program.  

I would like also to thank my colleagues in master‟s programme for their tireless 

support and encouragement, specifically, Frank Kingu, Theodory Hango, Aroko 

Hezron, Innoncent Nyoni and also the deep appreciation should go to my beloved 

best friend Ms. Janeth Thomas for her tirelessly encouraging and supporting me 

morally for the entire period of the course. 

Last but not the least I would like to thank my father, Jason Ernest; my mother, Anita 

Mwakivopile, and my dear brothers, Daudi Mwambapa, Zacharia Mwambapa, Isaack 

Mwambapa, and Lusekelo Mwambapa for their encouragement as well as moral and 

material support. 

Due to all the support received from the mentioned individuals, I remain solely 

responsible for any shortcomings which may be found in this dissertation. 

 



iv 

DEDICATION 

This dissertation is dedicated to my father, Jason Ernest and my mother, Anita 

Mwakivopile who laid a foundation for my education. Together with them, I dedicate 

this work to my brothers, Daudi Mwambapa, ZachariaMwambapa, Isaack 

Mwambapa and LusekeloMwambapa who tirelessly encouraged me throughout my 

studies. 

 



v 

ABSTRACT 

This study aimed at assessing the contribution of school inspection in improving 

teaching and learning in secondary schools in Mbeya City. The study was guided by 

two theories, namely Scientific Management and Human relation theories.  

Itemployed descriptive research design and the data were collected through 

questionnaires, interviews and documentary review. Respondents were selected 

through purposive and simple random sampling techniques and made a total of 108. 

This sample composition included 90 teachers, 10 heads of schools, 7 school 

inspectors, and 1 DEO. Qualitative data were subjected to content analysis while 

quantitative data were analysed statistically with the help of SPSS version 20. 

The findings from the study indicated that school inspection contribute to the 

improvement of teaching and learning in secondary schools. Through the support 

received from the school inspectors, teachers develop the professional skills that are 

useful for the improvement of their work performance. The findings also indicated 

that the provision of seminars and educational workshops to teachers was the most 

relevant strategy towards improving the teaching and learning. Teachers viewed such 

seminars and workshops to improve their competences in helping the students 

learning. The findings indicated further that school inspectorate department faced the 

challenges of lack of financial resources, lack ofimplementation of the school 

inspection recommendation reports and the inadequate support from the teachers 

during the school inspection days.   

It is recommended that the government needs to ensure that the supportive measures 

are taken to make the school inspectors fully function by providing enough facilities 

and to ensure that the school inspection reports and recommendations are 

implemented by the educational authorities within Mbeya City Council.  
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CHAPTER ONE 

INTRODUCTION 

1.1 Background to the School Inspection 

School inspection is well known throughout the different educational systems of the 

world. Its origin can be traced back to France under Napoleon‟s regime at the end of 

the 18
th

century (Adewale, Adeleke, Toyin, Rotim, 2014:75). In European countries 

school inspection was introduced during the 19
th

 century (De-Grauwe,2007:709).  In 

the UK (United Kingdom) for example, the first two school inspectors were 

appointed in 1883 (Shaw, Newton, Aitkin and Darnell, 2003:53). England had its 

first inspectors of school in 1839 and the Netherlands introduced school inspection 

system in 1801 (Wilcox, 2000:15).  

In African countries the term “supervisor” is mostly preferred over that of 

“inspector” (Adewale, et al, .2014:75) while Germany uses the term  “supervisors” 

(Huber, 2006:199) and Canada and Australia they call them as “superintendents” 

(Galabawa, 2001:116). According to De-Grawue (2007:710), some countries such as 

Malawi, Uganda and Mali use different terminologies that have the same meaning of 

school inspection: For example, Malawi, uses “education methods advisor”, Uganda 

“teacher development advisor”, and Mali uses “animateurpedagogique” (De-Grawue,  

2007:711). Nigeria, Lesotho, Senegal and Tanzania still use the term school 

inspectors (Ani, 2008:359). De-Grauwe (2001:27)states that in many African 

countries school inspection services commenced parallel to the introduction of 

formal public education. Tanzanian school inspection system started during the 

colonial rule and it was introducedas early as the 1920s and in Zimbabwe during the 

1930s (De-Grauwe, 2001:27).  Many of the developing countries expanded the 

school inspection services after independence.Also, the increased number of schools 

accompanied with a relatively slower growth in number of supervisor/inspection 

officers (De-Grauwe, 2007:711 and Matete, 2009:2). 
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After independence in 1961, the Tanzanian government decided to regulate the 

provision of education and to improve the quality of education(URT, 

2001:20).School inspectorate is a “professional” wing of the Ministry of Education 

(Galabawa, 2001:113). The main responsibility of the inspectorate department is to 

inspect schools by evaluating the teachers and giving advice to the commissioner on 

the best ways of implementing the national education system policies. School 

inspection in Tanzania is headed by the chief inspector of education. In order to 

improve the teaching and learning in schools the general functions of school 

inspection in Tanzania is to oversee the efficient and effective delivery of education 

and to supervise the school standards of education (URT, 2008:8). 

1.2 Statement of the Problem 

The Tanzanian Education and Training Policy (ETP) of1995 stipulates the different 

functions of the school inspectors. The key functions that are relevant here include 

the following: 

 Carrying out the inspection of all schools and writing the 

inspectionreports to the Chief Education Officer on matters that 

require decision-making actions. 

 Providing the advice to the owners, managers, school 

boards/committees and teachers on the proper implementation of the 

school development plans. 

 Conducting the in-service training for teachers for the improvement of 

teaching and learning. 

  Carrying out the supervisory visits to improve the quality of teaching 

in schools (URT, 1995:26). 
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From the above roles of the school inspectors, one can note that the prime aim of the 

establishment of the school inspectorate system in Tanzania has been towards the 

efforts of enhancing the quality of teaching and learning for the basic education, 

teacher education and secondary education (MoEC, 2005:11). Despite the fact that 

school inspectors have been visiting the schools, there is still poor performance in 

secondary schools. For example, in the Basic Education Statistics in Tanzania (URT, 

2014:52) FormFour pass mark rates fluctuate but with a down ward trend in 

percentage from (91.5%) in 2004 to (50.4%) in 2010 and (53.6%) in 2011, with the 

lowest performance in 2012 (43.1%).  Starting from 2013 to 2015 there had been 

some slight improvement though fluctuating, whereby in 2013 the performance was  

57.1 per cent, in  2014 69.8 percent and  in 2015. 67.9 percent   Furthermore, the 

Form Six examinations pass mark  rates show a declining trend though somehow 

stable and still high from 98.0 percent in 2004 to about 94 per cent in 2013,  about 96 

percent  in 2014 and above 98 percent  in 2015 (URT, 2014:61).  

Many studies worldwide and at national level have been conducted on school 

inspection. Haule (2012) for example, did a study on the perceptions of teachers and 

leaders towards school inspections in Tanzania secondary schools. Mmbando (2010) 

focused on Management of school inspection and supervision for effective delivery 

of quality education.Matete‟s study (2009) in Mbeya City concentrated on the impact 

of school inspection on teaching and learning at primary school level. It was the 

intention of this study, therefore, to investigate how school inspection is responsible 

for improvingthe teaching and learning in Tanzanian secondary schools to fill up the 

knowledge gap. 
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1.2 Purpose of the Study 

The purpose of this study was to examine the contribution of the school inspection in 

improving teaching and learning in Tanzanian secondary schools. The study was 

guided by three specific objectives: 

1.3 Research Objectives 

i. To determine the contribution of school inspection in improving 

teaching and learning in Tanzanian secondary schools. 

ii. To identify how the school inspectors help teachers to improve the 

teaching and learning in secondary schools. 

iii. To find out the challenges encountered by the school inspectors in 

fulfilling their inspection duties. 

1.4 Research Questions 

i. What are the contributions of school inspectors in improving teaching 

and learning in Tanzanian secondary schools? 

ii. What are the strategies that school inspectors use in improving the 

teaching and learning in secondary schools? 

iii. What are the challenges encountered by the school inspectors in 

fulfilling their inspection duties? 

1.5 Significance of the Study 

This study was expected to be useful to the education system in Tanzania and other 

education stakeholders (researchers, policy makers, decision makers, educators, 

curriculum planners, ministry of education and vocational training, school heads, 

teachers, NGO‟s and Students) in the following ways: 
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a) To provide knowledge on school inspection, which will possibly enhance the 

government to add resources towards the inspectorate so as to monitor the 

quality of education provided in the Tanzanian society. 

b) The study is likely to inspire school inspectors on how they can best support 

the teachers especially in relation to teaching and learning. 

c) The study is expected to provide an insight to the Ministry of Education and 

Vocation Training (MoEVT) and other educational stakeholders about the 

importance of implementing inspectors‟ recommendations for the provision 

of   better education.  

d) The findings obtained are expected to be useful to other researchers as a 

source of empirical data to those who will need to conduct their studies in a 

similar area. 

1.6 Operational Definitions of Key Terms 

Teaching: Teaching is considered as a process of supporting learners to construct 

ideas rather than delivering knowledge (Pham, 2011:411). Thungu(2008:20) defines 

teaching as an activity which requires professional knowledge as well as pedagogical 

skills. The improvement of teaching practice depend on inspection, because school 

inspection is useful for improving teaching methods for teachers through seminars, 

workshop, action research, coaching and mentoring after inspection as a feedback 

from inspectors. Kogan and Maden (1999:20) suggest that “inspections generally 

bring improvement in the quality of teaching and learning within schools”. 

Learning: Anderson (1966:710) defines the term learning as a process of acquiring 

new information, skills, behaviour or adapting knowledge in the working memory. 

Through inspection recommendation reports, they help teachers to identify their 
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strengths and weakness areas so as to improve their teaching in order to deliver a 

quality education. 

1.7 Organization of the Dissertation 

The study is organized intoFive Chapters. Following the first chapter,Chapter Two 

presents the related literature.  It also gives the theoretical framework of the study 

based on Scientific Management and Human Relation Theory. The chapter also 

provides the synthesis of literature, knowledge gap and conceptual framework. 

Chapter Three starts with research approach and design, location of the study, 

population of the study, sample, sample size and sampling technique. The Chapter 

also provides the research methods employed in this study; questionnaires, structured 

interview guide, documentary review, Data analysis, scope and delimitation of the 

study, limitation of the study, validity, ethical consideration and summary of the 

chapter.Chapter Four presents analyses and discussesthe findings of the study. 

Chapter Five provides a summary, conclusion and recommendations. 
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CHAPTER TWO 

LITERATURE REVIEW 

2.1 Introduction 

This chapter is concerned with the review of related literature of the study, with the 

aim of widening the knowledge scope about what has been already done with regard 

to the present study. The chapter, therefore, presents the theoretical and conceptual 

frameworks, synthesis of literature and the knowledge gap. 

2.2 Theoretical Framework 

This study was guided by two theories, namely the Scientific Management Theory 

and Human Relations Theory. 

2.2.1 Scientific Management Theory 

The Scientific Management Theory was introduced by Fredrick Winslow Taylor in 

USA (United States of America) in the beginning of the 20
th

 century (Hoy &Miskel, 

2008:9). The main aim was to improve the operational efficiency at the shop floor 

level (Prasad, 2007:32). According to Galabawa (2001:17-18) the main consideration 

of Scientific Management Theory is to solve the problem of labour efficiency. The 

Scientific Management Theory involves a complete mental revolution on the part of 

the workers engaged in a particular industry, in terms of their duties towards their 

works and towards their fellow workers (Ivanko, 2013:5). According to Galabawa 

(2001:19) Taylor‟s Scientific Management Theory can be grouped into four 

principles that are intended to guide the management in various organizations. The 

main aim of the theory was to bring up higherdegree of efficiency, effectiveness and 

optimum productivity. These principles are as follows: 
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a) Development of the scientific methods that replace the old rule of 

thumb methods of management system. 

b) Selections of workers have to be carried out scientifically to optimize 

the performance of the organization.  

a. Supervision of workers is important to ensure the work is 

being done in accordance with the principles to govern the 

high level of performance. 

c) To improve performance of the organization the work has to be 

divided into pieces according to specialization. 

The implication of this theory to the school inspection is that there is a more focus on 

the supervision of the teachers so that they teach in effective way to raise the 

performance in schools.  Theschool inspectors have to train the head teachers and 

principals on supervision techniques so that they can monitor the instructional 

process forpromoting thestudent learning (Hoyle& Wallace, 2005:224). In addition,   

the school inspectors have to be selected based on merits depending on their area of 

the specializations and qualifications. Their competence level in their subject matter 

is likely to help the teachers in the area of weaknesses in teaching a particular 

subject. Teachers have to master their subject matters by understanding the 

curriculum that in turn can help to improve the teaching and learning of the students.  

Moreover, the school inspectors have to supervise the teachers through classroom 

observation, so as to discern the area of weaknesses for the teachers to improve the 

teachers work performance. According to Hoyle & Wallace (2005:122) “classroom 

supervision and observation should be the main focus of the school inspectors if the 

aim is to improve the education quality”. Close supervision practice as stated 



9 

byMatete (2009:19), can ensure that teachers are teaching the way they are supposed 

to and that they follow the approved teaching guidelines. Therefore, the school 

inspectors are to make sure that teachers prepare   the schemes in accordance with 

the syllabus and prepare the lesson plans   for effective teaching and learning (Ehren 

and Visscher, 2008:50).  

The Scientific theory has been found to have some weaknesses. Galabawa (2001:38-

51) states that it is not enough to view a worker simply as an economic motivated 

man exclusively by economic incentives. The theory has also been criticized for 

treating human beings as biological machines (López, 2007:77). The theory as well 

assumes that there is only one-best-way of doing every particular task (Gupta, 2006, 

4:5), which may not be necessarily the case, there might be different ways of 

achieving the objectives.  

2.2.2 Human Relation Theory 

Human relation theory was developed by George Elton Mayor between 1880 and 

1949, a philosopher and professor of business administration at Harvard University 

(Kimani, 2007:26). Through his research on workers‟ productivity, he realizes that 

the productivity of workers could be increased when their sociological and 

physiological needs at work are met and they are involved in decision-making 

process (Galabawa, 2001:51). 

Human relation theory is guided by the following features as indicated by Wilcox 

and Gray (1996:110-126) and Rose (2005:43): 

i. The necessity of understanding the social aspect of life and 

environment or context.  
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ii. Involvement of workers on decision-making is important. 

iii. Acknowledgement of Workers‟ knowledge of their job for the 

improvement of productivity and quality of worker‟s performance.  

iv. Partnership in a working place is necessary for the increased 

productivity. 

In School inspection system Human relation reminds therole of school inspectors to 

be facilitators and not the bosses or people who go to schools to find out mistakes of 

the teachers because their aim is to facilitate and monitor the teaching and learning 

process. The theory assumes that human management is an attitude of mind in which 

a human being should be treated as a social animal (Galabawa, 2001:55). According 

to Matete (2009:69)“teachers know better about their strengths and weaknesses 

whilst the school inspector is simply there as a facilitator for supporting the teacher 

for better performance”. According to Aiyepeku (2008:90) “school inspectors need 

to be ideally the teachers‟ friends, advisers and professional colleagues and their 

primary interest need to be assistance to teachers so that they do their work better and 

for the purpose of improving the standards of teaching and learning”.   

School inspectors need as well to make teachers feel more relaxed in such a way that 

they can discuss their problems, observations and even suggestions. According to 

Igwe (2001:245) “school inspectors are required to stop to use the traditional 

inspection which is regarded as a tension-soaked, undemocratic, coercive which 

cause stress to teachers, instead they need to cooperate with teachers and have a 

collaborative supervision that may lead to free tension, fairness, openness and 

acceptance of the positive acceptance of the recommendation they give”.  Matete 

(2009:22) states that “school inspectors have to consider teachers as important 

partners and they feel that they are useful for the improvement of the schools”. 
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The Human Relation Theory is  criticized because of concentrating on a single aspect 

of social environment to influence high productivity but forget other factors like 

salary level, culture, individual interest in work, and the structure of the organization 

that can all have a great deal of influence over worker‟s creativity and productivity 

(Matete, 2009:22). Galabawa (2001:45) states that although social rewards have been 

important in organizations, this does not reduce the importance of material rewards. 

Furthermore, the Human Relations Theory have been criticized on the issue of 

laissez-faire supervision in which they let people do things in whatever ways they 

would wish to, which can lead to under productivity(Sergiovanni & Starratt, 1993; 

2007; as cited by Matete, 2009:22). 

2.3 The Meaning of School Inspection 

School inspection is defined as the process of assessing the quality and/or 

performance of the institutional services, programmes or projects by those 

(inspectors) who are not directly involved in them (Wilcox, 2000:15). Richards 

(2001:656) defines the term school inspection as the process ofobserving work in 

schools, collecting evidences from a variety of other sources and reporting the 

judgments. From this definition a person who inspects the schools must be well 

equipped on how the process should be and must have a critical mind to observe all 

what is really happening at school including school management, teachers, 

environment, infrastructure and the whole process of teaching practices (curriculum 

implementation). An inspector therefore, “must collect the right information, provide 

the right feedback and conclude with the right and sound judgment for the school 

improvement and educational quality” (Haule, 2012:10). 
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2.3.1 Types of School Inspection 

There are essentially three main types of school inspections these include: 

2. 3.1.1 Whole School Inspection 

This type of school inspection covers all aspects of schools as places of learning 

based on the school development plan (Uwazi-Twaweza, 2011:3). The whole school 

inspection involves the inspection of all activities conducted in a sampled school 

within a region so as to get first-hand information on curriculum implementation and 

innovation, management relations and development programs but soon after 

inspection they provide strong recommendations to the regional director for 

consideration and probable action (De -Grawue, 2001:299). According to MoEVT 

(2010:22) in the whole school inspection the school inspectors make a team that will 

enable them to evaluate all the  aspects such as analytical and situational assessment 

of the school, strengths, weaknesses, opportunities, limitations and suggest 

intervention to be administered for the improvement of the schools because it focuses 

on all subjects, infrastructures and environment. The whole school inspection is 

useful because of its diagnostics nature and the advisory support it provides to the 

schools (Wilcox,2000:77). 

2.3.1.2 Follow-up School Inspection 

Follow-up school inspection is carried out after a whole or special inspection to 

check whether or not the recommendations given during the whole school inspection 

have been implemented (Uwazi-Twaweza, 2011:3). URT (2008:13) states that the 

follow- up inspection focuses on what has happened on the whole school inspection 

and also they go beyond on what has been observed in the whole school inspections. 

Follow up inspections are few and focus on what has happened as a result of the 
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earlier, whole school inspection (Shann, 2001:70). Peter (1983) comments that the 

follow-up school inspection are useful because the school inspectors investigate 

whether the suggestions, corrections and recommendations made during the previous 

visit have been carried out by the affected schools. 

2.3.1.3 Special School Inspection 

This type is for specific problematic aspects, for example, when there are allegations 

of irregularities in management of resources, misconduct in the schools, or persistent 

poor performance (Uwazi-Twaweza, 2011:3). According to Haule (2012:6) special 

school inspection is dealing with specific issues and sometimes it allows flexibility. 

The special school inspection is conducted at certain occasions: for instance, for 

checking the new allegations of irregularities or if conflicts are at hand, when 

mismanagement is indicated (URT, 2008:13-14). Furthermore, special inspections 

are conducted in matters that require immediate attention and are in the form of 

researches or visits to uncover more of the issues that affect smooth curriculum 

implementation in order to facilitate decision-making where appropriate 

(NAO,2008:43). In Tanzania,for example, special inspection was carried out between 

2004 and 2005 to investigate on how there was a   poor performance of the form four 

students in the national examinations (URT, 2008:22).  

2.4 Roles of School Inspection 

The roles of school inspection are many but in few are the following: contribution of 

school inspection in improving teaching and learning, school inspection for 

improving teachers‟ professional skills, school inspection as an instrument for quality 

assurance, school inspections for fostering teachers‟ accountability, school inspection 
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for making judgment and offering feedback and school inspections for motivating 

teachers. 

2.4.1 School Inspection for Improved Teachers’ Professional Skills 

School inspection is used as a strategy for the development of teachers‟ professional 

development for the purpose of improving teaching and learning within education 

system. School inspections are expected to ensure that teachers are professionally 

equipped in performing their duties at school level and these new skills are imparted 

to teachers through seminars, workshop and in-service training (Haule, 2012:10). 

School inspectors have the responsibility of improving the professional skills for 

teachers through theeducational conferences, seminars and workshops (OECD, 

2009:27). Petaia (2009:48) states that through seminars and workshops teachers are 

provided with professional knowledge and skills that enable them define their areas 

of responsibilities. Teachers also need training to upgrade their teaching and learning 

skills. The intention is to encourage the teachers to workharder and remain in their 

profession (Okoro, 2004:13). Komba (2005:76)commentsthat the school inspectors 

have to helptheteachers professionally.   

Wanzare (2002:217)opines that a major role of the school inspectors is to supervise 

and to give advice on how to teach effectively and proper preparation of schemes of 

work and lesson plans.Mmbando (2010:17) also suggests that school inspectors have 

to make sure that all teachers attend seminars to equip themselves and making sure 

that they have the same ideas/opinions on several issues such as issues related to 

lesson plans and scheme of work.Sivonike (2010:25) and Harris and Van Tassel 

(2005:266) comment that it is important for teachers to gain the new knowledge and 

skills that can be of help in the improvement of the teaching and learning of the 
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students. Thus, professional development is something crucial to teachers under the 

school inspectors to improve the students learning. Furthermore, Mathew (2012:207) 

sees that school inspection provides support to teachers on the type of methods and 

materials appropriate to adapt during actual lesson presentation.  

2.4.2 School Inspection as an Instrument for Quality Assurance 

The inspectorate system performs the function of quality control and assurance in the 

area of curriculum implementation and teacher performance. Quality assurance 

achieved through the inspection of institutions and by reporting the inspection 

findings to the educational institutions, school managers and to the Ministry 

(Mmbando, 2010:8). According to Apelis (2008:38) thequality of the education 

provided can be achieved through the interaction process between the school 

inspectors and the teachers.  

According to NAO (2008:52) the purpose of the school inspection is to monitor the 

delivery of education and the adherence to the stipulated curriculum including lesson 

preparation and the standard set in order to safeguard good quality in education. 

Likewise, Mathew (2012:203-214) indicates that the reliability and effectiveness of 

educational system is achieved through inspection. School inspectors have a greater 

opportunity to help teachers improve in teaching and learning for learners to realize 

the school goals and mission.Opoku-Asare (2006:35) also states that school 

inspection is essential for sustaining teaching and learning effectiveness, and 

maintenance of quality standard in the schools. 

In addition, Mbwambo (1990:16) comments that school inspectors are responsible to 

inspect all schools and offer suggestions and recommendations on the ways as well 

as means of improving the quality of education. In the same line,  Kabunduguru 
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(2013:96) states that after inspection,  a teacher needs to be given time to discuss 

with inspectors on issues raised during inspection such as preparation of teaching and 

learning materials, lesson plan, schemes of work, lesson notes and log books. 

Mathew and Smith (1995:29) alsoassert that after classroom observation school 

inspectors have to discuss with individual teachers about issues that arose during the 

lesson presentation in the classroom. 

Furthermore, MacBeath (2006) as cited by Matete (2009:54)  claims that in England 

quality assurance acted as a strategies of the inspection system which involves 

evaluation, assessment and monitoring process carried out by inspectors concerning 

what teachers do in classroom to improve academic standards and quality education.   

2.4.3 School Inspection for Fostering Teachers’ Accountability 

School inspection indirectly influences teachers accountability to their work 

performed. Machumu, (2012:39) states that school inspection is very important since 

it is conducted with the purpose of ensuring accountability among teachers as well as 

ensuring that the standards in education are upheld. The data related to teaching and 

learning that are collected by school inspectors at school levelmay foster 

accountability among teachers and other staff members(Matete, 2009:33). Badare 

(2007:51)states that school inspectors need to ensure that schools adhere to the 

educational objectives and the government policies.Wanzare (2002:117) also argues 

that in Kenya school inspectors ensure that the public funds that are provided for 

running schools are utilized as planned.Lillis (1990:42) insists that the main aims for 

school inspection is to improve the quality of teaching and learning and to ensure 

policy implementation and accountability at the lower level of schools. 
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In Uganda, school inspection is carried out by independent agencies or semi-

autonomous organs attached to the Ministry of Education (MOE) and acts as the 

mechanism that the government uses to ensure accountability to the public in terms 

of the value for money invested in the education systems(Macharia andKiruma, 

2014:2).Furthermore,Wong and Li (2010:229) assert that school inspection in Hong 

Kong has been an instrument for maintaining quality in schools which has dual 

purpose of enforcing accountability and school improvement. Matete (2009:91) 

comments that school inspection becomes useless if the inspection recommendation 

reports are not acted upon by the relevant authority. In England, Wales and 

Netherlands believe that accountability in education through school inspection may 

facilitate the attainment of the desired outcomes (Wilcox, 2000:55). 

2.4.4 School Inspection for Offering Feedback 

To improve teaching and learning the school inspection offers more judgments about 

school performance. School inspection provides the information to parents and to the 

public, it offers formative feedback to schools, inform much more targeted 

improvement, interventions for low performing schools and accelerate timelines for 

school improvement (Gross, 2012:11).  

The major purpose of school inspection is to collect a range of evidence, match the 

evidence against a statutory set of criteria, arrive at judgments and make the 

judgment known to the public (Mmbando, 2010:4). School inspection is a 

collaborative course of action where the inspector works with the head of school, the 

teachers and other stakeholders inimproving the quality of teachingschools(Wassena, 

2009:15). Oelmek (1999:47) reports that on the necessity of school inspectors to 
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supervise and evaluate teachers‟ work performance and schools administration for 

every two years and advise them on the new methods of teaching. 

Michael and Marian (1995:53)reveal that positive relations between teachers and 

school inspectors is very essential to facilitate the acceptance of the challenges and 

support from the school inspectors by teachers.Matete (2009:53) insists that school 

inspectors are obliged to provide the feedback to schools, the government and the 

educational stakeholders on how to improve the education system. School inspection 

provides feedback to education stakeholders on the status of implementation of the 

curriculum in basic education (Mlaki, 2014:66). It also oversees and recommends 

good governance practice in pre-primary, primary, secondary schools and teachers 

colleges both public and private.  

2.4.5 School Inspections for Motivation of Teachers 

School inspection to have its meaning, teachers and school leaders need to be 

motivated. Matete (2009:104) states that “teachers can be motivated towards their 

work performance when they see that their problems are solved and school 

inspections recommendations are implemented”. Ehren and Honingh (2012:247) 

point out that school inspector‟s support seem to be necessary to motivate teachers 

towards stimulating school improvement.Mathew (2012:215) suggests that for 

educational quality to be achieved, the school inspectors need to have an opportunity 

for supporting teachers in order to make teaching and learning environment 

conducive for learners. According to Thomas (1996:355-369) school inspectors, 

however, contribute to the de-motivation of teachers because they fail to observe the 

inspectors code of conduct. Thomas gives the example of the UK (United Kingdom) 

where teachers perceived the school inspection as a potential danger and a threat to 
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their work. Also,Wanzare (2002:220) on his study revealed that over the years, the 

behaviour of Kenyan school inspectors especially towards teachers has been 

criticized by Kenyans because it does not significantly contribute to school quality 

rather than conflicts between school inspectors and teachers.  

2.5 Synthesis of Literature and Knowledge Gap 

The literature surveyed demonstrates that school inspection is very important towards 

the improvement of theteaching and learning of the students learning. The surveyed 

literature indicate that there a quite a number of researches that have been conducted 

onthe concept of school inspection and role it has in improving the teachers‟ 

professional development. The literature clearly highlighted the contribution of 

school inspection, challenges and strategies that may enhance their efficiency and 

effectiveness in improving the teaching and learning.  Machumu (2012) focused on 

the Secondary School teachers Attitude towards School Inspection, Apelis (2008) 

was concerned with the relationship between the inspection system and teacher 

professionalism, while Haule (2012)did a study on the perceptions of school teachers 

and leaders towards school inspections in Tanzania secondary schools. The study by 

Mmbando (2010) concentrated on management ofschool inspection and supervision 

for effective delivery of quality education. Again, the study by Matete in Mbeya 

City(2009) was about the impact of primary school inspection on teaching and 

learning in Tanzania  at primary school level; the extent to which school inspection 

contributes to the improvement of the teaching and learning process in Tanzanian 

secondary schools has  not been well addressed. Therefore, this study intended to 

bridge this knowledge gap. The next chapter presents research methodology of this 

study. 
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2.6 Conceptual Frame work for School Inspection 

The conceptual frame work of this study is derived from system model (Omari, 

1995:35)because school inspection acts as a process which involves different 

interdependent components that can facilitate the improvement of the quality of 

teaching and learning in schools. In order for school inspection as an agent of quality 

control to have impact on teaching and learning, it has to function as an open system 

with factors that allow interaction so asto contribute to the effective monitoring of 

the quality of education provided in schools.  
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The conceptual framework involves the input, process and output (Figure 2.1) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure: 2. 1: Conceptual Framework for School Iinspection inImproving Teaching 

and Learning Secondary Schools 

Source: Adapted and Modified from Omari (1995) 
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2.6.1 Input 

School inspectors need financial resources to make school visits. For effective 

schoolinspection they need to interact with the students, teachers, administrators and 

check the physical resources such as buildings, books and equipments, and the school 

financial resources and all inputs that are essential for facilitating the work of 

teachersand for theconstructive improvement of how the schools should run.  

2.6.2 Process 

For the school inspection to be effective in improving the teaching and learning in 

schools, the school inspectors need to effectively assess how teachers work in the 

classroom settings. They also need to check the schemes of worklesson plans, log 

books and, the teaching and learning enhance the learning process of the students. 

The process involves the assessment of the administration and management 

functions,  environment issues, how teachers are appraised, including the monitoring 

teachers‟ discipline and provide the advice to the heads of the schools on the proper 

ways of managing the schools. They need as well to provide the professional 

development for teachers through the in-service training. 

2.6.3 Output 

To ensure better outputs of school inspection, it depends on the availability of inputs 

and process. The output resulting from the inputs that are injected into school 

inspection and the  process, could be the improvement of teaching and learning in 

and the improved academic performance of the students in schools achievement of 

students. According to Osaki (2000:10) the product/output in education system is 

related to the students‟ quality, and it can be measured through the students‟ 

performance in the national examinations. 
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2.6.4 Feedback 

If the aim is to improve the teaching and learning then feedback on what is taking 

place during school inspection process is very important. School inspection as a 

process needs to give the feedback through the school inspection report and 

recommendations in order to make some improvements on the identified weaknesses 

during the school visits. According to Matete (2009:30) for the teachers to value the 

feedback resulting from the school inspection visits, the report provided by the 

school inspectors should uphold the teachers‟ dignity and status and it should not 

degradethe teacher‟s image. Any kind of school inspection should aim at making 

teaching and learning more effective with the intension of improving the students‟ 

performance.  
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CHAPTER THREE 

RESEARCH METHODOLOGY 

3.1 Introduction 

This chapter presents the research approach, research design, and location of the 

study, population of the study, sampling techniques and sample size. It also gives the 

methods of data collection, validity, ethical issues and data analysis and limitation of 

the study. 

3.2 Research Approach 

This study employed a qualitative research approach with some aspects from 

quantitative approach. Qualitative research emphasizes the process of discovering 

how the social meaning is constructed and stresses the relationship between the 

investigator and the topic studied. Conversely, quantitative research is based on the 

measurement and the analysis of causal relationships between variables. These 

approaches can be combined within the same piece of research (Saunders, Lewis and 

Thornhill, 2006:113). By combining these two approaches, it was easy to obtain a 

better and more substantive picture of reality of the problem and for verifying the 

responses given by the informants (Berg, 1989:2). In other words, it is more difficult 

to test hypothesis and theory with large pools. It generally takes more time to collect 

the data and analysis is often time consuming and the result are more easily 

influenced by the researcher‟s person bias (Webb, 1966:10). 

3.3 Research Design 

The study was conducted using descriptive case study design because it helps the 

greater understanding of the context of research and to answer the questions why and 

how. This study adopted a single case design.The descriptive case study was chosen 
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for this study for two main reasons. First, one of the goals of all case study research 

is to develop an understanding of the bounded system. Second, the researcher 

requires the close examination of people, topics, issues, or programs as proposed by 

Hays (2004:88).These are often used to present answers to a series of questions based 

on theoretical constructs (Yin, 2003:34). On the other side, descriptive case study 

dependency on a single case exploration, making it difficult to reach a generalized 

conclusion (Tellis, 1997:40). 

3.4 Location of the Study 

This study was conducted in Mbeya City located in Mbeya region. Mbeya region is 

located in the Southern Highlands zone of Tanzania. Mbeya City lies between 

latitude 8 
0 50

` - 8
0 57` 

South of Equator and Longitude 33
0 30

` - 35
0 35` 

East of 

Greenwich. The City is almost surrounded by Mbeya District in all directions (It is 

bordered by Mbalali district to the East, Rungwe and Ileje districts to the South.  The 

district also borders with Mbozi district to the West and Chunya district to the North 

–West) and covers a total area of 222 sq. km. of which (46.4%) of this area is under 

agriculture and (53.6%) is used for other activities which include settlements, 

forestry, valleys and mountain ranges. According to the 2012 National Census, 

Mbeya City Council had a total population of 385,279 people, of which 182,620 

(47%) were males and 202,659 (53%) females. The city population growth rate is 

(4%) compared to the national average of (2.7%) (URT, 2014:7). Mbeya City has 

53secondary schools of which 30 are government secondary schools while the other 

23 are private secondaryschools. It also had a total number of 106 primary schools 

and 10 colleges/universities, such as Mzumbe University, Teofilo Kisanji 

University,Tumaini college university, Mbeya University of Science and 
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Technology, Tanzania Institute of Accountancy, Mbeya College of Business 

Education, St.Augustine University College Mbeya branch, St. Aggrey Teacher‟s 

College, Open University of Tanzania and Tanzania Public service College Mbeya 

campus. 

3.5 Target Population of the Study 

The target population of this study involved secondary schools teachers, schools 

inspectors, heads of schools and district educational officer in Mbeya City (Table 

3.1). The targeted population was useful because they are the main stakeholders 

directly involved in school inspection thus; they were expected to provide the 

important data on the contribution of school inspection and its impact on the 

improvement of the teaching and learning in secondary schools. 

3.6 Sample Size and Sampling Technique 

Table 3. 2: The sample composition of the Respondents N=108 

 Category of                   Selection                                 Targeted                     Reached   

Respondents                 proceduresPopulation  population 

Educational Officer  Purposive sampling  1                                   1  

Head of Schools          Purposive sampling 10                                10 

School Inspectors        Purposive sampling 7                                  7 

Teachers Random sampling 90                                 77 

Total 108                                95 

Source: Field Data (2015) 

3.6.1 Sample Size 

About 77 teachers were involved in answering the questionnaires. Teachers were 

included because they are directly concerned with teaching and learning.In addition 

to that, 10 heads of school weresampled because they occupied leadership position 
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and so had direct contact with school inspections. The study involved the City 

Education Officer and 7 school inspectors.  

The City Educational Officer and school inspectors were selected because they were 

believed to have the appropriate information needed in the study. It was assumed that 

this category of informants‟ is the one that monitor and evaluate the work of the 

teachers. A total of 108 informantscreated relevant information in this study. 

3.6.2 Sampling Technique (procedures) 

In selectingthe sample for this study, the head of schools were selected. This based 

on their time for the short interview and for them to provide the necessary 

information needed for the study. For the case of the school inspectors and 

Educational officer, they were selected purposivelyand teachers were selected 

randomly because these were the main groups in the study and they were the ones 

responsible for the teaching and learning as their day to day function.  

3.7 Methods of Data Collection 

This study employed three methods in the data collection. These methods included: 

Interviews, questionnaires and documentary analysis. 

3.7.1 Interview 

Interview schedule was used to gather information from school inspectors, 

educational officers and heads of schools. Interview wasalso useful in the collection 

of rich qualitative data due to its flexibility. The interviews were conducted in both 

languages i.e. Kiswahili responses were translated into English by the researcher 

himself every evening after the interviews, the purpose of using thesetwo languages 

was to increase interaction between the researcher and respondents in order to ease 
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the process of data gathering and secure the true information to enable the researcher 

to meet the demand of the study. During the field, thenotebook was used in order to 

write some issues that could emerge during the interviewing in order to facilitate the 

analysis process and report writing. 

This method gave the freedom to probe the interviewees so that they can elaborate on 

issues under discussion. Interviews,however, consumed quite a lot of time. Despite 

the shortcoming of interview, it helped to obtain the relevant information. The 

informants had the freedom to express their views and opinions in more detailed way 

on the information in need. 

3.7.2 Questionnaires 

Questionnaires were administered to 90 teachers. The questionnaires were used to 

capture the data from teachers. One of the advantages of questionnaires is to collect 

huge information for a short time and gives enough freedom of respondents to give 

out their opinions. The weakness of this method involved uncooperativeness of 

informants in filling questionnaires and return on time and also it is very expensive. 

Despite these weaknesses of questionnaires, they were still necessary because they 

helped to accumulate a lot of information from the responds since it allowed a larger 

sample size to speak out (Kothari, 2004:100).  

3.7.3 Documentary Review 

Documentary review was used to collect information related to input of school 

inspection on teaching and learning. The documentary review focused on collection 

of the secondary data. The data were collected through reviewing documents such as 

the past inspectors reports and those of educational officers, the examination records 
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both at regional and national level, appraisal letter, books, papers and journals, notes 

boards of the school inspectorate and education officers. 

This method gives a good sources of the background information and it bring issues 

that not be noted by other means like interview and questionnaires (Creswell, 

2009:88). The shortcoming of this method includes that some information are 

inapplicable and other information was out of date. Some information also may be 

depending on the author interest contain biased (Kothari, 2004:108). Apart from the 

weaknesses, it was useful in providing background information about school 

inspection and its inputs towards the improvement of teaching and learning.  

3.8 Validity 

In this study validity was attained through triangulation, were the researcher 

employed a variety of methods in collecting data. Denzin and Lincoln, (2005:102) 

argue that the standards by which validity are determined are different depending on 

the paradigm under which the research is being performed. For the research 

instrument to be valid, that is, to fulfil the function intended to measure, the 

researcher carried pre-test of the questionnaire in a pilot study and triangulation of 

methods of data collection (questionnaire and interviews), as well as data sources 

(from heads of schools, education officer, school inspectors, teachers and 

documentations). 

3.9 Ethical Issues 

Ethics is a code of behaviour that is considered as correct. Ethical consideration in 

this research is considered to prevent ethical dilemmas. The study puts into 

consideration all ethical issues in its conduct including seeking for a research 
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clearance letter from the University of Dodoma (UDOM). The researcher further 

informedthe respondents on the objectives of the study and sought their consent to 

participate in the study, convincing them to provide information without any forceful 

means from the researcher. The researcher also observed the rights of the 

respondents to privacy and confidentiality of the information they provided by even 

not mentioning their names. The confidentiality of the data supplied by respondents 

is of prime concern to all reputable survey organizations (Scheuren, 2004:63). 

3.10 Data Analysis 

In this study the data were collected from the field were processed, analyzed and 

presented by using content analysis in relation to research objectives to describe 

qualitative information such as opinion, altitude and perception of informants. Thus, 

from quantitative data all closed-ended questions were coded and checked for 

accuracy then entered into statistical Package for Social Science Version 20 

Computer programme for analysis and then presented through tables, frequencies and 

percentages.  

3.11 Scope and Delimitation of the Study 

The study focused on finding out how school inspection contributes towards the 

improvement of teaching and learning in secondary schools. It involved only 10 

secondary schools in Mbeya City. This limits the generalization of the findings. The 

study also did not involve all teachers because of the nature of the study as it 

consumes time. On the other hand, this study did not access the students‟ 

performance. 
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3.12 Limitations of the Study 

During the data collection, the researcher faced some limitation which included the 

following: First, it was not easy to review all documents in all schools because of 

poor record keeping in some schools. Secondly, because the selected schools are 

located in town, most of University students use them in doing different projects, so 

it seemed to be a disturbance to some informants because they spenta lot of time 

being interviewed and filling questionnaires without being paid while they had other 

responsibilities too. Another issue was related to the securing of legal permission to 

collect data. It took many days for research clearance. The informants were very 

busy with their daily activities, especially administrative officers. Sometimes they 

were not in the office. This affectedthe time planned for interview so the timetables 

were rescheduled. This again made the researcher to spend much money and time 

travel for transport to make a follow-up in order to ensure that the required 

information was obtained. To overcome these problems the researcher had to use the 

little amount of money he had, in a more economical way. Therefore, the collection 

of data for this study might have been in one way or another affected. The next 

chapter presents and discusses the research findings.  
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CHAPTER FOUR 

DATA PRESENTATION, ANALYSIS AND DISCUSSION OF THE 

FINDINGS 

4.1 Introduction 

This chapter presents and discusses the findings of the study on the contribution of 

school inspection in improving teaching and learning in Tanzanian secondary 

schools, particularly in Mbeya City. The findings are presented basing on the three 

researchobjectives asindicatesearlier: 

 To determine the contribution of school inspection in improving teaching and 

learning in Tanzanian secondary schools. 

 To identify how the school inspectors help teachers to improve the teaching 

and learning in secondary schools. 

 To find out the challenges encountered by school inspectors in fulfilling their 

inspection duties. 

The current study employed 95 informants of whom 77 were teachers, 10 heads of 

schools, 7 inspectors and 1 district education officer. The data were collected through 

interviews, questionnaires and documentary review. This chapter is divided into two 

sections. Section one presents the demographic characteristics of the informants 

according to age, sex, working experience and education level. Section two presents 

and discusses the findings that are organized according to the research objectives as 

mentioned above. The findings are also discussed in the context of existing related 

literature. 
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4.2 Demographic Characteristics of Informants 

This chapter presents the demographic characteristics of informants. It specifically 

focuses on the age, gender, educational level and working experience. 

4.2.1 Informants Age Category 

The findings indicated that 3 (3.2%) of informants were 20-25 age group, 11 (11.6%) 

were 25-30 age group, 15 (15.8%) were 30-35 age group, 28 (29.5%) were 35-40 age 

group,  17 (17.9%) were 40-45 age group, 10 (10.5%) were 45-50 age group and 11 

(11.6%) of informants were 50 and above age group. The study shows that most of 

informants aged at 35-40 and followed by those with 40-45 age groups (Figure 4.1). 

The assumption behind is that most of workers start to settle with the job when they 

reach the age of 35. It was also found that informants who were aged between 51- 60 

and above were teaching in private secondary schools after retirement in government 

secondary schools. 

Figure 4.1: Distribution of Informants by Age group (N= 95) 

 

Source: Field data (2016) 
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4.2.2 Gender Information and Educational Level 

In this study, out of 77 teachers, 39(50.6%) of informants were females and 

38(49.4%) were males. The number of female and male teachers is almost the same, 

this implies that in Mbeya city out of 5 teachers 3 are female and 2 are 

male.Regardingthe head of schools, 8 were males and only 2 were females. This 

reveals that there was gender imbalance in leadership positions because a big number 

of male teachers occupied leadership as compared to female teachers. 

 

In addition, the study involved 21 teachers who were diploma holders 53 were degree 

holders and only 3 were master degree holders. 9 out of 10 heads of schools were 

degree holders and only 1 head of school was a master‟s degree holder (Table 4.1). 

 

Furthermore, the study involved 5 school inspectors who were degree holders and 2 

were master‟s degree holders (Table 4.1). Among them, 3 were males and 4 were 

females (Table 4.1). This indicates that in the school inspection there was no gender 

imbalance compared to the head of schools positions. The study also involved 1 male 

DEO who was a degree holder. The majority of the informants had a bachelor degree 

qualification (71.6%), followed by diploma holders (22.1%). Where the informants 

with the highest level of education was master‟s degree holders (6.3%)(Table 4.1). 
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Table 4.1: Gender Information and Educational Level of the informants 

Informants 

category 

Sex/Gender 

 

Educational level 

 

 M F Diploma Degree Master Doctorate 

Teachers 38(49.4) 39(50.6%) 21(27.3%) 53(68.8%) 3(3.9%)  

Head of schools 8(80%) 2(20%)  9(90%) 1(10%)  

School 

inspectors 

3(42.9) 

 

4(57.1) 

  

5(71.4) 

 

2(28.6%) 

  

DEO 1(100)   1(100%)    

Source: Field data (2016) 

4.2.3 Working Experiences of Informants 

Most teachers had worked for more than 6 years (Table 4.2). This indicates that a 

good number of teachers had experience of being in contact with school inspectors. 

School inspectors as well had worked as teachers for more than 6 years (Table 4.2). 

This indicates that school inspectors as educational leaders had enough experiences 

before being appointed as school inspectors. The head of schools and DEO also had 

experience of more than 6years. 

Table 4.2: Informants’ Work Experience as Teachers 

Respondents category Work Experience 

 2-3 Years 4-6 Years 6+ Years 

Teachers 13(16.6) 13(16.6) 51(66.2) 

Head of school   10(100.0) 

School inspectors   7(100) 

DEO   1(100.0) 

Source: Field data (2015) 
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The study found that all 7 school inspectors had experience in school inspection for 

more than 6 years (Table 4.3). This indicates that school inspectors as educational 

leaders had enough experience of dealing with teachers and possibly being in a 

position of helping teachers to improve teaching and learning. 

Table 4.3: Number of Years Worked as School Inspectors 

Educational level Years worked as a school inspectors 

 2-3 4-6 6+ Total % 

Degree 0 0 5 5 71.4 

Masters 0 0 2 2 28.6 

Total 0 0 7 7 100 

Source: Field data (2015) 

4.3 Contribution of School Inspection in Improving Teaching and Learning in 

Secondary Schools 

It was the aim of this study to find out the contribution of school inspection in 

improving teaching and learning in secondary schools in Mbeya City. Here, the 

findings are reported based on improvement of teaching and learning, improved 

preparation of teaching and learning materials, an instrument for quality assurance, 

improvement of accountability to teachers and professional support to teachers as 

shown in Table 4.4. 



37 

Table 4.4: Teachers’ responses on contribution of SI in Improving the Teaching 

and Learning in Secondary Schools (N=77) 

Contribution of School Inspection Frequency Percentage (%) 

Improvement of the Teaching and Learning 70   90.9 

Improved preparation of teaching and learning 

Materials 

55 71.4 

An instrument for quality assurance 48 62.3 

Improvement of teachers‟ accountability  

Professional support to teachers 

69 

75 

89.6 

97.4 

Source: Field data (2015) 

4.3.1 Improvement of the Teaching and Learning 

This study found that 70 (90.9%) of teachers commented that school inspection 

brought changes in terms of teaching and learning processes (Table 4.4). This is 

because through school inspection, teachers became aware of the issues they did not 

know before. School inspectors advised teachers on how to use teaching and learning 

materials. During the interview, one of the head of schools from school „D‟ pointed 

out: 

 ...In March, school inspectors conducted the seminars to teachers 

in our school on how to prepare lesson plans and scheme of 

works. This was followedby the implementation of what is known 

as student cantered learning rather than a method that was used 

for many years which did not involve students in learning... 

This also was supported by one of school inspectors during the interview who said: 

                         ...School inspection equips teachers with knowledge and skills on 

the instructional pedagogy, especially through the application of 

participatory methods in the classroom and to keep teachers 

aware of the curriculum changes. All these become useful to 

teachers because it provides awareness to teachers on how to 

manage and control the teaching and learning process... 
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As can be seen from the quotations, it means that school inspection is helpful to 

teachers. It can also imply that school inspection plays an important role for the 

improvement of teaching and learning in schools as the heads of schools appreciated 

the support they received from the school inspectors.  

These findings are in line with the study by Oelmek (1999)as indicatedin Chapter 

Two which revealed thaton the necessity of school inspectors to supervise and 

evaluate teachers‟ work performance and schools administration for every two years 

and advise them on the new methods of teaching. In addition,as indicated in Chapter 

TwoHaule (2012) asserts that school inspectors are expected to ensure that teachers 

are professionally equipped when they are in the class. As it has been explained in 

Chapter Two, Matete (2009) also comments that the school inspectors need to 

provide the advice to the teachers that may help in preparation of teaching and 

learning materials. 

These findings again concur with what Lillis (1990)in Chapter Twostated that the 

main aims for school inspection is to improve the quality of teaching and learning 

and to ensure policy implementation and accountability at the lower level of 

schools.The findings alsoare in linewith that of Wanzare (2002)as indicated in 

Chapter Two who has the opinion that the major role of the school inspectors is to 

supervise and to give advice on how to teach effectively and proper preparation of 

schemes of work and lesson plans. 

4.3.2 Improved Preparation of Teaching and Learning Materials 

In this study, it was found that 55 (71.4%) of teachers‟ responses had the view that 

school inspection helped teachers in the process of preparing teaching and learning 

materials for the students(Table 4.4). This means that the availability of teaching and 
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learning materials would helpto teach more effectively. One of the heads of schools 

from school „B‟ said during the interview: 

…The coming of the school inspectors has helped me and our 

teachers so much on how to prepare the teaching and learning 

materials. By using teaching and learning materials the students 

are likely to learn in a more effectively way... 

The school inspectorhad this to say during the interview.  

…During school inspection, I offer advice to teachers on how to 

teach various subjects and to prepare teaching and learning 

materials. Teaching and learning materials help the students to 

understand what is taught by the teacher in more practical way... 

These findings indicate that school inspection improved teachers‟ ability on the 

preparation of teaching and learning materials in secondary schools, which would in 

turn improve the academic performance among students and improve the quality of 

education in secondary education.  

As indicated in Chapter Two, Kabunduguru (2013) states that after inspection a 

teacher needs to be given time to discuss with inspectors on issues raised during 

inspection such as preparation of teaching and learning materials, lesson plan, 

schemes of work, lesson notes, log books record and now much emphasis is given on 

how to shift from teacher centredto student centred learning. More importantly, 

Mathew (2012)in Chapter Two sees that school inspection provides support to 

teachers on the type of methods and materials appropriate to adapt during actual 

lesson presentation.  

4.3.3 An Instrument for Quality Assurance 

In this study, 48(62.3%) of teachers findings from questionnaires indicated that 

school inspectors had the responsibilities of cross-checking the text books and other 

teaching and learning materials in order to validate their consistence with the 

curriculum (Table 4.4). During the interview one of school inspectors had this to say: 
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...For quality education there are several things to be considered. 

We, as school inspectors,need to look on those parts which are 

very important for the quality improvement. For example; we 

check on the teaching and learning materials such as textbooks, 

administration and pedagogical capabilities of teachers in the 

class... 

Another school inspector said: 

 ...Before teaching and learning materials are released they are to 

be assessed to ensure its quality. For example, there are eruptions 

of authors now days whose books are not approved and having 

low quality. So, through school inspection it is possible to reduce 

the risk of low quality materials... 

From the quotations above it implies that school inspectors are important in 

maintaining the quality of education provided which also adheres to the national 

goals that are given in curriculum. 

As indicated in Chapter Two, MacBeath (2006) cited by Matete(2009) states that in 

England the quality assurance agency needsto evaluate the teaching and learning in 

the classroom takes place to ensure that the academic standards and quality education 

is maintained. According to Mathew (2012)in Chapter Two states that for 

educational quality to be achieved the school inspectors need to have an opportunity 

for supporting teachers in order to make teaching and learning environment 

conducive for learners. Wong and Li (2010)as indicated in Chapter Two state that 

“school inspection in Hong Kong has been an instrument for maintaining quality in 

schools which have dual purpose of enforcing accountability and school 

improvement”. 

Furthermore, as indicated in Chapter Two, NAO (2008) also sees that the purpose of 

the school inspection is to monitor the delivery of education and the adherence to the 

stipulated curriculum including lesson preparation and the standard set in order to 

safeguard good quality in education.Opoku-Asare (2006) in Chapter Twoalso states 
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that school inspection is essentials for sustaining teaching and learning effectiveness, 

and maintenance of quality standards in the schools. Along the same line,Mbwambo 

(1990) as indicated in Chapter Twocomments that school inspectors are responsible 

to inspect all schools and offer suggestions and recommendations on the ways of 

how to improve the quality of education. 

4.3.4 Improvement of Teachers’ Accountability 

In this study 69 (89.6%)of teachers stated that school inspection increases teachers‟ 

accountability (Table 4.4). Teachers expressed their views that through school 

inspection teachers are encouraged toworkharder to improve the teaching and 

learning. During the interview, one of the headof the schools from school „F‟ said: 

 ...To be genuine, I feel that the school inspectors help the teachers 

in many ways. They help them to improve their work performance 

and also to improve other areas of responsibilities that they are 

supposed to be committed to...  

Another head of school from school „I‟ added: 

 ... School inspection helps teachers to follow the timetable and to 

prepare important teaching and learning materials. For example, 

the preparation of the schemes of work, lesson plans; lesson notes 

and the teaching and learning materials so that the learning 

objectives can be achieved... 

One of the school inspectors had this to say during the interview: 

...Through school inspection reports,we give instructions to the 

head of schools on how they can supervise the academic issues, 

the administration, infrastructure, financial and human resources 

in their schools... 

From the above quotations, both the school inspectors and teachers, it indicates that 

the school inspectors helped the teachers on how they can improve their work 

performance and the teaching and learning in general.  

As indicated in Chapter Two, Matete (2009) has the opinion that school inspection 

helps the collection of data that can be used to identify the teachers‟ weaknesses so 
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that they can rectify them for a more improved teaching and learning of the students. 

To her, the preparation of school inspection report may foster the teach 

accountability when the leader work on the recommendations given by the school 

inspectors. 

According to Machumu (2012) as indicated in Chapter Two has the view thatschool 

inspection is very important since it is conducted with the purpose of ensuring 

accountability among teachers as well as ensuring that the standards in education are 

upheld.These findings are also supported by Badare (2007)in Chapter Two who 

reports that school inspections are concerned with curriculum development, proper 

and effective utilization of the school grants and materials allocated within the 

schools, and ensuring that schools adhere strictly to educational objectives, 

standards, and the government policies.  

4.3.5 Professional Support to Teachers 

This study found that 75 (97.4%) of teachers commented that school inspection 

contribute to improve teachers professional development (Table 4.4). This is due to 

the fact thatthrough school inspection, teachers are trained on how to improve the 

teaching and learning and in solving difficulties faced by teachers in teaching. Again, 

through school inspection teachers become more aware of the pedagogical and 

content derived to students. 

The findings from the interviews also indicated that school inspection supports 

professional development for teachers. When school inspectors and teachers come 

together, there is possibility for them to share ideas, views, knowledge and skills 

which are necessary for promoting professional development. During the interview, 

one of head of the schools from school „G‟ said; 
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...What I see is that the school inspection provides the opportunity 

for us to update our knowledge and skills by using seminars and 

workshops. In this year, for example, I have attended one seminar 

which helped teachers to be updated on new methods of teaching 

and learning. School inspection acts as a good mechanism for 

improving individual teacher’s performance... 

One of the school inspectors commented during the interview as follows: 

...After the school inspection, we provide a seminar of at least one 

hour to all teachers about what we foundduring the school 

inspection and where we can make correction and improvements. 

For example, we encourage teachers to use teaching and learning 

materials that could facilitate the students understanding during 

lesson delivery... 

However, the findings from the open-ended questionsindicated that some teachers 

had negative attitude towards the school inspection. School inspection to them 

seemed to be wastage of time. Their argument was that it only helpsthe newly 

employed teachers.Again, during the interview one of heads of schools from school 

„B‟ said: 

...Most of the school inspectors whenthey visit in our school they 

just sit in schools office and pass through some schemes of work, 

lesson plan, log books and attendance books. This is why most of 

the recommendations and reports do not reflect the problem faced 

by teachers when they are in the classroom... 

 

From the above findings, it indicates that although the majority of the respondents 

declared that school inspection provide professional development/support, teachers 

wanted the school inspectors to help them to solve the challenges when they are in 

the classroom. This will not only help the teacher to know her/his weaknesses but 

also to improve the teaching and learning of his/her students. 

These findings confirmed what OECD (2009) found in Australia and Brazil as 

indicated in Chapter Two. OECD found that the school inspectors helped the 

professional development of the teachers through offering the educational 

conference, seminars and workshops. As indicated in Chapter Two, Sivonike (2010) 
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has the opinion that school inspection is important for professional development for 

teachers and for educational administrators for them to improve their understanding 

and their work performance. The findings are also in line with the suggestions given 

by Wilcox (2000) as stated in Chapter Two that school inspection should develop 

pedagogical skills for the teachers.According to Harris and Van Tassel (2005) in 

Chapter Two states that school inspection encourages teachers and other school 

personnels to develop and improve their profession through interaction between 

teachers and inspectors. 

4.4 School Inspection strategies for Improving Teaching and Learning. 

This section covers the findings for the specific objective two. It was the researcher‟s 

aim to explore the strategies that can be used by the school inspectors in improving 

teaching and learning in secondary schools. Here, the findings are reported based on 

classroom observation, provision of seminars, checking the teaching preparation, 

provision of inspection reports and recommendations and supporting management 

functions.  

Table 4. 5: Strategies Improving the Teaching and Learning in Secondary 

Schools (N=77) 

Strategies                                                       Frequency            Percentage (%) 

Checking the teaching preparation                                       55                              77.4                  

Provision of seminars and educational workshops            68              88.3                   

Making classroom observation                                             45                             58.4                 

Provision of inspection reports and recommendations     40                             51.9                

Supporting management functions                                       40                              51.9              

Source: Field data (2015) 
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4.4.1 Checking the Teaching Preparation 

The study found that 55 (71.4%) of teachers mentioned that school inspectors 

observe various issues related to teaching and learning preparation(Table 4.5). These 

issues included preparation of lesson plans, schemes of work, lesson notes and 

teaching materials. As the head of school „B‟ said: 

 ...What I know is that the school inspectors look on the following 

things from the teachers, they look whether or not the materials 

for teaching and learning have been prepared such as lesson 

plans, schemes of work, exercises, bank of questions, and if the log 

books are well filled before and after the end of the topic... 

This also was supported by one of the school inspectors, who said during the 

interview: 

...I observed one teacher from a certain school who was teaching 

form one student, a sub-topic of solar energy. She/he was very 

equipped with all necessary official documents before teaching 

like lesson plans, scheme of work, lesson notes and teaching 

materials... 

From the quotation above it indicates thatfor the school inspectors to maintain the 

quality of education there are issues that need attention. Teachers to prepare the  

schemes of work, lesson plans, teaching and learning materials, subject logbooks and 

the lesson notes for them to be able to teach in accordance with the professional 

norms. Although these materials are important, however, they do not necessarily 

indicate the needed improvement.  

As indicated in Chapter Two, Matete (2009) views that the school inspectors need 

not to judge the work of the teacher based on the collection of the material evidence 

such as subject log books, schemes of work, lesson plans and the teaching and 

learning materials. They need to visit the classroom so that to discern the weaknesses 

of the teachers in teaching materials. 
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4.4.2 Provision of Seminars and Educational Workshops 

In this study 68 (88.3%) of teachers in all schools visited commented that the school 

inspectorsuse seminars and educational workshops to discuss educational matters 

such as pedagogical skills and on new or difficult topics in the syllabus(Table 4.5). 

During the interview, the head of school „G‟ stated:  

 ...I have attended several seminars and workshops organized by 

school inspectors concerning learner-centred approach. Frankly 

speaking, these seminars have been useful to my profession as a 

teacher because it has created awareness to me on how to manage 

and control teaching and learning process... 

Another headfrom school „H‟ said: 

...School inspectors use seminars and workshops to help teachers 

improve their knowledge and skills to be up to date,for example in 

this year two mathematics teachers attended seminars which 

helped to up-date them on new methods of teaching and learning 

and preparation of interactive teaching materials... 

As it can be seen from the quotations the findings show that school inspectors use 

seminars and educational workshopsfor developing and improving teachers‟ skills 

and knowledge in order to maintain the quality of education.  

As indicated in Chapter Two, Petaia (2009) states that through the seminars and 

workshops teachers are provided with professional knowledge and skills that enable 

them to define their areas of responsibilities. These findings are also supported by 

Harris and Van Tassel (2005)as indicated in Chapter Twowho comment that teachers 

should be encouraged to attend seminars and workshops for them to learn specific 

knowledge and skills that can help them improve their teaching and learning.In 

additionMmbando (2010) in Chapter Twoalso suggests that school inspectors have to 

make sure that all teachers attend seminars to equip them and making sure that they 

have the same ideas/opinions on several issues such as issues related to lesson plans 

and scheme of work. As indicated in Chapter Two, Matete (2009) states that 
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conducting seminars or training after the actual school visits may have more positive 

impacts  in helping the teacher to improve the teaching and learning.  

4.4.3 Making Classroom Observation 

The study found that 33 (42.9%)of teachers commented that school inspectors make 

observation to teachers in order to discover strengths and weaknesses during actual 

lesson presentation(Table 4.5). For instance the school inspectors observe the 

organization of a lesson, teacher‟s competence, the use of teaching and learning 

materials and classroom management.  The head of school „I‟ said: 

...School inspectors advise us on how to teach the students. 

Teachers are supposed to introduce few things during the lesson 

so as to make easier for the students to understand well the topic... 

This was also supported by the DEO, during the interviewwho added that: 

... School inspectors make follow-up on how a teacher presents the 

lesson and later they make recommendations on thestrengths and 

weaknesses identified. This is an important strategy that helps 

teachers to improve in teaching career...      

From the above quotations, although it was noted that the school inspectors made 

classroom observations, but in some schools, it seemed that the school inspectors sit 

in the staff office without visiting to the classroom to see what is going on during 

teaching and learning. The head of school „B‟ said:  

...The number of inspectors is small compared to the number of 

schools. For example they inspect the school with 42 teachers for 

2 days this is impossible. What happens is that they end up with 

the school heads offices... 

One of the school inspectors pointed: 

...Because of time shortage and resources we only take samples of few 

teachers and important documents. But if possible, it is good to get into the 

class so as to see the whole teaching process. It is due to the limited time 

that we lack time to get into the classrooms... 
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These findings indicatethat school inspectors faced challenges oflimited time which 

makes it difficult to inspect all schools intensively through theclassroom observation. 

These findings are in line with the study done by Mathew (2012) and Matete (2009) 

as indicated in Chapter Two who also found that due to inadequate time, school 

inspectors were unable to visit the schools as planned. It was found in their studies 

that school inspection has been superficial and in some schools the inspection takes 

place after the school inspectors have received some complaints from people or 

through the Ministry of Education. The findings are also supported by Gray (1994) as 

indicated in Chapter Twowho argued that most inspections last for few hours instead 

of days or weeks because of limited time for inspection thus it makes many school 

inspectors to ignore important areas in schools. In the same lineMathew & Smith 

(1995) in Chapter Twoalso state that after classroom observation school inspectors 

have to discuss with the individual teachers about the issues arose during the lesson 

presentation. 

4.4.4 Provision of Inspection Reports and Recommendations 

In this study, 40 (51.9%) of teachers commented that school inspection written 

reports and recommendations contribute to improve teaching and learning(Table 4.5). 

This is because through the written report teachers may understand their weaknesses 

that were observed during the classroom teaching observation. One of school 

inspectors said: 

...We provide the report after the school inspection exercise to the school 

heads so that they may work on the recommendations provided. 

After sometimes we go back to check whether they have worked 

on those issues we recommended... 
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Again, one of the heads of schools from school „H‟ during the interview said: 

            ...After inspection, I usually highlight issues pertaining to 

curriculum implementation that were observed during the school 

inspection. Then, I address those issues together with 

recommendations provided by inspectors to the teachers... 

Another head of the school from school „E‟ stated: 

 ...School inspectors together with staff members usually have meetings. 

They give a summary of what they observe during school 

inspection and then they preparea report and recommendations 

on all issues raised in order to maintain all strengths and to 

rectify those areas of weaknesses... 

During interview, it was further found thatthe reports and recommendations in 

schools have been just the repetition of the same shortfalls for many years. Here, one 

of the heads of schools from school „G‟ said: 

 ...It is not easy to make a follow-up and observe weather the teachers 

implement school inspection recommendations or not because I 

have a lot of responsibilities. As a result, I miss time to 

concentrate with all recommendations as provided by the school 

inspectors... 

One of school inspectors, during an interview said: 

 ...The school inspectors do a very good work, but the government 

doesn’t work on the recommendations provided on the reports. 

For example, last year the school inspectors found that this 

school faced with the problem of lack of laboratory building and 

they gave the report and recommendations to the government but 

still up to this year when we visit the same school again for 

inspection we find the same problem because there is no response 

from the government... 

The findings indicate that if school inspectors‟reports and recommendations are not 

implemented the weaknesses will exist. These findings are supported by Matete 

(2009) in Chapter Twowho comments that school inspection becomes useless if the 

inspection recommendation reports are not acted upon by the relevant 

authority.Wilcox (2000) in Chapter Twoalso found that in Englandthe 

implementation of school inspection recommendations remained to be a big problem. 
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As indicated in Chapter Two, Matete (2009) states that “the school inspection reports 

help teachers to improve their teaching and learningbecause they indicate the 

weaknesses and so, itis easy to work on the advice given by the school inspectors in 

order to improve in a particular subject area”.   

4.4.5 Supporting Management Functions 

Regarding the supporting management functions, 40 (51.9%) ofteacherscommented 

that the school inspectors providedthe administrative support to them for the 

effective teaching and learning the (Table 4.5). During interview, one of the heads of 

the schools from school „G‟ had this to say: 

 ...They give us the report about the administration so that we can work 

on them. They check on how we use school funds and subsidies 

from the government, they also give advice on how to run the 

school in a more effective way... 

Again, one of the school inspectors had this to say during the interview: 

           ...As school inspectors it is our duty to provide an administrative 

advice to the heads of schools to the DED or City directors and 

school managers so as to work on the weaknesses that are 

observed during the school inspection. If these weaknesses are 

not worked out they can hinder the effective learning process in 

the students... 

As it can be seen, the findings indicate that school inspection plays a significant role 

in improving the administrative practices. One of the roles that they play is the 

advice to the school administration on how they can manage the school under the 

given rules and regulations, for example the management of financial resources at 

school level. 

As indicated in Chapter Two, Wanzare (2002) also states that in Kenya school 

inspectors ensure that the public funds that are provided for running schools are 

utilized as planned. The findings also concur with what was found by Matete 
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(2009)as indicated in Chapter Two, that in Tanzania school inspectors are expected 

to support the school management so that heads of schools to run their schools 

professionally and to facilitate the attainment of  the quality of teaching and learning 

of the students. 

4.5 Challenges Facing School Inspection 

Despite the notable contribution of school inspectors in improving teaching and 

learning, there are still some challenges that face the school inspectors in performing 

their duties. This section presents some of challenges including financial problems, 

lack of implementation of the school inspection recommendation reports, inadequate 

number of school inspectors, inadequate support from teachers and lack of enough 

support from the government (Table 5. 6). 

Table 4.6: Teachers responses on the challenges facing the school inspection 

Challenges facing school inspection %           Frequency Percentage (%) 

Financial problems 

Lack of implementation of the school 

inspection recommendation reports  

In adequate number of school inspectors 

Inadequate support from teachers 

73 

 

52 

75 

30 

94.8 

 

67.5 

97.4 

38.9 

Source: Field data (2015) 

4.5.1 Financial Problems 

The findings indicated the major challenge that apparently faced the school 

inspection was financial problems.For example, 73 (94.8%) of teachers mentioned 

that school inspectors did not have enough funds to buy the additional physical 

resources such as the cars for transport, computers, internet services, stationary 

services, tables and chairs that make possible for them to provide necessary services 
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in schools to help the attainment of the school goals (Table 4.6).One of the school 

inspectors complained during the interview:  

 ...For example, we are 40 and we have only one car. So when we 

go to visit these schools for inspection we borrow another car 

from the district office or some of us take public buses. At thesame 

time, we do not have tables, chairs in our offices... 

Another school inspector said: 

...Because of low budget for the school inspection, we only visit 

few schools especially the ones experiencing the poor 

performance. But the problem is that we don’t make a follow-up 

on those schools to see whether or not the suggestions we 

proposed have been worked out... 

The DEO also had this to say during interview: 

             ... Frankly speaking, school inspection has become more difficult 

due to the increased number of schools in this City which leads to 

the problem where school inspection is done irregularly because 

of the inadequate funds for subsistence and transport allowances. 

School inspectors fail to visit the schools and for making the 

follow-ups... 

On the other part school inspection become useless due to the lack of support 

from the government as a result of financial problem. One of the school 

inspectorsadded: 

...Due to lack of enough support from the government like the 

provision of seminars and training it leads to the problem that 

most of the school inspectors’ knowledge and skills are outdated. 

These problems are the source of unsatisfactory school inspection, 

which automatically can hinder the efforts that aim to improve the 

teachers work performance... 

The DEO also confirmed during the interview: 

...Absence of capacity building programs from the government 

affect school inspectors in implementing some of the duties and 

fail to conduct important programs such as teachers’ seminars, 

workshops and educational conferences which are necessary for 

teachers’ professional development... 

This implies that school inspectors suffered a lot without being provided with enough 

funds in order to implement their daily activities. It seems that due to insufficient 



53 

funds located to the school inspectorate department, school inspectors fail to make 

the follow-up on the previously provided school inspection recommendations.As 

indicated in Chapter Two, Mmbando (2010)comments that if school inspectors lack 

sufficient funds especially the travelling and subsistence allowances, it affects the 

regular and efficient inspection of the schools. 

As indicated in Chapter Two, these findings confirm whatMatete(2009) found in her 

study that school inspectors lacked the resources, especially vehicles and funds that 

impeded their travel to visit the schools. Furthermore, Kabunduguru (2013) also as 

indicated in Chapter Two, states that inadequate funding, office infrastructure, 

furniture and transport make the school inspection ineffective. 

4.5.2 Lack of Implementation of the School Inspection Recommendation 

Reports 

In this study, 52 (67.5%) of teachers commented on the lack of implementation of the 

school inspection recommendation reports (Table 4.6). This discouraged school 

inspectors to visit the schools and make school inspectionsto help teachers to 

improve their teaching and learning.This also was evidenced during the interview 

with one of the heads of the schools from school „G‟ who said: 

...After inspection the inspection reports and recommendations are 

not acted upon by the respective authorities, like the Ministry of 

Education, school managers, school boards and heads of schools 

so that to solve the problems that affect the quality of education 

provided... 

This is also supported by one of the school inspectors, who said: 

 ...We always conduct school inspection and observe a number of 

weaknesses. But, very few recommendations have been 

implemented. This makes the repetitions of the weaknesses to the 

same schools because the reports are not put into consideration... 
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From the findings above, from both the school inspectors and heads of the schools,it 

indicates that delaying of the responsible authorities to implement the school 

inspection recommendation report is a reason for the school inspection to become 

unimportant action to the improvement of teaching and learning. As indicated in 

Chapter Two, Wilcox(2000) contends that if schools are changed in any permanent 

way, then school inspection reports have to be acted upon. 

4.5.3 Inadequate Number of School Inspectors 

Findings indicate that 75 (97.4%) of teachers comment on the problems of in 

adequate number of school inspectors compared to the growing number of schools 

and enrolment rate of students in schools; situation which makes it difficult to pass 

through all schools and inspect how education is provided (Table 4.6).During the 

interview, one of the school inspectors said: 

 ...The number of inspectors is small compared to the number of 

schools and the increased number of students. This makes it 

difficult for us to visit all the schools per year. Because of this we 

only visit these schools once and we don’t go back for the follow-

up of the recommendations given due to the limited time we have, 

compared to the number of secondary schools... 

 

Also, one of the heads of schools from school „D‟ who said during the interview: 

...School inspectors are few in number; therefore, to visit all 

secondary schools in this city is not an easy task because of heavy 

workload of an increased number of teachers and schools 

especially the community secondary schools. This is why they fail 

to visit all schools and even once they come they spend only one 

hour or a day to inspect schools... 

Another head of school „A‟ stated: 

...The government should increase the number of school 

inspectors for effective and efficiency school inspection. In March 

this year (2016) for example, only three inspectors came to this 

school which had more than seventy teachers. They were able to 

inspect only few teachers. If they could be  many they could have 
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at least inspected  many teachers and  get into the classrooms and 

not just ending up on checking their lesson plans... 

 

The quotations above indicate that the increased number of secondary schools is a 

challenge relating to the few number of school inspectors. For this reason, the 

number of secondary schools always overloads the school inspectors. As a result, 

many schools are not inspected for many years.  

These findings are in line with URT (1995)as indicated in Chapter Two that “school 

inspection in Tanzania has not been effective as expected due to inadequate and lack 

of competent personnel, shortage/lack of transport, office room and office 

equipments”.  

4.5.4 Inadequate Support from Teachers 

In this study, 30(38.9%) of teacherscommented that schoolinspectors lack 

cooperation from teachers during inspection (Table 4.6). When inspectors come to 

their schools, teachers do not give cooperation, which hinders school inspectors from 

fulfilling their responses. This was propped up by the following statements from one 

of the head of the schools‟ who had this to say: 

...Inspectors cannot get a cooperative hand because they use very 

harsh language to teachers and they think that they know 

everything and that teachers know nothing, these things make 

teachers not to cooperate with the school inspectors... 

Another head of school „B‟ said: 

 ...Inspectors are harsh to teachers, they are using abusive 

language and this situation makes teachers and school inspectors 

to have bad relationship. So, school inspectors have to minimize 

their harassments to teachers so that teachers can understand 

them... 

Also school inspector during the interview said: 

...The challenge we have is lack of the cooperation from the 

teachers in schools especially the ones who are older than me and 
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they have long time experience than me. When I meet these kinds 

of teachers they feel like they know much than me. They therefore 

think that I cannot give them anything new... 

However, the findings from questionnaires revealed that 47 (61%) of teachers 

commented the presence of cooperation between school inspectors and teachers 

during school inspection that makes teachers feel encouraged in their daily teaching 

and learning duties (Table 4.6). During the interview, one of the school inspectors 

said: 

...Here in town, we cooperate well with the teachers because we 

always visit them due to the fact that schools are just near there, 

but for the schools in the interior places, teachers become very 

worried when visited... 

 

From the abovequotations from both the school inspectors and heads of schools it 

indicates that some school inspectors lack support from teachers because of negative 

attitude from the teachers. It also indicates that school inspectors sometimes use harsh 

language.Wanzare (2002)in Chapter Tworevealed that over the years, the behaviour 

of Kenyan school inspectors especially towards teachers has been criticized by 

Kenyans because it does not significantly contributes to school quality rather than 

conflicts between school inspectors and teachers.  

According to Matete (2009) as indicated in Chapter Two, the improvement of 

teaching and learning in schools through school inspection needs good relationship 

between the teachers and school inspectors.The findings also concur with what was 

found by Michael & Marian (1995)in Chapter Twothat a positive relation between 

teachers and school inspectors is very essential to facilitate the acceptance of the 

challenges and support from the school inspectors by teachers. In addition Aiyepeku 

(2008) as indicated in Chapter Two comments that“the inspectors are ideally the 

teachers‟ friends, advisers, professional colleagues, and consultants and their primary 
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interest should focus on assisting teachers to do well their work as well as improving 

the standards of teaching and learning”.  

4.6 Summary 

In this chapter, the findings regarding the contribution of school inspection in 

improving the teaching and learning have been presented and discussed. The findings 

indicated that school inspection improves teachers‟ professional development, 

teaching and learning in secondary schools either directly or indirectly. The findings 

revealed further that school inspectors used various strategies for helping the teachers 

improvethe teaching and learning in secondary schools, such as observation of issues 

related to teaching preparation, provision of seminars and educational workshops, 

making classroom observation, provision of inspection report and recommendations 

and for supporting the management functions. The findings have also revealed that 

lack of implementation of the school inspection recommendation reports, financial 

problems, inadequate number of school inspectors, inadequate support from teachers 

and lack of enough support from the government lead to poor school inspection in 

secondary schools.The next chapter provides the summary, conclusion and 

recommendations of the study. 
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CHAPTER FIVE 

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 

5.1 Introduction 

The intention of this study was to assess the contribution of school inspection in 

improving teaching and learning in Tanzanian secondary schools - A case of Mbeya 

City. The study was guided by three objectives:  

 To determine the contribution of school inspection in improving teaching and 

learning in Tanzanian secondary schools. 

 To identify how the school inspectors help teachers to improve teaching and 

learning in secondary schools. 

 To find out the challenges encountered by school inspectors in fulfilling their 

inspection duties. 

The study employed the descriptive research design. In this study the qualitative 

approach was used and complemented by some elements of quantitative aspects. The 

sample was taken from 77 teachers, 10head of schools, 7 school inspectors and 1 

DEO which makes a total number of 95 informants. Two sampling techniques were 

employed in obtaining the sample for the study, namely purposive sampling 

technique and simple random sampling. Data were collected using questionnaires, 

interview and documentary review.  

5.2 Summary of the Major Findings 

The summary of findings are organized in line with the research questions as 

follows: 
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5.2.1 What are the contributions of school inspectors in improving teaching and 

learning in Tanzania secondary schools? 

The aim of the study was to seek teachers‟ response towards the contribution of 

school inspection in improving teaching and learning in Tanzania secondary school. 

The main critical aspects that teachers identified in relation to the contribution of the 

school inspection are as follows: Teachers viewed school inspection helps them to 

improve teaching and learning. School inspection was also viewed as an important 

instrument for maintaining the quality of education provided to the students 

Moreover, the study indicated that school inspection improved teachers‟ ability on 

the preparation of teaching and learning materials in secondary school which would 

in turn improve the academic performance among students and improve the quality 

of education in secondary school. The findings from the field also revealed that the 

school inspectors are important part in improving and maintaining the quality of 

education because of the support they give to the teachers for the improvement of the 

teaching and learning of the students. 

Furthermore the research found that school inspection help inthe improvement of the 

teachers‟ accountability to the quality education offered to the students. Teachers stated that 

the school inspection help them to improve their work performance and accountability in 

their teaching and learning. The study found further that school inspection contributes to 

improve teachers‟ professional development. The school inspectors and teachers come 

together and share the ideas, views, knowledge and skills which are necessary for 

promoting professional development and for encouraging the performance of the 

teacher inside the classroom.  
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5.2.2 What are strategies that school inspectors use in improving teaching and 

learning in secondary schools? 

The study was also intended to evaluate the strategies that school inspector‟s use in 

improving the teaching and learning in secondary schools. The main critical aspects 

identified and evaluated were; observation of issues related to teaching preparation, 

provision of seminars and educational workshops, making classroom observation, 

provision of school inspection report and recommendations and supporting the 

management functions. All informants indicated that the school inspectors observe 

all issues related to the teaching preparation such as the lesson plans, schemes of 

work, lesson notes and teaching and learning materials, so as to maintain the quality 

of education. 

The study also found that the provision of seminars and workshopswere used by the 

school inspectors as one of the strategiesfor developing and improving teachers‟ 

skills and knowledge in order to maintain the quality of education.  Teachers stated 

that the school inspectors were making the classroom observation in order to 

discover the strengths and weaknesses during actual lesson presentation.The findings 

indicated, however, that the school inspectors faced various challenges such as the 

limited time which makes it difficult to inspect all schools intensively through 

classroom observation. 

The study further revealed that provision of inspection reports and recommendations 

used by the school inspectors to disclose the teachers‟ weaknesses that were observed 

and recommended what should be done to eliminate those weaknesses for improving 

the teaching and learning. Further, the study found that the school inspectors 

supported the management functions.  
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5.2.3 What are the challenges encountered by school inspectors in fulfilling their 

inspection duties? 

This research further aimed to evaluate the challenges that school inspectors 

encountered in fulfilling their responsibilities. The main critical aspects identified 

and evaluated were; financial problems, lack of implementation of the school 

inspection recommendations reports, in adequate number of school inspectors and 

other inadequate support from teachers. 

The results shown that about 95percent of informants commented that financial 

problem is one of the challenges that affected the school inspectors to visit various 

schools, to make follow-up school inspection on the recommendations provided in 

the previous school inspection and also to carry out seminars. These problems 

affected the effective fulfilment of their responsibilities. Moreover the findings 

shown that the delaying of implementation of the school inspection recommendation 

reports by the responsible authorities is one of the challenges that the school 

inspectors faced and they viewed that school inspection become unimportant if the 

recommendations are not put it practice.  

Furthermore the study found that there was inadequate number of the school 

inspectors that could cope the increased number of the students and since they had 

limited resources they could just visit only the few schools.   

Also, the study found that inadequate support from teachers during the school 

inspection led the school inspectors‟ failure to provide their support for the teachers 

so that they improve their teaching and learning. Some teachers tend to be absent 

when they hear that the school inspectors will visit the school. When the teachers run 
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away from being inspected, then, it may affect the whole process that is intended to 

improve the quality of education provided to the students. 

5.3 Conclusion 

In light of the key findings of this study, it can be concluded that school inspection 

plays a great role in the improvement ofthe teaching and learning in secondary 

schools. The use of   workshops and seminars for training the teachers helped the 

teachers to improve their work performance. In addition, the classroom observation 

andthe support on administrative function helped the heads of schools to be more 

effective in supervising the day-to-day activities of the schools. 

Despite the challenges such as financial problem, inadequate support from teachers 

and the shortage number of the school inspectors, it seemed that the school inspectors 

fulfilled their responsibilities of visiting the schools by using the available meagre 

resources.  Teachers believe that lack of adequate funding, materials and personnel 

have negative impact for school inspection and haveundermined the contribution of 

school inspection to the teacher‟s professional development in Mbeya City.  

5.4 Recommendations 

Basing on the key study findings, the following recommendations are made focusing 

on the two broad categories namely: recommendations for action and for further 

research. 

5.4.1 Recommendations for Action 

 Supportive measures need to be taken by the government tomake the 

school inspection to be fully functioning all over the country by providing 

enough facilities to enable them work effectively. 
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 The MoEVT have to offer the means of transport for the school 

inspectorate department so that the school inspectors canreach the schools 

for inspection on time, including those schools in a remote area. 

 It is recommended that the government needs to ensure that the school 

inspection report and recommendations are implemented by all the 

education authorities and the school stakeholders.  

 The government through MoEVT needs to offer regular seminars, 

workshops, and short courses for school inspectors. 

5.4.2 Recommendations for Further Research 

The following recommendations are provided for further studies: 

 There could be a comparative study to understand how school inspection 

influences the teaching and learning in secondary schools found in rural areas 

and urban areas. 

 There is a need of further research to assess how educational stakeholders 

ensure that inspection reports and recommendations are implemented. 

 This study focused specifically to assess the contribution of school inspection 

in improving teaching and learning in secondary schools, taking the case of 

Mbeya City; however, other studies could be done in other areas of the 

country. 

 Lastly, this study focused exclusively on public secondary schools, it is 

recommended that the similar study can be undertaken to other levels of 

education such as in educational colleges. 
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APPENDICES 

Appendix A: Interview Guide for Educational Office 

A: Background information of the respondent 

Name of the District………………… 

Gender of the respondent ……………………… 

Age………………….. 

Work experience………………………… 

Education level……………………… 

B: Questions 

1. For how long have you been working as an educational officer in this city? 

2. Is the school inspection being done every year? 

3. Do the school inspectors bring inspection report/s to you? 

4. If yes, what measures do you take to ensure inspectors‟ report are implemented? 

5. If the school inspection recommendations were implemented, did they help to 

improve the teaching and learning in those schools? 

6. Do you think school inspection is helpful in improving teaching and learning in 

schools? 

7. What are the strategies used by school inspectors to improve teaching and learning 

in secondary schools? 

8. What challenges do the school inspectors in Mbeya city encounter when doing 

their job? 

9. What kind of support do you provide to school inspectors during the inspection 

process? 

10. In your own view, what can be done to make school inspection more useful in 

improving Teaching and learning in schools in secondary schools? 

 

Thank you for your participation 
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Appendix B: Interview Guide for Heads of schools 

A: Background information of the respondent 

Name of school………………… ……….. 

Gender of the respondent ……………………… 

Work experience…………………………………. 

Education level……………………………………….. 

How many teachers do you have in this school?  Male……Female……Total……… 

B: Questions 

1. Is there any kind of school inspection that had ever happened at your school? 

2. In your view, what are the factors which lead to the school inspection at your 

schools? 

3. What are the things that the school inspectors put more emphasis when they 

visit your school? 

4. What are the contributions of that school inspection in your school, especially 

in teaching and learning? 

5. What are the strategies used by school inspectors to improve the teaching and 

learningin secondary schools? 

6. How do you plan to put into practice the inspectors‟ recommendations? 

7. What are the responses of the teachers towards the inspectors and the inspection 

in general? 

8. What the challenges that inspectors encounter when fulfilling their 

responsibilities? 

9. What are your suggestions on school inspection towards improving teaching 

and learning in secondary schools? 

Thank you for participation 
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Appendix C: Interview Guide for School Inspectors 

A: Background information of the respondent 

Name of the District……………………… 

Gender of the respondent ……………………… 

Age…………………………………………… 

Work experience…………………………………. 

Education level……………………………………….. 

B: Questions 

1. For how long have you been working as a school inspector? 

2. How many times is school inspection conducted per year? 

3. What is the most important thing to do when you visit schools? 

4. What kind of support do you offer to the teachers to help them improve in 

teaching and learning? 

5. In your views, do you think school inspection activity improves teaching and 

learning in schools? 

6. Which strategies are used by school inspectors during the inspection 

process? 

7. Do you think school inspectors‟ advice and recommendations are 

implemented by subject teachers? If yes, why? If no, why? 

8. What challenges do you face when conducting school inspection in schools? 

9. Which measures do you use to combat those challenges so as to make school 

inspection useful? 

10. In your opinion, is there a good relationship between teachers and school 

inspectors? If yes, then why? If no, then why? 

Thank you for your participation 
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Appendix D: Questionnaire for Teachers 

Dear Teachers, 

You are kindly requested to fill the following questionnaire that seeks to find out the 

contribution of school inspection in improving teaching and learning in secondary 

schools in Tanzania. The information provided is strictly for research purpose and 

will be treated with confidentiality. (PLEASE DO NOT WRITE YOUR NAME) 

Name of school………………………………….. 

Section A: Background Information of the Respondent: Please fill in or tick (√) 

which best fits you. 

1. Sex: Male (    )      Female (    ) 

2. Age: 10-15 (  ) 15-20 (  ) 20-25( )   25-30(  ) 30-35 (  ) 35-40(  ) 40-45 (  ) 45-50 (  

) 50+ (  ) 

3. Education level: Secondary ( ) Diploma ( ) Degree (  ) Master (  ) Doctorate (  ) 

4. Work history: For how long you have been working in this school? 2-3 years (  ) 

4-6 years (  )    6 + (  ) 

Section B: General information and questions 

1. Have you ever been inspected at your school? 

YES NO 

2. If the answer above is “YES” how many times per year? 

a) Once per year 

b) Twice per year       (    ) 
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c) After three years 

d) several times per year 

3. If No in the question (1) above, what are the challenges that teachers face if they 

are not inspected for a long time? 

i. ....................................................................................................................... 

ii. ....................................................................................................................... 

iii. ....................................................................................................................... 

iv. ....................................................................................................................... 

v. ....................................................................................................................... 

4. If you have ever been inspected, mention some of the advice you were given by 

your inspector(s) concerning teaching and learning. 

a) ……………………………………………………………………… 

b) ………………………………………………………................................. 

c) ………………………………………………………………………… 

d) ……………………………………………………… 

e) ………………………………………………………………………… 

5. What are the contributions of School Inspection in improving teaching and 

learning in your school? 

……………………………………………………………………………………

……………………………………………………………………………………

……………………………………………………………………………………

……………………………………………………………………………………

………………………………………………… 
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6. Do school inspectors get the opportunity to talk with students when they visit your 

school? 

YES  NO 

7. Do you think the relationship and communication between inspectors and teachers 

have an impact in the process of teaching and learning in your school? 

YES NO 

If your answer is YES /NO, then give the reason……………………….... 

8. Is there any difference in your school before the inspection and after the 

inspection? 

YES NO 

If your answer is YES /NO, then give the reason………………………................ 

9. What are the strategies do the school inspectors use during inspection in your 

school to improve teaching and learning? 

i. ………………………........................................ 

ii. ………………………………………………… 

iii. …………………………………………………. 

iv. …………………………………………………… 

v. …………………………………………………… 

10. Do the school inspection reports and recommendations help to improve the 

teaching and learning? 

YES NO 
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If your answer is YES, then how? 

........................................................................................................................... 

11. What are the challenges facing School Inspection? 

……………………………………………………………………………………

……………………………………………………………………………………

……………………………………………………………………………………

…………………………… 

12. What measures do you think might help to improve the effectiveness of the 

School inspection in improving the teaching and learning? 

......................................................................................................................................... 

………………………………………………………………………………………… 

 

 

 

Thank you for your participation 
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Appendix E: Documentary Reviews Guideline 

The following things were reviewed 

1. CITY EDUCATIONAL OFFICE 

 School inspection reports 

2. SCHOOL INSPECTORS 

 School inspection reports 

 Internal and national examination reports 

3. HEADS OF SCHOOL 

 Minutes of meeting between teachers, head of school and inspectors 

 School inspection reports 

 Internal and national examination reports 

 Attendance registers 

4. TEACHERS 

 Lesson plans 

 Scheme of work 

 Lesson notes 

 Subject log books 

 Students exercise book 

 Bank of  questions 

Thank you for your participation 
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Appendix F: The Research Permit from the University of Dodoma 
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Appendix G:The Research Permit from RAS Mbeya 
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Appendix H: The Research Permit from DAS 
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Appendix I: The Research Permit from the City Director 

 

 


