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ABSTRACT 

The purpose of this study was to assess the effectiveness of open and distance 

learning on the provision of secondary school education in rural areas, particularly in 

Geita Region. The study was guided by three specific objectives, namely to find out 

factors influencing for opting open distance learning (ODL) secondary school 

education in rural areas around Geita Region, to investigate the challenges that hinder 

students from accessing secondary school education through ODL in rural areas 

around Geita Region and to assessed the effectiveness of ODL on the provision of 

secondary school education in rural areas around Geita Region. This study mainly 

employed qualitative approach with the support of quantitative approach and cross-

sectional research design. Data were collected from five ODL institutions and the 

District secondary education office through the questionnaire, interviews and focus 

group discussions. Qualitative data obtained were organized into common themes and 

subthemes which were later on described with the support of quotes from interviews 

and literature. Quantitative data were organized and analyzed through the Statistical 

Package for Social Sciences (SPSS) version 20. The study found that the students’ 

enrollment into secondary through ODL was flexible to accommodate students of all 

ages who could not be absorbed into formal secondary school system. However, it 

was observed that ODL students were facing various challenges related to ODL 

institutions and individual students. It is recommended in the study that, currently, 

ODL requires the provision of appropriate student support services and application of 

ICTs in teaching and learning in order to improve the provision of secondary school 

education to out of school youth and adults.  
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CHAPTER ONE 

INTRODUCTION 

1.1 Background to the Problem 

The purpose of this study was to make an assessment of the effectiveness of Open 

and Distance Learning (ODL) in the provision of secondary school education. The 

focus of the study was on the assessment of the effectiveness of the programme for 

learners found in rural areas of Geita Region. The inspiration to conduct this study 

came from the realization of the reform made by the Government of Tanzania to 

include the O-level secondary school education into the basic and compulsory 

education in Tanzania (MoEVT, 2014). More to this, the researcher is aware that 

much effort by the Government and its agencies has always been in the universal 

secondary education while less attention is in other systems of learning like the ODL. 

This obvious neglect of other systems of education resulted in lack of knowledge 

about the effectiveness of ODL, the system of learning which is an alternative way 

for accessing secondary school education by the youth and adults who could not 

enroll in formal secondary education at the appropriate age and time.  

Secondary school education occupies an essential role in the functioning of the 

economy and the education system itself. Thus, a majority of the people in both the 

private and public sectors are expected to be secondary education leavers for the 

sectors to prosper (MoEVT, 2010). As evidence to this claim, many of the 

advertisements for job vacancies in the country require at least a certificate of 

secondary education and both the applications and interviews are often in English. 

The English language one can have, at least, a basic communication when he/she has 

attended secondary school. Therefore, this has increased the demand to access 

secondary school education for the adults and youth who have missed it through the 
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mainstream system. However, it has been observed that the existing formal system of 

education in Tanzania cannot absorb all students who complete primary school 

education and, as well, the adults and youth who have missed secondary school 

education at the appropriate time due to various socio-economic factors. According to 

MoEVT (2013), Tanzania has responded to the increasing demand to access 

secondary school education by promoting open and distance learning (ODL). The 

purpose for adopting this mode of education delivery into secondary school education 

is because there are a significant number of people who have had difficulty in 

accessing it within the mainstream as a result of poverty, illiteracy, marginalization of 

women and those living in remote areas. In the study by Sukon, Kaviraj, Boojihawon, 

Gatsha and Panchoo (2012) it is reported that the increased recognition and use of 

open and distance learning methodologies have spread across most African countries 

to expand access to education at all levels. Thus, Tanzania is in a proper truck 

towards this achievement. According to Ansari (2002), the flexibility and innovative 

characteristics features of open and distance learning (ODL) systems has allowed 

meeting the educational demands of heterogeneous groups of learners who are 

enrolled in different levels of education at a low cost.  

The history of open and distance learning shows that it started in Europe around the 

end of the 19th Century and it was well established in the form of correspondence 

study in Europe. Sumner (2000) contends that a number of Canadian, Russian, 

American and European universities were offering distance education courses 

responding to the growing public desire for education. According to Imel (1998), 

correspondence course continued to be the primary means of distance learning until 

the middle of 20th
 
Century when instructions on radio and television became more 

popular. However, as new technology developed, open and distance learning 
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transformed itself from early correspondence education status using primarily print-

based materials into a worldwide movement using various modern technologies 

(Oladejo & Gesinde, 2014). Therefore, the adoption of ICT in education has 

transformed the field of Open and Distance Learning from a peripheral form of 

educational approach and delivery to one that is a central pillar in many countries and 

institutions education plans and delivery. 

According to Oladeje and Gesinde (2014), in Africa ODL has become a policy option 

for most of the countries because it has a very crucial role towards the advancement 

of African development through the promotion of participation and access to 

education. In Zambia, for example, the Zambia College of Distance Education 

(ZACODE) began offering open and distance learning in the early1970s to adult 

students who were studying for junior secondary. Currently, the programme targets 

the potential learners of all ages who cannot access upper basic education through the 

formal education system (Siaciwena & Lubinda, 2008). Likewise, UNESCO (1997) 

shows that the expansion of secondary education in Zimbabwe from 66,000 pupils in 

1979 to 700,000 in 1989 was only possible by using a system of school-based 

distance education. The convenience of time and space is a big promise made by 

distance learning since it allows students to study while not necessarily physically be 

with the teacher in space and time, depending on the mode of delivery used.  

Verspoor (2006) argues that secondary education participation rates in Sub-Saharan 

Africa are reported to be lower than in any other region. Access remains inequitable, 

poor students, students from rural areas and girls are at a particular disadvantage 

while secondary education benefits the better off urban groups of society. Therefore, 

providing education to rural and marginalized populations is one of the most 
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challenging and urgent issues facing the education policy makers, practitioners and 

other role players within the field. According to Moore (2000), open and distance 

learning provides an opportunity for a student to study because of its flexibility 

approach that provides them with a choice of learning strategies, as well as the choice 

of place, pace and time.  

According to MoEVT (2013), it is shown that provision of secondary to out-of school 

children, youth and adults through ODL in Tanzania is closely organised by two 

ministries, namely the Ministry of Education and Vocational Training (MoEVT) 

through the Institute of Adult Education (IAE) and the Prime Minister’s Office–

Regional Administration and Local Government (PMO-RALG). The Institute of 

Adult Education began to offer secondary education since 1970’s through the 

National Correspondence Institute, between 1983 and 2002 the IAE provided 

secondary education to out-of-school youth and adults through evening classes. The 

current ODL mode of learning in secondary school in Tanzania was initiated in 

2004/05 as one of the five years Secondary Education Development Plan (SEDP) 

component to increase access and equity to quality education in secondary schools.  

Despite the promising benefits of ODL in the provision of secondary school 

education in Tanzania, the programme faces challenges that affect students’ learning. 

Musingafi, Mapuranga, Chiwanza and Zebron (2015) contend that high drop-out and 

late completion of programmes are symptoms of underlying challenges facing ODL 

students. These challenges can be categorized into situational, institutional and 

dispositional. Situational challenges include job and home responsibilities that reduce 

the time for studying. According to Kruger and Casey (2000), institutionally related 

challenges include poor logistics system or a lack of appropriate advising, and 
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dispositional challenges which are related to learners’ own attitudes and feelings. 

Apart from those challenges, another common problem is a lack of human resources 

with sufficient competence and motivation, particularly those concerning distance 

learning methodology and technology. 

The development of information technology has enabled the expansion of provision 

of education through open and distance learning. The application of ICT in education 

has provided a flexible learning environment for students to access education at 

different levels. According to UNESCO (2002), it is reported that the potential impact 

of ODL on all education delivery systems has been greatly accentuated through the 

development of the internet-based information technologies, particularly the World 

Wide Web. However, studies have established that most of the rural areas in Africa 

are not connected to the ICT and, hence, they create challenges of access to education 

for the marginalized societies in rural areas.  

The provision of secondary school education through the formal system has been 

facing some challenges that have excluded some students from accessing it. This has 

called for the adoption of an alternative approach which is flexible to enable access to 

education for those who have missed it through the mainstream. Therefore, the 

Government of Tanzania has adopted the provision of secondary school through the 

open and distance learning to enable access to education to the disadvantaged groups 

such as nomads, girls, child employees and disabled. Therefore, this study assessed 

the effectiveness of ODL on the provision of secondary school education in Tanzania 

rural areas.  
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1.2 Statement of the Problem  

In the light of the background of the study, it is evident that the demand for access to 

secondary school education through ODL is increasing in Tanzania. There has been a 

rising demand to access secondary school education for youth and adults; thus, the 

need has exceeded the ability of the existing formal system to accommodate them. 

This increase in the number of adults and youth without access to secondary school 

education has been jeopardizing the Government’s commitment to achieve the 

provision of education for all, which is one of the Millennium Development Goals 

and the achievement of the 2025 Vision. The World Bank (2005) establishes that, 

throughout the world, the main challenges in secondary education system are 

expanding access to secondary school equitably and improving its quality and 

relevance. Therefore, these needs for improvement have increased the pressure on the 

Government of Tanzania to adopt and expand the provision of secondary school 

education through ODL in order to solve the problem of access to education. 

Kionywaki and Mohamed (2014) argue that ODL in Tanzania has continued to play a 

fundamental role in the provision of secondary school education to out of school 

youths, adults and the disadvantaged groups who missed it through the mainstream. 

Moreover, studies by Simuforosa and Wiseman (2014); Mnyanyi and Mbwette 

(2009); Yusuf (2006); Onuka (2012); and Jimoh (2013), which were all conducted in 

Africa, indicated that students studying through ODL have been facing various 

challenges that hinder them from effectively studying through the distance learning 

mode. The existence of these challenges has created skepticism in the mind of some 

people that students studying through ODL receive an inferior education compared to 

those in the formal system. Further, most of the studies conducted on the provision of 

education through ODL in Tanzania have been focusing only on higher learning 
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institutions. Therefore, among the key issues which have not been fully addressed in 

most studies in Tanzania include how the out of school youth and adults in rural areas 

access secondary school education through ODL. This current study was undertaken 

to assess the effectiveness of ODL on the provision of secondary school education in 

rural areas, particularly the areas of Geita Region. 

1.3 Purpose and Objectives of the Study 

From the situation explained in the background and statement of the problem, this 

study was proposed to assess the effectiveness of ODL on the provision of secondary 

school education in rural areas around Geita Region. Therefore, in view of the 

purpose, this study was guided by the following specific objectives, namely to: 

1.  Find out the factors influencing learners to opt for secondary school 

education through ODL in the rural areas.  

2.  Investigate the challenges that hinder students from accessing secondary 

school education through ODL in the rural areas. 

3.  Assess the effectiveness of ODL in the provision of secondary school 

education in the rural areas. 

1.4 Research Questions 

On the basis of the specific objectives this study was guided by the following 

research questions: 

1. What are the factors that influence learners to opt for secondary school 

education through ODL in the rural areas? 

2. What are the challenges that hinder students from accessing secondary 

schools through ODL in the rural areas? 
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3. How successful is ODL programme in the provision of secondary school 

education in the rural areas? 

1.5 Significance of the Study 

This study is significant in the field of education in the following ways: first, it 

provides insights on the factors that influence out of school youth and adults in the 

rural areas to opt for secondary school education through ODL. Second, this study 

might be helpful because it shades some lights on the challenges that hinder youth 

and adults in the rural areas from accessing secondary school education through 

ODL. Third, the study provides an understanding of education stakeholders about the 

achievement of ODL programme in the provision of secondary school education in 

the rural areas. Fourth, for researchers, the study provides an awareness about the 

provision of secondary school education through ODL, its importance and challenges 

in the rural settings and, hence, the researcher through this study, would share this 

experience with other education stakeholders. Fifth, it is expected that the study 

would draw much attention to education researchers to conduct further studies 

because it was noted that on a few studies are available in Tanzania focusing on the 

provision of secondary school education through open and distance learning. 
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1.6 Limitation of the Study  

This study was limited by; first, the remoteness of some ODL institutions in rural 

areas. The researcher had to travel a long distance during evening hours because most 

ODL institutions were providing secondary education during the evening. Second, 

some respondents were unwilling to provide some information which would be 

relevant for this study until when the researcher used much effort and time to 

convince them. Third, data about ODL programme were not clearly documented. 

Thus, it was difficult to obtain some statistical data about the ODL programme 

particularly those which related to students’ enrollment, dropout and performance at 

the district level.  

1.7 Scope and Delimitations of the Study 

The study was limited to assess the effectiveness of open and distance learning on the 

provision of secondary school education in rural areas around Geita Region. The 

study was conducted only in five ODL institutions providing secondary school 

education in Geita District council with a focus on the factors which were influencing 

learners to opt to study through ODL. Then the study assessed the challenges which 

were hindering students from accessing secondary school education through ODL. 

Further, the study made an assessment about the achievements of ODL in the 

provision of secondary school education in the rural areas. Besides, the study 

involved only students who were available in the ODL institution while leaving out 

many who were studying without attending normal classes, therefore, the findings of 

this study may not represent their experiences. Lastly, but not list the study was 

conducted in the rural areas and, hence, the findings of the effectiveness of open and 

distance learning in the provision of secondary school education does not adequately 

represent urban areas. 
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1.8 Definition of Key Terms 

In the context of this study, the following key terms are used in this study: open 

learning, distance education and open and distance learning. These terms are used in 

the study to mean as they are defined: 

Open learning according to UNESCO (2002) and MoEVT (2013) is defined as an 

approach to learning that gives students the flexibility and choice over what, when, at 

what pace, where, and how they learn. In addition Keegan (1986) define open 

learning as learning arranged to enable people to learn at the time, place and pace, 

which satisfies their circumstances, and requirements. On the basis of this study open 

learning is taken to refer to an educational approach where learning can happen 

anywhere, and anytime from any resource.  

Distance education according to Komba (2009) and Burn (2011) is broadly defined 

as an approach that takes education to many learners who are separated by time and 

space, from those who are teaching. Additionally, in MoEVT (2013) distance 

education is defined as a mode of delivery aimed at providing organized learning 

opportunities to learners at a distance through selective use of media that are intended 

for facilitating self-directedness into the learners. On the basis of this study distance 

education is taken to mean a non-formal education approach in which majority of the 

instruction occurs when students and instructors are not in the same place.  

Open and distance learning is defined as the educational patterns, approaches and 

strategies that permit people to learn with no barriers in respect of time and space, age 

and previous educational qualification – no entry qualification, no age limit, no regard 

to sex, race, tribe, state of origin (Alaezi, 2005). On the other hand, Adebayo (2007) 

define open and distance learning as the type of education that takes place outside the 
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conventional school system; it is imparted without necessarily having personal 

interaction with students or learners. For the purpose of this study open and distance 

learning is taken to mean a type of learning whereby opportunity is given to youth 

and adults who were not selected into secondary school or have passed the ages of 

admission through formal system to continue their education. Through open and 

distance learning most of the teaching is conducted by someone removed in space and 

time from the learner. 
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CHAPTER TWO 

REVIEW OF RELATED LITERATURE 

2.1 Introduction 

This chapter presents the review of the literature related to the study about the 

effectiveness of open and distance learning in the provision of secondary school 

education. It covers the following: theoretical framework, the setup of secondary 

school ODL programme in Tanzania, open and distance learning in Tanzania, 

perception towards open and distance learning within Tanzania and elsewhere, 

increased demand to access secondary school through open and distance learning, 

models of open and distance learning delivery, problems and benefits of open and 

distance learning, provision of student support services, empirical studies, knowledge 

gap and the conceptual framework. 

2.2 Theoretical Framework 

This study was guided by two theories that are Equivalency Theory by Simonson 

(1995) and the Theory of Independent Study by Charles Wedemeyer (1981). 

2.2.1 Equivalency Theory 

The equivalency theory states that distance education is not identical to the formal 

education, but it is equivalent. Simonson (1995) contend that education at a distance 

should be built on the concept of equivalency of learning experiences. The more 

equivalent the learning experiences of distant learners are to those of students in the 

formal system, the more equivalent will be the outcomes of the educational 

experiences for all learners. The theory advocates on designing a collection of 

equivalent learning experiences for students in distance education and those in the 

formal system, even though they may be different for each student. Therefore, 
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Simonson et al. (1999) assert that the objective of the instructional designer of 

distance education is to provide for appropriate, equivalent learning experiences for 

each student. 

Simonson (1995) argued that distant students should have learning experiences that 

are tailored to the environment and situation in which they find themselves. Thus, 

those developing distance education systems should strive for equivalency in the 

learning experiences of all students, regardless of how they are linked to the resources 

or the instruction they require. 

This theory was applicable to this study because; first, it appreciates that ODL is an 

appropriate approach to students who have missed the opportunity to access it at the 

age appropriate time, since the education experience for distant students and those in 

formal system should be equivalent. Therefore, adults and youth in rural areas who 

have missed the opportunity to access secondary school education at the appropriate 

age can enroll into ODL programme and still receive equivalent learning experience 

like those who attended the education at the appropriate age. 

Second, Simonson et al. (1999) appreciates that if teachers, learners, and the public, 

in general, recognize learning at a distance as equivalent to formal system, then 

distance learning will become mainstream and not a peripheral form of education. 

However, not only the society’s awareness about the importance of but also 

accessibility to student support services and supportive learning environment are the 

necessary conditions to enable students to access secondary school through ODL.  

Third, the theory also shows that it is the responsibility of the distance educator to 

design learning events that provide experiences with an equal value for all learners. 

Therefore, since ODL learners do not share the same learning environment like those 
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in the formal system, for them to study effectively, they require the learning 

experience that suits their learning environment but equivalent to the formal system.  

2.2.2 Theory of Independent Study 

This theory is rooted in the ideal of learners’ freedom and provides a system of 

features to be provided in distance learning related to media, accessibility, content 

and pace. The term independent study was used by Wedemeyer (1981) to describe 

independent learning as the learning, that changed behaviours, that results from 

activities carried on by learners in space and time, learners whose environment is 

different from that of the school, learners who may be guided by teachers but who are 

not dependent upon them, learners who accept degrees of freedom and responsibility 

in initiating and carrying out the activities that lead to learning.  

Wedemeyer was critical of face to face education believing that this approach of 

learning and teaching was outdated because it failed to utilize modern technologies. 

He set forth a system of distance education that includes ten characteristics which 

emphasize learner independence and the adoption of technology as a way of 

implementing it. According to Wedemeyer (1981), distance learning system should: 

First, be capable of operating at any place where there are students, even only one 

student, whether or not there are teachers at the same place, at the same time. Second, 

place greater responsibility for learning on the student. Third, free faculty members 

from custodial-type duties so that more time can be given to truly educational tasks. 

Fourth, offer students and adults wider choices (more opportunities) in courses, 

formats, and methodologies. Fifth, use appropriately all the teaching media and 

methods that have been proven effective. Sixth, mix and combine media and methods 

so that each subject or unit within a subject is taught in the best way known. Seventh, 
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cause the redesign and development of courses to fit into an articulated media 

programme. Eighth, preserve and enhance opportunities for adaptation to individual 

differences. Ninth, evaluate students’ achievement simply not by raising barriers 

regarding the place, rate, method, or sequence of student study. And lastly, permit 

students to start, stop, and learn at their own pace. 

The independent study theory was applicable to this study because; first, it shows that 

the role of a teacher in ODL is to design instructions that are individualized, and can 

foster learner autonomy, and provides appropriate support, all of which may make the 

instruction more effective for ODL learners in rural areas. According to Gujjar and 

Malik (2007), the quality of the learning materials helps ODL students in learning 

and solving study problems. 

Second, the theory emphasizes on the learner autonomy and self-responsibility in 

learning. Students studying through ODL have the responsibility to determine what, 

how and when to learn. The theory appreciate that the application of ICTs in open and 

distance learning increases access to education for more people if it is appropriately 

used. Therefore, the theory indicates that the application of ICTs in ODL would 

overcome time and space barriers which hinder students from accessing secondary 

school education. However, the theory remains silent about students in rural areas 

particularly in developing countries were access to ICT is a challenge. Despite the 

challenges on the application of the ICT in the ODL programme, it remains important 

in overcoming the geographical and time limitation which hinder student from 

accessing to education in different levels.  

Third, the theory was appropriate in guiding this study since it provides a system of 

features that guide how ODL would be organized to enable learner-centered approach 
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which is the significant feature of ODL. According to this theory, ODL is learner-

centered approach. Thus, for the programme to be effective, the theory emphasizes on 

the role of individuals in determining what, how and when to study. This theory was 

applicable to this study since the ODL students are expected to choose their own 

direction, discover their own learning resources, formulate their own problems, 

decide their own course of action and reflect on the outcome of that process. 

2.3 The Setup of Secondary School through ODL in Tanzania 

Tanzania, like other developing countries, embraces open and distance learning. 

According to MoEVT (2013), open and distance learning has been considered as an 

appropriate approach to access education at different levels because of its flexibility 

in terms of goals, curriculum and contents, structure, evaluation and control. Since 

independence education is considered as the means of providing individuals with the 

opportunities to achieve their full potential in terms of acquiring knowledge, skills, 

values and attitudes needed for various social and economic roles (URT, 2000).  

The objectives of adopting ODL in the provision of secondary school education in 

Tanzania was to provide equivalent education to children, youth and adults who could 

not access it at the appropriate age. According to MoEVT (2013), the provision of 

secondary school education through ODL has been targeting primary school students 

not absorbed in the existing formal system, both in public and private secondary 

schools; secondary education drop-outs; government and private sector employees 

who have no secondary education; adult learners aspiring to acquire professional 

skills from the higher learning institutions; COBET leavers; secondary education 

school learners wishing to re-sit Form Four national examination; and disadvantaged 

or marginalized groups.  
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According to MoEVT (2013), the provision of secondary school education to out-of 

school children, youth and adults through ODL is supervised by two ministries, 

namely MoEVT and PMO-RALG (currently PO-RALG). The Ministry of Education 

and Vocational Training (MoEVT) focuses on policy development, quality assurance, 

setting standards as well as monitoring and evaluation while the PMO-RALG 

(currently PO-RALG) focuses on coordination and implementation of the 

programme. A big number of public and private schools or institutions have been 

providing secondary school education through ODL under the coordination of the 

Institute of Adult Education (IAE) as per Act. No 12 of 1975 [Cap 139]. The IAE 

began to offer secondary education since the 1970’s through the National 

Correspondence Institute (NCI). Between 1983 and 2002, the IAE provided 

secondary education to out of school youth and adults through evening classes. Since 

then, the IAE has consolidated secondary education programme through ODL. 

In a report by the SADC (2006), it was reported that the ODL programme in 

secondary school has served many youth in SADC member states that would not 

otherwise have had access to secondary level education. Therefore, open and distance 

learning has provided a potential solution for students who have no access to 

secondary school education through formal system. According to Kolimba, Kigadye 

and Reuben (2012), in Tanzania, the IAE has enrolled 39,686 students into secondary 

school education through ODL in stage I and II from 2004 to 2009. Also, Mjangila 

(2012) has shown that NCI has increased student enrolment into secondary school 

student through ODL from 6709 learners in 2007 to 12,345 in 2012. In response to 

the increasing demand to access secondary school education for the out of school 

youth and adults, ODL has been a major component of education that provides access 

to secondary school education for those who could not attend through formal system.  
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According to MoEVT (2013), it is shown that the curriculum used in the provision of 

secondary school through ODL is the same as that of formal schooling as learners are 

examined by National Examination Council of Tanzania (NECTA). However, the 

curriculum used by the ODL students is condensed to suit the non-formal education 

system. The programme is organised into two stages for ordinary level; stage one is 

equivalent to Forms I and II; stage two is equivalent to Form III and IV. The duration 

of study is 2-5 years depending on one’s pace, ability and other factors. 

2.4 Society’s Perception towards Open and Distance Learning in Africa 

In Africa, people have held various views about the relevance of ODL in the 

provision of education at different levels. In a study by Nyandara (2012), it is shown 

that open and distance learning (ODL) is now becoming significant all around the 

world in contemporary educational development as an alternative way to meet the 

huge unmet demand for education at all levels. The tremendous impetus which the 

distance mode of learning has provided to the field of education has resulted in its 

wide acceptance by the learning community. Pityana (2009) contends that, in Africa, 

where resources are scarce and provision of education is poor, open and distance 

learning has been considered by the policy makers as a worthwhile and cost effective 

means of increasing provision of education without incurring cost expenditure in the 

infrastructure.  

This mode of learning has been regarded as technological intensive; thus, it is 

appropriate approaches which overcome geographical barriers that would have denied 

access to education for students in rural and remote areas. The advancement of 

technology which has been observed to increase in Africa is one of the most apparent 

trends that have affected the provision of education through distance learning. 
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UNESCO (2002) shows that ODL is rapidly growing, and its potential impact on all 

education delivery systems has been greatly accentuated through the development of 

the internet-based information technologies, and in a particular the World Wide Web. 

According to Pityana (2009) it is contended that many countries in Africa are battling 

to afford the cost of bandwidth which would help the ODL students to benefit from 

the technology which has become essential for effective learning. Further, Mushi 

(2013) contends that studying through online brings home an empowering and 

liberatory education as opposed to the traditionally disempowering education based 

on classical models of teaching where learners are considered recipients of education 

from teachers who are sole custodians of education and all its constituent features. 

The advance of technology in open and distance learning has been the most potent 

instrument for combating the educational problems assailing developing countries in 

Africa. 

Moreover, the provision of secondary school education through open and distance 

learning hold a number of benefits to various stakeholders in the education and 

development process. In a study by Jimoh (2013), it is shown that students enrolled 

through ODL have the freedom of accessing a wider range of opportunities for 

learning and qualifications, thereby improving their social status. Likewise, Gilliet 

(2013) assert that ODL has the role to advance access to education to special need 

group such as prisoners, refugees and people with disabilities.  Gilliet clearly asserts 

that prisons in Africa would be placed in positive transformation, and entering prison 

should not mean losing hope. Therefore, ODL is the only solution to improve access 

to education, justice and community reintegration for prisoners in Africa. Internet 

education can play a leading role in enhancing ODL institutions to reach out to many 

prisoners located in many prisons of a country. 
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However, Saroha (2014) argue that ODL like other mode of education has its flaws. 

People in Africa have held different opinions about the overall efficacy of distance 

learning ever since it started. This difference in opinions gives rise to various negative 

attitudes towards distance learning. First, some people still hold negative attitudes 

towards open and distance learning; they think that the education is inferior to the 

normal education system. In a study by Igwe (2009), it is shown that some people 

believe that ODL cannot possibly offer the same quality of education as that which is 

provided through the conventional system of education. Therefore, the scepticism 

about the effectiveness of ODL in the provision of education has created the belief 

that students prefer ODL as an alternative system of learning after having 

unsuccessful obtained admission into a conventional system (Sanga, 2013). Further, 

this lack of understanding about both the potential of ODL in providing access to 

education for those who have missed it through the mainstream has even created 

discrimination in employment opportunities. According to Allsop (2008), poor 

perception toward the quality of education offered through ODL; consequently, some 

employers have become wary of hiring ODL graduates. However, Onuka (2012) 

argue that the effectiveness of someone in any area of human endeavor is not 

measured by the level of education, but the level of accomplishment or achievement 

in that area or discipline.  

Second, there is a disagreement about the appropriate level of education through 

which ODL should be applied. In ICED (2013) it is indicated that, despite the 

positive evidence about the role of ODL in improving flexibility, and access and 

pedagogy to education, there has been a convergence in public opinion about its 

efficacy in some jurisdictions. Some people believe that open and distance learning is 

central in higher education systems designed to be fit-for-purpose in the modern 
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world, because it offers the potential for more accessible, flexible, economical 

sustainable and pedagogically superior education. 

Therefore, while distance education seems to hold promises in the provision of 

education to adults and youth who cannot be enrolled into formal system, the 

prejudices and misconceptions about ODL need to be addressed. In Africa, where 

ODL has not fully been utilized, there is a need to advocate and raise awareness 

particularly to a wider education stakeholder so that it can be accepted as a 

component of the mainstream education. According to Verduin and Clark (1991), 

there is no a significant difference between learning outcomes that can be attained 

between formal institutions and distance learning.  

2.5 The Demand to Access Secondary School Education through ODL in 

Tanzania 

Almost all countries worldwide are facing the challenge of expanding access to 

education; improve education quality and ensuring equity in access to education 

(ICED, 2013). The demand on secondary school education is intensifying almost 

everywhere as the number of primary school graduates increases rapidly and as a 

much higher proportion aims to enroll in secondary schools (World Bank, 2005). In 

most developing countries, the gap between students with secondary schools 

education still exist; in UNESCO (2002), it is reported that the rural-urban education 

gap in accessing secondary school education exist in countries south of Sahara. 

Therefore, poverty and rural residence are strongly associated with low enrollment in 

secondary education. According to Kayombo (2011),  in Tanzania, the learning needs 

of the poor and marginalised population groups which include the population living 

in rural, remote and resource poor areas are not yet fully addressed. In Verspoor 

(2006) it is observed that, poverty and rural residence creates disadvantage in access 
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to secondary school education because most of the education institutions are 

concentrated around the capital and large cities. Therefore, ODL has risen to respond 

to the rising demands to access secondary school education for marginalized rural and 

urban groups who have been denied access to it through formal system.  

According to the MoEVT (2013), it is shown that, following the increasing demand 

for secondary school education to out of school youth and adults, the Government of 

Tanzania has allowed the private and public institutions to provide secondary school 

education through ODL under the coordination of the institute of adult education. In 

Table 1, the data shows that the existing formal system cannot absorb all students 

completing primary school, thus, allowing the private and public schools to provide 

secondary school education through ODL.  

Table 1: Transition Rates from Standard VII to Form 1, 2004 – 2012 in 

Tanzania 

Year  Number 

of 

candidates 

Candidates selected into 

form I 

Total 

number 

of 

candidate 

Selected 

Total 

number of 

candidates 

not 

selected 

Government 

Schools 

Non-

Government 

Schools 

2004 499241 134963 45276 180239 319002 

2005 493946 196391 46968 243359 250587 

2006 664263 104011 47437 448448 215815 

2007 773553 395930 42971 438901 334652 

2008 1017865 480529 44255 524784 493081 

2009 999070 382207 56620 438827 560243 

2010 894889 403873 63282 467155 427734 

2011 

2012 

973812 

865534 

457321 

445343 

65058 

69249 

522379 

514592 

451433 

350942 

Source: PMO-RALG (2013) 
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The data in Table 1 indicates that the number of students who were not selected into 

secondary school after completing Standard VII was increasing year after year. 

Therefore, this had the implication that the existing formal system could not 

accommodate all students who completed primary school education. According to the 

population and housing census which was conducted in 2012, it was observed that 

only 2,085,854 (14.4%) of Tanzania citizen were observed to have attained secondary 

school education (NBS & OCGS, 2014). Thus, the decision which was made by the 

Government of Tanzania to adopt ODL in the provision of secondary school 

education aimed at accommodating youth and adults who missed it at the appropriate 

age. The Government through IAE has designed a flexible curriculum to enable 

students to complete secondary school education within to 2-5 years. Therefore, in the 

URT (2012), it was shown that the enrolment of students into secondary school 

through ODL has increased from 5,767 in 2004 to 64,338 in 2011.  

According to SADC (2002), it is asserted that the provision of secondary education 

through ODL is critical in all SADC member states given that large proportions of 

youth who complete primary level of education are not being absorbed by the existing 

formal secondary education institutions. In a report by the UNESCO (2008), it was 

shown that effort towards the equalization of access to education through ODL is one 

of the most important conditions for overcoming the social injustice and reducing the 

social disparities in many societies. In most developing countries where the gap of 

education between rural and urban exists ODL is a promising and practical strategy to 

address the challenges of widening access to education. In Zambia, for example, the 

government has designed the ODL programme to make efficient use of the existing 

education infrastructure and to partner with the private sector in the use of 

technologies to support provision of secondary education through ODL (Siaciwena & 
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Lubinda, 2008). Also, in OUT (2013) it was shown that ODL is adopted by many 

countries in the world because it is regarded as an appropriate approach to transfer 

knowledge to many social groups such as women, older adults, low-income workers 

and immigrants who would otherwise have missed the formal education at the age 

appropriate time both at primary and secondary schools. 

The increase in demand to access secondary schools through ODL has made it 

necessary for the ODL institutions to adapt ICT approach to enable learners to have 

access to the course and learning materials online. Gulati (2008) asserts that online 

technologies can help to address issues of educational equity and social exclusion, 

and open up democratic and accessible educational opportunities. The demand of 

application of ODL in different levels is high in the advent of the new innovations 

and enhanced use of ICT, the application of ICT in ODL holds much promise for 

breaking down the traditional barriers that have limited access to education (Mnyanyi 

& Mbwette, 2009). Despite its potential in increasing access to education for those 

who have missed it through the mainstream, access to ICT for ODL students is a 

challenge in the developing countries; students particularly in rural areas are still not 

able to access and apply ICT in education.  

However, Jung (2008) asserts that technology has the potential of improving the 

quality of education, pedagogical innovation and creating high market value. In a 

study by Galusha (1997) it is contended that, the application of ICT into ODL 

programme has the potential to address most of the challenges that distance learners 

in rural areas encounter in their learning which sometimes cause some distance 

learners to withdraw from studies. 
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2.6 Models of Delivery in Open and Distance Learning 

Several models of distance education have been proposed for the adaptation by 

various institutional and non-institutional educational administrators. According to 

Otto (2010), the selection of the appropriate model of delivery to be used in the ODL 

programme depends on the nature of students and the availability of resource. 

Therefore, Otto (2010) proposed the following models to be used in open and 

distance learning: 

The Correspondence Education Model 

Correspondence education is a formal educational process under which the institution 

provides instructional materials, by mail or electronic transmission, including 

examinations on the materials, to students who are separated from the instructor 

(Yusuf, 2006). When a student completes a portion of the instructional materials, the 

student takes the examinations that relate to that portion of the materials and returns 

the examinations to the institution for grading. According to Onwe (2013), the 

correspondence model is simple and relatively cost-effective to administer, and it is 

used to a great extent by distance teaching universities that are multi-media and open. 

However, Otto (2010) contend that with the tremendous advances in electronic 

information and communication media, there is the danger that this particular art of 

teaching at a distance, with its typical strategies and techniques, will be neglected, 

ignored and finally lost. 

The Multi-Media Model 

This model emerged in the 1970s, according to Otto (2010), multi-media model is 

characterized by a regular and more or less integrated use of radio and television, 

together with print materials and the systematic support of the students by means of 
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study centres. Ponmeni (2013) contends that various media which are used to deliver 

learning information and to associate with students and teachers can be grouped into 

those used to convey subject content, such as print materials, video tapes, audio tapes, 

television, computer-based courseware, and CD-ROM; and those which permit 

communication between teachers and students, such as fax, radio, teleconferencing, 

video conferencing and the Internet. However, Burns (2011) argued that multi-media 

model suffers from drawbacks since most multimedia applications are not available in 

the local languages and hence student using this model may have a difficult time in 

using them because of the language barrier. Likewise, Ellis and Cohen (2001) argued 

that there are negative considerations involved in using multi-media model in 

distance learning; this involves the financial expenses involved in setting up and 

maintaining a multimedia distance learning system. 

The Group Distance Model 

This model is similar to that of the multi-media model, as radio and television are 

used as teaching media. The only difference, according to Otto (2010), is that the 

instructions are received by groups of ODL students attending obligatory classes 

where they follow the explanations of an instructor, discuss what they have heard and 

watched doing their assignments and take their tests. This model is prominent in 

China, Japan, and Korea (Onwe, 2013). However, Otto (2010) argued that when this 

model is critically analyzed it is not really a form of distance education, although it is 

true to say that groups of students are taught at a distance. This model, therefore, can 

be considered as a form of technically extended campus-based education since the 

lectures transmitted is the same as on a real campus.  
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The Network-Based Model 

The diffusion of technology in education has enabled ODL students to have access to 

the remote teaching programmes and data bases carrying relevant information, with 

broadband technologies and e-mail, most distance education courses are delivered 

through the Internet. Watson and Ryan (2007) assert that through this model some 

courses are run as an independent study, where each student progresses through the 

material on his or her own and work individually with the instructor. The greatest 

pedagogical advantage of the network-based model according to Otto (2010) is that: 

students are challenged to develop new forms of learning by searching, finding, and 

acquiring, evaluating, judging, changing, storing, managing and retrieving 

information when needed. They have the chance to learn by discovery and to be 

introduced into learning by doing research. 

This model of learning through ODL is growing in popularity because it offers 

instruction at any time and across geographic boundaries. In the UNESCO (2002), it 

is shown that, traditionally distance learning was provided for those who were not 

able to register for normal classes, but through progresses in information and 

communication technology everyone can be a distance learner.  

2.7 Advantages and Problems of Open and Distance Learning 

The advantages of open and distance learning in provision of education have been 

discussed by various individuals. The first and basic advantage of open and distance 

learning is its flexibility. According to Jimoh (2013) who conducted a study, in 

Nigeria, it was found that the flexibility of ODL programme in terms of time, pace, 

place, age, occupation certainly gives a new hope and fresh life to thousands of 

learners who were the victims of the Indian rigid traditional education system. The 
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available studies have revealed that open and distance learning provides access 

to education for students who cannot attend formal classes due to employment, 

marital status, family responsibilities, distance, and expenses. Further, Mbwette 

(2013) studied the role of ODL in expanding access to University and it was found 

that educational institutions providing ODL programme have been exploiting a 

variety of ways or educational technologies to widen access to credible learning 

opportunities to a diverse range of learners. The flexibility nature of ODL has allowed 

learners to determine what they want to learn, how they want to learn, when they 

want and where they want to learn. Therefore, open and distance learning has offered 

access to many people who would have previously been denied access to educational 

opportunities based on where they live and work, poor-economic circumstances, 

social status. 

Moreover, in a study by Wheatley and Greer (1995), it is contended that distance 

education is cost effective since it saves travel cost and time. Studies have established 

that the cost of studying through ODL has been affordable when compared to the cost 

which is incurred by students in the formal system. In Nigeria, a study by Jimoh 

(2013) found that through open and distance learning students have the opportunity to 

study while earning according to his or her convenience and interest. However, with 

the variation in the level of the economy between rural and urban areas poverty can 

be a setback to access secondary school education through ODL. Therefore, in 

developing countries like Tanzania where the level of poverty is high in rural areas 

access to ODL institutions and accessing learning materials through online is a 

setback.  
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Further, another advantage of ODL is access to quality education; it has been 

observed that the quality of education provided through ODL has no significant 

difference with that provided in formal system. In a study by Skylar et al. (2005), it 

was contended that when students from the formal system and ODL were compared 

they delivered the exact same content and there was no significant change in overall 

student satisfaction between them. Apart from that ODL has increased the 

opportunity to access to education to people who have found difficult to attend 

through formal system. According to Saint (2000), distance education increases 

access to education for students who are geographically isolated, women with 

domestic responsibilities and the economically disadvantaged in sub-Saharan Africa. 

Besides, in a paper which was presented at the University of the Witwatersrand by 

Mwagiru (2001), it is shown that learners tend to access distance teaching in four 

sites, namely, the home, the workplace, dedicated study centres and, like their 

counterparts in the conventional system, traditional classrooms. Although open and 

distance learning has experienced a dramatic growth both nationally and 

internationally the programme is not without problems. Students enrolled into ODL 

programme may face challenges which can hinder their effective learning. According 

to Musingafi et al. (2015), these challenges can be categorized into those related to 

individual learner and those related to ODL institutions: 

Problems Associated with Individual Students 

Students enrolled into ODL programme have been facing challenges which are 

relating to individual student, thus this consequently affect their studies. According to 

Musingafi et al. (2015) it is asserted that poverty has been observed as one of the 

challenge facing most ODL students particularly those who are unemployed in rural 

areas. Most of ODL students are self-financing their studies thus for them it was a 
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challenge to raise income for paying school fees. In a study which was conducted in 

Malawi by Gudhlanga et al. (2012) it was shown that in countries were poverty is 

severe, students who desire to access their studies through ODL cannot afford to pay 

school fees and purchase necessary learning materials like print study materials and 

ICT resources. Therefore, financial constraints became an automatic hurdle to 

achieving education goals for students from poor families. 

Students also lack time management skills, some of ODL students are either 

employed in private or public sectors this, therefore, oblige them to study while 

fulfilling their employers’ tasks. With a host of tasks to perform while studying, ODL 

students require time management if they want to succeed in education. According to 

Onuka (2012), students studying through ODL require systematic and deliberate 

planning and subsequent prudent use of the time available to them. However, for 

most ODL students managing their time as a result integrating the demands of 

studying with family and work commitments become a challenge (Musingafi et al, 

2015). Therefore failure to manage their time has resulted into poor performance 

among ODL students (Onuka, 2012; Sikwibele & Mungoo, 2009). 

Moreover, failure to adapt ODL learning programme is another challenge facing 

learners. Studies indicate that most of ODL students were once enrolled into the 

conventional system of education, thus for them adapting a new system of learning 

through ODL become a challenge. It has been observed that students admitted into 

ODL programme in most developing countries have no computer knowledge because 

it was not entrenched in their elementary school. According to Hannay and Newvine 

(2006) it is shown that students who are enrolled into ODL programme have no 

awareness about studying through this mode hence most of them have problems in 
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comprehending course information that is technical, quantitative or scientifically orie

nted. Likewise, in Brindley (1995) it was shown that many students in Canada who 

were enrolled through ODL were educationally disadvantaged, and often, 

independent learning is entirely unfamiliar to them. Therefore, for students studying 

through ODL to succeed they are required to be characterized by tolerance for 

ambiguity, a need for autonomy, and an ability to be flexible (Threkeld & Brzoska, 

(1994).  

Furthermore, lack of ICTs knowledge to access has been observed to affect most of 

ODL students in developing countries. The advancement in technology has modified 

how ODL programme is provided. In a study which was aimed at assessing the 

advantage and disadvantage of open and distance education in Nigeria by Yusuf 

(2006) it was observed that effective distance education cannot be guaranteed without 

the use of effective communication and technological tools such as, fax, and the 

internet. However, most ODL students lack ICT knowledge which can enable them to 

browse web pages searching for learning materials. This, therefore, make them 

dependent on printed materials which are costly to produce. Therefore, lack of ICTs 

skills among ODL students has been cited a barrier for proper implantation of open 

and distance learning programme. 

Problems Associated with ODL Institutions 

Bukaliya (2012) contends that students enrolled into ODL programme in Zimbabwe 

have been facing challenges which are related to ODL institutions. It is observed that 

open and distance learning institutions have been creating challenges with or 

sometimes without their knowledge which affects students from learning. Although 

ODL still holds a number of promises in provision of education, below are the 
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institutions, challenges that have been affecting the output quality and the morale of 

ODL students:  

Inappropriate provision of student support services has been one of the challenges 

facing ODL students enroll into different programmes. In a study by Msuya and Maro 

(2002), it was shown that student support in most ODL institutions is ill-developed. 

However, the dominant feature of open and distance learning is the physical and often 

temporal distance that separates the teacher and learner. Therefore, ODL students 

expect student support services to accommodate them from their point of entry, 

through completion of their studies. Some ODL institutions do not provide an 

adequate and appropriate range of student support services, including admissions, 

financial aid, advising, and delivery of course materials, guidance and counseling 

(Floyd & Weihe, 1985). Also, it has been observed that if the student support services 

are not properly provided, it can lead to dropping out and late completion of the 

course. According to Carnwell (2000), ODL students require special support to 

strengthen their motivation and help them develop effective study skills, in tackling 

numerous personal, social, and academic problems in their learning journey.  

The nature of the study materials prepared by ODL institutions is another challenge 

facing ODL learners. According to Attri (2012) points out that the lessons written for 

the ODL students are usually written by the teachers belonging to the formal system 

thus these materials lack in it a self-instructions methodology to enable ODL learners 

to use them effectively. In a study by Jimoh (2013) it is shown that some ODL 

facilitators have been lacking the basic knowledge and skills in designing and 

delivering courses particularly in electronic format, these affect students who prefer 

to access the learning materials through online. Therefore, the preparation of ODL 
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teaching and learning material requires the involvement of qualified staffs with a 

wide range of expertise in preparation of distance education course. Besides, Rahman 

(2006) indicates that open and distance learning materials base on the principles of 

learning theories to create desirable conditions that will facilitate effective self-

learning, i.e. knowing the objective, follow the content step by step, and involving the 

students actively in learning.  

Furthermore, despite the growing support of open and distance learning, the 

legitimacy and public acceptance of ODL are essential for successful implementation 

of ODL programmes. The existence of wide variations in the quality of governance, 

human capacity and learner support service structures in various ODL institutions are 

the drawbacks toward public acceptance of this mode. Kolimba et al. (2012) who 

conducted a study in Tanzania argue that for ODL programme to be successful 

students who are enrolled into secondary schools through ODL should be assured that 

the quality of education offered in ODL institutions is similar or higher to the 

convention education. Open and distance learning institutions should adapt 

innovative, flexible and multiple delivery modes to learners’ convenience to ensure 

equitable access to ODL programme of adequate quality.  

2.8 Importance of Student Support Services in Open and Distance Learning  

There are several studies which have been conducted on the importance of student 

support service on ODL (Garrison, 1989; Somayajulu, 2002; Floyd and Casey-

Powell, 2004; Usun, 2004; Nihuka, 2011). In both studies, it is indicated that 

effective learning through ODL cannot be guaranteed without provision of proper 

student support services. In a paper focusing on the roles and responsibilities of the 

supporting personnel Somayajulu (2002) shows that since most of ODL students 
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come from formal system of education, when they join into ODL programme, in the 

beginning they find it difficult to appreciate the unique features of ODL. Therefore, 

ODL students expect rapid responses to requests for advising, career and academic 

counseling services, and library resources to enable them to adjust to studying 

through ODL. Besides, Garrison (1989) points out that student support services are 

concerned with a range of human and non-human resources to guide and facilitate the 

educational transaction. These resources may be library facilities, various media and 

software programs, community leaders, or they could be various socio-economic 

variables such as student's financial self-sufficiency and capacity to cope with their 

roles and responsibilities in the family and community. Further, in Turkey, a study by 

Usun (2004) postulate that it is the responsibility of ODL institutions to recognize the 

basic needs of the learners and try to fulfill them to the best of its abilities to enable 

ODL learners to cope with learning through distance education. Therefore, effective 

student support services are necessary among ODL students because it reinforces 

their sense of confidence and self-esteem which are necessary for successful learning 

among ODL students (Sewart, 1993). Thus, ODL institutions are required to provide 

proper student support services in order to ensure satisfaction and success among all 

students.  

2.9 Knowledge Gap 

The effectiveness of ODL in the provision of an opportunity to access education to 

youth and adults who have missed it through the formal system has been addressed in 

the literature reviewed. It was observed that most of the available studies in Tanzania 

which were reviewed have been focusing on the provision of higher education 

particularly at university level through ODL. The literature available indicates that 

there is a growing demand to access education through ODL at all levels. In NELCO 
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(2014) it is reported that over 12500 school age children are employed in the mining 

sector and other petty business related to the mining sector in Geita and Nyang’hwale 

districts in Geita region. Therefore, ODL provides an opportunity for them to enroll 

into secondary school education for those who could not be accommodated through 

the formal system. 

However, from the reviewed literature, little is said about the effectiveness of ODL in 

the provision of secondary school education in rural areas in Tanzania. Therefore, it is 

this literature gap that called the researcher to conduct this research to fill this 

knowledge gap. 

2.10 Conceptual Framework for the Study 

A conceptual framework is an interconnected set of ideas (theories) about how a 

particular phenomenon functions or is related to its parts (Svinicki, 2010). The 

conceptual framework for this study shows that the objectives of implementing 

secondary school education through distance learning are to provide opportunity for 

youth and adults to access secondary school education, to complement the 

government’s efforts to achieve education for all (EFA) objectives. Further, it shows 

the models through which students can access secondary school education and 

challenges that hinder the provision of secondary school education through open and 

distance learning. The arrows indicate the interrelationship that exists among the 

variables. 
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Figure 1: Conceptual Framework 

 

 

 

 

 

 

 

 

 

 

 

 

 

                              

                    

 

 

 

 

Source: Researcher’s design (2016)                     

   Provision of Secondary school through ODL 

           Public and private institutions 

   

ODL Clientele of 

secondary school 

Formal school dropouts 

Employed and partially 

employed workers 

 

Students not selected 

into form one through 

formal system 

Socially and 

economically deprived 

Life-long learners 

Models of education 

delivery  

Correspondence model 

Multi-media model 

Group distance model 

Network based model 

 

Challenges facing ODL 

students 

Challenge related to ODL 

institution 

Challenges related to 

individual students 

 

The effectiveness of ODL on the provision of secondary school 

education 

Flexible, Cost effective and Convenience  

Increase access to secondary school education to youth and adults 

Complement government effort to achieve EFA objectives 

Provide education to disadvantaged groups including girl and woman 

 



37 

CHAPTER THREE 

RESEARCH METHODOLOGY 

3.1 Introduction  

This chapter covers the methods of inquiry which were used in this study. These 

include the research approach and research design, area of the study, the study 

population, sampling techniques and sample size, methods of data collection namely 

questionnaire, interviews and focus group discussion, validity and reliability of the 

study. Finally, the chapter describes the data analysis procedures as well as the ethical 

issues considered in the research. 

3.2 Research Approach                       

This study sought to assess the effectiveness of open and distance learning in the 

provision of secondary school education in the rural areas. The study mainly 

employed qualitative approach with the supported of the quantitative approach. The 

main purpose of using this form of inquiry was that the combination of qualitative 

and quantitative approaches could provide a more complete understanding of a 

research problem than either approach alone (Creswell, 2003).  

According to Merriam (1998) qualitative research approach focuses on understanding 

a phenomenon, a process, or the perspectives and world views of people involved. 

Thus, the qualitative approach was used in this study to explore attitudes, experiences 

and behavior of participants about the effectiveness of the ODL in the provision of 

secondary school education in the rural areas. Further, qualitative approach was used 

to explain some of the observed phenomena that could not be explained 

quantitatively.  
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On the other hand, the quantitative approach was employed to organize data which 

were gathered quantitatively. According to Creswell (1994), quantitative approach 

helps to explain a phenomenon by collecting the numerical data that are analysed and 

presented using statistics, tables and graphs. The quantitative approach was useful in 

this study since the questionnaire used in this study generated some quantitative data 

which were presented quantitatively. Quantitative approach was used to organize 

demographic features of the respondents and the presentation of data by frequencies 

and percentage.  

3.3 Research Design 

A research design is the systematic plan of the procedures which a researcher 

develops to study a scientific problem (Burns & Grove, 1997). This study employed a 

cross-sectional design because it enabled the researcher to make all measurements on 

a single occasion and within a short period of time. According to Kraemer (1994), it 

is asserted that cross-sectional studies are relatively inexpensive, quick and easy to do 

and can lay the groundwork for decisions about future follow-up studies. This type of 

research design was, therefore, used to produce quantitative data which gave a 

detailed description about the phenomenon under study. Further, the study involved 

the collection of qualitative data from respondents who were drawn from the ODL 

institutions which were providing secondary school education.  

3.4 Area of the Study 

This study was conducted in Geita Region, particularly in Geita District Council, in 

Tanzania. Geita Region was established in March 2012. Before its establishment, 

Geita was within Shinyanga, Kagera and Mwanza regions. It is one of the smallest 

regions in the country, with a total surface area of 21, 879 square kilometers. Out of 
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this area, 1,946 square kilometers is covered by Lake Victoria, leaving 19,933 square 

kilometers of dry land. The Region comprises five administrative councils, namely 

Geita Town Council, Bukombe, Chato, Nyang’hwale and Mbogwe District Councils. 

According to the 2012 census, the Region is estimated to have a population of 

1,739,530 people of whom 1,460,712 live in the rural areas and 278,818 live in urban 

(PMO RALG, 2013).  

The selection of Geita District council considered the availability of students and the 

ODL institutions providing secondary school education. The area was suitable for 

conducting this study because of the availability of the students who dropped school 

as a result of the effect of mining activities. Therefore, when students who are 

working in small scale mining decide to continue with secondary school education 

they opt to enroll through ODL. According to NELCO (2014), about 12,500 school 

age children are working in mining sectors in Geita and Nyang’hwale districts in 

Geita Region. Therefore, the selection of Geita District council was purposively made 

for the aim of conducting a study which would provide results that can be generalized 

to other areas with similar characteristics. Also, apart from the availability of ODL 

institutions providing secondary education, the area was selected because of its 

accessibility and its rural nature.  

3.5 Study Population 

Population refers to an entire group of persons or elements that have at least one thing 

in common from which samples are taken for analysis (Burns & Grove, 2003). This 

study was proposed to seek information about the ODL learners, the ODL coordinator 

at the institution level, teachers and heads of ODL, institutions from the five ODL 

institutions providing secondary school education. Also, the study included one 
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District Secondary Education Officer (DSEO) from Geita District council. The 

researcher decided to involve them in this study because of their direct involvement 

in the ODL programme; thus, they possessed firsthand information which was 

relevant for this study. 

3.6 Sampling Techniques and Sample Size 

3.6.1 Sampling Techniques 

The study used a combination of stratified random sampling and purposive sampling 

technique. According to Ary et al. (2010), stratified random sampling involves 

dividing the population into homogeneous subgroup and takes a simple from them 

using a random technique for each subgroup. Stratified random sampling was used to 

select ODL students from five ODL institutions providing secondary school 

education in Geita District. This study employed stratified random sampling because 

the students who were studying through ODL were heterogeneous in nature, i.e. they 

differed in terms of age, sex and class levels. Through stratified random sampling, a 

total of 95 students were selected from five ODL institutions providing secondary 

school education in Geita District. From each institution, ODL students were divided 

into two strata which included strata of students in stage I and II, and strata of 

students in stage III and IV. Then stratified random sampling procedures were used to 

select male and female students to represent each stratum. The use of stratified 

random sampling enabled the researcher to collect data across various subgroups that 

had different perceptions, ideas and opinion about the effectiveness of the ODL in 

provision of secondary school education in rural areas. 

Purposive sampling was, however, adopted in this study to select teachers, the ODL 

coordinators at the institution level, heads of the ODL institutions and the District 
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Secondary Education Officer (DSEO). Purposive sampling was suitable for selecting 

these participants because they are knowledgeable of the phenomena under study; the 

knowledge which they obtained from their direct involvement in provision of 

secondary school education through ODL. According to Beins and McCarthy (2012), 

purposive sampling is a technique in which participants are selected for a study 

because of some desirable characteristics, like expertise in some areas. Therefore, 

through this technique, a total of 31 participants were selected. Thus, this sampling 

technique enabled the researcher to collect information from participants with 

adequate knowledge about the provision of secondary school education through ODL. 

3.6.2 Sample Size 

The sample of this study included 100 ODL students, 20 teachers, 5 ODL 

coordinators (institution levels), 5 head of ODL institutions and 1 district secondary 

education officer from Geita District Council. The selection of a sample size 

considered several factors which included the available population, time, financial 

resource so that to enable selection of appropriate size suitable for this study. 

Therefore, the total sample size for this study was 131 respondents who were selected 

from five ODL institutions providing secondary school education and one district 

council. The sample for this study was carefully selected in such a way that the 

descriptions of sample elements accurately portrayed the characteristics of the 

population from which they were selected. The table summarizes the sample size 

used for this study:  
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Table 2: Composition and Size of the Sample 

S/N  Categories of                        Selection         Expected                    Observed   

      Respondents                           procedures    Respondents  %          Respondents       % 

 

1    ODL students                      Stratified              100             76.3              95                   72.5 

2    Teachers                              Purposive               20             15.3              20                   15.3 

3    ODL coordinators               Purposive                 5               3.8                5                     3.8 

4    Head of ODL institutions    Purposive                 5               3.8               5                     3.8 

5    DSEO                                  Purposive                 1               0.8                1                    0.8 

GRAND TOTAL                                                   131              100               126                 96.2 

 

Source: survey data, 2016 

Key: % - Percentage 

3.7 Methods of Data Collection 

This study employed multiple techniques in the process of data collection. The 

techniques which were used gathering data were questionnaire, interviews and focus 

group discussion. The questionnaire was administered to the ODL students and their 

teachers, and the interviews were done with the ODL coordinators, heads of ODL 

institutions and DSEO while focus group discussion was used for ODL students. 

According to Polit and Hungler (1999), the purpose of using multiple techniques in 

data collection is to give greater depth to the information collected, enhance 

confidence in overall conclusions and offset the biases or shortcomings of any single 

method if used alone. Therefore, multiple data collection techniques enhanced the 

validity and reliability of the data collected in this study. 

3.7.1 Questionnaire  

Two types of questionnaires were used in collecting data, i.e. the questionnaire for 

teachers and questionnaire for students.  The questionnaires had both closed and open 

ended questions. The questionnaires were used because they enabled the researcher to 



43 

collect enough data from the respondents within a reasonable time. The students’ 

questionnaire was structured to seek information on the reasons for students’ 

enrollment in secondary school through ODL and the challenges they were facing 

while studying through ODL. The other questionnaire instrument was for teachers to 

seek to understand the training they have had on the delivery of open and distance 

learning, the mode of delivery they were employing in open and distance learning; the 

type of technology they were using to access materials and teach students. The 

questionnaire administered to teachers was also intended to find out the challenges 

they faced in providing secondary school education through ODL. The main intention 

of using questionnaire was it ability to collect large amount of data within a 

reasonable time and in a large group and it was relatively easy to administer. The 

questionnaires used were relevant to this study because they enabled every 

respondent to freely respond to the questions at their own time and pace. Thus, the 

use of questionnaire enabled the researcher to collect enough information, both 

subjective and objective data in a large sample. In Kothari (2004), it is shown that 

when a questionnaire is appropriately used, the researcher becomes free from the bias 

of the interviewer as respondents respond from their own words in mind.  

3.7.2 Interviews 

Another method of data collection employed in this study was semi-structured 

interview. According to Fontana and Frey (2005), interviews can be divided into three 

categories; these are structured interviews, semi-structured interviews, and 

unstructured interviews. The study employed semi-structured because of its flexibility 

in data collection and its ability to capture feelings and insights which were difficult 

to capture through other techniques. The purpose of collecting data using semi-

structured interviews was to facilitate immediate verbal clarification of what was said 
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by respondents. The interview method was used to collect data from heads of the 

ODL institutions, ODL coordinators (at institution level) and the District Secondary 

Education Officer (DSEO) since they are few in number and they were expected to 

provide more information about the provision of secondary school education through 

ODL in the rural areas. Through interview the researcher was able to capture 

respondents’ feelings, views understanding and experience about the effectiveness of 

ODL on the provision of secondary school education in rural areas which cannot be 

observed. 

3.7.3 Focus Group Discussion 

The purpose of using focus group discussion in this study was to allow the researcher 

to explore how a group though of the effectiveness of ODL on the provision of 

secondary school education in the rural areas. According to Powel and Single (1996), 

focus group discussion (FGD) is a small group discussion, addressing a specific topic, 

which usually involves 6 to 12 participants, either matched or varied on specific 

characteristics of interest to the researcher. Therefore, one focus group discussion 

(FGD) session was conducted in each ODL institution. Each FGD included 8 

participants, four participants represented students who expected to sit for qualifying 

test (QT) and other four participants represented students who expected to sit for 

certificate of secondary education examination (CSEE). Through FGD, the researcher 

was able to collect a range of opinions and ideas that existed among students in terms 

of their perception on the effectiveness of ODL on the provision of secondary school 

education in the rural areas.  
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3.8 Validity and Reliability 

Marczyk, DeMatteo and Festinger (2005) explained that validity determines whether 

the research instruments truly measures that which it was intended to measure or how 

truthful the research results are. On the other hand, Polit and Hungler (1999) define 

reliability as the degree of consistency with which an instrument measures the 

attribute it is designed to measure. Therefore, validity and reliability of data collection 

instruments help to establish indicators that provide evidence that the information is 

true and plausible (Mertens, 1997). In order to maximize the accuracy of the 

instruments used and the trustworthiness of the findings, triangulation, back 

translation and pilot study were used. 

Before the actual data collection, the researcher conducted a pilot study in one ODL 

institution providing secondary school education in rural area in Geita Region. 

According to De Vos (2002), a pilot study refers to a small version of a study which 

is carried out before the actual investigation is done. The purpose of conducting a 

pilot study was to sort out all vague statement and instruments with the aim of 

improving them or removing them. Adjustments of the research tools and data 

collection instruments were made in order to increase the validity of the research 

instruments and the findings.  

Triangulation technique was also used to ensure validity of the findings. 

Triangulation technique involves the use of two or more methods of data collection in 

the study of phenomena (Cohen et al., 2000; Patton, 2002). For the purpose of this 

study, interviews, questionnaire and focus group discussion techniques were used to 

collect the data concerning the effectiveness of ODL on the provision of secondary 

school education in rural areas. The purpose of using triangulation approach was to 



46 

enable a researcher to overcome the problem of method boundedness. According to 

Zohrabi (2013), it is shown that gathering data through one technique can be 

questionable, biased and weak. Through this technique, the questionnaire was used to 

collect data from ODL students and teachers. FGD was used with the ODL students 

and the interviews were used with ODL coordinators, head of the ODL institutions 

and the DSEO. Cohen et al. (2007) assert that, when the outcomes of one method of 

data collection correspond to those of another method of the same phenomena, the 

more the researcher will be confident about the findings. 

Furthermore, back translation was used in order to validate the research instruments 

which were used and the findings which were obtained in this study. According to 

Rode (2005), back translation refers to the process of translating a document that has 

already been translated into a foreign language back to the original language. The 

questionnaire for the ODL students was translated from English to Kiswahili since 

most of respondents were not conversant with the English language. Mtahabwa 

(2007) contends that back translation helps to make communication easy with the 

respondent. 

3.9 Data Analysis Plan 

Data analysis is a process of inspecting, cleaning, transforming, and modeling data 

with the goal of discovering the useful information, suggesting conclusions, and 

supporting decision making (Polit & Hungler, 1999). This study employed qualitative 

and quantitative data analysis techniques because the two approaches were used in 

this study. Qualitative data from interviews and focus group discussion were analysed 

qualitatively. The data from interview and focus group discussion were summarised 

and analysed thematically. According to Kombo and Tromp (2006), thematic analysis 
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involves transcribing data and organizing them into themes with the help of simple 

tables, percentages and descriptions to find out the association. Therefore, through 

this approach the data were identified into common themes that summarised all the 

views which were collected. The aim of grouping data into themes was to reduce the 

number of categories by collapsing those that were similar into broader and higher 

order categories. 

On the other hand, quantitative analysis was employed in this study (Kombo 

&Tromp, 2006). The aforementioned scholars further asserted that quantitative data 

analysis consists of measuring numerical values from which description such as mean 

and standard deviation are made. In this study, the data which were collected through 

questionnaires were coded and analysed using the Statistical Package for Social 

Sciences (SPSS) version 20 computer software to determine the percentage and 

frequency about the effectiveness of ODL on the provision of secondary school 

education in rural areas in Tanzania.  

3.10 Ethical Consideration 

Ethical issues were of a great concern on this study; according to Vanderstoep et al. 

(2009), it is argued that a researcher should be concerned with three ethical issues 

when conducting a study; i.e. respect for persons, beneficence, and justice. Before 

conducting this study, the researcher made sure that all procedures for conducting the 

research were adhered. The researcher obtained a permission letter for conducting the 

research from the University of Dodoma. Then, the letter was channeled to Regional 

Administrative Secretary (RAS) of Geita Region. Later, the researcher was 

introduced to the District Executive Director (DED) of Geita District council. The 

letter from the District Executive Director of Geita allowed the researcher to collect 
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data from ODL institutions providing secondary school education in Geita district 

council.  

Before administering the questionnaires, interview and FGD, the respondents were 

informed about the purpose of conducting the study. Throughout this study, the 

researcher ensured the confidentiality of research respondents. In order to ensure 

anonymity and privacy of the research respondents, the researcher informed the 

respondents not to write their names on the questionnaires to secure them from the 

information they were providing. Further, the head of ODL institutions and DSEO 

were assigned letters from A-F. Likewise, the ODL coordinators at the institution 

level were assigned numbers from 1-5. In this case, all data collected were reported in 

a manner that would not annoy or harm any respondent who was involved in this 

study.  
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CHAPTER FOUR 

DATA PRESENTATION, ANALYSIS AND DISCUSIONS 

4.1 Introduction 

This chapter presents the findings of the study basing on the analysis of the data 

obtained from the field. The study was conducted in Geita District with the purpose 

of assessing the effectiveness of Open and Distance Learning on the provision of 

secondary school education in the rural areas in Tanzania. Therefore, the findings of 

this study are presented and analysed basing on three research objectives namely: to 

find out the factors influencing learners to opt for secondary school education through 

ODL in the rural areas; to investigate the challenges that hinder students from 

accessing secondary school education through ODL in the rural areas; and to assess 

the effectiveness of ODL in the provision of secondary school education in the rural 

areas. The chapter, particularly, covers demographic characteristics of respondents, 

data presentation and analysis and discussion of findings on each of the three research 

objectives. 

4.2 Demographic Characteristics of the Respondents 

This section presents the main demographic features of the respondents, including 

their sex, age, economic activities, marital status, class level, teachers’ level of 

education and teaching experience. The respondents of the current study included the 

ODL students, teachers, and the ODL coordinators at institutional level, heads of the 

ODL institutions and the District secondary education officer.  

4.2.1 Distribution of Respondents by Gender 

As presented in Table 3, a total of 126 respondents were involved in this study; this 

sample included both male and female respondents.  
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Table 3: Distribution of Participants by Sex 

Categories of  

Respondents  

   Female 

  

      F        % 

    Male      

  

  F       %                 

Total 

 

F      % 

ODL Students                                         

Teachers 

ODL Coordinators (institution level)  

Head of ODL Institutions 

District Adult Education Coordinator 

Total 

47    49.5 

       9      45 

       1      20   

       0       0 

       0       0 

     57      45.2 

 48     50.5 

 11     55 

  4     80 

  5     100 

  1     100  

 69    54.8 

95    75.4 

20    15.9 

 5       3.9 

 5       3.9 

 1       0.8 

126   100 

Source: Field Data 2016 

Key: F- Frequency, % -Percent 

Table 3 shows that the respondents who were involved in this study included 48 

(50.5%) male and 47 (49.5%) female ODL students, 11 (55%) male and 9 (45%) 

female teachers, 4 (80%) male and 1 (20%) female ODL coordinators at institutional 

level, 5 (100%) male head of ODL institutions, and 1 District Secondary Education 

Officer (DSEO) who is a man. Therefore, the current study included 69 (54.8%) male 

and 59 (45.2%) female respondents. It was necessary to include both male and female 

respondents in the study in order to harness different opinions about the effectiveness 

of ODL on the provision of secondary school in rural areas in Geita Region. The prior 

assumption held by the researcher was that perceptions about the effectiveness of the 

learning programme might be affected by the sex of the respondents. Different 

activities, preferences and challenges may influence different perceptions between 

male and female respondents. 

4.2.2 Distribution of ODL Students by Age 

Through the questionnaires distributed, the respondents of the study were required to 

indicate their ages; the same was also done during the interviews with the 
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interviewees. Table 4 shows the age distribution of ODL students who were involved 

in this study: 

Table 4: Distribution of ODL Students by Age 

 Ages                           F                                         % 

 15-20                        55                                        57.9 

21-25                        35                                        36.8 

26+                             5                                          5.3 

Total                         95                                        100 

Source: Field Data 2016   

 Key: F- Frequency, %- Percentage  

Table 4 indicates that the dominant age categories of the respondents among ODL 

students was 15-20 (57.9%), followed by the age category of 21-25 (36.8%) while the 

age categories of 26+ was 5.3% students only. The findings indicated that students of 

different ages were enrolled into secondary school education through the ODL 

programme; hence, the assumption is that the respondents’ opinions might differ 

across the age categories. Thus, this implies that data collection across age categories 

might yield abundant and relevant information about the effectiveness of ODL in the 

provision of secondary school education in the rural areas.   

4.2.3 Distribution of the ODL Students by Economic Activities 

The data in Table 5 indicates that students who were enrolled in secondary school 

through ODL engaged in various socio-economic activities as shown below: 
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Table 5: Distribution of ODL Students by Their Socio-economic Activities 

Types of Socio-economic Activities                     F                     % 

Petty business                                                       20                    21.1 

Agriculture                                                           29                    30.5 

Primary school Teachers                                        8                     8.4 

Mining Activities                                                 23                    24.2 

Others                                                                   15                    15.8                

Total                                                                     95                    100 

Source: Field Data, 2016 

Key: F- Frequency, %- Percentage 

 

Data in Table 5 indicates that 20 (21.1%) ODL students who responded to the 

questionnaire were petty traders, 29 (30.5%) ODL students were farmers, 8 (8.4%) 

ODL students were primary school teachers, 23 (24.2%) ODL students were working 

in mining activities, while 15 (15.8%) were working in other socio-economic 

activities. The assumption is that students’ socio-economic activities might have 

influenced their views about the effectiveness of ODL on the provision of secondary 

school education in rural areas. 

 

4.2.4 Distribution of ODL Students by Marital Status 

The analysis of the data as presented in Table 6 indicates that 14 (14.7%) ODL 

students who participated in this study were married while 81 (85.3%) were not 

married. Therefore, this indicates that the number of single students outnumbered 

married students in ODL institutions providing secondary school education in rural 

areas. 
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Table 6: Distribution of ODL Students by Marital Status 

Students Marital Status             F               %        

Married                                       14              14.7 

Single                                          81              85.3  

Others                                           0               0 

Total                                           95              100 

Source: Field Data 2016 

Key: F- Frequency, % - Percentage 

 

The assumption was that individuals with different marital status have different social 

tasks to shoulder while studying. Thus, marital responsibilities could influence their 

perception about the effectiveness of ODL on the provision of secondary school 

education in the rural areas. 

4.2.5 Distribution of ODL Students by Classroom Levels 

The analysis of in the information about the highest class level of the respondents at 

the time of the conduct of this research, as seen in Table 7, indicates that data for this 

current study were collected from ODL students of different classroom levels.  

Table 7: Distribution of ODL Students by Classroom Levels 

Classroom Level                      F                        % 

 Form one                                  16                      16.8 

Form two                                  28                      29.5 

Form three                                31                      32.6 

Form four                                 20                       21.1 

Total                                        95                      100.0 

Source: Field Data 2016 

 Key: F- Frequency, % - Percentages 

 

Table 7 above indicates that the ODL students who were involved in this study 

included 16 (16.8%) Form one student, 28 (29.5%) Form two students, 31 (32.6%) 
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Form three students and 20 (21.1%) Form four students. That the participants 

involved in the study came from different classroom levels, it is clear that the findings 

presented in this study come from people with different experiences with the ODL. 

Therefore, students’ opinions about the effectiveness of the ODL on the provision of 

secondary school education in rural areas might vary depending on their classroom 

levels. 

 

4.2.6 Distribution of Teachers by their Levels of Education 

Table 8 presents the data depicting the education status of secondary school teachers 

who were involved in this study.  

Table 8: Distribution of Teachers by Levels of Education 

Level of Education                   F                  % 

Diploma in education                12                  60 

Bachelor degree                          8                  40 

Others                                         0                    0 

Total                                         20                 100 

         Source: Field Data 2016 

         Key: F- Frequency, % - Percentage 

 

 Table 8 indicates that data for this study were collected from 20 teachers with 

different levels of education. The Table shows that 12 (60%) teachers were Diploma 

holders, while 8 (40%) teachers were Bachelor holders. The researcher had the 

assumption that teachers with different levels of education might have different 

opinions about the effectiveness of ODL on the provision of secondary school 

education in rural areas. 
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4.2.7 Distribution of Teachers by Work Experience 

This study involved collecting data from secondary school teachers with different 

teaching experience as the data in Table 9 indicates.  

Table 9: Distribution of Teachers by Work Experience 

Teaching Experiences (Years)          F                                           % 

1-5 

6-10 

11+ 

Total 

          11 

           6 

           3 

       20 

  55 

  30 

  15 

 100 

   Source: Field Data 2016 

   Key: F- Frequency, % - Percentage 

The findings in Table 9 indicate that teachers who were teaching in ODL institutions 

had different teaching experience. It was shown that teachers with teaching 

experience between 1-5 years were 11 (55%), those with the teaching experience 

between 6-10 years were 6 (30%) while 3 (15%) teachers had teaching experience of 

11+ years. The assumption was that teachers with different teaching experience had 

different opinions about the effectiveness of ODL on the provision of secondary 

school education in rural areas. 

4.3 Findings of the study as related to the objectives 

This section presents the analysis of the data which were obtained in an attempt to 

assess the effectiveness of open and distance learning on the provision of secondary 

school education in rural areas in Tanzania. The analysis starts with the first research 

objective through the last one. 
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4.3.1 Factors Influencing Learners to Opt for Secondary School Education 

through ODL 

The first objective investigated factors that influence learners who reside from the 

rural areas to opt for secondary school education through ODL. The study sought to 

identify factors that were influencing learners to opt for secondary school education 

through ODL in rural areas. The responses were summarised as indicated in Table 10. 

Table 10: Reasons for Students Enrollment into Secondary School Education 

through ODL  

Reasons 

 

ODL Students 

F      %             

Head of ODL 

institution 

F     % 

DSEO  

F     %     

Drop out from formal system 

Not selected into formal system 

Poverty             

Employers influence 

Convenience 

Resit form IV examination 

25     26.3  

39     41.1 

 8       8.4            

 6       6.3 

 5       5.3 

12    12.6               

3     60 

5    100 

4      80 

3      60 

0        0 

5     100 

1     100 

1     100 

0         0  

1     100 

1     100 

1     100 

Source: Field Data, 2016  

Key: F- Frequency, % - Percentage 

 

The findings in Table 10 reveal that students who drop out of school due to various 

reasons were at the end opting for secondary school education through ODL when 

they changed their mind and decided to go back to school. It is shown that 25 (26.3%) 

of the ODL students involved in the study argued that they had enrolled in secondary 

school at age appropriate time but they dropped school due to various reasons. 

Likewise, in an interview 3 (60%) head of the ODL institutions and the DSEO 

confirmed that most learners doing the ODL education were those who earlier 

dropped schools and later on decided to get back in school. It was indicated in an 

interview with head of ODL institutions and DSEO that drop out was mainly caused 
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by the presence of gold mine activities around the area which attracted students to 

work in the mining activities. Thus, it was observed that students who decided to 

proceed with secondary school education opted to study through ODL because it was 

a flexible approach that could accommodate students of different background and 

activities. One head of ODL institution B had the following to say: 

                       Some students opt to study through ODL because they 

were once enrolled in formal system, but they 

terminated their studies due to various reasons… since 

some of them can no longer be enrolled in secondary 

school with other learners because of the government’s 

regulations; thus, ODL become an appropriate 

approach for them to access secondary school 

education… (Field interview, May 2016) 

 

Another respondent F had the following to add: 

 

                   …one of the reasons for adopting ODL programme in 

secondary school is to provide an opportunity to access 

secondary school education for the learners who 

dropped school due to truancy, pregnancy and other 

reasons. …since our education policy does not state 

clearly how to handle students who drop out in formal 

system due to various reasons like pregnancy, ODL, 

therefore, provides an opportunity for all categories of 

students… (Field interview, May, 2016) 

 

It is, therefore, noted that some students who dropped school due to different factors 

decided to enroll in secondary school through the ODL because the programme was 

flexible to accommodate them.  

Further, failure to successfully pass and get selected into secondary school through 

formal system was another reason which influenced learners to join secondary school 

education through the ODL in rural areas. In this study, 39 (41.1%) of the ODL 

students claimed that they enrolled in ODL because they were not selected to join 

secondary schools by the time they accomplished primary education. Similarly, 

during the interviews with the heads of ODL institutions, all the heads, i.e. 5 (100%) 
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heads of ODL institutions and the DSEO revealed that students who were not selected 

to join form one both in public and private school decide to enroll into secondary 

schools through open and distance learning. Respondent F was quoted saying: 

                      School infrastructures in public secondary schools are 

not adequate to accommodate all students who 

complete primary school education in this District. 

Therefore, students who are not selected into secondary 

schools have been posted into ODL institutions to 

continue with their studies… (Field interview, May 

2016) 

 

Another head of ODL institution A added: 

 

                  …Majority of ODL students in this institution are those 

who were not selected to join secondary schools and 

their parents could not afford the cost of taking them 

into private secondary schools… (Field interview, May 

2016) 

 

Therefore, the findings of this study revealed that students who were not selected into 

secondary schools were influenced to enroll in secondary school education through 

the ODL. Above all, it is easy for the students to join ODL because they do not sit for 

qualification examination which is the criterion for joining other learning institutions. 

Furthermore, poverty within students’ family was argued to be one of the reasons 

which influenced the ODL students to opt for the learning programme. It is 

summarized in Table 10 that 8 (8.4%) ODL students claim that poverty within their 

families was the reason that influenced them to enroll in secondary school through 

ODL. In the interviews with heads of ODL institutions, 4 (80%) heads revealed that 

most students from poor rural families who were not selected into secondary schools 

could not afford the costs of studying into private secondary schools. In an interview 

with head of ODL institution C, it was argued that: 
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                    …parents in this area depend on small scale Agriculture, 

i.e. mainly growing food crops. Therefore, if their 

children are not selected into public secondary schools, 

they decided to enroll in the ODL programme because 

the cost seems to be affordable for them… (Field 

interview, May 2016) 

With these findings of this study, it is obvious that majority of children from poor 

family who could not afford the cost of studying through formal system  particularly 

in private schools decided to enroll into secondary school through ODL. In other 

words, most of the learners who study through ODL are those from the poor families.  

Moreover, the desire to reseat CSSE was cited as factor that influenced students to 

opt for secondary school through open and distance learning.  

Moreover, data summarized in Table 10 indicates that 12 (12.6%) ODL students cited 

the desire to resit the certificate of secondary school examination (CSSE) as a factor 

that influenced them to enroll in secondary school education through ODL. The same 

view was held by all the heads of the ODL institutions and coordinators of the ODL 

institutions, i.e. 5 (100%) ODL coordinators and 5 (100%) heads of ODL institutions. 

The DSEO also confirmed that some students join the education programme to enable 

them resit the Form Four national examination.  Respondent F added that: 

                   …some employees decide to enroll into secondary schools 

through ODL because they want to resit CSSE to obtain 

some qualifications for their professional 

development… (Field interview, May 2016) 

 Another head of ODL institution E added the following: 

                      Students in this area enroll into secondary school 

through ODL so that they can resit their CSSE and 

obtain a secondary school certificate that enables them 

to secure employment in gold mines… (Field interview, 

May 2016) 



60 

A general conclusion to draw from these findings is that the ODL does not only 

include the learners who could not access secondary education at age appropriate 

time, but also those who had access to the education but could not pass their 

examinations. Thus, the ODL becomes a platform for them to redo the examinations 

either to get certificates or proceed with further education. 

Additionally, the findings in Table 10 indicates that 5 (5.3%) of the ODL students 

and the DSEO believe that the convenience of the ODL approach in the provision of 

secondary school education is a factor that influence students to opt for secondary 

school education through ODL. From the findings of this study, it is indicated that 

some students who were enrolled into secondary school through the ODL were 

married while others were employed in different sectors. Thus, for them studying 

through ODL was convenience because it allows students to simultaneously study 

and continue with their jobs.  

Also, it was found that some students opted for secondary school education through 

ODL because of employers’ influence. It was found that some students were required 

to upgrade their education but their employers could not allow them to go through 

other means of education. Data in Table 10 indicates that 6 (6.3%) of the ODL 

students, 3 (60%) of the heads of ODL institutions and the DSEO had an argument 

that some of the learners in  ODL institutions are employees and, thus, the cheapest 

means for them to learn without withdrawing from job is through ODL. For example, 

the head of institution D had the following to say: 

                       Some students are enrolled in secondary school through 

ODL because they want to upgrade their education 

status… most of them work in private sectors; thus, they 

can only afford to study through ODL…”(Field 

interview, May, 2016). 
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Therefore, from the findings of this study it was revealed that ODL students opt for 

secondary school through ODL because either their employers wanted them to 

upgrade their education status or they themselves wanted to get promotions at job by 

doing further studies; but the studies which they have to do without terminating their 

job contracts. 

4.3.2 Challenges Hindering Students from Accessing Secondary School 

Education through ODL 

The researcher also investigated to know the challenges that hinder students from 

accessing secondary school education through ODL in the rural areas. This section 

presents the findings which were obtained from the analysis of the information 

obtained through questionnaire and interviews with the ODL coordinators at 

institution level, heads of the ODL institutions and the District Secondary Education 

Officer (DSEO). The study found that the challenges facing ODL students can be 

categorised into challenges related to ODL students and challenges related to ODL 

institutions. 

Challenges Related to Individual ODL Students 

It was revealed from the interviews and questionnaire findings that there are 

individual learners’ challenges that were hindering students from accessing secondary 

school education through ODL in the rural areas. The findings in Table 11 show some 

of challenges as pointed out by ODL students.  



62 

Table 11: ODL Students Views on Individual Challenges hindering them from 

Learning through ODL 

Selected Types of challenge                    Yes                   No                 Total  

                                                                 F      %          F     %            F     % 

Poverty                                                  64     67.4         31     32.6         95    100 

Failure to Access Internet Services       73    76.8         22    23.2         95    100     

Society’s Perception about ODL           50    52.6         45    47.4         95    100 

Lack of Time Management Skills         64    67.4         31     32.6         95    100 

Lack of Family Support                        38    40.0         57     60.0         95    100 

Distance to ODL institution                 90     94.7          5        5.3         95    100 

Source: Field Data 2016 

Key: F-Frequency, % - Percentage 

 

The findings in Table11 indicate that poverty is one of the factors that hinder students 

from accessing secondary school education through ODL in rural areas. 64 (67.4%) 

ODL students agreed that poverty was a challenge that hindered students in the rural 

areas from accessing secondary school education through ODL. However, 31 (32.6%) 

ODL students disagreed that poverty was a hindrance for student enrollment into 

secondary school through ODL in the rural areas. These students argued that studying 

through ODL was affordable and less expensive compared to studying through the 

formal system, particularly in the private schools. Therefore, it suffices to say that 

majority of ODL students agreed that poverty is a factor that hinders student from 

accessing secondary school through ODL in the rural areas. On complementing this 

view, one of the respondents through FGD had the following to add: 

    Sometimes, my parents ask me to sell pineapples at the 

market so that    we can earn some money to support 

our family. This affects my studies since I spend most of 

the time in petty business than studying… (Field 

interview, May 2016) 

 

Basing on the comments made above, it is evident that even though majority of 

learners enrolled into secondary school through ODL in rural areas did it because of 
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poverty, there are still other people who want to enroll into secondary school through 

ODL but their financial statuses inhibit them from joining the institutions.  

Further, lack of family support was observed to be a factor that hinders students’ 

enrollment in secondary school through ODL in rural areas. The findings in Table 11 

indicate that 57 (60%) ODL students agreed that their families supported them while 

studying through ODL. However, 38 (40%) ODL students indicated that lack of 

family support to students who were studying through ODL acted as a barrier to 

access secondary school through ODL in rural areas. Through FGD, it was found that 

some students had to make their own initiatives in order to finance their studies 

through ODL. A respondent from a FGD had the following to say: 

                           My parents do not provide me with similar financial 

support compared to my sister who is studying in the 

conventional secondary schools. This makes me feel 

denied and get discouraged from continuing with 

studies through this system… (FGD, May 2016). 

Another respondent from FGD added: 

                        Sometime my brother rejects to give me his smartphone 

for accessing materials online… (FGD, May, 2016). 

Therefore, from these findings, it was revealed that some students fail to enroll into 

secondary school through ODL because their families do not provide them with 

enough support to enable them study effectively.  

Furthermore, data which were gathered from ODL students indicated that the 

society’s negative perception towards the students studying through ODL had an 

impact on the students’ enrollment in secondary school through ODL in the rural 

areas. The findings in Table 11 show that 50 (52.6%) ODL students held an argument 

that the society had negative perceptions towards the students who were studying 
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through ODL. As well, 45 (47.4%) of the ODL students indicated that their societies 

were aware about the advantages of studying through ODL. One respondent had the 

following to add through FGD:   

                         People laugh at us for studying through ODL… 

sometimes people tell my patents that they are wasting 

their resources for allowing me to study through ODL 

because majority of ODL students end up with failure 

in their form four national examinations… (FGD, May, 

2016). 

  

Another respondent from FGD had this to add: 

 

                  … I am always quarrelling with my husband because of the 

time I spend doing my personal studies…I know two of 

my friends who dropped out school because of the 

conflict they had with their husband for studying 

through ODL…(FGD, May 2016). 

 

Another interviewee F added this: 

                     …the problem of the rural societies is that they lack awareness of ODL 

programme… majority of them believes that quality secondary 

education can only be acquired by studying through formal system. 

While others confuse the programme with formal system and so they 

refuse to pay school contributions on the ground that the government 

has declared secondary school education free. This has denied them 

an opportunity to study through ODL… (Field interview, May, 2016) 

    

The data, therefore, indicate that the society in rural areas had a negative 

misconception about the role of ODL programme in the provision of secondary 

school education. The study revealed that some out of school youth and adults in rural 

areas were not willing to enroll in secondary school education through ODL because 

of the negative perceptions and the community’s lack of awareness about ODL 

programme.  

Additionally, lack of time management skills was indicated as a challenge that 

hinders students from accessing secondary school through ODL in the rural areas. 

The data in Table 11 shows that 64 (67.4%) ODL students pointed out that lack time 
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management skills affects students studying through the ODL since they fail to 

balance among home activities, jobs and school. However, 31 (32.6%) ODL students 

claimed that they had no problem with time management skills while studying 

through ODL. This finding was complemented by the head of ODL institution D who 

argued the following: 

                          …ODL students in this institution face with the 

problem of time management.  During the 

Agriculture seasons, students are required to be in 

farm at the same time attending classes hence some 

decide to dropout school (Field interview, May, 

2016) 

 

Another respondent had this to say during the FGD: 

                     …I know many of my friends who wish to study through 

ODL, but they fail to join into studies because of time 

limit. They are overwhelmed with family tasks hence 

they fear that they cannot manage to study while 

fulfilling other responsibilities at home… (FGD, May 

2016)  

 

Another respondent from FGD added that: 

                           …For me, studying through ODL is a bit challenging 

due to time limitations. …I am married and I have 

two children. This keeps me busy from morning to 

evening fulfilling my family responsibilities. 

Therefore, I spend a week without touching a 

book… (FGD, May, 2016)  

 

Therefore, the above findings reveals that lack of time management skills was a 

problem that affected students who were enrolled into secondary school through 

ODL. The lack of time management skills among ODL students resulted into school 

dropout and poor performance in their examinations.  

On the other hand, the lack of access to the internet service was reported as a factor 

that hinder students access into secondary school through ODL in the rural areas. The 

findings in Table 11 show that 73 (76.8%) ODL students had no access to the internet 

services while only 22 (23.2%) ODL students had access to the internet service. 
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Therefore, the general findings show that majority of the respondents were neither 

connected with electricity nor had access to internet services. Besides, it was 

observed that even the students with access to the internet services could not access 

the subjects taught because their institutions had no online programmes to enable 

them access materials for studying. In connection to these findings one respondent 

from FGD had this to say: 

                    …the cost for internet bundles charged by the mobile 

phone providers is very high and expires within a very 

short time. Sometime, you can connect an internet 

bundle but the internet services become very slow due 

to poor network connection… (FGD, May 2016)  

Also, another head of ODL institution A added this: 

                         The problem is not only access to the internet services, 

but also the subjects taught are not available online… 

(Field interview, May 2016) 

Therefore, the findings of the study revealed that majority of ODL students in rural 

areas had no access to internet services, thus they were compelled to use print based 

materials only which were expensive to produce.  

Moreover, it was found that the distance from home to ODL institutions posed 

challenges to students who were living away from the ODL institutions. Data in 

Table 11 indicates that 90 (94.7%) ODL students pointed out that the distance from 

home to ODL institutions was a challenge that hindered students from enrolling in 

secondary school education through ODL in the rural areas. However, 5 (5.3%) of the 

ODL students indicated that distance to ODL institutions was not a challenge for 

them since they were able to attend classes according to the timetable because they 

were living near ODL institutions. It was observed that ODL institutions providing 

secondary school education were established to utilize the infrastructure available in 
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community secondary schools; thus, some students could not manage to attend 

classes because the institutions were located far from their residence.  

Institution Related Challenges Facing ODL Students in Rural Areas 

This study found that the students enrolled in secondary school education through 

ODL in the rural areas were also facing challenges related to ODL institutions. Data, 

as summarized in Table 12, were collected from 31 respondents, including 20 

teachers, 5 ODL coordinators at institution levels, 5 head of ODL institutions and 1 

DSEO. 

 

Table 12: Responses on the Institutional Related Challenges Facing ODL 

Students 

 Selected institution challenges                    Yes                   No         Total                                                

                                                                    F       %              F      %        F     % 

Insufficient Infrastructures                        20     64.5   11    35.5      31    100 

Insufficient teaching and learning  

resources                                                   18      58.1  13     41.9       31    100 

Lack of Sufficient trained personnel          22    71.0           9      29.0       31    100 

Provision of student support services       19      61.3 12      38.7      31     100 

Lack of Fund                                             20      64.5 11      35.5      31     100 

Source: Field Data 2016 

Key: F- Frequency, % - Percent 

 

The findings of this study indicate that insufficient infrastructures in ODL institutions 

were a challenge that hinders provision of secondary school education through open 

and distance learning approach. Data in Table 12 shows that 20 (64.5%) respondents 

agreed that ODL institutions in rural areas had no sufficient infrastructures to enable 

them provide secondary school education. Also, 11 (35.5%) respondents indicated 

that the infrastructures in the ODL institutions were enough to enable them to provide 
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secondary school education in rural areas. The study revealed that ODL institutions 

had no enough classes, library and laboratories; thus, this affected ODL student since 

they were to rely on infrastructures used by students through formal system. One head 

of ODL institution A had the following to add: 

                               Provision of secondary school education through 

ODL is a challenge nowadays because the 

government has increased the enrollment of 

students in the conventional schools. Therefore, this 

obliges us to share the available few infrastructures 

such as classroom, library and laboratories which 

are not adequate even for students in formal 

system… (FGD, May 2016). 

The findings above depict that ODL institutions in rural areas entirely depended on 

infrastructures which were available in public secondary schools.  

Further, insufficient provision of teaching and learning resources was cited to be the 

challenge that hindered students from accessing secondary school through ODL in the 

rural areas. Data in Table 12 indicates that 18 (58.1%) respondents cited insufficient 

teaching and learning resource as a challenge that was hindering students from getting 

quality secondary school education through ODL in rural areas. However, 13 (41.9%) 

respondents indicated that their institutions had enough teaching and learning 

resource; thus, this could not hinder students from accessing secondary school 

through ODL. One head of ODL institution E had this to say: 

                             The institute of adult education does not provide the 

necessary resources to enable us provide secondary 

school education through ODL. Therefore, teachers 

prepare teaching and learning materials which 

sometime are not reliable for all ODL students… 

(Field interview, May, 2016) 
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Another respondent from FGD had this: 

                     We are discouraged from taking science subjects because 

there are no resources to enable us do practical, thus 

we learn science subjects theoretically… (FGD, May 

2016) 

From the findings above, it was indicated that insufficient teaching and learning 

resources in ODL institutions was a hindrance for students who were enrolled and 

those who wished to enroll in secondary school through ODL in the rural areas.  

Moreover, lack of trained personnel was indicated as a challenge that was hindering 

students from accessing secondary school through ODL in the rural areas. The data in 

Table 12 shows that 22 (71%) respondents agreed that teachers in ODL institutions 

were not trained to teach through open and distance learning. In an interview with 5 

(100%) head of ODL institutions and the DSEO, they all agreed that teachers in ODL 

institutions were not trained on the delivery of education through ODL. In an 

interview respondent F had this to say: 

                 …teachers in ODL institutions are trained to teach students 

through formal system only, therefore, teaching ODL 

students are regarded as part time activities and they 

don’t do it seriously. I have experience with some 

teachers in some institutions who reject to teach ODL 

students arguing that it is out of their job contract… 

(Field interview, May, 2016) 

Also, respondent 1 had this to add: 

                    The challenge we have in our institution is how teachers 

handle ODL students… there are some cases were 

teachers treat ODL students like school age children in 

formal system… (Field interview, May, 2016) 

The finding above indicates that most ODL institutions providing secondary school 

education in the rural areas were established to utilise the resources in the formal 

system. Therefore, it was revealed that most teachers in ODL institutions had no 
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skills on preparation of teaching and learning materials suitable for teaching ODL 

students. 

 On the other hand, the study revealed that student support services were not properly 

provided in the ODL institutions. The responses in Table 12 above indicate that 19 

(61.3%) respondents agreed that support services were not properly provided 

compared to 12 (38.7%) respondents who indicated that the support was properly 

provided. Students who are enrolled into secondary school through ODL required 

both academic and non-academic services to enable them to study properly. However, 

data in Table 12 revealed that students in ODL institutions were not provided with 

adequate support service to enable them study properly. These services included 

libraries, internet services, financial support and guidance and counselling. One head 

of ODL institution C was quoted saying: 

                       Lack of trained personnel particularly in guidance and 

counselling is a big challenge facing the provision of 

support service among ODL students. ODL students 

always require this service to enable them adjust to 

studying through this mode… (Field interview, May 

2016) 

  

Another respondent from FGD had this to say: 

                  …Most of the time the counselor’s office is closed, so if you 

need counselling service you don’t find someone to 

attend you… (FGD, May2016) 

Another student from FGD also had this to say: 

                  …we are always denied access into school library …if you 

want to borrow a book you should ask your fellow 

student who is studying through formal system to 

borrow for you.” (FGD, May 2016)  
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Another respondent from FGD added this: 

                       …from my opinion, most of us fail our examinations 

because we are not provided with enough services like 

guidance and counselling, internet services, libraries 

and learning and examination skills... (FGD, May, 

2016)  

Therefore, the findings show that ODL institutions were not providing adequate 

support services which, consequently, affected students’ progress and some of them 

decided to dropout school.  

Additionally, insufficient fund was later indicated also as a challenge that faces 

institutions in the provision of secondary school education through ODL in the rural 

areas. The finding in Table 12 indicates that 20(64.5%) respondents compared to 

11(35.5%) respondents cited insufficient fund as a challenge that hinder effective 

provision of secondary school education through ODL in the rural areas. It was 

indicated that, all ODL institutions providing secondary school education were 

depending on students’ school fees as a source of fund for running the programme. In 

an interview with ODL coordinator 3 had this to say: 

                         The amount of money we are collecting is too small to 

enable the institution to purchase teaching resources. 

Each student pays 150,000 Tanzania shillings per 

annum as school fees. But 13.3% of the school fees 

collected is paid back to the institute of adult 

education… (Field interview, May, 2016)   

Also, one head of ODL institution A had this to add: 

                         Coordinating ODL programme is a heavy burden to 

shoulder since the government does not allocate any 

fund for the programme…this affects the provision of 

education because sometimes we are obliged to expel 

students who have not paid school fee until they pay 

it… (Field interview, May 2016)   
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Therefore, from the findings above it was observed that lack of fund was a challenge 

that was facing most of ODL institution in rural areas, thus, affecting the provision of 

secondary school education.  

4.3.3 The Effectiveness of ODL on the Provision of Secondary School Education   

The third objective intended to assess the effectiveness of ODL on the provision of 

secondary school education in rural areas. Information about the effectiveness of the 

programme was necessary because Tanzania, like other countries, has adopted open 

and distance learning in provision of secondary school education to provide access for 

those who have missed it through formal system. Thus, findings about the 

effectiveness of the programme will help to improve the provision of quality 

secondary school education through ODL. Table 13 presents the summary of the 

findings of the study. The information presented here was collected from the ODL 

students, teachers, the ODL coordinators, heads of ODL institutions and the District 

Secondary Education Officer (DSEO).  

Table 13: Respondents Views about the Effectiveness of the ODL in the 

Provision of Secondary School Education 

Responses 

 

            Yes                                    No                                                                                                                                                           

F                %                        F      %    

Flexibility in accessing secondary school education         115     91.3                 11        8.7   

Provide opportunity to access higher education                  88     69.8                  38     30.2     

Reduce Gender Gap in Accessing Education                      93     73.8                  33     26.2 

Source: Field Data 2016 

Key: F-Frequency, % -Percentage 

The findings in Table 13 show that 115 (91.3%) respondents indicated that ODL is a 

flexible approach which has successfully accommodated students into secondary 

school education regardless their ages, entry qualifications and study time. Therefore, 
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the findings revealed that majority of the respondents agreed that all out of school 

youth and adults who have missed the opportunity to access secondary school 

education through the conventional system can access it through open and distance 

learning. One head of ODL institution E had this to say:        

  …from the time we started offering secondary school 

education through ODL, many people of different ages 

and status has been enrolled through the programme. 

Majority of them are those who could not be enrolled 

through formal system because of their age. (Field 

interview, May, 2016)  

 

Another head of ODL institution B had this to say:  

                     Most of girls who dropped out school due to pregnancy 

and those working in mining sectors have been enrolled 

into secondary school education through ODL in this 

institution. Most of them are not willing to enroll 

through formal system because of their ages and the 

nature of their responsibilities… (Field interview, May, 

2016)  

Another respondent in the FGD had this to add: 

                       I was suspended from school because of pregnancy and 

there was no way for me to continue with my secondary 

school education through formal system after giving 

birth. But through ODL I have an opportunity to 

accomplish my dreams in education… (FGD, May, 

2016) 

Basing on the findings above the study revealed that, due to its flexibility and 

openness, the ODL programme has managed to provide access to secondary school 

education to large and diverse groups of students who would otherwise have been left 

without accessing it through the formal system.  

Moreover, it was revealed that studying through ODL provided opportunity for 

students to access further studies and secure jobs. The findings in Table 13 revealed 

that 88(69.8%) respondents agreed that students studying through ODL have 
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succeeded to proceed with further studies and secured jobs in different organisations 

after completing their studies. Also, it was observed that 38 (32.2%) respondents 

indicated that it was very difficult for ODL students to pass the exams and proceed 

with further studies. However, majority of the respondents confirmed that most 

students who were studying through ODL did better in their examinations and 

obtained qualifications which enabled them to join into further studies. In an 

interview with the ODL coordinator 3, the following was said: 

                       Every year we register students aiming at resiting CSEE 

and most of them have obtained credits which enable 

them to continue with further studies. It is through ODL 

only that NECTA allow students out of formal system to 

register and resit their examination… (Field interview, 

May 2016) 

Another ODL coordinator 5 added that: 

                          …some government employee like primary teachers, 

nurses have been registered into ODL programme with 

the aiming at resiting form four national examinations 

to enable them develop their career. Most of them have 

succeeded… (Field interview, May 2016)  

A respondent from FGD added:  

                         My focus is to continue with A-level education. I was 

inspired to study through ODL because I have seen my 

friends passing their form four national examinations 

and they are now employed after completing their 

course (FGD, May 2016) 

Therefore, the finding above revealed that students who enroll in secondary school 

through open and distance learning have been doing better in their examinations thus 

they have managed to continue with further studies.  

Furthermore, it was observed that the provision of secondary school education 

through ODL has been successful in reducing the gender gap in access to secondary 

school education in rural areas. The findings in Table 13 indicate that 93 (73.8%) 
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respondents against 33 (26.2%) agreed that both male and female learners who have 

been denied access to secondary school education through the conventional system 

have equal opportunity to access it through the open and distance learning. One head 

of ODL institution C said: 

                       Most girls who were denied access to secondary school 

education through formal system due to different 

reasons have been successfully studying through open 

and distance learning programme.” (Field interview, 

May, 2016) 

Another head of ODL institution A added: 

                      … Plan International has financed female students who 

dropped out school due to early marriage and 

pregnancy to study through ODL in an effort to reduce 

gender gap between male and female with secondary 

education.” (Field interview, May 2016) 

Another head of ODL institution D added that: 

                       …without the establishment secondary school through 

ODL in rural areas, most  girls who dropped out school 

due to pregnancy and early marriage would not have 

access to secondary schools. (Field interview, May 

2016)  

From these findings, the study revealed that the establishment of secondary school 

through ODL has managed to reduce the obstacles that hinder girls from accessing 

secondary school education due to various reasons in rural areas.  

4.4 Discussion of the Findings 

The purpose of this study was to assess the effectiveness of open and distance 

learning on the provision of secondary school education in rural areas in Tanzania. 

The discussions are presented with regard to the research findings as well as in line 

with the research objectives.  
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4.4.1 Factors Influencing Learners to Opt for Secondary School Education 

through ODL 

The findings of this study, with regard to this research objective, revealed that the 

ODL programme provides an opportunity to access secondary school education for 

out of school youth and adults who could not access it through the conventional 

system. It was revealed that students opt to enroll in secondary school education 

because they have once dropped school due to different factors such as earl marriage, 

pregnancy and truancy. This finding concurs with Mnjagila (2012) and MoEVT 

(2013) whose argument is that one of the objectives of establishing ODL in secondary 

school in Tanzania was to provide secondary school education for drop-outs students 

who can no longer be accommodated into the conventional education system. It is 

apparent that some students who dropped out schools in formal system were enrolled 

in secondary school through ODL to continue with their studies. 

Further, it was noted that some students who were not selected into secondary school 

through formal system opted to study through ODL in rural areas. This implied that 

the available secondary schools in rural could not accommodate all students who 

complete primary school. Thus, those who could not manage to study into private 

school opted to enroll into secondary school through ODL. These findings concur 

with the MoEVT (2013) in which it is indicated that one of the objectives of 

introducing secondary school though ODL in Tanzania was to accommodate primary 

school leavers who could not be absorbed into the conventional secondary education 

system in both public and private schools. Likewise, a report by SADC (2012) shows 

that a large proportion of youth who complete primary school level of education in 

SADC member states are not absorbed by the existing formal secondary education 

institutions. Therefore, those students who are not selected into secondary school 
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education have the opportunity to access it through ODL. These findings also inform 

those who could not be selected to join the conventional secondary schools can lean 

and pass their exams if they enroll into secondary school education through ODL. 

 On the other hand, the study established that poverty within students’ family was a 

factor that influenced some students to enroll into secondary school education 

through ODL. Some ODL students indicated that they were once enrolled into private 

secondary schools, but their parents or guardians could not afford to pay school fees 

when it was changed. Thus, these students decided to enroll into secondary school 

through ODL because it was affordable for them. These findings concur with Sujatha 

(2002) who put that the original idea behind the establishment of open and distance 

learning system in secondary schools in India was to cater for education needs of 

people belonging to the lower-income group whose participation in formal system 

was very low. Besides, some students indicated that because of poverty in their 

families they decided to study through ODL because it enabled them to study while 

engaging in some income generating activities to contribute to their families’ income. 

This finding is supported in a report by Yasunaga (2014) who contends that due to 

economic difficulties, many children do not enter or eventually leave school to 

contribute to the family income or even to take up paid domestic work, hence, non-

formal education is effective in reaching such children. It is evident that studying 

through ODL enabled students from poor families to study while participating in 

income generating activities to contribute to their family income and pay school fees. 

Moreover, the desire to resit CSSE was cited by majority of the respondents as a 

factor that influence student to enroll in secondary school through ODL. It was found 

that students who do not perform better in their Form Four national examinations 
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were deciding to enroll in ODL programme to enable them resit the examinations. 

These findings concur with the MoEVT (2013) and Mjangila (2012) in which it is 

shown that among the ODL target groups in Tanzania are secondary school leavers 

wishing to re-sit for national forms four examinations (CSSE). Besides, the study 

observed that, in Tanzania, students are allowed to resit Form Four national 

examinations only if they are registered into ODL institutions. 

Additionally, the study revealed that students considered studying through ODL as 

convenience for them because they had other responsibilities which could not allow 

them to enroll in secondary school through formal system. From the findings of this 

study, it is indicated that some students who were enrolled in secondary school 

through ODL were married while others were employed in different sectors. Thus, 

given their responsibilities, it was only possible to study through ODL. The findings 

of this study are in line with Ndudzo and Nyatanga (2013) who found that most of 

ODL students in the Zimbabwe Open University were studying while attending other 

responsibilities. It was established that for them studying through ODL was a 

convenience approach since it enabled them to study without dropping their 

employment and family responsibilities. Therefore, this study revealed that students 

opted for secondary school education through ODL because they had other 

responsibilities to shoulder thus they could not manage to enroll in secondary school 

education through conventional system.  

Also, the study found that some students decided to enroll in secondary school 

through ODL because of their employers’ influence. The findings of this study show 

that some ODL students were studying while working as unskilled part time workers 

in gold mines. Therefore, for them to secure permanent employment they were asked 
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to upgrade their education status at the same time retaining their employment. Thus, 

for those students who were studying while continuing with their employment 

responsibilities enrolling in secondary school education through ODL was an 

appropriate approach. These findings concur with Sujatha (2002) who points out that 

one of the objectives of Open Learning system in India is to serve the employee to 

improve their level of education for those who otherwise could not go for secondary 

education through formal system. 

4.4.2 Challenges Hindering Students from Accessing Secondary School 

Education through ODL 

Through the second objective it was observed that students who were enrolled into 

secondary school through ODL were facing challenges related to individual student 

and those related to ODL institutions. 

Challenges Related to Individual ODL Students 

It was revealed that poverty was a hindrance for most of students who were enrolled 

into secondary school education through ODL in rural areas. The study established 

that students from poor families could not afford the cost of studying through ODL 

which included paying school fees, examination fees, purchasing learning materials, 

and other related expenses. Therefore, given that majority of ODL students who are 

enrolled into secondary schools were self-financing, for them, studying at the same 

time shouldering family responsibilities was a challenge. The findings of this study 

concurs with Ojo (2009) who points out that the cost of distance education could be 

less but in reality it remains out of the reach of the average African due to high 

incidence of poverty on the continent. Therefore, the findings of this study revealed 

that the persistence of poverty among rural dwellers hinders students from accessing 
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secondary school education through ODL in most rural areas. The findings of the 

study indicated that students from poverty stricken families were affected by inability 

to afford the cost for studying through ODL and hence it resulted into high dropout 

rates and truancy. 

Further, the lack of family support was observed to be a factor that hinders students’ 

enrollment into secondary school through ODL in the rural areas. The study 

established that, although some parents were paying school fees, students could not 

receive other support such as access to internet services. Thus, this was observed to 

be a challenge that hindered students in the rural areas from accessing secondary 

school education through ODL. These findings concur with Zaka (2013) whose study 

in New Zealand established that some parents’ with traditional views of education 

were preventing their children from using computers because they feared that they 

could misuse it. Likewise, Gudhlanga et al. (2012) cited the non-supportive spouse in 

Zimbabwe as a challenge which was facing female ODL students because their 

spouse denied them the opportunity to attend group discussions, and to seek advice 

and guidance from male teachers. This study observed that non supportive families 

acted as a barrier for students who were studying through ODL. It has been observed 

that home is the first place to start for students’ success; thus, if parents or guardians 

of ODL students are not supportive it affects their morale to study through open and 

distance learning. 

Furthermore, the study revealed that society’s negative perception towards students 

studying through ODL had an impact on students’ enrollment into secondary school 

through ODL in rural areas. The findings of this study indicated that societies in rural 

areas still regarded ODL as inferior mode of education delivery and ODL students 
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were regarded as wasting time in a system which could not determine their fate. It 

was observed that poor perception about ODL programme discourage many youth 

and adults from enrolling into secondary school education through ODL. The 

findings of this study concurred with Attri (2012) who points out that society’s 

misconception about the relevance of studying through ODL negatively affects 

students who are enrolled and those wishing to enroll through ODL programme. 

Likewise, Bukaliya and Rupande (2013) maintain that lack of understanding about 

both the potential and limitation of ODL is widespread in many African countries 

resulting into scepticism about the quality of education offered through ODL. 

Additionally, it was observed that lack of time management skills among ODL 

students was a challenge that hinders them from accessing secondary school through 

ODL in rural areas. The findings of this study established that some ODL students 

enrolled into secondary school education were involving in different socio-economic 

activities. The finding of this study indicated that such students with multiple 

obligations fail to balance time for studying while fulfilling their personal obligations. 

The findings conform with McGivney (2004) who cited lack of time management as 

a problem that face ODL students particularly in cases they were employed and those 

who were studying while shouldering domestic cores. In the same vein, Gudhlanga et 

al. (2012) points out that time management was a challenge that affected most women 

studying through ODL in developing countries particularly in Africa since women 

were performing multiple duties tied to their roles. Therefore, the study revealed that 

time management skills was a crucial component for a successful students who study 

through ODL. Onuka (2012) argue that the more effective ODL students are able to 

manage their time, the more they are effective in their study.  
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Moreover, lack of access to internet service was reported as a challenge which was 

facing ODL students in rural areas. The study found that majority of ODL students in 

rural areas had no access to internet services thus they were only depending on print 

based materials which were expensive to produce. However, it was observed that 

some ODL students had access to internet services but they had problems with high 

cost for buying internet bundles. Therefore, lack of access to internet service in rural 

areas excluded students who could not manage to attend into ODL institutions. These 

findings concurred with Yusuf (2006) who argued that for ODL programme to be 

successful the use of effective communication and technological tools such as e-mail, 

fax, internet, television and video conference should be assured since most of the 

learning materials are found electronically. It indicated that because of poor 

connection of internet services in rural areas students who were enrolled into 

secondary schools through ODL were supposed to attend face to face interaction 

which was a problem to some students. Sukon et al. (2012) contend that inadequate 

ICT infrastructure across rural Africa negatively affects teaching and learning using 

ODL mode.  

Finally, it was found that distance from home to ODL institutions posed challenges to 

students who were living away from ODL institutions.  It was observed that ODL 

institutions in rural areas were located far from where some ODL students were 

living. Therefore, for students who were living away from the ODL institutions they 

could not manage to attend classes due to distance.  Given that most ODL students in 

rural areas had no access to internet service, for them to study they were obliged to 

attend classes in ODL institutions thus distance created a barrier for those could not 

manage to walk a long distance. These findings did not concur with Oladejo & 

Gesinde (2014) who points out that open and distance learning overcome problems of 
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physical distance for learners in remote locations who are unable or unwilling to 

physically attend classes. Therefore, the study found that long distance to ODL 

institutions inhibited students in rural areas to attend studies because most of the 

timetables for ODL students were starting during the evening. 

Institution Related Challenges Facing ODL Students in Rural Areas 

The study observed that insufficient infrastructures in ODL institutions were a 

challenge that was hindering the provision of secondary school education in the rural 

areas. It was observed that ODL institutions in the rural areas were established to 

utilize infrastructure in the public secondary schools which were not enough 

accommodate them. The inadequacy of infrastructures in the ODL institutions was a 

setback for a student to enroll in secondary school education. Through focus group 

discussion ODL students indicated that some of them were not willing to share the 

same classes, library and laboratory with young students in formal system, thus this 

was observed to be a challenge facing the provision of secondary school education 

through ODL. These findings concurred with Igwe (2009) who shows that lack of 

infrastructure in ODL institutions remains a barrier in the provision of education 

through ODL. Therefore, the study revealed that some youth and adult in rural areas 

were not enrolled in secondary school because they were not enough infrastructures 

to accommodate them. 

Further, from the findings it was observed that insufficient provision of teaching and 

learning resources was a challenge that was hindering students from accessing 

secondary school through ODL in the rural areas.  The findings indicated that in most 

ODL institutions in rural areas there were no teaching and learning materials which 

were specifically prepared for ODL students. However, it was observed that ODL 
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students were depending on learning materials which were designed to be used by 

students in formal system which were not suitable for them.  According to Rahman 

(2009) it is shown that ODL student requires comprehensive, well designed materials 

that could stimulate self-directed learning.  Therefore, these findings indicates that 

teaching and learning resources which were used in ODL institutions were not 

suitable for teaching ODL students thus this acted as a barrier for them to enroll in 

secondary schools. This finding confirm the findings in a report by SADC (2012) in 

which it was reported that most ODL institutions in Africa have failed to meet the 

demand for ODL programmes and courses due to their insufficient capacity in the 

provision of resources. Therefore, from the findings of the study it is wisely to 

conclude that failure to provide necessary teaching and learning resources were 

discouraging students to enroll into secondary school education through ODL in rural 

areas. 

Moreover, lack of trained personnel was indicated as a challenge that was hindering 

students from accessing secondary school through ODL in the rural areas. The 

findings of this study revealed that majority of teachers in the ODL institutions had 

no training on how to handle ODL students. It was observed that teachers in ODL 

institutions were trained to teach students in the conventional education system; thus, 

most of them had no skills necessary to handle ODL students. According to Valentine 

(2002), the effectiveness of distance learning is based on preparation, the instructor 

understands of students’ needs and an understanding of the target population. 

Therefore, the lack of teachers with skills in the preparation of teaching and learning 

materials for ODL students apparently caused some challenges among students who 

were enrolled in secondary schools through ODL in rural areas. 
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On the other hand inappropriate provision of student support services was observed to 

affect student who were enrolled into secondary school through ODL. The study 

found that students who are enrolled into secondary school through ODL required 

both academic and non-academic services to enable them to study properly. However, 

it was found that in some of ODL institutions, there were no guidance and counseling 

unity to enable students to seek assistance in case they had problems affecting their 

studies. Also, it was noted that ODL students were not allowed to borrow books in 

school library thus they had to depend on teachers’ notes only which were not a 

complete source of learning resource. Besides, students indicated that there was no 

internet service provided in ODL institutions to enable them to access their course 

online, this affected ODL students who were living away from ODL institutions. 

Therefore, the study found that school dropout among ODL students was relating to 

poor provision of support services in ODL institutions  

Additionally, it was found that ODL institutions were not receiving any fund from the 

government to enable them to run the programme in rural areas. In an interview with 

the head of ODL institutions, it was revealed that their institutions were only 

depending on school fees paid by students. It was observed that students were 

required to pay 150,000 Tanzanian shillings as school fees of which 13.3 percent was 

to be deducted and paid to the Institute of Adult Education Regional Office. Besides, 

the amount charged as school fees was not affordable to majority of ODL students in 

rural areas and was not paid on time; this then resulted into enrollment of few 

students.  It was observed that, the amount of school fees collected could not suffice 

the institution’s expenditures which included buying stationaries, chemicals for 

practical and paying teachers’ salaries. These findings concurred with Chimpololo 

(2010) who shows that, in Malawi, the ODL programme is under-funded; thus, there 
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is a lack of physical infrastructure to house distance education centres which offer 

secondary school instruction. Therefore, the study established that due to insufficient 

funds in the ODL institutions, there was a problem in paying salaries and meeting 

other expenditures which affected the provision of secondary school education. 

4.4.3 The Effectiveness of ODL on the Provision of Secondary School Education  

The study found that ODL programme has been successful in accommodating 

students of all ages and sex regardless of their entry qualifications. It was observed 

that since ODL programme was flexible in terms entry qualifications, it attracted 

students of different ages and socials status who could not be accommodated into the 

conventional system. From the findings, it was observed that through ODL students 

who dropped out schools, working children, and girls who had no access to education 

due to early pregnancy, marriage and cultural bias were enrolled into secondary 

school education. The findings concur with (Sujatha, 2002 & Jimoh ,2013) who point 

out that the aim of adopting ODL was to increase access to education for those who 

have difficulty in accessing it within the mainstream such as the poor, illiterate, 

women, marginalized and those living in remote areas. Therefore, the study revealed 

that due to its flexibility and openness ODL programme has managed to provide 

access to secondary school education to large and diverse groups of students who 

would otherwise have been left without accessing it through the conventional 

secondary education system.  

Further, the study revealed that the provision of secondary school education through 

ODL has been successful in providing students with the opportunity to advance in 

education and secure jobs after completing their studies. It was found that students 

who have been studying through ODL were successful passing their examinations 

and managed to proceed with further studies while others secured employment in 
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different sector. These findings concurred with MoEVT (2013) in which it is shown 

that among the objectives of establishing secondary school through ODL was to 

enable students to resit their CSEE to enable them to continue with further studies. 

However, the study observed that there were no exact data showing the courses that 

ODL students were pursuing and the nature of the job they had secured after 

completing their studies through ODL. Besides, it was interesting to note that 

students who were studying through ODL were obtaining a quality education to 

enable them to continue with further studies and secure job indiscriminately. 

Moreover, the study revealed that the provision of the secondary school education 

through ODL has reduced a gender gap in access to education in rural areas. It was 

noted that most girls in the rural areas drop out school due to pregnancy and early 

marriage; thus, this increases the gender gap on students with secondary education. 

Therefore, the study indicated most girls who have been denied access to secondary 

school education through the conventional system were enrolled in the ODL 

programme to continue with their studies. These findings concur with Rumble (2000) 

who explained that, through ODL learners who have been denied access to education, 

for example, women who are unable to attend school through the conventional system 

because of household responsibilities or cultural constraints and economically 

marginalized groups can enroll into different education programme through ODL. 

Although it was observed that the number of male students in the ODL institutions 

outnumbered that of female students, studying through ODL was still regarded by 

majority of respondents that it was successful in reducing the gender gap in 

education. Therefore, the findings of this study revealed that ODL has opened up the 

door to access secondary school education for female students who were denied to 

access it through the conventional system in rural areas.  
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CHAPTER FIVE 

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 

5.1 Introductions 

This chapter summarizes, concludes and gives some recommendations for policy and 

researches the findings of this study. The study was aimed at assessing the 

effectiveness of ODL on the provision of secondary school education in rural areas in 

Tanzania. The chapter, therefore, has three sections: the first presents the summary of 

the study, the second present conclusion of the study and the third presents the 

recommendations basing on the findings of this study. 

5.2 Summary of the Study 

The main purpose of conducting this study was to assess the effectiveness of open 

and distance learning on the provision of secondary school education in rural areas in 

Tanzania. This study was guided by the following objectives: to find out factors 

influencing learners to opt for secondary school education through ODL in the rural 

areas; to investigate the challenges that hinder students from accessing secondary 

school education through ODL in the areas and to assess the effectiveness of ODL in 

the provision of secondary school education in the rural areas.  

The review of literature was done in order to identify some aspects which related to 

provision of secondary school through ODL as indicated in different literatures which 

at the end enabled the researcher to identify the knowledge gap. The study was 

conducted in Geita District Council in Geita region in Tanzania and involved 126 

respondents, including 95 ODL students, 20 teaches, 5 ODL coordinators at 

institution level, 5 heads of the ODL institutions and 1 DSEO. For the purpose of 

anonymity the respondents and their institutions particularly heads of the ODL 
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institutions and were labeled A, B, C, D, E and DSEO labeled F, while ODL 

coordinators were numbered from 1-5. Moreover, teachers and ODL students were 

asked not write their names on the questionnaires which were provided. The sample 

for this study was obtained through the use of stratified random sampling and 

purposive sampling techniques. The selection of students who were involved in this 

study involved the use of stratified random sampling while purposive sampling was 

used to select teachers, ODL coordinators, head of ODL institutions and DSEO. The 

students’ strata included those who were previously enrolled in secondary school 

through the conventional system and those who joined into ODL programme direct 

after completing primary school education. Further, the process of data collection 

involved the use of interviews, questionnaires and focus group discussion and the 

data obtained were subjected into qualitative analysis with a support of quantitative 

approach.  

After analysis of the data, the following were summary of the findings obtained: 

Regarding the first objective the study found that some students were opting for 

secondary school education through ODL because they had dropped out school when 

they were enrolled in the conventional system due to factors such as early marriage, 

early pregnancies, truancy, and other social factors. Also, some students were not 

selected into form one in public schools after completing primary education; thus, 

their parents could not afford the cost of studying into private secondary schools due 

to poverty. Further, others opted for ODL because they were required by their 

employers to upgrade their education status so that they could retain their 

employment or secure jobs. Moreover, others opted to enroll in secondary school 

education through ODL because they wanted to resit their CSEE so that they could 

obtain credits that would enable them to continue with further studies. 
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Further, the findings in the second objective indicated that ODL students were facing 

challenges for studying into secondary school through ODL in rural areas. These 

challenges included those which related to individual student such as poverty, failure 

to access internet services, society’s perception about studying through ODL, lack of 

time management skills, lack of family support and distance to ODL institutions. 

Also, other challenges were those which related to ODL institutions such as 

insufficient infrastructure, insufficient resources, lack of trained personnel, and lack 

of fund and support services. These challenges were observed to be the bottleneck for 

students who were enrolled and those wishing to join in secondary school through 

ODL.  

The third objective aimed at assessing the effectiveness of ODL in the provision of 

secondary school education in rural areas. It was revealed that ODL programme has 

been successful in the provision of secondary school education in rural areas due to 

the following aspects: flexibility in term of entry qualifications, reducing gender gap 

in access to secondary education to the marginalized rural students, and provision of 

opportunity to access further studies.  

5.3 Conclusions  

This study reached the following conclusions: 

First, the study concludes that students were opting to enroll into secondary school 

education through ODL in rural areas because of different socio-economic 

circumstances which restricted them from enrolling through the conventional 

secondary education system. The study revealed that students who were enrolled into 

secondary school through ODL were those who dropped out school, those who were 

not selected to join Form One after completing primary education, the employees 
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who wanted to upgrade their education status, and students from poor families who 

could not afford the cost in private schools and those who wanted to resit their CSEE. 

Therefore, in view of the findings of the study, it is hereby concluded that all out of 

school youth and adults had the opportunity to access secondary school education 

through ODL regardless of their age and social status. 

Second, the study revealed that the provision of secondary school through ODL in 

rural areas has been hindered by various challenges ranging from those related to 

individual student, to those which were related to ODL institutions. Therefore, the 

study concluded that these challenges were affecting students who were studying 

through ODL and reduced the rate of enrollment into secondary school education 

through ODL in rural areas.   

Third, the study revealed that the provision of secondary school education through 

ODL has been successful since it has accommodated students of different age and 

social statuses. Therefore, it was concluded that the provision of secondary school 

education through ODL in the rural areas has reduced gender gap of people with 

secondary school education in rural areas. Therefore, in view of the findings the study 

concluded that the provision of secondary school through ODL is successful in the 

reaching marginalised groups in rural areas.  

5.4 Recommendations 

The study unveiled a number of gaps in the provision of secondary school education 

through ODL in rural areas. The study observed that the provision of secondary 

school education through ODL has provided an opportunity for students who were 

excluded from accessing it through the conventional system. However, students who 

were enrolled into secondary school through ODL were facing various challenges that 
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were hindering them from accessing secondary school education. Therefore, basing 

on the findings of this study, the following recommendation were put forth for the 

purposes of improving provision of secondary school education through ODL in the 

rural areas.  

5.4.1 Recommendations for Policy 

The findings from this study indicated that the provision of secondary school 

education through ODL is still not properly implemented. It was observed that ODL 

institutions in the rural areas depended on the resources available in the conventional 

secondary schools. Further, there was lack of trained personnel, lack of fund, and the 

resources which were used in the provision of secondary school education such as 

books were inappropriate for ODL students. Therefore, it is recommended that for 

proper implementation of ODL programme in provision of secondary school 

education, the government needs to be fully involve in training of personnel, funding, 

and distribution of resources and improvement of infrastructures suitable for ODL 

students. 

  

5.4.2 Recommendations for Practice 

There are a number of lessons the policy makers can learn from this study findings 

with regard to the provision of secondary school education through ODL. This study 

has observed that students who were excluded from accessing secondary school 

through formal system due to various reasons had opportunity to access it through 

ODL. Therefore, the study recommends the following: 

First, since poverty was confirmed to be the hindrance for rural students to access 

secondary school education through ODL, the direct cost paid by ODL students need 
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to be reviewed and reduced to enable majority of students from different socio-

economic status groups to be enrolled in secondary school education. 

Second, it was observed that student support services are a crucial component for 

successful implementation of ODL programme. Therefore, it is recommended that 

ODL institutions providing secondary school education should ensure that students 

are provided with proper support services from the time of entry until completion of 

their studies to enable them study properly through ODL. 

Third, it was also observed that some students were not attending classes because of 

the distance to the ODL institutions and the nature of their responsibilities. Therefore, 

the study recommends that ODL institutions providing secondary school education 

should prepare online materials to enable students who cannot frequently attend 

classes to access them online. 

Fourth, it was further observed that teachers in the ODL institutions were not trained 

in providing secondary school education trough ODL; this was revealed to be a 

challenge which was hindering their effectiveness in the provision of education 

through ODL. Therefore, it is recommended that secondary school teachers in the 

conventional education system should also be trained to enable them acquire skills of 

providing education through ODL.  

Fifth, it is recommended that teachers must be flexible, innovative, and creative, as 

dealing with the distance learners is very challenging than teaching students in the 

conventional secondary schools. 
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5.4.3 Recommendations for Further Studies 

This study was confined to ODL institutions providing secondary school education in 

rural areas in Geita District. Owing to the limitations of the vastness and remoteness 

of the area of study, time and resource, it was difficult to cover all areas. Thus, the 

findings from this study cannot be generalized to all areas; hence more studies need to 

be conducted on similar topic in other areas.  

Moreover, this study also recommends that further studies within the same context 

could include issues like the role of the ICT in provision of secondary school 

education through ODL, the role of school inspectors in management of quality 

education provided through ODL and the subjective reasons for male and female 

students to enroll into secondary school through ODL.  
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APPENDICES 

Appendix A: Interview Guide for Heads of Open and Distance Learning 

Institutions 

1. What are the reasons for the introduction of open and distance secondary 

learning in your institution? 

2. Do you have enough infrastructures to enable the provision of secondary 

school education through open and distance learning?  

3. What factors do you think influence out of school youth and adults to enroll in 

secondary school through ODL instead of formal system? 

4. What are group of students who are enrolled into secondary school through 

ODL in your institution? 

5. How do you describe the enrollment of female students compared to male into 

secondary school through ODL? Please give reasons for your answer. 

6. Which modes of teaching do you use in delivery of secondary school 

education through ODL in your institution?  

7. Is open and distance learning appropriate for reducing gender gap in access to 

secondary school education in rural areas?  

8. What are the challenges that your institution face in the provision of 

secondary school education through ODL? 

9. What are the challenges that face ODL students enrolled into secondary 

school education programme in your institution? 

10. What measures do you take to solve the challenges that hinder the appropriate 

provision of secondary school education through ODL in your institution? 

11. What are your comments about the achievement of ODL programme on the 

provision of secondary school education to out of school youth and adults?  

 

 

 

Thank you for your cooperation 
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Appendix B: Interview Guide for District Adult Education Coordinator 

1. What are the reasons for adopting ODL in the provision of secondary school 

education in this district? 

2. Do you have enough resources for providing secondary school through ODL 

in this District?  

3. How many ODL institutions that provide secondary school education are in 

this District?  

4.  Is the society around aware of the relevance of ODL in the provision of 

secondary school education to out of school adults and youth? 

5. Is the provision of secondary school education through ODL capable of 

reducing gender gap in this district? 

6. How do you compare the enrollment of female and male students into ODL 

institutions in this District? Please give reason for your answer. 

7. What are the modes of teaching that are applied by ODL institutions to deliver 

secondary school education in this District? 

8. Are the modes of teaching students used by ODL institutions appropriate for 

all learners in this District? 

9. What are the major challenges that face provision of secondary school 

education through ODL in this District? 

10. In your opinions describe the achievements of ODL programme in the 

provision of secondary school education in this district? 

 

 

 

 

 

 

Thank you for your cooperation 
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Appendix C: Interview Guide for ODL Coordinator at ODL Institutions 

1. What factors do you think encourage students to enroll in secondary school 

though ODL? 

2. Do you have enough resources to enables out of school adults and youth to 

enroll in secondary school education through ODL in this institution? 

3. How do you compare the enrollment of female and male students into 

secondary school through ODL in this institution? 

4. What student support services do you provide to enable ODL students to 

study effectively? 

5. For ODL students taking science subjects do they conduct laboratory 

practical? 

6. Do you provide education guidance and counselling services to enable ODL 

students solve problems related to learning through distance education? 

7. What are the challenges that face students studying secondary school 

education through ODL in this institution? 

8. What are the measures do you use minimize the challenges that face the 

provision of secondary school education through ODL?  

9. What are the modes of teaching do you use for teaching ODL students in this 

institution? 

10.  Are the modes of teaching used appropriate to all ODL learners in this 

institution? 

11. How do you describe about the performance in examination between male and 

female students studying through ODL?  

12. What are your comments on the effective of ODL programme in the provision 

of secondary school education in rural areas? 

            Thank you for your cooperation 
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Appendix D: Questionnaire for Teachers in Open and Distance Learning 

Institutions 

Name of ODL institution……………………… 

District……………………Respondent’s Sex…………. 

Teaching experience…………years. Level of education………………. 

Instructions  

 This questionnaire is for collecting data for research on the effectiveness of 

Open and Distance Learning on the provision of secondary school 

education in rural areas in Geita region. The information you give will be 

useful in this educational research. You are assured that all the information 

you give will only be used for this research purpose.  

 You are requested to respond to all questions provided in this questionnaire 

guide. 

 Put a tick in the bracket provided that best represents your response to each 

statement of fill in the blank spaces against the question. 

 . 

  

1. From your experience in open and distance learning, what are the nature of 

students who are enrolled into secondary school through ODL?  

…………………………………………………………………………………

…………………………………………………………………………………

…………………………………………………………………………………

……………………………………… 

2. From your experience, what factors do you think influence students to enroll 

in secondary school education through ODL? 

…………………………………………………………………………………

…………………………………………………………………………………

………………………… 

3. (a) Do you have any training on the delivery of instruction to ODL students?  

  Yes (  ) No (  ) 

    



109 

    (b) If your answer in 3(a) above is no what challenges do you face when teaching   

        ODL Students? .................................................................................................... 

4. Are you satisfied with the infrastructures for teaching ODL learners in this 

institution?   Yes (  ) No (  ). 

5. Which media do you prefer to use for teaching ODL students in rural areas?  

Computer (  ) Television (  ) Radio (  ) others (Please specify)………………. 

………………………………………………………………………………… 

6.  Do you provide support services to ODL students?  

Yes (  ) No (  ). If your answer is Yes mention the type of support services that 

you provide: 

…………………………………………………………………………………. 

7. Along with teaching other students in the conventional education system, do 

you get enough time to assist ODL students in academic matters? Yes (  )                 

No ( ) 

8. (a) How do you compare the performance of female and male ODL students 

in their examinations? No difference (  ) There is a big difference (  ) There is 

a slight difference (  )        

(b) If there is any difference in performance in 8 (a) above; who perform 

better than others in their examinations? Female (  ) Male ( ) 

     (c) If there is any difference in performance, what are the factor (s) that contribute   

           to the difference in performance between male and female students?        

           ............................................................................................................................ 

9. On your experience in ODL programme in secondary school, is the 

programme successful? Yes (  ) No (  ) 

10. Please comment on the strategies that can be used to improve the provision of 

secondary school education for those who have missed it through the formal 

system. 

………………………………………………………………………………… 

 

Thank you for your cooperation 
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Appendix E: Questionnaire to be completed Secondary Schools ODL Students 

Name of ODL institution 

…………………District……………Region………………Respondent’s Sex: 

Female (  ) Male (  ) Age (years)……Marital status: single (  ) married ( ) 

Others (  ) Occupation……………………Class……. 

 

INSTRUCTIONS 

 This questionnaire is for collecting data for research about the effective of 

ODL in the provision of secondary school education in rural areas in Geita 

region? It is my hope that the information you give will be useful in this 

educational research. You are assured that all the information you give will 

only be used for this research purpose.  

 You are requested to respond to all question provided in this questionnaire 

guide. 

 Put a tick in the bracket provided that best represents your response to each 

statement or fill the blank spaces against the question. 

 Complete the space provided by writing the correct response. 

1. What are the factor(s) that influenced you to join into secondary school 

education through Open and Distance Learning? 

a) I was not selected into formal system 

b) I dropped out from school  

c) My employer wants me to improve my education status 

d) convenience 

e) Other factors (please mention them)  

…………………………………………………………………………………

………………………………………………………………………………… 

2. What are the criteria which were used to select you to join into secondary 

school through ODL? ……………………………………… 

3. Is there any advantage that you get from studying through ODL? Yes (  ) No          

(  ). If your answer is yes, please mention them: 

…………………………………………………………………………… 
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4. What is the society’s perceptions about students enrolled in secondary school 

education through Open and Distance Learning? 

…………………………………………………………………………………

………………………………………………………………………………… 

5. Do you get any family support to enable you to study through ODL? Yes (  ) 

No (  ). If your answer is no how do you manage the expense of studying 

through ODL? 

…………………………………………………………………………………

………………………………………………………………………………… 

6. What are the challenges which you face when studying through open and 

distance learning? 

…………………………………………………………………………………

…………………………………………………………………………………

………………………………………………………………………………… 

7. Tick if the service is provided services in your institution: 

a. Provision of guidance and counselling services Yes (  ) No (  ) 

b. Are you provided with teaching and learning materials? Yes (  ) No (  ) 

c. Put a tick if the following service are provided in your institution: 

 Library…….. 

 Laboratory…… 

 Internet services…… 

8. Are you satisfied with support services provided in this institution? Yes (  ) 

No (  ). If your answer is no what are the challenges do you face when 

accessing support services? …………………………………………………… 

9. How do you manage your time for studying through open and distance 

learning? 

…………………………………………………………………………………. 

10. Which subject combination do you study through ODL in your institution? 

Science (  ) Art (  ) Both (  ) 
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11. Are the subjects in (9) above effectively taught? Yes (  ) No (  ). If your 

answer is no give reason(s): 

…………………………………………………………………………………

……………….………………………………………………………………… 

12. In case the library services are not provided in your institution, what media 

would you prefer to access learning materials? Internet (  ) Radio (  ) TV (  ) 

others (  ) (please mention them)……………................. 

13.  Is the internet service accessible at your area of residence? Yes (  ) No (  ) 

14. What are the challenge(s) that you face when accessing learning materials 

through internet services ………………………………………………… 

15. Are you satisfied with the mode of teaching that your institution uses when 

studying through open and distance learning? Yes (  ) No (  ) 

16. Do you think that ODL has been successful in reducing gender gap in access 

to secondary school education in rural areas? Yes (  ) No(  ) 

a. Please give the reason for your answer above 

…………………………………………………………………………

…………………………………………………………………………

………………………………………………………………………… 

b. What improvements do you think can be made to improve provision of 

secondary school education through ODL? 

…………………………………………………………………………

…………………………………………………………………………

………………………………………………………………………… 

 

Thank you for your cooperation 
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Appendix F: Focus Group Discussion for ODL Students 

The topic will be introduced to the group of ODL students for discussion. 

What are the challenges facing secondary school students studying through ODL in 

rural areas?  

Its Swahili translation: 

Je? Ni changamoto zipi zinazowakabili wanafunzi wanaosoma elimu ya sekondari 

kupitia mfumo wa elimu masafa katika maeneo ya vijijini?  
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Appendix G: Permission Letter from the University of Dodoma 
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Appendix H: Permission Letter from RALG 
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Appendix I: Permission Letter from Geita District Council 

 

 


