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ABSTRACT 

The purpose of this study was to identify challenges facing Beginning Primary 

School Teachers (BPST) in Mvomero District, Morogoro region in Tanzania. This 

was a survey research in five public primary schools done mainly through 

qualitative and quantitative research approaches. The study was guided by Theory 

X, Theory Y and Symbolic interactionism Theory. A total of 32 participants were 

selected through purposive sampling and convenience sampling techniques. Data 

were collected through questionnaires, interview and documentary reviews. 

Qualitative data were analyzed manually and quantitative data were analyzed using 

Statistical Package for Social Sciences (SPSS) Version 20. 

Findings from the study revealed that major challenges facing BPST are inadequate 

teachers‟ houses, long distance from school to social services, lack of seminars, lack 

of cooperation between school and community members. Other challenges included 

low motivation, inadequate teaching and learning materials, inadequate guidance as 

well as support with experienced teachers and heavy teaching load. 

Accordingly, poor living environment, inadequate and low quality of teachers‟ 

toilets at schools and lack of social services were the biggest challenges faced by 

female BPST. On the other hand, male BPST faced challenges on lack of respect 

from community, job allocation problem, inadequate subsistence allowance, 

frequent change in curricular and syllabi and poor relation with school/ district 

administrator. 

Finally, the study suggested that mentoring, verbal instruction, seminars, classroom 

observation and peer coaching as strategies to overcome challenges facing BPST. 

The study recommends that the Government of Tanzania should promote education 

to all stakeholders on challenges facing BPST, so that they can take proper measures 

to solve and minimize those challenges. 
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CHAPTER ONE 

INTRODUCTION 

1.1 Background to the Study 

The first years in teaching career create an important phase and image in teacher‟s 

professional growth because school and classroom experiences of beginning 

teachers may either catalyze or inhibit a lasting commitment to effective teaching. 

Successful early experiences may contribute to a positive sense of self-efficacy and 

instill confidence to undertake stress-inducing tasks such as planning and 

implementation of teaching programs and grappling with issues like assessment, 

reporting, and classroom management (Ginns, et, al., 2001). It is from this 

observation that different countries in the world have realized the role of induction 

courses to beginning teachers before they start teaching at their placement areas. 

Globally, it is known that induction programs assist new teachers to adjust to the 

teaching profession and they have been considered important thereby implemented 

in several countries in the world. Such programs recognize special developmental 

needs of beginning teachers by providing them with both specialized training, 

guidance and emotional support (Duke, 1990). Reviews show that beginning 

teachers are received, welcomed and oriented differently at various times by 

different individuals when they report at their work stations. For example, in the 

United States of America (USA), mentoring is used as a way to welcome and retain 

them at their working stations. In 1991, about 61,000 first-year teachers participated 

in an induction or mentoring program and by 2008, about 179,000 attended 

induction (Goldrick, et, al., 2012).  
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In China, induction programmes constitute a half of teacher preparations and the 

other half is done on the job with the support of teacher and community (Goldrick, 

et, al., 2012). Furthermore, in the Netherlands, induction activities for supporting 

beginning teachers in schools are not uniform in terms of time. Some schools use 15 

to 25 hours while other schools use more than 50 hours to support each teacher 

(Nemsner and Buchman, 1985). 

African countries have different perspectives on how to welcome beginning 

teachers towards their new duties on their new work environment. In Kenya, for 

example, induction is regarded as a fundamental process intended to introduce 

newly appointed teachers to the work procedures, rules and regulations as well as 

assist them to adapt to teaching. This has been stipulated in the Kenyan Recruitment 

and Training Policy (KRTP) of 2005 that induction is mandatory and should be 

conducted within three months of newly appointed teachers joining the service. 

However, the KRTP of 2005 does not have a unified framework for undertaking the 

induction process. Different schools employ different practices of induction. This 

has created more problems to the newly employed teachers because induction does 

not fulfill its intention (Ajowi, Simatwa and Ayodo, 2011). 

The Government of Tanzania (GoT) has made several efforts to ensure that every 

public primary school has adequate number of qualified teachers. According to the 

Education Training Policy (ETP) 1995 of Tanzania, an individual is supposed to 

attain an ordinary level certificate of secondary education and to undertake training 

for 2 years in teachers college to become a primary school teacher (URT, 2006). 

Minimum qualifications for entry to teachers‟ training college is division III of 

twenty seven points in form IV examination certificate as stipulated in the ETP of 
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1995 (MOEC, 1995). By 2006, there were 151,882 teachers in 14,700 primary 

schools at the ratio of 1:52 out of them, 100,177 (66%) were grade III A teachers 

(URT, 2006).   In 2012/2013, 9,700 grade IIIA teachers were employed to serve in 

public primary schools and the Teacher to Pupil Ratio (TPR) for primary education 

improved from 1:51 in 2010 to 1:48 in 2011 (Education Sector Performance Report, 

2011/12).  

Several programmes have been undertaken to curb the problem of shortage of 

teachers in public primary schools.  For example, initiatives were taken during 

PEDP I (2002-2006) and PEDP II (2007-2011). In 2001 before the PEDP I, there 

were 105,921 teachers working in primary schools (MOEC 2003a). The PEDP 

increased the demand for new primary school teachers. In 2007, the primary school 

(TPR) was 1:52 against the government norm of 1:45. 

Despite such efforts taken by the GoT to employ many teachers, the ETP (1995) 

does not stipulate anywhere about use of intensive programmes, to enhance teacher 

retention such as induction, orientation and mentoring, which help teachers to gain 

experience, build confidence in what they do, be open minded as well as improve 

classroom teaching and learning (Mosha, 2004). This is contrally to Gupta (2006) 

who insists that as soon an employees report at jobs, they must be helped to get 

acquainted with the environment and fellow employees. In addition, orientation or 

induction to newly employed teachers will provide the foundation for them to start 

working efficiently and comfortably on the new job, which will, in turns help in 

retaining the new teacher as well as, stay at their profession (Bush, 2005).  
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Furthermore, studies such as that by Komba and Ndibalema (2009) revealed that 

primary school teachers in Tanzania are ill prepared and therefore they are unable to 

deliver quality education. Besides, beginning teachers in Tanzanian context lack an 

induction programme, which would orient them towards their duties to the extent 

that newly employed teachers would become effective in delivering quality 

education (Mosha, 2004). In absence of formal orientation or induction programme, 

the new employees may form wrong impress and may take a lot of time in adjusting 

to the new surroundings (Gupta, 2006). The study sought to identifying challenges 

facing beginning primary school teachers (BPST) after being posted in their 

working stations without induction programme and to suggest strategies to 

overcome those challenges. 

1.2 Statement of the Problem 

The GoT has made efforts to train, recruit and employ teachers to address acute 

shortage of public primary schools. Many were employed from early 2000 for 

implementing the Dakar Resolution on Universal Primary Education (UPE) by 

2015 (UNESCO, 2000).  For example, in 2012/2013, about 9,700 Grade A teachers 

were employed. Despite efforts taken by the GoT to recruit and employ newly 

qualified teachers, the number of teachers in public primary schools is still 

insufficient because about 2,500 teachers leave the profession annually. It seems 

likely that a fair proportion of those graduating from colleges do not proceed to 

teach. Such a pattern leads to poor performance in standard seven national 

examination results due to lack of teachers. For example, in 2010, a total of 895,013 

pupils (435,124 boys and 459,889 girls) sat for the Primary School Leaving 

Examination (PSLE). Out of these, 478,912 (256,818 boys and 222,094 girls) 
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passed. The pass rate for 2010 was 53.5 percent (BEST, 2011). Currently, teachers 

are unmotivated and most of them are incompetent due to their ill- preparation. 

Therefore, there are unable to deliver quality education when posted to their 

working stations, orientation/induction is needed to boost primary school teachers 

morale and competency (Nyirenda, 2012). Worse enough, ETP of 1995 does not 

stipulate anywhere if proper induction programmes to BPST are created to ensure 

that they use their professional skills effectively.  

However, little has been done in Tanzania on challenges facing BPST. Available 

studies about primary schools in Tanzania have their focus on other aspects. For 

example, Peter (2010) focused on management and teachers‟ turnover; Massawe 

and Kipingu (2000) observed quality of teachers and teaching, while Maulid (2008) 

focused on “the impact of Teacher- Pupil Ratio on Teaching and Learning.” This 

study investigated the challenges facing BPST among selected public primary 

school in Mvomero District, Morogoro Region Tanzania. 

1.3 Purpose of the Study 

The purpose of this study was to identify challenges facing beginning primary 

school teacher in Mvomero District in Tanzania and suggest ways to overcome 

those challenges. 

1.4 Objectives of the Study 

The study had the following specific objectives: 

i)  To identify challenges facing beginning teachers in Mvomero District primary 

schools. 
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ii)  To assess if the challenges facing beginning teacher in Mvomero District 

primary schools significantly differ according to gender; and 

iii) To suggest strategies to overcome challenges facing beginning teachers in 

Mvomero District primary schools. 

1.5 Research Questions 

The study sought to answer the following questions: 

i) What challenges do beginning primary school teachers face in Mvomero 

District?  

ii) Do challenges facing beginning primary school teachers in Mvomero District 

significantly differ according to gender? 

iii) What strategies can be used to overcome challenges facing beginning teachers 

in Mvomero District primary schools? 

1.6 Significance of the Study 

Findings from this study will add knowledge toward understanding the challenges 

facing beginning teachers in Tanzania primary schools and strategies to handle 

them. Specifically, the study expected to stimulate further research on handling 

challenges facing beginning teachers in Tanzanian primary schools so as to improve 

performance of teachers, students and school at large.  

Moreover, findings from the study would provide useful information to policy 

makers, educational planners and administrators on how to overcome challenges 

facing BPST. Furthermore, findings from this study will help the BPST be aware 

with challenges at work stations and will know how to overcome such challenges 

for their own good and school at large. 
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1.7 Scope of the Study 

This study focused on assessing challenges facing BPST using five selected public 

primary schools in Mvomero District, Morogoro region. In that sense, private 

primary schools and English Medium primary schools were excluded from this 

study. In addition, the fact that the study was confirmed in a single district might 

imply that generalization of the finding need a similar context like would be in 

Mvomero District Council.  However, obtained information will provide a picture 

on challenges facing BPST in Tanzanian primary schools. 

1.8 Limitations of the Study 

The study on challenges facing BPST in Mvomero District encountered several 

limitations. First, some BPST were not ready to fill in questionnaires on time. This 

disturbed researcher‟s timetable and increased costs for transport. However, the 

researcher obtained adequate and useful information from District Education 

Officer (DEO), District Academic Office (DAO) and head teachers.  

1.9 Definition of Key Terms and Concepts 

Primary School: Public or private owned institution/school in which children 

receive the first stage of compulsory education known as primary or elementary 

education from standards  I to VII education. 

Public Primary School: A school maintained under the auspices of the Ministry of 

Education and Vocational Training. 

Beginning or Novice teacher: A teacher who has just started serving at teaching 

profession soon after graduating from either a teachers‟ training college or 

university. Beginning or novice teachers in this study are BPST employed between 

2008-2013 graduating from teachers‟ training college (grade A teachers). 
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Induction: Induction is a programme of teacher education, which takes place 

during a critical period at the beginning of the newly qualified teacher‟s career. 

1.10 Structure of the Study 

This study is organized in six chapters. The first chapter states the background of 

the problem, statement of the problem, main objective of the study, specific 

objective of the study, research questions and significance of the study. The chapter 

further discussed scope of the study, limitations of the study,  the terms pertaining 

to the subject of this study have been briefly defined and structure of the study. The 

second chapter focuses on the review of literature relevant to the study where the 

knowledge gap was identified; moreover, theories and conceptual framework were 

explained. The third chapter deals with the methodological procedure of collecting 

and generating the study data. The fourth chapter presents findings from the study. 

Chapter five presents discussion of findings from the study. Chapter six presents 

conclusions, recommendations and suggestions of areas for further research.  
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CHAPTER TWO 

REVIEW OF RELATED LITERATURE 

2.1 Introduction 

This chapter presents literature review related to this study. It is composed of the 

following sections, theoretical framework, conceptual frame work, empirical 

review, synthesis and research gap. 

2.2 Theoretical Framework 

This study was guided by three theories to address challenge facing BPST. The 

theories are theory X and Y on management perspective developed by Douglas 

McGregor in 1960 and Symbolic Interactionism Theory by Herbert Blumer (1969) 

on Psychological perspectives. 

2.2.1 Theories of Management 

2.2.1.1 Theory ‘X’ 

Theory “X” was developed by Douglas McGregor in 1960. Theory “X” assumes 

that employees are, by nature, unwilling to fulfill obligations of their job, they find 

ways to avoid work or otherwise reduce their work output. When there is motivated 

management staff and owners urge employees into making them work, the 

company will be successful to have productive employees as conceived by Theory 

X. In order to detect attempts by the staff to avoid work, it is demanded a strict 

control and monitoring of behavior (Mohamed and Nor, 2013). 

In this study, the theory provided an insight that some of the challenges facing the 

BPST are naturally caused by teachers themselves because they are naturally not 

ready to attend their duties. As asserted by Mohamed and Nor (2013) that most 
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people must be coerced, controlled, directed or threatened with punishment to get 

them  put forth adequate efforts toward  achievement of organizational objectives.  

2.2.1.2 Theory ‘Y’ 

Theory “Y” was developed by Douglas McGregor in 1960, contrary to theory X. 

Theory „Y‟ is a participative style of management, which assumes that people 

exercise self-direction and self-control in achievement of organizational objectives 

to the degree that they are committed to those objectives. The Theory states that 

employees actually become more productive when more trust and responsibility are 

delegated to them (Mohamed and Nor, 2013). 

The Theory assumes that people are not reluctant to work given the proper working 

conditions. Workers have the potentials to be creative if the management has a 

positive outlook towards them. Management has to encourage workers to 

demonstrate their creative ideas and skills. It is also incorrect to assume that only 

satisfaction of physiological and safety needs are important for most workers. 

However, workers with incredible potentials work to their maximum capabilities. 

Workers need not be directed and closely supervised so as to show their self-

direction when attending their duties. 

In every management action or decision, human nature and human behavior should 

be considered. Thus, Theory Y assumes that human beings are akin to take 

responsibilities and that commitment to an objective is a function of the rewards 

associated with it. Rewards are needs that will motivate them to act.  

The Theory is applicable in this study in the manner that if the BPST are enabled to 

handle challenges facing them, they get motivated on attending their duties 
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effectively. This is because individuals are motivated and enabled to develop 

capacity to direct as well as control organizational tasks. Erkilic (2008) asserts that 

people are not by nature resistant towards organizational needs. They become so 

according to experience they get within the given organization. Thus, if the newly 

employed teachers are able to control challenges facing them, they will exercise 

self-direction and self-control in achievement of organizational objectives to the 

degree that they are committed to those objectives (Mohamed and Nor, 2013). 

2.2.2 Psychological Theory 

2.2.2.1 Symbolic Interactionism Theory 

Hebert Blumer‟s Theory of symbolic interactionism deals with construction and 

mediation of meaning through interaction. Blumer (1969) explained that individuals 

interact socially when constructing meaning in a given social environment. In 

addition, interaction can be either with their environment or with their fellow 

human beings. The three core principles of symbolic interactions are meaning, 

language and thought. Humans act toward people or things on the basis of meanings 

they assign to those people or things.  Language is believed to be the source of 

meaning, which originates from social interaction. Meaning is negotiated through 

use of language and hence, the term symbolic interactionism. 

Furthermore, Baghdadi (2009) asserts that in symbolic interactionism, people 

behave by getting meaning from things. A thing is anything from physical objects 

like tables and chairs, to other humans, institutions, guiding ideals, activities of 

others, and situations that arise as part of daily life. Secondly, the meaning of things 

comes from the social interaction between an individual with other people of 
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someone‟s life. Thirdly, meaning derived from interaction is modified through an 

interpretative process by the person dealing with the things/objects encountered. 

The theory is applicable to this study because responses and perceptions of BPST 

are direct results of actions and behavior of experienced individuals including 

people around them. Newly employed teachers can be guided and helped to master 

their duties according to the way they interact with individuals. Members of the 

school, the community and school management are important in fostering 

understanding and shaping the newly employed teachers towards their duties. 

Interaction can be done through induction, peer coaching, instruction, and 

professional assistance. 

Mudzingwa and Magudu (2013) point out that interaction between newly employed 

teachers and their new working environment can be done in various ways. They 

include teacher induction where beginning teachers meet with other significant 

members of the school, the community and the broader education system for 

fostering understanding and shaping attitude together with behavior towards their 

career. 

2.3 Review of Related Literature from Developed Countries 

The first years of teaching provide a sobering experience for most new teachers. 

Some of them experience decreased strength of belief in their own efficacy and in 

the learning potential of their students (Harris and Associates, 1991). Also, the early 

years of teaching are characterized by a “sink-or-swim‟‟ where some schools and 

experienced teachers have often failed to provide careful support and thoughtful 

development of teaching expertise over time. Some beginning teachers feel lost at 
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sea because of the responsibilities at early days at their newly working stations 

(Kauffman, 2002). 

Jones (2008) conducted a study to determine professional and personal problems 

facing elementary-school teachers during their initial years of teaching and how to 

cope with those problems in South State of USA. Six participants who were 

between their fifth and tenth year of teaching at the elementary level were 

interviewed in this study. Results indicated that beginning teachers had problems 

related to personal issues and life experiences, school curricula, children with 

special needs, discipline, workload and time management. Others were parents, 

student poverty and students‟ home issues, relationships with students, teacher 

training, and administration. 

On the other hand, Kutsyuruba (2003) conducted a study in areas of Saskatoon in 

Canada and Chernivtsi in Ukraine to examine beginning teachers‟ perceptions of 

actual and ideal approaches to supervision including their perceived connection to 

professional development in Canadian and Ukrainian schools. The study consisted 

of 22 teachers in Canada and 26 teachers in Ukraine. The study found that lack of 

time, number of assignments and responsibilities, lack of adequate pre -planning 

and pre-conferencing in the supervisory process caused stress for the beginning 

teachers. 

Challenges facing the beginning teachers are not constant. They differ according to 

various factors and thus, strategies to handle them are determined by those 

challenges. For example, it was observed that in California, a school is a 

challenging activity because schools have expanded with continued rapid 
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population growth, while financial support for education had declined.  California is 

also one of areas in USA with culturally diverse students educated in various 

schools. One-third of California‟s students come from homes where language other 

than English is spoken. Thus, multiple languages are spoken in most California‟s 

classrooms (Evans, Smrekar and Ventresca, 1989; Mullen and Edwards, 1990). 

Additionally, Öztürk (2008) examined adaptation challenges of novice teachers in 

induction period with the following objectives: to analyze variables influencing 

their adaptation and to assess pre-service and in-service training in terms of 

preparing them for induction into teaching. Through a questionnaire, data were 

collected from 465 novice teachers in randomly selected 8 provinces of Turkey. The 

four most frequent adaptation challenges that appeared were workload, social status 

as well as social identity, supervisor, and classroom management challenges. 

Novice teachers‟ adaptation challenges differed in relation to age, subject area, 

practice teaching, existence of a mentor teacher, school type, grade level, amount of 

in-service training, and love of teaching profession. More than half of the 

participants perceived their pre-service and in-service training programmes 

insufficient. 

Millan (1951) conducted research in four districts of Texas State on problems of 

beginning teachers. Millan (1951) found that problems facing the newly employed 

teachers can be grouped into four dimensions, namely, vocational, staff, and 

student, social and personal problems. The three outstanding problems in the 

vocational area included lack of course of study, lack of basic supplementary 

materials, and lack of orientation.  Also, more women tended to fear each day's 

work than men; more men felt that an undue amount of time was demanded for 
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extra-curricular activities than women feel. Staff problems, which seemed to 

concern beginning teachers included youth, weak administration and lack of 

coordination. 

In this study, reviewed literature indicates that beginning teachers face challenges in 

different aspects. For example personal issues and life experiences, school curricula 

and how to handle students, mentoring, orientation, ongoing induction programs, 

and real-life teacher education preparation. All are components of necessary support 

to beginning teachers to work effective. It is important to assess whether or not 

beginning teachers in Tanzania faced similar problem faced beginning teachers in 

developed countries. For example, USA and Turkey. 

2.4 Review of Related Literature from Developing Countries 

From developing countries, including sub-Saharan African countries and all over 

the world, the beginning teachers seem to suffer some problems. There are some 

strategies that are purposely being carried out to ensure that teaching and learning 

activities take place, especially in primary education that prepares learners for other 

stages including higher institutions for learning. 

 

Hamdallah (2005) conducted a study to recognize problems in classroom 

management and their causes. It was recognized that students‟ behavioral problems 

hinder learning process in the United Nations Relief Works Agency (UNRWA) 

schools in Jordan. The study found that general problems, which faced teachers, 

included maintenance of students‟ attention and involving them in learning process 

and prevention and stopping unwanted behavior among students. The study also 

added that other challenges were creating stable cooperation of teachers and school 
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administration to develop school rules for controlling students‟ behaviors, finding 

the physical environment suitable for learning activities, and developing positive 

relationship between teachers and school administration. 

Additionally, Kempen (2010) investigated experiences of eight newly appointed 

teachers at a school for intellectually disabled learners at Gauteng in South Africa. 

Kempen (2010) asserted that new teachers need guidance and support with regard to 

issues such as classroom management, curriculum interpretation and adaptation, 

discipline and parent communication. Because beginning teachers face a number of 

problems categorized in various ways such as problems associated with curriculum 

used, teaching and learning methods, handling students‟ behaviors, classroom 

management and others. 

Another related study was conducted by Mlindazwe (2010).It was a qualitative 

study that examined  guidelines for development of an induction programme for the 

Education Management Development Centre, Metropole South District in South 

Africa. The study found that through induction, the new employees become aware 

of what the organization stood for. Through induction, the objectives, vision, 

mission, challenges, strengths and culture of the organization are described before 

them. The study used purposive sampling where data were obtained through focus 

group discussion, interviews, questionnaire, observation and documents. The study 

observed that organizational beliefs and objectives must be transferred by means of 

communication from the starting phase of the employee‟s entry through induction. 

Thus, induction remains an important aspect for organizational and employee 

development. 
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Furthermore, Mazimbuko (1998) in South Africa revealed that new teachers are 

vastly isolated in schools, and there is little interaction between the new teachers 

and experienced teachers. The study further revealed that it is rare for novice 

teachers to join a lively and supportive community where they are guided through 

difficult periods they face. In Zambia, school managers do not organize induction 

programs for new teachers as they suffer deficiencies in various management skills 

and knowledge required for their positions (Kamwengo, 1995).  

It is recognized clearly that early years in teaching are associated with challenges 

but what is stated in educational documents are not implemented. A good example 

is from Kenyan Recruitment and Training Policy of 2005 where induction is 

regarded a fundamental and mandatory process to introduce newly appointed 

teachers to the work procedures, rules and regulations within three months of their 

arrival at work stations.  However, the Kenyan Policy of 2005 does not have a 

unified framework for undertaking the induction process. Different schools employ 

different practices of induction (Ajowi, Simatwa and Ayodo, 2011).  

Also, Simatwa (2010) examined induction needs of beginning teachers in primary 

schools in Bungoma East and North District in Kenya. It was revealed that there 

was lack of time for schools to organize induction programs for novice teachers. 

Many schools offered induction briefings instead of induction programs. The study 

further revealed that financial constraints in primary schools could not allow for 

organization of induction programs and that negative attitudes of both novice 

teachers and members of staff also affected the induction programs.  
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Another study was done by Mudzingwa and Magudu (2013) and explored 

beginning teachers‟ expectations and challenges encountered during the first year of 

entry into the profession in Zimbabwe. The study had 24 participants drawn from 

90 new teachers who completed a 4 year undergraduate pre-service teacher training 

programme. Data were collected using a questionnaire and they were analyzed 

using descriptive statistics. The study found that before joining the teaching 

profession, beginning teachers had expectations, which turned into challenges after 

arriving at school settings. Among challenges facing novice teachers they included 

poor salary, lack of teaching resources, work overload, poor working conditions, 

lack of support from experienced teachers, poor social services, undisciplined 

students, lack of respect from community and intolerant communities. The study 

recommended that interventions should be instituted to socialize new teachers into 

the new settings and enable them settle down smoothly and perform effectively in 

the classrooms. 

In addition, Amnesty International (2009) cited in Mudzingwa and Magudu, (2013), 

reported that in Sub-Saharan countries, novice teachers developed a sense insecurity 

after being deployed to rural schools where their lives are in danger because of 

political crisis. For example, in Zimbabwe, during the past decade, teachers in rural 

areas were subjected to political harassment, intimidation and violence.  

Because challenges to newly employed teachers are many and are from various 

causes, the newly employed teachers have their position on handling these 

challenges as some of challenges originate from teachers themselves. Flores (2001) 

and Ajowi and colleagues (2011) assert that some new teachers are not keen to seek 

advice from experienced teachers.  They are afraid of being labeled incompetent. 
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Also, some new teachers do not appreciate the need for proper induction towards 

their new roles.  This is a problem to the newly employed teachers. They attend 

their new duties by using what they learn at teachers‟ training colleges. 

Moreover, Dube (2008) examined induction of novice teachers in junior community 

school in Gaborone Botswana where six school teachers who were purposively 

selected from twelve schools were involved in the study. The study recommended 

use of induction to novice teachers purposely to enable them handle some 

challenges facing them. Induction can be done  in various ways such as seminars 

and workshops organized by staff development coordinators, collegial activities 

with experienced teachers, departmental meetings and open as well as direct 

communication with school principals where novice teachers would be given 

various instructions. 

New teachers need guidance and support with regard to issues such as classroom 

management, curriculum interpretation and adaptation, learner information, 

discipline and parent communication (Kempen, 2010).  If these issues are not 

addressed properly, they may lead to feelings of disillusionment, inadequacy and 

may lead to the teacher leaving the field of education.  

Thus, induction, mentoring, guidance and peer coaching are examples of methods 

that can be used to enable the newly employed teachers handle  challenges facing 

them soon after arriving at the new work stations or environment. 

It is leant from developing countries that there are various challenges facing 

beginning teachers soon after their employment.  A good example is from South 

Africa reported by Dube (2008); Kempen (2010); and Mlindazwe 2010 where 
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challenges facing beginning teachers can be categorized in various groups. Also, 

those challenges can be handled through various ways especially induction 

programmes to the beginning teachers conducted differently. However, from both 

readings, it seems that guidance and induction given to the beginning teachers are 

not enough to enable them handle various challenges facing them.  

In Tanzania, these challenges can be traced immediately after independence 

because of various educational reforms and changes injected in the education 

system. On top of that, the system of education of Tanzania has shown inability to 

improve the teachers‟ working and living environment and an environment 

conducive to the teaching-learning process and thus, discouraging teachers to work 

accordingly (Otieno, 2000; Mosha, 2006). Hence, literature revealed that no specific 

study conducted, which focus on challenges facing beginning primary school 

teachers. In fact literature reviews revealed that beginning teachers faced 

challenges. For example, Altbach (2003) as cited in Mosha (2004) pointed out that 

many fresh teachers were employed in public primary schools, but were no 

screening examination/eligibility tests to check their quality. Teachers employed 

through paper qualification without proving their ability for quality teaching 

provided a lot of challenges to these teachers when attending their duties. Also, 

fresh teachers in many countries in Africa including Tanzania lack strategically 

designed and executable programme of orientation/induction, which are critical for 

inducting new teachers into the profession. 

On the other hand, Komba and Ndibalema (2009), in their study on improvement of 

teaching and learning process for quality education outcome argued that there was 

inadequate training of teachers in teacher colleges and universities particularly on 
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action study methodologies. The latter prepare teachers to overcome challenges 

soon after arriving at their work stations because there was no comprehensive 

programme prepared to orient them towards their new role. 

Komba and Nkumbi (2008) conducted a study on perception and practices of 

Teacher Professional Development that targeted head teachers, primary school 

teachers, ward education coordinators, district education officers, school inspectors, 

and members of the school committees in six districts, of Tanzania. The six schools 

districts were chosen because they had head teachers who had undergone 

management training at the Agency for Development of Education Management. 

The sample consisted 186 respondents who were purposively selected by giving 

their information through checklist, questionnaires and interviews. The study found 

that teachers in primary schools face a number of challenges while teaching 

including overcrowded classrooms, lack of relevant textbooks and lack of skills to 

handle certain topics in the revised curricula also inability to handle pupils with 

special needs. Beginning teachers experience similar problems. 

Moreover, Mosha (1995) and  Sumra (2004b) reported that beginning  primary 

schools teachers  suffered from a number of pitfalls that negatively affected the 

whole process of teaching-learning . They included inappropriate pupil to teacher 

ratio, deficits of housing, physical and instructional materials, shortage of teachers, 

large class sizes, heavy workload, dilapidated premises, insufficient support from 

education stakeholders, poor promotion and remuneration systems, poor managerial 

machinery and poor sanitary facilities.  
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The reviewed literature indicates that in developing countries, beginning primary 

school teachers faced challenges similarly to developed countries. Means to 

overcome those challenges are the same but in Tanzania, no specific study was 

conducted on challenges facing BPST and how to overcome those challenges.   

2.5 Synthesis and Research Gap 

Three theories guided the study, namely, the Theory X and then Y which were 

management perspective developed by Douglas McGregor in 1960 and Symbolic 

Interactionism theory by Herbert  Blumer (1969) in psychological perspectives. 

Literature review showed that challenges facing beginning teachers can be handled 

through orientation, induction and mentoring. Furthermore, if deliberate measures 

are not taken, these challenges may bring negative impact to teachers themselves, 

and education system of education including teacher attrition. Examples of the 

reviewed studies are those from USA by Jones (2008); and in Zimbabwe by 

Mudzingwa and Magudu (2013) revealed that early years of beginning teachers are 

associated with various challenges which demand guidance and support for the 

betterment of teachers, schools and society at large. 

Moreover, reviewed literature revealed that, in Tanzania, little has been done on 

challenges facing BPST. Studies available in Tanzania such as by Allen (2008) on 

English language and Massawe and Kipingu (2000) on quality of teachers and 

teaching focused much on other matters rather than challenges facing BPST. Due to 

this situation, it was necessary to conduct a study to bridge the gap in knowledge on 

understanding some unanswered questions, such as, what are challenges facing 

BPST? Do challenges facing BPST significantly differ according to gender?  
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Finally, to understand the strategies that can be used to overcome challenges facing 

BPST. The study sought to understand those questions and fills this gap. 

2.6 Conceptual Framework 

The study investigated challenges facing BPST. The study was guided by the 

(CIPP) model propounded by Stufflebean (1999). CIPP means (C=Context, I= 

Input, P=Process, P= product).  In this study, context implies that beginning 

teachers teaching and learning environment (school), and the community 

surrounding school. Input concept implies BPST one expected to have Form Four, 

Certificate in teaching profession (grade A) as stipulated in the ETP of 1995. 

Furthermore, process includes various means that are used to enable the BPST 

handle challenges facing them such as induction, orientation, mentoring, peer 

coaching, assessment, small group activities and classroom observation.  Finally, 

Product involves positive and negative product.  Positive products are improvement 

in classroom management and teaching skills, motivation, job satisfaction, 

retention, and improve pass rate. On the other hand, negative products are teacher 

attrition, lack of coordination, teachers‟ turnover and poor academic performance to 

both teacher and school. Context, Inputs and Process are the determinants of the 

Product. Appropriate correlation between context, input and process may result to 

good products and vise versa. 

In this study the researcher focused much on the following three aspects thus are 

context, input and process. This is because to overcome or minimize challenges 

facing BPST they are influenced much by these variables. For example, BPST who 

have  minimum qualifications of division III of twenty seven points in form IV 

examination certificate as stipulated in the ETP of 1995 (MOEC,1995) and having 
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certificate in teaching profession {Grade A) input} and  immediately after 

employment given mentoring, induction or orientation (in process) experienced 

teachers plays big role in mentoring BPST. The coordination among context, input 

and process is important in overcoming challenges facing BPST and hence 

improvement in classroom management, improvement of pass rate, satisfaction and 

retention (outcome or product). 
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Figure 1: Conceptual Framework 
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2.7 Summary and Review of the Chapter 

In this chapter, the researcher highlighted the theoretical framework for this study, 

where Psychological Theory and Management Theory have been reviewed. Theory 

X and Y (Management Theory) and Symbolic Interactionism Theory 

(Psychological Theory), where adopted. Then the researcher discussed challenges 

facing BPST and strategies to overcome challenges both in developed and 

developing countries. The chapter also presented conceptual framework as an 

attempt to integrate research specific objectives/questions, theoretical framework 

and key issues from empirical studies. The following chapter presents the research 

methodology used. 
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CHAPTER THREE 

RESEARCH METHODOLOGY 

3.1 Introduction 

This chapter presents Research Methodology. It is specifically comprised of 

research design, study approaches, study area, sample and sample size, sampling 

techniques, data collection methods, validity and reliability of the research 

instruments, data analysis plan, as well as ethical considerations. 

3.2 Research Design 

Research design is a systematic plan prepared to guide the proposed study 

(Eshiwani, 1993). This study used survey design to determine the respondents‟ 

opinions, beliefs, characteristics and information about the challenges facing the 

BPST in Tanzania, using Mvomero District council as the case of the study. 

3.3 Research Approaches 

The study is mainly qualitative and supported by quantitative research approaches. 

Qualitative approach was employed to get information on challenges facing BPST 

through interviews. This approach allowed comprehensive description of challenges 

facing BPST so as to provide the reader relevant information about challenges 

facing BPST, on the other hand; the quantitative approach was used to collect 

numerical data. 

3.4 Study Area 

Morogoro Region consists of seven administrative districts, namely Morogoro 

Rural, Morogoro Urban, Kilosa, Gairo, Kilombero, Ulanga, and Mvomero. This 

study was particularly conducted at Mvomero District, where five schools were 
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involved in the study. Mvomero District has 42 Government primary schools and 

there is no any private primary school source (DEO Office, 2014). The rationale for 

selecting Mvomero District is that the District is among the districts which get large 

number of beginning teachers every year. For example, in 2013, a total of 55 BPST 

were employed among them 21 were male while female were 34, (DEO‟s Office 

2014). Selection of five public primary school were mostly appropriate and 

purposive, which has considered both the presence of BPST employed 2008-2013 

as well as gender and that those schools have challenging environment. Therefore, 

the area offered important participants that provided required data for this study. 
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Figure 2: Location of Morogoro in Tanzania 

 

Source: Regional Profile; (2014) 
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Figure 3: A Map of Morogoro Showing Morogoro Districts 

 

 

Source: Regional Profile; (2014). 
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3.5 Sample and Sample Size 

Population refers to all members of the group of interest to the researcher (Kothari, 

2004). A sample is a group of respondents drawn from a population in which the 

researcher is interested in collecting information and drawing conclusions (Omari, 

et, al, 1989).The population for this study consisted of 25 BPST employed between 

2008 and 2013 working within the selected public primary schools, 5 head teachers 

of the selected public primary schools, 1 (DAO) and1 (DEO). 

3.5.1 Sampling Procedures 

The study used two types of sampling, namely purposive sampling and convenience 

sampling. Through purposive sampling technique, only respondents with required 

information of challenges facing BPST were involved in this study. Purposive 

sampling was used to get one DEO, one DAO and five (5) head teachers of the 

selected primary schools in Mvomero District. The advantages of purposive 

sampling are that it allows the researcher to get people or events with good grounds 

for believing critical for the research. 

On the other hand, convenience sampling was used to get twenty five (25) BPST 

from five (5) schools, who were employed 2008-2013. Such sampling strategy 

involved choosing the nearest individuals to serve as respondents and continue that 

process until the required sample size was obtained or those who happen to be 

available and accessible at the time. Captive audiences are simply chosen by the 

researcher from those to whom they have easy access (Cohen, et, al., 2007).  

Convenience sampling helped the researcher to get all 25 BPST. 
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Table 1: Sampling Techniques and Sample Size 

Category of 

Respondents 

Selection 

Procedures 

Targeted 

Respondents 

Reached 

Respondents 

DEO  

DAO 

Head Teachers 

BPST 

Purposive 

Purposive 

Purposive 

Convenience 

1 

1 

5 

25 

1 

1 

5 

25 

Total  32 32 

Key: DEO-District Education Officer 

         DAO-District Academic Officer 

Source: Field Data, (2014). 

3.6 Data Collection Methods 

This study employed three instruments in data collection, namely interviews, 

questionnaire and documentary review. 

3.6.1 Interview 

This is a method that involves data gathering through direct verbal interaction 

between individuals (Cohen, et, al, 2007). Semi- structured interview questions 

were used to collect data from DEO, DAO and head teachers so as to get their 

experience on how they handle challenges facing the BPST.  

Denscombe (2007) explained that interviews in collecting data are advantageous in 

a number of ways. Firstly, the researcher is likely to gain in-depth valuable 

information based on insight and understanding of key informants. Secondly, 

interviews require only simple equipment. Thirdly, interviews allow flexibility 

because they are prearranged and scheduled for a convenient time and location. 

Finally, interviews observe validity through direct contact between a researcher and 
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respondents. The technique also permits the establishment of rapport, confidence 

and co-operation between the researcher and respondents (Creswell, 2003). 

However, interviews when used in a study have disadvantages such as subjective 

information from respondents, bias and shy among respondents, discomfort in 

responses from respondents and sometime interviewees may take a long time in 

responding (Denscombe, 2007). To overcome these weaknesses, the researcher also 

employed the instrument of data collection such as questionnaires.  

3.6.2 Questionnaires 

Questionnaires are written questions to collect information which can be used 

subsequently as data for analysis (Denscombe, 2007). In this study questionnaires 

consisted both open- ended and close-ended were administered to BPST employed 

2008-2014 in selected public primary school in Mvomero District. The 

questionnaires were arranged in sections. The first section was on respondents‟ 

information, the second section was on challenges facing BPST in Mvomero 

District, the third section was on methods/strategies/support used to handle those 

challenges facing BPST and the forth section was on mentioning person who 

help/support to handle challenges facing BPST. This study used close- ended 

questionnaires because they can be easily analyzed. However, close- ended 

questionnaires have disadvantages that limit the respondent to set offered 

alternatives (Foddy, 1993:127).  

On the other hand, open- ended questionnaires were used in this study because their 

several advantages such as they allow the respondent to express opinions without 

being influenced by the researcher. Also there is the possibility of discovering the 

responses that individuals gave spontaneously and thus, help to avoid bias. 
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However, open-ended questionnaires have disadvantages such as the need for 

extensive coding and large item on non-response (Foddy, 1993:127).  

3.6.3 Documentary Review 

A document is any written or recorded material that gives information on the 

investigated study (Guba and Lincoln, 1994). The researcher decided to use this 

methodology because documents supplement information collected through other 

methods such as interview and questionnaires. Mlindazwe (2010) explained 

advantages of this method include their accessibility at a time convenient to the 

researcher and longer reference periods without much cost. Documents such as 

teachers‟ information, log book, visitors‟ book, and subject timetable showing 

teachers‟ periods in head teachers‟ office. On the other hand, documents which 

were reviewed included reports on challenge facing BPST, materials for teachers‟ 

guide in lesson preparation, data on recruitment of newly employed teachers, 

documents for orienting beginning teachers towards their roles and records  

showing teachers‟ turnover in relation to beginning teach in officials‟ office. 

3.7 Administration of Research Instruments 

During data collection the researcher made an appointment with interviewees before 

the actual interviews. All interviewees were interviewed in their offices; in the first 

interview day, the researcher conducted an interview with DAO, and the next day 

researcher conducted an interview with DEO, the all interviews were exclusively 

done in Kiswahili; the interview took one hour to each official. About interview 

with head teachers of the selected public primary schools these were as well 

interviewed in their offices and the interview took 45 minutes and they were 

exclusively held in Kiswahili language. All the interview responses were recorded 



35 

in a note book for analysis. As for documentary reviews included of documents 

regarding to challenges facing BPST. These documents included teachers‟ 

information, log books, visitors‟ book, and subject timetable showing teachers‟ 

periods in head teachers‟ office. On top, the documents which were reviewed in 

officials‟ offices were reports on the challenges facing BPST, document materials 

guiding teachers‟ on lesson preparation, document showing new employed 

teachers‟ data, document for orienting beginning teachers towards their roles and 

the record showing teachers‟ turnover in relation to beginning teachers. The 

questionnaire was also administered by the researcher to twenty five BPST, each 

public primary school selected five BPST were given the questionnaire and the 

gender was considered. The researcher distributed and administered questionnaire 

from one school to another. The information was collected with the interval of two 

days from each school. The researcher thanked BPST for their acceptance to fill in 

questionnaires. 

3.8 Validity and Reliability 

Validity in research signifies the extent to which an instrument measured what it 

claimed to measure while reliability is the extent to which research tools produce 

the same results even if administered in different periods by different persons (Ary, 

et, al., 2010). 

Before the actual study, the researcher conducted a pilot study to test validity of 

data collection instruments at one primary school to see if they were obtaining the 

required information. The pilot study helped the researcher to have confidence with 

the data which collected in selected primary schools. Also, back translation was 

used where tools were translated from one language to a different language. For 
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example, research tools were translated from English to Kiswahili so that they could 

be understood by informants.  

Interview and questionnaires were involved in testing reliability; the researcher 

conducted a pilot study to see if data collection instruments were obtaining the 

consistent results. Bashir and colleagues (2005) explained that reliability of research 

can be enhanced by use of multi-method and spending enough time in the field. The 

present study employed both mult- method which were interview, questionnaires 

and documentary review that involved different data collection methods and spent 

enough time in the field. 

3.9 Data Analysis Plan 

Data analysis plan refers to computation of certain measures along with searching 

for patterns of relationship that exist among data-groups. It is a process that 

involves editing, coding, classification and tabulation of collected information 

(Kothari, 2009). The researcher in this stage categorized, synthesized, searched for 

patterns and interpreted the collected pieces of information (Miles and Hubberman, 

1994). Qualitative data were analyzed by using stages suggested by Miles and 

Huberman (1994) that data analysis involves three stages, which are data reduction, 

data displays and drawing and verifying conclusion. In data reduction, here the 

researcher familiarized with collected data and condensed them by ensuring that no 

information was lost. In data display, the collected data were organized and 

summarized so as to be understood easily. Drawing conclusions was done by 

considering subthemes and themes from collected information. On the other hand, 

quantitative data were analyzed by using Statistical Package for Social Sciences 

(SPSS) program 20.0 Version. 
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3.10 Ethical Considerations 

Before collecting data, the researcher sought permit from the Director of 

Postgraduate Studies of the University of Dodoma. The permit helped the 

researcher to obtain other permits from the Regional Administrative Secretary 

(RAS), District Administrative Secretary (DAS), District Executive Director 

(DED), and District Education Officer (DEO) from Mvomero District 

Administrative officer. Then researcher consulted the Mvomero Education officer 

who gave permission letter to Head teachers of schools selected for Data collection. 

Data collection was administered carefully without interfering officials‟ works and 

school schedule. In this study, the researcher ensured confidentiality for information 

obtained from respondents. 

3.11 Summary and Review of the Chapter 

In this chapter, the researcher outlined the research design used in the study, namely 

descriptive research where by the researcher adopted both qualitative and 

quantitative approaches. Data collection techniques namely questionnaires, semi-

structured interview, and documentary reviews were presented in this chapter. It 

was posted that 25 BPST, 5 HT, 1 DEO, and 1 DAO were selected to participate in 

the study. Lastly, the issue of validity and reliability, data analysis plan, and ethical 

consideration for this study were as well described in the chapter. The next chapter 

deals with presentation of findings. 
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CHAPTER FOUR 

PRESENTATION OF FINDINGS 

4.1 Introduction 

This chapter presents Results. The chapter is divided into two major sections. 

Section one presents descriptive statistics, respondents‟ analysis by category, 

gender, age, schools‟ location and education level. Second section presents 

summary of results. It begins with challenges facing beginning primary school 

teacher in Mvomero District; followed with challenges facing BPST in Mvomero 

District significantly differ according to gender . The chapter ends up with 

presenting strategies can be used to overcome challenges facing BPST in Mvomero 

District primary school. 

4.2 Descriptive Statistics  

The section highlights distribution of respondents according to different variables 

such as respondents‟ category, gender, school location, age and education level.  

Respondents Analysis 

Table 2: Distribution of Respondents by Category 

Respondents Frequencies Percentages 

Beginning Primary School teachers 25 78.12 

Head teachers 5 15.62 

District Academic Officer 1 3.12 

District Education Officer 1 3.12 

Total 32 100 

Source: Field Data, (2014). 
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Table 2 reveals that 25 (78.12 %) of respondents were BPST, followed by 5 

(15.62%) head teachers, 1 (3.12%) DEO and 1 (3.12%) DAO. 

Table 3: Distribution of Respondents by Gender 

Gender 

Category 

Respondents Category and Percentage Total 

Beginning 

Teachers  

Head 

Teachers 

District 

Education 

Officer 

District 

Academic 

Officer 

Male 8 (25%) 2 (6.25%) 1(3.12%) 1(3.12%) 12(37.5%) 

Female 17 (53.12%) 3 (9.37%) 0(0%) 0(0%) 20(62.5%) 

Total 25 (78.12%) 5 (15.62%) 1(3.12%) 1(3.12%) 32(100%) 

Source: Field Data, (2014).  

Table 3 shows distribution of respondents according to their gender whereby out of 

32 BPST 17 (53.12%) were females, while 8 (25%) were males. With regard to 

head teachers, 3 (9.37%) were females and remaining 2 (6.25%) were male. 

Moreover, both DEO and DAO were males.  

School Location Analysis 

Table 4: Distribution of Schools by Location 

Location Frequency Percent 

Semi-rural 3 60.0 

Rural 2 40.0 

Total 5 100.0 

Source: Field data, (2014). 

 

Data contained in Table 4 indicate that 3(60%) of schools visited were located in 

semi-rural areas. On the other hand, 2 (40%) schools were located in rural areas. 
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Age analysis 

Table 5: Distribution of Respondents by Age 

Age of 

Respondents 

Respondents Category and Percentage 

DEO DAO HT BPST TOTAL 

21-25    14(43.75%) 14(43.75%) 

26-30    11(34.37%) 11(34.37%) 

31-35   3(9.37%)  3(9.37%) 

36-40 1(3.125%) 1(3.125%)   2(6.25%) 

41>   2(6.25%  2(6.25%) 

TOTAL 1(3.125%) 1(3.125%) 5(15.62%) 25(78.12%) 32(100%) 

Source: Field data, (2014).  

Participants in this study were heterogeneous in nature. Participants‟ age varied 

between 21-30 years. In case of the BPST, 14 (43.75%) belonged to 21-25 years, 

followed by 11 (34.37%) belonged to 26-30 years. Furthermore HT 3 (9.37%) 

belonged to 31-35 years, followed by 2 (6.25%). The DEO and DAO fell into 36-40 

years. It implies that information obtained from majority of respondents with 21-25 

years followed by 26-30 years and are the most group affected with challenges of 

BPST. The researcher had in mind that challenges were also different depending on 

the age of the subject of the study. 

Table 6: Distribution of Respondents by Education Level 

Respondents Category Certificate Diploma Degree  Master Degree 

BPST 25(78.12%) - -  - 

Head teachers 5   (15.62%) - -  - 

Officials - - -  2(6.24%) 

Total 30(93.75%) - -  2(6.24%) 

Source: Field data, (2014). 
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The majority 30 (93.75%) of respondents, HT and BPST had certificate in 

education as their teaching qualifications and only official 2 (6.24%), DEO and 

DAO, had master degrees in education. 

4.3 Summary of Results by Research Questions 

      Research Question 1 

4.3.1 What Challenges do Beginning Primary School Teachers Face in 

Mvomero District? 

The first research question aimed at investigating challenges, which BPST faced. 

Data pertaining to this question were collected from BPST through questionnaire, 

which were distributed to BPST and interviews with the head teachers, DAO and 

DEO. Findings of the research questions are presented in Tables 7, 8, 9 and 10 

present challenges facing BPST. 
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Table 7: Item Ranking on Challenges Facing Beginning Primary School 

Teachers  

S/N Item Mean Rank Decision 

1 Poor living environment 4.03 1 A 

2 Inadequate teaching and learning materials 4.01 2 A 

3 Difficult in obtaining physical and financial 

resource 

4.00 3 A 

4 Poor parent teachers relationship 3.99 4 A 

5 Frequent change in curriculum and syllabus 

used 

3.95 5 A 

6 Low motivation 3.93 6 A 

7 Long distance from school to DEO office 3.91 7 A 

8 Long distance from school to social services  3.90 8 A 

9 Heavy teaching load 3.87 9 A 

10 Poor school culture 3.82 10 A 

11 Difficulties in preparation  scheme of work  2.49 11 D 

12 Inadequate  guidance and support  2.40 12 D 

13 Bad relation between BPST and experienced 

teachers 

2.37 13 D 

14 Lack of in service teaching support 2.28 14 D 

15 Difficulties in lesson preparations  2.24 15 D 

16 Difficulties in classroom management 2.20 16 D 

17 Student behavior disorder 1.90 17 D 

18 Ineffective interpersonal relationship with 

staff members 

1.69 18 D 

Key: A=Agreed: mean score range 4.03 –2.50 

        D=Disagreed: mean score range 2.49-1.50 

Source: Field Data, (2014). 
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Data contained in Table 7 show that the most agreed challenges facing BPST were 

poor living environment, inadequate teaching and learning materials, difficulties in 

obtaining physical and financial resources, poor parent to teacher relationship, 

frequent change of curricular and syllabi used. Others were low motivation, long 

distance from school to DEO office, long distance from school to social services, 

heavy teaching load and poor school culture.  

The least mentioned statement such as difficulties in preparation scheme of work, 

inadequate guidance and support, poor staff with beginning teachers‟ relationship, 

lack of in service teaching support, difficulties in lesson plan preparation, poor 

school culture, difficulties in classroom management, student behavior (disorder), 

ineffective interpersonal relationship, and were disagreed by few respondents. 
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Table 8: Challenges Facing Beginning Primary School Teachers  

Challenge  Frequency 

Ranked 

N=25 

Percentage 

Inadequate teachers house 24 96 

Inadequate teaching and learning materials 23 92 

Lack of leave allowance 23 92 

Inadequate and low standard of teachers toilets 21 84 

Heavy teaching load 21 84 

Frequent change in syllabuses 20 80 

Lack of seminars 20 80 

Low motivation 19 76 

Inadequate subsistence allowance 19 76 

Delay of salaries 18 72 

Long distance from residential to social services 18 72 

Job allocation problem 15 60 

Poor relation with school and district 

administrator 

13 52 

Poor storage of information 11 44 

Source: Field Data, (2014). 

The study through open -ended questionnaires revealed that the most challenges 

facing BPST were inadequate teachers‟ houses, inadequate teaching and learning 

materials, lack of leave allowance, inadequate and low standard of teachers‟ toilets, 

heavy teaching load, frequent change in syllabi, lack of seminars, low motivation, 

delay of salaries, and long distance from residential areas to social services. 

However, the least mentioned challenges were job allocation problem, poor relation 

with school and district administrator and poor storage of information. 
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To cross-check results obtained from questionnaires, interviews were conducted to 

head teachers, DEO, and DAO. Results are presented as follows. 

Table 9: Mentioned Challenges Facing Beginning Primary School Teachers by 

Head Teachers  

Challenges Frequency of Mentioned 

(Ranked) N=5 

Inadequate teachers‟ house 5 

Lack of social services 5 

Delay of subsistence allowance 4 

Inadequate salary 4 

Lack of parental involvement (community) 4 

Low motivation 3 

Long distance from school to DEO office 3 

Long distance between their residence and their 

school 

3 

Insufficient learning materials 2 

Insecurity school environment and local belief 2 

Source: Field Data, (2014). 

Table 9 presents challenges facing BPST. They were presented by majority of the 

head teachers who mentioned inadequate teachers‟ house, lack of social services, 

delay of subsistence allowance, inadequate salary, lack of parental involvement, 

low motivation, long distance from school to DEO‟s office and long distance 

between their residence and their school as challenges facing BPST. Very few head 

teachers mentioned insufficient learning materials and insecurity school 

environment and local beliefs as challenges facing beginning primary school 

teachers. There were similarities in information presented by BPST in Table 8. 
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Table 10: District Education Officer and District Academic Officer on 

Challenges Facing Beginning Primary School Teachers 

Challenges Frequency of Mentioned (Ranked) 

N=2 

Most schools are located in remote areas 2 

Inadequate teachers‟ house 2 

Long distance from school to DEO office 2 

Low teacher‟s salary 2 

Heavy teaching load 2 

Low motivation 1 

Poor cooperation between BPST with 

Community 

1 

Lack of social services 1 

Poor working environment 1 

Source: Field Data, (2014) 

Table 10 shows that  the most frequent challenges facing BPST were most school 

are  in remote areas, inadequate  teachers‟ house, long distance from school to 

DEO‟s office, low teachers‟ salaries, and heavy teaching load. The least frequent 

challenges facing BPST were low motivation, poor cooperation between BPST with 

community, lack of social services, and poor working environment. These 

observations had some similarities with those obtained from BPST and head teacher 

in Tables 8 and 9. This might be due to same experience they had in their work 

places, and can be the most outstanding of all challenges facing BPST. 
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Research Question 2 

4.3.2 Do Challenges Facing Beginning Primary School Teachers in Mvomero 

District Significantly Differ According to Gender? 

The second research question aimed at investigating challenges facing BPST in 

Mvomero District according to gender. Data relating to this question were collected 

though questionnaire and interviews. Tables 11, 12, 13 and 14 present variation of 

challenges facing BPST in Mvomero District according to gender.  
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Table 11: Item Ranking on Challenges facing Beginning Primary School 

Teachers According to Gender  

Male 

Challenges 

Mean Rank Decision Female 

challenges 

Mean Rank Decision 

Inadequate  

guidance 

and support 

3.99 1 A Poor living 

environment 

3.00 1 A 

Frequent 

change in 

curriculum 

and 

syllabuses 

used 

3.87 2 A Inadequate 

teaching and 

learning 

materials 

3.22 2 A 

Difficulties 

in obtaining 

physical 

and 

financial 

resource 

3.70 3 A Heavy 

teaching 

load 

3.14 3 A 

Long 

distance 

from school 

to DEO 

office 

3.63 4 A Poor staff 

beginning 

teachers 

relation 

3.09 4 A 

Poor parent 

teachers 

relationship 

3.44 5 A Long 

distance 

from school 

to social 

services 

3.07 5 A 

Student 

behavior 

disorder 

2.48 6 D Lack of in 

service 

teaching 

support 

3.04 6 A 

Difficulties  

in lesson 

preparations  

2.46 7 D Difficulties 

in classroom 

management 

2.77 7 A 

Bad School 

culture 

 

2.31 8 D Ineffective 

interpersonal 

relationship 

with staff 

members 

2.12 8 D 

Low 

motivation 

 

1.49 9 D Poor relation 

between 

BPST and 

experienced 

teachers 

1.08 9 D 

Source: Field Data, (2014). 



49 

Table 11 presents challenges facing BPST according to gender. As it can be 

observed from Table, the most frequent challenges ranked by male BPST were 

inadequate guidance and support, frequent change in curriculum and syllabi, 

difficulties in obtaining physical and financial resource, long distance from school 

to DEO‟s office and poor parent teachers‟ relationship. The least mentioned male 

challenges are student behavior disorders, difficulties in lesson preparations, bad 

school culture and low motivation. 

On the other hand, the most frequent challenges mentioned by female BPST were 

poor living environment, inadequate teaching and learning materials, heavy 

teaching load, poor relation between BPST and experienced teachers, long distance 

from school to social services, lack of in-service teaching support, and difficulties 

in classroom management. Others included ineffective interpersonal relationship 

with staff members, and poor staff beginning teachers‟ relation they were the least 

mentioned challenges facing female BPST in Mvomero district in Tanzania. 
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Table 12: Challenges Facing Beginning Primary School Teachers According 

to Gender  

Male challenges Frequency 

Ranked 

N=8 

% Female 

Challenges 

Frequency 

Ranked 

N=17 

% 

Lack of seminars 6 75 Inadequate 

teachers house 

17 100 

Low motivation 6 75 Inadequate 

teaching and 

learning materials 

16 94 

Inadequate 

subsistence 

allowance 

5 62.5 Lack of leave 

allowance 

16 94 

Frequent change 

in syllabus 

5 62.5 Inadequate and 

low standard of 

teachers toilets 

16 94 

Lack of parental 

involvement in 

managing student 

misbehavior 

5 62.5 Heavy teaching 

load 

14 
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Job allocation 

problem 

4 50 Long distance 

from residential to 

social services 

11 64.70 

Lack of respect 

from the 

community 

4 50 Lack of 

cooperation 

between BPST and 

the community 

10 58.82 

Delay of salaries 3 37.5 Illiteracy parents 8 47.05 

 Lack of social 

services 

3 37.5 Ineffective support 

of employer and 

education office 

8 47.05 

Poor relation with 

school and district 

administrator 

2 25 Poor storage of 

information 

7 41.17 

Source; Field Data, (2014). 

Table 12 shows challenges facing BPST according to gender through open-ended 

questionnaires. The most mentioned frequent challenges by male BPST were lack 

of seminars, low motivation, inadequate subsistence allowance, and frequent change 

in syllabi. Others were lack of parental involvement in managing students‟ 
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behavior, job allocation problem and lack of respect from community. The least 

mentioned challenges were delay of salaries and lack of social services. 

On the other hand, the most frequent mentioned challenges facing female BPST 

(See Table 12) were inadequate teachers‟ houses, inadequate teaching and learning 

materials, lack of leave allowance, inadequate as well as low standard of teachers‟ 

toilets, heavy teaching load, and long distance from residences to social services 

and lack of cooperation between BPST and community. The least mentioned 

challenges encountered by female BPST were parents‟ illiteracy, ineffective support 

of employer as well as education office and poor storage of information. 

As can be observed from the presentation, challenges facing female BPST at 

Mvomero were far removed from those facing male BPST at the District. 

Table 13: Head teachers’ Responses on Challenges Facing Beginning Primary 

School Teachers According to Gender  

Male Challenges Frequency 

Ranked 

N=5 

Female challenges Frequency 

Ranked N=5 

Job allocation 5 Heavy teaching load 5 

Insecurity of school 

and residential 

environment 

4 Long distance from school  

to social services 

5 

Long distance from 

school to DEOs 

office 

3 Poor public transport 

 

3 

Low motivation 2 Inadequate and Low 

standard of teachers toilets 

2 

Source: Field Data, (2014). 
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Table 13 shows that the biggest challenges mentioned by male BPST were job 

allocation, insecurity school as well as residential environment and long distance 

from school to DEO‟s office. The least mentioned challenge, which faced male 

BPST, was low motivation. Furthermore, the most mentioned challenges facing 

female BPST included heavy teaching load, long distance to social services, and 

poor public transport. The least mentioned challenges facing female BPST were 

inadequate and low standard of teachers‟ toilets. 

Table 14: District Education Officer and District Academic Officer Responses 

on Challenges Facing Beginning Primary School Teacher 

According to Gender 

Male Challenges Frequency 

Ranked 

N=2 

% Female 

Challenges 

Frequency 

Ranked 

N=2 

% 

Lack of job satisfaction 2 100 Poor public 

transport 

2 100 

In security school and 

residential environment 

2 100 Heavy teaching 

load due to few 

teaches 

2 100 

Low motivation  1 50 Lack of 

cooperation 

between school 

and community 

1 50 

Source: Field Data, (2014). 

Table 14 presents challenges facing BPST according to gender. The most frequent 

mentioned male challenges included lack of job satisfaction and insecurity of school 

and residential environment. The least mentioned challenge facing male BPST was 

low motivation. On the other hand, the most frequent mentioned female challenges 

were poor public transport and heavy teaching load due to few teachers‟, while lack 
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of cooperation between school and community were the least mentioned challenge 

facing BPST. 

Research Question 3 

4.3.3 Strategies to Overcome Challenges Facing Beginning Teachers in 

Mvomero District Primary Schools 

Respondents were requested to indicate their perceptions on strategies to reduce or 

overcome challenges facing BPST in Mvomero District primary schools. Data were 

obtained by using open –ended and close-ended questionnaires administered to 

BPST and interviews to DEO, DAO, and head teachers. Results related to this 

question are presented in Tables 15, 16, 17 and 18. 

Table 15: Item Ranked on Strategies to Overcome the Challenges Facing 

Beginning Primary School Teachers by Beginning Primary School 

Teachers 

S/N Item Mean Rank Decision 

1 Mentoring 3.99 1 A 

2 Verbal instruction 3.72 2 A 

3 Professional meetings  3.64 3 A 

4 Classroom  observation by experienced 

teachers 

3.44 4 A 

5 Seminars/workshops 3.40 5 A 

6 Peer coaching 3.36 6 A 

7 Orientation 2.47 7 D 

8 Induction 2.23 8 D 

 

Key: A=Agreed mean score range 3.99 – 2.50 

         D=Disagreed mean score range 2.49-1.50 

Source: Field Data, (2014). 
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The most immediate strategies suggested by BPST were mentoring, verbal 

instruction, professional meeting, and classroom observation by experienced 

teachers, seminars, and peer coaching. Very few respondents disregarded induction 

and orientation as strategies to overcome challenge facing BPST. 

Table 16: Beginning Primary School Teachers Response on Strategies to 

Overcome the Challenges Facing Beginning Primary School 

Teachers in Mvomero District 

Strategies  Frequency Percentage 

Mentoring 20 80 

Verbal instruction from officials, head teachers 

and experienced teachers 

17 68 

Classroom observation by experienced teachers 15 60 

Peer coaching 13 52 

Professional meeting between BPST and 

community 

10 40 

Source: Field Data, (2014). 

Note: Information in Table 16 is based on Multiple Responses.   

Table 16 presents strategies to overcome challenges facing BPST through open-

ended questionnaires. Majority80% of respondents suggested mentoring as a 

strategy to overcome challenges facing BPST.  Additionally, 68 percent of 

respondents suggested verbal instruction from officials (DAO, DEO), head teachers 

and experienced teachers. Furthermore, 60 percent of respondents suggested 

classroom observation by experienced teachers. Moreover, 52 percent of 

respondents suggested peer coaching as a strategy to overcome challenges facing 

BPST. The least mentioned strategy was professional meeting between BPST with 

community. 
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Table 17: Interview Results From Head Teachers on Strategies to Overcome 

Challenges Facing Beginning Primary School Teachers 

Strategies (Ranked) 

N=5 

Mentoring 5 

Seminars 4 

Verbal instruction 4 

Peer coaching 3 

Motivation 2 

Source: Field Data, (2014). 

Table 17 presents strategies for overcoming challenges facing BPST. Majority of 

respondents suggested mentoring, seminars, verbal instruction, and peer coaching 

as strategies to overcome challenges facing BPST. Very few respondents mentioned 

motivation as a strategy to overcome challenges facing BPST.  

Table 18: Interview Results Obtained From Officials on Strategies to 

Overcome Challenges Facing Beginning Primary School Teachers 

Strategies Frequency of Mentioned 

(Ranked) N=2 

Seminars  2 

Verbal instruction  2 

Provision of subsistence allowance   2 

Motivation 1 

Professional Meeting  1 

Source: Field Data, (2014). 
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Data contained in Table 18 indicate that majority of respondents suggested that 

seminars, verbal instruction, provision of subsistence allowance before going to the 

working stations, motivation and professional meeting as strategies to overcome 

challenges facing BPST. 
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CHAPTER FIVE 

DISCUSSION OF FINDINGS 

5.1 Introduction 

This chapter presents discussion of findings. The chapter is divided into three major 

sections. Section one provides challenges faced by beginning primary school 

teacher in Mvomero district. Section two presents discussion on challenges facing 

BPST in Mvomero district significantly differ according to gender. The third 

section provides identified strategies to overcome challenges facing BPST in 

Mvomero District primary school. 

Research Question 1 

5.2 What Challenges do Beginning Primary School Teachers Face? 

The first research question aimed at identifying challenges facing BPST. Data 

relating to this question are presented in Tables 7, 8, 9, and 10. The BPST gave 

their data through questionnaire. On the other hand, head teachers, DAO and DEO 

gave their information through interviews.  

Majority of BPST agreed that the following were challenges facing BPST in closed 

questionnaires: poor living environment, inadequate teaching and learning 

materials, difficulties to obtain physical and financial resources, long distance from 

school to DEO‟s office, poor cooperation between BPST and the community, poor 

parent teachers relationship, frequent change of the curriculum and the syllabus 

used, low motivation and nature of students especially their behavior. Others were 

long distance from school to social services, and heavy teaching load. Very few 

respondents disagreed about challenges like inadequate guidance and support; lack 

of in service teaching support; difficulties in classroom management; difficulties in 

preparation of schemes of work; difficulties in lesson preparations; poor staff 
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beginning teacher relation; student behavior disorders; and ineffective interpersonal 

relationship with staff members. It implies that many challenges facing BPST are 

within BPST themselves, while very few are within the Government and they must 

be controlled by the Government. For example frequent change of curriculum and 

syllabi used and inadequate teaching and learning materials are within the 

Government jurisdiction. 

On the other hand, BPST in open- ended questionnaires mentioned inadequate 

teachers house, inadequate teaching as well as learning materials, lack of leave 

allowance, inadequate as well as low standard of teachers‟ toilets, heavy teaching 

load, frequent change in syllabi, lack of seminars, low motivation, inadequate 

subsistence allowance, delay of salaries and long distance from residences to social 

services were challenges facing BPST. Very few respondents disagreed that 

challenges like job allocation problem, poor relation with school and district 

administrator and poor storage of information were challenges facing BPST. 

One BPST complained that she was suffering due to lack of teachers‟ house by 

staying long distance from her residence to school, which causes to reach school 

late and tired it leads to low academic performance. 

To cross- check information obtained through questionnaire, interviews were 

conducted with head teachers, DAO, and DEO.  All head teachers mentioned 

inadequate teachers‟ houses as the major challenge facing BPST.  The 

following was quoted from one head teacher: 
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 …The problem of inadequate houses for teachers around schools is 

common due to lack of cooperation between school and community 

on how to build teachers houses. Our school has only one teacher‟s 

houses and we are 15 teachers. How we can leave in a single house? 

Teachers fail to attend their duties on time because they live far 

from school… (Interview with one head teacher held on 

11/02/2014). 

Furthermore head teacher of one primary school commented on this by saying that 

their school lacked even a single house. In due regard, school property were in 

danger because there was no security around school environment. But they started 

to build one teacher‟s house, which can take two families. The problem is in 

parents‟ contribution. They do not contribute as planned. As a result, the school 

have stopped project till they get money from parents. 

During interviews, the head teacher of another primary school commented on this 

by saying that: 

…Inadequate teachers‟ houses around school made some teachers opt 

to live far from school environment. Some teachers   live at Dumila, 

which is 10 kilometer from school. Others live at Mvomero, which is 

6 kilometer. The rest live at Makuyu, which is 7 kilometer. During 

rainy season, some of them fail to come to school due to high flow of 

rivers or they come late… (Interview with one head teacher 

07/02/2014). 

 

To cross- check the information from head teachers, the same question was posed to 

officials. They revealed that inadequate houses for teachers were among challenges 

facing BPST. The Mvomero DAO said that: 

…Inadequate houses for teachers demoralize them to stay and work 

effectively at their working places. This makes some schools to have a 

critical shortage of teachers .Good examples are Kikeo primary school 

in Mgeta and Lubanta primary school in Kinda. No teacher wants to go 

at the schools because they do not have teachers‟ houses and the 

environment around school is not attractive where a teacher can leave 

… (Interview with DAO on 04/02/2014). 
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Findings obtained from this study concur with results from previous studies like by 

Bennel (2004) who asserted that BPST are not comfortable with the idea of being 

deployed to remote areas because schools in such areas are often associated with 

problems of poor accommodation.  

 

Poor public transport was another challenge facing BPST. Interviews with head 

teachers and officials confirmed that lack of effective transport was one of the 

challenges facing BPST. All interviewed head teachers reported that teachers 

reported in their offices very late due to hardship in transport. Such problem is 

associated with inadequate houses for teachers and lack of public transport. During 

interviews one head teacher said that 

…BPST suffer more due to lack of public transport. They are paid 

minimum subsistence allowance and payments are not effected on 

time. Delays in salaries causes BPST depend on their relatives and 

parents to give them support for their travel expenses to and from 

school. When they are on the way to school, they take more time to 

get transport such that reach at school late. The same is when they go 

back home from school. They stay on the road sides waiting for 

transport and they reach home late… (Interview with one head 

teacher 10/02/2014). 

  

The same question was posed to officials who revealed that poor public transport 

was among challenges facing BPST. One of officials commented on this by saying 

that, 

…Mvomero District environment is challenging itself. Most public 

primary schools are located in remote areas. A good example is 

Maskat primary school, which is located 180 kilometer away from 

DEO office and there is no effective transport. According the official 

when you post BPST in this remote area they say we send them there 

to die… (Interview with official held on 5/02/2014).   
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…In remote areas, lack of public transport is common. For 

example, other areas have only one bus and it cannot reach exactly 

at the school area from bus stop teachers have to walk a long 

distance to school. There is only one bus that makes a single trip a 

day from school to DEO‟s. So if a teacher misses the bus he/she has 

to wait the next day to solve a problem at the DEO‟S office … 

(Interview with one District academic officer on 04/02/2014). 

 

Findings from this study are similar to those by Mudzingwa and Magudu (2013) 

who conducted a descriptive study to explore beginning teachers‟ expectations and 

challenges encountered during the first year of entry profession in Zimbabwe. They 

(ibid.) reported that poor public transport was among challenges encountered during 

the first year of entry into the profession in Zimbabwe. Also, Bennel (2004) 

revealed that lack of transport makes beginning teachers reject their placement in 

remote areas.  

Another challenge facing BPST is delay of subsistence allowance. Out of 25 BPST 

17 (76%), they mentioned inadequate and delay of subsistence allowance as a 

challenge facing BPST. In open-ended questionnaire one BPST complained by 

explaining that subsistence allowance they were given by Government was 

insufficient. They got it late and when they started working, they did not have 

anything. That led BPST fail to go frequently to school and experienced difficult 

life. The same question was posed to head teachers and officials. Out of 5 head 

teachers, 4 mentioned inadequate and delay of subsistence allowance as challenges 

facing BPST. During an interview with one head teacher, the head teacher said that, 

…BPST are not paid their subsistence allowances on time and even 

when paid, they are insufficient. This courses BPST to disturb head 

teachers, experienced teachers, parents, friends and relatives to give 

them support in order to pay for rent, buy food, and pay for transport. 

In due regard, such aspect lead BPST not respected with 

community……  (Interview with one head teacher held on 

12/02/2014). 
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This study concurs with Betweli (2013) who pointed out that most newly recruited 

teachers had high socio-economic expectations such as high salaries with regard to 

their employment. However, when things went opposite, teachers lost job 

commitment. Others lost their job morale because the government failed to fulfill 

their needs and demands such as when delaying to pay their salaries including 

subsistence allowances.  

Among the least mentioned challenges facing BPST included difficulties in lesson 

plan preparation. Questionnaire results showed that 20 percent of BPST claimed 

that lesson plan preparation was a challenge facing BPST. To triangulate this 

information obtained through questionnaire, interviews with head teachers, DEO 

and DAO were conducted. Out of 5 interviewed head teachers, one revealed that 

lesson plan preparation was the challenge facing BPST. During the interview, one 

head teacher argued that: 

…The problem of lesson plan preparation was minimized because when 

school inspectors visit schools, they guide teachers on how to prepare the 

lesson plans … (Interview with head teacher on 07/02/2014). 

 

In addition, during the study, through documentary review, the researcher 

reviewed the book which was prepared by experienced teachers to guide BPST 

on how to properly prepare the lessons and follow teaching stages accordingly. 

The prepared materials show stages that should be followed by teachers when 

teaching in the classroom. When officials asked as to why the material was 

prepared, one official argued that: 

…The materials were prepared as a result of on evaluation we did in 

which we found that the BPST faced difficulties in following stages 

during lesson plan preparation and classroom presentations. They also 

face difficulties in aspects of teachers and pupils‟ evaluation… 

(Interview with DEO 05/02/2014). 
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 Generally, he asserted that BPST faced difficulties in lesson development and 

lesson planning. On the same question, the DAO said that the book (material) was 

prepared because teachers and mostly BPST failed to properly prepare all stages in 

lesson preparation. Furthermore, DAO commented that in lesson preparation, BPST 

failed to fill effective in evaluation stage. Thus, the prepared guide book was 

expected to tackle the problem and probably would minimize it and help teachers 

improve in their lesson preparation as well as evaluation.  

Furthermore, during interviews DAO said that: 

       …Mvomero District observed the problem of lesson preparation to 

teachers and suggested to prepare books as guidance to teachers on 

how to prepare the lesson… (Interview with District Academic 

Officer 04/02/2014). 

 

These findings are similar to those by Kauffman. In 2002 report for the Harvard 

Project on the Next Generation of Teachers, Kauffman (2002) found that many 

beginning teachers feel “lost at sea” and “overwhelmed by the responsibility and 

demands of designing curriculum and planning daily lessons.”  

Generally, there were many challenges facing BPST at their work stations. The 

most challenges included poor living environment, difficulties in obtaining physical 

as well as financial resources, poor parent to teacher relations, inadequate teachers‟ 

houses and lack of cooperation between school and the community. Furthermore, 

female BPST mentioned inadequate pure and safe water; inadequate and low 

standard of teachers‟ toilets; poor public transport and heavy teaching load as 

challenges facing them. Inadequate teaching and learning materials, most schools 

are in remote areas, long distance from schools to DEOs office, long distance from 

school to social services, illiteracy parents, frequent change in curricular and syllabi 

used without providing training to teachers. Delays in paying monthly salaries, long 
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distance from school to home places, delays in paying teachers‟ claims, low 

motivation and bad school culture were mentioned as challenges facing male BPST. 

So the Government and all education stakeholders should make sure that those 

challenges are measured so as to curb them. 

 

Research Question 2 

5.3 Challenges Facing Beginning Primary School Teachers in Mvomero 

District Significantly Differ According to Gender 

The second research question aimed at investigating challenges facing BPST in 

Mvomero District significantly differs according to gender. Data relating to this 

question are presented in Tables 11, 12, 13, and 14. The BPST gave their data 

through questionnaire. On the other hand, head teachers, DAO and DEO gave their 

information through interviews.  

 In close-ended questionnaire, male BPST mentioned inadequate guidance and 

support; frequent change in curricular and syllabi used; difficulties in obtaining 

physical and financial resource; long distance from school to DEO‟s office; and 

poor parent to teachers‟ relation as challenges facing male BPST. Very few 

respondents disagreed with students‟ behavior disorder, difficulties in lesson 

preparation, bad school culture, and low motivation as challenges facing male 

BPST.  It implies that lack of respect and motivation are what affect male BPST 

compared to female BPST. 

Moreover, female BPST in close-ended questionnaire mentioned poor living 

environment; inadequate teaching and learning materials; heavy teaching load; poor 

staff BPST relation; long distance from school to social services; lack of in-service 
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teaching support and difficulties in classroom management as challenges facing 

BPST. Very few BPST disagreed with ineffective interpersonal relationship with 

staff members and poor staff with beginning teachers‟ relation as challenges facing 

female BPST. It implies that female BPST are much more affected by poor living 

environment and heavy teaching load than male BPST. 

Furthermore,  findings obtained through open- ended questionnaire  showed that 

male BPST mentioned lack of seminars, low motivation, inadequate subsistence 

allowance, frequent change in syllabus, and lack of respect from community were 

most challenges faced  male BPST. However, very few BPST disagreed with delay 

in paying monthly salaries and inadequate social services as challenges facing male 

BPST. This implies that male BPST are not much affected with inadequate social 

services as female BPST.  

On the other hand, the most frequent mentioned challenges facing female BPST 

were inadequate teachers‟ houses, inadequate teaching and learning materials, lack 

of leave allowance, inadequate and low standard of teachers‟ toilets, heavy teaching 

load, long distance from residential to social services and lack of cooperation 

between BPST and the community. Very few respondents mentioned parents‟ 

illiteracy; ineffective support of employer and education office; and poor storage of 

information as challenges facing female BPST. This implies that inadequate of 

teachers‟ houses, low standard of teachers‟ toilets and heavy teaching load affected 

female BPST compared to male BPST. 

To cross- check information obtained through questionnaire, interviews were 

conducted with head teachers and officials. Out of 5 interviewed head teachers, 3 
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identified long distance from school to DEO‟s office as a challenge facing BPST. 

Then out of 5 interviewed head teachers, 4 mentioned school and residential 

environmental insecurity while all head teachers pointed out job allocation as 

challenge facing male BPST. However, two head teachers out of 5 mentioned low 

motivation as a challenge facing male beginning primary school teachers. On the 

other hand, all head teachers mentioned heavy teaching load and long distance to 

social services as challenges facing BPST, while, out of 5 interviewed head 

teachers, 3 pointed out inadequate public transport as a challenge facing BPST. 

Two head teachers out of 5 disagreed with low standard of teachers‟ toilets as a 

challenge facing female BPST. 

Furthermore, the study revealed that in remote areas, there are heavy teaching loads 

because there are few teachers. Based on gender, this challenge was faced more 

female BPST than males. The questionnaires‟ findings indicated that out of 17 

female BPST, 14(82%) revealed that they had heavy teaching load because of being 

more in rural areas than  male BPST despite the fact that there are few teachers 

generally. They argue that they are given many subjects as well as periods and 

sometimes other subjects are not taught because of having more periods than 

required by the policy. In the policy document, primary school teachers should have 

a maximum of 28 periods per week, but the reality in the field especially in the 

studied area was that teachers had up to 40 periods per week. That led them to fail 

to finish topics or cover the prescribed content in the syllabus within the scheduled 

time. Such situation affects the schools performance especially pupils‟ academic 

performance. 
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To cross -check information, the same question was posed to head teachers and 

officials who revealed that there are heavy teaching load because a few teachers 

was challenge facing female BPST. All interviewed head teachers revealed that 

heavy teaching load was among challenges facing female BPST. 

During the interviews, one head teacher said that, 

…We use much energy to teach many subjects. Worse enough is that 

other subjects such as ICT are taught theoretically with no teaching and 

learning materials. Our students cannot perform well in their national 

examinations. Why cannot the government end this burden by employing 

many teachers and provide enough teaching and learning materials?… 

(Interview with one head teacher held on 10/02/2014). 

Furthermore, one of officials commented on this by saying that, 

…Remote schools have a few teachers. Therefore, beginning primary 

school teachers are given more subjects to teach courses them to dislike 

teaching profession… (Interview with one District academic officer held 

on 04/02/2014). 

Furthermore, information obtained through documentary reviews during the 

study revealed about heavy teaching load. The researcher reviewed subject 

timetable in all 5 public primary school and confirmed that there was a heavy 

teaching load, one head teacher during the interviews explained that, 

…Teachers in remote areas experience the teaching work load because 

we are few. Mostly, teachers neglect to be located in remote schools 

that is the rear on each teacher can have a maximum of 8 or 6 period in 

a day, for a whole week, a teacher can have a maximum of 40 or 30 

periods to teach… (Interview with one head teacher held on 

10/02/2014). 

 

Findings from this study  concur with results from the study by Öztürk (2008) who 

did a study in 8 provinces of Turkey, found that heavy teaching load was among the 

challenge facing female BPST. Novice teachers are allocated the same 

responsibilities like more experienced teachers despite limited experience (Bartell, 

2004; Stansbury and Zimmerman, 2000). In addition, Jones (2008) conducted a 
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study to determine professional and personal problems facing elementary school 

teachers during initial year of teaching and how to cope with those problems in 

South State of USA.  Results indicated that BPST had problems in heavy work 

load. Furthermore, Mokotedi (2013) found that challenges facing the BPST in 

Botswana included generalist approach of primary schools whereby teachers taught 

all subjects in the curriculum.  

Also, Millan (1951) conducted research in four districts of Texas State to survey the 

problems of beginning teachers. Millan (1951) found that female BPST tended to 

fear each day‟s work compered to men BPST. 

In addition, insecurity of school and residential environment were mentioned as 

challenges facing male BPST. Out of 5 interviewed head teachers 4 revealed that 

insecurity was the challenge facing male BPST. On the other hand, all officials 

supported that male BPST faced more challenge of insecurity than female BPST. 

Male teachers drunk more alcohol than female teachers and at the end of the month, 

when teachers went to town to take their salaries, they returned back late. They had 

to walk a distance on foot but the road is across a forest, which enhances theft.  

Bad people hide and attack them. Houses are scattered, when someone needs help 

from danger, it is difficult to be head by community members. 

During interviews, one head teacher said that, 

…We have one teacher‟s house, but teachers neglect to live in this 

house due to community members surrounding school are not 

friendly to teachers. Most people around school are said to be witch 

you can‟t even need water to drink… (Interview with one head 

teacher 07/02/2014). 
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Furthermore, the head teacher continued to explain that insecurity at school made 

some teachers decide to live far from school environment. Some of teachers lived at 

Dumila, which is 10 kilometers from a school, others at Mvomero, which is 6 

kilometers and the rest live Makuyu, which is 7 kilometers. During rainy season, 

some of them fail to attend school due to high flowing rivers or they got late.  

During interviews one head teacher explained that, 

… There are threats to be witched because we find scaring things 

thrown at office doors and classroom doors. That causes teachers 

and students to worry to enter in the offices and classrooms. But 

nowadays, they have some courage because they remove those local 

medicines and continue to work. They have one teacher‟s house but 

no one needs to stay in. Therefore, they allowed school guard to 

live…  (Interview with one head teacher 07/02/2014). 

One official revealed that there was insecurity at school environment in remote 

schools especially from local beliefs followed by community around some schools. 

This is clearly supported by the following statement from one official: 

…In remote areas, there is no security. Teachers dislike to be posted 

in remote areas. One of our teachers was killed by unknown people 

when he was going back home from town to take his salary. Also, 

some teachers are not ready to stay in some house because of some 

reasons such as local beliefs and political reasons…   (Interview 

with one District education officer held on 05/02/2014). 

 

Findings from this study are similar to those by Amnesty International (2009) cited 

in Mudzingwa and Magudu, (2013) in Zimbabwe as revealed  that novice teachers 

developed a sense of insecurity after being deployed to rural schools where their 

lives were in danger because of political crisis that teachers in rural areas were 

subjected to political harassment, intimidation and violence. 
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Furthermore, it was found that challenges facing BPST significantly differed 

according to gender. From open- ended questionnaires administered to BPST, it was 

mentioned female BPST suffered more with the challenge of inadequate and low 

standard of teachers‟ toilets than male BPST. Most teachers‟ toilets were poor. 

They had pit toilets with bad smell from them, too small and there was no water, 

which coursed female teachers suffer a lot. Mostly when they were in monthly 

periods. It led them to go home early and leave periods without teaching. During 

the interviews one head teacher said that, 

…We don‟t have toilets for teachers, but now we are building 

because of the absence of toilets in school. Female teachers suffer 

more than male teachers because it is easier for a male teacher to go 

to community toilets than a female teacher… (Interview with one 

head teacher held on 10/02/2014). 

 

Furthermore, head teacher of one of primary schools said that, 

…Before the construction of these toilets my school lacked 

teachers‟ toilets for about 2 years. The situation put female BPST at 

risk because majority of them were helping themselves whenever 

they found privacy and others used students‟ toilets which is 

unfair… (Interview with one head teacher held on 11/02/2014). 

 

Findings concur with results from a previous study by Bennel (2004) who explained 

that the living environment for many teachers is poor. It tends to lower self-esteem 

and generally demotivating.  Schools in many countries lack basic amenities such as 

portable water and toilets. 

Lack of clean and safe water is another challenge facing female BPST compared to 

male BPST .It was revealed through open -ended questionnaires where most female 

teachers commented that they suffered due to lack of clean and safe water.  

With regard to challenges of water shortage, in all 5 visited primary school, there 

was no running water. In 4 (80%) of the primary schools, the researcher observed 
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water tanks, which were used to harvest water during rainy season. During dry 

season, the situation was worse because teachers suffered to find water in ponds and 

wells, which are unsafe. At 1 ((20%) primary school, the researcher observed pupils 

fetching water from ponds using buckets and plastic containers about 1 kilometer 

from school environment. Such water was unsafe because they shared with animals 

but BPST used it in toilets and for other domestic needs. Such pattern can course 

diseases.  

Result from open- ended questionnaires revealed that most female BPST suffered 

due to absence of clean and safe water. One BPST explained that, male BPST 

mostly used bicycles and motorcycles as means for carrying water. Female teachers 

failed to travel from one village to another to fetch water. They bought water from 

business men and business women who sold water. It was much costly because 

majority of home activities depend much in water.  

To cross- check information, the same question was posed to head teachers and 

officials. They revealed that lack of clean and safe water as a challenge facing 

female BPST. 

During the interviews one head teacher said that, 

…Schools lack clean and safe water. Teachers are required to buy 

clean water far from our place. This is costly to female teachers 

rather than male teachers… (Interviews on 06/02/2014). 

 

Furthermore, the head teacher of one of primary schools commented this by saying 

that, 

 

…Our school was built very dry place. There is no pond, no river 

and no tap water.  During rainy seasons we harvest water but during 

dry season, we suffer much. We used to get water from students, 

which we do not know where they fetch it from. It is very 

dangerous…… (Interview with one head teacher held on 

11/02/2014). 
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A similar observation was reported by Bennel who argued that in Sub-Saharan 

Africa, BPST are uncomfortable with the idea of being deployed to remote rural 

areas. It is because schools in such areas are often associated with problems of poor 

water facilities (Bennel, 2004). 

Another challenge facing BPST was low motivation. Out of 5 interviewed head 

teachers, 4 mentioned that low motivation was the challenge facing BPST. At the 

same time, DAO mentioned low motivation was a challenge facing BPST at their 

work places. Low motivation hindered BPST from attending and working 

effectively in their given subjects because they were not paid their claims. That led 

to unsatisfactory plans.  Mostly teachers‟ wasted time to think about hardships in 

their life caused by inadequate subsistence allowance and salaries. One BPST, 

through open-ended questionnaire, explained that BPST are not serious in teaching 

due to low motivation and changes in syllabi without being provided seminars 

demoralize BPST to teach without confidence.  Furthermore, lack of respect from 

community led to BPST to have low motivation in teaching effectively. 

Also, one head teacher said that teachers were working in remote areas. They spent 

more time in teaching than teachers in urban areas but they were not motivated by 

the Government. They were paid low salaries and they were not paid arrears they 

claimed.  Such findings concur with those by Kempen (2010) who reported that 

lack of motivation is a challenge facing BPST. 

 

 



73 

Furthermore, worldwide studies on problems facing BPST revealed that the global 

crisis affecting the teaching profession stems from poor teacher training and low 

salaries, which contribute to poor morale as well as low motivation (Volunteer 

Services Overseas, 2006). 

 

Research Question 3 

5.4 Strategies to Overcome Challenges Facing Beginning Primary School 

Teachers  

The third research question aimed at identifying strategies used to overcome 

challenges facing BPST. Data relating to this question are presented in Tables 15, 

16, 17, and 18.The BPST gave their data through questionnaire, while head 

teachers, DAO, and the DEO gave their information through interviews. 

Majority of BPST agreed that the following were strategies to reduce challenges 

facing BPST: mentoring, verbal instruction, professional meetings, classroom 

observation by experienced teachers and peer coaching would guide them to reduce 

challenges they faced. Very few respondents disagreed with the orientation and 

induction as strategies to overcome challenges facing BPST.  

It implies that majority of strategies to overcome challenges facing BPST are 

obtained within experienced teacher, education officers and BPST themselves. 

On the other hand, BPST in open - ended questionnaires, mentioned mentoring, 

verbal instruction from officials, head teachers and experienced teachers, classroom 

observation by experienced teachers and peer coaching as strategies to overcome 

challenges facing BPST. Very few respondents disagreed to the strategy like 

professional meeting between BPST and community. 
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To cross- check information obtained through questionnaire, interviews were 

conducted with head teachers and officials, it was confirmed that if mentoring by 

experienced teachers is applied, it will guide BPST to overcome or minimize some 

challenges. All head teachers involved in this study suggested that mentoring by 

experienced teachers would guide BPST.  It enhances the newly employed 

beginning teachers to cope well with daily activities and some challenges. 

The study findings are similar with those revealed in a study by Mazimbuko (1998) 

in South Africa who observed that new teachers are vastly isolated in schools. In 

addition, because there is little interaction between new teachers and experienced 

teachers, a bad aspect because the newly employed teachers, have to learn many 

aspects from the experienced ones. Mudzingwa and Magudu (2013) conducted a 

study in Zimbabwe and revealed that among challenges facing novice teachers 

included lack of support from experienced teachers.  

Findings are like with the Theory of Symbolic Interactionism, which explains 

construction and mediation of meaning through interaction (Blumer, 1969). 

Experienced teachers and education leaders are responsible to mentor BPST in 

order to minimize challenges facing them and hence, be capable in academic 

matters so cope with environment. 

Furthermore, it was justified that they had to use of seminars as a strategy to curb 

challenges facing BPST. To cross-check information obtained through 

questionnaire, information was checked through interview with head teachers and 

officials. Of the interviewed 5 head teachers, 4 said that a seminar was strategy, 

which could reduce challenges facing BPST. On the other hand, all officials 
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involved in this study revealed that seminars to newly employed teachers minimize 

some challenges facing BPST.  

Thus, results from this study conquer with results from a study done by Dube 

(2008) who examined induction of novice teachers in junior community schools in 

Gabore, Botswana. Six schools were involved in the study (ibid.). The study 

recommended use of induction to novice teachers purposely so as to enable them, 

handle some challenges facing them. Such induction could be done  in various ways 

like seminars and workshops  organized by staff development coordinators, college 

activities with experienced teachers, departmental meetings and open as well as 

direct communication with school principals where novice teachers could be given 

various instructions. 

Such results concur with Theory Y developed by Douglas McGregor in (1960). The 

Theory states that employees actually become more productive when much trust 

and responsibility is delegated to them (Mohamed and Nor, 2013). Furthermore, 

Theory Y assumes that people are not reluctant to work, but given proper working 

conditions, workers have potentials to be creative if the management has a positive 

outlook towards them. Management has to encourage workers to demonstrate their 

creative ideas and skills. In due regard before reporting to the working stations, 

BPST must be given induction or orientation in order to be aware with what is 

going on in school environments. On the other hand, when there are changes in 

curricular and syllabi BPST and experienced teachers must be given seminars so 

that they will be able to cope with changes and hence, work effectively. So, the 

Government and all stakeholders are supposed to make sure that BPST must be 
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provided with seminars. Such measure may help to minimize challenges facing 

BPST in Mvomero district primary school and the country at large. 

Moreover, verbal instruction was another strategy suggested so as to reduce 

challenges facing BPST. Questionnaire responses from BPST revealed that 18 

(72%) mentioned verbal instruction to BPST could minimize challenges facing 

BPST. This indicates that experienced teachers are important stakeholders in the 

process of educating BPST. To cross- check information obtained through 

questionnaire with BPST, information was further checked through interview with 

head teachers and officials. Of the interviewed 5 head teachers, 4 argued that verbal 

instruction was among the ways to combat challenges facing BPST. Of the 

interviewed officials, two said that verbal instruction to BPST would minimize 

challenges facing BPST. One official said that education offices have strong plans 

to communicate with teachers and most BPST. Each school has leaders from 

education office and have Ward Education Coordinator (WEC) who have frequent 

communication with teachers in order to observe their problem to discuss with them 

and find solutions so as to minimize challenges facing BPST. 

Peer coaching is another way of combating challenges facing BPST as mentioned 

by respondents. Questionnaire results from BPST showed that 36 percent required 

peer coaching among ways to minimize challenges facing BPST. To cross- check 

the information from BPST, head teachers and officials were asked the same 

question. Thus, out of 5 head teachers, three were in line with those by BPST. One 

of the head teachers said that, 

        Experienced teachers make close support to BPST to help them 

academically and to cope with school environment. It helps to 

minimize challenges facing BPST (Interview with one head teacher 

held on 07/02/2014). 
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Among the least mentioned strategies to minimize challenges facing BPST, they 

included induction and orientation. Questionnaire results revealed that 5 (20%) of 

the BPST mentioned induction and orientation as ways to minimize the challenges 

facing BPST. These strategies were mentioned the least because they were not 

practiced and they are not stipulated in ETP of 1995.  

Documents that were found during documentary review were based on orientation. 

Most of them mentioned about professional code of conduct for public service, 

specifically teachers‟ ethics and code of conduct. Such measures are mainly done 

by Teachers Service Division (TSD) officials during orientation period which takes 

one day or two days. Standing Orders for public service are mainly used as a guide 

to BPST to be direction in their work stations and school environment. The public 

service Standing Orders stipulate that all rules and all public servants should follow 

and abide by Government regulation. The BPST are also familiarized to the district 

officials during the orientation day. They include human resource officials, registry 

unit officials, education officials, teachers‟ service division officials and finance 

unit officials.   

Additionally, the BPST are introduced to different social security pension fund 

organizations such as Public Service Pension Fund (PSPF), Local Authorities 

Pension Fund (LAPF) and Government Employees Pension Fund (GEPF). They are 

enlightened on duties and responsibilities of these organizations to employees and 

how they would benefit when they join such organizations. Then the BPST are 

given freedom to join any pension fund organization of their choice. The District 

Education Officer provides the BPST with appointment and employment forms to 

fill in. However, the BPST are not given enough time to read and understand the 
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content of the documents before they fill them. Therefore, most of the filled forms 

are found with some errors.  

Despite measures taken to address challenges facing BPST, challenges facing BPST 

still persist. It implies that there should be proper strategies to provide induction and 

orientation to all BPST so as to overcome the challenges facing BPST before 

reporting to their work environments. These findings are similar with those by 

Altbach (2003) as cited in Mosha (2004) who pointed out that fresh teachers in 

many counties of Africa including Tanzania lack strategically designed and 

executable orientation programmes or induction, which are critical inducting new 

teachers into the profession. On the other hand, Bush (2005) asserted that 

orientation or induction to newly employed teachers will provide the foundation for 

the new job, which will, in turn, help in retaining the new teachers in the profession. 

In addition, Mlindazwe (2010) conducted a qualitative study to examine guidelines 

for development of induction programmes for Education Management 

Development Center, Metropole South District. It was found that through induction, 

the new employees become aware about the organizations stands. 

Generally, it can be said that there are many ways of minimizing challenges facing 

BPST. They include mentoring, verbal instruction, professional meeting, seminar, 

classroom observation, peer coaching, orientation and induction. The government 

should institute proper strategies for all BPST. Also education stakeholders should 

participate effective to minimize challenges facing BPST in order to enhance them 

to perform better in their work stations. 
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CHAPTER SIX 

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 

6.1 Introduction 

This chapter presents summary of the study, followed by the conclusion and 

recommendations in relation to research questions. Furthermore the chapter presents 

recommendations for policy action and suggestions for further research. 

6.2 Summary of the Study  

The main purpose of this study was to identify the challenges facing BPST taking 

Mvomero District as the case study. To fulfill the purpose, the study had the 

following objectives: to identify challenges facing beginning teachers in Mvomero 

District primary schools, to assess if challenges facing beginning teacher in 

Mvomero District primary schools significantly differ according to gender, and to 

suggest strategies to overcome challenges facing beginning teachers in Mvomero 

District primary schools.  The researcher made a review of related literature from 

developed and developing countries with focus on challenges facing BPST in order 

to develop a comprehensive awareness of this area of study. It further provided 

synthesis of attribute of forms from theoretical stances, to have clear direction; the 

study used Theory x, Theory y, and Theory of Symbolic Interactionism. Empirical 

studies were revised, conceptual framework of the study and followed by 

knowledge gap. 

The study mainly employed a qualitative research approach which was supported 

by some elements of quantitative research approach on those areas with numerical 

statistics. The current study was basically conducted in 5 public primary schools 

around Mvomero District. The study had a sample of 32 respondents who were 
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selected using purposive and convenience sampling techniques. The purposive 

sampling technique was used to obtain the DEO, DAO and head teachers. The 

convenience sampling technique was used to obtain participants from BPST.  

Interviews and questionnaires were employed during the study. Interviews were 

conducted with DEO, DAO and head teachers while questionnaires were 

administered to BPST. The issues of validity and reliability were put in 

consideration and the researcher tested the research tools before the actual data 

collection. Confidentiality was mentioned as it obviously touched the freedom of 

respondents. Finally qualitative data were analyzed manually through content 

thematically analysis and quantitative data were analyzed using SPSS 20 version. 

6.3 Conclusion and Recommendation of the Study 

Based on the study findings, the following conclusions and recommendations are 

given in relation to the major themes of the study. 

6.3.1 Challenges do Beginning Primary School Teachers Face in Mvomero 

District 

Results from the study indicate that poor living environment were major challenge 

facing BPST. It was evident that BPST suffered much to get housing when they 

reported at work stations. They could not manage to live in poor environment. 

Other identified challenges included inadequate teaching and learning materials; 

difficulties in obtaining physical and financial resources; frequent change in 

curriculum and syllabi; and lack of public transport. Moreover, delays for payment 

of subsistence allowance, inadequate salaries, long distance from school to DEO‟s 

office, and low motivation were other identified challenges. It was also found that 
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leave allowance were not given on time. Also there was poor record keeping of 

BPST particulars and other précis information as challenges facing BPST.  

The study discovered that; poor living environment was the most identified of all 

challenges facing BPST while poor record keeping of BPST particulars and other 

pieces of information were very minimal challenges. Poor living environment 

seemed to be a big challenge due to most schools located in remote areas where 

people in communities surrounding schools are poor and do not manage to build 

good houses, which can attract BPST to live comfortably. 

It is recommended that the government should set adequate budget for building 

sufficient houses for teachers. There should also be community involvement by 

collaborating with the local as well as central government in reducing this main 

challenge of inadequate teachers‟ houses. The study further recommends that BPST 

must use their creativity in preparing teaching and learning materials by using 

available local resources in their environments. 

6.3.2 Challenges Facing Beginning Primary School Teacher  in Mvomero 

District Significance Differ According to Gender 

Results from the study further revealed that male BPST agreed that inadequate 

guidance and support; together with poor parent teachers‟ relationship were 

challenges facing them. They also mentioned lack of seminars and inadequate 

subsistence allowance as challenges they faced. Head teachers and educational 

officials pointed out that insecurity at schools and residential environments were 

challenges facing male BPST. 
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On the other hand, female BPST agreed that they faced challenges like heavy 

teaching load, poor staff with beginning teachers‟ relation, long distance from 

school to social services provision centers, lack of in-service teaching support and 

difficulties in classroom management. Other challenges were inadequate teachers‟ 

houses, and low standard of teachers‟ toilets. Furthermore, head teachers and 

officials mentioned lack of cooperation between school and community as a 

challenge facing female BPST. It implies that both genders faced challenges but 

female BPST were more affected with those challenges, than male BPST.  

These findings indicate that BPST faced common challenges. However, female 

teachers were more affected by challenges than male BPST who coped with or 

adopted with the environment quickly. The researcher found that heavy work load 

appeared to be a major challenge to female BPST while inadequate guidance and 

support appeared to be a major challenge to male BPST. 

It is therefore, recommended that the government in particular and community in 

general should work closely to minimize these challenges for better performance of 

BPST. 

6.3.3 Strategies to Overcome the Challenges Facing Beginning Primary 

School Teacher in Mvomero  District 

Result from the study revealed that experienced teachers and education officers 

should mentor BPST; followed by verbal instruction and classroom observation by 

experienced teachers. Other aspects included peer coaching, professional meeting 

between BPST and community, motivation and provision of adequate subsistence 

allowance. Even if the strategies were there, it was discovered that they were not 

used effectively at all, since BPST were still faced with challenges at their work 
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stations. The researcher noted that the DEO‟s office and school administration used 

more mentoring to minimize challenges while seminars, induction and orientation 

were not properly used.  

It is recommended that, BPST should be guided with experienced teachers for three 

years through mentoring. Furthermore, successful orientation or induction to BPST 

is inevitable to increase self-esteem, confidence, job security and determination as 

well as positive attitude towards teaching profession. 

6.3.4 Recommendations  for Policy Action 

Based on findings and the resulting conclusions, this study, has the following 

recommendations for policy action as well as for further research: 

 For policy makers, the study recommends that, orientation programs for BPST 

should be organized both at District level and school level. Such program will 

equip BPST with life skills, professional skills as well as classroom practice 

skills. 

 Moreover, the Ministry of Education and Vocational Training (MOEVT), 

Local Government Authorities (LGAs) and Community Development 

Organizations (CDO) should improve the working environment for BPST by 

establishing adequate physical infrastructure. For example housing and 

teaching and learning materials so as to attract as well as make the BPST 

comfortable to work in local environments or rural areas. 

 Additionally, the Ministry of Education and Vocational Training, Regional 

Administration and Local Government in collaboration with Ministries of 

Finance and Public Service Management should review their policies and 

suggest how they could improve subsistence allowances to all public 
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employees but particularly to BPST. The allowances would help to eliminate 

the problem of poor salaries and subsistence allowances. Thus; subsistence 

allowance and salaries should be paid on time to beneficiaries and 

unnecessary delays should be avoided at any cost. 

6.3.5 Suggestions for Further Studies 

 This study was confined to 5 government primary schools in Mvomero 

District council only. So data obtained do not give a whole picture of the 

situation in the country. It suggested that a similar study should be 

conducted in the whole country at primary education level. This could give 

the whole picture concerning challenges facing BPST in the country.  

 Since the study was conducted at primary education level, the same study 

should be conducted at secondary education level so as to get the general 

picture of challenge facing beginning teachers in secondary schools in 

Tanzania.  
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APPENDICES 

Appendix 1: Interviews Guide for District Education Officer 

1. For how long have you been in this district as DEO? 

2. How many BPST you have received according to gender and how many reported    

in their working stations since 2008-2013? 

3. Are they given any induction/orientation before starting working at their new 

stations? 

4. According to your experience, what challenges face the BPST soon after their 

arrival at working stations? 

 5. Do challenges facing BPST in Mvomero District significantly differ according to 

gender? 

6. Which methods/strategies are used to handle those challenges facing BPST? 

7. What is your professional qualification? 

 

 

 

 

 

Thank you for your Cooperation 

 

 

 

 

 

 



92 

HOJAJI KWA AFISA ELIMU WILAYA 

1. Upo katika wilaya hii ya Mvomero  kama Afisa Elimu Wilaya kwa muda gani? 

2. Umepokea walimu wapya/wanaoanza kazi wangapi kuanzia mwaka 2008 hadi 

mwaka 2013 kulingana na jinsia na wangapi wameripoti katika vituo 

walivyopangiwa?  

3. Walimu wapya mara tu wanapoajiriwa wanapewa maelekezo yoyote ya namna ya 

utendaji wa kazi  kabla ya kwenda  kuanza kazi katika vituo vyao 

walivyopangiwa? 

4. Kulingana na uzoefu wako, je ni changamoto zipi zinawapata walimu wapya 

wanaoanza kazi mara tu wanaporipoti katika vituo vyao vya kazi? 

5. Je changamoto zinazowapata walimu wapya zinatofautiana kulingana na jinsia? 

6. Je ni mikakati ipi/ njia zipi zinatumika kutatua changamoto zinazowapata walimu 

wapya? 

7. Je una kiwango gani cha elimu? 

 

Asante kwa Ushirikiano Wako 
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Appendix 2: Interviews Guide for Academic Officer 

1. For how long have you been in this District as Academic officer?  

2. How many BPST employed in Mvomero District since 2008-2013 according to 

gender and how many reported in their working stations? 

3. Are they given any induction/orientation before starting working in their new 

stations? 

4. What challenges face the BPST soon after their arrival at new work stations? 

5. Do challenges facing BPST in Mvomero District significantly differ according to 

gender? 

6. Which methods/strategies are used to handle those challenges facing BPST? 

7. What is your professional qualification? 

 

 

 

 

 

Thank you for your Cooperation 
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HOJAJI KWA AFISA ELIMU TAALUMA WILAYA 

  1. Je upo katika wilaya hii kama Afisa Elimu Taaluma Wilaya kwa muda gani? 

 2. Je mmepokea  walimu wapya/wanaoanza kazi wangapi kuanzia mwaka 2008 

hadi  mwaka 2013  kulingana na jinsia na wangapi wameripoti katika vituo 

walivyopangiwa? 

 3. Walimu wapya mara tu wanapoajiriwa wanapewa maelekezo yoyote ya namna 

ya utendaji wa kazi kabla ya kwenda kuanza kazi  katika vituo vyao 

walivyopangiwa? 

 4. Kulingana na uzoefu wako, je ni changamoto zipi zinawapata walimu wapya 

wanaoanza kazi mara tu wanaporipoti katika vituo vyao vya kazi? 

5. Je changamoto zinazowapata walimu wapya zinatofautiana kulingana na jinsia? 

6. Je ni mikakati ipi/njia zipi zinatumika kutatua changamoto zinazowapata walimu 

wapya? 

7. Je una kiwango gani cha elimu? 

 

 

Asante kwa Ushirikiano Wako 
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Appendix 3: Interviews Guide for Head Teachers 

1. For how long have you been in this primary school? 

2. How many BPST have you received according to gender, since 2008-2013 and 

how many leave the teaching profession? 

3. BPST after reporting at your school, are they given any induction /orientation? 

4. According to your experience, describe challenges facing the BPST soon after 

their arrival at work station/school.  

5. Do challenges facing BPST in your school significantly differ according to 

gender? 

6. Which methods/strategies are used to handle those challenges BPST? 

7. What is your professional qualification? 

 

 

Thank you for your Cooperation 
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HOJAJI KWA MWALIMU MKUU 

1. Upo kwa muda gani katika shule hii kama mwalima mkuu? 

2. Je umepokea walimu wapya/wanaoanza kazi wangapi kuanzia mwaka 2008 hadi 

mwaka 2013  kulingana na jinsia, Je wangapi wameacha kazi? 

3. Walimu wapya mara tu baada ya kuripoti shuleni wanapewa maelekezo yoyote 

ya namna ya kufanya kazi? 

 4. Kulingana na uzoefu wako, je ni changamoto zipi zinawapata walimu wapya 

wanaoanza kazi mara tu wanaporipoti katika vituo vyao vya kazi? 

5. Je changamoto zinazowapata walimu wapya zinatofautiana kulingana na jinsia? 

6. Je ni mikakati ipi/ njia zipi zinatumika kutatua changamoto zinazowapata walimu 

wapya? 

 7. Je una kiwango gani cha elimu? 

 

 

 

 

Asante kwa Ushirikiano Wako 
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Appendix 4: Questionnaire for Beginning Primary School Teachers 

My name is Mwenda, Hellena from the University of Dodoma in the School of 

education pursuing Master of Arts Education Degree. l am conducting a study on 

challenges facing beginning teachers in public primary schools. I assure you that the 

information to be collected for this study will be used for academic purposes only. 

Your responses will be treated confidential. Your co-operation will determine 

success of this study. 

 

 

To show that you willingly agree to participate in this study, please sign below. 

 

Signature ……………………………………………… 

 

Date …………………………………………………… 
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A. Personal Information 

(Put tick on the appropriate answer) 

1. Age Group 

21-25 23-30 31-35 36-40 

    

 

2. Professional Qualifications 

Certificate Diploma 1
st
 Degree Master Degree 

    

 

Name of School……………. 

Ward……………………… 

Distrct……………………… 

Region……………………… 

Gender……………………… 
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B: Questions for Respondents 

1. (A) Challenges facing beginning primary school teachers at work station soon 

after their arrival. 

(Put tick on the appropriate answer). 

S/N Statement  Yes  No 

1 Student behavior disorder   

2 Poor parent to teacher relationship   

3 Difficulties in classroom management   

4 Lack of in-service teaching support   

5 Bad relation between beginning teacher and 

experienced teachers 

  

6  Ineffective interpersonal relationship with staff 

members 

  

7 Frequent change in curricular and syllabi used   

8 Difficulties in obtain physical and financial resources   

9 Poor school culture    

10 Heavy teaching load   

11 Low motivation   

12 Inadequate  teaching and learning materials    

13 Inadequate guidance and support   

14 Difficulties in lesson preparations   

15 Difficulties in preparation  scheme of work    

16 Long distance from school to DEO office   

17 Long distance from school to social services   

18 Poor living environment   
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1. (B) Apart from above challenges, which other challenges face beginning 

primary school teachers at work station soon after their arrival? 

_______________________________________________________ 

_______________________________________________________ 

_______________________________________________________   

_______________________________________________________ 

_______________________________________________________ 

In which ways did those challenges affect your daily activities on attending your 

duties? 

2. (A) Which methods/strategies are used to handle those challenges facing 

beginning primary school teachers? 

(Put tick on the appropriate answer) 

S/N Statement  Yes No 

1 Induction   

2 Mentoring   

3 Verbal instruction   

4 Peer coaching   

5 Classroom observation by experienced teachers   

6  Professional meetings     

7 Orientation   

8 Seminars   

 

 

 

 



101 

2. (B)    In your school what, other methods/strategies are used to handle those 

challenges facing beginning primary school teachers? 

-----------------------------------------------------------------------------------------------------

----------------------------------------------------------------------------------------------------- 

3. (A) Who supported you in handling those challenges?  

(Put tick on the appropriate answer). 

S/N Statement Yes No 

1 Experienced Teachers   

2 Head of school   

3 Fellow beginning teachers   

4 Ward Education office   

5 District Education officer   

6 Teacher service department   

7 School Board  member   

8 Village government    

9 Society around a school   

10 Solved myself    

 

3. (B) Other persons who helped you to handle those challenges apart from 

mentioned above are: 
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DODOSO KWA AJILI YA WALIMU WAPYA 

Jina langu ni Mwenda, Hellena kutoka chuo kikuu cha Dodoma, mwanafunzi wa 

shahada ya uzamili katika kitivo cha elimu, ninafanya utafiti juu ya changamoto 

zinazowakabili walimu wapya wa shule za msingi  mara tu wanapofika vituoni 

mwao. Taarifa zitakazo kusanywa katika utafiti huu zitatumika kwa utafiti huu na si 

vinginevyo. Majibu yako yatatunzwa kwa usiri mkubwa. Ushirikiano wako ndio 

mafanikio ya kazi hii. 

 

Kuonesha kwamba umekubali kwa hiari kushiriki katika utafiti huu tafadhali weka 

sahihi hapa chini. 

 

Sahihii ……………………………………………… 

 

Tarehe …………………………………………………… 

Taarifa za Mhojiwa 

 

(Weka alama ya vema katika jibu sahihi) 

 

1. Umri 

 

21-25 26-30 31-35 36-40 
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2. Kiwango cha Elimu 

 

Astashahada Stashahada Shahada ya kwanza Uzamili 

    

 

 

Jina la shule ……………. 

Kata……………………… 

Wilaya……………………… 

Mkoa……………………… 

Jinsia……………………… 

B: Maswali 

(Weka alama ya vema katika jibu sahihi) 

1 A.Je ni changamoto zipi zinazowapata walimu wapya mara tu wanaporipoti katika 

vituo vya kazi? 

NA KAULI NDIO HAPANA 

1 Tabia za wanafunzi zisizoridhisha   

2 Mahusiano yasiyoridhisha  ya wazazi na walimu   

3 Ugumu katika kulitawala darasa   

4 Kukosekana kwa mafunzo kazini   

5 Mahusiano yasiyo kamilifu kati ya walimu wapya 

na walimu ofisini 

  

6 Mahusiano binafsi ya walimu wapya na walimu 

wazoefu 

  

7  Mabadiliko ya mara kwa mara ya mitaala na 

mihutasari inayotumika 

  

8  Ugumu wa kupatikana raslimali mfano fedha na 

vyombo mbalimbali 

  

9 Utamaduni na taratibu za  shule zisizoridhisha   

10 Mgawanyo mkubwa wa kazi    
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11   Motisha isiyoridhisha   

12 Uhaba wa vifaa vya kufundishia na kujifunzia   

13 Kiwango kidogo cha  ushauri na msaada   

14 Ugumu katika Kuandaa somo   

15 Ugumu katika kuandaa azimio la kazi   

16  Umbali mrefu kotoka shule iliopo kwenda ofisi 

za elimu (DEO) 

  

17 Umbali kutoka shuleni  kwenda kwenye huduma 

muhimu mfano benki.hospitali soko na usafiri 

  

18 Makazi yasiyoridhisha.(nyumba za kuishi)   

 

1. B Ni changamoto zipi nyingine zinazowapata walimu wapya wanaoanza kazi 

zaidi ya zilizotajwa hapo juu? 

.......................................................................................................................................

...................................................................................................................................... 

Je ni kwa jinsi gani changamoto hizo zinaathiri utendaji wa kazi za kila siku? 

.......................................................................................................................................

....................................................................................................................................... 

2. A Ni njia zipi/mikakati ipi inayotumika kutatua changamoto zinazowakabili 

walimu wapya mara baada ya kufika na kuanza kazi katika kituo cha kazi? 
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 (Weka alama ya vema katika jibu sahihi) 

NA KAULI NDIO HAPANA 

1 Maelekezo kwa wafanyakazi wapya (induction)   

2 Mwongozo na maelekezo namna kazi ipasavyo 

kufanywa 

  

3 Maelekezo ya mdomo   

4 Maelekezo ya kundi rika   

5 Darasani na kuona namna walimu wazoefu 

wanavyofundisha 

  

6  Mikutano  ya kitaaluma   

7 Mafunzo kabilishi/orientation   

8 semina/washa   

 

2. B Katika shule yako je ni njia gani/mikakati gani mingine inatumika kutatua 

changamoto hizo zinazowapata walimu wapya? 

.......................................................................................................................................

...................................................................................................................................... 
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3. A Nani aliyekusaidia kumudu vikwazo/changamoto zilizokupata? 

(Weka alama ya vema katika jibu sahihi). 

NA KAULI NDIO HAPANA 

1 Walimu wazoefu   

2 Mkuu wa shule   

3 Walimu wapya wenzako   

4 Mratibu elimu kata   

5 Afisa elimu wa wilaya   

6 Idara ya huduma kwa walimu.(TSD)   

7 Bodi ya shule/kamati ya shule   

8 Serikali ya kijiji   

9 Jamii inayozunguka shule   

10 Ulijisaidia mwenyewe   

 

3. B Zaidi ya watu waliotajwa hapo juu,je ni kina nani wengine waliokusaidia 

/wanaokusaidia kutatua changamoto zinazokupata? 

___________________________________________________________________ 

Asante kwa Ushirikiano Wako 
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Appendix 5: Documentary Guide 

DISTRICT EDUCATION OFFICER 

 

 

 

 

 

DISTRICT ACADEMIC OFFICER OFFICE 

 

Documents 1 2 

Report of challenges facing BPST   

Document materials for teachers guide in lesson preparation   

Recruitment of new employed teachers‟ data   

Document for orienting BPST toward their roles   

Record showing Teachers turn over in relation to BPST   

Documents 1 2 

Report of challenges facing BPST   

Document materials for teachers guide in lesson preparation   

Recruitment of new employed teachers‟ data   

Document for orienting BPST towards their roles   

Record showing Teachers turn over in relation to BPST   
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HEAD TEACHER OFFICE 

 

Key scale 1.Available 

      2. Not available 

Documents 1 2 

 Teachers Information   

 Log book   

Visitors Book   

Document showing number of BPST who left working station soon  

after arriving working station 

  

Document showing how BPST are  guided through 

orientation/induction process 

  

Subject timetable which shows teachers periods   
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MWONGOZO WA NYARAKA 

OFISI YA AFISA ELIMU WILAYA 

Nyaraka 1 2 

Taarifa ya changamoto zinazowapata walimu wapya   

Nakala inayoonesha namna walimu wanavyopaswa kuandaa somo   

Nakala inayoonesha walimu wapya walioajiriwa 2008-2013   

Nakala inayooonesha walimu wapya wakipewa maelekezo kuhusu 

utendaji wa kazi 

  

Kumbukumbu zinazoonesha walimu wapya walioacha kazi 2008-2013   

 

OFISI YA AFISA TAALUMA WA WILAYA 

Nyaraka 1 2 

Taarifa ya changamoto zinazowapata walimu wapya   

Nakala inayoonesha namna walimu wanavyopaswa kuandaa somo   

Nakala inayoonesha walimu wapya walioajiriwa 2008-2013   

Nakala inayooonesha walimu wapya wakipewa maelekezo kuhusu 

utendaji wa kazi 

  

Kumbukumbu zinazoonesha walimu wapya walioacha kazi 2008-2013   
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OFISI YA MWALIMU MKUU 

Nyaraka 1 2 

Taarifa za walimu walioripoti katika shule kuanzia 2008-2013 kuanza kazi   

Kitabu cha kumbukumbu (logbook)   

 Kitabu cha wageni    

 Taarifa za walimu  wapya walioacha kazi mara baada ya kuripoti katika 

kituo cha kazi 

  

 Ripoti zinazoonyesha jinsi walimu wapya wanaavyoongozwa namna ya 

kufanya kazi,(orientation/induction) 

  

Ratiba ya masomo inayoonesha vipindi vya walimu   

 

UFUNGUO  

1 VIPO    

 2 HAVIPO 
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Appendix 6: Research Permit from the University of Dodoma 
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Appendix 7: Research Permit from Regional Administration Secretary 
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Appendix 8: Research Permit from District Administrative Secretary 
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Appendix 9: Research Permit from Executive Director 
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Appendix 10: BPST 2013 
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