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ABSTRACT 

The study explores the capacity of community participation in enhancing students’ 

academic performance in ward secondary schools in Tanga district. The study was 

guided by three objectives including the perceptions of the community on poor 

students’ academic performance, the contributions of the community in enhancing 

students’ academic performance and the best ways community can participate in 

enhancing students’ academic performance. The study used Epsteins’ theory of 

overlapping sphere of influence (TOSI) which emphasized partnerships between 

community and schools had impacts in students academic performance. 

The study collected data using interviews, questionnaires and documentary reviews 

guide to collect information suitable for the study from 46 respondents including 30 

students, 5 academic masters/mistresses, 5 Heads of schools, 5 NGOs District 

Secretaries and 1 District Secondary Education Officer. 

The findings of the study indicated that poor performance in ward secondary schools 

is associated with lack of students’ readiness to learn, teachers motivation, enough 

community school partnership, longer distances from home to schools and 

inadequate educational infrastructures. 

The study concludes that for the goal of secondary education to be achieved the 

Government should propose immediate solutions to the alarming challenges of poor 

performance in ward secondary schools. 

The Government through MOEVT should ensure that education stakeholders 

participate in influencing   students’ education regardless of the individual income. 
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CHAPTER ONE 

THE PROBLEM AND ITS CONTEXT 

1.0 Introduction 

Education is the engine of transformation towards sustainable development. It 

increases human abilities to transform their thoughts into reality (Mlozi, 2013). It 

does not only provide scientific and technical skills, but also motivates, justifies and 

provides social support for pursuing and applying those skills in daily life. One of the 

prominent methods of improving education outcomes is to strengthen local school 

governance structures reinforced by community participation in contributions of the 

required education services. This works best when these methods reflect local 

priorities and meet the needs of the clients they are serving (World Bank, 2003). 

Community participation is a broad term that can be expressed as voluntary action 

undertaken by individuals or groups of people that aim at satisfaction of individual 

on collective needs (Ngwano, 2010). Basically, this participation differs depending 

on social status of the community (Shaefer, 1995).Thus, in the low socially and 

economically region, people lack appreciation of the objectives of education, parents 

expectation on what is being provided in schools, the belief that education is the task 

of the state, the length of the time required to realize the fruits of schooling, 

ignorance of the structure functions and constraints of the school (Shaefer 1995). 

Definitely, the community with those beliefs and ideas will have low capacity and 

could not ensure quality education to their children.  

Communities that are informed and engaged in provision of education services can 

promote accountability and learning by monitoring education performance, 

advocating for improved services, and encouraging learning in and out of the school 
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environment (Bruns et al., 2011). Apparently, this community will have high 

capacity in supporting education as it ensures availability of teaching and learning 

materials in schools, enough teachers, hostels, laboratories, books, food, teachers’ 

houses, enough and well furnished classes and other facilities necessary for students 

learning (Robert, 2006). 

The Government of Tanzania, through the Ministry of Education and Vocational 

Training (MOEVT), provides administration and management of all levels of 

education for the betterment of her citizens. With this respect, the government and 

private schools have stake-holders who support in performing various activities for 

smooth running of school activities. Such includes providing school materials, 

paying school fees and other contributions for remedial classes to slow learners, 

buying scholastic materials and laboratory equipment, construction and repair of 

school premises and providing for the welfare of teachers and students in order to 

contribute towards the achievement of academic success. Thus, Education Sector 

Development Programme (2008) insisted that secondary education in Tanzania will 

develop through partnerships of the communities, students, parents, civil societies 

and the private sector. 

1.1 Background to the Problem 

Capacity of community participation in education is the extent to which communities 

in their respective areas mobilize resources to improve quality of education for their 

children. Bray (1999) argues that community participation in education is a strategy 

to improve educational issues of the society. It comprises the strategies taken by the 

entire community to improve access to, quality and quantity of resources in 

education institutions. United Nations (1981)views community participation as the 
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creation of opportunities to enable all members of a community to actively contribute 

to and influence the development process. Also, Uemura (1999) postulates 

community participation in education as a strategy to improve access and quality of 

education.  

Community participation in education is widely recognized as a vital force in the 

effort to remove barriers to the process of achieving quality education for all.  Policy 

makers, educators and other stake holders have universal consensus that community 

participation is one of the strategies to improve access and quality of education 

(Uemura,1999). When community and schools work together in different education 

programmes, students tend to achieve more in their studies (Henderson et al, 2002), 

participate fully in educational matters, attend schools regularly and enroll into 

higher level programs (Burton et al 2003). 

Effective community participation improves teaching and learning environment for 

students’ better performance (Dowd, 2001), it enhances monitoring of teacher 

attendance and manage school finances and resources (Gillies and Quijala, 2008) and 

also creates a sense of ownership and understanding for the betterment of students 

learning (INEE, 2004). Such participation is a means of education decentralization 

(UNESCO, 2001) where community supplements the government’s efforts in 

provision of education because it is difficult for the Government to reach everywhere 

(Rugh and Bosert, 1998). It is important to realize that community participation 

increases school personnel accountability to students (Muskin, 1997). 

The government and education stakeholders have realized this contention by putting 

in place different strategies and mechanisms on how communities could be involved 

in contributing in the education system. For example, the 1990 Education for All 
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(EFA) Conference in Jomtien Thailand provided an expanded vision of basic 

education and called for strengthening of partnerships with civil society 

organizations, local communities, and Non-Governmental Organizations (NGOs) in 

providing education. Ten years later,(in 2000), the Dakar Framework for Action 

developed at the World Education Forum, reaffirmed the goals of reaching universal 

access to learning. It also reaffirmed the broadening of the means and scope of basic 

education and strengthening partnerships between schools and communities. 

Similarly, UNESCO (2001)affirms that community participation in school run is 

another view that community schools are a way of involving communities in 

educational matters. 

Various programmes worldwide have been adopted to stress on community 

participation in students’ learning. For example, in Latin America, and particularly 

Colombia, there is a programme known as Escuela Nueva for multigrade schools 

where communities participate in school curriculum where in each learning task, self 

instructional textbooks guide students to identify examples and cultural elements 

from their own experience and allows local material to be accumulated in learning 

centers. This programme helps to develop a series of basic learning needs, skills, 

attitudes, values and knowledge that enable students to continue learning and 

applying them in their communities (de Arboleda, 1991). Also, the report by Uemura 

(1999) indicates that in Asia, Pakistan in particular, Community Support Programme 

(CSP) was developed to ensure village commitment to girl’s education. It defines the 

responsibilities of community and the directorate of primary education. The greater 

the participation of the community, both financially and in kind means they are likely 

to demand accountability from the staff.   



5 

In African context, the government of Gambia has adopted Participatory Rural 

Approach (PRA) by involving community in education in order to find out the 

solution for girls absenteeism in secondary schools (World Bank, 1995a). The PRA 

emphasized communities to contribute in helping girls students who are from poor 

families in building dormitories, and contributions in food programs in middle 

schools. Similarly, the Nigerian Government adoptedthe Universal Basic 

Education(UBE) scheme in 1999 which, among other objectives, promotes 

community participation in education and support to students who were enrolled in 

secondary schools. 

Tanzania responded to the challenges facing basic education, by formulating the 

Education and Training Policy (ETP) of 1995. The Policy broad aims include 

enhancing partnerships in the delivery of education, expanding financial base and 

cost effectiveness of education among community members (MOEC, 1995). 

Consequently the current ETP (2014) deliberately stresses on the strong community 

participation in the implementation of education activities in all levels of education 

(MOEVT, 2014). Following ETP directives on community participation, Education 

Sector Development Programme (ESDP) was introduced to enhance collaboration 

among key stakeholders in education who are the community members (URT, 2001). 

ESDP emphasizes on community participation in secondary education, focusing on 

the provision and consolidation of secondary education to accommodate all Standard 

Seven leavers who pass standard seven leaving examination (MOEVT, 2005). To 

accomplish this, the Government of Tanzania under the assistance of International 

Organizations and Non Governmental Organizations (NGOs) introduced a special 

programme namely Secondary Education Development Programme (SEDP) in 2005. 
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Which among other objectives, aimed at involving communities to build more 

secondary schools (Form 1 to IV) in each ward in order to create more opportunities 

for pupils who pass primary school examination (MOEVT, 2005). The Government 

ownership decided to change secondary education management from the Central 

Government to local authorities with the aim of increasing school autonomy. This is 

to involve communities’ responsibilities in education and resource mobilization to 

improve academic efficiency in the country. 

Despite the previous programmes and policies globally and nationally for the sole of 

stressing on community participation in enhancing secondary school education, still 

academic performance is poor in Tanzania. For example, the performance rates in 

Form Four examinations in secondary schools have been fluctuating from year to 

year as shown in Table 1.1.  

Table 1.1: Pass rate (%) for Form IV examination CSEE by division in 

government and non government secondary schools as from the year 

2009 to 2013. 

YEAR DIV I DIV II DIV 

III 

DIV 

IV 

% 

Passed 

% 

Failed 

Total number 

of students 

2009 1.9 4.4 11.6 54.7 72.5 27.5 248336 

2010 1.5 2.8 7.1 38.9 50.3 49.7 352839 

2011 1.1 2.4 6.8 43.6 53.6 46.1 339,330 

2012 0.9 2.8 5.9 33.5 43.1 56.9 397,126 

2013 2.2 6.2 12.8 36.0 57.2 42.8 418,340 

Source: NECTA (2013) 

Subsequently, the percentage of performance in WSS varied significantly from 

region to region. Consider examples of Arusha, Kilimanjaro, Mbeya and Tanga 
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regions. The statistics by NECTA (2014) shows that the percentage of students who 

scored Division I - III in Arusha WSS was 23.8%. In Kilimanjaro it was 21.92%, in 

Mbeya it was21.43% and in Tanga it was 12.82%. This indicates that students in 

Tanga WSS were performing relatively poor in Form Four national examinations 

compared to other three regions (NECTA, 2014). 

With reference to WSS, few studies have been done in Tanzania concerning 

community participation on these schools. For example, the study done by Ngwano 

(2010) on community participation on secondary education development in Tanzania 

revealed that there was improper planning, and poor supervision of secondary 

education from the leaders and lack of good will from the community in supporting 

secondary education for their children. The study concluded that there is a need to 

educate the community on the advantages of education for development. Similarly, 

the study done by Seni (2008) on community support to WSS in Shinyanga revealed 

that there is low community morale in supporting community secondary schools.  

The study recommended that the government, stake holders, NGOs and members of 

the community should intervene to support these secondary schools. 

1.2 Statement of the Problem 

It is universally agreed that when communities participate fully in supporting 

education, children tend to achieve better results in academics (Handreson et al, 

2002). Although various policies and publications emphasize on community 

participation, still performance is dropping year after year (NECTA, 2011). What 

was not known is the ability of the contributions from the government to assist in 

addressing the challenges in WSS and assist them raise the academic performance 

and hence quality education. Given that these WSS are surrounded by NGOs 
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performing different socio- economic activities, it is not well established as to what 

extent they support secondary education in Tanga city. Therefore, the study aimed at 

examining the capacity of the community in enhancing students’ academic 

performance in WSS in Tanzania, the case of Tanga District. 

If this study was successfully done it awaken the community to fulfill their necessary 

roles in supporting students’ academic performance by providing necessary inputs 

such school fees, buying books, building hostels, libraries, laboratories classrooms, 

contributing for food to students learning in WSS. Thus the community which 

participated in providing those inputs would have high capacity in supporting 

students academic performance while that which do not provide all those inputs 

would have low capacity in enhancing students academic performance in WSS. 

Apparently, what was not known was the extent of community support in WSS by 

providing inputs such as books, school fees and other contributions, laboratories, 

libraries, hostels and food to enhance students’ academic performance in WSS in 

Tanga City. From the review of the available literature, the researcher understood 

that no single study had addressed the subject at hand, and therefore, this study was 

required to fill out the gap. 

1.3 General Objective 

The general objective of the study was to investigate the capacity of community 

participation in enhancing students’ academic performance. Given that a particular 

community must be aware of their roles and participate in fulfilling these roles so 

that they assure quality education in Tanzania  
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1.3.1 Objectives of the Study 

The research was guided by the following specific objectives: 

i. To examine the community awareness on its role in participating in 

enhancement of students academic performance in secondary schools in 

Tanga City. 

ii. To determine the extent to which the community participates in enhancing 

students’ academic performance in WSS in Tanga City. 

iii. To propose the best ways in which community members could participate in 

enhancing students’ academic performance in WSS. 

1.4 Research Questions 

i. Was the community aware about its roles in enhancing students’ academic 

performance? 

ii. To which extent community did the community participate in enhancing 

students’ academic performance? 

iii. Which were the best ways in which the community members could 

participate in enhancing students’ academic performance in WSS? 

1.5 Significance of the Study 

It is expected that the findings from this academic study will help to inform the 

education policy makers, education stake holders and administrators on the capacity 

of community in providing enough inputs in education to enhance students’ 

academic performance in WSS in Tanzania.  

At the school level the findings will help the heads of schools, teachers and students 

on how to inform the communities on how to play their key roles to ensure high 
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capacity in providing inputs such as books, school fees, building school structures 

like hostels, libraries, laboratories, classrooms and initiating feeding programmes to 

enhance students academic performance in the respective schools.  

Furthermore, parents, NGOs and individuals in particular, will be well informed on 

their capacity in injecting necessary inputs to secondary schools such that the study 

proposed the best ways to improve their capacity as it was observed from the field to 

be low capacity as most of the schools lacked necessary facilities such as books, 

laboratories, classrooms, hostels and enough teachers. From this it will be easy for 

them to know and get started to raise their capacity in supporting education delivery. 

The study will pave the way for other academic studies to be carried in this area for 

the sake of improving the academic delivery in WSS as a strategy towards reaching 

Millennium Development Goals (MDG) by 2025 

1.6 Scope of the Study 

The study focused on the capacity of community’s participation in enhancing 

students’ academic performance in WSS in Tanzania. The study was carried out in 

Tanga District and it focused on WSS. It concentrated on WSS, students, academic 

masters/mistresses, HoS, NGOs district secretaries and the DSEO because their 

cooperation was found to be potential for students’ academic performance. 

1.7 Limitations of the Study 

The study faced the following challenges. Among others, data collection through 

questionnaires was a challenge to the researcher because some respondents did not 

exhaustively answer all questions to depict the real situation and some of them 

demanded money in order to fill the questionnaires. To overcome this problem, more 
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probing questions were used during interviews. Also the researcher told the 

respondents that the study was for academic matters only and requested them to 

respond freely and cooperatively.  

Time constraint was also a limiting factor during data collection as teachers were 

busy preparing terminal examinations and DSEO was busy with meeting. The 

researcher had to convince them to respond while preparing terminal examinations 

and the researcher spare time to come back to DSEO to collect the required data to 

ensure that the research generate enough data to answer research objectives. 

Nevertheless, during the study, some respondents especially form four students were 

not honest as they escaped the researcher on the grounds that were preparing for 

mock examinations which were to be done in May 2015. The researcher in assistance 

with HoS and teachers requested them to fill in the questionnaires during break hours 

so that the study generated the required data to answer the study objectives. 

1.8 Definitions of Terms 

Community refers to a group of people living in a certain geographical location who 

share the same social, economic and cultural interests. In this study, the term 

community is used to refer to parents, teachers, students and the DSEO. 

Academic performance refers to how students deal with their studies and how they 

cope with or accomplish different tasks given to them by their teachers in a fixed 

time or academic year. In this study academic performance refers to the way students 

have scored in their examinations. 
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Ward Secondary Schools are schools or education institutions established through 

the collective efforts of community members and run collectively by Central 

Government and the community. In this study WSS are those found in Tanga City. 

Capacity refers to the extent, or capabilities of which a person or group of people 

can accomplish a certain task for the benefit of the individual and the group at large. 

In this study capacity refers to the extent of community in providing books, paying 

school fees and other contributions, providing food to students, building school 

structures such as laboratories, classrooms, hostels, libraries and proving tables and 

chairs for students learning. If all these are done by the community shows high 

capacity but if not, it indicates low capacity of community support in WSS. 

Participation refers to the way individuals collectively make decisions on different 

social, economic and political matters for the benefit of the entire community. In this 

study it refers to the way community collectively support students’ academic 

performance by providing necessary inputs such as books, paying fees and other 

contributions, building school structures and providing food to students. 

Student is a person registered in a formal recognized educational institution to 

pursue certain education endeavors in a specific period of time and after successful 

completion being awarded with a certificate. In this study student includes all those 

who are enrolled and are learning in the WSS in Tanga City. 

NGOs these are social economic institutions working in a community for the sake of 

providing social services to the community or generating capital. In this study NGOs 

are those institutions in Tanga city which the study sought they participate in 

students learning in WSS. 
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CHAPTER TWO 

LITERATURE REVIEW 

2.0 Chapter Overview 

This chapter presents a review of the relevant literature which had discussed issues 

about the investigation on capacity of community participation in enhancing 

students’ academic performance in WSS. Actually the chapter explains other 

relevant concepts which are related to the topic such as theoretical framework, 

knowledge gap and finally the figure of the conceptual framework. 

2.1 Theoretical Framework of the Study 

A theoretical framework provides a path to tackle a research problem (Barton, 1997). 

In line with that, this study was guided by the Theory of Overlapping Sphere of 

Influence (TOSI) by Epstein (1987).The theory states that, if educators view students 

as children, they are likely to see both the family and community as partners with the 

school in children’s education and development. Partners recognize their shared 

interests and responsibility for children and work together to create better 

programmes and opportunities for students. 

Moreover in this theory, partnership among school, family and community improve 

school programmes and school climate, increase parents’ skills and leadership, 

connects families with others in the school and in the community. However, the main 

reason to create such partnership is to help students to perform well academically. 

Epstein (1987) argues that with frequent interactions among schools, families and 

communities, more students are likely to receive common message from various 

people on the importance of school, of working hard, of thinking creatively, of 

helping one another and of staying in school; hence good students academic 
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performance. Conversely from the aforementioned messages, poor performance is 

likely to occur. 

The theory consists of two models, which include the external model of overlapping 

sphere of influence and internal model of the interaction of the three spheres of 

influence. The external model of overlapping sphere of influence recognizes the 

three major contexts in which students learn and grow, these are family, school and 

the community. In this model, school, families and communities conduct activities 

jointly to influence children’s learning and development. This means that if the 

community is committed with academic matters obviously the children will attend 

the school every day, will behave well, hence good students’ academic performance. 

Vice versa of that will result in truancy and misconducts among students, hence, 

poor students’ academic performance. 

The internal model of interaction of the three spheres of influence shows where and 

how complex and essential interpersonal relations and patterns of influence occur 

between individuals at home, at school, and in the community. These social 

relationships may be enacted and studied at institutional level; for example, when 

school invites all families to an event or sends the same communications to all 

families and at an individual level like when a parent and a teacher meet in 

conference or talk by phone.  

In a school setting, the theory tends to explain how community members participate 

to enhance students’ academic performance. This means that if schools, families and 

communities are closely connected performance will increase. This is because each 

sphere will play its part as it is required due to positive perception they have towards 

education. On contrary to that poor academic performance is likely to occur because 
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each sphere of influence will not be playing its part as it is required due to negative 

perception they have towards education.  

The model of school, family and community partnership locates the student at the 

center (Epstein 1987). The inarguable fact is that students are the main actors in their 

education, development and success in school. Rather partnership activities of 

communities may be designed to engage, guide, energize and motivate students to 

produce their own success. Therefore enhancing students’ academic performance 

will occur if the communities have enough capacity in performing their roles. 

2.2 Review of Empirical Literature 

This part describes various studies from different scholars worldwide and in 

Tanzania on the capacity of community participation to enhance students academic 

performance and also the literature gap on what is the study going to address. 

2.2.1 Concept of Community Participation in Education 

Community participation in education has an extensive history around the globe 

beginning long time ago before the 20
th

  century, with educational services provided 

mainly by churches (or religious organizations) and voluntary agencies(Bray 

2003).This participation in education aimed at proposing strategies taken to improve 

education access, quality and quantity in all schools. Midgley (1986) this is linked 

with popular participation but community participation connotes direct involvement 

of the local majority in community social projects.  United Nations document (1981) 

asserts that community participation refers to creating opportunities that enable all 

members of the community to participate in community projects like education, 

healthy, power and communication. Similarly, community participation influences 

the development process and community members share equally the services within 



16 

their locality. Mackey (2000) on the other hand argues that recently there is useful 

development emanating from the notion of community participation. 

In Africa, community participation in education has been documented in form of 

parents’ education associations. For instance in Mali, parents’ education associations 

became more democratic and brought tangible benefits to students’ learning and 

community schools themselves. They participate in resolving issues, seek assistance, 

make demands on school authorities, set aside funds for their own operations and pay 

expenses for teachers’ annual refreshing training (Welmond, 2001). In Benin, 

community members particularly parents’ associations control the management of 

fund for the schools (World Learning, 2001). 

In Guinea, community participation monitors results of students’ performance, drop-

out and enforcing equity (Fox, 1999). In Ghana, parents’ associations participate in 

collecting outstanding school fees, repairing buildings, hiring a carpenter at school 

(Odonokor, 2000). In Malawi, the parents have regular meeting with their children 

and teachers in the schools to discuss school issues and contribute fund for learning 

materials and labor in construction of new schools (Hyde, 1997 and MacJessie-

Mbewe, 2002). 

World learning (1999) report from Ethiopia shows that infrastructure and learning 

environment of existing schools in Ethiopia was improved through repair, building 

more classrooms, securely fencing building and building libraries after 

independence. This achievement is through active community mobilization and 

outside support where the community schools have improved greatly (ibid. page 68)   
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In Tanzania context community participation in education has peculiar flavor. 

Morrison (1976) contends that after independence there was pressure in many areas 

of the country for more primary schools. The late president J.K.Nyerere under his 

leadership planned to introduce building of primary schools and the community 

support program and practice to work as a team (Morrison, 1976). On the other hand 

Makombe (1992) reports that, sources of revenue to rely on community support in 

education were encouraged through public sensitization and mobilization. The study 

by Mufindi Education Trust indicates that the sources of revenue were community 

contributions through crop levy, self reliance, school fees, interest on bank deposits 

and local assistance from influential people (Makombe,1992). Moreover, the 

introduction of Secondary Education Development Program in Tanzania (SEDP) 

from 2004-2009 is one of the programmes encouraging community participation in 

secondary education development in the country to enhance students access to 

quality education. In addition, the Government of Tanzania relates the consequences 

of PEDP which were established in between 2001 and 2006 and between 2007 and 

2011 where a large numbers of activities which involve community participation in 

education were carried out national wide. Masudi (1986), Ishumi, Galabawa (1990), 

Makombe (1992), Maduki (1993) and Irira (1997) indicated that through community 

participation in education there is considerable school development in terms of 

building community based schools in Tanzania. 

2.2.2 Forms of Community Participation in Education 

Williams (1997, as cited in Watt, 2001, p. 27) presented three broad areas of 

activities where communities support education - support for the instructional 

program, school management and contribution to school resources. 
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2.2.3 Community Participation in building School Infrastructure and Operation 

Cost 

This is a participation in school activities to support for education in monetary and 

non-monetary forms (Watt 2001). Monetary support includes levies, fees and 

fundraising made for school to supplement teacher salaries for rehabilitation of 

classroom and construction of schools. Non- monetary forms include varied 

activities that range from attending school meetings and assembly to active 

participation in every step of school decisions. In Ethiopia parents participate in 

supporting education in cash and in kind for school operation, infrastructure and 

maintenance as well as to supplement salary for teachers and other school personnel 

(Beyene, 2004; Nasise 2010; Swift and Morgan, 2006). 

2.2.4 Community Participation in School Management 

Bray (2001) had identified three models through which community participates in 

school decisions through their representatives. These are: 

Legally incorporated school boards– set by the law for each school to have a 

managing body consisting of the school principals, representative of teachers, 

representative of parents, and others. Dunne (2007)argued that, this as a means of 

decentralization in which encourages local communities to participate in school 

decision making. Kingdon (2014) say that these take the role of being a link (broker) 

of decision - making and through their actions close up the spaces for representation 

by a more inclusive group of community members in the affairs of the school. 

Parents’ associations,- also called Parent Teacher Association(PTA) are executive 

committees comprising principal, representative of teacher and parents that make 

decisions on activities and overall operations and serves as a bridge between teachers 
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and parents. Garry (2007) PTA enhances collective participation of parents and 

teachers in the education of children. According to Onderi and Makori (2013) PTA 

provide a link through which parents and the rest of the community assumes a 

partnership responsibility and in that way participate in education of their children. 

Cluster and/or village education committees, – in this body oversees several schools 

within a village or cluster of villages rather than a single school and serve in creating 

collaboration between government and community. World Bank (2002) argue that 

these committees have the power to design educational programmes in line with 

school principles also make educational visits to check for students’ progress and 

suggest way forward. 

2.2.5 Community Support in Instructional Programme 

Parents and other community support are not limited to management and financing 

of schools and teachers. They also contribute to the improvement of educational 

delivery and serve as agents of educational delivery where there is shortage of 

teachers (Uemura, 1999). For instance, Watt (2001) had observed tutorial classes 

arranged for low performing students by mother association in Guinea and 

extracurricular activities arranged by PTA and communities. In many countries, 

PTAs monitor, supervise and take attendance of teachers ensure that teachers arrive 

at the classroom on time and effectively teach in the classroom (Watt 2001).  

Community can serve as guest teachers in the classroom; they help to introduce 

teachers to the local environment, language and culture; help in preparing 

instructional material and media to accord it with the local condition and 

understandable by children; and give feedback that can help to improve school 

performance (Uemura, 1999). Respected community members, knowledgeable 
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village elders, community members with special positions and religious people can 

help students to understand what a teacher teaches or provide indigenous knowledge 

for students. In rural areas where there are acute teachers’ housing problems, the 

community could provide or construct houses, and supply certain household goods 

for new teachers (Hong 2012). In such environment solving teachershousing 

problems can serve as a strategy to retain teachers who otherwise could leave (Hape, 

2005). In some countries, community can help in the design of curriculum and 

learning materials that reflect children’s everyday life in society. Parental and other 

community support include helping children in their homework, in organizing their 

timetable, preparing a suitable condition for studying, in monitoring their progress in 

their daily school activities(Sheridan, 2008).Thus builds a sense of confidence to 

success in education (Shaffer, 1994). Beyond this, participation increases the 

understanding of the relevance of education and tendency to cooperate with teachers 

and school in identify students’ problems and improve student learning (Uemura, 

1999). Parents also make sure that children are dressed and fed, and physically ready 

to learn at school.  

Students’ recruitment is another activity that involves parents and other community 

members. There are various conditions in which students do not come to school, 

mainly because of economic problems, cultural and social influences (Sanders, 

2009). Through participation in education, the community can develop an 

understanding and appreciation of education, and this helps to break societal and 

cultural conditions that keep children from schools, particularly girls and children 

with disability. This participation shows high capacity in the support of students 

education 
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2.3 Community Perception on Poor performance in Ward Schools(WSS) 

Aremu (2000) asserts that poor academic performance is a performance that is 

judged by the examinee and some other significant personnel as falling below and 

expected standard. The evaluator or assessor can therefore give different 

interpretation depending on some factors. Bakare (1994) reiterates that poor 

academic performance is a performance that is below desired standard.  The 

influence of community members can be viewed by focusing on their attitudes and 

support to children (Sheldon, 2007). But the level of participation depends on the 

perception that community members have towards their children education 

(Hakielimu, 2012) 

The study conducted in USA by Sanders (1996) on school family community 

partnerships and academic achievement of African American Adolescents using 826 

students, the study findings revealed that the community provides all necessary 

requirements for elementary school students. But poor academic performance among 

the students is attributed to students’ academic self concept, achievement ideology or 

belief about the importance of the school for future. 

Similarly, a study conducted by Fonseca and Conboy (2006) on secondary students’ 

perception on factors resulting to students’ failure in science in Portugal in 10
th

 grade 

the study findings revealed that, students  failure in science subjects is a result of 

community leaders who do not encourage parental involvement in the learning 

process. They also perceive that their failure in science subjects is a result of parents 

who do not buy  extra learning materials for students practical’s after normal class 

hours and do not bother about the child’s strengths and weakness in academic matter 

and sometimes homework supervision is limited (ibid p. 31). 
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In the same vein, studies conducted in Asian schools by Jung –Sook and Natasha 

(2006) in Asia on Parental involvement, cultural capital and the achievement gap 

among elementary school children, revealed that the community members perceive 

that lack of parental care on the children education results in poor academic 

achievement in school. This is supported by Barnad (2004); Fan and Chen (2001), 

Feurstein (2000), Jeynes (2003) Mc Wayne, Hampton, Fantuzo, Cohen (2001) and 

Sekino (2004) that poverty, parental educational attainment and race/ethnicity have 

effects on students’ academic performance. 

The study by Sarwr, Lodhi and Hussain in Pakistan (2010), extra curricular 

activities, poor performance of teachers, ineffective administration, excessive power 

failure, lack of basic educational facilities financial problems of the parents. Darling 

(2003) pointed out that, domestic problems, extra ordinary use of mobiles, politics 

inside the school, poor availability of educational technology and absenteeism leads 

to poor performance of students in many schools. The community with these 

practices has low capacity in supporting students academic achievements in schools 

and students failed to reach their targeted dreams (Ahsan & Burnip 2007) 

In African context, particularly Nigeria, a study by Asikhia (2010) on Students and 

Teachers perception of the causes of poor academic performance in Ogun state 

secondary schools, the study used one hundred thirty five (135) students and fifty 

(50) teachers which were randomly drawn from five selected secondary schools in 

Nigeria. The study findings reveal that teachers’ response on poor performance is 

because of poor methods of teaching. On the side of students’ response reveal that 

teachers’ qualification and students’ environments influence students’ poor academic 

performance (ibid). Morakinyo (2003)contends that failing level of academic 
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performance among students in Nigeria is because of teachers’ non use of verbal 

reinforcement strategy. Adeyemo (2005) agrees with this view that, attitudes of some 

teachers to their jobs is reflected in their poor attendance to lessons, lateness to 

school, unsavory comments about students performance that could damage their ego, 

poor methods of teaching likes to affects pupils’ academic performance. 

Similarly, in Ghana context, the study by (Abdallah 2014) points out that community 

perception on poor academic performance among pupils in Ghana is a result of two 

factors which are home based factors and school environmental based factors. The 

home based factors include pupil engaging in economic activities at home, devoting 

all one’s time watching video or TV, heavy chores at home, attendance of social 

functions and neglect studying, lack of interest to learn at home, lack of 

encouragement children to learn by parents and poverty of parents were pointed out 

as the home environmental factors accounting for poor academic performance in the 

central Gonja and Karaga districts (ibid p.34). The endorsement of these home based 

factors ranges from 45.8% to 100% (Abdallah, 2014). While school based factors 

include teacher rushing to complete topics, lack of teacher preparation before 

teaching, absenteeism, incompetent teachers, students absenteeism, lack of teaching 

and learning materials (Oluwole, 2001). Similarly Hiza (2012) argued that lack of 

seriousness of the pupil in class, poor motivation of teachers, inadequate supervision 

of teachers, over engagement in extracurricular activities neglecting academic work, 

school closing earlier than the appropriate closing time and large class size were 

pointed out as the school environmental factors accounting for poor performance. 

In east Africa context, the study by Zakhariah (2012) in Kenya on factors 

contributing to students’ poor performance in Mathematics in Kenya certificate of 
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secondary education (KCSE), in Baringo County. The study used 1876 respondents 

which comprised of Form Three secondary school students, 132 Mathematics 

teachers and 9 head teachers and used descriptive research design. The study 

findings revealed that poor performance in Mathematics is attributed to understaffing 

and lack of motivation and poor attitudes by both teachers and students on 

Mathematics. Psacharopolous and Woodhall (1985) lack of textbooks in schools 

leads to poor performance. 

Similarly, the study by Stela(2014) on impact of cultural factors on girls academic 

achievements in secondary schools in Kenya, the study findings reveal that the 

community members in Kisumu East Districts perceive that poor academic 

performance among girl students is a results of cultural factors like weekend funeral 

based disco dance, domestic chores and practices by parents of marrying off 

daughters to men. Nyamusana (2010) added that, the cultural practices in some 

African societies retards education attainments to students as the community do not 

play their role in secondary schools.  

Moreover, the study conducted in Tanzania by Laddunuri (2012), Mlozi, Kaguo and 

Nyamba (2013) on factors influencing students’ academic performance in 

community and government built schools in Tanzania, the study adopted a cross 

sectional survey method, and students and teachers were selected randomly. The 

study findings revealed that there is no enough teaching and learning materials, 

teaching and learning process were poor especially in community built secondary 

schools. Also availability of facilities in schools does not match with the number of 

students and teaching is dominated with a mixture of English with Kiswahili 

(Hakielimu 2012). Subsequently Mbilinyi (2007) found that poor performance in 
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community schools is due to lack of enough teachers, teaching and learning materials 

and overcrowding. Haki Elimu (2005) and Davidson (2005) assert that poor students’ 

academic performance is due to lack of motivation to teachers. Most of classroom 

teaching is teacher centered and children sit in regimented rows and little 

intervention with each other occurs.  

Similarly, the study conducted by Hiza (2013) in Kilimanjaro on the factors 

influencing Academic performance of ward secondary schools, the study involved 

100 students, 4 heads of schools, 8 teachers, 4 WEOs  and 4 DSEOs. The study 

findings revealed that poor performance among students in ward secondary schools 

was associated with employment of unqualified teachers, lack of reliable libraries 

and laboratories. Also weak communication among teachers and parents and poor 

classroom attendance by teachers (ibid p. 4). 

The literature explained much on documenting community participation programmes 

for students learning. It also focused on the perceptions of the communities on poor 

students’ academic performance, and some go further on the causes of poor 

performance. It did not show the link between capacities of community participation 

with students’ academic performance. 

2.4 Contributions of Community Participation in Enhancing Students’ 

Academic Performance 

In any effort to promote community participation for educational planning and 

development, it is necessary to assess the communities’ capacity to carry out what 

they are expected to achieve in the long run (Aeref, 2010). The degree or the extent 

of community participation is particularly low in socially and economically marginal 

regions (Shaefer, 1992). Various literatures pointed out different capacities on how 
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communities participate in education of their children as a means of assisting 

government in service delivery. This capacity is low if the community fails to 

provide necessary inputs to support students education and is high if the community 

is in a position to provide those necessary inputs. Those inputs includes paying 

school fees, buying books, laboratories, hostels, enough teachers and food to students 

(Mkumbo, 2011) 

According to Hoyer (2011), parents in USA formed Children Aid Society (CAS) due 

to their capability in supporting students’ academic performance. This helped 

elementary, middle, and high school students to make transition from one level to the 

next. In addition, through CAS communities solicit funds to contribute in healthy 

facilities, guidance and counseling to students. 

Additionally in USA, Lin (2010) reports that communities are involved in classroom 

decisions, promoting communication, social events and fundraising, and lobbying the 

state and national legislation on behalf of the children. 

In Dominican Republic, the Government introduced Parent Teacher Association 

(PTA) in every primary school since 1991 in order to make sure that, the rate of 

participation among community members increases through monitoring the school 

related activities in the form of mobilizing the community members to take concern 

in education matters.PTA in that country is mandated to ensure quality education in 

the nation (World Bank, 1991). This association works with the government in the 

administration of national examinations, supervise the distribution of school lunches, 

raise funds for school activities and repair the school (ibid p. 106). 
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Similarly, the study conducted in El Salvador by Sanders (2009) on Basic education 

and modernization reveals that, communities are able to support education to the 

children in marginalized areas. The findings of the study revealed that the twelve 

year civil war that ended left El Salvador in despair. Therefore, the Government has 

low capacity in delivering public services to its citizens. Education services were not 

delivered to children, particularly in rural areas. In this critical circumstance, some 

communities organized themselves and developed a self-managed, private form of 

education administered by an association of rural workers who hired and paid 

teachers directly from their own financial resources for the sake of improving 

students’ academic performance (ibid p.47).  

In China, the study conducted by UNESCO (2004), recognizes the significance of 

community participation and also shows the capability of the communities in the 

project preparation concerning education priorities in the curriculum for the sake of 

improving the academic performance among students. The project involved parents, 

grandparents, teachers, principals, Village Education Committee Members and local 

village leaders in order to identify local education priorities in project planning 

(Diof, 2009). The village education committees were also involved in arranging 

educational programmes with school principles. In implementation of the project 

parents make several visits each term to discuss the children’s’ study program and 

performance in school with parents (UNESCO, 2008). 

In Africa context, particularly in Malawi, World Bank (1995) points out that 

communities have high capacity through self initiatives in raising fund for 

constructing primary classrooms, associated infrastructure, purchasing teaching and 

learning materials, training in-service teachers. This implies that the money they 
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raise is for improving learning conditions at schools and hence improving students’ 

academic performance. Similarly, in Kenya community members are able to meet 

the payment of salaries to non teaching staff, purchase teaching and learning 

materials, construction and hiring of school premises, repair and maintenance, 

security, tuition, stationeries, uniforms and other operational materials necessary  for 

students learning and hence students’ academic performance (Onsomu et al 

2004).Also communities in Kenya through PTAs are involved in monitoring 

implementation of school programs, monitoring education services and mobilizing 

additional resources (Republic of Kenya, 2005). 

Tietjen (1999) posit that in Ghana the Community School Alliance Project (CSAP) 

raised money for matching grant programme to support their public schools 

including expensive purchases such as school vehicles. Save the Children in Guinea 

built 60 classrooms in villages which had almost no access to education (Lederer, 

2001; Rifkin and de Marcken, 2000). In Ethiopia, World Learning has improved 

teaching quality through school committees and pay for in service teacher training in 

subjects (UNESCO, 2008). Also, produce local instructional materials and teaching 

in local languages and pay for untrained teachers to be certified using grants 

provided through the project (World Learning 1999). Africare international in Mali 

supply school equipment and textbooks (Tounkara et al 2001).  Similarly UNICEF 

(2009) & Van Wyk (2007) report that South Africa communities have been involved 

in providing personal hygiene facilities such as wash basins, stands and soap in 

classrooms and toilet rolls in latrines. 

The study conducted in Tanzania by Kambuga (2013) on the roles of community 

participation in ongoing construction of ward based secondary schools; Lesson to 
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Tanzania using two wards in Dodoma findings revealed that the capacity of 

community participation in the ongoing construction of secondary schools takes 

different forms, either cash contribution or labor power contribution. But the nature 

and extent of community for the majority of local communities in cash contribution 

is generally limited. Similarly, communities were able to construct classrooms, 

teachers’ house and toilets and management of schools although the extent to which 

the community is involved can vary considerably according to the district and 

regions (Kambuga, 2013). 

 Moreover, the introduction of Secondary Education Development Program in 

Tanzania (SEDP) from 2004-2009 is one of the programme encouraging community 

participation in secondary education development in the country to enhance students 

access to quality education (URT, 2007). ESDP emphasize on the collaboration by 

the key stake holders using pooled human, financial and material resources for the 

task of planning, implementing, monitoring and evaluation in education (URT, 

2005). Communities were involved to take part in education development through 

contributions in form of cash or their labor power (URT, 2005). Similarly different 

NGOs such as EQUIP, Action Aid, CARE international are working in the country 

to support education delivery. This literature explained on the capacities of 

community participation in education system through different education 

programmes for students’ academic performance. However the capacity of each 

element of the community (parents, teachers, NGOs, religious organizations) on 

students’ academic performance is not yet addressed. 
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2.5 Best Ways in which Community could Participate in Enhancing Academic 

Performance in Secondary Schools 

In USA Lacour and Tissington (2011) studying on efforts of poverty and academic 

achievements in USA, concluded that poverty directly affects academic achievement 

due to lack of resources necessary for students success. Resources include financial, 

spiritual, physical resources, supportive system, role models and knowledge.  

Melbounre Graduate School of Education (MGSE 2011) on schooling and challenges 

and opportunities in Australia aimed to understand what contributes to good or bad 

performance by schools and why. The report revealed that Australia’s school system 

is among of the best performing in the world, taken as a national average of children 

at age of 15 scoring in Mathematics, literacy and science tests compared to their 

counterparts around the world. In addition the report exposed a strong relationship 

between social economic status (SES) of school population and its educational 

results that has a great impact on academic performance. Moreover, (MGSE 2011) 

suggested six factors to be considered in order to improve academic performance. 

These are improving quality of teachers and teaching, make sure there is a correct 

external standard, promoting regional level collaboration and networked schools, 

support disadvantaged students, investing more in underperforming schools and 

strong school leadership for academic improvement. 

In Indonesia the study conducted by Pradhan (2011) on Improving Educational 

Quality through enhancing community participation, the study findings reveal that 

school committees were established as the best way of improving student’s academic 

performance. The school committees were mandated to raise funds from parents and 

the community, to advice and support school principals and teachers to act as a 
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mediator between the school and the community and community involvement in 

school activities. 

In Nigeria Maruff, Gbolagade, Amos and Olawale (2011), Akinfe, Olofinniyi and 

Fashiku (2012), and Bukunola and Idowu (2012) revealed that the use of modern 

standardized instructional materials, learner centered approach, teacher capacity 

building, establishment and development of friendliness learning environment in 

cooperative teaching and learning strategies were found to motivate students to learn 

more confident, to ask questions from one another for better understanding in 

schools. 

Other studies also show a relationship between different varieties of stakeholder 

engagement and learning. Nguyen and Lassibille (2008) find in Madagascar that 

providing community with school report cards and information about what they can 

do to improve the quality of education, and offering pedagogical and administrative 

tools to teachers, prompts a 0.1 standard deviation increase in test scores and 

improvements in student attendance. Banerjee (2010) find that recruiting and training 

community volunteers in how to teach the low-performing students reading improves 

learning, while disseminating information to communities about rights and 

responsibilities regarding education and the state of learning in the village does not 

(although it does improve general awareness about education). In another promising 

example of local-level engagement, Bjorkman and Svensson (2009) show 

improvements in service utilization, quality of service delivery and health outcomes 

in Uganda, as a result of organized meetings with community members and health 

service providers about the level of services in the village, and provider 

responsibilities.  
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Review done by Mualuko (2007) on poverty in the provision of Quality Education in 

Kenyan Secondary Schools indicate that Governments’ efforts for provision of free 

primary education increased bursary allocations to secondary schools, increased 

provision of science equipments for secondary schools especially in arid and semi 

arid and allocations of grants to some schools and disbursement of the constituency 

development funds can help to reduce poor academic performance and improve the 

school learning environment .  

Hakielimu (2011) argues that in order to improve students’ academic performance in 

ward secondary schools, the Government should ensure that teachers are well paid, 

improve their working environment by providing them with housing scheme, in-

service training and promoting them on time. More to that Shivji (2004) pointed out 

that NGOs and other civil society partnerships in education delivery should help to 

criticize the shortcomings in the Government policies and their implementations 

which ultimately improves students’ academic performance. Mbele and Katabaro 

(2003) put that low social economic status families, their students tend to have low 

school retention rates, truancy, more likely to leave school early and display negative 

attitudes towards education, the community should invest more in assisting them 

with school fees and other contributions, school uniforms, learning materials and 

transport. Though communities in Tanzania build classrooms, laboratories, libraries 

and hostels, it is not known if the community in Tanga City is able to provide 

necessary support and structures needed for enhancing students’ academic 

performance. 
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2.6 Synthesis of Literature and knowledge gap 

A review of relevant literature indicates that there are different variations on how 

communities participate in enhancing students academic performance. With regards 

different authors had pointed out issues such as poverty of the parents, attitudes of 

the community towards education and the policy of education specifically in the 

supply of enough teachers in secondary schools adversely affects the communities in 

injecting necessary inputs in education. Such includes provision of books, paying 

school fees, building school structures like hostels, classrooms, laboratories, 

libraries, contributing for food programmes and remedial studies to slow learners. 

Mbele and Katabaro (2003) put it that, poor social economic societies tend to have 

negative attitudes in education therefore failed to provide facilities required for 

students learning. 

2.7 Knowledge Gap 

Even though the reviewed literature has generated knowledge about the role of the 

community participation and ways of participating in enhancing students’ academic 

performance, none of the studies has attempted to explain about the ability of the 

services provided to assist in enhancing provision of quality education and hence 

high performance in community secondary schools around Tanga District. 

Specifically the literature in adequately address the communities’ awareness about its 

roles in enhancing students’ academic performance, the extent to which the 

community participates in enhancing students’ performance through its partnership 

with the schools through buying books, paying school fees and other contributions 

on time, building school structures such as laboratories, hostels, classrooms and 

libraries. Similarly the contributions for remedial classes, supply of enough teachers 
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and contributions for food programmes. The study was then proposed to address 

these issues left by the literature that existed before the study. 

The Conceptual Framework for the Study 

A conceptual framework is a research tool intended to assist a researcher to develop 

awareness and understanding of the situation under scrutiny and to communicate it 

(Kombo & Tromp, 2009). When clearly articulated, a conceptual framework has 

potential usefulness as a tool to assist a researcher to make meaning of subsequent 

findings.  

The conceptual framework for this study is based on the assumptions that students 

academic performance is influenced by the capacity of community participation in 

the provision of resources and facilities required for students learning. Mbele and 

Katabaro (2003) pointed out that social economic status of the community 

determines the extent of resources injected in education system. Thus, strong 

economic societies their capacity to participate in education is high, and poor 

economic societies have low capacity in participating in education. The model 

illustrates community participation in paying school fees and other contributions, 

paying for remedial classes to slow learners and paying for food programmes 

improves students academic performance in community secondary schools. Lederer 

(2001) and Wyke (2007) further elaborates that school contributions helps in paying 

teachers who teach students after normal class hours, buying some teaching and 

learning materials for improving students academic performance. 

The model also depicts that community participate in school facilities such as buying 

books, supply of teachers, building laboratories, hostels, classrooms, libraries as 

facilities which their availability in schools contributes to improvement of students 
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academic performance.  Thus, having enough teachers in schools improves students 

academic performance in community secondary schools (MGSE, 2011). Having 

enough books, well equipped laboratories and hostels also contributes in enhancing 

students academic performance. Presence of laboratories in community secondary 

schools will help students to supplement the theoretical part of science subjects, 

hence improvement in academic performance. On the other hand, the model 

indicates that teaching and learning environment is the intermediate variable which 

may also affect students academic performance.  

Therefore the model considers the capacity of community in paying school fees and 

other contributions, paying for remedial classes, food programmes in schools, school 

resources such as teachers, books, libraries, laboratories, hostels and classrooms as 

independent variables to which once the community provides results in good 

academic performance hence quality education. 
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Figure 1: Conceptual Framework for Understanding the Capacity of 

Community Participation in Enhancing Students Academic 

Performance. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Source: Researcher’s own formulation (2015)          
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CHAPTER THREE 

RESEARCH METHODOLOGY 

3.0 Introduction 

This chapter is about the general methodology that was employed in the study. This 

chapter covers research design, research approach, area of study, population, sample 

and sampling techniques, research instruments that were employed in data collection 

stage their validity and reliability and the last part is data analysis plan and ethical 

considerations of the study. 

3.1 Research Approach 

In conducting this research, qualitative research approach was mainly used and was 

supported with some numbers to support some quantitative data by showing the 

magnitude of the information collected in this study (Eisner, 1991; Patton, 1990). It 

is also suitable to deal with subjective assessment of attitudes, opinions and 

behaviors (Kothari, 2004). Qualitative approach was employed because of the nature 

of the study since it intended to get views, ideas and opinions from students, 

academic masters/mistresses, HoS, DSEO and NGOs district secretaries on the 

extent of community members participate to enhance students’ academic 

performance.  

3.2 Research Design 

Research design provides a framework for data collection and analysis during a 

research work. Kombo and Tromp (2006) contend that research design is the glue 

that holds together all elements used in research work. In this study, descriptive 

survey research design was employed in collecting data. Descriptive research design 

is a method used to collect current information through interviews or through 

administering questionnaires to a sample of individuals (Orodho, 2003). For that 
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matter the current study information was collected through interviews, open ended 

and closed ended questionnaires and documentary reviews. The current study used 

descriptive research design because the research questions were descriptive in nature 

since the study sought to investigate the current information on the extent of 

community participation in enhancing students’ academic performance in 

community secondary schools. This method is appropriate when collecting 

information about people’s attitudes, opinions, and habits on education or social 

issues (Orodho and Kombo, 2002). Given that this study collected information by 

examining community awareness on its roles in participating in students’ academic 

performance, the extent of community participation for students’ academic 

performance and the best ways that the community members can participate, 

descriptive design was then thought relevant to meet the needs of the study. 

3.3 Study Area 

Tanga City is a huge geographical area located in the North East Tanzania; it is 

found between latitude 05⁰ 04′ S and longitude 39⁰ 06′ E with the area of 510 km
2
 or 

207 square miles. According tothe2012 Population and Housing Census, Tanga City 

has273, 332 within 24 wards of the City. The economy of Tanga City depends on 

industries like Tanga Cement, Tanga Fresh Dairy, Tanga Port, Fishing and Tourism 

Industry from Amboni caves. Tanga City has 61 secondary schools, where 19 

schools are private owned, while 42 schools are public owned schools. Four (4) 

among of 42 schools are boarding schools and the rest are day schools. Thus there is 

38 WSS in Tanga city. In some areas, secondary schools are located only few 

kilometers from another, but in some areas, they are 12 kilometers apart. In some 

areas, people live 15 kilometers away from the nearby secondary schools and those 

schools have no hostels or teachers houses; this, therefore; discourages teachers 

because of the distance from school to their homesteads. This area was chosen by the 
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researcher because he understands that there was no known studies that were 

conducted about the capacity of the community participation in enhancing student 

academic performance which had been conducted so far. 

 

Figure 2: Tanga City Administrative Boundary 

 

Source: (field data may 2015) 

3.4 Study Population 

According to Enon (1998), population is a group of people of interest from which the 

researcher seek to obtain information. Writing on methods of research (Omari, 2011) 

contends that the target population is a group of individuals from whom samples are 

taken. In this study the targeted population was heads of schools in community 
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secondary schools, academic teachers, and DSEO and NGOs secretaries found in 

Tanga City and WSS. The heads of school (HoS) in this study were used because 

they were the ones possessing the documents on the extent of community 

participation for students’ academic performance from the documents found from 

their offices. For example, from heads of schools, the study received information on 

how communities participate in paying school fees, school buildings, attending 

parents meetings, contributions for remedial programme and volunteering in school 

academic related activities. 

3.5 Sample, Sample Size and Sampling Technique 

The term sample means a small group of respondents drawn from a population about 

which the study is interested in getting information or data pertaining to the research 

subject (Kothari, 2002). Similarly, Cohen et al. (2007) posit that a sample is a unit or 

part of the targeted population whose information can be generalized to the large 

population. The study sample included of this study the WSS, academic 

masters/mistresses, district secondary education officer (DSEO), NGOs secretaries 

and students. Each category of the sample is described in the sub-sections below. 

Ward Secondary Schools (WSS) 

Purposive sampling technique was used to select WSS basing on the performance in 

Form Four national examinations. With this sampling, the study selected was sample 

specifically because he knew that they held important information and, therefore, he 

deliberately selected them (Oliver, 2007). A total of 5 WSS was involved from 

which the two schools were those which students performed better in Form Four 

national examinations from 2009 to 2013 and the rest of the schools were those 

which students performed poor in 2009 to 2013. The study involved only 5 WSS as 
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the study thought to be enough in generating required information for the study. The 

involved WSS had similar characteristics including the environment of teaching and 

learning. The results obtained were suitable for generalization to other WSS in Tanga 

City. These WSS seemed to be few but they were selected because the study needed 

to make in-depth information on the extent of community participation in enhancing 

students’ academic performance. 

Academic Masters/Mistresses 

A total of 5 academic masters/mistresses were included in the study. These were 

selected purposively basing on the 5 involved WSS. They were involved because 

they had information on the trend of academic performance of each student in their 

school and also they had been frequently communicating with parents about 

students’ academic progress at school. 

Class 

Form Four classes were involved in this study. The selected WSS in this study has 

only one form four stream. Thus, these classes were selected purposively for the 

reason that the study thought these classes had stayed longer in schools and had more 

understanding on the extent of community participation in education.   

Heads of Schools (HoS) 

The study involved 5 heads of schools from each of the selected schools chosen 

purposively for the current study. The heads of schools gave necessary information 

concerning the extent to which community participated in school academic based 

activities. 
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Students 

The study included 30 students. Simple random stratified sampling was used to 

obtain 6 students (3 boys and 3 girls) from the 5 involved WSS in the study. Before 

random sampling, stratified sampling method was applied to get a group of boys and 

girls separately. Names of students were written in pieces of paper and put in a box 

and then mixed thoroughly (boys and girls in separate groups). Three (3) pieces 

bearing the names boys and three pieces bearing the names of girls were picked 

randomly to get the required number of six (6) students in each school. This was 

done to ensure that the study obtains genuine data from unbiased selected 

participants. Enon (1998) posits that random sampling provides equal chance to 

every member of the population to be included in the sample or study.  

District Secondary Education Officer (DSEO) 

Purposive sampling was used to select the DSEO. Thus the DSEO was included in 

this study because he is the supervisor of secondary schools in the District. In this 

study, 1 DSEO was involved in the study because there is only 1 DSEO in the 

District. Therefore, the officer held valuable information about the extent to which 

community participates in enhancing students’ academic performance. The study 

collected information on how the DSEO office ensured students’ academic 

performance in the District.  

NGO’s District Secretaries 

The study identified five (5) accessible NGOs which had connections with the WSS 

in Tanga City. These NGOs were purposively selected as the study assumed that they 

were providing some assistance to the WSS around Tanga City. The researcher had 
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prior information on how these NGOs were involved in community services 

especially in education. 

Table 3.1: The sample composition of respondent N= 46 

Categories of 

respondents 

Sample size Sampling technique 

DSEO 1 Purposive sampling 

NGOs secretaries 5 Purposive sampling 

Heads of A Schools 5 Purposive sampling 

Academic Teachers 5 Purposive sampling 

Student  30 Stratified sampling followed by 

random sampling 

Total 46  

Source: Field data in March 2015 

3.6 Data Collection Instruments 

Kombo and Tromp (2006) explain data collection as a process of gathering specific 

information aimed at proving or refuting some facts. There are several kinds of data 

collection methods, including observations, interviews and questionnaires (Kothari, 

2005). In this study the methods used in data collection included questionnaires, 

interviews and documentary reviews. Borgdan (1982) opined that relying on a single 

method biases or distorts the reality.  

3.6.1 Questionnaires 

Questionnaire is a tool for data collection in research which allows the respondents 

to have an opportunity to fill in the questions prepared for the study (Kothari, 2004). 

Also, this method is cost effective and efficient as it covers large number of 

respondents who are widely spread geographically, and it is free from bias of the 

interviewer (Kothari, 2001). A questionnaire is a tool for collecting and recording 
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information about a particular issue of interest. It is composed of list of questions 

with clear instructions spaces for answers. In this study, open ended questionnaires 

and closed ended questionnaires were the main instruments for data collection and 

administered to both students and academic teachers. Questionnaires were used to 

collect qualitative information for the current study on the opinions, views and 

perception of capacity of community participation to enhance students academic 

performance. The administration of the questionnaires was done personally by the 

researcher to ensure that answers were from the targeted respondents without 

external influences which might disrupt the information. 

3.6.2 Semi Structured Interviews 

Rubin and Rubin (2005) described interviews as a qualitative data collection 

technique that involves verbal interaction between an interviewer and interviewee. 

On the other hand, Kothari (2004) put it that interviewing is an art governed by 

certain scientific principles, which require calm and friendly atmosphere of trust and 

confidence so that respondents may feel free while talking and discussing with 

interviewer. Punch (2005) and Robson (2002) classified interviews into; fully 

structured interviews, semi structured interviews and unstructured interviews. In this 

study, semi structured interviews approach was used to generate data from 

participants. More importantly, semi structured interviews works best when dealing 

with busy people like educational administrators and bureaucrats (Bernad, 2000). 

The respondents subjected to interviews in this study were heads of schools, and 

NGOs district secretaries. These were interviewed to get their views, opinions and 

perceptions on the capacity of community participation in enhancing students 

academic performance in respective schools. The interviews with each head of 

schools and NGOs district secretary was held independently from each other as 
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scheduled, depending on the negotiation made before. The data obtained in the 

interview session was written in a notebook for further research consumption. The 

interviewer provided language freedom for conversation during interviews so that 

interviewees can freely express issues on the study. 

3.6.3 Documentary Review 

Mac Donald and Tipton (1993) argue that documentary reviews are the written and 

unwritten documents that provide the record of information required by the 

researcher. Densicombe (2003) contends that this is documented materials that can 

be used in social research. Documentary review involves the use of text and 

documents such as government publications, news paper, journals, certificates, 

diaries, internet search engines, etc as a source of information (Documentary 

Research, 2009). Documentary reviews in this study included parents’ and teachers 

meeting minutes, students’ academic results, visitor’s books, and community school 

education plan reports. From these documents, students performance, parents’ views 

and contributions reports were obtained for analysis. 

Parents teacher meeting minutes provided information on the attendance meetings to 

discuss various matters pertaining to students academic progress in the respective 

schools, and the suggestions reached by the school administration and parents on 

how to improve students learning. Students academic results provide insight on how 

students performing examinations in different years for example from 2009 to 2013 

to make comparisons for such performance. Whereas visitors books and school 

education plan reports gave information on the guests who have visited the school to 

check for school students’ academic progress and school education plan provide 



46 

information on the implementation of the set school annual goals to attain students 

academic performance.  

Table 3.2: Summary of the Study Showing Sample, Sampling Technique 

     

S/N 

Sample sampling 

technique 

Sample 

size 

Instrument Information that will 

be collected 

1. Heads of 

school 

Purposive 

sampling 

05 Interviews Views on students’ 

performance, 

community 

contributions & how 

to participate in 

improving students’ 

performance. 

       

2. 

Academic 

masters/m

istresses 

purposive 

sampling 

    05 Questionnaires Students’ academic 

performance & how 

do teachers help 

students to improve 

performance. 

       

3. 

Students Random 

sampling 

30 Questionnaires Views, ideas on how 

do parents; teachers 

and the community 

help their learning. 

       

4. 

DSEO Purposive 

sampling 

    01 Interviews Views on how the 

office participates in 

students’ academic 

performance. 

       

6. 

NGOs 

District 

secretaries 

Purposive 

sampling 

    05 Interviews How do they 

contribute in students’ 

academic 

performance. 

 Total                                                                 46   

Source: Developed by the researcher (2015) 
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3.7 Validity and Reliability of the Instruments 

3.7.1 Validity 

Enon (1995) defines validity as the quality of procedures or instruments used in 

research in accurate, correct, true, meaningful and right way. A valid research 

instrument aims to measure what research aimed to measure. Maxwell (1992) argues 

that qualitative studies need to be cautious not be working with the agenda of 

positivist in arguing for the needs of research to demonstrate concurrent, predictions, 

convergent, criterion related internal and external validity. More importantly, 

Maxwell (1992) echoing Mischler (1990) suggests that understanding is more 

suitable term than validity in qualitative research. Furthermore, Cohen et al, (2005) 

put it that, in qualitative data, validity might be addressed through honest, depth, 

richness and scope of the data achieved, the participant approached, the extent of 

triangulation and disinterestedness or objectivity of the study. 

To ensure validity in this study; the research instruments were developed under the 

guidance of the supervisor and were made simple for respondents to understand. The 

instruments were pilot tested at one of the school in Dodoma Town. This helped in 

assessing language clarity, ability to grasp information from respondents and length. 

The instruments were also reviewed by the supervisor and peers for maximum 

efficiency. 

3.7.2 Reliability 

Cohen (2011) contends that reliability is a measure of consistency over time and over 

similar sample whereby research instruments yield similar data from similar 

respondents over time. To ensure this, the reliability of research instruments in this 

study was maintained by ensuring that they were administered of the same quality 

selected by the researcher. Consequently, the study adopted triangulation method in 
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data collection such open ended and closed ended questionnaires, semi structured 

interviews and documentary reviews. 

3.8 Data Analysis 

Corbin and Strauss (2008) assert that, data analysis refers to the assigning meaning to 

data collected for research purposes. Thus the data analysis was done following the 

number of activities for the purpose of summarizing them and organizing in such a 

way they answers research questions. Thus, the first procedure was identification of 

information which was relevant to study objectives and study questions, coding the 

data from respondents according to their related concepts to generate common theme 

or patterns and in this part multiple responses were considered. Then concepts were 

arranged according to their relationships and lastly the interpretation and report 

writing.  

For quantitative data, all closed ended questionnaires were coded and checked for 

data accuracy, then entered into SPSS version 20 computer programme for analysis 

and presented by using tables, frequencies and percentages.  

3.9 Ethical Consideration in this Study 

Mugenda and Mugenda (1999) contended that in any research work, the researcher 

should ensure protection of respondents by ensuring confidentiality of the 

information given. For this reason, the researcher sought the data collection letter 

from the director of postgraduate studies of the University of Dodoma (UDOM). 

That letter introduced the researcher to the Region Administrative Secretary (RAS) 

in Tanga Region and Tanga Municipal director and DSEO of Tanga City to conduct 

the study in the selected WSS. Data collected from respondents were treated with 

confidentiality by maintaining privacy and anonymity of the sources by excluding 
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their names in the questionnaires and even the consent of respondents was assured by 

telling them the needs of the study. Respondents were allowed to withdraw at any 

stage of data collection. 
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CHAPTER FOUR 

DATA ANALYSIS AND PRESENTATION 

4.0 Chapter Overview 

This chapter presents the findings about the capacity of community participation in 

enhancing students’ academic performance in ward secondary schools (WSS) in 

Tanzania. The study used questionnaires, interviews and documentary review to 

collect data from 46 selected respondents. These respondents included thirty (30) 

students, five (5) academic masters/mistress, five (5) heads of schools, five (5) 

NGOs district secretaries and one (1) district secondary education officer (DSEO). 

Presentation of the findings was done in line with the research questions of the 

research. These questions were addressed to get information about the perceptions of 

community about poor students’ academic performance and the extent of community 

participation in enhancing students’ academic performance. Thereafter, the study 

presents findings about the best ways through which the community can participate 

in enhancing students’ academic performance in ward secondary schools in 

Tanzania. 

4.1 Findings about the Community’s Perception about Poor Students Academic 

Performance 

Responses from this research question were obtained from students, academic 

masters/mistresses, and heads of schools (HoS), NGOs district secretaries and district 

secondary education officer (DSEO). 

4.1.1 Responses from Students 

The study used questionnaire with both closed and open ended questionnaires to get 

students’ perceptions about poor student’s academic performance in WSS. Students 
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indicated through questionnaires that poor academic performance in ward secondary 

schools is a phenomenon which has existed in many community secondary schools 

in Tanzania mainland, regardless of their location. A number of reasons were given 

including inability parents to buy books for their children, teachers not marking 

assignments on time and return them back to students, negligence of parents and 

guardians in paying school fees and other contributions on time, students’ truancy 

and absenteeism, parents and guardians are not making follow up of students 

academic progress, teachers were not attending classes as per time table and students 

walk long distance from their homes to reach the school. A Form Four student from 

school A indicated in the questionnaire: 

…My parents have never bought me a book since when I joined 

secondary education … (Source: Field data in March 2015) 

The reason given by this student was that parents believed that all the books 

necessary for studies were available in schools so there was no need to buy books for 

their children. 

Other students from school B reported: 

...My parents do not read academic reports. They never attend school 

meetings whenever invited… (Source: Field data in March, 2015). 

Frequencies of the student’s responses to questionnaire items are summarized in 

Table 4.1 
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Table 4.1: Students’ Responses on about the Reasons for Poor Students’ 

Academic Performance in WSS 

Perceptions on Poor Academic 

Performance 

YES NO 

Frequency % Frequency % 

Insufficient supply of books and shortage of 

teachers 20 15 10 3 

Teachers delay to provide feedback  for tests 

and assignments given 17 13 13 7 

Parents and guardians not making follow up 

on students’ academic progress 23 17 7 9 

Teachers not attending classes as indicated in 

the subject time table 19 14 11 4 

Students’ truancy and absenteeism 18 13 12 6 

Parents and guardians not paying school fees 

and other school contributions on time 21 16 9 2 

Walking distance from home to school 16 12 14 8 

 Source: Field Data in March (2015) 

4.1.2 Academic Masters/Mistresses Perceptions about Students’ Poor Academic 

Performance in WSS 

Questionnaire responses showed that 2(40%) of academic masters/mistresses in the 

five visited schools had the opinion that teachers were not teaching accordingly 

because they were demoralized by poor working conditions such as low salaries, lack 

of teachers houses, overcrowdings in classes, heavy teaching loads and poor 

cooperation between teachers and the community in most of ward schools. 2 (40%) 

of  academic masters/mistresses reported that in WSS students were performing poor 

because of lack of books compared to public schools. 3 (60%) of academic 

masters/mistresses responded that there were shortage of teachers in most of ward 

secondary schools, and 4 (80%) of academic masters/mistresses strongly argued that 
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truancy among students and student readiness to learn was the reason of poor 

performance of most students in WSS. One academic mistress argued: 

...Form Four students do not attend school as per school time table. 

Their parents do not bother once we informed them. How can they 

perform better in examinations? (Source: Field data in March 2015) 

Another academic master in school C gave his views as to why students were 

performing poor in WSS. According to him, students are not ready to learn. He 

argued: 

….Most students are not interested to learn. Most of students in ward 

secondary schools go out of school premises after the tea break of and 

they don’t come back for classes. They end up loitering in streets… 

(Source field data in March 2015)  

Frequencies of the academic masters/mistresses responses to questionnaire items are 

summarized in Table 4.2 

Table 4.2: Academic Masters/Mistresses Responses on their Perceptions about 

Students’ Poor Academic Performance 

S/No Poor performance in schools Frequency Percentage% 

1 Truancy among students 4 80 

2 Teachers are few in these schools 3 60 

3 Teachers are not teaching 2 40 

4 There are few books 2 40 

(Source: Field Data March 2015) 
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4.1.3 HoS Perceptions about the Reasons for Poor Academic Performance in 

WSS 

All 5 (100%) interviewed HoS reported that students in WSS were performing 

poorly because they had poor background from primary schools. They argued that 

these students performed poorly in their Standard Seven national examinations, yet 

they were admitted in secondary schools without pre-requisite knowledge. According 

toHoS it was difficult to guide these students, especially when they had to learn 

through English language. 

Another factor pointed out by HoS, was long distance that students walked to and 

from school. It was argued by the HoS that some students would walk up to 12 

kilometers to and from school everyday.  

 

Frequencies of HoS responses from interviews are summarized in Table 4.3 

Table 4.3: Interview Results from HoSon Community Perception on Students 

Poor Academic Performance in WSS 

Poor performance in ward secondary schools Frequency Percent 

Low performance in primary schools 5 100 

The environment where  students come from 2 40 

No follow up made by parents or guardians 4 80 

Lack of science teachers in these schools 4 80 

Incompetent teachers in ward schools 2 40 

Lack of motivation among teachers because of low 

salaries 3 60 

Insufficient teaching and learning materials 3 60 

Readiness of students to learn 2 40 

Long distance from home to school 1 20 

(Source: Field Data in March 2015) 
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4.1.4 NGOs District Secretaries Perceptions about Students’ Poor Academic 

Performance in WSS 

The interviews with NGOs district secretaries revealed that parents’ education 

background, teachers’ commitment in teaching and the kind of students in WSS 

contributed are the source of poor performance in WSS. One district secretary 

reported that poor performance in WSS was due to the use of variety of books for 

one subject. One of the NGO DS said: 

...people do not value education; one of the parents forced his Form 

Three girl student to get married so that she can stop from demanding 

school needs from the family… (Source Field data March, 2015) 

 

In the same vein, one of the respondents in this group said that the problem of poor 

performance was rooted on the use of variety of books in the same subject and the 

type of teachers posted in ward secondary schools.  

4.1.5 DSEO Perceptions about Students’ Poor Academic Performance in WSS 

The responses from the DSEO through interview reported that poor performance in 

most community secondary schools is because of insufficient teachers, low teachers 

morale, students’ truancy and lack of cooperation between parents and schools 

administration. The DSEO said: 

...In this district, we usually hold meetings with parents and 

communities to find out solutions for poor performance but few 

parents attend the meetings… (Source: Field data March, 2015) 

 

The DSEO explained that: 

….teachers worked long time with no promotions, low salaries and no 

teachers’ houses in these schools… (Source: Field data March, 2015) 

 

The reason given by the DSEO was that teachers are demotivated in fulfilling their 

duties. 
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4.2 The Extent to which the Community Participates to Enhance Students 

Academic Performance 

4.2.1 Findings from Students 

This objective aimed at collecting information on the extent which the community 

participates in enhancing students’ academic performance around WSS. To get the 

information about this objective, the study used questionnaires which were 

distributed to teachers and students. The questionnaires aimed at knowing about the 

extent to which the community supports students’ academic performance. To know 

the extent to which the community buys books, how the NGOs support students 

learning, parents’ paying school fees and other contributions required and parents 

follow up on students’ academic progress. The study asked the participants to 

suggest the contributions needed from the community, the activities performed by 

the community and the facilities which the communities provide to the specific 

schools. The information summarized in table 4.4 indicates the extent that the 

community supports and enhances students’ academic performance. 

Table 4.4: Questionnaire Responses from Students on the Contributions 

Needed From the Community 

 YES  NO  

 Frequency % Frequency % 

Parents willingness to buy books for your 

studies 

11 36.7 19 63.3 

NGOs  assist you in your studies 8 26.7 22 73.3 

Parents willingness to pay school fees on 

time 

13 43.3 17 56.7 

Parents’ making follow up on your 

academic reports 

14 46.7 16 53.3 

(Source: field data in March 2015) 
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Majority of students indicated that parents support in terms of contributions is very 

low; generally, it is only 38.5% of the students who were involved in this study gets 

the required assistance from the community. The remaining 61.5% of the participants 

does not get the necessary requirements from the community. One of the students in 

the visited schools indicated the following in the questionnaire that: 

…The NGOs around the school are not providing necessary assistance 

needed for students’ academic performance. Forexample, they don’t 

buy books; build libraries and other stuffs to improve our learning in 

this school… 

(Source: Field data March, 2015) 

Table 4.5: Summary of the Responses from Questionnaires on the Activities 

done by the Community to Enhance Students’ Academic 

Performance in WSS 

 Yes  No  

 Frequency % Frequency % 

Buying books 10 33.3 20 66.7 

Providing food to students 8 26.7 22 73.3 

Building hostels 8 26.7 22 73.3 

Building science laboratories 20 66.7 10 33.3 

Giving time to do home works 

after school hours 

17 56.7 13 43.3 

(Source: Field data in March, 2015) 

The study findings revealed that only 33.3% of the communities provide books 

necessary for students’ learning and only 26.7% responses showed that communities 

provide food and hostels to students. 73.3% of the students said that the community 

does not assist students in food programmes and hostels for students’ learning. 

Similarly, students indicated in the questionnaire that the extent of community’s 

response in building laboratories is high 66.7%. Perhaps this is because the 

Government has promised the community to contribute only 10,000/= then it will 
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add up by supplying the laboratory equipments and other facilities needed for science 

subjects. The Government has also threatened to take legal actions against those who 

will not contribute the amount. One student indicated in the questionnaire that: 

...If the community and the Government engage in activities such as 

building hostels and providing food to students, academic 

performance would be improved. I wonder why the Government is 

insisting on laboratories only while students are starving. How can 

students learn science while they are hungry?... 

(Source: Field data March 2015) 

 

Table 4.6: Summary of Questionnaire Responses from Students about the 

Learning Facilities Required from the Community to Enhance 

Student’s Academic Performance 

 YES  NO  

 Frequency % Frequency % 

School libraries 12 40 18 60 

Science laboratories 18 60 20 40 

Chairs and tables in classes 17 56.7 13 43.3 

Enough books in schools 9 30 21 70 

Source: Field data in March, 2015 

As it can be interpreted from Table 4.5 the extent of community participation in 

providing facilities such as books is very low, only 30% of the students argued to 

have received the support. On the other side, responses indicated that the extent of 

provision chairs and tables in schools is higher and there is no shortage of tables and 

chairs in schools. One of the responses from students indicated that: 

...there are enough chairs, the community is building lab with no lab 

equipment, and how can we improve our learning without books and 

with no library.… 

(Source: Field data in March, 2015) 
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Academic Masters/ Mistresses’ Responses on the Extent of Community 

Participation in Enhancing Students’ Academic Performance 

The study investigated about the extent of the community’s participation in 

enhancing students’ academic performance in WSS. Responses from open and 

closed ended questionnaires showed that 4(80%) of the academic masters/mistress 

responded that 78% of the parents responded negatively once called to pay for extra 

learning for their children after school hours. Teachers are ready to volunteer in 

teaching during extra hours but parents are not ready. 3 (60%) out of the 5 academic 

masters/mistresses responded that the Government ordered the community to 

contribute through building science labs. It is only few parents who volunteered to 

pay the contributions. This is the same case with school fees and other contributions 

communities and parents are not paying voluntarily. In most cases, we send students 

back home to collect the fees and other contributions. 

However, academic masters/mistresses and HoS reported that NGOs participate in 

education activities. For example, they argued that PASADIT, AFRIWAG, 

TACAIDS, Tanga Cement and PPTL have been contributing through building 

laboratories, paying school fees and other contributions for students whose parents 

were unable to pay, providing teaching and learning materials to schools. Also, they 

repair school buildings in school A and provide office furniture and students desks to 

school B. The HoS of school D through interview reported that:  

…the group of women and their friends from AFRIWAG 

bought 50 Biology books for Form One up to Form Three in 

order to help students who are learning science in my school… 

(Source: Field data March, 2015) 
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All 5 interviewed NGOs DS, reported that they contribute in enhancing students’ 

academic performance according to the needs of the school, and this also depends on 

the ability of the NGO to contribute. One of the NGOs DS had commented that: 

…my NGO is paying school fees and buy uniforms to 38 students 

who come from very poor families studying in ten schools in this 

district… (Source: Field data March, 2015). 

Findings from Documentary Review Showing the Extent of Community 

Participation 

Documents reviewed were parents meeting reports, national examination results 

especially Form Two and Form Four of the visited schools, teachers’ remedial time 

table and copies of parent report forms. 

Table 4.7: List of the Reviewed Documents and their Availability Showing the 

Extent of Community Participation to Enhance Students’ 

Academic Performance 

School Parents 

Meetings 

Reports 

Students’ 

Academic 

Reports 

Remedial 

Time Table 

Form2 

National 

Exam 

Results 

Form 4 

National 

Exam 

Results 

A √ √ X √ √ 

B X √ √ √ √ 

C X √ X √ √ 

D √ X X √ √ 

E √ X √ √ √ 

Key: √ shows the document is available. X Shows that the document is not 

available 

Source: Field data in March, 2015 
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From Table 4.6 it is observed that 3 (60%) of the visited schools do not have 

remedial classes to improve students’ academic performance. Only 2 (40%) of 

schools had remedial Time Table where students pay for such extra learning after the 

normal class hours. The HoS of schools A, C and D which had remedial classes 

commented: 

…We have remedial classes specifically to examination classes; 

students were paying from their own pockets… (Source: Field data in 

March, 2015) 

Similarly the 3(60%) of the visited schools had parents meetings to discuss academic 

progress of the students. Other schools had no parents meeting minutes and the heads 

of these schools admitted that they don’t meet with parents to discuss students’ 

academic matters. 

The observation indicates that the majorities of the schools prepare students’ 

academic report forms and gave students to send them to parents, and then parents 

have to comment on the academic progress of the students. As it is seen on Table 

4.6, revealed that 2 (40%) of the visited schools do not return back the academic 

report forms bearing parent suggestions on the students’ academic progress. 

4.3 Students Opinions on the Best Ways through which the Community could 

Participate in Enhancing Academic Performance 

4.3.1 Findings from Students 

Students responses through questionnaire indicated the following findings; 1 (3.3%) 

pointed out that having science laboratories can enhance students’ academic 

performance. 2 (6.7%) reported that having enough books in schools enhance 

students’ academic performance. 2(6.7%) reported on the need of remedial classes to 

improve academic performance. 2 (6.7%)reported that, the best way to enhance 
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performance is teachers to attend their classes on time. 3 (10%) reported that having 

enough teachers is a means to improve academic performance. 8 (26.7%) reported 

that having food programmes in school would enhance students’ academic 

performance and 12 (40%) of the involved students strongly insisted that the best 

way to enhance academic performance in ward secondary schools is to have hostels 

around the school 

Findings from the academic masters through questionnaires indicated that the best 

way to enhance students’ academic performance is through emphasizing cooperation 

among parents, teachers, political leaders and all education stake holders. 2 (40%) of 

academic masters/mistress pointed out that parents should insist students on the 

importance of education for future development. 3(60%) academic masters insisted 

strongly that frequent training of teachers to update their knowledge is the best way 

to enhance academic performance in ward secondary schools. One academic mistress 

indicated in questionnaire that: 

...teachers are not given training to update their knowledge. For 

example, the Ministry of Education and Vocational Training has 

changed the syllabus from content based to competence based in all 

subjects. How can a teacher use into the new syllabus without 

training? (Source: Field data in March, 2015) 

In line with that, the interviews with heads of schools in the visited schools revealed 

a number of issues to be observed. 1(20%) of HoS commented that the Government 

should provide teaching and learning materials in WSS, and better working 

environment for teachers in WSS. 4 (80%) of the interviewed HoS reported on 

insisting parents and community to play their key roles and responsibilities in 

monitoring the academic and discipline of children from Standard One in primary 

school up to Form Four is the best way of enhancing academic performance in WSS. 
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The interviews on the same question with NGOs, District Secretary on the best ways 

to enhance academic performance in WSS, responded that the only means to enhance 

academic performance was to have the right and enough books in schools. 5 (100%) 

of the interviewed DS insisted that using the right books as required by the syllabus 

would enhance the academic performance in WSS. 

The DSEO through interview, commented that teachers’ motivation and students’ 

discipline in learning is the major component which would enhance student 

academic performance in WSS. The DSEO added that: 

...the best way to enhance students’ academic performance in ward 

secondary schools is to ensure the discipline of students in schools, 

and students’ readiness to learn… 

 (Source: Field data in March, 2015)  
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CHAPTER FIVE 

DISCUSSIONS OF THE FINDINGS 

5.0 Chapter Overview 

This chapter presents the discussion of the research findings presented in this 

research report. The discussion of the findings is presented in line with the research 

objectives and the conceptual framework and then supported by the examples drawn 

from the reviewed literature and the theoretical framework guiding the study. The 

study was guided by three objectives which aimed to find the perceptions of 

community on poor students’ academic performance in WSS, the extent of 

community participation to enhance students’ academic performance in WSS and the 

best ways through which the community can participate to enhance students’ 

academic performance in WSS in Tanga City. Also, the study was guided by the 

theory of overlapping sphere of influence (TOSI) which emphasized on the 

partnership between the community and schools to bring positive education impacts 

to students’ academic achievements. 

5.1 Perceptions about the Reasons for Students’ Poor Academic Performance 

in WSS 

With regard to this research objective, the following emerged as the community’s 

perception about the reasons for poor performance among students. 

5.1.1 Partnership between Parents and Schools 

It was found trough this study that lack of community and parents’ partnerships with 

schools affects students learning, hence students’ poor academic performance in 

WSS. For instance, parents showed to be not interested in attending parents meetings 

to discuss about students’ academic progress. Similarly NGOs showed to have no 
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clear connections with ward secondary schools as they reported to donate some of 

the things but did not make follow up of their proper use for improving students 

learning. These findings are in line with Fonseca and Conboy (2006) who argued that 

lack of parental involvement in buying extra learning materials for students’ 

practices after school hours and poor homework supervision leads to students’ poor 

academic performance. 

Abdallah (2014) contends that lack of encouragement for students to learn by parents 

and the community members contributes to students’ poor academic performance in 

secondary schools. In the same way, Nyamusana (2010) put it clear that poor 

performance among students in sub Saharan African countries is a result of the 

community’s reluctance to play for their due roles in following students’ academic 

progress in many public owned schools. Also Cohen (2001) and Sekino (2004) in 

West Africa found that poverty and educational attainment of the parents and 

community in a geographical location have impacts on the educational attainments of 

the children.  

Bakare (1994) cements this observation by arguing that the community’s negative 

attitude towards schools has negative impacts on students’ academic achievements. 

Epstein’s (1987) theory also puts importance to this argument that, if partners 

recognize their shared interest and responsibilities, they will work together. It is 

obvious that the negative attitude is brought about by the level of education which 

parents have reached and the economic position of the parents. Because of ignorance, 

some people may just think that the role of education to children is assigned to 

teachers who receive salary for it. 
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That those poor parents and those who have completely not gone to school did not 

find it necessary to participate in educating their children. Thus, even when it comes 

to the issue of community contributions for education development the parents did 

not participate. 

However, it may be observed that poor students’ academic performance in ward 

secondary schools is because the schools are built by villagers who are poor and their 

economy depends on agriculture. In most of the time, they are in farms and they do 

not see the benefits of education to their children. 

The study also found that lack of books in ward secondary schools affects students’ 

academic performance and alter the students’ dream for excelling to higher learning 

after completion of ordinary level education. This situation made students to rely on 

the teachers materials only because they do not have books to revise on after 

classroom teaching or reading for the assignments and home works given after 

school. This findings tally with Laddunuri (2012), Mlozi, Kaguo and Nyamba (2013) 

who found that poor performance in government schools is influenced by lack of 

books, especially text and reference books. 

Also, Hakielimu (2005) puts it clear that ward secondary schools were introduced 

without necessary teaching and learning materials, schools were obliged to buy 

books on their own. This implies that the Government had constructed these schools 

without considering the necessary inputs such as books which are vital for students 

learning for good students’ academic performance.  



67 

5.1.2 Home Environment, Students’ Background and their Effects to 

Performance 

The study found that students’ background affected their learning in the schools. 

HoS complained that students were being admitted into secondary schools while 

lacking the prerequisite knowledge for secondary education. This is in line with 

Hakielimu (2012) in Tanzania that home environment had impact on students’ 

academic performance. Also, Hakielimu (2005) found that many Standard Seven 

leavers do not have qualifications for secondary education. Similarly, Stella (2014) 

found that the cultural practices, such as early marriages and home domestic chores 

affects students’ academic performance in secondary schools in many sub Saharan 

countries. 

However, the researcher thinks that this cannot be the only reason that these students 

keep doing poorly in their secondary education, it is unfortunate that students’ ability 

to learn is still conceived in terms of paper and pencil without considering that there 

are several reason that may have caused them to have lower grades in their primary 

school examination. A logical argument here is that teachers in secondary school did 

not play their due role to help these learners tolearn. For example it is argued in this 

study that teachers have less motivation because of poor salary and other factors. 

Parents did not also support their children to learn. 

5.1.3 Availability of Infrastructure and their Connection to Academic 

Performance in WSS 

The study found that, in most WSS, there were no necessary school infrastructures 

for students learning to improve students’ academic performance. For instance, the 

respondents pointed out that their schools had no libraries, laboratories, and hostels 
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for students to stay together and eliminate the problems of students’ walking long 

distance to and from schools everyday. This was also observed by the researcher that 

there were no hostels for students to stay close to school.  

These findings are in line with Min and Elizabeth (2005); Akinsolu (2010); Machimu 

and Minde (2010) who collectively contend lack of hostels forces students to walk a 

long distance from home to school. This puts students at risk of drop out, truancy and 

girls’ pregnancy; hence, poor academic performance in national examinations. Some 

students walked up to twenty kilometers to and from school everyday and they are 

punished if they get to school beyond 7:30 in the morning. One can imagine how 

early these students have to wake up to prepare themselves and walk to school. This 

is a long and tiring distance to walk.  Thus some students develop truancy and others 

decide to drop out of school. 

On the other hand, lack of libraries and laboratories in WSS were associated with 

poor students academic performance. This was observed by the researcher that 80% 

of the sampled schools apart from lacking hostels they do not have laboratories from 

learning science subjects. Only one school had a single room maintained to be a 

laboratory but with no necessary equipments. These findings agrees with the study 

done by Hiza (2013) who found that most of students are performing poorly in WSS 

because of lack of reliable libraries and laboratories. 

Considine and Zapalla (2002); Osonwa, Adejobi and Iyami (2013)  collectively 

pointed out that for students to perform better in the education system the places for 

natural sciences should be well planned in schools, without forgetting the reading 

rooms for students to revise after classrooms. This means that students in those 
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schools with libraries and laboratories tend to perform better in examinations than 

the schools with no such structures.  

In fact these schools were built through the community contributions with the 

assistance from the Government, the Government should stretch its hand again to 

influence the community to contribute in building libraries and laboratories to 

enhance students academic performance. 

5.1.4 Availability of Teachers, Teachers Motivation in Connection to Students 

Academic Performance 

This study found that there was lack of motivation among teachers in WSS as 

pointed out by HoS, DSEO and NGOs. This was also emphasized by the DSEO and 

NGOs that teachers lack morale and commitment. The lack of teachers’ morale and 

commitment is reflected in their practices like negligence in marking students’ 

assignments and tests and their frequent absenteeism in attending classes as required 

in the school timetable. This was confirmed by Zakhariah (2012), Abdallah (2014) 

who suggested that lack of teachers and motivation to teachers’ results into students’ 

poor academic performance. The negligence of the government in promoting 

teachers on time may be among the factors for poor performance in most of the 

WSS. Teachers teach in a rush so that they can complete the syllabus content. 

Lack of teachers’ motivations also was observed in this study to be the source of 

students’ poor academic performance in WSS. These findings are congruent with 

Hakielimu (2005) and Davidson (2005) who collectively exposes that lack of 

motivations among teachers in most ward secondary schools is a source of students’ 

poor academic achievements. In fact many teachers in WSS were not satisfied with 

working environment because lack of promotions on time, lack of teachers houses 
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and low salaries. They do not care if the students understood the lesson because they 

are not committed to their duties and classroom teaching was dominated by teacher 

centered approach which does not encourage students interaction. In other words, 

teachers need to be motivated by improving their working conditions if they have to 

put their maximum potential into the teaching profession to enhance students 

academic performance (Hakielimu, 2013) 

5.2.5 The Contributions Needed from the Community to Improve Students’ 

Academic Performance 

The HoS, academic masters and students reported that there is still a need to 

emphasize on good partnership between schools and the community including 

parents, teachers and NGOs. For instance, the need for partnership is reflected in the 

call made by students, teachers, academic masters and head masters that parents 

should be contributing money for building school infrastructure like hostels, 

teachers’ houses, libraries, toilets and laboratories. This is supported by Odonokor 

(2000) in Ghana that PTA was formed to collect revenues for school development to 

enhance students academic performance. Concomitant to the World Bank (1995) in 

Kenya put it that communities contributes in purchasing teaching and learning 

materials, tuition fees to students and uniforms to students in secondary schools.  

These findings are compatible with the assumptions held and presented in the 

conceptual framework of this study that good partnership between schools and the 

community would help to improve students’ academic performance. However, most 

of the suggestions made by students for improving their academic performance 

insisted on parents to contribute money for improving the infrastructure at school. 

But it is the same parents who were claimed to have not paid school fees or bought 
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the required materials for their students at school. The researcher’s worry is that 

these suggestions made may not be useful since parents have no financial ability to 

contribute for the needs. 

Moreover, the study findings revealed that in improving students’ academic 

performance parents and communities should contribute in buying books needed for 

students learning, NGOs support and parents’ contributions in paying school fees and 

other contributions. These findings agree with Tietjen (1999), Lederer (2001), and 

UNESCO (2008) that community contributes in supplying of school equipments and 

textbooks for students learning. These were provided by the communities and the 

communities were able to form committees to solicit funds to pay for in service 

teacher training programme. This is contrary to the study findings since it was found 

that the community was paying necessary contributions needed for enhancing 

students’ academic performance. 

5.2.6 The Best Ways of Community Participation in Enhancing Students’ 

Academic Performance 

The study found that students’ academic performance could be enhanced if the 

community participated in building school structures such as hostels, libraries and 

science laboratories in WSS. Having these structures in these schools would improve 

the academic performance of students. The findings agree with the study by Min and 

Elizabeth (2005) who found that physical infrastructure like hostels, libraries and 

laboratories promotes access to education they provide improved learning 

environment, attain gender equality in enrollment and hence improve students 

academic achievements. Also, the findings concur with Mualuko (2007) whose study 

on provision of quality education revealed that increased provision of science 

equipments in secondary schools results in improved students academic 
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performance. It is obvious that once these structures were constructed in schools will 

enhance students academic performance in WSS and if not constructed students 

would continual performing poor academically 

The findings also revealed that provision of enough books both text and reference 

books, contributing money for tuition fees and food programme would enhance 

students’ academic performance. This is in line with the study by Owoye and Yara 

(2011) who established that teaching and learning materials are vital to students’ 

academic performance in secondary schools. Therefore, the community should 

participate in provision of adequate material resources to enhance students’ academic 

performance. Concurrent to that Lewin, Stuart and Read (2010) cemented this study 

findings that text books in the areas where there is poor teacher quality and low 

scarced resources they are important inputs to help students academic performance.  

More to that, the study findings revealed that having adequate teachers and 

motivated teachers in WSS would enhance students’ academic performance. Teacher 

motivation has to do with improving their leaving conditions, payments for extra 

works in schools after normal working hours, and provide in-service training to 

teachers to update their knowledge and skills in teaching.  

In connection to these findings, teachers are the key component in students learning, 

therefore, in the school with no enough and motivated teachers, students tend to 

perform poorly in examinations. These finding are concomitant with the Adeyemi 

(2011) and Akinsolu (2010) who found that better students academic achievement 

could be enhanced by having enough and qualified teachers in secondary schools. 

Hakielimu (2011) supported this finding by arguing that students academic 
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performance in any level of learning could be enhanced through in service teacher 

training for effective classroom teaching. 
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CHAPTER SIX 

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 

6.0 Chapter Overview 

This chapter presents the summary of the major findings and their implications, 

together with this summary; it provides conclusions and finally recommendations of 

the study. 

6.1 Summary of the Study 

The study investigated the capacity of community participation to enhance academic 

performance in secondary schools in Tanzania within Tanga City. In line with that, 

the study confined in examining the extent of community’s capacity to enhance 

academic performance in WSS. 

The following objectives were addressed to achieve the aim of the study. First, to 

examine the community’s awareness on its roles in participating in enhancing 

students’ academic performance in WSS. Second, to determine the extent to which 

the community participates in enhancing students’ academic performance in WSS 

and third to propose the best ways through which community members can 

participate to enhance students’ academic performance in WSS. Data were collected 

through questionnaires, interviews and documentary reviews. The study involved 46 

respondents and five ward secondary schools labeled school A to E. The sample of 

the study was obtained through purposive sampling, stratified sampling and simple 

random sampling technique. 

In order to fulfill these objectives the study employed Epstein’s theory of 

overlapping sphere of influence (1987) which emphasized on community partnership 

with schools to improve students academic performance. That students academic 
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performance could be improved when the community fulfills its roles in supporting 

education. The study adopted qualitative research approach because the nature of the 

study aimed at collecting opinions, views and ideas from carefully selected 

respondents. The study also used descriptive survey design to collect necessary data 

to fulfill the requirements of the study. 

6.2 Summary of Major Findings 

The major findings of the study were discussed on the basis of the three formulated 

research objectives. The first objective was awareness of the community on its roles 

in enhancing students’ academic performance in WSS.  

The study found that the community had neglected their due roles in enhancing 

students’ academic performance. Such roles includes  paying school fees, paying for 

food programmes in schools, paying for remedial classes, building school structures 

and supply of teaching and learning facilities in WSS. 

The second objective was to determine the extent to which the community 

participated to enhance students’ academic performance, where the study findings 

revealed that, the extent of participation is very low. The study revealed that this low 

extent of community’s participation to enhance students’ academic performance was 

associated by poverty of the community and educational attainment of the 

community. Even the NGOs surrounding these WSS were not providing enough 

support to improve students’ academic performance in WSS. 

The third objective was to propose the best ways through which the community 

could participate to enhance students academic performance where the study 

revealed that the best ways the community could participate was provision of enough 
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teaching and learning facilities in WSS like teachers, books, building school 

structures such as classrooms, hostels, laboratories, paying for remedial classes, 

paying for food programmes and more importantly strengthening community school 

partnerships. 

6.3 Conclusion 

The study concludes that the community should be sensitized on their due roles to 

enhance students’ academic performance in WSS.  

This can be done through the use of meetings with schools, the community and 

parents to discuss on the roles the community had to fulfill and put strategies on how 

to fulfill those roles to enhance students’ academic performance in WSS. Also, 

evaluation should be done at the end of the year to check on the success reached. In 

line with that, by laws should be formulated at ward level in order to compel the 

community to play their due roles to enhance students’ academic performance in 

WSS. 

There should be a certain agreed amount of contributions in terms of money or 

facilities that every parent and community members should provide to enhance 

students academic performance in WSS. This would enable parents and community 

members to know the extent they have to contribute to enhance students’ academic 

performance.  Setting the amount to be contributed will enable the education 

administrators at the ward level to evaluate the extent to which the community has 

participated to students’ academic performance in WSS. 

Furthermore, the best ways through which community can participate to enhance 

students’ academic performance in WSS setting priorities on the needs of a specific 
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school. And after knowing the demands of the schools the community starts its 

implementation. For example most WSS need laboratories, hostels, libraries. The 

community may start building a science room in which all three subjects; i.ePhysics, 

Chemistry and Biology could be taught. Similarly in each WSS, the community task 

force should be formed to make follow up on the parents who are reluctant in 

supporting the education of their children. On top of that, students’ academic report 

forms should be collected in school by the parents or the guardians on their own, and 

should not be given to student to send it to the parents. This is because once the 

students were given this report form would tear it on the way or not gave it to their 

parents and guardians. 

Parents and community’s involvement in their students education is an important 

factor in enhancing students’ academic performance. The findings of this study 

showed that parents and community’s participation in the education of their children 

is low. This calls for the need to launch systematic mass campaign aimed at 

sensitizing parents and the community to take part in the education of theirstudents. 

Parents and the community’s participation in this regard should go beyond monetary 

or material contributions. Their contribution should focus in helping to enhance 

academic performance of their students. 

6.4 Recommendations 

The study made the following recommendations, most of the community members 

may not be well informed that the community’s participation is of paramount 

influence in enhancing students’ academic performance. Therefore, it is 

recommended that the Government through the Ministry of Education and 

Vocational Training (MoEVT), regional education officers, and district secondary 
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officers, and teachers should inform the community members through mass media 

and frequent community meetings on the importance of community members to 

engage themselves actively in fulfilling their due roles in education matters for the 

sake of enhancing students’ academic performance.  

Community members are supposed to realize their roles in enhancing students’ 

academic performance so as not put complains towards teachers when students do 

not perform well in their national examination results. 

6.5 Recommendation for Policy 

There should be frequent community mobilization on the importance of community 

participation in enhancing students’ academic performance. The local educational 

leaders like Ward Education Coordinators (WECs) are recommended to encourage 

school heads to devise ways of involving NGOs, church organizations and parents 

in education of their children. 

The Government should make a policy directing the community to participate in 

enhancing students’ academic performance of these schools (on top of supporting 

the students in the ways that they were found to be supporting them). On the other, 

hand parents should make it possible for them to do so. This could be done through 

encouraging the parents and the community to take up specific roles in school 

based academic activities for the pursuit of good students’ academic performance. 

Since parents and the community are not in a good position to offer satisfactory 

educational support to the schools, the Ministry of Education and Vocational 

Training (MoEVT) could extend teaching and learning materials to these schools so 

as  to reduce the scarcity of teaching and learning materials. It is also recommended 
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that the teachers should be given in-service training to update their knowledge and 

skills in their subject area. This could be done through undertaking short seminars 

and workshops within a region or district level by subject panels. 

On top of focusing on ensuring good students’ academic performance, the National 

Examination Council of Tanzania (NECTA) should ensure that students who are 

selected to join secondary education have pre requisite performance suitable for 

secondary education. This will enable students to cope with the learning 

environment of secondary education level for good academic performance. 

6.6 Suggestions for Further Research 

Because the study was conducted in community ordinary level secondary schools 

found in Tanga City, it is recommended that another studies should be conducted in 

other secondary schools in Tanzania. This should not be only in ward secondary 

schools but also other secondary schools including the private schools for the 

purpose of making comparisons. This will provide the understanding of the 

worthiness of community involvements in students’ academic performance in 

secondary schools. 
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APPENDICES 

Appendix I: Interview Guide for Heads of Schools 

This interview is designed to solicit information on the Capacity of Community 

Participation in Enhancing Students’ Academic Performance in Ward Secondary 

Schools in Tanzania. Sincere responses to the questions are requested since 

anonymity is adhered. The answers you give will be treated confidentially 

1. Name of the school……………………………………………….. 

2. What is your level of education? 

3. For how long have you been in this school as a head of school? 

4. What are your views on the causes of poor academic performance in 

secondary schools? 

5. How does the community respond on the poor academic performance?  

6. What are the roles played by the community to promote students’ academic 

performance? 

7. What do you think are the best ways the community can participate to 

enhance students’ academic performance in your school?  

8. Does your school arrange parents meetings to discuss students’ academic 

progress? 

9. Have you received any contributions from NGOs to assist students’ academic 

performance? 

10. Does the school have remedial classes after normal school hours to assist 

students? 

 

Thank you for your cooperation! 
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Appendix II: Interview Guide to District Secondary Education Officer (DSEO) 

This interview is designed to solicit information on the Capacity of Community 

Participation in Enhancing Students’ Academic Performance in Ward Secondary 

Schools in Tanzania. Sincere responses to the questions are requested since 

anonymity is adhered. The answers you give will be treated confidentially 

1. Name of the district……………………………………. 

2. For how long have you been in this position? 

3. What are your views on poor performance in community secondary schools? 

4. How do communities respond to assist students in improving their academic 

performance? 

5. What are the roles played by the community to promote students’ academic 

performance? 

6. What do you think are the best ways the community can participate to enhance 

students’ academic performance in secondary schools school?   

7. Is there any planned programme made by your office to enhance the community 

participation in students’ academic performance? 

8. How are monitoring and evaluation procedures done by your office to enhance 

academic performance in secondary schools? 

 

 

Thank you for your cooperation! 
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Appendix III: Interview guide for NGOs District Secretaries 

This interview is designed to solicit information on the Capacity of Community 

Participation in Enhancing Students’ Academic Performance in Ward Secondary 

Schools in Tanzania. Sincere responses to the questions are requested since 

anonymity is adhered. The answers you give will be treated confidentially. 

1. Name of the Organization………………………………… 

2. What are the causes of poor academic performance among students in community 

secondary schools? 

3. What roles does your organization do to support students’ education? 

4. What do you think are the best ways for your institution to participate in 

enhancing students’ academic performance? 

5. How do you cooperate with parents and teachers to improve students’ academic 

performance? 

 

Thank you for your cooperation! 
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Appendix IV: Questionnaires for Students 

This questionnaire is designed to solicit information about the Capacity of the 

Community Participation in Enhancing Students’ Academic Performance in Ward 

Secondary Schools in Tanga. Information collected will be kept as highly 

confidential as possible. The researcher will highly appreciate your responses. 

INSTRUCTIONS: Please fill in the blanks of the following questions or put a tick 

(√) in the box provided against the correct response. 

1. School……………        . Age…… Gender (   ) male (  ) female 

Class (   ) Form I (   ) Form II (  ) Form III (   ) Form IV. 

 2. How do you find the performance of your school in NECTA?  Very poor (  ) Poor 

(  ) 

  Average (    ) Good (    ) Excellent (    ) 

3. Do your parents buy books needed for your studies? 

4. If YES how many in: Form I………, Form II……., Form III………., Form 

IV………. 

5. Have you seen any NGO coming to your school to provide assistance for your 

learning? YES/ NO 

6.Does the school arrange meetings with your parents to discuss students’ academic 

progress? YES/NO 

 

7. Do your teachers give you home works assignments to do after class hours? 

 

8. Do your parents pay school fees and other contributions on time?  

9. Does the school send academic report forms to parents after examinations? 

 

10. Do your parents make follow up of your academic reports? 

11. What is the response of your parents after receiving academic reports from 

school?............................................................................................................................ 

YES NO 

YES NO 

YES NO 

YES NO 

NO YES 
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12. Are the following activities done by the community to improve student’s 

academic performance? 

A. Buying books for the school (  ) Yes (  ) No 

 B .Providing foods to students   (   ) Yes (  ) No 

C. Building hostels (  ) Yes (  )No. Laboratories (  ) Yes (  ) No. Libraries (  ) Yes ( ) 

No Others. Mention…………………………………………………………………. 

13. Do those activities really improve students academic performance in your school 

(  ) Yes /(  ) No. If NO what should be done to improve academic performance in 

your school? 

i) ………………………………………………………………………… 

ii) ………………………………………………………………………… 

iii) ………………………………………………………………………… 

Thanks for your cooperation! 
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Appendix V: Questionnaire for academic masters 

This questionnaire is designed to solicit information on the capacity of community 

participation in enhancing students’ academic performance in community schools in 

Tanzania. The answers you give will be treated confidentially.  

Please give your answer by putting a tick (√) in appropriate or write your answer in 

space provided. 

1. Name of the school………………………………… 

2. Gender;  female……………….male…………age………marital 

status………….. 

3. Years of experiences in teaching profession………………… 

4. For how long have you been the academic master in this school…………. 

5. What is the community response on poor students’ academic performance? 

………………………………………………………………………………… 

…………………………………………………………………………………….. 

6. Do parents come to school to make follow up for their children progress? 

Yes/No 

7. Do teachers give students home works and assignments to do after class 

hours?......... 

8. What is the response of parents after receiving academic reports of their children 

from the 

school?.................................................................................................................... 

9. Do the parents buy the books needed for students learning? 

…………………………………………………………………………………… 
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10.  Have you seen any NGO contributions for improving students’ performance in 

this school?.................................................................................................... 

11. What are the roles played by the community to promote students academic 

performance?……………………………………………………………………… 

12. What should be done by the community to promote students academic 

performance?………………………………………………………………… 

 

Thank you for your cooperation! 
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Appendix VI: Documentary review 

The purpose of this documentary review is to get relevant information for the current 

study on the capacity of the community participation in enhancing students’ 

academic performance. 

1. School…………………………………………………… 

2. List of documentary review. 

S/N The document Place to be obtained Information 

required 

1. Parents meeting 

minutes 

Headmasters office Community 

contributions 

2. Form two national 

examination results 

Academic office Students academic 

progress 

3. Form Four national 

examination results 

Academic office Students academic 

results 

4 Teachers remedial 

programmes 

Academic office Students academic 

progress 

5 Copies of students 

academic report 

forms 

Academic office Students academic 

progress 
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Appendix VII: Permission Letter from the University of Dododma 

 

REF/UDOM/GS/2015/476                                   Monday 16 February 2015 

To Whom It May Concern  

RE: INTRODUCING MR. FRANCIS, ALFRED 

The above named student is enrolled at the University of Dodoma for the degree of 

Master of Arts in Education with registration number HD/UDOM/367/T.2013 

An essential requirement of the study programme is that each candidate is required to 

submit a dissertation report on a project undertaken within industry and supervised 

by a member of the University’s academic staff. Where possible this projected 

should relate to a practical situation in an organization or firm selected by the 

candidate. Students are expected to use their own initiative to identify a possible 

project and negotiate access with a local firm or organization. The title of the study is 

“CAPACITY OF COMMUNITY PARTICIPATION IN ENHANCING 

STUDENTS ACADEMIC PERFORMANCE IN TANZANIA, A CASE OF 

WARD SECONDARY SCHOOLS IN TANGA CITY” 

The work my take the form of a survey, ethnography, case study, etc. where the 

report may contain confidential information and its publication could be harmful to 

the organization, confidentiality is assured by the University. Such report will be 

seen only by the supervisor and Examiner for examination purposes. 

I would be grateful if you would provide the student with this opportunity to further 

his studies while at the same time gaining some useful input for your own 

organization through the results of the project report.  

Sincerely, 

 

Prof. Ahmed M. Ame 

Director for Graduate Studies  
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Appendix VIII: Permission Letter from Tanga City 

 

 


