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ABSTRACT 

The study sought to investigate the relationship between leadership styles of heads of 

community secondary schools and students‟ academic performance. The study   

employed the following sampling techniques: purposive, stratified and simple 

random sampling techniques. The theories that guided the study are Fielders‟ 

contingency leadership model and Path Goal theory leadership model.  

 

The findings of the study indicate that the predominant leadership style used in 

community secondary schools is democratic leadership style followed by autocratic 

leadership style with some elements of laissez- faire leadership style. The study have 

found that school heads encounter the following challenges in the course of  apply 

their leadership styles in order to improve students‟ performance and running the 

schools effectively: lack of staff offices, poor teaching and learning environment, 

interference of politics with school leadership, shortage of teaching and learning 

materials, students' poor command of English language, high students' enrollment, 

poor students‟ discipline and poor communication between school heads and parents. 

 

The study has revealed that there is a direct relationship between leadership styles 

practiced by the heads of community secondary schools and students‟ academic 

performance. This suggests that students‟ poor performance, among others may be 

attributed to poor leadership. 

 

It is recommended that the government and all education stakeholders should; 

provide enough teaching and learning materials, not mix academic affairs with 

politics and provide regular seminars and workshops to both teachers and heads of 

school. Teachers on the other hand should reinforce language of instruction to 

students, and control students discipline in cooperation with parents. 



 
 

vi 

TABLE OF CONTENTS 

                                                                           

CERTIFICATION ........................................................................................................ i 

DECLARATION AND COPYRIGHT........................................................................ ii 

DEDICATION ............................................................................................................ iv 

ABSTRACT .................................................................................................................. v 

TABLE OF CONTENTS ............................................................................................ vi 

LIST OF TABLES ...................................................................................................... ix 

LIST OF FIGURES ...................................................................................................... x 

ACCRONYMS AND ABBREVIATIONS ................................................................ xi 

 

CHAPTER ONE: INTRODUCTION ....................................................................... 1 

1.1   Introduction ........................................................................................................... 1 

1.2 Background to the Problem .................................................................................. 1 

1.2.1 Leadership and Academic Performance .............................................................. 1 

1.2.2   Leadership and Academic Performance in Tanzania ......................................... 3 

1.3     Statement of the Problem .................................................................................... 5 

1.4 Study Objectives ................................................................................................... 5 

1.4.1 General Objective ................................................................................................ 5 

1.4.2 Specific Objectives .............................................................................................. 5 

1.5 Research Questions ............................................................................................... 6 

1.6 Significance of the Study ...................................................................................... 6 

1.7 Operational Definitions of Key Terms ................................................................. 7 

1.8      Structure of the Dissertation .............................................................................. 8 

 

CHAPTER TWO: LITERATURE REVIEW .......................................................... 9 

2.1  Introduction .......................................................................................................... 9 

2.2 The Concept of Leadership ................................................................................... 9 

2.3  Leadership Styles ................................................................................................ 10 

2.3.1 Autocratic or Authoritative Leadership Style .................................................... 10 

2.3.2Democratic or Participative Leadership Style .................................................... 11 

2.3.3   Laissez-faire Leadership Style ......................................................................... 13 

2.4  Leadership Theories and Models ........................................................................ 14 



 
 

vii 

2.4.1Fiedler‟s Contingency Model of Leadership ...................................................... 14 

2.4.2Path-Goal Theory Leadership Model .................................................................. 15 

2.5  The Dominant Leadership Styles Practised in Schools ...................................... 15 

2.6 The Role of Heads of School in Students‟ Academic Performance ................... 17 

2.7 Challenges of School Leadership in Relation to Academic Performance .......... 18 

2.8 Empirical Studies from Outside Tanzania .......................................................... 20 

2.9 Studies from Tanzania ........................................................................................ 21 

2.10 Synthesis and Knowledge Gap ........................................................................... 22 

 

CHAPTER THREE :RESEARCH METHODOLOGY ....................................... 24 

3.1    Introduction ........................................................................................................ 24 

3.2 Study Area .......................................................................................................... 24 

3.3 Methodology ....................................................................................................... 26 

3.3.1Research Design and Approach .......................................................................... 26 

3.3.2 Study Population ................................................................................................ 27 

2.3.3 Sampling Techniques ......................................................................................... 28 

3.3.4 Data Collection .................................................................................................. 29 

3.3.4.1 Semi-Structured Interviews ........................................................................ 29 

3.3.4.2 Questionnaire Survey ................................................................................. 30 

3.3.4.3 Documentary Review ...................................................................................... 31 

3.3.6 Validity and Reliability ...................................................................................... 32 

3.3.7 Ethical Considerations ....................................................................................... 33 

3.3.8 Limitation of the Study ...................................................................................... 33 

 

CHAPTER FOUR: RESULTS AND DISCUSSION ............................................. 35 

4.1     Introduction ....................................................................................................... 35 

4.2 Respondents by Sex ............................................................................................ 35 

4.2.1 Respondents‟ Education Level .......................................................................... 35 

4.2.2 Work Experience of Teachers ............................................................................ 36 

4.3     What are the dominant leadership styles adopted by heads of Community  

Secondary Schools?........................................................................................... . 38 

4.4 To what extent are leadership styles adopted by heads of community  ... secondary                                                                                                                                                                                                                                                                                      

schools influence students‟ academic 



 
 

viii 

performance?....................................................................................................... 51 

4.4.1 Respondents‟ Views on the Influence of Type of Leadership Styles ................ 56 

4.5    Challenges that heads of community secondary school face in order to                                                                                                                                            

improve students‟ academic performance…………………………………… .. 59 

 

CHAPTER FIVE: SUMMARY, CONCLUSION AND RECOMMENDATIONS

............................................................................................................................. 71 

5.1   Introduction ......................................................................................................... 71 

5.2 Summary ............................................................................................................. 71 

5.3 Conclusion .......................................................................................................... 73 

5.4 Recommendations ............................................................................................... 73 

5.5 Areas for Further Research ................................................................................. 75 

REFERENCES ........................................................................................................... 77 

APPENDICES ............................................................................................................ 86 

 



 
 

ix 

LIST OF TABLES 

Table 1. 1: Form Four National Examinations Results and Form Five Selection, 

2006-2011 ............................................................................................................ 4 

Table 3. 1: Distribution of Respondents by Sex and Education. ............................... 36 

Table 3. 2: Teachers‟ Work Experience. ................................................................... 37 

Table 3. 3: Teachers‟ Work Experience with the Current Head of School. .............. 37 

Table 3. 4: Types of Leadership Styles Practised by Heads of School. ..................... 38 

Table 3. 5: How Democratic Leadership Style is employed in School. .................... 41 

Table 3. 6: How the Autocratic Leadership Style is employed in Schools................ 43 

Table 3. 7: How the Laissez- faire Leadership Style is employed in Schools. .......... 46 

Table 3. 8: Preferred Type of Leadership Style by Teachers. ................................... 48 

 

 

 

 

 



 
 

x 

LIST OF FIGURES 

 

Figure 1. 1: Authoritarian Style of Leadership. .......................................................... 11 

Figure 1.2:   Democratic Style of Leadership. ............................................................ 13 

Figure 1.3: Laissez-Faire Leadership Style. ............................................................... 14 

Figure 2. 1: Hai District Map (Administrative Office Hai District, 2013). ................ 26 

Figure 3. 1: Students Performance in NECTA in Schools with Democratic 

Leadership Style (NECTA 2007 -2009). ................................................ 52 

Figure 3. 2: Students Performance in NECTA in Schools with Autocratic Leadership                                                                                                                                                                                                                                                                                                                                                                                                                    

Style (NECTA 2007 -2009). ................................................................... 53 

Figure 3. 3: Students Performance in NECTA in Schools with Laissez -faire                                                                                                                                                                                                                                                                                                                                                                                                                     

Leadership Style (NECTA 2007 -2009). ................................................ 55 

Figure 3.4: Respondents‟ Views on the Influence of Type of Leadership Styles. ...... 57 

Figure 3. 5:How Democratic Leadership Styles Contributes to Performance. ........... 59 

Figure 3. 6: Challenges Facing School Heads in their Attempt to Apply Various                                                                                                                                                                                                                                                                                                                                                                                                            

Leadership Styles. ................................................................................... 60 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

xi 

ACCRONYMS AND ABBREVIATIONS 

ADEA Association for the Development of Education in Africa. 

ADEM Agency for Development of Education Management. 

BEST Basic Education Statistics. 

CSEE Certificate of Secondary Education Examination. 

CSS Community Secondary Schools 

DED District Executive Director. 

HOS   Heads of School. 

MANTEP Management of Teachers Education Programme. 

MoEVT Ministry of Education and Vocational Training. 

NECTA National Examination Council of Tanzania. 

RAS Regional Administrative Secretary. 

SEDP   Secondary Education Development Plan. 

TAHOSSA Tanzania Heads Of Secondary School Association. 

UNESCO United Nations Education Scientific and Cultural 

Organization. 

URT United Republic of Tanzania. 

 

 

 



 
 

1 

CHAPTER ONE 

INTRODUCTION 

1.1   Introduction 

This study seeks to investigate the relationship between the heads of school 

leadership styles and students‟ academic performance. This chapter presents the 

general introduction to the study. It presents, among others, the background to the 

problem, statement of the problem, objectives of the study, research questions and 

significance of the study. 

 

1.2 Background to the Problem 

1.2.1 Leadership and Academic Performance 

For more than half a century the term “leadership” has been a topic of discussion and 

research, especially in the field of management and organizational development. 

More often than not, such discussions and/or research works focus on the issue of 

quality of leadership, the ability of a leader, leadership effectiveness or leadership 

styles (Adlam, 2003). Since, educational institutions like schools play a prominent 

role in the intellectual and personal growth of students, a school head‟s leadership 

style is often viewed as a major focus of efforts to pursue and achieve excellence in 

education. In other words, excellence or success of a school is influenced by the type 

of leadership employed by a school head. Ubben and Hughes (1997) assert that 

schools can make a difference in the level of students‟ performance. However, a 

good or poor school depends on the person who leads the school.  
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School leadership is a process of social influence, which one person is able to enlist 

the aid and support by others in accomplishing common tasks or goals (Nyagaka, 

2012). It is a process of encouraging and helping others to work enthusiastically 

towards achieving objectives (Szilagyi and Wallace, 1980). The differences in school 

performance and students' behavior are influenced by the school heads leadership 

(Dunkle, 2000). The activities of the school are determined by what the head of 

school does. He/she influences everyone else‟s behavior, his/her values are 

contagious, his or her good sense of ethics enlists respect and trust in the system, 

he/she communicates a powerful message  about what is important, how people are 

to be treated and how the school should operate  daily (Sushila, 2004).  Leadership in 

schools is the process of influencing the activities of a group of people. This can be 

described as the ability to get things done with the assistance and cooperation of 

other people within the school system (Mhozya, 2010). The main task of the head of 

school is to create a conducive atmosphere for the teachers to be able to achieve 

desired changes in student learning (Dunklee, 2000). Supporting this argument, 

Leithwood et al., (2006) assert that, school leadership plays a key role in improving 

school outcomes by influencing the motivations and capacities of teachers and 

students as well as the school climate and environment. Head of school has influence 

with his/her superiors, which is demonstrated by his/her ability to get sufficient 

resources for effective teaching and learning (Hoy and Miskel, 1992).  

 

The school leadership which is highly considerate is the most effective because the 

development of positive personal relationship with the entire school is the core of 

school leadership and good academic performance (Okumbe, 1999). The duty of 

school leadership is to promote human relationships, management, motivation, 
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collegial relationships, school improvement and collaboration with stakeholders 

including students, teachers, staff and community (Mosha, 2004). 

 

 Similarly, school leadership which leads to positive students‟ performance implies 

working together with people within the school, understanding their motive, aiming 

at group goals, operating through consultation and consensus, using participation 

wherever possible and maximizing the individual responsible for the attainment of 

the group goals. An effective leadership style in any school is important in creation 

of harmony or disharmony and a sense of membership (Kwakwa, 1973). However, 

the leadership style used by a particular head of school should aim at the creation and 

maintenance of a healthy organization, in which teachers will be willing and happy 

to work as a result of students‟ performance (Sushila, 2004). 

 

1.2.2 Leadership and Academic Performance in Tanzania 

In Tanzania, the relationship between leadership and academic performance deserves 

a systematic study because Tanzania has been witnessing a continuous decline in 

academic performance levels, which is really a national problem Uwezo Report, 

2010, Luddunuri, 2012). The decline of academic performance in secondary schools 

is a chronic problem of the Tanzanian education system. This problem has persisted 

for so long that the Government has been very concerned with its long term effects 

on the youths. The majority of young men and women come out of school half-

cooked, the majority of those who succeed to go to school even fail to be absorbed 

into the labor force and the few who get employed prove incompetent (Mbunga, 

1993). 
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Observation of overall academic performance in Tanzania‟s secondary school level 

has indicated a consistent declining trend, specifically in Nationa Form Four 

Examination Results. Table 1.1 shows the proportion of students passing in divisions 

one and three has been declining from 35.7% in 2006 to 10% in 2011, while the 

proportion of those categorized in divisions IV and 0 has been increasing from 

64.3% to 90% in the same period. This trend is not healthy for educational and 

economic growth of Tanzania as a nation, hence calling for investigation as to what 

is behind such declining performance. Furthermore, despite the Government‟s 

initiatives to promote students‟ academic performance in secondary schools, 

performance at Certificate of Secondary Education Examination (CSEE) is poor.  

 

Table 1. 1: Form Four National Examinations Results and Form Five Selection, 

2006-2011. 

Year Candidates 

Examined 

Percentage of 

Divisions  

I-III(Pass) 

Percentage of 

Divisions  

IV- 0 

(Poor/Fail) 

Percentage Selected to Join 

Form Five 

Public 

Schools 

Private 

Schools 

Total 

2006 85,865 35.7 64.3 25.0 13.0 39.0 

2007 125,288 35.6 64.4 20.0 10.0 30.0 

2008 163,855 26.7 73.2 19.0 7.0 26.0 

2009 248,336 17.9 82.0 10.5 4.9 15.4 

2010 352,840 11.4 88.5 8.6 3.1 11.7 

2011 339,330 10.0 90.0 9.2 2.9 12.1 

 (BEST 2006 -2012) 
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1.3     Statement of the Problem 

 

 Poor academic performance in Tanzanian secondary schools has been attributed to a 

number of factors, among others are but not limited to poor teaching environment, 

lack of teaching materials, poor teachers etc. However, it is not yet reported whether 

there is a direct relationship between students‟ academic performance and leadership 

styles. To the best of my knowledge, there has been no in depth study conducted in 

Tanzania so far that has been directed towards investigating the way schools are 

managed and the typical leadership styles found in Tanzanian secondary schools and 

their effect on the students‟ academic performance. Therefore, this study seeks to 

investigate the relationship between specific leadership styles used by heads of 

community secondary schools and students‟ academic performance. 

1.4 Study Objectives 

1.4.1 General Objective 

The main purpose of this study was to investigate the relationship between heads of 

school leadership styles and students‟ academic performance in the community 

secondary schools. 

1.4.2 Specific Objectives 

Specifically, the study attempted 

(i) To examine the dominant leadership styles adopted by heads of 

community secondary schools in Tanzania.  

(ii) To examine the extent to which leadership styles adopted by heads of 
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community secondary schools influence students‟ academic performance.  

(iii) To investigate the challenges facing heads of community secondary 

schools in their effort to apply particular leadership styles so as to 

improve students‟ academic performance. 

1.5 Research Questions 

i. What are the dominant leadership styles adopted by heads of 

community secondary schools? 

ii. To what extent do leadership styles adopted by heads of community 

secondary schools   influence students‟ academic performance? 

iii. What challenges face heads of community secondary school in their 

effort to apply their leadership styles in order to improve students‟ 

academic performance? 

1.6 Significance of the Study 

The findings of this study are significant for both practical and theoretical pursuits. It 

is significant in the sense that it pear pots to tackle a challenging issue in education. 

The issue of leadership in relation to schools performance is still an important 

problem in education. This study will give a contribution to such an ongoing research 

on leadership. At the practical level, the findings are expected to offer more insight 

into specific leadership styles that have great impact on enhancing students‟ learning 

for greater performance in community secondary schools, thus making a contribution 

to the existing body of knowledge concerning school heads leadership styles in 

educational institutions. At the theoretical level, the findings will serve as a reference 

to scholars interested in leadership and administration. Not to mention the fact 
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that the knowledge contained herein will stimulate further research on leadership 

styles that would lead to improvement in students‟ academic performance.  

 

1.7 Operational Definitions of Key Terms 

In the context of this study the following key terms had the following operational 

meanings: 

 

Leadership styles: These are methods of leadership adopted by various leaders 

(Nsubuga, 2008). They are distinctive manners and ways in which authority works 

with associates to perform institutional duties (Nyagaka, 2012).  In this study, 

leadership styles are the ways of guiding teachers and students (school community) 

to achieve school objectives.  

 

Students’ academic performance: This usually encompasses a range of factors 

such as knowledge and skills, qualification of teachers and the students‟ commitment 

and success of school management (Leithwood et al., 2004). In this study, students‟ 

performance is the knowledge and skills developed in schools through classroom 

exercises, term tests and final examinations in ordinary level Secondary School 

Education Examinations (CSEE) as assessed and published by the National 

Examinations Council of Tanzania. 

 

Community secondary schools: These are secondary schools whose construction 

is basically done by local communities and then submitted to the Government 

which supplies teaching materials, teachers and help with management (URT, 

1995). The schools serve the purpose of supplementing government effort for 
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increasing access to secondary schools for primary school leavers because they 

widen access to growing number of underprivileged population such as girls, rural 

children and the ethnic minorities (Matekere, 2003). In this study, community 

secondary schools mean the same. 

1.8      Structure of the Dissertation 

This study is organized into five chapters. Chapter one examines the problem of the 

study and its context and defines the need for this study. Chapter two focuses on the 

review of literature relevant to the study. Its main concern is to identify the 

knowledge gap. Chapter three presents methods of investigations and procedures to 

address the problem. Chapter four presents and discusses the results of the study 

which are presented under sections according to research questions. Chapter five 

summarises and concludes the study findings and provides recommendations for 

further studies based on the research findings. 
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CHAPTER TWO 

LITERATURE REVIEW 

2.1  Introduction 

 In this chapter an attempt is made to review literature relevant to the study. Different 

studies on relationship between school heads leadership styles and students‟ 

academic performance in schools have been reviewed. The chapter presents the 

concept of leadership, leadership styles, leadership theories and models, practices of 

leadership styles in the schools environment, challenges facing heads of schools in 

their practices of their leadership styles, empirical studies and research gap. 

 

2.2 The Concept of Leadership 

Leadership is something that almost everybody desires to have. Leadership is the 

quality or trait that every individual possesses, but not necessarily uses. Leadership is 

something that needs to be perfected over a given period of time, which may vary for 

each individual and context. It is the process whereby one or several individual have 

great influence and power over the group member toward the attainment of 

organizational goals. This study uses the definition by Lin (1999) who defines 

leadership as a discipline of deliberately exerting special influence within/on a group 

in order to move it towards beneficial performance that fulfills its real needs. Some 

scholars (e.g. Fullan, 2001; Okumbe, 1999; Lydiah and Nasongo, 2009; Hoy and 

Miskel, 1992) view leadership as involvement guaranteeing equal distribution of 

power among leaders and members, an ongoing activity engaged in by certain 

individuals of a community or an organization. 
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2.3  Leadership Styles 

Various leadership styles and techniques are used by school management 

(MANTEP, 1995; Vugt., 2003). Some leaders employ an autocratic leadership style, 

some use democratic/ participatory style while others uses laissez-faire leadership 

style (Mazzarella and Smith, 1989). It is believed that leadership styles are as many 

as personality types that exist, and add that some styles are open, some are closed, 

and some are flexible while others are rigid (Koontz and Weihrich, 1988). The 

different leadership styles also influence students‟ performance (Koontz and 

Weihrich, 1988).   Fullan (2001) contends that, without a proper leadership style, 

students‟ academic performance cannot be realized in schools even if the school has 

all the required instructional materials. In fulfilling their instructional roles and 

functions towards students‟ academic performance, heads of school adopt various 

leadership styles such as autocratic leadership style, laissez-faire leadership style and 

democratic/participatory leadership style (Nsubuga, 2008). 

 

2.3.1 Autocratic or Authoritative Leadership Style 

The autocratic leadership style is also known as authoritarian style of leadership. 

Under this style of leadership, power and decision-making reside in the autocratic 

leader. The autocratic leader directs group members towards the way things should 

be done. The leader does not maintain clear channels of communication between him 

and the subordinates. He does not delegate authority nor permit subordinates to 

participate in policy-making (Hoy and Miskel, 1992).  

 

 In organizations such as a school, the school heads using this leadership style 

to determine the activities to be done dictate the methods and techniques of 
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accomplishing the activities by closely supervising the way things are done. He/she 

does not involve subordinates in decision making. That is, he/she decides alone, 

hence autocratic, does not seek advice or opinions from the followers in whatever 

course of action, does not develop any close impersonal relationship with 

subordinates, and he is task oriented and has little consideration for the workers‟ 

needs (MANTEP, 1995).  Autocratic leadership is not very bad; sometimes it is the 

most effective style to use (Vugt, 2003). 

 

 Figure 2.1 adapted from Koontz and Weihrich, (1988) shows how commands from 

the head of school go to teachers. No contribution is expected or received from 

teachers in the process of decision making. This is characterized by a high degree of 

hierarchy (Koontz and Weihrich, 1988). 

 

 

  

 

 

Figure 2. 1: Authoritarian Style of Leadership.  

    

2.3.2 Democratic or Participative Leadership Style 

The democratic style of leadership is also known as participative leadership style. It 

emphasizes group and leader participation in the making of policies about 

organizational matters such as school are arrived at after consultation and 

communication with subordinates in the school. The leader attempts as much as 

possible to make each individual feel that he/she is an important member of the 

Autocratic Head of 

School 

Teacher 
Teacher 

Teacher 
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organization. Communication is multidirectional while ideas are exchanged between 

employees and the leader (Bennis and Nanus, 1985). A head of school using this 

style involves subordinates in solving problems, generating new ideas and setting 

their views. This style does not mean that the head of school has to surrender or 

submit to the majority decisions. He/she remains finally accountable for all the 

decisions made in school. The head of the school always happens to consult 

subordinates before he/she makes decisions.  

 

In this style of leadership, a high degree of staff morale is always enhanced (Reeves 

et al., 2002). The head of school uses democratic/participatory leadership style to 

build trust, respect and commitment because the style allows people to have a say in 

decisions that affect their goals and how they do their work. The democratic style 

requires the head of school to be an instructional coach who has a final say, but 

gathers information from staff members before making a decision (Campbell et al., 

1993). The democratic leadership style encourages everybody to participate in the 

affairs of the school as a whole. The subordinates feel that they are part of the school, 

and hence they are part of the leadership of the school (Nsubuga, 2008). 

 

 Figure 2.2 adapted from Koontz and Weihrich (1988) is used as an illustration of 

this leadership style. The double arrows in Figure 2.2 suggest the existence of 

interdependence between a school head and subordinates. The school head consults 

teachers before making decisions, while teachers also consult their school head in 

making their decisions (Koontz and Weihrich, 1988).  
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Figure 2.2:   Democratic Style of Leadership.   

 

2.3.3   Laissez-faire Leadership Style 

This is a French expression meaning “lead it alone”. Laissez-faire is also known as 

„hand -off- style‟. It is one in which the manager provides little or no direction and 

gives employees as much freedom as possible. All authority or power is given to 

employees and they must determine goals, make decision, and resolve problems on 

their own (Koontz and Weihrich, 1988). Subordinates, here, are given total freedom 

to select their own objectives and monitor their own work. True laissez-faire is in 

fact “non-leadership” because the leader has almost no influence over the group. This 

makes it difficult to distinguish the leader from the followers (Vugt, 2003). The role 

of the leader is just to supply materials. The leader does not interfere with or 

participate in the course of events determined by the group (Reeves et al., 2002). 

 

Under the laissez-faire leadership style, a head of school prescribes what is to be 

done and then leaves the teachers to do as they think fit. The head adopts hands off 

policy after clearly defining the teacher‟s task, and takes very little effort to increase 

productivity or develop the teachers or even meet teachers‟ needs (MANTEP, 1995).  

 

Figure 2.3 adapted from Koontz and Weihrich (1988) is used as an illustration of this 

leadership style. In this style of leadership, the heads of school allow 

Democratic Head 

of School 

Teacher Teacher Teacher 
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teachers to do what they like, less power is used. Teachers have a high degree of 

autonomy (Koontz and Weihrich, 1988). 

 

 

 

 

Figure 2.3: Laissez-Faire Leadership Style.      

2.4  Leadership Theories and Models 

2.4.1 Fiedler’s Contingency Model of Leadership  

 Fiedler‟s contingency model indicates that a leader‟s effectiveness depends upon 

three situational variables (Fiedler, 1967). The variables are leader‟s position power; 

leader member relations, and task structure (Gupta, 2006). Leader‟s position power 

refers to power arising from the position in the organization. Through the use of 

rewards and incentives a leader can win control over his/her subordinates, and make 

them move towards organizational goals. Leader-member relations refer to the 

degree of respect, trust and confidence which followers have in the leader. The leader 

becomes more effective if she/he is trusted and liked by the followers in the 

organization (Gupta, 2006). Task structure measures the extent to which the 

subordinates can be clearly articulated. If the task is clear, individuals in an 

organization can be more easily held responsible for their performance. “The quality 

of performance can be controlled and the leader can be more effective than where the 

task is vaguely defined or non-routine (Gupta, 2006). 

 

Laissez- Faire Head of 

School 

 

Teacher Teacher Teacher 
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2.4.2 Path-Goal Theory Leadership Model 

The Path-goal theory is a situational model of leadership developed by House 

(1971). It explains how leaders influence their subordinates‟ perceptions of work 

goals and paths to goal attainment (Hoy and Miskel, 2008). The theory states that, a 

leader‟s job is to clarify goals and clear path to these goals by providing guidance, 

support and rewards (Gupta, 2006). The path goal theory focuses on four basic types 

of leader behaviors, which are found in Hoy and Miskel, (2008) as follows: One; 

directive leadership, in which a leader clarifies expectations, direction, and asks 

subordinates to follow rules and procedures. Two, achievement-oriented leadership 

in which a leader sets challenging goals, seeks performance improvement and show 

confidence that subordinates will attain high standards. Three, supportive leadership, 

in which a leader shows concern for the well being of subordinates, and creates a 

friendly climate in the work- group. Four, participative leadership whereby a leader 

calls for consultation with subordinates and use of their ideas before decisions are 

made. 

 

2.5  The Dominant Leadership Styles Practised in Schools 

Successful heads of school employ a democratic form of leadership style as they 

work with people in the organization (Lussier and Achua, 2001). Although autocratic 

approach was once a dominant form of leadership in human affairs, it has fallen out 

 of favor in the present age, often replaced by more democratic or humanistic styles 

(Goleman et al., 2002). In a democratic leadership team members are often more 

dedicated to their work because they feel that they have had input in, not just what 

was done but how it was done. They take ownership of situations because 

ownership is entrusted to them, and they are usually willing to work harder 
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because they know that they will share in the credit (Vugt, 2003).  

 Democratic leaders are supportive. They are considerate of the needs and 

preferences of their subordinates, treating them humanly. Leaders are consultative, 

participative, and democratic in decision making (Vugt, 2003). Their style of 

leadership is one of supervising in a general manner rather than imposing tight 

controls (Goleman et al., 2002). The democratic leadership style is necessary 

because school organizations are so complex and the tasks so wide that no single 

person has the energy and skills to handle all of the leadership functions (Leithwood, 

1992). 

 

School leaders who use autocratic style of leadership lead to poor performance, 

because they adopt harsh leadership styles. The more autocratic one becomes, the 

poorer the performance of the school and the contrary is also true (Hersey, 2009; 

Nsubuga, 2008). In using democratic leadership approach, the school relies on 

multiple sources of leadership across the school to guide and complete numerous 

tasks that vary in size (Hoy and Miskel, 2008). Mhozya (2010) investigated the 

perceptions of senior management teams in selected Botswana secondary schools. 

He found the democratic leadership style to be the dominant type of leadership in 

institutions such as schools. He argues that this type reflects peoples‟ decision 

making processes at the school level. The school systems use this kind of leadership 

style because it has potential to contribute to teachers‟ professional development, 

especially for those teachers who show maturity to take authority and responsibilities 

in their work. Democratic leadership style is dominant in schools although in some 

circumstances autocratic leadership styles can work better compared to other 

leadership styles such as democratic and laissez- faire (Adeyeni, 2010) 
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2.6 The Role of Heads of School in Students’ Academic Performance 

The important role of a school head lies on students‟ academic performance. Student 

performance enters into the realm of accountability (Campbell et al., 1993).  

Leadership is the application of power and the legitimate authority acquired by a 

leader to be able to effectively transform the organization through the direction of the 

human resources that are the most important organizational asset, leading to the 

achievement of desired purpose. This can be done through the articulation of the 

vision and mission of the organization at every moment, and influence the staff to 

define their power to share this vision (Adlam, 2003). A visionary leader is 

responsible for defining a clear vision to provide direction for the future of the 

school. This vision would reflect their own personal understanding and perception of 

both the current situation and the future. The vision of the school head is paramount 

for school excellence, lack of vision and mission in the management of the schools 

often leads to imbalance in the allocation and use of resources in the schools 

(Nsubuga, 2008).  

 

Schools do not become great because of magnificent buildings but because of 

magnificent school heads. The quality of leadership makes the difference between 

the success and failure of a school (Dunklee, 2000). A head of school is the leader in 

a school, the pivot around which many aspects of the school revolve, and the person 

in charge of every detail of the running of the school, be it academic or 

administrative. A head of school should be involved in making most of the decisions 

of the school. It is therefore important that a head of school is a leader, a thinker 

and a decision maker. A discreet head of school will employ teamwork as a 
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working strategy. He will set up committees and smaller groups of members of staff 

to investigate ideas or strategies. It therefore behooves the head of school to be a 

good team player. It is important that the performance of a school is appraised 

against the performance of the person who leads it (Sushila, 2004). 

 

Kwakwa (1973) describe the head of school as the keeper of the keys, the director of 

transportation, the coordinator of correspondence, the quartermaster of stores, the 

publisher of handbooks, the director of public relations and the instructional leader. 

A head of school is therefore a key person in any education system. He takes care of 

the final arrangements for the education of students in a school. His role as a 

facilitator of all school activities cannot be taken for granted if he is expected to give 

the right kind of education to students‟ academic performance. One of the managerial 

duties of the school head is to oversee teaching and learning in the school and this 

involves inspecting teachers‟ professional documents such as schemes of work, 

lesson plans, lesson notes, records of marks and observing lessons while teachers 

teach (Nyagaka, 2012). Lesson observations are carried out for different purposes 

ranging from the need to assist new teachers, ensuring quality teaching in the school 

and for performance appraisal. The role of school head is to maintain the school so 

that it can successfully accomplish its task of maintaining high academic 

performance among the students (Nyagaka, 2012). 

2.7 Challenges of School Leadership in Relation to Academic Performance 

Enrollment growth has outpaced the increase in resources resulting in shortages of 

instructional materials and supplies, poorly stocked libraries and double or triple shift 

use of facilities (Mbelle and Katabaro, 2003). In Sub Sahara Africa, the number 

of students in the class is so large that high quality instruction cannot be 
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ensured (ADEA, 2003). Sometimes the double shift system emerged in the schools 

as a solution to overcrowding of classes in urban areas. In most Sub Saharan African 

countries, teachers resort to combine streams as a means to reduce the shortage of 

classrooms in both primary and secondary schools. Also double shift classes are 

adopted due to shortages of educational facilities especially classrooms, furniture and 

teachers (IRIN, 2008). Teachers resort to borrowing textbooks and other teaching 

materials from the nearby schools. They also purchased their own textbooks and 

reference books so as to cope with the shortage of resources (Musera et al., 2012). 

 

Heads of school facing many problems which hinder them from achieving their 

responsibility including styles of their leadership. Many tasks have been assigned to 

them, and there are also some informal tasks that are not indicated in their duties and 

they are supposed to attend to them too. This includes things like being involved 

outside the school especially in learning activities, participating in peer coaching 

among principals and administrators, and spending time in the community things 

which hinder them from being in their school throughout, hence fail to be systematic 

in their daily leadership and leadership styles (Makundi, 2004).Teaching and 

learning environment is also a challenge to school heads when using various 

leadership styles because of shortage of resources. Teaching and learning 

environment in Tanzania has a great impact on students‟ academic performance since 

it does not ensure comfort and ability to learn (HakiElimu, 2007). 

 

Enrollment in secondary school level continues to rise and school heads are coupled 

with the pressure to produce quality results, while many schools still have inadequate 

funds and poor facilities (Musera et al., 2012). School heads are poorly prepared. 
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He further opined that heads of school are paid too little compared to hours of work 

per week. They are provided with the uneven quality of teachers and insufficient 

resources for rising expectations (Usdan, 2000). 

 

2.8 Empirical Studies from Outside Tanzania 

Suraya and Yunus (2012) investigated the principal leadership styles of high 

academic performance in selected secondary schools in Kalantan Durulnaim. The 

study aimed at investigating the perceptions of teachers of the principal leadership 

styles in high-academic performance schools. It involved five selected secondary 

schools that are acknowledged by the State Department of Education, Kelantan as 

the „A‟ or „control‟ schools.  The study was quantitative in nature and intended to 

investigate the relationship between teachers‟ characteristics and perceptions of 

principal leadership styles. The findings of the study showed that the teachers 

perceived positively the principal leadership styles. Moreover, it was also found that 

the role of the principal is important in determining the high-academic performance 

of students in examinations. 

 

The study by Naidoo et al., (2012) in South Africa on management and leadership in 

secondary schools revealed that the leaders of schools used different leadership 

styles, whereby the dominant style of leadership was participatory which is 

characterized by high task and high relationship behavior. Under this study, 

participatory leadership is found to have the strongest positive impact on school 

performance because the head of school‟s motive is to empower teachers as partners 

and both the head of school and teachers are guided by a shared vision. 

Khalid et al., (2012) conducted a study to compare the administrative styles of 
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secondary school head teachers of federal and provincial government schools. Six 

federal and fourteen provincial schools in Multan city (Pakistan) were selected as a 

sample. All the teaching and non teaching staff of the schools were taken as a 

population of the study. The findings from the study revealed that, there was a 

significant difference between the federal and provincial employees towards the 

democratic style of administration. The difference between the federal and provincial 

employees towards the autocratic style was insignificant. The difference between the 

federal and provincial employees towards the laissez-faire style was also 

insignificant. 

 

Lin (1999) conducted a study on principals‟ leadership styles and school 

effectiveness in selected public secondary schools in New Jersey in USA. The study 

investigated principals‟ leadership styles and leadership flexibility. It also determined 

their relationship with schools‟ effectiveness as measured by students‟ academic 

performance, graduation rates and post-graduation plans in selected public secondary 

schools in New Jersey. The research findings revealed that principals‟ leadership 

styles did not have a significant correlation with schools‟ effectiveness as measured 

by students‟ academic achievements. The principals‟ leadership styles and leadership 

flexibility were independent of school socio economic status or school sizes. 

 

2.9 Studies from Tanzania 

The vital role that education leadership and administration can play in promoting the 

effectiveness and the quality of education is clearly stated in the Education and 

Training Policy of Tanzania, which states; the provision of quality education 

and training is the ultimate goal of any education system. This goal, however, 
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cannot be achieved without a well established and effective management and 

administrative machinery system (ETP, 1995). 

 

Temu (1980) examined the leadership styles, teamwork and implementation of 

school projects in secondary schools. The purpose of the study was to find out the 

leadership styles that existed in secondary schools, examine the work relations that 

existed between students, teachers and heads, also to find out  the level of  

cooperation that existed  between them, and how it affected the level of 

implementation of school projects. 

  

The findings of the study revealed that leadership styles in schools were democratic 

and autocratic. It was, however, revealed that heads of schools did not have the 

confidence with those they lead and did not welcome constructive criticism in 

meetings. The study also revealed that the work relations between teachers, students 

and heads were generally poor and that heads allowed less participation spirit in 

projects. This study differs from what the present one in the manner that, the latter 

study seeks to investigate the relationship between heads of school leadership styles 

and students‟ academic performance in Tanzania community secondary schools. 

 

2.10 Synthesis and Knowledge Gap 

 

In this chapter basic concepts relating to this study have been elaborated, for example 

the concepts of leadership and academic performance; leadership styles and the role 

of school heads on students‟ academic performance; leadership theories and models  

have been reviewed. Many studies have proved that school heads make a 
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substantial contribution to improving students‟ academic performance (Kwakwa, 

1973; Hallinger, 2003; Sushila, 2004; Gupta, 2006; and Hoy and Miskel, 2008). 

 

However, many of studies that attempt to examine leadership styles and academic 

performance were conducted outside Tanzania. To relate them into Tanzania schools 

education system may not be clear, because such studies may lack some key aspects 

that are qualified in Tanzania context. The few studies conducted in Tanzania focus 

on different leadership styles, not strictly on the one investigated by the present 

study.  Temu (1980) examined the relative impact on leadership style, team work and 

implementation of school projects while the present study‟s focus is on the 

leadership styles of heads of school and students‟ academic performance. The results 

and conclusion drawn from leadership styles and implementation of schools projects 

cannot be the same to the present study, which investigating the way schools are 

managed and the typical leadership styles found in Tanzanian secondary schools and 

their effect on the students‟ academic performance. This is a gap that this study seeks 

to fill in. Precisely speaking, this study seeks to investigate the relationship between 

specific leadership styles used by heads of community secondary schools and 

students‟ academic performance. 
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CHAPTER THREE 

RESEARCH METHODOLOGY 

3.1    Introduction 

This chapter deals with study area and methodological procedures used in the 

collection of the relevant data. It describes the methods and the procedures which 

were employed in the process of data collection and analysis. More specifically, the 

chapter focuses on the research approach and design, geographical setting of the 

study, population, sample and sampling procedures, methods of data collection and 

techniques. Other aspects include validity and reliability of the study instruments of 

data collection and ethical considerations. 

3.2 Study Area 

This study was conducted in Hai District which is located in the Northern Tanzania, 

Kilimanjaro Region. The Region consists of 206 community secondary schools. 

Kilimanjaro was selected because it is the area with many community secondary 

schools and no similar study has ever been conducted here. Hai District has 27 

community secondary schools.  The District ranks third from bottom for having few 

schools in Kilimanjaro Region after Mwanga District (25) and Moshi Municipality 

(18), while other Districts with the number of schools in brackets include Rombo 

(42), Same (43) and Moshi Rural (52).  
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Out of the 27 community secondary schools in Hai District, there are 11 experienced 

heads of school, and the remainders are new heads of school, most of whom have not 

yet attended school management courses. However, the District has few public 

secondary schools, students‟ academic performance in most schools is poor, and 

hence this influenced the researcher to undertake this study in the respective area 

(TAHOSSA District Report, 2010; District Education Office, 2012).  A sample of 

eight secondary schools out of 27 community secondary schools in the District were 

randomly selected. 
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Figure 3. 1: Hai District Map (Administrative Office Hai District, 2013). 

3.3 Methodology 

3.3.1 Research Design and Approach 

The study was basically qualitative in nature. However, some quantitative data were 

obtained from the study. Quantitative research approach involves quantifying data 

and describing characteristics using numerical methods (Best and Khan, 2006), while 

qualitative research involves presenting data in a descriptive way. Qualitative 

approach was used to analyze data collected from interviews and 

documentary review. Qualitative research approach allows interaction 
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between the researcher and the informants for detailed information. Also, it enables 

the researcher to get first-hand information about the problem under investigation 

(Best and Khan, 2006). 

 

The study used descriptive survey design to describe the characteristics of particular 

individuals or groups. Descriptive survey design is a method of learning by 

describing trends and identifying important beliefs and attitudes of individuals 

(Creswell, 1994). This method was used to describe systematically and accurately 

the situation in the area of the study. This design enabled the researcher to gather 

information about the relationship between leadership style of school heads and 

students‟ academic performance. 

3.3.2 Study Population 

Population refers to all members of the group of interest to the researcher (Kothari, 

2004). The population of this study was comprised of heads of school, teachers and 

student leaders. 

 

 Heads of school were involved as they are the ones who have rich information on 

how they use various leadership styles, in managing their schools in relation to 

students‟ performance. Student leaders were important sources of information as 

they acted as a bridge between the administration and students. Their opinions and 

views were important. 

 

Teachers were used to provide rich information on how the heads of school manage 

their schools since they are subordinates of the heads of school. They daily 
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observe what the heads of school use as leadership styles which in turn have an 

influence on students‟ academic performance. Moreover, teachers were included in 

the sample because generally they have relevant and reliable information about the 

nature of leadership styles and performance in schools. 

 

2.3.3 Sampling Techniques 

A sample serves as the representation of the target population (Cohen et al., 2007). 

The sample in this study was streamlined by the information required and the general 

purpose of the study. Thus, the study sample was comprised of estimated sample of 

every head of selected community secondary  school, five teachers from each 

selected school and five student leaders‟ from each school. Generally, the estimated 

total sample size of the study consisted of 88 respondents. The study used purposive 

sampling and stratified random sampling. Purposive sampling as the deliberate 

choice of an informant due to the qualities the informant possesses (Creswell, 1994). 

 Purposive sampling was used to select eight heads of school by virtue of their 

administrative position. This is due to the fact that they possess vital information 

about their schools‟ objectives and performance, problems and challenges in 

attaining them. Purposive sampling is an occasion based on previous knowledge of a 

population and the specific purpose of the research investigators for use in personal 

judgments to select a sample (Fraenkel and Wallen, 2000). In this study, purposive 

technique was employed to select category of schools and heads of school. 

 

 Stratified random sampling was employed to select five teachers in each school. A 

stratified sampling technique also was used to obtain 5 student leaders from 

each selected school. Stratified sampling is a method whereby the population 
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required is divided into subpopulations called strata and that probability sampling be 

conducted independently within each stratum (Cohen et al., (2007). The stratum was 

comprised of male and female student leaders from forms 3-4, after identification 

student leaders were randomly selected by picking “yes or no”. Those who picked 

“yes” were included in the sample. 

3.3.4 Data Collection 

Data collection is the process of obtaining evidence in a systematic way to obtain 

answers to the research problem. It is the methods of generation of data related to the 

study (Creswell, 1994). The data collection methods used in this study were 

comprised of interviews with school heads, questionnaires for teachers and students, 

and documentary review. The researcher visited eight ordinary level community 

secondary schools, namely Tumo, Kiselu, Hai, Lyasikika, Mailisita, Nkuu, 

Harambee and Nkokashu secondary schools. 

 

3.3.4.1 Semi-Structured Interviews 

The study employed semi structured interview in gathering the information from the 

heads of school. This instrument leads to more information and greater depth 

information (Kothari, 2004). This method was used to gather face to face information 

from the respondents. The method was useful to the researcher as it gave her an 

opportunity to ask broad questions, observe a high degree of objectivity as well as 

probe and seek for clarification. This instrument was used to collect data on 

respondents‟ views on the kind of leadership used in their particular schools and 

which leadership styles are adopted by heads of community secondary schools and 

how heads of schools‟ leadership styles can improve students‟ academic 
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performance. One advantage of semi structured interviews is that it maintained 

rapport between the respondents and the researcher. Therefore the respondents were 

free to express their views. 

3.3.4.2 Questionnaire Survey 

Questionnaire survey consisted of a mixture of both open-ended and closed-ended 

question. Closed-ended questions limit the respondents to the specificity of the 

responses for the purpose of quantification and approximation of magnitude while 

open-ended questions invite free ranging responses for obtaining a deep 

understanding of the respondents‟ views (Fraenkel & Wallen, 2000). Questionnaires 

are relatively easy and efficiently to administer to the large number of people 

quickly. The researcher can administer the questions and collect a considerable 

amount of information (Kothari, 2004). In this study, questionnaires were 

administered to teachers and students. Questionnaires were useful as they provided a 

lot of information at a relatively low cost in terms of time and material resources. 

Students filled the questionnaires under the supervision of the researcher for more 

clarification of items that were not clear while teachers filled the questionnaires in 

their own time.  

 

Furthermore, the study employed likert scale in gathering the information.  The likert 

scale is a technique that evaluate attitudes toward a study by presenting a set of 

statements about the study and asking the respondents to indicate for each whether 

they strongly agree, agree, undecided, disagree, or strongly disagree (Ary et al., 

1996). The study opted for the likert scale because of its advantages.  Likert Scales 

are simple to construct even with few items (Ary et al., 1996). The likert Scale 
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is the most frequently employed measure of attitude (Clerk-Carter, 1997). In this 

study, likert scale was administered to teachers and students. Likert scales provided 

information relating to academic decisions on quality improvements measures, 

students attitude towards school heads styles of leadership.  

3.3.4.3 Documentary Review 

Documentary review entails reviewing different documents so as to get useful 

information for the study. The documentary review provide an insight into the 

problem being studied by cross validating and augmenting information obtained 

from other methods and sources of data (Ary et al., 1996). For this purpose, 

documentary review involved a review of records of National Form Four 

Examination Results for the past five years (2007-2011), Staffs meeting minute‟s 

books and minutes of students‟ council enabled the researcher to see academic 

decisions on quality improvements measures. Teachers and students attendance 

registers were used by the researcher to obtain information regarding attendance to 

find out the extent to which students observe punctuality as one of the determinants 

of performance. Furthermore, log books and lesson plans were reviewed to find out 

if teachers complete the topics on time and if they prepare schemes of work and 

lesson plans as an indicator of effective leadership. The study used these documents 

to check the trustworthiness of the information collected from questionnaires and 

interviews, to ensure the reliability of the data. 

 

3.3.5 Data Analysis  

Data analysis involves examination of what has been collected in a survey or 

experiment and drawing conclusion and inferences from it. Data collected from 
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the field through various data instruments, namely interviews, questionnaires and 

documentary review were subjected to content analysis and some quantitative 

analysis where necessary. The purposes of data analysis procedure is to summarize 

data collected and organize it in such a way that they can answer related questions, 

prove or disprove hypothesis (Kothari, 2004). The analysis of quantitative data was 

done through descriptive statistics with the help of Statistical Package for Social 

Science (SPSS) software tool. The descriptive statistics used include frequency 

distribution tables and bar charts. Qualitative data were subjected to content analysis 

and description. Participant views collected through questionnaires and interviews 

were summarized on each research theme. In this category, views from students‟ 

leaders, teachers and heads of school were coded, broken down and summarized into 

subcategories related to each research objective or question. 

3.3.6 Validity and Reliability 

 Validity and reliability are essential to the effectiveness of any data gathering 

procedure (Best and Khan, 2006). Throughout the process of data collection, analysis 

of the results and discussion of the findings the study observed reliability and 

validity. Efforts were made to see that, the instruments for data collection were valid 

and reliable. In this study, validity and reliability were addressed by preparing the 

semi structure interviews, the likert scale statements, open-ended and closed 

questionnaires in advance and asking the supervisor and fellow students to cross-

check accuracy, clarity and relevance. 

 

Validity and reliability of the instruments were observed by using multiple data 

sources. These were interviews, documentary review and the 



 
 

33 

questionnaires. These were used to minimize bias, so was helped the researcher to 

provide accurate and credible report.   

3.3.7 Ethical Considerations 

The study considered that ethical principles governing data collection were observed 

that is, no harm should come to participants as a result of their participation in the 

study. The ethical principles during conducting research were observed. Before 

undertaking the study, the researcher sought and obtained research clearance to 

legally conduct the study from the University of Dodoma, which introduced the 

researcher to the Kilimanjaro Regional Administrative Secretaries (RAS), who 

issued an introductory letter to the District Executive Director (DED) of Hai district, 

who granted me permission to conduct research in the selected area.  Informed 

consent to conduct research and participate in the study was sought from school 

heads, teachers and students. To ensure confidentiality, the questionnaires were filled 

anonymously and researcher assured respondents that data were for academic 

purposes only and not otherwise. The researcher maintained good communication 

skills to convince all participants to provide positive responses. 

3.3.8 Limitation of the Study 

The study was limited by the following factors. In some schools, some heads of 

school were not comfortable during the interview session, probably because they 

were afraid of risking their job security and occupational status as school heads. 

Some questions touched on their leadership qualification and their styles of 

leadership in relation to students‟ academic performance. The researcher made it 

clear that the study was for academic purposes and assured the respondents 
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that the responses would be treated with confidentiality. After explaining the purpose 

of the study the respondents expressed their views willingly. 

 

Distance was a limiting factor; some of the sampled schools were located far from 

the researcher‟s residence in rural remote areas where there was no reliable means of 

transport. The researcher was forced to walk a long distance or/ to hire a motorcycle 

as a means of transport. This delayed the data collection process. However, this did 

not affect the findings of the study as the researcher had to increase the number of 

days in the field. 

 

Another limitation was lack of record keeping. Many community secondary schools 

are poor in record keeping. This resulted in some documents going missing such as 

school meeting documents. The researcher solved this through personal 

communication with the respondents. 

. 
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CHAPTER FOUR 

RESULTS AND DISCUSSION 

4.1     Introduction  

The main purpose of the study was to investigate the relationship between heads of 

school leadership styles and students‟ academic performance. This chapter presents, 

analyses and discuses the results obtained from questionnaires; documentary review 

and personal interviews from different categories of respondents. A number of 

descriptive statistics such as frequency distribution tables and bar charts are 

employed in the presentation and analysis of the data. 

 

4.2 Respondents by Sex 

The aspect of sex was taken into consideration during data collection in order to 

ensure fair distribution of respondents. Table 3.1 shows that more than half (51.5%) 

of the teachers were female, while (48.5%) were male. Further, among the 40 student 

leaders who participated in this study, 20 (50%) were male and the remainder 20 

(50%) were females. This implies that the information provided reflects fair 

participation of respondents in the study. 

 

4.2.1 Respondents’ Education Level  

Education is always regarded and valued as a means of liberation from ignorance. It 

is perceived as among the factors that influence an individual‟s perception of an 

intervention before making decision to take part. In this case, education was 

taken into consideration. The education level indicates to what extent 
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respondents are competent in providing required information. Table 4.1 shows that 

out of 66 respondents, 30 (45.5%) attained a Diploma in Education, 34 (51.5%) had a 

Degree in Education and 2 (3.0%) had Masters in Education. Eight (5.0%) male 

student leaders were from Form III and the other 8 (5.0%) female student leaders 

were from Form IV. The implication of the level of education is that all respondents 

contacted were able to read and respond to the questionnaires. 

 

Table 4. 1: Distribution of Respondents by Sex and Education. 

Demographic Variables Frequency Percentage 

(%)  

Sex 

Male teachers  32 48.5 

Female teachers  34 51.5 

Male student leaders 5 5.0 

Female student leaders 5 5.0 

Total 82 100 

 

Education 

 

 

 

Diploma in Education 30 45.5 

Degree in Education 34 51.5 

Masters in Education 2 3.0 

Total (N) 66 100 

    Source: Field Data 

4.2.2 Work Experience of Teachers 

Work experience of respondents was the other important aspect which was taken into 

account during data collection. The respondents were asked to specify the duration of 

their stay in the community secondary schools. Findings in Table 4.2 show that 8 

(12.1%) had worked for less than 4 years in the same school, 22 (33.3%) had worked 

for between 5 to 9 years, 20 (30.3%) had worked for between 10 to 14 years, and 16 

(24.2 %) had worked for over 15 years. 
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       Table 4. 2: Teachers’ Work Experience. 

Work Experience (years) Responses 

Frequency (n) Percentage (%) 

0 -4  8 12.1 

5 - 9  22 33.3 

10 - 14  20 30.3 

15  16 24.2 

Total (N) 66 100 

       Source: Field Data 

 

The findings above imply that, most of the teachers had enough working experience. 

The majority of the respondents had long working experience in both public and 

community secondary schools, hence serving as a source of reliable information as 

far as this study is concerned. 

 

Teachers, on the other hand, were asked to specify the number of years they had been 

working with the current head of school. The findings show that 17 (25.8%) had 

worked for less than 2 years, 39 (59.1%) had worked for between 3 to 5 years, 5 

(7.6%) had worked for between 6 to 8 years, and 5 (7.6 %) had worked for over 9 

years as shown in Table 4.3. 

 

   Table 4. 3: Teachers’ Work Experience with the Current Head of School. 

Teachers’ Work Experience (years) Responses 

Frequency (n) Percentage (%)  

 

 

 

 

 

 

 

 

 

 

((((((%) 

0 - 2  17 25.8 

3 -5 39 59.1 

6 - 8  5 7.6 

9  5 7.6 

Total (N) 66 100 

 Source: Field Data 
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4.3     What are the dominant leadership styles adopted by heads of Community  

 Secondary Schools? 

The first objective sought to examine the dominant leadership style adopted by heads 

of community schools in Tanzania secondary schools. To examine the dominant 

leadership styles adopted by the heads of community secondary schools in the Hai 

District, a number of questions were asked to capture this information. The first 

question required teachers to mention the type of leadership which they think is more 

practised in their school. The findings are as follows: 34 (51.5%) democratic 

leadership style, 26 (39.4%) autocratic leadership style and 6 (9.1%) the laissez- 

faire leadership style (Table 4.4). 

 

Table 4. 4: Types of Leadership Styles Practised by Heads of School. 

Types  of  Leadership  Styles Frequency (n) Percentage (%) 

Democratic 34 51.5 

Autocratic 26 39.4 

Laissez-faire 6 9.1 

Total (N) 66 100 

    Source: Field Data 

 

The findings in Table 4.4 suggest that the majority of the heads of school in the Hai 

District practically use democratic leadership style to run their schools followed by 

autocratic leadership style though there are few of them who use laissez-faire style of 

leadership. 

 

These findings agree with those of Adeyemi (2010) in Senior Secondary schools 

from Ondo State, Nigeria  showing that the democratic leadership style was the 
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most commonly used by principals of those Schools followed by laissez- faire and 

autocratic leadership styles. In another study in Uganda, Nsubuga (2008) found that 

heads of school adopted a range of leadership styles which are democratic leadership 

style; autocratic leadership style and laissez faire leadership style. In addition, the 

study in South Central region in Botswana establishes that senior management teams  

in those schools have the inclination towards the democratic style of leadership. 

However, it is worth mentioning that some people need to be lead, depending on 

their maturity levels, ability and willingness to perform tasks (Mhozya, 2010).  

 

Similarly, the study by Ndabise (1992) on leadership styles and their effects on 

management of teachers‟ training colleges in Tanzania shows   that the dominant 

leadership style used in teachers training colleges is democratic leadership style. 

Likewise, the study in Nsukka Education Zone of Enugu State, Nigeria, shows that 

principals adopted three leadership styles in their administration namely; autocratic 

leadership style, laissez- faire leadership style and democratic leadership style. The 

highest rating was given to autocratic leadership style (Omeke et al, 2012). The 

study of Naidoo  et al, (2012) in South Africa on management and leadership in 

secondary schools revealed that the leaders of schools used different leadership 

styles, whereby the dominant style of leadership was participatory which is 

characterized by high task and high relationship behavior. Under this study, 

participatory leadership is found to have the strongest positive impact on school 

performance.  

 

The second question was how is the type of leadership you have mentioned employed 

in your school? The aim of this question was to ascertain if the type of leadership 
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mentioned by the respondents is practised in their schools. The questionnaire used a 

5 point likert- scale as follow, 1-Strongly agree; 2- Agree; 3-Neutral, 4- Disagree and 

5-Strongly disagree. 

 

These responses were provided by respondents whose school heads practise 

democratic leadership styles.  In response to whether heads of school encourage an 

open participatory learning environment, the results were as follows (Table 4.5):  34 

(43.6%) strongly agree, 35 (44.9%) agree, 1 (1.3%) neutral, 6 (7.7%) disagree, and 3 

(3.8%) strongly disagree. The majority (61; 78.2%) supported the statement.  

 

Heads of school reported that they usually encourage an open participatory learning 

environment to both teachers and students in order to influence excellent academic 

performance in their schools. These findings concur with the study on the 

relationship between leadership styles and school climate in Botswana Secondary 

Schools (Oyetunji, 2006). The study showed that the open climate enhances 

teachers‟ commitment and empowerment. The relationship between the heads of 

school and teachers is genuine, such that it promotes discussion and cooperation, 

encourages teachers and increases their spirit of working (Oyetunji, 2006). 
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Table 4. 5: How Democratic Leadership Style is employed in School. 

Statements Strongly 

agree 

Agree Neutral Disagree Strongly 

disagree 

Total  

n % N % n % N % N % N % 

The head of 

school 

encourages an 

open participatory 

learning 

environment 

28 35.9 33 42.3 1 1.3 10 12.8 5 6.4 78 100 

The head of 

school provides a 

chance for 

decision-making. 

20 25.6 35 44.9 2 2.6 11 14.1 10 12.8 78 100 

The head of  

school allows 

discussions 

among teachers 

and students 

29 37.2 33 42.3 4 5.1 7 9.0 5 6.4 78 100 

Source: Field Data 

 

In response to whether heads of school involve the staff and students in decision-

making, the responses were as follows:  34 (43.6%) strongly agree, 29 (37.2%) 

agree, 2 (2.6%) neutral, 9 (11.5%) disagree and 4 (5.1%) strongly disagree. The 

heads of school in the interview reported that they have various means for reaching 

the conclusions, and the decisions are reached by the majority vote and consensus 

with the whole school. The findings suggest that most of the heads of school leave 

room for both teachers and students to participate fully in the decision making 
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process. It was reported that they have been doing so in order to have collective 

bargaining on issues related to students‟ academic performance.  Inclusion of all 

members of the school community in decision making process creates a climate 

where the democratic values of fairness; justice and equality are honored and this 

leads to greater efficiency, effectiveness and better outcome (Scheerens, 2000). 

 

 Lastly, in response to whether heads of school allow discussion among teachers and 

students, the responses were as follows: 29 (37.2%) strongly agree, 33 (42.3%) 

agree, 4 (5.1%) neutral, 7 (9.0%) disagree and 5 (6.4%) strongly disagree.  The 

majority (62; 79.5%) where democratic leadership style is practised supported the 

statement. Respondents where democratic style of leadership is practised reported 

that they allow discussion among teachers and students to participate in matters 

affecting their schools. Responses from the respondents support the findings that in 

these schools the democratic leadership style is predominant. This findings is similar 

to  the study by Kohn (1998) who found that students‟ cooperation can be enjoyed 

when they are involved in decision making on classroom matters, for instance, class 

rules, sometimes, what to be learned ,etc. 

 

Generally, students‟ academic performance in schools cannot be attained without the 

cooperation and efforts of both teachers and students. Therefore, among others, the 

major duty of the head of school is to manage his/her teaching staff and students 

carefully. He/she should undertake the process of decision making and allow 

discussion in order to raise efficiency and effectiveness in his/her school including 

students‟ academic performance. The Path-Goal Theory asserts that when decision 

making is based on consultation with the group and information is shared with the 
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group, it ease for the group to achieve the work goal (House, 1971). 

For respondents whose schools use autocratic leadership style the following 

questions were asked in order to check the validity of their responses. 

 

Table 4. 6: How the Autocratic Leadership Style is employed in Schools. 

Statements Strongly 

agree 

Agree Neutral Disagree Strongly 

disagree 

Total  

n  % n  % n  % n  % n  % n  % 

The head of 

school uses power 

and authority to 

maintaining order 

in schools. 

37 47.4 32 41.0 1 1.3 5 6.4 3 3.8 78 100 

The head of 

school closely 

supervises and 

establish tight 

controls to assure 

that students 

study hard 

30 38.5 35 44.8 0 0 9 11.5 4 5.1 78 100 

The head of 

school does not 

delegate authority 

nor seek advice 

from the teachers 

in whatever of 

action 

27 34.6 29 37.2 1 1.3 12 15.2 10 14.1 78 100 

Source: Field Data 

 

With regard to whether the heads of school use power and authority to 

maintain order in the schools, responses were as follows (Table 4.6); 37 (47.4%) 
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strongly agree, 32 (41.0%) agree, 1 (31.3%) neutral, 5 (6.4%) disagree, and 3 (3.8%) 

strongly disagree. The majority were of the view that heads of school use power and 

authority to maintain order in schools, which is a sign of authoritative style of 

leadership. Studies show that the autocratic leader directs group members towards 

the way things should be done. The leader does not maintain clear channels of 

communication between him and the subordinates (Hoy and Miskel, 1992).  

Regarding whether the head of school closely supervises students and establishes 

tight controls to ensure that students study hard, the responses were as follows; 30 

(38.5%) strongly agree, 35 (44.8%) agree, 0 (0%) neutral, 9 (11.5%) disagreed and 4 

(5.1%) strongly disagree. The result of this statement shows that the leadership style 

adopted is autocratic. 

 

Another statement for response was “the head of school neither delegates authority 

nor seeks advice from the teachers in whatever action”. The responses were as 

follows: 27 (34.6%) strongly agree, 29 (37.2%) agree, 1 (1, 3%) neutral, 12 (15.2%) 

disagree and 10 (14.1%) strongly disagree.  

 

In schools where the authoritative leadership style is practised, respondents reported 

that power was concentrated in the office of the school head, which implies that all 

matters were decided by the school head. Furthermore, in some schools respondents 

reported that due to this situation some teachers do not teach in the absence of school 

head, others enter the class late while others are there just for the sake of being there.  

The study by Vugt (2003) observed that the autocratic leadership style is not very 

bad; sometimes it is the most effective style to use, but it can include the following 

situation, new, untrained employees who do not know which tasks to perform or 

which procedures to follow, require effective supervision.  MANTEP (1995) 
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suggested that in a certain situations people need to be forced to work in order to 

enhance better productivity. However, a head of school may use this style for 

activities that must be done in the way they should be done. 

 

It is, however possible to have situations where the leader‟s style does not match the 

situation. In this respect, Fiedler (1967) suggests that to be effective, the leader 

should either adapt his/her leadership style or change the situation by modifying the 

group task situation. 

 

Therefore, as the head of school there are situations when an individual has to take 

decision without consultations especially when  a school head feels consulting will 

delay the process of decision making so under such circumstances  a school head has 

to dictate  to ensure that things goes as they have planned. 

 

Another section of the questionnaire sought to check whether in those schools 

indicated to have used laissez- faire leadership style there are indicators of laissez- 

faire leadership. 

 

In response to the statement heads of school do not run the school according to the 

school rules and regulations the responses were indicated as follows (Table 4.7): 18 

(23.0%) strongly agree, 19 (24.4%) agree, 1 (1.3%) neutral, 23 (29.5%) disagree, and 

17 (21.8%) strongly disagree. The trend of the findings indicates that the majority of 

respondents did not support this argument. This shows that heads of school do not 

run their schools under rules and regulations, which is the key disciplinary tool. Also, 

this mean the laissez- faire leadership style in schools. MacDonald‟s (2007) is 
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of the view that the school head, who employs the laissez- faire leadership style, 

looks after people and values, and friendly relations more than productivity. 

 

 

 

 

 

Table 4. 7: How the Laissez- faire Leadership Style is employed in Schools. 

Statements Strongly 

agree 

Agree Neutral Disagree Strongly 

disagree 

Total  

N % n  % n  % n  % n  % n  % 

The head of school 

does not run the 

school according to 

the school rules 

and regulations. 

18 23.0 19 24.4 1 1.3 23 29.5 17 21.8 78 100 

The head of  

school   leaves the 

concern of   the 

school‟s 

development to 

teachers and 

students leaders  

18 23.0 16 20.5 2 2.6 22 28.2 20 25.6 78 100 
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The head of school 

allows other 

teachers and 

student leaders to 

make decisions on 

behalf of him/her 

provided he/she 

remains the boss. 

5 6.4 12 15.4 3 3.9 33 42.3 25 32.0 78 100 

Source: Field Data 

 

With regard to whether heads of school leave the concern of the school‟s 

development to teachers and student leaders,   18 (23.0%) strongly agree, 16 (20.5%) 

agree, 7 (9 %) neutral, 17 (21.8%) disagree and 20 (25.6%) strongly disagree. The 

majority (37; 47.4%) disagreed with the statement.  Respondents reported that the 

majority of the school heads do not have enough time to share information with 

students so that they can listen to their need and come up with rational decisions with 

mutual benefits. This also implies that there is laissez- faire leadership style in some 

community secondary schools. 

 

The question whether heads of school allow other teachers and student leaders to 

make decisions on behalf of them, provided they remain their bosses, the responses 

were as follows: 25 (32%) strongly agree, 33 (42.3%) agree, 3 (3.9%) neutral,12 

(15.4%) disagree and 5 (6.4%) strongly disagree. The majority agreed with the 

statement. 

 

These findings support the Contingency Theory that the leader's ability to lead is 

dependent upon various situational factors, including the leader's preferred 
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style. Contingency theory carries the belief that the most effective leadership style 

depends on the ability to allow some degree of freedom to employees in 

administering any leadership style (North house, 2001). It emphasizes the importance 

of focusing on inter-personal relationships between the leader's style and the 

demands of various situations and employees (ibid). Lloyd ( 2008) holds the view 

that laissez -faire leadership style is the “best way” to run a school, however, there is 

a shortage of competent staff, a high percentage of temporary staff, and a high staff 

turnover rate, that the school will be poorly served by laissez- faire leadership style. 

According to him it is a flexible way of organizing where there is sufficient stability 

of personnel for continuity  

 

The following question was, which leadership style do you think will contribute to 

the improvement of performance of students? The findings were as follows: 34 

(51.5%) democratic, 26 (39.4%) autocratic and 6 (9.1%) laissez-faire kind of 

leadership (Table 4.8). 

 

Table 4. 8: Preferred Type of Leadership Style by Teachers. 

Types  of  Leadership  Styles Frequency (n) Percentage (%) 

Democratic 34 51.5 

Autocratic 26 39.4 

Laisser-faire 6 9.1 

Total ( N ) 66 100 

  Source: Field Data 

 

These results suggest that most respondents were of the view that the democratic 

leadership style was more preferred type of leadership style which can improve 
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students‟ academic performance than other leadership styles. Mhozya (2010) also 

found that democratic leadership style is the best leadership which can contribute to 

the students‟ performance in the manner that it includes teachers in major decisions 

they requested ideas and inputs from teachers on upcoming plans and project. They 

voted to reach consensus on unresolved issues. Under the democratic leadership style 

there is a positive environment in which the school is generalized by freedom and 

transparency, discussions are encouraged and everyone‟s points of view are heard 

(Hoy and Miskel, 2008). 

 

School heads reported that with democratic leadership style, decisions were made 

collectively. They elaborated that decisions on various activities in schools were 

made through effective communication, consultation and discussions with the 

various members of staff. They also reported that by the use of democratic style of 

leadership, the leaders have room to delegate some of the responsibilities to the 

subordinates which provide them with the opportunity to participate in the school 

decision making after they have been discussed. Further, respondents reported that 

with the democratic leadership style, there was a high cohesion and involvement in 

the affairs of the school, and staff members show a positive attitude towards their 

heads. Furthermore, respondents  reported that with democratic style of leadership 

they are involved in discussion of how to arrive at conclusive decisions which at the 

end of a day it generates high morale among staff and promotes greater group 

productivity. 

 

 From the study, it is clear that no one kind of leadership style was used. Although 

the democratic leadership style was used more often, other leadership styles were 
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resorted to depending on the situations. Nevertheless, generally, most heads of 

school used the democratic leadership style. According to the Path-Goal Theory the 

choice of which style leadership to use depends of environmental factors that are 

outside the control of the subordinates and individual factors that are inherently part 

of the subordinates (House, 1971). The study concluded that there is no one 

leadership style which is good per se, every leadership style has its advantages and 

disadvantages. Therefore a good leadership style is a mixture of both styles, the 

democratic leadership; the autocratic leadership and the laissez-faire leadership 

according to the existing situation.  

 

In the institution such as a school, the Situational or Contingency Theory and Path-

Goal Theory can be used to improve students‟ academic performance, provided that 

various leadership styles can be applied according to the need of the school 

community. For example, a school head can use democratic leadership style to both 

teachers and students when he/ she wants them to give out their views on decision of 

school progress or how to improve students‟ learning and other school activities. On 

the other hand, the school head can apply autocratic leadership style especially when 

things are not going as planned or when some of the teachers or students are not 

committed to their work or study. For this case, the head of school can use his/her 

power and authority to force either teachers to work effectively and follow teachers‟ 

code of ethics or students to follow school time table and school regulations. In some 

schools laissez-faire leadership style is among the operating leadership style but this 

leadership style is less productive in the community secondary schools. 
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4.4 To what extent are leadership styles adopted by heads of community 

 secondary schools influence students’ academic performance? 

 

The second objective aimed at finding out the extent to which leadership styles 

adopted influences students‟ academic performance. The relationship between 

leadership style and the students‟ NECTA results for three consecutive years were 

examined. Comparison was made among particular schools and the type of 

leadership style practised. Figures 4.1 to 4.3 show the students‟ NECTA results in 

schools with various leadership styles.  

 

 

 

 

 

 

Figure 4. 1: Students Performance in NECTA in Schools with Democratic  

 Leadership Style (NECTA 2007 -2009).  
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Source: Field Data 

 

A small number of students ( Figure 4.1) who were not more than ten students scored 

Division I and II in all three secondary schools which practised democratic 

leadership style except Mailisita Secondary School which had more than ten students 

(n= 18) in Division II. Moreover, in all three schools, more than ten students scored 

Division III in the three years. The number of students who scored Division IV was 

high in all three schools where democratic leadership style is typical except Kiselu 

Secondary School which had many students who scored Division IV in 2008 

followed by Hai Secondary School in the same year. Furthermore, the number of 

students who failed decreased to less than ten students in each school except in Hai 

Secondary School in 2008 -2009 and Kiselu Secondary School in 2008. 

 

The study findings suggest that where democratic style of leadership is practised in 

schools, the students‟ academic performance was better compared to other leadership 

styles.  These findings are similar to Sashkin and Sashkin‟s (2003) who observed that 

the democratic leadership style in a school is likely to bring about teamwork and 

collaborative decisions.  Also, this kind of leadership style is likely to build a spirit 

of togetherness in the school, as all the stakeholders are involved in leadership. This 

might in turn enable such schools to achieve their objectives.  

 

 For example, one head of school had the following to say: 

  Our community schools are good, when you 

consider the kind of students we take. We, for 

example, admit students with low passes from 

primary schools but at the end of the four years, 

some manage to pass with Division I. 
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Figure 4. 2: Students Performance in NECTA in Schools with Autocratic 

 Leadership Style (NECTA 2007 -2009). 

 

Source: Field Data 

 

The study also examined the performance in schools where the autocratic leadership 

style was applied. Figure 4.2 clearly shows that for the three schools, the students‟ 

performance differed from schools where democratic leadership style was 

predominant. The data indicated that the majority of students in schools with 

autocratic leadership style scored 0 in Division I each year except Tumo and 

Harambee Secondary Schools in 2007 and 2008 which had less than four students in 

Division I. For Division II, students‟ performance showed that less than five students 

in each school scored Division II for three years except Lyasikika Secondary School 

which performed better compared to other two schools. Students who scored 

Division III were less than ten in all schools from 2007 – 2009 except Lyasikika 

Secondary School in 2008, where 12 students scored Division III. The number of 

students who scored Division IV was high in all schools, Lyasikika Secondary 
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School being a leading school in 2009 with more than 60 followed by Tumo 

Secondary School in 2009. Also, the number of students who scored 0 was less than 

20 except for Lyasikika Secondary School in 2008 whereby 27 students scored 

Division 0 in schools with autocratic leadership style. 

 

The study showed that performance in schools where the dominant leadership style is 

autocratic the students‟ performance was low. In such schools, it was reported that 

teachers are not encouraged to work hard.  They leave decisions to be made by the 

headmasters and headmistresses. Fifteen (22.7 %) of respondents from schools where  

the autocratic leadership style is dominant complained that they go to work only 

because they fear disciplinary action would be taken against them. Eleven 

respondents reported that they are not motivated as a result students perform poorly 

in their examinations. 

 

These findings agree with Nsubuga (2008) that  heads of school who use autocratic 

leadership style have a negative influence on students‟ academic performance 

because they adopt a harsh leadership style which is widely detested by the teachers 

and students alike.  Heads of school who use strict control measures are likely to face 

student and teacher resistance and an increase in indiscipline because the teachers 

and students tend to protest against dictatorial style (Charlton, 2000).  

 

On the other hand, one head of school said that: “Sometimes a head of school who 

uses the autocratic style of leadership might get good results, as leadership is dictated 

by situation within and outside the school. For example, at one time, students may be 

too in disciplined that it requires the head of school to use an autocratic leadership 
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style in order to enforce strict measures of discipline so as to improve their academic 

performance. However, in another situation students may be so committed that it 

may require being liberal to allow participative leadership for them to perform well. 

This argument is supported by Sashkin and Sashkin (2003) who suggested that when 

an employee is not ready, that is, has inadequate skills and lacks motivation to get 

the job done, the appropriate leadership strategy according to the Hersey-Blanchard 

theory is to be very directive. 

 

 

 

 

 

 

 

Figure 4. 3: Students Performance in NECTA in Schools with Laissez -faire 

 Leadership Style (NECTA 2007 -2009). 

 

Source: Field Data 
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The two schools (Figure 4.3) where the laissez-faire leadership style is practised, 

students‟ academic performance in NECTA for three years was very poor as no 

school had more than three students who scored Division I. Furthermore, there was 

no school which had more than 5 students who scored Division II in the same period, 

while in 2007 Nkuu Secondary School had no student who scored Division I and II. 

Few students scored Division II while the highest number of students who achieved 

Division III was observed in Nkokashu Secondary School. For the two schools with 

the laissez- faire leadership style, few students failed in relation to the number of 

students registered. It was observed that in Nkokashu Secondary School in 2009, 59 

students failed while 20 students at Nkuu Secondary School failed the same year. In 

the previous years the number of students who scored 0 was below 20 in each school. 

 

 

4.4.1 Respondents’ Views on the Influence of Type of Leadership Styles 

The study also examined the respondents views on the influence of the type of 

leadership styles found in their schools on students‟ academic performance. Thus, 

the respondents were required to respond to the question; do you think the leadership 

style of the head of your school contributes to the students' performance rate in your 

school? The results are presented in Figure 4.4. 

 

Figure 4.4:  Respondents’ Views on the Influence of Type of Leadership Styles. 
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Source: Field Data 

 

The study showed that the majority of respondents 83% agreed that the kind of 

leadership adopted by relevant heads of school has contributed to students‟ 

performance. This shows that there is a one to one relationship between leadership 

style practised in the schools and the students‟ academic performance.  

 

During the interview, respondents who came from schools whose heads use 

democratic leadership style declared that in their schools, the students‟ academic 

performance improved because the heads of school were transparent and involved 

teachers in decision making. The results in schools, which practise democratic type 

of leadership, indicated the following: 88.30% reported students are taught different 

techniques of how to study hard. About 80% responded that the heads of school 

involved teachers and parents in the discussion of how to improve performance. The 

majority of respondents reported that students are encouraged to study hard.  While 

71.70% reported that students are free to talk about difficulties of their studies and 

81.70% responded that students‟ performance is the effort of both teachers 
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and students themselves. The implication is that the type of leadership such as 

democratic in this case contributes to students‟ performance.  

 

Schools where leadership style of school head is autocratic respondents reported that 

their school heads have been characterized by dictatorial behavior in giving orders 

and instructions. Such school heads did not want to be asked about anything. A 

school head is there to instill fear among teachers and/or students who as a result 

would not reveal their mistakes. In schools where autocratic leadership style was 

practiced the respondents pointed out that they were afraid of asking questions or 

giving suggestions for it would be interpreted as challenging the leadership. On the 

other hand, schools where the laissez- faire leadership style was practiced 

respondents reported nothing. 

The respondents‟ responses matched the NECTA results. In schools where 

leadership style is democratic, students‟ performance was relatively good. The 

respondents‟ responses are summarized in Figure 4.5: 

 

 

Figure 4. 5: How Democratic Leadership Styles Contributes to Performance. 
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            Source: Field Data 

 

From the study findings it can be concluded that heads of school leadership styles 

can influence students‟ academic performance negatively or positively. For example 

if school heads have good relationship with teachers and students, involving them on 

decision making performance is likely to be good. On the other hand when school 

heads are very strict or completely delegate power to their subordinates‟ performance 

is likely to be poor. Therefore, heads of school should bear in mind that their 

leadership styles in schools promote teachers to be effective and committed to their 

responsibilities thus result to good performance. 

 

4.5    Challenges that heads of community secondary school face in order to 

 improve students’ academic performance.   

Despite the noticeable efforts towards the application of leadership styles to enhance 

students‟ performance, there are still some challenges facing school heads in their 

attempt to apply various leadership styles. Teachers were asked to list those 

challenges and the results are shown in Figure 4.6. 
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 Figure 4. 6:  Challenges Facing School Heads in their Attempt to Apply 

 Various Leadership Styles. 

 

 
Source: Field Data 

 

School heads listed a number of challenges which inhibit the effective application of 

leadership styles in order to enhance students‟ academic performance.  The following 

points were mentioned, lack of staff offices, poor teaching environment, students‟ 

poor command of  English language, high students‟ enrolment, and  politics 

interfering with school leadership. Other challenges include lack of teaching and 

learning materials, lack of students‟ commitment to learning and poor discipline, and 

poor communication between school heads, and parents. 

 

In relation to poor teaching and learning environment, heads of school reported that 

they were constrained by a very difficult working environment that becomes 

unfriendly to them to the extent of employing different leadership styles which will 

enhance students‟ academic performance. Mosha (2000) observed that factors that 

lead to poor academic performance in education are within the context of the 
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environment surrounding the schools, the supporting inputs, enabling conditions, 

school culture and climate, teaching and learning environment and ineffective school 

management.  

 

 Regarding lack of teaching and learning materials and facilities, the school heads 

reported that the shortage of teaching and learning materials and facilities such as 

classrooms, libraries, laboratories, teachers and supporting staff (school secretaries, 

accountants, messengers and storekeepers) are critical issues to the extent of 

affecting students‟ performance. Omari (1995) also observed that teaching and 

learning materials are very important in influencing learning outcomes. He insists 

that availability of textbooks and other resources in schools reduces the effect of 

social background on students‟ academic performance. Where there are  shortages of 

books and other teaching and learning materials, students‟ performance is relatively 

low compared with where books and other teaching and learning materials are 

sufficient (MANTEP 1995). 

 

 It was further reported that due to lack of enough supporting staff, heads of school 

sometimes work as school secretaries, accountants and subject teachers. 

Furthermore, some of the school heads reported that due to budget constraints, the 

allocated funds were not enough to meet the increasing demands for buying teaching 

and learning materials and laboratory equipment and chemicals.  Studies show that 

availability of laboratory equipment and practices have been reported to promote 

understanding of scientific concepts, development of scientific practical skills and 

problem solving abilities and sustain interests for the learners (Lunetta, 1998).  
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Leadership style may be a strong factor accounting for the academic performance of 

the students in a school but its degree of influence may be limited if the school does 

not have good teachers, funding is limited, the head of school lacks experience and 

the culture of the school towards academic excellence is poor (Ubben et al., 2001). 

 

Lack of administration block and teachers‟ offices are some of the challenges 

reported by the heads of school. They sometimes partitioned classrooms to get 

offices and handle their responsibilities in small rooms with little ventilation and 

lighting. The school heads further reported that they  use plastic chairs while teachers 

use desks. The URT (2004) report indicated that Government teachers including 

school heads lack accommodation as compared to more classrooms which were 

constructed than the houses in the implementation of PEDP. The lack of teachers' 

houses and student hostels near the schools has created poor living conditions and 

reduces teachers' efficiency and effectiveness due to the long distance from school. 

 

The Path-Goal theory assumption is that, “leaders” for this case heads of school can 

influence teachers and students by increasing their motivation and satisfaction in 

order to increase their  performance  so that they can achieve   the pre determined 

goals of the school.  

 

The present study found that there were no buildings for science laboratories but 

certain rooms were temporarily reserved for purpose of conducting scientific 

experiments. These rooms were too congested with accessories to make them 

attractive for creating students readiness to learn. This situation discouraged teachers 

and students from school and classroom attendance. Inadequate physical and 
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instructional facilities hindered students‟ participation in the teaching and learning 

process (UNESCO, 2005). Absence of equipped laboratories prevents students‟ 

direct participation in practical lessons. Moreover, financial problems, poor working 

conditions and shortage of resources may explain why heads of school  use 

autocratic leadership style when making follow up of teachers‟ assigned tasks 

(Ngirwa, 2006).  

 

Some students who lived farther from the schools missed the early morning periods. 

For instance, at Tumo and Nkuu Secondary Schools, some students lived 10 km 

away from the school. So often, these students arrived at school late. Omari (1995) 

observed that in Tanzania, geographical location may greatly affect the academic 

performance of schools and students,‟ on account of the long distances to be 

travelled. The remote rural areas, for instance, are known to suffer from lack of 

teaching materials and qualified teachers. 

 

With regards to students‟ poor command of the language of instruction, heads of 

school reported that the majority of students who join secondary schools have poor 

background of English, the language of instruction. Teachers admitted that  a 

language of instruction is part and parcel of learning. Therefore, for the learning 

process to be effective, learners should have a good command of the language of 

instruction. They further commented that, since learners are not competent in  

language of instruction, they do not understand lessons and are not able to read 

books and other instructional materials in that language. Language of instruction is a 

vehicle through which education is delivered and it is the language which is used in 

teaching. Therefore, competence in the language of instruction is an important 
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factor in the education performance; hence the lack of proficiency in the language of 

instruction results into poor knowledge acquired (Qorro, 2006). In order for the 

teaching and learning to be successful, both teachers and learners have to have a 

relative good command of the language of instruction. If learners are not proficient in 

the language of instruction they will not understand their teacher (Rubagumya, 

2000).  

 

Teachers further reported that due to students‟ poor command of the language of 

instruction in the teaching and learning process, students usually fail to participate by 

asking questions, answering questions and giving out their opinions freely. Students 

who do not understand what is going on in the classroom, are therefore discouraged 

to learn and they always get bored. Rubagumya (1990) emphasizes that the quality of 

education is not just about learning new ideas but also understanding how those new 

ideas relate to those we already know. He further, emphasizes that a student‟s 

academic performance in secondary schools will be improved when students are 

competent in the language of instructions. He also added that the problem that results 

from using English as a language of instruction in secondary schools is the little 

knowledge gained from the subject matter since learners do not understand English 

(Rubagumya, 2000).  

 

Regarding high students‟ enrollments, heads of school in the interview reported that 

they receive a large number of students to join secondary schools with limited 

number of facilities and materials. This situation has forced them to use non-

participatory methods of teaching due to the high number of students in one class. 

For instance, in one of the community secondary schools which was visited, 
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one of the classes had 120 students which forced a teacher to use a lecture method to 

simplify his work though the method does not allow teacher-students interaction in 

the teaching and learning process. Similarly Musera et al., (2012) observed that as 

enrollment in secondary schools continues to rise and school heads are pressured to 

produce quality results amidst inadequate funding and poor facilities. 

 

The heads of school further reported that high students‟ enrollment hindered students 

from developing inquiry minds. It was, furthermore, claimed that a large number of 

students in the class sometimes limit teachers to give homework to students due to 

shortage of teachers and classrooms. Homework has positive effects on students‟ 

academic performance, by doing homework a student increases his/her learning time 

and facilitates retention of newly learnt materials, if carefully planned (Elliot et al., 

2000).  Teachers in large classes are more formal and less personalized in their styles 

of teaching and are more forced to use different teaching methods to cope with 

students with different abilities in large class size as results of poor performance in 

the class activities and in examinations (Blatchaford et al., 2002). 

 

One of the headmasters reported that combining streams is inevitable in the 

community secondary schools. He further said that this is due to high enrollment of 

students compared to the school capacity.  The head of school gave an example of 

fourteen streams with only eight classrooms; this situation has allowed his teachers 

to combine two streams of each form so that they share each classroom.  

 IRIN (2008) showed that in most Sub-Saharan African countries, teachers resort to 

combining streams as a means to reduce the shortage of classrooms in both primary 

and secondary schools. As a way to solve such a problem of high enrolment, heads 
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of school   proposed double shift classes to be adopted due to the shortages of 

educational facilities especially classrooms, furniture and teachers. Also, ADEA 

(2003) found that in Sub Sahara Africa, many countries have a high student/ teacher 

ratio, although there are great variations.   

 

The present study observed that there is poor communication between school 

leadership and parents. Heads of school reported that they get low responses from 

parents who come to share anything for the betterment of the school. The heads of 

school insisted that the role of parents is instrumental to both students‟ academic 

performance and to the schools‟ well being. The study by Anderson (1995) 

suggested that school   management can raise student‟s performance by creating 

family school relationship as a viable and essential way to enhance academic, social 

and economic learning of youth. However, to succeed in this trust; effective 

communication; and mutual problem solving orientation is needed.   

 

Heads of school, further reported that the majority of parents today lack a tendency 

of looking after their children except very few who do play their role effectively and 

this is due to lack of knowledge  on the importance of education to children. The 

heads of school further reported that poverty and drunkenness among some parents 

have forced them to show little concern to children by sometimes not paying school 

fees, money for lunch and other agreeable contributions. This situation has led to 

some of the heads of school to send students back home as a result they miss classes 

and hence end up performing poorly. The findings relates with the study by 

Simmons, (n.d) that reported the importance of improving collaborations within the 

schools communities as a means of improving students‟ academic 
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performance. Schools feel they are getting help from multiple sources.  

Heads of school reported that parents today do not make follow up of their children 

academic progress, sometimes when they are called up to school they never respond 

until some initiative measures are taken upon them. One head of school said that he 

sometimes gives a letter to students and require their parents to come to school 

physically with their own children so as to discuss their own children discipline, 

troubles or performance or truancy. The study by Otieno, (2000) suggested that to 

improve students‟ academic performance, schools, parents, and local communities 

have to play their role to make sure that students are learning.  Furthermore, Haahr 

(2005) suggested that by increasing the number of parents in school leadership and 

decision making roles make changes in students‟ academic achievements. 

 

The study identified politics as a challenge to school leadership. There was an 

obvious tendency for ward executive offices and street chairpersons to exercise more 

power of making decisions than school heads in handling management and 

administration matters of the schools. The findings advocate that, the tendency of 

school heads to work under political pressure from political leaders, constrains their 

effectiveness in managing community secondary schools, since their management 

has been practically depending on the political influence and personal interest.  

School heads claimed that they are discouraged by “politics” that interferes with their 

responsibilities in managing schools to the extent that their commitment to work is 

reduced.  

 

 In addition, school heads revealed that there was lack of good communication 

between District education officer and school heads. This was reported by 3 (37.5 %) 

of the respondents. The respondents claimed that they received orders from 
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the Education officer. School heads disclosed that once decisions are reached they 

are powerless and fear not to query the officer‟s decisions.  The roles are to obey the 

orders.  

 

Furthermore, the school heads complained that MoEVT is not sensitive because 

newly recruited teachers are not well paid as a result they quit the job or sometimes 

join private schools where there is better payment. It was noted that inadequate 

number of teachers and non teaching staff in community secondary schools forced 

heads of school to assign multiple duties to the few available teachers. Sometimes 

this affects their classroom attendance.  Mosha (2004) observed that the Government 

demands on teachers are very high while paying low salaries and benefits. The level 

of motivation that an individual feels for doing a particular activity depends upon the 

extent to which the results are expected to contribute to his/her own particular needs 

and goals (Dixon,1997). Therefore, it is important for educational leaders and 

administrators to realize that the success of education systems and institutions 

depends very much on leadership influences on subordinates or organization 

employees. The DEO in the same vein should create conducive teaching and learning 

environment which recognizes teachers‟ contribution to academic performance in 

their districts. 

 

 The Path-Goal Theory state that, for leaders to be effective, they are supposed to 

recognize those whom they lead and try to satisfy their needs through improving 

their workplace, reward them for achieving their goals and identify the most effective 

paths they need to take to reach their goals, and clear those paths that reduce the 

chances of goals attainment (House, 1996). 
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Students‟ poor discipline is one of the problems reported by the respondents as a 

challenge to the heads of school leadership. Discipline in school is a very important 

aspect towards academic excellence, while lack of it usually gives rise to a lot of 

problems such as poor time management, irregular attendance and punishment.  

Discipline is among aspects that influence students‟ performance in schools. School 

discipline is an essential element in any educational institution if the students are to 

benefit from the opportunities offered to them (Omari, 1995; Okumbe, 1999). 

 

Respondents reported that some of the students engaging in smoking and drinking 

alcohol proved the contradiction between rules at home and rules at school. At home 

they are free to drink alcohol and they socialize with smokers, which attracts them to 

attempt such practices. This affects their health and brain, thus affecting their 

concentration on academic affairs. The study found out that the contribution of 

discipline to academic performance was to some extent influenced by the community 

around.  

 One respondent said that: 

The transformation of students is not only the responsibility 

of teachers but also of the community around, which 

reinforces and teaches the values to young and new 

members. Often this is done through modelling values and 

participating in activities that involve interaction between a 

school and the community, thereby strengthening their 

mutual relationship. 

 

The respondents reported that to solve students‟ indiscipline in schools sometimes   

they used suspension whereby a student was sent away from the school temporarily 

for a specified period of time, usually two or three weeks, as decided by the school 

disciplinary committee, suspension was an extremely rare case. 
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Lastly, regarding lack of students‟ commitment to the subjects, heads of school 

reported that some students particularly those from poor families usually lack 

commitment to learning. The heads further reported that most of these students come 

to school as a daily routine and not as students, and some do not have exercise books. 

Omari (1995) commented that students with high expectations tend to do better in 

schools. He added that the performance of any school depends on the efforts of both 

the students and the teachers and not otherwise. The heads of school finally 

commented that excellent academic performance depends much on individual efforts 

rather than mere adequacy of teachers and resources in schools. Therefore, students 

must understand why they go to school and what is expected from them.  
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CHAPTER FIVE 

SUMMARY, CONCLUSION AND RECOMMENDATIONS 

5.1   Introduction 

This chapter deals with the summary of the study, conclusion and recommendations. 

It also makes suggestion for further research.  

5.2 Summary 

This study aimed at investigating the relationship between the leadership styles used 

by heads school and students‟ academic performance in community secondary 

schools. The objectives of the study were as follows: 

(i) To examine the dominant leadership styles adopted by heads of community 

secondary schools in Tanzania.  

(ii) To examine the extent to which leadership styles adopted by heads of 

community secondary schools influence students‟ academic performance.  

(iii) To investigate the challenges facing heads of community secondary schools 

in their effort to apply their leadership styles so as to improve students‟ 

academic performance. 

 

 The study was conducted in eight community secondary schools in Hai District in 

Kilimanjaro. The sample of 88 respondents was used, including eight school heads, 

40 teachers and 40 students‟ leaders. 

 

Data were collected using questionnaire, interview and documentary review. The 

study found out that democratic leadership style is predominant in 
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community secondary schools followed by authoritative style with some elements of 

laissez- faire. The three styles affected students‟ academic performance differently in 

different schools researched.  The study revealed that democratic leadership style 

made students‟ perform well, authoritative style made students‟ perform 

satisfactorily while laissez- faire style made students‟ perform poorly. 

 

The study finding was that, the type of leadership style practised in the community 

secondary schools has a direct relationship with students‟ academic performance in a 

particular school. The more friendly leadership style is the better the performance of 

students academically. The study has also found out that democratic leadership style 

is the most highly preferred by the heads of community secondary schools in Hai 

District. The reason as to why the head of schools preferred such leadership style is 

that it instills ownership among teachers, students and parents as a whole in the 

schools. It was also noted that few heads of school still prefer autocratic style and 

laissez faire although this was very seldom used. 

 

Moreover, it was found out that there are many challenges which inhibit effective 

application of leadership styles in order to enhance students‟ performance. Political 

interference of school leadership, poor teaching environment, students' poor 

command of language of instruction, high students' enrollment, lack of students' 

commitment to learning as well as poor discipline and poor communication between 

school heads and parents were among the challenges facing heads of school for the 

effective leadership style which enhances better academic performances to students. 
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5.3 Conclusion 

On the basis of the results of this study, the following conclusions were drawn. There 

were three leadership styles adopted by heads of community secondary school in Hai 

District which were democratic, autocratic and laissez- faire leadership styles, 

democratic leadership style being predominant style. However, the three styles of 

leadership had different influences in different schools which affect students‟ 

academic performance in community secondary schools. Democratic leadership style 

helped students to perform better and autocratic leadership made students perform 

satisfactory while laissez- faire made students perform poorly. 

  

Direct influences from democratic style of leadership gave room to the existence of 

staff meetings and team work in decision making for the schools where democratic 

leadership is practised.  Students‟ academic performance was also influenced by 

politics interfering matters of schools leadership, high students‟ enrollment. Others 

are students‟ poor command of English, poor discipline and poor communication 

between school heads and parents around community secondary schools. 

 

5.4 Recommendations 

Based on the findings of this study, the following recommendations are made: 

 Heads of school constantly should be trained and provided with updated 

knowledge and skills for leadership. As the learner community and other 

clientele change, so does the need for constant leadership training. 

 

 There should be a policy shift. The number of years one has been in the 

service as a teacher or as a school head should not be used as 
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selection criteria for the appointment of school head and deputy head of 

school to the disadvantage of those younger but brilliant teachers with fewer 

years of service. 

 The emphasis was therefore made on the provision of enough teaching and 

learning materials, motivation to both teachers and students to improve 

teaching and learning environment. Further, the government should ensure 

that there are enough teachers in community secondary schools, and should 

provide seminars and workshops to both teachers and heads of school. 

Teachers should be committed to their work. Language of instruction should 

be reinforced from primary schools to the university. 

 

To the school heads; 

 By using various leadership styles, school heads should closely monitor 

students‟ progress in schools in collaboration with teachers and parents. This 

will enable them to determine whether students proceed according to the 

school academic targets, and so be able to make remedial measures, to tackle 

the identified weaknesses in both leadership and performance. 

 

 It is not the abundance of teaching and learning materials that encourages 

students to do well in schools, but   rather the efficient and effective 

utilization of resources available. Therefore school heads ought to ensure that 

teaching and learning materials, no matter how few they are, are efficiently 

and effectively utilized. This will lead to the improvement of students‟ 

academic performance in secondary schools. 
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 School heads should have a culture of rewarding and motivating teachers and 

students who perform well. Also, heads should appreciate and recognize 

whatever good has been achieved, no matter how little and encourage 

teachers to work hard in order for the schools to perform better in the future. 

 

To the Ministry of Education and Vocational Training (MOEVT); 

 Leadership can make a difference in an educational institution. Many 

secondary schools lack capable and well-trained school heads. It is 

recommended that adequate leadership training for school heads be 

conducted regularly so as to equip them with management skills and 

competence in administrative duties. This will help them to improve students‟ 

performance in their schools. 

 

5.5 Areas for Further Research 

It is recommended that more research should be carried out to provide in-depth 

knowledge about the relationship between the impact of the leadership styles which 

exist in the community secondary schools on students‟ academic performance within 

different institutional framework and community behavior. Moreover, countrywide 

studies should be carried out to identify challenges facing heads of school in their 

implementation of their leadership styles towards enhancement of students‟ 

academic performance and the reasons for the students' poor performance. 

Furthermore, a comparative study may also be conducted on assessing the impact of 

the leadership styles which exists between private and community secondary schools 

in relation to the students' academic performance. 
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APPENDICES 

APPENDIX: A 

 

Interview guide for Heads of Community Secondary Schools  

A: Personal Information 

1. School name………………………………… 

2. Sex: Male _____Female______ 

3. What is your highest professional qualification? 

(a) License in teaching________ 

(b) Diploma in education_______ 

(c) Degree in education_________ 

(d) Masters in education__________ 

4. How many years have you been head of this school __________ 

5. What is your experience in leadership?   ……………… 

6. How many students do you have in this school?  ……………. 

7. How many teachers do you have with this school?  ………………. 

 

B:  General Information 

 1. What leadership style is used in this school?  Why? 

2. What is the dominant leadership in your school? 

4. Did you consult teachers in making decisions on students‟ academic performance? 

      (a)  How?  (b) When?   

 5. Is there any relationship between your leadership style and students‟ academic 

performance? 

6. What leadership style do you think is likely to lead into better academic 

performance? 

7. What are your leadership and management challenges that hinder effective 

application of leadership styles that enhance better students‟ performance? 
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APPENDIX: B 

 

Questionnaire for Community Secondary School Teachers 

Dear teachers, 

This questionnaire is for collection of information related to the study on “An 

investigation into the relationship between leadership styles of heads of school and 

students' academic performance.” The purpose of this study is to identify leadership 

styles applied by heads of school in community secondary schools in Hai district in 

relation to students‟ academic performance. Findings from this study will reveal 

leadership style (s) that promotes students‟ academic performance. Information from 

these questionnaires will be confidential. 

 

Please give your answer by either putting a tick (√) against the answer you consider 

appropriate in the given space or write down your answer as appropriate. 

School name ______________________ 

A: Personal Information 

1. Sex:  Male _____Female______ 

2. What is your highest professional qualification? 

(a) Diploma in education_______ 

(b) Degree in education_________ 

(c) Masters in education__________ 

3. How many years have you been teaching? ____________ 

4. How many years have you been working with your present head of school? .... 

 

B: General Information 

1. Are teachers free to share views for the students‟ performance during staff 

 meetings?  (a) Yes…….. (b) No………   

      

   

2. There are three types of leadership, which do you, think s/she is practiced in your 

school? (a) Democratic (b) Autocratic (c) Laisser-faire 

 

3. Which leadership styles do you like more ……………..? 
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4. Do the school leadership and teachers discuss and analyze students‟ academic 

 performance  as a team?      (a) Yes…. (b) No…… 

 

5. What is the dominant leadership style in your school?    ………………….. 

  

6. Which leadership style do you think will contribute to the improvement of 

students‟ performance?     …………………. 

 

7. How is the type of leadership you have mentioned employed in your school?  

…….. 

8. What challenges hinder effective application of leadership styles that enhance 

students‟ performance?   …………………………………………………………… 

       

 

9. How leadership style adopted influence students‟ performance?  ……………….. 

 

10. What are your views on the way your head of school reflects the following 

school leadership practices?  Please respond to all statements by circling the 

appropriate response. 

 

Key: 1= Strongly Disagree, 2= Disagree, 3 = Neutral, 4= Agree, 5= Strongly Agree. 
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Scale for Measure Leadership Styles Practised in Community Secondary  

Schools 

Statements Strongly 

Disagree 

Disagree Neutral Agree Strongly 

agree 

Total  

Fr  % Fr  % Fr  % Fr  % Fr  % F

r  

% 

The head of school puts 

much emphasis  on 

students academic 

performance than on 

their welfare 

            

The head of school 

closely supervises and 

establish tight controls 

to assure that students 

study hard 

            

The head of the school 

do not tight students 

according to the school 

rules and regulations. 

            

The head of school not 

communicate students 

provided they know 

their responsibilities. 

            

The head of the school 

encourages an open 

participative learning 

environment. 

            

The head of the school 

provides a chance for 

decision making but 

also makes some 

decisions alone. 

            

The head of school 

allows other teachers 

and student leaders to 

make decisions on 

behalf of him/ her  

provided he/she  

remains the boss. 
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The head of school 

does not delegate 

authority nor seek 

advice from the 

teachers in whatever of  

            

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

APPENDIX: C 

 

 

 Questionnaire for student leaders 

Dear students, 

The questionnaire is for the collection of information on related to the study of 
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“An investigation into the relationship between leadership styles of heads of school 

and students' academic performance.” The purpose of this study is to identify 

leadership styles applied by heads of school in community secondary schools in Hai 

district in relation to students‟ academic performance. Findings from this study will 

reveal leadership style (s) that promotes students‟ academic performance. 

Information from these questionnaires will be confidential. 

Name of school……………………………….. 

 

A: Personal Information  

(i)  Sex: Male / Female ………… 

(ii) From (III, IV) ……………… 

 

B: General Information 

1. Are student meetings with administration planned in the school time table? 

 (a) Yes ………  (b) No …………. 

 

2. Are you given a chance to contribute the agenda before student meetings on 

matters pertaining to students‟ academic performance?(a) Yes……….(b) No……….. 

 

3. How students are free to talk about their problems of academic performance with 

school head? 

(a) Very free ____ (b) Somehow free ____ (c)  Not free at all _____ 

 

5. What do you think is the method which is used by the school head in decision 

making at your school?  (a) He/she decides himself/herself………. (b) Students are 

involved……… (c)  Everyone decides of whatever his/ her wants………   

 

6. What are your views on the way your head of school reflects the following school 

leadership practices?  Please respond to all statements by circling the appropriate 

response. 

Key: 1 = Strongly Disagree, 2 = Disagree, 3= Neutral, 4= Agree, 5= Strongly Agree 
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Scale for Measure Leadership Styles Practised in Community Secondary  

Schools 

Statements Strongly 

Disagree 

Disagree Neutral Agree Strongl

y agree 

Total  

Fr  % Fr  % Fr  % F

r  

% Fr  % Fr  % 

The head of school 

puts much emphasis  

on students academic 

performance than on 

their welfare 

            

The head of school 

closely supervises and 

establish tight controls 

to assure that students 

study hard 

            

The head of the school 

do not tight students 

according to the 

school rules and 

regulations. 

            

The head of  school 

not communicate 

students provided they 

know their 

responsibilities 

            

The head of the school 

encourages an open 

participative learning 

environment 

            

The head of the school 

provides a chance for 

decision-making but 

also makes some 

decisions alone 

            

The head of school 

Allows other teachers  

And student leaders  

To make decisions on 

behalf of him/her 

provided he/she 

remains the boss. 
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APPENDIX: D 

Documentary Review checklist 

Document 

stem 

Location 

offices 

Information sought  Comments 

 Results 

(2007-2011) 

 

Academic 

office 

Academic results, form 1V national 

results. 
 

 

Staff meeting 

minutes file  

 

Administration 

office  

Academic decision on quality 

improvement measures. 
 

 

Students 

meeting 

minutes file 

 

Administration 

office 

Student‟s attitude towards school 

head administration. The problems 

that face the students in the school 

that affect their academic 

performance. 
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APPENDIX: E 

 

Table 3: CSEE Results by division and percentage in a sample of Community 

Secondary School in Hai district Kilimanjaro region 2007/2011 

Name of 

Public 

Secondary 

School. 

 

 

Year 

 

Performance  Level 

 

 

 

Nkokashu 

Secondary 

DIV. I DIV. II DIV. III DIV.IV Failed  

Total  N % N % N % N % N % 

2007 2 3.4 3 5.2 14 24.1 39 67.2 0 0 58 

2008 1 0.7 5 3.7 15 11.1 99 73.4 15 11 135 

2009 2 1.4 3 2.2 9 6.5 68 48.9 57 41 139 

2010 0 0 4 2.6 7 4.5 49 30.9 99 62 169 

2011 0 0 1 0.9 2 2.1 45 43.9 56 53 104 

 

 

Hai  

Secondary 

2007 3 2.4 5 7.6 11 16.7 35 68.2 5 7.6 66 

2008 3 2.4 2 1.4 15 10.6 50 63 19 14 96 

2009 2 2.3 4 4.7 11 12.8 45 63.9 14 16 86 

2010 3 2.4 4 3.2 13 10.3 53 50.1 43 34 126 

2011 4 4.7 8 7.4 62 56.9 13 28.6 2 3.4 100 

 

 

Harambee 

Secondary 

2007 0 0 2 3.4 6 10.3 45 77.6 5 8.6 58 

2008 1 2.1 4 8.5 7 14.9 24 51.4 10 21 47 

2009 0 0 2 2.5 4 5 47 58.8 20 25 80 

2010 0 0 0 0 1 0.9 21 18.3 93 81 115 

2011 0 0 1 1.8 2 3.5 30 52.7 24 42 57 

 

 

NkuuS 

Secondary 

2007 0 0 0 0 5 13.6 26 68.4 7 18 38 

2008 0 0 2 7.4 6 22.2 19 70.3 0 0 27 

2009 2 2.8 1 1.4 5 6.9 44 61.8 20 27 72 

2010 0 0 0 0 0 0 34 40 51 60 85 

2011 0 0 0 0 8 19.3 28 66.6 6 14 42 

 2007 3 4.1 9 12 16 21.9 45 61.9 3 4.1 73 
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Lyasikika 

Secondary 

2008 2 2.2 6 6.4 17 18.2 67 42.9 27 35 77 

2009 3 0 3 3.2 4 4.3 68 73.9 17 19 92 

2010 1 0.6 1 0.6 10 6.9 45 28.8 99 63 152 

2011 0 0 0 0 4 4 26 26 70 70 100 

 

 

Kiselu 

Secondary 

2007 3 2.4 9 12 16 21.9 35 61.9 3 4.1 73 

2008 2 2.2 6 6.4 17 18.2 57 72 1 1.1 93 

2009 3 3.4 4 4.6 17 19.5 41 58.6 12 12 87 

2010 0 0 0 0 3 2.1 34 30.9 96 67 143 

2011 0 0 0 0 3 5.5 17 49.1 25 46 55 

 

 

Mailisita 

Secondary 

2007 2 2.7 13 18 17 23.4 25 47.3 7 9.5 74 

2008 1 2 5 10 13 26 21 60 0 0 51 

2009 3 3.9 6 7.9 16 21.3 31 53.9 10 13 76 

2010 3 2 2 1.4 8 5.5 51 42.8 71 11 145 

2011 0 0 3 3.8 10 10.2 42 53.1 33 33 98 

 

 

Tumo 

Secondary 

2007 1 2.1 3 7.5 8 15.9 24 51.4 10 21 47 

2008 0 0 1 3.8 6 23 18 69.2 1 3.8 26 

2009 2 2.4 5 5.9 7 8.7 57 67 14 16 85 

2010 0 0 3 3.1 7 7.3 42 43.8 44 46 96 

2011 0 0 0 0 4 7.1 34 56 22 37 60 

 

 

 

 

 

 

 

 


