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ABSTRACT 

The study aimed to investigate the influence organization of learning in academic 

achievement. The objectives of the study were to identify the schools with more-

effective and less-effective in organization of learning; to find out the differences 

between schools with more-effective and less-effective  in organization of learning 

in relation to teacher‟s profile, and teacher- student  interaction, teaching activity 

and pupils‟ academic achievement; to find out the relationship between organization 

of learning and academic achievement of standard seven pupil‟s; to explore 

stakeholders recommendation for improving organization of learning. The study 

employed both quantitative and qualitative approaches. The descriptive survey 

method was used to carry out this study. A total number of 30 schools were included 

in the sample of the present study. A total of 698 respondents were involved in the 

study in terms of 540 pupils, 120 teachers, 30 head teachers, 2 school inspectors and 

6 educational officers. The data collected through techniques namely observations, 

interviews, Focus Groups Discussions (FGD) and documentary review. Quantitative 

data were analyzed by using SPSS version 20.0 programme and Qualitative data 

were subjected to content analysis. On the basis of the findings of the present study 

revealed that the schools were found to have better teachers‟ profile, teacher-student 

interaction, teaching activity and pupils‟ academic achievement were identified as 

schools with more-effective in organization of learning. There was a real association 

between organization of learning and pupils‟ academic achievement. The study 

recommends that in-service training, adequate teaching and learning material/aids, 

rewards and motivation would improve organization of learning in primary schools.  
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CHAPTER ONE 

THE PROBLEM AND ITS CONTEXT 

Introduction 

The present study was about the influence of organization of learning in primary 

schools on academic achievement of standard seven pupils. The chapter has the 

following sections: section 1.1 presents the background information for the study; 

section 1.2 presents the statement of the problem; section 1.3 explains purpose of the 

study; section 1.4 explains objectives of the study; section 1.5 presents hypotheses 

of the study; section 1.6 presents significance of the study; section 1.7 provides the 

scope and delimitation of the study; section 1.8 presents the limitation of the study 

while operational definitions of the key terms as well as concepts are presented in 

section 1.9. 

1.1 Background to the Problem 

The importance of organization of learning to pupils‟ learning outcomes has been 

stressed since 1948 in UN World conferences particularly on „The Universal 

Declaration of Human Rights‟ (UNESCO, 2005). Again, it came into the force 

alongside the World Declaration on Education for All (1990) and the Dakar 

Framework for Action (2000). The objectives of these conferences were to promote 

quality education to children for socio-economic development of their countries 

(UNESCO, 1990). This is due to the facts that, there is a strong relationship between 

educations provided and the level of development attained in a particular nation 

(Galabawa, 2005). With the similar intention, the Global Monitoring Report 2005 

highlights the importance of the quality of education provided in schools, 

specifically in terms of the teaching - learning processes and how much pupils are 

learning (UNESCO, 2005).  
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Taking into account such highlighted importance, Teddlie and Reynold (2000) listed 

some of the key factors for organization of learning in British and North American 

primary schools. These factors included using suitable methods of teaching and 

learning, monitoring  and evaluating pupils performance, control of work of pupils 

and responsibility, maintain discipline in the classroom, feedback mechanism used 

by teachers, quantity of instruction (time on task) and discussing the questions; and 

it was further  unveiled that these factors were associated with academic 

achievement of pupils. The listed factors and unveiled findings were congruent with 

the findings of (Baldacchino and Farrugia, 2002; Muijis and Reynolds, 2000; Wang, 

Hartel and Walberg, 1993). Besides, Varghase (1995) and Dash (2007) prescribed 

that classroom climate and teacher-students interaction as important factors for 

promotion of pupil‟s achievement. 

Further, in USA, Edmonds (1979) and Weber (1971) articulated that if, learners 

were well organized in a safe and orderly climate and pupils‟ progress were being 

evaluated frequently then it could be considered as one among the other factors for 

conducive learning but in UK, the reward system in the classroom and the use of 

homework in the schools led to pupils promoted academic achievement (Rutter et 

al., 1979).  

In the same line, organization of learning in Turkish‟s primary schools was 

dominated by traditional approaches based on the behavioral principles and laws of 

learning (Garret, 2005 and Goffin, 1994). However, in 2005, the Turkish curriculum 

was revised and designed based on the principles of constructivist learning theory, 

aimed at bringing out the changes of organization of learning in the primary schools 

within the country (Güven and Iscan, 2006). 
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On the other hand, organization of learning in South African primary schools was   

made up of educators who were committed to personal and professional 

development and growth. In this connection  to Moloi (2002) delineated that 

organization of learning as „the dream‟ that could be designed and needed to be set 

up the organizations which were capable of adapting, changing, developing and 

transforming themselves in response to the needs, wishes and aspirations of pupils 

inside and outside the schools.  

Moreover, organization of learning in Nigerian primary schools was reportedly done 

by implementing good methods of teaching and frequency of home assignment, 

using textbooks and teaching aids during lessons, improving classroom learning 

conditions such as pupils‟ attentiveness (Punnycuick, 1998). Similarly, Serbessa, 

2004 in Ethiopia explained that the active teaching and learning process offered 

healthy interaction between teachers and pupils, among pupils themselves as well 

the pupils with materials; and it further lead to active participation in small group 

work and in discussions.  

In Tanzania, organization of learning in primary schools was reportedly by inducing 

the teachers ability in terms of mastery over the subject, effective interactional 

behavior with pupils,  strategies to assist and motivate the students to learn, skills to 

prepare the competence based lesson plan, strategies to manage class room 

effectively, techniques to involve learners in the learning process, effective use of 

teaching learning materials and appropriate assessment methods as well as marking 

and provision of on-time feedback to learners ( Komba et al., 2006 and Osaki, 

2011). Furthermore, Yosiah (2005) claimed that well organized learning activities, 

good class room management, better organized classrooms, use of different 
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innovative teaching strategies, sufficient availability of learning materials were 

prerequisite to achieve learning outcomes at satisfactory level in Tanzania primary 

schools.  

UNESCO (2005) claimed that, though, many countries had put strenuous efforts to 

improve the effectiveness of organization of learning to their schools but still it was 

persistent with some stumbling blocks. These included - high teacher-pupils ratio, 

overcrowded classes, inadequate or lack of instructional materials, conventional 

teaching and learning methods, lack of teachers‟ pedagogical content knowledge and 

skills, teachers‟ unaccountability,  teachers‟ absenteeism, predominance  of rote 

learning in transacting the lessons at primary level schools and fearful and boredom  

classroom learning environment(Adeola and Mputi,1998; Bloissiere, 2004; Clarke 

and Fuller, 1996; Etsey, 2005; Glewwe and Kremer, 2000; Kitta, 2004; Omari, 

2003; Osaki, 2004; Rubagumya, 1991; Vignoles, 2000). As a result of these 

recurrent problems in organization of learning, the poor academic performance of 

Tanzanian primary schools pupils has been documented (Rajani and Sumra, 2010; 

Uwezo, 2011). 
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Table 1.1: Primary School Leaving Examination (PSLE) Results from 2003 to 

2012 before and after Curriculum has been Revised 

Year Candidates 

Sat 

Candidates 

Passed 

Candidates 

Failed 

Percentage 

Passed 

Percentage 

Failed 

2003 490,018 196,273 293,777 40.1 59.9 

2004 499,241 243,045 256,196 48.7 51.3 

2005 493,636 304,936 188,700 61.8 38.2 

2006 664,263 468,279 195,984 70.5 29.5 

2007 773,573 419,136 354,437 54.2 45.8 

2008 1,017,865 536,672 481,193 52.7 47.3 

2009 999,070 493,333 505,737 49.4 50.6 

2010 895,013 478,912 416,101 53.5 46.5 

2011 973,809 567,567 406,242 58.3 41.7 

Source: National Examination Council of Tanzania (2006-2012) and URT, 

MoEVT (2009a) 

 It can be observed from the table 1.1 that the number of candidates who sat for 

examinations in the year 2003 and 2004, passed with an average of 40.1% and 

48.7% respectively. However in 2005 and 2006 after curriculum has been revised 

the performance increased. It was believed that the paradigm shift (content based 

curriculum to competence based curriculum along with constructivist methods of 

delivering subject content) worked as catalyst to raise the academic performance of 

primary school pupils (Mtana et al., 2003). But surprisingly, the percent of pupils 

who completed standard seven primary school in 2007 to 2012 (PSLE) showed a 

declining trend again. Mostly the rate of academic performance was observed only 

in average (URT, 2012). Therefore again the organization of learning was presumed 

as hidden problem that lead to poor performance of primary schools and hence it 

needed to be addressed. However, it was, this background that encouraged 
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investigating the organization of learning as related to academic performance in 

Songea Municipality primary schools.  

1.2 Statement of the Problem 

Tanzania like most developing countries also strives to improve the quality of 

education by providing competency based training to ensure adequate number of 

teachers through the provision of in-service training for professional development of 

teachers, capitation grants for purchasing teaching and learning materials and regular 

inspection for quality assurance (URT, 2011; 2012). However, some recurrent 

problems are felt over the years. As a corollary, sizable pupils complete primary 

school without achieving satisfactory levels of learning (Swai and Ndidde, 2006). 

This was also evident from Songea Municipality primary schools that academic 

achievement of pupils was low. In the year 2012 pass rate was 34.53 per cent while, 

in 2013 pass rate was 42.5 percent. This means that for two years more than 50 per 

cent of candidates failed (URT, 2012; 2013).  

In Tanzania there are several studies that were conducted in the area of pedagogy of 

teaching as teachers profile as one dimension of organization of learning 

(Rubagumya, 1991; Omari, 2003; Osaki, 2011).These studies revealed that teachers 

were not well versed with the adequate pedagogy of teaching to use in delivering the 

contents; as a result, huge mismatch between the contents and methods of teaching 

was felt. Therefore, convincingly due to this awkward situation, the primary school 

pupils had been performing poorly. Specifically, a study conducted by Mohamed 

(2012) revealed that the inclusive primary schools with effective organization of 

learning produced better scholastic achievement and vice versa. Therefore, it was 

apparent felt that there was dearth of study on this area specifically at the primary 
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levels as well as there was very less concrete evidence to blame our teachers and to 

attain at  convincing conclusions. Hence, the current study was set to investigate the 

academic achievement of standard seven pupil as the influenced by of organization 

of learning in primary schools. 

1.3 Purpose of the Study 

The general purpose of this study was to examine how academic achievement of 

standard seven pupils in primary schools was influenced by organization of learning. 

1.4 Objectives of the Study 

Keeping in view the statement of the problem the purpose of the study highlighted 

above, the following objectives were set: 

i. To identify the primary schools with more-effective, moderate-effective and 

less- effective in organization of learning. 

ii. To find out the differences between schools with more effective organization 

of learning, and less effective organization of learning as overall, dimension 

wise and pupils academic achievement.  

iii. To find out the relationship between organization of learning and academic 

achievement. 

iv. To explore the stakeholders‟ recommendations for improving the 

organization of learning in primary schools. 

1.5 Hypotheses of the Study 

Considering the problem under investigation, the objectives and research 

background of the present study the following hypotheses have been developed. 
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1. There would be significant difference between the schools with more-effective 

in organization of learning and the schools with less-effective in organization of 

learning. 

2. Schools with more effective in organization of learning will be having better- 

teacher‟s profile, teacher-students interaction, teaching activity and pupils‟ 

academic achievement. 

3. There exists a real association between organization of learning and academic 

achievement of standard seven pupils. 

1.6 Significance of the Study 

The need of improving the quality of education in Tanzania primary schools is 

widely acknowledged. Therefore, the study findings first would be implicating to the 

teacher for organizing learning activities in primary schools with the principles of 

learner centered approach with a view to achieve the optimum learning outcomes. 

Secondly, the findings of the current study are expected to provide direction to the 

teachers on how progressive method of learning, continuous-assessment and 

comprehensive evaluation may be implemented with appropriate sense, and how can 

teacher‟s select appropriate instructional strategy while keeping view in the pupils‟ 

performance. Thirdly, the study findings will also be useful to different education 

stakeholders such as researchers, schools inspectors and schools administrators on 

the importance of organization of learning and services offered in relation to the 

academic achievement. Further the current study will help the policy makers and 

monitor organization of learning and evaluate learning outcomes in relation to the 

organization of learning as well. Eventually, researchers will further gain some 

insights to conduct other studies based on recommendation from this study.  
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1.7 Delimitation of the Study 

Keeping in view the time and finance constraints at the disposal of the researcher, 

the study was delimited to the following: 

1. This study was confined to the primary level of education in 30 schools of 

Songea Municipality of Ruvuma region.  

2. The study was delimited only to the seventh class student‟s performance in 

curricular activities. 

3. The study was delimited to six education officers, two school inspectors,30 

head teachers and 120 teachers and 540 pupils‟ from the concerned schools. 

4. The study was only delimited to the classroom observation of teaching 

language, social studies, science and mathematics. 

1.8 Limitation of the Study 

The selection of primary schools for the present was from urban area of Songea 

Municipal council in Tanzania. Therefore the findings of this study may not provide 

an accurate picture of situation in rural primary schools. 

1.9 Operational Definition of Key Terms 

Academic Achievement: Ndalichako (2006) explained that academic achievement 

is associated with test scores. Wilson and Komba (2012) defined academic 

achievement as mean scores or grades achieved or realized by assessing the ability 

displaced through speaking or writing what one has learnt in the class. In the present 

study academic achievement has been measured in terms of pupils‟ scores obtained 

in the test of English language, social studies, mathematics and science that 

administered by National Examination Council of Tanzania (NECTA). 
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Pupils: A pupil is he or she who taught by a mature personality or a particular expert 

for the lessons in particular subject. Therefore, in the context of present study, 

standard seven pupils refer to those pupils who are prepared to appear the Primary 

Schools Leaving Examination (PSLE) in English language, social studies, science 

and mathematics. 

Organization of Learning: The term has been defined the activities followed by 

teacher after entering the class (Dash, 2007). In the current study, organization of 

learning has been conceived as the method/techniques of organizing curricular 

activities in the class. Hence it is measured by observing the teachers profile, 

teacher-students interaction and teaching-learning activities followed by teacher in 

the class.   

Primary school: is an institution in which children receive basic education after pre-

school education (Encyclopedia, 2007). In the context of present study, primary 

school is any formal institution (government and private) which offer basic 

education to standard seven pupils in Tanzania 
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CHAPTER TWO 

REVIEW OF RELATED LITERATURE 

Introduction 

This chapter presents review of literature relevant to study. A literature review is a 

critical survey of studies related to the general topic of a study. The literature review 

provides insight on the prevailing theories, hypotheses and methodology appropriate 

and useful to the study (Gall, Gall and Borg, 2005). The review of related literature 

for the current study was structured in the following patterns: it begins with a 

description of the theoretical framework followed by critical review of the literature 

relevant to the study. Subsequently, the reviewed literature was synthesized for 

identifying the research gap. Finally, the conceptual framework underpinning the 

study was developed to guide the enquiry process of the present investigation. 

2.1 Theoretical Framework under pinning the study 

A theory is a set of interrelated concepts, assumptions, and generalizations that 

systematically describes and explains regularities in behavior in educational 

organizations (Hoy and Miskel, 2008). In the present study, it was anticipated that 

the use of appropriate pedagogy of teaching and learning, availability of adequate 

instructional materials and need based instructional time regarded as a process of 

pupil‟s academic achievement in the educational system (Boissiere, 2004; World 

Bank, 2004). However, in order to know how the learning object in primary schools 

is being organized; researcher reviewed five (5) theories of learning namely-Social-

Cultural Theory of Learning by Vygotsky, Social Learning Theory by Bandura, 

Cognitive Theory by Piaget, Humanistic Theory of Learning by Carl Rogers and  

Behaviorism Theory of Learning by Skinner. Finally, the researcher adhered to only 

one theory of learning namely-Social-Cultural Theory of Learning (SCTL) by 
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Vygotsky. The theory of SCTL describes the techniques that teachers can use to 

organize learning in the class and the ways pupils can be taught (Lantolf, 2000).The 

conceptual analysis of this theory is as follows: 

2.1.1 Social-Cultural Theory of Learning (SCTL) 

This theory was pioneered by Russian Psychologist Lev Vygotsky (1896 – 1934) 

(Bodrova and Leong, 2007). The theory argues that the development of human 

cognitive and higher mental function comes from social interactions, cultural and 

biological elements in learning processes and stresses the socio-cultural 

circumstance (Liang, 2013). The major theme of Vygotsky‟s theoretical framework 

is „social interaction‟ that plays a fundamental role in the development of cognition 

but SCTL comprised of three major ideas - Social Interaction, Zone of Proximal 

Development (ZPD), Scaffolding and Mediation. 

Vygotsky believes that social interaction is a construct that plays great role in the 

process of cognitive development and it precedes development. Vygotsky states that, 

every function in the child‟s cultural development appear twice; first in the social 

level (between people/ inter psychological) and later on the individual level (inside 

the child/intra psychological) (Vygotsky, 1978 in Lantolf and Thorne, 2006). 

Therefore, Vygotsky focused on the connections between people and the cultural 

context in which they act and interact in shared experiences (Crawford, 1996 in 

Riddle and Dabbagh 1999).  

The Zone of Proximal Development is the distance between the actual development 

level as determined by independent problem solving (Independent Performance) and 

the level of potential development as determined by problem solving under the adult 

guidance or in collaboration with more capable peers (Assisted Performance) 



13 
 

(Vygotsky, 1978 cited in Lantolf and Thorne, 2006).  According to Vygotsky 

learning occurs in this zone. This zone could help pupils to learn a new task through 

scaffolding (Bodrova and Leong, 2007). 

In educational context, scaffolding is a process of setting up the situation to make 

the child entry easy and successful and then gradually pulling back and handing the 

role to the child as he becomes skilled enough to manage it (Brunner, 1983 in 

Bodrova and Leong, 2007). With scaffolding the task it is not changed, but what the 

learner initially does is made easier through assistance. Gradually, the level of 

assistance decreases as the learner takes more responsibilities for performance of the 

task. Scaffolding is successful when a pupil‟s level of performance changes and 

increases with pupil‟s performance on particular tasks (Brunner, 1983 in Bodrova 

and Leong, 2007). 

Mediation is a culturally constructed „auxiliary device‟ in an activity that links 

„human to the world of objects or mental behavior‟ (Lantolf and Appel, 1994). 

Mediator is something that stands as an intermediary between an environmental 

stimulus and an individual response to that stimulus. Mediators can assist a number 

of mental processes-perception, attention, memory as well as specific social 

behavior (Bodrova and Leong, 2007). 

According to Vygotsky (1978 in Bodrova and Leong, 2007) mediators - including 

signs, symbols, graphic models, plans and maps – suitable for variety of tasks. The 

symbolic tools allow pupils to collaborate with other pupils. Meanwhile Mediation 

deals with immediate to help pupils to solve problem at hand and make it possible 

for them to perform independently in situations that previously required direct 

teacher guidance and to contribute to the restructuring of pupil‟s minds by 
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promoting the transformation of lower mental functions into higher mental 

functions. Mediators as scaffolding help children make the transition from maximum 

assisted performance to independent performance (Bodrova and Leong, 2007). 

2.1.2 Application of Social-Cultural Theory of Learning in the Study 

Vygotsky‟s ideas have great influence in the process of teaching and learning today 

(Lantolf, 2000). Therefore, SCTL was adopted with due expectation that it may lead 

to the organization of learning in schools so that academic performance of the pupils 

could be improved. Again, it is believed from the Vygotsky‟s ideas that social 

interaction plays potential role in the process of children‟s cognitive development 

(Liang, 2013 and Vygotsky, 1978 in Riddle and Dabbagh, 1999) Moreover, it was 

felt that effective learning occurred when learners were able to interact with their 

teachers, fellow students and with auxiliary devices available in the classroom to 

promote the learning (Bodrova and Leong, 2007). However, it was expected that the 

effective organization of learning can also be promoted by promoting social 

interaction in the class room. Besides, interactive teaching allows for the creation of 

a dialogue between students and teachers. This two way communication becomes an 

instructional strategy by encouraging students to go beyond answering questions and 

engage in the discourse (Driscoll, 1994; Hausfather, 1996 in Riddle and Dabbagh, 

1999; Vygotsky, 1978). However, it was anticipated that better organization of 

learning in the primary schools can be gained through social interaction. Even 

pupils‟ abilities can be raised through active interaction and feedback. 

Apart from it, ZPD is another important idea of Vygotsky‟s SCTL that has three 

important implications for learning and teaching. Firstly how to assist a child in 

performing task, which assisted performance level could be in terms of expert-
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novice interactions, in which one person has more knowledge than other. 

Specifically, it can be interpreted that how teacher‟s responsibility in the process of 

teaching and learning plays significant role to provide support and direct interactions 

so that learners can acquire the necessary behavior, knowledge and skills (Rogoff, 

1990 in Bodrova and Leong, 2007).  

Secondly, ZPD has direct implication on how to assess to children‟s abilities 

appropriately with objectivity. In the process of assessment, teacher as an instructor 

should not limit the assessment process only to what children know and can do 

independently rather should include what children can do with different levels of 

assistance. Moreover, teacher as a part of the teaching and learning process should 

make a note how learners use their help as well as what hints, tips, cues are the most 

useful because this technique shows great potential for improving and expanding 

authentic classroom assessment and therefore perhaps, it is often called as „dynamic 

assessment‟ (McAfee and Leong, 2006 in Bodrova and Leong, 2007). Precisely, it 

can viewed that the use of ZPD in assessment has potential role in helping teachers 

to rephrase a question, pose it differently, and encourage the learners to demonstrate 

what they know. 

Third important implication of ZPD for learning/teaching is how to determine what 

is developmentally appropriate (DAP) to include things the child can learn with 

assistance. However, Vygotsky argues that child should practice what he/she can do 

independently and, at the same time, be exposed to things at the higher levels of the 

ZPD because, most effective teaching is aimed at higher level of ZPD and hence 

teacher should provide activities just beyond what the child can do on his own but 

within what the child can do with assistance. Thus, the learning/teaching dialogue 
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proceeds slightly ahead of the child‟s status at any given time (Bodrova and Leong, 

2007). Most importantly, the ZPD helps teachers look in a more sensitive way to the 

child‟s reaction to the support and assistance provided in the ZPD. If the child 

accepts the teacher‟s support, then the teacher has hit within the ZPD. If a child 

ignores help, and still cannot perform at the higher level of the ZPD as expected, 

then the teacher needs to think the support. Perhaps the skill is outside this child‟s 

zone or the type of assistance provided is not useful and should be modified. 

Similarly, scaffolding is another key idea of Vygotsky‟s SCTL. Categorically, it 

proposes that the expert provide scaffolding within the ZPD to enable the novice to 

perform at higher level. In this process, the task itself not changed but what the 

learner initially does is made easier with assistance and gradually the level of 

assistance decrease as the learner takes more responsibility for performance of the 

task (Wood, Bruner and Ross, 1976 in Bodrova and Leong, 2007). In class teacher 

must engage students with various tasks which are manageable in order to motivate 

them to pursue the instructional goal. In addition, the teacher must look for 

discrepancies between students' efforts and the solution and to demonstrate the idea 

of what learner is doing, also to control frustration and threat of the learners 

(Hausfather, 1996 in Riddle and Dabbagh, 1999 and Wood et al., 1976 in Bodrova 

& Leong, 2007). In order to facilitate the process of scaffolding, the support 

provided by teacher is temporary and supports are removed gradually leading to 

learners‟ successful independent performance during the teaching and learning 

process (Bruner, 1983 in Bodrova and Leong, 2007).   

Moreover, another key idea of Vygotsky in Social-Cultural Theory is mediation, the 

application of mediational tools fundamentally shapes the activities in the learning 
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(Wertsch, 1991). In this study mediational tools are to be observed in order to know 

how teacher is a mediator providing mediation to the novice learners and how 

learners are using that mediation to mastery over one‟s own behavior and cognition. 

Thus, in classrooms teachers are required to use the mediator such as mnemonic 

(acronym or abbreviation) techniques, tables, diagram, graphic models, maps and 

sign this will help pupils to solve problem at hand and make it possible to perform 

task independently. Teachers need to use songs, rhymes during teaching and 

learning process; these make pupils to remember (Bodrova and Leong, 2007). 

Mediation helping the learner to move into and through the next layer of knowledge 

or understanding (Vygotsky 1978 in Wertsch, 1985). The use of mediational tool in 

education shapes teaching and learning activities. Therefore, it is this implication of 

Vygotsky‟s SCTL theory guided to the current study. 

2.2 Critical Review of Literature 

The previous section presented the theoretical framework underlying the study. Then 

literatures related to this study were critically reviewed here under this section. First, 

it begins with general overview of organization of learning, and followed by four 

themes matching with the four objectives. These are; 

 Overview of organization of learning   

 Organization of learning more effective, moderate effective and less 

effective schools 

 Differences between schools with more, moderate and less effective 

organization of learning in academic achievement.  

 Relationship between organization of learning and academic achievement 



18 
 

 Stake holders‟ recommendation for improving the organization of learning in 

primary schools 

2.2.1 Overview of Organization of Learning   

The Government of Tanzania recognizes the role of education sector in bringing 

about socio-economic development through the provision of quality education and 

training at all levels (URT, 2012). Moreover, Education Sector Development 

Programme (ESDP) and Ministries‟ Strategic Plans in Tanzania supported schools 

by providing instructional materials, science and mathematics kits and also by 

providing in-service training to 2,052 primary school teachers teaching especially 

Mathematics, Science and English subjects through IN-SET Strategy (URT, 2012).  

Despite the all effort made crossways to Tanzania, a goal of learning is still yet to be 

achieved because of competence of teachers and quality of teaching has declined, 

teaching methods adopted based on the rote learning and copying notes on the 

board, teacher-students interaction is dominated by fear rather than caring and 

mutual respect during teaching and learning process (Rajan, 2003 in Sindato, 2010). 

Therefore, it was felt that in order to improve quality of primary education, there 

was immense need to improve the organization of learning through implementation 

of innovative pedagogy of teaching and learning. It can be supplemented  by 

implementing child-centered approach of learning, allowing pupils‟ for active 

participation in instructional session, using of concrete and tangible teaching 

learning materials, implementing to the contentious and comprehensive evaluation 

strategies (Dash, 2007). However, because of these probably, research evidence 

indicates that organization of learning influences children‟s achievement or 

performance (Gage, 1966; Good, 1981 in Dash, 2007). 
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2.2.2 Schools with More-Effective, Moderate Effective and Less-Effective in 

organization of Learning 

It is pertinent to have a glimpse on school effectiveness before reviewing the 

primary schools with more-effective and less effective in organization of learning. 

An effective school is one, in which pupil‟s progress further than might be expected 

from a consideration of its intake (Mortimore, 1991 in Dash, 2007). An effective 

school adds extra value to its pupil‟s outcomes in comparison with other schools 

serving other intake; in contrast an ineffective school makes pupil less progress than 

expected. School effectiveness focused on academic achievement in terms of basic 

skills in reading, science and mathematics or examination results (Goodland, 1984 in 

Dash, 2007).  

Besides, it was referred to the positive impact that school-level factors, such a;s 

leadership skills, school climate, positive learning environment, effective monitoring 

and evaluation strategies, better cooperation among head of school, teachers and 

teachers,  good record-keeping, parental involvement and good school policies, have 

on students‟ performance (Campbell et al., 2004; Edmonds, 1979; Iyer, 2005; 

Mortimore et al.,1988; Reynolds et al., 2002 in Liu, 2006; Reynolds and Teddlie, 

2000; Rutter et, al., 1979 cited  in Liu ,2006; Teddlie and Strinfield, 1993). 

Moreover, it was unveiled from the studies that effective primary schools having 

better physical facilities like drinking water, separate toilet facilities (Boys, Girls and 

Teachers), electric facility, first aid facility,  sufficient open space with playground, 

head master‟s office, teachers‟ common room, sports room with sports equipment, 

store room, availability of adequate furniture,  school library, availability of content 

based teaching and learning material, availability of examination record, admission 
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register of students, attendance register for students as well as teachers, examination 

record, timetable for teachers as well as for students, qualified Head Master and 

teachers and better student‟s performance (Dash, 2007; Paningrahi, 2013). 

With regard to the school effectiveness in relation to the organization of learning, 

Dash (2007) reported clearly that the more effective schools have better organization 

of learning in terms of teachers profile where teachers were observed more 

punctuality in taking class, comfortable in using the blackboard and teaching aids, 

more confident, democratic, friendly in the time of teaching, were enthusiastic in 

teaching and encourage the students more in managing the class activities, 

understanding of content taught and the method of teaching adopted by teachers 

were more adequate and appropriate in comparison to teachers in less effective 

schools. On the hand, teacher-students interaction of more effective school were 

more encouraging to the students for their active participation in class and 

maintained better cordial classroom environment, teachers used students‟ macro 

names while roll calling and asking questions during teaching and learning context, 

teachers handled students properly when they faced some difficulty in the class as 

well as teaching activity and even teachers were providing more judicious feedback 

to the every students in comparison to teachers in less and moderate effective 

schools. 

With regard to the Tanzanian context, Mohamed (2012) reported that schools with 

high effective in organization of learning in terms of teacher profile were good in 

punctuality, classroom preparation, knowledge and understanding of content, 

appropriate use of methods of teaching. Likewise in terms of teacher-students 

interaction, it was documented that teachers from the more effective schools in 
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organization of learning, encourage learners regularly to participate in the class, use 

variety of innovative teaching and learning strategies, handle students properly when 

faced difficulties in the class as well as in teaching activity, evaluate learners 

objectively and provide feedback to every learner appropriately in compared to less 

and moderate effective schools. Importantly, Mohamed also reported that the 

schools with higher level of organization of learning have good academic 

achievement. 

2.2.3 Differences between Schools with More, Moderate and Less Effective 

Organization of Learning in Academic Achievement 

As has been reported earlier that organization of learning influences children‟s 

achievement or performance so, it is needed in this juncture to review critically 

some of the important studies to know how schools with more effective in 

organization learning differ from the schools with less and moderate effective in 

organization of learning. 

One such important study carried out in India by (Dash, 2007) reported that more 

effective schools differ significantly from the less effective schools in organization 

of learning. Categorically, Dash delineated that more effective schools differ in 

terms of teacher profile, teacher-students interaction and teaching activities than less 

effective schools. In this particular context it was also found that more effective 

schools were having teacher with sincerity, committed, self reliant, self esteemed 

and is motivated to accept responsibility; punctuality in taking class; adequate 

knowledge and understanding of subject and its pedagogy; teachers were said to be 

active in improvising teaching learning resources as well. Even these schools were 

said to be more effective and have higher academic achievement as compared to the 
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schools with less and moderate effective in organization of learning (Burke, 1997; 

Choi and Tang, 2011; Davies, 1998; Joolideh and Yeshodhara, 2009; Nuthall, 2004; 

Rutter et al., 1979). 

In one other study which was performed in Ghana by Etsey (2005) concerning 

causes of low academic performance of primary schools. Findings revealed from 

this study that teachers went to schools late, did not start classes on time, and were 

often absent from the schools. These negative practices reduced the amount of 

instructional time and syllabi cannot be completed. Consequently learning outcomes 

of such schools was very low and these were considered as less effective schools. 

Similarly, Swai and Ndidde (2006) conducted a study at Singida in Tanzania on 

characteristics of effective primary schools and results of this study indicated that 

primary schools in Singida region were more effective as teachers motivated pupils 

for effective learning, exhibited mastery of the content, and adopt appropriate 

methodology while teaching, and carried out timely assessment and evaluation of 

pupils‟ learning. 

On the other hand teacher-students interaction was being anticipated as one of the 

major dimensions in organization of learning as, it is unveiled that healthy teacher-

students interaction, students-centered methods of teaching followed by teacher, 

encourage to the students for their active participation in class lead to the better 

results in comparison to the teachers of schools with poor results mainly followed 

teacher-centered methods and discouraged learners‟ participation during teaching 

and learning process (Pradhan and Mistry 1996 in Dash, 2007). 
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With the similar intention Serbessa (2004) conducted a study in Ethiopia on quality 

of teaching and learning approaches. The findings revealed that active teaching and 

learning offers opportunities for interaction between teachers and students, amongst 

the students themselves, as well as between students and the materials, typically the 

kinds of strategies which were employed in order to promote active learning were 

small group work, research based projects, discussions, role play, field trips; these 

approaches make the pupils to attain higher academic achievement.  

However in Tanzania Sindato (2010) conducted a case study using open ended 

question. The findings revealed that the common techniques used in the teaching and 

learning of primary schools included; role play, dialogue, participatory methods, 

group discussion, asking question, these methods related to  better performance 

among  pupils and vice versa. 

Besides, teaching activity is also another pertinent dimension of organization of 

learning. It was reported that the more effective schools in teaching activity have 

identified common features concerning the processes of teaching and learning. It 

included-favorable class climate, structured instruction, the encouragement of 

independent learning, and frequent feedback to students about their work while less 

effective schools were in the state of denial (Davies,1998; Teddlie and Reynolds, 

2000; Weber, 1971).  

Further, Choi and Tang (2009) and Stiggins et al., (2007) carried out studies on 

teacher commitment in Hong Kong. The findings revealed that assessment during 

instruction, the use of homework, assignments, quizzes, and self assessment drafts, 

opportunity to learners to find information about areas of further learning, 
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innovative assessment like midterms and final examinations made a school to be 

more effective in organization of learning compared to less effective schools. 

2.2.4 Relationship between Organization of Learning and Academic 

Achievement 

With regards to the association between organization of learning and academic 

achievement, Brooks and Adams (2009) revealed that in any educational 

programme; students‟ academic achievement was an outcome of a teaching and 

learning process. In this direction Lockheed et al., (1986) conducted a longitudinal 

study in Thailand to explore the effects of teaching and learning materials and other 

factors on student achievement where this study confirmed that the use of teaching 

and learning material and good methods of teaching, contributed to student 

achievement. 

Similarly, it was also documented that students‟ academic performances were more 

heavily dependent on the procedures and activities carried out in the classroom 

exclusively than those carried out at the school. Besides the quality of teacher-

students interaction also play primary role to determine students‟ academic progress 

(Caldwell and Spinks, 1993; Creemers, 1994; Yeo, 2003; Politics, 2005). 

Moreover, about to 42 studies on the learning styles were reviewed and findings 

revealed from those studies that coherence between learning activities and learning 

styles enhances academic achievement (Bayraktar, 2000; Hein and Budny, 2000;  

Sünbül, 2004 in Duman, 2010). In this connection, Learner-centered approach is 

believed as learning styles that has been found to have positive effect on academic 

achievement (Butler, 1987; Carthy, 2000; Demirbas and Demirkan, 2007 in Duman, 

2010; Felder, 1996; Hall and Fullick, 2003; Kolb, 1984; Mc- Scales, 2000). 
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Besides it was also found that there was significant positive relations between 

academic achievement and school input as well as process variables like, classroom 

pedagogy (Fuller, 1987; Lockheed and Hanushek 1988; Lockheed and Verspoor, 

1991 in Yu, 2007). 

The study of Mwamwenda and Mwamwenda (1987 in Liu, 2006) carried out a study 

to examine the relationship between academic achievement and variable like 

teaching activities in the classrooms. The study findings revealed that good 

interaction in the classrooms, availability of appropriate learning materials produced 

significantly better performance. 

In relation to the context of Tanzania, Mohamed (2012) performed a study titled- 

scholastic achievement of learners with disabilities: the influence of organization of 

learning. Findings unveiled from this study that the organization of learning in terms 

of use of variety of methods of teaching like friendly teacher-students interaction, 

use of appropriate teaching aids and the use of proper assessment had positive 

effects on academic achievement.   

2.2.5 To Explore the Stakeholders Recommendation for Improving the 

Organization of Learning in Primary Schools 

Stakeholders are defined as those people who have a direct or indirect interest and 

benefit in public or private issues (Carasco, 2010). Any group of individuals who 

affect or be affected by the achievement of an organizations objective (Campbell, 

2008). Stakeholders in education may include head teachers, teacher‟s students, and 

district officials like inspectors of schools or district education officers (Carasco, 

2010). Black and Wiliam (2001) and Leeuw (2002) conducted a study in London 

where, the educational officers suggested that there had to be school inspectors who 
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could observe and monitor the all process of teaching and learning, it might be easy 

for school inspectors to distinguish the area of weaknesses so as to offer proper 

advices and some solutions on how the teacher could perform better. 

In a study on visible learning in London, head teachers recommended that formative 

and summative evaluation to teachers assisted them in making decisions about the 

effectiveness of their classroom practice; regular feedback might be useful for 

correcting inappropriate task strategies, procedural errors and misconceptions and 

could help to improve learning through student assessment (Bandura, 1991; Baron, 

1993; Black and Wiliam, 1998; Hattie, 2009; Narciss and Huth, 2000). 

A study on school self evaluation improvement, teachers recommended that 

motivation to learn, commitment, rewards system during teaching and learning 

process have been demonstrated to be positively improvement of teaching and 

learning process (Colquitt et al., 2000; Leithwood et al., 2006; Sammons et al., 

2011; Slavin, 1995; Warr and Fay, 2001).   

Besides, teachers in Latin America suggested that in order to improve teaching and 

learning process should be active teaching methods, access to textbooks and other 

instructional materials, subject knowledge and time on task (Ausubel, 1973; Broom 

1973; Spillane and Thompson,1997; Velez et al., 1993). 

A study by Dash (2007) suggested that in order to improve organization of learning, 

Block Educational officer (BEOs) and educational authorities should make a 

surprise visit to the schools and check the teacher‟s punctuality and inspect the 

classroom teaching of the teachers about their teaching methods. Head teacher also 

inspect the methods of teaching followed by teachers and should give emphasis the 
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child-centered method of teaching also should impress upon the teachers to assign 

regular homework and classroom assignment to the students and provide the 

feedback to the students for improving their performance at school.   

Specifically in the context of Tanzania, teachers needed to have adequate 

pedagogical knowledge to organize the teaching and learning processes with 

appropriate manner; teachers should be given opportunities to attend seminars and 

short courses in the form of in-service training after every three months in order to 

promote teachers‟ professional development and the use remedial classes 

(Mohamed, 2012; Nkumbi et al., 2006; Sekondo, 2010). 

2.3 The Synthesis of Literature Review and the Knowledge Gap 

It was unveiled from the reviewed literature that schools with more effective in 

organization of learning had good number of teachers with sincerity, commitment, 

motivated to accept responsibility, better knowledge, understanding of the subject 

matter and adequate pedagogical knowledge. Additionally, the availability of 

appropriate teaching and learning materials and provision of regular feedback were 

observed in those schools too and therefore it was interpreted that these factors were 

working as catalyst in leading to the academic achievement (Burke, 1997; Choi and 

Tang, 2011; Dash, 2007; Joolideh and Yeshodhara: 2009; Nuthall, 2004). 

Subsequently, it was suggested that organization of learning could be improved by 

teachers punctuality, using formative evaluation, reward system, regular visits of 

schools inspectors and proper organization of teaching and learning process (Black 

& Wiliam, 2001; Hattie, 2009; Leeuw, 2002; Sammons et al., 2011; Sekondo, 

2010).  
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More importantly, a study carried out by Mohamed (2012) in Tanzania revealed that 

teachers in inclusive primary schools with more effective in organization of learning 

used more learner-centered approach, were punctual in teaching than teachers in 

inclusive primary schools with less effective in organization of learning and students 

scholastic achievement were better only inclusive primary schools with more 

effective in organization of learning.  

Eventually from the synthesis of literature review, it was realized that there was 

extreme paucity of studies on the issue of organization of learning in primary 

schools and academic achievement of pupils. Further there was a gap on criteria for 

improving organization learning in Tanzanian primary schools as it was one of the 

predictors for better academic performance. Hence it was this gap which motivated 

the investigator to examine how the organization of leaning in primary schools 

influenced the academic achievement of standard seven pupils. 

2.4 Conceptual Framework 

The conceptual framework is a narrative outline or graphical presentation of 

variables and hypothetical relationship among them to be studied (Miles and 

Huberman, 1994; George, 2007). Omari (2011) explained that conceptual 

framework is the set of imagination and hypothetical thinking of the researcher that 

help to explain the interplay of variables in the study. In the context of conceptual 

framework of the current study, it was apparent from existing literature that the poor 

achievement of standard seven pupils in primary schools was associated with several 

key factors like;  overcrowded classes, shortage of trained and qualified teachers, 

lack of in-service training, inadequate teaching and learning materials, conventional 

teaching and learning methods, lack of  teachers‟ pedagogical content knowledge 
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and skills, teachers‟ unaccountability,  teachers‟ absenteeism, predominance  of rote 

learning, poor organization of learning and inadequate support from stakeholders 

(Bloissiere, 2004; Etsey, 2005; Kitta, 2004; Mohamed, 2012; Omari,2003; Osaki, 

2004; UNESCO, 2007). Moreover, research and theories in this regard indicate that 

the problems encountered by the standard seven pupils were due to poor teaching 

methods. If the students were to be benefited from the teaching-learning process 

there had to be effective interaction between the teachers and the pupils. There was 

need to engage the pupils into the teaching-learning process in such a way that the 

hidden potentialities of the pupils could be explored (Feuerstein and Hoffman, 

1979). Vygotsky (1978) viewed that in the course of interaction between the teacher 

and the children, the children learn more when scuffled with more knowledgeable 

persons in the appropriate environment.  

Therefore the framework which guided the present study was developed by 

researcher in the light of Omari‟s (1995) model. Therefore, in the current study, 

the organization of learning as an independent variable, enabling conditions as an 

intervening variable and academic achievement (expected outcomes) as a dependent 

variable have been studied. Categorically, how the organization of learning 

influenced academic achievement of standard seven pupils was examined while 

keeping in view the evaluative nature of the study where practices of organization of 

learning in primary schools was mainly observed and also stakeholders‟ 

recommendations were explored for improving the organization of learning. The 

aspects of the conceptual framework are summarized in Figure 2.1 
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Figure 2. 1: Conceptual Framework of the Study 
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It was apparent from the depicted thematic presentation that the organization of 

learning in terms of teacher profile, teacher-students interaction, and teaching 

activity were conceived and measured as an independent variable. Further, teacher 

profile included teacher‟s subject competence, punctuality, preparation, commitment 

toward work, cooperation towards learning as a co-learner and sincerity.  

Similarly, teacher-students interaction referred to the active participation in teaching 

learning process, proper classroom discipline and cordial classroom environment, 

assistance to pupils at time of difficulties, freedom to students‟ involvement in 

teaching learning process and healthy relationship between teacher and pupils in the 

class as, it made lesson to run smooth.  Eventually, the organization of learning also 

included teaching activity as its core dimension. This dimension includes teachers‟ 

competence in student‟s observation, teachers‟ competence in assessment and 

feedback process, and ability to use teaching learning materials effectively.  

Moreover, the current framework also dealt with the presence of enabling condition 

as an intervening variable that supposedly improved the academic achievements of 

the learners. These were considered as dependent variable. Categorically enabling 

condition includes - specific policies, curriculum and syllabi for primary education, 

locality of the schools, infrastructure facilities of the schools and individual factors 

among pupils. These conditions were expected to improve the organization of 

learning in general and subsequently academic achievement.  
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CHAPTER THREE 

RESEARCH METHODOLOGY 

Introduction 

This chapter presents the research methodology of the study. Specifically, this 

chapter covers the following themes; research design, research approach, study 

location, population of the study, sample size and sampling procedure, tools used, 

development and description of the research instruments, reliability and validity of 

the instruments, data collection procedure and its analysis plan, and eventually 

ethical issues involved. 

3.1 Research Design  

A research design is the conceptual structure within research is directed.  It 

constitutes the blueprint for the collection, measurement and analysis of data 

(Bryman, 2008; Creswell, 2012). In this study, descriptive research design was used 

to carry out the current investigation. The reason was that this design facilitated to 

describe the current conditions of organization of learning in primary schools by 

gathering relevant information through observation of teachers‟ organization of 

learning practices and set up a standard organization of learning criteria for the 

future. Keeping in view the objectives stipulated, the documents available at the 

office in the respective schools were reviewed to get the standard seven pupils 

academic achievement scores in language, mathematics, science and social studies 

subjects.  

3.2 Research Approach 

Kothari (2004; 2009) defines research approach as an arrangement of appropriate 

condition for collecting and analyzing in a manner that reflects research purpose. In 
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this study, both quantitative and qualitative approaches were used. Omari (2011) 

supports to use of mixed approach by claiming that the two paradigms should not be 

considered as oppositional but rather as complementary components of scientific 

inquiry. Quantitative approach involves the generation of data in quantity form, 

which can be subjected to rigorous quantitative analysis in a formal and rigid 

fashion. In this study, both parametric and non parametric tests have been used for 

quantitative analysis by observing organization of learning practiced by teachers and 

by gathering academic performance scores of standard seven pupils from the 

concerned primary schools. On other hand, qualitative approach was used in this 

study by conducting focus group discussions with teachers and interviews with other 

stakeholders. This approach allowed the researcher to get better understanding on 

how organization of learning could be improved in schools by gaining deeper 

understanding of the stakeholders‟ personal experiences and knowledge on the same 

in the Tanzanian primary schools. 

3.3 Study Location 

The study was conducted in Songea Municipality. Songea is geographically located 

in southern part of Tanzania. The estimated population in Songea Municipality 

Council was 203309; out of them 96347 were males and 106962 were females 

(URT, 2013).  Again, there were 75 primary schools in total. Out of them four were 

private and the rest were government. All these schools followed a system of co-

education system (mixed boys and girls) and covering classes‟ I-VII. The teacher-

pupil‟s ratio in these schools was 1:60 in average. The area of the study was 

purposively selected because of poor performance in national examination (PSLE). 

The pass rates in the 2012 national examination was 34.53 per cent whereas, 42.5 

per cent in the 2013. It meant that more than 50 percent of candidates failed (URT, 
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2012; 2013). This low academic performance of the pupils raised questions as to 

why the performance was so poor and what could be the reason for the same. 

Moreover, a study performed by Dash, (2007) and Mohamed, (2012) reported that 

organization of learning as closely associated with the academic performance. They 

concluded that schools with better organization of learning also had better academic 

achievement and vice versa. However, these findings were not well supported by 

other researchers particularly in Songea Municipal. Therefore, attention of the 

researcher on the issue of organization of learning in primary schools was of prime 

importance.  
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Figure 3. 1: A Map of Ruvuma Region showing Songea Municipal study 

location 

 

Source: URT (2013) Population and Housing Census 2012 
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3.4 Study Population 

All standard seven pupils, teachers and head teachers of Songea Municipality 

Primary schools, school inspectors and education officers of the same Municipality 

were the population for the current study. 

3.5 Sample Size and Sampling Techniques 

Sample refers to a representative segment of the study population in which the 

researcher is interested in gaining information and drawing conclusions (Gay, May 

and Airasian 2006). At the outset, a sample of 698 respondents from 30 Primary 

Schools were included in the current study. From each primary school, 25 per cent 

of standard seven pupils involved, 30 Head Teachers and 120 Teachers were 

selected. Further, 6 Education Officers and 2 Schools Inspectors were also involved 

in this study. However, systematic random sampling technique (Kothari, 2009) was 

used to select the 30 primary schools at first. Secondly, purposive sampling 

technique (Kothari,2009) was used for selecting educational officers, school 

inspectors, head teachers and teachers, and finally, a systematic random sampling 

technique was again used in this investigation for selecting standard seven pupils.  

In the process of selecting schools, a list of all primary schools in Songea 

Municipality was obtained from Municipality Education Office (MEO) and used as 

the sampling frame.  Again, the total number of schools (75) was divided by the 

required number of sample size (30) in order to get interval size i.e. (2) and 

subsequently, every third school after every two schools was selected to include in 

the sample. Besides, in order to get the determined sample size of standard seven 

pupils, systematic random technique was used, therefore, (25) percent of pupils from 

each school were selected to get 540 pupils. Further, the numbers of pupils in each 
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school were listed by following a procedure. In this procedure, the total number of 

pupils was received from the attendance record of each school. In the first school, 

total of 159 pupils were identified and again, 25% of 159 was calculated in order to 

get the sample size of 39.  Moreover, in order to get the each individual sample, 

again interval i.e., 4 was estimated by dividing the total number of pupils in a 

specific school with 25 as it was fixed in the beginning that 25% of the standard 

seven pupils in a school were to be taken for the sample. Finally, every 5
th

 pupil, 

after 4
th

 one was included in the sample. The same practice was adopted for all other 

29 primary schools. 

3.6 Research Instruments Used for Data Collection 

A number of tools were used during collection of data. Both primary and secondary 

data were collected. Triangulation of the data collection methods was seriously 

considered for the purpose of ascertaining the authenticity of the data collected. The 

study used four types of research instruments; these were observation schedule for 

measuring the organization of learning, interviews and focus group discussion were 

conducted for exploring the recommendation of improving the organization of 

learning and eventually documentary review was implemented to get academic 

achievement of Municipal Mock scores of standard seven pupils. 

3.7 Development and Description of the Research Instruments  

Research Instruments are simply the ways and means of seeking and gathering 

information on the problem being researched. Therefore, in the current study, 

researcher decided to develop first the observation schedule for measuring 

organization of learning in primary schools.  
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3.7.1 Observation Schedule for Organization of Learning 

The main intention of the researcher was to know how organization of learning 

practiced by individual teacher in the class and hence organization of learning 

schedule was developed with three major dimensions (teacher’s profile, teacher-

students interaction, and teaching activity). 

The dimension of “Teacher‟s Profile” included eight items that were teacher‟s 

punctuality, preparation for class, clarity of the objectives of teaching topic, 

knowledge and understanding, communication skills, timely use of blackboard, 

method of teaching, preparation of teaching aids, use of teaching aids, confidence 

about the topic, his interest in the teaching. All these items were rated with three 

options: To a Great Extent (GE); To a Some Extent (SE); and Not at All (NA). 

The dimension of “Teacher-Student Interaction” consisted of nine items where, 

teacher‟s roll call, style of asking questions, whether or teachers encouragement 

students for participation in the class, gestures used by teacher in the class, altitude 

of teacher, maintenance of classroom environment, discipline and participation of 

participation of students in the class. All these items consist of three possible 

answers such as Always (AL), Sometimes (SO), and Never (NE). 

The Teaching Activity dimension consisted of 12 items relating to teacher‟s teaching 

in the class, that were; introduction  of the lesson by the teacher, use of text by the 

teacher also by students, use of blackboard by the students, the use supplementary 

reading material by the teacher, appropriateness of teaching aids, home assignment 

and class task given to the students by the teacher, feedback provided by the teacher, 

teaching students at different stages of topic, asking question by the teacher to the 

students and also by the students to the teacher. All these items consisted of three 
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options: To a Great Extent (GE); To a Some Extent (SE); and Not at All (NA).A 

sample observation schedule is attached to this study as appendix A. 

3.7.2 Interview Guide for Educational Stakeholders’ on the Improvement of 

Organization of Learning 

This Interview guide was made for Head Teachers, School Inspectors, and 

Educational Officers. It was comprised of five questions, the questions were related 

to the services provided by the office; kind of in-service training given to teachers 

for the improvement of organization of learning and on the assessment techniques; 

and lastly question on monitoring the teacher‟s punctuality and their preparation was 

also included. 

3.7.3 Focus Group Discussion (FGD) for Teachers on the Improvement of 

Organization of Learning 

The researcher prepared a list of questions that were discussed. During discussion, 

suggestions from teachers on the issue of organization of learning were focused. 

FGD comprised of seven questions such as; the meaning of the term organization of 

learning, how organization of learning in primary schools was to be developed, 

major steps which were taken so far for the improvement of the organization of 

learning, kind of in-service training course had been attended by teachers, services 

provided to schools, important teaching activities in the classroom. 

3.7.4 Documentary Review  

Documents pertaining to the pupil‟s academic achievement from the selected 

primary schools were reviewed. Specifically, Municipal mock examination results 

and academic progress were tabulated. 



40 
 

3.8 Try-Out and Revision of Instruments 

Prior to administration of tools for the data collection, the researcher assessed the 

suitability of developed tools by conducting a pilot study in Songea Municipal 

primary school teachers and other stake holders. The pilot study was conducted by 

random selection of three primary schools. In pilot study researcher administered the 

observation schedule on 12 teachers who were teaching standard seven pupils and    

interview schedule to 3 head teachers and 1 educational officer. The individuals who 

were engaged on pilot study were not included in the main study. On the results of 

the pilot study, items those were not suited were modified and then were used in the 

present study. 

3.8.1 Validity and Reliability of the Instruments 

The term validity deals with a question that a study measures what it purports to 

measure (Cohen, Manion and Keith 2007). In more details, validity has many forms 

in qualitative data. Based on Cohen et al., (2007) validity in qualitative data can be 

addressed through the honesty, depth, richness and scope of the data achieved. 

Reliability refers to the degree of consistence whereby if the study is repeated over 

again using the same procedures, it will bring about the same results (Brock- Utne, 

1996; Kvale, 1996; Yin, 1984). The concept reliability is a pre-requisite for validity 

for both quantitative and qualitative (Brock- Utne 1996). One way of ensuring 

validity is to use a multiple data collection instruments. To ensure reliability and 

validity of the instruments the researcher employed a combination of data collection 

strategies like observation schedule, focus group and interviews. In order to ensure 

validity of instruments in the present study, the instruments were developed under 

close guidance of the supervisor and experts in the field. After the questions are 

designed, they were piloted by administering on the twelve teachers in the sampled 
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area. This process helped to identify ambiguous and irrelevant questions in the 

instruments to ensure reliability of instruments. Subsequently, some of the items 

were modified for suiting the purpose of the study. Categorically, both face and 

content validity of the instruments were judged by taking expert comments. Finally, 

back translation method (English to Kiswahili) was also done to avoid confusion in 

communication between the researcher and respondents. 

3.8.2 Triangulation 

To achieve optimum validity and reliability of the results, the researcher used 

triangulation methods. The combination of several data collection strategies or 

methods is called triangulation (Creswell, 1998). Triangulation helps in 

corroborating the evidence conglomerated from different sources to check the 

truthfulness of the information. 

General methods of triangulation used in this study were multiple-site study 

(primary schools and Municipal Education Officers), multiple source data collection 

(primary and secondary data), multiple research instruments (observation, interview, 

focus group discussion, and documentary review) and multi-modal approaches 

(quantitative and qualitative approaches). Lastly, data analysis was triangulated by 

using both parametric and non parametric tests for quantitative data and content 

analysis for qualitative data. 

3.9 Administration of Instruments 

In this regard, a letter from University of Dodoma was received and it was submitted 

to the Office of Municipal Director to obtained permission for conducting 

investigation in the Songea Municipality primary schools. Similarly, the Municipal 

office provided an introductory letter that was also submitted to the head teachers in 
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concerned schools. Subsequently, researcher visited the schools to communicate 

with head teachers about arrangement of timetable for the intension. For the 

systematic data collection, data were collected in five phases. 

In the first phase, data were collected from standard seven classes by observing how 

teachers organizing their teaching and learning activities. These teachers were from 

the subject of Language, Mathematics, Science and Social Studies. Observation time 

for each lesson was 40 minutes. 

In second phase, the data were collected through interview. The participants for the 

interview were educational officers, school inspectors and head teachers. The 

interview with educational officers, school inspectors and head teachers were 

conducted at their respective offices. The time for the interview was about 60 

minutes. The major purpose of conducting interview with these stake holders was to 

explore the recommendation on how to improve organization of learning. 

In third phase, focused group discussion was conducted with teachers in each 

school. Time for the same was about 60 minutes. In the beginning of this process, 

good rapport was developed with the teachers by the self introduction of the 

researcher and the teachers who were involved in focused group discussion. The 

main objective of conducting discussion was to get idea on how organization of 

learning could improve. 

The fourth phase was documentary review. In this phase the researcher reviewed 

records of examination results. Mainly, achievement scores of different subject such 

as, Language, Mathematics, Science and Social Studies as well as overall scores 

were also recorded to judge the academic achievement of standard seven pupils. 
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3.10 Data Analysis Plan 

Creswell (2012) defines data analysis as a systematic process or working with 

information, organizing and breaking them into manageable units, synthesizing 

them, searching for patterns, discovering what is important and deciding what to tell 

others. In the present study both quantitative and qualitative data were collected. The 

data obtained through documentary review such as pupils‟ academic scores were 

initially analyzed by using Statistical Package for Social Sciences (SPSS) version 

20.0 to determine mean and standard deviation. In addition to that chi-square test of 

independence was used to find out the relatedness between academic achievement 

and organization of learning in primary schools. Further, t-test was also used to find 

out the differences between more-effective and less-effective schools in teachers 

profile, teacher-student interaction, teaching activities and pupils performance. 

Moreover, the data obtained through interviews and focused group discussions were 

subjected to content analysis for exploring the recommendation on how to improve 

the organization of learning in primary schools. Content analysis is commonly used 

in qualitative approach that involves a set of procedures to draw valid inferences 

from text, as human experiences and feelings cannot be quantified rather than being 

interpreted qualitatively(Connway and Powell,2010). 

3.11 Ethical issues 

Ethics refers to the appropriateness of the researcher‟s behavior in relation to the 

right of the respondents (Saunders et al., 2007). Before going in the research field, 

the researcher had to make sure that all the procedures, formalities for doing 

research were properly followed. Further, in order to adhere to research ethics, the 

researcher obtained an introductory letter from the Directorate of postgraduate 

studies of University of Dodoma and permissions from other authorities. The letter 
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introduced the researcher to Municipal Education Office, the researcher sought 

permission of the Municipal Education Officer (see Appendix) who introduced the 

researcher to the head teachers. The head teachers on their parts introduced the 

researcher to the teachers and pupils in given schools. On the process of data 

collection the researcher ensured the respondents about confidentiality of the study 

and information that was collected in will be used within the academic limitation of 

the study. To avoid infringement of the participant, pseudonyms were used. Also 

schools were named as school A, school B, school C, D, E, F, G, H, I, J, K, L, M, N, 

O, P, Q, R, S, T, V, W, X,Y, W, Z, AA, AB, AC , and AD during data collection, all 

these were done to ensure  adherence to requirements guiding research.  
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CHAPTER FOUR 

DATA PRESENTATION, ANALYSIS AND DISCUSSION OF FINDINGS 

4.0 Introduction 

After building a necessary background of the study and describing the method and 

procedure, the next step is to take up analysis and interpretation of data in the light 

of objectives and hypothesis of the study. As mentioned in chapter one. The main 

purpose of the present research effort was to study organization of learning in 

relation to academic achievement of standard seven pupils in primary schools. 

Therefore, in keeping with the requirements of the objectives, the analysis and 

interpretation of data is presented in this chapter. This is being done under three 

different sections. 

The first section-  deals with identification of primary schools with more, moderate 

and less effective schools in organization of learning and differences between 

schools with more effective organization of learning, moderate effective 

organization of learning and less effective organization of learning. The second 

section- presents the analysis of results pertaining to organization of learning in 

relation to academic achievement of standard seven pupils in Songea Municipality 

primary schools. Here the relatedness and/or independence of organization of 

learning and academic achievement are presented. It also deals with the comparison 

of academic achievement of standard seven pupils in more-effective and less 

effective schools with organization of learning. The third section-deals with the 

analysis of results concerning to the stake holders‟ recommendation on the 

improvement of organization of learning in primary schools.                                     
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4.1 Identification of Schools with More Effective, Moderate and Less Effective 

in Organization of Learning 

For the identification of schools with more effective, moderate and less effective in 

organization of learning; an observation was conducted. Specifically, the data has 

been analyzed in order to accomplish the objective number one of the present study. 

In this connection, researcher has identified the groups of schools with more, 

moderate, and less effective in organization of learning on the basis of teachers‟ 

ways of organizing the learning process in their class. The groups were leveled as 

more, moderate and less effective in the organization of learning by adopting criteria 

of Mean± ½SD (Westgard, 2009). However, Mean+½SD formed the group of more 

effective schools in organization of learning and Mean    SD formed as less 

effective schools in organization of learning and those schools‟ scores falls in 

between these two limits were treated as moderate effective in organization of 

learning. Moreover, the same criteria mentioned above have been used to level the 

dimensions of organization of learning in to different groups as well.  

However, schools with mean scores 21.72 and ≥ were taken as more effective group 

in teacher‟s profile dimension, schools with mean scores ranging 20.71 - 12.43 were 

treated as moderate effective group in teachers‟ profile dimension and schools with 

mean scores 12.44 and ≤  were considered as less effective group in teacher‟s profile 

dimension of organization of learning. 

Further, schools with mean scores 13.43 and ≥ classified as more effective group in 

teacher-student interaction dimension,  schools with mean scores ranging 13.42 - 

9.16 were considered as moderate effective group in teacher-student interaction 
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dimension, and schools with mean scores 9.17 and ≤ were considered as less 

effective group in teacher-student interaction dimension.  

Moreover, schools with mean scores 10.76 and ≤  were considered as less effective  

group in teaching activity dimension, schools with mean scores ranging 18 - 10.77 

termed as moderate group in teaching activity dimension and school with mean 

scores 19.1 and ≥ were considered as more effective group in teaching activity 

dimension of organization of learning. 

Table 4. 1: Organization of Learning Scores of Schools as Obtained by 

Organization of Learning Schedule (N=30) 

Dimensions of 

Organization 

of Learning 

 Scores of Organization of Learning according to the Levels of 

Schools 

Dimensions N More-Effective 

Schools 

N Moderate-

Effective Schools 

N Less-Effective 

Schools 

Teacher‟s  

Profile 

8 33, 32, 32, 32, 32, 

32, 31, 29 

8 18,17, 16, 15, 15, 

15, 15, 13, 13 

14 12, 12, 11, 11, 

11, 11, 10, 10, 

9, 9, 9, 8, 8, 7 

Teacher-

Student 

Interaction 

10 20, 18, 16, 16, 16, 

16, 16, 16, 16, 14 

8 13, 12, 11, 11, 11, 

11, 11, 11 

12 9, 8, 8, 8, 8, 7, 

7, 7, 6, 6, 6, 4 

Teaching 

Activities 

9 29, 29, 28, 27, 27, 

27, 26, 26, 25 

6 15, 14, 12, 11, 11, 

11 

15 10, 10, 10, 9, 9, 

9, 9, 9, 9, 9, 9, 

8, 8, 8, 4 

Source: Field Data (March, 2014) 

Table 4.1 shows the scores of 30 schools as obtained by the organization of learning 

schedule. It indicates that in Songea Municipal 8 schools were identified as more 

effective in teacher‟s profile dimension of organization of learning, 10 schools were 

recognized as more-effective in teacher-student interaction dimension of 
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organization of learning, and 9 schools out of 30 were recorded as more-effective in 

teaching activities dimension of organization of learning. Further, the above table 

reveals that schools with more-effective in teacher‟s profile, teacher-student 

interaction and teaching activity dimension of organization of learning have got the 

mean score range of 29 to 33, 14 to 20 and 25 to 29 respectively.  Similarly, 8 

schools were identified as moderate-effective in teacher‟s profile dimension of 

organization of learning, 8 schools were recognized as moderate-effective in 

teacher-student interaction dimension of organization of learning, and 6 schools out 

of 30 were recorded as moderate-effective in teaching activities dimension of 

organization of learning. However, the schools with moderate-effective in teacher 

profile, teacher-student interaction and teaching activity dimension of organization 

of learning have got the mean score range 18 to 13, 13 to 11 and 15 to 11 

respectively. Moreover, 14 schools were identified as less-effective in teacher‟s 

profile dimension of organization of learning, 12 schools were recognized as less-

effective in teacher-student interaction dimension of organization of learning, and 15 

schools out of 30 were recorded as less-effective in teaching activities dimension of 

organization of learning. Therefore, schools with less-effective in teacher‟s profile, 

teacher-student interaction and teaching activity dimension of organization of 

learning have got the score range12 to 7, 9 to 4, and 10 to 4 respectively. 

Besides, it is also mentioned in the above that how can one calculate the extreme 

group of organization of learning as a whole. However, it was pertinent to categorize 

the schools on the basis of their organization of learning scores. Now schools which 

scores 53.81 and ≥ were recognized as the more-effective in organization of learning 

and which scores 32.85 and ≤ were identified as the less-effective in organization of 
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learning and schools those scores of ranging 53.80 - 32.84 reported as the moderate-

effective in organization of learning.  

Table 4. 2: Overall Organization of Learning Scores as obtained Organization 

of Learning Schedule (N=30) 

Levels of organization of 

Learning 

No. of 

Schools 

Overall Scores of Organization of 

Learning 

More-Effective in Organization of 

Learning 

 

9 

79, 77, 77, 75, 74, 74, 72, 72, 57 

Moderate-Effective in 

Organization of Learning 
7 

48, 45, 41, 38, 37, 33, 33 

Less-Effective in Organization of 

Learning 

 

14 

32, 31, 29, 28, 27, 27, 27, 26, 25, 25, 25, 

23, 22, 21 

Source: Field Data (March, 2014) 

Table 4.2 shows the overall organization of learning scores of thirty (30) primary 

schools as were obtained through organization of learning schedule. It indicates that 

in Songea Municipality, 9 schools were identified as more effective in organization 

of learning, 7 schools were recognized as moderate-effective in organization of 

learning, and 14 schools out of 30 were recorded as less-effective in organization of 

learning. Further, the above table reveals that schools with more-effective in 

organization of learning have got the score range of 59 to 79, schools with moderate-

effective in organization of learning have got the score range of 33 to 48 and schools 

with less-effective in organization of learning have got the score range of 21 to 32 

respectively. 
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4.1.1 Identification of Different Levels of Primary Schools Pupils Academic 

Achievement 

With an intention to know different levels of primary schools pupils‟ academic 

achievement, formal documents pertaining to the academic achievement were 

reviewed. Subsequently, on the basis of their performance scores, they were 

categorized as groups of pupils belonging to high, moderate, and low levels of 

academic achievement. These levels were fixed by adopting criteria of Mean± ½SD 

(Westgard, 2009). However, Mean+½SD formed the group of high-achiever, Mean   

½SD formed as lower-achiever and the groups of pupils whose scores fall in 

between these two limits were categorized as moderate-achiever in academic 

achievement. However, the pupils whose score ranged at 101.44 and ≥ were 

categorized as high-achievers group, the pupils whose scores ranged 100- 65 termed 

as moderate-achievers group and pupils whose score 64.52 and ≤ were considered as 

low-achievers group. The detailed analysis of groups of pupils at different levels of 

academic achievement is presented in appendix B.  

Table 4.3 in appendix B shows the academic achievement scores of standard seven 

pupil‟s in thirty (30) primary schools as were obtained from mock examination 

records. It indicates that out of 540 pupils, only 124 were identified as high-

achievers in academic achievement, 229 were grouped as moderate-achievers in 

academic achievement, and 187 were categorized as lower-achievers. Further, the 

above table also depicts that the group of pupils with high-academic achievement 

have got the scores range of 171 to 101.44, the group of pupils with moderate-

academic achievement performed at the score range of 100 to 65 and the groups of 

pupils with low-academic achievement got the score range of  0 to 64 respectively. 



51 
 

4.2 Significance of Differences between Schools with More Effective and Less 

Effective Organization of Learning 

It is pertinent to declare that the extreme group analysis was subjected in the current 

phase of the data analysis although moderate group was excluded from the analysis. 

The reason being is the moderate group may not provide very sharp discriminations 

among the groups. However, to fulfill the objective number two i.e., to find out the 

differences between schools with more effective organization of learning and less 

effective organization of learning, the analysis was done in the following sections.  

Table 4. 3: Significance of Difference between the Mean Scores of Schools with 

More-effective and Less-effective in Organization of Learning 

(N=23) 

Schools N Mean SD SEd ‘t’ Level of 

Significant 

More Effective 9 73.00 6.442 2.001 23.340 .01 

Less Effective 14 26.29 3.148 

Source: Field Data (March, 2014) 

The table 4.3 shows that the mean scores of more-effective and less-effective 

schools in organization of learning were found to be 73.00 and 26.66 with SDs of 

6.442 and 3.148 respectively. The calculated„t‟ value 23.34 is much greater than the 

table value at .01 level. Therefore, it can be concluded that it is significant beyond 

.01 levels. Thus, the Alternative Hypothesis-1 of the study that there would be 

significant difference between the schools with more-effective in organization of 

learning and the schools with less-effective in organization of learning is accepted. 
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Table 4. 4: Significance of Difference between the Mean Scores on Teachers’ 

Profile Dimension of Schools with More-effective and Less-

effective in Organization of Learning (N=22) 

Schools N Mean SD SEd ‘t’ Level of 

Significant 

More Effective 8 31.63 1.188 0.639 34.059 .01 

Less Effective 14 9.86 1.562 

  Source: Field Data (March, 2014) 

Table 4.4 highlights that the mean scores of schools with more-effective and less-

effective schools in teachers‟ profile of organization of learning were found to be 

31.63 and 9.86 with SDs of 1.18 and 1.56 respectively. The calculated„t‟ value 34.05 

is greater than the table value at .01 level. Therefore, it can be said that it is 

significant beyond .01 levels. Thus, the Alternative Hypothesis-2 the schools with 

more effective in organization of learning will be having better in teacher‟s profile 

than the schools with less-effective in organization of learning is accepted. 

The above table further indicates that the mean scores on teachers‟ profile of more-

effective schools in organization of learning were higher than that of the less-

effective schools in organization of learning. It meant that in schools with more-

effective schools in teachers‟ profile dimension are better than the schools with less-

effective teachers‟ profile dimension. Therefore, it can be concluded that the schools 

with more effective in organization of learning had better teacher‟s profile than the 

schools with less-effective in organization of learning. 
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Table 4. 5: Significance of Difference between the Mean Scores on Teacher-

Student Interaction Dimension of Schools with More-effective and 

Less-effective in Organization of Learning (N=22) 

Schools N Mean SD SEd ‘t’ Level of 

Significant 

More Effective 10 16.40 1.578 0.623 15.078 .01 

Less Effective 12 7.00 1.348 

  Source: Field Data (March, 2014) 

The above Table 4.5 shows that the mean scores on Teacher-Student Interaction 

dimension of schools with more-effective and less-effective in organization of 

learning were found to be 16.40 and 7.00 with SDs 1.57 and 1.34 respectively. The 

obtained„t‟ value, 15.07 is higher than the table value at .01 level. Hence, the 

Alternative Hypothesis-2 the schools with more effective in organization of learning 

will be having better in teacher-student interaction than the schools with less-

effective in organization of learning is accepted. 

The Table 4.5 further indicates that the mean scores on teacher-student interaction 

dimension of schools with more-effective in organization of learning are higher than 

that of schools with less-effective in organization of learning. It meant that in 

schools with more-effective in teacher-student interaction dimension are better than 

that of the schools with less-effective in teacher-student interaction dimension. 

Therefore, it can be concluded that the schools with more effective in organization 

of learning had better in teacher-student interaction than the schools with less-

effective in organization of learning. 
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Table 4. 6: Significance of Difference between the Mean Scores on Teaching 

Activity Dimension of Schools with More-effective and Less-

effective in Organization of Learning (N=23) 

Schools N Mean SD SEd ‘t’ Level of 

Significant 

More Effective 9 27.11 1.364 0.598 30.854 .01 

Less Effective 15 8.67 1.447 

    Source: Field Data (March, 2014) 

It can be found from Table 4.6 that the mean score on Teaching Activity Dimension 

of schools with more-effective and less-effective in organization of learning were 

found to be 27.11 and 8.67 with SDs of 1.36 and 1.44 respectively. The obtained„t‟ 

value, 30.85 is greater than the table value at .01 level. Therefore, it can be said that 

it is significant beyond .01 levels. Hence, the Alternative Hypothesis-2 the schools 

with more effective in organization of learning will be having better in teaching 

activity than schools with less-effective in organization of learning is retained. 

Table 4.6 further reveals that the mean scores on Teaching Activity dimension of 

schools with the more-effective in organization of learning are higher than that of 

the schools with less-effective in organization of learning. It meant that in schools 

with more-effective schools, teaching activity are better than the schools with less-

effective in organization of learning. Therefore, it can be concluded that the schools 

with more effective in organization of learning had better in teaching activity than 

the schools with less-effective in organization of learning. 
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Table 4. 7: Significance of Difference between the Mean Academic 

Achievement Scores of Standard Seven Pupils in More-effective 

and Less-effective Organization of Learning Schools (N=243) 

Standard Seven Pupils N Mean SD SEd ‘t’ Sig. Level 

Achievement of More-

Effective Schools in 

Organization of  Learning  

89 122.03 24.10  

 

 

3.38 

 

 

 

15.18 

 

 

 

.01 Achievement of Less-

Effective Schools in 

Organization of Learning 

154 70.77 26.07 

  Source: Field Data (March, 2014) 

It can be found from Table 4.7 that the mean academic achievement scores of 

standard seven pupils in more-effective and less-effective organization of learning 

schools were found to be 122.03 and 70.77 with SDs of 24.10 and 26.07 

respectively. The obtained„t‟ value, 15.18 is greater than the table value at .01 level. 

Therefore, it can be said that it is significant beyond .01 levels. Hence, the 

Alternative Hypothesis-2 of the study that the schools with more effective in 

organization of learning will be having better pupil‟s academic achievement than the 

schools with less-effective in organization of learning is accepted. 

Table 4.7 further reveals that the mean scores on pupil‟s academic achievement of 

schools with more-effective in organization of learning were higher than that of the 

schools with less-effective in organization of learning. It meant that schools with 

more-effective in organization of learning pupil‟s academic achievement were better 

than the schools with less-effective in organization of learning.  

Hence, on the basis of above analysis and interpretation, it was concluded that the 

schools with more-effective in organization of learning were found to  have better  
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Teachers‟ Profile; Teacher-Student Interaction, Teaching Activity; and Pupils‟ 

Academic  Achievement than the schools with less-effective in organization of 

learning. 

4.3 Organization of Learning in relation to Academic Achievement of 

Standard Seven Pupils 

In this section, the analysis and interpretation were done to fulfill the objective 

number three of the present study i.e., to find out the relationship between 

organization of learning in primary schools and academic achievement of standard 

seven pupils. For this purpose the pupils were classified into three groups on the 

basis of their academic achievement performance in the class. The groups were 

formed as low, moderate, and high by adopting criteria of Mean± ½SD (Westgard, 

2009). i.e., pupils  who scored Mean – ½ SD were included in Low Group, those 

scoring Mean + ½ SD were included in the High Group, and those scoring between 

these two limits were included in Moderate Group.  

Organization of Learning in relation to Academic Achievement 

In this section, in order to look into the relationship between the organization of 

learning in schools and academic achievement of standard seven pupils, the analysis 

and interpretation were done by using the Chi-square (χ2) test of independence. 

Table 4.8 is presented below. 
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Table 4. 8: Calculation of χ2 Value showing association of Organization of 

Learning and Pupils Academic Achievement (N=243) 

Schools    High 

fo        fe 

Moderate 

fo      fe 

    Low 

fo      fe 

χ2 Level 

of Sig. 

More-Effective in 

Organization of Learning 

27 22.0 35 42.9 27 23.2  

13.61 

 

 

.01 
Less-Effective in 

Organization of Learning 

33 38.0 82 74.1 39 41.8 

df= (c-1)(r-1) i.e. (3-1)(2-1) = 2 

 

       

The above Table 4.8 shows the obtained χ2value for of these three groups (Low, 

Moderate and High in the schools with more and less effective in organization of 

learning comes out to be 13.61. The table value of χ2 to be significant at .01 level at 

df 2 is 6.637. Since it is greater than the table value at .01 level of significance, it 

can be said that it is significant beyond .01 level. Therefore, the Alternative 

Hypothesis-3 i.e. there exists a real association between organization of learning and 

academic achievement is accepted. It indicates that observed results are close to 

those expected on the hypothesis and there is greater evidence of there exists a real 

association between organization of learning and academic achievement of standard 

seven pupils. Further, it was interpreted  that  the schools with more-effective  in 

organization of learning had better pupils academic achievement compared to 

schools with  less effective in organization of learning and organization of learning 

was depicted as significant factors that contributed to academic achievement of 

pupils.                                   



58 
 

4.4 Stakeholders’ Recommendation for Improving the Organization of 

Learning in Primary Schools 

In this section, the analysis and interpretation were done to fulfill the objective 

number four i.e. to explore the stake holders‟ recommendation for improving the 

organization of learning in primary schools. Stakeholders in education in the current 

study were teachers, head teachers, and officers like schools inspectors and 

education officers. Analysis of the recommendations and suggestions provided is 

presented below. 

4.4.1 In-service Program 

During focus group discussion, the teachers proposed categorically for in-service 

training course had to be increased in order to get more skills and knowledge. In this 

regard, one head teacher of school B in interview explained: that in-service training 

of teachers on pedagogy of teaching: 

…Most of teachers in our schools have not attended any in-service 

training since their appointment and although there are a few who 

attended to seminars, workshop and training was not satisfactory… 

(Interview, March, 2014). 

Again it was suggested that through in-service training, teachers would get 

opportunities to update their own knowledge and skills which would contribute in 

improving the quality of instruction as well as learning achievement in one hand and 

teachers‟ professional development on the other hand. On this matter, one of the 

head teachers articulated that: 

…Shortage of teachers is one of the grounds for not sending the 

teachers to in-service training program. However, it is one of the 

needs to increase the number of teachers in the schools and 

motivate teachers to attend in-service training so that class can be 

continued without any disturbance and this could help to improve 

teaching and learning process at large… (Interview, March, 

2014). 
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4.4.2 Reward and Motivation 

Suggestions collected from teachers through focus group discussions revealed that 

reward and motivation to teachers would help to improve organization of learning. 

Perhaps, therefore, findings from other research confirmed that there was a positive 

relationship between motivation and organization of learning as well performance of 

teachers in primary schools (Sansone and Harackiewicz, 2000). 

4.4.3 Adequate and Appropriate Learning Resources  

Interviews with education officers revealed that the amount of Capitation Grant was 

required to increase according to the demands of the individual schools. As, 

availability and accessibility of supplementary books, reference books and other 

subject specific learning resources which could facilitate the organization of learning 

as well as the performance of pupils. Moreover, teachers should learn skills for 

preparing convenient teaching and learning materials using locally available 

substances (improvisation). 

4.4.4 Implementation of Contentious and Comprehensive Evaluation     

It was recommended that in order to improve the organization of learning, school 

inspectors had to assess teachers‟ teaching and learning process periodically and 

tend to give constructive feedbacks about particular teaching based on the 

assessment conducted.  In this regard, the majority of teachers agreed that school 

inspectors help them to improve the teaching and learning process but they claimed 

that they need contentious help and supports rather than being blamed upon 

inappropriateness in teaching. 
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However, in contrast to it, one of the school inspectors articulated that: 

…Our responsibility is to make sure that all teachers should 

have lesson plan, scheme of work, appropriate use of teaching 

learning materials, continuous assessment of learners and 

whether teachers provide appropriate guidance and counseling 

services to the learners or not. This critical appraisal will help 

indirectly in improving the organization of learning… 

(Interview, March, 2014). 

Further, it was explored form the teachers‟ interviews that assessment procedures in 

terms of homework assessment, weekly tests, monthly tests,  end of semester 

examination as well as annual examination must be conducted not only for 

implementing the contentious and comprehensive evaluation but also for improving 

the teachers‟ instructional strategies to achieve desired learning achievements.  

4.4.5 Pedagogy of Teaching and Learning  

During focus group discussions, teachers recommended that the use of pedagogy in 

the line of learner centered approach was to be appropriate for the improvement of 

organization of learning so that academic achievement of learners could be 

improved. 

4.5 Discussion of the Findings 

In this part an attempt was made to discuss the results obtained in terms of 

differences between schools with more effective and less effective in organization of 

learning as overall and dimension wise. 

Findings of the present study revealed that there was a significant different between 

schools with more effective and less effective in organization of learning in 

teachers‟ profile, teacher-student interaction, teaching activity and pupils‟ academic 

achievement. Schools with more-effective in organization of learning were found to 
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have better teachers‟ profile; teacher-student interaction, teaching activity, and 

pupils‟ academic achievement than the schools with less-effective in organization of 

learning. 

The findings of studies conducted by (Choi and Tang 2011; Dash, 2007; Joolideh 

and Yeshodhara: 2009; Nuthall, 2004; Rutter et al., 1979) were in conformity with 

the findings of the present study of the schools with more effective depicted the 

image of teachers as punctuality in taking class, sincerely, committed, self esteem, 

adequate knowledge and pedagogy, and availability of teaching and learning 

resources than the less effective schools. The findings were similar to the present 

study on dimensions of teachers‟ profile and teaching activity. The findings of the 

present study also showed that teachers of more effective schools in organization of 

learning had better profile in comparison to teachers of less effective schools in 

organization of learning. 

Similarly, the findings of the studies conducted by (Burke 1997; Swai and Niddle 

2006) their findings revealed that teachers who mastered content, adopted 

appropriate methodology, conducted timely assessment and evaluation made schools 

to be more effective. These findings support the findings of the present study on the 

teacher‟s profile and teaching activity dimensions.  

The findings of the studies related to organization of learning conducted by Pradhan 

and Mistry (1996) found that the health teacher-pupil interaction, students centered 

methods of teaching, methods of instruction followed by teacher were better in good 

results schools than poor results schools. The findings from above study were 

similar with the activities of teacher- student interaction and teaching activity 

dimensions. The above findings were similar to the present study on academic 
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achievement and organization of learning, as the present study findings showed that 

teachers in more effective schools were better organization of learning than less 

effective schools.  

In the same direction the findings of the study conducted by Sindato (2010) revealed 

that the use of good method of teaching make the students to perform better in 

schools. The findings were similar to the present study on dimensions of teacher-

student interaction and teaching activity. 

Findings of studies related to the organization of learning conducted by (Choi and 

Tang, 2009; Stiggins et al., 2007; Teddlie and Reynolds, 2000;Weber, 1971) found 

that the more effective schools use of homework, assignment and quizzes to the 

class, teacher provide feedback to students about their work. The above findings 

were similar to the findings of the present study on teaching activity dimension of 

the present study. 

The study of Davies (1998) on school climate and effectiveness highlighted the two 

features of effective schools that are flexibility and democracy. Flexibility includes 

time, material for learning, a range of teachers organizing activity pedagogy and 

assessment by the teacher, and democracy includes participation of students in 

decision making. The findings of the above study were similar with some activities 

of three dimensions that were teacher‟s profile, teacher-student interaction and 

teaching activity in the present study. 

Findings of a study related to organization of learning conducted by Mohamed 

(2012) found that schools with high effective organization of learning were better 

when compared to the moderate as well as less effective organization of learning 
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schools in terms of teachers‟ profile, teacher-student interaction, teaching activity 

and scholastic achievement of the learners. Further, schools with less effective 

organization of learning got low scores compared to schools with highly effective 

organization of learning. The above findings were comparable to the findings of the 

present study, as present study findings proved that schools with more effective 

organization of learning had better teachers‟ profile, teacher-student interaction, 

teaching activity and academic achievement of pupils. 

The third hypothesis of the study proposed that there would be a real association 

between organization of learning and pupils‟ academic achievement. The finding of 

the analysis of the current study also showed that more-effective schools in 

organization of learning had higher academic achievements compared to schools 

with less-effective in organization of learning.  

Similarly, the findings of the study conducted by (Caldwell and Spinks, 1993; 

Creemers, 1994; Yeo, 2003; Politics, 2005) that‟s students‟ academic performances 

were more heavily dependent on the procedures and activities carried out in the 

classroom and the quality of teacher-students interaction also played primary role to 

determine students‟ academic progress. Also findings of (Fuller, 1987; Lockheed 

and Hanushek 1988; Lockheed and Verspoor 1991 in Yu, 2007) also found that 

there are significant positive relations between academic achievement and school 

input as well as process variables like, classroom pedagogy and material used by 

teachers during teaching and learning process. The findings of the above were 

congruent with findings of the present study. 

Findings of Mwamwenda and Mwamwenda (1987) in Liu (2006) that carried out a 

study to examined the relationship between academic achievement and variable like 
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teaching activities in the classrooms. The findings revealed that good interaction in 

the classrooms, availability of appropriate learning materials produced significantly 

better performance. The above findings were congruent with the finding of the 

present study also showed that schools with more-effective in organization of 

learning had better pupil‟s academic achievement compared to schools with less 

effective in organization of learning. 

Moreover, findings of Mohamed (2012) revealed that the of use of variety of 

methods of teaching like friendly teacher-students interaction, use of appropriate 

teaching aids and the use of proper assessment have positive effects on academic 

achievement. The results also were in to conformity of the findings of the present 

study that there real relationship between organization of learning and pupils 

„academic achievement. Thus, the above discussion reflects that there is no simple 

combination of factors, which can produce better academic achievement. The study, 

however, revealed that organization of learning in schools emerged as related to 

academic achievement. 

The fourth objective was stakeholder‟s recommendation for improving organization 

of learning. The findings of the present study revealed that, in-service training can 

improve organization of learning. This indicated that, the contribution of in-service 

training to teachers would increase the number of qualified and trained teachers 

which in turn could influence effective teaching and learning process. The findings 

conducted by (Mohamed, 2012; Nkumbi et al., 2006; Sekondo, 2010) revealed that 

teachers had to be given opportunities to attend seminars and short courses in the 

form of in-service training after every three months in order to promote teachers‟ 
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professional development. These suggestions were in conformity with the findings 

of present study. 

Further, the findings of the present study revealed that, teachers had suggested 

rewards and motivation as important to both pupils and teachers so as to improve 

organization of learning in primary schools. Motivation should be given for pupils 

who were doing well in the class, and even who performed better in subjects wise. 

Findings conducted by (Colquitt et al., 2000; Leithwood et al., 2006; Sammons et 

al., Slavin, 1995; 2011; Warr and Fay, 2001) were in conformity with the findings of 

the present study. 

 In addition to that, better services provided to primary schools could improve 

organization of learning through adequate supply of schools supplementary books, 

reference books, chalks, manila sheets, and other services related to teaching and 

learning material so as to improve organization of learning and performance among 

pupils. These findings were similar to study by (Ausubel, 1973; Broom 1973; 

Spillane and Thompson, 1997; Velez et al., 1993) who suggested that in order to 

improve teaching and learning process there had to be access to textbooks and other 

instructional materials. The findings of the present study revealed that, there was 

necessity of having adequate teaching and learning material for primary schools for 

teachers. Moreover, teachers should learn skills for preparing convenient teaching 

and learning material using locally available substances (improvisation). The 

findings of the present study were similar to the findings of (Ausubel, 1973; Broom 

1973; Spillane and Thompson, 1997) who suggested that in order to improve 

teaching and learning process should be active instructional materials. The above 

findings were congruent with the findings of the present study. 
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The findings of the present study indicated that, teachers had to provide home works 

assessments, weekly tests, monthly tests, end of semester examinations and annual 

examinations also to collect pupil‟s activities and to provide feedback to pupils. 

Further schools inspection had to be carried at least two times per year because all 

these kinds of assessments help them improve teaching and learning process. The 

above findings were similar to the findings of Study by Dash (2007) which 

suggested that in order to improve organization of learning, Block Educational 

officer (BEOs) and educational authorities should make surprise visits to the schools 

and check the teacher‟s punctuality and inspect the classroom teaching of the 

teachers about their teaching methods. Head teachers also had to give emphasis upon 

the teachers to assign regular home works and classroom assignments to the students 

and provide the feedback to the students for improving their performance at schools. 

The findings of the present study revealed that, the use of pedagogy in the line of 

learner centered approach was appropriate for the improvement of organization of 

learning so that academic achievement of learners could be improved. This finding 

of the present study was congruent with the finding of Dash (2007). This is also 

supported by some studies conducted in Tanzania by Mohamed (2012) and Sekondo 

(2010). Teachers needed to have adequate pedagogical knowledge to organize the 

teaching and learning processes appropriately. 

4.5.1 Educational Implications  

The present study revealed that better organization of learning in terms of teachers‟ 

profile, healthy teacher-student interaction and effective teaching activity was 

associated to high pupil‟s academic achievement. This suggests that Educational 

officers, school inspectors, and head teachers should make follow up and regularly 
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visit schools to check teachers‟ punctuality. And also school inspectors should 

inspect the classroom teaching of the teachers about teaching methods.  Head 

teachers should influence the teachers to adhere to  learner-centered approach 

methods of teaching also should impress upon the teachers to assign regular home 

works  and classroom assignments to the pupils‟ and also to provide feedback for 

improving pupils‟ academic achievement to schools. 

Furthermore, educational authorities‟ should identify teaching and learning 

materials/aids which are not available to schools and they should provide these 

materials to the schools. In addition, should allocate funds to support other services. 

In the same way, pre-service and in-service training to teachers and experts should 

give emphasis on development of teachers‟ profile, teacher- student interaction, and 

teaching activities. The orientation programme for teachers should organize 

regularly. At the time of orientation and training programmes the head teachers from 

schools with more effective in organization of learning should be given a chance to 

exchange of their views, opinions and experiences on the organization of learning 

techniques that are found effective in enhancing the pupils, academic achievement in 

primary schools. 

Therefore, the present study has implications for state government, curriculum 

developers, administrators, researchers and others entrusted with task of 

improvement of academic achievement through improving organization of learning. 
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CHAPTER FIVE 

SUMMARY, CONCLUSION AND RECOMMENDATION 

Introduction 

Based on analysis and interpretations of the data as well as discussions of results, 

this chapter deals with the main findings of the study that were obtained through 

observation, interview, focus group discussion and documentary review, 

conclusions, recommendations for action, education implication and 

recommendations for further studies, that are presented as follows.  

5.1 Summary of the Study 

The study aimed at studying the organization of learning in primary schools and its 

influence on the academic achievement of pupils. This study was guided by Social 

Cultural Theory of Learning (SCTL). Critical analysis of literature was carried out in 

order to find out research gap on the issue of the academic achievement of standard 

seven pupils. The critical review of literatures contended that there were extreme 

paucity of studies on the issue of organization of learning in primary schools and 

academic achievement of pupils. 

Based on the above research gap and statement of the problem, the present study 

was carried out by employing the descriptive survey research design using 

observation, interviews, focus group discussions and documentary reviews were 

employed for data collection. Both quantitative and qualitative approaches were 

used. This study was deliberately conducted in Songea Municipality because of poor 

performance in national examination of standard seven pupils (PSLE) evidenced in 

the area. Further, the study respondents were obtained through purposive sampling 

technique and systematic random sampling techniques. Schools, pupils, teachers 
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head teachers, school inspectors and educational officers. Systematic random 

sampling techniques were used to select the schools and pupils and purposive 

sampling technique were used to select teachers, head teachers, school inspectors 

and educational officers. Data  gathered through classroom observation, interview, 

focus group discussion and documentary review were analyzed by conducting 

content analysis and by using descriptive analysis to reach  conclusions. The main 

findings which emerged from the study in relation to the set objectives are presented 

below. 

5.2 Main Findings 

As evident from chapter one the present study aimed at identified the organization of 

learning in primary schools and its influence on the academic achievement of pupils. 

The data collected for this purpose was subjected to statistical analysis in the three 

sections to arrive at main findings. For a clear comprehension a section wise 

presentation of findings is attempted. Section 5.2.1 presents the findings regarding 

the differences between schools with more effective and less effective in 

organization of learning. Section 5.2.2 presents the findings with respect to 

relationship between organization of learning and academic achievement as overall. 

Section 5.2.3 delineates the main findings on the stakeholder‟s recommendation for 

improving organization of learning. 
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5.2.1 Findings on the Differences between Schools with more effective 

Organization of Learning and Schools with less effective Organization of 

Learning as Overall and Dimensional Wise. 

In the present study the schools with more effective organization of learning and 

schools with less effective organization of learning were found to differ significantly 

in terms of teachers‟ profile, teacher- student interaction, teaching activity and 

pupils‟ academic achievement. 

 The schools with more-effective in organization of learning were found to have 

better teachers‟ profile; teacher-student interaction, teaching activity; and pupils‟ 

academic achievement than the schools with less-effective in organization of 

learning. 

Organization of Learning-Teachers’ Profile 

On differentiation of the teacher‟ profile of teachers in schools with more effective 

in organization of learning and schools with less effective in organization of 

learning. It was observed that the teachers of schools in more effective in 

organization of learning observed more punctuality in taking class and they were 

better prepared for teaching class. The knowledge and understanding of content 

taught by teachers and method of teaching adopted by teachers were more adequate 

and appropriate in comparison to teachers‟ in schools with less effective in 

organization of learning. 

The findings revealed that the teachers of schools with more effective in 

organization of learning felt more comfortable in using blackboard and teaching 

aids, and the time of teaching they were confident, democratic, friendly and 
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sympathetic, not aggressive and hostile, enjoy their work, were enthusiastic in 

teaching in comparison to schools with less effective in organization of learning. 

Further, it was found also teachers of schools with more effective in organization of 

learning showed clarity in the objective being taught in comparison to schools with 

less effective in organization of learning. 

Organization of Learning- Teacher-Student Interaction 

On differentiation of the organization of learning in term of teacher-student 

interaction in schools with more effective in organization of learning it was found 

that teachers were encouraged to the pupils for their active participation in the class 

and maintained better cordial classroom environment and discipline in the class, 

participation of the students in the class activities, in comparison to schools with less 

effective in organization of learning. 

Also, it was found that the teachers in schools with more effective in organization of 

learning teachers handled pupils properly when they faced some difficulty in the 

class in comparison to schools with less effective in organization of learning. 

Organization of Learning-Teaching Activity 

Similarly, in the dimension of teaching activity, teachers from  schools with more 

effective in organization of learning were evidenced as more competent in terms of 

introducing of the lesson interestingly , use of text by the teacher also by students, 

use of blackboard by the students, the use supplementary reading materials, 

appropriateness of  using teaching aids, providing home as well as classroom 

assignment and class task given to students, feedback provided , teaching students at 

different stages of topic, asking question to the students and also by the students to 
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the teacher, evaluating pupils continuously in comparison to teachers in schools with 

less effective organization of learning. 

5.2.2 Relationship between Organization of Learning and Academic 

Achievement 

In the present study the schools with more effective in organization of learning at 

primary level of education were essential related to better academic achievement. 

This revealed that there was a real association between overall organization of 

learning and academic achievement.  

It was also revealed that better overall organization of learning was associated with 

increasing the pupils‟ academic achievement; better organization of learning in 

terms of teachers‟ profile; teacher-student interaction and teaching activity were 

associated with higher pupils‟ academic achievement. 

5.2.3 The fourth Objective was to explore the Stakeholder’s Recommendation 

for Improving Organization of Learning 

A major recommendation of the stakeholders was that in-service training of teachers 

on pedagogy of teaching would improve organization of learning so as to enhance 

pupils‟ academic achievement. 

The findings of this study revealed that there was a need of reward and motivation to 

be given to teachers and pupils in primary schools. 

The study recommended that educational officers would provide adequate and 

appropriate learning resources such as books. Moreover, teachers were to learn skills 

for preparing convenient teaching and learning material using locally available 

substances (improvisation). 
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Also, it was recommended that school inspectors had to assess teachers‟ teaching 

and learning process periodically and tend to give the constructive feedback about 

teaching based on the particular assessments. In addition teachers had to assess their 

students through giving homework‟s, tests and examinations.  

The study recommended that the use of pedagogy in the line of learner centered 

approach was appropriate for the improvement of organization of learning so that 

academic achievement of learners could be improved. 

5.3 Conclusions 

Based on the findings, it was concluded that organization of learning in primary 

schools has not achieved in the education system. However, schools with less 

effective in organization of learning do not influence the pupil‟s academic 

achievement in primary education. The reasons are lack of sufficient in-service 

training for teachers, lack of teaching and learning materials, adopting inappropriate 

teaching and learning methods, lack of teachers‟ pedagogical content knowledge and 

skills, lack of teacher‟s confidence, lack of regular assessment to pupils and poor 

teachers punctuality. Although the findings of this study recommended that there a 

need for provision of in-service training to teachers, provision of rewards and 

motivation for pupils aimed to improve organization of learning in primary schools. 

 5.4 Recommendations 

Based on the findings and conclusion of the study, the following recommendations 

were made: 



74 
 

5.4.1 Recommendations for Actions 

The government: the government should allocate sufficient fund for buying 

teaching and learning materials like reference and supplementary books and 

teaching aids like mathematics and science kits for primary schools. 

The MoEVT: The MoEVT should provide pre and in-services training to the 

existing teachers as appropriate measures in updating their skills and knowledge by 

organizing seminars workshop and orientation programme for new teachers in 

primary schools. 

Curriculum developers, MoEVT, School inspectors and other stakeholders would 

better rethink on how to orient teachers on how to optimize classroom interaction 

through practicing learner-centered approaches by teachers encouraged students for 

their active participation and handled the students properly, when they faced some 

difficulty in the class. 

Teachers: Teachers are encouraged to prepare teaching and learning materials using 

local materials (improvisation). Teachers‟ commitment is vital in the teaching and 

learning processes. All subjects‟ lessons have to be attended, punctuality in teaching 

should be enhanced, and workbooks are promptly marked and returned to motivate 

pupils‟ interest in the subject. Also, teachers need to motivate the children during 

teaching and learning process. 

5.5 Recommendation for Further Research 

It may be worthwhile to undertake studies in the following areas in order to 

understand some of the issues raised in this study. Generally one of the outcomes of 

conducting any research is to generate avenues for further research. The present 



75 
 

study is entitled, “Academic Achievement of Standard Seven Pupils; the Influence 

of Organization of Learning at Primary Schools in Songea Municipal”. Similarly 

studies can be conducted in other parts of the country in different socio-cultural 

contexts. The results of the present study throw a valuable light on the improvement 

of academic achievement through organization of learning. But the present study is 

based on sample drawn from limited geographical area and is confined to primary 

schools only. Therefore it is recommendable for similar research to be conducted 

with a sample drawn from wider geographical area and other levels such as 

secondary level of education and colleges levels of education including universities. 

Results of the present study indicated the importance of organization of learning and 

its influence on academic achievement at primary schools, similar studies may be 

conducted on variety of factors that are expected to be influencing academic 

achievement such as parental involvement, professional leadership and a learning 

environment at home. 

The present study is delimited to urban schools only. Similar effort can be made to 

conduct studies in rural schools. Further comparative studies between urban and 

rural primary schools can be ventured. 
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APPENDICES 

Appendix A: Observation Schedule for Organization of Learning  

The purpose of the classroom observation schedules is to know how organization of 

learning practiced by individual teachers in the class   

General Information  

Name of the school-------------------------: Teaching Experience--------------------------  

Class being observed-----------------------: Period-------------------------------------------- 

Duration of the class observed (time)     :----------------------------------------------------  

Subject being taught----------------------------------------------------------------------------- 

Topic being taught                                   : --------------------------------------------------- 

Note: GE implies To a Great Extent; SE implies To a Some Extent; NA implies Not 

at All 

         AL implies Always; SO implies Sometimes; NE implies Never 

1 Teacher’s Profile GE SE NA 

1 Teacher observed punctuality in taking the class    

2 Teacher was well prepared for teaching the class    

3 Teacher showed clarity in the objectives of the 

lesson being taught 

   

4 Teacher observed and changed the students‟ seat 

position in the class (when necessary) 

   

5 (i)The knowledge and understanding of the 

content taught by the teacher was appropriate. 

   

 (ii)The communication skills of the teacher was 

satisfactory 

   

 (iii)Teacher was comfortable in using blackboard    

 (iv)The method of teaching adopted by the 

teacher was appropriate 

   

6 The teaching aids were prepared by teacher    

7 Teacher was comfortable in using the teaching 

aids 

   

8 At time of teaching teacher was:    

 (i)Confident    

 (ii)Democratic    

 (iii)Friendly and sympathetic    

  (iv)Not aggressive and hostile    
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 (v)Enjoy his/her work    

 (vi)Enthusiastic in teaching    

 (vii)Encouraged the students to manage the class    

II Teacher-Students Interaction AL SO NE 

1 Teacher roll called the students by their macro 

names. 

   

2 Teacher asked questions to the students by their 

macro name 

   

3 Teacher encouraged students for their active 

participation in the class 

   

4 Teacher used body language(gestures)in the class 

to encourage students for better class 

participation 

   

5 During teaching and learning process, the 

personal biases of the teacher got reflected 

   

6 Teacher maintained cordial classroom 

environment in the class 

   

7 Teacher maintained discipline in the class.    

8 Teacher handled the students properly, when they 

faced some difficulty in the class. 

   

9 The students participated in the class.    

III Teaching Activity AL SO NE 

1 Teacher introduced the lesson satisfactorily.    

2 The text was used appropriately by the teacher.    

3 The teacher was observed the textbooks use of 

the students while teaching 

   

4 Teacher entered in the class with teaching aids.    

5 Teacher was encouraged to the students for their 

blackboard presentation. 

   

6 Teacher was used other supplementary reading 

material 

   

7 The teaching aids were used appropriately for 

lesson 

   

8 (i)Today home assignment was given to the 

students. 

   

 (ii)The feedback was given to the students on 

previous home assignments. 

   

9 (i)Today classroom assignment was given to the 

students. 

   

 (ii)The feedback was given to the students on 

their classroom assignment. 

   

10 a)The lesson being taught was a new topic    

 b) A continuation and extension lesson    

 Class    

 c) A drill and practice lesson    

 d) If a new lesson introduced it was introduced 

interestingly in the class. 

   

 e) If the lesson was continuation or extension of    
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the previous, the lesson was referenced to the 

previous knowledge /content. 

 f)(i) If the topic was drill or exercise lesson, the 

lesson was based on rote learning 

   

 (ii)If the topic was drill or exercise lesson, the 

lesson was based on a review exercise based on 

the textbooks. 

   

11 Teacher asked questions to the students during 

lesson. 

   

  12 Teacher encourage the students to ask questions 

during the lesson 
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Appendix B: Levels of Standard Seven Pupils’ Academic Achievement (N=540) 
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                                    Levels of Academic Achievement 

High-Achievers 

(N =124) 

Moderate-Achievers  

(N=229) 

Low-Achievers 

(N=187) 
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64, 64, 64, 64, 64, 

64, 64, 63, 63, 63, 

63, 63,63, 63, 62, 

62, 62, 62,62, 62, 

61, 61, 61, 61,60, 

60, 60, 

 59, 59, 59, 59, 59, 

59, 59,58, 58,58, 

58, 58, 58, 58, 57, 

57, 57, 57, 57, 56, 

56,56, 56, 56, 55, 

55, 55, 55, 55, 55, 

55, 54, 54,54, 54, 

54, 54, 54, 54, 54, 

53, 53, 53, 53, 

53,52, 52, 52, 52, 

52, 52, 52, 52, 51, 

50, 50, 50, 50, 50, 

 

49, 49, 49, 49, 49, 

48, 48, 48, 48, 48, 

47, 47, 47, 47, 47, 

47, 47, 47, 47, 46, 

46, 46,45, 45, 45, 

45, 45, 45, 45, 45, 

45, 45, 41, 41, 41, 

41, 40, 40, 40, 40,  

39, 39, 39, 32,  

29, 29, 29, 28, 28, 

28, 28, 28, 28, 28, 

27, 27, 27, 27, 26, 

26, 25, 25, 25, 25, 

25, 23, 23, 23, 22, 

22, 22, 22, 22,22, 

21, 

 19, 17, 16, 15, 14, 

14, 12, 11, 11, 8, 

and the rest  

obtained zero  

Source: Field Data (March, 2014) 
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Appendix C: Interview Guide for Educational officers as Stakeholders’ 

Recommendation on the Improvement of Organization of 

Learning  

The purpose of this interview is to explore the stakeholders‟ recommendation for 

improving organization of learning in primary schools.  

Name of the Interviewee------------------------------------------------------------------------ 

Designation of Interviewee--------------------------------------------------------------------- 

Work Experience--------------------------------------------------------------------------------- 

Gender----------------------------------Date----------------------------------------------------- 

1) What are the services provided by your office to the primary schools teachers for 

effective organization of learning? 

------------------------------------------------------------------------------------------------------ 

2) What kind of in-service training should be given to the primary school teachers in 

improving their organization of learning strategy? 

------------------------------------------------------------------------------------------------------ 

3) What are major steps taken to improve organization of learning in primary 

schools? 

------------------------------------------------------------------------------------------------------ 

4) How do you assess teachers‟ teaching activities in the class? 

------------------------------------------------------------------------------------------------------ 

5) How do you monitor the teacher‟s punctuality and their preparedness during the 

class? 

------------------------------------------------------------------------------------------------------ 
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Appendix D: Interview Guide for School Inspectors as Stakeholders’ 

Recommendation on the Improvement of Organization of 

Learning  

The purpose of this interview is to explore the stakeholders‟ recommendation for 

improving organization of learning in primary schools.  

Name of the Interviewee------------------------------------------------------------------------ 

Designation of Interviewee--------------------------------------------------------------------- 

Work Experience--------------------------------------------------------------------------------- 

Gender----------------------------------Date----------------------------------------------------- 

1) What are the services provided by your office to the primary schools teachers for 

effective organization of learning? 

------------------------------------------------------------------------------------------------------ 

2) What kind of in-service training should be given to the primary school teachers in 

improving their organization of learning strategy? 

------------------------------------------------------------------------------------------------------ 

3) What are major steps taken to improve organization of learning in primary 

schools? 

------------------------------------------------------------------------------------------------------ 

4) How do you assess teachers‟ teaching activities in the class? 

------------------------------------------------------------------------------------------------------ 

5) How do you monitor the teacher‟s punctuality and their preparedness during the 

class? 

------------------------------------------------------------------------------------------------------ 
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Appendix E: Interview Guide for Head Teachers as Stakeholders’ 

Recommendation on the Improvement of Organization of 

Learning  

The purpose of this interview is to explore the stakeholders‟ recommendation for 

improving organization of learning in primary schools.  

Name of the Interviewee------------------------------------------------------------------------ 

Designation of Interviewee--------------------------------------------------------------------- 

Work Experience--------------------------------------------------------------------------------- 

Gender----------------------------------Date----------------------------------------------------- 

1) What are the services provided by your office to the primary schools teachers for 

effective organization of learning? 

------------------------------------------------------------------------------------------------------ 

2) What kind of in-service training should be given to the primary school teachers in 

improving their organization of learning strategy? 

------------------------------------------------------------------------------------------------------ 

3) What are major steps taken to improve organization of learning in primary 

schools? 

------------------------------------------------------------------------------------------------------ 

4) How do you assess teachers‟ teaching activities in the class? 

------------------------------------------------------------------------------------------------------ 

5) How do you monitor the teacher‟s punctuality and their preparedness during the 

class? 

------------------------------------------------------------------------------------------------------ 
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Appendix F: Focus Group Discussion for Improving Organization of Learning 

This Focus Group Discussion is purposely for gathering information on the 

recommendation for improving organization of learning. The information gathered 

will be treated in confidence and will be used only for research purposes. 

General Information 

Name of the group------------------------------- School------------------------------------- 

District------------------Sex --------Age--------Time of discussion------------------------ 

1) What do you understand by the term organization of learning? 

2) How can the organization of learning in primary schools be developed? 

3) What are major steps taken so far for the improvement of the organization of 

learning? 

4) Have you ever been attended in-service training course on organization of 

learning? If yes, was it adequate? Or still you need to update your skills for 

organizing the learning in a better way. 

5) What kind of services would you like to be provided to improve organization of 

learning? 

6) What are the important teaching activities to be performed by teachers in 

classroom for improving organization of learning in primary schools? 

7) Explain how you organize learning in the classroom for academic achievement in 

standard seven pupils? 
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Appendix G: Letter of Permission from University of Dodoma 
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Appendix H: Letter of Permission from Songea Municipal Council 

 


