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ABSTRACT 

Initiation rite is considered an important aspect and widely practices for child’s 

cultural development in Lindi Region. This has received attention on its effects to 

pupils’ academic achievement. This study investigated the perceived effects of 

initiation rites on primary school pupils’ academic achievement in Nachingwea 

District, Lindi Region. The study deployed descriptive cross-sectional research 

design where qualitative approach was used, guided by rite of passage theory. It 

involved 34 informants, i.e. 10 teachers who were randomly selected; purposive 

sampling was used to obtain 18 parents, 5 head teachers and 1 District Primary 

Education Officer (DPEO). Data were collected through semi-structured 

interviews and Focus Group Discussion (FGD). The data were analyzed 

thematically and presented through descriptions supported by direct quotes 

obtained from the respondents.  

The findings showed that the community in Nachingwea perceives initiation rites 

as a traditional school for training children on gender roles and community 

values. However, the study found that initiation rites hamper children’s education 

as they accelerate sexual events, early pregnancies, truancy, school dropout and 

ignorance. It was suggested that initiation rites should be conducted during school 

holidays; and educating parents on the importance of education.  

Therefore, the searcher recommends that parents should be educated about the 

importance of their children’s education. The school curriculum should also 

integrate the skills favoured in initiation rites.  
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CHAPTER ONE 

THE RESEARCH PROBLEM 

1.1 Introduction  

This study investigated on the  initiation rites practice and its associated effects on 

primary school pupils’ academic achievements in Nachingwea District. This 

chapter introduces the problem and provides and overview to shade some lights 

about the significance of this study. The chapter, therefore, contains background 

information about the problem, statement of the problem, research objectives and 

delineation of the key terms used in this study. 

1.2 Background to the Problem 

Initiation rite is among the cultural practices conducted by many communities, 

including Africa and Tanzania in particular. Initiation rites refer to the cultural 

practices whereby an individual is publically introduced to a new stage of 

development, from childhood to adulthood (Blacking, 1969). Initiation rites 

education involves issues about first menstruation, first pregnancy, first child 

birth, adolescence stage, harvesting festivals and oath taking. In this study, 

initiation rites refer to traditional education for both young boys and girls that 

connected with traditional ceremony which mainly focus on Jando and Unyago. 

Initiation rite and other cultural practices are assigned different contextual names 

in different countries. For example; the Budhists in India refer initiation rite as 

Monkhood, while the Jews in France, United Kingdom (UK) and Germany call it 

Bar Mitzvah and Bat Mitzvah or Brit-Milah as Hindu call it Brotherhood and 

Upanayana or Sacred thread (Cline, 1995; Ellisi & Maimon, 2012). In Ghana, the 



2 
 

Krobo and Ashanti communities call it Dipo (Osei-Adu, n.d) while in Botswana 

the Tswana community calls it Bogwera and Bojale (Mhlauli, 2012). Similarly, 

Lucumi in Nigeria name initiation rite as Awofakan and Ikofa (Aboshishe, 2008). 

What is important to these descriptions and different names for the practice is that 

initiation rites are practiced in different societies, particularly in African societies. 

In Tanzania, initiation rites are given different names among the communities 

found in the country. In Sukuma land, the Sukuma people call it Burabo, a 

festival normally conducted during the harvesting season. At the same time, 

Mwaka Kogwa is common in Makunduchi Zanzibar during the wedding and 

funeral ceremonies (www.ziff.or.tz). In general, a common name for initiation rite 

in Tanzania is Jando [for boys] and Unyago [for girls] (Ntukula, 1994).  

Further, it has been evidenced that initiation rites and their ceremonies vary not 

only in names, but also in their practices from country to country. For example, 

Ellisi and Maimon (2012) inform that in France, UK, German, United States of 

America (USA) and Australia, they conduct initiation rites to young boys aged 8 

days to 5 years for a period of one to two weeks. In Malawi, Chimombo et al. 

(2000) report that initiation ceremonies are conducted for a period of one day to 

three months. In Ghana as well, Lelokwame (2013) states that the Dipo which is 

official ceremony takes five days preceded by three weeks in which young girl 

learns motherly responsibilities. Different from other countries, Halley (2013), 

and Erhardt, Leichtwei and Temu (2011) inform that initiation rites in Tanzania 

are combined with marriage instructions to boys and girls during adolescence 

conducted into communal camps. Such rites are named as Unyago and Jando 

http://www.ziff.or.tz/
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(Ntukula, 1994) which take place in the bush for a period of about five to six 

weeks.  

Similarly, the purposes for conducting initiation ceremonies also differ from one 

society to another. Ellisi and Maimon (2012) and Haberfield (2012) revealed that 

in USA, UK, German, France and Australia, initiation rites aimed at controlling 

masturbation hysteria in the late 1800's. It was feared that through masturbation, a 

boy would put himself at risk of illnesses. In India and African countries, such as 

Ghana, Botswana, Nigeria, South Africa, Malawi, Kenya and Uganda, initiation 

ceremonies are conducted as an arena for introducing initiates' to adulthood 

(Blacking, 1969; Okot P’Biteck, 1972; Mazonde, 2005; Ahmadu, 2000; 

Powersistas, 2012; Chimombo et al., 2000).  

Notwithstanding that, initiation rites serve some purposes in various societies, the 

practice has been revealed to cause some effects. For example, Richters et al. 

(2006) in Australia show that girls’ circumcision caused sexual health problems, 

especially healing time which takes several weeks and lead into further school 

absence. Because of prolonged absence in school, learning would lag and hence 

poor performance. In contrast, Ellisi and Maimon (2012) report that, in USA and 

European countries, initiation rites have no direct effect in education rather the 

argument rests on a health problem and human rights which associate the ritual 

act with a criminal mutilation of a minor person. Kapakasa (1992) determined that 

girls’ participation in initiation ceremonies in South Africa contributed 

significantly to school dropout as parents pay more attention to initiation of their 

daughters than regular schooling. Similarly, drop out is common in Malawi, 
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Ghana, Nigeria, Botswana, Kenya, Uganda and Tanzania (Abagi & Odipo, 2009; 

Ngugi Wa Thiong’o, 1965; Erhardt, Leichtwei & Temu, 2011; Mazonde, 2005; 

Ahmadu, 2000).  

Researchers have also identified that initiation rites tend to deny children’s right 

to education as those engaged go to school late and hence tend to perform poor. In 

some European countries (Australia and German), circumcision of young boys 

has been restricted because it is claimed to be associated with criminal mutilation 

of a minor person (Ellis & Maimon, 2012). On the other hand, African countries 

(for example, Nigeria, Malawi, Botswana, South Africa, Uganda and Kenya) have 

eliminated or controlled the practice by enforcing laws criminalizing 

circumcision, education and outreach programmes (Abagi & Odipo, 2009; 

Chimombo et al., 2000; Kapakasa, 1992; Mhlauli, 2012; Richters et al., 2006). 

In Tanzania, mainly Lindi Region where Jando and Unyago is highly practiced by 

Makonde and many other societies (Alipo & Mdee, 2012), some restrictions have 

been instituted. It has been agreed through a meeting convened by Lindi Region 

Educational Coalition Summit - LRECS in 2009 that, in each district, Jando and 

Unyago should be conducted during school holidays. In association with the 

practice, since 2005 to 2014 Nachingwea one of the districts in Lindi Region has 

neither reached a completion rate of 90% nor a pass rate of 70% for the primary 

school leaving examination-PSLE (Nachingwea District Education Office, 2014). 

This implies that more than 30% of primary school leavers perform poorly and 

more than 10% do not complete primary education every year. Table 1.1 

illustrates about students dropout and pass rates for the past 10 years.  
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Table 1. 1: The Nachingwea District Primary School Admission Statistics 

since 2005 until 2014 

YEAR ADMITTED 

STANDARD I 

SAT FOR PSLE PASSED PSLE (SCORED AT LEAST 

TOTAL OF 100 OUT OF 250 MARKS) 

  M F T M F T % M % F % T % 

2005 3146 2966 6112 1366 1327 2693 44.06 907 66.30 662 49.98 1569 58.29 

2006 2775 2755 5330 1433 1419  2852 53.51 1112 77.50 785 59.30 1897 66.40 

2007 3059 2981 6040 2309 2106 4415 73.10 1142 49.45 526 24.90 1668 37.29 

2008 3843 3616 7459 2818 27.3 5548 74.38 1088 38.60 580 21.24 1668 30.06 

2009 3163 3106 6269 2451 2580 5031 80.25 859 35.00 509 19.80 1368 27.19 

2010 2463 2373 4836 1711 1848 3559 73.59 1107 64.69 898 48.59 2005 56.34 

2011 3146 2966 6112 1925 2219 4154 67.96 1339 69.56 1132 51.01 2471 59.80 

2012 2966 2935 5901 1685 1951 3636 61.62 583 34.56 456 23.36 1039 28.57 

2013 3059 2981 6040  1429 1742  3171  97.74 931  65.15 921 52.87 1852 58.84 

2014 2978 2923 5901 1478 1669 3147 53.33 968 65.49 924 55.36 1892 60.12 

Source: Nachingwea District Education Office (2014) 

In the course of initiation ceremonies, particularly Jando and Unyago, some 

writers (Kapakasa, 1992; Chimombo, 1999; Mtewele, 2012; Tomasevski, 2002; 

Nachingwea District Education Office, 2014) report dropout rates and fall of pass 

levels for PSLE. The question of the high drop-out rate and decreased passing 

levels remain unmanaged despite recognition by several researchers who worked 

in the Nachingwea District. 

1.3 Statement of the Research Problem 

Initiation rites seem to be a common practice in many societies around the world 

(see for example Blackin, 1969; Cline, 1995; Ellisi and Maimon, 2012; Mhlauli, 

2012 etc). Important to this study is that initiation rites affect children education 
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because of the complex activities associated with the practice (there is ample 

literature on this.  For example, one of the studies by Magesa, Verhan, Mroto and 

Magombola (2014) examined initiation rites and its associated effects to primary 

school girls. Another study examined the effects of initiation rituals to primary 

and secondary school girls (Erhardt, Leichtwei & Temu, 2011); the relevance of 

initiation rites (Alipo & Mdee, 2012); the influence of traditional customs and 

practices on girls’ secondary education (Mtewele, 2012); traditional sex education 

in Tanzania (Mbunda, 1991); and on female adolescent rites and the reproductive 

health of young women by Hamdani (2012).  

Despite their investigation, these studies addressed various aspects of initiation 

rites with minimal attention to pupils’ academic performance. In particular, 

studies by Magesa et al. (2014); Mrotto (2011) and Mtewele (2012) were broad 

enough and sought to compare practices of initiation rites in relation to girls’ 

education at primary and secondary level. This implies that studies have mainly 

focused on girls with minimal attention to boys. There is, therefore, insufficient 

data about the effects of the initiation rites on academic achievement for both 

boys and girls in primary schools. Limited knowledge on how initiation rites 

affect primary school pupils’ academic achievement might cause difficulties in 

meeting children’s right to education (as advocated by the United Nations 

Convention in the Rights of Children - UNCRC, 1989; EFA Global Monitoring 

Reports, 2014; EFA Global Monitoring Report, (2005), and national guidelines 

(Tanzania Education and Training Policies, 1995; 2014); thus, the millennium and 

national goals would hardly be achieved. Therefore, the present study aspired to 
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explore the perceived effects of initiation rites on primary school pupils’ 

academic achievement in Nachingwea District.  

1.4 Purpose of the Study 

The purpose of the study was to explore the perceived effects of initiation rites on 

primary school pupils’ academic achievement in Nachingwea District. 

1.5 Specific Objectives of the Study 

The specific objectives of this study were; 

a) To determine community perceptions about the practices involved in 

initiation rites in Nachingwea District.  

b) To explore the effects of initiation rites to primary school pupils’ in 

Nachingwea District. 

c) To determine the appropriate strategies for addressing learning problems 

associated with initiation among primary school pupils in Nachingwea 

District. 

1.6 Research Questions 

This study was guided by the following research questions: 

a) What are the community perceptions about the practices involved in 

initiation rites in Nachingwea District.  

b) What are the effects of initiation rites to primary school pupils in 

Nachingwea District? 
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c) What are the appropriate strategies for addressing learning problems 

related to initiation rites among primary school pupils in Nachingwea 

District? 

1.7 Significance of the Study 

The findings of this study will be helpful for raising awareness among the 

community members and local leaders on the learning problems associated with 

initiation rites that primary school pupils encounter in Nachingwea District. The 

study findings will significantly help the primary school teachers, head teachers, 

private school managers and education administrators to effectively work in 

ensuring that children benefit from schooling.  

The value of this study lies in the fact that the results can provide insights to 

promote the community’s understanding of traditional education in general and 

the initiation rites of the Nachingwea people in particular. Moreover, the findings 

of this study would influence policy related practices and help educational 

planners to improve curriculum implementation so that cultural practices may not 

interfere the schooling processes. It will as well be an avenue for developing 

further studies. The study will also form a necessary reference in designing 

appropriate programmes, projects and policies to address the problem. 

1.8 Scope and Delimitation of the Research 

This study was conducted in Nachingwea District found in Lindi Region. The 

study was confined to ten primary schools found in the District. It was also 

delimited to District Primary Education Officer - DPEO, head teachers, teachers 
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and parents. Thus, as the study was conducted in one district, the generalization of 

the findings of this study could be limited to primary schools which were found in 

Nachingwea District, or in any other area with similar contextual practices. 

1.9 Limitation of the Study 

As majority of schools were located in rural areas, the researcher faced difficulties 

to reach some schools for data collection because they are located in very remote 

areas where there are no regular public transport. The researcher had to higher 

bodaboda
1
 to reach these areas, which was expensive for him. 

The other limitation was influenced by the change of working district. Change of 

working station turned to challenge the researcher in establishing good rapport 

with participants so that they could not feel shy to express their concerns on the 

initiation rite. Instead, some respondents engaged in this study with some 

hesitations particularly parents in the view that the researcher had a hidden agenda 

out of research. As a result, it took too long to explain about the purpose of the 

study for majority to feel comfortable to participate in sharing their experiences. 

Moreover, the researcher strived to get data from some schools because some 

respondents were requiring financial inducements to participate in the study. As a 

result, they asked him to pay them some amount of money before they started 

responding to interviews. The researcher convinced them by explaining to them 

that it was his efforts with meager financial support to conduct this study and 

                                                           
1
 This is a Kiswahili nickname for motorcycles for hiring. They are called so because initially, 

they were being hired by the people to cross the border between Tanzania and Uganda through 

illegal routes. 
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results were for academic purposes. Though finally after being convinced they 

responded to the interviews, some information were not given in explicitly due to 

unwillingness they had.  

1.10 Operational Definition of Terms  

Rite: Orucu (2006) defines rite as a fundamental act (or set of rituals) performed 

according to prescribed social rules and customs or repetition of events 

that took place in the beginning of time, an imitation of models revealed to 

the tribe by supernatural Beings. In this study, rite refers to a traditional or 

cultural practice that accompanied with ceremonies.  

Initiation rites: According to Blacking (1969) initiation rites mean the cultural 

practices whereby an individual is publically introduced to a new stage of 

development from childhood to adulthood. In this study, initiation rites 

refer to traditional education for both young boys and girls. The education 

practices are connected with traditional ceremony such as Jando and 

Unyago.  

Jando: In the Swahili English dictionary (2000), jando is defined as a group of 

young men attending circumcision rites. In this study, Jando refers to a 

cultural educational institution for young boys. 

Primary school: In Tanzania, primary school is the second level of education 

after pre-primary education. It involves pupils from 7 to 13 years 

(MOEVT, 2012). In this study primary school refers to the first stage of 
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compulsory education coming between early childhood education and 

secondary education, which is from standard one to seven. 

Pupil: A Concise Oxford English Dictionary, (2001) defined a pupil as a person, 

usually young, who is learning under the close supervision of a teacher at 

school or private tutor. In this study, a pupil refers to a young person aging 

nine (9) to fourteen (14) years who is learning under the close supervision 

of a teacher at primary school. 

Unyago: The Swahili English dictionary (2000) defines a Swahili word Unyago 

as a girls’ initiation or dancing that connected with other initiation 

ceremonies. In this study, Unyago refers to cultural educational institution 

for girls. 

1.11 Summary of the Chapter 

This chapter basically presented and discussed some background information 

about the initiation rites as referred in various communities in various countries. It 

further showed the effects of initiation rites to pupils in their school achievement. 

These background information laid a foundation for the development and 

establishment of the problem which was scrutinized in Nachingwea for gaining 

insight to community members with particular focus on primary school pupils’ 

achievement. In chapter two, the reviews of related studies are presented. 
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CHAPTER TWO 

LITERATURE RIVIEW 

2.1 Introduction 

In this chapter, the researcher describes a review of the related literature to 

provide an account of what has been published about rites and their impacts to 

children schooling. The central purpose of the review was to find out the strengths 

and weaknesses of the available literature with regard to the topic under study and 

finally reveal the gap that this study sought to cover. Accordingly, the review of 

the literature was defined by the guiding objectives of the study. Thus, four major 

sections are described in this chapter. These sections include theories related to 

rites and education, empirical studies or review of related literature, knowledge 

gap and the conceptual framework.  

2.2. Theoretical Framework 

The study was guided by Rites of Passage Theory propounded by Anold Van 

Gennep, an American sociologist in 1909. According to Gennep (1960), child 

growth is a three step process (pre-liminal, liminal and post-liminal) which 

explains that a child passes three phases from childhood to adult hood. Rite of 

passage theory attempts to link initiation rites to the onset of puberty in both girls 

and boys. The theory emphasizes that, as a girl or a boy develops from child to 

adult, he/she has to pass through three phases of pre-liminal, liminal and post 

liminal. Pre-liminal is the beginning of rite of passage where by initiates are 

separated from the community. This is also known as a period of group 

segregation. This implies that children passing at this stage may not mix with 
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others who do not fit in the inclusive criteria. The question which comes here is to 

what extent is this practiced in Nachingwea, and how the segregation affects 

learning among students? Liminal phase or liminality is the second stage which is 

a time of transition from the old way of life into new ones. Initiates are introduced 

to new secular life especially society’s secrets and gender responsibilities. Post 

liminal phase is when initiates are reincorporated into the community and into the 

new way of life with attached social status accompanied with festive dance 

celebrating the return to normal life. It was practically important to examine how 

the society at Nachingwea was characterized by these behaviours described by 

Gennep. The researcher’s assumption was that such practices would definitely 

hinder pupils’ learning at school. 

Rite of passage which is a three step process is also supported by the study done 

by Victor Turner with Ndembu people in Zambia in 1969. The author reports the 

structure of the ritual process in a way similar to that of Van Gennep to support 

the concept that initiation as a ritual that is structured in a similar way across the 

cultures. Turner uses elements of Separation or Ilembi in Ndembu Language 

meaning to separate the candidate from profane world. This is same as pre-

liminal, according to Gennep. Initiation or Kunkunka a Ndembu word means in 

the grass hut. Initiates are introduced to new secular life. It is equal to Gennep’s 

liminal stage. Return to society in a new form or Kutumbuka in Ndembu 

Language is a festive dance celebrating the removal of shades interdiction and the 

return to normal life. The stage is similar to Gennep’s third phase called post- 
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liminal. Generally, rite of passage is a three step approach that intended to provide 

human movement into new social life.  

On the other hand, theory by Gennep (1960) and Turner (1969), three step process 

of separation or pre–liminal, initiation or liminality and return or post liminal, can 

be used to explain the type of separation that pupils create in the society as they 

join school. In this study, the separation or pre liminal will involve enrolment of 

children to primary school where they have to partially leave their community for 

attending schooling process for about nine hours per each day in a week, 

excluding weekends. Initiation or liminality phase would be related to the whole 

period that a pupil is supposed to attend schooling from Standard One to Standard 

Seven. In this stage, the initiate or pupil will be introduced to the knowledge, 

skills and values that would enable him or her to suit holding social positions in 

the social world. Primary school leaving examination will be compared with the 

return of post liminal stage of rites of passage theory where the pupil will be in 

the position of completing primary school level and, thus, return to normal life in 

the community as civilian attached with skills, knowledge and wisdom or values. 

This is accompanied with festive dance of graduation ceremony.  

Pupils’ academic achievement, therefore, is determined by the strength of the 

enrolment (pre-liminal) and schooling process (liminal) that involve attendance, 

effective teaching and learning. It is broadly believed that, if there is standard 

enrolment, then well organized and implemented process in exception of 

environmental (cultural practices such as initiation rites) interference, the product 

(post liminal) or school leavers will be of high quality. 
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The theory tends to be useful as it traces initiation rites and promotes effects to 

pupils’ academic achievement in Nachingwea District focusing on the time spent 

on initiation camps, community attitude towards initiation rites against formal 

education and the attitudes of the initiates after initiation ceremonies in relation to 

education. 

2.3 Empirical Studies 

This section presents various studies conducted in different areas on the initiation 

rites. The section presents foreign studies followed by local ones. The 

interpretation, summarization, analysis, evaluation, and synthesis of the 

information related to this study were made from published and unpublished 

documents available from various sources on a specific topic of perceived effects 

of initiation rites on primary school pupils’ academic achievement. The 

presentation of the empirical literature is as well organized into: community 

perception on the initiation rites; factors associated with initiation rites that affect 

primary school pupils’ academic achievement; and the strategies to address 

learning problems associated with initiation ceremonies that primary school 

pupils encounter. 

2.3.1. Community Perception on Initiation Rites 

Studies about initiation rites have been done all over the world. Most of the 

studies reached by the researcher do not indicate how each category of 

respondents argued about the practice. In Europe, for example, an article prepared 

by Haberfield (nd) entitled The Law and Male Circumcision in Australia: 

Medical, Legal and Cultural Issues contends that, in Australia, male circumcision 
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is mandatory for both Jews and Muslims in accordance with Abraham’s covenant 

with God. A Jew male baby born has to be circumcised in the eighth day of birth. 

It is ritual for Orthodox Jews that if the eight day falls on the Sabbath, 

circumcision must still be undertaken and if an infant dies before the eight day has 

to be circumcised at the grave. Muslims regarded initiation rites regarded as the 

tradition of the prophet Mohammed, thus, very important ritual to a new born or 

prior to puberty. The author adds that male circumcision is perceived by the Jews 

located in England, USA, Canada and Australia as being a means for avoiding 

Phimosis and Carcinoma. Phimosis is a medical condition in which the prepuce 

(foreskin) does not pull back over the glans of the penis because of the opening is 

too tight while carcinoma is a penile cancer. Male circumcision is a medical 

procedure predominantly performed on children. A fundamental legal value in 

Australia has become the paramount of the 'best interests of the child'. The author 

testified that: 

 Although the above-mentioned paper discusses the medical best 

interests of children, no account is taken of social and cultural 

factors. In other words, male circumcision might be justified as being 

culturally in the best interests of a child (pg.93-94) 

A study done by Johnson et al. (1990) on prevalence of circumcision surveyed 

7990 British men and found that 21.9 percent of all men in the survey were 

circumcised. This qualitative study which used a survey design shows that 

initiation is marked as a sign of advancement (maintain status quo). This was 

latter caused effects in the society as, according to Gardner (1949), it created a 

sharp division by social class with the upper classes accessing the service than the 

lower classes. Such classes may also affect the learning process if proper 

http://www.cirp.org/library/general/gairdner/
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strategies are not put in place. It was, thus, important to find out the effects of 

such rites in Nachingwea in order to be in a position to address the problem. 

A study was conducted by WHO (2009), on traditional male circumcision among 

young people, used quantitative approach and cross-section design to reveals how 

initiation rite is perceived in East and Southern African communities. It was 

aimed at summarising available information about traditional male circumcision 

in order to inform the processes of developing policies and programmes to 

support the expansion of male circumcision services for HIV prevention in east 

and southern African countries. Data were collected from Burkina Faso, Senegal 

and Mozambique though included some literature from other regions reporting on 

circumcision of adolescent boys by traditional providers. The report contends that 

in Senegal, male circumcision is associated with cleanliness, reflected in common 

metaphors for circumcision; for example “to wash the hand” in the Wolof culture; 

in Guinea-Bissau among the Balante, circumcision is said to protect from a 

terrible disease called, “Pusoonu”, with similar symptoms to those of AIDS and to 

promote sexual performance. 

Under the same report, it is found that, in Xhosa culture, initiation rite promotes 

social status accorded to male circumcision because being circumcised is the only 

possible way of attaining manhood. It is only once males are circumcised that 

they are entitled to businesses, property or marriage, or to participate in other 

features of community life, such as feasts and beer-drinking ceremonies. 

Uncircumcised boys can have sexual relations with women, but are often rejected 

for being uncircumcised. In Kenya, Masai groups and the Bukusu males become 
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warriors (“moran” in Masai culture) once they are circumcised, and men are 

referred to as elders when their children have been circumcised. This would mean 

that those uncircumcised are inferior and cannot mix with others. Or enjoy the 

same rights enjoyed by the circumcised ones. 

In Lesotho, Makatsa et al. (2009) conducted a study on continuity in the 

traditional initiation practice of boys and girls in contemporary southern Africa 

society which employed qualitative approach and descriptive design. The study 

used interviews and focus group discussion method in collecting relevant data 

from the informants who were obtained through snow ball sampling technique. 

The study shows that initiation rite has three meaning which mark a change and 

passage to maturity. The first meaning of initiation is tapering off umbilical cord 

from a newly born which signifies the end of menstruation for its mother. Burying 

of the umbilical cord signifies a bond a child has with the soil of its origin. 

The second meaning is the remove of a certain part of genital organ that signifies 

the change of status where as those who undergone modern hospital circumcision 

are considered not true initiates but those who undergone bush school 

circumcision. 

The third meaning is that initiation rite is considered as rite of passage (Lebollo in 

Bagala) into adulthood of both adolescent boys and girls. Male circumcision is 

more popular than female ones. Important to the current study, is what the author 

emphasizes that despite western civilization changed this bush circumcision 

school or lebollo, more boys are again leaving school and joining lebollo and then 
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returning to formal schooling. Not only do boys and girls go through initiation as 

a rite of passage, but also the married women and men particularly those who 

wish to become traditional doctors (Sangoma or Macholoko) at the initiation 

school. This would enable them qualify for entry and act as go-between when 

there are problems between the initiates and the non-initiates. They act as 

advocates. 

In Uganda, study was conducted by Kasomo (2009) on analysis of the rites of 

passage and their relation to Christianity. This study used qualitative approach, 

descriptive design. Interviews, FGD and observation were used to collect 

information. It was revealed that initiation rite in the society has four meaning. It 

is first perceived as a criterion for growing up as it allows a boy to pass from 

childhood to adult hood. Gennep (1960) used to call this growth as social puberty. 

Secondly, initiation rite is considered as a religious that interlaid with prayer, 

sacrifices, invocations and propitiation of the ancestral spirits to mediate and 

ensure successful accomplishment of the ceremonies. Thirdly, it is regarded as the 

way of expressing the aspiration of a community. Society hands on cultural values 

and beliefs to the young generation for transmission to posterity through initiation 

rites. Lastly, Musaba people in Uganda consider initiation rites as educational 

since they are the forums for fostering attitudes. 

Magesa et al. (2014) conducted a study on effects of initiation rituals to primary 

and secondary school girls in Morogoro Rural District. The study used mixed 

approach and cross-section design to investigate the effects of initiation rituals to 

primary and secondary school girls in Morogoro Rural District. This study 
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exposed that initiation is perceived by parents and community members as a rite 

of passage to adulthood. The author emphasizes that girls extend from simple 

words of wisdom from mature women, to infliction of extreme pain on women in 

the form of genital mutilation and sometimes it involves extreme tattooing 

Generally, initiation rites in many communities in the world are perceived 

differently. In developed countries for instance, there are no marked differences in 

perception on initiation rites among educational leaders, teachers and parents. To 

them, initiation rite is perceived as an indicator and identity for maintaining status 

of an individual whereby those circumcised are placed to superior social status. It 

is practiced for avoiding infection such as masturbation hysteria.  

In developing African countries, and Tanzania in particular, initiation is perceived 

by parents and community members as a rite of passage to adulthood and also as 

an acquisition of occupational status in an initiation practiced community such as 

a Sangoma (traditional healer), for example in Lesotho and South Africa. In that 

perception, both males and females who are not initiated in many African 

communities that practice initiation and circumcision find it very difficult to 

obtain marriage partner or adulthood recognition. For example, when a male has 

selected a female not initiated, his family may refuse the marriage on the belief 

that a man who is not initiated and circumcised remains for the rest of his life a 

boy and woman remains a girl. Therefore, he or she cannot attain certain 

privileges in the families and communities of the initiated. Furthermore, members 

of the communities, including those who are younger than him or her do not 

expect and have no trust in him or her for specific tasks. The authors add other 
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views on the initiation that parents consider initiation as symbol and tool of unity 

that makes one society (without it a male or female has no social status; it is 

religious because the mystery of life and death is at the heart of it (the relationship 

between the initiate and ancestors leads to god). Parents also perceive initiation 

rite as a tool for creating a happy mood in the community. Initiation also 

considered as a school where initiates are taught how to think with the community 

and see word as it sees it.  

This study, therefore, was proposed to investigate on how the DPEO, head of 

schools, teachers and parents as the representatives for Nachingwea District 

community perceive initiation rites in relation to pupils’ academic achievement.  

2.3.2 Effects of Initiation Rites on Primary School Pupils’ Academic 

Achievement  

A number of effects are associated with the practice of initiation rites in both 

developed and developing countries. For example, in Turkey a study conducted 

by Tomasevski (2002) on human rights and poverty reduction focused on girls’ 

education through a human rights lens. The study used qualitative approach under 

descriptive design. The findings of the study show that initiation rites encourage 

early marriage, early pregnancy and unpaid household work all of which result 

into dropout from school. Through marriage, girls of primary school age are 

excluded from school and thus lose their rights as children. The author suggests 

that girls should have an equal right to education and equal rights in education, 

and their equal rights should be promoted through education.  
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An article entitled should male circumcision be banned? A socialist view 

presented by Camilla (2014) shows that 117 babies die from circumcision a year 

in the United States of America. Men have lost their penis, glean and suffered 

from deformity caused by the operation. It has also been reported in the article 

that circumcised men are experiencing bleeding abrasions from intercourse that a 

foreskin would have prevented. These abrasions have made them leery of having 

sex with their wives. In that situation they are forced to use artificial lubricant 

instead of mechanical lubrication provided by a foreskin otherwise sex would be 

painful for both wife and husband. The campaigns across Europe for a ban on 

circumcision are closely linked to calls for a ban on Jewish and Muslim ritual 

slaughter, which are seen by some as being cruel to animals and children. The 

author wrote it as a call for “the right of children to bodily integrity; the right of 

children to the sexual autonomy of their adult life; non-therapeutic, ritual 

circumcision only be carried out when the person to be circumcised is mature, 

informed, and able to consent to the procedure.” 

In South Africa, a study done by Manabe (2010) on the silenced voice of initiated 

venda women explores and describes the lived experiences of Vha-Venda 

initiated women in the rural areas of Mashau, Mashawana and Shayandima 

village in Limpopo Province. This study used qualitative research principles 

based on the ethnographic approach. Semi-structured interviews and focus group 

interviews conducted with fifteen initiated women and two research guides 

between the age of thirty and sixty. The study reveals the effects of initiation to 

women are that they carried the burden of anger, shame, humiliation, frustration, 



23 
 

low-self esteem, sense of helplessness and lack confidence and still find it hard to 

share their experiences or talk about them. 

The author’s view from the study was that initiation schools should not altogether 

be abolished since some of the traditional rituals are educational and build up 

cultural morals and values, such as, discipline, self respect, and prevention of 

sexually transmitted infections, preparing youth for marriage, tolerance and 

obedience as well as helping in establishing one’s identity. What is important is 

measures should be taken to regulate and to ensure that initiates are treated with 

dignity and respect. The researcher suggests that cultural beliefs should be taught 

and included in the school learning areas such as Life Orientation. It is, however, 

important to understand the content of initiation rites in other societies, for 

example the people in Nachingwea, to make such suggestions since some of the 

teaching may be catastrophic for societal development. 

A report by Plan International (2011) on breaking vows: early and forced 

marriage and girls’ education, reveals that in Egypt, Kenya and Mali girl initiation 

rites particularly female genital mutilation – FGM has been claimed to violate 

girls’ choice and human right. The report adds that initiation rites stimulate early 

girl marriage and hence leads into girls’ drop out from schools. The report 

suggests the adoption of rigorous laws to prohibit all forms of harmful practices, 

including those relating to initiation rites and ensure that penalties are in place for 

those who violate the laws.  
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In Malawi, a study was conducted by Chimombo et al. (1999) on classroom, 

school and home factors that negatively affect girls’ education in Malawi. The 

study used mixed approach, case study design (selected districts of Mangochi, 

Mchinji, Kasungu and Nkhata-bay) and collected data through questionnaires, 

FGD and observation. The findings established that initiation rites in Malawi 

prepares young girls for married life, the girls and boys choose to put into practice 

what they learn at the initiation ceremonies rather than continue with schooling as 

he notes that: 

One boy for example had been absent from school 

for one month because he was herding animals 

whilst another boy had been absent for three 

months because he was undergoing jando, the male 

initiation rites among the Yaos (p. 55) 

The author insists that across all the sites it was observed that absenteeism was 

quite a problem reaching peak levels in locations where initiation ceremonies 

were in session. 

In Kenya, Ngugi Wa Thiong’o (1965) in his novel The River Between which used 

the mental picture of the river separating two big ridges to signify the boundary 

between western and traditional cultures, has also shown how women 

circumcision which is given priority by the Kenyans brings impact to women 

lives (cause death due to bleeding resulted from genital mutilation) and girls 

dropout from school. The author suggested making reconciliation of good 

practices and values from these two cultures, particularly traditional circumcision 

schools to be replaced by formal schooling. 
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A report by AFNET (2013) from a study conducted about female genital 

mutilation - FGM in Tanzania a case study of Arusha, Kilimanjaro, Manyara, 

Mara, Dodoma and Singida found that in many cases, initiation rites especially 

FGM has a negative impact on a girl’s education. Girls are taken out of school to 

be cut and the healing time takes several weeks, resulting in further school 

absence. The report also shows that FGM promotes a risk of childbirth 

complication where as deaths to newborn babies are higher to mothers who have 

had FGM. Moreover, initiation rites (FGM) encourage early marriage that leads 

into termination from schooling that is school dropout. The report also gives 

suggestion that Ministry of Education and vocational training should integrate a 

topic on the effects of FGM in primary school especially in the most affected 

regions in order to protect the next generation from FGM. 

A study by Magesa et al. (2014) on effects of initiation rituals to primary and 

secondary school girls in Morogoro rural district which used mixed approach and 

descriptive design reveals initiation rituals affect girl’s education in different 

ways. The most common ways include wastage of school time, mistreatment and 

violence, early engagement in sexual relations, school dropout, being married at 

early age and psychological and mental effects resulted from mistreatment and 

violence. In this study it was learnt that after the ceremonies, girls change their 

behaviour and thus some of them feel they cannot cope with formal education. As 

a result of the change of behaviour the girls reported dropping out of school to 

pursue other womanly responsibilities of getting married and having families. The 

study employed district government official, ward and village officials, primary 
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and secondary school girls and other stakeholders making a total of 74 

respondents. 

The author therefore suggested that the government should enforce laws and 

bylaws against adult males who engage in sexual relations with girls under legal 

age of 18 years; the local authorities should emphasize on the importance of 

performing these rites during school holidays; rites should never interfere with the 

school programmes be it class instructions, homework or examinations; and the 

public should be made aware on both the importance and triviality of initiation 

rituals. 

In general the studies done in the developed and developing countries and Africa 

and Tanzania in particular which are related to initiation practice reveal that 

initiation practices promote various effects to the initiates including human rights 

violation, health problem and educational difficulties. The violation of child’s 

right occurs in the sense that the cutting off of a child’s foreskin a part of genital 

organ is done painfully in out of his or her wishes. The child has no decision on 

the act. Health problem is when an initiate bleeds continuously in post 

circumcision and infection to the wound. In education arena the effects are found 

from the fact that initiation promotes drop out from school, truancy or absence 

from schooling due to long time initiates spend in the initiation camps. It is 

therefore interest of this study to investigate the effects of initiation rites on 

pupils’ academic achievement in Nachingwea district in order to enable advising 

on curriculum improvement for the government to meet children’s right to 

education. 
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2.3.3 Strategies used to address Learning Problems Associated with 

Initiation Ceremonies to Primary School Pupils 

Different efforts have been taken in developed and developing countries to 

alleviate the effects or complications resulted from initiation rites to a child such 

as violation of child’s right, health problem and education difficulties like truancy 

and drop out from school. 

In German, circumcision of boys is restricted. The 20
th

 August 2012 BBC News; 

Washington DC headed “Circumcision, the ultimate parenting dilemma,” shows 

that circumcision of boy is prohibited in German because the practice is against 

child’s right to autonomy and physical integrity. The news noted that: 

The German court ruling in June was framed in 

terms of children's rights, as was a ruling in 2010 

by the Royal Dutch Medical Association, which 

argued that circumcision of boys "conflicts with a 

child's right to autonomy and physical integrity".  

In Australia several measures have been taken to discourage circumcision 

including establishment of laws and mobilisation by community groups. The 

article prepared by Haberfield (nd) which is entitled The Law and Male 

Circumcision in Australia: Medical, Legal and Cultural Issues shows different 

measures taken in Australia in controlling initiation rites. For example by the 

1990’s, medical profession in Australia discouraged circumcision to newborn 

infant male its position statement of 1991 read that: 

The Australian college of Paediatries should 

continue to discourage the practice of circumcision 

as in the newborn male infant. ( pp 97) 

Other measures include the establishment of Family Law Act 1975 that read: 
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(cth) the welfare of the child is the paramount 

consideration (all actions concerning children, 

whether undertaken by private or public social 

welfare institutions, court of law, administrative 

authorities or legislative bodies, the best interest of 

the child should be a primary consideration). 

(pp.116) 

The Helsink October 10
th

 2013 reveal that in 2013 the presidents of the six 

national member organizations of the Nordic Association for Clinical Sexology- 

NACS, which are Finland, Norway, Sweden, Denmark, Iceland and Eston in 

connection with its annual meeting in Aalborg, Denmark agreed and signed the 

statement on non-therapeutic circumcision of boys to support the resolution of 

September, 30
th

 2013 issued by the Nordic ombudsmen for children and the 

resolution of October, 1
st
 2013 issued by the parliamentary assembly of council of 

Europe that urges governments to take necessary measures to protect children’s 

bodily integrity with regard to non-therapeutic genital surgery. 

Swatek-Evenstein (2013) conducted a study on limits of enlightenment and the 

law - on the legality of ritual male circumcision in Europe today. This study 

which used qualitative approach, case study design and methods of interview and 

FGD shows that in Bulgaria their freedom of religion was restricted and their 

tradition of ritual male circumcision was being criminalized under Art. 6 (h) of 

the 25 November 1981 because the practice violates the child’s rights under 

Article 3 of the convention declaration on the elimination of all forms of 

intolerance and of discrimination based on religion or belief (henceforth: “the 

Declaration”).  
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In developing African countries on the other hand, various measures have taken to 

control initiation rites. For example Tomasevski (2005) through studying on 

Girls‟ education through a human rights lens: What can be done differently, what 

can be made better?, contends that in Egypt, FGM was banned in the 1990s, 

though the practice is still widespread, and in rural areas such as Kalioubia or 

Giza, is almost universal among girls aged seven to twelve years.  

The article presented by Maina (2004) which is entitled Human Rights 

Commissions in Africa – Lessons and challenges contends that several African 

countries have established national human rights institutions (NHRI) which have 

the roles of promoting and protecting human rights. These institutions play a great 

role in fighting against circumcision of women. The author identifies 31 African 

countries which have these institutions and put more emphasis on the roles of the 

institutions as follows; 

These institutions are diverse, but all adhere to the 

Paris Principles of 1993 as their main guidance. 

Although they are established by the State, they are 

independent of it, and have two main aims: to 

promote and to protect human rights. (p.352) 

In Tanzania also some measures have taken to control initiation rites. The study 

done by Sengu (2010) on female genital mutilation in Mara a case of Tarime 

district, used qualitative approach, case study design and methods of interview 

and FGD. The study shows the major steps taken to control FGM in Mara region 

particularly Tarime district include campaign where they use media such as 

leaflets, radio, video screening and Television programmes to raise awareness and 

advocate for attitude change. 
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A report by AFNET (2013) of the study conducted about female genital 

mutilation - FGM in Tanzania involving Arusha, Kilimanjaro, Manyara, Mara, 

Dodoma and Singida showed that, a number of measures have been used to 

combat FGM in Tanzania. Attempts to abolish FGM started in the 1970s 

following the Arusha declaration (President Nyere’s statement of Unjuuma, or 

brotherhood). The Parliament of Tanzania passed an amendment to the Penal 

Code to specifically prohibit FGM, but this only applies to minors. The 

government also has a National Plan of Action to Combat FGM 2001-2015.  

The report also explain that there are a number of NGOs working to combat FGM 

and undertaking a variety of strategies, including the health risk approach, human 

rights approach, women’s empowerment and providing alternative sources of 

income for traditional excisors, and providing safe refuges for girls fleeing FGM.  

Generally, despite its worth, initiation rites is seen dangerous practice in both 

developed and developing countries and thus measures have been taken such as 

formulation of laws to criminalise the practise, campaign and education for the 

sake of raising awareness and promoting for attitude change. Therefore, this study 

is interested to discover if those factors revealed are similar or different to that 

suggested to alleviate learning problems associated with initiation ceremonies that 

primary school pupils encounter in Nachingwea district. 

2.4 Knowledge Gap 

Even though the available literatures, many of them cited in this report – see for 

example Magesa et al. (2014); Tomaseviski (2002); and Chimombo et al. (2012) 
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–have addressed various aspects of initiation rites, they have put less or no 

attention into the impacts of the practices to pupils’ academic performance. The 

researcher gives some credits to Magesa et al. (2014); Tomaseviski (2002); and 

Chimombo et al. (2012) who went a step further comparing the practices of 

initiation rites in relation to girls’ education at primary and secondary level, but at 

the same time criticizes them for ignoring the impacts of initiation rites to boys in 

school. The current study is extended from Magesa’s and others’ studies by 

looking at the impacts of rites among both boys and girls in primary schools by 

taking a case study of Nachingwea District in Tanzania. This study was necessary 

because there was insufficient knowledge about the influence of initiation rites to 

academic achievement for both boys and girls in primary schools. This study was 

further necessitated by the fact that limited knowledge about how initiation rites 

have effects on primary school pupils’ academic achievement might lead into 

difficult in curriculum improvement; thus, the millennium goals of promoting a 

well educated population would also hardly be achieved.  

2.5 Conceptual Framework 

Conceptual framework explains either graphically or in a narrative forms about 

the main things to be studied, including the key factors and the presumed 

relationships among them (Miles & Hurberman, 1994). According to Omary 

(2011), a conceptual framework refers to a set of imagination and hypothetical 

thinking of the researcher which assists in explaining the interplay of variables in 

the study. 
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This study was guided by the conceptual framework modified from Stufflebeam’s 

CIPP Model (1971). CIPP is an acronym for Context- C, Input - I, Process - P and 

Product- P. The aspects described by the model give an insight of the practices 

and goals of any education institution. That being, the case, the researcher 

adopted and modified the model to suit the objectives of the study. For the 

purpose of this study; Context referred to conditions that are likely to influence 

initiation rites. These are available opportunities or challenges, community 

attitudes, perceptions and beliefs towards initiation rites.  

Input referred to all things which facilitate initiation rites to take place. In this 

study, input included initiates Jando and Unyago camps, excisers, parents and 

community members. Process referred to the way initiation rites take place. It 

involved set of activities such as running of Jando and Unyago camps, integrating 

initiates into gender roles, emphasis put on initiation rites at the expense of formal 

schooling and time spend in initiation rites. The focus was on procedures that 

initiates undergone through initiation rites. Product referred to outcomes as a 

result of a child being under initiation rites. This included behaviour, skills, 

knowledge, values, personality and attitudes which initiates are attached with as 

they pass through initiation rites.  

This study focused on these aspects because context and input aspects would 

determine the extent at which initiation rites would be undertaken (process) which 

also determines the attitudes, personality, status, value and interests of the initiates 

(product) as they are re-incorporated to the community. Therefore, process aspect 

which is influenced with context and input aspects in the initiation rites together 
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with the product aspect were assumed to have impacts on the pupils’ academic 

achievement in formal schooling. Pupils’ academic achievement would then 

determine the type of population and their perceptions on initiations rites. The 

study therefore used this conceptual model to investigate how the context 

(community attitudes, perceptions and beliefs towards initiation), input (initiates, 

parents, Jando and Unyago camps, excisers and community members), process 

(circumcision, integrating initiates into gender roles, running of Jando and 

Unyago camps, length of time spent in running initiation rites and the emphasis 

put on social issues) from the initiation rites have effects on primary school 

pupils’ academic achievement. Figure 2.1 below illustrates these concepts.  
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Figure 2. 1: Conceptual Framework 

Source: Modified From Stufflebeam’s Model (1971) 

2.6 Summary and Review of the Chapter 

This chapter dealt with theoretical framework of the study, empirical studies of 

the related literature, knowledge gap and conceptual framework. The next chapter 

focuses on methodology. 
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CHAPTER THREE 

RESEARCH METHODOLOGY 

3.1 Introduction 

This section presents the methodological procedures that were used in the data 

collection and analysis processes. It particularly focused on research approach, 

research design, study area, target population, sample size and sampling 

techniques, instruments of data collection, data analysis, validity and reliability of 

the study, ethical consideration and summary of the chapter.  

3.2 Research Design 

Kothari (2004) defines research design as the conceptual structure within which 

research is conducted. In conducting fieldwork, researchers choose the study 

design they consider appropriate for their study purpose. However, there are 

different designs used in conducting fieldwork studies depending on the nature of 

a particular study. Since the purpose of the study was to deep understand the 

impact of initiation rites in pupils’ education, this study employed a descriptive 

cross-sectional design because, as Creswell (2008), argues it allows for 

investigation of groups’ perceptions, opinions and beliefs as well as getting to 

describe, explain and interpret conditions of the present situation which tend to be 

similar to the need of the current study.  

Cohen, Morison and Manion (2007) identify two types of descriptive design 

which are longitudinal and cross-sectional studies. Creswell (2008) explains a 

cross-sectional study as the most popular survey in education which is primarily 
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concerned with gathering data at a single time from a group to get their opinions, 

beliefs, perceptions or practices. Meanwhile, longitudinal studies are the studies 

which gather data over an extended period of time where successive measures are 

taken at different points in time from the same respondents (Cohen, 2005). Use of 

the descriptive cross-sectional design to this study was because the design is 

significant as surveys are bound in educational research and are utilized by many 

researchers as an investigative tool to collect data in order to address education 

questions (Gay et al., 2006).  

In this study, descriptive cross-section design was used to deeply explore how the 

education officials, heads of schools, teachers and parents perceive initiation rites. 

The design employed was useful in understanding the effects of initiation rites on 

(boys and girls) primary school pupils’ academic achievement. Moreover, the 

design is appropriate at determining the strategies appropriate in addressing 

learning problems associated with initiation ceremonies that primary school 

pupils encounter.  

3.3 Research Approach 

This study used mainly qualitative approach to inform about the impacts of 

initiation rites to pupils. Qualitative approach is among the three major types of 

research approaches identified by Tashakkori and Teddlie (2003), other 

approaches being quantitative and mixed. Creswell (2003) considers qualitative 

approach as an approach to research that uses multiple methods of data collection 

which most of them are interactive, naturalistic and descriptive in nature.  
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Based on the study purpose, qualitative approach deem appropriate. Its 

appropriateness is based on the fact that qualitative research relies on the 

collection of data that uses inductive or bottom-up making it easier in getting data 

from their localities (primary data) (Bailey, 1978; Cohen, 2005) .  

Qualitative approach, therefore, enabled the researcher to collect data that reflect 

insiders’ perspectives and experiences on Jando and Unyago from education 

officials, heads of schools, teachers and parents. Through this approach, the 

informants were able to freely express their opinions and share experience about 

initiation rites.  

3.4 Area of the Study 

Develex and Hoddlinot (1992) explain that selection of a specific area of the 

study by a researcher is important in the view that not all areas are ideal and 

suitable for collection of relevant data. This study was carried out in Nachingwea 

District, which is located in Lindi Region. The area was selected by the researcher 

because initiation ceremonies are highly conducted within it and it has been 

experiencing high dropout and poor academic performance in both internal and 

national examinations (Nachingwea District Education Statistics - NDES, 2014).  

The dominant ethnic populations found in the district are the Mwera. Other 

groups include the Yao, Makua, Magingo and Makonde. To a lesser extent, the 

societies like Chaga, Sukuma, Kurya, Haya, Ngoni, Hehe, Kinga, Ndengeleko and 

Zaramo are found in the District because of employment and marriages. 
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Agriculture is a prime economic activity in the area in which cereal crops such as 

maize, millet and cassava are produced. Cash crops such as cashew nuts, simsim 

or sesame seed, groundnuts and sunflower are highly produced (Nachingwea 

District Executive Director [NDED], 2015). Grazing is another activity 

undertaken for family subsistence such as rearing of cattle, goats, sheep, hens and 

pigs for Christians. Cats are kept for security against rats and mice whereas dogs 

for security against bandits (NDED, 2015).  

The area was selected by the researcher because initiation ceremonies are highly 

conducted within it and it has been experiencing high dropout and poor academic 

performance in both internal and national examinations (Nachingwea District 

Education Statistics [NDES], 2014).  

3.5 Target Population 

Population refers to units that a researcher has in mind from which he/she can 

obtain information (Enon, 1998; Bryman, 2004). Target population as defined by 

Ary et al. (2010) refers to the large group to which the researcher wishes to 

generaliZe the results of the study. The target population for this study was all 

primary schools found in Nachingwea D.C., the District Primary Education 

Officer (DPEO), head teachers, teachers and parents. This population was 

selected by the researcher because it mainly deals with educational issues, and it 

has abundant information about initiation rites; hence, the researcher hoped to get 

relevant, accurate and valid information. 
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3.6 Sampling Procedures and Sample Size 

This study used purposive sampling and simple random sampling technique to get 

34 participants involved in the study. Sampling procedure is a technique used in 

selecting items, individuals or group of a population for a sample (Kothari, 2004). 

The selection procedure may be probability or non probability (Kothari, 2004; 

Cohen, Manion &Marrison, 2005; Matems, 1997).  

3.6.1 Purposive Sampling Technique 

In this study, purposive sampling, also called judgment sampling, was used to 

deliberately choose some informant due to the qualities the informants possessed 

with regard to this study. The researcher was informed by the suggestions made 

by several scholars (like Bernard, 2002; Rubin and Babbie, 2010; Calmorin & 

Calmorin, 2007; Grinnell & Unrau, 2008) Who argued that because the technique 

it enables the researcher to get accurate data by targeting the individuals who are 

particularly knowledgeable and experienced about the issue under investigation 

(;). Thus, the technique was used to get the parents, the head teachers and the 

DPEO because the researcher believed that these hold important information due 

to their positions they hold which made them to be reliable and useful for this 

study. 

3.6.2 Simple Random Sampling Technique  

Simple random sampling procedure is a method of selecting units from the entire 

population where all possible samples are equally likely to get selected (Singh & 

Mangat, 1996). This technique was used when selecting a sample from teachers in 

ten primary schools. It was selected because it enabled the researcher to be 
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objective by making sure that the selection of one individual is independent and 

not in any way linked with selection of another in order to avoid any bias or 

pattern (Singh & Mangat, 1996; Fowler & Floyd, 1993). Simple random sampling 

ensures the law of statistical regularity which states that if, on an average, the 

sample chosen is the random one; the sample will have the same composition and 

characteristics as the universe (Creswell, 2003). 

In choosing a random sample, the study specifically used lottery method whereby 

the researcher numbered every teacher in the visited primary schools. Then he put 

each number on a piece of paper, he folded all pieces and put them in a container, 

and then he shook the container to mix them very thoroughly before putting them 

in a box. Finally, he drew, one by one, a sample of one teacher from each ten 

primary schools.  

A sample size in this qualitative research was guided by the general principle of 

saturation of data or redundancy of data (Pitney & Parker, 2012; Cohen et 

al.,2009). The authors argue that, there is no strict number of sample size to 

consider in research, rather it depends on the aim of the study and the nature of 

population under scrutiny. Cohen et al. (2009) explains that saturation is used to 

determine the sample size. They further elaborate that saturation occurs where 

there is repetition of information in the data gathering process. In this view, the 

study sample size of 34 respondents was determined when there was recurring of 

data that have already been collected. 
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3.7 Data Collection Methods 

Kombo and Tromp (2006) explain that data collection method is a process of 

gathering specific information to prove or refute some facts.  Since this study used 

qualitative approach,  three common instruments were used in data collection as 

focus group discussion, interview and observation. This study employed two 

methods, namely interviews and focus group discussion method. 

3.7.1 Interviews  

Interview is one of the mostly used data collection methods in which the 

researcher and interviewee share ideas in a conversation. Kothari (2004) contends 

that interviews method involves presentation of oral-verbal stimuli and reply in 

terms of oral-verbal responses. Gill, Sterwat, Treasure and Chadwick (1993) 

identify three types of interviews; structured, semi-structured and unstructured.  

Based on their suitability to this study, semi-structured interview was employed as 

it allowed respondents to freely discuss and comment on issues that were raised in  

gathering in depth data from the respondents. This method was used to obtain 

information from heads of schools, DPEO and teachers because it allows more 

probing to respondents. An interview guide was prepared to guide the interview 

process and the responses were recorded in a note book for easy reference during 

data analysis. 

3.7.2 Focus Group Discussion (FGD)  

Shank (2006) explains that focus group discussion is a qualitative research 

technique whereby a group of respondents is interviewed at the same time through 
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group discussion. The technique allowed respondents to express their ideas freely 

to air their views, feelings, perception and beliefs that would not be expressed if 

interviewed individually (Bhalalusesa, 1993). This study used FGD to get data 

concerning the study problem from parents who were organized in a group of not 

less than 6 as suggested by Hayden (2006) that a reliable FGD should involve up 

to 12 members.  

Parents were involved in FGD of this study on the basis of the following factors. 

Parents were expected to be a forum for change pertaining to initiation rites 

practices during the focus group discussion and after discussion (Race et al., 

1994). Also, the group of parents who are the major initiation rites practitioners 

may have their alternative solutions to initiation rites problems as units rather than 

as individuals (Kitzinger, 1995). Involving parents in this study allowed the 

researcher to determine what people say about initiation rites, and what they do 

(Lankshear 1993). FGDs were employed to get data from parents as an 

opportunity for them to play their critical role in decision making.  

Three FGDs sessions with a minimum of 30 minutes for each session were 

conducted. The researcher moderated the discussions to ensure that everyone 

participated fully in the discussion. Notes were taken and written in the note book 

by the moderator or note taker as the participants were discussing on various 

raised issues about initiation rites. 
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3.8 Data Analysis  

That this study used qualitative techniques to collect data,  thematic data analysis 

was necessary. Kombo and Tromp (2006) defined that the purpose of data 

analysis is to examine what has been collected in a survey or experiment and 

make decisions and inferences. The authors add that data analysis involves 

uncovering underlying structures; extracting important variables, detecting any 

anomalies and testing any underlying assumptions. Kothari (1990) clarifies more 

on data analysis as a process that implies editing, coding, classification and 

tabulation of collected data. The process is conducted through different 

techniques depending on the nature of data collected. This study, however, used 

thematic analysis to analyze data collected through interviews and FGDs. Collins, 

Leech and Onwuegbuzie (2012) contend that thematic analysis is conducted by 

developing themes that “go beyond such an inventory [of domains] to discover 

the conceptual themes that members of a society use to connect these domains. To 

discover the conceptual themes, patterns are organized into coherent categories 

and interpretations are made based on identified patterns and connections within 

and between categories (Hamdani, 2012). Like a constant comparison analysis, 

the reviewer used each theme that is extracted from a theme analysis to inform a 

paragraph or even a (whole) section, with each theme label (or its variant) 

providing the name of the section or sub-section.  

Use of thematic analysis technique in analysing information was conducted to 

data obtained from FGD and interview which were organized based on research 

questions and summarized to generate a holistic understanding of the study 
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problem. A summary of methods which was used in the study, types of data 

which were expected to be obtained from the study, sources of data and 

techniques that were used in analyzing data or analysis plan are well illustrated in 

Table 3.1. 

Table 3. 1: Summary of Data Collection Methods, Types, Sources and 

Analysis Plan 

S/N Research 

Instrument 

Types of Data Source of 

Data 

Analysis Plan 

1 Semi- structured 

interview 

 Qualitative  

 

DPEO, 

heads of 

schools, 

teachers 

 

Thematic analysis 

2 FGD  Qualitative Parents Thematic analysis 

3.9 Validity and Reliability of the Study 

Validity and reliability are concepts used by researcher to describe means or 

procedures employed to ensure authenticity of findings and the study report in 

general. 

3.9.1 Validity 

Enon (1995) defines validity as the quality of procedure or instrument used in the 

research in accurate, correct, true, meaningful and in right way. Johnson and 

Long (2000) add that validity determines whether a measurement instrument 

actually measures what is supposed to measure or the degree to which an 

instrument measures what is planned to be measured. The author showed three 

aspects of validity: content validity that is the degree to which the phenomena 
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under study is addressed and careful construction of instrument and sampling. 

Criterion validity which is concerned with the relationship between measured 

performance and actual performance and the third type is construct validity that 

associate consideration between the proximity of instrument to the construct in 

question.  

To maximize the validity, this study used triangulated methods of data collection 

and respondents or data sources (Campbell & Fiske, 1959). Triangulation is a 

powerful way of demonstrating concurrent validity, particularly in qualitative 

research (Campbell & Fiske, 1959). In this study, interviews and FGDs methods 

which involved 34 respondents from the categories of parents, teachers, head 

teachers and the DPEO were employed in data gathering in order to produce 

complimentary data about initiation rite (McMurray et al., 2004). 

3. 9.2 Reliability 

Gall et al. (2005) defined reliability as stability of research techniques in order to 

obtain information. In qualitative research, reliability is regarded as a fit between 

what researcher’s record as data and what actually occurs in the natural setting 

that is being researched, focusing on degree of accuracy and comprehensiveness 

of coverage (Cohen, Manion & Morrison, 2005). To ensure reliability for this 

study, the guiding questions were tested to few people from Namatula village. 

Some of the questions which were found to be ambiguous were modified by the 

researcher in cooperation with the researcher’s fellow students before actual data 

collection started in the field focusing on the relevance, coverage and consistency. 

For example, the question how do you perceive initiation rites was modified into 
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two questions which were what does initiation rites mean to you and how is it 

practiced. Through pilot study, instruments were modified to suit the purpose of 

the study.  

The researcher used more than one instrument,  interviews and FGDs, to ascertain 

respondents’ views on perceived effects of initiation rites to primary school 

pupils. The measures helped to avoid the weaknesses that could occur by using 

only one data collection method.  

Another form of triangulation, which was used to enhance reliability involved 

application of a wide range of informants, such as parents, DPEO, head teachers 

and teachers. This is one way of triangulation via data sources. Here individuals’ 

viewpoints and experiences were verified against others and, ultimately, a rich 

picture of attitudes, needs or behaviour of those under scrutiny were constructed 

based on contributions from a range of people (Shenton, 2004) 

3.10 Ethical Consideration 

Research ethics refers to individual and community codes of conduct and the total 

behaviour basing on principles while conducting the research (Frechette, 1994). 

Moreover, Punch (1994) explains that research ethics involve several things such 

as getting respondent’s informed consent, observing respondent’s rights and 

privacy, protect respondent from harm on the way the researcher will ask 

questions and analyze data. Before conducting this study, the researcher sought 

permission for accessing respondents from the Director of Research and 

consultancy for Graduate studies of University of Dodoma to conduct this 
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research. With the help of the permission letter, the researcher pleaded for 

permission from the Lindi Regional Administrative Secretary (RAS). The 

permission letter from RAS was then taken to the Nachingwea District Executive 

Director (DED) and DPEO for conducting research in their areas of his 

jurisdiction. In the field of study, the researcher established rapport and explained 

the intent of the study to the respondents to get their consent and assured absolute 

confidentiality to enable them to give information freely. The study employed 

anonymous codes that could not be traced back to individual of schools that were 

involved in the study. 

3.11 Administration of the Research Instruments 

In the field, the researcher consulted the DPEO and head teachers among the 

respondents that helped him to get other respondents (teachers and parents). 

Before administering the FGD, to the parents the researcher created rapport by 

introducing himself before them and told them the purpose of the study. During 

administering the FGD, the researcher moderated the discussions to ensure that 

everyone participated fully in the discussion. Notes were taken and written in the 

note book by the moderator or note taker as the participants were discussing on 

various issues about initiation rites. 

In another vein, before starting interviews with teachers, head teachers and the 

DPEO, the researcher introduced himself and told them the purpose of the study. 

There were separate places and time for interviewing teachers, head teachers and 

the DPEO. Teachers and head teachers were interviewed in their offices and/or 
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classrooms, while the DPEO was interviewed in his office. During interviews, the 

responses from interviewees were noted down by the researcher on his notebook. 

3.12 Summary of the Key Issues in the Chapter 

This chapter dealt with research methodologies, which included research design, 

research approach, location of the study, study population, sampling techniques 

and sample size, data collection methods, data analysis procedures opted by the 

study, validity and reliability, ethical consideration and administration of research 

instruments. The next chapter is about data presentation and discussion of 

research findings. 
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CHAPTER FOUR 

PRESENTATION AND DISCUSSION OF THE FINDINGS 

4.1 Introduction 

This chapter presents and discusses findings obtained based under the defined 

specific objectives of the study. The objectives that the study was focused to 

understand included: the community’s perceptions on initiation rites in relation to 

pupils’ academic achievement; the effects of initiation rites to primary school 

pupils’ learning in Nachingwea District; and establishing appropriate strategies in 

addressing learning problems encountered by pupils through initiation rites in 

Nachingwea District. The chapter begins by providing the demographic 

characteristics of the respondents as are crucial in the analysis and interpretation 

of the findings. 

4.2 Demographic Characteristics of Respondents 

Respondents who took part in this study were categorized into four (parents, 

teachers, head teachers and DPEO). The demographic characteristics of 

respondents are summarized in Table 4.1.  
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Table 4. 1: Demographic Characteristics of Respondents 

Category Gender Educational background Occupation  

 M F T Primary O-level A-level College Bachelor 

and above 

 

Parents 8 10 18 7 6 3 2 - Peasants 

Teachers 6 4 10 - - - 9 1 Gvt school 

teachers 

Head 

Teachers 

3 2 5 - - - 4 1 Gvt school 

head teachers 

DPEO 1 - 1 - - - - 1 Educational 

administrator 

Total 18 16 34 7 6 3 15 3  

Source: Field data (2015). Key: F- Female, M- Male, T- Total, Gvt- Government  

Table 4.1 shows that 18 (52.94%) were male respondents and 16 (47.05%) were 

females. It is further illustrated in Table 4.1 that among the 34 respondents 

involved in this study; (52.94%) were parents who participated in FGD whereas 

(29.41%) teachers, (14.7%) head teachers and (2.94%) DPEO were interviewed. 

The table furthermore, illustrates that (20.58%) had completed Standard Seven, 

(17.64%) were form four leavers, (8.82%) were Form Six leavers, (44.11%) were 

certificate and diploma awardees, (8.82%) were the holders of the bachelor and 

above degrees. Table 4.1 also reveals that 18 (52.94%) were engaged in 

subsistence farming or peasants, 15 (44.11%) were teachers employed in 

government schools whereas 1 (2.94%) was an educational administrator. 

Therefore, in this study, males were many than females and parent category 

covered a large number than any other category. Certificate and Diploma holders 

covered the largest number in educational aspect. Peasants therefore formed a 
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large number of participants compared to teachers and educational administrators 

who were involved in this study. Presentation of demographic characteristics 

aimed at understanding respondents’ characteristics, education level and their 

occupation as influential factors to the respondents’ responses.  

4.3 Study Findings 

4.3.1 Community Perceptions about Initiation Rites  

Community perceptions on initiation rites in Nachingwea District were explored 

from parents in their villages, teachers in their working stations, head teachers and 

the DPEO. Their perceptions were collected through interviews and FGDs, based 

on the two sub-tasks guiding the data collection process. The analysis led to the 

development of two sub-themes: community understanding on initiation rite; and 

the practices involved in initiation rite.  

4.3.1.1 The Perceived Meaning of Initiation Rites  

Under this sub-theme, the data analysis is presented in Table 4.2 indicating major 

quotes for each category of the respondents. Different responses were determined 

from these different groups of respondents.  

 



52 
 

Table 4. 2: The Community’s Perceived Meaning of Initiation Rites 

Sub-theme Category of 

Respondents 

        Important Quotes 

Meaning of 

Initiation 

Rites 

Parents 

 

A process of taking children away into 

camps for training of discipline, respect and 

marriages. 

Head teachers Is the adulthood traditional school for boys 

and girls which are offered with respect to 

gender. 

Teachers Is traditional adulthood training for both 

boys and girls initiates in their respective 

gender aspects. 

DPEO Is a process whereby girls and the 

circumcised boys are isolated in camps for 

adulthood training.  

Source: Fieldwork (2015) 

Initiation rites are perceived differently by respondents. For example, parents 

from different parts of the District perceived initiation rites as a traditional 

practice involving participants of both gender (boys and girls) for transforming a 

child from childhood into adulthood. The transformation of the adulthood was 

reported by parents to involve the practice referred in Swahili as Jando a subset of 

Unyago. In their views, parents explained Unyago as the entire process of taking 

children into initiation camps away from the community, in which traditional 

ethical teaching are conducted for five to six weeks before are returned into the 

community. Unyago takes place by taking children (boys and girls) in camps 

commonly known as Jando, where initiates are accommodated for the whole 

training period. In one of the FGD’s sessions, one parent argued that: 
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We Mweras do not separate Jando from Unyago. The two are 

inseparable because Jando, which is locally referred as Likuta is a 

part of Unyago. Unyago is a broad concept under which 

Likomanga and Shikwembo are nested. Likomanga is a male 

initiation practice while Shikwembo is a female initiation practice” 

(FGD B on July 3
rd

, 2015). 

The parents further explained that, under Likomanga and Shikwembo, there are 

Likuta and Shiputu which are training centres or camps. Likuta is a maize/millet 

dry stem or grass walled and thatched hut which is located far in the bush in 

which male initiates live for the whole training period (five to six weeks) where as 

Shiputu is a selected house within a village in which female initiates are 

accommodated for the whole period (three to four weeks) of training. Shiangulo is 

a final stage of Unyago at which both male initiates and female initiates graduate 

and thus re-join the community accompanied with traditional dance called 

Shikundumbwi. A combination of Likomanga and Shikwembo as initial stages, 

Likuta and Shiputu as initiation training camps and Shiangulo which is initiates’ 

graduation stage altogether is called Unyago. The practice involves girls and boys 

aging 7 to 12 years.  

In the other FGDs with parents at village B and C in Naipingo Ward, the study 

revealed similar views as findings by parents from the village A in Naipanga 

Ward. During the discussion, they explained initiation rites as a traditional arena 

where children gather for training to equip them with adulthood behaviours and 

practices. They further elaborated the kinds of behaviours which children are 

taught during Jando. According to the parents, the teaching is aimed at building 

discipline, accountability, being able to greet elders and peers and self-
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independence. These behaviours were taught to children as they help individuals 

in transition from childhood to adulthood and for the entire positive interaction 

with peers as well as adults in the society.  

On the other hand, parents identified that, in their daily practices, youths were 

prepared for safeguarding families and cultural values. Such skills are provided in 

the camps to develop a community of adults who know each other and who could 

cooperate for the societal prosperity. One parent testified that: 

      Unyago is a process of taking a child aged 6 and above into a place 

prepared in the bush located far away from villages where people 

live for them to be trained on discipline, respect to elders, self 

respect, independent, managing wife and children, safeguarding 

the family, and respecting and protecting taboos and traditional 

norms (FGD A on 2
nd

 July, 2015). 

Teachers, head teachers and the DPEO were reported initiation rites as traditional 

schools mainly focusing on adulthood training, particularly marriage 

responsibilities. Teachers, for example, through interviews reported that initiation 

rites as a traditional school where children are prepared to enter into adult age. 

Below is part of the responses from the teacher while interviewed by the 

researcher.  

By the way how I understand, Jando and Unyago can be compared 

with a child-mother relation, since Jando is a part of Unyago. 

Jando is a traditional adulthood training camp for both boy and girl 

initiates in their respective gender areas. A training camp for boy 

initiates is called Likuta in Mwera Language or Jando in Kiswahili 

while for girl initiates is called Chiputu in Mwera Language or 

Jando in Kiswahili”(Interview with teacher 1 on July 5, 2015). 
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 Another teacher from another primary school which is located in Naipanga Ward 

commented that:  

      Aah…initiation rites are very important cultural practices in our area 

because children are trained and prepared for entering adulthood. 

During initiation, a boy is firstly circumcised, but I am not sure for 

girl initiates. Naturally, Jando is for boy initiates while Unyago is 

for girl initiates but some people use the term Unyago referring to 

both boy and girl initiation practices because of limited knowledge 

they have on it. (Interview with teacher 2 on 2
nd

 July, 2015). 

In the same manner, during interviews another classroom teacher testified that:  

Initiation rites are the important traditional practices for the people 

of southern Tanzania, especially here at Nachingwea. It is a 

practice that involves transforming children from childhood into 

adulthood. Boys are combined together into the practice that 

involves circumcision with various adult trainings. Likewise, girls 

are taken and camped in one of the village house where they are 

exposed to traditional values for the sake of preparing them into 

marriages (Interview with teacher 3, on 2
nd

 July, 2015). 

Interview with the head teachers were reported to support the argument the 

teachers as they stressed that initiation rites is the traditional adulthood gender 

based education. One of the head teachers commented that:  

Initiation rites are the adulthood traditional schools for boys and 

girls. These trainings are offered with respect to gender. Jando is a 

training camp for boy initiates which are located far away from 

community residential. In Jando camps, the initiates are trained on 

fatherly responsibilities such as handling wives, hunting, brave and 

strength. Unyago on the other hand is traditional training for girls 

which is undertaken in a selected house from among the 

community houses. In Unyago camps (Chiputu) girls are trained on 

how to manipulate waist so as to please a husband during mating, 

housekeeping and child rearing (Interview with the head teacher 1 

on 2
nd

 July, 2015). 
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Another head teacher from one of the schools in Naipanga Ward said that Jando 

is a camp for training the circumcised children while Unyago is training offered to 

any person while passing from child to adult hood. Unyago is of four major 

categories as analyzed in the following conversations.  

You know my friend, we Mweras consider Jando as camps for 

training the circumcised children, whereas Unyago is a training 

offered to any person passing from one physical development stage 

to another stage. (Interview with the head teacher 2 on 2
nd

 July, 

2015). 

Furthermore, the teacher insisted that: 

Unyago is found under different categories. Circumcision is an 

example where initiates are trained into wife and family 

management; for a girl who experience first menstruation circle is 

taught on how to keep herself clean and safe during the whole 

menstruation period. For a first pregnancy (Mwemba), both 

expectant father and mother are taught on how to nurse and care 

pregnancy for safe delivery; and first delivery (Malango). In fact 

my colleague, it is when new parents are taught on child rearing 

for child’s health growth… yeah..! to avoid child’s weak growth. 

Actually, it was so nice. But nowadays oops! It is contrary 

practiced” (Interview with the head teacher 2 on 2
nd

 July, 2015). 

The head teacher further explained that, currently, the most preferable Unyago is 

the first one that is accompanied with circumcision for boys and is undertaken to 

more young children than before. It is not as nice as in those old days. The DPEO 

on the other hand was also quoted that:  

People from these localities say that Jando is a boy initiation rite 

while Unyago is a girl initiation rite. In Jando, boys are 

circumcised and camped in isolation far away in the bush till they 

get healed, then they rejoin their families. Girls are kept indoors 

for two to four weeks as they are being trained until all male 

initiates in Jando camps become healed and, thus, altogether are 

released back to their families. What is important there is just 
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preparedness for adulthood, particulary the parental roles. That is 

what is said about by Mweras themselves (Interview with the 

DPEO on 6
th

 July, 2015). 

The DPEO further explained that initiation rites in their totality are for preparing 

boys and girls to handle adulthood responsibilities. Therefore, they are oriented 

into adult issues even though they are still young ones. Most of the initiates are 

children aging, 7 to 10, who are in Standard One to Standard Four. Mostly, 

initiation rites are found to have interfered school attendance. During initiation 

ceremonies, children do not sleep in their homes they stay awaken whole nights in 

these ceremonies. 

Findings of this sub-theme imply that there is variation among the respondents on 

the meaning of initiation rite. For example, Parents in Nachingwea District 

perceived initiation rites as gender based traditional practices used for 

transforming a child from childhood into adulthood where as teachers, head 

teachers and the DPEO perceived initiation rites as traditional schools where 

children are prepared for marriage responsibilities and it is of four major 

categories which are before adolescence, in their first menstruation, for the first 

pregnancy and in their first childbirth. Parents’ perception differ from other 

categories in the light that parents view initiation as the training for equipping 

children with adulthood behaviours and practices implying that, after initiation 

rites, the children are expected to demonstrate good discipline, good adult manner 

and thus become potential person in the society whilst teachers, head teachers and 

DPEO view initiation rites as for only preparing young boys and girls for 

marriages and family responsibilities. 
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The findings also imply that initiation rites are traditional occasions in which 

young boys and girls have to pass through as a preparation for undertaking later 

adults’ social and economic responsibilities. These occasions are in line with the 

current formal schooling systems whereby learners are prepared to hold various 

areas of specialization in the society such as health, politics, engineering, teaching 

and administration to mention the few.  

The current study findings conform to the findings of the previous studies 

conducted in Mtwara Region in Tanzania by Erhardt, Leichtwei and Temu 

(2011). In their study, they categorized initiation rites into four major categories 

which are before adolescent, in the first menstruation, in the first pregnancy and 

for the first child delivery all of which aimed at preparing individuals to 

effectively hold the roles and responsibilities as a parent, a spouse and the other 

community roles. The added that: 

Such traditional practices for boys and girls are referred 

as“unyago”, for the initiation camps for girls and “jando”, for the 

circumcision camps for boys. For both gender categories,, the 

curriculum includes knowledge about the roles and responsibilities 

as a parent, a spouse and the roles in the community (pg.14). 

Further, these findings are in line with the findings for the study conducted in 

Uganda by Daniel (2009). In that study, Daniel revealed that initiation rite is a 

sign of growth and rebirth the involved young people become new due to the 

acquisition of new personalities brought by training. The author further describes 

that initiation rite assimilate those involved into the new status of men and 

women. Training, therefore, according to Daniel (2009) incorporates trainers into 
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social and religious norms. In addition, Makatsa et al. (2009) in South Africa 

reported that initiation enabled passage of rites (Lebollo) into adulthood of both 

adolescent boys and girls. Different to the findings of the current study, Makatsa 

et al. (2009) report that married men and women in South Africa are reported to 

engage in Lebollo process for the intention of becoming traditional doctors.  

The findings of this study concur with the theorization by Gennep (1960) which 

govern this study recognizing various stages such as pre-liminal, liminality and 

post-liminal which exist within the society that have been revealed in this study.  

4.3.1.2 The Practice of the Initiation Rites  

This is the second sub-theme from the main theme that aimed at determining the 

community’s perception on the practice of initiation rites in the Mwera 

community. To determine practices involved in the initiation rites, the researcher 

engaged himself with various respondents through interviews and FGD. The 

analysis of data revealed varied or similar views on the practices involved in 

initiation rites. Across the involved respondents, the commonly identified 

practices were smoothly shaving the initiates and circumcision for boys while 

facial painting for girls; practicing initiates in camps away from their families; 

and re-joining the initiates with their families. Table 4.3 below shows the 

responses from the respondents on the practices of initiation rites in Mwera 

Community.  
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Table 4. 3: Community Perception on the Practice of Initiation Rites 

Sub-theme Category of 

Respondents 

        Important Quotes 

Its Practices Parents 

 

 

In the day before circumcision, traditional 

pray is conducted and all children to be 

initiated are smoothly shaved their hairs 

signifying that childish is swept out. After 

circumcised the initiates are kept in special 

camps for adulthood training. 

Teachers 

 

Shaving all initiates, boy initiates are 

circumcised and trained on fatherhood 

responsibilities. Girls who are not being 

circumcised are also trained on how to keep 

themselves safe during menstruation period 

and motherly responsibilities. 

Head 

Teachers 

Keeping children in the camps for prepared 

for the adult life including keeping in house 

for self reliance as well as elders’ related 

practices. 

DPEO Trainings conducted in special camps 

allocated far away from village residential 

training, initiates are taught on their gender 

roles. 

Source: Fieldwork (2015) 

The Table 4.3 illustrates that, parents reported that before the children are taken 

for initiation rite, their parents or care givers undergo traditional pray (Tambiko). 

The Tambiko aims at pleading the ancestors to safe guard these children from any 

evil for the whole time they would stay in the bush and also as a solemn promise 

invoking a divine witness as a commitment to future action. A day before 

circumcision, all children are prepared for the initiation by getting their hair 

shaved signifying that childish is swept out. The shaved boys are therefore 
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circumcised and kept in the initiation camps (Jando) as they stay undressed for a 

month. While in the initiation camps, the initiates are oriented into ethics, 

traditional norms, bravery, independency and family protection. After two weeks 

since when boys were circumcised, girl initiates are taken into Chiputu (girls’ 

initiation camps) without being circumcised rather the initiates’ faces are painted 

with a mixture of millet flour with wood ashes. While in camps (Chiputu), girl 

initiates are also trained to observe discipline, respect, self control, domestic 

responsibilities and how to please a man by preparing their genital parts (pulling 

up the lips of parental cave - labia majora) to be more pleasant for a man to enjoy 

marriage. After all boy initiates get healed, both boys and girls initiates are 

returned to their homes with a big ceremony where as many people from the 

neighbour villages come and join celebrating. In that stage, Unyago is said to be 

completed. The child is, therefore, said to have passed through Unyago and thus 

considered grown up. During FGD, one parent maintained that: 

Formally, Jando and Unyago, were meant for boys and girls who 

were about to be matured aging 12 to 16, but nowadays the 

practice is undertaken even to the child aged 6. Before the children 

are taken for initiation rite. Their parents undergo traditional pray 

(tambiko). In the day before circumcision, all children to be 

initiated are smoothly shaved their hairs signifying that childish is 

swept out (FGD with parents, 3 July, 2015 in village A). 

Another parent from the group complemented that: 

Many boys, about 50 and above in number from the village, after 

getting shaved, are therefore circumcised and kept in the initiation 

camps (Jando) for a month. All this period, the initiates stay naked. 

As the initiates are getting healed, their mothers are symbolically 

informed (they are unexpectedly watered their bodies). It is done in 

the night around 8.00 pm. This is known as wetting stage. (FGD 

with parents in village „A‟ on 3
rd

 July, 2015).  
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The parents explained more that if the lips of parental cave are wider enough 

make sex more enjoyable because they tend to tighten up a man’s sex organ 

during mating. In that sense the woman would never be divorced by her husband. 

This is one of the important reasons for the community to conduct initiation rites 

to girls.  After three or four weeks, from when girls are put into camps, both boys 

and girls initiates are returned back to their homes in ceremonial (Chiangulo) as 

the initiation graduates are dressed into expensive clothes, plenty of delicious 

food and local beers are prepared. The day before Chiangulo, after all initiates get 

healed the Ngaliba (exciser) burns (lights magic fire) the Jando. In this night, the 

initiates sleep at the Chikong‟ondelo, the place close to the village. Before getting 

a sleep, they walk around each initiates’ family while singing in their ethnic 

language to inform that they are alive. During FGD, one parent sang a song used 

to be sung during the initiation rites practice as follows: 

Fore singer: We are passing..! 

  All initiates: Across the house..! 

    Fore singer: verbal knocking- May you invite us..! 

      All initiates: Across the house..!  

(Researcher’s Translation from FGD with parents, 3
rd

 July, 2015). 

Therefore, during FGD with the parents on how initiation rites (Jando and 

Unyago) are practiced, it was concluded that in the next day the one so called 

Chiangulo is then undertaken. This is a prestigious ceremony involving different 

people from the neighbour villages who join the celebration. In that stage, Unyago 

is said to be completed. The child is, therefore, said to have passed through 

Unyago and thus considered grown up.  
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Table 4.3 also shows teachers’ understanding on the practices involved in 

initiation rites in Mwera community. Teachers explained that the practice passes 

through four major steps, which are preparation stage where as all children to be 

initiated are determined and are shaved their hairs. Circumcision is the second 

stage which is when the determined children are circumcised in a collective 

special arena.  

Camping (Jando) is the third stage where as the circumcised boys and girl 

initiates who are not circumcised are accommodated in camps on the basis of their 

genders where they are being trained for adult responsibilities. Celebration is the 

fourth stage at which both girls and boys initiates are returned to their homes with 

ceremonies. As they are returned home, all villagers and people from neighbour 

villages join celebrating the return of these initiation candidates in the regard that 

they are now grown up. During interviews, one teacher said that:  

Jando and Unyago practices pass through about four major steps. 

Boy and girl initiates are at first identified so as to know their 

number before they are shaved their hair. Then all boy initiates are 

circumcised. The circumcised boys were camped in Jando for 

manhood training. In few days later girls are also camped for 

training without being circumcised rather their faces are painted 

with a local medicated wood ashes then are partially rapped with 

head kerchiefs (Interview with teacher on 3
rd

 July, 2015). 

The teacher went on elaborating that: 

In, at least two weeks later, both boys and girls initiates return to 

their homes as graduates where they rejoin their families as 

grownups. The return is accompanied with a huge ceremony were 

traditional dance, drinks (alcohol and traditional cold drink- 

Togwa) and a variety of delicious meals. This stage is known as 

Chiangulo (pass out) (Interview with teacher on 3
rd

July, 2015). 
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Head teachers on their part as indicated in Table 4.3 above reported that initiation 

rite practice is undertaken once or twice a year. Boys and girls are taken away 

from their families and accommodated in the camps where they attend training 

which prepares them for adult responsibilities. Boys are circumcised before 

joining in camps while girls are not circumcised. After attending the trainings for 

not less than four weeks the initiates are then returned to their families as 

qualified adult graduates. The return of the initiates is accompanied with 

ceremonies. During the interviews, one head teacher stated that: 

Young boys aging 6 to 12 years are circumcised and camped for 

about a month in the bush away from the village. In these camps, 

boy initiates are prepared for the adult life. Girl initiates are also 

kept in house and being trained on self reliance and sometimes sex 

related issues. After attending these trainings, both boys and girls 

initiates are then returned to their families as qualified adult 

graduates. This return is accompanied with ceremonies. (Interview 

with head teacher, 3
rd

 July, 2015). 

DPEO revealed that he was not so deeply aware on how initiation rites in Mwera 

community are conducted, rather he reported that children aging 6 to 12 years are 

taken into somewhere away from village residential where they are camped for 

about six or more weeks for attending training on traditional values. Boys are 

circumcised in the first day of camping, but not for girls. In these camps which 

are in separation between the girls and boys, the initiates are taught how to behave 

as elders and various adult responsibilities such as house and family keeping for 

girls and manly masculine activities such as hunting, farming and family defense 

for boys. Below is part of the responses. 

 In fact I am not so much clear on what happens in Jando and 

Unyago practice, especially here in southern Tanzania. What little I 
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know is that Jando and Unyago are the traditional training on 

values for young boys and girls. These trainings are conducted in 

special camps which are allocated far away from village residential 

areas. In these camps, which covers six or more weeks, the initiates 

are taught on their gender roles (Interview with the DPEO, 3
rd

 July, 

2015). 

This indicates that children are taken into camps which are allocated far from the 

villages where they are oriented into society values and the orientation covers a 

length of more than a month.  

Discussion of the Findings about the Community Perception of Initiation 

Rites 

The findings from parents, teachers, head teachers and the DPEO indicate that 

initiation rites are conducted to the young boys and girls aging 6 to 12 to prepare 

them to hold adult gender roles and it passes through four major stages. The 

initiation rites practices in Mwera community tend to share some experiences 

with the current formal schooling systems whereby school aged children (0-13) 

are determined as preparatory stage as it is done in Jando and Unyago. The 

determined children are then enrolled to school. The enrolment to school could be 

compared with circumcision practices for boys and oath taking as well as face 

painting for girl initiates as an entrance stage to initiation rites (traditional school). 

The enrolled children attend schooling for seven years where they are trained into 

mastering of psychomotor skills, moral values and knowledge as in initiation 

rites. The initiates are trained into mastering of psychomotor skills such as 

farming, hunting and fishing, social values such as taboos and norms and the 

knowledge such as society secrets. After seven years of attendance to school the 
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school, organization in collaboration with the parents undertake graduation 

ceremony where the graduates are praised and rewarded as new people in the 

society as it is done in the final phase of initiation rites (Chiangulo). Therefore, 

Jando and Unyago practice is similar in practices to formal schooling process, 

except that the later involve reading, writing and arithmetic skills.  

The current study findings conform to the findings of the previous study 

conducted in America in 1909 and 1960 by Anold Van Gennep, on the title “rite 

of passage”. From these studies, Gennep (1960) established a rite of passage 

theory which is a three step process (pre-liminal, liminal and post-liminal) which 

explains that a child passes three phases from childhood to adult hood. Pre-liminal 

is the beginning of rite of passage whereby initiates are separated from the 

community relevant to circumcision for boys and oath taking for girls in Jando 

and unyago. Liminal phase or liminality is the second stage which is a time of 

transition from the old way of life into new ones. Initiates are introduced to new 

secular life, especially society’s secrets and gender responsibilities similar to 

camping in Jando and Unyago practices in Mwera community. Post liminal phase 

is when initiates are reincorporated into the community and into the new way of 

life with attached social status accompanied with festive dance celebrating the 

return to normal life, same as what is termed Chiangulo in the initiation rites of 

Mwera Community.  

The findings of this study also conform to the study done in Zambia with Ndembu 

people in 1969 by Victor Turner. Turner reported the structure of the ritual 

process that is structured in a way similar to Jando and Unyago. Turner uses 
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elements of Separation or Ilembi in Ndembu Language meaning to separate the 

candidate from profane world which is relevant to circumcision for boys and oath 

taking and facial painting and eyes wrapping for girl initiates in initiation rites. 

Initiation or Kunkunka, a Ndembu word, which means in the grass hut is similar 

to Jando (Likuta/Chiputu) in Mwera word. Initiates are introduced to new secular 

life. Return to society in a new form or Kutumbuka in Ndembu Language is a 

festive dance celebrating the removal of shades interdiction and the return to 

normal life is equal to Chiangulo in Jando and Unyago practice. The difference 

found between the findings of the current study and the two related studies above 

lies on the stages of initiation rites. The study by Gennep (1960) and Turner 

(1969) covers three major stages of initiation rites while the current study reported 

four major stages. The four stages include: Shikamulo which is the first stage 

where children to be initiated are determined; Guluya which is the second stage 

where children are admitted into initiation camps involves circumcision for boys 

and oath taking for girls; Likuta is the third stage whereas initiates are camped for 

training; and Shiangulo which is a pass out ceremony is a time of arrival of the 

initiates to the society from the initiation camps as qualified graduates.  

Some issues in the conceptual framework inform well the findings of this study. 

For instance community attitudes, skills, knowledge, beliefs and values were 

found as the basic elements in undertaking initiation rites.   

Generally, the study revealed that rite of passage covers four stages of preparation 

(Shikamulo), enrolment (Guluya), training period (Likuta/Shiputu) and graduation 

(Shiangulo) which are similar to formal education stages of census, enrolment, 
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seven years of training and certification that are accompanied with graduation 

ceremonies. The findings agree with Rites of Passage Theory, which guided this 

study. The only slight difference occurred whereas Preparation (Shikamulo), 

which is the very first stage in Mwera community initiation rites, is not reported 

in the Gennep’s (1960) Rite of Passage Theory. There is a call for the similar 

study to be undertaken in other communities which practice initiation rites to see 

the consistency of the stages. 

4.3.2 The Effects of Initiation Rites to Primary School Pupils  

Under this objective, the study explored perceived effects of initiation rites to 

primary school pupils in Nachingwea District. The process of data collection for 

this objective was guided by one research question: which benefits or problems do 

you attach to the initiation rites in relation to formal schooling of the primary 

school pupils? Under this theme, the analysis of the information obtained led to 

the categorization of findings into the positive effects of initiation rites; and the 

problems of initiation rites to primary school pupils on the other part.  

4.3.2.1 Positive Effects of Initiation Rites to Primary School Pupils 

Following the analysis of data collated to parents, teachers, head teachers and the 

DPEO, identified some benefits caused by initiation rites to the primary school 

pupils. Table 4.4 shows a summary of positive effects of initiation rites to primary 

school pupils in Nachingwea District.  
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Table 4. 4: Community Responses on the Positive Effects of Initiation Rites to 

Primary School Pupils 

 

Strengths of initiation rites to primary school 

pupils 

Category responded to 

Parents 

(FGDs) 

Teachers Head 

teachers 

Aware of gender roles and future 

responsibilities 

3  10  4 

Lives in communal mode 3 8 5 

Become more smart  3 7 3 

Maintain self discipline 3 4 1 

Become more accountable 3 6 0 

Critical and reflective thinking 3 4 0 

Child becomes obedient and respectful to others 3 2 0 

Develops child’s curiosity 2 0 0 

Develops child’s self control and self 

adjustment 

2 0 0 

Become inquisitive and self independent 1 0 0 

Source: Field data (2015) 

The data presented in Table 4.4 indicate that the positive effects of initiation rites 

across respondents include: firstly it promotes awareness of gender role and future 

responsibilities; secondly it enables children to live in communal mode; thirdly, it 

makes Children become smart. Other benefits which were moderately identified 

were: maintaining of self discipline; children becomes more accountable; it 
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promotes critical and reflective thinking; children becomes obedient and 

respectful to others; it develops child’s curiosity, it develops child’s self control 

and self adjustment; it promotes child’s memory on what she or he learns; it 

promote children’s attentiveness to all things; children become inquisitive and self 

independent, they also become obedient and respectful to others. The least effects 

argued that children develop curiosity, self control and self adjustment; Promotes 

child’s memory on what she or he learns; Promote children’s attentiveness to all 

things; and Raise inquisitiveness and self independent 

4.3.2.1.1 Pupils, Awareness about their Gender Roles 

The results as illustrated in Table 4.4 indicate that initiation rite promoted 

awareness of the pupils’ involvement for their gender roles and their future 

responsibilities. It was strongly pointed out by all 3(100%) of FGDs, 10(100%) 

teachers and four (80%) head teachers that, initiation rite endorse awareness of 

the pupils’ involvement for their gender roles and their future responsibilities. 

While parents and teachers considered this as the most important effect, head 

teachers considered this as the second important effect. This was also commented 

by the DPEO as an effect of initiation rites to pupils’ education. Through 

initiation rites, female pupils become aware about their roles as women in the 

society while male pupils become aware about the roles of men in the society. 

Awareness of their roles in the society and their future responsibilities could make 

them committed to their studies so as to fulfill their future desires. As a result, the 

pupils who have gone through initiation rites become patriotic while fulfilling 
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their responsibilities, including studies which later improve their performance. 

During interviews, one teacher stated that: 

Unyago makes children become aware of their gender roles and 

what they should do for their future. This prompts them into 

effective learning (Interview with teacher 2 on 2
nd

 July, 2015). 

Supporting the argument given by the teacher, one parent testified that: 

When girls get back from initiation camps, they tend to keep 

themselves away from their fathers or males by attaching closely to 

their mothers and engage themselves in domestic activities. Boys 

also reduce closeness from their mothers and deviate to fatherly 

tasks and proud themselves as the family potential figure. (FGD 

with parents, 3 July, 2015 in village A) 

The head teachers and the DPEO reported that initiation rites enable the children 

to be aware and work on their gender roles as one of the head teachers was quoted 

arguing: 

Children’s consciousness on their gender is highly 

demonstrated once the children immediately get back from 

initiation ceremonies. You will hear the children say I must 

study hard because when I become father, my wife and 

children will highly depend on me. So I must score high to 

be employed in a highly paid job to sustain my family 

needs. Girls also say if you don‟t know how to cook food 

you will not be married or will be divorced, it is shame” 

(Interview with head teacher, 3
rd

 July, 2015). 

The study found that, during initiation practices, children are highly emphasized 

on various important responsibilities based on their genders. The community 

believes that skills gained through initiation practices improve pupils’ learning 

efforts driven by the dream of becoming good fathers or mothers with highly paid 

jobs. The findings conform to the findings of the previous study conducted in 

Ghana by Lelokwame in 2013. It was stated that the Dipo, which is official 
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ceremony, takes five days preceded by three weeks in which young girls learn 

motherly responsibilities. Also, the findings of this study conform to the findings 

of the study conducted in South Africa by Makatsa et al. (2009) on continuity in 

the traditional initiation practice of boys and girls in contemporary Southern 

Africa society. In that study, it was showed that the girl initiates were mostly 

trained on domestic responsibilities such as grinding millets and smearing floor 

by using mud. The author testified that: 

 The Sesotho training was more about using the grinding stone, 

smearing floors with mud and self-respect. We were also taught 

songs and koma. Most of the time was spent on koma. Pg. 110. 

These findings imply that initiation rites are considered by many societies, to be 

important like a cooking pot, for children in preparing them to hold their gender 

responsibilities in their adult hood. This means that the training offered in the 

initiation camps enables children to perform well domestic activities related to 

gender. Therefore, this would make children capable in handling their theoretical 

and practical learning activities while in schools. 

4.3.2.1.2 Communal Mode of Life to the Children 

Additionally, Table 4.4 shows that 3(100%) of FGDs; 5(100%) of interviewed 

head teachers and 8(80%) of interviewed teachers and one DPEO argued that 

initiation rites enable children to live in communal style. This was considered by 

teachers as the second important effect of initiation rites to pupils whereas parents 

and head teachers considered it to be most important. The training of initiates to 

live together with other people is necessary as they are isolated in the camps than 

being selfish. The sharing of things with others make initiates cooperative with 
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others important in school learning. This was testified by one teacher who stated 

that: 

Cooperation among the children is one of the emphasized values in 

Unyago. You know, children tend to live in communal mode as 

they are in Unyago camps. When a child is brought, let say pealed 

cashew nuts from his or her family, those few cashew nuts will be 

distributed to each initiate in a camp. This makes a pupil cooperate 

with others in the school, thus learns more easily (Interview with 

teacher 2 on 2
nd

 July, 2015). 

When interviewed, the DPEO shared views with the teachers by arguing that: 

These traditional practices tend to unite children of the similar age 

(peer group), thus strengthens togetherness in learning among the 

pupils. The strengthened togetherness among the pupils improves 

self confidence, which is one of the important things to the 

initiation rites graduates. This, in turn, helps them to be confident 

in learning leading into effective learning… (Interview with the 

DPEO on 3
rd

 July, 2015). 

On the other hand, parents and head teachers reported that initiation rites tend to 

unite children who graduated in the same or different initiation batch. This 

implies that the communal mode of life which children used to live in the 

initiation camps enabled them to have a positive cooperation in themselves by 

sharing whatever they have. Such cooperation which extends to school, develop 

and maintain their friendships which in turn improves their learning skills. Albert 

Bandura in 1986 regarding to his idea of social construction, commented on the 

importance of social environment in learning. The author affirms that: 

Of the many cues that influence behavior, at any point in time, 

none is more common than the actions of others(p. 206).  

The implication of this idea is that much of the human learning occurs in a social 

environment. By observing others, people acquire knowledge of rules, skills, 

strategies, beliefs, and attitudes. Individuals also learn about the usefulness and 
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appropriateness of behaviors by observing models and the consequences of 

modeled behaviors and act in accordance with their beliefs concerning the 

expected outcomes of actions. 

The findings of the current study conform to the argument given by Stardate 

(2003, in Chama, 2006:7) who established that initiation rites promote group 

cohesiveness at the expense of individualism. The author adds that individuals 

end up becoming loyal to the initiation groups and remain loyal for the rest of 

their lives. It was further stated that if they have some sort of agenda, they are 

more likely to adopt that agenda as their own so as to maintain and promote the 

group and help it to work to achieve its goal. For Stardate, initiation is a toll for 

social unity of the people in the same cohort. The findings are also relevant to the 

previous study done in South Africa by Manabe (2010) on the silenced voice of 

initiated Venda women. It was reported in that particular study that initiation rites 

promote solidarity and identity among the initiates.  

These findings imply that initiation rite is a cornerstone for social unity of the 

people in the same group. The communities encourage and put more emphasis on 

the running of initiation rites so as to strengthen solidarity among the community 

members.  

4.3.2.1.3 It Improves Children’s Cognitive Abilities 

As presented in Table 4.4 above, 3 (100%) of FGDs, 7(70%) of interviewed 

teachers and 3(60%) of interviewed head teachers argued that initiation rites 

promote smartness of their children. This is another benefit of initiation rites 

where as children become smart throughout. It was further said that, when a pupil 
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becomes smart, he or she would be able to be free from infectious diseases and 

free to interact with other pupils and thus participate fully in learning with no any 

inferiority complex. Through interaction among themselves, initiated pupils are 

able to share their views and ideas related to learning, as a result, they improve 

language skills, such as speaking and listening skills, which are very important in 

learning achievement for the pupils. This was verified by one teacher during the 

interview who stated that: 

Initiation rites are very important because, through them, a child 

becomes smart throughout the time. Therefore, he/she will freely 

interact with other pupils, thus, it makes learning effective 

(Interview with teacher on July 1
st
, 2015). 

In the same vein, another teacher testified that: 

While they are in initiation rites camps, the children are strongly 

encouraged to maintain hygiene. This skill helps pupils to keep 

themselves smart which facilitate free interaction from one another 

and serve them from risk of infectious diseases. This interaction 

and free from illness, therefore, serves the pupils in sharing ideas 

about what they learn over there (Interview with teacher on July 

2
nd

, 2015). 

This implies that through initiation rites, children interact with others and learn 

how to keep themselves clean. Bandura (1986), on his Social Cognitive Learning 

Theory, commented that much of human learning occurs in a social environment.  

The findings of the current study are in line with the findings of the previous 

study conducted in Lesotho by Makatsa et al. (2009) to examine the continuity in 

the traditional initiation practice of boys and girls in contemporary southern 

Africa society. The study showed that circumcision promotes cleanliness to 

genitalia of both males and females. It was stated that: 
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The other argument is that to both males and females circumcision 

promotes cleanliness in their genitalia… (pg 112).  

These findings imply that initiation rites are the strong cultural pillars from which 

children develop personality and character. The cleanness which children have, 

would enable them to interact with others, thus promotes to effective learning.  

4.3.2.1.4 Pupils Become More Accountable 

As it is illustrated in Table 4.4 above, the study revealed that 3(100%) of FGDs 

and 6(60%) of teachers showed that initiation rites make children become more 

accountable. Neither head teachers nor DPEO commented on it. Parents and 

teachers argued that through initiation rites an initiated pupil becomes more 

accountable. This is because in initiation rites, production skills such as farming 

and hunting are strongly emphasized for the sake of promoting independent 

individuals. In this sense, pupils who have attended initiation rites are likely to be 

more accountable in learning. During FGDs, one parent commented that: 

You know my son, in those days, Unyago was very important 

because Vimwali (initiation graduates) used to work hard and raise 

the family production and perform well the domestic activities. 

This is because in the initiation camps, children are trained into 

different manual works for example hunting, farming, fetching 

firewood and water for girls (FGD with parents on July 3
rd

, 2015). 

Another parent from the discussion evoked: 

Truly, you will see these children in the first days of their arrival 

from the initiation camps, wake up early in the morning sweeping 

around the houses, cleaning utensils, fetching water from the wells 

and they participate fully in Shamba works. In fact, they work 

hard. So why to say Unyago is not important? Why? No thank 

you! (FGD with parents on 3
rd

 July, 2015). 

During the interviews, one of the teachers testified that: 
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An initiated pupil becomes more accountable that make him/her 

even learn more. Therefore, she or he would perform better in 

learning… (Interview with teacher 2, 2
nd

 July, 2015). 

The findings of the current study are in line with the findings of the previous 

study done in Botswana by Mosothwane (1874-1988) on initiation schools among 

the Bakgatla ba ga Kgafela at Mochudi. In that study, it was stated that among the 

objectives of initiation ceremonies, was to train initiates to have courage and 

endurance so that they could perform different activities without being forced. 

The quotation below testifies the argument.  

One of the main objectives of initiation ceremonies is to train 

initiates to have courage and endurance. They are treated harshly, 

made to perform dubious tasks and are often beaten on the 

slightest pretext (pg 146). 

These findings imply that initiation rites are of most important in the creation of 

stable and independent society whose members are accountable and capable in 

proper utilization of the resources. 

4.3.2.1.5 It Develops Curiosity among Pupils 

The study (see Table 4.4) revealed that 2(67%) of FGDs reported that initiation 

rites develop curiosity to the pupils. Neither teachers nor head teachers had 

affirmed on the argument. Parents argued that curiosity is very important in 

academic achievement of these primary school pupils because it promotes child’s 

interest to know different things which in turn help them to improve their learning 

habits. They further explained that the curiosity they have, necessitate them to be 

respectful to each other and improve their learning. During FGDs, one parent 

affirmed that:  
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Initiation rites are very important because they make our children 

to become more curious and respectful to others. The pupils who 

have undergone initiation rites are very curious to know what 

others do at their schools in learning process. These, therefore, 

enable them for easier understanding the lessons and perform 

better at school. In the light of all these benefits, why should one 

say that these cultural practices are of less important to our 

children? This seems that these people have not gone for these 

rites. Probably, they should be taken into (FGD with parents July 

3, 2015). 

Other parent from one of the village in Naipingo Ward also commented that: 

In fact, initiation rites have a lot of benefits to a primary school 

pupil. First of all, the child gets to know deeply the tradition and 

customs of the society (cultural inheritance). Initiation rites 

promote skills of discipline, respect, curiosity and obedience which 

enable him or her in observing school rules and regulation, 

commitment, cooperate with others in learning. Come on comrade! 

Initiation rite is of most important. Actually, the government 

should address priority on Initiation rites for our children’s social 

well being, should avoid any restriction (FGD with parents 3
rd

 

July, 2015). 

From these findings it implies that curiosity is a least important effect of initiation 

rites to primary school pupils. The findings of the current study are quite similar 

to the findings from the study done in Uganda by Kasomo (2009). In that study, it 

was stated that initiation rites promote radical changes in thinking, talking, feeling 

and doing based on world view. Below is the quote:  

This type of education is gradual and experimental not simply 

conceptual, it forms the initiates from his attitude and transforms 

him from his earlier inferior status to a higher one; from childhood 

to maturity, there is a radical change in thinking, talking, feeling 

and doing, based on world view (Pg.158). 

While responses in this particular study consider curiosity as a least important 

effect of initiation rite, Kasomo (2009) considered it as most important effect of 
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initiation rites to primary school pupils. There is a need for another study to be 

undertaken in the other communities which practice initiation rites so as to taste 

its consistency.  

4.3.2.1.6 Self Control and Self Adjustment 

Table 4.4, furthermore, indicates an only parent category which is 2(67%) of 

FGDs reported that initiation rites help pupils to maintain self control and self 

adjustment. They argued that, in the camps of these traditional practices, the 

children get more skills on how to control and adjust themselves in the society. As 

a result, self control and self adjustment enableS the graduates to pay more efforts 

in their studies. During FGDs, one parent stated that: 

These cultural practices are very important for our children 

because they help them to get necessary skills to maintain self 

control and self adjustment. For example, a girl will become more 

careful when interacting with boys, thus will control early 

pregnancies, which could make her fail to complete the studies 

(FGD with parents, July 3, 2015). 

This implies that due to the skills obtained in initiation rites camps, majority of 

graduates control themselves when they interact with other people in the society 

and concentrate more in learning which enables them to complete their primary 

school studies. They know what activities or things have negative effects to them 

and control themselves from doing them. The findings of the current study are 

contrary to the findings of the previous study conducted in Morogoro, Tanzania 

by Magesa et al. (2014) who studied the effects of initiation rituals to primary and 

secondary school girls in Morogoro Rural District. In this study, it was found that 

initiation rituals lead to lack of obedience for girls to their teachers and change of 
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behaviour for girls. It was reported that the girls after initiation rites considered 

themselves adults as other women, thus they should never be commanded or 

reprimanded by other elders. The author said that: 

Complementing that, it was learnt that after the ceremonies, girls 

change their behavior and thus some of them feel they cannot cope 

with formal education. As a result of the change of behavior,  girls 

are reported dropping out of school to pursue other marriage 

responsibilities (Pg.9) and this had an impact both at home and in 

school as the teachers interviewed complained that the girls after 

being initiated they no longer respect them and especially female 

teachers (Pg 15) 

These findings imply that self control and self adjustment are not the direct effect 

of initiation rites; rather it depends on the factors which an individual comes 

across with. Therefore, other studies are required in order to find out the reality of 

these contrasting findings. 

4.3.2.1.7 Inquisitiveness among Pupils 

Table 4.4 also shows that inquisitiveness is another least important effect of 

initiation rites to the pupils which was pointed out by only 1(33%) of FGDs and 

commented by the DPEO. Through initiation rites, pupils become inquisitive and 

capable in comprehending things, the skills which are most important in learning. 

Therefore, it is expected that a pupil who had attended initiation rites will be 

active and fast learner than the one who had not attended these initiation rites. 

Bellow is part of the teachers’ responses in the interviews. 

From my point of view, an initiated pupil becomes inquisitive and 

capable in comprehending things. This, therefore, simplifies 

learning to this pupil than to Lingoni (that who has not undertaken 

initiation rites)…(Interview with teacher on 1
st
 July, 2015). 
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In the same manner, another teacher testified that: 

Here at our school, most of the pupils who have attended initiation 

rites initiation rites are more active in the classrooms and they 

learn very fast compared to their counterparts who have not 

attended these very important cultural initiation rites… (Interview 

with teacher on 2
nd

 July, 2015). 

In addition to that, the DPEO gave similar response by stating that: 

Inquisitiveness and self independent are at large developed through 

initiation rites. All of which facilitate effective learning to the 

pupils. Initiation rites graduates consider themselves as grown up 

individuals, thus, some of practices are considered as childish thus 

they are left behind or neglected to them. This notion, therefore, 

provides room for them to concentrate on learning… (Interview 

with the DPEO, 3
rd

 July, 2015). 

The implication of this is that the skills learned by the children in the initiation 

rites camps enable them to be able to comprehend things very easy, as a result 

they learn very fast in the classrooms when they come back to their respective 

schools. The findings are contrary to the findings of the study done in South 

Africa by Manabe (2010) on the silenced voice of initiated Venda women and the 

lived experiences of Vha-Venda initiated women in the rural areas of Mashau, 

Mashawana and Shayandima village in Limpopo Province. The study showed 

effects of initiation to women that they carried the burden of anger, shame, 

humiliation, frustration, low-self esteem, sense of helplessness and lack 

confidence and still find it hard to share their experiences or talk about them.  

From the findings of this study it can be concluded that awareness of gender role and 

future responsibilities, promotion of communal style of living and children’s 

smartness are the strong positive effects of initiation rites. Others which are 
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moderately important include: maintaining self discipline; children become more 

accountable; promotes critical and reflective thinking; child becomes obedient 

and respectful to others; and the least important effects include: It develops 

child’s curiosity, child’s self control and self adjustment; and raise inquisitiveness 

and self independence. 

4.3.2.2 Problems of Initiation Rites to Primary School Pupils 

This sub-theme of the second objective of the study examined the effects of 

initiation rites to primary school pupils. Basing on the analysis of data collected 

from the parents, teachers, head teachers and DPEO, it was also revealed that 

primary school pupils were affected by initiation rites on their academic 

achievement. Table 4.5 below illustrates this. 

 

Table 4. 5: Community Response on the Problems of Initiation Rites to 

Primary School Pupils 

 

Problems of initiation rites to primary 

school pupils 

Category responded to 

Parents 

(FGDs) 

Teachers Head 

teachers 

Accelerate sexual events to young children 3  10  5 

Early pregnancies 2 10 5 

Truancy and school dropout 1 8 5 

Family separation 0 6 3 

Venereal diseases 1 7 1 
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Increase of ignorance 0 6 2 

Source: Field data (2015) 

The data presented in Table 4.5 indicates that the most reported problems of 

initiation rites in Nachingwea District were: it accelerates sexual events to young 

children; early pregnancies; and truancy and school dropout; family separation; 

venereal diseases; and increase of ignorance. 

4.3.2.2 .1 Accelerate Sexual Activities among Young Children  

Table 4.5 illustrates that 3(100%) of FGDs, 10(100%) of teachers and 5(100%) of 

head teachers reported that initiation rites encourage and increase the rate of 

sexual practice among the young children. During the interviews, teachers argued 

that these cultural practices accelerate to sexual intercourse activities to and 

among young children. Teachers insisted that parents do not care about this side 

effect to their children, their family, society, and to the nation in general. The 

following responses from one teacher prove their perceptions.  

Yaah…! Actually, as I said earlier, the main aim of initiation rites 

is so good but the main problem is this issue of sexual intercourse. 

These cultural training increase sexual intercourse practices to 

young children (Interview with a teacher on 1
st
 July, 2015). 

Another teacher from a different school also explained that initiation rites have a 

lot of stumbling blocks than merits to primary school pupils. He explained that 

children have the tendency of trying to do different things in their society. 

Misfortunately, some of the issues they try to do have negative effects to them 

and their parents do not care about this. For example, they try to do sexual 

intercourse rather than concentrating on learning. The teacher had these to say: 
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Initiation rites result into problems to children due to their 

character of wanting to try to do different things. For instance, the 

training that is provided to girls in initiation rites camps on how to 

make the females’ waist play during sexual intercourse induce the 

children to try to do it in real practice/situation which arouses 

stimulation for sexual intercourses to the children and lose 

concentration during classroom learning (Interview with a teacher 

on 2
nd

 July, 2015). 

Similar to the argument above, one head teacher stated that: 

Honestly, I am not satisfied by this cultural practice (initiation 

rites). I do not like it because the activities result into sexual 

intercourse for our pupils. Sometimes, we catch the pupils doing 

sexual intercourses in the toilets while their fellow pupils are in the 

classrooms continuing with the lessons. This means the pupils 

concentrate more in romantic/love relationships than studies 

(Interview with the Head teacher on 2
nd

 July, 2015). 

In the same vein, another head teacher presented comments on it: 

I do not see if initiation rites helping the child in the today’s world. 

After all, many of the initiated pupils engage in sexual action and, 

thus, lose their ability in learning soon after initiation ceremonies. 

For instance, here at my school, there is one Standard Five pupil 

who academically was the best in her class since Standard One to 

Standard Four. But soon after coming from initiation rites camps, 

she drops academically… (Interview with the Head teacher held on 

July 2, 2015). 

The DPEO also claimed that due to initiation rites, the issue of sexual intercourse 

to the young children is accelerated. He insisted that many children are found not 

to engage themselves in any adultery practice before they are taken for initiation 

practices. Once they come back from initiation camps, they start using the terms 

signifying sexual relation such as my fiancée, my wife/husband or my darling. 

The DPEO stated that: 

Actually the aim of initiation rites is not bad as I said earlier. The 

main problem is that these issues of sexual intercourse. These 
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trainings (initiation rites) accelerate sexual practices to the young 

children. You may hear them using the terms mchumba wangu (my 

fiancée), mume wangu (my husband) (Interview with the DPEO 3
rd

 

July, 2015). 

The findings of the current study are similar to those from the study done in Niger 

by Tomasevski in 2005. The study showed that initiation rites promote early girls’ 

marriages which transform a school girl into an adult, even if she is only seven 

years old. The author stated that: 

Rural communities usually consider that a girl is no longer a child 

when she has her first menstruation. This is when initiation rites 

take place or are concluded and she is ready for marriage life. 

Some rural communities practice initiation rites for girls even 

before their first menstruation, sometimes when they are only 

seven years old (pg4). 

The findings of this study are in line with the findings of the study conducted by 

Makatsa et al. (2009), in South Africa, to study the traditional initiation practice 

of boys and girls in contemporary Southern Africa society. In the study, the 

author stated that girl initiates were trained on how to fulfill men’s sexual desires. 

These findings imply that the early sexual urge which is demonstrated among the 

young children in Nachingwea District and other areas which practice initiation 

rites is, at large, the result of these initiation rites. 

4.3.2.2.2 Early Pregnancies 

Table 4.5 also illustrates that  initiation rites promote early pregnancies among the 

initiated girls as 33% of FGDs, 100% of teachers and 100% of head teachers 

commented that initiation rites contributed to early pregnancies as the girls get 

back from these initiation ceremonies. The parent stated that: 
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Sometimes initiation rites contribute to these so called early 

pregnancies. This is because these training encourage young girls 

not fear of undergoing sex with adults as a result they conceive. 

(FGD C on July 3, 2015). 

All teachers (100% of all interviewed teachers)  argued that initiation rites have a 

number of problems to primary school pupils. The most affected pupils from 

initiation rites practices were found to be girls than boys. During the interviews, 

teachers argued that these cultural practices accelerate sexual intercourse 

activities to and among young children. Young girls are more affected as they end 

up with early pregnancies and truancy among some pupils, which makes them fail 

to accomplish their primary school education. The following responses from one 

teacher prove about their perceptions.  

These cultural trainings increase sexual intercourse practices 

among very young children. This results to early pregnancies. You 

may find even a Standard Four pupil getting pregnancy. Last year, 

for instance, 6 pupils were impregnated here at our school. One of 

them was a Standard Four pupil. Worse enough, no one cares as 

their parents are very happy with this situation...! (Interview with a 

teacher, 1
st
 July, 2015). 

The dialogue between the researcher and the head teacher revealed that most of 

the children who have already attended these cultural practices consider 

themselves grown up. This situation makes them to have unlimited freedom as 

they compare themselves as they can do some issues which their teachers do. In 

the light of this view, girls become free of joining into adulthood practices that 

result into getting pregnancies. The ground for that argument is vividly observed 

from the following responses. 

The initiation rites graduates see themselves as they are grown up as 

other adults/elders, thus they become free from going into their 



87 
 

wishes as a result they end up into pregnancies” (Interview with the 

head teacher on 2
nd

 July, 2015). 

The DPEO claimed that, due to initiation rites, the issue of sexual intercourse to 

the young children is accelerated. This results into early pregnancies among very 

young girls. This situation, therefore, promotes the increase of girls dropping out 

of school. The DPEO stated that:  

The main problem of initiation rites is sexual intercourse. These 

trainings (initiation rites) accelerate sexual urge among the young 

children. This results into early pregnancies to very young girls 

(Interview with the DPEO on 3
rd

 July, 2015). 

The findings of this study imply that traditional practices, particularly initiation 

rites have a great influence in the occurrence of early pregnancies in Nachingwea 

District. These findings conform to the findings from the previous study 

conducted by Chimombo et al. (2000) to study about classroom, school and home 

factors that negatively affect girls’ education in Malawi. In that study, it was 

reported that initiation rites influences girls’ engagement in early sexual practices 

resulting into pregnancies. The quote below further substantiates this argument: 

Moreover, the contents of the initiation rites are such that even in 

instances when the girl does return to school, she almost 

invariably engages in early sexual experimentation, which results 

in pregnancy/early marriage and eventual school drop out (Pg 76) 

Reports by the Forum for African Women Educationalist (FAWE) in Abagi and 

Odipo (1997) indicate that many girls in Kenya fail to continue with schools 

yearly due to pregnancy. It was reported that more than 12,000 girls drop out of 

Kenya’s schools yearly due to pregnancy. These findings indicate that many of 

the girls who are taken for initiation rites are at high risk of conceiving as soon as 
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they return from these initiation camps. This means that initiation rites act as 

active agent for early pregnancies. 

4.3.2.2.3 Truancy and School Dropout 

As summarized under Table 4.5, truancy and school dropout act as the third 

dominant negative effect of initiation rites in Nachingwea District as 33% of 

FGDs, 80% of teachers and 100% of head teachers commented on it. During the 

interviews with teachers, 80% reported that initiation practices contribute to 

truancy among the pupils and sometimes to some of the teachers. Some of the 

teachers were reported to have the tendency of dodging their classes for drinking 

local bear (Belenge) in these ceremonies. One of the teachers said that: 

Initiation rites also lead to truancy among primary school pupils. 

During these practices, the children do not come to school and 

spend their time throughout the night in initiation rites matters. 

Worse enough, some of the teachers also leave their classes to join 

in these ceremonies and no one cares as the parents are very happy 

with this situation...! (Interview with a teacher, 1
st
 July, 2015). 

Most of the head teachers at 100% as well as the DPEO supported the argument 

and added that initiation rites also contribute to school dropout among the 

children. For example, one head teacher was quoted saying that: 

In the period of these initiation ceremonies, many pupils do not 

attend. In these days, you may find attendance of 280 pupils out of 

400 registered pupils. Initiation rites also promote pupils dropout. 

Yes…after initiation rites, some of the pupils especially girls leave 

out schooling as they are married and some are due to early 

pregnancies (Interview with the Head teacher on 2
nd

 July, 2015). 

These findings imply that initiation rites contribute to teachers and pupils’ truancy 

and pupils dropping out from schooling. The findings of the current study relate to 

the findings of the previous study conducted in South Africa by Kapakasa (1992) 
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on determinants of girls’ participation and persistence in school. In that study, it 

was determined that girls’ participation in initiation ceremonies contributed 

significantly to school dropout as parents pay more attention to initiation of their 

daughters than regular schooling. These findings are also in line with the findings 

of the previous study conducted in Tanzania by Colclough (2003) who reported 

that girls’ interest in schools declined dramatically particularly after being 

initiated. Likewise, the findings conform to the statement of Mtewele (2012) on 

the influence of traditional customs and practices on girls’ secondary education in 

Morogoro Region in Tanzania; and Hamdani (2012) on “female adolescent rites 

and the reproductive health of young women in Morogoro, Tanzania” who 

highlighted this argument by stating that the root cause of girl drop out from 

school includes truancy and early pregnancy which are correlated to initiation 

ceremonies. 

Furthermore, the findings conform to the study done in Kenya in 2013 by Amadi, 

Makewa and Role. In the study, it was stated that in Kenya the Maasai girls are 

taught that circumcision is a rite of passage into womanhood and that once 

circumcised they should not continue with their education but be married off since 

school is for children. This was also shown by Tanye (2003) that initiation 

ceremonies (Dipo) in Ghana encourage marriage that puts girls in bondage 

thereby suppressing their efforts towards higher education. These findings also 

conform to what was found in Malawi by Chimombo et al. in 1999 as it was 

observed that absenteeism was quite a problem reaching peak levels in locations 

where initiation ceremonies were in session. The quotation below shows: 
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whilst another boy had been absent for three 

months because he was undergoing Jando the male 

initiation rites among the Yaos (p. 55). 

This indicates that initiation rites consume much time which children could have 

used in learning at schools. In this sense, pupils who engaged in, would be lagged 

behind while others are leaning. Moreover, initiation rites change girls mind as 

they are encouraged to glorify marriage than to continue schooling once they get 

back from initiation camps. 

4.3.2.2.4 Increase of Ignorance, Venereal Diseases and Family Separation 

Data collected through interviews with teachers, head teachers and the DPEO as 

illustrated in Table 4.5 revealed that initiation rites contribute to the increase of 

ignorance, spread of venereal diseases and separation of families among the 

Mwera community in Nachingwea District. For example, one teacher commented 

that: 

Regarding that many pupils do not attend schools regularly and 

that some pupils drop from school, it is likely for the nation to have 

a large number of ignorant. The large number of ignorant is highly 

found in the areas where initiation rite is highly practiced 

(Interview with a teacher, 1
st
 July, 2015). 

This finding implies that there is a problem of ignorance in the communities 

where initiation rite is highly practiced. This relates to what Chimombo et al. 

(2000) found in Malawi in her study about classroom, school and home factors 

that negatively affect girls’ education in Malawi. The authors reported that 

providing more school places for girls would cover the gender gap and 

overcoming many parents' ignorance.  
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One of the interviewed head teachers commented that initiation rites contribute to  

spread of venereal diseases. This affects the pupils in the sense that, as they 

become victims of these venereal diseases, they fail to concentrate in learning and 

sometimes do not attend schools due to their sicknesses. The head teacher 

cemented that: 

Generally, initiation rites are seen to have no any benefit to primary 

school pupils’ academic development. After all, it is an agent of 

spreading venereal diseases such as gonorrhea and syphilis due to 

unsafe sex undertaken during these ceremonies. In the nights of 

these ceremonies, many of people both married and unmarried 

extremely undergo unsafe sex (Interview with the head teacher 5, 

on 1
st
 July, 2015). 

This finding implies that during initiation rites, many people, including married 

women and men engage in unsafe sex. In that situation, the rate of spread of 

venereal diseases is higher during initiation rites than it is in any other period.  

Additionally, Table 4.5 illustrates how initiation rites cause family breakdown, 

especially during the nights of initiation ceremonies. The DPEO commented that:  

Bad enough, in these ceremonies, many families lie into separation 

due adultery. Most of the wives are free to undergo sex with other 

men. This of course leads into suffering for the children from these 

broken families (Interview with the DPEO on 3
rd

 July, 2015). 

Other negative effects of initiation rites, which were reported in this particular 

study, included: initiation rites encourages extravagancies since parents use a lot 

of money in these ceremonies; and lowering production since parents spend most 

of the time in preparation and running of these ceremonies than in production.  
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From the findings of this objective, it implies that most problems of initiation rites 

in Nachingwea District were: it accelerates sexual events to young children; early 

pregnancies; Truancy and school dropout. The moderately reported problems 

include: family separation, venereal diseases; and increase of ignorance. It is 

important for the community and local authorities to ensure that the problems are 

resolved and children access and attain quality education. 

Discussion of the Findings about the Effects of Initiation Rites 

Regarding to the findings on the second objective of this study which aimed at 

examining the effects of initiation rites to primary school pupils, it has been found 

that initiation rites promote both positive and negative effects to primary school 

pupils’ academic achievement. The findings identified positive effects into most 

strong, moderate strong and least strong aspects. The strongest effects include: 

awareness of gender roles and future responsibilities, promotion of communal 

style of living and children’s smartness are the strong positive effects of initiation 

rites. Others which are moderately important include: maintaining self discipline, 

children become more accountable, it promotes critical and reflective thinking; 

children become obedient and respectful to others; and the least important effects 

include: it develops children’s curiosity, it develops children’s self control and 

self adjustment; and raises inquisitiveness and self independence. 

The findings also identified problems of initiation rites into most and moderate 

ones. The most problems of initiation rites in Nachingwea District were: it 

accelerates sexual events among young children; it causes early pregnancies; and 
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truancy and school dropout. The moderately reported problems include: family 

separation; venereal diseases; and increase of ignorance.  

The findings are in agreement with the variables of the conceptual frame work 

which guided the study. Recall, the conceptual frame work which was modified 

from Stufflebeam’s Model (1971) advocates that there are four variables (CIPP) 

which are associated with pupils’ academic achievement in the initiation rites 

practicing communities. The process variable, which is influenced with context 

and input variables in the initiation rites, together with the product variable were 

found to have impacts on the pupils’ academic achievement in formal schooling. 

4.4 The Suggested Strategies to Address Learning Problems Related to 

Initiation Rites 

Under this objective, the study intended to determine the appropriate strategies 

that could be used to address learning problems associated with initiation rites to 

primary school pupils. To come up with strategies, interviews to teachers, head 

teachers, DPEO and FGDs to parents were used to meet the demand of the study 

objectives so that learning problems associated with initiation rites to primary 

school pupils in Nachingwea are addressed. Respondents’ responses are 

summarized in Table 4.6.  
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Table 4. 6: Community Responses on the Strategies in Addressing Learning 

Problems Associated with Initiation Rites  

 

Strategies in addressing learning problems to 

primary school pupils 

Category responded to 

Parents 

(FGDs) 

Teachers Head 

teacher 

Initiation rites should be conducted in 

school holidays 

3 10  5 

Establishment of by-laws to control 

irregular initiation ceremonies 

3 10 5 

Teachers’ committed in their teaching 3 5 2 

Elimination of initiation rites to school age 

children 

0 8 4 

Educating parents on the importance of 

education 

1 6 4 

Circumcision should be undertaken in 

hospitals (scientific surgery) rather than 

locally in the bushes 

0 6 4 

Elimination of sex topic in initiation rites 

curriculum 

 

1 6 2 

Politicians refrain on using initiation ceremonies 

as tools for winning in elections 

0 7 1 

Source: Field data (2015) 

The data presented in Table 4.6 indicate that the highly suggested strategies by 

parents, teachers, head teachers and the DPEO on learning problems associated 

with initiation rites that primary school pupils encounter were: conducting it in 

school holidays; establishment of by-laws to control irregular initiation 

ceremonies; increased/improved teachers’ commitment in their teaching; 

exclusion of school aged children for initiation rites; educating parents on the 

importance of education; circumcision should be conducted by the trained 
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medical staffs; elimination of sex topic in curriculum; and refraining political 

leaders in engaging in initiation ceremonies as tools for winning political 

popularity. The findings for these sub-themes have been discussed in detail as 

follows: 

4.4.1 Conducting Initiation Rites during School Holidays 

The study (as illustrated in Table 4.6) identified that 3(100%) of FGDs and 

10(100%) of teachers and 5(100%) of head teachers suggested that, in order to 

solve the learning problems that primary school pupils encounter, initiation rites 

should be conducted during school holidays. The parents explained that if the 

practice will be conducted during school holidays, the problem of the pupils who 

would lag behind in learning by staying in initiation camps while some other 

pupils are attending schooling would be solved. During FGDs, one parent argued 

that:  

I suggest that initiation rites should be conducted during school 

holidays because all pupils will be able to attend to school rather 

than what happens today. You see nowadays some pupils lose 

some lessons because they are in the initiation camps while others 

are still learning” (FGD with parents 3
rd

 July, 2015). 

Teachers on the other hand advocated that, by conducting initiation rites during 

the holidays, it would help it in addressing the pupils’ problems associated with 

initiation rite. During the interviews, one of the teachers commented that: 

One thing which can control the problem of initiation rites among 

primary school pupils in learning is to stop running initiation rites 

during school days. Had I a mandate, I would have commanded all 

initiation practices to be conducted only during school holidays 

(Teacher 4 0n 3
rd

 July, 2015). 
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Head teachers further suggested the same strategy identified above. For example, 

one of the head teachers interviewed also pinpointed that: 

Am sure that, had initiation rites not been conducted during school 

days, the problem of truancy and dropout of primary school pupils 

would have been solved… (Head teacher, school 4 on 3
rd

 July, 

2015). 

The DPEO furthermore commented that initiation rites should be conducted not 

only during school holidays but once a year. He stressed that, if it would be 

conducted once a year or even after every three years, it would solve truancy and 

school dropout. The DPEO stated that: 

“Yeah…! apart from being an administrator,  as an individual, I 

wish initiation rites to be undertaken during school vacations and 

should be in the interval of three years. Yes! This will eliminate 

truancy, dropout and will automatically change peoples’ mindset 

on initiation rites against formal schooling.” (Interview held with 

the DPEO July 3, 2015). 

This implies that initiation rites contribute much to truancy and pupils’ dropout 

from school. Therefore, by minimizing the frequency of initiation rites, the rate of 

pupils to diverge from school in order to attend these initiation rites will, 

therefore, be reduced leaving the room for pupils to attend classes regularly. The 

interval of twelve months or thirty six months (three years) would also help to 

change mindset of the community of glorifying initiation ceremonies at the 

expense of formal education. It would also minimize the time which parents use 

in preparation and conducting of initiation ceremonies; instead, more time with 

much effort will be devoted to educating their children.   
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The findings of this study conforms to the study conducted by Magesa et al. 

(2014) who examined the effects of initiation rituals to primary and secondary 

school girls in Morogoro Rural District. In that study, it was suggested that the 

local authorities should emphasize on the importance of performing these rites 

during school holidays. Further, they should emphasize that these rites should 

never interfere with the school programmes, be it homework, examinations or 

tests.  

These findings imply that the communities and local authorities are supposed to 

set up mechanisms which will help to control the running of initiation rites to 

avoid interfering school programmes. Such mechanisms include; initiation rites to 

be undertaken only during school holidays and reducE the duration for initiation 

ceremonies to concur with the duration for school holidays. 

4.4.2 Establishment of By-laws to Control Irregular Initiation Ceremonies 

In order to solve the learning problems, which primary school pupils encounter, 

all categories of respondent (at 100%) suggested that by-laws should be 

established to control initiation ceremonies. Parents, during FGDs argued that 

initiation rites should be governed in its conduct because they interfere school 

programmes. One of the parents commented that: 

The Government should establish rules, regulations or acts….or 

whatever it may be called, to control these initiation rites because 

much time and a lot of money is spent in these ceremonies. Some 

pupils are affected from the separation of their parents which at 

large resulted from these ceremonies and some are not provided 

with the basic learning requirement since much money is spend on 

ceremonies. Therefore, the Government should set laws which will 
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control initiation rites because these Mwera speaking people…, 

come on! (FGD with parents on 3
rd

 July, 2015). 

This argument was also supported by teachers, head teachers and the DPEO 

during the interview sessions. One teacher for instance said that: 

If possible, the local Government should establish by-laws which 

will control initiation rites. This is because, nowadays, initiation 

rites have no calendar in their conducts. Every time and 

everywhere, you will see initiation rites. People have no time to 

engage in production or whatever rather than initiation rites.” 

(Interview held with teacher  3
rd

, July, 2015) 

Similarly, one head teacher commented that:  

The best solution for these irregular conducts of initiation rites 

which affect pupils attendance to school is the establishment of 

bylaws. Anyone who will be caught conducting initiation rites 

without having a permit from the authorities should be fined. 

(Interview held with head teacher 2 on 3
rd

 July, 2015) 

This implies that initiation rites are conducted without proper organization. No 

anybody is responsible for controlling these ceremonies. That means initiation 

rites are undertaken randomly without consideration of other community 

programmes such as schooling. Thus, there is a need to have a proper 

organization mechanism that would control this irregularity. These findings tally 

to the findings of the previous study conducted in Australia by Haberfield (nd) 

which looked at the Law and Male Circumcision in Australia: Medical, Legal and 

Cultural Issues. That particular study showed different measures taken in 

Australia in controlling initiation rites. For example, by the 1990’s, medical 

profession in Australia discouraged circumcision to newborn infant males, its 

position statement of 1991 read that: 
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The Australian college of Pediatrics should 

continue to discourage the practice of circumcision 

as in the newborn male infant. (pp97). 

Other measures include the establishment of Family Law Act 1975 that read: 

“(cth) the welfare of the child is the paramount 

consideration (all actions concerning children, 

whether undertaken by private or public social 

welfare institutions, court of law, administrative 

authorities or legislative bodies, the best interest of 

the child should be a primary consideration).” 

(pp.116). 

These measures also are in line to what was suggested in the report by the Plan 

International (2011) on breaking vows: early and forced marriage and girls’ 

education which revealed that in Egypt, Kenya and Mali girl initiation rites 

particularly female genital mutilation – FGM had been claimed to violate girls’ 

choice and human right. The report added that initiation rites stimulate early girl 

marriage and hence lead into girls’ drop out from schools. The report suggested 

for the adoption of rigorous laws to prohibit all forms of harmful practices, 

including those related to initiation rites and ensure that penalties are in place for 

those who violate the laws.  

From the findings of this study, one can clearly see that there is a need to establish 

by-laws which will govern the conducting of initiation rites. All irregularities in 

the running of initiation rites should be restricted and ensure that fines are in place 

for those who will violate the laws.  
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4.4.3 Teachers’ Commitment in their Teaching 

 Table 4.6 illustrates that 3 (i.e. 100% of FGDs, 5(i.e. 50% of teachers) and 2 (i.e. 

40% of head teachers) commented that teachers commitment is another solution 

to the problem. The study revealed that initiation rites influence teachers who are 

also part of the societies to participate in their running. Since the practice has no 

limit in duration of its conduct, it is therefore, found to consume much time for 

some of the teachers in these practices than teaching. Parents from the FGDs 

suggested that teachers should be accountable in teaching rather than spending 

much time in these ceremonies. One of the parents testified that: 

On my own, I believe that initiation rites are not bad any way, 

what I see is that teachers are not accountable. They surely do not 

teach. In our school, for instance, most of the teachers spend much 

time in drinking belenge (local beer) during these ceremonies even 

in working hours. For example, teacher X had several times been 

served from being raped by young men while deadly drunk. This is 

not fare at all. I suggest initiation rites should be left as they are but 

teachers should observe accountability and responsibility on 

teaching. The Government must control their teachers (FGD B on 

3
rd

 July, 2015). 

Another parent commented that: 

Initiation rites are not the reason for the pupils poor performance, 

no..no..no! Pupils are not taught; they stay the whole day in classes 

without being taught. Seeing that they remain idle in the 

classrooms for the whole day, they manage to go to initiation 

camps or ceremonies where they enjoy their culture. I am sure that, 

if teachers will be effectively teaching the pupils will not dodge the 

classes and thus will perform better (FGD with parents July 3, 

2015) 

These findings imply that teachers are not accordingly performing their duties 

since they spend much time in these ceremonies than teaching and no follow up is 
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undertaken by their supervisors. Therefore, there is a need for educational 

officials to make sure that teachers in their working areas are effectively 

implementing their teaching responsibilities. These findings are contrary to 

findings from the previous study conducted by Magesa et al. (2011) on the effects 

of initiation rituals to primary and secondary school girls in Morogoro Rural 

District where teachers found it difficult to find the time to assist them 

individually to catch up with the others due to much time spent at these initiation 

rites at the cost of precious school time. The quote below provides evidence for 

this observation: 

This happens due to the fact that time spent at these rites is at the 

expense of precious school time. When these girls eventually return 

to school, teachers find it difficult to find time to give them the 

individual attention required to help them catch up with the others 

(Pg 9) 

These findings imply that teachers’ commitment is affected by initiation rites in 

the sense that some of the teachers spend much of their work time in these rites 

than in teaching. In the other hand, teachers find it difficult to find remedial 

classes required to help the pupils who spent long time at these rites. Therefore, 

special attention is needed for education officials to make sure that teachers spend 

much official time in teaching than engaging in their personal or social businesses 

and these local beers should not be drunk during working hours. 

4.4.4 Elimination of Initiation Rites to School age Children  

In solving pupils’ problems which are associated with initiation rites, teachers at 

90% and head teachers at 80% suggested that restricting school age children from 
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attending these rites is the best solution. This was also contributed by the DPEO. 

The argument was as follows: 

The very best solution to this problem is just to refrain involving 

school age children from attending this initiation rites and not 

otherwise. It is possible if we are serious with educational 

development. Most of the children complete primary education in 

the age of 14 to 16 which is a reliable age for them to attend these 

traditional practices (Interview held with the DPEO 3
rd

 July, 2015). 

From this finding, it is clear that initiation rites are undertaken to children who are 

too young to accommodate and balance the trainings they get in initiation rites 

with the skills and knowledge they have to achieve in formal schooling. The 

findings of this study concur with the previous study conducted in Europe by 

Swatek-Evenstein (2013) to find the limits of enlightenment and the law - on the 

legality of ritual male circumcision in Europe. The study showed that, in Bulgaria, 

their freedom of religion was restricted and their tradition of ritual male 

circumcision was being criminalized under Art. 6 (h) of 25 November,1981. Also, 

Tomasevski (2005) in the study named Girls‟ education through a human rights 

lens: What can be done differently, what can be made better? contended that, in 

Egypt, FGM was banned in the 1990s. Moreover, the 20
th

 August 2012 BBC 

News; Washington DC headed “circumcision, the ultimate parenting dilemma,” 

showed that circumcision of boy is prohibited in German because the practice is 

against child’s right to autonomy and physical integrity. The news noted that: 

The German Court ruling in June was framed in 

terms of children's rights, as was a ruling in 2010 

by the Royal Dutch Medical Association, which 

argued that circumcision of boys‟ conflicts with a 

child's right to autonomy and physical integrity.  
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These findings imply that there is a need for initiation rites involving school 

age children to be banned so as to enable them attend schooling effectively 

as possible. Initiation rites should be undertaken to the adolescents or adult 

who have completed schools. 

4.4.5 Educating and Mobilising Parents on the Importance of Formal 

Education 

This particular study determined that educating parents on the importance of 

formal education is one of the good strategies in addressing learning problems 

among primary schools. Table 4.6 illustrates that 33% of FGDs, 60% of teachers 

and 80% and the DPEO supported the argument. For example, one parent 

commented on this by saying that: 

We parents should be provided with education on the important of 

education, especially in this science and technological 

development era. I suggest some special campaigns should be 

undertaken to educate parents (FGD with parents 3
rd

 July, 2015) 

Teachers, head teachers and the DPEO also during the interview sessions 

commented on the same strategy to be useful in addressing the problem to 

primary school pupils. The DPEO for instance said that: 

Educating parents on the importance of formal education is useful 

permanent solution. Several measures should be taken to change 

parents’ mindsets against initiation rites, especially in this 

technological world. We have for instance started applying district 

education coalitions which involve all education stakeholders 

conducted in each of our five major education clusters. These 

conferences which discuss on the success, challenges and setting 

up strategies to improve education in each cluster have found to 

bring good impact on changing peoples’ mindset toward education. 

(Interview held with the DPEO on July 3, 2015) 
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This implies that many parents in the area are not conscious enough on the 

importance of formal education compared to their traditional way of educating 

their children. Thus, there is a need to put more effort to let them cope with these 

rapid technological changes.  

The finding of this study are similar to the study done in Mara taking a case of 

Tarime District, by Sengu (2010) on female genital mutilation. The study showed 

major steps taken to control FGM in Mara Region, particularly Tarime District 

where they use media such as leaflets, radio, video screening and Television 

programmes to raise awareness and advocate for attitude change. 

From the findings of this study, it indicates that education is highly needed to the 

parents on the important of education to their children at the expense of initiation 

rites. Special campaigns should be undertaken to raise awareness and advocate for 

attitude change. 

4.4.6 Circumcision should be Undertaken in Hospitals (scientific surgery) 

Rather than Locally in the Bushes 

Table 4.6 indicates that 60% of teachers and 80% of head teachers suggested 

circumcision to be undertaken in hospitals. The argument on this is based on the 

fact that it will help to control truancy and dropout which are caused by either 

these children spending long time in the initiation rites practices or leave 

schooling because of effects resulted from local circumcision. They further 

argued that scientific surgery will enable the circumcised children to heal in a 

short time due to modern medicines and expatriates in its surgery. Therefore, 
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there is possibility of minimizing risks that sometimes that are caused by 

excessive bleeding. One of the head teachers commented that: 

Scientific surgery is important since the initiates use much time in 

the initiation camps waiting for being healed, and some initiates 

die due to bleeding resulted from mal excise and poor living 

conditions in the bush. I think scientific surgery which is 

conducted in hospitals is the best alternative. This will serve time 

letting the children to attend classes instead of staying for long 

time in the camps waiting for being healed. It will also eliminate 

risks of circumcision (Interview held with head teacher 2 on 3
rd

 

July, 2015). 

These findings conform to the study conducted by Haberfield (nd) on The 

Law and Male Circumcision in Australia: Medical, Legal and Cultural Issues. In 

that study it was stated that initiation rites sometimes cause deaths because of 

local surgery and thus scientific surgery and the use of antibiotics to the infected 

initiates were suggested. The author testified that: 

Although death is not a likely result of circumcision, it should be 

remembered that it is a surgical procedure and that all surgery 

carries risks. Other risks of a circumcision procedure include 

damage to the shaft by excessive skin removal from the penile 

shaft, damage to the urethra if caught. (pg 101) and because of 

this, the medical profession in Australia does not generally 

encourage the procedure, preferring to encourage hygiene (and 

perhaps safe sex practices) and treating a urinary tract infection 

by antibiotics or other means should such an infection occur (Pg 

102). 

These findings imply that the Mwera community employs local surgery in 

undertaking initiation rites to their children resulting into infections which 

contributes to the delay in healing. However, the researcher believes that telling 

people to do initiation rites in hospitals may be going against their cultural norms 
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and beliefs, he therefore suggests that the community should look for the best way 

to practice this to avoid interference in pupil’s education. 

4.4.7 Elimination of Sex Topic in Initiation Rites 

1(33%) of FGDs, 6(60%) of teachers and 2(40%) of head teachers as illustrated in 

Table 4.6 commented that by eliminating sex topic in initiation rites curriculum, 

the problems associated with initiation rites to primary school pupils will be 

resolved. In solving the initiation rites problem to primary school pupils, the 

parents argued that initiation rites themselves have no problems, but what is 

taught does not match with the age of initiates. The current initiates are too young 

to be exposed to sex topic as it is being done. Therefore, the parents suggested 

omitting all trainings related to sexual expatriates such as waist manipulation, 

how to handle men of different body volumes during sex, how to maintain 

parental cave (pulling up labia majora) to make a man pleased during sex for girl 

initiates and how to make a woman satisfactory (different styles in tireless) during 

a sex for boy initiates. One of the parents stated that: 

You know comrades, these sex training are not relevant to the age 

of the current initiates. They are taught things which are above 

their ages. This was right in those old days when we were 

circumcised while we were grown enough to handle these training.  

He then bitterly commented that: 

Why we they teach a girl aging 6 to 9 about how to undergo sex 

with different men? Come on! Why do we teach her to manipulate 

her waist to make a man enjoy sex? Why do we force this young 

girl to play with her genitals (pulling up lips of parental cave) in 

this early age? Just look! We teach these young boys how to satisfy 

a woman during sex…! It is shame! We are lighting a fire in the 

hut while we locked ourselves in it. This sex topic should be taken 
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off in initiation rites training for these youngest initiates (FGD with 

parents 3
rd

 July, 2015) 

Teachers also, during the interview sessions, commented that some training 

related to sex awareness need to be modified to match the age of the initiates. One 

of the teachers said that: 

Initiation rites for this current generation are of useless. All what is 

taught in these initiation rites are currently taught in formal 

schooling. It is wastage of time. Since initiation rites are there for 

culture, let it go on but this sexual training should be avoided to 

this young children. We are generating sparks beside petroleum.”  

(Interview with a teacher held on 3rd July, 2015). 

The findings of this study conform to the findings of the study conducted in 

Turkey by Tomasevski (2002) on “Mission to Turkey 3-10 February 2002”. The 

study commented that initiation rites in Turkey encourage early marriage, 

pregnancy and unpaid household work all of which result into school dropout. 

These findings imply that the current initiation rites curriculum is not relevant to 

the target group. The age of the candidates is found to be too young to 

accommodate the initiation rites knowledge, skills and values. Therefore, there is 

a need to make changes.  

4.4.8 Politicians Refrain on Using Initiation Ceremonies as Tools for 

Winning in Elections 

This study has also found that initiation rites gain its power to be conducted 

without any proper organization because of political influences. 7(70%) of 

teachers and 1(20%) of head teachers commented on this argument. Some 

politicians such as councilors and/or member of parliaments use their political 

powers to violet the system by allowing parents to conduct initiation ceremonies 
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for the sake of winning their votes in the elections. In this regard, during interview 

sessions, teachers and head teachers suggested politicians refrain on using 

initiation ceremonies as tools for winning elections. One of the head teachers said 

that: 

 Political leaders should not use initiation rites in the political 

arenas as the weapon for winning votes; they should not use their 

powers to violet the planned system in controlling initiation rites. 

For example, during the 2005 general election, this was not the 

year for undertaking initiation ceremonies in our District. 

Regarding that he had an authority in the Central Government, one 

of the candidates in these elections commanded the District 

Commissioner to allow people in the District to undertake 

initiation rites. This rose misunderstanding among the officials. I 

suggest that politicians refrain from using initiation ceremonies as 

tools for winning in elections. (Interview with the head teacher 2, 

2
nd

 July, 2015). 

These findings imply that several measures are taken by the administrators in 

controlling some burning issues in the organization, but yet other people in their 

own interests use their powers to interfere them. The interference done by some 

politicians trigger the initiatives proposed by educational officials on making sure 

that initiation rites do not affect the schooling schedule and academic progress of 

learners. The study conforms to the stipulations propounded by Halley (2012) in 

Mtwara Tanzania about negotiating sexuality: Adolescent initiation rituals and 

cultural change in rural southern Tanzania found that understanding both the 

initiation rituals and the shifting context in which they are practiced requires the 

changes on its cultural, political and economic positions. Political will is required 

to assure that initiation rituals are not used as stepping stones to assist politicians 

to gain popularity.  
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Discussion of the Findings on the Effects of Initiation Rites 

From the findings of this objective, it implies that the most suggested strategies by 

parents, teachers, head teachers and the DPEO on addressing learning problems 

associated with initiation rites that primary school pupils face include: Initiation 

rites should be conducted in school holidays; establishment of bylaws to control 

irregular initiation ceremonies and teachers should be accountable in their 

teaching. Others which were found moderate important were: educating parents 

on the importance of education; elimination of initiation rites to school age 

children and elimination of sex topic in the initiation rites training. The least 

suggested strategies were: circumcision should be undertaken in hospitals 

(scientific surgery) rather than locally in the bushes; and politicians refrain on 

using initiation ceremonies as tools for winning in elections. 

The conceptual framework has offered detailed explanation concerning 

relationship among variables and concepts used in this study. These concepts 

include context, input, process and product. In connection with a study, the 

findings revealed that community attitudes, skills, knowledge and values together 

with pupils, parents, community members and excisers altogether have influenced 

the undertaking of initiation practices which in turn have effects on products.  

4.4.9 Summary of the Chapter  

This chapter has presented, analyzed and discussed the results of the objectives, 

which aimed at exploring perceived effects of initiation rites on pupils’ academic 

achievement in Nachingwea District. The next chapter presents summary, 

conclusion and recommendations of the study. 
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4.4.10 Pictorial Evidence of Operational Environment of Data Collection 

Process 

The research findings obtained from FGD administered with parents and 

interviews done with teachers, head teachers and DPEO were conducted by the 

researcher. Photographs, therefore, were taken to display the operational 

environment of data collection process. The photographs include some of FGDs, 

some of interviews with classroom teachers and head teachers. 
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CHAPTER FIVE 

SUMMARY, CONCLUSION AND RECOMMENDATIONS 

5.1 Introduction 

This is the concluding chapter on the study about perceived effects of initiation 

rites on primary school pupils’ academic achievements in Nachingwea District, 

Lindi Region. This chapter presents summary, conclusion and recommendations 

of the study findings. 

5.2 Summary of the Study 

In this study, literature review was done to cover perceived effects of initiation 

rites on primary school pupils’ academic achievements. The reviewed literatures 

were both empirical and theoretical studies related to the initiation rites on 

primary school pupils’ academic achievement. Literature concerning perceived 

effects of initiation rites on primary school pupils’ academic achievements from 

developed and developing countries were reviewed and the research gap 

identified. Through the literature review, conceptual framework showing 

relationships among concepts was developed and presented. 

The study was done in three wards in Nachingwea District. The informants were 

parents, teachers, head teachers and the DPEO. The study employed a total of 

thirty four (34) informants; whereas (18) were parents who engage themselves in 

subsistence farming (peasants), (10) government school teachers, five government 

school head teachers and one DPEO. Teachers were randomly selected from 
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among the primary schools. Parents, head teachers and the DPEO were 

purposively selected based on the study objectives. 

Data were collected through interviews and FGD. Data with qualitative aspects 

were analyzed using thematic analysis by Collins et al. (2012), and Hamdani 

(2012) and presented descriptively on chapter four. The study was guided by rites 

of passage theory propounded by Gennep (1960). 

5.3 Summary of the Research Findings 

This section shortly describes the main findings of the study, which is done in 

accordance with the research objectives of the study. 

5.3.1 Community Perception about Initiation Rites 

This objective was set to determine how the community perceives initiation rites 

by focusing on the meaning and how these initiation rites are undertaken. The 

findings from this objective showed that the community perceives initiation rites 

as a traditional school for training children in discipline, respect, gender 

responsibilities, as mean for transmission of culture from one generation to the 

other, and the cultural process of preparing children to hold social roles. The 

findings also revealed that initiation rites is undertaken in a place located far from 

normal residents called Jando where boys go for attending training and in a 

selected hut nearby the villages called Unyago where girls aging 6 to 12 are 

trained on various gender roles and community values.  
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5.3.2 Effects of Initiation Rites to Primary School Pupils 

Basing on the reports from the parents through FGD and interview between the 

researcher and classroom teachers, head teachers and the DPEO as shown in 

chapter four, initiation rites have several positive effects to primary school pupils. 

The following are the major positive effects. Initiation rites ensure self discipline 

among the children which is helpful for them to care and respond effectively to 

their learning.  

The second positive effect is that, initiation rites promote children’s attentiveness 

to all things which come across to them. This skill therefore is very crucial for 

effective learning to primary school pupils. Children who passed through 

initiation rites would therefore be attentive in learning than those who have not 

attended initiation rites.  

The other positive effects which are found to be useful for effective learning to 

primary school pupils include the following: initiation rites develop child’s 

curiosity; respect to others; self control and self adjustment; promotes child’s 

memory on what she or he learns; accountability; gender roles awareness and 

what should they do for their future; smartness thus becomes free to interact with 

others; a child becomes cooperative with others; initiated pupils (those who 

passed through initiation rites) become inquisitive and capable in comprehending 

things. 

Apart from having a number of benefits to young children, initiation rites were 

reported to have some weaknesses to primary school pupils. Findings have shown 
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that, initiation rites accelerate sexual events among young children, early 

pregnancies, truancy and school dropout, encourages extravagancies since parents 

use a lot of money in these ceremonies, family separation as a result of divorces 

caused by sex freedom in this ceremonies, rapid spread of venereal diseases such 

as syphilis and gonorrhea; promotes to the increase of ignorance since many 

children leave schools and lowering production since parents spend most of the 

time in preparation and running of these ceremonies than in production.  

5.3.3 Strategies to Address Problems Associated with Initiation Rites to 

Primary School Pupils 

The last research objective aimed at determining the strategies to be used to help 

primary school pupils to benefit from learning. Findings indicate that initiation 

rites should be conducted in school holidays; establishment of by-laws is 

necessary by the local authority and other stakeholders to control irregular 

initiation ceremonies; teachers should be committed and educate the community 

on the initiation rites; elimination of initiation rites to school age children; 

educating parents on the importance of education; circumcision should be 

undertaken in hospitals (scientific surgery) rather than locally in the bushes; 

elimination of sex topic in initiation rites curriculum and politicians refrain on 

using initiation ceremonies as tools for winning in elections.  
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5.4 Conclusion 

The study purposively examined the perceived effects of initiation rites on 

primary school pupils’ academic achievements in Nachingwea, Lindi Region. In 

the light of the findings the researcher concludes that: 

Parent and teachers have different level of understanding on initiation rites. Their 

differences in understanding are due to differences in level of education, social 

economic status and nature of occupation of each respondent. The researcher also 

concludes that initiation rites had significant challenges as compared to strengths 

and opportunities. Teachers and educational administrators work to ensure that 

pupils achieve well in education; yet, initiation rites limit primary school pupils in 

learning requiring intervention authorities and community as a whole to make 

parents aware of the importance of the local education to their children. The 

findings of this study also contribute to an increase of understanding of initiation 

rites and its relation to pupils’ education. Last, but not least, the researcher 

concludes that rite of passage covers four stages of Shikamulo (Preparation), 

Guluya (Registration), Likuta (Training or Separation) and Shiangulo (Graduation 

or Re-join). 

5.5 Recommendations 

Regarding to the findings of the current study, the study proposes three 

recommendations based on recommendations for policy action, recommendations 

for parents/community and recommendations for further researches. 
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5.5.1 Recommendations for Policy  

Based on the study findings, the study recommended that:  

i. Since the community under the study was found to have high interest in 

initiation rites, it is recommended that formal school curriculum should 

integrate some good social skills which are found in initiation rites. This 

would attract learners to attend formal schooling regularly.  

5.5.2 Recommendations for Parents and Community 

This section presents recommendations for parents and community members as 

follows:  

i. The community should review their initiation rites curriculum and make 

sure that its content is developmentally appropriate to the age of the 

initiates. Example of the curricular elements that need to be re-checked is 

if sexuality related matters as it seems to fit those aged 13 years and above 

because they are expected to have good understanding capacity.  

ii. Parents should join hands with teachers in ensuring that pupils attend and 

effectively engage in school related activities than sending their children 

in initiation practices during school schedules. 

iii. Local authorities and community as a whole should organize and 

undertake, initiation rites shortly in some few weeks that cover mainly 

during school holidays to enable pupils attend classes during school days 

as stipulated in their school schedules and by-laws should be introduced to 

take actions against those who violate the directives of not organizing 

initiation rites during schooling time. 
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iv. The local government organs should organize community awareness 

campaigns to sensitize them on the importance of education. These 

campaigns should encourage the community to avoid carrying initiation 

practices and ceremonies during schooling schedules. 

5.5.3 Recommendations for Further Researches 

This section presents recommendations for further studies.  

i.  Since the study was confined into three wards and ten schools in 

Nachingwea District only; thus, data obtained could hardly be 

generalized to the whole country. Therefore, there is a need to conduct 

similar studies in other areas where initiation rites are practiced in similar 

conditions to determine the school and social elicited problems resulting 

from the practice. 

ii.  Another study should be conducted to determine the influence of 

politicians in accelerating initiation rites practices in Tanzanian. 

 

 



118 
 

REFERENCES 

Abagi, O. & Odipo, G., (1997). Efficiency of primary education in Kenya: 

Situational Analysis and Implications for Educational Reform, 

Nairobi: Institute of Policy Analysis and Research Ambank House, 

University Way.  

Aboshishe, A. A. (2008). The path of Initiation in Ifa: Lucumi and Traditional 

Yoruba. http://ifalola.blogspot.com/2008/06/on-having-right-odu-for-

priesthood.html 

 

AFNET. (2013). Report on the Situation of Female Genital Mutilation in 

Tanzania: A Study of six Regions. Dar es salaam Charity Limited 

Company  

 

Ahmadu, F. (2000). Rights and Wrongs: An Insider/Outsider Reflects on Power 

and Excision. In B. Shell-Duncan & Hernlund (Eds.). Female 

“Circumcision” in Africa: Culture, Controversy, and Change (pp. 

283-312). Boulder, CO: LynneRienner Publishers. 

 

Alipo J. & Mdee G., (2012). Fema: Jando na Unyago Still Relevant? (p.16). 

Femina Hip Dar es Salaam, Tanzania. 

 

Amadi, A., Makewa, L. N. & Role, E.(2013). Girl Child Dropout: Experiential 

Teacher and Student Perceptions Millicent. Boston: University of 

Eastern Africa,  

 

Ary,D., Jacobs, J. C., & Sorensen, C. K. (2010). Introduction to Research in 

Education (8
th

 edition). Belmont: Wadsworth, Cengage Learning. 

 

Auberbach, C. F. and Silverstein, L. B. (2003). Qualitative Data: An Introduction 

to Coding and Analysis. New York: New York University Press 

 

Bailey, K.D. (1978). Methods of Social Research. Basingstoke: Collier-

Macmillan. 

 

Bandura, A. (I986) Social Fondatitions of Thoughts and Action. Englewood 

Cliffs, NJ, Prentice Hall 

 

Bernard, H. R. (2002). Research Methods in Anthropology: Qualitative and 

Quantitative Methods. California: Alta Mira Press. 

 

http://ifalola.blogspot.com/2008/06/on-having-right-odu-for-priesthood.html
http://ifalola.blogspot.com/2008/06/on-having-right-odu-for-priesthood.html


119 
 

Bhalalusesa, E. P. (1993). Factors Influencing Adult Learning in Literacy Classes 

in Tanzania: A Case Study of Kibondo District. M.A. (ed) 

dissertation, University of Dar es Salaam. 

 

Blacking, I. (1969). Songs, Dances, Mimes and Symbolism of Venda Girls' 

Initiation Schools. African Studies, 28: 3-36 

 

Calmorin, L.P & Calmorin, M. A. (2007). Research methods and thesis writing. 

Manila: Rex Book Store Inc (RBSI). 

http://www.iiste.org/Journals/index.php/JEP/article/download/16141/1669

4 Retrieved on 26
th

 December, 2014 

Camilla, B. (2014). Should Male Circumcision be Banned? A Socialist View. 

Retrived from http://www.sexasnatureintendedit.com on November, 

2014 

 

Campbell, D. T. & Fiske, D. W. (1959). Convergent and Discriminant Validation 

by the Multi-trait multi-method Matrix, Psychological Bulletin, 

56,81–105. 

 

Chimombo J. et al. (2000). Classroom, school and home factors that negatively 

affect girls education in Malawi. Malawi: Centre for Educational 

Research and Training (CERT).  

 

Cline, A., (1995). Hindu Rituals in India. Agnosticism/Atheism  

 

Cohen, L., Manion, L. & Morrison, K. (2005, 5
th

 Ed). Research Methods in 

Education . London: Taylor & Francis Group. 

 

Cohen, Y. A. (1964).The transition from childhood to adolescence: Cross- 

cultural studies in initiation ceremonies, legal systems and incest 

taboos. Chicago: Aldine. 

 

Collins, K. M. T., Leech, N. L. & Onwuegbuzie A. J., (2012). Qualitative analysis 

techniques for the review of the literature. The qualitative report. 

17(56), 1-28 http://www.nova.edu/ssss/QR/QR17/onwuegbuzie.pdf  

 

Concise Oxford English Dictionary, (2001). Oxford University Press. UK 

 

http://www.iiste.org/Journals/index.php/JEP/article/download/16141/16694
http://www.iiste.org/Journals/index.php/JEP/article/download/16141/16694
http://www.sexasnatureintendedit.com/


120 
 

Creswell, J. (2008). Educational research: Planning, conducting, and evaluating 

quantitative and qualitative research. New Jersey: Merrill Prentice 

Hall. 

 

Creswell, J. W. (2003). Research Design: A Qualitative, Quantitative and Mixed 

Approach (2
nd

). Thousand Oaks, CA: Sage  

 

Develeux, J. & Hoddlinot, J. (1992). Fieldwork in Developing Countries. Tokyo: 

Harvester Wheat Sheaf. District and Kisumu Town PHD thesis. 

Kenya: University of Nairobi. Eritrea: Print Partners IPS Kamp. 

 

Doherty, M. (1994). Probability Versus Non-Probability Sampling in Sample 

Surveys, The New Zealand statistics review,, pp 21-28. 

Ellis, N. & Maimon, D. (1987). The Circumcision Crisis: Challenges for 

European and World Jewry. Givat Ram Campus, Jerusalem. 

 

Enon, J. C. (1995). Educational Research, Statistics and Measurement: 

Educational Psychology. Kampala: Department of Distance learning, 

University of Makerere. 

 

Enon, J. C. (1998). Educational Research, Statistics and Measurement: Kampala: 

Department of distance Education. 

 

Erhardt, S., Leichtwei, S. & Temu, A. (2011). Critical Gender Issues in Mtwara 

Region, Tanzania. Tanzanian German Programme to Support Health 

(TGPSH), Giz. 

 

Fowler, J & Floyd, J. (1993). Survey Research Methods. London: Sage 

Publications. 

 

Frazer, J. G., (1890). The golden Bough. New York: MacMillian and Co. 

 

Frecette-Shrader, S. K. (1994). Ethics of Science Research. USA. Rowman & 

Littlefield. 

 

Gall, J. P; Gall, M. D. & Borg, W. R. (2005). Applying Educational Research: A 

practical Guide (5th ed.). New York: Pearson Education, Inc. 

 

Gay, L. R. (1992). Educational Research Competencies for Analysis & 

Application. Boston: Allyn and Bacon 



121 
 

 

Grinnell, R.M & Unrau, Y. A. (Eds). (2008). Social Work Research and 

Evaluation. New York: Oxford University Press. 

 

Halley, M. (2013). Adolescent Initiation Rituals and Cultural Change in Rural 

Southern Tanzania. Susi Krehbiel Keefe Case Western Reserve 

University.  

Halley, M.C. (2012). Negotiating Sexuality: Adolescent Initiation Rituals and 

Cultural Change in Rural Southern Tanzania. Doctor of philosophy 

dissertation: Case Western Reserve University. 

 

Hamdani, S. (2012). Female adolescent rites and the reproductive health of young 

women in Morogoro, Tanzania. 

http://hsph.harvard.edu/research/takemi/files/RP100pdf accessed on 

20th November 2014 

 

Haberfield, L. (nd). The Law and Male Circumcision in Australia. Medical, Legal 

and Cultural Issues. W E Brigman, op cit (fn 14) 337 

Kapakasa, A.M., (1992). Determinants of Girls‟ participation and persistence in 

School. Washington , DC: World Bank Population and Human 

Resource Division 

 

Kasomo, D. (2009). An Analysis of the Rites of Passage and their Relation to 

Christianity. Kenya: Department of Religion Theology and 

Philosophy, Maseno University 

 

Kenny, C. (2005). African female initiation ceremonies. 

(http/www.thebeadsite.com. Swaziland National Trust commission at 

www.sntc.org.sc/cultural) visited on 12 November, 2013 

 

Kitzinger J. (1995). Introducing focus Groups. British Medical Journal 311: 299-

302. 

 

Kombo, D.K. & Tromp, D.L.A. (2006). Proposal and thesis writing: an 

introduction. Nairobi: Paulines Publications Africa. 

 

Kothari, C. R. (2004). Research Methodology: Methods and Techniques (2
nd

 ed.). 

New Delhi: New Age International Publication Ltd. 

 



122 
 

Krauss, S. E. (2005). Research Paradigms and Meaning Making: A Primer. The 

Qualitative Report, (10) 4, 758-770 

 

Lankshear A. J. (1993). The use of Focus Groups in a Study of Attitudes to 

Student Nurse Assessment, Journal of Advanced Nursing, 18: 1986-

89. 

 

Lincoln, Y. S., & Guba, E. G. (1985). Naturalistic Inquiry. Beverly Hills, CA: 

Sage. 

 

Lindi Region 9
th

 Educational Coalition Summit, (2009). The 9
th

 annual regional 

education development strategic plan. RAS Lindi, Tanzania.  

 

Magesa, R., Bakari V., Mroto E., & Magombola, D. (2014). Effects of Initiation 

Rituals to Primary and Secondary School Girls in Morogoro Rural 

District. International Journal of Innovation and Scientific Research, 

6 (1) 9-17 

 

Magesa, R., Bakari V., Mroto, E. & Magombola, D., (2014). Effects of Initiation 

Rituals to Primary and Secondary School Girls in Morogoro Rural 

District. International journal of innovation and scientific research 

6(1), 9-17 

 

Maina, P. C., (2004). Human Rights Commissions in Africa – Lessons and 

Challenges. African Journal of International and Comparative Law, 

4(3):352. 

 

Makatsa, M., Matobo, T. A. & Obioha, E. E., (2009. Continuity in the Traditional 

Initiation Practice of Boys and Girls in Contemporary Southern Africa 

Society. Study Tribes Tribals, 7(2): 105-113 

 

Matems, D. M. (1997). Research methods in Education and Psychology: 

Integrating diversity with Qualitative and Quantitative approach. 

London: London  publication. 

 

Mazonde, I. N. (2005). Culture and Education in the Development of Africa. 

 

Mbunda, F. (1991). Traditional sex education in Tanzania: A study of twelve 

ethnic groups. Dar es Salaam: WAZAZI (the Parents Association of 

Tanzania) and UNFPA. 



123 
 

 

McMurray, A., David, R. S., Pearson, G., Donscortt, R. & Pace, W. (2004). 

Research: A Commonsense Approach. Australia. Cengage Learning.  

 

Mhlauli, M.B. (2012). The Nemesis of Social Studies in Botswana Primary 

Schools: European Journal of Educational Studies 4(1) 

 

MOEVT. (2012). Adult and Non-formal Education Development Plan (ANFEDP) 

2012/13 – 2016/17. Dar es Salaam. 

Mrotto, E., (2011). Investigating the Social Impact of Initiation Ceremonies to 

Primary School Girls: A Case of Mkamabarani Ward, Morogoro 

Rural District Council. Unpublished Thesis for the degree of Gender 

and Development. Community Development Training Institute- 

Tengeru. 

 

Mtewele G. (2012). The Influence of Traditional Customs and Practices on Girls‟ 

Secondary Education in Morogoro Region in Tanzania: A case Study. 

Unpublished M.A Thesis Institute of Educational Research. 

University Of Oslo. 

 

Nachingwea District Education Statistics (NDES). (2013). Takwimu za Idara ya 

Elimu Msingi Wilaya ya Nachingwea. DED Nachingwea. 

 

Nachingwea District Executive Director – NDED, (2015). Taarifa za kilimo na 

mifugo idara ya kilimo na mifugo wilaya ya Nachingwea. DED 

Nachingwea. 

 

Ngugi Wa Thiong’o. (1965). The River Between. Nairobi: East African 

Educational Publishers Ltd.  

 

Ntukula, M. (1994). “The Initiation Rite” in Chelewa, Chelewa - The Dilemma of 

Teenage Girls. http//www.unesdoc.unesco.org/images.pdf) Retrieved 

on 25
th

 November, 2014. 

Okot P’Biteck, (1972). Songs of Lawino and Ocol. Nairobi: East African 

Educational Publishers Ltd. 

 

Omari, I.M (2011). Concepts and Methods in Educational Research: A practical 

Guide based on experience. Dar es Salaam: Oxford University Press. 

 



124 
 

Onwuegbuzie, A. J., et al. (2010). A Meta-framework for Conducting Mixed 

Research Syntheses for Stress and Coping Researchers and beyond. In 

G. S. Gates, W. H. Gmelch, & M. Wolverton (Series Eds.) & K. M. T. 

Collins, A. J. Onwuegbuzie, & Q. G. Jiao (Vol. Eds.), Toward a 

broader understanding of stress and coping: Mixed methods 

approaches (pp. 169-211). Charlotte, NC: Information Age. 

 

Orucu G., (2006). Initiation rites of Aboriginal people. London: New Acropolis  

 

Osei-Adu, D., (nd). Puberty Rites. Retrieved on November 20, 2014 

(http://www.ghanaweb.com/GhanaHomePage/tribes/pubertyrites.php)

. 

Patton, M. Q (1987), How to Use Qualitative Methods in Education. London: 

ACE Publication, Ltd. 

 

Patton, M.Q, (1999). Enhancing the Quality and Credibility of Qualitative 

research: Health Service Research. Part II 

 

Pitney, W. & Parker, J. (2012). Qualitative Research in Physical Activity and the 

Health Professions. UK. Human Kinetics. 

 

Plan International. (2011). Breaking Vows: Early and forced marriage and girls‟ 

education. Retrieved on October 24, 2014 http://www.plan-

uk.org/resources/documents/Breaking-Vows-Earlyand-Forced-

Marriage-and-Girls-ducation/. 

 

Power Sistas. (2012). Sexual initiation in eastern Zambia. 

Powersistahs.Wordpress.com/my-culture/sexuality-initiationin-

eastern-zambia 

 

Race, K. E., Hotch D. F., Parker T. (1994). Rehabilitation Programme Evaluation: 

Use of Focus Groups to Empower Clients. Evaluation Review 18 (6): 

730-40. 

 

Ras-Work, B. (2006). The Impact of Harmful Traditional Practices on the Girl 

Child. Florence, Italy. 

 

 

Richters, J., Smith, A. M., de Visser R. O., Grulich, A. E., & Rissel, C. E., 

(August 2006). Circumcision in Australia: Prevalence and Effects on 

http://www.ghanaweb.com/GhanaHomePage/tribes/pubertyrites.php
http://www.plan-uk.org/resources/documents/Breaking-Vows-Earlyand-Forced-Marriage-and-Girls-ducation/
http://www.plan-uk.org/resources/documents/Breaking-Vows-Earlyand-Forced-Marriage-and-Girls-ducation/
http://www.plan-uk.org/resources/documents/Breaking-Vows-Earlyand-Forced-Marriage-and-Girls-ducation/


125 
 

Sexual Health. Int J STD AIDS 17 (8): 547–54. 

doi:10.1258/095646206778145730. PMID 16925903 

 

Rubin, A & Babbie, E. (2010). Essential Research Methods for Social Work. 

Belmont: Cengage Learning. 

 

Shank, G. D. (2006). Qualitative Research: A personal skill approach: 

Ohio.Pearson Prentice Hall. 

 

Shenton, A. K. (2004). Strategies for Ensuring Trustworthiness in Qualitative 

Research Projects. Newcastle: Northumbria University. 

 

Shorter, A. (1987). Signs and symbols of initiation. Nairobi CHIEA. 

 

Singh, R & Mangat, N. S. (1996). Elements of Survey Sampling. Dordrecht: 

Kluwer Academic Publishers. 

 

Spradley, J. P. (1979). The Ethnographic Interview. Fort Worth, TX: Holt, 

Rinehart and Winston.  

 

Swahili English Dictionary. (2000). Institute of Kiswahili Research University of 

Dar es Salaam. Dar es Salaam, Tanzania. 

 

Swatek-Evenstein, M. (2013). Limits of Enlightenment and the Law - On the 

Legality of Ritual Male Circumcision in Europe Today. Merkourios - 

Gender in European and International Law,29(77) 42 – 50. 

 

Tanye, M., (2003). Access and Barriers to Education for Ghanaian Women and 

Girls. Ghana: University of Alberta. 

 

Tashakkori and Teddlie. (2003). Handbook of Mixed Methods in Social and 

Behavioral Research. Thousand Oaks, CA: Sage 

 

The 20
th

 August 2012 BBC News, Washington DC, headed Circumcision, the 

ultimate parenting dilemma. Cordelia Hebblethwaite BBC News, 

Washington DC 

 

Tomasevski, K. (2002). Mission to Turkey 3-10 February 2002’, Report 

submitted by Special Rapporteur on the Right to Education, UN Doc. 

E/CN.4/2002/60/Add. 2. 

http://en.wikipedia.org/wiki/Digital_object_identifier
http://dx.doi.org/10.1258%2F095646206778145730
http://en.wikipedia.org/wiki/PubMed_Identifier
http://www.ncbi.nlm.nih.gov/pubmed/16925903


126 
 

 

Tomasevski, K. (2005). Girls‟ Education through a Human Rights Lens: What 

can be Done Differently, What can be Made Better. 

www.odi.org.uk/rights Retrieved on 25
th

 November, 2014. 

 

UNCRC, (1989). Children‟s rights are Human rights. Australia: Network of 

Community Activities, NSW. 

 

UNESCO. 2005. EFA Global Monitoring Report 2005: Education for all, the 

Quality Imperative Paris, France: UNESCO 

 

WHO, (2009). Delayed Healing Secondary to Very Deep and Extensive Cutting, 

which Cuts off the Blood Supply to the Coronal Sulcus. Switzerland: 

WHO Press, World Health Organization. Geneva 

 

WHO. (2009). Traditional Male Circumcision among Young People. Switzerland: 

WHO Press, World Health Organization. Geneva. 

 

WHO, (2010). Neonatal and Child Male Circumcision: A Global Review. Joint 

United Nations Programme on HIV/AIDS (UNAIDS) 

http://www.odi.org.uk/rights


127 
 

APPENDICES 

Appendix I: Activities Schedule 

 

ACTIVITY November, 

2014 

December, 

2014 

January

, 2015 

Februar

y, 2015 

March, 

2015 

April, 

2015 

May 

2015 

Proposal 

writing & 

submissio

n. 

                          

Proposal 

approval 

                          

Tools 

design & 

data 

collection. 

                          

Data 

processing 

& data 

analysis 

                          

Report 

compiling 

& 

submissio

n. 
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Appendix II: Research Budget 

 

TO BE SPEND ON  RESOURCES AMOUNT 

(TSHS) 

TOTAL 

(TSHS) 

STATIONARY 

FACILITIES 

Rim paper, pencil, 

notebooks and pens 

 

 160,000/= 

 

160,000/= 

STATIONARY 

SERVICES 

 

Printing 

Photocopying 

Binding 

400,000/= 

300,000/= 

300,000/= 

 

 

1,000,000/= 

TRANSPORT Public transport, 

motorcycle 

200,000/= 200,000/= 

ACCOMMODATION Guest house, meals  600,000/=  600,000/= 

OTHER EXPENSES Emergences 450,000/= 450,000/= 

COMMUNICATION Vouchers (air time)  150,000/=  150,000/= 

TOTAL   2,560,000/= 
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Appendix III: Interview Guide for District Primary Education Officer 

(DPEO) 

Dear respondent,  

I am Danstan John Ntauka, a student at the University of Dodoma who is 

pursuing Masters of Art in Education. The aim of this interview is to collect 

information related to initiation rites focusing on its effects to primary school 

pupils. This information will be used to make recommendations for possible 

school curriculum improvements. Any information you are going to provide will 

remain confidential. Thank you for accepting to participate in this study. 

A: Background Information 

1. Name of district………………………………………………………  

2. Gender (Male / Female)…………………………………………….. 

3. Age of the respondent ……………………………………………… 

4. Working experience.………………………………………………… 

B: Questions 

1. What does initiation rites mean to you? 

2. Please, describe how it is practiced here 

3. Which benefits or problems do you attach to the initiation rites in relation to 

formal schooling of the children involved particularly to primary school pupils? 

4. What should be done to help pupils benefit from schooling? 

Thank you very much for your cooperation 
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Appendix IV: Interview Guide for Heads of Schools and Teachers 

Dear respondent,  

I am Danstan John Ntauka, a student at the University of Dodoma who is 

currently pursuing Masters of Art in Education. The aim of this interview is to 

collect information related to initiation rites focusing on its effects to primary 

school pupils. This information will be used to make recommendations for 

possible school curriculum improvements. Any information you are going to 

provide will remain confidential. Thank you for accepting to participate in this 

study. 

A: Background Information 

1. Name of district..……………………………………………………… 

2. Gender (Male…………/ Female)…… ………………………………… 

3. Age of the respondent ……….…………………………………………..  

4. Working experience..……………………………………………………. 

B: Questions 

1. What does initiation rites mean to you? 

2. How is it practiced? 

3. Which benefits or problems do you attach to the initiation rites in relation to 

formal schooling of the children involved particularly to primary school pupils? 

 4. What should be done to help pupils benefit from schooling? 

Thank you very much for your corporation 
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Appendix V (a): Focus Group Discussion Guide for Parents 

Dear respondent,  

I am Danstan John Ntauka, a student at the University of Dodoma who is 

currently pursuing Masters of Art in Education. The aim of this discussion is to 

collect information related to initiation rites focusing on its effects to primary 

school pupils. This information will be used to make recommendations for 

possible school curriculum improvements. Any information you are going to 

provide will remain confidential. Thank you for accepting to participate in this 

study. 

Questions 

1. What does initiation rites mean to you? 

2. How is it practiced? 

3. Which benefits or problems do you attach to the initiation rites in relation to 

formal schooling of the children involved particularly to primary school pupils? 

4. What should be done to help pupils benefit from schooling? 

 

Thank you very much for your corporation 
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Appendix V (b): Mwongozo wa Mjadala Katika Kikundi 

Wapendwa washiriki,  

Ninaitwa  Danstan John Ntauka, ni mwanafunzi wa Chuo Kikuu cha Dodoma 

ninasoma Shahada ya Uzamili ya Sanaa na Ualimu. Madhumuni hasa ya mjadala 

huu ni kukusanya taarifa kuhusiana na shughuli za Jando na Unyago kwa 

kuzingatia zaidi matokeo yake kwa wanafunzi wa shule za msingi.  Taarifa 

zitakazokusanywa hapa zitabaki kuwa siri na zitatumika katika kutolea maoni 

kwa lengo la kuboresha mtaala wa elimu katika taifa na si vinginevyo. Hivyo 

mnaombwa kuwa huru katika kutuoa taarifa za kina zitakazokidhi, kwa ajili ya 

kufanikisha utafiti huu muhimu. Nawashukuru sana kwa kukubali kwenu kuja 

kushiriki katika majadiliano haya. Tafadhali naomba ushirikiano wenu wa dhati. 

 Maswali 

1. Unaelewa nini kuhusu jando na unyago? 

2. Je, shughuli hizo za jando na unyago zinafanyika vipi? 

3. Ni yapi manufaa au madhara yatokanayo na jando na unyago kwa watoto 

husika hususan mwanafunzi wa shule ya msingi?      

4. Nini kifanyike ili kuwawezesha wanafunzi wanufaike na elimu? 

 

Ahsante sana kwa ushirikiano wenu 
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Appendix VI: Introductory Letter from the University of Dodoma 

 



134 
 

Appendix VII: Permission Letter to carry out the Study from District 

Executive Director 

 

 


