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ABSTRACT 

This study examined parents and teachers‟ strategies of guidance for socio-emotional 

behaviours among preschool children, using Moshi Rural District as the case study. 

The study deployed a case study design where the qualitative approach was used with 

some elements of quantitative approach. Underpinned by the Life Mission Theory IV, 

Social Cultural Learning Theory and Adlerian Theory of Behaviour, the study involved 

41 informants who were 7 head teachers, 17 parents and 17 preschool teachers, all were 

selected using purposive random sampling strategy. Data were collected through FGD, 

semi-structured interviews and documentary review and were analyzed by using 

Transcendal analysis plan by Miles and Huberman (1994). 

 The study found that the most valued socio-emotional behaviours were attention, 

respect, obedience and learning. To most of teachers, learning results from other socio-

emotional behaviours while to majority of parents, learning is more important than 

other socio-emotional behaviours. Also, strategies used to guide expected behaviours 

include teaching children required skills and behaviours, unconditional positive regard, 

punishment, reinforcement, redirecting, prohibiting, modeling and discussion. 

However, guidance of expected socio emotional behaviours faces challenges such as 

influence of living environment, media and means of communication, individual 

behaviours, family and parenting style, lack of parental and societal awareness and   

school learning environmental factors. 

The study recommends that efforts should be given on the guidance of preschool 

children‟s socio-emotional behaviours during early childhood rather than putting much 

effort on solving their problems of moral decays and bad behaviours during adulthood. 
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CHAPTER ONE 

INTRODUCTION AND OVERVIEW OF THE STUDY 

1.1. Introduction  

This study examined parents and teachers strategies‟ for guidance of socio-emotional 

behaviours among preschool children. Early childhood education and pre-school 

policies have become important focus of the government‟s strategy for improving this 

level of education because in the first years of life, children acquire skills, behaviors, 

and beliefs that stay with them into adulthood. It is also a unique window of 

opportunity to promote children‟s healthy, social and emotional development, a 

cornerstone that supports their successful functioning in their families, schools, and 

communities throughout life (Saxton, 2005).  

This chapter presents the background to the study, statement of the problem, research 

objectives and questions, the significance and assumptions of the study, scope and 

limitation of the study and finally, definitions of key terms.  

1.2. Background to the Problem 

Socio-Emotional Behaviours (SEB) among preschoolers have become a great concern 

all over the world; early childhood behaviours predict adulthood behaviours.  Also, 

early childhood socio-emotional skills and behaviours relate to academic achievement, 

school readiness and future success (Bitar, 2010). On the other hand, parents and 

childhood educators hope to help and develop children who are friendly, sociable, 

acquiring a concise, responsible, helpful, cooperative and considerable, such repertoires 

of behaviours do not emerge without thoughtful and consistent guidance from society, 
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families and teachers (Essau, 2007). 

Guiding socio- emotional behaviours among preschoolers is important because of its 

long lasting effects on children behaviours; early learning begets later learning and 

early success breeds later success. Success or failure at this stage lays the foundation 

for success or failure in school, which in turn leads to success or failure in post-school 

learning (Heckman, 2007). 

Also, supportive conditions for early childhood development  that involves guidance is 

helpful and less costly than attempting to address its consequences in adulthood; 

behaviours always escalate in adulthood if not guided properly in the early years 

(Knudsen, 2006; Dunlap, Strain, Fox, Carta, Conroy &   Smith, 2006). Thus, guiding 

children behaviours starting at early childhood education (ECE) is unavoidable. 

Mtahabwa (2009) cautioned  that, if shaping and developing  moral cultural behaviours 

among children is not done properly at childhood education, such a situation could lead 

to disappearance of the nation‟s cultural identity and consequently, disappearance of 

the cherished  peace, stability and unity, because  effects of early childhood behaviours  

can be seen during adulthood.  

Guidance is about how preschool teachers and parents direct and instruct children to 

grow and behave in the required manner. Though some parents use physical 

punishments to guide children behaviours, this is regarded as traditional method; some 

forms of punishment increase undesirable behaviours (Patterson, Chamberlain, &  

Reid, 1982). Nowadays the emphasis is put on positive discipline which intends to 

empower children to be more successful not only in the class, but in life at large. This 

is where children‟s behaviours are developed properly by acquiring skills of accepting 
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and respecting others, communicating effectively, the focus is mainly put on the 

intended behaviours rather than using punishment (Grote, 2001; Nelson, Lott, & Glenn, 

1993). 

Behavioral guidance is a continuous process done by teachers, guardians and parents to 

children through created relationship and daily interaction. Stonehouse  (2006) among 

other things said that guidance of behaviour is a process done to help children guide 

their behaviours in association with: 

• Helping them to feel secure and know an individual is there to help them. 

• Letting them to know when they have done something that is approved and 

appreciated by society, this motivates them. 

• Encouraging them to use language to express their needs, wants and feelings. 

• Helping them to deal with conflicts constructively. 

• Offering materials, equipments and experiences that engage their interests   

• Respecting their individual preferences for time away from the group, active 

play and quite times. 

• Helping them to feel good about themselves and to appreciate care for and 

respect others. 

Lataof (2008) conducted an exploratory study examining relationship between 

parenting style and behaviour of five year admitted that shaping and guiding children‟s 

behaviours is a process that, among other things depends on parenting style. Parenting 

style is culturally shaped, it determines the way children follow acceptable and positive 

behaviours according to the society in which children live.  
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Also, parenting style gets its norms, rules and means from culture of parents; thus 

parents have a duty of teaching children how to behave, think, and speak within a given 

society and culture in order to survive within that context. In so speaking, culture 

affects the way parents nurture children, how parents react towards children, and what 

behaviors parents‟ value and emphasize (Bronstein,Briones,Fitzgerald, D‟Ari & 

Pieniadz, 1991). 

Tobin, Wu, & Davidson (1989) conducted a comparative study on systems of pre 

education in Japan, the United States and China and found that there is variation on 

pre-school systems including handling socio-emotional behaviours. Societal and 

parental knowledge on child development relates with behaviours bringing differences 

from parents with diverse backgrounds in childrearing attitudes, beliefs, and practices.  

Thus, the development of academic and  social-emotional competence need  equal 

resourcing, including equal professional development, time for teachers, learning 

positive habits of the mind, including giving effort, working tough, setting goals, 

planning  their time, thinking first, playing by the rules, and accepting themselves, this  

enable individuals to use what they learn productively (Bernad, 2006). 

Guidance of socio-emotional behaviours among preschoolers is important in the 

following ways. Firstly, to enable children to follow rules, ways and norms of life of a 

given society, institutions, schools and groups. Socio-emotional behaviours are 

culturally defined, accepted and developed. Parents ensure that children become active 

members of society depending on measures taken through socialization, guidance and 

parenting style in promoting positive behaviours (Lataof, 2008). 

Guidance of socio-emotional behaviours enhances cooperation, love, cooperative 
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learning and development of social skills. Through social behaviours, individuals work 

together and handle problems cooperatively according to social ties. If cultural values 

which involve moral values are not promoted in early childhood education, this could 

lead to disappearance of the nation‟s cultural identity and disappearance of peace, 

stability and unity (Mtahabwa, 2009), children will grow without foundation of moral 

values which is difficult to learn and live at adulthood.  

Individual and community interaction is also enhanced through learned socio-

emotional behaviours, life is supported by rules, norms, accountability, caring manner, 

discipline and reflective thinking obtained at childhood through socio-emotional 

behaviours. Individual and community interaction during childhood helps children to 

know how to interact, an individual cannot interact with other people without common 

socio-values acquired during childhood. Individuals cannot live without rules, norms 

and discipline; also individuals cannot be responsible and accountable at work places 

without principles defining responsibility and accountability obtained through social 

values.  

Essau (2007) confirmed that the process of child rearing and child care is tied to the 

characteristics displayed by a child. A consistent loving, firm, reasonable, inductive 

environment, helps produce children who are morally responsible, considerate of 

others, independent, and assertive, but this depends on guidance done at early 

childhood. 

1.3. Statement of the Problem 

The Pre-primary Education and Training Policy in Tanzania recognize the need for 

development of a whole child including the child‟s physical, mental, moral and social 
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characteristics and capabilities (MOEC, 1995). Despite this recognition, various studies 

done in Tanzania have tended to focus on other child developmental issues while doing 

little to the socio-emotional domain. Much attention has been accorded to pedagogical 

matters for development of cognitive and academic skills (Mbise, 1996), learning 

context (Mkombozi, 2010) and the relationship between policy and practice 

(Mtahabwa, 2007; 2009). 

Mtahabwa (2009) studied Government policy documents in Tanzania to determine the 

extent to which these documents envisaged cultural moral values and norms to be 

developed in the early years of children‟s lives. The study revealed that ECE in 

Tanzania had received little cultural attention and specific cultural values and the future 

image of the nation is hardly predicted. However, the study did not specify how these 

cultural values and norms could be developed among preschoolers. 

Hence, there was a need of doing a study to find out how practitioners in ECE and 

parents facilitated development of socio-emotional behaviours among preschoolers.  

Studies have shown that guidance of socio-emotional behaviours at this age is fruitful 

and less costly than attempting to address the consequences during the adulthood; early 

behaviours escalate in adulthood if not solved in the early years (Dunlap et al., 2006, 

Knudsen, 2006; and Sood, 2011).  

1.4. General Objective of the Study 

The purpose of the study was to examine parents and teachers‟ strategies for guidance 

of socio-emotional behaviours among preschoolers at both school and home settings. 
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1.5. Specific Objectives of the Study 

The specific objectives of this study were to: 

• Examine the socio-emotional behaviours considered important and expected   

by parents and teachers among preschoolers. 

• Examine parents and preschool teachers‟ strategies for guidance of socio-

emotional behaviours among preschoolers at both home and school settings. 

• Investigate challenges facing parents and teachers in guiding socio-emotional 

behaviours among preschoolers at both home and school settings. 

1.6. Research Questions 

• What socio-emotional behaviours were considered important and expected   by 

parents and preschool teachers from preschoolers? 

• Which strategies were used by parents and preschool teachers to guide socio-

emotional behaviours   among preschoolers?  

• What challenges do parents and preschool teachers face in the process of 

guiding socio-emotional behaviours of preschoolers? 

1.7. Basic Research Assumptions 

Assumptions underlying this study are based on the influence of cultures on teaching 

and child rearing practices. Cultural beliefs of a community are observed in teachers‟ 

practices despite differences in other factors such as teachers‟ qualification (Mtahabwa, 

2007). Cultural beliefs can be realized in the way teachers and parents communicate 

with children, parenting style and the guidance of behaviours among preschoolers. This 
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study had the following assumptions:  

• There are socio-emotional behaviours considered important and expected by 

parents and preschool teachers from preschool children would be the same. 

• Although socio-emotional behaviours considered important and expected by 

parents and preschool teachers from preschool children would be the same, the 

strategies used to guide them would be different. 

• Guidance of socio-emotional behaviours among preschool children  in Tanzania  

faces some challenges. However, the challenges facing parents on the one hand 

and those facing preschool teachers on hand regarding guidance of preschool 

children‟s socio-emotional behaviours would be different. 

1.8. Significance of the Study 

According to McMillan and Schumacher (1993), significance of the study helps the 

reader to know why the study is important and also indicating the reasons for the 

researcher‟s choice of a particular problem. Specifically the study is expected to:  

• Contribute knowledge to the existing literature about guidance of socio-

emotional behaviours starting at early childhood. 

• Stimulate further research on guiding socio-emotional behaviours starting at 

early childhood among students of various levels of education. 

• Provide recommendations to policy makers, educational planners, and 

administrators on the guidance of SEBs among preschool children. 
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1.9. Scope and Delimitation of the Study 

This study focused on examining parents and preschool teachers‟ strategies for 

guidance of preschool children‟s socio-emotional behaviours at Moshi Rural District   

using some selected public primary schools. Therefore, the findings and conclusions of 

study should not necessarily be generalized to all public primary schools which provide 

ECE in Tanzania.  

1.10. Limitations of the Study 

The findings and conclusions in the current study should not necessarily be generalized 

for the universe as the sample size was small. However, the information presented 

provide the reader with picture on how socio-emotional behaviours among preschool 

children are guided. 

Also, the selection of the schools for the present study was only from Moshi Rural 

District which may not provide the trends of guidance of socio-emotional behaviours in 

the urban areas.  There was a lack of expected number of informants by gender as 

planned; the number of male teachers was minimal compared to female preschool 

teachers. Researcher used the number of informants as was found in the field.  

In some schools there were no appropriate informants, preschool children registered in 

some schools were taken care of by churches, thus a researcher handled this problem 

by consulting   educational officers to omit and add some other schools 
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1.11 Definition of Key Terms 

(i) Preschool Teachers 

Preschool teachers are those teachers who teach children from birth to age six. Also the 

term is about all teachers who teach and take care of children prepared to enter standard 

one/primary school.  

(ii) Early childhood education 

This is provision of education and care of children from birth to age six years 

(Bridegemohan, 2001). For the case of this study, early childhood education is also 

about provision of education and care to all children prior to their entering the primary 

school. 

(iii) Behaviour 

The term signifies those activities of an organism that can be observed by another 

person or by another experimenter‟s instruments (Hilgard, 1962). Behaviours can be 

covert or overt. Covert behaviours are those behaviours that cannot be observed easily 

while overt behaviours are those behaviours that can be observed easily, they include 

behaviours such as talking, crying, walking and reading. 

(iv) Socio-Emotional Behaviours  

Socio-emotional behaviors involve observable and unobservable responses, actions, or 

activities which can either encourage or discourage interaction among individuals. 

They include observable and non-observable actions of emotional self-regulation, 

empathy, effective communication and positive social interaction.  
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(v) Guidance  

Guidance is assistance given to individuals in making intelligent choices and 

adjustments,   it is believed that making intelligent choices is not innate but can be 

developed. Guidance is the process by which teachers, parents and caregivers guide, 

pilot and direct the behaviour acquisition and development of children under their 

custody (Oniye & Durosaro, 2009). 

(vi) Parent 

 Parent is any adult whose role is to guide and accompany a child towards responsible 

adulthood. This term is not limited strictly to birth parents; it also refers to any adult in 

a child's life who has accepted the responsibility of parent/caretaker. 

(vii) Strategy 

This is a plan that is used in order to achieve something; the term also signifies actions 

and ways of planning on how to achieve or to do something. 

(viii) Culture 

Culture consists of the values of the members of a group that hold them together, the 

norms they follow and material goods they create. Values are abstract ideals, while 

norms are definite principles or rules which people are expected to observe. Norms 

represent abstract ideas on what should be done and what should not be done in social 

life (Giddens, 1989). 

In summary the chapter has given a brief introduction, context and background to the 

problem. The chapter has also shown the importance of guiding preschool children   
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either at school or after school life. The statements, general and specific objectives of 

the research have also been outlined followed by assumptions and significance of the 

study. Furthermore, scope and limitations of the study have been explained and finally 

the key terms used in this study have been disclosed. 

1.12. Organization of the Study 

The study examined critically parents and teachers‟ strategies for guidance of socio-

emotional behaviours among preschool children using Moshi Rural District as the  case 

study. To realize the end, the study is organized in five chapters. Chapter one dealt with 

the problem which informed the study and its context, it also shows the value of this 

study. Chapter two focuses on the review of literature relevant to the study where the 

knowledge gap was identified. Chapter three deals with the methodological procedures 

of  collecting and generating the study data.  Chapter four presents analysis and 

discussion of the research findings. Chapter five provides a study summary, 

conclusions and recommendations. At the end of the study references and appendices 

are placed. 
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CHAPTER TWO 

LITERATURE REVIEW 

2.1 Introduction 

Creswell (2005) states that literature review helps a reader to share findings of other 

studies in relation to the study to be conducted. The review of literature for this study 

focused on three important issues, socio-emotional behaviours considered by parents 

and  preschool teachers as important among preschool children, parents and preschool 

teachers‟ strategies for guidance of socio-emotional behaviours among preschool 

children  and challenges facing parents and preschool teachers in guiding socio-

emotional behaviours among preschool children. 

2.2 Theoretical Framework 

Theoretical framework is a collection of interrelated ideas based on theories (Kombo & 

Tromp, 2006), a theory clarifies why things happen based on assumptions. There are 

various models, theories and paradigms on how socio-emotional behaviours can be 

guided. But approaches and strategies vary across individuals, society and culture. 

Life Mission Theory IV developed by Ventegodt and Eric (2003); Social Cultural 

Learning Theory by Bandura (1970); and Adlerian Theory of Behaviour  by Alfred 

Adler  (1870-1937) have been   selected for  guiding   this study. 

2.2.1 Life Mission Theory IV 

Life Mission Theory IV (LMT IV) developed by Ventegodt and Eric (2003) states that 

children are born with potentials which can be developed for about the first fifteen 
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years of their life. Children need holding/guidance more than anything, because of 

having weak power that cannot enable them to realize their purpose in life in terms of 

their   mind, feelings, emotions, gender and soul (wholesome). 

Life Mission Theory IV states that there are five existential dimensions which are 

mind, feelings, body, gender and soul of a child that should be met through 

acknowledgment, acceptance, awareness/attention, respect and care by adults/parent. If 

these needs are not met through holding/guidance, children modify themselves by 

denying central parts of their nature to adjust to their parents and situation. 

Poor or lack of holding/ guidance can be realized  in ways  such as, low self esteem, 

poor social functioning, loss of initiative, loss  of talent,  poor emotional intelligence, 

intention of doing evils, presence of anger, fear, shame, abusiveness and loss of interest 

in other sex. Also, poor holding may result into   power and psychosexual potency 

resulting in poor quality of life, poor health and low ability to function. 

Children may have unacceptable behaviours and personality if lack holding/guidance, 

during childhood. When children's needs are met, children are more likely to gain 

improved critical thinking skills, self-confidence, problem-solving abilities and 

capacity to cooperate with others (Nguraiya, 2004). 

This theory is applied in this study because, if children‟s needs are met through 

provision of guidance starting from early childhood, there is possibility of children to 

have good exisistence and acceptable behaviours realized through their emotions, 

feelings, gender, body and soul. Also, provision of holding/ guidance to preschool 

children relate to children‟s behaviours either positive or negative. Lack of 

holding/guidance to children during childhood may result to development of 
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unacceptable behaviours to preschoolers such as   anger, loss of motivation, fear, 

abusiveness, indeed evil and others. On the other side of the coin, proper 

guidance/holding to children during childhood could result to the development of 

acceptable behaviours such as attention, respect, obedience, confidence, hard working, 

cooperation and others.   

2.2.2 Social Cognitive Learning Theory 

According to Bandura (1969), development of behaviour of human being is a product 

of environmental and personal factors where an individual observes and imitates 

behaviours from a model; behaviour is reinforced by both psychosocial dynamics and 

methods of promoting it. 

Redding et al, (2000) explained that human behaviour is understood well in triadic, 

dynamic and reciprocal model in which behaviours, personal factors and environmental 

factors interact. Among the personal factors include self efficacy or individual 

capabilities to symbolize behaviors, learning by observing and reinforcement which 

strengthen the shown behaviours. 

This theory suited the present study as it provides an insight that an individual‟s 

behaviours are influenced by guiding strategies in school or home environment of 

children. Children observe and learn what is shown by societal members, thus, 

members of society could shape children‟s behaviours either positively or negatively. 

Thus, availability of parents and teachers who provide guidance to children is 

important for development socio-emotional behaviours to children. Also guidance of 

children behaviours has to consider personal and environmental factors of given 

children. 
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2.2.3 The Adlerian Theory 

According to Adlerian Theory by Alfred Adler (1870-1937), behaviour is well 

understood in three perspectives. Firstly, human behaviour is viewed as purposeful, 

goal directed and self determined, any behaviour shown has reasons and goals.   

Secondly, behaviour is motivated by desire to belong; humans are socially motivated to 

find their place in their families, at school and society as a whole. Finally, the Theory 

regards human behaviour as a holistic matter. Thus, effective guidance of children‟s 

behaviours demands the counselor, parent or guardian to understand well the shown 

behaviour by individual. Also, effective guidance can be done by studying and 

understanding an individual as a whole. 

According to Frew& Spiegler (2012) Adlerian Theory claimed that all behaviours are 

rooted in socially constructed meaning and can only be understood with reference to 

their socially embedded context. All behaviours have social meaning to the extent that 

guidance of children‟s behaviour need clear understanding of the meaning behind those 

behaviours, including children‟s social setting from family, school and community at 

large. Thus, guidance of children socio-emotional behaviours should involve the whole 

community and individual, an individual will be understood holistically to get the 

whole picture and motive for the shown behaviours for effective guidance. 

2.3  Socio-Emotional Behaviours Expected Among Preschool Children 

Parents and preschool teachers expect children to have some behaviour according to 

their demands and environment (Tobin et al., 1989). Preschools tend to meet the 

expectations of parents in accordance with a nation-wide format and a set of standards 

in connection with spirit of the country (Cherni and  Maad, 2010).  
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Lane & Pierson (2004) conducted a study to explore elementary school teachers‟ 

expectations of behaviour and social skills necessary in elementary school in California 

and observed that teachers view self-control and cooperation skills important for 

success but perceive assertion skills as less important. Their study that involved one 

hundred and thirty respondents who completed questionnaires showed that   primary 

and intermediate teachers view skills in the areas of self-control and cooperation as 

important for success and perceive assertion skills as less important. The majority of 

teachers identified seven social skills  among children and preschoolers, these are  

following  directions,  attending  to instructions, controlling temper with peers  and  

adults, getting  along with people who are different, responding appropriately when hit 

and using  free time productively. 

Brayfield & Korintus (2011) who studied the socio-cultural context of early childhood 

socialization in Hungary found that Hungarian parents tend to hold themselves 

responsible for teaching good manners and other values at home; parents expect 

caregivers to help children expand their cognitive and social skills.  However, parents 

do not support teaching basic reading and math lessons to very young children, 

believing that children can easily master these skills at school. Self-reliance is mostly 

valued by parents for young children to learn, both at home and in childcare centers by 

Hungarian parents. Other behaviours expected by Hungarian parents from preschoolers 

are good manners, love of life, sense of responsibility, tolerance, respect to others, 

religious faith, appreciation of beauty, generosity, courage, sense of thrift and hard 

work. 

Ngaruiya (1991) studied the influence of different pre-school models on school 

readiness among preschoolers in Nairobi   and found that preschool enables children to 
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develop some skills that are useful for learning and life at large. The study observed 

that socio-emotional development is affected by a number of factors including socio 

economic status of children. The study sampled 207 pre-school children attending 

different pre-school models in different socio economic status neighborhoods within 

the city of Nairobi in Kenya.  

The study indicated that social skills and emotional balancing among children should 

be enhanced through encouragement, interaction with teachers, plays and exposure of 

children to new social environments. Example of skills to be  developed among  

preschool children include  understanding  people‟s intentions, using social cues, 

interpreting  and influencing others' emotional reactions, expressing empathy, show 

morally relevant rules and behaviours. Other behavioural aspects include respecting, 

working independently, taking care of materials, curiosity, accepting responsibility, self 

esteem and confidence, following rules and instructions, playing and working 

cooperatively and  controlling tempers.  

Mtahabwa (2007) examined pre-primary educational policy and practice in Tanzania in 

urban and rural pre-primary schools and observed that parents in Masasi and Kinondoni 

focused more on preschool learning than other socio values.  Masasi parents believe 

that a good early childhood student is the one who studies successfully with a set of 

rules, asking good questions, staying quiet, a good listener, do not play too much and 

play with children who like to study and respect adults. 

2.4. Strategies and Approaches for Guidance of Preschool Children’s Socio-

Emotional Behaviours 

Rogoff (2003) and Ratner (2002) in Mtahabwa (2006) asserted that cultural beliefs 
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influence parents, teachers and children‟s general performance of daily activities. Also, 

children‟s world view and ways of approaching activities depend on the traditional 

beliefs from families in relation to instructional activities and childrearing approaches 

to teachers and parents respectively. Thus, approaches and strategies used for guidance 

of  behaviours are not uniform are determined by culture of a child. 

Children‟s behaviours are also determined by various philosophical values associated 

with cultural values such as collectivism and individualism. In collectivism, children‟s 

behaviours are cherished through compliance, obedience to commands, respect, respect 

for elders, interdependence and proper conduct (Mtahabwa, 2006).  

Individualists view individual‟s behaviours as independent element shaped by their 

preferences, needs, rights, and give priority more to their goals than that of others. 

Triandis, Butempo, Villareal, &Lucas,(1988) explained that in collectivism, 

interdependence between parent and children is maximized through guidance, 

consolation, and socialization, where in individualism, emotional detachment; 

independence and privacy of children are respected. Thus cultural values of a given 

society and group have to prevail with those of individuals. 

Kagan, Huston, Conger, & Mussen, (1999)  explained that American mothers mould 

their children to be active and independent (individualists) through self reliance and 

social skills, while Japanese mothers build a close loyalty to dependence on the mother 

and members of the family. Thus, American mothers play with their children in rooms 

aimed at making children vocalize, smile, and laugh; while Japanese mothers remain 

very close to their young.  It is possible seeing American children more active, vocal, 

and spontaneous than Japanese. This implies that strategies in guiding children‟s 

behaviours are not uniform from one society to another. 
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 2.4.1   Approaches for Guidance of Preschool children’s Socio-Emotional 

Behaviours 

2.4.1.1 Rudolf Dreikurs Child Guidance Approach 

One cannot effectively guide behaviours of children without analyzing the goals and 

factors which motivate the given behaviours (Dreikur, 1968). Children‟s goals for 

behaviuor result from attention, power, revenge and display of inadequacy. Children‟s 

behavior is driven by their beliefs about what takes to belong, and at times these beliefs 

may drive a child to what is called misbehavior. Children may believe that the only 

way to belong at a certain time is to be the center of attention, or to have the power. At 

other times, may feel that, they do not belong to some environment, and they seek to 

hurt others (Dreikurs, 1968). Thus strategies to be used in guiding social behaviours 

depend on what bring the social behaviours. 

2.4.1.2 Gordon’s Teaching Effectiveness Model 

The foundation for mutual respect is laid in early infancy, as adults handle and respond 

to  kids  in a way that conveys respect for what they are communicating 

(Gordons,1977). Adults identify which behaviours are acceptable and which are not; 

when problems arise the source of the problem is known to either parent or children. 

Thus, the methods of handling behaviours depend on the ownership. The role in 

behavior management is to promote ways through which parents and teachers can 

empower student to self-regulate their behavior through modeling, and teaching 

students how to conceptualize and solve problems for themselves (Malmgren, 2005). 
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2.4.1.3 Behaviour Management Approach 

The underlying philosophy within this approach is that children„s behaviour is 

controlled by the environment, behaviours can be changed through some kind of 

environmental manipulation. The approach deals with observable traits such as crying, 

hitting or whining as opposed to unobserved qualities such as jealousy, insecurity or 

separation anxiety. Children must be aware that behaviour shown is accepted or not. 

This can be done by reward, reinforcement, punishment or directions given soon after 

the shown behaviours (Crider, Goethals,  Kavanaugh,  & Solomon,1986). 

2.4.2. Guidance Strategies Used by Parents and Teachers 

(a) Reinforcement 

This is about any response given to strengthen a shown behaviour and makes it more 

likely recur (Huffman, 2004). This involves all measures taken by teachers and parents 

to strengthen shown behaviours by early childhood learners in their either learning 

activities or at home, especially when children are engaged in positive rather than 

negative behaviours. There are negative and positive reinforcement. In positive 

reinforcement stimulus that strengthens the desired behaviour is presented to children; 

while in negative reinforcement stimulus that decreases the occurrence of desired 

behaviour is removed from children.  

(b) Treating Children with “Unconditional Positive Regard 

Children deserve love and respect, showing either accepted or unaccepted behaviours. 

Parents and teachers can teach children appropriate behavior by calling attention to 

positive behavior, rewarding children with hugs and kisses, and setting and enforcing 
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clear consistent limits (Harrelson, 2009). Let children know that teachers do not 

approve inappropriate behavior, but always approve their love to them. 

(c)  Interrupt or Stop Behaviors 

Harmful or unfair behavior observed by teachers or parents are also prevented. The 

strategy is important at the beginning of early years of children because, learners at 

tender ages are able to acquire self control and learn about social expectations.  Adults 

have to develop tolerance for a certain amount of noise, clutter, and attention seeking 

behaviour. As long as children‟s activities are not infringing on the rights of others, it is 

often best to take a breath, rather than to speak (Adlem, 2008). 

(d) The Time-out Technique 

The technique is used to control occurrence of behaviour by withdrawal of privileges in 

the occurrence of undesirable behaviour. A child who disrupts classmates in the library, 

for example, will probably do so because she is reinforced by doing so. The loss of 

library privileges or sitting alone for a period of time may prevent a child from getting 

positive reinforcement for a specific behaviour (Adlem, 2008). 

(e) The Modeling Technique 

The pupil is made to observe a role model who demonstrates desirable behaviour, or 

condemn undesirable behaviour because people learn about their environment by 

observing others‟ behavior, using a model (Huffman, 2004). Latouf (2008) stated that 

Bandura emphasizes on modeling or observational learning where children can learn 

moral and behavioural aspects by observing behaviour of other people in the social 

environment. Children will demonstrate the same behaviour as observed from the 
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model whether acceptable or unacceptable. Thus, children can learn behaviours from 

other people regardless they   are acceptable or not. 

(f) Problem Solving 

Children are helped to develop skills and strategies for resolving conflicts, either 

among themselves or with adults. Children are enabled to enlist some ways of dealing 

with problems evaluating, possibilities and selecting the one that satisfies both parties 

and finding ways of implementing and affirming possible solutions. This strategy 

depends on mutual respect between student and teacher (Adlem, 2008). 

(g) Discussion 

Talking to children about their behaviours can be effective in guiding socio-emotional 

behaviour among preschool children. Teacher can enlist methods that will help children 

to change an undesirable or desired behaviour by discussing it with them, but children 

must have adequate verbal skills. There is a possibility for a child to agree to make 

some behavioral changes, if a teacher or parent promises to support the child and be 

there to help or remind him (Essa, 2007). 

(h) Redirecting or Diverting When Appropriate 

Children can be engaged or substituted in activities as a way of removing some 

behaviours. When adults redirect children‟s activity, they assume responsibility for 

solving a problem which children have been unable to resolve through other guidance 

strategies, children should be redirected towards activities that are in line with their 

needs (Adlem, 2008). By redirecting children to some other activities they get 

opportunity of evaluating and learning themselves from their own deeds and activities, 
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also they deal with those new assigned activities assuming that, they are highly valued. 

(i) Teaching Behaviours/Social Skills. 

Guiding social behaviour is a process that prepares a child to be adjusted with the given 

environment maximally (Biswalo, 1986). So if a teacher or parent has discovered that 

children show behavior with doubts, social skills and behaviours should be taught to 

children. These skills will enable children get mental skills of interacting with 

environment by using acceptable ways. 

(j) Punishment 

Parents and teachers can use punishment in guiding children‟s behaviours. Punishment 

is a stimulus whose presentation decreases the probability of the shown unwanted 

behaviours to occur. Punishment can be negative or positive.  

Positive punishment is where any stimulus presented stops the shown unwanted 

behaviours while negative punishment is when the removal of stimulus from a child 

brings the possibility of removing unwanted behaviours (Huffman, 2004). 

Mtahabwa (2007) pointed out that, like the Masasi parents, the Kinondoni parents spent 

a lot of effort in the education of their children, the Kinondoni  parents also were 

teaching children to love and respect others,  praising good behavior, talking to the 

child,  reprimanding or beating the child as response to  misbehavior and giving the 

child little time to play. However it has to be recognized that the use of some other 

forms of punishment has negative impact to individual and punished individuals; thus, 

the users of those punishment have to think twice before using punishment chosen. 
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2.5 Challenges in Guiding Preschool Children’s Socio-Emotional Behaviours  

Guiding socio-emotional behaviours is complex and a challenging activity because 

children live in complex, dynamic environment. Children have many tasks which shape 

their behaviours, such as learning how to act and move in these settings, selecting some 

and rejecting the given environment and settings and also learning how to build and 

redesign them (White, 1996).  

(a) Poor Cooperation Between Parents and Early Childhood Educators  

Aisinanoglu,  Ozbey,  &  Kesicioglu (2012) conducted a pretest posttest study  on 

social skills in Turkey among  preschoolers and observed   that, school and family 

cooperation in handling and shaping children behaviour is important;  it is  difficult  for 

the teacher to cope with the  behaviors which the family did not accept.   

Also, some parents disvalue the significance of early child hood education because 

children do not deal much with academic skills (Erden, 2010); some see preschools as a 

play ground thus there is poor cooperation between schools and parents. 

Poor parenting practices contribute to the problem of behaviours to children (Davies, 

2008). There are number of incidences to be looked at; for example, some children are 

left to take care of themselves as parents seek to improve their financial fortunes. Some 

children from divorced families show decreased functioning in academic performance 

and display oppositional behavior, or signs of anxiety and depression. Also, children 

show poor interests and ability to concentrate in class, poor attendance and poor 

willingness to participate in class (Whitemarsh, 2008).  
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In a qualitative study done by Abbas (2007) to investigate how teachers dealt with 

learners‟ social problems in Cape Town, it was found that while some parents were co-

operative and supportive when teachers contacted them for dealing with learner‟s 

behaviour, teachers complained that other parents were un-co-operative. The findings 

revealed that parents did not have the time to deal with their children‟s problems as 

they left for work very early in the morning and came home late in the evening. 

Learners were left to organize their day on their own. 

Ndomondo (2010) examined the nature of home and preschool environment and their 

role in promoting early childhood learning in Moshi Municipality; the study observed 

that most of the mothers from low socio-economic families were preoccupied with 

income generating activities and household chores. Nonetheless they managed to teach 

their children how to read, write and arithmetic during the evening hours. This shows 

how little time spared is devoted to academic skills and economic activities and not in 

children‟s behaviours. 

(b) Lack of Skills and Knowledge in Guiding Behaviours  

There is a high rate of students removed from preschool classrooms for behavior 

problems, some children arrive at school with difficult social behaviours and some 

come to school without social skills required to learn (MacCabe, & Frede, 2007). Also, 

some preschool teachers are not accustomed to seeing children who are extremely 

aggressive with peers, who are successful at resisting adult influence, and who bite, 

kick, and hit their teachers to hurt (Walker, 1999). 

In a study by Goldsmith (2008) where ten mothers were interviewed on their  

experiences of parenting  young children  who first engaged in challenging behaviors in 
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Minnesota, it was found that parents are tireless advocates for their children, but do not 

know what to do; parents want their concerns to be heard by medical and education 

professionals. It was recommended that parents should link between their children and 

all of the systems that their children encounter. If educational and societal goal is to 

provide young children with important skills, parents whose children show those 

behaviours must be involved 

Serakwane (2007) investigated the meaning attached to the term discipline in schools 

and strategies used to maintain discipline in Pretoria and found that most educators 

struggle to find alternatives of handling learners they teach. Some teachers suffer from 

stress and consider leaving teaching because of their failure to deal with learner‟s 

behaviours resulting from lack of training. The study explained that there is a need to 

shift from punitive measures to other strategies because society is dynamic. 

Kweka,  Binagi, &  Kainamula, (2000) studied the situation of early childhood 

education in Temeke district and observed that most of teachers in the pre-schools were 

untrained Form Four or Standard Seven leavers. The study used purposively sampled 

respondents, giving information through documentary review, observation and focus 

group discussion. It was disclosed that some teachers who were attending preschoolers 

did not know what to do in class. Thus, guiding children behaviours was a complex 

activity, because is like allowing children to become parents. 

(c) Individual Child’s Social Behaviours 

Some children show behaviours associated with social skills deficits (Merrell & 

Holland, 1997). When a child like this is taken to preschool, it becomes not easy to be 

handled by teachers, services for this child need medical and historical part for 
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effective guidance ( Crinic, Hoffman, Gaze, &Edelbroak, 2004). Thus, guiding social 

behaviours to children like these require collective efforts from parents, teachers and 

medical experts otherwise teachers or parents cannot guide them towards required 

behaviours either at home or school settings. 

Morse (2009) studied preschool teachers‟ thoughts about training on how to handle 

children‟s behavioral problems in their classrooms in Florida and disclosed that the 

majority of preschool teachers surveyed, desired to have more training on handling 

behavioral problems in the classroom. They were not sure about how to handle 

behavioral problems in the classroom. 

Betawi (2010) studied the relationship between teacher‟s credentials and child-rearing 

beliefs and preschool children‟s social development at Jordan/Amman private schools 

and found that there was significant relationship between teachers‟ credentials and 

preschool children‟s social development, behaviour problems and academic 

competence. The study recommended that teachers should have degrees in ECE with 

solid training, experience and democratic beliefs. Knowledge of young children‟s 

social development can help teachers to promote preschooler‟s social skills and 

behaviors. This has to discourage the tendency of using teachers who do not have skills 

of handling preschoolers. 

 (d) Influence of Media and Modern Means of Communication 

Children can be socialized by various agents either negatively or positively. Among the 

agents are the exposure media and modern mean of communication. This is a challenge 

to parents and teachers with their strategies on guiding socio-emotional behaviours, 

because media and modern means of communication involves movies, films and 
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programs which sometimes destroy children‟s behaviours. 

Gentile, Linder, & Walsh, (2003) agreed that children who consume more media 

violence in early childhood are more verbally aggressive, relationally aggressive and 

physically aggressive later in the school year, also children are likely to have a hostile 

attribution and to be less pro-social in later in the school years.  Oliver (2000) studied 

the effect of violent internet games on children and juveniles in South Africa and 

observed that violent internet games relate to children juvenile problems.  

He recommended that media literacy skills should be taught to children as a strategy of 

helping them avoid negative consequences associated with the internet.  

Thus, parents can help children distinguish between fantasy and reality; teach children 

that real life violence has consequences. Mtahabwa (2009) explains that culture and 

learning are inseparable; children learn through socialization according societal cultural 

values through early childhood education as stated in some documents but in some 

societies learn through media. 

 (e) Nature of Curriculum Used in Early Childhood Education 

Guiding socio-emotional behaviours among preschoolers is also affected by curriculum 

used in preschools, these documents sometimes are not clear on which skills should be 

developed, to the extent that preschool teachers do whatever they want. Preschool 

curriculum should bring holistic development by offering young children support and 

encouragement as they strive to become confident and competent social beings, 

problem solvers, decision makers and composers. Above all it gives children 

recognition and respect as they endeavor to act on, understand, and expand the world 

which they already know (NOUN, 2010). 
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Pickens (2009) evaluated an early childhood socio-emotional program aimed at 

promoting preschooler‟s social skills and reducing behavior problems in Miami, he 

explained that most preschool curricula focus on building the child‟s cognitive skills 

forgetting other domains to children.  Also, many of early preschool teachers in some 

schools are not well trained to promote socio-emotional development, emotive 

language skills and how to deal with classroom behavior problems (Marcon, 1993). 

Bose (2010) studied the status of early childhood care and education in Botswana 

which established an absence of a prescribed curriculum and a very low rate of formal 

training of the early childhood education. The study comprised of 39 teachers from 39 

ECE centres in the neighborhood. The study observed that only 54% of teachers 

appreciated holistic development in early childhood programs tied to physical, 

cognitive, emotional as well as social domains; the remaining percentage promoted a 

combination of some of the developmental aspects, neglecting some crucial ones. 

In Tanzania Educational and other important policy documents have put little attention 

on cultural values to be articulated through early childhood education. Much emphasis 

is put on academic skills. Mtahabwa (2007) asserted that some of preschool teachers do 

not use current syllabus and some do not have syllabus at all, in his study three out of 

four preschools had no syllabus, thus handling preschool children is done by teachers 

wishes and experiences and most of them emphasize on cognitive skills. This signifies 

that dealing with the guidance of children‟s behaviours in early childhood in Tanzania 

is less valued activity. 
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(f) The Influence of Living Environment 

Preschool children do not live with parents and preschool teachers only; they live and 

interact with other members of society. Guez & Allen (2000) explained that 

environment has a significant influence on the individuals‟ development of behaviour 

and attitudes; this can be positively or negatively. Unhealthy and healthy environment 

will adversely and positively affect development and behaviour of preschool children.  

From the environment is where children learn acceptable and unacceptable language, 

discipline, respect, cooperation, interaction and other moral values according to the 

given society and culture. This is a challenge to the guidance of preschool children‟s 

socio-emotional behaviours because teachers and parents‟ efforts at school and home 

environment respectively become meaningless. It is true that teachers and parents can 

take efforts but these children spend some other time with other members of 

environments who give bad role model. 

2.6. Conceptual Framework 

A conceptual framework describes the main things to be investigated in the study, 

including the key factors and the presumed relationships among them (Miles and 

Huberman, 1994). Life Mission Theory IV developed by Ventegodt and Eric (2003) is 

the selected theory which gave conceptual framework to guide this study. However, the 

framework was modified by the researcher. The Theory involves seven variables but 

this study used three variables which are existential dimension, holding dimension and 

consequences of holding. 

The first variable is the existential dimension or guidance which involves mind, 

feelings, body, gender and soul (wholeness) of the child; these elements or areas to be   
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developed and guided so that the child acquires the required behaviour from either 

preschool teachers or parents. Failure of holding has negative consequences on child 

development including behaviour, it has to be understood that holding (Guidance) or 

development of existential dimension is done during childhood period. 

The second variable is holding dimension which involves guiding strategies used by 

adults so as to develop and guide feelings, mind, body, gender issues and soul of 

children. The purpose is to enable children to have acceptable rate of development, 

including socio-emotional behaviours. Holding of existential dimension is done to meet 

five needs of children which are acknowledgement, acceptance, awareness or attention, 

respect and care. If these needs are not met though guidance strategies during 

childhood, children will be affected negatively in terms of development and socio-

emotional behaviours. 

The third variable involves behaviours either acceptable or unacceptable resulting  

from  holding/guidance activities so as to  meet important five needs  for developing 

children by their feelings, emotions, gender, mind and souls. Hence, failure or 

successful holding in connection to meeting children needs has direct influence to the 

child development and behaviour at large, either positive or negative behaviour. For 

instance, poor or lack of holding results to  unacceptable or acceptable behaviours 

observed in respect, obedience, attention, cooperation, calmness, self-care and 

property, poor emotional intelligence, loss of initiative, motivation and others. 

However, guidance strategies used in guiding children‟s socio-emotional behaviours 

are not uniform; they are determined by factors such as culture, preschool teaching and 

learning environment, nature of community around children, parenting style, preschool 

curriculum and individual and environment factors.  
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From the explanations above, the framework is relevant in this study, because 

existential dimension discussed above signify those socio-emotional behavioral issues 

that need holding/guidance,  those needs can be met  through application of  various 

guiding strategies like reinforcement, time-out, modeling, life skills training, problem 

solving, discussion, directing and prohibiting  the shown behaviour. 

Holding  may bring results that can be negative or positive behaviour, those results can 

be realized in personality  through  unacceptable or acceptable behaviours  such as in  

respect, obedience, attention, cooperation, calmness, self-care and property, poor 

emotional intelligence, loss of initiative, motivation and others. Also, the process of 

holding through guidance strategies should start at early childhood in the first fifteen 

years of the child. 

But all those activities are either encouraged or discouraged by a number of factors 

such as parenting style, culture in which the children are brought up, early childhood 

and learning environment, nature of curriculum used in preschool education and child‟s 

living  environment.  
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Figure 2. 1: Conceptual Framework 

 

Source: Modified from Ventegodt & Mervick (2003) 

2.7 Synthesis of Literature Review and Research Knowledge Gap 

Studies reviewed have shown that guiding socio-emotional behaviours among 

preschoolers is important to both preschoolers and society because preschoolers will 

one day become members of society. Also, early childhood behaviours are strong 

predictors of adulthood behaviours, if behavioral guidance is not effectively done 

during early childhood it will be costly in adulthood. 

CONSEQUENCES 

                 3 

DIMENSION OF 

EXISTENCE 

1 

 DIMENSION OF HOLDING 

                    2 

AWARENESS 

DIMENSION OF 

GUIDANCE 

 Feelings of a 

child 

 

 Mind of child 

 

 Soul of  a child 

 Body of a child 

 

 Gender of a 

child 

 

RESPECT 

CARE ACKNOWLEDGEMENT ACCEPTANCEE 

 EXPECTED 

BEHAVIOUR 

 Attention 

 Charming 

 Respect 

 Obedience 

 Hardworking 

 Confidence 

 Cooperation 

 Learning hardly 

 Love &Friendly 

 Calmness 

 

GUIDANCE 

STRATEGIES 

 Reinforcement 

 Life skills training 

 Redirecting 

 Problem solving 

 Modeling 

 Positive regard 

 Ignoring 

 Interrupt 

 Rules & regulations 

 



35 

 

Guidance of socio-emotional behaviours is not a uniform process; it is determined by 

culture, parenting style and beliefs from teachers and parents, early childhood teaching 

and learning environment and the nature of curriculum used in ECE. There are 

challenges which impede guiding of socio-emotional behaviours at preschools; these 

challenges can be associated to teachers, parents, environment, nature of shown 

behaviours and nature of curriculum used in preschool.  

Also, guidance of socio-emotional behaviours in ECE in Tanzania is not much 

researched; most researchers deal with behaviours at primary and secondary school, 

thus, this study dealt with the guidance of socio-emotional behaviour among 

preschoolers using Moshi Rural District as an area of study. 
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CHAPTER THREE 

RESEARCH METHODOLOGY 

3.1 Introduction 

Research methodology does not only involve research methods, but also logical 

explanations behind the methods used should be considered in the context of the study 

(Kothari, 2004). This chapter discusses research design, the research approach, and 

location for the study, study population and sampling procedures. The chapter also 

discusses data collection methods, reliability and validity of the instruments, data 

analysis,  reflexivity on data collection and ethical considerations.  

3.2 Research Design  

Merriam (1988 in Nkabinde, 2007) explained that research design is a plan for 

assembling, organizing and integrating information and its results in research findings. 

Also research design is a strategic framework for action serving as a bridge between 

research questions and the actual operation of the research by guiding the researcher in 

stages of the research to reach the determined goals of the given study (Terre Blanche 

& Durrheim, 1999). 

The current study deployed a case study design. According to Osso and Onen (2005), 

the case study design aims at describing and explaining rather than predicting a 

phenomenon. The case study design studies what is happening as it is lived by people 

with small numbers of instances to be researched (Descombe, 2007).The case study 

design was used to get an in-depth information from participants on how to guide 

children‟s socio- emotional behaviours either in school or home settings.  
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The researcher entered the field with an open mind where the reality  was unfold from 

natural setting based on the insiders‟ perspectives from the  research participants. This 

design has been chosen because this design focuses on a single unit, such as one 

individual, one group, one organization, or one program, the goal is to arrive at a 

detailed description and understanding of the entity. 

Also, this design uses multiple methods to get in depth information. This study has 

used three methods in studying guidance of socio-emotional behaviours among 

preschool children (Ary, Jacob, Sorensen, & Asigher, 2010). Similarly, Denscombe 

(2007) pointed out that the case study design is much useful when a researcher  intends 

to get in-depth information  by using multiple sources  and the study is conducted on 

the natural setting of the given phenomenon.   

3.3 Research Approach 

This study utilized the qualitative research approach to guide the processes of data 

collection, analysis, interpretation and conclusion drawing. The study employed 

qualitative approach to understand guidance of preschooler‟s socio-emotional 

behaviours from the perspectives of the local population; the approach was effective in 

obtaining culturally specific information about the values, opinions, behaviors, and 

social contexts of populations (Mack, Woosong, Macqueen, Guest, & Namay, 2005). 

Omari (2011) explained some of features of qualitative approaches such as observation 

of natural settings in collecting data; data are collected in form of words, pictures, 

records and artifacts and not in numbers.  The approach allows flexibility, respondents 

make sense out of their lives and data collected are analyzed inductively. All these 

features were observed in this study. Data were collected directly from learning and 



38 

 

home environments where socio-emotional behaviours are shown and guided. 

Quantitative aspects were applied in computation of frequencies to bring the better 

understanding of collected information and interpretation. 

3.4 Location of the Study 

The study was done in Moshi Rural District in Kilimanjaro Region using public 

primary schools that provide ECE. The District is bordered by Rombo District in the 

North, Hai district in the West, Mwanga District and Kenya in the East and to the South 

by Manyara Region. The 2002 Tanzania National Census shows that the population of 

the Moshi Rural District was 402,431(NBS, 2002).  

Moshi Rural District council is administratively divided into 31 wards. The district is 

endowed with the highest mountain in Africa, mountain Kilimanjaro which attracts 

many tourists, the district is the second biggest tourist town of Tanzania after Arusha 

town. 

The location chosen resulted from the premises that each society has its own purpose 

for establishing preschool education and guiding socio-emotional behaviours which is 

subjected to the environmental and cultural values (Tobin et al., 1989).  Kagan et al 

(1990) explained that, child rearing practices are not uniform, they are specific 

according to the nature of environment, parenting style and cultures.  Selection of the 

research area is important because of influencing usefulness of information from the 

planned participants; the area should be relevant to the research questions and 

objectives (Kombo & Tromp, 2006). 
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3.5 The Study Population  

Population refers to the total number of subjects or environment of interests to the 

researcher. Population is defined as all members of any well-defined class of people, 

events, or objects which give a sample in a research (Ary et al., 2010).  Population is 

the totality of any group of individuals or units, objects or items which give samples for 

measurements (Kombo & Tromp, 2006); and Omari (2011). Population of the study 

can be accessible or target, the target population signifies a group of participants aimed 

by the researcher while accessible is a group of participants who are easily available 

but with needed information. The target population for this study involved some public 

selected preschool teachers and parents whose children attend early ECE in Moshi 

Rural District.  

The early childhood years are critical time for developing social competence; thus, 

teachers play an important role in mediating and intervening on behalf of young 

children shown socio-emotional behaviors (Kaiser & Rasminsky, 2007). Epstein (1992) 

said that family and parents provide education, guidance and instruction on how a child 

should behave according to society demands and cultural values. 

3.6 Sampling Procedures 

This study used purposive random sampling te to get preschool teachers from public 

schools and parents whose children attend preschool classes in Moshi Rural District. 

The goal of using purposive sampling was to select individuals for case study who are 

information rich with respect to teachers‟ purpose (Gall, Gall, & Gorg    2005).  
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This sampling involves situations where the researcher already knows something about 

the specific people or events and deliberately selects particular ones because of their 

relevance and ability to produce the most valuable data (Denscombe, 2007). 

Participants were selected with a specific purpose in mind that they had relevant 

information to the topic of the investigation. The study involved teachers and parents 

because had to produce the most valuable data. Parents and teachers were involved in 

this study because, they observe and provide guidance to preschool children‟s 

behaviours either at school or home environment. Head teachers were involved because 

of their leadership role to ensure at school, children get good care as far as guidance of 

socio emotional behaviours is concerned  

3.7 Sample Size   

Borg and Gall (1997) state that in educational research, the researcher learns something 

about a large group of people by studying a small group of people. The large group is 

population and the small is a sample. The sample is a small proportion of population 

selected for observation and analysis in a given study (Omari, 2011). The purpose of 

drawing a sample from a population is to obtain information concerning that 

population. It is much important that the individuals included in a sample constitute a 

representative cross section of individuals in the population. Samples must be 

representative of the given population so as to give the true picture of the studied 

population (Ary et al, 2010). 

The study used 41 informants who were seven head teachers, seventeen preschool 

teachers and seventeen parents with children attending early childhood education, all 

informants were selected from public primary schools. Among these seventeen parents, 

eight were used in semi structured interviews and nine were involved in the FGD. Also, 
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from seventeen preschool teachers, seven were interviewed and nine participated in 

FGD.  All seven Head teachers involved were interviewed on how they pay 

contribution on guiding socio-emotional behaviours among preschool children at their 

schools.  

3.8 Methods of Data Collection 

Methods of data collection signify the ways the researcher uses to collect data from the 

respondents (Kothari, 2004). For the purpose of this study, interviews, focus group 

discussion and documentary review were deployed   in getting information. 

3.8.1   Semi-Structured Interviews 

The study deployed semi-structured interviews where a researcher got raw data from 

preschool teachers, parents and head teachers. This method involved a set of questions 

prepared and administered by the researcher through verbal communication in a face to 

face interaction between a researcher and participants of a study (Kothari, 2004). 

The choice of semi structured interview aimed at gaining in-depth information on how 

socio-emotional behaviours are guided at either school or home. Denscombe (2007) 

asserts that when the researcher intends to get opinions, feelings, emotions and 

experiences on the proposed study, semi structured interview is the suitable method, 

because information need to be explored in depth and in detail rather than simply 

reported in a word or two. 

The involved informants expressed their views on guiding socio-emotional behaviours 

freely and in flexible means. The data collected through this methods included 

expected socio-emotional behaviours, strategies used to guide socio-behaviours and 



42 

 

challenges in guiding preschooler‟s behaviours. The note taking technique was used to 

record data from parents, preschool teachers and head teachers. 

3.8.2 Focused Group Discussion (FGD)  

In the FGD, discussants discuss issues and express their feelings or opinions that might 

not be seen if interviewed individually, individual reaction on discussed issues is also 

observed (Gall et al., 2005). There were two groups used in collecting information 

through this method, one for parents and one for teachers each with nine informants. 

The FGD session were held at two different schools. There were many reasons which 

brought the choice of this method in collecting data as explained by Mack et al. (2005). 

Firstly, focus groups are effective for capturing information about social norms and the 

variety of opinions or views within a population, the richness of focus group data 

emerges from the group dynamic and from the diversity of the group. 

Also, participants influence each other through their presence and reactions to what 

other people say; not everyone will have the same views and experiences because of 

differences in age, gender, education, access to resources, and other factors many 

different viewpoints  expressed by participants had rich information. The use of more 

than one method enhances validity and reliability of findings, because a piece of 

information can be obtained in FGD and not on the other methods. The data collected 

through this method included expected behaviours from preschoolers, strategies used to 

guide behaviours and challenges faced in guiding preschooler‟s behaviours. The note 

taking technique to record data from parents and preschool teachers. 
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3.8.3 Documentary Review 

Documentary analysis was used in this study; the process involves a detailed and 

systematic examination of documents within a given organization aimed at examining   

pattern or themes for a given study (Leeds & Ormod, 2001). The researcher intended to  

examine  minutes of school-parent meeting on children‟s‟ socio-emotional behaviours, 

records on students‟ socio-emotional behaviours, preschoolers‟ progressive reports, 

teachers‟ guides and preschool syllabus in relation to the guidance of children‟s‟  socio-

emotional behaviours. Most schools did not have these documents, only one school out 

of fifteen visited prepares progressive report for preschoolers as shown on table 4.6.  

The researcher used this method in collecting data firstly to maintain validity and 

reliability of findings and secondly to get written information on how preschool 

children‟s socio-emotional behaviours are handled officially as documented. 

Moreover, (Denscombe, 2007) gave three advantages documentary method. Firstly, 

vast amounts of information are held in documents depending on the nature of the 

documents; secondly, documentary review provide a cost-effective method of getting 

data, particularly large-scale data such as those provided by official statistics and lastly 

permanence of data where documents provide a source of data which is permanent and 

available in a form that can be checked by others. The data were recorded through note 

taking technique where the researcher passed through documents from all the fifteen 

school involved in this study 
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Table 3. 1: Summary of Data Collection Instruments, Source and Analysis Plan 

Instrument  Source of data Type of data. Data Analysis Plan 

S/ interview • Preschool 

teachers 

• Head teachers 

• Parents/guardians  

Guidance of  SEBs  Development of themes 

(Miles and 

Huberman,1994)  

FGD • Preschool-

teachers  

• Parents/guardians 

Guidance of  SEBs  Development of themes 

(Miles and 

Huberman,1994) 

Documentary 

review 

• Minutes on  

SEBs, 

• Records on  

SEBs 

• Progress report on 

SEBs. 

• Preschool 

syllabus. 

Information on  

preschool 

children‟s SEBs 

Development of themes 

(Miles and 

Huberman,1994) 

 

Source: Field Data, (2013). 

 

3.9 Reliability and Validity  

 According to Merriam and Associates (2002), all researchers aspire to produce valid 

and reliable knowledge in an ethical manner; producers as well as the consumer of the 

research want to be certain that the research findings contain truth, thus validity and 

reliability issues are important in any research.  

3.9.1. Validity of Instruments 

Validity in research signifies the extent to which an instrument measured what it 
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claimed to measure (Ary et al, 2010). The researcher asks himself whether the used 

instrument brings intended results (Omari, 2011).  

Validity refers to the extent to which an instrument measures exactly what it purports to 

measure and nothing else; validity is specific to some particular use.  In qualitative 

data, validity is judged in honest reporting, interpretation of experiences, richness and 

scope of information achieved and the use of triangulation and the objectivity of the 

researcher (Cohen at el., 2000). The researcher used various methods to observe 

validity.  

Firstly, more than one method was used in collecting data; the study used interviews, 

FGD and documentary review. Triangulation was used to avoid bias or distort the 

researcher‟s picture being investigated; the more the methods contrast with each other, 

the greater the researcher‟s confidence in the information to be collected (Denscombe, 

2007). Also, using of back translation Mtahabwa (2007), the interview schedule, items 

for FGDs prepared in English were translated in Kiswahili so as to enable participants 

to understand the items and produce the required responses.  

To observe the validity the following means were adhered to as explained by (Cohen et 

al, 2007). Firstly, is selecting appropriate instruments for gathering data required, that 

is why documentary review, interview and FGD were used. Secondly, avoiding any 

ambiguity of instructions and questions the researcher ensured that instruments used 

were clearly understood. Also, research informants were selected carefully to collect 

required data, because of this purposive random sampling was used. 

 Moreover, to ensure the validity tools used for data collection were discussed and 

considered for expert review. The tools were given to the supervisor and other 
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educational specialists who gave   some critical comments that enabled collection of 

required information 

3.9.2 Reliability of Findings 

Reliability is the degree to which measuring procedures give consistent results; this is a 

term that describes the extent, to which the used instruments in research give consistent 

results or outcome across time, places and researcher (Omari, 2011). According to 

Lincolin and Guba (1985) cited  in Cohen,  Manion,  & Morrison,   (2007),  the suitable 

term for the term reliability in qualitative research  can  termed  as credibility, 

neutrality, conformability, consistency or trustworthiness. However, meaning remains 

the same as stability of observations, if the study had been observed at a different time 

or in a different place with a different researcher.  

The major purpose of addressing reliability is to enable researchers to feel confidence 

that their measurements are not affected by a research instrument that gives one reading 

on the first occasion it is used, and a different reading on the next occasion when there 

has been no real change in the item being measured (Denscombe, 2007). 

To improve reliability of the research, the following points were maintained. First, the 

length of instrument was observed critically, the longer the instrument the greater the 

reliability. Thus, the researchers ensured that the used instrument had enough items to 

capture the intended objectives of the study. Secondly, more than one instrument were 

used in the collection of data, if information is missed in one instrument, can be 

obtained in the other one, this study deployed interviews, FGD and documentary 

review. 
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3.10  Data Analysis  

Ary et al (2010) state that data analysis involves reducing and organizing the data, 

synthesizing, searching for significant patterns, and discovering what is important.  The 

researcher organizes what was seen, heard, and read and make sense of it to create 

explanations, develop theories, or pose new questions. Data analysis entails separation 

of data into constituent elements, or examination of data, to distinguish its component 

parts separately and in relation to the whole (Onen & Oso, 2003).  Maxwel (2005 

quoted by Ary et al. 2010) states that, data analysis in qualitative research starts with 

data collection and ends at the report writing. Thus, data analysis  involves the study of 

raw information from the field  in order to comprehend  meaning behind those data, the 

researcher at this stage is required to read and re-read them to discover the general 

principles and philosophy  underlying a particular phenomenon so as to give clear  

information  about investigated phenomenon 

The study used Transcendal data analysis plan by Miles and Huberman (1994). In 

Transcendal plan, data analysis is viewed as a comprehensive activity describing 

relationship among given social phenomena based on regularities and sequences linked 

to studied phenomena. The Transcendal approach involves three interrelated   stages 

which are data reduction, data displays and drawing and verifying conclusion. 

Data reduction, this stage is about selecting, focusing, simplifying abstracting and 

transforming raw data from the field. At this juncture; data were summarized, sorted 

and organized so that drawing conclusion was distantly predicted. To reduce bulkiness 

of raw data from the field, coding of data was done by involving the following steps.  
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• The researcher familiarized with collected data and condensed them without 

loss of information;  

• Secondly, different levels of lists were developed determined by the research 

questions and raw data from the field. 

•  The researcher gave labels to collected data (coding) for finding themes, 

clusters and patterns. 

Data display involves organization and assembling of information data which are made 

compact, because qualitative data are bulky, voluminous and dispersed. At this stage, 

bulky information were shown, organized and summarized on various ways. This stage 

brought easy outlook of data where meaning and themes emerge for justification and 

drawing of conclusion.  

Drawing and verifying conclusions: here the researcher started to think and decide on 

the meaning and themes emerging from the data. Before drawing conclusions on the 

emerging themes and meaning, the researcher passed through the following stages. 

• Firstly, looking at alternative or competing themes. The purpose was to avoid 

repetition of meaning and themes.  

• The outliers were reviewed to examine whether the emerged meaning and 

themes related to the objectives of the study.  

• Cross-checking of information through emerged meaning and themes. The 

purpose here was to weigh the validity of information though was obtained 

through different methods. 
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3.11 Reflexivity in Data Collection  

Cresswel  (2003) in Bitar  (2010)  recommends that  the researchers  should include a 

statement of   their  past experiences  in  their studies   to enable  audience understand 

well  a  given  study specifically a topic, setting  and participants of the study.  In 

qualitative research, this is called reflexivity, where the researchers analyze their role as 

constructors and interpreters of the social reality being studied in the given topic (Gall 

at el., 2005). The researchers describe the way their personal experiences; beliefs and 

personal background influenced the studied phenomena.   

The researcher of this study was born 35 years at Masatu village in Handeni District in 

Tanga Region. He is currently working with Marangu teacher‟s college, as a teacher 

educator. Reflecting on a topic for this dissertation, the researcher thought about 

children from his village and at Marangu nearby Marangu teachers‟ college. 

Lack of guidance and parental care to children in the researchers‟ village brought a 

number of effects to children including presence of children with unacceptable 

behaviours, early pregnancies among primary and secondary school girls and children 

without parents who are brought up by grandparents.  Worse than that, some children 

selected to join secondary schools dropout their studies because of loose behaviours 

associated with lack of guidance and parental care.  At Marangu, there are many 

primary and secondary schools but most of children live with their grandparents who 

are not strong enough to parent them. In contrast to the researchers‟ village, many 

children at Marangu attend primary and secondary schools. 

With interest in educational psychology  at Marangu teachers‟ college as  a tutor, the 

researcher realized that  young children could be shaped and become active, faithful, 



50 

 

attentive, critical thinker and hardworking citizens  if their socio-emotional  behaviours 

are guided  during early childhood This historical background  gave  an impetus   to  

the researcher‟s to conduct this study  thinking   that,  members of any society are 

prepared  during childhood and not during adulthood. Thus, from the experience above 

could help the readers understand the ground of the findings, interpretation and 

conclusions of this study.   

3.12 Ethical Considerations 

The study took into consideration of all ethical issues in its conduct. The researcher got 

a permit letter from Dodoma University authority, the letter was taken to the Regional 

Administrative Secretary (RAS) of  Kilimanjaro, then to  the District Administrative 

Secretary  of  Moshi rural District and finally to the District Education Officer of  

Moshi Rural District  who gave permission to visit some schools. From the District 

Education Office, the researcher went directly to the concerned schools where the 

purpose of the study was explained to schools and participants for this study. Schools 

helped the researcher to get parents for interview and FGD. 

Also, Degu and Yigzaw (2006) explain that ethical consideration in research is judged 

in three criteria, scientific criteria, ethical principles, and ethical rules. A scientific 

criterion is reflected on how methods of doing research are followed such as problem 

formulation, doing literature review, selecting and designing appropriate research 

design, sampling techniques and the instruments.  Ethical principles include autonomy, 

any consent to participate in the study is informed, the researcher is ought not to harm 

participant of the study and all participants were treated equally. 
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 Ethical rules are about veracity, where the research project should be told in truth, 

maintaining confidentiality, privacy and keeping of promises and avoiding negligence 

with information. The participants were treated with respect, concern and consideration 

involving selection of time and location for the interview. This enabled participants to 

be free in giving information (Hatch, 2002). 

3.13 Summary  

This chapter has covered important components of the research methodology. 

Qualitative approach was used to collect data through interviews, focused group 

discussion, and documentary review. For the purpose of obtaining the required sample 

both purposive random sampling was used to select parents, head teachers and 

preschool teachers who gave the required data. Reliability and validity issues for the 

study were also explained. The Transcendal data analysis plan by Miles and Huberman 

(1994) used to analyze data in this study was briefly explained. Also the researcher 

gave a statement of life experiences to reflect the impetus for doing this study. Ethical 

considerations, like maintaining rights of research participants, respecting 

confidentiality and privacy of the respondents, have been touched. The chapter has 

shown how the researcher got permission before collecting data from the University of 

Dodoma, the RAS of Kilimanjaro, the DAS of Moshi Rural District and the Moshi 

rural DEO.  
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CHAPTER FOUR 

DATA PRESENTATION, ANALYSIS AND DISCUSSION 

4.1 Introduction 

This chapter intends to present the findings of the study from the data collected using 

qualitative approach as observed by the researcher through semi-structured interviews, 

focus group discussion (FGD) and documentary review. The findings have been 

arranged by considering the objectives of the study which were to:  

• Examine Socio-Emotional Behaviours considered by parents and preschool 

teachers as important among preschool children.  

• Examine parents and preschool teachers‟ strategies for guidance of socio-

emotional behaviours among preschool children at both home and school 

settings. 

• Investigate challenges facing parents and preschool teachers in guiding socio-

emotional behaviours among preschool children at both home and school 

settings. 

The three (3) main themes have been developed deductively based on the study 

objectives while the sub themes were determined inductively to reflect key issues 

emerging from the data. This chapter has been divided into four sections which are 

introduction, the background information about the informants and the research 

findings as well as the discussion of the findings. 
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4.2 Background Information about the Informants 

The background information about the respondents  participated in this study has been 

presented  in  five dimensions  which are  gender, age, level of education and duration 

of teaching and professional level for preschool teachers and head teachers. 

The study has used seventeen parents, eight were used in semi structured interview and 

nine were involved in the FGD. Also, seventeen preschool teachers were involved in 

this study, seven were interviewed and nine participated in FGD.  Finally, seven Head 

teachers were interviewed on how they pay contribution on guiding socio-emotional 

behaviours among preschool children at their schools.  
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Table 4. 1: Background Information of Informants 

CATEGORY HTs PTs Parents Frequency Per cent 

SEX 

Female  

Male 

 

01 

06 

 

14 

03 

 

08 

09 

 

23 

18 

 

56.10 

43.90 

AGE  

21-30 Years 

31-40  Years 

41-50   Years 

51+     Years 

 

- 

01 

- 

06 

 

03 

02 

02 

10 

 

01 

11 

05 

- 

 

04 

14 

07 

16 

 

09.76 

34.15 

17.07 

39.02 

EDUCATIONAL LEVEL 

Primary 

Form Four 

Form Six 

 

- 

06 

01 

 

02 

15 

- 

 

14 

03 

- 

 

16 

24 

01 

 

39.02 

58.54 

02.44 

 PROFFESSIONAL LEVEL  

Certificate of Education 

Certificate of ECE 

Certificate of Education & ECE  

Diploma in Education 

 

06 

- 

- 

01 

 

13 

02 

02 

- 

 

- 

- 

- 

 

19 

02 

02 

01 

 

79.17 

08.33 

08.33 

04.17 

TEACHING  EXPERIENCE  

01-10 Years 

11-20  Years 

21-30   years 

31-40   Years 

 

01 

- 

04 

02 

 

03 

03 

04 

07 

- 

- 

- 

- 

 

04 

03 

08 

09 

 

16.67 

12.50 

33.33 

37.50 

Source: Field Data, (2013)  

 

Table 4.1 shows that 18(43.90%) participants were males and 23(56.10%) were 

females. There was a greater number of female teachers (14) (34.15%) teaching ECE   

than males who were 3(7.32%). The sample had only one female head teacher and male 

head teachers were six. 
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Moreover, 16(39.02%) informants were primary school leavers, within them there were 

2(4.88%) preschool teachers and 14(34.15%) parents. Also, there were 24(58.54%) 

form four leavers where out of them, 6(14.63%) were head teachers, 15(36.59%) were 

preschool teachers and 3(7.32%) parents. The sample had only one form six leaver 

(2.44%) who serves as a head teacher. 

Similarly, out of twenty four teachers, 19(79.17%) had certificate of education, thirteen 

were preschool teachers and six were head teachers. Moreover, out of twenty four 

teachers, there were four teachers only with certificate of ECE.  From those four, two 

had both certificate of education and ECE. Again there was only one respondent with 

diploma of education. Other information about respondents can be obtained from Table 

4:1  

Table 4. 2: Main Themes and Sub-Theme of the Study   

MAIN THEMES  SUB –THEMES 

Expected Socio-

Emotional Behaviours  

(a) Expected SEBs by parents  

(b) Expected  SEBs by teachers  

Guidance of Socio-

Emotional Behaviours 

(a) Strategies used to guide SEBs by parents 

(b) Strategies used to guide SEBs by teachers.  

Challenges in Guiding 

Socio-Emotional 

Behaviours 

(a) Challenges in guiding preschoolers‟ SEBs by 

parents 

(b) Challenges in guiding preschoolers‟ SEBs by 

teachers 

Source: Field Data, (2013). 

4.3 Socio-Emotional Behaviours Expected From Preschoolers 

The findings of this study show that parents and preschool teachers expect a lot of 

socio-emotional behaviours from preschoolers depending on a number of factors.  
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Preschool teachers explain that life of children and anybody depends on socio-

emotional developed during adulthood. From preschool teachers, the best ten expected 

socio-emotional behaviours according to their percentage are attention, respect, 

obedience, confidence, physical cleanness, love and friendship, calmness, self care and 

property and finally are expressive ability of children.  

Preschool teachers show a great interest to behaviours that enable preschoolers learn 

and behave well in school and after school life. Preschool teachers expect preschool 

children to develop behaviours that encourage interaction between children with 

society, as said by one of the interviewed teachers from school “A” that: 

A child with good behavior is good in learning new things 

though there is slight difference that some few children with  

poor behaviours  are good in learning,  in so speaking  there is 

great correlation between socio-emotional behaviours to 

learning and life at large (Interview,12
th

 February 2013).  

From FGD by preschool teachers, a discussant from school X had the following   

…Respect, commitment and confidence are important tools for 

child development and life at all but its foundation is laid at 

childhood. With acceptable behaviours children will be 

accepted and attend his/her duties punctually (Focus Group 

Discussion, 7th February, 2013). 

Also, parents were not far from preschool teacher‟s arguments, though there was a 

slight difference from preschool teachers‟ responses. The first best ten expected socio-

emotional behaviours from nine parents involved in the focus group discussion and 

eight parents interviewed were learning, respect, attention, obedience, calmness, 

physical cleanness, following directions, faithfulness, charming and individual who is 

healthy, strong in attending some duties. 
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Table 4. 3: Expected Socio-Emotional Behaviours from Preschool Children 

Behaviours Frequencies Percent 

Attention   22 64.71 

Respect  21 61.76 

Obedience 19 55.88 

Learning hardly 15 44.12 

Calmness  12 35.29 

Physical cleanness 12 35.29 

Charming 11 32.35 

Hard working 07 20.59 

Confidence  07 20.59 

Healthy, brave/strong 07 20.59 

Curious and creative 07 20.59 

Following directions 06 17.65 

Love and friendly 06 17.65 

Religious belief 06 17.65 

Self care and property 06 17.65 

Expressive 05 14.41 

Faithfulness 04 11.77 

Cooperation 03 08.82 

Not to play much 02 05.88 

Imitate good things 02 05.88 

Source: Field Data, (2013).   Note: Information in Table 4:3 is based on Multiple 

Responses.   

The study also observed that parents were not ready seeing children involved in 

business which were beyond their age, they wanted their children to behave in 

accordance with cultural values as verified from the quoted parent interviewed from 

school “D”  
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If children grow with good and acceptable behaviours, 

they become good in learning and even after their school 

life. This is because, future life of either children or 

anybody  is built on  good and acceptable SEB like 

respect, obedience, faithfulness and others which come 

from early childhood. (Interview, 11th February 2013). 

 

During the FGD by parents, one parent had the following to say 

…I like my child to have good behaviour, to respect 

others, to study hardly and become a hardworking 

person but what I think environments bring problem, my 

child shows some poor behaviours imitating them from 

environment…(Focus Group Discussion, 13 

February2013). 

 

 

Figure 4. 1:  Preschool Children Singing as a Part of Lesson 

Source: Field Data (2013). 
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From the study it has been observed that parents and teachers expect preschool children 

to show socio-emotional behaviours that enable them to become acceptable members 

of society.  From both groups as shown on the Table 4.3, the most valued socio-

emotional behaviours collectively are attention, respect, obedience and learning hardly. 

To teachers learning and studying result from other socio-emotional behaviours while 

to parents learning and studying are more important than other socio-emotional 

behaviours. 

4.3.1 Discussion on Expected Socio-Emotional Behaviours From Children  

Findings of this study visualize that there is slight variation from teachers and parents 

on expected socio-emotional behaviours. To parents learning is more important than 

other behaviours while teachers regard learning as a product of other socio-emotional 

behaviours. 

Expected behaviours from preschool children are associated with a number of reasons. 

Firstly, early childhood behaviour predicts adulthood behaviours; the more you shape 

your child today, the more you produce image of tomorrow.  (Dunlap et al., 2006 and  

Knudsen, 2006) stated  that childhood behaviours always escalate in adulthood, also 

Freud and Erikson believe that ways used in handling childhood behaviours, at 

childhood, have effects during adulthood. Secondly, the expected behaviours are 

associated with nature the society whether collectivism or individualism. Park (2005) 

explained that individualistic cultural orientation values an individual as detached from 

a community, as independent from the social order motivated to give priority to the 

individual, while collectivistic cultures value individuals according to their 

interdependent roles within the social system and give priority to the group. Individual 

social development involves the acquisition of cultural orientation. The construct of 



60 

 

individualism and collectivism is used   on explaining model for human thought, 

emotion, and behavior.  

Thirdly, guidance strategies to guide children‟s behaviours can either be positive 

discipline and traditional discipline measures. Nelson at el (1993) and Nelson (1996) 

said that in positive discipline the emphasis is on teaching children to become 

responsible, respectful members of society while in traditional discipline the focus is on 

punishment and compliance of desired behaviours. Even expected behaviours are 

associated with either positive or traditional discipline.  

These findings are consistent with Lane et al (2004) that most of teachers view 

behaviours like attention, calmness and following directions as important for children. 

Teachers need social behaviours like building foundation for classroom activities and 

life after school. Early childhood education is an efficient and effective investment for 

economic and workforce development because children are provided with social skills 

that will enable then control their present and next life.  

Mtahabwa (2009) observed that some parents in Masasi and Kinondoni focused more 

on preschool learning/education rather than other socio values, they   buy books for 

their children; teach academic skills to their children at home rather than encouraging 

other values and traits to their children, other values are second choice. 

4.4 Strategies Used to Guide Preschoolers’ Socio-Emotional Behaviours 

Socio-emotional behaviours expected by preschool teachers and parents from preschool 

children do not come without efforts; children live in different environment that shape 

them differently. Also, children develop different behavioral patterns associated with 

environments, genetics and other factors, thus those efforts must   consider the nature 
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of behaviours shown by children. The strategies used by both parents and preschool 

teachers are shown on Table 4.4 bellow. 

Table 4. 4: Strategies Used to Guide Socio-Emotional Behaviours. 

Strategy. Frequency Per cent 

Teaching Behaviours 23 67.65 

Interruption 19 52.94 

Punishment 16 47.01 

Positive regard 16 47.01 

Reinforcement 15 44.12 

Discussion 4 11.77 

Redirect 4 11.77 

Modeling 3 08.82 

Regulation and Bylaws 2 05.88 

Source: Field Data, (2013). Note: Information in Table 4: 4  is Based on Multiple 

Responses.  

(a) Teaching Required Behaviour/Social Skills 

Parents and preschool teachers spare some time in teaching children some required 

behaviours according to their demands, culture and environment. Preschool teachers 

teach children as indicated in the syllabus prepared by TIE in 2005, in chapter five of 

the syllabus.  Parents teach some behavioral values to children   as part of their duty, 

children represent a part of their society.   

Out of thirty four informants, from semi-structured interview and focus group 

discussion, 23(64.71%) supported this as a means to guide children socio-emotional 

behaviours among preschool children. Out of those twenty three, eleven were preschool 

teachers and twelve were parents. 
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Figure 4. 2:  A Preschool Teacher Attending Her Preschool Children 

Source: Field Data (2013). 

During semi-structured interviews from both groups informants explained that teaching 

children required behaviour is important to develop required behaviours.  One of the 

Teachers interviewed had the following to explain:  

…The current syllabus prepared by TIE in 2005 directs and 

guides us to teach some values to children, these are like good 

behaviours, taking care of property, greeting and respecting 

other people, eating, walking and sitting on the 

chair…(Interview,15
th

 February 2013). 

From the FGD, both teachers and parents commented that, teaching of values to 

children is important. During Teacher‟s FGD one preschool teacher reported that: 

…Parents and families are primary school of children to learn 

some behaviours through means used within their families. 

Those means are like instructions from parents and through 

religious and spiritual teachings where children are taught love, 

peace, asking for forgiveness, submission and avoiding bad 

deeds…‟‟(Focus Group Discussion, 7
th

 February 2013).  
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(b) Prohibit /Warning Through Words 

Guiding children‟s behaviours is not only done by punishment, behaviours can be 

encouraged or discouraged with the use of verbal means. Out of thirty four informants 

from semi-structured interview and FGD, 18(52.94%) informants supported the use of 

this strategy, nine were parents and ten were preschool teachers. 

Explored through interview and FGD, parents and teachers commented that 

interrupting to what is said, shown and demonstrated by children is important; children 

can learn from parents, teachers and guardians. From the interview done first to 

preschool teachers and then to parents supported this strategy as verified by one teacher 

during the interview. 

Interrupting and warning  by using verbal means such as  

telling  a child what you are doing is wrong or right is 

sometimes useful in guiding behaviours, for their age 

corporal punishment is not good (Interview, 22th February 

2013). 

From the FGD attended by parents, the strategy was extensively discussed.  It was 

pointed out that, interrupting children when showing unbecoming behavior is 

unavoidable, if behaviours persists and left unchecked, can lead to bad future of 

children,  as reported by one parent that:  

…Telling a child on the spot vividly that, some behaviour 

are not acceptable is important and good, as a parent if you 

do not do so, the world will teach the child something that 

is not good at all,  the  child will be in trouble…(Focus 

Group Discussion,13
th

  February 2013). 

(c) Punishment 

According to the findings obtained from semi structured interview and focus group 

discussion parents and preschool teachers have various forms of punishment such as 
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canning, rebuking, and reprimanding. Out of thirty four informants, 16(47.01%) 

informants appreciated the use of punishment in guiding preschool children behaviours, 

ten were parents and six were preschool teachers. 

Forms of punishment used by preschool teachers include canning, telling a child to 

stand before the whole class, telling a child to laugh or sing before the class.  Most of 

the parents use   physical punishments, as a part of culture as supported by one quoted 

parent during the interview who commented that: 

…Corporal and other forms of punishment are effective to 

behaviours; children need something which gives pains to 

learn a lesson. Or which punishment do you think is more 

effective than corporal punishment? (Interview, 12
th

 

February 2013). 

To most of preschool teachers, punishment is used as the last resort and good example 

is from school “L” where children and teachers use their slogan which states that stroke 

is a property of stubborn children.   

From a focus group discussion attended by preschool teachers, discussants explained 

that punishment is not bad at all, but users of punishment have to think more than once, 

some forms of punishment may fix some behaviours more than intended, teacher from 

school “H” had the following to say: 

…Punishment is important either at home or at school 

environments to a child who shows unbecoming behaviour, 

if a teacher punishes a child, parent must support the 

teacher so as the child to feel pain and change (Interview 7
th

 

February 2013). 

(d) Unconditional positive regard (UPR) 

Out of thirty four informants, 16(47.01%) from semi-structured interview and focus 

group discussion revealed that being close and loving children enable parents and 
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teachers to guide preschool children socio-emotional behaviours. Children need love, 

affection and respect apart from their behaviours either accepted or not. 

By loving them, children will be ready to be helped, to reveal their behaviour and learn 

from other people. However, the study observed that eleven teachers use this strategy 

compared to five parents.  To preschool teachers, children need warmth, love and 

closeness, if force and punishment are used in guiding socio-emotional behaviours is 

not possible to guide children‟s‟ behaviours as supported by one preschool teacher 

from school “Q” during semi structured interview said that: 

…Children need closeness and love from parents and 

guardians; the problem is we parents are busy with 

economic activities as if our children do not have parents. 

At the end of the day environments and other agencies spoil 

our children… (Interview, 15th February 2013). 

Preschool teachers explain that, by being close to children, parents understand children 

for proper handling.  

…Parents have to understand who friends of their children 

are? Who play with their children? Some children can be 

bad role model to your child, teaching your child 

unacceptable behaviour, but this depends on how you love 

your child, depends on how close you are and how you 

value and follow your child… (Focus Group Discussion, 7
th

 

February 2013). 
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Figure 4. 3: A Parent at School to   Pick her Child After School Hours. 

Source: Field Data (2013) 

(e) Reinforcement 

Here the shown behaviour is strengthened using various means like rewarding a child, 

clapping hands for her/him, appreciating what she/he did in front the class and 

congratulating him/her through  beautiful words or tangible materials.  All the two 

groups participated in the semi structured interviewed and the FGD had informants 

who agreed that, reinforcement is useful in guiding behaviours.  

The strategy has been supported by 15(44.12%) informants, eight were parents and 

seven were preschool teachers. In FGD of both groups, reinforcement was thought to 

be important where parents try their best level buying some materials for their children 

while to teachers appreciating and congratulating children showing acceptable 

behaviours was common.  The following teacher had this to say during the focus group 

discussion: 
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…I often reinforce my children  through token words when 

they behave well as what is done in mistakes and 

punishment, the responsible child is told to come to the 

front of the class, the whole  class sings for her/him 

especially to those students are smart in cleanness… (Focus 

Group Discussion,7
th

 2013). 

Among of the fifteen informants who supported the use of reinforcement in guiding 

socio-emotional behaviours, eleven were interviewees. It was explained that, the 

mostly used forms of reinforcement by parents are tangible (like cloth, money and 

other materials), and to preschool teachers the token and social (attention and praise) 

are much used as reported by a parent with a child studying at school “N” 

…Congratulating and encouraging a child when behaves 

and does well is fruitful, I do it by buying some materials to 

my child especially compass, cloth shoes and anything of 

her choice…(Interview, February 12
th

 2013).  

(f) Discussion Strategy 

Two teachers and two parents (11.77%) commented that having a simple discussion 

with children on socio-behaviours is useful to guide children‟s behaviours. Through 

simple talks is where children understand what is wrong and what is right.   

Also, through talks is where children get an opportunity of evaluating and regulating 

themselves, because an adult can discuss some listed behaviours either to be promoted 

or discouraged depending on created partnership between those two parts. During the 

semi-structured interview with teachers, a teacher from school “P”, had the following 

observation on the use of discussion strategy: 

 Sitting and talking to your children on required socio-

emotional behaviours is also important to children 

behavior. As human being a child has an opportunity to 

learn and evaluate himself or herself by understanding what 

is wrong and what is right through talks with parents of 

teachers.(Interview, 15
th

 February 2013). 
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(h) Modeling 

Three informants (8.82%) who were preschool teachers supported the use of modeling 

in guiding preschool children‟s‟ socio-emotional behaviours. Teachers use other 

students to make others learn things like cleanness, greetings, hardworking spirit and 

other behaviours. Unfortunately, the findings show that the strategy was mentioned by 

three preschool teachers only during the semi-structured interviews.  

From teacher‟s FGD, it was observed that some members of society are not good role 

model to children. Also; within the same families, parents can be bad example to 

children to the extent that children learn poor behaviour from them. For example, when 

mother and father fight and insult one another before children, children observe and can 

practice what observed. This is supported by a teacher from school “N” who gave the 

following remarks during the FGD: 

…Being a good role model to children play part in guiding 

children behaviours; children learn from us  but some 

parent take alcohol,  insult and behave badly before 

children, in the long run children imitate those behaviours 

thinking that those are common behaviours in the 

society…” (Focus Group Discussion, February 7
th

2013). 

(i)  Creating Regulation and Simple Rules 

Expected behaviours from young children can be promoted or discouraged with simple 

rules and regulations. From this study the strategy was supported by one preschool 

teacher and one parent (5.88%). The rules and regulations must be simple and 

understood to fit with children‟s‟ age, aiming at guiding behavior. Examples of rules 

include rules for homework, bedtime chores, showing respect, and using acceptable 

language, giving greetings and how to eat. Children have to know these rules and their 

limits as supported by a teacher from school “L” during semi-structured interview. 



69 

 

…My pupils and I make simple rules together, for example 

we agreed one another that, fighting, making noise and 

playing during learning is not allowed. Also, if an 

individual goes against those rules, the child is called in 

front of the class and the whole classes shout at him/her…” 

(Interview, February 11
th

 2013). 

Rules are also used at home where some parents put limits to their children; one parent 

during semi structured had the following to say: 

 …In my house, time for school children to watch television ends at 

2100HRS and every morning a child must greet us. If a visitor visits us, 

a child must greet him/her and leave the room. Every Sunday they must 

attend the church. Those are simple rules that all my children understand 

them… (Interview, 11
th

 February 2013). 

(j) Redirecting 

This is a strategy where children are engaged or substituted in activities as a way of 

removing them from dealing with some behaviors. Four teachers (11.77%) supported 

this strategy in guiding preschool children‟s‟ behaviours as elaborated by a teacher 

from school “N” 

…Some children with some new behaviours are not 

punished, I make them to be leader before their fellow, I 

give them tasks and on top of that they are also shifted from 

their classes but with sweet words not to be inferior 

thinking that they are punished… (Interview, February 12
th

 

2013) 

During the FGD by parents, the strategy was discussed on how to save children from 

environments with negative contribution to behaviours. One of discussants said that, 

…Involving children in simple productive work is useful 

for discouraging children from bad groups and roaming on 

the forests or road. Also children can be taken to attend 

spiritual and religious teachings, to keep them busy rather 

than being idol. (Focus Group Discussion, February 13
th

 

2013). 
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4.4.1 Discussion of Strategies for Guidance of Preschoolers’ Behaviours 

Teaching behaviours to preschool children is among the strategies used to guide   

preschooler‟s socio-emotional behaviours; the strategy is supported more by parents 

than   teachers. The major reason is that, many parents want to create their image to 

their children   through various ways including socialization. Because guidance is about 

directing and instructing children to grow and behave in the required manner, thus 

parents and preschool teachers have to teach children some skills in early childhood 

because at this age children are teachable.  

These findings are consistent with Cohen (2008); Rehman and Sadruddin (2008); 

Rotumoi and Too (2012) that during early childhood, children can be taught some 

behaviours, they are active to copy behaviours shown around their society.  Children‟s 

socio emotional behaviour result from many factors including cultural values, what is 

taught to preschoolers is a reflection of societal cultural values (Tobin et al., 1989). 

Louw et al (1998) and  Pretorious (2000)  in  Latouf (2008) commented   that, parents 

as primary caregivers are important socialization agents in child‟s life and behaviours, 

they teach children  what to do and what not to do and  are models for children to 

imitate and identify with. Also, teaching of socio-emotional behaviours to children 

depends on philosophical cultural values for example collectivism or individualism.  

Kagan at el. (1992) explains that, to most of western countries individualism 

perspective is encouraged where individual is treated as a separate entity something 

which differs from collectivism where children behaviour is reflected from the entire 

society; thus, even strategies differs between individualists from collectivist society.   
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To teachers, teaching some behaviour to preschool children is indicated in the 2005 

ECE syllabus that some behaviour have to be part of early childhood education course. 

These findings are consistent with Mazzucheli (2008) who pointed out that children‟s 

behaviours can be guided by creating environments for children to learn at early 

childhood. Preschools are complex social institutions serving children, parents and, the 

wider society that in addition, both reflect and affect social change and continuity 

(Tobin et al., 1989) 

Mtahabwa (2009) cautioned  that, by not teaching some cultural values which involve 

moral values in ECE to children  we are creating  dangerous behaviours because, there 

is possibility of losing cultural identity, children will grow without foundation which is 

laid at ECE. 

Teachers play their role not only as indicated in the 2005 ECE syllabus to facilitate 

children‟s development but also as parents with children.  Bitar (2010) explained that, 

apart from the challenges faced by preschool teachers in handling student‟s behaviours, 

they must take responsibility to provide young children with the academic, social and 

emotional skills to be successful in school and life. Thus, teaching some socio-

emotional behaviour to preschool children is a right strategy to guide children in terms 

of their behaviours. Teaching of socio-emotional behaviours can be done together with 

other strategies such as modeling, creating simple rules and regulations, redirecting, 

interrupting behaviour and doing simple talks/discussion between children and 

guardians on the required behaviours.  

Through simple discussion/ talks, children get opportunities of understanding adults, 

parents and teachers‟ expectations.  Cobb (2001) commented that, setting limits on 

guiding discipline and behaviours create freedom to both parents and children 
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especially children  who behave and do whatever they wish, the point of reference is a 

set of  rules set.  Rules must be fair and consistently enforced, along with familiar 

routines; they must be known and understood by children (Harrelson, 2009). 

Cobb (2001) maintains that rules can be effective in guiding behaviour, if the following 

points are followed. Directions and rules are stated clearly and consistently on the 

required behaviours, consistency brings clarity.  Secondly, rules must be minimum so 

as to be learnt and followed easily. Thirdly, encouragement and rewards are more 

effective than criticism and punishment, punishment and criticism demotivate children 

from following the required behaviours. 

Warning, the strategy is used more by teachers than parents, due to a number of reasons 

including closeness to children; if parents and teachers are not keen enough, observed 

and imitated behaviour become part of life of children. 

 Also, schools are important institutions attended by children who constitute a 

miniature society (Kagan et al, (1990), if not warned the whole society will be regarded 

as useless. 

This signifies that if parents and preschool teachers observe the behaviours which are 

not common, immediately they have to prohibit by verbal means as a purpose to   

enable children recognize that their behaviours are not accepted. Ntuli (2006)  

postulates that, constructivism emphasizes  on  a more active position where human 

beings are seen as agents in their own development, and constructors of knowledge, 

when children interrupted in the shown behaviours, they can construct meaning from 

that interruption and show acceptable behaviours either at home or school. 

Teaching of required behaviour is reinforced by presence of a model to children; 
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children learn behaviour from people around them. Bandura (1969) said that individual 

can learn through observation, by imitating from members of society. The strategy goes 

with other strategies like teaching, reinforcement and punishment. Serakwane (2007 

who quoted Porteus 2001) argued that modeling is important to guide behaviour of 

children where children copy from the model whether good or bad, for example 

teachers‟ actions can be role models for students. 

The findings show that both parents and preschool teachers use punishment in guiding 

behaviours, but parents are more than preschool teachers, this may be caused by 

parent‟s lack of time to be close to their children. It has been observed that, punishment 

is associated with beliefs that “if a child is not punished will behave in that way 

forever”. However, some forms of punishment such as the use of corporal punishment 

are regarded as traditional method because of its ineffectiveness in guiding children‟s 

socio-emotional behaviours (Patterson et al, 1982). 

Because of the negative impact of punishment on children behaviour, there are two 

perspectives, positive and traditional disciplines. In positive discipline, children are 

empowered to behave well not only in the classroom but in all walks of life, children 

can shape themselves if they get some skills while in traditional discipline the focus is 

the behaviour rather than enabling skills. According to the age of preschoolers positive 

discipline is encouraged. 

Makame (2001) in Mtahabwa (2006) states that parents use punitive discipline 

emphasizing on obedience, respect for elders and religious observance, but have little 

idea of how to prepare children for their expectations.  Also, some forms of punishment 

increase undesirable behaviours such as aggression, emotional outbursts, and 

withdrawal or avoidant behaviour. Punishment brings poor relationship between 
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teachers and children and interferes with the child's ability to learn from others 

(Mazzucheli, 2008; and Patterson et al, 1982). 

Unconditional positive regard is also used in guiding preschool children‟s‟ socio-

emotional behaviours, especially when parents and preschool teachers are close to 

children.  This strategy needs time, patience and courage, so that children reveal their 

problems themselves before parents and teachers. The findings of this study show that 

teachers use this strategy more than parents; caused by lack of awareness and time 

among parents to pay attention to their children. These findings get supported by Essa 

(2007, quoting Dreikurs and Soltz, (1964) that, one cannot effectively deal with 

behaviours without understanding the goals motivating the given behaviours; thus, 

showing love to children is important to understand their behaviours and deal with the 

given behaviours productively. 

Frew & Spiegler (2012) said that Adlerian Theory regards the source of behaviours is 

from socially constructed meaning and each behaviour has its goal and reasons. 

Behaviour is understood with reference to socially embedded context depending on 

how adults‟ are close to their children. International Labour Organization (2012) 

declared that although early childhood is a period of great potential for growth and 

development, it is also a time when children are especially vulnerable to being left 

behind, society has to be close to them in guiding and shaping their behaviours. 

Acceptance of the children‟s value is important for the self image of   children during 

the initial periods of self awareness, if children are valued and loved; their self images 

are apt to be positive and are likely to feel confidence in behaviours and other skills 

(Kagan et al., 1990). Showing love to children encourages children to be free and ready 

to be guided by adults. 
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Reinforcement is also used to guide preschoolers‟ behaviours.   The study shows that 

parents use this strategy more than preschool teachers. Parents reinforce children by   

buying them some materials like cloth, learning materials and toys and giving them 

some money. To teachers, token and social (attention and praise) are common.  

Essa (2007) said that effective praise or encouragement which focuses on the activity 

and process allows children to evaluate themselves the way they behave and this 

strengthens the shown behaviours. 

Mazzucheli (2008) stated that reinforcement is essential to teach children new skills, 

maintain existing skills and in encouraging appropriate behavior.  The strategy is used 

for acceptable behaviours only; also reinforcement must be used with care because an 

individual can behave well just for the case of being reinforced. 

4.5 Challenges on Guidance of Preschoolers’ Socio-Emotional Behaviours 

This was the third objective of the study, some challenges differ and some are similar 

depending on factors such as situational factors, nature of environment, role played by 

informants to the guidance of children‟s socio-emotional behaviours. Challenges facing 

guidance of preschool SEBs have been shown in Table 4.5. 
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Table 4. 5: Challenges on Guiding Preschool Children’s SEB 

Challenge Frequency Percentage 

• Influence of Environments 23 67.65 

• Nature of Family and parenting style 19 55.88 

• Lack of Societal  Awareness  on SEBs 16 47.01 

• Individual and Behavioral Factors 09 26.47 

• Poor Cooperation Between Parents and 

School 

08 23.53 

• School Relating Factors  07 20.59 

• Media and Means of Communication 06 17.65 

Source: Field Data, (2013). Note: Information in Table 4: 5  is Based on Multiple 

Responses.   

(a)  Influence of Environments 

Twenty three informants (67.65%) justified that some environment have negative 

contribution on child‟s behaviours. The study found that some environments encourage 

unacceptable behaviours like fighting, abusive language, and arrogance.  From those 

twenty three informants, thirteen were parents and ten were teachers. From preschool 

teachers who gave information through semi-structured interviews and focus group 

discussion, it was stated that parents fail to provide enough social security to their 

children, not to be affected by negative environments. 

 Thus, environment is seen as a great obstacle limiting efforts of both parents and 

teacher in guiding preschool children‟s‟ behaviours. One quoted discussant involved in 

the focus group discussion attended by preschool teachers   reported that: 
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…Society despises children by showing bad behaviours 

before them, children can behave badly like being cruel and 

show gruesome after observing  what is shown by societal 

members like  fights or insults, children can  conclude that, 

some behaviours are common  in the society…(Focus Group 

Discussion, February 11
th

 2013). 

Parents through the FGD and semi-structured interview explained that, children imitate 

and practice some behaviour from environments and society that surrounds them. 

Environment is complex challenge and not easy to be controlled by parents alone, 

children interact and live with many people with different behaviours and living style.  

One parent had the following to report as interviewed   from school “Q” 

 Our living environments give us hard time as far as 

children‟s behaviours are concerned, abusive language and 

other unacceptable behaviours affect our children. Also, 

children learn from other children, on their plays and from 

community. It is not difficult to protect a child the whole 

time (Interview, February 15
th

 2013).  

(b) Nature of Family and Parenting Style  

Family and parenting style build negative or positive foundation for behavioral 

development of children. The nature of family; whether single parent, grandparent 

family or nucleated family, has significant contribution to behavioral development of 

children. This challenge has been supported by nineteen parents (64.71%). Within these 

eighteen informants, there were twelve parents and seven preschool teachers. 

Family and parenting styles are challenges to the guidance of preschool children‟s‟ 

behaviours. Some children stay with their grandparents or a single parent who fail to 

give them proper care, guidance and good parenting.  When children live with mother 

or grandparents only there is possibility of the children parenting to be in doubt due to 

the nature of parenting style used.  Effective guidance of behaviour needs seriousness 

and cooperation, as verified by a teacher from school “C” during interview that, 
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Some children are parented by grandparents the factor that can 

affect their behaviours because of used parenting style. Some of 

these grandparents are busy with their life; some are not strong 

enough on taking care of children. Also, some grandparents 

show love and cannot use unkind language even if children 

show bad behaviours, the load is carried by teachers. 

(Interview,February21
st
2013). 

From parent‟s FGD, it has been observed that the way children are parented has 

contribution to children‟s behaviours. Within some families, parents affect children 

according to the way children are supported by a parent during the FGD that: 

“Parents contribute to the negative behaviours of children 

thinking we love children while in reality we destroy them. We 

give everything to our children including luxurious items and 

money; children are conditioned in the life which does not match 

with age…” (Focus Group Discussion, February 13
th

 2013)  

(c)  Lack of Societal and Parental Awareness 

Sixteen (52.94%) informants complained that society and parents‟ failure to understand 

importance of children behaviours and ECE limits the efforts to the guidance of 

children‟s behaviour. Some of parents in this study said that, they lack of time to stay 

with children to guide children‟s behaviours.  However, there is no truth on this; the 

same parents are involved in matters of their children studying at other levels of 

education.  

It is normal for a parent to pay a lot of money for children studying secondary school 

and attend school meetings for children studying at secondary schools, but not for ECE. 

This is a mistake because a good student at other levels of education starts at ECE 

classes. One teacher in the FGD said that: 
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Apart from the government insisting on ECE, some people do not 

know its importance thinking that, the government has helped 

them to carry burden of taking care of children while themselves 

are busy with economic activities.  Children are registered here 

till they shift to standard one class you do not know her/his 

parents. (Focus Group Discussion, February 7
th

 2013). 

(d)  Individual Childs’ Behavioral 

Children are not uniform in behaviours, health, development and intellectual level, 

resulting from biological and environmental factors. This challenge has been supported 

by 10(29.41%) informants, four parents and five preschool teachers.  

 

Figure: 4. 4 Preschool Children Waiting for Classroom Activity 

Source: Field Data (2013) 

 

 Teachers lamented that they fail to guide children‟s behaviours due to the nature of 

some behaviour shown by preschool children in relation to skills possessed by teachers. 

Apart from lack of cooperation between parents and schools, some teachers do not have 
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enough skills on handling some socio-emotional behaviour shown by preschoolers. 

This was revealed   during the FGD attended by preschool teachers as one of them said: 

Children have different behaviours; thus, skills and 

competence are needed to guide their behaviours. Some of us 

especially myself did no study ECE, serving at ECE classes is 

not easy. I teach this class, not as a qualified one    but as an 

order from my boss and secondly, I feel mercy to these 

children who are the next generation. (Focus Group 

Discussion, February 7
th

 2013). 

(e) Poor Cooperation 

 Explored through semi-structured interview and FGD, 8(23.53%) commented that 

poor cooperation between teachers and parents limit efforts in guiding children socio-

emotional behaviours. Among those informants, one was a parent and seven were 

preschool teachers.  Some parents complain that economic hardship forces them not to 

get time to deal with their children effectively; the burden is left to preschool teachers.  

This limits teacher‟s efforts because children spend more time with their parents than 

preschool teachers; also children belong to parents and society and are prepared to 

serve in their society.  Lack of cooperation is also at family level, during the FGD by 

parents, one parent had the following to contribute. 

…Some of parents especially men are not serious and cooperative 

to taking care of  children‟s   behaviours, they respect „mbege’ 

(local beer)  to the extent  that taking care of children s‟ 

behaviours  is a problem. Yes, they satisfy some children‟s needs 

but behaviours remain at the hands of mother, if mothers are 

careless; the children‟s behaviors become affected… (Focus 

Group Discussion, February 13
th

 2013). 

Parents bring children to school and once registered, they disappear forever. This is 

caused by lack of awareness among parents or failure to recognize importance of ECE 

and guiding of children behaviour. A teacher from school “C” during the semi-

structured interview said that: 
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…Some parents regard this education as a centre for their children 

to play, some cheat the age of their children so as to be registered 

here, and if a child is accepted parents disappear forever. Some 

parents bring and leave their children early in the morning and pick 

them in the afternoon…” (Interview, February 11
th

 2013). 

(f)  School Relating Factors 

 Out of thirty four informants 7(20.59%) explained that some learning environment 

impede effective guidance of preschooler‟s behaviours. Preschool children do not have 

permanent classroom, stores are used as classrooms and in some schools teachers are 

given ECE classes as theirs by the head of schools. This is a challenge because children 

come with varieties of behaviours at school which need proper guidance.  

Some teachers studied ECE do not teach ECE classes, teachers who feel mercy for 

children and demoted are the ones who handle these classes. Out of seventeen 

preschool teachers in this study, only four (22.22%) had certificate of   ECE.  

Some teachers studied ECE do not like to teach ECE classes,, less 

valued and less respected. Poor working environments, shortage of 

teachers specialized in ECE and lack of motivation to preschool 

teachers discourage some of preschool teachers to teach in ECE 

classes (Focus Group Discussion, February 7
th

 2013). 
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Figure: 4. 5: Preschool Children Playing at Break Time. 

Source: Field Data (2013). 

 

(g) Media and other Modern Means of Communication 

Here children learn some negative and foreign values from television, films and 

movies. Through FGD and semi-structured interviews, 6(17.65%), three teachers and 

three parents commented that, media and other modern means of   communication are 

obstacles to the guidance of preschool children‟s‟ behaviours. 

Children watch phonographs and movies which people display different behaviours 

such as fighting alcoholism and other immoral themes. Moreover, some television 

stations have unfriendly programmes for behavioral development of children, as said 

by a teacher during FGD that: 
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From television and films, some children imitate values which 

are detrimental for behaviours. It is surprising to see children who 

know and recognize  all plays  and their actors shown on local 

stations more than  their lessons, they have time to watch them 

(Focus Group Discussion, February 7
th

 2013). 

4.5.1 Discussion of Challenges on Guiding  Socio-Emotional Behaviours 

The findings of this study show that guidance of preschool children‟s socio-emotional 

behaviours in Tanzania is a forgotten area according to challenges faced by parents and 

teachers. According to the findings of this study, discussion is centred on living 

environment, nature of family and parenting styles and lack of parental and societal 

awareness on the importance of guiding preschoolers‟ socio-emotional behaviours.  

Influence from living environment affects behaviours of children either negatively or 

positively, children interact with society where they observe, watch, imitate and learn 

some behaviour. As a challenge, it has been supported more by parents than preschool 

teachers; parents agree much that living environment have positive and negative impact 

to children‟s socio-emotional behaviours, but positive impact depend on the initiative 

from teachers, parents and society at large. 

Rotumoi and Too (2012) assert that during childhood children are active to copy 

behaviours shown around their society, psychologists agree that the period of ECE is 

critical in the development and learning. Cohen (2008) and Rehman & Sadruddin 

(2008) comment that  either at home or school, preschool teachers and parents have to 

teach children some behaviour, otherwise children learn themselves direct from 

environment   whether those behaviours are positive or negative. 

Secondly, some parents are far distant in behavioral development of children, this is 

from responses given by both parents and preschool teachers on items asked. Family 
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and society, though are primary teachers for children before formal learning, do not 

know the importance of guiding preschool children‟s behaviours and importance of 

ECE. Because of the little knowledge on recognizing importance of guiding children‟s 

behaviour, parents show little cooperation to either preschool teachers or their fellow 

parents. The study found that at family level, some men leave the burden of guiding 

children‟s behaviours to their wives claiming to be busy either with economic 

activities. Omari (1979) commented that the changing role of family institution and 

structures affect the child including aspects like divorce and solo parent. Male parent 

hide and the child is raised by a female parent who is the most prevalent people but fail 

to parent the child in the required manner. 

Chern and Maad (2010) observed that preschools meet the expectations of parents in 

accordance with national format and standards followed by an educator. Without 

cooperating with parents, meeting those expectations remains to be a lunatic dream. 

Erdern (2010) and UCR NN (2007) documented that majority of parents   are not ready 

to be involved in matters relating to their children studying ECE, they see ECE as a 

heaven for keeping their children while them dealing with their issues. Through 

guidance of preschool children‟s behaviours cooperation and qualified teachers, some 

children develop different behaviours associated with healthy problems, family 

conflicts, developmental and growth influences and nature of environment, strong 

cooperation is where a child can be guided accordingly.  

Powell, Fixsen,  & Dunlap, (2006) comment that, relationship between teachers and 

parents in children‟s development create warm, respectful relationships where both 

parts are able to communicate openly about children‟s behavior and experiences and to 

respond to children‟s individual needs. This results to the collective efforts in guidance 
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and development of positive behaviour among preschool children.  

Parents are likely to listen to and even seek the advice regarding parenting, child 

management, and discipline issues when they feel connected to and supported by 

preschool teacher. In addition, teachers will have opportunities to become familiar with 

and responsive to the culturally based values, beliefs, and child-rearing practices of 

families 

On the other hand, some parents do not spare time dealing with children‟s behaviours. 

This situation becomes worse to people with economic hardship. It is not easy to guide 

children‟s behaviours if a parent does not know what to be eaten by the family.  

Many parents   spare much time to economic activities while children are at school 

environment during the day. UCRNN (2007) states that the role of parents is limited to 

paying school fees and dropping their children to school early in the morning and picks 

them late in the evening, also men/ fathers/ males play a minimal role in early 

childhood learning compared to their female counterparts. 

The  second  challenge is  family and  parenting style,  family and parenting styles 

determine  the way a child behave, some  parents  treat  children in a way that they  

think is good, while in real sense they spoil them. Latouf (2008) said that authoritative 

parenting style leads to acceptable behaviours among children. Rehman and Sadrudin 

(2008) observed that some children misbehave because of ignorance of parent and 

inability to parent children; children are destroyed by parents. 

Family and parenting styles build foundation of children behaviours depending on 

parenting style used in a family. This becomes a challenge to the guidance of children‟s 

behaviours where family and parenting style are not effective as far as guidance of 
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behaviours is concerned (Bitar, 2010). This challenge has been more supported by 

preschool teachers than parents. Some children live with single parent or grandparents 

where parenting style sometimes used is not effective.  

Rehman and Sadruddin (2008) observed that when the parents fail to give homely 

manners to their children; no guidance and time, children‟s behaviour become affected. 

Parents do not know how to train themselves then how could we expect children to 

behave properly. Parent‟s fights due to their personal problems in front of their kids 

affect children‟s behaviour. 

Some parents and guardians give maximum freedom to children on watching 

televisions and movies which in one way or another destroy children‟s behaviour. 

Evidence shows that violent television programming contributes to children‟s 

aggressive behavior and some violent video games can have the same harmful effect to 

the players.   However, some television programmes have  pro-social effects by 

increasing children‟s  altruism, cooperation, and even tolerance for others, that  not  

everything watched by children on television is negative, it depends on content  and the 

time spent to watch what is shown  (Wilson,2008; and Kagan at el. 1990).  George 

(2001 in Wilson, 2008) commented that Cultivation Theory states that people who 

watch a great deal of television will perceive the real world as what is watched on the 

screen. Children are shaped either negatively or positively. 

On the other hand, some schools and learning environment are not friendly to guidance 

of children‟s behaviours. ECE is sometimes disvalued in some schools; some head 

teachers are not serious with ECE (Rutomoi and Too, 2012).  Also, some preschool 

teachers fail to guide children‟s behaviours because they are not qualified, out of 

seventeen preschool teachers in this study, only four had attended ECE course among 
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seventeen teachers who teach ECE classes. 

The findings are consistent with  Kweka et al.(2000), and Rutomoi and Too (2012) that 

most  preschool teachers are not qualified  to serve  ECE classes; they teach   ECE to 

solve employment problems but on top of that teaching and learning environment at 

ECE at not good at all.  But fun enough, some of preschool teachers are not ready to 

teach ECE classes thinking that, those classes are for people with lower qualifications. 

Together with this, some educational documents in Tanzania have no serious 

information about guidance of preschool children‟s behaviours, much effort is given to 

academics. Mtahabwa (2009) explains that cultural behavioral values can be learnt 

from the earlier policy documents, the main pitfall could be absence of firm policy 

statements that emphasize early childhood cultural development, early childhood 

education during this era held a lower position in most policy documents. 

If preschool teachers are not qualified and skilled enough, guiding and shaping 

preschool children‟s behaviours is not easy. Morse (2009) observed that some teachers 

doubt themselves on skills they have on handling and guiding some children‟s socio-

emotional behaviours, some children have behaviours associated with social skills 

deficits (Merrell & Holland, 1997). 

4.6 Data Presentation by Documentary Review 

Documentary reviews enrich the literature review and give much contribution on 

supporting responses from participants of study. The Table 4:6 shows that there were 

no important documents which can give picture on preschooler‟s socio-emotional 

behaviours observed from the involved schools. Only one school (6.7%) out of fifteen 

schools prepares progressive reports showing behavioral development of students. 
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Table 4. 6:  Documentary Review 

Documents. Frequencies 

Minutes of School-Parent Meeting on Children ‟s SEBs - 

Preschooler‟s Progressive Report. 1 

Student‟s Behavioral  Records at School In relation to 

SEBs 

- 

Preschool Curriculum 15 

Minutes of School Meeting on Preschooler‟s  SEBs - 

Source: Field Data,( 2013). 

4.7 Basic Research Assumptions Vis-à-vis Research Findings 

This study was guided by the following assumptions:  

• The socio-emotional behaviours considered important and expected by parents 

and preschool teachers from preschoolers would be the same. 

• Although socio-emotional behaviours considered important and expected  by 

parents and preschool teachers  from  preschoolers would be the same, the   

strategies used to guide them would be different resulting from many factors 

• Guidance of socio-emotional behaviours among preschoolers in Tanzania is 

faced by some challenges. However, the challenges facing parents on the one 

hand and those facing preschool teachers on the other hand regarding guidance 

of preschoolers‟ socio-emotional behaviours would be different. 
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Assumption 1: 

The socio-emotional behaviours considered important and expected by parents and 

preschool teachers from preschoolers would be the same. The study found that, parents 

and teachers expect some socio-emotional behaviour from preschoolers are the same, 

with slight variation. Parents emphasized on learning while to teachers, learning results 

from other socio-emotional behaviours. 

The study found that parents and preschool teachers expect preschool children to show 

some behaviours that will enable them to be accepted in the society, thus any possible 

means and strategies have to be used to discourage unacceptable behaviours.  

Assumption 2: 

Although socio-emotional behaviours considered important and expected by parents 

and preschool teachers from preschoolers would be the same, the   strategies used to 

guide them would be different resulting from many factors. Guidance of preschool 

children‟s socio-emotional behaviours is done by using various strategies, parents and 

preschool, shared strategies by parents and teachers include teaching required 

behaviour, interruption, reinforcement, punishment, unconditional positive regard, 

discussion and rules and regulations.  

Parents use teaching behaviours and social skills and punishment more than preschool 

teachers who use unconditional positive regard and teaching of behaviours.  Modeling 

and redirecting strategies are only used by preschool teachers; also time-out technique 

and problem solving strategies were not supported by participants of this study as 

shown in the literature review. 
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Assumption 3: 

Guidance of socio- emotional behaviours among preschoolers faces some challenges. 

However, the challenges facing parents on one hand and those facing preschool 

teachers on the other hand regarding guidance of preschoolers’ socio-emotional 

behaviours would be different. The study found that guidance of preschooler‟s 

behaviours face some challenges. Living environments, influence of media, individual 

child‟s behaviours are general to both teachers and parents. School related factors is 

specific to teachers while  family and parenting style and  lack of societal awareness on 

the ECE and guidance of  behaviours are specific to parents. 

The study lacked evidence to support the challenge that, ECE curriculum used does not 

support guidance of socio-emotional behaviours. The current syllabus has a topic where 

children are taught some required behaviours. 

4.8 Summary of the Chapter 

The chapter presented, analyzed and discussed the findings of the study which aimed at 

examining parents and preschool teachers‟ strategies for guidance of socio-emotional 

behaviours in early childhood education using Moshi Rural District as a case study. 

The background information of informants used in the study was presented and finally 

the findings of the study were presented in relation to the study objectives followed by 

discussions. 

The findings revealed that parents and teachers expect a lot of socio-emotional 

behaviours from preschool children, the only slight difference noted between parents 

and preschool teachers which behaviours should come first. For example to parents 

learning behavior is important while to preschool teachers, learning depends on other 
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socio-emotional behaviours.  

There are various strategies in guiding preschool children‟s socio-emotional behaviours 

depending on factors such as culture, nature of children, living environment and nature 

of counselor. The strategies used according to this study are teaching behaviours, 

interruption, punishment, unconditional positive regard, punishment, redirect, rules and 

regulation.  

There are many challenges which hinder guidance of preschool children‟s socio-

emotional behaviours like living environment, influence of media, individual 

behaviours,  school  learning environment, poor cooperation, nature of family and 

parenting style and  lack of parental and societal awareness on the importance of ECE 

and  children‟s‟  socio-emotional behaviours. 
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CHAPTER FIVE 

SUMMARY, CONCLUSIONS AND RECOMMENDATION 

5.1 Introduction 

This study aimed at examining parents and teachers‟ strategies for guidance of socio- 

emotional behaviours in early childhood education in Tanzania, using Moshi Rural 

District as a case study. This chapter provides a summary the study, conclusion and 

recommendations of the study.  

5.2 Summary of the Study 

The study aimed at investigating strategies used by parents and preschool teachers in 

guidance of preschool children socio-emotional behaviours, the study was supported by 

the following objectives:  

(i) Examine socio-emotional behaviours considered by parent and preschool 

teachers as important among preschoolers. 

(ii) Examine parents and preschool teachers‟ strategies for guidance of socio-

emotional behaviours among preschoolers at both home and school settings. 

(iii) Investigate challenges facing parents and preschool teachers in guiding socio-

emotional behaviours among preschoolers at both home and school settings. 

Literature review was done to cover and elaborate some aspects such as expected 

socio-emotional behaviours from preschool children, strategies used to guide preschool 

children‟s‟ socio-emotional behaviours and the challenges facing the guidance of   

socio-emotional behaviours  by both parents and preschool teachers. 
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The literature review for this study reviewed some studies from developed countries, 

developing countries and Tanzania in particular. Moreover, the conceptual framework 

and knowledge gap underlying this study were explained showing the relationship 

between the study and intended objectives. 

The study was done at Moshi Rural District at Western and Eastern Marangu wards in 

Vunjo Eastern Division. The population for this study involved preschool teachers, 

Head teachers and parents whose children study ECE in public primary schools at 

Moshi Rural District. The sampled population included forty one (41) informants 

selected by using purposive random sampling; the sample had seven head teachers, 

seventeen preschool teachers and seventeen parents. Out of those forty one informants, 

there were 23(59.10%) and within them; there were one head teacher, fourteen 

preschool teachers and eight parents.  Also, there were 18(43.90%) within them there 

were six head teachers, three preschool teachers and nine parents 

Data were collected through semi-structured interviews, focus group discussion (FGD) 

and documentary review. Data were analyzed through Transcendal analysis plan by 

Miles and Huberman (1994) and presented descriptively. Also data with quantitative 

elements were analyzed manually where their frequencies and percentages were 

presented in tables. 

5.3 The Major Findings of the Study 

5.3.1 Socio- Emotional Behaviours Considered Important and Expected From 

Preschool Children 

The study found that parents and preschool teachers expect some socio-emotional 

behaviours from preschool children according to their demands, values and 
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environments and cultural values.  

Preschool teachers do value a number of behaviours explaining that life of children and 

anybody depends on socio-emotional behaviours created well during adulthood. The 

best ten expected socio-emotional behaviours from preschool teachers according to 

their percentage include attention, respect, obedience, confidence, physical cleanness, 

love and friendship, calmness, self care and property and finally is expressive ability of 

children. To teachers learning and studying result from other behaviours  

The study observed that parents were not far from preschool teacher‟s arguments. 

Parents‟ first best ten expected socio-emotional behaviours were learning, respect, 

attention, obedience, calmness, physical cleanness, following directions, faithfulness, 

charming and individual who is healthy, strong in attending some duties. It was 

observed that to parents, learning and studying are more important than other socio-

emotional behaviours. 

5.3.2. Strategies for Guidance of Socio-Emotional Behaviours  

The study found that there are varieties of strategies used for guidance of preschool 

children socio-emotional behaviours. It has to be recognized that, the strategies used 

are not uniform depending on factors like environment nature of the behaviours shown 

and the counselor who can be either parents, guardians or preschool teachers.  

To parents, the most used strategies, according to their percentage ranking order, are 

teaching required behaviours to children, punishment, interruption, reinforcement, 

unconditional positive regard, discussion strategy and rules and regulation. Modeling 

and redirecting strategies were not supported by parents. 
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Preschool teachers‟ first strategies according to their ranking order are teaching 

required behaviours to children, interrupting the shown behaviours, the use of 

unconditional positive regard, reinforcement, punishment, modeling, redirecting, 

discussion strategy and the use of rules and regulation. 

5.3.3. Challenges in Guiding Preschool Children’s Socio-Emotional Behaviours 

The study found that guiding children‟s socio-emotional behaviours is not easy 

activity; it faces challenges at either at school or home environment. According to 

preschool teachers these challenges are influence of living environments, lack of 

awareness among society and parents, poor cooperation between school and society, 

school related factors, nature of family and parenting style, individual children‟s 

behaviours, and influence of media and modern means of communication. 

To parents, influence of living environment, nature of family and  parenting  style, lack 

of awareness among society and parents, individual children‟s‟ behaviours, poor 

cooperation and influence of media and modern means of communication are great 

challenges that face guidance of socio emotional behaviours among preschoolers 

5. 4 Conclusion  

The conclusions that were drawn based on the findings in accordance with the 

proposed objectives of the study. 

Parents and preschool teachers expect varieties of socio-emotional behaviours from 

preschoolers with slight variation between them. Parents emphasized on learning and 

other cognitive abilities while teachers state that learning results from other socio-

emotional behaviours. This signifies that there is a need to state the important socio-
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emotional behaviours and their role to holistic child development  

There are various strategies used by parents and preschool teachers to guide    

preschool children‟s socio-emotional behaviours resulting from a number of factors.  

This implies that development of preschool children s‟ socio-emotional behaviours 

needs collective efforts from society, preschool teachers, parents and other 

stakeholders, because children are part of society. 

Guidance of preschooler‟s socio-emotional behaviours is process that faces a number 

of challenges from family, societal and school level. This implies that, parents, society 

and other stakeholders have to recognize the importance of preschooler‟s socio-

emotional behaviours as a foundation to behavioural development of individual   

5.5. Recommendations for Action 

• Since children‟s SEBs are important for children; the government has to train 

many teachers to serve at ECE classes.  The government has to direct on how to 

guide children‟s SEBs during childhood, rather than insisting on academic and 

cognitive domains. 

• The government must educate the society on the importance of guiding 

children‟s behaviours during early childhood, by educating the society; children 

will be guided rather than dealing with their behaviours at primary level, 

secondary level or during adulthood. 

• The government has to create conducive environment where children can learn 

and at the same time are guided their socio emotional behaviours. Some schools 

take children at churches claiming that, they cannot handle those children 
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though stated that, each public primary must have ECE classes. 

• Also the school management have to be cooperative not only to society, but also 

to preschool teachers, preschool students are not the property of the preschool 

teachers only; all teachers in a  school have to work cooperatively on handling 

preschool children. 

• Parents and society have to be careful with their children, starting from 

parenting style, parents have to follow children‟s behavioral development either 

at home or school. Also parents and society have to be role model before their 

children so that children can learn from them. 

• Parents and society must be friends and close to their children, by loving them, 

children will be ready to learn, ask and express their needs and problems. 

Parents have to spare time to listen to their children and not to be seen on the 

day where a child has made a mistake and get punished. 

• Parents and society have to be cooperative to teachers and school management; 

parents are the ones who know ins and outs of their children, by working 

cooperatively with teachers, guidance of children‟s SEBs will be done 

effectively and easily. 

• Finally, parents have to teach the acceptable moral values to their children, by 

teaching these values children are prepared to become active members of their 

society at the same time understand wrongs and rights.  
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5.6 Recommendations for Further Studies 

• The study focused specifically on public primary school to examine guidance of 

Socio-Emotional Behaviours, other studies can be done basing on private 

primary school and those schools owned by religious institutions. 

• More studies can be done to examine the same theme but using urban areas 

because the study was done by involving participants from rural areas.  

• A study can be done on how do preschool teachers teach and asses behaviours 

to preschool children as indicated in the syllabus of 2005, chapter five. 
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APPENDICES 

APPENDIX A: INTERVIEW GUIDE FOR PRESCHOOL TEACHERS 

The following questions seek to collect information on guidance of preschool 

children‟s socio-emotional behaviours in Moshi Rural District. As one of the 

stakeholders in guiding socio-emotional behaviours among preschool children, you are 

kindly asked to give required information according to questions or any other 

assistance as far as this study is concerned. The information to be collected will be used 

for the intended purposes and remain confidential even after completion of this study. 

A.PERSONAL PARTICULARS 

1.Sex…………       2.Age..................................... 3. Educational level......................... 

4. Professional qualifications...............................5.Working experience..................... 

B.QUESTION  

1 What SEBs   do you expect from preschoolers?  

2 What are the strategies do you use to guide the expected SEBs? 

3 What is the contribution of parents in guiding preschooler‟s SEBs? 

4 What are the challenges in guiding SEBs   shown by preschoolers?  

5 How do you handle those challenges? 

6 What should be done to guide preschoolers‟ SEBs effectively? 

Thanks for participating. 
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MWONGOZO WA HOJAJI KWA WALIMU WA ELIMU AWALI 

Maswali yafuatayo  yanalenga kukusanya habari juu ya tabia jamii  za watoto wa elimu 

awali katika wilaya ya Moshi vijijini. Kama mdau wa tabia jamii  za watoto wa elimu 

awali unaombwa  utoe taarifa husika  kulingana na maswali au msaada wowote 

kulingana na utafiti huu. Taarifa zitakazokusanywa zitatumika kwa malengo 

yaliokusudiwa na usiri utakuwepo hata baada ya utafiti huu 

A.MAELEZO BINAFSI 

1.Jinsi…………..                    2.Umri…………         3.Kiwango cha elimu…………. 

4. Kiwango cha ujuzi wa kazi……………………………5. Uzoefu Kazini…… 

B.MASWALI 

1 Kulingana na uzoefu  ni tabia jamii zipi unategemea zioneshwe na WEA?  

2 Taja mikakati unayoitumia kulinda tabia jamii unazotegemea zioneshwe na WEA. 

3 Eleza nafasi  ya  wazazi  katika kulinda tabia jamii za WEA. 

4 Fafanua changamoto  uzipatazo katika kulinda tabia jamii za  WEA. 

5 Unazikabili vipi  changamoto hizo ili kulinda tabia jamii za WEA? 

6 Nini kifanyike ili kulinda tabia jamii za WEA kwa usahihi? 

 

Asante kwa ushiriki. 
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APPENDIX B: INTERVIEW GUIDE FOR PARENTS 

 The following questions seek to collect information on guidance of preschool 

children‟s socio-emotional behaviours in Moshi Rural District. As one of the 

stakeholders in guiding socio-emotional behaviours among preschool children you are 

kindly asked to give required information according to questions or any other 

assistance as far as this study is concerned. The information to be collected will be used 

for the intended purposes and remain confidential even after completion of this study. 

A.PERSONAL PARTICULARS 

1.Sex…………     2.Age........................3.Educational level..................... 

4.Occupation.............................. 

B.QUESTIONS  

1 What SEBs do you expect from preschoolers?  Give examples  

2 What are the strategies do you use to guide those expected SEBs? 

3 What is the contribution of preschools in guiding preschooler‟s SEBs? 

4 What are the challenges in guiding preschooler‟s socio-emotional behaviours? 

5 How do you handle those challenges? 

6 What should be done to guide preschoolers‟ SEBs   effectively? 

 

Thanks for participating 
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MWONGOZO WA HOJAJI KWA WAZAZI. 

Maswali yafuatayo  yanalenga kukusanya habari juu ya tabia jamii za watoto wa elimu 

awali katika wilaya ya Moshi vijijini. Kama mdau wa tabia jamii  za watoto wa elimu 

awali unaombwa  utoe taarifa husika  kulingana na maswali au msaada wowote 

kulingana na utafiti huu. Taarifa zitakazokusanywa zitatumika kwa malengo 

yaliokusudiwa na usiri utakuwepo hata baada ya utafiti huu 

A.MAELEZO BINAFSI 

1.Jinsi…………..2.Umri…………….3. Kiwango cha  Elimu…………….    

4.Kazi…………………… 

 

B.MASWALI 

1 Kulingana na uzoefu wako ni tabia jamii zipi unategemea zioneshwe na WEA?  

2 Taja mikakati unayoitumia kulinda tabia jamii unazotegemea zioneshwe na WEA?  

3 Eleza nafasi  ya elimu awali  katika kulinda tabia jamii za WEA. 

4 Fafanua changamoto  uzipatazo katika kulinda tabia jamii za  WEA. 

5  Unazikabili vipi  changamoto hizo ? 

6 Nini kifanyike ili kulinda tabia jamii za WEA kwa usahihi? 

 

Asante kwa kushiriki 
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APPENDIX C: FGD GUIDE FOR PRESCHOOL TEACHERS 

The following questions seek to collect information on guidance of preschool 

children‟s socio-emotional behaviours in Moshi Rural District. As one of the 

stakeholders in guiding socio-emotional behaviours among preschool children you are 

kindly asked to give required information according to questions or any other 

assistance as far as this study is concerned. The information to be collected will be used 

for the intended purposes and remain confidential even after completion of this study. 

1 What SEBs do you    expected from preschoolers?    

2 List the strategies to guide those expected SEBs. 

3 What is the position of   parents   in the guidance of SEBs?  

4 What challenges do you face in guiding preschooler‟s SEBs? 

5 How are those challenges handled? 

6 What should be done to guide preschoolers‟ SEBs effectively? 

 

Thanks for participating 
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MWONGOZO WA MJADALA WALIMU WA ELIMU AWALI 

Maswali yafuatayo  yanalenga kukusanya habari juu ya tabia jamii  za watoto wa elimu 

awali katika wilaya ya Moshi vijijini. Kama mdau wa tabia jamii  za watoto wa elimu 

awali unaombwa  utoe taarifa husika  kulingana na maswali au msaada wowote 

kulingana na utafiti huu. Taarifa zitakazokusanywa zitatumika kwa malengo 

yaliokusudiwa na usiri utakuwepo hata baada ya utafiti huu 

1 Nii tabia jamii zipi mnategemea zioneshwe na  WEA ? 

2 Orodhosheni mikakati  kulinda tabia jamii mnazotegemewa zioneshwe na WEA 

3 Eleza nafasi ya wazazi na jamii katika kulinda tabia jamii za  WEA. 

4 Taja changamoto  mnazokumbana nazo katika kulinda tabia jamii za  WEA. 

5 Zinakabiliwa  vipi changamoto hizo ? 

6 Nini kifanyike ili kulinda tabia jamii za WEA kwa usahihi? 

 

Asante kwa kushiriki. 
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APPENDIX D: FOCUSS GROUP DISCUSSION GUIDE FOR PARENTS 

The following questions seek to collect information on guidance of preschool 

children‟s socio-emotional behaviours in Moshi Rural District. As one of the 

stakeholders in guiding socio-emotional behaviours among preschool children you are 

kindly asked to give required information according to questions or any other 

assistance as far as this study is concerned. The information to be collected will be used 

for the intended purposes and remain confidential even after completion of this study. 

1 What SEBs    do you expected from preschoolers?   

2 List the strategies to guide those expected SEBs. 

3 What is the position of   preschools in the guidance of SEBs preschoolers?  

4 What challenges do you face in guiding preschooler‟s SEBs? 

5 How are those challenges handled? 

6 What should be done to guide preschoolers‟ SEBs effectively? 

 

Thanks for participating 
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MWONGOZO WA MJADALA WA WAZAZI/WALEZI 

Maswali yafuatayo  yanalenga kukusanya habari juu ya tabia jamii  za watoto wa elimu 

awali katika wilaya ya Moshi vijijini. Kama mdau wa tabia jamii  za watoto wa elimu 

awali unaombwa  utoe taarifa husika  kulingana na maswali au msaada wowote 

kulingana na utafiti huu. Taarifa zitakazokusanywa zitatumika kwa malengo 

yaliokusudiwa na usiri utakuwepo hata baada ya utafiti huu 

1 Kulingana na uzoefu wenu ni tabia jamii zipi mnategemea zioneshwe na WEA? 

2  Orodhosheni mikakati kulinda tabia jamii  mnazotegemewa zioneshwe na WEA 

3 Eleza nafasi ya  elimu awali   katika kulinda tabia jamii za mwanafunzi WEA. 

4 Fafanua changamoto  mnazokumbana nazo katika kulinda tabia jamii za WEA? 

5  Mnazikabili   vipi changamoto hizo ? 

6 Nini kifanyike  ili kulinda tabia  jamii za  WEA  kwa  usahihi zaidi? 

 

 

Asante kwa kushiriki. 
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APPENDIX E. INTERVIEW GUIDE FOR HEAD TEACHERS 

The following questions seek to collect information on guidance of preschool 

children‟s socio-emotional behaviours in Moshi Rural District. As one of the 

stakeholders in guiding socio-emotional behaviours among preschool children you are 

kindly asked to give required information    according to questions or any other 

assistance as far as this study is concerned. The information to be collected will be used 

for the intended purposes and remain confidential even after completion of this study. 

 A.PERSONAL PARTICULARS 

1. Sex………….................2.Age.....................3.Educational level......................... 

4.Professional qualifications......................................... 

5.Working experience........................ 

B.QUESTIONS 

1 How many pre-school teachers do you have?  

2 What is the contribution of your office in guiding SEBs among preschoolers? 

3 What challenges does your school face in guiding preschool children‟s‟ SEBs? 

4  As a leader, how do you handle those challenges? 

5 What should be done to guide  preschool childrens‟ SEBs effectively? 

 

Thanks for participating 
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APPENDIX F: DOCUMENTARY ANALYSIS GUIDE 

DOCUMENT SOURCE INFORMATION 

Minutes of school-parent 

meeting on children 

preschooler‟s socio- 

emotional behaviours 

Pre-school teachers School-parent 

partnership on Guiding 

preschool children‟s‟ 

SEBs 

Preschooler‟s progressive 

report 

Pre-school teachers Preschools‟ children 

SEBs assessment and 

evaluation 

Student‟s behavioral records 

at school 

Pre-school teachers SEBs development of 

preschool children 

Preschool curriculum Pre-school teachers Guidance of preschool 

children‟s‟ SEBs 
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APPENDIX G: EARLY CHILDHOOD EDUCATION 2005 SYLLABUS 
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APPENDIX H: PRESCHOOLER’S PROGRESSIVE REPORT 
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APPENDIX I: RESEARCH CLEARANCE LETTER 
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APPENDIX J:  RESEARCH PERMITS 
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