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ABSTRACT 

The main focus of this study was to assess the status of girls’ hostel services in rural 

community secondary schools, a case of Igunga district in Tanzania. The study was 

guided by General Systems Theory and Chaos Theory. It was a cross-sectional 

survey conducted through a mixed research approach, mainly dominated by 

qualitative research approach and complemented by quantitative elements. A total of 

84 participants were purposively and randomly selected from four sampled schools. 

Semi-structured interview, questionnaires, documentary review and field 

observation were used to collect data. Both qualitative and quantitative techniques 

were used in data processing and analysis. 

Results from the study revealed that basic physical infrastructures lacked while 

important facilities and social services were under- established. The study further 

revealed that hostels had low enrollment rate, experienced inadequate resources and 

lacked qualified social workers. Furthermore, the findings established that available 

services and facilities did not meet the minimum standards. The study suggested 

sensitization of parents to accommodate girls in hostels, recruitment of trained hostel 

staff, provision of hostel scholarship, rainwater harvesting project, advocacy and 

lobby support from stakeholders and establishment of district fund for girls’ hostel 

projects. The study recommended instituting hostel policy and legal framework, 

introducing hostel bursary scheme, capacity building to school administrators on 

resource mobilization and school development planning while other local aspects 

should be instituted for smooth operation of girls’ hostels in community secondary 

schools. Lastly, suggestions for further research were made.  
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CHAPTER ONE 

INTRODUCTION 

1.1 Background to the Study 

Girls’ Education has drawn a global concern through commitment and joint efforts 

between international organizations and many governments in developing countries 

to ensure that girls enjoy the right of education in a conducive learning environment 

(Johannes, 2010; Bista and Cosstick 2005; Tembon and Fort, 2008). Evidently, 

unfavourable learning conditions, including long distance to school and limited 

accommodation facilities in schools are hindering adolescent girls from rural areas 

and marginalized societies to access secondary education, leading to increasing poor 

enrollment, retention and academic performance by  majority of girls (UNESCO, 

2005). 

Globally, about 39 million girls do not access lower secondary education due to a 

combination of limitations, but mostly unfriendly schools (UNESCO Institute for 

Statistics, 2010; 2011). However, the United Nations through its agency, United 

Nations Girls’ Education Initiative (UNGEI) has been coordinating and supporting 

the endeavor of organizations that are dedicated to the improvement of girls’ 

learning environment including accommodation facilities (Tembon and Fort, 2008). 

Investment in girls’ education, particularly provision of hostel services is globally 

diverse in character, depending on international and national policies, local 

community awareness, national priorities and available opportunities. Available 

studies show that various policies and programs of hostel services to girls’ in rural 

and marginalized societies are being undertaken across India and Asian countries to 

enable more girls’ access secondary education (Planning Commission, 2009; 
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UNESCO, 2005; Bista, 2004). A strive to provide accommodation facilities to girls 

has significantly stimulated enrolment and retention in schools such that an effective 

use of hostel services in Madhya Pradesh state realized a transition rate of 66 percent 

and reduced dropout by 23 percent in 2010, while Bangladesh increased enrolment 

from 13 percent to 56 percent just in a decade (Oxfam, 2006; Government of India, 

2011a). 

African countries are responding to international conventions by adopting policies 

that considerably promote girls’ secondary education. For example, South Africa and 

Namibia have gone far among Southern African Development Corporation (SADC) 

countries by documenting explicit hostel policies and legal frameworks to guide and 

rule out the whole process of hostel provision for better academic development as 

well as social welfare of learners (von Wietersheim, 2002; Republic of Namibia, 

2001; Province of the Eastern Cape, 2013; Republic of South Africa, 2001). 

Currently, big expansion of secondary education among African countries often goes 

in tandem with projects of girls’ hostels and a number of countries are adopting 

separate policies and strategies in favor of girls' education (Plan International, 2012; 

UNICEF, 2004).   

Since independence, Tanzania has been striving to improve the girls’ learning 

environment so as to increase access to secondary education, a right denied during 

the colonial era. By the launch of the Ten Year Plan of 1945 to 1956 in Tanganyika, 

no any girl was ever enrolled in secondary school and by the end of the plan; only 

204 girls had assessed secondary education which was less than 1 percent of the total 

secondary education enrollment (Cameroon and Wood, 1970). Deliberate efforts 

were made after independence whereas, in three decades of independence, the 
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enrollment of girls rose up to 29,760 whilst making 40.4 percent of the total 

secondary education enrolment (URT, 1992). After 50 years of independence 

Tanzania had enrolled a total of 802,554 girls equivalent to 44.8 percent of the total 

secondary enrolment of 1,789,547 ( URT, 2011). 

Adoption of 1995 Education and Training Policy( ETP) has  widened up girls’ 

opportunities because the policy guided newly established secondary schools to be 

either co-education or girl schools. Communities were encouraged to construct and 

operate girls’ hostels in community day schools to accommodate girls from distant 

homes and those who cannot acquire safe accommodation (URT, 1995a). The 

program with Girls’ Secondary Education Support (GSES) had exemplified the role 

of hostel services in girls’ retention because girls who were offered accommodation 

had higher retention than those without despite provision of the same financial and 

material support (URT, 2000). 

The Education Sector Development Programme (ESDP) had incorporated  projects 

for  girls’ hostels and boarding schools whereas, a total of 95(37 %) hostels out of 

estimated 252 hostels were constructed through local funds and community 

contribution in the financial year 2011/ 2012 (URT, 2012). Launch of Secondary 

Education Program (SEDP 2010-2015) Phase II targets to achieve girls’ equitable 

access by increasing and improving hostel facilities in underserved areas where a 

total of 100 hostels are to be constructed by the end of the program and the local 

councils were also tasked to construct and operate at least 5 hostels by the end of 

year 2013 (URT, 2010). 

However, provision of girls’ hostel services in Tanzania has been influenced by 

political directives and administrative strategies delegated to the local communities 
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to set plans in context of local priorities. In due regard, the researcher was inspired to 

study the status of girls’ hostel services in rural community secondary schools and 

establish the extent to which hostel facilities are sustainable as well as consistent to 

accommodate girls from rural communities.  

1.2 Statement of the Problem 

Although Tanzania has made a remarkable improvement in establishment of hostel 

facilities in community secondary schools as guided by the ETP of 1995 and 

implemented through ESDP (1997-2007), ESDP (2008-2017), SEMP (2000-2005), 

SEDP I (2004-2009) and ongoing SEDP II (2010-2015), the retention of girls in 

schools has not been achieved despite concerted efforts to provide hostel facilities. 

For instance, the cohort that completed secondary education in 2008  had 14,500 

more boys than girls while there were only 3,000 more boys upon form one 

registration in 2005 (UNICEF, 2011). 

Furthermore, statistics show that between 2004 and 2010, a total of 45,256 girls 

dropped out of school due to pregnancy alone (Kiisheko, 2012). The dropout rate 

due to pregnancy increased from 21.9 percent in 2007 to 31.7 percent in 2010, 

mainly contributed by unfriendly accommodation and hardship in poor rented rooms 

(Mack, 2009; URT, 2010). Comparatively, the academic performance of community 

secondary schools has been falling down, whereas girls’ performance has 

consistently remained poor. For instance, from 2008 to 2010, secondary education 

examination results in community schools declined by 38 percent, which was below 

the national average by 16 percent (Laddunuri, 2012). Moreover, performance 

overview of SEDP Phase I indicates that poor learning environment has been a key 

factor for poor participation and pass rate by many girls (URT, 2010). If this trend 
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remains uncontrolled, the target for retention rate of girls at 90 percent by 2014 

through SEDP II may not been realized. 

However, a few studies have been done on the status of girls’ hostels in rural 

community secondary schools. Available studies such as by Ntumva and Rwambali 

(2013), Jidamva (2012 and Nteko (2007) mainly focused on poor academic 

performance and enrollment in relation to accommodation challenges in community 

secondary schools. Therefore, this study examined the status of girls’ hostel services 

in rural community secondary schools in Igunga district, Tanzania. 

1.3 Purpose of the Study 

The purpose of this study was to examine the status of girls’ hostel services in rural 

community secondary schools, a case of Igunga District in Tanzania. 

1.4 Specific Objectives  

1. To assess status of the provision of girls’ hostel services in rural community      

secondary schools; 

2. To evaluate extent to which girls’ hostel services in rural community secondary 

schools meet required standards; and 

3. To examine instituted strategies to sustain better provision of girls’ hostel 

services in rural community secondary schools. 

1.5 Research Questions 

1. What is the status of girls’ hostel services in rural community secondary 

schools?  

2. To what extent do girls’ hostel services in rural community secondary schools 

meet required standards? 
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3. What are strategies to sustain better provision of girls’ hostel services in rural 

community secondary schools? 

1.6 Significance of Study 

The study may be very useful for stakeholders to have a clear understanding of the 

status of girls’ hostel services. Results from this study could also influence policy 

makers to review; and formulate new policies and regulations in addressing issues 

pertaining to access, financing and administration of girls’ hostels so as to maintain 

quality, uniformity and consistency in serving girls in rural areas. Moreover, 

administrators and planers may be informed about the situation regarding hostel 

services in rural community secondary schools and be in a position to accommodate 

emerging issues in education development planning. 

In addition, girls may benefit from this study because the challenges facing them 

would be systematically addressed and rationally intervened so as to create a safe 

and supportive living as well as learning environment. To the local communities, it 

might be of a great advantage, for this study will make communities more informed 

of opportunities and threats in providing hostel services to girls. Hence they will take 

further steps in resource mobilization to enable more girls' access accommodation 

facilities and enjoy their right of education. Finally, this study contributed to a body 

of knowledge as regards to the status of girls’ hostel services in rural community 

secondary schools in Igunga district, Tanzania. 

1.7 Delimitation of the Study 

This study focused on the status of girls’ hostel services and was confined in rural 

community secondary schools in Igunga district. Thus, girls from other community 
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secondary schools not located in rural areas were excluded from this study as well as 

boys from both categories of schools. 

1.8 Limitations of the Study  

The researcher could not access documents on hostel operational guidelines and 

circulars, which could be easily used as reference in assessing the status and 

evaluating the standards of hostel services. However, the researcher strived to 

acquire separate guidelines, acts and policies that had relevant information on 

requirements of students’ accommodation facilities and services. Likewise, the 

researcher could not visit water sources that were out of school premises and hence, 

failed to estimate the distance covered by students in search for water and capacity 

of the water points to serve students. The researcher relied on information obtained 

from triangulated instruments to validate the findings on water supply.  

1.9 Definitions of Operational Terms 

Status- Status infers to capacity and extent to which hostel services can support 

living and learning.  

Hostel services- refer to boarding provisions which include accommodation in 

dormitories, common meals and care as well as support services.  

Community Secondary Schools- Secondary schools owned and operated by local 

government but supported through development contributions from local 

communities and development grants by the central government.  

Rural community- People dwelling in a non urban settlement setting, mainly 

relying on agriculture and very often experience the same culture and socio-

economic status. 
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Education Officer-The officer in charge of secondary education at the district 

council.  

1.10 Organization of the Study 

This study is organized into six chapters. The first chapter establishes background, 

statement of the problem, research objectives and research questions, significance of 

study, delimitation and limitations of the study, definitions of operational terms and 

organization of study. Chapter two covers theoretical framework, review of surveys 

and empirical studies done from different countries from both developed countries 

and developing countries. Chapter three examines research methodology used to 

administer data collection, study population, sampling and sample size as well as 

data analysis. Chapter four does the presentation of research findings, while chapter 

five deals with discussion of findings in relation to reviewed literature and 

theoretical assumptions. Lastly, chapter six provides the summary of study, 

conclusions and recommendations. 
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CHAPTER TWO 

LITERATURE REVIEW 

2.1 Introduction 

This Chapter presents Literature Review. It is divided under the following Sections:  

a theoretical framework, followed by a review of empirical studies and surveys 

conducted from both developed and developing countries. Finally, Synthesis of 

attributes focused from theoretical stance and empirical studies is presented. 

2.2 Theoretical Framework 

Theoretical Framework is a philosophical stance, which forms the basis for research 

development and fundamental assumptions for inquiry of the unknown phenomenon 

(Gay and Weaver, 2011; Harlow, 2009; Gleso, 2006).  This study was guided by two 

theories, namely General System Theory (GST) from biological sciences articulated 

by Bertalanffy (1901-1972) and Chaos Theory advocated by Lorenz in the field of 

meteorological science (Wekowicz, 2000; Levy, 1994). 

2.2.1 General System Theory from Biological Sciences 

The General System Theory was founded by Ludwig von Bertalanffy (1901-1972) to 

portray an interplay existing among and between organisms in a biological 

environment (Weckowicz, 2000). According to Jordan (1998), this theory assumes 

that organisms in the universe are whole in nature with a complex integration, which 

demands a holistic approach in defining their functions and relationships.  

In a social perspective, Weckowicz (2000) suggested a critical consideration of 

interdependence and relationship between input, process and output for survival of 

any social system in a given environment. In a similar context, Galabawa (2001) 

argued that General System Theory describes a mechanism through which social 
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systems can adjust themselves in a cyclical model of input, throughput, output and 

feedback from the environment. 

The theory was applicable to this study due to the fact that provision of hostel 

services was greatly predetermined by the interplay between inputs and 

transformation process to bring about the desirable outcome under influence of 

environment. In due regard,  inputs were girl students, human resources, financial 

resources and infrastructures while the process was managerial capabilities of both 

teachers and hostel workers to transform inputs into expected outcomes which were 

inferred into levels in academic performance, enrolment, redundant in dropout, 

transition to further education and productivity to the society.  

Therefore, this study intended to establish if girls’ hostel services in rural community 

secondary schools in Igunga district were categorically influenced by the General 

Systems Theory.  

2.2.2 Chaos Theory from Meteorological Sciences 

Chaos theory was developed by Edward Lorenz in 1963 as an attempt to explain 

complexity of dynamic systems in meteorological science (Levy, 1994). Lorenz 

established that weather systems are non-linear in characteristics as a result they are 

sensitive to internal conditions and behave randomly such that even very small 

changes can lead to complexity in weather forecast (Levy, 1994).  Therefore, it was 

concluded that in making the prediction of weather conditions it is important to 

make an account of each variable that has an impact on the system to avoid 

uncertainties in a long term (Levy, 1994). 
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In a social context, Chaos Theory claims that a policy system begins with high 

predictions, optimistic expectations, but uncertainties and risks start to wear out 

principles through which predictions were based upon (Bechtold, 1997). According 

to Levy (1994) and Cartwright (1991), Chaos Theory proposes flexibility, 

adaptability and application of short-term plans to control uncertainties that usually 

occur within medium and long-term plans and finally, cause a chaotic situation 

during policy implementation. 

Chaos theory was applicable to this study since it tried to caution about risk and 

uncertainties that may occur during policy implementation. In this case, 

establishment of girls’ hostel services in rural community secondary schools is 

subject to uncertainties such as influence of ecological factors, social factors, 

cultural factors, economic instability, policy and legal procedures. All these factors 

are difficult to predict and control their impact in long-term development plans, but 

can be monitored in short-term development plans where all risk assumptions are 

considered and flexibly controlled to minimize their effects. Smooth operation of 

girls’ hostel services in rural community secondary schools is predetermined by 

annual action plans. Therefore, this study sought to establish whether or not 

provision of hostel services in rural community secondary schools in Igunga district 

falls under chaos theory. 

2.3 The Overview of Students Hostel Accommodation Services in Tanzania  

2.3.1 The Concept of Hostel and Hostel Services 

The concept of hostel is not new in the world because it is connected to housing 

which is a basic need of human beings. Oxford Advanced Learners’ Dictionary 

(2000) cited in Onyike and Uche (2010), defined hostel as a community building that 
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is used to offer inexpensive accommodation and meals to groups of people mostly 

students and other groups with common activities as well as interest be they, workers 

or travelers. Unlike other accommodation facilities, hostels for students, serve two 

purposes namely, living and learning. In order to make a hostel suitable for living 

and learning, it should have adequate physical facilities including water supply, 

electricity, security, recreational facilities, sanitary services, study rooms, library and 

hostel workers for effective  management of hostels (Onyike and Uche, 2010). 

Hostel accommodation serves multiple functions to students, they create space, time 

and conditions that are conducive to learning and living which would not have been 

experienced in home environments. Students in hostels have a greater opportunity of 

maximizing time on supervised academic tasks and participation in sports, games, 

clubs and social activities. These opportunities enable students to attain holistic 

education which make them better developed in all aspects than those living off-

campus and facilitate positive social development reflected in socio-cultural 

integration, self-discipline and ability to work with others. 

2.3.2 Rationale for Girls’ Hostel Services in Rural Community Secondary 

Schools 

From independence public secondary schools in Tanzania had boarding facilities, 

such that hostel services were more pronounced in higher learning institutions and in 

a few religious institutions than others. After economic liberalization, secondary 

education expanded rapidly in order to meet challenges of labour market. In due 

regard, establishment of community day secondary schools was enforced in order to 

enable more children access secondary education. Community secondary schools 

were expected to enroll students from within vicinities such that schools were not 
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designated to provide accommodation. Due to geographical factors like scattered 

settlements and sparse population, rural community secondary schools had large 

catchment areas in order to enroll the required number of students. Such pattern, 

forced students whose radius from school was big to walk long distances and they 

had to get attached to relatives or rent rooms nearby in order to attend school. 

Rural accommodation facilities did not secure living and learning environment. 

Instead, they had detrimental effects, especially for girls. Girls became vulnerable 

and victims of sexual abuse, which resulted in poor enrollment, high dropout, 

pregnancy and generally, poor academic performance (Rajani, 2001). It was from 

this situation, the government enforced construction of girls’ hostels in community 

secondary schools to rescue girls from poor living and learning environment 

experienced there. Therefore, the researcher was inspired to conduct a study on the 

status of girls’ hostel services in rural community secondary schools in Igunga 

district to assert the extent to which the girls’ hostel policy has been implemented. 

2.4 Reviews from Developed Countries 

Provision of hostel accommodation to socially and economically marginalized 

communities in their pursuit of education is common worldwide and its 

implementation varies depending on social context of each country. In America, 

schools with hostel programs close to students’ home communities are called 

community boarding schools to differentiate them from traditional boarding schools 

whose historical record of isolation, abuse and brutal care to students demoralized 

many parents (Mayer et al, 2003).  
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In United States of America (USA), Mayer and colleagues (2003) conducted a study 

on close to home community boarding schools and disadvantaged children and 

youth. The study aimed at exploring why it was necessary for non-residential 

community schools to start providing accommodation facilities to children and youth 

from low income families, assessing expected outcomes and emerging issues. The 

exploratory method was employed by using interviews to parents and professionals 

to obtain information. The findings from parents who had sent students to hostels 

showed that they were motivated by proximity of schools, extra support and 

supervision in academics offered to hostellers and provision of life skills that 

enabled students to be independent and feel sense of responsibility. On the other 

hand, Mayer and Colleagues (2003) found that professionals had a mixed view as 

they questioned how community boarding schools would function without exhibiting 

traits of breaking parent-student relationships for being too restrictive to both 

students and parents to interact while others  viewed community boarding schools so 

handful to accommodate the homeless. The study revealed a positive response to 

policy makers and influential politicians in supporting this important reform in 

American education system. 

In Europe, a study by Bush-Geertsema and Sahlin (2007) on the roles of hostels and 

temporally accommodation shows that provision of hostel services is important in 

solving youth’s barriers of pursuing education. The study revealed an advanced 

innovation of hostels in form of so called Foyers in the United Kingdom (UK) to 

enable schooling of homeless young people. In the same manner, in Germany the 

provision of hostel services has been integrated into youth welfare system to enable 

them access education.  
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In Italy, the survey by Savills (2013) on student housing indicated that provision of 

accommodation facilities was at 2 percent which was the lowest in Europe. The 

research established two factors to this trend, one being the culture of the Southern 

European countries including Italy of not accepting children to join in hostels and 

the economic crisis which has not made possible the public sector to make any 

significant construction of hostels. The study shows about 75 percent in Italy 

undertake studies in their home places as a result they regularly travel to school all 

school days. 

In Australia, a survey by National Audit Office (2011) on participation of 

Aborigines and Torres Islanders indigenous communities in secondary education 

found that there were many students who travelled more that 100 kilometers to reach 

a nearest school. The audit report recommended establishment of Indigenous 

Boarding Hostels Partnership and Indigenous Boarding Facilities to secure students 

accommodation in hostels to get rid of trouble of travelling. 

While initiatives to boost indigenous secondary education in Australia were in 

operation a problem in retention of students in hostels started to emerge. A study by 

Stewart and Chapman (2011) on remote Island students’ post-compulsory retention 

was made to establish the influence of emplacement and displacement on education 

persistence or discontinuation. A longitudinal survey in selected hostels indicated 

that students whose academic performance was good and had ambition to further 

their education were among students who dropped school after one year of their stay 

in the hostel. The findings showed that 10 out of 15 students failed to cope with 

hostel life as it greatly varied from that of homeland hence got home sick due to 

miserable living in hostels. To intervene problems encountered , the government had 
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time to time reviewing guidelines pertaining to hostel management in order to cope 

with new demands and challenges such as bullying, sexual abuse and harassment 

(Ministry of Education, 2006). 

Through this review it was found that provision of hostel accommodation to students 

was an option to solve problems of homeless students and promoting indigenous 

participation in education. However, provision of hostel accommodation had mixed 

characteristics in terms of retention of indigenous on one hand and number of 

accommodated students on the other.  

2.5 Reviews from Developing Countries 

The accommodation problem among schooling girls in rural communities is 

addressed in diverse of policies in developing countries. A study conducted in India 

by Lindén (2005) on educational policies serving the poor in a case of student’ 

performance indicated that hostels had a positive impact on academic achievement 

of girls in all subjects. The data obtained from interview indicated that students in 

hostels had more time to concentrate on studies and a review from quarterly 

examinations proved that hostellers scored on average 18 percent than day scholars. 

However, the study showed that private hostels performed better than government 

hostels due to the fact that students in private hostels are more supervised and 

motivated.  

Similarly, a study by Rawat (2011) on status and functioning of Kasturba Gandhi 

Balika Vdylayas (KGBV) hostel schemes in India showed that dropout has reduced 

to nearly 0 per cent while academically girls had performed in all subjects by more 

than 90 percent. However, the evaluation report by Planning Commission (2009) on 

secondary education and vocational education indicated that provision of hostel 
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services  lacked common rules and guidelines,  a case that forced  every state or 

service providers to serve students on own wishes of which some offered 

unsatisfactory supplies. In overcoming challenges encountered in provision of hostel 

services, the government of India in her Twelfth Five Year Development Plan 

(2012-2017) had integrated the scheme of residential facilities into the National 

Secondary Education Project known as Rashtriya Madhyamik Shiksha Abhiyan 

(RMSA) to have integrated system in supervision and management (Government of 

India, 2011b).  

In South Africa, hostel services in schools are provided under strict policies and 

legal framework (Republic of South Africa, 2001). A study by Social Surveys Africa 

(2010) on access to education in South Africa shows that rural participation in 

secondary education had gained stability due to availability of hostel accommodation 

chances in rural towns. Despite this progress, the study cautions policy makers and 

researchers to establish a keen monitoring system to control shortcomings of sending 

children far from home places for their safety and well being. In response to 

dynamics within hostel management the Eastern Cape Province has recently  

reviewed its hostel policy on establishment, access and admission, physical 

resources and personnel, catering and boarding, safety and security, management, 

administration and governance in order to cope with the current demands (The 

Province of Eastern Cape, 2013). 

In Nepal, a review by Bista (2004) on girls’ education established that construction 

of feeder hostels increased enrolment in the hilly villages, an opportunity which was 

formerly not found to such isolated population. However, observation from field 

survey, desk survey and from secondary sources revealed that overall previous 

recommendations for improvement were not accommodated by 44 percent while 80 
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percent of recommendations on management were not considered at all. Moreover, a 

study by UNESCO (2006) on girls’ support programmes indicated that integrating 

hostel construction into the Secondary Education Support Programme (SESP) has 

served more girls with accommodation facilities and extended its coverage to reach 

the marginalized girls in Nepal. 

In Ethiopia, a baseline study by UNESCO/IICBA (2013) on retaining girls in lower 

secondary schools and increasing their learning outcomes was made in Afar region, 

Ethiopia. The findings obtained through cross-sectional survey from four sampled 

schools of which three were day scholars and one had hostel accommodation 

indicated that dropout rate was as high as 80 percent in day schools as compared to a 

dropout among hostellers at a rate of 20 percent. The study further advanced by 

showing that girls who were accommodated in hostels showed confidence and 

understanding of matters during focus group discussion and it implicated that staying 

in hostels had offered them a favorable social interaction and academic learning 

which gave them more school experiences than day scholars.  

In Malawi, a study by Bista and Cosstick(2005) on promotion of girls’ education in 

remote and rural areas in Malawi  proved that schools with hostel services had 

enhanced girls’ enrolment as well as in academic performance in comparison with 

day schools. Strategically, from 2007 the government of Malawi had started 

expansion of girls’ hostel schemes and the trend shows that financial allocation for 

hostel construction has notably been increasing since the launch of accommodation 

programme in day secondary schools  

(http://www.nyasatimes.com/malawi/2012/05/18/malawi-president-banda-state-of-

the-nation-ad retrieved on 22/07/2013). 

http://www.nyasatimes.com/malawi/2012/05/18/malawi-president-banda-state-of-the-nation-ad%20retrieved%20on%2022/07/2013
http://www.nyasatimes.com/malawi/2012/05/18/malawi-president-banda-state-of-the-nation-ad%20retrieved%20on%2022/07/2013
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In Tanzania, establishment of girls’ hostels in community secondary schools has 

been a concern of a number of stakeholders and the government itself. A strategic 

plan by URT (2000) on Secondary Education Master Plan (SEMP 2001-2005) 

prioritized provision of girls’ hostel services in underserved areas and Tanzania 

shillings 1.5 billion  were initially budgeted to build hostels with 1600 

accommodation capacity. A report by Masongelya and Siboko (2013) shows a 

notable increase in budget for hostel construction, whereas in the financial years 

2012/2013 and 2013/2014, a total of Tanzania shillings 15.8 billion was budgeted. 

Likewise, participation of other stakeholders and partners is of a paramount 

importance in providing accommodation facilities to girls. A report by Action Aid 

Tanzania (2007) indicates a promising trend in supporting construction of girls’ 

hostels in marginalized and underserved areas. This report shows that in year 2007 

alone; four hostels were constructed and fully equipped with beds and mattresses to 

accommodate 240 girls in Kigoma rural district, Singida rural district and Liwale 

district.   

A study conducted by Ntumva and Rwambali (2013) on school drop-out in 

community secondary schools, a case of Nyamilama secondary school in Mwanza 

region gives insight on hostel policy implementation. The objective of this study was 

to identify reasons for school dropout in community secondary schools. Obtained 

findings through questionnaires revealed that hostel services were offered to 10 

percent only of sampled students while the rest either hired rooms or walked long 

distance to and from school whereby 46 percent had to cover a distance between 5 to 

20 kilometres thereby contributed to drop-out.  In focus group discussions, it was 

further pointed that parents with low-incomes could not afford hostel expenses. 
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Hence the study recommended to the government to offer boarding facilities to 

students from low income families.  

Another study was conducted by Mlozi and colleagues (2013) on factors influencing 

students’ academic performance in community and government built secondary 

schools in Mbeya Municipality. The study aimed at assessing adequacy of school 

inputs, learning process in comparison with academic performance. Findings from a 

cross-sectional survey indicated that shortage of hostel accommodation in 

community day secondary schools significantly caused poor academic performance. 

The study shows that shortage of accommodation facilities in community secondary 

schools was critical as responded by 95.9 percent of teachers. 

Furthermore, a study by Nteko (2007) on improvement of living conditions for 

secondary school girl students through establishment of hostels in Sengerema 

Township gives an insight on accommodation problem among girls in community 

schools. The aim of this study was to get views on how to rescue girls from 

hardships of renting rooms or walk long distances to school. A cross-sectional 

survey was employed and its results showed that 74.3 percent of girls’ rented rooms 

had poor learning environment, while 80 percent of those lived at home were 

affected by long walk and 84 percent who lived with relatives were very occupied by 

home chores. The study advanced that community members were aware of girls’ 

problems in rented rooms because 86.6 percent of respondents agreed that renting 

rooms was dangerous to adolescent girls and 83 percent suggested that there should 

be construction of girls’ hostels.  

Another study was conducted by Mack (2009) on how girls reach to school in 

community secondary schools in peri-urban or non-urban areas in Dar es Salaam.  
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Findings gathered from a cross-sectional survey indicated that 59 percent of girls 

failed to attend school on average of five days per month because they could not get 

money for transport. The study recommended construction of hostels in schools so 

as to rescue girls from social pressures and loss of time to study due to traffic 

problems. 

In a drive to push forward education services including hostel facilities in schools, 

the government had imposed various strategies to make education services 

sustainable.  Establishment of Tanzania Education Authority (TEA) as per Education 

Fund Act Number 8 of 2001 has spearheaded mobilization of resources, whereas 

fund raising of Tanzania shillings 3 million has started for the aim of constructing 30 

hostels in 8 regions in selected underserved communities (URT, 2012). 

2.6 Synthesis of Attributes Focused from Theoretical Stance and Empirical 

Studies 

In context of theoretical framework and empirical studies gone throughout this 

chapter, there is a notable variation and advances in terms of policy implementation 

in provision of hostel services in rural community secondary schools. General 

Systems Theory assumes social systems to function mechanically but it overlooks 

dynamics within social systems, which cannot be controlled mechanically. This 

implies that hostel services are not only mechanically directed by input, process and 

output linkage but there are more issues to articulate together as the Chaos Theory 

puts emphasis of drawing up risk assumptions and estimate ways to control them in 

short development plans. 

From empirical studies, there is a mixed situation between developed countries and 

developing countries. In economically advanced countries, hostel services are 
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governed by clear policies and legal framework. It is worth noting that, hostel 

accommodation services in countries like USA and Australia have extended to serve 

all marginalized children despite their gender and sex. However, the situation in 

Australia draws attention since students’ retention in hostels is a cropping problem, a 

case that may hinder education access by the targeted indigenous communities. 

Unlike developed countries, provision of hostel services in some developing 

countries is still lacking explicit policies and legal framework. This has accelerated 

double standards in service delivery, a factor for chaotic situation in operation and 

control of girls’ hostel services in schools as it is the case in India. South Africa has 

an outstanding performance in provision of hostels due to explicit policies and legal 

processes that are must to be considered so as to meet minimum standards.  

In due regard, hostel accommodations is an important intervention towards 

promoting girls’ participation in secondary education and increases their human 

capital for social and economic development. This scenario suggested a need of 

undertaking the study in Tanzania on the status of girls’ hostel services in rural 

community secondary schools so as to determine the position at which hostel 

facilities are supportive to sustain the ever-increasing number of girls who must 

access hostel facilities in order to enroll and complete secondary education. So, this 

study surveyed the status of girls’ hostel services in rural community secondary 

schools in Igunga district, Tanzania. 

2.7 Conceptual Framework 

According to Jabareen (2009) a conceptual framework is a network of interlinked 

ideas or concepts which forms variables underpinning the study. Therefore, a 

conceptual framework is drawn to reflect the underlying idea that guides a study.  



23 

This study adopted the Input, Process and Output Model. The input included girl 

students selected to join rural community secondary schools and fulfilled hostel 

admission conditions. The process involved teachers who facilitated teaching and 

learning while the non-teaching staff managed girls’ welfare including catering 

services, safety and security, health and medical care and counseling services are 

provided. The positive output was reflected in girls’ good academic performance, 

increase in enrolment, retention and completion rate increase and decreased teenage 

pregnancy while the negative output was reflected in poor enrolment, dropout, poor 

performance, pregnancy, health problems and poor nutrition. Figure 2.1 shows the 

conception of variables governing this study under influence of social, cultural, 

economic and political environment. 
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Figure 2.1: Conceptual Framework 
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2.8 Summary and Review of the Chapter 

This chapter reviewed relevant literature and theories applicable to the study. 

General Systems Theory from biological sciences and Chaos Theory from 

metrological sciences underpinned the study. Theoretical applications in social 

context were drawn to suit the study. A situational survey from both developed 

countries and developing countries including Tanzania was made. Lastly, synthesis 

of attributes focused from theoretical assumptions and empirical studies was made as 

well as conceptual framework was developed. The next chapter examines research 

methodological procedures suitable for the study. 
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CHAPTER THREE 

RESEARCH METHODOLOGY 

3.1 Introduction 

This Chapter examines methodological procedures including research design, 

research approach, location of the study, study population, sampling techniques and 

sample size, research instruments, administration of instruments, validity and 

reliability, research ethical considerations and data analysis plan.  

3.2 Research Design 

A cross-sectional survey design was employed in this study. The option to this 

design roots from its strength, in that it is suitable for collection of information from 

various participants on one-off basis (Adam and Kamuzora, 2008). In respect of this 

study, the design enabled the researcher to access information across various groups 

of participants to reveal a status of girls’ hostel services in rural community 

secondary schools.  

3.3 Research Approach  

An integrated approach (eclectic approach) composing both qualitative and 

quantitative research approaches were applied in this study. According to Johnson 

and colleagues (2007), mixed research approach is normally used when the 

researcher intends to gain a comprehensive understanding of a problem and 

undertake an in-depth subjective assessment. This approach was chosen because of 

its power to control the technical weaknesses and bias of one approach with 

strengths of the other (see Greene, 2006; Creswell, 2003). However, the qualitative 

research approach was a dominant because most of the information used to furnish 

this study was qualitative in nature and orientation. 
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3.4 Location of the Study 

This study was conducted in Igunga district in Tabora region. Other districts which 

form Tabora region are Sikonge, Kaliua, Urambo, Uyui, Nzega and Tabora 

Municipality. The basis for a choice of this study location lies from the fact that the 

area is typically a rural district with over 91 percent of its population living in rural 

area (URT, 2013). Igunga district has a total of 32 secondary schools out of which 4 

are non-government and the rest are community day schools. The community 

secondary schools are mostly located in rural areas and over 85 percent are situated 

in rural settlements. Accommodation of students in the district is delivered in four 

Non-government boarding schools and six community secondary schools, which 

offer hostel services to girls only at present. In 2012, the district enrolled 9361 

students whereby girls were 4165, making 44.5 percent of total secondary school 

enrolment (TAHOSSA, 2013).  

3.5 Study Population 

In research work, a population refers to all subjects that are necessary to consider 

and include when making inquiry or investigation of phenomenon (see Goddard and 

Melville, 2006; Kothari, 2004). In this study, the population included all rural 

community secondary schools, all Education Officers, all school board members in 

rural community secondary schools, all community secondary school heads, all 

supervisors of girls’ hostels in rural community secondary schools and all girls in 

community rural secondary schools.  

3.6 Sampling Techniques and Sample Size 

A sample is a sized part of a population whose characteristics are used as criteria for 

representing the entire population in a survey study (Vanderstoep and Johnston, 
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2009).  The sample for this study was made up of 84 participants, whose 

composition was technically obtained from both non-probability and probability 

sampling. 

3.6.1 Purposive Sampling 

Purposive sampling procedure is a non-probability sampling used to select 

individuals on basis of their potentials or characteristics appropriate to the research 

objectives (Glesne, 2006). This sampling technique was used to obtain four 

community secondary schools for the study. Also this technique was used to select 

one Education Officer, 4 Chairpersons of School Boards in selected schools, 4 

school heads from selected schools, 4 Supervisors of girls’ hostels from selected 

schools and 4 Hostel Prefects. Selection of this sampling technique rests on 

confidence that by virtue of their experience, social responsibilities and expertise 

they have information on girls’ hostel affairs and are able to provide information. 

The purposive sampling technique is credited by Meterns (1997) as a powerful tool 

to enrich an in-depth understanding of phenomenon oriented to expertise and 

experience. 

3.6.2 Simple Random Sampling  

Simple random sampling is a technique by which every individual in the population 

has possibility to have an equal chance of being included in the sample (Cohen et al, 

2000). This technique was employed to 67 girl students from form two, form three 

and form four, whose longer duration of stay in hostel is of interest. This technique 

is usually applied to establish a representative sample from a large homogenous 

population (Goddard and Melville, 2006; Enon, 1998).   
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Table 3. 1: Distribution of Sample Population 

Category Sampled 

Respondents 

Number of 

Respondents 

Percent 

DEO 01 01 1.2 

Head of Schools 04 04 4.8 

School Board Chairpersons 04 04 4.8 

Hostel Supervisors 04 04 4.8 

Hostel Prefects 04 04 4.8 

Students 67 67 79.7 

Total 84 84 100 

Source: Field Data (2014). 

3.7 Research Instruments  

Instruments in research work refer to tools or devices that are the most convenient to 

manipulate information required to respond to the research objectives (Kombo and 

Tromp, 2006). This study was conducted by using interview, questionnaires and 

observation for obtaining primary data and documentary review for secondary data.  

 

3.7.1 Interviews 

Interview is an interpersonal conversation administered for obtaining relevant in-

depth information to answer the research questions (Goddard and Melville, 2006). 

Interviews were administered to the District Education Officer (DEO), Chairpersons 

of School Boards, Heads of schools, Supervisors of Hostels and Hostel Prefects for 

in-depth understanding of technical, administrative and policy implementation of 

girls’ hostels in rural community secondary schools. The researcher employed semi- 

structured interview questions in order to have a controlled and directed discussion 

with participants. In fact, semi-structured interview allows probing to ensure that 

information that was not sufficiently provided in the previous conversation is 
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obtained (Harrell and Bradley, 2009). Since this device was content focused and 

with detailed information it complemented other instruments that in one way or 

another would have not captured in-depth information. 

3.7.2 Questionnaires 

Questionnaires in research are survey instruments with printed questions which seek 

answers from respondents (Singh, 2007). They were administered to girl students 

who are accommodated in hostels. Both open-ended and close-ended questionnaires 

were applied whereby close-ended questionnaires consisted of multiple responses. 

The open- ended questions were used to capture participants’ opinions and 

suggestions. According to Kombo and Tromp (2006), questionnaires are the most 

suitable for data collection from a large sample within a short time although they are 

not with limitations. 

3.7.3 Observation  

Observation in research is an instrument used to get first hand information through 

looking and listening meanwhile noting down how participants behave or how an 

object exists at the material time (True, 1983). The option to this instruments lies 

from the fact that interviews and questionnaires are subjected to partial information 

(Kombo and Tromp, 2006). In light of this fact, Lee (2000) pointed that 

questionnaires and interviews are external elements by which respondents often 

modify their impression to give information that may hide some of characteristics. A 

visit to hostel premises enabled the researcher to objectively view the status of 

buildings, facilities and services available to see to it that they are supplied as per 

requirements and minimum standards stipulated by the Ministry of Education and 
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Vocational Training. Also, this instrument enabled the researcher to prove 

worthiness of information collected from other instruments. 

3.7.4 Documentary Review 

Documentary review refers to a detailed examination of written documents aimed at 

inquiry and interpretation of the phenomenon under study (Payne and Payne, 2004; 

Bailey, 1994). The advantage of documentary review is that written texts give a 

reflection of what happened previously and if well selected can provide genuine, 

credible and meaningful information (Mogalakwe, 2006). Therefore, secondary 

information from official documents be they reports, registers, circulars, minutes, 

directives, guidelines, work plans and other relevant documents suitable for this 

study were referred to.   

3.8 Administration of Research Instruments 

The researcher visited the District Education Officer, Schools heads, and School 

Boards Chairpersons to introduce his field work and sought for appointment to 

undertake his study. Upon consent from heads of the sampled schools the researcher 

met students to request their willingness to fill in the questionnaires. Specification of 

issues to be interviewed and discussed were given in advance to enable participants 

brainstorm them. Moreover, the researcher was assisted by four teachers, one from 

each sampled school to harmonize distribution and collection of questionnaires.  

3.9 Validity and Reliability  

Validity in research infers to accuracy of data in measuring what it intended to 

measure (Kimberlin and Winterstein, 2008). To justify validation of instruments the 

researcher conducted a pilot study to a school with girls’ hostel services to pre-test 

worthiness and correctness of the instruments and modify them where necessary. A 
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few randomly selected girls were provided with questionnaires to answer while the 

interview with school head, School Board Chairperson, Hostel Supervisor and 

Hostel prefect was conducted. Obtained information enabled the researcher to 

improve the construct and content of the tools in order to provide relevant 

information in regard to the research objectives. 

Reliability was defined by Bashir and colleagues (2008) as the degree to which 

results holds replicability and stability over a period of time when retested by others 

with a similar method in same situation. The researcher ensured consistency of 

measurements and results through triangulation strategies. According to Kouritzin 

and colleagues (2009), use of multiple instruments is vital to obtain triangulated data 

for justification of significance of findings during analysis and interpretation. 

Therefore, a careful administration of interview, questionnaires, observation and 

documentary review assured reliability of instruments and dependability of 

information.  

3.10 Research Ethical Consideration 

Ethical issues that are valued by human beings were observed for the sake of 

protection of human dignity and respect so as to win confidence of people during 

research work. In due regard, the researcher submitted the university introductory 

letter, permit from responsible authorities together with his identity The precise 

background as well as the purpose and benefits from the study were made to 

research participants. Upon their willingness to participate in this study, all of them 

were assured high degree of confidentiality, safety and privacy during collection of 

information and report writing as demanded in the field of social science (see also 
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Driscoll and Brizee (2012). A researcher declared freedom of participation and 

termination in case of any inconveniences as the task was pure voluntary. 

3.11 Data Analysis Plan  

The researcher edited the data to identify errors and make necessary corrections or 

omissions where necessary and then processed the raw data from the field so as to 

simplify analysis. The qualitative data obtained from interviews, observations and 

documentary review were analyzed on content basis. In order to reduce bulkiness of 

information the data were categorized into similar patterns and coded for easy 

interpretation and theoretical justification. According to Berg (2001) content analysis 

is an effective tool to make qualitative information make sense and convey meanings 

of complex oral communication and written documents. Therefore, the field data 

were transcribed into text, then interpreted and inferred in a theoretical context and 

conceptual framework of this study. 

Analysis of quantitative data was preceded by editing, coding, classification and 

tabulation while analysis was done through Statistical Package for Social Sciences 

(SPSS) program version 20.0 and using a calculator. Coding involved assigning 

numbers or symbols to categorize responses for easy data management and analysis 

while classification enabled grouping of responses with similar characteristics into 

common categories. The researcher summarized the collected data in tabular form to 

fasten computation of descriptive measures.  
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3.12 Summary and Review of the Chapter 

This chapter dealt with research methodological process opted for this study, this 

included research design, research approach, location of the study, study population, 

sampling techniques and sample size, research instruments, administration of 

research instruments, validity and reliability, research ethical issues put into 

consideration and data analysis plan. The next chapter covers presentation of 

research findings. 

 

 

 

. 
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CHAPTER FOUR 

PRESENTATION OF FINDINGS 

4.1 Introduction 

This chapter presents the findings collected through research instruments designed in 

chapter three. The presentation begins with description of quantitative information 

about respondents which includes gender, category, working and leadership 

experience, occupation and funding analysis while qualitative data are presented 

based on content.  

4.2 Descriptive Statistics 

Gender Analysis  

Table 4. 1: Distribution of Respondents by Gender 

Gender Frequency Percentage 

Female 76 90.5 

Male 8 9.5 

Total 84 100 

Source: Field Data (2014). 

Information from Table 4.1 reveals that female respondents were majority by 90.5 

percent while, male respondents were few represented by only 9.5 percent.  
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Respondents’ Category Analysis  

Table 4. 2: Distribution of Respondents by Category 

Respondents Frequency Percentage 

Students              67         79.7 

School Board Chairpersons              4           4.8 

Head of Schools              4           4.8 

Hostel Supervisors              4           4.8 

Hostel prefects              4           4.8 

DEO              1           1.1 

Total            84         100 

Source: Field Data (2014). 

Table 4.2 indicates that students were majority by 79.7 percent, while school board 

chairpersons, school heads, hostel supervisors and hostel prefects were equally 

distributed and shared 19.2 percent, and the DEO constituted 1.1 percent only. Such 

distribution was influenced by nature of study, which targeted to access information 

from hostel accommodation beneficiaries who are girl students. The rest of 

respondents had to inform about management and administrative issues of girls’ 

hostel services.  

Leadership Experience Analysis 

Table 4. 3: Distribution of Respondents by Leadership Experience 

Respondents 

 

Frequency  and Percentage 

of Leadership Experience in Years 

 0-2 3-6 7-10 Total 

Head of School 1(25%) 2(50%) 1(25%) 4(100%) 

School Board Chairperson 1(25 3(75%) 0(00%)) 4(100%) 

DEO 1(100%) 0(00%) 0(00%) 4(100%) 

Source: Field Data (2014). 
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Table 4.3 reveals that 2(50%) school heads had leadership experience for not more 

than two years while 1(25%) had experience for not more than six years and 

remaining 1(25%) had long experience than the rest of school heads by serving  for 

about ten years. Data further informed that 3(75%) school board chairpersons had 

leadership experience ranging from three and six years, while the remaining 1(25%) 

had served for the period not exceeding one year. Lastly, the DEO had served for the 

period not exceeding two years.  

Working Experience Analysis 

Table 4. 4: Distribution of Respondents by Work Experience 

Respondents 

 

Frequency  and Percentage 

of Working Experience in Years 

 0-2 3-4 Total 

Hostel Supervisors 2(50%) 2(50%) 4(100%) 

Hostel Prefects 3(75%) 1(25%) 4(100%) 

Source: Field Data (2014). 

 

Table 4.4 indicates that hostel supervisors had a balanced experience in hostel 

supervision as 2(50%) of them had served for the period not exceeding two years, 

while  the remaining 2(50%) had experience of three to four years. However, 3(75%) 

hostel prefects had served for not more than two years and only one (25%) had 

served for about four years.  
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Occupation Analysis 

Table 4. 5: Distribution of Respondents’ parents/ Guardians by Occupation 

Occupation Frequency Percentage 

Employees 27 40.3 

Crop Cultivation 23 34.3 

Business 12 17.9 

Livestock Keeping 1 1.5 

Others 4 6 

Total 67 100 

 Source: Field Data (2014). 

Table 4.5 indicates that respondents from employed parents accounted for 40.3 

percent, followed by those from crop cultivators by 34.3 percent while those relied 

on business accounted for 17.9 percent. Other occupations composed 6 percent and 

livestock keeping was the least represented by 1.5 percent.   

Hostel Funding Analysis 

Table 4. 6: Distribution of Respondents’ Source of Funding 

Source of fund Frequency Percentage 

Parents/ Guardians 66 98.5 

Charity Contributions 1 1.5 

Total 67 100 

Source: Field Data (2014).   

Table 4.6 indicates that the costs for hostel services were incurred by respondents’ 

parents by 98.5 percent and charity contribution by 1.5 percent. 
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Education Level Analysis  

Table 4. 7: Distribution of Respondents’ Parents/Guardians by Education 

Level 

Education Level Frequency Percentage 

Primary Education 25 37.3 

Secondary Education 19 28.4 

Secondary Education with profession training 

University 

16 

5 

23.9 

7.5 

Not attended formal education 2 2.9 

Total 67 100 

Source: Field Data (2014).    

Findings in Table 4.7 indicate that respondents were mainly from parents with 

primary education by 37.3 percent, followed by those with secondary education by 

28.4 percent. Those with secondary education with professional training accounted 

for 23.9 percent, university education by 7.5 percent and those with no formal 

education accounted for 2.9 percent. Respondents from graduate families were few 

since most of graduates work in urban areas and their children study in urban schools 

or can afford private boarding schools charges while the respondents from illiterate 

are few probably illiteracy is also declining or reluctance of the illiterates to incur 

hostel cost for a girl child.  

4.3 Summary of Results by Specific Objectives 

4.3.1 The Status of Girls’ Hostel Services in Rural Community Secondary   

Schools 

This research objective aimed at assessing the status of girls’ hostel services in rural 

community secondary schools. Results collected through questionnaires, interviews, 

field observation and documentary review are presented in Tables. Table 4.8 shows 
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the results from students’ questionnaires on the status of girls’ hostel services in 

rural community secondary schools. 

Table 4. 8 Students’ Response on Status of Girls’ Hostel Services in Rural 

Community Secondary Schools  

Aspect  Frequency and Percentage 

          N=67 

     Yes                       No 

The hostel is managed by a full time matron   52(77.6%) 15(22.4%) 

Everyone has a bed and no overcrowding   57(85.1%) 10(14.9%) 

There is a well furnished room for studies   39(58.2%) 28(41.8%) 

Water sources are within hostel premises   46(52.2%) 31(47.8%) 

Hostels have security   37(47.8%) 30(52.2%) 

There is a dining hall for meals  provision   04(7.5%) 63(92.5%) 

Recreational and play grounds are available   29(43.3%) 38(56.7%) 

There is management of waste disposal   30(44.8%) 37(55.2%) 

Repair and maintenance is regularly   35(52.2%) 32(47.8%) 

 Source: Field Data (2014).   

Table 4.8 reveals that availability of accommodation spaces and hostel supervision 

by full time matrons were positively responded by majority, while availability of 

dining buildings where meals were provided was refuted by majority of respondents 

and the rest of services were moderately responded either negatively or positively.   
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Table 4. 9: Open-Ended Questionnaires Results from Students on Status of 

Girls’ Hostel Services in Rural Community Secondary Schools 

Aspect 

 

Frequency 

N= 67 

Percentage 

 

Unreliable power supply  in hostels and study 

rooms 

 

58 

 

86.6 

Lack of miscellaneous provisions 33 49.3 

Overcrowding in the Study room 28 41.8 

The matron has no skills in medical care 25 37.3 

Ineffective supervision of evening and night 

preparations 

 

24 

 

35.8 

Lack of spiritual services 13 19.4 

Source: Field data (2014). 

 

Data from Table 4.9 indicate that  majority of respondents had reported that power 

supply in hostel and study rooms was a critical challenge followed by lack of 

miscellaneous provisions, overcrowding in study rooms, unskilled matron(s) for 

medical care and ineffective supervision of evening as well as night preparations, 

while lack of spiritual services was reported by a few students. 
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Table 4. 10: Interview Results from School Heads on Status of Girls’ Hostel 

Services in Rural Community Secondary Schools  

Aspect Frequency  N=4 

Lack of trained hostel staff                   4 

Unreliable water and power supply                   4 

Shortage of infrastructures and  facilities                   4 

Poor enrolment of local girls                   4 

Inadequate financial resources                   3 

Food insecurity                   2 

Source: Field Data (2014). 

 

Findings from Table 4.10 indicate that all school heads  mentioned lack of trained 

hostel staff, unreliable water as well as power supply, shortage of infrastructures 

together with facilities and poor enrolment of local girls were critical. Majority 

mentioned inadequate financial resources, whereas food insecurity was the least 

mentioned challenge facing girls’ hostels. 

 

Table 4. 11: Interview Results from School Board Chairpersons on Status of 

Girls’ Hostel Services in Rural Community Secondary Schools  

Aspect Frequency N=4 

Inadequate financial resources             4 

Shortage of water and power supply             3 

Food insecurity             3 

Inadequate physical infrastructures  and facilities             3 

Poor enrolment of local girls in hostels             3 

Lack of Trained Hostel Staff             3 

Shortage of female teachers             2 

Source: Field Data (2014).  
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Table 4.11 indicates that all school board chairpersons mentioned inadequate 

financial resources critically affected provision of hostel services, while shortage of 

water as well as  power supply, lack of trained hostel staff, inadequate food stock, 

inadequate physical infrastructures and poor enrolment of local girls in hostels were 

mentioned by majority. Then shortage of female teachers was the least mentioned 

aspect for girls’ hostel supervision. These results to a large extent corresponded with 

those obtained from school heads. 

 

Table 4. 12: Interview Results from Hostel Supervisors on Status of Girls’ 

Hostel Services in Rural Community Secondary Schools 

Aspect Frequency N=4 

Water shortage  and unreliable power supply       4 

Lack and shortage of  infrastructures       4 

Low hostel enrolment       3 

Financial constraints       3 

Untrained and incompetent matrons       3 

Lack of matron       1 

Source: Field Data (2014). 

Table 4.12 indicates that all hostel supervisors reported water shortage and poor 

power supply as well as shortage of infrastructures, while low enrolment, financial 

constraints, untrained and incompetent matrons were reported by  majority and lack 

of matron  was the least mentioned. These results correlated with results from school 

heads. 
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Table 4. 13: Interview Results from Hostel Prefects on Status of Girls’ Hostel 

Services in Rural Community Schools  

Aspect Frequency N=4 

Water shortage  and poor power supply 4 

Shortage of infrastructures and facilities 4 

Hostel charges are unaffordable for  poor   parents 3 

Unreliable power supply in hostels and in study rooms 3 

Overcrowding in the study room 1 

Lack of matron 1 

Source: Field Data (2014). 

Table 4.13 portrays that all hostel prefects mentioned that water shortage and poor 

power supply, shortage of physical infrastructures and facilities were critical, while 

majority mentioned hostel charges were unaffordable by poor parents. Then a few of 

them mentioned overcrowding in study rooms and the lack of matrons. These results 

were to some extent, similar to responses from open-ended questionnaire, and to a 

large extent, correlated with results from the hostel supervisors and school heads. 

Table 4. 14: Interview Results from the DEO on Status of Girls’ Hostel 

Services in Rural Community Secondary Schools  

Interview Results List  

Insufficient funds for hostel projects 

High running costs of hostels  

Shortage of female teachers  

Lack of reliable power supply and shortage of water in many hostels  

Under enrolment in most hostels 

Shortage of physical infrastructures and supportive facilities 

Source: Field Data (2014). 
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Table 4.14 indicates that insufficient funds for hostel projects, high operating costs 

of hostels, shortage of female teachers in some schools, lack of reliable power 

supply, acute shortage of water and under enrolment in many hostels. Shortage of 

physical infrastructures and lack of supportive facilities were prevailing in girls’ 

hostels in Rural community Secondary Schools. These findings concurred with those 

obtained from school heads and school board chairpersons. 

4.3.2 Extent Girls’ Hostel Services Meet Required Standards 

Findings on this aspect were collected through questionnaires, interview, observation 

and documentary review. Table 4.15 reveals students’ response on scale of 

satisfaction on hostel services in rural community secondary schools.  

Table 4. 15: Students’ Response on Scale of Satisfaction on Hostel Services in 

Rural Community Secondary Schools  

Aspect Rank Mean Decision 

Guidance and counseling services 3.3 1 S 

Food supply 2.7 2 S 

Sanitary services 2.4 3 D 

Clean and safe drinking water 2.2 4 D 

Medical services 2.1 5 D 

Fumigation of hostel buildings and furniture 1.9 6 D 

Recreation facilities and enrichment programmes 1.7 8 D 

Fire hazard control 1.4 7 D 

Source: Field Data (2014). 

Key: S= Satisfaction with measure range between 2.5-5.0 

         D= Dissatisfaction with measure range between 1.0-2.4  

Table 4.15 indicates that guidance and counseling services together with food supply 

were satisfactory, while sanitary services clean sanitary services as well as safe 
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drinking water, medical services, fumigation of hostel buildings, recreation facilities, 

enrichment programmes and fire hazard control were dissatisfactory. 

 

Table 4. 16: Open-ended Questionnaires Results from Students on Extent to 

which Girls’ Hostel Services Meet the Required Standards 

Aspect Frequency Percent 

Water for use is from unprotected sources 43 64.1 

Vegetables and fruits are rarely provided 39 58.2 

Dormitories lack cupboards to keep belongings 31 53.7 

Bathrooms have no doors 33 49.3 

Dormitories have bedbugs and cockroaches 18 26.8 

Source: Field Data (2014). 

Table 4.16 indicates that majority of respondents revealed that water for use was 

from unprotected sources and that vegetable as well as fruits were rarely provided,. 

Furthermore, dormitories lacked cupboards to keep belongings and nearly half of 

respondents revealed that bathrooms had no doors, while a few of them disclosed 

that dormitories had bedbugs and cockroaches. 

Table 4. 17: Interview Results from School Heads on Extent to which Girls’ 

Hostel Services Meet Required Standards   

Aspect Frequency N=4 

There are no common hostel regulations and guidelines     4 

Sanitary infrastructures and facilities are under established      4 

Feeding of students is not per recommended menu     4 

Water supply is not of drinking quality     3 

Poor health services     3 

Hostels are not protected against fire     2 

Source: Field Data (2014). 
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Results in Table 4.17 indicate that all school heads mentioned that hostels had no 

common hostel regulations and guidelines and that sanitary infrastructures and 

facilities were under-established, while feeding of students was not per 

recommended menu for boarding schools. Also, majority mentioned that water 

supply was not for drinking quality and poor health services, while a few of them 

mentioned that hostels were not protected against fire tragedy.  

Table 4. 18: Interview Results from School Board Chairpersons on Extent to 

which Girls’ Hostel Services Meet Required Standards 

Response Frequency  N=4 

Hostels are run on local norms    4 

Undesirable sanitary infrastructures and facilities     3               

Water supplied is not clean and safe    3                                                                                                                                                                                                                          

Food supply misses nutritional varieties    3 

Medical services are not satisfactory    2 

Source: Field Data (2014). 

Findings in Table 4.18 reveal that all respondents mentioned that hostels were 

operated on local norms, while majority indicated that sanitary infrastructures and 

facilities were undesirable, water supplied was neither clean nor safe and supplied 

food missed nutritional varieties and a few disclosed that medical services were 

unsatisfactory. These results correlated with findings from school heads. 
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Table 4. 19: Interview Results from Hostel Supervisors on Extent to which 

Girls’ Hostel Services Meet Required Standards 

Response Frequency N=4 

Water used is not clean and safe  for drinking 4 

Inadequate sanitary infrastructures and facilities 4 

Hostels are administered without clear guidelines 4 

Food supply lack nutritional varieties 3 

Health services are poor 3 

Source: Field Data, (2014). 

Findings from Table 4.19 indicate that all respondents mentioned that water they 

used in hostels was neither clean nor safe for drinking and there were inadequate 

sanitary infrastructures/ facilities. Furthermore, it was disclosed that hostels were 

administered without clear guidelines and majority mentioned that supplied food 

lacked nutritional varieties as well as health services were poor. Likewise, a few 

respondents mentioned that hostels had no safety facilities. These findings were to a 

large extent, similar to those from school heads and school board chairpersons. 

Table 4. 20: Interview Results from Hostel Prefects on Extent to which Girls’ 

Hostel Services Meet Required Standards  

Response Frequency N=4 

There are rules  pertaining to hostel living 4 

Inadequate  sanitary infrastructures and facilities 4 

No clean and safe water 3 

Hostel accommodation fairly supports living 3 

Inadequate health and medical care 3 

Inadequate supply of fruits and vegetables 2 

Dormitories have  bedbugs and cockroaches 1 

Source: Field Data (2014). 
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The information from Table 4.20 reveals that all respondents mentioned availability 

of rules pertaining to hostel living and inadequate sanitary infrastructures/ facilities, 

while majority mentioned no clean and safe water and that hostels fairly supported 

living but had inadequate health/medical care. A few respondents mentioned 

inadequate supply of fruits as well as vegetables and dormitories had bedbugs. These 

findings correlated to a large extent with those obtained from hostel supervisors and 

school heads. 

Table 4. 21: Interview Results from DEO on Extent to which Girls’ Hostel   

Services Meet Required Standards  

List of Responses 

No common guidelines and operational manual governing  hostel administration 

and management 

No clean and safe drinking water 

Poor health services 

Inadequate sanitary infrastructures 

Source: Field Data (2014). 

Information from Table 4.21 indicates that were no common guidelines and 

operational manuals, no clean as well as safe drinking water, poor health services 

and inadequate sanitary infrastructures. These results highly correlated with 

information obtained from head of schools, school board chairpersons, hostel 

supervisors and hostel prefects. 
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Table 4. 22: Observational Results from Sampled Schools on Standards of 

Physical Facilities and Services 

Area of  Observation Frequency( N=4) 

 E VG G F P 

Menstrual needs management     4 

Protection from fire hazards     4 

Condition of study rooms   1 1 2 

Hygiene and sanitation    1 3 

Privacy of ablution buildings   1 1 2 

Food storage, preparation and serving     4    

Physical standards of dormitories   4   

Source: Field Data (2014). 

Key: E= Excellent, VG= Very good, G= Good, F= Fair, P= Poor 

Results in Table 4.22 indicate that all sampled schools had poor menstrual needs 

management and protection of hostels from fire hazards. The condition of study 

rooms had mixed conditions whereby in one (25% sampled school, the rooms were 

observed to be in good condition and fair at one (25%) school, while at two (50%) 

had poor study rooms. Hygiene and sanitation was fair at one (25%) sampled school 

and poor at three (75%), privacy of ablution buildings was good at one (25%) 

sampled school, while at one (25%) was fair and poor at 2(50%) sampled schools. 

The physical standards of dormitories were good.  
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EXAMPLES OF FIELD INFRUSTRUCTURES AND FACILITIES 

Plate 4. 1: Signpost for Ziba Secondary School     

 

Plate 4. 2: Temporary kitchen     
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Plate 4. 3: Inside view of hostel                       

 

Plate 4. 4: Unprotected shallow     
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Plate 4. 5: Clothes dried on the tree          

 

Plate 4. 6: Hostel rain water reservoir 
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Plate 4. 7: Signpost for Ndembezi Secondary School 

 

Plate 4. 8: Cooking hut          
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Plate 4. 9: Inside view of one hostel                

 

Plate 4. 10: Girls’ toilets close to boys’ toilets 
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Plate 4. 11: Sign post for Nkinga Secondary School  

 

Plate 4. 12: Front view of hostel block  
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Plate 4. 13: Water tap                               

   

Plate 4. 14: Small hut used as kitchen 
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Plate 4. 15: Signpost of Mwanzugi Secondary School  

 

Plate 4. 16: Cloths dried under the trees     
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Plate 4. 17: Hostel with cupboards               

 

Plate 4. 18: Cooking in a kitchen built with iron sheets        

 

 

Results in Plates 4.2, 4.8, 4.14 and 4.18 indicate that cooking units were temporary 

and were not in good condition. Similarly, Plates 4.3 and 4.9 indicated that there 
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were no cupboards in dormitories; hence students’ belongings were not securely 

kept. Also, Plate 4.4 indicates that water supply was from unprotected shallow well, 

while Plate 4.13 indicates that the hostel had tap water supply as well as Plate 4.6 

indicates there was rain water reservoir. Plates 4.5 and 4.16 indicate that the hostels 

had no laundries such that clothes were dried under trees, while Plate 4.10 indicates 

that girls’ toilets were close to boys’ toilets and one room lacked a door. 

 

4.3.3 Strategies to Sustain Better Provision of Girls’ Hostel Services 

This objective sought to examine instituted strategies to sustain better provision of 

girls’ hostel services in rural community secondary schools. Findings were collected 

through questionnaires, interviews and documentary review. 

Table 4. 23: Questionnaire Results on Strategies to Sustain Better Provision of 

Girls’ Hostel Services in Rural Community Secondary Schools 

    Strategy  Mean Rank Decision 

Establish District Fund for Hostel projects     3.89        1        A               

Establish  hostel  unit at the District Council      3.88        2        A 

Ban girls from renting accommodation     3.83        3        A 

Recruitment of trained matrons      3.80        4        A 

Sponsorship to girls from poor families     3.73        5        A 

Provision of hostel grant by the government  3.67     6        A 

Source: Field Data (2014). 

Key: A= Agree with measure range between 2.5-4.0 D= Disagree with measure 

range between1.0-2.44 

Results in Table 4.23 indicate that majority of students agreed that establishment of 

district fund for hostel projects, establishment of hostel unit at the District Council,  

ban girls from renting accommodation, recruitment of trained matrons to supervise 

hostels, provision of hostel sponsorship to girls from poor/disadvantage families and 
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provision of hostel grants by the government were some of strategies that could 

sustain better provision of girls’ hostel services in rural community secondary 

schools.        

Table 4. 24: Open-Ended Questionnaires Results on Strategies to Sustain 

Better Provision of Girls’ Hostel Services by Students 

Strategy Frequency 

N=67 

Percentage 

Electrification of hostels with national grid 

electricity                   

Drilling of water wells                                                                                

 

58 

47 

 

86.6 

70.1 

Employment of trained nurse 43 64.2 

Construction of bathrooms 39 58.2 

Sensitization of Parents to  36 53.7 

Provide hostels with transport 27 40.9 

Construction of female teachers houses 24 35.8 

Voluntary organizations assist orphans  15 22.4 

Reduce hostel charges for poor parents 13 19.4 

Source: Field Data (2014). 

Table 4.24 indicates that majority of students suggested connecting hostels with 

national grid electricity, drilling of wells, employment of trained nurses, construction 

of bathrooms and sensitization of parents to accommodate girls in hostels. A few of 

them suggested provision of hostel transport, construction of female teachers’ 

houses; voluntary organizations to assist orphans and reduction of hostel costs for  

poor parents as strategies to sustain provision of good girls’ hostel services 
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Table 4. 25: Interview Results from Head of Schools on Strategies to Sustain 

Better Provision of Girls Hostel Services 

Source: Field Data (2014). 

 

Table 4.25 indicates that all school heads suggested completion of hostel 

infrastructures and facilities before starting hostel projects in new schools and hostel 

operational guidelines should be provided by the government. Also, employment of 

trained hostel staff, establishment of rainwater harvest project and sensitization of 

parents to accommodate girls in hostel as well as provision of hostel grant to 

subsidize parents contributions were suggested majority as strategies to sustain 

operation of girls’ hostels in rural community secondary schools. In addition, 

advocacy and lobby for support from stakeholders and establishment of independent 

programme for rural girls’ hostel accommodation were mentioned by a few.  

 

Strategy Frequency N=4 

Operational guidelines be provided by the government 4 

Establishment of  rainwater harvest programme 3 

Sensitization of parents to accommodate  girls in hostels 3 

Employment of trained hostel staff 3 

Provide hostel grant to subsidize parents contributions 3 

Advocacy and lobby support from  stakeholders 2 

Establish independent programme for girls hostels 2 
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Table 4. 26: Interview Results from School Board Chairpersons on Strategies 

to Sustain Better Provision of Girls Hostel Services 

Strategy Frequency N=4 

Sensitization of parents to accommodate girls in hostels 4 

Introduction of financial support for girls from poor families 3 

Electrification of  schools with national grid electricity 3 

Establishment of rain water harvest projects 3 

The government to provide guidelines on hostel management 2 

Establish independent hostel accommodation programme 1 

Source: Field Data (2014). 

Table 4.26 reveals that all respondents suggested sensitization of parents to 

accommodate girls in hostels, while introduction of hostel financial support for girls 

from poor families, establishment of rain water harvest projects and electrification of 

schools with national grid electricity were suggested by majority. A few respondents 

suggested that the government should provide guidelines for hostels and there should 

be establishment of independent girls’ hostel accommodation programme. 

Table 4. 27: Interview Results from Hostel Supervisors on Strategies to 

Sustain Better Provision of Girls Hostel Services  

Strategy Frequency N=4 

Appointment of trained staff to supervise hostels 3 

Allocate enough funds for missing infrastructures 3 

Sensitization of parents to value girls education  and 

hostel accommodation                  

 

3 

District council to prioritize rainwater harvest project 3 

Hostel charges be subsidized for local girls 2 

Source: Field Data (2014). 
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Results from Table 4.27 reveal that majority of hostel supervisors suggested 

appointment of trained non teaching staff to supervise hostels, sensitization of 

parents to value girls’ education as well as hostel accommodation, allocation of 

enough funds for construction of missing infrastructures, provision of clear 

directives and hostel managerial guidelines by the government. Provision of hostel 

subsidies to local girls was suggested by a few respondents.  

Table 4. 28: Interview Results from Hostel Prefects on Strategies to Sustain 

Better Provision of Girls Hostel Services  

    Strategy Frequency N=4 

Employment of matron with skills in health  science 4 

Electrification of hostels and other school buildings 4 

Construction of hostel security fences and  mess halls 4 

Drilling  deep water wells in hostels premises 3 

Reducing  hostel charges to enable low income 

families afford the cost 

 

3 

Allocating female  teachers 2 

Source: Field Data (2014). 

Information from Table 4.28 indicates that employment of matrons with skills in 

health science, electrification of hostels as well as other school buildings and 

construction of security fences including mess hall were mentioned by all 

respondents. Drilling deep water wells in hostel premises and reduction hostel 

charges to enable low income families afford the costs were suggested by majority 

and posting female teachers to schools with hostels was the least mentioned strategy 

for smooth operation of girls’ hostels in rural community secondary schools. 
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Table 4. 29: Interview Results from the DEO on Strategies to Sustain Better 

Provision of Girls Hostel Services  

Strategy Rank 

Resource mobilization from a range of stakeholders 1 

Allocate female teachers to schools with hostels 2 

Sensitization of communities and local leaders to contribute for 

girls’ hostels construction 

3 

To budget more  fund for hostel projects 4 

Harmonize  guidelines for hostel administration 5 

Source: Field Data (2014). 

Findings from Table 4.29 reveal that the DEO suggested six strategies in the order of 

preference such that resource mobilization from stakeholders, to activate district 

education trust fund and allocate female teachers to schools with hostels were top 

listed. Then sensitization of communities as well as local leaders to contribute for 

construction of hostels, increase funds for hostel construction and harmonize 

guidelines for hostel accommodation were listed after.  
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CHAPTER FIVE 

DISCUSSION OF RESEARCH FINDINGS 

5.1 Introduction 

This Chapter presents discussion of results from the study. The Chapter has the 

following Sections: The status of girls’ hostel services in rural community secondary 

schools, the extent to which girls’ hostel services meet required standards and 

instituted strategies to sustain better provision of girls’ hostel Services. 

5.2 Status of Girls’ Hostel Services in Rural Community Secondary Schools 

Findings from questionnaires in Table 4.8 indicated that majority of students 

accepted that there were full time non-teaching staff charged with hostels and every 

girl was provided with a bed, while availability of well furnished rooms for studies, 

availability of water sources within hostels or school premises and maintenance of 

hostel buildings including furniture were positively responded by over half of 

respondents.  

Likewise, findings advanced that presence of security for girls and their property in 

hostels, arrangement for collection, storage as well as waste disposal, provision for 

recreational and playgrounds were negatively responded by over half of the 

respondents. Then availability of dining halls was negatively responded to by nearly 

all respondents.  

In addition, results from open-ended questionnaires as shown in Table 4.9 revealed 

that majority of respondents reported that power supply in hostels was a critical 

challenge followed by lack of miscellaneous provisions; overcrowding in study 

rooms, unskilled matrons in medical care services and ineffective supervision of 

evening and night preparations, while lack of spiritual services was mentioned by a 
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few students. These findings imply that girls’ hostel services in rural community 

secondary schools have mixed characteristics. There was slight variation between 

respondents who positively and negatively responded to questions pertaining to 

status of hotel services and facilities. 

The questionnaire results were cross-checked through interview and results 

presented from Tables 4.10 to 4.13 indicated that lack of physical infrastructures and 

facilities were most frequently mentioned by respondents. All (100%) school heads, 

3(75%) school board chairpersons, all (100%) hostel supervisors and all hostel 

prefects indicated that basic physical infrastructures were still lacking, whereas the 

most lacking infrastructures included dining halls, kitchens, laundries, incinerators, 

stores and security fences. One school head said that, 

 “We still lack many infrastructures, for instance, lack of 

dinning buildings and stores has affected storage, preparation 

and serving of food and spaces for social activities. At present, 

foodstuffs are stored in an extra classroom, which has no storage 

facilities and food is cooked in a temporally hut” (Field 

Interview, March 2014).  

While one hostel prefect said that, 

“Our hostels are far from staff quarters and located nearby a 

thick bush. Lack of security fence makes most of us feel 

insecure, especially at night and some properties including 

clothes dried outside get lost during class hours” (Field 

Interview, March 2014) 

These findings corresponded with field observations, which revealed that all hostels 

in sampled schools lacked dining halls, kitchens, incinerators and security fences, 

while three (75%) of sampled schools had hostels located close to bushes and far 

from staff quarters, which added to insecurity.  

Results concur with Bamora (2010), whose study on gender inequalities in 

secondary education in Ghana found that girls’ hostel infrastructures and facilities 
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were still under-established, whereas lack of security fences put girls under safety 

risks following attempts by men from outside to intrude the hostels.  

Furthermore, in the context of the status of hostel social services and facilities, the 

majority indicated that hostels faced water shortage and power supply. Through 

interview, 4(100%) school heads, 3(75%) school board chairpersons, 4(100%) hostel 

supervisors and all (100%) hostel prefects indicated that hostels experienced 

unreliable water supply and poor power supply(see Table 4.10 to 4.14). Hostel 

prefects complained that lack of reliable power supply in classrooms had caused 

ineffective evening and night preparations as well as accomplishment of 

assignments. One school head responded that,  

“The solar power system installed to supply electricity has some 

technical problems because its capacity is deteriorating, leading to 

poor generation of light for students' preparations. I advised before 

its installation that money allocated for solar electricity had to be 

alternatively used to connect the classes with national grid 

electricity because the school is already close to a power line, but 

the project management team was not flexible” ( Field Interview, 

March 2014). 

Also one hostel supervisor explained that, 

 “It is almost one year since the hostel started, but neither the 

hostel nor study room has been electrified. Girls are so much 

disadvantaged because they have no opportunity to undertake 

evening and night preparations” (Field Interview, March 2014). 

Such situation was also revealed by the DEO who informed that hostels in the 

district had shortage of water supply. As such, at one school, admission for girls was 

delayed due to lack of water source within the school and even in the neighborhood, 

while power supply was a critical problem in many hostels. 

These findings corresponded with the field observation by researcher which found 

that only 2(50%) sampled schools had water sources within school premises 

whereby one school had shallow wells (see plate 4.4), but claimed to dry shortly 
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after rain season and another one had running water supplied from a single standing 

tap (see plate 4.13) while the remaining 2(50%) relied on water sources outside 

school premises and some rain water reservoir, although claimed to be inadequate 

(see plate 4.6). Similarly, it was observed that only one (25%) sample school had 

already connected the study rooms with national grid electricity while 2(50%) 

sample schools had solar electricity, which was claimed to generate insufficient light 

or fail to generate power whilst one (25%) had neither power in hostels nor study 

rooms.  

Results from the study imply that students, whose hostel premises have no water 

services, are subject to distant walking in search for water from water points, while 

lack of reliable power supply compromises time for concentration on academic 

matters and accomplishment of assignments. These findings are in line with the 

evaluation study conducted by the Planning Commission (2009) on construction of 

hostels in India, which revealed that hostels in some states faced acute shortage of 

water supply and electricity to the extent that they could not qualify to accommodate 

students such that they remained non-functional. 

Moreover, lack of trained staff to manage hostels was also frequently mentioned. 

Through semi-structured interviews, all (100%) school heads, 3(75%) school board 

chairpersons and 3(75%) hostel supervisors indicated that lack of professional 

matrons accelerated ineffective management of hostels. They claimed that girls were 

cared for by untrained matrons locally employed on temporary terms and worked 

under support from teachers. One school head remarked that, 

 “We rely on an untrained matron because the council has not 

yet posted a school matron. However, in some cases, untrained 

staffs have a detrimental effect on girls’ care and support, for 

instance, we were forced  to terminate one matron last year due 

to misconduct associated with frustrating girls” ( Field 

Interview, March 2014).  
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While one hostel prefect informed that, 

“At the hostel, girls are forced to take care of each other because 

the female teacher who supervises hostel is occupied with 

teaching responsibilities and school bursaries. For instance, the 

head girl has accompanied a sick girl to the hospital and both 

have missed classes today, a responsibility that could have been 

performed by the matron if she was employed” (Interview, 

March 2014). 

One hostel supervisor said that, 

“Hostel supervision is a very demanding task. At all times I must 

ensure that there are adequate supplies, manage cleanliness, 

follow-up sick reports, supervise evening studies, harmonize 

contributions from parents and attend classroom teaching 

because the temporary matron is not competent enough to 

execute these duties. If there was a trained matron, I would have 

gained relief from this stressful business” (Field Interview, 

March 2014). 

These three statements reveal that hostel management and staffing are ineffective 

and the problems may magnify as more hostels are constructed to enroll more girls 

in schools. These findings were in line with the survey by the World Bank (2008), 

which indicated that Sub-Saharan Africa had inadequate hostel supervision and a 

few untrained staff were held responsible to take charge of hostel management such 

that they became ineffective.   

The researcher realized that employment of temporary matrons by school boards was 

an interim measure to rescue the situation but added a financial burden to school 

boards to pay employees, whose efficiency remained low due to lack of skills and 

professional codes. This was contrary to SEDP II guidelines, which require district 

councils to hire and fire non-teaching staffs in schools (URT, 2010).   

Likewise, the study findings indicated that inadequate resources for operating hostels 

were frequently informed during the interviews. Through semi-structured interviews 

with all (100%) head of schools, 4(100%) school board chairpersons and 3(75%), it 



71 

was revealed that resources for hostel recurrent expenditure were inadequate, a 

factor that has caused constraints in offering services. One school head said that, 

“It is difficult to budget the little money and grains contributed 

to feed students, pay cooks and matron. For instance, we were 

forced to top up some money for school fees and academic 

contribution to curb the budget deficit by the end of year 2013” 

(Field Interview, March 2014). 

 Another school head informed that, 

“Due to shortage of money and food stock, we were forced to 

close school for one week before the closing date and even day 

students had to be affected by this problem” (Field Interview, 

March 2014). 

These two statements reveal that parents’ contributions do not suffice for the 

recurrent expenditure and as operating costs keep on rising there is a possibility of 

more resource constraints that may have detrimental effects on hostel service 

provisions. Through documentary review, findings proved that hostel charges were 

not homogeneous and the range between the highest and the lowest was 

unreasonably high, although all sampled schools were located in a homogenous 

environment.  

The researcher realized that critical analysis and cost breakdown of hostel provisions 

were not well determined. That could be the reason for the claimed financial deficit. 

These findings concur with results from the study by Miske (2008) who found that 

most hostels in Namibia, Zimbabwe and community boarding schools in Vietnam 

suffered shortage of resources because local resources could not sustain them and the 

governments did not show concern to support them.  

Furthermore, poor hostel enrollment was again frequently mentioned during 

interviews. Through semi-structured interviews, 4(100%) school heads, 3(75%) 

school board chairpersons, 3(75%) hostel supervisors and the DEO indicated that 

there was low enrollment of local girls. They explained that there was reluctance of 
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parents to accommodate girls in hostels due to negative attitudes towards girls’ 

hostels. It was claimed that the count of opportunity costs for girls, low value of 

girls’ education by some parents and low financial status of most rural parents were 

behind this tendency. One school head remarked that, 

“Some local people do not opt for hostel accommodation 

because they claim to have no money but others still rely on 

girls’ labour for domestic chores and farm activities. These 

factors have forced school administration to accept applicants 

from non-local girls to fill vacant chances and at present, 

enrollment of non-local girls is nearly half of the total hostel 

enrollment” (Interviews, March 2014). 

Through documentary review, it was realized that girls’ hostel services were offered 

in 8(32%) out of 25 rural community secondary schools and there were 544 hostel 

chances, but occupied by 285(52.4%), whereas 259(46.6%) accommodation chances 

were still vacant as indicated in Appendix 9.  

The researcher noted that the district has over achieved SEDP II (2010-2015) target 

of each council to operate hostels at least at five schools by 2013 (URT, 2010) but 

enrollment has shown elements of divergence because there is less demand for hostel 

accommodation among the local people. That might have been influenced by 

complications within a social demand approach as observed by Forojalla (1993) who 

realized two factors to this tendency, the declining and rising of public desire in 

relation to cost implications or admission procedures. In addition, the findings 

concur with those from the study by Smith (2009) who found a similar scenario in 

Kenya whereby hostels designated to accommodate indigenous girls came to be 

dominated by non-indigenous girls due to reluctance of local parents to 

accommodate their daughters such that the government was forced to close the 

hostels. Similarly, these findings were in line with the study by George and Naseem 

(2010) on Dalit hostel schemes in India, which found that a number of hostel blocks 
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remained vacant such that some of them were converted into other uses like staff 

quarters, classrooms and staff rooms.  

The least mentioned aspect in regard to the status of girls’ hostel services was 

shortage of female teachers. The findings through interviews with two (50%) school 

board chairpersons and the DEO indicated that shortage of female teachers got a big 

impact as far as enrollment of girls in hostels is concerned.  

One school board chairperson said that, 

“Shortage of female teachers can label a school hostel unsafe 

because parents are very protective of the adolescent girl such 

that they cannot easily allow a girl to stay in a school hostel, 

which is male dominated” (Field Interview, March 2014).   

This statement implies that female teachers are important in attracting parents to 

accommodate girls in school hostels because most of them would like female 

teachers to be role models and immediate providers of gender related services, which 

cannot be attended by male teachers. These findings concur with the study by Miske 

(2008), whose study realized that female teachers are highly trusted and respected in 

the community because most of them are free from inflicting abuse to girls and 

hence, parents prefer to send their daughters in schools with adequate female 

teachers. 

Generally, girls’ hostel services in rural community secondary schools are still in 

beginning stage since basic physical infrastructures and social facilities that are 

supportive to living and learning are still missing or available in small quantities. 

Likewise, underutilization of a few available hostel chances creates a new 

experience, which needs a collective intervention to enhance demand for hostel 

accommodation among local parents in rural areas 
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5.3 Extent to which Girls’ Hostel Services Meet Required Standards 

Results from questionnaires on scale of satisfaction with hostel services presented in 

Table 4.15 reveal a varying degree in regard to standards of hostel services. Majority 

of students revealed dissatisfaction with provided services and facilities. The 

findings disclosed that students were only satisfied with food supply, guidance and 

counseling services, while they revealed dissatisfaction with sanitary services, 

supply of clean and safe drinking water, medical services, fumigation of hostel 

buildings including furniture, hostel recreation facilities, enrichment programs and 

fire hazard control. These findings imply that hostel services were below students’ 

needs and satisfaction level, implying that hostel accommodation is, to a large 

extent, unsupportive to living and learning standards. 

In addition, the results obtained from close-ended questionnaires presented in Table 

4.16 indicated that majority of respondents mentioned water for domestic use was 

from unprotected sources, vegetables and fruits were rarely provided, dormitories 

were lacking cupboards to keep belongings, while a few of them disclosed that 

dormitories had bedbugs and cockroaches. These findings imply that hostel services 

were below minimum standards because the capacity of physical and social facilities 

to support living was deplorable.  

The findings from the questionnaires were cross-checked through semi-structured 

interview administered to the school head, school board chairpersons, hostel 

supervisors, hostel prefects and the DEO as presented in Tables 4.17 to 4.21. 

Through semi-structured interview, 3(75%) school heads, 3(75%) school board 

chairperson, all (100%) hostel supervisors, 3(75%) hostel prefects and the DEO 
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frequently mentioned that water was neither clean nor safe. One hostel supervisor 

reported that; 

“Although drinking water is boiled, water for other domestic 

uses is not of drinking quality. The shallow wells are 

unprotected and untreated such that water for bathing, washing, 

food preparation and washing food utensils is unsafe” (Field 

Interview, March 2014).  

The hostel prefect said that, 

“The school does not arrange for drinking water because 

everyone has to secure drinking water for her own means. We 

usually fetch water from irrigation channels or for those with 

some money can buy from individuals who own water wells” 

(Field Interview, March 2014).    

These two statements reveal an unpleasant situation in regard to water services in 

hostels. This corresponded with the field observation, which found an unprotected 

shallow well (see Plate 4.3) in one (25%) sampled school. Lack of secure and safe 

devices for fetching water add more chances of water contamination when every 

student uses her own device to fetch water. 

Findings revealed that water services in hostels did not meet the minimum standards 

set by WHO, which require water to be of drinking quality and sufficient at all times 

for general domestic use (Adams, et. al., 2009). Similarly, the services could not 

comply with requirements stipulated in the Public Health Act of 2009, which also 

requires availability of safe and adequate water supply (URT, 2009a). These findings 

imply that girls in hostels do not enjoy the right to access to efficient, effective and 

sustainable water supply as stipulated through the Water Supply and Sanitation Act 

of 2009 (URT, 2009b).    

Likewise, the findings indicated that sanitary infrastructures and facilities did not 

meet the requirements, for they were inadequate and non-functional as required. 
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Interviews with all (100%) school heads, 3(75%) school board chairperson, all 

(100%) hostel supervisors, 3(75%) hostel prefects and the DEO indicated that 

sanitary facilities were inadequate as well as undesirable. There were complaints 

from hostel prefects that some bathrooms did not meet privacy standards because 

they had no doors, while hostel supervisors claimed that there were no hand washing 

facilities in the toilets and sanitary pads were disposed in toilets. One school head 

explained that, 

“I recommended that a hostel should not be opened until there 

were toilets and bathrooms, but I was strongly opposed by 

politicians. We were forced to construct a temporary grass 

thatched bathing unit before constructing a permanent one” 

(Interviews, March 2014). 

One hostel prefect informed that, 

“We normally use class toilets, which are close to our dormitory 

for bathing because there are neither toilets nor bathrooms 

attached to our hostel” (Field Interview, March 2014). 

To crosscheck findings from interviews, field observations made by the researcher 

revealed that hostels in all (100%) sampled schools had poor menstrual needs 

management because there were no sanitary bins in toilets and incinerators to 

dispose used pads. Further observations revealed that only one (25%) sampled 

school had privacy standards in toilets and bathrooms by having doors and privacy 

walls. The remaining 2(50%) lacked privacy because toilets for girls were located 

nearby boys’ toilets while some room lacking doors (see Plate 4.10) and one (25%) 

had some bathrooms and with privacy walls but lacked doors. Hygiene and 

sanitation were observed to be fair in one (25%) sampled school, while toilets in 

three (75%) sampled schools had no hand washing facilities. All sampled schools 

lacked laundries because clothes were dried on grasses and on trees as shown in 

Plates 4.5 and 4.16. In addition, food preparations did not observe hygienic 
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conditions whereby cooking was done in poorly furnished kitchens, which had a lot 

of smoke that risked  health of cooks and quality of food  as shown in Plates 4.2, 4.8, 

4.14 and 4.18  . 

Documentary review indicated that all sampled schools had no school WASH 

guidelines and operation manual (see Appendix 10). So hostels did not comply with 

sanitary and hygienic requirements. The researcher noted that ablution facilities in 

hostels were not articulated together during construction of dormitories. This 

resulted in construction of dormitories, which are not fully equipped with such 

important facilities that residential students must need. This was contrary to 

requirements stipulated in the Public Health Act as fulfillment of sanitary and 

hygiene needs are mandatory conditions before allowing an institution to operate 

(URT, 2009a). 

Moreover, lack of hostel managerial guidelines was frequently mentioned. Through 

semi-structured interview, all (100%) school heads, all (100%) school board 

chairpersons and 3(75%) hostel prefects indicated that there were no guidelines 

pertaining to management of hostel services. Similarly, the DEO informed that the 

district had not received any hostel guidelines. As a result, each school was advised 

to establish school-based local guidelines. One school head had this to say, 

“Our school has been operating girls’ hostels for nine years 

without specific guidelines pertaining to administration of 

hostels. Instead, we have been using local contexts and decisions 

are reached through parents and school board meetings, which 

are not consistent at all” (Field Interviews, March 2014).  

In the same vein, one school board chairperson said that, 

“In our initiative to begin girls’ hostel services, we 

commissioned a committee to visit neighbour schools at least to 

get a starting point. But we came to realize that even these 

schools relied on locally innovated principles, which could not 
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generally apply since many issues of our context could not be 

met” (Field Interview, March 2014). 

These statements reflect that hostel services have no consistency and uniformity 

because such every school had its own way of operating hostels. Through 

documentary review, it was found that all sampled schools had no guidelines or 

circulars with directives on how to operate hostels (see Appendix 10). The 

researcher realized that operation of girls’ hostels holds out double standards. There 

is no coherent management machinery that controls standards. Instead, services are 

determined by local contexts, creativity, innovative capacities of school management 

and credibility of school boards, which vary from one another, leading to disparity in 

service delivery and girls’ achievement. 

These findings are in line with the evaluation made by the Planning Commission 

(2009) on hostel services in India. It was revealed that there was no common 

modality among state governments and other service providers, a factor, which 

compromised standards, consistency and uniformity in service delivery. 

Another aspect that was frequently mentioned was poor and inadequate health 

services. Through semi-structured interviews, 3(75%) school heads, 2(50%) school 

board chairpersons and 3(75%) hostel supervisors and 3(75%) hostel prefects 

informed that there were no health care and medical services in schools. This was 

also justified by the DEO, who informed that generally, health services were still 

below standards and it was a general problem in rural setting. It was explained that 

students relied on medical care from neighbor public dispensaries, which very often 

lacked drugs. Hostel prefects complained that first-aid kits had no basic drugs and 

there was no practitioner to administer prescriptions made for sick students. As a 

result, students administered drugs on their own.  
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One hostel supervisor responded that, 

“At present there is no health and medical care offered at school 

because we do not have a medical practitioner. In case of 

illnesses, students are referred to the neighbouring dispensary, 

travel about 20 kilometres to the district hospital or are permitted 

to go home” (Field Interview, March 2014) 

The field observation indicated that 50 percent of sampled schools had first-aid kits, 

which contained pain relief drugs and tinctures only, while the 50 percent of sampled 

schools had no first-aid kits. All sampled schools had no sick bay for medication, a 

pattern, which was contrary to ministerial standards that require schools that 

accommodate students to have sick bays and day schools to have first aid-kits 

(MOEVT, 2013).  

The researcher noted that medication of students is a neglected area in that 

construction of hostels does not go hand-in-hand with planning of students’ medical 

units. This puts teachers at risk and in conflict with parents when students become 

sick and cannot get proper treatment. Results from this study concur with results 

from the study done in South Africa by Eberlin (2009) who found that three out of 

four sampled schools had no provision of medication to students and two of them 

had first-aid kits locked away, revealing that they were not functional, which was 

contrary to the safety norms of the country. 

Furthermore, lack of nutritional varieties in food supply was also frequently 

mentioned. Information obtained through semi-structured interviews with all (100%) 

school heads indicated that food provision to students was not as per recommended 

menu for boarding students. Instead, there was a modified menu. One (25%) school 

board chairperson informed that food supply was unsatisfactory, 3(75%) hostel 

supervisors indicated that students missed some food varieties, while 2(50%) hostel 
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prefects indicated that vegetables and fruits were rarely supplied. One school head 

explained that, 

“Provision of food as per government recommended menu for 

boarding students is actually not practical in our case. Instead, 

we have modified the menu by reducing the number of meals or 

omit some meals to cut short feeding costs” (Interviews, March 

2014).  

One school board chairperson responded that, 

“Food service to hostel students does not meet nutritional 

requirements, for instance, students are not supplied with meat, 

which is not healthy for students to lack animal protein for the 

whole term” (Interviews, March 2014). 

These statements reveal that food services in hostels are below minimum standards 

as no any hostel has ever achieved to supply food with respect to the recommended 

food ration and menu for boarding students. However, this was contrary to the 

findings from students who indicated satisfaction. It can be argued that students 

might have shown satisfaction because the food which is provided is more or less the 

same as that served at home, thus revealing that students are even underfed at home 

due to poverty or lack of information on nutritional intake requirements. 

Through documentary review it was revealed that stiff porridge commonly known as 

“ugali” with beans was a dominant meal, while fruits and vegetables were seldom 

supplied. That was contrary to the recommended menu stipulated by the 

government. However, hostel meeting records had several requests to improve food 

services. The researcher noted that food insecurity has predominated in hostels 

whereby very often food intake lacks nutritional requirements. This may accelerate 

to reduction in cognitive abilities and poor academic performance.  

These findings were contrary to Food and Nutrition Policy of Tanzania of 1992 

which demands planning and preparation of meals to meet nutritional requirements 
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(URT, 1992b). These findings are supported by the evaluation study done in India by 

the Planning Commission (2009) which found that the food supply in hostels was 

below standards for only one state out of nine was assessed to have good food.  

The least mentioned aspect was that hostels had no safety facilities. Through semi-

structured interviews, two (50%) school heads informed that hostels had no 

protection against fire tragedy and two (50%) hostel supervisors informed that 

hostels had no safety facilities. This corresponded with the field observation by the 

researcher who found that all (100%) sampled schools had not installed fire 

extinguishers, smoke detectors or deployed sand buckets in hostel buildings. It 

implies that fire hazard preparedness was to a large extent ignored in residential 

hostels. This might have been influenced by little awareness and low enforcement of 

safety policies by school administrators as well as lack of innovations and 

improvisation of non-cost facilities like sand buckets which can be manipulated by 

students through their clubs. 

 These findings revealed that hostels had contravened the provisions of the Public 

Health Act Number 1 of 2009 (URT, 2009a), which enforces the installation of 

firefighting equipment and smoke detectors in residential buildings and other school 

buildings before allowed to be in use. In line with this study, Eberlin (2009) studied 

incidents of accidents in relation to implementation of the safety regulations 

prescribed by the South African Schools Act and found that schools involved in the 

study had not adhered to safety conditions because none had installed firefighting 

equipment.  

Another least mentioned aspect was presence of bedbugs and cockroaches in 

dormitories. Through semi-structured interviews, one (25%) hostel prefect indicated 
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that dormitories had bedbugs and cockroaches. This problem was the least 

mentioned of all problems because there might be strict hygienic conditions and 

fumigation routine in many sampled schools. The findings are in line with the study 

by Omudu and Akosu (2013) who revealed health risks among students in university 

hostels in Makurdi Nigeria caused by cockroaches and rats inhabited in hostels 

which contaminated food, damaged properties and created uncomfortable 

accommodation.  

In due regard, it can be argued that the available hostel services would make girls 

survive but on self adjustment and adoption to the condition. It was observed that 

food supply did not comply with the guided menu and ration for boarding students 

and the Tanzania Food and Nutrition Policy of 1992, which requires catering 

services to cope with the guidelines on food planning and preparation (URT, 1992b). 

Furthermore, the requirements of Public Health Act Number 1 of 2009 in regard to 

infrastructures, facilities and social provisions fit for students were not met. Also 

standards by WHO as edited by Adams (2009) on school water, sanitation and 

hygiene were equally not fulfilled. This suggests an integrated approach between the 

Ministry of Education and Vocational Training and line ministries to plan and 

implement jointly to ensure that girls’ hostels are provided with the required 

provisions and facilities.  

5.4 Strategies to Sustain Better Provision of Girls’ Hostel Services  

The research objective sought to examine instituted strategies to sustain better 

provision of girls’ hostel services in rural community secondary schools. Data were 

collected through questionnaires, interviews and documentary review. Responding to 

close-ended questionnaires, results in Table 4.23 indicate that students agreed 
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establishment of a district fund for hostel projects, establishment of hostel  unit at the 

District Council, pass by-laws to ban girls from renting accommodation, recruitment 

of trained matrons to supervise hostels, provide hostel sponsorship to girls from 

disadvantaged as well as low-income groups and  provision of hostel grant were 

some of strategies that could sustain better provision of girls hostel services in rural 

community secondary schools. Findings revealed that sustainability of girls’ hostel 

services requires multiple strategies across capital development, recurrent 

expenditure and human resource management. 

In addition, results from open-ended questionnaire in Table 4.24 show that majority 

of students suggested electrification of hostels and classrooms with national grid 

electricity, drilling of water wells, employment of trained nurses, construction of 

bathrooms and sensitization of parents to accommodate girls in hostels. A few of 

them suggested provision of hostel transport, construction of female teachers’ 

houses, attract voluntary organizations to assist orphans and reduce hostel costs for 

parents accommodating more than one girl in hostels. These findings suggest 

concurrent improvement of social services and human resource capacity alongside 

advocacy of hostel accommodation. 

Results obtained through questionnaires were checked through semi-structured 

interviews presented in Tables 4.25 to 4.29. The most frequently mentioned strategy 

was sensitization of parents towards accommodation of girls in hostels. Through 

information obtained from semi-structured interviews, 3(75%) school heads, all 

(100%) school board chairpersons, 3(75%) hostel supervisors and all (100%) hostel 

prefects suggested sensitization of parents towards accommodating girls in hostels. 

Hostel supervisors explained that many girls demanded to be accommodated in 
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hostels but the problem was with parents who have power to decide and pay. This 

strategy was also supported by the DEO who informed that sensitization of parents, 

communities and local leaders was a district strategy at stake. The DEO further 

explained that, 

“At the district council level, we have resolved that ward 

councilors would advocate and sensitize parents to accommodate 

girls in hostels through public meetings and parents’ meetings. 

We are informed that in one school already parents have agreed 

hostel accommodation to be compulsory for all girls, whose 

home places are far instead of renting rooms” (Field Interview, 

March 2014). 

One school board chairperson said that, 

 

“I strongly recommend for a political initiative to our ward 

councilor to sensitize parents on the importance of education and 

significance of accommodating girls through his public 

meetings. Probably the turnout of parents may be positive” 

(Interviews, March 2014).  

 

These findings imply that parents are key actors and change agents such that without 

their agreement, all efforts might end into vein. The researcher realized that parents’ 

understanding on importance of girls’ education would offset socio-cultural barriers, 

which are restrictive to allowing adolescent girls to stay away from home for fear 

from decay of moral values including pregnancy. These findings comply with 

propositions of the Ecology Theory developed by Bronfenbrenner(1917-2005), 

which explains that socio-cultural values and beliefs have a great impact on girls’ 

education and their social status. Thus, it is assumed that cultural modernity of 

parents and community at large is important in opening up opportunities for girls 

including education (Kainuwa and Yusuf, 2013).   

Another strategy that was suggested by majority was a rainwater harvesting project. 

Through semi-structured interviews, 3(75%) school board chairpersons, 4(100%) 
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school heads and 3(75%) hostel supervisors indicated that rainwater harvesting from 

school buildings was an ideal strategy to solve water shortage in hostels.  One school 

board chairperson explained that, 

“School buildings we have are resources, which are not well 

utilized. If rain water from all school buildings is harvested, we 

are sure of having enough and safe water for a long period. 

Rainwater harvesting should be a turning point to address water 

shortage for residential students because underground water is 

unreliable due to drought conditions experienced in the district” 

(Field Interviews, March 2014).  

These findings communicate that with shortage of clean and safe water due to drying 

of the wells and contamination of surface water, rainwater harvesting could be cheap 

means and appropriate technology to clear the problem of water supply in hostels. 

These findings support those from Worm and Van Hattum (2006) who revealed that 

rainwater harvesting is globally gaining popularity following scarcity of water 

sources and high cost of piped water together with technology required to drill 

underground water. They argued that community buildings, including institutions are 

at a great advantage to trap water from buildings if well guttered and reservoir tanks 

constructed. 

Another frequently mentioned strategy was completion of hostel infrastructures in 

the existing hostels before introducing new projects in other schools. Through semi-

structured interviews, all (100%) school heads and 3(75%) school board 

chairpersons suggested accomplishment of hostel infrastructures and facilities in 

existing hostels. Then 3(75%) hostel prefects specifically suggested construction of 

security fences and dining halls to be the next phase in improving hostel services.  
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This was also supported by 3(75%) hostel supervisors, who suggested allocation of 

more funds for construction of missing infrastructures and facilities including 

connecting schools and hostels to the national grid electricity. One school head said, 

“It is advisable to ensure that existing hostels are fully equipped 

with all necessary facilities required for living and learning 

before starting new projects in other schools. This would make 

hostels to be fully functional and attract more girls rather than 

introducing new projects, which will keep on lacking facilities 

and services. Hence, cause inconveniences to students” 

(Interviews, March 2014). 

 

Through documentary review, it was found that the district council had planned new 

construction of hostels at three schools for the financial year 2014/2015 and there 

was no fund for construction of lacking infrastructures in the operating hostels. 

Findings from this study concur with Theory of Constraints (TOC) in project 

management as developed by Goldratt (1947-2011) who identified that management 

of multiple concurrent projects was influenced by project overload, resource 

competition, failure of making priorities and resource commitment. Hence, rational 

and logical decisions were required to contain the constraints (Jacob and 

McClelland, 2001). Thus, construction of girls’ hostels requires a critical needs 

assessment rather than rush hurriedly to implement many projects which will suffer 

completion 

Furthermore, establishment of financial support programme was also frequently 

mentioned by respondents. Through semi-structured interview, 3(75%) head of 

schools and 2(50%) hostel supervisors suggested provision of grant to subsidize 

parents' contributions while 3(75%) school board chairpersons and 3(75%) hostel 

prefects suggested financial support to girls from low income families as presented 

in Table 4.25 to 4.28. One hostel supervisor said, 
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“In order to motivate local parents to accommodate girls in 

hostels, there should be provision of subsidies for hostel charges 

because some parents, especially those with more than one girl 

at school decide to rent a room as a way of saving costs. The 

reason is that in the rented room, girls can share bedding, food 

and other supplies, while if they were at school hostel everyone 

had to pay for hostel charges, buy a mattress and other facilities, 

which is a burden to most parents” (Field Interview, March 

2014).  

 

The researcher realized that not all parents in rural areas can bear the unit cost for 

girls’ hostel services, and this could be a reason for poor hostel enrollment by local 

girls as found in this study.  

These findings are inclined to the assumptions of Socialist Economics of Education 

Theory that was propounded by Louis Blanc (1811-1882) that held that wealth from 

the rich should be shared with the poor to improve their social well-being (Selowsky, 

1979). In addition, this is supported by the survey made by the Swedish Agency for 

Development Evaluation (2011) in Cambodia, which found that hostel 

accommodation has no impact on girls’ participation in secondary education due to 

parents’ inability to pay hostel charges. The evaluation study concluded that 

scholarships were required to reduce unit costs that seemed to hinder poor parents 

from accommodating girls in the hostels.  

Further, employment of hostel staff was also mentioned by the majority of 

respondents as one of strategies to sustain better provision of girls’ hostel services 

in rural community secondary schools. The information obtained through semi-

structured interviews, 3(75%) head of schools, 3(75%) school board chairpersons 

and 3(75%) hostel supervisors suggested employment of trained hostel staff while 

all (100%) hostel prefect were very specific that there should be employment of 

matrons with basic skills in health science as presented in Table 4.25 to 4.28.  
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These findings are in line with SEDP II (2010-2015) programme which stipulates 

that local councils have the responsibility of hiring and firing non-teaching staff in 

schools (URT, 2010). However, the district council had not shown interest to employ 

non-teaching staff in school hostels because of all strategies mentioned by the DEO 

in Table 4.29; employment of non-teaching staff was not mentioned. Hence the 

strategy to employ qualified hostel staff to replace temporally and unqualified ones 

might not be realized in the near future. Also, endorsement of hostel operational 

guidelines was another suggested strategy. Interviews with all (100%) school head, 2 

(50%) school board chairpersons and 3(75%) hostel supervisors disclosed that the 

government should endorse operational guidelines to regulate running of hostels. 

They claimed that if the standard guidelines would be provided, there shall be no 

double standards in provision of hostel services. In addition, the findings obtained 

through semi-structured interviews with the DEO revealed that there was a need to 

have guidelines pertaining to operation of girls’ hostel services to bring uniformity 

and consistency in service delivery.  

The DEO had this to say, 

“Last December during a regional education meeting many 

issues were raised in relation to operation of girls’ hostels. It was 

realized that there was a need for the ministry to provide 

circulars on hostel contributions and conditions to be observed in 

management as well as administration in order to clear complex 

matters pertaining operating costs and management” (Field 

Interview, March 2014). 

Results from this study concur with the policy options of the Province of the Eastern 

Cape (2013), which realized the need to have a systematic and regulatory framework 

to hostels in public ordinary schools in order to harmonize standards and create 

uniformity of service delivery. 
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The least mentioned strategy was advocacy and lobby support from education 

stakeholders. Through semi-structured interviews, 2(50%) school head suggested 

advocacy and lobbying of resources from education stakeholders. They explained 

that reliance on parents and community members’ contributions alone could not 

realize sufficient resources because communities are overburdened with many 

contributions they are ought to realize in other social sectors. One school head 

explained that, 

“Having realized scarcity of resources and the unreliability of 

resources from the government and local community, we 

resolved through school board meeting to lobby support from 

other stakeholders. The neigbour gold mine company has 

accepted to donate one dormitory and borehole with hand pump, 

while the ward councilor has pledged to support drilling of a 

shallow well” (Field Interview, March 2014).  

Another one said that, 

“Lobbying support from political leaders and decision-makers 

has become fruitful to our school. We expect to benefit from a 

piped water supply project which was influenced by our ward 

councilor who is also chairperson of the district council” (Field 

Interview, March 2014). 

In addition, the DEO had the same information whereby through semi-structured 

interviews, it was indicated that the district council has started to mobilize resources 

from a wide range of stakeholders to support developments for education including 

girls’ hostels. The DEO further explained that, 

“After we had advocacy and lobbying session with Vodacom 

Foundation and Airtel Tanzania for hostel construction and staff 

houses, these stakeholders have shown interest to support in 

construction of hostel and staff quarters. The district council is in 

the final stages to activate the district education trust fund, which 

will have a legal mandate to solicit funds from stakeholders and 

development partners” (Interviews, March 2014). 

The least mentioned strategy was advocacy and lobby of support from stakeholders. 

Through semi-structured interview, 2(50%) head of schools suggested advocacy and 
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lobbying of resources from stakeholders. They explained that reliance on parents and 

community contributions alone could not realize sufficient resources because 

communities are overburdened with many contributions they are ought to realize in 

other social sectors. One head of the school explained that, 

“… having realized the scarcity of resources and the unreliability 

of resources from the government and local community we 

resolved through school board meeting to lobby support from 

other stakeholders. The neigbour gold mine company has 

accepted to donate one dormitory and borehole with hand pump 

while the ward councilor has  pledged to support drilling of a 

shallow well” (Field Interview, March  2014).  

While another one said, 

“…lobbying support from political leaders and decision makers 

has become fruitful to our school as we expect a project of piped 

water which was influenced by our ward councilor who is also a 

chairperson of the district council” (Field Interview, March 

2014). 

In addition, the DEO was of the same information whereby through semi-structured 

interview it was indicated that the district council has started to mobilize resources 

from a wide range of stakeholders to support education development including girls’ 

hostels. The DEO further explained that, 

“……. after we have had advocacy and lobbying session with 

Vodacom Foundation and Airtel Tanzania, for hostel 

construction and staff houses, these stakeholders have shown 

interest to support in construction of hostel  and staff 

quarters. The district council is in the final stages to activate the 

district education trust fund, which will have a legal mandate to 

solicit funds from stakeholders and development partners” (Field 

Interview, March 2014). 

These findings implicate that there is an understanding among education actors and 

stakeholders that education is a public good which should be contributed for by the 

entire public. 
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These findings are in line with Nteko (2007), whose study revealed that there was a 

positive response and collaborative efforts from a number of local and international 

stakeholders in the construction of hostels in Sengerema township so as to 

accommodated girls from the surrounding environment schooling in the town. 

Another least mentioned strategy was establishment of independent programmes for 

girls' hostel accommodation. Through semi-structured interviews, 2(50%) head of 

schools were of the opinion that an independent programme for girls’ hostel 

accommodation should be established. Then one (25%) school board chairperson 

suggested establishment of girls’ hostel accommodation programme to be charged 

with development projects. School heads claimed that if construction of girls’ hostels 

would not be independent, the status of girls’ hostels will remain poor for a long 

time. One head of the school said, 

“Experience shows that construction of hostels has been lacking 

continued enforcement. Instead, it has been occasionally pushed 

by political orientation of the time. At stake, the political agenda 

is construction of laboratories, no sooner you will never hear any 

emphasis on girls’ hostels although there is a long way to make 

hostels meet the standards. The only solution to this problem is 

to have an independent programme, which will be responsible 

for hostel construction projects and own funding” (Interviews, 

March 2014). 

These findings imply that girls’ hostel projects lack consistency and considerable 

priority as construction of hostels is often regarded a second priority.  

These findings concur with Mafuru (2011) and Nteko (2007), whose studies revealed 

that construction of hostels had sometimes lacked continuity due to conflicting 

priorities between local communities and the government. There were times when 

communities were ready to implement construction of hostels but the government 

sent directives to stop and construct classrooms instead.  
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These findings were in line with the study by Nteko (2007) whose study revealed 

that there was a positive response and collaborative efforts from a number of local 

and international stakeholders in the construction of hostels in Sengerema township 

so as to accommodated girls from the surrounding environment schooling in the 

town. This strategy is sustainable provided that there are education actors with skills 

in advocacy, lobbying, fundraising techniques and credibility to win the confidence 

of stakeholders. 

Another least mentioned strategy was the establishment of independent program for 

girls' hostel accommodation. Through semi-structured interview, 2(50%) head of 

schools were of the opinion that independent programme for girls hostel 

accommodation be established and one (25%) school board chairperson suggested 

establishment of girls’ hostel accommodation  programme to be charged with 

development projects. School heads claimed that if construction of girls’ hostels will 

not be independent the status of girls’ hostels will remain poor for a long time as it 

has been for nearly two decades since it was documented in the ETP of 1995. One 

school head said, 

“….experience shows that construction of hostels has been 

lacking continued enforcement. Instead, it has been occasionally 

pushed by political orientation of the time. At stake, the political 

agenda is construction of laboratories, no sooner you will never 

hear any emphasis on girls’ hostels although there is a long way 

to make hostels meet the standards. The only solution to this 

problem is to have an independent programme which will be 

responsible with hostel construction projects  and own 

funding” (Field Interview, March 2014). 

 

These findings imply that girls’ hostel projects lack consistency and considerable 

priority as construction of hostels is often regarded a second priority. These findings 

concur with Mafuru (2011) and Nteko (2007), whose studies revealed that 

construction of hostels had sometimes lacked continuity due to conflicting priorities 
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between local communities and the government. There were times when 

communities were ready to implement construction of hostels but the government 

sent directives to stop and construct classrooms instead.  

To sum up, it can be argued that strategies imposed through this study cut across 

multiple education actors and stakeholders. In order to bring all these segments 

together, the operating linkage needs application of General Systems Theory 

meanwhile Chaos Theory serves to gauge and counter checking uncertainties, risks 

and constraints that may accelerate under performance of the system through proper 

planning. 
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CHAPTER SIX 

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 

6.1 Introduction 

This chapter covers the study summary, conclusions as well as recommendations for 

improvement of girls’ hostel services in rural community secondary schools and 

suggestions for further study.  

6.2 Summary of the Study 

The main focus of this study was to assess the status of girls’ hostel services in rural 

community secondary schools, a case of Igunga district in Tanzania. The study was 

underpinned by three research objectives which were (1) to assess the status of girls’ 

hostel services in rural community secondary schools (2) to evaluate the extent to 

which girls’ hostel services met the requirements as per established standards (3) to 

examine strategies put in place to sustain better provision of girls’ hostel services in 

rural community secondary schools. The study was expected to influence policy 

makers to undergo policy review and reforms to restrain emerging challenges within 

provision of girls’ hostel services in rural community secondary schools.  

The study was guided by two theories, the General Systems Theory by Ludwig von 

Bertalanffy (1901-1972) which confined the study within limits of environmental 

interaction existing between input, through put (process), output and feedback and 

the Chaos Theory by Edward Lorenz in 1963 was used to gauge uncertainties and 

risks that may distort system operation and thereby enforcing flexibility and 

adaptability in order to accommodate the unforeseen elements in a functional 

system. It was from this theoretical perspective the conceptual framework of 

concepts or variables with mutual relationship were developed. 
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The literature review in both developed countries and developing ones including 

Tanzania were conducted. Studies indicated that provision of accommodation 

facilities was universally adopted to support marginalized and disadvantaged 

students to access education. However, there were notable variations in policy 

making and policy implementation on hostel accommodation services among 

surveyed countries. The economically developed countries were found to be far 

better by having explicit policies and legal framework on hostel accommodation 

while the poorly developed countries had implicit policies as such provision of 

hostel services revealed quantitative and qualitative variation among service 

providers. In Tanzania, it was found that with decentralization of secondary 

education to the local councils the operation of girls’ hostel services in community 

secondary schools was a sole responsibility of local communities. A survey of 

government initiatives, local and international contributions towards construction of 

hostels and provision of support services was relatively done.  

The study was mainly dominated by qualitative approach and complemented by 

quantitative approach to give statistical description of findings. The sample 

population involved in this study included one DEO, 4 School Board Chairpersons, 4 

School Heads, 4 Hostel Supervisors, 4 Hostel Prefects who were purposefully 

selected and 67 randomly selected girls accommodated in hostels. Four research 

instruments were employed in collection of data which were semi-structured 

interview, questionnaires, documentary review and field observation. Interviews 

were employed to purposively selected respondents while questionnaires were 

administered to randomly selected respondents. A pilot study was carried out to test 

validity and reliability of these research instruments before the main study. Ethical 

issues were observed whereby the researcher had institutional introductory letter, 
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secured permission letter from responsible authority and had session with 

respondents for self introduction and briefing on the field work. Informed consent by 

respondents was well regarded and confidentiality was highly observed during data 

collection, analysis and reporting. Finally, both qualitative and quantitative 

techniques were used in processing and analysis. 

6.3 Conclusions and Recommendations of the Study 

The conclusion and recommendations were drawn basing on obtained findings with 

respect to research objectives and research questions. 

6.3.1 Status of Girls’ Hostel Services in Rural Community Secondary Schools. 

Results from the study indicated that girls’ hostel services were offered in a few 

schools and available hostel chances were vacant by 47 percent. The findings 

revealed poor enrolment of girls from local communities, while an influx of non-

local girls occupying the vacant spaces was notably high. Furthermore, it was found 

that hostel infrastructures and facilities had a mixed status because all sampled 

schools lacked dining halls, food stores, kitchens, incinerators and security fences, 

while ablution facilities were in acute shortage and lacked in some hostels. 

Similarly, it was also indicated that power supply in dormitories and study rooms 

was unreliable and lacked in some sampled schools. Also water supply was 

inadequate throughout but became severe during dry seasons. It was also found that 

hostel management and administration were mainly coupled up with lack of 

inadequate resources. In addition, there was lack of trained hostel personnel to 

execute hostel management. As a result, untrained matrons were temporarily 

employed but were ineffective.  
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6.3.2 Extent to which Girls’ Hostel Services Meet Required Standards 

Findings from this study established that preparation and planning of meals did not 

comply with the Tanzania Food and Nutrition Policy of 1992. Furthermore, the 

menu and food ration guide for boarding students as some meals were reduced in 

number per week or omitted to reduce feeding. In addition, findings established that 

both physical infrastructures and social facilities were not as required by the 

Tanzania Health Public Act of 2009, for they were inadequate and undesirable. Also, 

findings indicated that water supply was not of a drinking quality, for it was neither 

clean nor safe, while sanitation and hygiene were poorly managed. It was revealed 

that toilets had neither hand washing facilities nor sanitary bins. Data further 

revealed  that cooking was done in poor hygienic conditions, a pattern, which was 

contrary to water, sanitation and hygiene standards established by WHO in 2009. 

6.3.3 Strategies to Sustain Better Provision of Girls’ Hostel Services 

Results from students’ questionnaires indicated that students were in favour of 

establishment of a district fund for hostel projects, establishment of hostel unit at the 

District Council, pass by-laws to ban girls from renting accommodation and 

recruitment of trained matrons. Other suggestions included provision of hostel 

sponsorship to girls from disadvantaged and low-income groups, provision of hostel 

grant electrification of hostels and classrooms with national grid electricity, drilling 

of water wells and construction of bathrooms and sensitization of parents to 

accommodate girls in hostels.  

Furthermore, through interviews, majority of respondents suggested completion of 

hostel infrastructures and facilities in existing hostels until they are fully functional 

and operational, sensitization of parents, community and local leaders on importance 
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of accommodation hostels for girls, establishment of rainwater harvesting projects, 

establishment of hostel financial support programme, provision of hostel operational 

guidelines and advocacy and lobbying of resources from stakeholders. 

6.4 Conclusions 

In light of the study findings, the following conclusions were drawn: 

i. Girls’ hostel infrastructures and facilities in rural community secondary 

schools are generally under-established such that living and learning 

environment is not yet improved. 

ii. Operation of girls’ hostel services does not have clear directives and guidelines 

as a result hostel management and administration lack uniformity, consistency 

and compatibility in day to day operations. 

iii.  Provision of girls’ hostel services in rural community secondary schools is a 

cross-cutting issue which needs to be addressed in relation with diverse 

cultural and socio-economic factors in order to sustain better provision of girls’ 

hostel services in rural community secondary schools.      

6.5 Recommendations for Policy and Action 

The following recommendations are put forward: 

i. Since the study revealed that girls’ hostels were operated without common 

rules and regulations, it is recommended that hostel policy and legal 

framework be developed so that issues pertaining resourcing, management 

and administration of hostels in community  secondary schools could be 

clearly guided, monitored and bring about uniformity and consistency in 

service delivery all over the country. 
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ii. From this study, it was realized that qualified non-teaching staff to manage 

hostels were lacking. It is recommended that the district councils should hire 

qualified supporting staff to reduce work overload to teachers who are at 

present charged with full time management of girls’ hostels at the expense of 

teaching time.  

iii. It was also realized that most school heads had not prepared WSDP and 

lacked knowledge on opportunities from stakeholders to support hostel 

development. Therefore, it is recommended that the government through 

district councils should provide capacity building to school administrators on 

preparation of WSDPs, resource mobilization skills and fundraising 

techniques in order to solicit enough resources for girls’ hostel operations.  

iv. Through this study, it was revealed that there was low enrolment rate of local 

girls in hostels claimed to be caused by poverty and high opportunity cost of 

girls in the household economy. It is recommended that the government 

should establish a hostel bursary scheme to support marginalized girls 

including orphans and those from poor families.  

v. This study established that hostels are under resourced and parents’ 

contributions cannot alone sustain better provision of hostel services. It is 

recommended that district councils through local revenue should establish 

food security stock that will be supplied to hostels at reasonable price so as to 

secure food supply and the central government provide hostel capitation 

grant to meet other general services like repair and maintenance.    

vi. Since this study has found that girls’ hostel services are generally under 

established in terms of physical infrastructures, facilities and supportive 

services, it is recommended that hostel mapping and needs assessment be 
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done to ensure that all requirements are put into consideration during 

planning. 

vii. Through this study it has been established that girls’ hostel services need 

sustainable plans to offer better accommodation to girls, it is therefore 

recommended that long-term plans, medium plans and short plans be 

harmonized to ensure there is increase in number of beneficiaries to rescue 

girls who are vulnerable due to poor living in rented rooms or unfriendly 

home environment. 

6.6 Suggestions for Further Research 

i. This study was undertaken in four schools only in Igunga districts. Obtained 

findings cannot guarantee a general conclusion in a wider context. It is 

suggested that a further study should be conducted elsewhere in rural 

community secondary schools in Tanzania. 

ii. Since this study assessed status of girls’ hostel services in rural community 

secondary schools, the study can be extended to assess status of hostel 

services in privately owned accommodation in urban areas. 

iii. It is also suggested that a study on effectiveness of girls’ hostel 

accommodation in promoting academic achievement in rural community 

secondary schools should be conducted. 
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APPENDICES 

Appendix 1: Interview Schedule for the District Education Officer 

Age…………… Sex……….                       

1. For how long have you been serving to this post in Igunga district? 

2. How many community secondary schools in Igunga district? 

3. How many community secondary schools are located in rural areas? 

4. How many rural community secondary schools do provide hostel services to 

girls? 

5. Are there any guidelines or policies used in running girls’ hostel services? 

6. Are there any hostels completed but not yet started admission of students? 

7. Are there any hostel buildings under construction? 

8. What are the challenges facing provision of girls hostel services in rural 

community secondary schools? 

9. What are instituted strategies to sustain girls’ hostel services in rural community 

secondary schools? 
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Appendix 2: Interview Schedule for School Board Chairpersons 

  Sex………………..Age……           

1. For how long have you been holding this position? 

2. Are there any guidelines used in provision of girls’ hostel services 

3. What is the responsibility of school board in management and administration of 

girls’ hostel services? 

4. To what extent parents are motivated to accommodate girls in school hostels 

instead of renting rooms in nearby settlement? 

5. What are challenges facing provision of girls’ hostel services in rural community 

secondary schools? 

6. What are instituted strategies to sustain girls’ hostel services in rural community 

secondary schools? 
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Appendix 3: Interview Schedule for Head of Schools 

Sex…………………Age…………….. 

 Place of Interview……………………….. 

1. For how long have you been holding this post at this school? 

2. When did the school begin provision of girls’ hostel services? 

3. What is the modality of admitting girls into hostels? 

4. What are sources of expenditure for girls’ hostel services? 

5. What is the trend of admission of girls into hostels?  

6. Are there any guidelines or policies used in operating girls’ hostel services? 

7. What are challenges facing provision of girls’ hostel services in your school? 

8. What are strategies in place to sustain better provision of girls’ hostel services in 

rural community secondary schools?  
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Appendix 4: Interview Schedule for Hostel Supervisors 

 

Sex…………………Age……………... 

Place of Interview……………………….. 

1. For how long have you been held responsible to supervise girls’ hostel 

services? 

2. Do you have guidelines or policies that determine provision of hostel 

services? 

3. Are you trained on management of girls’ hostel services? 

4. What are your key responsibilities in supervision of girls’ hostel services 

5. How girls are admitted to hostel accommodation? 

6. Are there any girls who vacated from school hostels and opted to rent rooms 

or went back home? 

7. What are challenges facing provision and supervision of girls’ hostel 

services? 

8. What are strategies that need to be put in place to sustain provision of girls’ 

hostel services? 

 

 

 

 

 

 

 

 



113 

Appendix 5:  Interview Schedule for Girls’ Hostel Prefects 

 

Age……… Form………Place……………… 

1. For how long have you been accommodated in hostel? 

2. Are there any guidelines followed in operating hostels? 

3. How do you assess the cost of hostel services? 

4. How far is the hostel environment suitable for living and learning as 

compared to girls renting rooms or living at home? 

5. What are challenges facing girls’ in their stay in hostels? 

6. What are strategies to sustain better provision of girls’ hostel services? 
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Appendix 6: Questionnaire for Students 

 

Dear Student, 

This questionnaire is designed to obtain information on status of girls’ hostel 

services in rural community secondary schools: A case of Igunga District. 

Information collected would be strictly kept securely with high degree of 

confidentiality and used for this study only.  The researcher will highly value and 

appreciate your authentic response to nourish this study. 

Kindly sign to confirm acceptance to provide information. 

 

 

…………………………………………………………. 

 

        Thank you for your cooperation. 
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Part A: Background Information 

        [Please fill in the form or tick on the relevant box] 

1. School……………….2.Age……………3.Form………… 

4. Do parents/ guardians live in the ward where the school is located? Yes ( ) No 

(  ) 

5. Who pays for hostel expenses for you? Parents (    ) District Council ( ) 

Charity   Contributions 

     5. Parent/ Guardian’s main occupation (Tick where applicable)  

Employee  

Business  

Crop cultivation  

Livestock keeping  

Others  

  

   6. Parent/Guardian’s highest education level (Tick where applicable) 

Primary Education  

Secondary education    

Secondary education with professional training  

University education  

Adult education  

Not attended   
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Part B: Status of Girls’ Hostel Services (Tick appropriately) 

SNO Service Aspect Yes No 

1 The hostel is supervised by a full time matron   

2 Everyone has been provided a bed and there is no 

overcrowd 

  

3 There is a well furnished study  room to undertake studies   

4 Water sources are within hostel premises   

5 Hostels have security   

6 There is a  dining hall where meals are provided   

7 Recreational and play grounds are available   

8 There is management of wastes disposal   

9 Repair and maintenance is regularly done   

 

10. If there is any additional comments on status of girls’ hostel services explain it 

here bellow 

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

………………………………………………………………………………………… 
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Part C: Standards of services and hostel facilities 

Scale for satisfaction of hostel services put a tick (√) 

 

No 

 

Item 

A B C D E 

1 Food supply      

2 Clean and safe drinking water      

3 Medical services      

4 Sanitary services      

5 Guidance and counseling 

services 

     

6 Fire hazard control      

7 Fumigation of hostel buildings 

and furniture            

     

8 Hostel recreation facilities and  

enrichment programmes  

     

 

Key= A-Very adequate, B-Adequate, C- Inadequate, D- Acute shortage, E- Not 

provided 

 

9. If  any additional comments on standards of girls’ hostel services explain  

…………………………………………………………………………………

…………………………………………………………………………………

…………………………………………………………………………………

…………………………………………………………………………………

…………………………………………………………………………………

…………………………………………………………………………………

…………………………………………………………………………………

…………………………………………………………………………………

…………………………………………………………………………………

………………………………………………………………………………… 
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Part D: Strategies to Improve Provision of Girls Hostel Services (Tick where 

applicable) 

No Item  Strongly 

Agree  

Agree Strongly 

Disagree 

Disagree 

1 Establish  hostel  unit at the 

District Education Office  

    

2 Pass by-laws to ban girls 

from renting 

accommodation  

    

3 Provide hostel scholarships 

to girls from disadvantaged 

and low-income groups 

    

4 Establish District Fund for 

Hostel Projects 

    

5 Recruitment of trained 

Wardens/ Matrons to 

supervise hostels 

    

6 Provision of hostel grant by 

the government 

    

 

8. Suggest any other strategies to improve girls’ hostel services 

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

………………………………………………………………………………………… 
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Appendix 7: Field Observation Guide 

 

1. Hygiene, privacy and menstrual needs management in hostels.  

2. Condition/quality of physical infrastructures and essential services for girls 

accommodated in school hostels.  

3. Whether hostels are fully protected from hazards and fenced for security.  

4. Are hygienic conditions observed during food storage, preparation and 

serving? 
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Appendix 8: Checklist for Documentary Review 

SNO Document Remarks 

1 Guidelines or directives for hostel services in 

schools 

 

2 Hostel admission register  

3 Ministerial circulars on girls’ hostel services  

4 School Development plan and Annual Work Plan  

5 School Annual Report  

6 Hostel admission instruction  

7 School board meetings   

8 Teachers’  and Non-teaching staff responsibilities  

9 Food menu and ration guideline  

10 School WASH guidelines and operational manual  

11 Girls’ hostel meetings records  

12 School inspection reports  

13 District Secondary Education Work Plan  

14 District Secondary Education Department Annual 

Reports    
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Appendix 9: Documentary Review Results on Status of Girls Hostel Services in 

Rural Community Secondary schools 

No Document Information Obtained 

1 Hostel admission registers Hostel under-enrolment in 3(75%) 

schools 

2 Joining instruction Hostel admission was optional 

3 School Development Plan 3(75%) sampled schools had none. 

The plan in one sampled had no 

particular concern of girls hostel 

services 

4 School Reports Lack of physical facilities and shortage 

of social services, scarce resources 

5 Minutes of School board 

meetings 

Budgets are discussed and approved 

Employment of temporary staff 

6 Delegation of 

Responsibilities 

Teachers were assigned to supervise  

hostels 

8 Minutes of girls’ hostel 

meetings 

Minutes with repeated grievances of 

improving services and physical 

facilities 

9 School inspection reports Recommendations for  improvement of 

supportive services  and physical 

facilities 

10  District Work Plan Completion of five dormitories and 

construction of new three dormitories 

11 District Annual report Hostel accommodation was offered in 

8(32%) schools  with capacity of 544 

but occupied by 285 girls only  

  Source: Field Data (2014) 
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Appendix 10: Documentary Review Results on Extent to which Girls’ Hostel 

Services Meet Required Standards in Rural Community 

Secondary School 

No Document Information Obtained 

1 Hostel guidelines Formal guidelines were not available 

Hostels were run basing on local school 

context 

2 Ministerial circulars on 

hostel services 

There were no circulars found in sample 

schools 

3 Food menu and ration guide The recommended menu for boarding 

schools was not implemented 

Stiff porridge with beans was a common 

meal provided 

Fruits and vegetables were seldom supplied 

4 School WASH guidelines  Not available 

 

5 Minutes of girls’ hostel 

meetings 

Minutes with repeated grievances of 

improving quality of services and physical 

facilities 

6 School inspection reports Recommendations for improvement of 

standards of supportive services  and 

physical facilities 

        Source: Field Data(2014) 
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Appendix 11: Letter of Introduction from the University of Dodoma 
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Appendix 12: Permission Letter for Field Research 

 


