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ABSTRACT 

 

The purpose of this study was to examine the leadership styles of school heads and 

school performance in private secondary schools within Dodoma Municipality. The 

study specifically identified the leadership style(s) mostly preferred by school heads 

and owners of private secondary schools. The study then examined the existing 

relationship between leadership styles of school heads and school performance in 

private secondary schools. Moreover, the most effective leadership style in 

producing better school performance in private secondary schools has been 

determined. This study was mainly qualitative supported by quantitative research 

approach. It was basically a survey research design conducted in six private 

secondary schools. The study was guided by the Context, Input, Process and Product 

(CIPP) model. A total of 163 participants were involved in this study. These 

participants were selected through Non- probability sampling design. Data collection 

was done using questionnaires, interview guides and observation guides. The 

findings revealed that leadership styles of school heads determine, to a large extent, 

school performance in private secondary schools. However, it was found that the 

level of school performance can not solely be determined by the leadership style in 

place. This means that there are other factors which are equally important for school 

performance. These include the presence of qualified teachers, adequate teaching and 

learning resources, a conducive teaching and learning school environment and a 

positive school culture. The study recommends the need to equip school heads with 

various leadership skills so as to make them conversant in their daily activities as 

school heads towards the attainment of better school performance.  
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CHAPTER ONE 

INTRODUCTION 

 

1.1 Background of the Study 

The expansion of the number of secondary schools in Tanzania came among other 

things through the introduction of private secondary schools. Such developments 

were fuelled by the increased demands for secondary education, the need for 

improved transition rate from primary to secondary education and the general 

inability of the government to adequately fund educational sector due to the 

economic crisis of the 1980‟s. These challenges made the government of Tanzania to 

reform its educational policies so as to allow private schools to operate at all levels of 

education. Galabawa (1995)  pointed out that during the 1980‟s there was high 

demand for secondary education, low transition rates between primary and secondary 

levels, together with low financial ability to finance education aspects which made 

the government to allow the opening of private secondary schools. Similarly, Chediel 

et al. (2000) stated that with the economic liberalization of the 1990‟s, non- 

governmental or private secondary schools were allowed to operate at all levels of 

education and since then their numbers have been growing rapidly. 

 

 Despite the above efforts, the question of school leadership in private secondary 

schools remained largely neglected since the inception of these schools in Tanzania. 

Although it was clear that the rapid growth and expansion of secondary schools 

especially private secondary schools aimed at improving access to secondary 

education and relieve the government from the burden of funding education using its 

limited resources and obtain quality man power for national development, the issue 
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of leadership in private secondary schools received less emphasis. Mundogo (2008) 

has shown that unlike the public appointed school heads who are supposed to attend 

the capacity building training course on leadership and management for one month at 

ADEM in Bagamoyo, school heads in private secondary schools lack this 

opportunity. It is important to note that capacity building courses enhance good 

leadership for school heads as Yu (2009) pointed that good leadership is essential, if 

private schools are to improve. The lack of this component affects school 

performance in various ways including poor motivation for teachers and students, 

mismanagement of school funds and inappropriate use of instructional resources all 

of which lead to poor school performance. 

 

The issue of poor performance among private secondary schools is reflected in the 

analysis done by the Ministry of Education and Vocational Training (MoEVT) on 

CSEE results (2009-2011) for Tanzania mainland. In case of private secondary 

schools, statistics show that 18,837 (30.45%) out of 61,869 students failed their 

examination in 2011 while 12,395 (24.78%) out of 50,018 students failed their 

examination in 2010 and 9,397 (18.08%) out of 52,131 students failed their 

examination in 2009. For the case of Dodoma Municipality private secondary 

schools, 634 (45.25%) out of 1401 students failed their examination in 2011, 561 

(45.64%) out of 1229 students failed their examination in 2010 and 542 (31.47%) out 

of 1722 students failed their examination in 2009. Table 1.1 and Figure 1.1 (pp. 3) 

summarizes the trends of students‟ failure in CSEE from 2009-2011. 
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   Table 1.1 Trends of Students’ Failure in CSEE 2009-2011 

Status 2009 2010 2011 

 Passed 42,734 (81.97%) 37,623 (75.21%) 43,032 (69.55%) 

Failed 9,397 (18.08%) 12,395 (24.78%) 18,837 (30.45%) 

           Total    52,131     50,018     61,869 

     Source: MoEVT, 2011 

     Figure 1.1 Trends of Students’ Failure in CSEE 2009-2011 
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A general observation from the above analysis shows that poor performance among 

private secondary schools has been increasing progressively. The present study, 

therefore, aims to establish the leadership style which is compatible to better school 

performance 

 

1.2 Statement of the Problem 

Despite the fact that school heads in private secondary schools use various leadership 

styles, the most effective and preferred leadership styles by school heads and owners 

of private secondary schools have not been adequately determined and examined. 

Due to this there is still poor performance among private secondary schools. This 
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aspect calls attention to study leadership styles of school heads and school 

performance in private secondary schools. 

Little has been done to investigate leadership styles of school heads and school 

performance in private secondary schools. Available studies such as that by Mgani 

(2006) focused on leadership styles and school performance in NECTA examinations 

among public secondary schools in Morogoro region and Renatus (2010) focused on 

the relationship between transformational leadership and secondary school teachers‟ 

job satisfaction in Tanzania.  Other studies include, Shoo (2010) which focused on 

leadership styles and teachers‟ work performance in public community secondary 

schools in Kongwa District, Nzigilwa (2010) who studied the role of school leaders 

in influencing students‟ achievement in secondary schools and Mohamed (2010) who 

studied the leadership styles and their impacts on primary school teachers‟ 

performance in Tanzania. Neither of these has adequately examined nor explicitly 

discussed secondary school heads‟ leadership styles and school performance in 

private secondary schools. Since little has been done on the area, this study sought to 

examine the aspect so as to develop a comprehensive awareness of the most 

appropriate leadership styles compatible to school performance.  

 

1.3 Purpose of the Study 

The general purpose of this study was to examine and identify the leadership styles 

of secondary school heads and school performance in private secondary schools 

within Dodoma Municipality.  

1.4 Objectives of the Study 

The specific objectives of this study were:  

     i.   To identify the leadership styles preferred by secondary school heads and  
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          owners of private secondary schools. 

    ii.   To examine the relationship between leadership styles of secondary school  

          heads and school performance in private secondary schools. 

   iii.   To determine the most effective leadership styles of secondary school heads in 

           producing better school performance in private secondary schools.  

 

1.5 Research Questions 

This study was guided by the following research questions: 

 i.    What leadership styles are the preference of secondary school heads and school 

       owners under study? 

ii.    What is the relationship between leadership styles and academic performance? 

iii.   What leadership style is most effective in producing good academic  

       performance in the studied secondary schools? 

 

1.6  Significance of the Study 

Since leadership is one of the important components of any school system, it is the 

researcher‟s expectation that the findings of this study will be useful for secondary 

school heads, policy makers and the educational industry in various ways. First, for 

secondary school heads the study will help them to be aware of good leadership 

styles in schools and the relationship between leadership styles and school 

performance in private secondary schools. Secondly, for policy makers in education, 

the study will give significant insights on policy formulation and planning in relation 

to school leadership, leadership styles and school performance in private secondary 

schools. Lastly, to the educational industry, the study is expected to add a substantial 
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knowledge on school leadership and leadership styles in private secondary schools in 

relation to school performance. 

 

1.7  Delimitation of the Study 

The focus of this study was to examine the leadership styles of secondary school 

heads and school performance in private secondary schools within Dodoma 

Municipality. Since the study was confined to leadership styles of secondary school 

heads and school performance in private secondary school, it did not examine other 

leadership parameters because of the complexities involved between leadership, 

leadership styles and school performance which require an extensive and intensive 

study than this. Moreover, the study did not examine leadership styles of secondary 

school heads and school performance in public secondary schools within Dodoma 

Municipality. 

 

1.8  Limitation of the Study 

The study on Leadership Styles of School Heads and School Performance in Private 

Secondary Schools within Dodoma Municipality met the following limitations: first, 

some school heads in private secondary schools were not ready to disclose some 

information on their leadership practices because of the fear to loose their job, 

especially where school owners restricted them to disclose certain information about 

their schools. Another limitation was on getting teachers to take part in the 

interviews. This was due to the fact that, as a researcher, I was not familiar with such 

teachers including their awareness on various leadership styles and their relationship 

with their school heads. This situation may have limited the acquisition of certain 

information on the leadership styles of such school heads as some may not be aware 
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of certain information or may talk in favour of their school heads‟ leadership styles. 

Lastly, some respondents particularly teachers were reluctant to accord or give the 

researcher the necessary cooperation especially in filling the questionnaires with the 

hope of getting some money from the researcher so as to fill the given 

questionnaires. 

 

1.9 Definition of Key Terms and Concepts 

In the present study the following terms were operationally defined as follows. 

Leadership. A social process of influencing others by eliciting the aid and support in 

order to accomplish common tasks and specified objectives of the organization or 

institution. 

Leadership Style. The behavioral pattern exhibited by a leader during the process of 

influencing others to achieve a common goal which is mainly reflected on the way 

the leader performs his or her duties and the relationship developed as the result of 

the leaders‟ behavior. 

Private Secondary Schools. Schools established, owned, financed and managed to a 

large extent by non-government entities. They include schools owned by religious 

institutions, individuals and other charitable organizations.  

School Head. A person in-charge of the daily management and administration of a 

secondary school. School heads are expected to possess certain leadership qualities 

relevant for proper school functioning.  

Secondary School. A level of study which follows immediately after the completion 

of primary education. In Tanzania, secondary school is divided into two levels which 

are the lower secondary schools or ordinary level and the upper secondary school or 

advanced level secondary schools. 
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School Performance. The performance of a social unit called a school which is 

expressed in terms of meeting its stated goals and objectives which include students‟ 

academic performance in class works and national examinations, the attainment of 

which generally lead to school performance and school effectiveness. Effective 

school performance entails the ability to generate the desired school outcomes such 

as students‟ better academic performance in inter-class tests and national 

examinations. 

 

1.10 Summary and Review of the Chapter 

This chapter has presented the background of the study, the statement of the problem 

and the purpose of the study. It has also presented the objectives of the study, 

research questions, the significant of the study and the delimitation and limitation of 

the study. Moreover, terms related to this study have operationally been defined. The 

next chapter presents the review of related literature. 
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CHAPTER TWO 

REVIEW OF RELATED LITERATURE 

2.0 Introduction 

This chapter presents a review of related literature on Leadership styles of school 

heads and school performance in private secondary schools. This review of literature 

is mostly guided by the research questions as they were presented earlier in chapter 

one. For a concise analysis and scrutiny of literature, the selection of documents 

preferred the most descriptive, comprehensive and up to date literature. This review 

of related literature is organized based on five major components which include: the 

theoretical framework, leadership styles, review of related literature from developed 

countries and developing countries, the synthesis of the attributes of focus from the 

theoretical stance and empirical studies reviewed and the conceptual framework. 

 

2.1 Theoretical Framework 

This study was guided by a number of theories of leadership which ranged from 

classical to modern leadership theories. They include the Trait Leadership Theory as 

articulated by Daft (1997), the Contingency/Situational Leadership Theory as coined 

by Lawrence and Lorsch (1967), the Behavioral Leadership Theory and the 

Transactional and Transformational Leadership Theories as articulated by 

Schermerhorn et al. (2000), and Hoy and Miskel (2001). 

 

2.1.1 The Trait Leadership Theory 

This theory focuses on the personal characteristics of the successful leaders. Traits 

are the distinguishing personal characteristics of a leader which include intelligence, 

personal values and appearance (Daft, 1997). The Trait leadership theory is part of 
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the traditional leadership theories which focus on the transactional process in which a 

leader gives something to followers in exchange for their satisfactory efforts and 

performance in task (Cheng, 2002 cited in Nsubuga, 2008). Trait Leadership Theory 

endures to find the innate qualities or in born characteristics of good leaders. Basing 

on this theory, it has been believed that all good leaders are born with certain 

leadership characteristics that distinguish them from other people and make them 

good leaders. Successful leaders are distinguished from others through personal 

attributes which include, humor, courage, judgment, intelligence, persistence, work 

ethic, vision and being opportunity conscious (Nsubuga, 2008). 

 

Trait Leadership Theory has its foundation from the great man approach which refers 

to leaders who had achieved a level of greatness in their leadership positions. Traits 

Leadership Theory also focuses on the interpersonal abilities and technical 

management skills which are also vital in leadership function. According to Nsubuga 

(2008), interpersonal abilities include being outgoing, team builder, and 

compassionate while the technical management skills consider the ability to produce 

good results, conflict resolution, evaluation and analysis of problems as well as the 

ability to enhance work environment and being goal oriented. Daft (1997) puts 

forward that the personal characteristics of a leader do not stand alone; the 

appropriateness of a trait or set of traits depends on the leadership situation. This 

means that, same traits can not be suited to every group or organization. Moreover, 

the major limitation of the Trait Leadership Theory is that it focuses primarily on 

physical characteristics of the leader. Physical traits do not correlate with successful 

leadership (Hellrigel & Slocum, 1989). Physical attributes may be helpful in physical 
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performance of some jobs, but effective leadership rarely depends on a person‟s 

height or weight. 

 

This study aimed at finding out the personal characteristics of schools heads in 

private secondary schools and show the extent to which such personal characteristics 

affect school performance. In addition, it was interested in looking at whether or not 

school heads in private secondary schools possess these personal characteristics such 

as humor, courage, judgment, integrity, intelligence, persistence, work ethics and 

vision so as to establish a link between these attributes and the level of school 

performance in private secondary schools. The Trait Theory is used in this study as 

basis for identifying potential school heads in private secondary schools needed for 

better school performance. 

 

2.1.2 The Contingency/ Situational Leadership Theory 

This leadership theory was developed as a critique to the Trait Leadership Theory. 

The theory believes that leaders are not born but they are made. This theory stresses 

that the existing situation determines the choice and use of a particular leadership 

style by the leader. The leader needs to choose the appropriate leadership style in 

order to suit the existing situation rather than trying to change the situation to fit a 

particular leadership style (Nsubuga, 2008). However, according to Babyegeya 

(2002), an effective leader in certain situation may not be necessarily effective in 

other situations. Contingency Leadership Theory underscores that effective 

leadership depends on the situation in which that sort of leadership is suited. It was 

Lawrence and Lorsch (1967) who coined the term Contingency Theory and argued 

that different environment place different requirements on an organization. Through 
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empirical studies of organizations, Lawrence and Lorsch discovered that each 

organization has its specific environment ranging from high to low uncertainty and 

therefore, leadership outcomes can not be predicted by the leadership style unless the 

situational factors or variables are also known. Control is contingent on three factors 

namely, the relationship between the leader and followers, the degree of the task 

structure and leaders‟ authority, position and power (Nsubuga, 2008). This approach 

requires that effective leadership be matched to the demanding situation. Managers 

and other leaders are required to study the situation before making any leadership 

decisions (Galabawa, 2001). Generally, effective leadership requires adopting one‟s 

style of leadership to situational factors. 

 

With regards to Contingency Leadership Theory, this study is interested in finding 

out how school heads in private secondary schools are able to link or integrate 

personal characteristics to different aspects of situation. The study underscored that 

appropriate handling of different school situations in private secondary schools by 

school heads determine greatly the level of schools performance. In addition, proper 

handling of different situations requires the use of appropriate leadership styles by 

school heads. Therefore, this study looked at how school heads make use of different 

leadership styles according to the different situations and how they affect school 

performance in private secondary schools.   

 

2.1.3 Behavioral Leadership Theory 

The Behavioral theory of leadership provides a way to identify effective leaders by 

their behavioral profiles (Hellriegel & Slocum, 1989). The behaviors of leaders 

determine the level of the leaders‟ success. Ohio State University and Michigan 
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University conducted a study in 1957 to identify leaders‟ behaviors by using the 

subordinates of such leaders. This study identified two major forms of leadership 

behaviors, the Considerate or Employee Oriented Behavior and the Initiating 

Structure or Production Centred Behavior. The Considerate Leaders are concerned 

with subordinates‟ welfare. Such leaders always think about their subordinates‟ well 

being and status by respecting their ideas and establishing mutual status. On the other 

hand, the Initiating – Structure Leaders are always task oriented and direct 

subordinates in various activities so as to attain institutional goals and objectives. In 

general terms, initiating leadership behavior deals with issues of planning, 

organizing, controlling and coordinating subordinates‟ activities. However, 

considerate leadership behavior and initiating- structure leadership behavior are not 

independent of each other in a sense that leaders with high degree of consideration 

may be with high or low initiating structure (Daft, 1997). 

 

Behavioral approaches to leadership are found across all institutions including 

schools. Schools are led by leaders who depict some of these characteristics and 

affect school systems in terms of meeting their stated goals and objectives. Schools 

being particular social systems which incorporate networks of human relationships 

with special cultural arrangements and are organized for unique ends, need effective 

and efficient leadership (Galabawa, 2001). To be effective, a school administrator 

has to be able to depict human behaviours in varying situations by determining 

peoples‟ cultural backgrounds, social classes, ethnic groups, nature of the present 

situation, past history, motivation and biological status. Hoy and Miskel (2001) put 

forward that it may be difficult to match a leaders‟ behavior or can not be linked to 
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different situations because situational factors affect the effectiveness of the leaders‟ 

behavior.  

 

This study was interested in looking at various behaviors exhibited by school heads 

in private secondary schools and how they affect the behavior of teachers and 

students in the overall school performance. The behaviors of school heads greatly 

affect school performance, especially if that behavior is not properly linked to 

different situations at school. Such effects may be reflected in the level of teachers‟ 

and students motivation and commitment towards school goals and objectives. 

 

2.1.4 The Transactional and Transformational Leadership Theories 

The Transactional Leadership Theory believes on the use of rewards and punishment 

to make followers comply with the directives of and orders of the leader. 

Transactional Leadership Theory makes use of scientific management principles in 

their administration while the Transformational Leadership Theory focuses mainly 

on shaping the future through the transformation of the organizations in terms of 

their efficiency and effectiveness. Transformational leaders are responsible for 

making changes within the organizations in the right and most desired direction. 

 

In the context of transactional leadership theory, this study underscores that school 

heads in private secondary schools are able to use rewards and punishments as 

exchange mechanisms to control teachers‟ and students‟ behavior in their respective 

schools. The study was interested in finding out how school heads in private 

secondary schools are able to satisfy the needs of their subordinates. This is due to 

the fact that understanding followers needs, assigning them tasks, rewarding and 



 15 

punishing them appropriately improves followers‟ commitment and hence leads to 

school performance. The study thought also to find out the school heads rewarding 

mechanisms in private secondary schools and how they affect school performance.  

 

On the other hand, the Transformational Leadership Theory as used in this study 

helps to understand how school heads in private secondary schools are able to adapt 

and transform different situations in their respective schools. The Transformational 

Leadership Theory is expected to create and promote desired vision for their schools. 

In the context of this study, school heads in private secondary schools are expected to 

be proactive about school vision and mission, shaping teachers‟ and students‟ beliefs 

and attitudes towards better accomplishment of school goals and objectives leading 

to better school performance in their respective schools. Transformational school 

heads always create conditions that help teachers and students to develop their own 

leadership abilities. Finally, this study was interested to identify school heads with 

transactional or transformational leadership qualities in private secondary schools 

and compare the level of school performance in their respective schools. 

  

Generally, it is important to note that these leadership theories provide some 

significant insights into this study on the question of Leadership Styles which have 

been differently applied by different school heads in private secondary schools and 

the effect they bring on school performance. In this study, leadership styles are 

conceived as the behavioral patterns and leadership methods adopted by school heads 

in private secondary schools. Such leadership styles influence different school 

stakeholders, school structures, cultures, work coordination and the general school 

performance.  
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2.2 Leadership Styles 

Leadership style is the behavior or the style that a leader exhibits during supervision 

of subordinates (Dahar, 2010). It is the way or manner in which the leader tries to 

influence or lead the subordinates. There are various leadership styles practiced by 

different leaders occupying different positions in various organizations. These 

include, Democratic, Laissez-faire, Autocratic or Authoritarian, Bureaucratic, 

Charismatic, Participative, Situational, Transactional and Transformational 

Leadership Styles (Mosadeghrad, 2003; 2004 as cited in Dahar, 2010). Nsubuga 

(2008), Babyegeya (2002) and Hoy and Miskel, (1996) almost all point out four 

types of leadership styles. These are; the Autocratic or Authoritarian Leadership 

Style, the Democratic Leadership Style, the Laissez-Faire Leadership Style and the 

Situational Leadership Style. However, for the purpose of this study, only four 

leadership styles have been examined. These are: the Democratic Leadership Styles, 

the Autocratic or Authoritarian Leadership styles, the Laissez-Faire Leadership Style 

and the Situational Leadership Style. It is the researcher‟s expectation that the 

leadership styles of school heads in private secondary schools are organized around 

these leadership styles.  

 

2.2.1 Democratic Leadership Style 

This style of leadership tends to be more democratic. Democratic leaders often 

involve subordinates and groups in decision making (Lewin et al, 1939). The 

democratic leadership style was a result of the development of human relation 

theories. It believes that every member of the community or organization is 

important and has valuable contribution for an organization‟s success. However, the 

term democratic was loosely defined ending up being confused with large patterns of 
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behavior (Babyegeya, 2002). Democratic Leadership is characterized by team work, 

freedom of expression, joint decision making and participatory approaches to 

leadership and management. 

 

2.2.2 Autocratic or Authoritarian Leadership Style 

 This leadership style adopts harsh leadership approaches which are, in most cases, 

highly resented by their subordinates. Autocratic leaders are generally strong-willed, 

domineering and, to some extent, aggressive. In addition, Autocratic Leadership 

Style does not encourage equal relationships. Authoritarian leaders treat subordinates 

as merely instruments of production and have no chance to make their views, 

opinions and suggestions to be known. 

 

2.2.3 Laissez- Faire Leadership Style 

This leadership style on the other hand fails to follow up on those they have 

delegated tasks to and consequently performance declines (Babyegeya, 2002). Lewin 

et al. (1939) have shown that laissez-faire leaders minimize their involvement in 

decision-making and let their subordinates decide on issues for themselves. It is 

characterized by leaders who want to „save face‟ and in most cases do not want to 

enter into confrontations with their subordinates. Laissez-faire Leadership is a 

passive kind of leadership style. It represents a non- transactional kind of leadership 

style in which necessary decisions are not made, actions are delayed, leadership 

responsibilities are ignored and authority unused (Hamidifar, 2009). It is not 

effective leadership style to use in organizations especially those organizations 

striving for excellence. 

 



 18 

2.3.4 Situational Leadership Style 

This leadership style depends on the prevailing situation of the school or any other 

organization. It tends to be more dynamic and believes that leaders have to make use 

of various leadership styles in response to the organizational needs. It is based on the 

belief that there is no one ideal or absolute leadership style as the most perfect but 

rather the combination of various leadership styles to respond to the given situation. 

 

2.3 Review from Developed Countries 

Globally, there are various studies which have been done on leadership and school 

performance. First is the research conducted by Rautiola (2009) on the effects of 

leadership styles and students academic achievement in USA. The purpose of the 

study was to find the extent to which school leaders and leadership styles impact 

students‟ success. The study found that school leadership plays a much more indirect 

role in developing both students‟ achievement and school culture.  

 

Another study was done by Konkle (2007) on an examination of leadership styles of 

school principals and student effectiveness in urban elementary schools in the State 

of Ohio. The purpose of the study was to identify leadership styles of school 

principals in emerging urban schools and determine if certain leadership styles had a 

relationship to school effectiveness as defined by growth in the performance index. 

The study found that the leadership styles of school principals have profound effects 

on students‟ performance.  

 

In addition, Yu (2009) conducted a study on principals‟ leadership for school 

improvement in Singapore. The purpose of this study was to examine leadership 
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qualities among private school principals in Singapore. The study revealed that 

effective principals are able to establish trust, create structures that promote 

Principal-Teachers communication and maintain a high level of moral values. In his 

findings, Yu (2009) further pointed out that an effective principal is a necessary 

precondition for an effective school because the principal‟s leadership style sets the 

tone of the school, establishes positive school climate necessary for teaching and 

learning, encourages professionalism among teachers and improves the morale of 

teachers and students. 

 

Moreover, Dahar et al. (2010) conducted a study on the relationship between the 

leadership styles and academic achievement at the secondary stage in Punjab 

(Pakistan). The main purpose of this study was to investigate the relationship 

between leadership styles and academic achievement in Punjab secondary schools. 

The study found a positive and significant impact for Democratic Leadership style in 

improving students‟ academic achievement while the Autocratic Leadership style 

was found to have significant impact only for science students. Moreover, the study 

revealed that Laissez-fare Leadership style had insignificant impact on students‟ 

performance. Such results indicate that leadership styles of school heads or principals 

are strong determinants of school performance. 

 

2.4 Review from Developing Countries 

With regards to the developing countries, Nsubuga (2008) conducted a study titled 

analysis of leadership styles and school performance of secondary schools in 

Uganda. The main purpose of this study was to examine the influence of leadership 

styles adopted by school heads on the overall performance of secondary schools in 
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Uganda. The study revealed that Democratic Leadership style has a positive 

relationship with school performance of secondary schools in Uganda while Laissez-

fare leadership style of school heads has low correlation with secondary school 

performance in Uganda. The findings further revealed that autocratic or authoritarian 

leadership styles of school heads has negative impact on secondary school 

performance and hence should be avoided. Generally, school heads‟ or principals‟ 

leadership styles affect school performance in various ways such as students‟ overall 

academic performance, students‟ commitment, teachers‟ morale towards teaching 

and learning and the general expectation held by parents and the community towards 

schools.  

 

Comparatively, few studies have been done in Tanzania on the aspects of leadership 

styles and students performance focusing mainly on the role of school leaders in 

public secondary school. Temu (1980) conducted a study on leadership styles, team 

work and implementation of school projects in Tanzanian secondary schools. The 

purpose of this study was to find out the types of leadership styles that existed in 

Tanzania secondary schools and to examine the existing working relationship 

between heads of schools, teachers and students as well as to find out the level of 

cooperation that existed between these groups and how it affects the level of 

implementation of school projects. The study revealed that the leadership styles that 

existed were generally democratic, although there were some elements of 

authoritative leadership styles. It was further revealed that the heads of schools did 

not have confidence in those they led and did not welcome constructive criticism in 

their meetings. Moreover, the study pointed out that the relationship between 
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teachers, students and heads of schools were generally poor in the sense that school 

heads allowed less participation among these groups in school projects.  

 

Ngirwa (2006) conducted a study on the effect of leadership styles in promoting 

academic performance in primary education. The study found a positive correlation 

between leadership styles employed by head teachers in these schools and academic 

performance of pupils in primary education. Teachers‟ work performance at school 

has a significant influence on the school performance. The researcher further 

revealed that head teachers mainly exhibited democratic leadership style in their 

respective schools. Such a situation improved school performance in primary 

schools. Although the researcher looked at the transformational and transactional 

leadership styles, the inputs are worthy to the present study in explaining leadership 

styles of school head teachers especially school heads of private secondary schools in 

relation to school performance. 

 

Another study was conducted by Nzigilwa (2010) on the role of school leaders in 

influencing students‟ achievement in secondary schools. The study was conducted in 

Dar es Salaam and Coastal regions. The purpose of the study was to examine 

leadership practices that promote quality education and enhance students‟ 

achievement in secondary schools. In presenting his findings, Nzigilwa (2010) used 

the following components as related to the leadership practices of the school leaders 

which include; articulation of the school vision and mission, recruitment of teachers 

and effective utilization of resources, supervision of teaching and learning processes 

as well as monitoring of students progress, motivating teachers and students and 

creating orderly and conducive teaching and learning environment. Generally, the 
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findings reflected that heads of high performing secondary schools were much 

concerned with the components aforementioned while those of low performing 

secondary schools seemed to be less concerned. However, it was further found that 

heads of private secondary schools enjoyed the liberty of choosing teachers they 

wanted than the government secondary schools. 

 

Additionally, Shoo (2010) conducted a study on leadership styles and teachers‟ work 

performance in public community secondary schools in Kongwa District. The study 

investigated the leadership styles used by the heads of public community secondary 

schools and teachers‟ work performance. The researcher found that different 

leadership styles ranging from none transactional to transactional are mostly used by 

the heads of schools to influence teachers‟ work performance while transformational 

leadership style was least used. The study further found that some heads of public 

community secondary schools found it difficult in employing transformational 

leadership as they considered it to be arduous (Shoo, 2010). 

 

Moreover, Mohamed (2010) conducted a study on leadership styles and their impact 

on primary school teachers‟ performance in Tanzania focusing on the leadership 

styles of District Educational Officers (DEO‟s) in Ruvuma Region. The purpose of 

the study was to find out the type and effectiveness of leadership styles commonly 

used by DEO‟s in the selected districts and to investigate how they facilitate good 

performance of primary school teachers resulting in high quality education. The 

researcher underscored that the DEO as the head of the educational activities in the 

District is the central person in the creation of unity or disunity on the part of 

teachers, staff members and the community where teaching and learning takes place. 
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The findings revealed that the commonly used leadership style by DEOs was the 

democratic style as indicated by 53.3 % of teachers and 78 % of staff members. 

There were also elements of autocratic/ dictatorship and laissez-faire leadership 

styles practiced. The findings further disclosed that many teachers (61.4%) were very 

free or free to communicate with DEOs although 38.6 % indicated that they were not 

free to talk to the DEOs and explain their problems. Such situation needed serious 

efforts to correct it because the respondents made a significant number. 

 

2.5 Synthesis of Attributes of Focus from the Theoretical Stance and Empirical 

      Studies Reviewed 

The synthesis of the reviewed literature for this study puts together various 

perspectives theories and ideas on leadership, leadership styles and school 

performance in secondary schools as presented in different studies. Empirical studies 

have pointed out that leadership and especially leadership styles of school heads or 

principals have strong influence on school performance by creating necessary 

conditions for school effectiveness. Although there are various leadership styles, 

most scholars agree that the democratic leadership style is the most ideal because is 

associated with positive school performance and has the potential of increasing 

teachers‟ and students‟ morale, creating positive school climate, encouraging proper 

utilization of resources and raising the level of commitment and accountability 

among different stakeholders. On the other hand, the laissez-fare and autocratic 

leadership styles are accorded to be less effective and hence incompatible with 

positive school performance. In this sense therefore, such leadership styles should be 

less applied if not avoided totally.   
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Moreover, the literature review has revealed that very little studies have been done 

on leadership styles of school heads and school performance in private secondary 

schools. The empirical studies especially those conducted in Tanzania have partially 

examined leadership styles of school heads and school performance in public and 

community secondary schools, such studies have not indulged in the examination of 

leadership styles of the school heads and school performance in private secondary 

schools. The studies ended by making analyses of leadership styles of school heads 

and other educational managers/officers in public/community secondary schools 

without making a thorough examination of leadership styles of school heads and 

school performance in private secondary schools. Due to this situation, it deems 

necessary to conduct a study on leadership styles of school heads and school 

performance in private secondary schools so as to bridge the gap in knowledge on 

leadership styles of school heads in private secondary schools and their influence on 

school performance. Additionally, leadership styles in private secondary schools are 

interesting aspects which need to be studied because of their internal dynamics 

related to ownership, leadership and school performance. In a nut shell, the 

discussion above made it very clear what the researcher ought to investigate in 

answering the fundamental questions raised in this undertaking. 

 

2.6 Conceptual Framework 

According to Reichel and Ramsey as cited in Nzigilwa (2010), a conceptual 

framework is a set of broad ideas and principles taken from relevant fields of inquiry 

and used to structure a subsequent presentation. It is a model that explains and 

encompasses key words and variables that elaborate the inter relationship between 

variables and ideas under study. This study aimed to examine the leadership styles of 
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school heads and school performance in private secondary schools. In this study, 

school performance is assumed to be depended on leadership styles of school heads. 

The interrelationships and interdependence between leadership styles and school 

performance can be conceptualized in terms of the „open system‟ which considers 

leadership styles and school performance in terms of „inputs‟, „processes‟ and 

„outputs (products)‟. 

 

 Moreover, the conceptual framework which guided this study was adapted and 

modified from Nsubuga‟s model of leadership and performance in secondary schools 

(Nsubuga, 2008), and from Nzigilwa‟s model on the influence of school leaders on 

students‟ achievement (Nzigilwa, 2010). In this study, the researcher modified the 

variables from Nsubuga‟s model “extraneous variables” to form two separate 

variables “supporting in- puts” and “school climate”. The researcher also adapted 

Nzigilwa‟s variables “supporting in-puts”, “teachers‟ qualities” and “school climate” 

because they are relevant to this study. The frame work was chosen on the ground 

that it helps to expound and enable one to visualize the influence of various 

leadership styles of school heads on school performance. In this study, the leadership 

styles constitute the „independent variables‟ whereas „school performance‟ 

constitutes the dependent variables. The features of the conceptual framework are 

briefly shown in figure 2.1 (pp.26).  
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       Figure 2.1 Conceptual Framework 

 

Figure 2.1 Conceptual Framework on Leadership Styles and School Performance in 

Private Secondary Schools adapted from Nsubuga (2008) and Nzigilwa (2010) and 

modified by the researcher. 

 

2.7 Summary and Review of the Chapter 

This chapter has presented the theoretical framework and leadership styles used in 

schools and other organizations. It has also made a review of related literature from 

developed and developing countries. In order to put together the ideas reviewed from 

the related literature, the chapter has also made a synthesis of the attributes of focus 

from the theoretical stance and empirical studies. Finally, the conceptual framework 

for this study has been presented. The next chapter deals with research methodology. 
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CHAPTER THREE 

RESEARCH METHODOLOGY 

 

3.0 Introduction 

This chapter presents the methodologies used in this study. The chapter starts with 

the introduction, the design of the study, research approach, location of the study, 

study population and the research instruments. Moreover, it includes validity and 

reliability, ethical consideration and data analysis plan. 

 

3.1 Design of the study 

Nachmias & Nachmias (1996) described a design of the study as a blueprint that 

enables the researcher to come up with solutions to the problem under study and 

guides him/her in various stages of the research. It is a process by which the research 

topic is turned to a researchable project using appropriate research tools and 

conditions. In other words, a design of the study is a straightforward and logical 

process of arranging the conditions for data collection and analysis (Hayes, 2004& 

Kothari, 2001). Generally, a design of the study is a program that guides the 

researcher in the process of data collection, analysis and interpretation of the 

findings. 

 

This study used a cross-sectional survey research design. The purpose of using a 

survey design in this research is to explain or show the relationship between 

variables which are „the leadership styles of school heads‟ and „school performance‟ 

in private secondary schools. Surveys are only concerned with conditions or relations 

that exist, opinions that are held, processes that are going on, effects that are evident 
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or trends that are developing. They are primarily concerned with the present, but at 

times do consider past events and influences as they relate to current conditions. 

Thus in survey, variables that exist or have already occurred are selected and 

observed (Kothari, 2001). 

 

3.2 Research Approach 

This study is mainly qualitative supported by quantitative research paradigms. 

According to Auerbach and Silverstein (2003), the choice of the Qualitative research 

approach enables the researcher to make a direct investigation into phenomena as it 

allows the researcher to get explanation and clarification to meaningful information 

from respondents and permits naturalistic observation and description of phenomena 

rather than testing general laws. Moreover, qualitative research is a useful tool for 

studying diversity between different phenomena, it uses research participants as 

expert informants, and it allows reflexivity and explicit use of the researcher‟s 

subjectivity and values. On the other hand, the quantitative research approach is 

mainly statistical and numerical by nature. In this study all information based on 

statistics or numbers were treated using quantitative methods of data organization 

and analysis while qualitative data will be subjected to content analysis. 

 

3.3 Location of the Study 

The study was conducted in Dodoma Municipality, specifically at private secondary 

schools in the municipal. Dodoma Municipality is found in Dodoma Urban District, 

it is one among the six districts of Dodoma region which includes: Kondoa, 

Mpwapwa, Kongwa, Bahi, Chamwino and Dodoma urban itself. Dodoma 

Municipality was established in 1980. The Municipality has an area of 2,769 Sq.km 
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which is divided into four (4) divisions and thirty seven (37) wards. It is bordered to 

the east and south by Chamwino district, to the west by Bahi district and to the north 

by Chamwino and Bahi districts. With regards to secondary schools, Dodoma 

Municipality has fifty (50) secondary schools in which there are thirty six (36) public 

and fourteen (14) private secondary schools (Municipal Education Office Data, 

2011). 

 

The choice of this area was due to the differences in school performance among 

private secondary schools in which only few private secondary schools perform 

better while the majority perform poorly. The case of poor academic performance in 

Dodoma Municipality among private secondary schools can be reflected in the 

National Examination Results where most private secondary schools performed 

relatively poor (NECTA results, 2008- 2010) as indicated in Table 3.1 (pp. 30). 

Thus, it is worth studying school heads‟ leadership styles to determine whether they 

are the cause of such poor performance.  
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Table 3.1 Comparison in Students’ Performance from 2008-2010 in CSEE 

Results 

S/N SECONDARY SCHOOL 2008 2009 2010

D.I D.II D.III D.IV FAILEDTOTALD.I D.II D.III D.IV FAILED TOTAL D.I D.II D.III D.IV FAILED TOTAL

1 BIHAWANA SEM. 11 11 10 1 0 33 16 17 7 1 0 41 17 12 17 4 0 50

2 HURUMA  S.S 15 16 12 7 0 50 12 10 21 6 1 49 15 19 8 6 0 48

3 DODOMA CENTRAL S.S 0 2 12 102 94 210 1 1 12 90 73 177 2 2 4 44 51 103

4 JAMHURI S.S 2 7 41 271 139 460 2 6 33 150 32 223 2 11 28 110 37 188

5 HIJRA S.S 1 4 20 200 108 333 1 4 13 199 117 334 0 5 10 57 98 170

6 CITY S.S 3 10 43 195 157 408 2 5 22 221 163 413 0 4 18 31 164 217

7 MERRIWA S.S 2 1 6 40 62 111 0 1 12 32 1 43 0 2 4 20 10 36

8 AL-QAEM SEM. 4 14 22 0 43 3 6 12 16 0 37 5 14 11 7 0 37

9 DCT JUBILEE S.S 0 2 14 43 3 62 2 2 16 35 0 55 0 3 11 23 2 39

10 DORETA S.S 0 2 2 28 72 104 0 0 0 21 25 46 0 0 0 8 26 34

11 AZIMIO S.S 0 2 7 75 141 225 1 4 24 145 130 304 0 1 14 80 131 226

12 NKUHUNGU S.S 1 1 4 77 34 116 0 0 2 37 42 81

13 MARIA DE MATHIAS

14 SALESIAN SEM.  
Source: Extracted from NECTA (CSEE) Results from 2008- 2010 for Dodoma 

                      Municipal Private Secondary Schools. 

 

3.4 Study Population 

Methodologically speaking, population can be referred as the entire set of relevant 

units of analysis or data. Ndunguru (2007) described population as a group of 

individuals who have one or more characteristics in common that are of interest to 

the researcher. A population may be composed of all the residents in a specific 

neighborhood, legislators, houses, records and so on (Nachmias and Nachmias, 

1996). The study population in this study was drawn from six (6) private secondary 

schools within Dodoma Municipality which included three (3) better performing and 

three (3) poor performing private secondary schools as indicated in Table 3.1 (p.30).  

The population of this study comprised of MEOs, private secondary school heads, 

teachers and students within Dodoma Municipality. The sample of this study was 
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made up of one hundred and sixty-five (165) respondents which comprised of three 

(3) MEOs, six (6) private secondary school heads, thirty-six (36) teachers, and one 

hundred and twenty (120) students. However, 163 respondents took part in this 

study.                                                                    

 

3.4.1 Sampling Techniques and Sample Size 

Dealing with all the members of the population would be much costful in terms of 

time and resources. Researchers therefore select a given number of members from a 

given or accessible population. The selected members make the sample of the study 

population. The sample is carefully selected so as to represent the whole population 

with relevant characteristics. A sample is therefore a small group obtained from the 

accessible population (Mugenda & Mugenda, 2003).  

 

This study used Non- probability sampling designs which include purposive and 

convenient sampling. According to Mugenda and Mugenda (2003), the purposive 

sampling is a sampling design that allows the researcher to use cases that have the 

required information with respect to the objectives of the study. Cases of subjects are 

therefore hand picked because they are informative or they possess the required 

information. In this study, purposive sampling was used to select MEOs and private 

secondary school heads. 

  

On the other hand, the convenience sampling is a technique in which the researcher 

obtains a convenient sample by selecting whatever sampling units are conveniently 

available (Mugenda & Mugenda, 1996). In addition, where purposive sampling does 

not give the required information, the convenience sampling was used to get such 
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information from the available respondents. In this study, convenience sampling was 

used to select teachers‟ and students‟ groups in private secondary schools.  

 

3.5 Research Instruments 

In order to gather adequate information about this study, the researcher used four 

prominent data collection instruments. These are; Interview Schedules, 

Questionnaires and Observation Guides.  

Interview Schedules 

An interview is a purposive conversation usually between two or more people under 

a certain guideline in order to get information from each other. An interview 

provides a method of data collection that involves presenting oral/verbal stimuli and 

collecting the oral- verbal response (Kothari, 2001). This study used semi-structured 

interview which allows the researcher to make use of structured interview questions 

together with the open-ended ones. Semi- structured interviews help to collect 

comprehensive systematic and in-depth information about leadership styles of school 

heads and school performance in private secondary schools. In addition, semi-

structured interview is flexible, takes a wide coverage, has high response rate and 

appreciation of non-verbal information thus enabling the researcher to probe deeper 

understanding of the interviewees‟ experiences, feelings and perspectives (White, 

2002). In this study, semi-structured interviews were conducted to MEOs, Private 

Secondary School Heads and Teachers.  

 

Questionnaires 

Questionnaires are written documents in which the respondents are supposed to 

answer or provide responses to the questions. White (2002) pointed out that a 
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questionnaire is regarded as a series of questions each providing a number of 

alternative answers from which the respondent can choose. This method has been 

chosen so as to enable the researcher to collect a lot of information within a short 

period of time. In this study, questionnaires were administered to private secondary 

school heads, teachers and students so as to solicit responses on leadership styles of 

school heads and school performance in private secondary schools. 

 

Observation Guide 

Observation guide is an instrument used to rate the prescribed behaviors and actions 

of respondents by the researcher. The information is sought by the investigator‟s own 

direct observation without asking from the respondents (Kothari, 2004). In this study, 

the behaviors observed include school heads‟ availability and accessibility to both 

teachers and students, teachers‟ commitment on academic activities, the relationship 

between school heads, teachers and students, availability of teaching and learning 

resources, teachers‟ and students‟ school attendance, school heads‟ leadership 

practices and students‟ discipline.  

 

3.5.1 Administration of Research Instruments 

In order to adequately collect data from respondents, the research made use of three 

research instruments as discussed earlier. Interviews were administered to 

respondents after the researcher has obtained permission from MEOs and private 

secondary school heads on the need to conduct interviews in which themselves 

(heads of schools) and teachers had to take part. After obtaining the permission the 

researcher met with the respondents in order to seek their willingness to take part in 

the interview. Having secured respondents‟ willingness, the researcher arranged the 
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convenient time for the interview starting with MEOs, private secondary school 

heads and teachers based on the pre determined sample.  

 

On the other hand, questionnaires were distributed after consulting respondents to 

make them ready to fill the questionnaires. Before filling the questionnaires, the 

researcher assured respondents confidentiality on the information they provide. It 

was agreed that questionnaires have to be collected from respondents two days after 

especially for private secondary school heads and teachers although in some schools 

questionnaires were collected the same day for students.  

 

With regards to observation guides, the researcher visited three times in each school 

to observe the prescribed behaviors and note in the observation guide. Respondents 

were not informed on the observation going on in order to observe the actual 

behaviors of the target groups an aspect which could not be attained if respondents 

are pre informed. The observed behaviors were thought to be the basis for 

determining the leadership style used by the school head in the given school and its 

influence on school performance.  

 

3.6 Validity and Reliability 

Validity is the accuracy and meaningfulness of inferences, which are based on the 

research results. In other words, validity is the degree to which results obtained from 

the analysis of the data usually represent the phenomenon under study (Mugenda & 

Mugenda, 2003). In order to achieve validity in this research, triangulation of data 

was employed through the use of interviews, questionnaires and observation guides. 

The combination of these instruments was expected to make the data collected more 
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objective, valid and reliable. On the other hand, reliability measures the degree of 

accuracy in the measurements an instrument provides (Grinnel, 1993). Reliability 

ensures that the instruments used generate similar data when used by independent 

researchers. 

 

In order to ensure validity and reliability of the data gathering instruments, a pilot 

study was carried in two private secondary schools namely: Merriwa and Azimio 

secondary schools in order to pretest the instruments. The sample included: two (2) 

private secondary school heads, four (4) teachers and eight (8) students obtained 

using the procedures for data collection outlined earlier in this study. The responses 

obtained from the pilot study enabled the researcher to confirm the workability of the 

instruments for this study. 

 

3.7 Ethical Issues 

For smooth conduct of this study, the researcher obtained permission from relevant 

authorities including the University of Dodoma and the Dodoma Municipality in 

which each provided introductory letters to participants of this study. Confidentiality 

and pseudonym was observed so as to avoid infringement of informants‟ 

personhood. The gathered information won‟t be shared by anybody else besides 

those related with the research project. 

 

3.8 Data Analysis Plan 

Data analysis is the process of bringing order, structure and meaning to the mass of 

information collected (Mugenda & Mugenda, 2003). The data collected are in the 

form of documentary review, interview notes and filled questionnaires data. 
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Qualitative data have been subjected to content analysis by making general 

statements on how categories or themes of the data are related. Qualitative data 

analysis seeks to make general statements on how categories or themes of data are 

related (Ibid, 2003). In this study, qualitative data were analyzed by coding and 

organizing them into themes and concepts of manageable units. From these 

processes, theories and generalizations were formulated and differences between 

different aspects were sorted. However, it is important to note that in qualitative 

research data collection and data analysis are in most cases done simultaneously.  

 

On the other hand, some quantitative data have been analyzed using the Statistical 

Package for Social Scientists (SPSS) computer software version 16.0 which yielded 

descriptive and inferential statistics while other quantitative data were organized and 

presented in form of tables, charts and graphs to show the relationship between 

leadership styles of school heads and school performance in private secondary 

schools. 

 

3.9 Summary and Review of the Chapter 

This chapter has discussed the design of the study, research approach, location of the 

study and the study population. Research instruments have also been highlighted in 

the chapter. To make sure that data collection is correctly carried out, validity and 

reliability of research instruments were observed. The last part of this chapter has 

discussed ethical issues and data analysis plan. The next chapter presents the findings 

of the study.  
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CHAPTER FOUR 

PRESENTATION OF FINDINGS 

4.0 Introduction 

This chapter presents the findings of the study. The presentation of the findings is 

organized according to the research questions. The findings are presented in form of 

tables and figures followed by a brief explanation of the contents presented in them.   

 

4.1 Descriptive Characteristics 

Presented in this section is the information related to the respondents‟ characteristics, 

namely education qualification of school heads and teachers and the working 

experience of school heads. 

Table 4.1 Frequency and Percentage of School Heads by Education 

Qualification  

Education Qualification     Frequency Percentage 

Diploma in Education 04 67.0% 

Bachelor‟s Degree in Education 02 33.0% 

Master‟s Degree in Education 00 0.0% 

Doctorate Degree in Education 00 0.0% 

Total 06 100% 

 

Data in Table 4.1 above reveals that majority of school heads have a Diploma in 

education followed by those with a Bachelor Degree in education. Figure 4.1 (p.38) 

presents similar information in a bar chart. 
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        Figure 4.1 Education Qualification of School Heads 
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Table 4.2 Frequency and Percentage of Teachers by Education Qualification  

Level of Education Frequency Percentage 

Diploma in Education 24 70.5% 

Bachelor‟s Degree in Education 07 20.5% 

Master‟s Degree in Education 00 0.0% 

Others 03 09.0% 

Total 34 100% 

 

 

Data in Table 4.2 shows that 24 (70.5%) of teachers have a Diploma in education 

followed by 7 (20.5%) of school heads with a Bachelor‟s Degree in education while 

3 (09.0%) had qualifications other than education. Figure 4.2 (p.39) presents similar 

information in a graph. 
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Figure 4.2 Education Qualification of Teachers 
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Table 4.3 Frequency and Percentage of School Heads by Working Experience  

Working Experience Frequency Percentage 

0-5 years 00 00.0% 

6-10 years 02 33.0% 

11-15 years 01 17.0% 

16-20 years 01 17.0% 

Above 20 years 02 33.0% 

Total 06 100.0% 

 

Data in Table 4.3 (p.39) show that most school heads have the working experience of 

between 6-10 years and above 20 years which is equal to 33.0% respectively. This 

shows that school heads are well experienced as school heads. Figure 4.3 (p.40) 

presents similar information in a pie chart. 
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      Figure 4.3 Working Experiences of School Heads 
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4.2 Summary of the Results According to the Research Questions 

4.2.1 Leadership Styles Preferred by School Heads and Owners of Private 

         Secondary Schools 

Information on this research objective was obtained through questionnaires and 

interview schedules which were administered to school heads and teachers in private 

secondary schools. The findings for this research objective are presented in Tables 

4.4, 4.5, 4.6, 4.7, 4.8, 4.9 and Table 4.10 (pp.41-49) respectively. 
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Table 4.4 Item Ranking of School Heads’ Responses from Better Performing 

Private Secondary Schools.  

S/N Item Mean Rank Decision 

1 I solve administrative problems together with 

other teachers 

4.00 1 A 

2 I always encourage team work at this school 

among teachers and students 

3.66 2.5 A 

3 I encourage teachers to participate in various 

activities and in making decisions at this 

school 

3.66 2.5 A 

4 I share school leadership roles with my 

teaching staff 

3.33 4.5 A 

5 I always prefer collective decision making on 

various matters. 

3.33 4.5 A 

6 I use various leadership styles in promoting 

academic performance 

3.00 6 A 

7 My decisions focus on the school 

environment and people. 

2.99 7 A 

8 I vary my leadership depending on the 

prevailing situation 

2.66 8.5 A 

9 Teachers opinions are highly respected and 

appreciated at this school 

2.66 8.5 A 

10 I always delegate powers and authority to my 

subordinates at this school 

2.00 10 D 

11 I always prefer authoritative decision making 1.99 11 D 
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processes at this school 

12 I always leave decisions to be made by 

teachers without my intervention 

1.66 12 D 

13 Decisions are made by subordinates on my 

behalf as a school head 

1.33 13 D 

14 As a school head I delegate powers and make 

minimum follow up on tasks assigned to 

teachers 

1.00 14 D 

Mean Score Range: Agree= 4.00-2.50 Disagree= 2.49-0.99 

Key: A= Agree D= Disagree 

 

Results from Table 4.4 (p.41) indicate that majority of school heads from better 

performing private secondary schools agreed with most of the items on leadership 

styles while a few items were disagreed. According to the school heads‟ responses, 

the most frequently mentioned items are solving administrative problems together 

with other teachers, encouraging team work among teachers and students and 

encouraging teachers to participate in various activities and in making decision at 

school. This implies that school heads in better performing private secondary schools 

use mainly participatory approach in managing different affairs at school.  

 

However, the least mentioned items are the school head delegates powers and makes 

minimum follow up on tasks assigned to teachers, decisions are made by 

subordinates on behalf of the school head and the school head‟s use of authoritative 

decision making processes at school. This implies that school heads in better 

performing private secondary schools are always committed to their responsibilities 
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and work together with their subordinates. Such school heads always avoid leaving 

teachers to make decisions on important matters at school without their consent. 

 

Table 4.5 (p. 43) presents results of school heads‟ responses from poor performing 

private secondary schools on the relationship between leadership styles of school 

heads and school academic performance. 
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Table 4.5 Item Ranking of School Heads’ Responses from Poor Performing 

Private Secondary Schools 

S/N Item Mean Rank Decision 

1 Teachers‟ opinions are highly respected 

and appreciated at this school 

4.00 1 A 

2 I solve administrative problems together 

with other teachers 

3.66 2.5 A 

3 I share school leadership roles with my 

teaching staff 

3.66 2.5 A 

4 I vary my leadership depending on the 

prevailing situation 

3.00 4.5 A 

5 I always encourage teachers to 

participate in various activities and in 

making decisions at this school 

3.00 4.5 A 

6 I always prefer collective decision 

making on various school matters 

2.99 6 A 

7 I use various leadership styles in 

promoting academic performance 

2.66 7.5 A 

8 I always encourage team work at this 

school among teachers and students 

2.66 7.5 A 

9 My decisions focus on the school 

environment and people 

2.33 9 D 

10 I always leave decisions to be made by 

teachers without my interventions 

2.00 10 D 

11 I always prefer authoritative decision 1.99 11.5 D 
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making processes at this school 

12 Decisions are made by subordinates on 

my behalf as a school head 

1.99 11.5 D 

13 As a school head I delegate powers and 

make minimum follow up on tasks 

assigned to teachers 

1.33 12 D 

14 I always delegate powers and authority 

to my subordinates at this school 

0.99 14 D 

 

From Table 4.5 (p. 43) it is evident that more than half of the items were responded 

on the “agree” category while six items were responded on the “disagree” category. 

Basing on these responses, the most frequently mentioned items by school heads 

from poor performing private secondary schools are teachers‟ opinions are highly 

respected and appreciated at school, solving administrative problems together with 

other teachers and sharing school leadership roles between the school head and other 

teaching staff. This implies that school heads in poor performing private secondary 

schools also make use of participatory approach in their leadership. On the other 

hand, the least mentioned items are the school head delegates powers and makes 

minimum follow up on tasks assigned to teachers and the school head always 

delegates powers and authority to subordinates at school. This implies that school 

heads in poor performing private secondary schools tend to do their tasks themselves 

and avoid delegating them to other people in order to ensure that they are effectively 

done.  

 

The above results tally with those of school heads from better performing private 

secondary schools. Hence, it can be generalized that school heads from better 
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performing and poor performing private secondary schools use mainly participatory 

approaches of leadership in managing different affairs at their schools.  

 

For the sake of validity and reliability of the findings on this research objective, 

teachers from better performing and poor performing private secondary schools were 

also asked on the leadership styles most preferred by school heads and owners of 

private secondary schools. The results on this research objective are presented in 

Table 4.6 and Table 4.7 (pp. 45-47) respectively. 
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Table 4.6 Item Ranking of Teachers’ Responses from Better Performing Private 

Secondary Schools 

S/N Item Mean Rank Decision 

1 Your school head always employs 

participatory and team work leadership 

3.72 1 A 

2 Your school head welcomes teachers and 

students to share ideas on important issues at 

school 

3.61 2 A 

3 Your school head considers opinions and 

suggestions from teachers on various matters 

at school 

3.33 3 A 

4 Your school head always involves teachers in 

solving administrative and academic 

problems 

3.16 4 A 

5 The school head and school owner always 

involve teachers in decision making 

processes at your school 

3.05 5 A 

6 Your school head is always flexible in 

managing academic and administrative issues 

at school 

2.99 6 A 

7 Your school head makes decisions on various 

issues at school depending on the prevailing 

situation 

2.66 7 A 

8 Your school head stresses the use of rigid 

rules and regulations 

2.33 8 D 

9 The school head and owner are the sole 2.27 9 D 
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decisions makers on everything at school 

10 Your school head always delegates powers 

and authority to other teachers on various 

activities 

2.22 10 D 

11 Your school head always issues orders and 

commands teachers and students on various 

matters at school 

2.05 11 D 

12 The school head does not allow teachers or 

students to question on whatever he/she 

decides at school 

1.83 12 D 

13 Decisions regarding the school do not 

involve teachers and other stakeholders of 

your school 

1.77 13 D 

14 Your school head does not make follow up 

on those he/she has delegated powers and 

authority 

1.55 14 D 

 

Results in Table 4.6 indicate that half of the items were agreed and the other half 

were disagreed by teachers from better performing private secondary schools. The 

results further show that the most frequently mentioned items are the school head 

always employs participatory and team work leadership, the school head welcomes 

teachers and students to share ideas on important issues at school and the school head 

considers opinions and suggestions from teachers on various matters at school. This 

implies that teachers from better performing private secondary schools believe that 

their school heads use participatory leadership approach in managing different affairs 

at school.  
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On the other hand, the results show that the least mentioned items by teachers from 

better performing private secondary schools are; the school head does not make 

follow up on those he or she has delegated powers and authority, decisions regarding 

the school are made by involving school teachers and other stakeholders at school 

and the school head does not allow teachers or students to question on whatever 

he/she decides at school. This implies that teachers from better performing private 

secondary schools believe that their school heads always make follow up on different 

matters at school including teaching and learning activities. 

 

Teachers from poor performing private secondary schools were also asked on this 

research objective. Some of the responses seemed to tally with those of teachers from 

better performing private secondary schools while others differed. Table 4.7 (p.47) 

presents the results of teachers‟ responses from poor performing private secondary 

schools.   
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Table 4.7 Item Ranking of Teachers’ Responses from Poor Performing Private 

Secondary Schools 

S/N Item Mean Rank Decision 

1 Your school head always issues orders and 

commands teachers and students on various 

matters at school 

3.68 1 A 

2 The school head and owner are the sole 

decision makers on everything at school 

3.18 2 A 

3 Your school head always employs 

participatory and team work leadership 

3.12 3 A 

4 Your school head stresses the use of rigid 

rules and regulations 

3.00 4 A 

5 Your school head welcomes teachers and 

students to share ideas on important issues 

at school 

2.93 5 A 

6 Decisions regarding the school do not 

involve teachers and other stakeholders of 

your school 

2.87 6 A 

7 The school head and school owner always 

involves teachers in decision making 

processes at your school 

2.81 7 A 

8 Your school head always involves teachers 

in solving administrative and academic 

problems 

2.75 8 A 

9 The school head does not allow teachers or 

students to question on whatever he/she 

2.68 9 A 
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decides at school 

10 Your school head considers opinions and 

suggestions from teachers on various 

matters at school 

2.62 10 A 

11 Your school head always delegates powers 

and authority to other teachers on various 

activities 

2.33 11 D 

12 Your school head makes decisions on 

various issues at school depending on the 

prevailing situation  

2.25 12 D 

13 Your school head is always flexible in 

managing academic and administrative 

issues at school 

2.18 13 D 

14 Your school head does not make follow up 

on those he/she has delegated powers and 

authority 

2.00 14 D 

 

Results in Table 4.7 (pp.47) indicate that most of the items were agreed by teachers 

from poor performing private secondary schools while a few items were disagree. 

The results show that the most frequently mentioned items are the school head 

always issues orders and commands teachers and students on various matters at 

school, the school head and owner are the sole decision makers on every thing at 

school and the school head always employs participatory and team work leadership. 

This implies that school heads in poor performing private secondary schools tend to 

command teachers on different tasks. Moreover,  the least mentioned items are the 

school head is always flexible in managing academic and administrative issues at 

school and the school head does not make follow up on those he/she has delegated 
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powers and authority. This implies that school heads in poor performing private 

secondary schools tend to be rigid in their leadership. 

  

On the other hand, school heads and teachers were interviewed on the leadership 

style most preferred by school heads and owners of private secondary schools. 

Tables 4.8, 4.9 and Table 4.10 (pp. 48-49) present the interview results. 

 

Table 4.8 Responses of School Heads on Leadership Styles Most Preferred. 

Leadership Styles Frequency  

N= 6 

Percentage 

Democratic Leadership Style 5 83.33 

Autocratic/Authoritarian Leadership 

Style 

1 16.66 

Situational Leadership Style 0 0.00 

Laissez- faire Leadership Style 0 0.00 

    Key: N= Number of school heads 

Results in Table 4.8 show that most school heads prefer the democratic leadership 

style followed by autocratic/authoritarian leadership style while situational and 

laissez-faire leadership styles are not preferred. 
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Table 4.9 Teachers’ Responses from Better Performing Private Secondary 

Schools 

Leadership Styles Frequency  

N= 18 

Percentage 

Democratic Leadership Style 11 61.11 

Autocratic/Authoritarian Leadership Style 5 27.77 

Situational Leadership Style 1 5.55 

Laissez- faire Leadership Style 1 5.55 

    Key: N= Number of teachers 

 

Results in Table 4.9 show that most teachers from better performing private 

secondary schools prefer the democratic leadership style followed by 

autocratic/authoritarian leadership style while situational and laissez-faire leadership 

styles are the least preferred. 

Table 4.10 Teachers’ Responses from Poor Performing Private Secondary 

Schools 

Leadership Styles Frequency  

N= 16 

Percentage 

Democratic Leadership Style 9 56.25 

Autocratic/Authoritarian Leadership Style 4 25 

Situational Leadership Style 2 12.5 

Laissez- faire Leadership Style 1 6.25 

Key: N= Number of teachers 
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Results in Table 4.10 show that most teachers from poor performing private 

secondary schools prefer the democratic leadership style followed by 

autocratic/authoritarian leadership style while the situational and laissez-faire 

leadership styles are the least preferred. 

 

4.2.2 Relationship between Leadership Styles of School Heads and School 

         Academic Performance in Private Secondary Schools 

   Table 4.11 Performance of Schools Studied According to NECTA Results 

S/n Private School Performance in NECTA Ranked Status 

  2009 2010 2011  

1 Bihawana Junior Sem. 22 37 10 Better 

2 Huruma Girls Sec. 55 34 27 Better 

3 Al- Qaem Sem. 120 31 28 Better 

4 Jamhuri Sec. 657 382 1301 Poor 

5 Dodoma Central Sec. 1662 1341 2430 Poor 

6 City Sec. 1711 1505 2000 Poor 

   Source: NECTA 

 

Table 4.11 shows that some schools have been performing better while others 

perform poorly. The better performing and poor performing private secondary 

schools have been studied and compared in this section.  

 



 55 

The findings related to the above research objective were obtained through 

questionnaires and interviews conducted to school heads, teachers and students. 

Tables 4.12, 4.13, 4.14, 4.15, 4.16, 4.17, 4.18, 4.19 and Table 4.20 (pp.51- 61) 

present the results as follows:Table 4.12 Item Ranking of School Heads‟ Responses 

from Better Performing Private Secondary Schools 



 56 

S/N Item Mean Rank Decision 

1 I always ensure that my school has 

adequate teaching and learning materials 

4.00 1.5 A 

2 I always encourage team work towards 

academic excellence of this school 

4.00 1.5 A 

3 Allocation and utilization of resources 

involve school teachers 

3.66 3.5 A 

4 I always encourage students to work hard 

for better academic performance 

3.66 3.5 A 

5 I always encourage teachers to use 

appropriate teaching and learning methods 

3.00 5.5 A 

6 Decisions regarding academic progress are 

done after consulting subject teachers 

3.00 5.5 A 

7 My students‟ performance in NECTA is 

always good 

2.99 7.5 A 

8 Teachers‟ opinions are highly appreciated 

and respected to promote good school 

performance 

2.99 7.5 A 

9 I use various leadership styles in 

promoting academic progress of this 

school 

2.66 9.5 A 

10 Adequate fund is always arranged for 

academic activities at this school 

2.66 9.5 A 

11 I always involve teachers in making 

school academic programmes 

2.33 11 D 
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12 Teachers have the freedom to do what 

they think is good for promoting academic 

progress of this school 

2.00 12.5 D 

13 I always leave teachers to make decisions 

on academic issues at this school without 

my intervention 

2.00 12.5 D 

 

Results in Table 4.12 (p.51) show that most of the items on leadership styles were 

responded on the agreed category while a few items were responded on the disagree 

category. The results show that  the most frequently mentioned items by school 

heads from better performing private secondary schools are the school head always 

ensures that the school has adequate teaching and learning materials, the school head 

always encourages team work towards academic excellence of the school and  

allocation and utilization of resources involve school teachers. This implies that 

school heads in better performing private secondary schools are much committed 

towards academic excellence of their schools. 

 

Nevertheless, the results show that the least mentioned items on the leadership style 

of school heads and school academic performance are; teachers have the freedom to 

do what they think is good for promoting academic progress of the school and the 

school head always leaves teachers to make decisions on academic issues at school 

without his or her intervention. This implies that school heads in better performing 

private secondary schools tends to monitor decisions made by teachers at school 

because sometimes teachers may make decisions which negatively affect school‟s 

academic performance. Therefore to overcome this, it is the duty of the school head 

to monitor such decisions. 
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Table 4.13 (p.53) presents results of school heads from poor performing private 

secondary schools on the relationship between leadership styles of the school heads 

and school academic performance. 
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Table 4.13 Item Ranking of School Heads’ Responses from Poor Performing 

Private Secondary Schools 

S/N Item Mean Rank Decision 

1 I always encourage team work towards 

academic excellence of this school 

3.66 1 A 

2 Decisions regarding academic progress are 

done after consulting subject teachers 

3.00 2.5 A 

3 I always encourage students to work hard for 

better academic performance 

3.00 2.5 A 

4 I always encourage teachers to use appropriate 

teaching and learning methods 

2.99 4.5 A 

5 Teachers‟ opinions are highly appreciated and 

respected to promote good school performance 

2.99 4.5 A 

6 I use various leadership styles in promoting 

academic progress of this school 

2.66 6.5 A 

7 I always involve teachers in making school 

academic programmes 

2.66 6.5 A 

8 Teachers have the freedom to do what they 

think is good for promoting academic progress 

of this school 

2.33 8 D 

9 I always leave teachers to make decisions on 

academic issues at this school without my 

intervention 

2.00 9.5 D 

10 My students‟ performance in NECTA is 

always good 

2.00 9.5 D 
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11 I always ensure that my school has adequate 

teaching and learning materials 

1.99 11 D 

12 Allocation and utilization of resources involve 

school teachers 

1.66 12 D 

13 Adequate fund is always arranged for 

academic activities at this school 

1.00 13 D 

 

The results in Table 4.13 show that more than half of the items on the leadership 

styles were responded on the agree category while the rest were responded on the 

disagree category. Additionally, the results show that the most frequently mentioned 

items by school heads from poor performing private secondary schools are; the 

school heads always encourages team work towards academic excellence of the 

school, decisions regarding academic progress are done after consulting subject 

teachers and the school head always encourages students to work hard for better 

academic performance. This implies that school heads in poor performing private 

secondary schools tend to involve teachers in various academic programmes of their 

school. 

 

 In contrast, the least mentioned items on the leadership styles are; allocation and 

utilization of teaching and learning resources involve school teachers, adequate fund 

is always arranged for academic activities at school and the school head always 

ensures that the school has adequate teaching and learning materials. This implies 

that school heads in poor performing private secondary schools do not involve 

teachers in the allocation and utilization of various resources at schools. In addition 
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poor performing private secondary schools arrange inadequate fund for academic 

activities hence have scarce teaching and learning resources. 

 

The above results contradict with those from better performing private secondary 

schools in which adequate fund is always arranged for academic activities and their 

schools have adequate teaching and learning resources. 

 

Likewise, teachers and students were also asked on the relationship between 

leadership styles of school heads and school academic performance. Table 4.14, 

4.15, 4.16 and Tables 4.17 (pp.55-58) present the results of teachers‟ and students‟ 

responses from better performing and poor performing private secondary schools 

respectively. 
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Table 4.14 Item Ranking of Teachers’ Responses from Better Performing 

Private Secondary Schools 

S/N Item Mean Rank Decision 

1 Your school head ensures that the school 

has adequate teachers and teaching 

resources 

3.33 1 A 

2 Your school head always involves teachers 

in making academic policies at school 

3.22 2 A 

3 Decisions regarding academic issues 

involve teachers at this school 

3.16 3 A 

4 Your school head always involves teachers 

in making decisions at school 

3.11 4.5 A 

5 Your school always has good academic 

performance in NECTA 

3.11 4.5 A 

6 Your school head always works together 

with other staff to improve academic 

performance at this school 

3.05 6 A 

7 Your school uses appropriate teaching and 

learning resources 

2.88 7 A 

8 The leadership style of your school head 

negatively affect students‟ academic 

performance 

2.16 8 D 

9 Your school head addresses the 

accomplishment school tasks rather than 

staff needs 

1.77 9 D 
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Results in Table 4.14 indicate that teachers from better performing private secondary 

schools agreed with most of the items on the leadership styles while very few items 

were disagreed. The results vividly vindicate that the most frequently mentioned 

items are; the school head ensures that the school has adequate teachers and teaching 

resources, the school head always involves teachers in making academic policies at 

school and decisions regarding academic issues are totally made without involving 

teachers at school. This implies that better performing private secondary schools 

have adequate teachers and teaching resources and the school head involves teachers 

in academic issues. Furthermore, the results show that the least mentioned items are; 

the leadership style of the school head negatively affects students‟ academic 

performance and the school head always addresses the accomplishment school tasks 

rather than staff needs. This implies that the leadership style of the school head in 

better performing private secondary schools promote better academic performance. 
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Table 4.15 Item Ranking of Teachers’ Responses from Poor Performing Private 

Secondary Schools 

S/N Item Mean Rank Decision 

1 Decisions regarding academic issues are 

totally made without involving teachers at 

this school 

2.68 1 A 

2 Your school head always works together with 

other staff to improve academic performance 

at this school 

2.43 2 D 

3 Your school always has good academic 

performance in NECTA 

2.06 3 D 

4 The leadership style of your school head 

negatively affect students‟ academic 

performance 

2.00 4 D 

5 Your school head addresses the 

accomplishment of school tasks rather than 

staff needs 

1.93 5 D 

6 Your school head ensures that the school has 

adequate teachers and teaching resources 

1.87 6 D 

7 Your school uses appropriate teaching and 

learning resources 

1.75 7 D 

8 Your school head always involves teachers in 

making academic decisions at school 

1.62 8 D 

9 Your school head always involves teachers in 

making academic policies at school 

1.50 9 D 

 



 65 

From Table 4.15 above it is evident that only one item on the leadership styles was 

responded on the agree category while the rest were responded on the disagree 

category. According to these results,  the most frequently mentioned items on the 

leadership styles by teachers from poor performing private secondary schools are 

decisions regarding academic issues are totally made without involving teachers at 

school and the school head always works together with other staff to improve 

academic performance at  school while the least mentioned items are the school head 

always involves teachers in making academic decisions at school and the school head 

always involves teachers in making academic policies at school.  

 

The above results contradict with those from better performing private secondary 

schools in which teachers are always involved in various academic activities at 

school.  
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Table 4.16 Item Ranking of Students’ Responses from Better Performing 

Private Secondary Schools 

S/N Item Mean Rank Decision 

1 Your teachers are always present at school 

and attend classes 

3.58 1 A 

2 Your school head always makes follow up 

on students‟ academic performance 

3.53 2 A 

3 Your school has adequate books and other 

learning facilities 

3.50 3 A 

4 Your school head always works together 

with other teachers 

3.48 4 A 

5 Your school has adequate teachers and 

teaching resources 

3.41 5 A 

6 Your school head ensures the availability 

of teaching and learning resources 

3.35 6 A 

7 Your school head involves teachers in 

planning for academic activities at school 

3.13 7 A 

8 Your school head motivates teachers and 

students in academic activities 

3.05 8 A 

9 Your school head makes follow up on 

teaching and learning activities at school 

2.58 9 A 

 

Results in Table 4.16 (p.57) indicate that all items on the leadership styles were 

responded on the agree category. The results show that the most frequently 

mentioned items by students from better performing private secondary schools are 
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teachers are always present at school and attend classes, the school head always 

makes follow up on students‟ academic performance and the school has adequate 

books and other learning facilities. In contrary, the least mentioned items are the 

school head motivates teachers and students in academic activities and the school 

head makes follow up on teaching and learning activities at school. 
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Table 4.17 Item Ranking of Students’ Responses from Poor Performing Private 

Secondary Schools 

S/N Item Mean Rank Decision 

1 Your school head makes follow up on 

teaching and learning activities at school 

2.28 1 D 

2 Your school head motivates teachers and 

students in academic activities 

2.26 2 D 

3 Your school head involves teachers in 

planning for academic activities at school 

2.00 3 D 

4 Your teachers are always present at school 

and attend classes 

1.61 4 D 

5 Your school has adequate teachers and 

teaching resources 

1.53 5 D 

6 Your school head always works together 

with other teachers 

1.51 6 D 

7 Your school head always makes follow up 

on students‟ academic performance 

1.50 7.5 D 

8 Your school head ensures the availability of 

teaching and learning resources 

1.50 7.5 D 

9 Your school has adequate books and other 

learning facilities 

1.41 9 D 

 

Results in Table 4.17 (p.58) indicate that all items were responded on the disagree 

category. The results further show that the most frequently mentioned items by 

students from poor performing private secondary school are the school head makes 
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follow up on teaching and learning activities at school, the school head motivates 

teachers and students in academic activities and the school head involves teachers in 

planning for academic activities at school. Moreover, the results show that   the least 

mentioned items are the school head always makes follow up on students‟ academic 

performance, the school head ensures the availability of teaching and learning 

resources and the school has adequate books and other learning facilities.  

 

To cross-check the results obtained from questionnaires, interviews and observations 

were conducted to school heads, teachers and students. Results are presented as 

follows: 
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Table 4.18 Relationship between Leadership Styles and Academic Performance 

Respondent 

Category 

Type of 

School 

Relationship Responses 

 

 

School Heads 

 Positive(+) Negative(-) Unknown 

Better Schools 

N= 3 

3 - - 

Poor Schools 

N= 3 

2 - 1 

 

Teachers 

Better Schools 

N= 18 

16 1 1 

Poor Schools 

N= 16 

12 - 4 

 

Students 

Better Schools 

N= 60 

41 8 11 

Poor Schools 

N= 60 

48 5 7 

     Key: N= Number of Respondents in each Category 

 

Results in Table 4.18 (p.59) indicate that most school heads, teachers and students 

pointed out that there is a positive relationship between leadership styles of school 
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heads and school performance. However, a few respondents reported on a negative 

relationship and others were unable to link such relationship. 

 

Table 4.19 Observation Results from Better Performing Private Secondary 

Schools 

 

ITEM 

              

E 

        

VG 

 

G 

 

 

F 

 

P 

 

N=3 

School head and teachers‟ commitment on 

students‟ discipline and academic 

performance 

2 - 1 - - 3 

Teachers‟ commitment towards academic 

issues at school. 

3 - - - - 3 

The relationship between the school head, 

teachers and students 

- 2 1 - - 3 

Teachers‟ school attendance 2 - 1 - - 3 

School head‟s availability and accessibility 

to teachers and students 

1 2 - - - 3 

Students‟ and teachers‟ involvement in 

academic activities 

- 2 1 - - 3 

Students‟ commitment towards academic 

activities at school 

1 2 - - - 3 

Availability of teaching and learning 

resources 

2 1 - - - 3 

   Key: E= Excellent VG= Very Good G= Good F= Fair P= Poor N= Number of         

   Schools 

 

From Table 4.19 above it is evident that in better performing private secondary 

schools, school heads and teachers are committed on students‟ discipline and 

academic performance, the school heads and teachers have a very good relationship 
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with students and teachers attend at school regularly. In addition, the school heads 

and teachers are always available and accessible to students, both students and 

teachers are well involved in academic activities and their schools have adequate 

teaching and learning resources. Most of the items are ranked between excellent to 

good and there is no any item observed and rated on either fair or poor categories. 

Table 4.20 Observation Results from Poor Performing Private Secondary 

Schools 

 

ITEM 

              

E 

        

VG 

 

G 

 

 

F 

 

P 

 

N=3 

School head and teachers‟ commitment on 

students‟ discipline and academic 

performance 

- 1 - 1 1 3 

Teachers‟ commitment towards academic 

issues at school 

- 1 - 1 1 3 

The relationship between the school head, 

teachers and students 

- - 2 1 - 3 

Teachers‟ school attendance - - - 2 1 3 

School head‟s availability and accessibility to 

teachers and students 

- - - 1 2 3 

Students‟ and teachers‟ involvement in 

academic activities 

- - 2 1 - 3 

Students‟ commitment towards academic 

activities at school 

- - 1 2 - 3 

8. Availability of teaching and learning 

resources 

- - - 2 1 3 

Key: E= Excellent VG= Very Good G= Good F= Fair P= Poor N= Number of         

Schools 
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The results in Table 4.20 above indicate that in poor performing private secondary 

schools, school heads and teachers‟ commitment on students discipline is generally 

weak, teachers‟ commitment towards academic activities is low with the exception of 

one school where teachers‟ commitment is very good. However, the relationship 

between school heads, teachers and students seems to be good. On the other hand 

teachers‟ attendance at school, school heads‟ availability and accessibility to teachers 

and students is poor. Although students‟ and teachers‟ involvement in academic 

activities and students‟ commitment towards academic activities is good however the 

availability of teaching and learning resources is generally poor. 

 

4.2.3 The Most Effective Leadership Style of School Heads in Producing Better 

         School Performance in Private Secondary Schools 

Results on this research objective were obtained mainly through interviews which 

were conducted to school heads and teachers. Tables 4.21, 4.22, 4.23 and Table 4.24 

(pp.62-64) summarize the interview results on this research objective. 
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Table 4.21 School Heads Responses from Better Performing Private Secondary 

Schools 

Leadership Style Frequencies of Mentioned (Ranked) 

N= 3 

Democratic Leadership Style 2 

Autocratic/Authoritarian Leadership 

Style 

1 

Situational Leadership Style 0 

Laissez-faire Leadership Style 0 

    Key: N= Number of school heads. 

 

Results in Table 4.21 indicate that the democratic leadership style is the frequently 

mentioned leadership style by school heads from better performing private secondary 

schools with 2 (66.67%) followed by the autocratic/ authoritarian leadership style 

with 1(33.33%) out of 3 school heads. However, situational and laissez faire 

leadership styles were not mentioned by school heads from better performing private 

secondary schools. 
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Table 4.22 School Heads Responses from Poor Performing Private Secondary 

Schools 

Leadership Style Frequencies of Mentioned (Ranked) 

N= 3 

Democratic Leadership Style 2 

Situational Leadership Style 1 

Autocratic/Authoritarian 

Leadership Style 

0 

Laissez-faire Leadership Style 0 

     Key: N= Number of school heads. 

 

Results in Table 4.22 indicate that the most frequently mentioned leadership style by 

school heads from poor performing private secondary schools is the democratic 

leadership style as shown by 2 (66.67%) followed by situational leadership style with 

1(33.33%) out of 3 school heads interviewed. On the other hand, 

autocratic/authoritarian and laissez-faire leadership styles have not been mentioned 

as most effective leadership styles in producing better school performance in private 

secondary schools. 
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Table 4.23 Teachers’ Responses from Better Performing Private Secondary 

Schools 

Leadership Style Frequencies of Mentioned (Ranked) 

N= 18 

Democratic Leadership Style 13 

Autocratic/ Authoritarian Leadership 

Style 

3 

Situational Leadership Style 2 

Laissez faire Leadership Style 0 

    Key: N= Number of teachers 

 

Results in Table 4.23 (p.64) indicate that the most frequently mentioned leadership 

style by teachers from better performing private secondary schools is the democratic 

leadership style as shown by 13 (72.22%) followed by autocratic/ authoritarian 

leadership style with 3(16.67%) out of 18 teachers while the least mentioned 

leadership style is the Laissez faire leadership style with 0 (0.00%). 
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Table 4. 24 Teachers’ Responses from Poor Performing Private Secondary 

Schools 

Leadership Style Frequencies of Mentioned (Ranked) 

N= 16 

Democratic Leadership Style 8 

Autocratic/Authoritarian Leadership 

Style 

6 

Situational Leadership Style 1 

Laissez-faire Leadership Style 1 

  Key: N= Number of teachers 

 

Results in Table 4.24 (pp.64) indicate that the most frequently mentioned leadership 

styles by teachers from poor performing private secondary schools is the democratic 

leadership style with 8 ( 50.00%) followed by autocratic/ authoritarian leadership 

style with 6 (37.50%). The least frequently mentioned leadership styles are the 

situational and laissez faire leadership styles. 
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CHAPTER FIVE 

 

DISCUSSION OF THE FINDINGS 

5.0 Introduction 

In this chapter, the major findings of this study are discussed and interpreted in 

relation to the research objectives. The discussion and interpretation is backed by the 

review of related literature. 

 

5.1 Leadership Styles Preferred by School Heads and Owners of Private 

Secondary 

      Schools 

Information presented in Table 4.4, 4.5, 4.6, 4.7, 4.8, 4.9 and Table 4.10 in (pp.41-

49) indicate that majority of school heads and teachers mentioned that the democratic 

leadership style is the most preferred leadership style by school heads of private 

secondary schools. This implies that school heads from better performing and poor 

performing private secondary schools use mostly democratic leadership style in their 

respective schools. School heads and teachers reported that the democratic leadership 

style is essential for involving teachers and students on various matters and decision 

making at school. The presented findings are related with Nsubuga (2008) who put 

forward that most school heads use democratic leadership style to build trust, respect 

and commitment among teachers and students compared to other leadership styles. 

With regards to the use of democratic leadership style by school heads, one school 

head from better performing private secondary school had this to say while 

responding to the interview question: 

 

…At this school everybody is part of the school leadership. As a 

school head I mostly prefer democratic leadership style in which all 
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decisions regarding the school progarammes involve every 

stakeholder of the school. In addition, the school owner also 

preferred to see every stakeholder is well involved as part and parcel 

of this school… (A School Head from Better Performing School). 

                    

With regards to the school owners, it has been found that most of them did not know 

exactly what leadership style they prefer in their respective schools instead they 

wanted their schools to be well administered by school heads they appoint. During an 

interview, one school head from poor performing private secondary school pointed 

out that: 

...School owners only need to see their school being well run and 

have better academic performance. However, school owners tend to 

intervene the leadership style of their school heads when they see 

things are not going well in their schools including persisting 

conflicts between teachers and the school heads.  In most cases, 

school owners tend to change their school heads or dismiss teachers 

who seem to be a problem… (A School Head from Poor Performing 

School). 

 

Furthermore, teachers pointed out that their school heads involve them in planning 

and decision making activities at their schools including planning for teaching and 

learning activities. This situation increases teachers‟ morale towards work 

performance in private secondary schools as they become part and parcel of the 

school administration. 

 

The current study has also revealed that although democratic leadership style is the 

most preferred leadership style, sometimes school heads tend to use 

autocratic/authoritarian leadership style especially when they want to enforce certain 
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decisions. These findings concur with the study conducted by Nsubuga (2008) who 

found out that sometimes school heads use autocratic/authoritarian leadership style 

especially when staff are uncooperative and in situation when teachers abandon their 

professional ethics and miss lessons or absent themselves. In addition, this study has 

found that school heads in private secondary schools use autocratic/authoritarian 

leadership style to enforce decisions that can not be fulfilled through the use of 

democratic leadership style. This aspect has been reflected during an interview where 

school heads pointed on the use of autocratic/authoritarian leadership style. 

Emphasizing on this aspect, one school head from poor performing private secondary 

school had this to say:   

…As a school head am very careful with the use of leadership styles 

at my school…I use democratic leadership style when the situation 

allows but I sometimes use authoritative leadership style especially 

in enforcing certain decisions… (A School Head from Poor 

Performing School). 

 

However, this study has found out that authoritative leadership style should be used 

with caution because it denies teachers the opportunity to participate in academic and 

administrative activities at school. The findings have further revealed that if 

autocratic/ authoritarian leadership style is persistently used by school heads may 

lead to poor academic performance because it tends to make use of harsh leadership 

styles or styles which are highly resented by their subordinates including teachers 

and students. 

 

Generally, teachers from better performing and poor performing private secondary 

schools pointed out that their school heads prefer mainly democratic leadership styles 
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in doing various activities and in making decisions on different matters in their 

respective schools. This study has further found that teachers from better performing 

and poor performing private secondary schools have a good awareness of various 

leadership styles an aspect which enables them to point out that democratic 

leadership style is important in creating unity, solidarity and harmony among teacher, 

students and other stakeholders in doing various activities including teaching and 

learning.                  

 

5.2 Relationship between Leadership Styles of School Heads and School  

      Academic Performance in Private Secondary Schools 

Data related to this research objective are tabulated in Table 4.12, 4.13, 4.14, 4.15, 

4.16, 4.17, 4.18, 4.19 and Table 4.20 in (pp. 51-61). Data presented in these tables 

show that school heads, teachers and students from better performing and poor 

performing private secondary schools agree that there is a strong relationship 

between leadership styles of school heads and school academic performance in 

private secondary schools. However, the differences in academic performance 

between better performing and poor performing private secondary schools is 

determined by the extent to which school heads in such schools make use of the 

given leadership style(s).  

 

This study has shown that the relationship between leadership styles of school heads 

and school performance depends on the extent to which school heads use various 

leadership styles to create conditions that mobilize resources, influence and urge 

various stakeholders to actively engage in the teaching and learning activities. 

However, the level of school academic performance depends on the level to which 
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school heads make use of such leadership style. These findings are in line with the 

studies conducted by Dahar et al. (2010); Nsubuga (2008); and Ngirwa (2006) who 

found the existence of a relationship between leadership styles of school heads and 

school academic performance.  

 

In addition, the study further found that the leadership style(s) adopted by school 

heads determine to a larger extent the level of school performance due to the fact that 

leadership is an influence process. However, although the leadership style adopted by 

school heads has a relationship with school performance, this relationship can not 

lead to good school performance if other factors necessary for school performance 

are not in place. Such factors include: adequate teachers, availability of teaching and 

learning resources and a positive school culture necessary for teaching and learning. 

Nsubuga (2008) pointed out that although the leadership style of the school head may 

be a strong factor accounting for improved school performance, its degree of 

influence may be limited if the school does not have good teachers, has limited funds 

and the school heads lack experience of the school culture. 

 

The responses from school heads, teachers and students have concurrently revealed 

that apart from the leadership styles adopted by school heads, better performing 

private secondary schools have adequate teachers and teaching resources, good 

cooperation between the school head, teachers and students, adequate fund arranged 

for academic activities, high level of motivation between teachers and students and a 

positive school culture necessary for good school performance aspects which are 

lacking in poor performing private secondary schools. The study has established that 

the leadership styles adopted by the school heads need to be accompanied by the 
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factors afore mentioned which are equally important for school academic 

performance.  

 

To be more precisely, the study has found a relationship between democratic 

leadership style and better school performance. Most respondents explicitly pointed 

out that school heads who use the democratic leadership style have a potential for 

better school performance in their respective schools. This is due to the fact that 

schools are social organizations comprising different people with different capacities, 

talents, and abilities. To be able to effectively harness these potentialities, school 

heads should make use of democratic leadership style which recognize the 

importance of cooperation among various stakeholders in performing different tasks 

at school. In response to the interview question on the relationship between 

leadership styles and school performance, a school head from better performing 

private secondary school pointed out that:  

                        

…I thank God, apart from being democratic am also very concerned 

with teachers and students progress especially in academic issues. 

As a school head I always ensure that students are well taught and 

teachers are committed to their responsibilities… (A School Head 

from Better Performing School). 

                         

Basing on the results obtained from school heads, teachers and students through 

questionnaire, interviews and observation guides, it is clear that apart from the 

leadership styles adopted by school heads poor performing private secondary schools 

lack the necessary teaching and learning resources, have inadequate teachers, limited 

fund is arranged for teaching and learning activities and teachers have a low level of 

motivation. These findings are in line with Sasi (2011) who found that poor 
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performing secondary schools are facing a lot of problems including inadequate 

infrastructural set up and a general poor teaching and learning environment. Such 

situation is contrary to the better performing private secondary schools an aspect 

which differentiates better performing and poor performing private secondary 

schools although school heads from both schools may employ the democratic 

leadership style.  

 

5.3 The Most Effective Leadership Style of School Heads in Producing Better 

      School Performance in Private Secondary Schools 

The information presented in Table 4.21, 4.22, 4.23 and Table 4.24 in (pp.62-64) 

show that school heads and teachers who were interviewed on this research objective 

pointed out that the democratic leadership style is the most effective leadership style 

in producing good academic performance in private secondary schools. Data in Table 

4.21 and Table 4.22 (pp.62-63) show that 4 (66.6%) school heads out of 6 school 

heads from better performing and poor performing private secondary schools 

declared the democratic leadership style as the most effective leadership style in 

producing good academic performance. Similarly, Table 4.23 and Table 4.24 (pp.64) 

have revealed that 21 (61.7%) teachers out of 34 teachers from better performing and 

poor performing private secondary schools declared the democratic leadership style 

as the most effective leadership style in producing good academic performance. 

These findings relate to those of the study conducted by Dahar et al (2010) who 

found that the democratic leadership style has a positive and significant impact in 

improving students‟ academic performance. Hence, when school heads make use of 

democratic leadership style their schools stand a better chance of having better 

school performance and vice versa. However, these findings contract with those by 
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Iqbal (2005) who found that the authoritative leadership style has a significant effect 

on school academic performance compared to democratic leadership style. 

 

Although democratic leadership style is the most effective leadership style in 

producing good academic performance, the current study has found that such 

leadership style may not lead to good school performance if other conditions 

necessary for good school performance are not in place. This study has further found 

that the availability of teaching and learning resources, presence of good and 

adequate teachers, presence of safe and conducive learning environment as well as 

good relationship and cooperation between teachers, students and the general 

community are important components in producing good academic performance. 

These findings are in line with those by Rautiola (2009) who found that apart from 

the leadership style of the school head, much of the school success depend on 

collective efficacy, alignment of goals and accommodating working conditions 

conducive to students learning. 

 

With regards to better academic performance, this study has found that better school 

performance is a result of many other factors and strategies taken by individual 

schools to improve students‟ academic performance. Such factors and strategies 

differ from better performing and poor performing private secondary schools. This 

situation raises a point of concern that apart from leadership styles, there are other 

factors which can cause better or poor academic performance in private secondary 

schools. 
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This study has further found that better performing private secondary schools employ 

various strategies to reach their goals apart from the adapted leadership style. It was 

reported through an interview that better performing private secondary schools have 

tight conditions for students‟ enrollment and entry points. In such schools, students 

are first subjected to an entry examination where poor students are eliminated and 

good ones are admitted in respective classes. The process of eliminating such 

students is famously known as screening. Such students are also subjected to what 

they call continuous assessment examinations, mid-term examinations and annual 

examinations in which students are supposed to attain a certain average before they 

are allowed to proceed to the next class.  

 

On the other hand, students who fail to get the required average are eliminated from 

such schools. However, it was also reported that some few better performing private 

secondary schools allow such students to repeat classes. With regard to this aspect, a 

teacher from better performing private secondary school had this to say during an 

interview: 

 …In fact our school performs better in both regional and national 

examinations. Our students are well prepared; we do not allow 

students who have not reached the school average to proceed to the 

next class hence those students who sit for the regional or national 

examinations are the ones who have qualified our standards… (A 

Teacher from Better Performing Private Secondary School). 

 

Another teacher from the same school reported that the screening process enable 

them to get quality students who are able to bring better results for their schools. He 

also pointed out that their classes have few students ranging from twenty five (25) to 

forty (40) students. According to him, such number is reasonable and manageable to 
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ensure that students are well prepared for their examinations and are expected to 

bring good academic performance. 

 

Moreover, it was also found that such schools have adequate teachers and teaching/ 

learning facilities including well furnished laboratories and equipped libraries. In 

addition, these schools have qualified teachers who are always present at school to 

help students in their learning. They also have better mechanisms which help them to 

minimize absenteeism among teachers and students. Hence such schools constantly 

perform better in local, regional and national examinations.  

 

On the other hand, this study has found that poor performing private secondary 

schools, are surrounded by many challenges ranging from overcrowded classrooms, 

lack of necessary teaching and learning resources and teachers are generally reluctant 

in fulfilling their obligations due to poor motivation. These findings are in line with 

Siara (2011) who found that high enrolment of students negatively affect the quality 

of teaching and learning in schools. This study has also noted that poor performing 

private secondary schools admit many students most of whom have poor academic 

backgrounds mainly those who have failed to secure posts in either government or 

other private secondary schools. This study discovered that one of the reasons for 

overcrowded classes is due to economic motives mainly the need to maximize profit. 

With regards to this aspect, a teacher from poor performing private secondary school 

had this to say during an interview: 

  …This school admits as many students as possible especially those 

entering in form one and form two. Our school head and owner are 

much concerned with such big numbers in order to get enough 

money for running the school through paying salaries, buying such 
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teaching and learning resources and for general school maintenance. 

Therefore, it is necessary for us to admit as many students as 

possible because they are the only source of income… (A Teacher 

from Poor Performing Private Secondary School). 

 

The lack of necessary teaching and learning resources in poor performing private 

secondary schools was pointed to be the result the of lack of commitment from 

school heads and owners in supplying their schools with the necessary teaching and 

learning facilities. Teachers from poor performing private secondary schools 

complained that although students pay school fees and other contributions, little of 

the collected money is spent for purchasing teaching and learning resources as well 

as in the establishment of school libraries and laboratories. The study revealed that 

sometimes even school heads have no say on the finances of the school especially the 

money levied from students in the form of school fees. To elaborate his concern one 

school head from poor performing private secondary school pointed out that: 

 …Although am directly involved in the collection of school fees 

and other contributions, the expenditure of such money is always 

determined by the owner of the school. Sometimes I advice the 

school owner to purchase certain teaching and learning resources 

but the school owner says there is no money for  such  work  and  

we  should  wait  for  next  time. This situation affects teachers‟ 

work performance and hence our school constantly performs 

poorly… (A School Head from Poor Performing Private Secondary 

School). 

 

The above assertion concur with those by Chediel et al (2000) who found that low 

performance in secondary schools is a result of several factors including low level of 

material inputs, lack of qualified and competent teachers and lack of conducive 
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teaching and learning environment. Generally, the above explanations helped the 

researcher to establish that although the democratic leadership style is the most 

effective leadership style in producing good academic performance; such leadership 

style may not produce the expected results if other conditions for good school 

performance are not in place. Such conditions include the availability of enough and 

qualified teachers, adequate teaching and learning facilities; better working 

conditions, positive school culture and a sense of cooperation among the school 

heads, teachers and students in producing good academic performance. 
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CHAPTER SIX 

SUMMARY, CONCLUSION AND RECOMMENDATIONS 

6.0 Introduction 

This chapter presents the summary, conclusion and recommendations on the various 

issues raised in this study. The chapter starts by presenting the summary of study 

followed by the conclusion and recommendations on various aspects that may be 

useful for improving leadership and performance in private secondary schools.  

 

6.1 Summary of the Study 

The main purpose of this study was to examine leadership styles of school heads and 

school performance in private secondary schools within Dodoma Municipality. The 

study investigated the leadership styles preferred by school heads and the owners of 

private secondary schools in relation to school performance. It further examined the 

relationship between leadership styles of school heads and school performance in 

private secondary schools. Finally, the study tried to determine the most effective 

leadership style in producing good academic performance in private secondary 

schools.  

 

The researcher made a review of related literature from developed and developing 

countries which discussed leadership styles and school performance in order to 

develop a comprehensive awareness of this area of study. To have a clear direction, 

this study was guided by the Trait Leadership Theory, the Contingency/Situational 

Leadership Theory, the Behavioral Leadership Theory and the Transactional and 

Transformational Leadership Theories. The study mainly employed qualitative 

research approach which was supported by quantitative research approach. It was 
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basically a survey research design conducted in six (6) private secondary schools 

within Dodoma Municipality. The study had a sample of 165 respondents; however a 

total of 163 participants took part in this study. The respondents were selected using 

non-probability sampling design which included purposive and convenient sampling 

techniques. The data presented earlier in chapter four were collected mainly through 

questionnaires, interview schedules and observation guides.  

 

6.2 Conclusion and Recommendation of the Study 

The conclusion and recommendations of this study are presented in relation to the 

research questions.  

 

6.2.1 Investigation of the Leadership Styles Preferred by School Heads and  

        School Owners 

With regards to this research question, the findings obtained through questionnaires 

have revealed that various leadership styles are practiced in private secondary 

schools. These include autocratic/authoritarian leadership style, democratic 

leadership style, the laissez- fare leadership style and the situational leadership style. 

The findings further pointed out that school heads have good awareness of various 

leadership styles while school owners have little awareness of leadership styles 

practiced in their schools.  

 

In addition, results obtained through interview show that 5(83.33%) out of six (6) 

school heads and 20(58.82%) out of 34 teachers from both better performing and 

poor performing private secondary schools declared their preference for democratic 

leadership style. Such school heads and teachers pointed out that democratic 
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leadership style creates coherence among various stakeholders of the school, raises 

teachers‟ and students‟ morale and improves work performance leading to good 

academic performance. The findings further show that autocratic/ authoritarian 

leadership style is also used in private secondary schools while the situational and 

laissez faire leadership styles are less used.  

 

It is, therefore, recommended that school heads in private secondary schools should 

make use of democratic leadership style as it leads to better school performance 

while the autocratic/ authoritarian leadership style should be used with care because 

it can result into resistance among followers. 

 

6.2.2 The Relationship between Leadership Styles of School Heads and School 

         Performance in Private Secondary Schools 

With respect to this research question, the findings obtained through questionnaires 

and interviews from school heads, teachers and students have shown that there is a 

positive relationship between leadership styles of school heads and school 

performance in private secondary schools. Respondents declared that the leadership 

styles adopted by school heads determine to a large extent school performance. The 

findings show that democratic leadership is the best leadership style in producing 

good school performance because it builds morale, trust, respect and work 

commitment among various stakeholders of the school. The findings further show 

that although autocratic/ authoritarian, situational and laissez-faire leadership styles 

are also used in private secondary schools, they can not lead to good school 

performance because of the methods and approaches they employ. 
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It is, therefore, recommended that school heads should make use of the most 

appropriate leadership style(s) if their schools strive for better performance.  

 

6.2.3 The Most Effective Leadership Style in Producing Good Academic 

         Performance 

Findings from the interviews conducted with school heads and teachers show that the 

democratic leadership style is the most effective leadership style in producing good 

academic performance. This is due to the fact that democratic leadership style creates 

an environment in which every stakeholder gets involved in school affairs. It is 

important to note that democratic leadership style has the potential of motivating 

teachers and students to work hard in implementing school programs an aspect which 

leads to good school performance. 

 

Generally, democratic leadership style has the potential of building the culture of 

collaboration, participative decision making and team work especially in 

implementing teaching and learning activities. However, it is important to note that 

although democratic leadership style is the most effective leadership style in 

producing good school performance such leadership style may be less effective if 

other conditions are not in place including adequate teaching and learning resources, 

well established and equipped school libraries and laboratories, adequate and 

qualified teachers and a general conducive and positive school environment.  

 

It is, therefore, recommended that apart from using the democratic leadership style, 

school heads should create conditions necessary for good school performance. 
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6.3 Recommendations for Policy and Action 

In the light of research findings and the resulting conclusion, this study has the 

following recommendations for policy and action as well as for further research. 

 

1. There should be mechanisms in place to ensure that all school heads of private 

secondary schools acquire the necessary school management and administration 

skills through induction programs, seminars and workshops so as to equip them with 

the relevant leadership skills.  

 

2. School heads should understand various leadership styles used in schools 

especially private secondary schools and how they affect academic performance in 

such schools.  

 

3. School heads should determine and use the most effective and appropriate 

leadership style compatible with good academic performance in private secondary 

schools. 

 

4. School heads should work together with school owners, teachers, students and 

other stakeholders in producing good academic performance in private secondary 

schools. 

6.4 Recommendations for Further Research 

This study has the following recommendation for further research on the following 

areas. 

1. Similar studies with different schools and different regions can be conducted due 

to the fact that this study was conducted only in Dodoma Municipality. Therefore the 
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study can be conducted in other areas using the same sample or could include a large 

population in order to check whether similar problems exist or not in other regions 

among private secondary schools. 

 

2. Other studies can be conducted in public secondary schools in Tanzania to 

examine the leadership styles of school heads and school performance. Similarly, a 

comparative study can be conducted on the effects of leadership styles of school 

heads and school performance in private and public secondary schools. 

 

3. Similar studies may be conducted in private secondary schools in other parts of the 

country to include other management practices and their effects on school academic 

performance.  
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APPENDICES 

APPENDIX A: INTERVIEW GUIDE FOR EDUCATION OFFICERS  

This interview guide is designed to collect data from education officers within 

Dodoma Municipality on “Leadership Styles of School Heads and School 

Performance in Private Secondary Schools”. The information gathered will be used 

to determine the most appropriate leadership styles compatible to school 

performance. You have been chosen to take part in this study and you are requested 

to answer the questions which you will be asked. Confidentiality and anonymity will 

highly be observed. Thank you in advance. Are you willing to participate?   

Yes:                No: 

1. Age: _______________________________________________ 

2. Sex: (Male/Female) ___________________________________ 

3. For how long have you worked as an administrator in your current position? 

4. How do you support school heads in private secondary schools? 

5. How do you control academic performance of the private secondary schools 

within your municipality? 

6. Are there any leadership training programmes for school heads in private 

secondary schools designed by your office? 

7. Do you think leadership styles of the school heads affect academic 

performance in private secondary schools? 

8. In your opinion, which is the best leadership style to be used by school heads 

in private secondary schools? 

THANK YOU FOR YOUR PARTICIPATION 
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APPENDIX B: INTERVIEW GUIDE FOR PRIVATE SECONDARY 

SCHOOL HEADS 

This interview guide is designed to collect data from School Heads in private 

secondary schools within Dodoma Municipality on “Leadership Styles of School 

Heads and School Performance in Private Secondary Schools”. The information 

gathered will be used to determine the most appropriate leadership styles compatible 

to school performance. You have been chosen to take part in this study. Please be 

honest as much as possible. Confidentiality and anonymity will highly be observed. 

Thank you in advance. Are you willing to participate? Yes:                     No: 

1. School code: _________________________________________ 

2. Sex: (Male/Female) ___________________________________ 

3. Did you get any leadership induction/training course upon your appointment 

as a school head? 

4. Does the lack of leadership training affect your work performance as a school 

head? 

5. What are the factors affecting academic performance at your school? 

6. What leadership style(s) do you use at your school? 

7. How do you consult and involve teachers in making various decisions at your 

school? 

8. Is there any relationship between your leadership style(s) and the school 

academic performance? 

9. Do you think your leadership style leads to academic excellence of this 

school? 

10. What explains the decline in school performance when you adopt various 

leadership styles? 

11. Which leadership style is likely to bring the best academic performance? 

 

THANK YOU FOR YOUR PARTICIPATION 
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APPENDIX C: INTERVIEW GUIDE FOR TEACHERS  

This interview guide is designed to collect data from Teachers in private secondary 

schools within Dodoma Municipality on “Leadership Styles of School Heads and 

School Performance in Private Secondary Schools”. The information gathered will 

be used to determine the most appropriate leadership styles compatible to school 

performance. You have been chosen to take part in this study. Please be honest as 

much as possible. Confidentiality and anonymity will highly be observed. Thank you 

in anticipation. Are you willing to participate? Yes:                    No:    

1. School code: _________________________________________ 

2. How would you describe the academic performance of your school? 

3. What do you think causes the nature of such academic performance? 

4. Which leadership style is commonly used by your school head? 

5. How does that leadership style affect academic performance of your school? 

6. Which is the best leadership style to be used at this school so as to have good 

academic performance? 

7. Is there any relationship between leadership styles of the school head and 

school academic performance? 

8. Does the leadership style(s) employed by the school head affect your work 

performance at this school? 

9. Which factors contribute to better academic performance at your school? 

THANK YOU FOR YOUR PARTICIPATION 
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APPENDIX D: INTERVIEW GUIDE FOR STUDENTS  

This interview guide is designed to collect data from Students in private secondary 

schools within Dodoma Municipality on “Leadership Styles of School Heads and 

School Performance in Private Secondary Schools”. The information gathered will 

be used to determine the most appropriate leadership styles compatible to school 

performance in private secondary schools. You have been chosen to take part in this 

study. Please be honest as much as possible. Confidentiality and anonymity will 

highly be observed. Thank you in anticipation. Are willing to participate? 

  Yes:                        No: 

1. School code: _______________________ 

2. Class: ____________________________ 

3. Does your school head involve you in the management of academic and 

administrative affairs at this school? 

4. Through your daily observation, which leadership style(s) is commonly used 

by your school head? 

5. How does the leadership style of your school head affect academic 

performance at this school? 

6. Does your school head delegate powers authority to school teachers in 

various school activities? 

7. Do you think the involvement of various stakeholders in different activities 

promote academic performance at your school? 

  

                       THANK YOU FOR YOUR PARTICIPATION 
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APPENDIX E: QUESTIONNAIRE FOR PRIVATE SECONDARY SCHOOL 

HEADS  

This questionnaire is designed to collect data from school heads of private secondary 

schools regarding “Leadership Styles of School Heads and School Performance in 

Private Secondary Schools within Dodoma Municipality”. Your school has been 

chosen for this study. Similarly, you have been chosen to take part in this research as 

one of the respondents. The information collected will be used for further 

improvement of leadership in private secondary schools. Please be honest in giving 

your responses. Confidentiality regarding your responses will highly be assured and 

your identity will be kept anonymous. Thank you in advance for accepting to take 

part in this study. 

 

1. Level of Education and Working Experience of School Heads 

 

    Please circle the letter of the appropriate response. 

 

i. What is your education qualification?  

 

   a. Diploma in Education   b. Bachelors Degree     c. Masters Degree   d. Doctorate 

 

ii.What is your working experience? 

 

    a. 0-5 years    b. 6-10 years     c. 11- 15 years     d. 16-20 years     d. Above 20 

        years 

 

 

2. Leadership Styles of School Heads and School Owners 

The statements below describe various leadership styles. Please indicate how much 

you agree or disagree with each statement by putting a tick (√) on the appropriate 

response on the right columns.  
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S/n Leadership Styles 

preferred 

Strongly 

Agree 

Agree Disagree Strongly 

Disagree 

1. I vary my leadership 

depending on the 

prevailing situation. 

    

2. I use various leadership 

styles in promoting 

academic performance. 

    

3. My decisions focus on 

the school environment 

and people. 

    

4. I always leave 

decisions to be made 

by teachers without my 

intervention. 

    

5. I always prefer 

collective decision 

making on various 

school matters. 

    

6. Decisions are made by 

subordinates on my 

behalf as a school head. 

    

7. I always prefer 

authoritative decision 

making processes at 

this school. 

    

8. As a school head, I 

delegate powers and 

make minimum follow 

up on tasks assigned to 

teachers. 

    

9. I always encourage     
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teachers to participate 

in various activities and 

in making decisions at 

this school. 

10. I solve administrative 

problems together with 

other teachers. 

    

11. I always encourage 

team work at this 

school among teachers 

and students. 

    

12. I share school 

leadership roles with 

my teaching staff. 

    

13. I always delegate 

powers and authority to 

my subordinates at this 

school. 

    

14. Teachers‟ opinions are 

highly respected and 

appreciated at this 

school. 

    

 

3. Leadership Styles and Academic Performance in Private Secondary Schools    

In the statements below please rate the extent to which you are satisfied with the 

leadership practice of your school head by circling the number the appropriate 

response in the right column. 

 

S/n Leadership Styles 

Preferred 

Strongly 

Agree 

Agree Disagree Strongly 

Disagree 

1. I use various leadership 

styles in promoting 

academic progress of this 

school. 

    

2. I always encourage     
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students to work hard for 

better academic 

performance. 

3. My students‟ performance 

in NECTA are always 

good. 

    

4. I always ensure that my 

school has adequate 

teaching and learning 

materials. 

    

5. Adequate fund is always 

arranged for academic 

activities at this school. 

    

6. I always encourage 

teachers to use appropriate 

teaching and learning 

methods. 

    

7. Teachers have the 

freedom to do what they 

think is good for 

promoting academic 

progress of this school. 

    

8. I always leave teachers to 

make decisions on 

academic issues at this 

school without my 

intervention.  

    

9. Decisions regarding 

academic progress are 

done after consulting 

subject teachers. 

    

10. I always involve teachers     
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in making school 

academic programmes. 

11. I always encourage team 

work towards academic 

excellence of this school. 

    

12. Teachers‟ opinions are 

highly appreciated and 

respected to promote good 

school performance. 

    

13. Allocation and utilization 

of resources involve 

school teachers. 

    

 

 

 

THANK YOU FOR YOUR PARTICIPATION 
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APPENDIX F: QUESTIONNAIRE FOR TEACHERS  

This questionnaire is designed to collect data from teachers in private secondary 

schools within Dodoma Municipality on “Leadership Styles of School Heads and 

School Performance in Private Secondary Schools”. The information gathered will 

be used to determine the most appropriate leadership styles compatible to school 

performance. You have been chosen to take part in this study. Please be honest as 

much as possible. Confidentiality and anonymity will highly be observed. Thank you 

in anticipation. 

1. Level of Education Reached by School Teachers 

    Please circle the letter of the appropriate response. 

         

        a. Diploma in Education 

 

        b. Bachelor‟s Degree in Education 

 

        c. Master‟s Degree in Education               d. Others (state) 

            ____________________ 

 

2. Leadership Styles of School Heads and Owners of Private Secondary Schools 

Please indicate how much you agree or disagree with each statement by putting a 

tick (√) on the appropriate response in the right column. 

S/n Leadership Styles 

Employed by School 

Heads and School 

Owners 

Strongly 

Agree 

Agree Disagree Strongly 

Disagree 

1. Your school head always 

employs participatory 

and team work 

leadership 
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2. The school head and 

school Owner always 

involve teachers in 

decision making 

processes at your school. 

    

3. Your school head always 

involves teachers in 

solving administrative 

and academic problems. 

    

4. Your school head always 

delegates powers and 

authority to other 

teachers on various 

activities. 

    

5. Your school head does 

not make follow up on 

those he/she has 

delegated powers and 

authority. 

    

6. Decisions regarding the 

school do not involve 

teachers and other 

stakeholders of your 

school. 

    

7. Your school head is 

always flexible in 

managing academic and 

administrative issues at 

school. 

    

8. Your school head makes 

decisions on various 

issues at school 
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depending on the 

prevailing situation. 

9. Your school head always 

issues orders and 

commands teachers and 

students on various 

matters at school 

    

10. Your school head 

stresses the use of rigid 

rules and regulations. 

    

11. Your school head 

considers opinions and 

suggestions from 

teachers on various 

matters at school. 

    

12. The school head does 

not allow teachers or 

students to question on 

whatever he/she decides 

at school. 

    

13. Your school head 

welcomes teachers and 

students to share ideas 

on important issues at 

school. 

    

14. The school head and 

owner are the sole 

decision makers on 

everything at school. 

    

15. The school head and 

owner value teachers and 

students contributions at 
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school. 

 

3. Leadership Styles and Academic Performance 

In the statements below please rate the extent to which you are satisfied with the 

leadership practice of your school head by circling the number the appropriate 

response in the right column. 

 

S/n Leadership Styles  Strongly 

Agree 

Agree Disagree Strongly 

Disagree 

1. Your school head 

always involves 

teachers in making 

academic decisions at 

school. 

    

2. Your school head 

always involves 

teachers in making 

academic policies at 

school. 

    

3. Your school head 

always works together 

with other staff to 

improve academic 

performance at 

school. 

    

4. Decisions regarding 

academic issues are 

totally made without 

involving teachers at 

this school. 

    

5. Your school head     
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ensures that the 

school has adequate 

teachers and teaching 

resources. 

6. Your school head 

always addresses the 

accomplishment of 

school tasks rather 

than staff needs. 

    

7. The leadership style 

of your school head 

negatively affect 

students‟ academic 

performance. 

    

8. Your school uses 

appropriate teaching 

and learning 

resources. 

    

9. Your school always 

has good academic 

performance in 

NECTA. 

    

 

 

THANK YOU FOR YOUR PARTICIPATION 
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APPENDIX G: QUESTIONNAIRE FOR STUDENTS  

This questionnaire is designed to collect data from students in private secondary 

schools within Dodoma Municipality on “Leadership Styles of School Heads and 

School Performance in Private Secondary Schools”. The information gathered will 

be used to determine the most appropriate leadership styles compatible to school 

performance. You have been chosen to take part in this study. Please be honest as 

much as possible. Confidentiality and anonymity will highly be observed. Thank you 

in anticipation. 

 

Section A: Leadership Styles of Schools Heads and Academic Performance in 

Private Secondary Schools 

The statements below describe various leadership styles in relation to academic 

performance. Please indicate how much you agree or disagree with each statement by 

putting a tick (√) on the appropriate response in the right column. 

           

S/n Leadership Styles 

and Academic 

Performance 

Strongly 

Agree 

Agree Disagree Strongly 

Disagree 

1. Your school has 

adequate teachers and 

teaching resources. 

    

2. Your teachers are 

always present at 

school and attend 

classes. 

    

3. Your School head 

always works 

together with other 
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teachers. 

4. Your school head 

always makes follow-

up on students‟ 

academic 

performance. 

    

5. Your School has 

adequate books and 

other learning 

facilities. 

    

6. Your School Head 

ensures the 

availability of 

teaching and learning 

resources. 

    

7. Your School head 

makes follow-up on 

teaching and learning 

activities at school. 

    

8. Your School head 

motivates teachers 

and students in 

academic activities. 

    

9. Your School head 

involves teachers in 

planning for academic 

activities at school. 

    

 

 

THANK YOU FOR YOUR PARTICIPATION 
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APPENDIX H: OBSERVATION GUIDE 

This observation guide is designed to help in observing students‟, teachers‟ and 

school heads‟ behaviors and actions in private secondary schools within Dodoma 

Municipality. The behaviors and actions observed are expected to serve as indicators 

on school heads, teachers and students commitment towards academic performance. 

The guide comprises of different items in which the researcher is supposed to check 

the respective behavior or practice and note its existence or absence by putting a tick 

(√) on a scale ranging from: Excellent, Very Good, Good, Fair and Poor. 

School code: ________________________________________________ 

Date: ______________________________________________________ 

Time: ______________________________________________________ 
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Item Excellent Very 

Good 

Good Fair Poor 

1. School head and teachers‟ 

commitment on students‟ 

discipline and academic 

performance.  

     

2. Teachers‟ commitment 

towards academic issues at 

school. 

     

3. The relationship between 

the school head, teachers and 

students. 

     

4. Teachers‟ school 

attendance. 

     

5. School head‟s availability 

and accessibility to teachers 

and students. 

     

6. Teachers‟ and students‟ 

involvement in academic 

activities. 

     

7. Students‟ commitment 

towards academic activities 

at school. 

     

8. Availability of teaching 

and learning resources. 

     

9. School heads‟ use of 

language at school. 
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10. Teachers‟ decision 

making processes on 

academic issues. 

     

 

THANK YOU FOR YOUR PARTICIPATION 

 


