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ABSTRACT 

This study aimed to explore the influence of language code-switching in the learning 

of the History subject in Tanzanian secondary schools in Mkalama district, Singida. 

This study was guided by the Socio-cultural theory of Vygotsky (1978). Vygotsky is 

best known for being an educational psychologist with a socio-cultural theory. 

Qualitative research approach and multiple-case design were used to collect, analyze 

and data presentation. Data were analyzed to provide teachers‟ and students‟ 

perceptions on the use of language code-switching when learning the History subject. 

The objectives of the study were to assess teachers‟ and students‟ perceptions on 

influence of language code-switching in the learning of History subject, to examine 

the types of code-switching in the learning of History subject among teachers and 

students in Tanzania secondary schools and to examine strategies that teachers and 

students employ to code-switching when teaching and learning of the History subject. 

The findings indicated that to a great extent, English as the language of instruction 

and examinable language in learning History subject in secondary schools is not well 

mastered. Also, code-switching has been viewed as an unavoidable strategy to 

support the leaner acquisition of History skills. Noteworthy, language code-switching 

has created lack of confidence in speaking, insufficient mastery of History skills. 

Furthermore, the study has explored strategies used by teachers and students to code 

switch when leaning the History subject. The study recommended that teaching of 

History subject by the use of language code-switching has to consider the types of 

language code-switching in relation to the nature of the topic, context and level of 

learners language ability. Also, more research has to be carried out on the influence of 

multilingual learning of History subject in Tanzania secondary school 
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CHAPTER ONE 

INTRODUCTION 

1.1 General Introduction  

This study attempted to explore the influence of the language code-switching on 

learning of History subject among students in Tanzania Secondary Schools. This 

section comprises of the background of the study, statement of the study, objectives 

of the study, research questions, and scope of the study and significance of the study 

and definition of key terms and limitation of the study.  

1.2 Background of the Study 

According to Eleuthera (2015), an estimated 30 million rural Tanzanians are second-

language speakers, using their local language at home and Swahili for cross-tribal 

communication. The 2014 Education and Training Policy adopted a multilingual 

policy where two or more languages are used as the language of instruction in 

classroom setting (URT, 2014). 

Tanzania has undergone various Education Policy Reforms aiming at providing 

quality education. The current main feature of Tanzania‟s education system is the 

multilingual policy which requires children to learn two or more languages; however 

Kiswahili and English are common languages used in the classroom setting.  In 

February 2015 a new education policy was launched that, among other things, 

suggests a greater and more official role for both languages Kiswahili and English to 

be used in all levels of education (URT, 2014), but it is silent on how this policy will 

be implemented. English is essential, as it is the language which links Tanzania with 

the rest of the world through technology, commerce and administration. The learning 
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of the Kiswahili enables Tanzania‟s students to keep in touch with their cultural 

values and heritage (URT, 2014).  

The previous Education and Training Policy of 1995 promoted Kiswahili and English 

languages as languages of instruction under a special arrangement that Kiswahili was 

made the language of instruction in public primary schools in Tanzania while English 

was taught as a single subject until the students reach secondary schools. When 

students in public schools advance to secondary schools the language of instruction 

swiftly changes from Kiswahili to the English language. All subjects, except 

Kiswahili subject, are taught in the English language in secondary schools (URT, 

2008). This policy expected to improve the major aim of Education and Training 

Policy of 1995  on providing quality education and strengthening the link between 

education provided at all levels of education and social economic development of 

Tanzanians. 

Various research studies have revealed that language of instruction constraints in 

Tanzania secondary schools are still not escaped. Shabani (2015) explains that 

English language learning in the Tanzanian education system can be characterized as 

being “problem-solving” oriented, the type of problem-solving that does not include 

exercises that cultivate higher-order thinking skills. This situation has had an effect 

on students‟ capacity in teaching and learning outcome. Therefore, students face 

problems to go to another level of education. It is under this ground that policymakers 

decided to adopt multilingual system to allow two or more languages to be used as the 

languages of instruction in all learning levels of education. However, the policy is 

silent on the implementation of multilingual   system through experience is that 

teachers and students use code-switching in teaching and learning for various reasons. 
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Bakar (2006) points out that code-switching can be used to emphasize a particular 

point, to substitute a word in place of an unknown word in the target language, to 

reinforce a request, to clarify a point, to ease tension and inject humour into a 

conversation.    

Although code-switching is used in Tanzanian secondary schools, the majority of 

teachers and students in Tanzania are seriously handicapped when it comes to the use 

English language in teaching and learning process (Godfrey, 2014). There has been a 

global outcry on poor linguistic learning in discourse by code switchers who blame it 

on “a lapse of attention” (Gumperz, 1982). While on the one hand, Johansson (2017) 

postulates that code-switching entails a proficient knowledge of two or more 

languages, Theoet (1984), on the other hand, points out that code-switching is a 

window to linguistic weakness inherent in the code switchers and leads to negative 

transfer of the first language into the second language. Students switch codes due to 

lack of appropriate words in the second language discourse. Besides, the code 

switchers face the difficult task to effectively communicate with the native speakers 

of the second language.  

Recent reports carried out by the Independent Evaluation Group (IEG, 2015), noted 

that World Bank has initiated many projects in the Tanzania education system and  

“most of the World Bank projects have focused on expanding access and less on 

improved learning outcomes. Importantly, the IEG (2015) argues that both access and 

improvements in learning outcomes need to be addressed together. Therefore, this 

study attempted to explore on the influence of language Codeswitching on learning of 

History subject in Tanzanian secondary schools.  
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The common code-switching which was observed when teaching and learning 

History were metaphorical code-switching and situation code-switching.  Auer (2002) 

is of the view that metaphorical switches have been characterized as classically short 

and intra-sentential, initiating or bringing on‟ new concept. It was observed that 

effective interactions were made between teachers and students when metaphorical 

code-switching was used to bring a new concept about slave trade to explain a word 

“Bagamoyo” in one lesson and another lesson on Majimaji war. The nature of the 

topic required teachers to switch in Kiswahili to bring out a new concept.  These 

provided a ground that metaphorical code-switching is favourable in teaching and 

learning of History subject. 

 However little interaction was observed when situation code-switching was used and 

the teacher responded that Form One students have not mastered the English language 

effectively. Therefore, a situation, where code-switching was used, is inappropriate to 

the level of students‟ language capability. Its aim is just to create instances of two 

varieties in some given propositions. For example, a speaker expresses one sentence 

in English and another in Kiswahili when speaking to a Swahili person who 

understands English. 

 As far as History subject is concerned there are traditional aspects which are difficult 

to explain in English, For example, teaching about the slave trade in Tanzania and 

involves elaborating Bagamoyo which is derived from Swahili word „bwaga moyo” 

which means “surrender your heart”. In that regard, to explain the meaning of word 

Bagamoyo would require the use of Kiswahili to explain its origin from the word 

“bwagamoyo” in connection to slave trade which was used at the time of slave trade. , 
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The word “Bwagamoyo” as Swahili word was used during the slave trade to mean 

that there was no way to return to their family when African were taken as slaves. 

Therefore, there is a need to use code-switching for more understanding of these 

traditional contexts. 

 Some countries elsewhere have adopted the bilingual education policy. Middle-

income countries like Kuwait are among the countries which adopted the use of code- 

switching (Alenezi, 2010). The influence of code-switching was observed in a 

classroom environment and found to be mild to teachers and students‟ interactions. 

The study conducted by Alenezi (2010) at the University of Kuwait identified a great 

influence of language code-switching in Kuwait as it is expected in the Tanzanian 

education system and secondary schools in particular. 

Furthermore, in developed countries, Sweden is one of the countries which adopted 

the the use of two or more languages as in Tanzania and great achievements were 

revealed out by a study of Tutunjian, (2014) that low-proficiency learners profit from 

first language usage, where high-proficiency students seem to both prefer and benefit 

more from an English-only classroom. The study suggests that teachers‟ and students‟ 

usage of code-switching can be a helpful language approach, but that it is vital for 

teachers to know their students‟ language level and when to use code-switching.  

According to Johanes (2017) negative influence of language code-switching in 

learning is to generate to be deficient or having no confidence in use language of 

instruction, limit students to practice the language of language instruction, make 

students not to master a language of instruction as well as slow down the ability of 

acquisition of language of language instruction. They are assured that the concepts 
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will be explained in a known language. In this regard, they provide little attention to 

the language of instruction. Therefore, this study attempts to assess the influence of 

language code-switching on learning History subject in Tanzania secondary where its 

significance has been observed that English language as a language of instruction in 

Tanzania secondary school requires great support from Kiswahili language.  

Akamu (2014) explained different types of code-switching namely; intersentential 

switching, tag switching, intra sentential switching, metaphorical code-switching, 

conversational code-switching and situational code-switching. These types of code-

switching can be used differently depending on the context as far as the History 

subject is concerned. It is important to examine the types of code-switching used by 

the teachers during the teaching and learning process and establish the favourable 

nature of code-switching to be used during teaching and learning process.    

1.3 Statement of the Problem 

Most of Tanzanians use Kiswahili as their second language; the English language is 

used by the minority. To most Tanzanian students English is their third or fourth 

language. Currently, the use of code-switching between Kiswahili and English 

languages is required to provide competence and efficiency of reading, writing and 

speaking skill among secondary school students (URT, 2014). The 2014 Education 

and Training Policy is parallel with the use of code-switching that will influence 

learning performance of students in Tanzania secondary schools.   

 The policy has emphasized the use of both languages that is English and Kiswahili as 

languages of instruction in schools, and secondary schools are no exception, For 

instance, in chapter three (3), section two (2) subsection nineteen (19) and twenty 
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(20) the policy articulates that Kiswahili language is very important in Tanzania as 

national language since it unites all Tanzanians.  

Therefore, it has to be used in all learning levels of the education system. Also, in 

subsection 20 it articulates that the English language as an international language 

which unites Tanzanian with the rest of the world is needed to continue to be the 

language of instruction at all learning levels of the education system in Tanzania 

(URT, 2014: P .38).  

The implication of this statement is presumably to use code-switching. However, the 

policy has not categorically prescribed how these two languages can be used 

simultaneously. A study by Sumra and Rajan (2006) reveals that the majority of 

public primary school leavers develop little confidence in English expression and 

many cannot string together a simple paragraph.  

Although code-switching is a very important technique of learning, the study has 

established whether code-switching as communication strategy was according 

students‟ language capability and whether has limits among the bilingual on learners‟ 

language proficiency when learning History subject. A situation where a teacher gives 

an instruction or an idea in one language and repeats the same in another language 

within the same period of time will slow down the rate of learning of the target 

language (Johannes, 2017). Similarly, in such situations, students may not take 

seriously to what is being taught since there is an assurance that the same message 

will be repeated in Kiswahili which is not used to assess their learning outcome. 

Consequently, students are unable to follow what was taught or written in English in 

secondary school, and this contributes to poor learning outcome among secondary 
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schools students. Empirical studies have shown that code-switching may affect the 

learning of students. 

Several studies conducted in Tanzania, in this case, a study by Johannes (2017)  

researched on code-switching in the English language requires teachers to use English 

as a language of instruction in Tanzania have shown the translation concern. 

However, there are other subjects which may not necessarily require teachers to use 

only English due to their nature such as History, Geography and Civics. Hence, there 

is a gap in understanding how code-switching may affect students in these subjects. 

Therefore, this study attempts to assess the influence of language code-switching on 

learning of History subject among secondary school students in Tanzania. 

1.4 Purpose and Objectives of the   Study  

The purpose study was to assess the influence of language code-switching on the 

learning of secondary school students in Tanzania secondary schools in the history 

subject. Specifically; the study was guided by the following objectives, namely to:  

i.  To assess teachers‟ and students‟ perceptions of the influence of  language 

code-switching in learning of the  History subject  

ii. To examine the types of code-switching in learning of History subject among 

teachers and students in secondary schools 

iii. To examine strategies that teachers and students employ in code-switching 

when teaching and learning of the History subject. 

1.5 Research questions  

i. How do teachers and students perceive language code-switching in the 

learning of history subject? 
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ii. What are the common types of code-switching in learning of History subject 

among teachers and students in secondary schools?  

iii. Which are strategies that teachers and students employ in code-switching 

when teaching and learning history subject? 

1.6 Significance of the Study  

This study has to provide information to the present curriculum makers on current 

situation students are facing on the influence of the language code-switching on 

learning of History Subject among students in Tanzania secondary schools. This 

study creates attention to the current Education and Tanning Policy on the language 

code-switching and its influence on students learning of history subject in Tanzania 

secondary schools.  

1.7 Delimitation and scope of the Study  

This study selected the ordinary level of secondary education as its scope. The reason 

for selection of this education level is that it at this level where teaching for the first 

time uses the English language except for Kiswahili subject. Since students used to 

learn in Kiswahili in primary schools level, it is certain that they must face several 

language constraints when they are now introduced to all English leaning.  

1.8 Definition of terms  

Code-switching: In the context of this research code switching means English 

teachers‟ and English students‟ ability to alternate between English and Kiswahili in 

the language classroom. Language shift is a process whereby communities of 

speakers shift to speak one language to another language or a speech community of 
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one language becomes bilingual in another language. Translation is an acceptable 

language teaching strategy known as ‟Grammar Translation Method‟ which is used 

to understand the meaning of vocabulary. The vocabulary items are directly translated 

into the native language to enable learners to memorize them. 

Assessment: the systematic process of gathering information from many sources to 

make an appropriate educational decision by identifying teachers and students‟ 

strength and weakness of particular strategy and contribute to a strategy for 

implementation of the particular strategy.    

Bilingualism: Use of two languages in a speech community 

Multilingual: Use of more than two languages in a speech community  
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1.9 Conceptual Framework 

The following conceptual model was used to explain the relationship between the 

study Variables.   

Dependent variable  

Independent variable  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 1 Conceptual Framework 

Source: Author (2018) 

As shown in figure 1, the influence of language code-switching on the leaning of 

History subject is indicated by the use strategies that are used to code switch when 

learning History subject. Language Policy, impacting teaching and learning activities 

during lesson development, nature of teaching methodology. When these strategies 

are used, the influence of language code-switching is two-sided, When it is used 

relevantly it leads to increase vocabularies, easy to communicate, preserve cultural 

identity, less threatening classroom environment. If teachers and students do not 
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apply the language code-switching relevantly to the subject matter, environment and 

context as well as well of students‟ language ability it can lead to poor language 

command, limit the acquisition of history skills, low level of learning History skills, 

the deficiency to subject matter. 

1.10 Organization of the study 

This study is arranged into six chapters which are chapter one, two, three, four, five 

and six.  Chapter one presents the introduction of the study which describes the 

background of the problem, statement of the problem, purpose and objectives of the 

study as well as the research questions. It then explains delimitation of the study, 

definition of key terms as well as the organization of the study. Chapter two will 

discuss the literature review whereby language code-switching in Tanzania, influence 

learning of History subject among students in secondary schools. It has reviewed the 

on teachers and students perception toward language code-switching, types of 

language code-switching and strategies used by teachers to code switch when 

learning history subject It also discusses the theory of language acquisition as well as 

reviewed related studies from different scholars.  

Chapter three shows the research methodology is used in this study. It describes the 

research design, area of the study and research strategies used in this study. It also 

shows data collection techniques used as well as sample and sampling techniques 

which were used in this study, the data analysis procedure and ethical considerations 

are indicated on how will be controlled to avoid biases. 
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Chapter four shows how the presentation of the findings. The chapter indicates the 

findings in heads of schools, teachers and students. The presentation of findings is 

done based on research objective  

Chapter five deals with the discussion of findings. The discussion of findings is done 

in relevant to the learning objective and literature reviewed  

Lastly, chapter six included the summary of findings, conclusion and 

recommendations. The recommendation is also categorized into three areas which are 

a recommendation for practice, a recommendation for policy and recommendation for 

further studies.  
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CHAPTER TWO 

LITERATURE REVIEW 

2.1 Introduction  

This chapter reviewed the literature related to the assessment of the influence of the 

language code-switching on learning of History subject Tanzania secondary school. 

The chapter also reviews on teachers and students‟ perceptions of language code-

switching in regard to the ETP 2014 on enhancing students‟ learning History subject 

in secondary schools. It also reviews the nature of language code used during 

classroom teaching. Furthermore, the study examined strategies that teachers and 

students employ to code-switching when teaching and learning of the History subject. 

Not only that but also the study reviewed the theoretical framework of the study, 

which includes the theory of language acquisition and theories of code-switching. 

Finally the study also has reviewed  the related literature from various studies. 

2.2.1 Theory of Language Acquisition  

This study was guided by the Socio-cultural theory of Vygotsky (1978). Vygotsky is 

most excellent known for being an educational psychologist with a socio-cultural 

theory. This theory suggests that social interaction leads to continuous step-by-step 

changes in children's thought and behaviour that can vary greatly from culture to 

culture. Basically, the Vygotsky's theory suggests that development depends on 

communication with people and the tools that the culture provides to assist form their 

own view of the world. Vygotsky (1978  explained  three ways a cultural tool can be 

passed from one human being to another. The first one is imitative learning, where 

one person tries to imitate or copy another. The second way is by instructed learning 
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which involves remembering the instructions of the teacher and then using these 

instructions to self-regulate. The final way that cultural tools are passed on to others 

is through collaborative learning, which involves a group of peers who strive to 

understand each other and work together to learn a specific skill. This was evidenced 

by the data collection where most learners (students) in class spoke the language 

which they heard. Meaning that students were able to imitate the language they heard 

around in the classroom from their teacher. 

They were also able to recall or remember what the teacher was speaking and finally, 

they were also able to work collaboratively through group discussion. A proponent of 

the theory could account for this by claiming that language is not easy to master and 

so child‟s first try at reproducing a range of words or sentence steps by steps to ensure 

effective leaning.  

2.3 Empirical Studies 

2.3.1 Empirical  Studies outside Tanzania  

Makgato (2014)  conducted a study about the Use of English and code Switching in 

the Teaching and learning of Technology in some Schools in Eastern Cape Province, 

South Africa‟ English is the language of learning and teaching in many schools in 

South Africa. The findings revealed that the use of English militates against effective 

learning and teaching of Technology. It was also found that code-switching to first 

language (Xhosa) is a widespread practice in order to sustain permanent 

communication between teachers and learners. In order to improve the 

communication skills of students, it was recommended that teachers increase ability 
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of speaking English by means of small-group discussion, exploratory talk and debate 

as well as public speaking practice.  

In addition, a study conducted by Modupeola (2013) in Nigeria on code-switching as 

a teaching strategy: Implication for English Language teaching and learning in a 

bilingual society. The study attempted to examine critically the code switch 

phenomenon to ascertain its importance to the teaching and learning of English 

language and indeed other subjects in Nigeria. It was discovered that code-switching 

is important to the teaching of language at the foundation level to draw the interest of 

the learners but must be gradually reduced as the learner progresses to the higher 

classes. 

A study conducted in a secondary school in Sweden by Tutunjian (2014) on: “The 

influences of code-switching in the Second Language Classroom in connection to 

language development‟‟. The purpose was to examine what teachers need to consider 

when they use students‟ first language in the classroom. This synthesis attempted to 

answer if code-switching ropes oral language growth in the second language 

classroom in a secondary school in Sweden and what needs to be considered when 

using code-switching in an educational context. The results suggested that low-

proficiency learners advantaged from first language usage, whereas high-proficiency 

students seem to both prefer and benefit more from an English-only classroom. 

Findings also recommended that maximum experience of the target language is to be 

preferred, as long as it is not too difficult for students to comprehend. Together, these 

findings propose that teachers‟ and students‟ usage of code-switching can be a useful 
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language approach, but that it is essential for teachers to recognize their pupils‟ 

language level and when to use code-switching  

2.3.2 Empirical  Studies in Tanzania  

 Johannes (2017) conducted a study on the influence of using code-switching and 

code-mixing on learning the English language in secondary schools in Rombo 

district, Tanzania. The findings indicated that code-switching and code-mixing 

influence student‟s poor achievement in their examination. Particularly when students 

learn English language creates lack of confidence in speaking, students becomes 

unable to put into practice English language, it also make learners to have low 

capability to master English language In addition, the study revealed that, teachers are 

the main source for code-Switching and code-Mixing and that more hard work be 

placed on training English teachers to get better of their pedagogical skills. 

Also Shartiely (2016) conducted a study on Code-switching in the university classroom 

interaction at the University of Dar es Salaam. Code-switching seen as a common 

practice among multilingual speakers from all walks of life.  The findings indicate that an 

ability to alternate between English and Kiswahili in the language classroom was 

commonly used in the lecture rooms. The types of code switching which were used are 

intra-sentential code-switching and inter-sentential   mainly to engage students to interact 

each other , to  provide meaning of  concepts, to explain, to control students‟ behavior, 

and to motivate  or encourage students when learning. This practice has been seen as 

helpful tool in multilingual country like Tanzania to manage teaching and learning in 

higher Tanzania   education.  It put forward practical issues of English language usage in 

Tanzanian higher education as an instance of the use of English as an academic lingua 
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franca in contexts where a local language dominates practically all other spheres of the 

speakers‟ lives. Although the study was conducted at the university levels, the current 

study assessed the influence of language code switching on learning of History subject in 

Tanzanian secondary schools  

Furthermore, the study which was conducted by Mlay (2014) on the use of code 

alternation and immersion programs in classrooms: A comparative study of urban and 

rural schools in Arusha-Tanzania. The findings proposed that code switching is used 

illegally in most Tanzanian classrooms as well as code-mixing. Roy-Campbell and 

Qorro (1997) suggest that, in order for code switching to be used as a teaching and 

learning strategy in Tanzania education system the government needs to do the 

following, first to provide training for teachers and language specialists, secondly to 

funds for books and other resources to facilitate the program. Thirdly two languages 

Kiswahili and English should be incorporated in primary and secondary education.  

2.4 Teachers and students perception about code-switching in learning  History 

subject 

Different scholars in the world have perceived language code-switching in various 

ways.  Lin (1996) has perceived language code switching as an approach which is 

used by the people with lower language status for an aim of compensating for 

language shortage. This outlook of code-switching in general, is more normatively 

based than research-based as pointed by Lin (1996) who supplemented that such a 

view conveys little more than the speaker or writer‟s normative claims about what 

counts as standard or legitimate language. 
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Modupeola (2013) is of the opinion that code-switching among learners of different 

Mother-tongue do get problems since some learners may favor a particular language 

and others may not like that language. This situation creates inferiority complex 

among students during learning and teaching process, furthermore some students 

become psychological affected. This situation makes   teachers not to achieve 

learning objective. As explained above this study has considered on how to help 

learners of different language abilities mostly those who are psychological affected 

out of language code-switching.   

In addition, a study conducted by Modupeola (2013) in Nigeria on code-switching as 

a teaching strategy: Implication for English Language teaching and learning in a 

bilingual society. The study attempted to look at significantly the Code switch 

occurrence to determine its significance to the teaching and learning of English 

language and other subjects in Nigeria. The findings indicated that Code-switching 

has great contribution to the students during the process of teaching and learning 

English language at early stage so as to provide learners good language foundation. It 

was also advised that teachers are required reduce code switching gradually as the 

learner progresses to proficiency level.  

A study conducted in a secondary school in Sweden by Tutunjian (2014) on “the 

influences of code-switching in the Second Language Classroom in connection to 

language development‟‟. The major aim was to examine critically important things 

that require a teacher to apply when code switching from one language to another 

language in the classroom. The study also answered that code-switching supports oral 

language growth in the second language classroom in a secondary school in Sweden 
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and suggested various criteria that are required to consider when using code-

switching in an educational context. The results suggested that learners with low 

ability benefit from first language usage, whereas high-proficiency students seem to 

both prefer and benefit more from an English-only classroom. Findings also propose 

that maximum exposure of the target language is to be preferred, as long as it is not 

too difficult for students to comprehend. Together, these findings suggest that 

teachers‟ and students‟ usage of code-switching can be a beneficial language strategy, 

but that it is very important  for teachers to know their pupils‟ language level and 

when to use code-switching. 

According to Cook (2001) reported that code-switching in classrooms not only useful 

tool for learning but it provide natural response between two languages   in a 

bilingual situation. Furthermore, in the same study, Cook considered the ability to go 

from one language to another is highly desirable among learners. Moreover, in 

eliciting teachers reflections to their classroom teachings, Probyn (2010) noticed that 

most notable strategy that teachers used was code-switching to achieve a number of 

communicative and met linguistic ends. Cook‟s studies were mainly in the second 

language classroom context.  

According to Setati et al (2002) suggested that use of learners‟ language code 

switching between main languages is very important and strong means for learners to 

explore their ideas. The study added that without the use of language code-switching, 

some students‟ alternate conceptions would remain unexposed. The recognition to 

switch codes goes beyond switching between languages; it also recognizes the value 

of using the vernacular which beliefs to allow students to draw on useful sense-
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making resources (Amin, 2009). Also Researcher added that using code-switching in 

the classroom is considered as a “legitimate strategy” which proved smooth 

communication among learners no matter how it might be disruptive during a 

conversation to the listeners, furthermore the study remarked that language code 

switching provides an opportunity for language growth among students. Also the 

study findings indicated that language code switching is deep-rooted attitudes may 

not be easy to change. 

Baker (2006) explained the functions of language code-switching that vary according 

to the topic, people involved in the conversation and the context where the 

conversation had taken place. Baker (2006) further elaborates his views on the idea of 

language code-switching from a sociolinguistics perspective, in which he outlined 

twelve major purposes of code-switching, which are relevant to the speakers‟ two 

languages (bilinguals). Some of these functions can be observed in a classroom 

environment and in relevance to teachers and students interactions.  Baker findings 

evidenced that, code-switching can be used to emphasize a particular point, to 

substitute a word in place of unknown word in the target language, to express a 

concept that has no equivalent in the culture of the other language, to reinforce a 

request, to clarify a point, to express identity and communicate friendship, to ease 

tension and inject humour into a conversation, and in some bilingual situations, code-

switching occurs when certain topics are introduced. 

Sert (2005) is also of the opinion that language code-switching has four purposes in 

which student and teachers code-switching as equivalence, floor-holding, reiteration 

and conflict control. Equivalence which is a strategy that bilingual used to find the 
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equivalent of the unknown lexicon of the target language in the speakers‟ first 

language to overcome the deficiency in language competence in the second language. 

The second purpose of code-switching is for floor holding which is a technique used 

by bilingual students during conversing in the target language to fill in the stopgap 

with words in the native language in order to maintain the fluency of the 

conversation. 

According to Mlay (2010), teachers‟ perception on the use of Bilingualism is used 

unofficially in most Tanzanian classrooms as well as code-switching and code-

mixing. Roy-Campbell and Qorro (1997) suggest in order for bilingualism to be used 

in the education system the government needs to provide training for teachers and 

language specialists and funds for books and other resources to facilitate the program. 

Both languages Kiswahili and English should be incorporated in primary and 

secondary education.  

Akumu (2010) explained his perception on the importance of language code-

switching and argued that the main intention for teachers and students to code switch 

is to expand a social network of both teachers and students that include 

modernization, westernization and social advancement. This is due to fact that both 

teachers and students in their life they intend to migration to other countries, regions, 

or urban centres; advancement in education, and expanding social network. Social 

status and self-prestige also cause Code Switch. In this regard, therefore, both 

teachers and students with limited social network and of low social status may be 

limited in using a variety of codes, while learners of middle or high status have a 

denser social network to use a variety of languages. The learners from low social 
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status may imitate their teachers who code switch without them paying attention to 

syntactic and phonological constraints. 

Furthermore, Imam (2005) Tanzania and other educational policies in the world; 

English language has emerged to become a dominant language in the world. 

However, still there is a dilemma and many questions have remained unanswered 

about how and why the English language has become a powerful and dominant 

language in the world. The study that was conducted by Iman (2005) revealed that the 

role of English language and English speaking culture is not derived from big nations 

or from natural outcome of market forces on the level of playing field or from 

spontaneous movement towards the global unity rather, it is derived from the past and 

present hegemony of USA and UK economics political and culture sphere. 

2.5 The types of language code-switching  

Tutunjian (2010)  defined code-switching as the ability to “alternate between 

languages in an unchanged setting, often within the same utterance” its study 

reviewed different types of code-switching manifests under three major types of 

code-switching (inter-sentential, tag-switching and intra-sentential) and three sub-

types (metaphorical, conversational and situational). Tuite (2006) maintains that 

language code-switching is looked at as a set of resources which are socially 

distributed. Speakers have to act within certain kinds of structural constraints. In 

multilingual communities, the practice of code-switching reveals values attached to 

each code that members do not articulate through structured interactions. Depending 

on the historical or cultural contexts, codes may be differently valued and members 

may display ambivalent feelings towards one or more of these codes in their everyday 
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speech practices. Therefore, children acquire values associated with each code 

through participation in social activities involving code selection and the cultural 

knowledge impacts their acquisition of codes. It is hence such code choices in varied 

social contexts and activities in the school which the current research wanted to focus 

on. The social contexts and interactions are useful for that are where the students can 

put the language learnt in class to practice. 

2.5.1 Inter-sentential switching 

According to Romaine (1995), the first type of code-switching is inter-sentential 

switching. This type of code switching happens when a person switches a sentence 

and between sentences and a code of another is language is switched at   a clause or 

sentence boundary. To identify if it is inter-sentential one look at each clause or 

sentence is switched in a different language. Furthermore, inter-sentential switching 

may take place between turns. Since it takes a range of clause or sentence small 

integration of code switching happens at the middle of the sentences. According to 

Gluth (2008),explained the value of inter-sentential code-switching  during leaning 

process which include to give emphasis to  concepts  made in the other language, a 

point switched in the conversation participants, indicate to whom the speech is 

addressed or to provide a straight quote from, or reference to whom a person is 

directed.   

2.5.2 Tag-switching 

The second type of code-switching is tag-switching, which requires only a little 

integration of the two languages. According to Gluth (2008), the tags serve as an 

symbol of the bilingual character of an otherwise monolingual sentence. It also 
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employs the term extra-sentential switching or emblematic switching to refer to tag-

switching. However, when these tags are used these terms it refers to both tag 

switching and inter-sentential switching. This is the way of separating them from 

intra-sentential switching. The current study treated tag- switching as part of 

intersentential switches which serve the function of interjection or sentence filler. An 

example of tag switch is the uses of English tags such as you can you, do you, you 

know, you mean mentioned few.  

2.5.3 Intra-sentential code-switching 

The third type of code-switching is intra-sentential code-switching which requires a 

lot of integration and is usually associated with the most fluent bilinguals (Poplack, 

1980).people whore very familiar with two or three languages can code switch among 

themselves and communication can take place and make agreement of their 

conversation. Intra-sentential switching occurs within a sentence. As this is so, it also 

involves the greatest syntactic risk as words or phrases from another language are 

inserted into the first language within one sentence or utterance. As two languages are 

mixed within a sentence, there are also two different grammars in play which mean 

that the speaker has to know both grammars in order to produce a grammatically 

correct utterance. Poplack (1980) refers to this type of code-switching as a more 

intimate type than inter-sentential switching since both the code switched segment 

and those around it must adapt to the underlying syntactic rules of the two languages. 

This is to say that the speaker needs to know the two grammars to keep away from 

ungrammatical utterances. 
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2.5.4 Metaphorical code-switching 

A metaphorical code involves the use of a variety normally used only in one kind of 

situation to be used in a different kind of situation because the topic is required for a 

change in language to occur. Auer (2002) is of the view that metaphorical switches 

have been characterized as typically brief that intends to initiating or‚ bringing about 

new contexts or idea during the communication. Normally this types of code 

switching makes the speakers to able to manipulate the norms leading the use of 

varieties in just the same way as they can manipulate those leading the meaning of 

words by using them metaphorically. According to Wei (1994), metaphorical code-

switching is regarded as symbolic of alternative interpersonal relationships, where, in 

bilingual communities, choices of language are often seen as a metaphor for the 

relationship being enacted. 

2.5.5 Conversational code-switching  

A conversational code-switching is referred by many authors as code-switching 

proper Cantone (2007) identifies three main functions of conversational Code 

Switching: quotation, interjections and message qualification. The varieties concerned 

are most clearly different as they are when they are distinct languages. The syntactic 

categories used in classifying the linguistic items may be independent of their social 

descriptions. The switch takes place within a single sentence, for example, we are 

learning history subject (Tunajifunza somo la Historia). 

2.5.6 Situational code-switching 

A situational code-switching is also referred to as diglossia by Gumperz (1976). Each 

point of switching corresponds to a change in the situation. Its aim is simply to 
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produce instances of two varieties in some given propositions. For example, a speaker 

expresses one sentence in English and another in Kiswahili when speaking to a 

Swahili person who understands English. I don’t like history subject sipendi somo la 

Historia. (I would prefer geography) The language, in this case, coincides with a 

change in the interlocutors, setting or topic. A practical problem of distinguishing 

different types of Code Switching is that they tend to occur in the same context and 

same speakers. 

2.6 Strategies of teachers and students employ to code-switching when teaching 

and learning. 

2.6.1 Language policy  

The national language policy in educational institutions emphasizes the use of both 

Kiswahili and English language (URT, 2014). English is a language of instruction in 

Tanzania secondary and Kiswahili is taught as subjects. In most secondary schools in 

Tanzania, students speak Kiswahili and English as languages of the school while at 

home they speak mother tongue and Kiswahili. English appears to be the language of 

the school environment. However, in heterogeneous settings, English is used as a 

medium of instruction but can sometimes be interchanged with Kiswahili during the 

teaching process. 

Apart from that Eleuthera (2015) explained language policy in Tanzania and 

Kiswahili was empowered colonial era and had its first taste of official status during 

the German colonial rule beginning in the late seventeenth century when it was 

designated for nationwide use in education and colonial administration. After some 

debate over which two languages between German or Kiswahili should be used as the 
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medium of instruction in schools. The agreement made was that Kiswahili was 

chosen to be a medium of instruction. This decision never favoured colonial 

government and left into question for Kiswahili to be the language of instruction. 

Rather than desiring Tanzanians to learn in a language they spoke because it would 

advance their education, did the administration perhaps hope to prevent Tanzanians 

from learning German and thereby acquiring a sense of equality with their colonizers 

(Roy-Campbell 2001) the most straightforward explanation for their decision is that 

since the goal of the government schools was to prepare Tanzanians for employment 

in the colonial bureaucracy, using the convenient lingua franca already spoken by 

nearly all potential employees both in schools and in colonial administration was 

most practical. This promotion of Swahili as a language of education and 

administration during German colonial rule was instrumental in the language‟s spread 

as a lingua franca in Tanzania (Roy-Campbell 2001). 

According to Rubagumya (1990) also explained that the situations happened after the 

British government took over the administration of German East Africa following 

World War I,  as compensation for the war. Kiswahili was preserved as the language 

of instruction in the first four years of primary school, but the medium in the last four 

years of primary and all of the secondary school was switched to English Colonial 

administration was also now carried out in English.  

Roy-Campbell (2001) argues that the British administration had  concreted plan to 

train a small minority of elite Tanzanians to assist in colonial administration, while 

for the rest of the population the aim was to maintain very low levels of education. 

This could be seen in the “Ten Year Development and Welfare Plan for Tanganyika,” 
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put out by the colonial government, which stated that ideally, 100 per cent of the 

population would attend primary school and only 4 per cent would attend secondary 

school (Roy-Campbell 2001). This proposed imbalance more or less holds today, 

with secondary school enrollment still drastically lower than primary school 

enrollment and among the lowest in Africa at 5 to 6 per cent in 2015 (World Bank 

Group 2015 ). 

2.6.2 Teaching strategies  

Learners of the second language face a number of challenges which leads to their 

making error in using the second language. Studies in the past on Code-Switching 

reveal that learners have strategies to cope with the challenges and the role of the 

teacher in such a learning environment (Kimemia, 2002). 

 Mlay (2014) maintains that many linguistic distortions heard among bilinguals 

correspond to the describable differences in the languages involved. The teacher 

must, therefore, make a comparison of the second language with the native language 

of the learners to know better what learning problems are and can provide for 

teaching them. Code Switching can be motivated or unintentional. The switches may 

lead to errors which reveal a shortcoming in the teaching strategy. The errors as a 

result of Code Switching are evidence of the state of the learners‟ language, a useful 

indicator of which teaching strategies the teacher should adopt (Theo, 1984). With the 

right methodologies, learners of the second language may be able to overcome the 

challenges. 

Then and Ting (2009) conducted a research on teacher code-switching in secondary 

English and science in Malaysia. Their findings went beyond confirming Gumperz‟s 
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discourse functions of Code-Switching to identifying the co-occurrence of reiteration 

and message qualifications as useful strategies to enhance teacher explanations of 

referential content for the students‟ benefit. They further found that in circumstances 

where students‟ proficiency in the instructional language is lacking, Code Switching 

is a necessary tool for the teacher to make their message more comprehensible for the 

students.  

2.6.3 Impacting teaching and learning activities  

The activities which are employed by teachers to code switch when learning history 

subject include group discussion and listening activities. As a teacher guides students 

in the discussion they tend to code-switch each in the group. During the process of 

code-switching, other learners tend to listen to what another speaker speaks in a 

familiar language. This is explained by Gumperz, (2003) who puts forth a few 

possible conditions for code-switching. Some of the conditions given are lack of one 

word in either language, some activities being only experienced in one of the 

languages, some concepts being easier to express in one of the languages, a 

misunderstanding to be clarified, one wishing to create a certain communication 

effect, continuing to speak the language latest used in the conversation because of the 

trigger effect, wanting to make a point, wishing to express group solidarity as well as  

to exclude another person from the dialogue.  

Kow (2003) also suggests that from this list, it may be possible to guess which 

situations provide a specific sociolinguistic context for code-switching. In other 

words, when a language learner lacks a word in English due to limited vocabulary, 

this person tends to code-switch by using the lexical component from his/her first 
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language instead of English. Therefore, the function here is to overcome the language 

barrier to meaning-making. Another example is a condition where the speaker, 

intending to express group solidarity, employs code-switching. Switching in this 

situation is done in order to establish goodwill and rapport. Likewise, a series of 

conditions may be established for this phenomenon switching depending on the social 

context. In the classroom context, code-switching appears to be used both by students 

and teachers (Borlongan, 2009). On one hand, teachers seem to effectively employ 

code-switching in their EFL curriculum as a tool in various language learning 

activities (Kasperczyk, 2005). 

 A code-switching activity in pairs, for example, assists students in elucidating 

misunderstandings using their target language. When a partner code-switches during 

their discussion, the other partner speaks in their native language exemplifying the 

notion. In this type of exercise, students are engaged in practising and explaining 

concepts to each other (Kasperczyk, 2005). On the other hand, code-switching may 

also be used by teachers during teaching to introduce the meaning of concept words 

when introducing a new unit (Kasperczyk, 2005). In this context, a student has to 

work on listening and comprehension in his/her target language  

2.7 Knowledge Gap  

Many studies both in Tanzania and other countries have explored the affluence of 

language code-switching including Alenezi (2010). Johannes (2017), Tutunjian 

(2014) and Makgato (2014) mentioned a few has been explained that code-switching 

influence learning performance of students in secondary schools. However, the study 

explored more the significance of language code-switching on learning of history 
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subject based on secondary schools and it has established the situations on how 

language code-switching varies depending on the topic, context and learning 

environments. Therefore, this study strived to fill this gap between students in 

Tanzania secondary schools, the focus being on Mkalama District secondary schools 

where research was conducted. 
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CHAPTER THREE 

RESEARCH METHODOLOGY 

3.1 Introduction  

This section provides the detailed description of the research methodology and 

research design which were employed in this study. The section contains research 

design, approach, and location and sampling strategies. It also explains issues of 

population and sample size which were be used when collecting data; it shows how 

data collected and how the analysis was analyzed. Finally, the study explains how 

trustworthiness, as well as ethical consideration, was controlled by the study.  

3.2 Research Approach   

The research approach used is a qualitative approach where a researcher collected 

data from an insider perspections. Creswell (2002) explains qualitative research as a 

useful for describing and answering questions about participant and context. The 

researcher studies the perspectives of the research participants towards events 

believes, or practices as well as can answer questions that cannot be addressed by 

quantitative methods. Therefore this study on assessment of the influence of language 

code-switching on learning of History subject intended to examine the influence of 

code-switching practices The study data is qualitative because sources the data were 

collected from were the real situation, natural manipulated settings through 

descriptive data in form of interview notes, observation, records documents well as 

focus group discussion which all are under qualitative approach. 
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3.3 Research Design  

A research design is a set of logical steps taken by a researcher to answer the research 

question. Polit and Hungle (1999) explain that a research design is an overall plan for 

obtaining answers to questions which were investigated and handling challenges that 

occur during the research. This study used. The study has used a multiple-case design, 

and such designs tend to use more than one case. The aim of using this design is that 

independent innovations occur at different sites. Thus each site might be the subject 

of an individual case study, and the study as a whole would have has to use a 

multiple-case design. Therefore the choice of a multiple- case study was that a 

researcher required extensive resources and time beyond the means of a single student 

or independent research investigator.  Yin (2014) explains that case study design 

seeks to explain some presents circumstance and relevant question that require an 

extensive in-depth description of social phenomena.  

3.4 Location of the Study Area  

 This study was conducted in the Singida region specifically in Mkalama district 

which is found in the northern part of Singida region. The choice of the study was due 

to the fact that language code-switching had an influence on learning of History 

among secondary in Mkalama district. This study involved secondary schools 

students in Mkalama district because it is among the district with poor learning out 

come both at national and regional levels in their national examination. Based on 

National Basic statistics in Tanzania (BEST, 2016) 70%, 76% and 80% of all 

registered students in Mkalama district were unable to proceed with advanced level 
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because of a poor grade in History subject in 2015, 2016 and 2017 respectively. This 

prompted the researcher to conduct research in Mkalama District.   

3.5 Research  Population  

Research population means people, individual, organization group and community to 

which research was carried out. Mugenda (1999) defined population as a set of 

individual case or object with the same common observable characteristics. The target 

population of this study was heads of schools, teachers and students in Mkalama 

district in Singida region. Heads of schools are considered as internal quality 

assurance of schools; therefore, they are aware of many problems facing students‟ 

learning in secondary schools. Teachers are used in teaching and learning process, 

therefore, they experience the influence of language code-switching on the learning of 

history in Tanzania secondary schools. Students are experiencing on how language 

code-switching in teaching and learning process. Hence they are very important to be 

included in this research.  

3.6. Sample Size and Sampling Procedures     

A sample is a subset of the entire population and sampling techniques refer to the 

various process used in the selection of the number of individuals or object from the 

population to enable more elaboration of information to be sought and more care 

taken to minimize non-responses (Mlay, 2010). The sample in this study has included 

four (3) heads of schools 9 teachers from three secondary schools, 32 students‟ 16 

boys and 16 girls students for all three secondary schools. The selection of research 

informant was base on relevant information each informant had concerning the 

research topic.  
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Table 1: Structure of the Sample Size 

 

Informant Gender Total 

Male Female 

Head of School 3 - 3 

Teachers 3 3 6 

Students 16 16 32 

Total 22 19 41 

 

Source: Author 

3.7 Data Collection Methods  

They are a variety of data collection but this study used three methods of data 

collection whereby, Interviews and class observation, as well as focus group 

discussion, were used to enable the researcher to come up with the intended 

information in this study. Both are discussed below.  

3.7.1 Interviews  

According to Patton (2002), the interview is done with the intention of finding out 

things that cannot be observed. In this study, semi-structured interviews were used to 

collect data from the teachers and students. The purpose of choosing this strategy is to 

obtain and get detailed information concerning language code-switching it influenced 

on learning of History subject among students in Tanzania secondary schools  

The interviews were conducted using an interview guide which will be prepared to 

direct the researcher in covering the issues related to the research objectives.  

3.7.2 Class observation  

Observation allows the first-hand experience of what is taking place in a setting 

(Mlay, 2010). The researcher employed non-participant observation techniques in this 
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study to observe participants in their natural surrounding with the aims of looking at 

specific details that enhanced the researcher to verify what will be reported during the 

interviews study. According to Patton (2002) observation allows the researcher the 

chance to learn things that people would be unwilling to share during the interview 

this enabled the researcher to confirm some of the responses from the interviews. The 

period of class observation will be eight lessons in those four schools. Each lesson 

was 40 minutes 

3.7.3 Focus group discussion  

The study used a focus group discussion to collect information from the students. 

Through purposive sampling, researchers selected students and made a group which 

discussed and answered Tips provided. Discussions from a focus group on a subject 

were recorded and the data were transcribed and then analysis was done through 

thematic analysis. The respondents were divided into small groups of 8 students to 

discuss their views on Code-Switching in their school. The data were compared with 

the responses from the teachers and heads of school.   

3.7.4 Documentary review  

The study reviewed documents such as Education and Training Policy of 2014, 

History syllabus, teachers‟ lesson plan, schemes of work and history test records in 

order to obtain reliable information.  

3.8 Data Analysis Procedure  

This research method employed a qualitative research strategy to analyze data after 

being collected from the field. The data collected during fieldwork were analyzed 

through the following steps adopted from Rubin and Rubin (1995) which include 
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organizing the data, finding and organizing ideas and concepts, building overarching 

themes in the data, ensuring reliability and validity in the data analysis and in the 

findings, finding possible and plausible explanations for findings and an overview of 

the final steps. 

3.8.1 Organizing the data 

The best way which was used to organize data of this study was to go back to the 

interview guide; focus group discussion and observation checklist as well 

documentary review. The researcher Identified and differentiated between the 

questions from students, teachers and heads of schools which were simply included in 

the interview guide, focus group discussion and observation checklist. 

3.8.2 Finding and organizing ideas and concepts  

Secondly, the researcher identified salient themes, recurring ideas or language, and 

patterns of belief that link to the questions and integrates with those from observation 

notes and focused group transcriptions looking at the various responses for one 

particular question, the researcher may find specific words or ideas keep coming up. 

The researcher noted different ideas by keeping a list of the different responses which 

were read through. 

3.8.2.1 Finding meaning in language 

The researcher has checked informants‟ perceptions, attitudes, and feelings about the 

influence of language code-switching and noticed the words that teachers and 

students use to express themselves. The interviewees probably have their own way of 

expressing themselves. The way in which they refer to code-switching was reflected 

in particular attitudes or behaviours. In this regard, therefore, the researcher has 
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picked out the words and expressions used frequently by the interviewees that might 

sound different than how others would express themselves. As far a researcher 

needed to understand what is meant by certain expressions and integrate with those 

observation notes and transcription from focused group discussion, Hence the 

researcher checked at the meaning and underlying implications of those expressions. 

Every language (English and Kiswahili) has expressions with meanings different than 

the obvious. Therefore researcher made a transcription of the interview conversation 

and translations to get original speech patterns as possible, and transcripts from 

focused group discussion to give the best-reflected meaning. 

3.8.2.2 Coding and categorizing ideas and concepts 

There were identified words/phrases used frequently in the interview, focused group, 

and observation notes and in the documentary review, the researchers have organized 

these ideas into codes or categories.  

3.8.3 Building over-arching themes in the data 

The researcher has checked the response categories if they were having one or more 

associated themes that give a deeper meaning to the data. There were different 

categories collapsed together the research has created one main over-arching theme. 

3.9 Trustworthiness  

According to Lincoln and Juba (1985), trustworthiness in qualitative research helps to 

establish confidence in the finding. This study ensured data collections are trusted 

based on the: 
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 3.9.1 Credibility  

Different methods were used in this research (triangulation) mainly interview 

&observation. The researcher has accurately presented what the participants thought, 

feelings, and their opinion reflected the study. 

3.9.2 Transferability 

This has assured by depth, richness and detailed description of findings.  

 3.9.3 Dependability  

The researcher assured that Transparency, use of both English and Kiswahili to 

provide freedom for students to participate freely. Records were kept and data were 

reviewed during the data presentation and analysis. 

3.9.4 Conformability  

This was assured through field notes and transcripts in order to give a reader an 

opportunity to assess findings of the study through on-going reflection, In addition, 

conformability was also assured by the researcher by reflexive and illustrative of the 

findings traced from their origin and reflecting the origin.   

3.10 Ethical Considerations  

At the preliminary stage before going for fieldwork a researcher obtained an 

introductory letter from the Director of postgraduate studies of University Of 

Dodoma and permission from other authorities. The letter introduced the researcher 

and seeks permission from Mkalama District Education Officer. Then the researcher 

also proceeds to meet the key figures of this study and explained how the researcher 

plans to conduct the research as well as the participants who were involved in the 
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study. Furthermore in order to maintain confidentiality and anonymity of 

interviewees the names of the participants were not exposed. 
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CHAPTER FOUR 

PRESENTATION OF FINDINGS 

4.1 Introduction  

This chapter deals with presentation and analysis of data collected through interview, 

observation focus group discussion and documentary review of History syllabus as 

well as Education and Training Policy of 2014. A total of 9 interviews were 

administered which involved three head of schools and six history teachers, two from 

each of the three secondary schools. The observation was conducted in three lessons, 

one from each school. Focus group discussion was also conducted where each class 

had one group of 9 students. 

The findings from class observations, interviews and documentary review as well as 

focused group discussion are presented based on the specific research objectives of 

this study. The objectives includes to assess teachers‟ and students‟ perceptions on 

influence of  language code-switching in learning of the  History subject , to examine 

the types of code-switching in learning of History subject among teachers and 

students in secondary schools, and to examine strategies that teachers and students 

employ in code-switching when teaching and learning of the History subject. 

4.2 Teachers’ and Students’ Perceptions of Influence of Language Code 

Switching  

4.2.1 Heads of school perceptions on the influence of language code-switching  

When the respondents were asked how they think about the effectiveness of the 

teaching of History through Kiswahili. The Heads of schools A remarked that: 
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Teaching using Kiswahili is useful as not only teachers to save time in 

teaching but also it enables students to widen their thinking and 

understand the concept being taught.  

 

Also, the head of school B also remarked that:  

Teaching using Kiswahili language simplifies the teaching process 

since Kiswahili is a common language to both teachers and students 

   

The latter contention was also confirmed through an interview by the head of school 

C who opined that not only use of Kiswahili in teaching History is of significance 

because it is a native language and hence easily engaging students in learning process. 

For instance, one of the HoS (Head of Schools) interviewed commented that: 

Kiswahili is mother language (native) and hence effective to enable the 

student to participate in learning process easier, and Kiswahili being 

popular as it is a widespread language of communication, it becomes 

easy for teachers to use it to teach about the history of old events 

conveying a clear message  

When the informants were asked about their opinion of using both English and 

Kiswahili language in teaching and learning of History Subject. The informant in 

school A (head of school) was of opinion that: 

Both English and Kiswahili in teaching and learning of History is of 

significance since it is a language of instruction from early education 

levels, and as well as the language of communication in their 

communities, however, the use of Kiswahili will need to be improvised 

with orientations to new vocabularies and possibly the use of dictionaries 

to help translate difficult vocabularies 

Finding from the interviewee is that the use of both Kiswahili and English (code-

switching between English and Kiswahili) is inevitable but need to be supported to 

enhance understanding among students. In this regard therefore both English and 

Swahili speakers will need the support of any of this language to be competent in 

language usage. Another Head of school from school B commented that:  
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Some of the Swahili terms may be difficult to explain without diluting 

their original meaning when they are to be expressed in English, hence it 

is imperative for the terms to be expressed in their etymological state to 

keep their originality, For instance, the term say Bagamoyo which derives 

from Kiswahili “Bwagamoyo” meaning “Surrender your Heart”, now if I 

use “Bagamoyo” the meaning is difficult to explain rather when I use 

“bwagamoyo” which is easily understood in common Kiswahili dialects. 

The finding the above informant is that not all words in Kiswahili are easily 

translated, explained and understood in English. Therefore, the use of Kiswahili 

language in these cases helps to learners to get clearly its origin. The deduced finding 

from the interview shows that although many of the informants viewed Kiswahili as 

more appropriate in teaching, yet both languages can be used simultaneously as has 

been stipulated in the official policy of education (in this case, the ETP 2014) where 

both languages may serve as the language of instruction. However, the adoption of 

dual language requires well established prior preparation from early stages (early 

childhood education). One of the HoS had this to say:  

Both languages can be used in teaching and learning process as far as the 

policy demands but if Kiswahili is selected as media of instruction it will 

be better to provide knowledge, also English can be used but under a 

special arrangement, for example, children of the age of 3-6 are in a time 

of adopting the language effectively 

 

When informants were asked to comment on the English language to continue as the 

language of instruction. The findings indicate that the use of English only in teaching 

and learning slow down learners capability to apprehend and creativity. The 

informant (head of school A) was quoted saying that: 

There are couples of issues when it comes to commenting on that, you 

know the use of English slows down capacity for students not only to 

gain knowledge and Creativity since in many occasions students end up 

cramming rather than learning.  
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The Finding from heads of school indicated that use of English only in 

teaching/learning slows down learners‟ capacity to comprehend and creativity 

because they are not fluent in the English language, therefore, they require Kiswahili 

language to support learners to gain knowledge. In addition to that another informant 

in school B (head of schools) was an opinion that English remains an international 

language currency and hence we cannot completely abandon it, as a great deal of 

knowledge is being communicated through it in various forms of media from which 

we are dependent to draw various innovations, and therefore, English has a high 

credit to remain as language of instruction in our schools. 

This was quoted by one head of school said that: 

We cannot escape English as an International language but the policy 

should make proper arrangement on how it can be used- it has a great 

opportunity to continue as a language of instruction 

4.2.2 Teachers’ perceptions on the influence of language code-switching  

On the other hand, History teachers from three schools also reiterated that the use of 

Kiswahili not only symbolizes nationality but also it can enhance a clear 

understanding of the concepts. Also, using Kiswahili enhances not only self-esteem 

of students but also ensures their feedback from what they learn. Moreover, Kiswahili 

is likely to promote confidence in teachers and hence ensure effective teaching and 

learning. As put by one teacher interviewed who commented that: 

It will be an elaborative class because Kiswahili is a national language 

and students are aware of the language it will be understandable. Also, 

there is active participation when Kiswahili language is used when 

teaching history subject and teacher receive feedback from the students 

which shows that they (students) acquired some understanding of the 

concepts clearly. Besides, it (use of Kiswahili) will create confidence in 

teachers since they use the language which they are familiar with and 

that lead to effective learning 
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Furthermore, another History teacher added that:  

Effectiveness would be much to both students because of a language 

barrier since their foundation is Kiswahili from kindergarten to standard 

seven. Also, I will enable them to understand the concept or history 

subject better. Moreover, I think there will be cooperation between 

students and teachers. However, I think also, the English language has 

been very problematic; some concepts are ignored because they (to both 

teachers and students) are not familiar with the English language 

However, the informant (History teacher) in school C was also of opinion that 

examples are simplified because are explained in Kiswahili which is a mother 

language, example eg. Kingdom like Karagwe, such these words need to use 

Kiswahili because it is located where community member use Kiswahili as a medium 

of instruction- it simplified so that they can relate siting of karagwe and another 

kingdom. As he commented that: 

Kiswahili is a second language in Tanzania is very simple to solve historically    

problems in the Swahili language than the third language which in English  

However, some teachers opined that though two languages of instruction (English and 

Kiswahili) are permitted officially, yet the use of one language of instruction is 

recommended to reduce misinterpretation of the concepts and hence enable students 

to understand clearly.  

One teacher was quoted complimenting that:  

We (teachers) should stick to using one language in order to avoid 

misunderstanding or interpretation of concepts during learning to enable 

the students to be able to respond to questions effectively. 

 

The finding indicates that teachers cannot properly make use of the two languages, as 

to when and how to use the languages simultaneously or one at a time, which tend to 
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confuse students to capture and grasp the meaning of the concepts being taught. This 

was confirmed by one of the teachers who was interviewed saying that:  

We do confuse the students because we have teacher some time all do not 

distinguish between code-switch and code mixing…..you know 

(emphasis), the use of both English and Kiswahili limits the flow of 

concepts to be addressed to students some students need only English 

therefore if teacher code switch demoralize students from learning a 

language of instruction, and hence they (students) become competent in 

mastering the English language which affects understanding of the 

concepts. 

 Also, another informant in school B added that:  

When mixing these two languages students will not have a clear 

understanding of the concepts and hence he/she will not be able to attempt 

her/his examination very well in the English language. For example, some 

students use Kiswahili in teaching and learning when they miss some 

vocabularies in English when attempting examination, therefore, they end 

up writing in Kiswahili which is not an official language of instruction 

and assessment, hence better to use one language. 

Another teacher added that: 

The understanding capacity of students requires the use of two languages 

in order to gain understanding or concept. Also, because when teacher 

elaborating concept only in Kiswahili students may not gain concept 

because some word in Kiswahili has no clear meaning; therefore there is a 

need to use another language English to provide a clear meaning. 

Teachers in school C were interviewed and their responses were: 

Okay, it‟s because many reading and teaching material are written in 

English, but also, in order to be global English language should be used 

(global education) –education is beyond of the community.  

He adds,  

Code switch should be allowed because some terms in English languages 

lack Kiswahili vocabularies”. 

Another teacher commented that, 

History is used to preserve students and Kiswahili in among the natural 

symbol so when we teach history in another language we defend the 

European culture 
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 Another informant expressed insures of colonial period on how language was used 

as a tool to assimilate people and make them abandon their national identity. 

 The teachers were interviewed saying that: 

When teaching the English language we become as assimilated with a 

foreign culture – just like French colonies which use French then they 

become assimilated into French culture.  

In addition to that one head of school addressed a similar issue who was quoted 

saying that:  

Besides, use of English in our schools conflicts with our cultural setting as 

it represents the language of the oppressors (colonialists) and as such it 

cannot be used to propagate our native cultural traditions and values. 

The finding from teachers also indicates that use of English divorces individual 

learner from his/her cultural systems this was also confirmed from students‟ 

responses that use of English only to teach history in secondary schools had several 

disadvantages. 

Therefore the English language is perceived as an innovative language which unity 

Tanzanian with the rest of many countries in the world. On the other side of the 

teachers, the English language is for most third language which is not only familiar 

but also and a foreign language most used by and large at university while many 

would use Kiswahili in the larger part of their education from lower levels. It would, 

therefore, be logical to deploy Kiswahili right from basic level up to university levels. 

It is a foreign language and most of the students are not familiar with the 

English language; also, for many us (teachers) our background the 

English language is not native, there in most cases make teacher use 

Kiswahili so as to feed the gap of either grammar or vocabularies to 

make learning to be smooth, I think, English language I should be taught 

from primary level to university level. (Teacher 1 school A) 

The researcher conducted an interview with teachers and one of them had this to say: 
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The English language should continue to be a language of instruction 

because we are Tanzanian and Kiswahili language is our national 

language, but there are many vocabularies which are not used correctly 

and Kiswahili language is much used informally and many vocabularies 

have no clear meaning required, which is difficult for Kiswahili to be a 

language of instruction”  

Another informant opinion was quoted that:  

            The English language was not given high opportunity from primary 

level so it has to be given that opportunity 

Basically, in Tanzania, while English is only taught a single subject and used as a 

medium of instruction after completing primary education, conversely Kiswahili is 

used as the language of instruction at primary level and only as a single subject at 

secondary level. This leads to the difficult transition of language mastery for many 

students who join secondary schools, and many stakeholders have recommended for 

single language use and preferably Kiswahili. This was also confirmed by one teacher 

interviewed who commented that: 

We should have only one medium of instruction and Kiswahili has to be 

taught  

as a subject only 

Furthermore, another informant‟ teachers in school B were of the opinion that: 

         “Although the English language tends to be a popular language of 

instruction is not necessarily important because any language which 

learned effectively does no limit acquisition of skills. In Tanzania 

language policies has got its foundation from the colonial historical era”. 

 The teachers added, 

Students may have a question but because they are not conversant with 

it (English language) they tend to get worried to ask or may use broken 

language Hence students get poor learning particularly in history 

subject 

In addition to that teacher in school, C was also responded that: “ 

Although the English language tends to be a popular language of 

instruction is not necessarily important because any language which 
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learned effectively does no limit the acquisition of skills. In Tanzania 

language policies has got its foundation from the colonial historical 

era”. 

Also, another teacher commented that,  

Students may have a question but because they are not conversant with 

it (English language) they tend to get worried to ask or may use broken 

language hence student get poor learning 

On another way, another informant (History teacher in school C) also quoted in the 

opinion that: 

            Okay, it‟s because many reading and teaching material are written in 

English,    but also, in order to be global English language should be 

used (global education) – education is beyond of the community 

When respondents were asked about circumstances that may force the teacher to use 

Kiswahili instead of English when explaining concepts/theory in History subject. 

Their responses were confirmed by one head of school that:   

The teachers are inclined to use of Kiswahili in the classroom because 

of they encounter difficulty to express or explain particular concepts in 

English. also, some teachers experience difficulties to deliver through  

English and would opt for Kiswahili instead which seem not only to 

resolve such difficulties but also teachers consider using  Kiswahili in 

teaching saves time. 

The finding indicated that teachers would seem to use Kiswahili instead of English in 

classroom context due to lack of English proficiency which makes it difficult for 

them to explain concisely the subject matter to their students. The informant (head of 

school C) was of opinion that teachers may be forced to use Kiswahili while teaching 

as it eases smooth elaboration of the concepts and hence helps students to understand 

easily as well. In such this case, teachers are inclined to use Kiswahili to keep the 

logic and meaning of what they are teaching. The informant was quoted saying that: 
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“You know there are terms in Kiswahili which are difficult to keep their 

linguistic logic when they are to be expressed in English without deterring 

them, for example, the word “Vita vya Majimaji” in Kiswahili which can 

sound awkward if it would be translated as Waterwater War”  

On the other hand, teachers were also interviewed and one of the responses were that: 

 Teacher are forced to use Kiswahili because it is a simple language to 

make emphasize of the lesson by making a clarification of concepts or 

theory 

 Furthermore, another teacher of the school A also added that:  

It is a mother (national) language family been mixed between one nature 

of language and another language these students are taking Kiswahili as a 

mother language. But also, nature of students they are good in Kiswahili 

than any other language to excel to the subject 

In addition to that, another informant (teacher of school B) remarked that:  

Students are not familiar with the English language so when the teacher 

gives an example that you can enter in a class and introduce a topic, and 

explain particular points when asking students question their responses 

would always be NO, Teacher repeat again. This is because they use 

Kiswahili from standard one to seven and get difficult to adopt English 

immediately when they start secondary school where language switches 

from Kiswahili to the English language of instruction 

Another teacher in school B also articulated that; what force teacher to use Kiswahili 

instead of English when explaining concepts/theory in History subject can either to 

emphasize points or some time teacher do not have right vocabularies. A teacher was 

quoted saying: 

To emphasize points, but sometimes because I don‟t have correct 

vocabularies, and some time is just to make my lesson interesting and 

lively” 

 However; another informant (teacher in school C) was also quoted that:  

Some of the vocabularies are difficult for students to understand therefore 

Kiswahili is used to support ENGLISH. For example, Evaluation of Man 

animals like monkey and gorilla have the same feature therefore there a 

need to use Kiswahili to distinguish a monkey and gorilla.   
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Finding from above informant also indicated that poor language command/ lack of 

proficiency in the English language has been evidenced by the researcher during class 

observation whereby one of the speakers used a lot of time to explains the difference 

been a monkey and gorilla when describing the origin of man (evolution theory ). 

Also, the informant added that; 

The understanding of the capacity of learners is poor in the English 

language compared to Kiswahili language”. It is basely to use Kiswahili 

language when explaining events in history like war – Kagera war it is 

easy to understand cultural practice – oral tradition. 

 One of the informants addressed these and was quoted that: 

Jokes, songs, mchagua jembe sio mkulima- nahau, ngano, mithalli, this 

have special intention including increasing a sense of patriotism. For 

example when teaching a topic like Economic development after 

independence this term like mchagua “jembe sio mkulima “ were used 

intentionally to inspire a spirit of had worked toward national economic 

development. 

4.2.3 Students’ perceptions on the influence of language code-switching  

On the side of responses from students gathered through FGD in school, A showed 

that use of code-switching is beneficial and efficient approach as it helps students 

develop an easy understanding of the concepts taught, and students are able to ask 

questions, to help learners not only comprehend difficultly but also increase 

vocabularies in English. 

 Also, FGD in school B showed that code-switching contributed to the development 

of the friendly relationship between students and teachers. Moreover, analysis of 

FGD responses showed that students were able to learn fast and retrieve the 

information learnt during examinations. 
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 Further, the analysis of students‟ responses from FGD in school C shows that code-

switching was supportive not only to enhance students enthusiasm for learning 

history subject but also code switching helped students to develop English language 

mastery. Apart from that, it was also found that code-switching helped students to 

conceive the English language as useful and simply a language just like Kiswahili and 

not difficult as it is perceived by many, such that many of them (students) would 

often opt to communicate through it. 

From analysis of FGD responses which involved students in three schools visited 

showed the following; first, the use of English in teaching and learning tended to 

ignore slow learners due to bias on the side of the teachers favoring more to those 

students who were capable in English language, which further led to segregation in 

classroom among students; secondly, it affected the learning process as students 

failed to understand difficult vocabularies which affected their understanding and also 

their performance; thirdly, the use of English was more of creating difficulties in 

communication between teachers and students which not only led to loss of 

confidence among students to engage in learning process but also affected teachers as 

some of the words were difficult to pronounce which led to English language be an 

obstacle of communication; Last but not least, the English language is perceived as a 

precursor for decline of Kiswahili language and traditional culture which by far 

affects its competitiveness in the students‟ future trade and labor market . 
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4.3 Common types of code  

4.3.1 Inter-sentential  

Based on the above analysis inter-sentential language code-switching was observed 

several times during the stage of lesson development namely developing a new 

knowledge in the descriptor of emphasizing a  point made in another language. 

Furthermore, during the interview which was conducted after the observation, the 

informant was of the opinion that the intention of code-switching was to emphasize 

the points so that the class can be lively. This was revealed by one of a teacher who 

was quoted that: 

Language code switching helps to know about the events which took 

place in our country. An example use of Mwenge – when say touch – is 

a something which provides light but when saying “MWENGE” is a 

symbol of a nation. In this situation, code-switching is very important to 

emphasis point made in another language.   

4.3.2Tag code-switching  

The findings indicated that tag code was used in few areas and sometimes was used 

not for the intention of making students to understand particular concepts but a 

teacher uses it unknowing if they are using language code-switching (tag code-

switching). The finding though class observation was done in three schools one 

history teacher was interviewed after observation assured the researcher that the 

nature of his speaking is that as was quoted saying that:  

Ohhh Mr. this is my way of speaking sometimes this happens 

unknowingly. 

4.3.3 Metaphorical  

The findings indicated that metaphorical code-switching has been used during lesson 

development in different stages of lesson development and in different descriptor 

with a different purpose. During class observation, it was seen to the introductory part 

of the topic (slave trade). and the findings indicated that it was used because a teacher 
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was introducing new topics which were not taught in the English language. After the 

class the teacher was interviewed was quoted saying:  

Slave trade was conducted in Tanzania and in another part of the world, 

therefore, students expected new thing that demanded to switch 

sometimes in Kiswahili. 

The findings also indicated that metaphorical code-switching has been switched 

during the development of the new concept of the stage of lesson development 

whereby which indicated that has to start from known to unknown which was 

evidenced that teacher had to witch from Kiswahili which is very familiar to the 

learners so that they can gain to the new knowledge.  

A metaphorical code involves the use of a variety normally used only in one kind of 

situation to be used in a different kind of situation because the topic is required for a 

change in language to occur. Auer (2002) is of the view that metaphorical switches 

have been characterized as typically brief and intra-sentential, initiating or‚ bringing 

about new contexts. The speakers are able to manipulate the norms governing the use 

of varieties in just the same way as they can manipulate those governing the meaning 

of words by using them metaphorically. According to Wei (1994), metaphorical code-

switching is regarded as symbolic of alternative interpersonal relationships, where, in 

bilingual communities, choices of language are often seen as a metaphor for the 

relationship being enacted. 

4.3.4 Situational code-switching  

The findings indicate that situational language code-switching is among the common 

language code-switching which is used as teaching and learning strategies. The 

observation made by the researcher during lesson development among form one 
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teacher used it several times but it was used without considering the level of students‟ 

language proficiency. This was witnessed from one of an informant who said that: 

Code-switching has very significant as teaching and learning strategy 

since it benefited students from enjoying the lesson since they can 

communicate well, it also I increase harmony between teachers and 

students as well as they were able to understand the subject very well. It 

was also addressed that through language code-switching learners are able 

to get new vocabularies which they did not know but teachers who are the 

main source of using language code-switching they need to consider the 

level of students‟ language development 

4.3.5 Conversational code-switching  

The findings indicated that code Conversational code-switching was used mostly 

during the application stage of the lesson development. This stage requires learners to 

apply the concept taught in their own way. After the lesson, a history teacher was 

interviewed as for why conversational code-switching was used during the stage of 

application of lesson development and commented that:  

         Students need to interact with each other in the group in their own way so 

that they can remember what was taught by a teacher   

 4.4 Strategies that Teachers and Students Employ in Code Switching  

4.4.1 Heads of schools views on strategies that teachers and students employ in 

Code Switching  

When the head of schools was asked to explain how they deal with language 

difficulties related to English as the language of instruction when learning History. 

Analysis from one head of school responses showed that: 

There were several ways that teachers deploy during teaching process to 

deal with language difficulties which included, Using alternative 

language (code-switching and mixing) for instance using Kiswahili to 

make students understand.  

This was confirmed when the informant was requested to explain more the strategies 

that teachers and students use to code switch. The responses were that teaching 
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activities in the classroom allow teachers to code switch, one head of school was 

quoted saying that: 

            Once a teacher allows students to make a group in class, they get a 

chance to discuss and interact with each other where whereby they 

discuss in Kiswahili and after they present in English  

On other hand responses from another head in school, B indicates that translating 

using a language which is recommended by the government to support learners, to 

deal with language difficulties. The informant added that: 

Language policy in Tanzania allows the use of two languages to be used 

as Language of instruction. Although in a special arrangement where 

Kiswahili is used in primary and English is used in secondary as far as 

Kiswahili is taught as a subject in secondary school some clarification is 

done Kiswahili since not familiar to all learners      

Furthermore, head of school in school C also confirmed that the use of teaching aids 

are very important and are determined by the nature of teaching methodology the 

informant was in opinion that to deal with language difficulties teachers are required 

to involves learners in different activities and they get opportunity to interact each 

other and where code-switching is more pronounced.     

 4.4.2 Teachers views on Strategies that Teachers and Students Employ in Code 

Switching  

The findings indicated that language code-switching has to be one strategy that 

teachers and students employ when teaching and learning of history subject. 

However, from one of the teacher responses in school A remarked that:  

There were several ways that teachers deploy during teaching process to 

deal with language difficulties which included; teachers used code-

switching (use or mix with Swahili words) in teaching, use of examples 

to explain the concepts, the use at dictionary (by) translation from 

familiar language, teachers using alternative words (characteristics and 

features ). 
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Also, another teacher added that encouraging students to express and respond in the 

English language, provide gift as reinforcement to students who answer the question 

in order to make students active, through asking a question and provide exercise .the 

same teachers was quoted that:  

Teaching and learning activities encourage both teachers and learners to 

code switch from English to Kiswahili. Teachers using a group approach 

to enable students to to engage in discussion so that the students can 

interact when learning history. When they interact in group code-

switching is inevitable since they are more familiar with Kiswahili and 

English is their second language  

In addition one of the teacher in school B were asked about the strategies which they 

employed by teacher and students to code switch from English to Kiswahili.  Included 

guided teachers activities and learners‟ activities during lesson development. a 

teacher  was quoted that  

In the process of guiding students when learning code-switching is used 

to emphasize points where language was not understood 

The reviewer history syllabus confirmed Specific activities which a teacher is 

required to perform during lesson development. These activities included guide class 

discussion, guiding students to read and write as well as teacher guide students to ask 

a question. These activities were also confirmed during class observation that a 

teacher required students to make a group for discussion and during the discussion 

leaner were observed code-switching from English to Kiswahili and then present the 

discussion in the English language. 

Furthermore, History syllabus (2010) was reviewed and basically it much of learner 

centred that required teachers to guide learners. This methodology is a motive for the 

teacher to code-switch as far as they are required to guide leaner to involve in 

different activities. In the process of these activities is where code-switching is done. 
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Learner centred teaching methodology has to be a significant strategy that encourages 

both teachers and students to code switch.Similarly, this was also confirmed during 

class observation whereby  one of teacher engaged students in class discussion and 

code-switching was done several times compared to the lesson where the teacher was 

only teaching frequently. It was also evidenced by one the informant who was quoted 

that: 

When I provided the opportunity for students to discuss in class it is 

where I understood that some students did not understand the meaning of 

word collaboration: therefore I had to use Kiswahili to explain: In this 

regard therefore when you involve learners in various activities you get a 

chance to know where they did not understand so that I can use alternative 

language. 

4.4.3 Students’ views on Strategies that Teachers and Students Employ in Code 

Switching 

The responses show that the nature of teaching methodology determines teachers‟ 

activities that encourage teachers to code-switching. However; from the FGD 

conducted to students show several factors the causes for teachers to use code-

switching while teaching history which included, first, to simplify students 

understanding of difficult vocabularies, secondly, to improve knowledge and 

performance of the students on the subject matter, to engage all students in learning 

process, to enable and enhance teacher-student interaction during teaching and 

learning process, and lastly to help teacher and students uphold Kiswahili as a native 

language which in this case help in smooth learning of historical nature. 
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CHAPTER FIVE 

DISCUSSION 

5.1 Introduction  

The chapter presents the discussion of the major findings in relation to the research 

questions. The discussion is presented according to the objectives of the study. 

Teaching using Kiswahili saves time for teaching and deepens understanding. The 

finding indicated that Teacher and students perceptions on the use of two languages 

have been addressed in different ways including teaching using Kiswahili saves time 

for teaching and deeps understanding. when using Kiswahili a teacher save time to 

elaborate points instead of referring to the other source which is used to clarify a 

difficult word or sentences like dictionaries during lesson development. 

5.2 Discussion of findings on teachers’ and students’ perceptions on the influence 

of language code-switching  

Basing on the teachers‟ views on teaching using Kiswahili since it a familiar language 

saves time when explaining the historical concept. Various scholars in different 

studies have revealed that code-switching in classrooms is not only just normal but 

also a significant tool for teaching and learning. A study by Cook (2001) who 

commented that code-switching is used in the classroom as a natural response in a 

bilingual situation. Furthermore, Cook considered language code-switching as the 

ability to alternate from one language to another is highly desirable among learners. 

Moreover, code-switching was helpful to elicit teachers‟ reflections on their 

classroom teachings. In addition to that Probyn (2010) noticed that most notable 

strategy that teachers and students used was code-switching to achieve the learning 
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objective of the lesson to the learners of the second language classroom context. The 

finding of research and the writings of the scholars addressed above have unique 

elements that teachers and students perception teaching using code-switching saves 

time for teaching and deepens understanding of learners.  

Also, the study established that use both of Kiswahili and English in Teaching 

Process is inevitable. According to the informant perception, the findings shows that 

using both Kiswahili and English language is inevitable but need to be supported to 

enhance understanding. The views of teacher and students were that when teaching 

history subject there some ensures that their origin is drivelled from Kiswahili though 

the language of instruction is English. Example of this situation Some of the Swahili 

terms may be difficult to explain without diluting their original meaning when they 

are to be expressed English, hence it is imperative for the terms to be expressed in 

their etymological state to keep their originality, For instance, the term say Bagamoyo 

which derives from Kiswahili “Bwagamoyo” meaning “Surrender your Heart”, now 

if I use “Bagamoyo” the meaning is difficult to explain rather when I use 

“bwagamoyo” which is easily understood in common Kiswahili dialects.  

This has been agreed by the findings done by various scholars. Mlay (2010) 

suggested that the study findings indicated that the perception of teachers on the use 

of language code-switching is used unofficially in most Tanzanian classrooms as well 

code-mixing. Roy-Campbell and Qorro (1997) suggest in order for language code-

switching to be used in the education system the government needs to provide 

training for teachers and language specialists and funds for books and other resources 
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to facilitate the program. Both languages Kiswahili and English should be 

incorporated in primary and secondary education.  

Apart from that, the use of English divorces individual learner from his/her cultural 

systems- Use of English as Cultural Conflict. The findings from the informant 

indicated that use English only in teaching divorces individual learners from his or 

her culture systems. The views from teachers and students were in the opinion that   

Use of English in our schools conflicts with our cultural setting as it represents the 

language of the oppressors (colonialists) and as such it cannot be used to propagate 

our native cultural traditions and values.  

It was also argued Tanzania and other educational policies in the world; the English 

language has emerged to become a dominant language in the world. However, still 

more questions have remained unanswered to how and why the English language has 

become a powerful and dominant language in the world. The fact is that the role of 

English language and English speaking culture is not derived from an inherent 

superiority or from natural outcome of market forces on the level of playing field or 

from spontaneous movement towards the global unity rather, it is derived from the 

past and present hegemony of USA and UK economics political and culture sphere 

(Imam, 2005). 

Historically most of the colonial masters favoured their languages in older meet 

demand of their colonial interest. This was evidenced during two era of Tanzania 

colonization. When German colonized Tanganyika there was a question on which 

language can be used as a language instruction either German or Kiswahili, although 

Kiswahili was selected. On another hand after the change of colonial master from 
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German to Britain also another question occurred between Kiswahili and English 

language to be a language of instruction. In this regards, therefore, the finding as 

indicated use English only in teaching divorces individual learners from his or her 

culture systems.   

It was further elaborated Apart from that Eleuthera (2015) explained language policy 

in Tanzania and Kiswahili was empowered colonial era and had its first taste of 

official status during the German colonial rule beginning in the late seventeenth 

century when it was designated for nationwide use in education and colonial 

administration.  

After some debate over whether of two languages between German or Kiswahili 

should be used as the medium of instruction in schools. The agreement made was that 

Kiswahili was chosen to be a medium of instruction. This decision never favoured 

colonial governments and left into question for Kiswahili to be the language of 

instruction. Rather than desiring Tanzanians to learn in a language they spoke 

because it would advance their education, did the administration perhaps hope to 

prevent Tanzanians from learning German and thereby acquiring a sense of equality 

with their colonizers (Roy-Campbell 2001:). The most straightforward explanation 

for Kiswahili to be the language of instruction was to fulfil the goal of the 

government schools which aimed at preparing Tanzanians for employment in the 

colonial bureaucracy, using the convenient lingua franca already spoken by nearly all 

potential employees both in schools and in colonial administration was most practical. 

This promotion of Swahili as a language of education and administration during 

German colonial rule was instrumental in the language‟s spread as a lingua franca in 
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Tanzania (Roy-Campbell 2001). The findings as are parallel with views that the 

economic, political and cultural sphere are intentionally used the language of 

instruction colonial interest (Imam, 2005).   

Various scholars are also supporting the findings on teachers and students‟ 

perceptions on that the use of English divorces individual learner from his/her cultural 

systems- Use of English as Cultural Conflict. This was evidenced when German was 

taken over East Africa as her colon as compensation for the world war one. The 

language instruction changed from Kiswahili to English so as to meet colonialism 

demands. Kiswahili was preserved as the language of instruction in the first five years 

of primary school, but the medium in last three years of primary and all of the 

secondary school was switched to English Colonial administration was also now 

carried out in English. Roy-Campbell (2001) argues that the British administration 

had a concrete plan to train a small minority of elite Tanzanians to assist in colonial 

administration, while for the rest of the population the aim was to maintain very low 

levels of education. Basing on research findings any language which is leaned 

effectively does not limit the acquisition of skills but there is great need Tanzanian 

not to ignore both Kiswahili and English so that they can perceive their cultural 

identities.  

In addition, the use of English in teaching/learning slows down learners‟ capacity to 

comprehend and create inefficiency of English in learners‟ abilities. The findings 

from the researcher indicate that when using English language only to the learners of 

the second language in teaching and learning slow down learners‟ capacity to 

comprehend and creativity. There are a couple of reasons when it comes to 
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commenting on that, use of English slows down capacity for students not only to gain 

knowledge and creativity since in many occasions students end up cramming rather 

than understanding.  

The findings from the interviews and FGD also indicated that the use of English only 

to teach history in secondary schools had several disadvantages. From analysis of 

FGD responses which involved students in three schools visited showed the 

following; first, the use of English in teaching and learning tended to ignore slow 

learners due to bias on the side of the teachers favoring more to those students who 

were capable in English language, which further led to segregation in classroom 

among students; secondly, it affected the learning process as students failed to 

understand difficult vocabularies which affected their understanding and also their 

performance; not only that but also, the use of English was more of creating 

difficulties in communication between teachers and students which not only led to 

loss of confidence among students to engage in learning process but also affected 

teachers as some of the words were difficult to pronounce which led to English 

language be an obstacle of communication; Last but not least, the English language is 

perceived as a precursor for decline of Kiswahili language and traditional culture 

which by far affects its competitiveness in the students‟ future trade and labor market.  

 Various scholars have suggested that the use of English only in teaching and learning 

hinder students get fully appropriate knowledge of the subject matter. Therefore, the 

study carried out on the influence of language code-switching in South Africa 

between English language and IsiXhosa code-switching enabled teachers to deliver 

out a meaningful lesson by allowing both teachers and students to discuss and 
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elaborate subject matter and vocabularies in detail since English alone hinders 

students to fully clarify these subject matter. In addition to that Kadeghe (2006) 

agrees with Holmarsdottir as the findings of its study suggest that code-switching is 

used as a communication resource for explanations, discussions and introducing new 

topics; as well as developing a teacher-student rapport or maintaining teachers‟ 

authority. Kadeghe also clarifies that the use of code-switching does not imply that 

teachers are incompetent in the subject matter but enables the teacher to clarify some 

concepts which would have been misunderstood or overlooked if the teacher had not 

used a familiar code. Code-switching helps carry out the lessons across the 

curriculum hence making it a beneficial resource in Tanzanian classroom 

Moreover, the study revealed that not all word in Kiswahili are easily translated, 

explained and understood in English. Basing on the researcher findings some history 

words cannot easily be translated, explained and understood in the English language. 

One of the examples which were given by informant was a word “Maji Maji” war 

which cannot be read in English as “Water water war” these demands require both 

language to be used according to the demand“ the perception of other education 

stakeholder (teacher and students) was that both languages can be used in teaching 

and learning process as far as the policy demands but if Kiswahili is selected as media 

of instruction it will be better to provide knowledge, also English can be used but 

under special arrangement, for example, children of age of 3-6 are in time of adopting 

the language effectively However, some teacher opined that though two languages of 

instruction (English and Kiswahili) are permitted officially, yet the use of one 

language of instruction is recommended to reduce misinterpretation of the concepts 
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and hence enable students to understand clearly. However, the study conducted by 

Alenezi (2010) on teachers altitude toward language the use of language 

codeswitching was in the opinion that globally the use of language code-switching 

has often been perceived as being of lower status, a strategy used by weak language 

performers to compensate for language deficiency. This view of code-switching and 

bilingual talk, in general, is more normatively based than research-based as pointed 

by Lin (1996) who added that such a view conveys little more than the speaker or 

writer‟s normative claims about what counts as standard or legitimate language. 

On the other hand, heads of schools commented that teachers would seem to use 

Kiswahili instead English in classroom context due to lack of English proficiency 

which makes it difficult for them to explain concisely the subject matter to their 

students.This has confirmed from informants who opined that teachers are inclined to 

use of Kiswahili in the classroom because they encounter difficulty to express or 

explain particular concepts in English.It has also evidenced that, some teachers 

experience difficulties to deliver through English and would opt for Kiswahili instead 

which seem not only to resolve such difficulties but also teachers consider using 

Kiswahili in teaching saves time” \other side “ teachers perception towards their 

Students is lack of English proficiency. They are not familiar with the English 

language so when the teacher gives an example that you can enter in a class and 

introduce a topic, and explain particular points when asking students question their 

responses would always be NO, Teacher repeat again. This is because they use 

Kiswahili from standard one to seven and get difficult to adopt English immediately 
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when they start secondary school where language switches from Kiswahili to the 

English language of instruction.  

The study which was conducted by Sert (2005) has explained four aims in which 

student code-switching as equivalence, floor-holding, reiteration and conflict control. 

The study opined equivalence as a strategy that bilingual used to find the equivalent 

of the unknown lexicon of the target language in the speakers‟ first language to 

overcome the deficiency in language competence in the second language. The second 

purpose of code-switching is for floor holding which is a technique used by bilingual 

students during conversing in the target language to fill in the stopgap with words in 

the native language in order to maintain the fluency of the conversation. 

Also, some English vocabularies are very difficult to express and Kiswahili is used to 

support area where teachers fail to explain such concept ability to distinguish 

historical feature example monkey and gorilla.  Due to the poor language command, 

some teachers fail to distinguish animal with a feature in similarities. This was 

observed in one lesson when the teacher was teaching on origin a man and then 

explaining the evolution theory and giving example to distinguish a monkey, and 

gorilla. He further distinguished in Kiswahili where it was not necessary to be done 

but due to the poor language command, it was done so. The interview conducted on 

of the informant commented that teachers are inclined to use of Kiswahili in the 

classroom because they encounter difficulty to express or explain particular concepts 

in English also, some teachers experience difficulties to deliver through English and 

would opt for Kiswahili instead which seem not only to resolve such difficulties but 

also teachers would use a lot of time to explain the same concept. 
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This has been evidenced by Tuite (2006) who also suggested that language code-

switching is looked at as a set of resources which are socially distributed. Speakers 

have to act within certain kinds of structural constraints. In multilingual communities, 

the practice of code-switching reveals values attached to each code that members do 

not articulate through structured interactions. Depending on the historical or cultural 

contexts, codes may be differently valued and members may display ambivalent 

feelings towards one or more of these codes in their everyday speech practices. 

Therefore, children acquire values associated with each code through participation in 

social activities involving code selection and the cultural knowledge impacts their 

acquisition of codes. It is hence such code choices in varied social contexts and 

activities in the school which the current research wanted to focus on. The social 

contexts and interactions are useful for that is where the students can put the language 

learnt in class to practice. 

Apart from that, it is easy to Communicate Using Language that is Commonly 

Understood. The investigation highlights the teachers‟ perception toward the 

language of instruction and was in the opinion that teaching using language which is 

commonly understood since it easy to communicate. Basing on education system of 

Tanzania; the informant opined that “Kiswahili is mother language (native) and hence 

it effectively enable student to participate in learning process easily, and Kiswahili 

being popular as it is a widespread language of communication in different countries, 

it becomes easy for teachers to use it to teach about history of old events conveying a 

clear message when migrating from place to another.  
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Akumu (2010) explained his perception on the importance of language code-

switching   and argued that the main intention for teachers and students to code 

switch is to expand social network of both teachers and students that include 

modernization, westernization and social advancement. This is due to fact that both 

teachers and students in their life they intend to migration to other countries, regions, 

or urban centres; advancement in education, and expanding social network. Social 

status and self-prestige also cause Code Switch. In this regard, therefore, both 

teachers and students with limited social network and of low social status may be 

limited in using a variety of codes, while learners of middle or high status have a 

denser social network to use a variety of languages. The learners from low social 

status may imitate their teachers who code switch without them paying attention to 

syntactic and phonological constraints. 

However, as far as English is the language of instruction and it is supported by 

Kiswahili to impart knowledge, the investigation highlight that Both languages can be 

used in teaching and learning process as far as the policy demands but if Kiswahili is 

selected as media of instruction it will be better to provide knowledge, also English 

can be used but under special arrangement, for example, children of age of 3-6 are in 

time of adopting the language effectively. 

In relevant to the above findings Tutunjian (2014) synthesis attempted to answer if 

code-switching support oral language development in the second language classroom 

in a secondary school in Sweden and what needs to be considered when using code-

switching in an educational context. The results suggested that low-proficiency 

learners benefit from first language usage, whereas high-proficiency students seem to 
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both prefer and benefit more from an English-only classroom. Findings also propose 

that maximum exposure of the target language is to be preferred, as long as it is not 

too difficult for students to comprehend. Together, these findings suggest that 

teachers‟ and students‟ usage of code-switching can be a beneficial language strategy, 

but that it is crucial for teachers to know their pupils‟ language level and when to use 

code-switching.  

5.3 Discussion of findings on types of code-switching 

5.3.1 Inter-sentential  

The finding heightened by this study indicated that inter-sentential language code-

switching is among of the common types of code-switching which are used in 

teaching and learning of history subject. Based on its intention which was evidenced 

inter-sentential language code-switching was observed several times during the stage 

of lesson development namely developing a new knowledge at the descriptor of 

emphasizing a  point made in another language. .Furthermore, during the interview 

which was conducted after the observation, the informant was in the opinion that the 

intention of code-switching was to emphasize the points so that the class can be 

lively. The informants revealed that some situation requires the teacher to emphasize 

points made in other language Example use of Mwenge – when say touch – is a 

something which provides light but when saying “MWENGE” is a symbol of a 

national unity during independence. In this situation code-switching has being very 

important to emphasis point made in another language. According to Gluth (2008), is 

parallel with main intention inter-sentential code-switching who addressed that inter-

sentential code-switching may serve to emphasize a point made in the other language, 
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signal a switch in the conversation participants, indicate to whom the statement is 

addressed, or to provide a direct quote from, or reference to, another conversation.  

The findings from other scholars like Baker (2006) are also parallel with above 

findings which explained the functions of language code-switching that vary 

according to the topic, people involved in the conversation and the context where the 

conversation had taken place. Baker (2006) further elaborates the concept of language 

code-switching from a sociolinguistics perspective, in which he outlined twelve major 

purposes of code-switching, which are relevant to the speakers two languages 

(bilinguals). Some of these functions can be observed in a classroom environment and 

in relevance to teachers and students interactions. Baker findings evidenced that, 

code-switching can be used to emphasize a particular point, to substitute a word in 

place of unknown word in the target language, to express a concept that has no 

equivalent in the culture of the other language, to reinforce a request, to clarify a 

point, to express identity and communicate friendship, to ease tension and inject 

humour into a conversation, and in some bilingual situations, code-switching occurs 

when certain topics are introduced. 

5.3.2 Tag code-switching  

The study opined that tag code was used in a few areas and sometimes was used not 

for the intention of making students to understand particular concepts but teacher uses 

it unknowing.The finding indicated that it was used as an individual style of speaking 

and not for the intention of making emphasize during class development. Although its 

aims are more or less the same as inter-sentential language code-switching it was 

pronounced without proper demand. This was evidenced from one teacher who was 

interviewed after observation and assured the researcher that tag switching done was 
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only the nature of his speaking and sometimes happens unintentionally. Scholars like 

Gluth (2008) explains that tag-switching requires only little integration of the two 

languages and serves as an emblem of the bilingual character of an otherwise 

monolingual sentence. However, when using this term it refers to both tag switching 

and inter-sentential switching.  

5.3.3 Situational code-switching  

The findings indicate that situational language code-switching is among the common 

language code-switching which is used as teaching and learning strategies. The study 

through observation witnessed that situation language code-switching was used 

without considering the level of students‟ language proficiency. During form one 

class observation it was used several times but form one students were in language 

transition from Kiswahili in primary school to the English language in secondary 

school. This was also confirmed by one informant who was interviewed and 

responses were that teachers used it several times but it was used without considering 

the level of students‟ language proficiency. Situation code switching required 

students who are very competent in both languages (Kiswahili and English) Unless 

otherwise, it interrupts their learning and teaching process. Scholars namely Gumperz 

(1976) elaborated that each point of switching corresponds to a change in the 

situation. Its aim is simply to produce instances of two varieties in some given 

propositions. For example, a speaker expresses one sentence in English and another in 

Kiswahili when speaking to a Swahili person who understands English.”This is a 

monkey”. Huyu ni ngedere. ( I would prefer to see a gorilla. The language, in this 

case, coincides with a change in the interlocutors, setting or topic. A practical 
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problem of distinguishing different types of Code Switching is that they tend to occur 

in the same context and same speakers. 

5.3.4 Metaphorical  

The findings indicated that metaphorical code-switching has been a favourable 

teaching and learning strategy that supports both history teacher and students in 

learning of history subject to great extent. This was evidenced during observation 

which was done in three schools. At the first stage of lesson development, many of 

the topics require have a historical origin which is in Kiswahili. In this regard, 

therefore, require the teacher to explain in Kiswahili to draw the attention of students 

at the beginning of the lesson. These topics include “slave trade”,” evolution of man” 

mentioned few. Furthermore metaphorical code-switching was more pronounced at 

the descriptor “initiating or bringing about a new context “  which was done during 

the second stage of lesson development namely “development of new knowledge” 

The findings also indicated that metaphorical code-switching was correctly used at 

this stage  of development of new  knowledge to make knowledge get imparted  from 

known to unknown. This was confirmed when the teacher had to witch from 

Kiswahili which is very familiar to the learners so that they can gain to the new 

knowledge.  

It further used in descriptor “initiating or bringing about a new context” during 

application stage of lesson development with intention of bringing about a new 

context. This was evidenced when teachers faced a new context in teaching slave 

trade where the learners were eager to know the origin of word Bagamoyo.During 

application stage, students made their groups they were to state the origin of word 
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Bagamoyo in their own context. In reference to the above findings metaphorical code 

involves the use of a variety normally used only in one kind of situation to be used in 

a different kind of situation because the topic is required for a change in language to 

occur. Auer (2002) is of the view that metaphorical switches have been characterized 

as typically brief and intra-sentential, initiating or‚ bringing about new contexts. The 

speakers are able to manipulate the norms governing the use of varieties in just the 

same way as they can manipulate those governing the meaning of words by using 

them metaphorically. According to Wei (1994), metaphorical code-switching is 

regarded as symbolic of alternative interpersonal relationships, where, in bilingual 

communities, choices of language are often seen as a metaphor for the relationship 

being enacted. 

5.3.5 Conversational code-switching 

The study also has explored how conversation code-switching is very important 

especial during the stage of the application stage. As this stage requires that learners 

to Sharing of codes and principles of interpretation depend on whether speakers do 

not understand each other and can agree on what is being accomplished in particular 

settings.  In this regard, therefore, learners discussed the concept and the findings 

indicated that code Conversational code-switching was used mostly during 

application stage of the lesson development and effective interaction appeared when 

students shared their views  (Cantone, 2007) identifies three main functions of 

conversational Code Switching: quotation, interjections and message qualification. 

One function was applied during the class observation where learners activities were 

to discuss in the group so as to  Sharing of codes and principles of interpretation 
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depends on whether speakers do not understand each other and can agree on what 

they have accomplished in their discussion. 

5.4 Discussion of findings on strategies that teachers and students employ in 

code-switching  

The study also established several strategies which are used by teachers and students 

in dealing with language difficulties related to English as language. The investigation 

has heightened the different strategies used by both teachers and students when 

dealing with language difficulties. The students‟ responses showed that there were 

several ways that teachers deploy during teaching process to deal with language 

difficulties which included; teachers used code-switching (use or mix with Swahili 

words) in teaching, use of examples to explain the concepts, the use at dictionary (by) 

translation from familiar language, teachers using alternative words (Characteristics 

of colonial economy can also be read as feature of colonial economy), provide 

assignments to read different book increase in order to increase understanding, 

encouraging to students express and respond in English language, provide gift as 

reinforcement to students who answer question in order to make students active, 

through asking question and provide exercise, teachers using group approach to 

enable students to to engage in discussion so that the students can reduce the 

challenges when learning history, study tours to historical sites eg. Kondoa Irangi, 

Engaruka, Olduvai George and kilwa, through use of signs instead of words, use of 

teaching and learning materials (audio-visual materials), and through use of guest 

speaker/ person who is familiar with the past events.  
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Different scholars are I agreement with the use of language code-switching as a 

teaching strategy which includes, Probyn (2010) noticed that most notable strategy 

that teachers used was code-switching to achieve a number of communicative and 

met linguistic ends. Cook‟s studies were mainly in the second language classroom 

context. Also, a study conducted by Setati et al (2002) on science classrooms found 

the use of learners‟ main languages to be a powerful means for learners to explore 

their ideas. They argue that without the use of code-switching, some students‟ 

alternate conceptions would remain unexposed. The recognition to switch codes goes 

beyond switching between languages; it also recognizes the value of using the 

vernacular which beliefs to allow students to draw on useful sense-making resources 

(Amin, 2009). Researchers see using code-switching in the classroom as a “legitimate 

strategy” (Cook, 2001, p.105) and no matter how it might be disruptive during a 

conversation to the listener, it still provides an opportunity for language development. 

On other side code-switching has been among of the methods dealing with language 

difficulties during  teaching and learning  and the study heightened Several factors 

causes for teachers to use code-switching while teaching history which included, to 

simplify students understanding of difficult vocabularies, to improve knowledge and 

performance of the students on the subject matter to engage all students in learning 

process, to enable and enhance teacher-student interaction during teaching and 

learning process, and to help teacher and students uphold Kiswahili as a native 

language which in this case help in smooth learning of historical nature. 

However, the review of History syllabus examined strategies that teachers and 

students employ in code-switching when teaching and learning of the History subject. 
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This included guided activities during lesson development. Which are teachers‟ 

activities and learners‟ activities during lesson development? Specifically, these 

activities included guide class discussion, guiding students to read and write as well 

as teacher guide students to ask a question. These activities were also confirmed 

during class observation that a teacher required students to make a group for 

discussion and during the discussion leaner were observed code-switching from 

English to Kiswahili and then present the discussion in the English language. The 

study which was conducted in Kenya by Akumu (2010) revealed that teaching and 

learning activities are the strategy that both teachers and students employ to code-

switch as elaborated that “English language, moderated by strategies the students and 

teachers use to  Code Switches such as learning activities, teaching activities, 

Language policies and methodology varies by the nature of Code-Switching namely: 

inter-sentential, tag switching, intra-sentential, metaphorical, situational and 

conversational code-switching . The teaching and learning of history subject also 

have its situation and strategies as revealed depends on the context or setting, nature 

of the topic and the level of students language capability.  

Furthermore, History syllabus was reviewed that basically it much of learner centred 

that required teachers to guide learners. This methodology is motive for the teacher to 

code-switch as far as they are required to guide leaner to involve in different 

activities. In the process of these activities is where code-switching is done. Learner 

centred teaching methodology has to be a significant strategy that encourages both 

teachers and students to code switch.Similarly, this was also confirmed during class 

observation whereby  one of teacher engaged students in class discussion and code-
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switching was done severe times compared to the lesson where the teacher was only 

teaching frequently.  

The above discussion of findings is also supported by the finding of scholars like 

Kimera (2002), Mlay (2014), and Then and Ting (2009) who commented that good 

teaching methodology helped to the elimination of errors of language code-switching. 

However, Learners of the second language face a number of challenges which leads 

to their making error in using the second language.  

Studies in the past on Code-Switching reveal that learners have strategies to cope 

with the challenges and the role of the teacher in such a learning environment 

(Kimemia, 2002). Also,  Mlay (2014) maintains that many linguistic distortions heard 

among bilinguals correspond to the describable differences in the languages involved. 

The teacher must, therefore, make a comparison of the second language with the 

native language of the learners to know better what learning problems are and can 

provide for teaching them. Code Switching can be motivated or unintentional. The 

switches may lead to errors which reveal a shortcoming in the teaching strategy. The 

errors as a result of Code Switching are evidence of the state of the learner's language, 

a useful indicator of which teaching strategies the teacher should adopt is code-

switching with the right methodologies, learners of the second language may be able 

to overcome the challenges. 

 In addition to that Then and Ting (2009) conducted a research on teacher code-

switching in secondary English and science in Malaysia. Their findings went beyond 

confirming Gumperz‟s discourse functions of Code-Switching to identifying the co-

occurrence of reiteration and message qualifications as useful strategies to enhance 
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teacher explanations of referential content for the students‟ benefit. They further 

found that in circumstances where students‟ proficiency in the instructional language 

is lacking, Code Switching is a necessary tool for the teacher to make their message 

more comprehensible for the students.  
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CHAPTER SIX 

SUMMARY OF THE FINDINGS, CONCLUSION AND 

RECOMMENDATIONS 

6.1 Introduction 

This study has explored on the influence of language code-switching on learning of 

history subject in Tanzania secondary schools in Mkalama district. Data were 

collected and analyzed to measure three objectives which include to assess teachers‟ 

and students‟ perception on use of language code-switching when learning history 

subject, to examine the types of code-switching in learning of history subject among 

teachers and students in Tanzania secondary schools, to examine strategies that 

teachers and students employ to code-switching when teaching and learning of the 

History subject.  

6.2 Summary of the findings 

The findings indicate that great extent English as the language of instruction and 

examinable language in Tanzania secondary schools, Teacher and students tend to 

code switch from English to Kiswahili. This tendency has been viewed as an 

unavoidable tendency to support the leaner acquisition of history skills. Teachers and 

students viewed the society to understand that code-switching is not the language of 

instruction in Tanzania but it is a teaching and learning strategy that supports both 

teacher and students to acquire learning objectives. it aims to emphasise points, it 

helps to save time during lesson development rather than a teacher refer to the 

dictionary but provides the direct meaning of sentences.It also makes students to 

increase vocabularies  However at small extent if code-switching is not used 



82 

 

according to the nature of the topic, context and irrelevant to students level of English 

understanding influence negatively by creating lack of confidence in speaking, limit 

students practice in speaking English language, retarded the ability of students to 

master English language and fail to understand and master English language. Through 

classroom observation study has explored common types of code-switching which 

were used when learning of history subject. Serious class interaction occurred when 

metaphorical code-switching was used. Low classroom interaction was also observed 

when situation code-switching was used. The aim of the study was to establish types 

of code-switching which is favourable when learning history subject to the learners 

who are incompetent in using the second language. The study findings establish that 

not every type of code-switching can be used as a learning and teaching strategy in 

History subject but it has to consider the level of students‟ competence in English 

language usage, Nature of the topic, context and learning environment. Furthermore, 

the study has explored strategies used by teachers and students to code switch when 

learning history subject. Teachers and learners activities during lesson development 

have been role model strategies for code-switching. Other strategies are learning the 

methodology and education policy. In addition, the study revealed that teachers are 

guiding language Code-Switching as leaning strategy that more efforts be placed on 

training history teachers to improve their pedagogy skills.   Basing on research 

findings the English language should continue as the language of instruction in 

Tanzania education system. Reforms should be done to make the English language to 

be taught from primary education to other levels in order to minimize unnecessary 

code-switching to learners who are already competent in the language of instruction 

usage. Curriculum makers should incorporate language code-switching as a learning 
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strategy at an early stage of learner language acquisition. Language code switching if 

it is leaned effectively does not limit the acquisition of skill rather it only supports the 

language of instruction process of skill acquisition in this regard, therefore, history 

teachers are required to know the level of learner language capability. Training of 

history teachers teaching methodology should be parallel with teaching language of 

instruction learning strategies. Teachers are required to have an understanding on 

types of language code-switching that; not every type of language code-switching can 

act as a learning strategy but depends on the level of students‟ language, nature of the 

topic and learning situation. 

6.3 Conclusion  

The assessment of the influence of language code-switching has been explained 

evidently in this research pertaining to teaching and learning of History subject in 

Tanzania secondary schools. Teachers and students perception on the influence of 

language code-switching is a very important supporting teaching and learning 

strategy that embarks classroom interaction and helps to impart missing concept and 

skills to learners of the second language. Greatly positive influences of language 

code-switching are discussed significantly to remove a gap of skills acquisition 

between a teacher and students. However, those who promote the monolingual 

approach to language teaching believe that using the code-switching in the classroom 

has a negative influence on the targeted language acquisition and that Code-

Switching in the classroom should be avoided and discouraged. They put forward a 

number of arguments stating how the use of Kiswahili can be detrimental to the 

targeted Language learning process especially when learning history subject. This 
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study has explored language code-switching as supporting teaching and learning 

strategy that provides less threatening classroom environment although in a small 

extent negatively language code-switching has been discussed as a less motivating 

strategy if is used irrelevantly to students to learn history subject.  

6.4 Recommendations 

6.4.1 Recommendation for Practice 

The teaching of history subject by the use of language code-switching has to consider 

the types of language code-switching in relation to the nature of the topic, context and 

level of learners language ability.  

Also, language code-switching requires teachers to code switch depending on the 

learners level of language capability. In that regard, teachers are required to 

understand the level of students‟ language ability during teaching and learning 

process. 

Moreover, teachers should be given training patterning language code-switching as a 

teaching strategy so that they can apply in the class context.  

6.4.2 Recommendation for Policy 

Language code-switching has been a teaching strategy without being authorized from 

the ministry of education, science and technology. The ministry of education has to 

authorize language code-switching as a teaching strategy. 

6.4.3 Recommendation for further study 

The study which was conducted has explored the issue on influence of language 

code-switching (English and Kiswahili) in teaching and learning of history but further 
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studies should focus on the use of multilingual language in teaching and learning 

process (Kiswahili, English, mother tongue) accounting for diverse languages used by 

students in Tanzania.   
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APPENDICES 

Appendix 1: Interview Guide for Heads of schools. 

The Main intention of this research is to assess the negative influence of language 

code switching on learning history subject in Tanzania secondary schools. Therefore 

you are kindly requested to answer the following questions as honest as possible. Any 

information you give will be treated with confidentiality and will be used for the 

purpose of this study only. 

 

Heads of School Personal Particulars  

 Education Qualification…………………………. 

Gender……………….. 

Work Experience…………………… 

QUESTIONS  

1. How do you think will be effective if teachers were to teach history subject in 

Kiswahili?  

2. What is your opinion on using both English and Kiswahili language in 

teaching and learning of History subject?   

3. What is your comment for English language to continue as language of 

instruction?  

4. What do you think may force teacher to use Kiswahili instead of English 

when explaining concepts/theory in History subject? 

5. How do students benefit from language code switching when learning History 

subject? 

6. How do teacher deal with language difficulties related to English as language 

of instruction when learning History  
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Appendix 2: Interview Guide for History Teachers  

 

Introduction  

The Main intention of this research is to assess the influence of language code 

switching on learning history subject in Tanzania secondary schools. Therefore you 

are kindly requested to answer the following questions as honest as possible. Any 

information you give will be treated with confidentiality and will be used for the 

purpose of this study only. 

 

Teachers personal particulars  

Education Qualification…………………………. 

Gender……………….. 

Work Experience……  

 

QUESTIONS  

1. How do you think will be effective if you were to be taught history subject in 

Kiswahili?  

2. What is your opinion on using both English and Kiswahili language in 

teaching and learning of History subject?   

3. What is your comment for English language to continue as language of 

instruction?  

4. What do you think may oblige you to use Kiswahili instead of English when 

explaining concepts/theory in History subject? 

5. To which extent language code switching in teaching history subject is 

significant? 
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Appendix 3: Focus Group Discussion for students   

Introduction  

The Main intention of this research is to assess influence of language code switching 

on learning history subject in Tanzania secondary schools. Therefore you are kindly 

requested to answer the following questions as honest as possible. Any information 

you give will be treated with confidentiality and will be used for the purpose of this 

study only. 

 

Tips and issues to be discussed  

The discussion sessions will focus on assessing and exploring in details the following 

issues related to practice of language code switching in teaching and learning History;  

1. Learning effectiveness by using language code switching in learning History,  

2. Remarkable strengths and preferences of using English language as a 

language of instructions in learning History, 

3. Main reasons/causative factors leading to use of language code switching in 

explaining concepts in History, 

4. Methods/strategies used by teachers and students in dealing with language 

difficulties related to English as language of instruction when learning 

History. 
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Appendix 5: Class observation cheek list for assessing the influence of language 

code switching on learning history subject in Tanzania secondary school. 

Instructions: This checklist is meant to measure. Types of code switching among 

secondary school students in learning of history subject?” It comprises of 6 items 

basing on study objectives.  

Type of Code 

Switching   

Description of each code  Stages of lesson 

development 40min 

5 10 10 5 5 5 

Inter-sentential  

 

Takes place between sentences        

Switching occurs at a clause or 

sentence boundaries   

      

It is used to emphasize point 

made in other language 

      

 

 

Tag switching  

-Require a little integration of 

the two languages  

-Sentence filler like you know, 

you mean etc 

-It uses sentence tags  

      

Intra – 

sentential  

  

 

-It require a lot integration of 

two languages 

-Associated with the most 

fluent bilingual  

-Two languages are mixed 

within a sentence  
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4. Situational  - A speaker expresses one 

sentence in English and 

another in kiswahili when 

speaking to a Swahili person 

who understands English .I 

don’t like beer. sipendi bia .( I 

would prefer coke.)  

      

 

 

5.Metaphorical  

-a topic require for a change in 

language to occur 

-initiating or bringing about  a 

new context  

-Speakers are able to 

manipulate norms as they do in 

manipulating words 

 

 

 

 

 

 

 

 

 

 

 

 

6.Conversational  - The switch takes place within 

a single sentence, for example, 

lazima uje mwenyewe (you 

must come along  

- Sharing of codes and 

principles of interpretation 

depends on whether speakers 
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do not understand each other 

and can agree on what is being 

accomplished in particular 

settings 
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Appendix 6 

Instructions: This checklist which used to measure. the types of code switching 

among secondary school students in learning of history subject in secondary schools  

It comprises of 6 items basing on study objectives  

TOPIC: Slave trade  

Type of 

Code 

Switchi

ng   

Description of 

each code  

Stages for lesson development ……..Time   …..40 Mins 

5Min      

Introduct

ion 

15 Min 

Developing 

new 

knowledge  

10 Min 

Applicati

on  

5min  

Reflectio

n  

5 Min  

Conso

lidatio

n  

 

Inter-

sententi

al  

 

i)Takes place 

between 

sentences  

- -  -  

ii) Switching 

occurs at a 

clause or 

sentence 

boundaries   

 - - -  

iii) It is used 

to emphasize 

point made in 

other language 

S .1- I 

S.2-II 

S.3-I  

S. 1- IIIII    

S.2 - IIII 

 S.3- IIIII 

S.1-II 

S.2 -I 

 

 S.3-III  

Tag 

switchin

g  

 

i) Required a 

little 

integration of 

the two 

languages  

- - - -  
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ii) Sentence 

filler like you 

know, you 

mean etc 

iii) It uses 

sentence tags  

Intra – 

sententi

al  

 

i) It require a 

lot integration 

of two 

languages 

- 

 

- 

 

- 

 

- 

 

 

 

ii)Associated 

with the most 

fluent 

bilingual  

- - - -  

iii)Two 

languages are 

mixed within a 

sentence  

- - - -  

4. 

Situatio

nal  

-A speaker 

expresses one 

sentence in 

English and 

another in 

Kiswahili 

when speaking 

to a Swahili 

person who 

understands 

English .I 

- S.1--- 

S.2-- 

S.3- II 

S.1-1 

S2.111 

S.3 ----- 

-  



98 

 

don’t like 

geography. 

sipendi 

geografia  .( I 

would prefer 

history .)  

 

5.Metap

horical  

i) a topic 

require for a 

change in 

language to 

occur 

S.1-III - 

 

- S. 1-II 

 

 

 

ii) initiating or 

bringing about  

a new context  

 

S1-I S.1-IIIII 

S.2-II 

S.3-IIII 

S .1 -III, 

S.2 –IIII 

S.3-IIII 

  

  

iii) Speakers 

are able to 

manipulate 

norms as they 

do in 

manipulating  

words  

  S .3  IIIII  -  

6.Conve

rsationa

-i) The switch 

takes place 

within a single 

 

- 

 

- 

 

- 

 

- 

 

- 
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l  sentence, for 

example, 

lazima uje 

mwenyewe 

(you must 

come along  

ii) Sharing of 

codes and 

principles of 

interpretation 

depends on 

whether 

speakers do 

not understand 

each other and 

can agree on 

what is being 

accomplished 

in particular 

settings 

- --- S.1 -II 

S.2  -IIIII 

S3- IIIIII 

  

S 1.is used to represent school one, S.2 is used to represent school two 

 S.3 is used tore present school three; i is used to representing number to times 

code switching took place  
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Appendix 7 

RESEARCH   TIME   FRAME 

ACTIVITY YEARS  2017 YEAR  2018 

 Jul Aug Sep Oct Nov Dec Jan  Feb Mar Apr May 

Proposal writing 

 

 

          

Collection of data 

 

 

          

Analyzing of data 

 

 

          

Writing report  

 

 

          

Submission of the 

report  
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Appendix 8 

THE UNITED REPUBLIC OF TANZANIA 

A MAP OF SINGIDA REGION SHOWING LOCATION OF MKALAMA 

DISTRICT 

  SOURCE: Wikipedi, May 2018 
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Appendix 8: Research permit Letter from Mkalama District Council 

 


