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ABSTRACT 

 

This research aimed at analyzing partnerships existing between schools and 

communities in the implementation of School Feeding Programmes (SFP) taking 

Chamwino district as a case study. Specifically, the study sought to determine how 

the SFPs were introduced, rationale for the SFP, types of partnerships, perception 

of stakeholders on the contribution of SFPs as well as  challenges facing the 

partnerships and measures  adopted for improving SFP. 

The study used a case study design to get in depth data on the school-community 

partnerships in the implementation of SFP. This study used a purposeful random 

sampling of 40 respondents including pupils, head teachers, teachers, parents, 

school committee members and Village Executive Officers (VEOs). The data on 

SFP were collected by using structured questionnaire, checklist, documentary 

review and focus group discussion (FGD). 

The analysis of data was done through the use of SPSS-15. The findings of this 

study revealed that, the introduction of SFP was necessitated by poor performance, 

poor attendance and high drop out in primary schools. In the partnerships 

framework, the focus has been on   financing, provision of labour and material 

support.  However, lack of awareness on SFP and water shortage at school levels 

were the key limiting factors for an effective school – community paternership in 

the implementation of SFP 

The study recommended, among other things that, there should be reliable water 

supply at school level. This could be possible through having water harvesting 

project and bore holes that cater for many schools.  
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CHAPTER ONE 

INTRODUCTION AND OVERVIEW OF THE STUDY 

1.1 Introduction  

This study examines school-community partnerships in the implementation of 

primary school feeding programmes in Tanzania using Chamwino District council as 

a case study. The current chapter gives the background to the problem, statement of 

the problem, purpose of the study, research objectives, research questions and study 

assumptions. Other sections under this chapter include; significance of the study, 

scope and delimitation of the study and limitation of the study and chapter summary.  

 

1.2 Background to the Problem 

The fact that students learn best where, among other factors, when food is available 

for students, has prompted various strategies by different countries to ensure food 

availability in schools including introduction of school feeding programmes (SFP) 

(UNICEF, 2001). These programmes have been found critical in most developing 

countries where food scarcity characterize communities where children live. 

According to the World Food Progammes (WFP) (2009), there are approximately 66 

million chronically hungry children in the world and about US$ 3.2 billion is needed 

annually to reach these children with a basic school meal. Currently, WFP school 

feeding programme activities reach 22.6 million beneficiaries in 68 countries. The 

SFP is helping to eliminate hunger for millions of children around the globe and is 

contributing to their education, nutrition, health and future productivity as adults 

(WFP, 2009). 
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The studies across the world indicate that introduction of any programme intended to 

improve students’ learning becomes succeful if the community concerned is fully 

involved in that initiative (see, Baron, 2005; Epstein, 1995; Sheldon, 2004; 

Mtahabwa, 2007 & De carvalho, 2001). For this matter, school-community 

partnerships have an extensive history and promising future. Strong partnerships 

empower both the school and the community, but even more important, they engage 

and enlighten the pupils (Narcisse, 2007).  

The result, for the pupils, is a powerful combination mentors and resources which, 

without such partnerships, would otherwise have been difficulty, if not impossible to 

attain. While there are many different types of partnerships and varying degree of 

commitment, the best partnerships stand apart from the rest due to their ability to 

improve many facets of the school, such as awareness, effectiveness, resources pool, 

visibility and sustainability (Narcisse, 2007). Although many school-community 

partnerships have proven to be successful, one partnership, in particular adheres 

strongly to the core values which school community partnerships experts have 

identified as imperative for success. For example, Baron (2005) argues that integrated 

and participatory approaches to early child developing policies planning are of key 

importance to achieving successful policy development and implementation. The 

holistic nature of child development   requires the involvement of multiple partners 

across ministries, parents, communities, non governmental organization and other 

stake holders. 

In developed countries, pupils benefit from family-school partnerships that provide 

parents with opportunities to their children’s learning (Weiss, 2000). For example, in 

western countries such as New South Wales, parent’s engagement with schooling 

generally enhance good educational outcome (Epstein, 1995) and improve specific 
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school related progrmmes. In USA, school-community partnerships approach help to 

reduce chronic absenteeism (Sheldon, 2004). The study shows that school 

community partnerships can significantly decrease chronic absenteeism even after 

school and prior rates of absenteeism are taken into account. In particular, community 

with families about attendance, celebrating good attendance with students and 

families and connecting chronically absent pupils with community mentors 

measurably reduced pupils’ chronic absenteeism from year one to the next. 

In Asia,  the government of Indonesia for example, involved community and  

launched the school feeding programme for elementary school students called 

“Pemberian Makanan Tambahan Pada Anak Sekolah” (PMT-AS). The school 

feeding programme focused on eastern Indonesia. Previously, the budget came from 

the national budget, but at present due to decentralization, the budget is shared 

between central government and the local government unit (province and district) and 

some districts collaborate with international Non Governmental Organizations 

(NGO) such as WFP& UNICEF.The school feeding programme also aim to improve 

community participation on health and nutrition education, family welfare and to 

provide diversified food based on local food (Pardosi, 2009) 

In developing countries, partnerships activities have been designed to engage, guide, 

energize and motivate pupils to produce their own success. The schools and 

communities talk about programme and services that are “family-friendly” meaning 

that they take into account the needs and realities of family life, are feasible to 

conduct and are equitable toward all members of the entire community (Brandt, 

1989; Epstein, 1994; Viadero, 1994). For example, in Sub-Saharan African (SSA) 

countries, school feeding programmes have been implemented jointly by the 

respective governments, community and international organizations such as WFP and 
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World Bank. Moore and Kunze (1994)  argue that school feeding programmes in 

Burkina Faso were implemented under school community partnerships approach and 

hence improve  school  enrollment, regular attendance, consistently lower repeater 

rates, lower dropout and success rates  on national examination; especially girls. In 

addition to that, school feeding program encourage community participation in 

education. For example, since 1978, WFP jointly with the government of Morocco 

have supported school feeding in collaboration with the community. The program has 

strong government and community support and is viewed as part of a necessary 

package of inputs for improving education. (WFP, 1993). 

In East African countries, school community partnerships create safer school 

environment, strengthen parent’s skills, encourage and achieve other desired goals 

that benefit pupils at all levels. For example, in 2005, Kenya included school feeding 

program in seasonal paper on education, approved by the parliament (WFP, 2004). 

The WFP and the ministry of education have been implementing school feeding 

program under community partnerships framework since 1980. Education is a 

challenge in Kenya, because of extreme poverty and nomadic live hood patterns; 

therefore, local chiefs, administrators and the government work together and create 

partnerships with the community to implement school feeding programme as the 

intervention programme (WFP, 2004).  

The history of school feeding in Tanzania shows that these activities have been under 

successful implementation since colonial era (see, Mamuya, 2004 & Missano, et al, 

2008). Currently, SFP is active in few districts in Tanzania mainland. These school 

meal programmes are those community based programmes and those supported by 

donors specifically WFP (Missano, et al., 2008). The permanent community based 

SFPs are practiced at Moshi rural and Hai District. The SFP supported by WFP 
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covers 12 districts namely Ngorongoro, Kiteto, Simanjiro, Monduli, Dodoma urban, 

Dodoma rural (now Chamwino & Bahi), Mpwapwa, Kondoa, Singida urban, Singida 

rural, Manyoni and Iramba. WFP reached a total of 265,350 pupils in 250 schools in 

the year 2007/2008 school year (Missano, et al.,  2008). 

Currently, school feeding situation of school children in Tanzania indicate that, 80% 

of Tanzania’s schools are not providing any meals and about 45% of primary schools 

children go to school hungry (see, Mamuya, 2004 & Missano, et al, 2008). 

Furthermore, about 50-75% of school age children of different areas in the country do 

not get breakfast at home. The consequences of poor school feeding results into 

diminish children cognitive development either through physiological changes or by 

reducing their ability to participate in learning experience (Mamuya, 2004). Also, 

malnourished children are more likely to have decrease body immunity as a result 

they become susceptible to diseases and other infections; frequent illness and have 

irregular school attendance (Missano, et al, 2008). 

The introduction of SFPs in Tanzania was through top - down approach. The 

programmes were designed and planned under plans, programmes and projects 

department from the Ministry of Education and Vocational Training (MOEVT) 

(URT, 1999). The SFPs is being coordinated by three ministries namely; Ministry of 

Education and Vocational Training (MOEVT), Ministry of Healthy and Social 

Welfare (MOHSW), Prime Minister’s Office Regional and Local Government 

Authorities (PORLAG), the UN organization WFP and other stake holders like 

NGOs (URT, 1999). 

The SFP is implemented under the overall responsibility of the Prime Minister’s 

Office (PMO), through the Programme Management Unit (PMU), which has been 

recently assigned the responsibility of coordinating the effective implementation of 
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country programme in close collaboration with ministries and donors. The MOEVT, 

being the line ministry responsible for education policy and technical guidance, have 

appointed focal point to support the PMU and the districts during the implementation 

process (URT, 1999). 

In light of the decentralization of responsibilities for the delivery of educational 

services to the districts councils, the District Education Officer (DEO) is acting as the 

programme manager with the assistance of Statistics and Logistic Officer (SLO). The 

DEOs are responsible for monitoring, reporting and supervision of food deliveries. 

They are assisted by the WFP Programme Assistants in carrying out their monitoring 

and supervisory functions, as well as in the training of government counterpart staff 

in managing procedures, logistics and reporting (URT, 1999). 

At the school level, the day-to day operations of the activity is delegated to the school 

committees comprised mainly of teachers and parents. The committees are 

responsible for the construction of kitchen/stores, dinning halls,  cost of hiring cooks 

and guards and the collection of firewood and water in areas where access is limited 

(URT, 1999). The chairperson of the school committee has a joint responsibility, with 

the head teacher for managing and reporting on the utilization of commodities. The 

head teachers are charged with; establishing a dialogue with the parents and 

community to determine ways and means of running the feeding activities, 

mobilizing and soliciting parental support to provide necessary facilities for storage, 

preparation and distribution of WFP food (URT, 1999). They are also responsible to 

ensure that food is stored in hygienic conditions, preparing report and monitoring the 

benefits of the SFP on educational achievements of the school children. 

On its implementation, SFP face several challenges including; inadequately 

maintained road infrastructure in most rural parts of the country makes it difficult to 



7 

 

move food commodities both within district and from surplus to deficit areas. The 

calculation of food rations which commensurate with the established ration scale has 

proved a problem in some of the schools partly because of novelty of the operation 

and also due to the lack of weighing scales of other suitable measurement apparatus 

(URT, 1999). As a result rations are either excessive or lesser than agreed rations. 

Furthermore, government extension services, promoting skills and knowledge 

development are also failing to reach most of the target population, which underline 

the need for all programme activities to be accompanied by complementary training 

packages. Also, availability of safe potable water is a constraint in some schools 

where water sources are shallow, well-located long distances from the schools. And 

safe and adequate storage is of particular concern in many schools where teaching 

staff offices have temporarily been converted for storing commodities (URT, 1999). 

In Tanzania, a good example of community partnerships is the establishment of 

Maasai Girl Education Fund (MGEF) after a comprehensive involvement of Maasai 

society. The MGEF works in cooperation with a community-based organization and 

members of the community throughout the Arusha and Ngorongoro Districts to 

accomplish its goals. By involving community, MGEF is able to incorporate Maasai 

culture perspectives and local concerns into the strategies (De carvalho, 2001) 

Most of people  think that educational policy and the development of that policy 

should be in the hands of the school administrators, but to the contrary, educational  

policy does not only affect the private lives of families but articulates those lives in 

social production (De carvalho, 2001) 
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1.3 Statement of the Problem 

In Tanzania, most of the food-related studies for children’s wellbeing and school 

performance were mainly focused on public primary schools. More specifically, the 

studies done have tended to focus on relationships between  school feeding 

programmes and academic performance (Andrew, 2011); overview of nutrition and 

school feeding status of children (Mamuya, 2004); impact of school feeding on 

school attendance (Rob & Katty, 2007),  improvement of pupils learning and 

concentration in the class (WFP, 2009) and implementation strategies, achievement 

and challenges (URT, 1999).  

The major findings from those studies showed that, school feeding programmes 

result in good academic performance, increase enrollment rates particularly in 

marginalized groups, reduce absenteeism and drop out, retain pupils and improve 

attendance as well as  concentration of pupils in the class.  

Despite many studies that have been conducted on primary school feeding 

programmes, there is less information about school-community partnership in the 

implementation of primary school feeding programmes.  As presented in the 

background, the absence of such information renders the existing school feeding 

programmes less justifiable and leaves several questions unanswered including those 

of nature/manner in which the programme was introduced, implementation and 

partnership activities, stakeholders perceptions and challenges facing implementation 

of SFP under school-community partnerships.  This study therefore, sought to fill this 

gap. 
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1.4 Purpose of the Study  

The main goal of this study was to carry out in depth exploration of the school-

community partnership in the implementation of primary school feeding programmes 

in Chamwino district, so as to create community awareness and sense of ownership 

for the sustainability of the school feeding programmes within the community being 

served. 

1.5 Research Objectives 

   (i) To find out the manner or ways through which school feeding programmes were  

        Introduced in respective schools in relation to communities being served; 

(ii) To examine the implementation of primary school feeding programmes within the 

     School-community partnerships framework; 

(iii) To explore key stakeholders’ (parents, teachers & pupils) perceptions on the  

      Contribution of the programmes to the overall school achievement;  

(iv) To asses the challenges facing the school-community partnerships in the 

       Implementation of the school feeding programmes. 

           . 
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 1.6 Research Questions and Assumptions 

This study intended to answer the following questions: 

i. How were the schools feeding programmes introduced in respective schools? 

Assumption: It was assumed that, the key stakeholders had little or no 

participation in the   existing school feeding programmes during their 

introduction. 

ii. How did the schools implement the existing school feeding programmes 

within the school-community partnerships framework? 

Assumption: The community members’ participation in the implementation of 

the existing school feeding programmes would be confined to contribution of 

physical labour and fund rising 

iii. How did the key stakeholders (parents, teachers & pupils) perceive the 

existing school feeding programme in their respective schools? 

Assumption: The community members would have negative attitude towards the 

contribution of the SFP because they were not sensitized. 

iv. What were the challenges facing implementation of school feeding 

programmes within the school-community partnership framework? 

Assumption: It was assumed that, there were cultural and socio economic 

challenges in the implementation of school feeding programme under school-

community partnerships. 
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1.7 Significance of the Study 

The study is considered to be important due to the following reasons: The findings 

from the study are expected to provide a detailed description of how school-

community partnership is being implemented. In general, this study aspires to 

disseminate information on education to stakeholders, community, policy makers and 

other beneficiaries. To create the awareness to all educational stakeholders, the 

importance of school-community partnership in education achievements and finally it 

is meant to satisfy partial fulfillment of the requirement for the award to the 

researcher of the degree of Masters of Arts in Education. 

 

1.8 Scope and Delimitation of the Study. 

The study was confined to Chamwino District council in Dodoma Region and it is 

limited to primary schools. Thus, it does not reveal realities across all educational 

levels. However, it can be transferred and used to other areas so long as the context 

and conditions remain more or less the same. 

 

1.9 Limitation of the Study 

This study was prevented by shortage of funds and time from reaching most rural 

schools which have benefited from the school feeding programmes (SFP). Also, 

some secondary data were  not accessed easily due to the fact that data records are 

not properly stored and sometimes were not available. 

 

1.10 Chapter  Summary 

The chapter has provided an introduction to the study. It has covered issues related to 

background to the problem, statement of the problem, purpose of the study, research 
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objectives, research questions, significance of the study, assumption of the study, 

scope and delimitation of the study and limitation of the study. The next chapter is an 

attempt to review the available related literature on school-community partnerships in 

the implementation of primary schools feeding programmes in Tanzania and world 

wide. 
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CHAPTER TWO 

REVIEW OF THE RELATED LITERATURE 

2.1 Introduction 

This chapter contains a brief analysis of the related literature. The chapter opens up 

with theoretical underpinnings of the study. This is followed by the history of school-

community partnerships, components of school community partnerships, community, 

partnerships, key features of a school-community partnership and community 

participation efforts in Africa. Other sections under this chapter include; gap in the 

literature, conceptual framework of the study and finally chapter closes with a 

chapter summary. 

 

 2.2 Theoretical Framework 

The theoretical underpinnings of this study are based on Socio Cultural Theory 

(SCT) and Theory of Overlapping Spheres (TOS). These theories have been used to 

explain school-community partnerships in the implementation of primary school 

feeding programme generally and   Tanzania in particular.  

The SCT is huge and stances related to the study would be discussed. Sociocultural 

theory is an emerging theory in the psychological field that looks at the important 

contribution that society makes to individual development. This theory stresses the 

interaction between developing people and the culture in which they live (Kendra, 

2010). Sociocultural theory grew from the work of psychologist Lev Vygotsky 

(1978), who believed that parents, caregivers, peers and the culture at large were 

responsible for the development of higher order function. 
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In the context of school and community partnerships, programme implemented in 

areas that have multicultural population encounter the challenge of cultural 

differences (Narcisse, 2007). If a school with diverse population is considering 

improving students learning as well as sharpening instructors’ pedagogy, the 

challenge in the implementation of any programme in school with diverse population 

is the issue of culture. School-community partnerships should establish a process that 

will integrate its employees and community to understanding cultural awareness, 

cultural diversity and cultural customs (Narcisse, 2007). 

As Cross et al; (1989) suggest that in order for community and population to increase 

their understanding in improving the need of particular population, programme 

should become competent in building capacity to function in culturally integrating 

environment. Programmes that were successful in multicultural population make the 

necessary adjustments to increasing their understanding of disparate cultures and 

populations. The goal of school-community partnerships is to establish a sustainable 

programme that will benefit all stakeholders in a particular area and create a cultural 

partnership among the community and schools 

Sociocultural theory focuses not only on how adult and peers influence an individual, 

but also on how cultural beliefs and attitudes impact on instruction and learning. A 

key feature of this emergent view of human development is that higher order function 

develops out of social interaction.Vygosky (1934) argues that a child’s development 

cannot be understood by a study of the individual. We must also examine the external 

social world in which that individual life has developed. Through participation in 

activities that require cognitive and communicative children are drawn into the use of 

these functions that nurture and scaffold them (Gallmore, 1998). 
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Kublin et al; (1998) state that “Vygosky (1934/1896) described learning as being 

embedded within social events and occurring as a child interacts with people, objects, 

and events in the environment. Considering the contribution  to sociocultural theory 

to understanding the development  of communication, Adam and Chance (1998) 

argued that… there are two particularly noteworthy to Vygoskian to social 

interaction. First, it is fundamentally cultural. Caregivers/parents are agent of culture 

(Trevarthen, 1998) who set infant nascent actions within an intimate setting that is 

deeply informed by the caregiver’s cultural knowledge. Second, the notion of a zone 

of proximal development reveals a pattern of development change in which a phase 

of adult supports precedes a phase of independent infant accomplishment. 

In the last  decade, development in social theory have provided  greater insight into 

how strong connections between schools, families and community enhance children’s 

learning and social and emotional growth and well-being. Epstein (1995) noted that, 

current theory on school-family-community partnerships alters earlier understanding 

of the influence that each of these institutions has on children. Programmes of 

school-community partnerships require multi-level leadership. When plans for 

partnerships are linked to school goals for pupils’ success, family and community 

involvement can measurably affect pupils’ learning and development (Epstein, 2001, 

Sheldon, 2003). This requires measures that asses the quality of programme 

implementation, interim outcomes (e.g. parents’ responses), and ultimate outcomes of 

pupils’ achievement, attendance, behavior, health and other indicator of success. 

Community participation and responsibility provide the means to ensure ownership 

of the SFP intervention and the facilities provided for cooking and feeding, water and 

sanitation. The essential methodology for school and community level programme 

implementation and execution supported by ownership and sustainability is 
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community participation. This takes place to varying degrees in all phases of the 

implementation cycle. Ownership is the key to sustainability of the programmes and 

this has been amply demonstrated by several communities. The schools that depend 

on the community to organize and implement SFP offer certain advantages. These 

advantages includes: increasing the contact, teachers, and officials and  others, giving 

parents the opportunity  to become more aware  of what goes on at school and 

serving to raise the value of education. The school for parents and the whole 

community (WFP, 1993). Parents-teachers or other community partnerships can play 

a significant role in a SFP and ultimately assume some of the costs. Effort to strength 

school-community partnerships and the links between communities and schools are 

highly recommended. 

 

2.2.1 School-community Partnership: Application of SCT and TOS 

The main interest for the use of SCT and TOS in this study is the realization that, 

effective partnerships in the implementation of SFP are based on understanding the 

culture, socioeconomic, social relationships and interest of each school’s families. 

This calls for establishment of constructive relationships between members in various 

cultural contexts to ensure harmony in cultural practices.  It is through social 

interaction both parents, community and school as partners can work together to 

create or implement a programme and opportunity for their children. 

Epstein (1995) argues that there are many reasons for developing school-community 

partnership. They can improve school programme and school climate. It helps to 

increase parent’s skills and leadership, connect families with others in the school and 

in the community and help teachers with their work. However, the main reason to 

create such partnership is to help all youngsters succeed in school and in later life. 



17 

 

When teachers, parents, pupils and others view one another as partners in education, 

a caring community forms around pupils and begins its work. 

Partnership between school, families and community can create safer environment, 

strengthen parenting skills, encourage community service, improve academic and 

achieve other desired goals that benefit pupils at all levels (Rutherford, Anderson & 

Billing, 1997; Henderson & Berla, 1994). The development in social theory have 

provided greater insights into how strong connection between schools, families and 

communities enhance children’s learning,  social and emotional growth and well 

being. Epstein (1995) notes that theory on school-family-community partnership 

alters earlier understanding of the influence that each of these institutions has on 

children. It was commonly thought that there was a sequential influence of family, 

school and community on the growth and development of a child. 

The SCT provides useful insights into school-community partnership, decision 

making processes and action taking. In educational research, it has been found that 

children with well developed social networks have more positive educational 

outcomes than children without them (Coates, 1987). Clark (1991) writes that social 

networks provide social support defined as “The availability of people on whom we 

can rely, people who let us know that they care about and love us”. 

Epstein’s (1987) theory of overlapping spheres of influence also emphasizes the 

importance of school-community working together to meet the needs of children. The 

theory integrates educational, sociological and psychological perspectives on social 

organization as well as research on the effects of family, school and community 

environments on educational outcomes. The use of SCT and TOS on school-

community partnerships reflects that family/parents and community have a very 

significant impact achievement.                        
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2.3 SFP Impact on Alleviate Short-Term Hunger and Improve Cognition 

The number of hungry school-age children is unknown, but is likely to be a 

significant problem in various circumstances. Many factors contribute to hunger in 

school children : the long distances children have to travel to school, cultural meal 

practices that include no or small breakfasts or  lack of family time or resources to 

provide adequate meals to children before and/or during the school day. Simply, 

alleviating this hunger in school children helps them to perform better in school. 

 

 In Jamaica, providing breakfast to primary school students significantly increased 

attendance and arithmetic scores. The children who benefited most were those who 

were wasted, stunted, or previously malnourished (Simeon and Grantham-McGregor, 

1989). 

 A US study showed the benefits of providing breakfast to disadvantaged primary 

school students. Before the start of a school breakfast program, eligible (low-income) 

children scored significantly lower on achievement tests than those not eligible. Once 

in the program, however, the test scores of the children participating in the program 

improved more than the scores of non-participants. The attendance of participating 

children also improved (Meyers, 1989). 

 In Peru, 23 malnourished and 29 well-nourished 9 to 11 years old boys were studied 

to assess the effects of breakfast on cognitive performance. Each boy served as his 

own control in a manner comparable to the Jamaica study cited above. The breakfast 

was a nutritionally fortified beverage and a baked grain product fortified with iron, 

similar to the meal provided in the government-sponsored school breakfast program. 

A series of cognitive tests were administered in an experimental setting. The speed in 

performing a short-term memory test and discrimination of geometric patterns were 
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improved under the breakfast condition in both groups. The effect was more 

pronounced in the nutritionally disadvantaged children (Pollitt, Jacoby and Cueto, 

1995). 

 

2.3.1 SFP Impact on Increased Enrollments and Improve Attendance 

The children in poor health start school later in life or not at all. A study in Nepal 

found that the probability of attending school was 5% for stunted children versus 

27% for children of normal nutritional status (Moock and Leslie, 1986). In Ghana, 

malnourished children entered school at a later age and completed fewer years of 

school than better nourished children (Glewwe and Jacoby, 1994). The number of 

days that a child attends school is related to cognition and performance (Ceci, 1995; 

Jacoby, Cueto and Pollitt, n.d.). The SFPs can have a positive effect on rates of 

enrollment and attendance. 

A recent evaluation of an on-going school feeding program in Burkina Faso found 

that school canteens were associated with increased school enrollment, regular 

attendance, consistently lower repeater rates, lower dropout rates in disadvantaged 

provinces, and higher success rates on national exams, especially among girls 

(Moore, 1994). 

A small pilot school feeding program in Malawi was evaluated for its effect on 

enrollment and attendance. Over a three month period, there was a 5% increase in 

enrollment and up to 36% improvement in attendance/absenteeism compared to 

control schools over the same period (WFP, 1996). 

Niger has one of the five lowest school enrollment rates in the world; the School 

Feeding Program is intended to enhance attendance of nomad and transhumance 

families, particularly of girls. The beneficiaries receive the equivalent of the total 
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daily recommended food intake (2,079kcal) in three meals per day. In addition, as an 

incentive for girls’ participation in schools, some families receive an additional take-

home ration.  The Evidence from past experience with the SFP shows that it 

contributes to its objectives: whenever canteens have been closed, even provisionally, 

immediate and high absenteeism follows and children are withdrawn from school. In 

areas with nomadic and transhumant populations, the school year cannot commence 

until food stocks arrive (WFP, 1995; 1996). 

Although it is not a school feeding program in the traditional sense, school-based 

food distribution has also been used successfully to improve enrollment and 

attendance among school-age children, particularly girls. In Bangladesh, a program 

of school-based food distribution increased enrollment by 20% versus a 2% decline 

in non-participating schools (Ahmed and Billah, 1994). 

 In Pakistan, a program provides an income transfer in the form of one or two tins of 

oil to families whose girls attend school for 20 days per month. In its pilot phase the 

oil incentive program demonstrated that it could make a significant contribution to 

full attendance. In participating schools enrollment improved by 76% compared to 

14% in the province overall. Attendance increased from 73% to 95% among 

participants. The program also claims to put additional food into the hands of 

mothers and to serve as a contact between mothers and teachers on distribution days 

(WFP, 1995; 1996). 

These food transfer mechanisms do not offer the same potential benefits, for 

example, meeting short-term hunger and specific nutritional needs, as programs that 

deliver food directly to beneficiaries. These kinds of programs should therefore be 

assessed within the context of other food and resource transfer programs.  
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2.4 The History of School-community Partnerships 

In 1929, the great depression hit in USA. The country began to slump economically, 

and poverty became a major concern for politicians, schools, and communities. The 

government sought strategies that would address community and school partnerships. 

As the depression continued, the United States legislators believed that the key 

strategy to help communities and schools flourish was through community-school 

partnerships (Pulliam, 2003). The government approached the struggling educational 

system, and the focus of the government was again geared toward tackling poverty 

through education. The school and community partnerships began to receive funding 

from outside sources, such as the W.K. Kellogg Foundation, established in 1930, and 

The Pew Charitable Trusts, established in 1948 ("Pew Charitable Trust," 2006; 

"W.K. Kellogg Foundation," 2006). These external foundations helped communities 

and gave leverage for the organization of school and community partnerships. This 

leverage included funding, resources, and help from other organizations 

During the 1940s, the industrial age continued to develop. As the population 

continued to grow, the need for public schools continued to increase; in order for 

individuals to achieve or sustain high-quality living within mills and factories, they 

had to be literate (Rippa, 1997). Political leaders worked with churches by providing 

resources to improve the schools in their communities and encouraged parental 

involvement through media, such as churches, synagogues, and neighborhood 

meetings (Button, 1989; Graham, 2005; Pulliam, 2003). However, regardless of the 

community involvement and external resources, poverty continued to be a factor in 

education.  

As schools approached the middle of the 20
th 

century, educational philosophers, such 

as John Dewey (1938), continued to emphasize the importance of community and 
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school partnerships. Educational philosophers and state legislators believed that in 

order for schools to fully reach their potential and become successful, they would 

have to become the center of communities, and partnerships with businesses would 

have to be established if the government was going to be successful in improving the 

nation’s educational system (Blank, 2003; Dewey, 1938, 1966).  

In the late 20
th 

century and the beginning of the 21
st 

century, schools and communities 

focused on achievement and accountability. The United States government began to 

look at how all students could advance and become involved in science and 

mathematics. A committee was formed to look at the state of the American 

educational system. “The National Commission,” Brewer (1999) notes, “reported its 

findings to the Secretary of Education on April 26, 1983, in an open letter to the 

American people entitled, "A Nation at Risk: The Imperative for Educational 

Reform” (p.1). The purpose of this report was to give the government and the nation a 

view of the problems in the American educational system. This report sparked 

immediate focus on the improvement of the American educational system. It also 

specifically confronted the issues of content, expectations, time, and teachers’ 

instructional habits in the United States. At the end of the report, recommendations 

were made on how to improve and strengthen the American educational system.  

 However, the recommendations were short lived as a new presidential administration 

changed the focus of education. At the end of the 20
th 

century, Goals 2000, created by 

the Bush Administration, focused on eight goals which the American educational 

system must attain. While each goal in Goals 2000 focused on the improvement of 

schools throughout the nation, the eighth goal focused specifically on the 

improvement of community and school partnerships. Brewer (1999) suggests that 

“every school will promote partnerships to increase parental involvement and 
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participation in promoting the social, emotional, and academic growth of children” 

(p.10). The government believed that schools should no longer focus only on students 

succeeding on their own, but that there should be collaboration with the community 

to affect the students’ environment in order to promote academic achievement. The 

Goals 2000 framework gave the government a way to assist local schools and 

communities in helping with the improvement of student learning.  

By the 21st century, community and school partnerships were not a well-established 

concept. Because of the No Child Left Behind Act (NCLB), which placed 

tremendous pressure on schools for student achievement, schools are now requiring 

parental involvement and organizational input in order to ensure student success. 

Presently, the NCLB has “mandated the development of school-community 

partnerships in Title I schools” (Bryan, 2005, p.220). This mandate is due to the 

enormous amount of accountability placed on instructors, teachers, principals, and all 

other members in the school system for student achievement. The NCLB has forced 

schools to look at other resources to encourage academic advancement. District-wide 

initiatives include school and community partnerships, as well as state and local 

efforts.  

As is shown by the history of community and school partnerships, collaboration 

between communities and schools is not a new idea. The history of community and 

school partnerships has been a positive venture for the government, school, and 

community. The partnerships have also attempted to solve the issue of poverty and 

can be prompted by many different circumstances to address various issues.  
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2.4.1The Components of a School and Community Partnerships 

In a school and community partnership, there are a number of components that are 

necessary for the partnership to be successful. The partnership must include 

agreements between the following: 1. the school and the community, 2. the 

community and businesses, 3. the school and businesses, and 4. the students and 

families involved in the partnership and the school, community, and local business. 

As schools continue to make progress toward student achievement, the key stake 

holders should create relationships that will help learners perform at higher levels in 

critical thinking, testing, and state requirements. Rumberger, W. and his colleagues 

suggest that families and communities affect student achievement tremendously. 

Their findings illustrate a shift in the understanding of student short-term success as 

well as long-term progression (Rumberger et al., 1990). 

 

2.4.2 Community 

Redding (2001) suggests that “'community' is a term that is much used and little 

defined” (p.1). Educational philosophers use this term loosely without interpreting 

the context of communities in the educational system. At times, there seems to be 

confusion among schools concerning the definition of “community,” and as a result, 

school and community partnerships have been misinterpreted. Therefore, the 

meaning of a “community” can be unclear, especially in the context of education. 

Redding (2001) states that a “school community is portrayed as: (a) inclusive of 

families of students and some elements of the community beyond the school doors, 

and (b) operating on the basis of shared values, trust, expectations, and obligations 

rather than tasks, rules, and hierarchies” (p.1). Within this context, there are two 

types of communities: (a) a community that is established among the faculty and staff 
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of an organization which is also known as a learning community (Sergiovanni, 1994); 

and (b) a community which is inclusive--that involves all members in a school 

including parents, teachers, community members, and local organizations--that 

publicly engages all members involved (Reform, 1998). Although these two 

definitions are usually interchanged, they have two different meanings. The first 

discusses community in the context of internal school development where 

administrators work with teachers, janitors, and all other members who are part of the 

school’s day-to-day operation to improve student learning in a cohesive manner. The 

latter is an encompassing development that includes all members in and out of the 

school system who help in the development of children. Once these differentiations 

are clear, one can begin to understand the context of the community in school and 

community partnerships.  

For communities to be involved in schools, there are different types of involvements 

and connections that schools attempt to make. According to Delgado-Gaitan (2001), 

“community” is defined as parents, students, and any outside organization that helps 

to encourage students to achieve and succeed at any capacity. Schools that establish 

communities within and outside the school doors are shown to have increased student 

performance in all academic areas. These communities view themselves as resources 

that school systems can use to their advantage and work with in order to improve on 

areas of weakness. For example, if a school cannot afford to fund a particular 

programme, a community may decide to help in funding the programme. Another 

example might be the case of an instructor who is struggling to reach a child. In this 

case, parent-teacher collaboration can help in turning that child around, encouraging 

better performance. In some instances, community and school partnerships are 

defined solely through parental involvement. However, Sheldon and Voorhis (2004) 
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suggest that this engagement takes more than parental involvement. The components 

include a wide variety of community members, such as local organizations, local 

businesses, and school organizations that can help push student achievement.  

 

2.4.3 Partnerships 

“Partnership” is a legal term defined as “an association of two or more people who 

agree to share in the profits and losses of a business venture” ("The Lectic Law 

Library," 2006). Schools and communities depend on partnerships to function and 

become successful. The term “partnership” tends to have multiple interpretations in 

the context of school and community functions. In certain cases, what schools define 

as a "partnership" can be called a “parasitic relationship.” Schools attempt to 

accomplish their goals by using the community’s resources and the community does 

not always gain in the interchange. The legal context of a partnership is usually a 

binding contract between two parties. However, in the context of schools and the 

community, there are no written contracts, although, in some cases, there are verbal 

agreements. It is assumed, at times, that if one group contributes, then the other group 

will contribute as well. This, however, is not always the case. For example, a school 

may need funding to implement a programme for a particular community, and the 

school board may insist upon raising taxes for that particular programme. The 

community may not have the resources or may not want to contribute in this fashion. 

Thus, only one group potentially benefits from this type of partnership.  

The term “partnership” is a term that at times is assumed but not defined. Dunlap and 

Alva (1999) suggest that “partnerships can only grow when they are based on mutual 

trust and respect for the other’s values, perspectives and experiences” (p.124). The 

common focus of a partnership is for two parties to be involved with each other in 
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gaining and contributing to a specific cause. When schools and communities engage 

themselves in partnerships, there are specific types of involvements that should take 

place in order for a partnership to become successful. These involvements exist on 

multiple levels between schools and communities. Simmons and Epstein (2001) 

propose that there are six types of involvements that a school should have in order for 

it to be in a partnership with the community: 1. parent collaboration; 2. 

communication; 3. volunteerment; 4. learning at home; 5. decision-making; and 6. 

shared responsibility (Simon, 2001). These six complex involvements play an 

important role in the establishment or framework of school and community 

partnerships.  

Although parental involvement is considered the highest priority in community and 

school partnerships, authors, such as Carmen and Dunlap (1999) imply that it takes 

more than just parental involvement. A school should reach out for multiple 

partnerships to become successful and effective in today’s society. Many authors 

debate which affiliation works best for a particular community and school 

partnership. However, one thing is clear: In order for a school to succeed, it is 

important that there be some sort of involvement on the part of the members of the 

community, the school, or the private business sector (Baker, 2001; Blank, 2003; 

Delgado-Gaitan, 1991; Epstein, 1991, 1992; Farley, 2005; Jones,  2001; Redding, 

2001; Simon, 2001).  

With the development of communities and organizations, one of the growing partners 

of the school district has been the private sector. The private sector is beginning to 

exceed in its endeavor to help schools save money and use funding resources for 

students in need. For example, this can be seen in the partnership between Dade 

County, Florida schools, and a company that builds satellites. The partnership 
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between the Dade County Schools and the satellite company “has saved the school 

district $7 million and $15 million each time three small satellites are put into office 

parks” (David, 1992, p.2). This partnership has given the school and the community 

members other ways of addressing student needs throughout the community. The 

process and the purpose of this partnership have been to help students achieve 

academically for better opportunities in society.  

As one continues to look deeper into partnerships between schools and communities, 

it is apparent that the development of student achievement in academic settings is 

based upon the participation of the community. Partnerships among communities and 

schools have helped to promote achievement, empowerment, and an increase in 

student long-term development. Partnerships have also helped communities identify 

and set expectations for success. Dunlap and Alva (1999) state that “collaborating 

with parents and communities, while capitalizing on their resources and strengths, 

promotes social and emotional growth for children” (p.124) and helps them to 

become empowered to believe that they can and will succeed in their community.  

 

2.4.4 Features of a School and Community Partnership 

Successful school and community partnerships have certain characteristics in 

common regardless of the context (rural, suburban, or inner city). These features 

include the following: (a) various involvements with families, business, and 

community leaders; (b) empowerment that produces examples and community 

encouragement; (c) collaboration among teachers and administrators who build a 

community within the school; (d) funding from the government and private 

organizations that contribute directly to schools; (e) partnerships that foster academic 

achievement; (f) state requirements for school administrators to understand 
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partnerships; (g) shared responsibility from all members; (h) partnerships that 

provide family and community services; (i) written policies describing the 

partnership and the responsibility of all members; and (j) positive attitude of school 

personnel toward partnerships.  

 

Though partnerships include various involvements within schools, the most 

important involvement, according to the literature, is parental involvement (Baker, 

2001; Delgado-Gaitan, 1991; Epstein, 1991, 1992 ; Epstein, Conners, 1994; Epstein 

1995; Hiatt- Michael, 2001; Jones, 2001). Without the cooperation of parents, 

schools experience difficulty in establishing external connections to the community. 

When there is no parental involvement, it becomes difficult for schools to gain help 

from the outside community. Although partnerships are not impossible without 

parents, the task becomes very difficult to help students connect and stay involved in 

school endeavors. This problem is seen clearly in low socioeconomic communities 

and challenges school administrators to help learners in the community (Bryan, 2005; 

Lareau, 1987, 1996).  

Schools may not have parents involved in partnerships for multiple reasons that are 

out of the schools' control. For example, parents may not have the time due to busy 

work schedules. Another reason may be that a family is coping with issues like drug 

addiction, alcoholism, or multiple problems that influence their lives more than a 

school involvement. However, this does not mean that schools cannot push forward 

in establishing community and school partnerships. The challenges become greater 

without parental involvement. If parents are not aware of community and school 

partnerships, that is one issue: If, however, parents do not want to participate, then 

schools are presented with a different issue that requires alternatives. Some authors 
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(Conners, 1994; Cunningham, 2002, April; Delgado-Gaitan, 2001; Epstein, 1994) 

suggest that there are other involvements, such as business involvements from the 

private sector, decision-making involvements, and other engaging activities that 

could influence and have a major impact on the organizational structure of schools 

and the development of academic achievement in student performance.  

The private sector is beginning to take the initiative, making a major difference by 

establishing partnerships for the purpose of improving schools. For example, the Mall 

of Americas in Minnesota has formed a partnership with specific school districts to 

improve student services. David (1992) states that there are “partnerships between the 

public schools and the private sectors that may alleviate some of the pressures on 

school districts, enabling them to continue to provide vital services and 

infrastructure” (p.1). The alliance has provided school districts with the opportunity 

to tap into other resources that will help in the success of schools throughout the 

country. Since the cost of education has increased, school districts must venture into 

the private sector for funding. This has provided school districts with the extra 

funding for computers, books, and other expenses that the community may be unable 

to afford. Empowerment is a key component that school and community partnerships 

provide to families in the community.  The context of empowering communities to 

take the initiative in improving student achievement in the community helps establish 

partnerships and sustains partnerships for the long-term. When focusing on 

empowerment techniques, communities learn how to self-govern and organize 

themselves successfully. In this context, school and community partnerships that 

have empowered people are able to accomplish their goals quicker than communities 

that lack this quality. Delgado-Gaitan (2001) suggests that a community that is 

empowered teaches itself how to communicate, collaborate, identify major issues of 
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concern, and organize ways of approaching how to be successful in its particular 

situation.  

For example, in Carpinteria, California, the student population consists of Spanish-

speaking and English-speaking students. The majority of Spanish-speaking students 

are the children of Latin American immigrants who speak Spanish at home and in the 

community. When schools want to communicate with these parents and address the 

issues in this community, they find the task challenging. As a response, one school 

decided to help this community form a voice in the school which is called the 

Committee of Latin American Parents (COPLA). This group worked with other 

organizations in the school to address the concerns of students and bring Latin 

American influence into the schools (Delgado-Gaitan, 2001). This group was 

empowered by the school to participate and work with the different school 

organizations to address and help the school push forward in addressing the Latino 

community. This has not only helped the school but has also helped the Latinos in 

that community to grow and become a part of the community as a whole.  

Features of a successful community and school partnership vary. When looking at 

features, such as collaboration among school personnel, collaboration among 

community members, and shared responsibility, these concepts could be labelled as 

internal points of a community and school partnership (Blank, 2003; Bryan, 2005; 

Epstein, 1992; Sergiovanni, 1994). These internal points are tools which enhance the 

overall goal of student achievement. For there to be a collective understanding, 

longevity, and sustainability within a school and community partnership, a collective 

direction among stakeholders should be agreed upon and established. As educational 

leaders address stakeholders in a community, internal features should be the first 

priority for establishing a community and school partnership.  
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The features described previously are variables that can be initiated by the school to 

attract the involvement of the community. For example, building a learning 

community within the school focuses on internal responsibility. Internal connections 

are the core of school and community partnerships (Epstein, 1995). Without the 

connection of these internal components, schools cannot reach out to the community. 

Barriers to internal component placement can be: confusion about the mission of the 

partnership, not understanding the purpose of the community, not learning how a 

community would like to help, and not learning if the educational administrators are 

building capacity within the schools. 

External issues, such as written agreements and written community expectations and 

involvements, are factors that are just as important as internal issues. However, they 

play different roles in the configuration of a successful community and school 

partnership (Comer, 1987; David, 1992; Epstein, 1995; Patty, 1999). Both internal 

and external partnerships are needed in the development of schools. When combined 

together they work to maintain sustainability, longevity, and consistency in a 

community. The importance of school and community partnerships is not only how 

the features function in a community but the results that these components produce 

which are community empowerment and academic achievement. 

 

2.5 Community Participation Effort in Africa: Tanzania’s Experience 

Community participation effort in educational pressure have a histrory in Tanzania. 

The comminities ability to engage themeselves in self-help projects focused on a 

given community’s involvement in different activities. The government policy was 

used to guard the community self-help projects (Ngwano, 2010) 
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In Kenya and Tanzania was found that in 1958s, the communal self-help in the 

creation and expansion of social services were advocated. Morrison (1976) says that  

there was pressure in many areas of the country as for more primary schools were 

established. In Tanzania, the Tanganyika African National Union (TANU)  and 

Tanganyika Parent Association (TAPA) under J.K. Nyerere leader, planned  and 

introduced building schools and then community  supported the programme and 

practiced to work as a team. The spirit was known as “MAENDELEO” that was 

social and economic progress (Morrison, 1976). 

It was found that the spirit of working in community was seen moving strogly. The 

slogan of “UHURU NA KAZI” was really known to  the community in Tanzania. 

The self-reliance was introduced  in all primary schools and secondary schools. Some 

schools were found part and parcel of the community as in Moshi and Mbeya. 

Lawuo (1977) argues that community paricipation as self-help in Kilimanjaro where 

chagga lives, the concept of people engaging on self-help projects was ready 

established. The abilty to engage in community participation activities was reflected 

on community plans. This was early 1929s, the different resources were contributed 

by the community. Makombe (1992) says that  sources of revenue to rely on 

community support were encouraged through public sensitization and mobilization. 

The study in Mufindi Education Trust indicates that the sources of revenue were 

community contribution through crop levy, self reliance, school fees, interest on bank 

deposits and local assistance from the influencial  people. 

Odonokor (2002) says that  with education develop centers in Ghana Districts, 

officials have begun to educate communities on how education is a shared 

responsibilty in finacial supports recurrent costs of fuel, travel and workshop costs. 
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Ngwano (2010) comments that  community financing of schools in Zambia since the 

late 1970s has been in the form of contribution of cash, materials and labour by local 

communities. Communities are ready to support accomodation for pupils while 

hostels are built with private contributions, used in other ways like paying teachers 

rent. It shows that community members contribute a lot in financing self-help 

projects for their progress. They participate both in providing labour and finance. 

The Native Authority (NA) is also responsible for building, furnishing and maintanig 

schools and staff houses (Cameroon & Dodd, 1970). In addition, Ndunguru (1976) 

asserts that  parents in East Africa would enjoy kinds of freedom in education. They 

were free to establish buildings such as classrooms. In Kenya, the experience shows 

that Harambee schools were build like mushrooms. Omari (1983)  observes how UPE 

was declared in Tanzania. The TAPA was also found  owning 2000 primary schools 

with a total number of 15,000 pupils. Hakielimu (2005) argues that under Primary 

Education Development Programme (PEDP), districts reguired communities to 

contribute towards the construction of classrooms as when the gap was found 

between the target and the actual number of the classrooms constructed between 2002 

and 2004. 

In African societies as in Tanzania, the situation in the experience in communiy 

participation initiatives can be found or traced back to the formation of communty 

life before colonial times and during independence. The sprit of communal self-help 

was realy fostered in “Ujamaa na kujitegemea”.  The form of ujamaa; parents, 

teachers and all community members were prepared to life up the situation with 

hardship involved. It was said that the so called hardship could lead to longer gains 

(Ngwano, 2010). 
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Ministry of Education and Sport in Uganda says that parents in the country are 

confined to value education highly and continued to send children to schools and in 

1991 parental contribution make up 90% of recurrent and capital for primary schools 

education. Mackey (2000)  argues that  the weakness of the resources base, however, 

is often mitigated by the involvement of donors and more rarely, through government 

support. Welmond (2000) describes that  successful community  mobilization has 

lead to clear expectation to meet this demand. Cashen (2001) comments that, in 

Zambia, communities identified their needs, but rarely possessed the technical and 

professional skills reguired to mobilize resources to meet the community needs. 

Masudi (1986), Galabawa and Ishumi (1990), Makombe (1992), Maduki (1993) and 

Irira (1977)  have indicated that there has been a considerable school development in 

terms of building community based schools in Njombe, Mufindi, Kilimanjaro and 

Bukoba. It should also be stated that these areas have a high rate of literacy compared 

to many parts of Tanzania. UNESCO (2001) says that  community participation in 

school run is another view that community schools are a way to implement 

educational decentralization since Jomtien 1994 agreement and confirmed by Dakar 

2002, governments and international agencies have been advocating  decentralization 

as a mechanism for imrpoving educational provision in developing  countries. 

 

2.6 Partnerships Activities and Challenges in the Implementation of SFP 

The introductions of SFPs in Tanzania were through top-down approach. The 

programmes were designed and planned under plans, programmes and projects 

department from the Ministry of Education and Vocational Training (MOEVT) 

(URT, 1999). The SFPs is being coordinated by three ministries namely; Ministry of 

Education and Vocational Training (MOEVT), Ministry of Healthy and Social 



36 

 

Welfare (MOHSW), Prime Minister’s Office Regional and Local Government 

Authorities (PORLAG), the UN organization WFP and other stake holders like 

NGOs (URT, 1999). 

The SFP is implemented under the overall responsibility of the Prime Minister’s 

Office (PMO), through the Programme Management Unit (PMU), which has been 

recently assigned the responsibility of co-ordinating the effective implementation of 

country programme in close collaboration with ministries and donors. The MOEVT, 

being the right ministry responsible for education policy and technical guidance, have 

appointed focal point to support the PMU and the districts during the implementation 

process (URT, 1999). 

In light of the decentralization of responsibilities for the delivery of educational 

services to the district councils, the District Education Officer (DEO) is acting as the 

programme manager with the assistance of Statistics and Logistic Officer (SLO). The 

DEOs are responsible for monitoring, reporting and supervision of food deliveries. 

They are assisted by the WFP Programme Assistants in carrying out their monitoring 

and supervisory functions, as well as in the training of government counterpart staff 

in managing procedures, logistics and reporting (URT, 1999). 

At the school level, the day-to day operations of the activity is delegated to the school 

committees comprised mainly of teachers and parents. The committees are 

responsible for the construction of kitchen/stores, dinning halls,  cost of hiring cooks 

and guards and the collection of firewood and water in areas where access is limited 

(URT, 1999). The chairperson of the school committee has a joint responsibility, with 

the head teacher for managing and reporting on the utilization of commodities. The 

head teachers are charged with; establishing a dialogue with parents and community 

to determine ways and means of running the feeding activities, mobilizing and 
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soliciting parental support to provide necessary facilities for storage, preparation and 

distribution of WFP food (URT, 1999). They are also responsible to ensure that food 

is stored in hygienic conditions, preparing report and monitoring the benefits of the 

SFP on educational achievements of the school children. 

On its implementation, SFP face several challenges including; inadequately 

maintained  road infrastructure in most rural parts of the country makes it difficult to 

move food commodities both within the district and from surplus to deficit areas. The 

calculation of food rations which commensurate with the established ration scale has 

proved a problem in some of the schools partly because of novelty of the operation 

and also due to the lack of weighing scales of other suitable measurement apparatus 

(URT, 1999). As a result rations are either excessive or lesser than agreed rations. 

Furthermore, the government extension services promoting skills and knowledge 

development are also failing to reach most of the target population, which underline 

the need for all programmes activities to be accompanied by complementary training 

packages. Also, availability of safe potable water is a constraint in some schools 

where water sources are shallow well-located long distances from the schools. And 

safe and adequate storage is of particular concern in many schools where teaching 

staff offices have temporarily been converted for storing commodities (URT, 1999). 

The schools that depend on the community to organize and implement SFPs offer 

certain advantages. These advantages include: increasing the contact, and hence 

communication, between parents and teachers, officials and others; giving parents the 

opportunity to become more aware of what goes on at schools; and serving to raise 

the value of education/the school for parents and the whole community. For example, 

the school canteens are viewed as an important feature of education policy in 

Morocco. Since 1978, WFP and the government have supported school feeding. The 
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programs have strong government and community support and are viewed as part of 

a necessary package of inputs for improving education. The feeding program is 

credited with helping to maintain high enrollment and attendance and encouraging 

community participation in education. School cooperatives support the school 

canteens and parents associations assist with the transportation of food aid (WFP, 

1993). 

 

2.7 Gap in the Literature 

The literature that the researcher managed to access and review revealed that, there 

were some areas on the aspect of school-community partnerships in the 

implementation of SFP had little information in Tanzania.  There were few studies 

done on the school-community partnership in the implementation of primary school 

feeding programme in Tanzania. The   few existing studies have been conducted to 

assess the effectiveness of primary school feeding programme on school attendance, 

enrollment, academic performance as well as retention and completion rates. 

Likewise, there was virtually no comprehensive study that had been conducted in 

Dodoma region particularly in Chamwino District Council regarding this topic. 

Therefore, this study seeks to fill the gap and also to produce new knowledge given 

that it will help the school and community to work together in order to enhance and 

sustain the provision of food to primary school children at school all over the 

country.  

 

2.8 Conceptual Framework  

The study used a model that was developed after extensive and intensive literature 

review concerning school-community partnerships across the world and was refined 
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after the data collection and analysis processes were completed. Of particular 

importance, was the model modified from Ngwano’s (2010) work to conceptualize 

the community participation in secondary education development in Tanzania 

context. This model provided insight into school-community partnerships in the 

implementation of SFP. 

As stated in the literature about the school and community partnerships; school and 

community programme will not have the same features. Each community and school 

use different resources and strategies based on their context and objective (Narcisse, 

2007). The differences between parents in their level of involvement are associated 

with social class, poverty, health and also with parental perception of their role and 

their levels of confidence in fulfilling it. Some parents are put off by feeling that put 

down by schools and teachers (Desforges et al; 2003). There are many dimensions 

and facets to parent involvement. How the term is defined depends upon whether it is 

the school or the parents defining the term and upon the socio economic status of the 

school and parents. 

Achievement of sustainable involvement and partnerships with parents and 

community can only be attainined on their terms. This must be based on a respectful 

recognition of their special role as the first and continuing educators of their children, 

and responsive to their needs and expectations (Macgregor, 2006). The engagement 

process must necessarily be flexible and adoptable to the particular community 

context and circumstances. 

An engagement and partnerships process can not be imposed from outside the 

community, nor based upon a deficit model or mindset, in which partnerships remain 

an academic set of concepts and premises with external authority figures talking 

down to parents and families and telling them how they should think, feel and 
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behave. The process is necessarily an interactive one, which encourage participative 

access and ownership among the parties themselves in terms that are directly relevant 

to them and their community (Macgregor, 2006). 

Families become directly involved in provision and operation of school resources and 

programme to improve teaching, curriculum and extra-curricular activities. When 

family and community are engaged in these partnerships, research indicates that 

macro level improvements and positive impacts are achieved in school system 

operation and effectiveness (Narcisse, 2007). 
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Figure 1: Conceptual Framework Showing Nature for Introduction of the 

Programme 
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As the figure above shows, the driving nature of the programme introduction, efforts 

by the community with full participation of the community and society including, 

local leadership, parents/families, school committees’ members, teachers and pupils 

may assist in establishing and straightening community in monitoring their function. 

The roles and responsibilities need to be decided to the various stakeholders to retain 

and reintegrate social change. Together with those stake holders, we can come with a 

type of school-community partnership programme and implementation strategies 

such as fundraising, co- financing and manpower. Hence, it produces a quality of 

partnership outcome such as standards kitchen, stores, dinning halls, pit holes and 

cooking facilities and enhances programme sustainability. 

 

2.9 Chapter Summary 

This chapter focused on the conceptual and theoretical issues of the study. It marks 

down the issues alleged to influence a good quality of school-community 

partnerships in the implementation of SFP. In the conceptual framework parents, 

families and the community were viewed as key actors in the implementation of SFP. 

This conceptual framework view local leaders and school committee as the most 

influence factors in mobilizing the resources and the community in the 

implementation of partnerships activities. It was argued that the socio cultural context 

was important as it influenced partnerships practices as well as children’s 

development and learning. This requires community to understand their specific 

involvement in the school-community partnerships and means or ways in which they 

would carry out their partnership activities. 
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CHAPTER THREE 

RESEARCH     METHODOLOGY 

 3.1   Introduction 

This section presents the research methodologies.  It covers the research design, 

research approach, area of study, researcher as an instrument, population, sample and 

sampling techniques and data collection techniques. Other aspects include; validity 

and reliability issues, ethical issues as well as data management and analyses plan. 

 

 3.2 Research Approach and Design 

This study was dominantly qualitative research approach with some quantitative 

elements. Qualitative approach was chosen for this study because the study’s interest 

was to explore school-community partnerships in the implementation of SFP. The 

study sought to explore and explain partnership activities in the implementation of 

SFP under school-community partnerships framework. Patton (2004) reported that 

the purposes of qualitative research are to describe, explore and explain phenomena 

being studied. It often takes the form of what is happening. 

Furthermore, the choice of qualitative research approach was due to the fact that the 

study needed to obtain detailed data by interacting with teachers, head teachers, 

parents, VEOs, school committee members and pupils in their natural settings during 

the implementation of SFP. Likewise, quantitative method was used to provide 

systematically the descriptive measure of the situation in the area of study about 

school-community partnerships in the implementation of SFP. 
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Specifically, the study employed explanatory research design. One of the benefits of 

using explanatory research design is to gain deeper understanding of phenomenon. In 

order to acquire information needed to analyze the school-community partnerships in 

the implementation of SFP, the data was gathered from individuals and group 

participating directly through in-depth interviewing or indirectly by means of guided 

questionnaire. 

 

3.3 Area of the Study 

The study was conducted in Chamwino district in Tanzania. The area was selected 

because of the existence of SFP, high incidence of food insecurity that affects 

academic performance, enrollment rate, pupils’ attendance and pupils’ dropout.  

Chamwino district is one of the six administrative districts in Dodoma Region. 

Others include Kongwa, Dodoma urban, Kondoa, Bahi and Mpwapwa. The district 

occupies a total area of 8,056 square kilometers with a total population of 260,841 

people.Chamwino District is inhabited by Bantu speaking people, the Gogo being the 

dominant tribe. 

Chamwino District was established in July, 2007 and is one of the 134 councils in 

Tanzania. It lies on the central plateau of Tanzania. The district has five divisions, 

thirty two wards and seventy seven (77) villages. The district is among 13 districts 

which are under SFP in the country.  
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Figure 2:  Map for Chamwino District Council 

 
 

Source: Chamwino District Council 
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3.4   Population  

 The population for this study comprised of parents, teachers, Village Executive 

Officers (VEOs), school committee members and pupils in Chamwino District. The 

parents deserved to constitute the study population because they have vital 

importance in the contribution of the school feeding programme. Teachers were 

important in the study due to their role play in day to day school activities where by 

pupils were part of the study population because they are targeted group of the 

concern feeding programme. Ndungulu (2007) stated that a population is a group of 

individuals who have one or more characteristics in common that are of interest to the 

researcher. 

 

3.5   Sample and Sampling Techniques 

Purposeful sampling strategy was used to select respondents in this study where 

multiple cases were selected at random from an accessible population (Gall & Gall, 

2005). Determining adequate sample size in qualitative research is ultimately a matter 

of judgment and experience in evaluating the quality of the information collected 

against the uses to which it will be put, the particular research method and purposive 

sampling strategy employed and research product intended (Sandelowski, 1995).  

With this type of sampling techniques the sample is handpicked for the research. The 

researcher knew something about the specific people or event and deliberately 

selected four (4) head teachers, six (6) teachers, fourteen (14) parents, eight (8) 

pupils, four Village Executive Officer (VEOs) and four (4) school committee 

members and make a total of 40 participants. They are seen as instances that were 

likely to produce the most valuable data concerned school-community partnerships in 

the implementation of SFP in Tanzania, a case of Chamwino District Council. 
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Through consultation with teachers, arrangements were made to invite parents to 

participate in the interview. 

There are however, some sound theoretical reasons why this type of sampling 

technique was used in this study. Dane (1990) points out that, the advantage of 

purposive sampling is to allow the researchers to have good grounds in what they 

believe will be critical for research. It permits the selection of respondents whose 

qualities or experience permits understanding or phenomena in question and therefore 

valuable. This was the strength of purposive sampling; one justification for using 

purposive sampling is that it stems from the idea that research process is one of 

“discovery” rather than testing hypotheses. In short, purposive sampling is also 

known as judgment sample. This approach was useful in this study where it was 

necessary to include a very small number of units in the sample. 

 

Table 1: Composition of Respondents  

Category Male Female Total 

 Head teachers 2 2 4 

Teachers 3 3 6 

Parents 7 7 14 

Pupils 4 4 8 

Local 

leaders(VEOs) 

2 2 4 

School 

committee 

members 

2 2 4 

Source: Field Data, 2012  
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3.6 Data Collection Methods and Instruments 

The following methods were employed in order to gather adequate data about the 

study: These included documentary review, interview and Focus Group Discussion 

(FGD).  The advantage of using a combination of methods is to make the data more 

valid and reliable. 

  

(i)  Interview 

A semi-structured interview was used to collect information from the teachers, 

parents, pupils, VEOs and school committee members. This is the interview where 

the investigator attempts to focus the discussion on the actual effects of a given 

experience to which respondents have been exposed. The interview was focused on 

the subjective experiences of the respondents; i.e his/her attitudes and emotional 

responses regarding the situation under study. Semi-structure interview permits the 

interviewer to obtain details of personal reaction; specific emotions and the like 

(Hyman, 1951). Under it, the interviewer has the freedom to decide the manner and 

sequence in which the questions would be asked and has also the freedom to explore 

reasons and motives (Kothari, 2004). 

At the village level, the interview schedules were used to gather data from the 

parents, VEOs and the school committee members. The inclusion of these sample 

categories helped the researcher to collect information on; the introduction of SFP, 

specific partnership activities, perception of key stakeholders on the contribution of 

the SFP to overall school achievement and challenges in the implementation of SFP. 

At the school level, the first sample category was primary school teachers. The 

primary school teachers were asked to provide information on; primary school-

community involvement, how do themselves implement SFP, perception of the 
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progamme contribution and the challenges in the implementation of SFP. The second 

category was of pupils. This was asked to provide information on;  the perceptions on 

SFP, primary school-parents involvement, how do themselves involve and challenges 

in the implementation of SFP. 

All interviews were conducted in Kiswahili and used a tape recorder to record all the 

information to avoid distractions during the interview session. Whenever happened 

failure in recording, the researcher requested the participants to be patient as he/she 

took notes. The length of the interview sessions for all sample categories ranged 

between 15 to 30 minutes but it depended on issues that emerged.  

 

 (ii) Direct Observation  

The observation method was used to learn existence and status of various items 

related to the programme. An observation checklist was prepared and it was obtrusive 

observation. The checklist comprised of SFP items such as stores, kitchens, dinning 

rooms, utensils, water availability for washing hands and source of energy.  

 

(iii) Documentary Review 

Documentary review utilizes information from the documents. According to 

Denscombe (2003), documentary review includes books, records, government’s 

publications and official statistics. The documentary review was used to complement 

the evidence from other sources. Yin (1994) noted that, there is a need to pay 

attention to relevant documents because it would be hard to conceive anything 

approaching an ethnographic account without some attention to documentary 

materials in use. His views are supported by Hammersley and Atkinson (1995), 

Denscombe and Lincolin (1994) who assert that documentary review has an 
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advantage of providing vast amount of information; it is cost effective and it provides 

data that are permanent and available in a form that may be checked by others. One 

of the limitations of documentary review, particularly secondary sources, is that it 

relies more on something that has been produced for the purpose of others than that 

of the study. 

 

(iv) Focus Group Discussion (FGD) 

The study adopted Focus Group Discussion (FGD) technique. It is a discussion based 

on the interview in which multiple research participants simultaneously produce data 

with a small group of people on a specific topic (Patton, 1990). The method was used 

because it was compatible with real communication system in natural setting. 

Moreover, Ngwano (2010) asserts that FGD promotes interaction among the 

participants that stimulate them to air their feelings, perception and believes that they 

would not express if interviewed individually.  The discussion was initiated to gather 

information about the introduction of SFP, perception on the contribution of the 

programme, specific partnership activities and the challenges facing implementation 

of SFP. 

The researcher conducted FGDs which were composed of 6 individuals in group who 

shared certain characteristic which was relevant for the study. Three FGDs of 

teachers, pupils and parents were interviewed.  The researcher noted points provided 

by his/her respondents from four selected primary schools. 
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3.7 Data Processing, Analysis and Presentation  

The data analysis was done both qualitatively and quantitatively. The data collected 

from interviews, direct observation, FGD and documentary review were subjected to 

thematic analysis, which was carried out by designed detailed descriptions of the case 

study and using coding to put themes into categories (Miles & Hubberman, 1994). 

Thus, data collected from parents, teachers and pupils were coded, analysed by SPSS 

where quantitative parameters were generated and categorized according to the 

research objectives and questions. Then, the data were tabulated and the frequencies 

and responses were calculated as percentages. Some of the respondents’ views and 

opinions were presented as quotations. These were then interpreted to reveal school-

community partnership in the implementation of school feeding programme. The data 

from the documentary review and observation were subjected to quantitative analysis 

using Microsoft excel and qualitative analysis respectively.  

 

3.8 Validity and Reliability of Research  

To achieve validity, triangulation methods (methods triangulation, triangulation of 

sources, analyst triangulation & perspective triangulation) were employed in the 

study. In this study, semi-structured interview, documentary analysis, FGD and direct 

observation were triangulated. Collecting rich data as possible using direct 

observation check-list and asking questions for justification and clarification from 

respondents will provide the researcher with very rich data; the flexibility semi-

structured interviews will also yield data. Moreover, the use of back translation, the 

interview schedule which were initially in English were translated into Kiswahili for 

easy understanding and communication with participants will validate data 

instruments (Ezzy, 2002; Auerbach & Silverstein, 2003; Patton, 2002)   
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 It ensures that the instruments generate similar data when used by independent 

researchers. In qualitative research, an instrument to yield similar results over time is 

too difficult (Ezzy, 2002). Reliability, like validity, depends on how transparent the 

narrative is (Silverman, 1993). Therefore, the researcher made logical inferences 

from data, being accurate and minimising researcher bias or subjectivity.    Reliability 

refers to the ability to repeat the research and find the same results. Grinnell (1993) 

observes that reliability measures the degree of accuracy in the measurements that an 

instrument provides.                                      
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Table 2: Data Collection Instruments, Informants, Type of Data and Analysis. 

Instruments Informant 

category 

Data Analysis 

Semi-

structured 

interview 

schedule 

 Parents 

 Teachers 

 Pupils 

 VEOs 

 School 

committee 

members 

 Introduction of SFP 

in their respective 

schools 

 Specific partnerships 

activities in the 

implementation of 

SFP 

 Perception of key 

stakeholder on the 

contribution of SFP 

to overall school 

achievement 

 Challenges in the 

implementation of 

SFP 

 Opinions and view 

 Thematic 

analysis 

(detailed 

descriptions of 

the case study by 

using coding to 

put theme into 

categories). 

 Views and 

opinions will be 

presented as 

quotations 

 Using SPSS 

Direct 

observation 

 

 

Status of 

existence SFP 

items such as 

stores, kitchen, 

dinning rooms, 

pit hall and 

source of water 

 Quantitative data 

analysis(Tabulati

on and 

calculation of 

numbers of 

frequencies and 

percentages will 

be carried out 

manually 

Documentar

y review 

 Daily school 

feeding 

record. 

 Minutes of 

school 

committee 

 Store ledger 

 Information 

regarding school-

community 

partnership 

 Thematic 

analysis 

(detailed 

descriptions of 

the case study by 

using coding to 

put theme into 

categories). 

  Using Excel  

Focus Group 

Discussion 

(FGD) 

 Parents 

 Teachers 

 Introduction of SFP 

in their respective 

schools 

 Specific partnerships 

activities in the 

implementation of 

SFP 

 Perception of key 

stakeholder on the 

contribution of SFP 

to overall school 

achievement 

 Challenges in the 

implementation of 

SFP 

 Opinions and view 

 Thematic 

analysis 

(detailed 

descriptions of 

the case study by 

using coding to 

put theme into 

categories). 

 Views and 

opinions will be 

presented as 

quotations 
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3.9 Ethical Issues 

In order to ensure that ethical issues were observed during data collection, the study 

was confined by human right (right to privacy and protection). Thus, relevant rules 

and regulations were adhered to when collecting the data in the field. 

Confidentiality: During the study, the relevant respondents were informed on the 

purpose of the study. All attentions were observed and respected regarding their right 

to privacy, protection from any harm resulted from the information given out in the 

field. Assurance was granted of no other use of the information given apart from the 

study purpose. Furthermore,  in relation to ethical and confidentiality in research, the 

researcher had the responsibility of ensuring that information about the subjects and 

their responses remain confidential and that they are used for no purposes other than 

the research for which it was intended (Mason & Bramble, 1997).  

Research clearance letters: All important procedures for undertaking this research 

were observed. The research clearance letters were obtained from the office of the 

Director of Postgraduate Studies of the University of Dodoma and from Chamwino 

District Executive Director. 

 

3. 10  Researcher as an Instrument  

 This study adopted qualitative approach. In Qualitative, approach subjectivity in the 

process of interpretation of the findings is inescapable.   The researchers’ act of 

focusing on themselves as constructors and interpreters of the social reality that they 

study (Gall et al. 2005) This will help the person who reads the research to develop 

clear insight into what could have shaped the interpretation process and then be able 

to judge about the genuineness of the interpretations and the conclusions drawn. 
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 I am a Tanzanian male, born in Hai, Kilimanjaro Region in 23
rd

, March, 1972. I sent 

to primary school by father and that was in 1981 at Haraa Primary school and my 

highest level of education is Bachelor of Education major in Physical Education 

Sport & Culture pursued at the University of Dar es Salaam in 2002 to 2006. 

 When was at primary school, we used to eat food at the school prepared at school. 

This made me to study very well because I was able to concentrate in learning at all 

the time. After my primary school education, I joined secondary education that was 

from 1989 to 1992. After there, I joined Korogwe Teachers College where I pursued 

my teaching certificate (Grade IIIA).  After completed my Grade A teaching 

profession I was posted to Singida Rural District Council as a grade A teacher in 

1996. My expectation was to see the learning environment looked the same as where 

I studied primary school, but unfortunately the situation was quite different. 

Pupils were not getting food at school and there were no any effort to ensure that at 

least they drink porridge during the morning. Pupils does not enjoy learning and most 

of time they came to school irregularly , lack of concentration in class and later lead 

to poor academic performance. It is at this where I realize that feeding programme 

has crucial important in learning processes. 

More and more I come to understand that education is for life, and that physical 

health is essential to full mental and moral development and effective living. The 

establishment of physical health of children is most important part of education. To a 

very large extent this must depend on right habit of eating. Children must have food 

in proper quantities and of the right kind and must eat in the right way at right time. 

This historical background is seen as underlying the researcher’s point of view of the 

school-community partnership in the implementation of primary school feeding in 
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Tanzania. Therefore, the researchers’ interpretations are more credible if they 

demonstrate reflexivity. 

 

 3.11 Chapter Summary  

This chapter focused on the methodological issues of the study. It opened-up with an 

introduction in which the main sections of the chapter were listed. These included: 

research design, area of the study, research approach, researcher as instrument and 

participants. Others were: sample and sampling technique, methods of collecting 

data, validity and reliability issues, ethical issues and data management and analyses. 
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CHAPTER FOUR 

RESULTS PRESENTATION AND DISCUSSION 

4.1 Introduction 

This chapter presents and discusses the findings on assessing the school-community 

partnerships in the implementation of SFP in Chamwino District. The discussion is 

centered on the profile of respondents interviewed, introduction and rationales for 

establishing the SFP, areas of participation between the school and the community, 

key stakeholders’ perceptions on the contribution of SFP programme and challenges 

that SFP faces. The study also compares the findings with other scholar’s findings to 

ensure that consistency of implications is observed. 

 

4.2 Characteristics of Informants  

Table 3 summarizes the characteristics of informants in the study. This sample 

category varied much in its characters. The occupations and the number of 

informants in brackets were as follows: peasants (10), business men/women (1), 

entrepreneur (1), pupils (8), head teachers (4) and VEOs (4). The educational level 

and the numbers of informants in the brackets were as follows: standard seven (17), 

standard six (4) and form IV (7). The marital statuses of the informants in brackets 

were as follows: single (9), married (17) and widow (2).  The mean age was 33 while 

the age range was 38. 

 

4.3 Villages and Schools Visited  

This study visited Mkapa (n=10), Buigiri misheni (n=6), Chamwino (n=6) and 

Kambarage (n=6) schools (see table 3). 
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Table 3: Characteristics of Respondents  

Parameter  Frequency(n=28) Percent   (%) 

Sex   

Male 16 57.1 

Female 12 42.9 

Total 28 100.0 

Marital Status    

Single 9 32.1 

Married 17 60.7 

Widowed 2 7.1 

Total 28 100.0 

Education level    

STD VII 17 60.7 

Form IV 7 21.4 

STD VI 4 17.9 

Total  28 100.0 

School    

Mkapa 10 25.4 

Buigiri misheni 6 21.4 

Chamwino 6 21.4 

Kambarage 6 21.4 

Total 28 100.0 

Position     

Farmer 10 35.7 

Business 1 3.6 

Entrepreneur 1 3.6 

Pupil 8 28.6 

Head Teacher 4 14.3 

VEO 4 14.3 

Total 28 100.0 

Source: Field Data, 2012 
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Table 4: Main Themes and Sub-themes of the Study Findings 

S/N Main Themes Sub-Themes 

1 Introduction and 

reasons for 

introducing SFP 

 Major players in SFP and   

reasons for major players in 

SFP. 

 

2 Implementation 

of SFP within the 

school-

community 

partnerships 

framework 

 Rationale for school-   

community partnerships in 

SFP 

 Mechanisms employed in the 

implementation of SFP. 

. 

3 Key 

stakeholders’ 

perceptions on 

the contribution 

of SFPs  

   Overall perceptions of 

stakeholders’ on the contribution 

of SFP programmes 

4 

 

Challenges 

facing school-

community 

partnerships 

 Means of overcoming 

challenges facing school-

community partnerships 

 

Source: Researcher findings, 2012 

4.4 Introduction and Reasons for Introducing SFP 

This study wanted to identify the rationales for establishing SFP. The interviews and 

Focused Group discussions were conducted to elicit information related to this issue. 

The results of the interview indicated that, about 24 (85%) said that, the nature of the 

programme introduced was top-down approach and they were involved through 

public meeting. The progamme was introduced as an intervention programme where 

about 4(14.8%) of respondents reported that the SFP was a result of poor students 
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attendance, 10(37%) of respondents said that the SFP was due to poor performance 

of students and about 13(48.1%) of respondents reported that the SFP was due to 

government and donor influence. The study provides a lesson that the introduction of 

SFP was much influenced by a number of factors. First, there had been school drop 

out and poor attendance among the students. This has been aggravated by poor 

household income, low education awareness and hunger at household level. Second , 

most of primary schools poor performance have been reported to be a result of low  

awareness among parents on the importance of education, students getting engaged in 

illegal and informal business as a source of income and lack of concentration among 

students who come from households that face food insecurity. 

 

4.4.1 Major Players in SFP  and Reasons for Major Players 

 

The SFP initiatives were made possible by different actors. This study among other 

objectives, wanted to come up with major actors who in one way or the other had 

more influence on the SFP. The findings show that about 3(15%)  informants 

mentioned donors, 7(35%) informants  mentioned community support, 6(30%) of 

them mentioned the government and about 4(20%) mentioned school committee 

members. This study realized that the initiatives to have SFP were due to contribution 

of many actors. All these actors had different role to play. For instance, the donors 

were much responsible to provide funds, while the community was responsible to 

provide labour, cooks, the guards and supervisors. On the other hand, the government 

was responsible to provide directives and funds on how to administer the SFP (see 

table 6). One of the respondents from the FGD was noted to say 
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“SFP should be our collective responsibility. It is not wise to let the donor 

           do each and every thing. This kills the sense of partnerships and ownership. 

          I advise the community to play actively in making this program active  

           and sustainable”. 

 

Discussion 

 These findings have been supported by a study by WFP (1995 &1996) where in 

Pakistan; a program provides an income transfer in the form of one or two tins of oil 

to families whose girls attend school for 20 days per month. In its pilot phase the oil 

incentive program demonstrated that it could make a significant contribution to full 

attendance. In participating, schools enrollment improved by 76% compared to 14% 

in the province overall. Attendance increased from 73% to 95% among participants. 

The program also claims to put additional food into the hands of mothers and to serve 

as a contact between mothers and teachers on distribution days. 

 In addition, a recent evaluation of an on-going school feeding program in Burkina 

Faso found that school canteens were associated with increased school enrollment, 

regular attendance, consistently lower repeater rates, lower dropout rates in 

disadvantaged provinces, and higher success rates on national exams, especially 

among girls (Moore, 1994). 
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Table 5: Reasons for Introducing SFP: Multiple Response 

 Rationales  N=28 Percent 

Poor attendance of 

students 
5 17.8% 

  

Poor performance of 

students 

10 35.70% 

  

 Government  and donor 

initiatives 

13 46.5% 

Total 28 100.0% 

Source: Field data, 2012 

 

The findings from the focused group discussion revealed that about 4(70%) panel 

members had the same opinions that the SFP was due to poor performance in primary 

schools, low attendance and high drop out. This was due to having food insecurity in 

most households where pupils could not get right meals at the right time. One of the 

panel members pointed out that  

           „‟This program has been so beneficial to our students. Nowadays,  

            they concentrate on  their studies, they never roam around and  they  

            even like to go to school without force. I acknowledge the contribution 

          of WFP and the government for the initiatives undertaken to bring this 

            programme in our community.‟‟ 

 

 

These findings were also supported by the study by WFP (1993) which reveals that 

schools that depend on the community to organize and implement SFPs offer certain 

advantages. These advantages include: increasing the contact, and hence 

communication, between parents and teachers, officials and others; giving parents the 

opportunity to become more aware of what goes on at schools; and serving to raise 

the value of education/the school for parents and the whole community. For example, 
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school canteens are viewed as an important feature of education policy in Morocco. 

Since 1978, WFP and the government have supported school feeding. The programs 

have strong government and community support and are viewed as part of a 

necessary package of inputs for improving education. The feeding program is 

credited with helping to maintain high enrollment and attendance and encouraging 

community participation in education. The school cooperatives support the school 

canteens and parent associations assist with the transportation of food aid. 

 

Table 6: Major Players in SFP 

 Actors  N=20 Percent 

Donors 3 15.0% 

  

The community 
7 35.0% 

  

The government 
6 30.0% 

  

School committee 

members 

4 20.0% 

Total 20 100.0% 

Source: Field Data, 2012 
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Table 7: Reasons for Major Players in SFP 

 Reasons  Responses (n=28) 

 Donor provides money to 

buy food for the programme 

 

4 (14.2%) 

  

The government  distributes 

food to schools 

 

5 (17.9%) 

  

The community pays the 

cooks ,the guard and 

supervisors  

 

19 (67.9%) 

Total 28 (100.0%) 

Source: Field Data, 2012  
 

 

4.5 Implementation of SFP within the School-Community Partnerships 

 

This study wanted to identify areas through which the community used to participate 

and get informed on the SFP. Both interviews and focused group discussions were 

conducted in order to obtain reliable data. The findings of interview in table 8 show 

that about 16(57.1)  respondents mentioned labour as a common means to get 

involved in the SFP, 10(35.7%) respondents mentioned that they get involved in the 

program through financing. And 2(7%) respondents mentioned that they get involved 

through contributing food. This study implied that the most means through which 

community members get involved in the SFP is through giving labour, and 

contributing financially for paying the milling cost, guards and cooks. (See table 8). 
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4.5.1 Rationale for School-Community Partnerships in SFP 

In addition to the above areas for the partnerships in SFP, this study went further to 

investigate the rationales for partnerships. The results in table 9 show that 15(37.5%) 

respondents mentioned that the SFP was initiated to improve attendance, 13(32.5%) 

of them said that, the SFP was designed to improve performance and about 12(30%) 

of them said that the SFP was designed to reduce drop out. Therefore, the aim of the 

SFP had been centered on three pillars namely to increase attendance since most of 

children come from poor families where they take only one meal per day and 

sometimes they do not take meal in a day, secondly, the SFP was due to the fact that, 

the performance of students had been poor before the program. This was due to 

having food insecurity of which made attendance to be poor and even students could 

not concentrate much in the class. Lastly, having school feeding program was useful 

in the learning process, since student decision to quit declined significantly with the 

provision of meals at school. 

 

4.5.2 Mechanism Employed in the Implementation of SFP  

This study examined the mechanism employed by the school and the community in 

the implementation of SFP. The aim of this question was to examine the degree of 

awareness among beneficiaries on the implementation of SFP.  Table 10 shows a 

number of mechanisms used by the school to implement SFP. These include 

receiving the food from WFP, distributing the food, ensuring food is spent 

accordingly and keeping records of food consumption. 
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Discussion 

These findings concur with Lawuo (1977)  who argues that  community participation 

as self-help in Kilimanjaro where chagga lives, the concept of people engaging on 

self-help projects were ready established. The abilty to engage in community 

participation activities were reflected on community plans. This was early 1929s, 

when  the different resources were contributed by the community. Also, Makombe 

(1992)  says that  sources of revenue to rely on community support were encouraged 

through public sensitization and mobilization. The study in Mufindi Education Trust 

indicates that the sources of revenue were community contribution through crop levy, 

self reliance, school fees, interest on bank deposits and local assistance from the 

influencial  people. 

On the other hand, Odonokor (2002) says that with education develop centers in 

Ghana districts, officials have begun to educate communities on how education is a 

shared responsibility in financial supports, recurrent costs of fuel, travel and 

workshop costs. Ngwano (2010) comments that community financing of schools in 

Zambia since the late 1970s has been in the form of contribution of cash, materials 

and labor by local communities. The community is ready to support accommodation 

for pupils while the  hostels are built with private contributions, used in other ways 

like paying teachers rent. It shows that community members contribute a lot in 

financing self-help projects for their progress. They participate both in providing 

labor and finance. 
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Table 8: Partnerships in SFP 

  Ways  Frequency Percent 

Labour   
16 57.1% 

  

Financing  
10 35.7% 

Food  
2 7% 

Total 28 100.0 

Source: Field Data, 2012 

 

These findings were also related to those of Moock` and Leslie (1986) who comment 

that children in poor health start school later in life or not at all. A study in Nepal 

found that the probability of attending school was 5% for stunted children versus 

27% for children of normal nutritional status. Also, in Ghana malnourished, children 

entered school at a later age and completed fewer years of school than better 

nourished children (Glewwe and Jacoby, 1994). On the other hand, the number of 

days that a child attends school is related to cognition and performance (Ceci, 1995; 

Jacoby, Cueto and Pollitt, n.d.). The SFPs is one of several interventions that can 

address some of the nutrition and health problems of school-age children. The SFPs, 

and other school-based nutrition and health programs, can also motivate parents to 

enroll their children in school and to see that they attend regularly. The experience 

shows that properly designed and effectively implemented SFPs can have significant 

impact on children as follows: Firstly, alleviate short-term hunger in malnourished or 

otherwise well-nourished school children. This helps to increase the attention and 

concentration of students producing gains in cognitive function and learning.  
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Secondly, it motivates parents to enroll their children in school and have them attend 

regularly. When programs effectively reduce absenteeism and increase the duration 

of schooling, educational outcomes (performance, dropout, and repetition) improve.  

Thirdly, it addresses specific micronutrient deficiencies in school-age children. Most 

important of these are iodine and iron, which directly affect cognition. Meeting the 

iron and iodine needs of school-age children can translate into better school 

performance.  

Fourthly, it increases community involvement in schools, particularly where 

programs depend on the community to prepare and serve meals to children. The 

schools with their communities behind them are more effective than schools with less 

community involvement (Pollitt, Jacoby and Cue to, 1995) positive effect on rates of 

enrollment and attendance. 
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Table 9: Rationales for    School – Community Paternership in SFP  

Rationales 

 

Responses (N=40) Percent 

Improve attendance 15 37.5% 

Improve Performance 13 32.5% 

Reduce dropout 12 30.0% 

Total 40 100.0% 

Source: Field Data, 2012 

 

Table 10: Mechanism employed b y the schools in SFP implementation 

Mechanism  

Response 

(N=16)  Percent 

Keeping  the food in a safe environment 2 12.5% 

Distributing  the food equally among students 2 12.5% 

Ensuring  food is spent as directed by the donors 4 25.0% 

Keeping  records of food consumption 4 25.0% 

Receiving  food from WFP 4 25.0% 

Total 16 100.0% 

Source: Field Data, 2012 

  

 

About 4(60%) of respondents from the FGD was noted to comment on the 

implementation of SFP. The panel members pointed out that in some schools, the 

implementation has been going smoothly and the community members get informed 

on all procedures related to SFP. There are announcements on notice board on the 

amount of food brought by WFP. This is useful in terms of making the partnership 

sustainable and the program itself long living. 
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4.6 Key Stakeholders’ Perceptions on the Contribution of SFP Programme 

4.6.1 Overall Perceptions of Stakeholders on the Contribution of SFP 

Programme 

This question wanted to explore stockholder’ perception on the contribution of 

programmes to overall school achievement. The findings of interview in table 11 

showed that 16 (57%) informants said that, community has negative attitudes on the 

contribution of programmes while 12 (43%) said that community has positive 

attitudes.  

 

Discussion  

This positive perception could be attributed to some possible reasons. It could be 

because of having food insecurity in most of households where pupils could not get 

right meals at the right time. It could also be the understanding of the community on 

the benefit of SFPs to their children and they are aware that, the contribution of the 

programmes is part and parcel of their responsibility to their children achievement. In 

addition to that, it could be local leader’s sensitization and mobilization on the role of 

the community on contribution to various programmes for the overall achievement of 

their school. This can be supported by Makombe (1992) who says that sources of 

revenues to rely on community support were encouraged through public sensitization 

and mobilization. Other reason  could be SFP enables the community to continue 

with their responsibility during the afternoon because they believed that children are 

getting food at school. 

However, 16 (57%) informants said that, stakeholders have negative perception on 

the contribution of the programmes. It could be the nature of the programmes 

introduction. Top-down approach as the manner through which the programmes were 
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introduced, the community believed that it is the role of the government and donors 

to contribute everything and they are not concern. It could also be lack of community 

sensitization and mobilization that could be done by their leaders through public 

meetings. Moreover, it could be the issue of economic status. The poor household 

income may lead the community to have negative attitudes   on the contribution of 

programmes (See table 11) 

 

 

Table 11: Overall Perceptions of Stakeholders on the Contribution of 

Programmes to School Achievement 

 

Question Category Negative Positive Total 

Respondent’s 

perceptions on 

the contributions 

of programmes 

Head 

teachers 

3(75%) 1(25%) 4(100%) 

Parents 2(37.5%) 6(62.5%) 8(100%) 

Pupils 5(62.5% 3(37.5%) 8(100%) 

School 

committee 

members 

2(50%) 2(50%) 4(100%) 

VEOs 3(75%) 1(25%) 4(100%) 

Total 16(57%) 12(43%) 28(100%) 

Source: Field Data, 2012 

 

 

4.7 Challenges Facing School-Community Partnerships   

The study wanted to know the partnership existing in the implementation of SFP. In 

the course of analysis, the study came up with the following challenges. About 

5(12.5%) informants mentioned water shortage as one of the key challenges, 

22(55%) mentioned parents delay to contribute, 2(5%) of them said that there is no 
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water storage facilities, 7 (17.5%) of them mentioned lack of education among 

community members, 2(5%) mentioned the pupils are not getting enough food and 

2(5%) of them said that sometimes food received is expired.  

 

4.7.1 Means of Overcoming Challenges Facing School-Community Partnerships  

This study has come up with some measures as proposed by respondents. The aim of 

this was to identify indigenous knowledge on how to deal and make the SFP 

sustainable. The study found out that 13 (86.6%) informants proposed the use of 

education to community members, 2(13.4%) of them mentioned that parents should 

be encouraged to increase contribution. This study implies that community members 

particularly parents with school children should be educated on the importance of 

school feeding program. This should go hand in hand with designing legal 

enforcement such as penalty for parents who delay to contribute (see table 11). 

 

Discussion 

This study revealed that most of the problems facing the SFP included water shortage 

since most of the village areas do not have access to safe and clean water. This 

hinders the provision and preparation of meal for students. In addition, students take 

much time to search for water; this in turn reduces their time for classes. The second 

challenge mentioned was having food that was expired. This was reported to have 

negative effects on the student’s health as it could be among administrative 

challenges. However, socio- economic challenges could be the reasons behind of 

parents delaying to contribute on time because they depend much on agriculture as 

their main source of income. Parents harvest their crops once a year and as they are 

required to contribute at particular time, they are not in good position to do so. It 
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could also be the issue of social challenges that, lack of education among the 

community members lead to low motivation on the contribution of the programmes 

(See table 12). 

 

 

Table 12: Challenges of SFP Implementation 

 

  Challenges Responses (n=40) Percent 

Water shortage 5 12.5% 

  

Delay of some parents to 

contribute on time 

22 53.7% 

  

Inadequate water storage 

facilities 

2 5% 

  

students are not getting 

enough food 

2 5% 

  

Lack of education among 

community members 

7 17.5% 

  

Receiving expired food 

from donors 

2 5% 

Total 40 100.0% 

Source: Field Data, 2012 

 

 

In addition to the above results, the researcher conducted observational study to 

identify school feeding facilities that were available and those lacking. The study 

found out that the schools had enough pit latrines (86) compared to the demand of 

114 pit latrines. The schools had no problems with cooks but the pay for the cooks 
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was questionable and one of the cooks mentioned that the salary received was not 

enough and thus they could leave the job. The dinning hall seemed to be a big 

problem for most schools. This is because, in most cases students tended to eat under 

the trees of which it is risky for their health. It becomes difficult during rain seasons.  

 

Figure 3:  Pupils Eating Under a Tree 
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            Source: Field Data, 2012 
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Figure 4:  A Kitchen in Primary School Buigiri Misheni  

 
Source: Field Data, 2012 

 

 

Figure 5: A store in Primary School Kambarage 

 
Source: Field Data, 2012 
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Table 13: Measures of SFP Implementation 

 Measures Responses Percent 

Education should be provided to the 

community on the program 13 86.0% 

  

Parents to increase contributions 2 13.4% 

Total 
15 100.0% 

 Source: Field Data, 2012 

 

4.8 Study Assumptions versus Study Findings. 

This section intends to delineate research findings against the four study assumptions 

that were developed by the researcher in this study. It explains if the study findings 

have been in line with the study assumptions. 

Assumption 1:  It was assumed that, the key stakeholders had little or no 

participation in the existing school feeding programme during their introduction. 

The research shows that community sensitization and awareness in the participation 

in schools programmes have been enhanced enormously. During the introduction of 

school feeding programme, the key stakeholders were participated through public 

meeting. Therefore this study assumption has been in the line with the study findings. 

 

Assumption 2:  The community members‟ participation in the implementation of the 

existing SFP would be confined to contribution of physical labour and financial 

contribution. 
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This assumption has been in the line with study findings because the research 

revealed that, the communities were participated in physical labour activities such as 

construction of kitchen, stores and toilets facilities. It also participated in financial 

contribution for paying cooks, guards and buying of cooking facilities. 

Assumption 3:  The community members would have negative attitudes towards the 

contribution of the SFP because they were not sensitized.  

To some extent this study assumption has not in the line with the study findings. The 

research found that, about 57% of the informants said that the community had 

negative attitudes where about 43% of informants said that, the community had 

positive attitude 

Assumption 4: It was assumed that, there were cultural and socio economic 

challenges in the implementation of SFP under school-community partnerships. 

The study revealed that;  water shortage, delaying of parents contributions, receiving 

expired food and lack of education among  members of the community were key 

challenges in the implementation of school feeding programme. So in the light of 

these findings this assumption has some extent been in the line with the study 

findings. 

 

4.9 Chapter Summary 

This chapter started with an introduction in which the chapter contents were 

summarized. The chapter presented and discussed the findings on school-community 

partnerships in the implementation of SFP. It started with the discussion on the 

means of which the programme was introduced and reasons for introducing SFP. 

Then, the chapter progressed and discussed implementation of SFP under school-

community partnerships, perceptions of key stakeholders on the contribution of SFP 
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programme as well as challenges facing school-community partnership. The 

summing up statement in this chapter would be that, in a successful school-

community partnership, community involvement plays a major role in establishing 

and sustaining good school-community relation. 
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CHAPTER FIVE 

SUMMARY, CONCLUSIONS AND RECOMMENDATION 

5.1 Introduction  

The purpose of this chapter is to present the conclusions and recommendations of the 

study. The chapter concludes basing on the specific objectives designed. Finally, the 

chapter gives the areas that this study did not cover hence deem further research. 

 

5.2 Summary of major findings of the Study. 

This study wanted to explore school-community partnerships in the implementation 

of SFP. The interviews and Focused Group Discussions were conducted. The study 

provides a lesson that the introduction of SFP was top-down approach and much 

influenced by a number of factors. First, there had been school drop out and poor 

attendance among students. This has been aggravated by poor household income, low 

education awareness and hunger at household level. Second , most of primary school 

poor performances have been reported to be a result of low  awareness among parents 

on the importance of education, students get engaged in illegal and informal business 

as a source of income and lack of concentration among students who come from 

households that face food insecurity. 

The SFP initiatives were made possible by different actors. This study among other 

objectives, wanted to come up with major actors who in one way or the other had 

more influence on the SFP. The findings show that about 3(15%)  respondents 

mentioned donors, 7(35%)  respondents mentioned community support, 6(30%) of 

them mentioned the government and about 4(20%) respondents mentioned school 

committee members. This study realized that the initiatives to have SFP were due to 
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contribution of many actors. All these actors had different roles to play. For instance, 

the donors were much responsible to provide funds, while the community was 

responsible to provide labour, cooks, the guard and supervisors. On the other hand, 

the government was responsible to provide directives and funds on how to administer 

the SFP. 

This study wanted to identify the areas through which the community used to 

participate and get informed on the SFP. Both interviews and focused group 

discussions were conducted in order to obtain the authentic data. The findings 

through   interview show that about 16(57.1)  respondents mentioned labour as a 

common means to get involved in the SFP, 10(35.7%)  respondents mentioned that 

they get involved in the program through financing. Only 2(7%)  respondents 

mentioned that they get involved through contributing food. This study implied that 

the most means through which community members get involved in the SFP is 

through giving labour, and contributing financially for paying the milling cost, guards 

and cooks. 

In addition to the above areas for the paternership in SFP, this study went further to 

investigate the rationales for paternership. The results show that 15(37.5%) 

respondents mentioned that the SFP was initiated to improve attendance, 13(32.5%) 

of them said that, the SFP was designed to improve performance and about 12(30%) 

of them said that the SFP was designed to reduce drop out. Therefore, the aim of the 

SFP had been centered on the three pillars namely to increase attendance since most 

of children come from poor families where they take only one meal per day and 

sometimes they don’t take meal in a day, secondly, the SFP was due to the fact that, 

the performance of the students had been poor before the program. This was due to 

having food insecurity of which made attendance to be poor and even students could 
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not concentrate much in the class. Lastly, having school feeding program was useful 

in the learning process, since student decision to quit declined significantly with the 

provision of meal at school. 

This study examined the mechanism employed by the school and  community in the 

implementation of SFP. The aim of this question was to examine the degree of 

awareness among beneficiaries on the implementation of SFP.  Table 10 shows a 

number of mechanisms used by the school to implement SFP. These include 

receiving the food from WFP, distributing the food, ensuring food is spent 

accordingly and keeping records of food consumption. 

The study wanted to know the paternership existing in the implementation of SFP. In 

the course of analysis, the study came up with the following challenges. About 

5(12.2%)  respondents mentioned water shortage as one of the key challenges, 

22(53.7%) respondents mentioned parents delay to contribute, 2(4.9) of them 

reported  on the absence  water storage facilities, 7 (17.7%) of them mentioned lack 

of education among community members and 2(5%) of them said that sometimes 

food the  received is expired. This study shows that most of problems facing the SFP 

included water shortage since most of village areas do not have access to safe and 

clean water. This hinders the provision and preparation of meal for students. In 

addition, the students take much time to search for water; this in turn reduces their 

time for classes. The second challenge which was  also mentioned was having food 

that had already been expired. This was reported to have negative effects on the 

student’s health. 
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5.3 Conclusions 

Basing on the findings obtained from the field concerning the school-community 

partnerships in the implementation of SFP, the following conclusions can be made: 

 It was observed that, the nature of which the SFP was introduced was not 

supported very much by the informants although the programme has positive 

impacts to their children as indicated in table 5. The study reveals that,  the 

community could be involved from the initial stage of the programme. This 

could be the means of creating a sense of ownership of the intended 

programme and hence programme sustainability. 

 The study found that, there was a shared responsibility in the implementation 

of the programme under the school-community partnerships framework as 

shown in the table 8. The community is highly motivated and willing to 

involve it self in those shared activities but due to socio-economic challenges 

and lack of administrative and managerial skills the community failed to act 

on time. 

 The results of the study revealed that 16 (57.7%) informants showed negative 

attitudes towards programme contribution. These results are above the 

average. It could be the means or ways on which the programme was 

introduced. From these findings it can be concluded that introduction of any 

programme intended to improve students’ learning becomes successful if the 

community concerned is fully involved in that initiative. 

 Furthermore, the findings reveal that the impacts of social and economic 

challenges facing many communities make it increasingly important that 

schools play a part as essential community resources. They need to work with 

other agencies such as health, community services and charities that have 
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responsibility for supporting the same people as the school within the 

community.  

 

5.4 Recommendations of the Study 

In the light of the research findings and conclusion, two types of recommendations 

are confident; these are recommendations for implementations and recommendations 

for further studies. 

 

5.4.1 Recommendations for Implementations 

On the basis of the findings and conclusion of the study, some of the problems are 

human made and can be overcome by the policy makers, NGOs and administration to 

take action; mostly it is recommended as follows: 

 Proper planning: Any implementation of the programmes, planning has 

crucial importance. From all levels, that is from top to down, every step of 

introducing, implementation and evaluation should be well equipped and 

planned for proper execution of the programme 

 Sensitization of community: The community is not well informed that 

schools are for their own benefit. People must be educated on the importance 

of education in creating human capital. All local leaders should take position 

to educate the community on the benefits of education in their society for 

example; MPs, councillors and other education stakeholders. The increased 

community awareness resulted into higher participation in the implementation 

of programmes. This would help in creating a common understanding and 

awareness of the implementation processes regarding perceived problems. 
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 MOVET should ensure that SFP should be  stated and implemented in the 

national education policy 

 SFP needs to be reinforced in the whole process of school-community 

partnerships by village officials. 

 The role of government especially central government: This must be 

emphasized well to the community. In SFPs the major role was played by the 

community for example; construction of stores and kitchen. A big support is 

needed for the central government to support the construction of dinning halls 

and pit holes. The community leaders should also mobilize financial resources 

to ensure that, SFP financing is matched by community contribution as 

practiced elsewhere. 

 Capacity building: Training of the key implementers and key stakeholders at 

the initial stage of the programme is vital for effective implementation and 

realization of intended outcomes. 

 

5.4.2 Recommendations for Future Research 

This study concentrated on how community- school paternership could be made 

effective. The researcher recommends the following: 

 Further study should be undertaken to investigate the limitations or factors 

that hinder effective school-community partnerships in the implementation of 

SFP in various areas in Tanzania. Such study would really help in devising 

strategies for promoting community participation in the implementation of 

various programmes in their respective areas. 

 The current study has covered only four primary schools in Chamwino district 

council. Similar studies should be conducted in other districts in Dodoma 
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region and other regions to investigate the same issue for better 

generalization.  

 Other researches on school-community partnerships should be carried in other 

levels of education such as secondary education level. 
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APPENDICES 

APPENDIX I: Interview Guide for Head Teachers. 

You are kindly invited to participate in the interview about School-community 

Partnerships in the Implementation of School Feeding Programme. The focus in 

this interview session is to collect information at primary schools level that can help 

to create a sense of ownership among the community and hence programme 

sustainability. The main purpose of this study is to find a means on which a school 

and community work together in the implementation of SFP for overall school 

achievement. I assure you that the information received on this interview will be 

treated with the utmost of confidential. 

A: Background Information. 

Sex: (male/female)…………Educational level e.g. STD VII……………………..  

Occupation eg.teacher, farmer…………….Marital status…………Age………… 

School………………………….Date……………………… 

B: Questions: 

1. How was the SFP introduced in your school? And why? 

2. What is the role of your school in the implementation of SFP? 

3. Is there any partnership between the school and community in the 

implementation of SFP? If yes, how did these partnerships begin? And if no 

why? 

4. How does the community perceive the contribution of the SFP for overall 

school achievement? 

5. What are the challenges facing implementation of SFP? 

6. What should be done to overcome those challenges? 

7. What are your views/opinions for the sustainability of SFP?  

 

THANK VERY MUCH FOR YOUR COOPERATION 
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APPENDIX   II: Interview Guide for Village Executive Officers (VEOs) 

You are kindly invited to participate in the interview about School-community 

Partnerships in the Implementation of School Feeding Programme. The focus in 

this interview session is to collect information at primary schools level that can help 

to create a sense of ownership among the community and hence programme 

sustainability. The main purpose of this study is to find a means on which a school 

and community work together in the implementation of SFP for overall school 

achievement. I assure you that the information received on this interview will be 

treated with the utmost of confidential. 

A: Background Information. 

Sex: (male/female)…………Educational level e.g. STD VII……………………..  

Occupation eg.teacher, farmer…………….Marital status…………Age……… 

School………………    Village…………. 

…………….Date………………………… 

B: Questions 

1. How did the SFP begin? And why? 

2. Who were the major players in this event? 

3. How do you involve the community during the introduction of SFP? 

4. How does the community perceive the contribution of the SFP for overall 

school achievement? 

5. What do you think are the challenges in the implementation of SFP? 

6. What should be done to overcome those challenges? 

7. What are  your views/opinions for the sustainability of SFP? 

 

THANKS VERY MUCH FOR YOUR COOPERATION. 
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APPENDIX III: Interview Guide for Parents. 

You are kindly invited to participate in the interview about School-community 

Partnerships in the Implementation of School Feeding Programme. The focus in 

this interview session is to collect information at primary schools level that can help 

to create a sense of ownership among the community and hence programme 

sustainability. The main purpose of this study is to find a means on which a school 

and community work together in the implementation of SFP for overall school 

achievement. I assure you that the information received on this interview will be 

treated with the utmost of confidential. 

A: Background Information. 

Sex: (male/female)…………Educational level e.g. STD VII……………………..  

Occupation eg.teacher, farmer………….Marital status……………Age………… 

School………………    Village…………. 

…………….Date………………………… 

B: Questions 

1. How and why was SFP introduced?   

2. How did you involve during the introduction of SFP? 

3. What type of partnership activities have you been involving in the 

implementation of SFP? 

4. How does the community perceive the contribution of the SFP for overall 

school achievement? 

5. Do you think there are challenges in the implementation of SFP? 

6. What should be done to overcome those challenges? 

7. What are your views/opinions on the sustainability of this programme? 

 

THANK YOU VERY MUCH FOR YOUR COOPERATION. 
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APPENDIX IV: Interview Guide for Pupils. 

You are kindly invited to participate in the interview about School-community 

Partnerships in the Implementation of School Feeding Programme. The focus in 

this interview session is to collect information at primary schools level that can help 

to create a sense of ownership among the community and hence programme 

sustainability. The main purpose of this study is to find a means on which a school 

and community work together in the implementation of SFP for overall school 

achievement. I assure you that the information received on this interview will be 

treated with the utmost of confidential. 

 

A: Background Information. 

Sex: (male/female)…………Educational level e.g. STD VII……………………..  

Occupation eg.teacher, farmer………….Marital status…………Age…………… 

School………………    Village…………. 

…………….Date………………………… 

 

B: Questions 

1. Why and how was the SFP introduced in this school? 

2. How have your family/parents been involved during the introduction of the 

SFP? 

3. Do you think that the school-community partnerships are important for your 

success? Explain. 

4. How does the community perceive the contribution of the SFP for overall 

school achievement? 
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5. What kinds of partnership activities would you like your school to implement 

in SFP? 

6. What do you believe are the barriers that prevent the family/parents’ 

involvement in the implementation of SFP? 

7. What are your views/opinions for the programme sustainability? 

 

 

THANK YOU VERY MUCH FOR YOUR COOPERATION 

 

 

 

 

 



99 

 

APPENDIX   V: Interview Guide for School Committee Members 

You are kindly invited to participate in the interview about School-community 

Partnerships in the Implementation of School Feeding Programme. The focus in 

this interview session is to collect information at primary schools level that can help 

to create a sense of ownership among the community and hence programme 

sustainability. The main purpose of this study is to find a means on which a school 

and community work together in the implementation of SFP for overall school 

achievement. I assure you that the information received on this interview will be 

treated with the utmost of confidential. 

 

A: Background Information. 

Sex: (male/female)…………Educational level e.g. STD VII………………… 

Occupation eg.teacher, farmer…………….Marital status……Age………… 

School………………    Village………….……….Date………………………… 

B: Questions 

1. How did the SFP begin? And why? 

2. Who were the major players in this event? 

3. What are the specific activities do the community contribute to support SFP? 

4. How does the community perceive the contribution of the SFP for overall school 

achievement? 

5. What do you think are the challenges in the implementation of SFP? 

6. What should be done to overcome those challenges? 

7. What is your view/opinion for the sustainability of SFP? 

 

THANKS VERY MUCH FOR YOUR COOPERATION 
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APPENDIX   VI: Guide Questions for Focus Group Discussion (FGD) for 

Teachers 

You are kindly invited to participate in the interview about School-community 

Partnerships in the Implementation of School Feeding Programme. The focus in 

this interview session is to collect information at primary schools level that can help 

to create a sense of ownership among the community and hence programme 

sustainability. The main purpose of this study is to find a means on which a school 

and community work together in the implementation of SFP for overall school 

achievement. I assure you that the information received on this interview will be 

treated with the utmost of confidential 

 

Questions: 

1. How was the SFP introduced in your school? And why? 

2. How do you participate in the implementation of SFP? 

3. How does the community perceive the contribution of the SFP for overall 

school achievement? 

4. What are the challenges facing you and other members in the implementation 

of SFP? 

5. What is your suggestion for better implementation of SFP? 

 

 

THANKS VERY MUCH FOR YOUR COOPERATION 
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APPENDIX   VII: Guide Questions for Focus Group Discussion (FGD) for 

Parents 

You are kindly invited to participate in the interview about School-community 

Partnerships in the Implementation of School Feeding Programme. The focus in 

this interview session is to collect information at primary schools level that can help 

to create a sense of ownership among the community and hence programme 

sustainability. The main purpose of this study is to  find a means on which a school 

and community work together in the implementation of SFP for overall school 

achievement. I assure you that the information received on this interview will be 

treated with the utmost of confidential 

 

Questions. 

1. How and why was the SFP introduced?  

2. What type of partnerships activities have you been involving in the 

implementation of SFP? 

3. How does the community perceive the contribution of the SFP for overall 

school achievement? 

4. What are the challenges facing you and other members in the implementation 

of SFP? 

5. What are your suggestions for better implementation SFP? 

 

 

 

THANKS VERY MUCH FOR YOUR COOPERATION 
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APPENDIX VIII: Observation Check List. 

 

This instrument aims at observing the existence and status of available SFP 

facilities/items which were contributed by the community and other stakeholders in 

the district. 

Physical 

building/facility 

Observation 

Demand Available Deficit 

Kitchen    

Store    

Dinning halls    

Utensils    

Pit holes    

Source of power    

Cooks    

 

 

 


