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ABSTRACT 

This study assessed the pedagogical strategies for teaching English at the ordinary 

secondary level at Kasulu District in Tanzania. The study was conducted in six 

community secondary schools of Kasulu District, involving 3 zonal quality assurers, 

1 diploma English tutor and 12 secondary teachers of English. The study used 

phenomenological design to assess lived experience of teaching English. Socio-

cultural Theory was employed in the study to attain the intended objectives and 

provide the necessary direction of the study. Furthermore, the study used qualitative 

research approach to generate data for the study through interviews, and 

observations along with the documentary review. 

The results of this study suggest that teaching English subject using a proper 

selection of pedagogical strategies can improve English subject performance among 

students in community secondary schools. Questions and answers, role-play, 

storytelling, oral presentation, reading, direct instruction, reciprocal teaching, 

Socratic seminar, demonstration, group discussion, debate, guest speaker, lecture, 

reading and writing across the curriculum, document-based questions and gallery 

walk were reported as strategies used by teachers to help students understanding 

form four English topics. However, this study revealed that most of the English 

teachers use traditional, or both traditional and modern strategies of teaching. 

Generally, it was concluded that the use of modern pedagogical strategies in the 

whole process of teaching and learning accelerate best performance in English 

subject.  
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CHAPTER ONE 

THE PROBLEM AND ITS CONTEXT 

1.1 Introduction 

Thisstudy assessed the pedagogical practices of teaching English at ordinary 

secondary level. This first chapter introduces the problem of the study and provides 

an overview of the study. The chapter contains the background of the problem 

followed by the statement of the problem; the purpose of the study, objectives of the 

study and research questions. Lastly, the chapter introduces the significance, the 

scope, and delimitation of the study.  

1. 2 Background of the problem 

Learning of English has become a global concern that has attracted the attention of 

researchers today, especially in the areas where it is used as the language of 

instruction for the learners whose first language is not English (Bwenge, 2012; 

Plonski, 2013). It is said that over 1,500 million people use English language as their 

mother tongue (Upadhya, 2012).The language is one of the official languages of the 

United Nations (UN) and many other international organizations, including the 

International Olympic Committee (IOC) (Blommaert, 2010). Again, English is used 

as a second as well as a foreign language in some countries. As a second language, it 

is used as the official language (Crystal, 1997:4) or used as the language of 

administration (Grad-dol, 1997:11). Furthermore, Grad-dol, (1997) delineated 

English is a major communication tool for science, education, media, law, business, 

aviation, entertainment, and diplomacy in countries under British influence. Due to 

the technological advancements and the rise of the internet,one can find access to 

huge amounts of knowledge on any subject as most of the information, knowledge 
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available is written in English (Upadhya, 2012). Similarly, Ball (2011) added that 

three quarters (75%) ofthe World’s mail is in English and the most widely published 

language is also English. Therefore, 80 percentof the information stored in the 

world’s computer or onthe internet. Besides, English is also identified as the 

language of instruction in academic institutions (Schutz, 2005). 

In the African context, English language is used for different purposes(Hasselriis, 

2010; Negash, 2011).It was reported that both students and parents recognize 

English as the language of academic as well as asubject (Bogale, 2009; Negash, 

2011; WorldFactbook, 2013). Specifically, in Rwanda, English has been used as a 

medium of instruction in the school system since 2008, after a very long period of 

using French, (Plonski, 2013). 

Even in Tanzania, the importance of the English language is close proximity to that 

of global by (WEU, 1984; Lwaitama&Rugemalira, 1990; MoEC, 1995; MoEVT, 

2014). English as language helps Tanzaniansto compete for the global market and 

work as a catalyst for comprehending other academic subjects (MoEC, 1995; 

MoEVT, 2014). With this widespread of English, it is clear that investment in 

learning the English language is brilliant in the African context (Plonski, 2013). 

On the other hand, it was felt from the literature that some of the countries in the 

world have an acuteshortageof trained English teachers, lack of teaching/learning 

resources and facilities due to insufficient funds, particularly in remote areas(Inal, 

2009; Li, 1998; Nunan, 2003). Therefore, teachers find it difficult to teach English to 

studentsat different levels of institutions (Hu, 2005). Similarly, lack of teachers’ 

skills in implementing the appropriatepedagogy, inadequate teachingskills andpoor 
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subject knowledgeof teachers in teaching English are reported to be the significant 

challenges which teacher education needs to address (Copland & Mann, 2012; 

Kuchah, 2009).Furthermore, large class size, lack of teachers’ confidence in 

teaching English language, insufficient allocated periods for learning English 

subjectand poor utilization of existing teaching/learning materialsare other problems 

of teaching English (Hu, 2007; Nur, 2003; Wanguikanyi, 2015; Manditereza, 2013). 

It is also claimed that teachers have not always been able to access the benefits of 

technology that supports English teaching (Ahn, 2011; Ghatage, 2009; Littlewood, 

2007). Moreover, it is also claimed that there is a conflict of using traditional and 

modern strategies of teaching and learning English subject in the educational system 

or cultures of learning. This implies that some teachers use traditional strategies 

while others use the modern one and some of the teachers use both strategies (Jin 

&Cortazzi, 2003; Baker, 2008; Littlewood, 2007). Expounding further, Dagkiran 

(2015) and Upadhya (2012) observed that traditional strategies of teaching English, 

such as translation, direct, bilingual, audio-lingual strategies, total physical response 

strategies, community language learning strategies, communicative language 

teaching and substitution strategies are inadequate in several aspects for meeting the 

changing needs of the English language learners. 

Similar challenges of teaching and learningEnglish were also identified in the 

context of Tanzania (Abdullah, 2003; Adedokun, 2011; Barrett, 2007; HakiElimu, 

2010; Enasheimer&Mtana, 2004; Nyamubi, 2003; Roger, 1981;Sifuna, 2007; 

Yohana, 2012). However, Yule (1998) added that most Tanzanian secondary 

English teachers fail to take into account the dynamic nature of English teaching and 

continue to bore students with definitions and drills in grammar, vocabulary and 
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speech work. Similarly, Batibo (1990) reported thatteachers’ low level of education, 

lack of proper motivation and unclear objectives of teaching English have 

contributed to lowlevel of teaching and learning English in Tanzania. Likewise, 

Moedjito (2008) and Mohammed (1998) revealed that inappropriate assessment 

techniques to diagnose students’ need, lack of correspondence between English 

orthography and pronunciation are among the challenges faced by both teachers and 

learners.Furthermore, traditional strategies have been identified as a challenge to 

English teaching and learning (Musyangi, 2011). 

Specifically, Shirima (2012), Hakielimu (2010) and Abdullah (2003) reported that 

traditional strategies, such asdemonstrations, questions and answer, lecture, code 

mixing and code-switching, memorization, teacher chalk, talk and poor innovation 

lead to rote learning which is contrary to current competence-based curriculum and 

assessment (Dihenga, 2010). Therefore, it is felt that many students in secondary 

schools study English just to pass the examination without developing the 

knowledge and skills towards English language (Rubagumya, 2003). 

With a view to addressing the challenges highlighted above, it is prescribed to use 

the modern strategies as the antidote for teaching English. Such methods 

arestructural, situational andcommunicative approaches of teaching that maximizes 

learning opportunities. They also minimize perceptual mismatches; facilitate 

negotiated interaction and learners’ autonomy; foster language awareness; integrate 

language skills and raise cultural consciousness (Ahmad, 2013; Dagkiran, 2015; 

Upadhya, 2012). These modern strategies of teaching English can help students to 

meet the new requirements of today’s society (Upadhya, 2012). Therefore, 

buildingteachers’ sense of plausibility, organizing teacher training to develop 
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knowledge and skills, construction of context-sensitive pedagogical strategies 

knowledge, continuous assessment of student learning, leverage technology in the 

classroom,supplemental instruction for first-generation learners can be considered as 

tools for solving English language learning (Kumaravadivelu, 2001; Prabhu, 1990; 

Pickering &Gunashekar, 2015). 

However, in the case of Tanzania, English can be better learned if teaching involves 

strategies like role plays, drama, debates, jig-saw, homeworkand practice. It also 

involves accountable talk, collaborative learning, close reading, discovery learning, 

reciprocal teaching, dialogue,e-learning, project, group discussions (Mariba, 2015; 

Musyangi, 2011; Shirima, 2012). On top of that, teachers’ English guidebooks 

which contain English teaching strategies for each topic is identified as a tool for 

making a better understanding of English subject (MoEC, 1995; MoEVT, 2014; 

URT, 2010).In addition, there is a need to introduce English speaking programme, 

an organization of workshops and seminars on the new pedagogical strategies of 

teaching for English teachers to adoptnew strategies of teaching(MoEC, 1995; 

MoEVT, 2014).Moreover, it has been focused onlearner-centredapproach of 

teaching/learning (URT, 2010). 

Expounding further, it was found that different studies pertaining to the English 

teaching/learning have been conducted worldwide. Such studies mainly focused on 

identifying the pedagogical strategies to teaching English as a second language; 

teachers’ conceptualization of pedagogical strategies content knowledge in teaching 

English and learners’ proficiency in English  (Thaqi-fondaj, 2016; Nie, 2000; 

Scarlett, 2009). Other studies with the same focus are the study byDagkiran (2015) 

who looked at postmethod pedagogy and reflective practice: the current stance of 
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English foreign language teachers. Again, Upadhya (2012) conducted a study on 

techniques in English teaching as a second language: past trends and future 

directions. Moreover, a study on the application of communicative approach in 

teaching English as a foreign language was conducted by Ahmad (2013). Besides, 

the challenges of teaching English to young learners: global perspectives and local 

realitieswere also performed by Copland (2012). Furthermore, the status of students’ 

performance on English learning was studied and concluded that students’ 

performance in English is low (Roy-Campbell &Qorro, 1997).  

To address the poor performance, an attempt was also made to improve English 

teaching and learning performance by training teachers who are already in service 

and student teachers (Pickering &Gunashekar, 2015).Similarly, a study on the 

implication of languageof instruction and learning on equity, quality and poverty 

alleviation was conducted by Tilya (2006) in the context of Tanzania. Another study 

made an explorationof school factors for students’ poor performance in English by 

Mariba (2015). All these studies revealed that students’ proficiency in English is 

compared to Kiswahili. Although, students’ performance in the KigomaRegion is 

seen to be relatively good, the performance is low in Kasulu District when compared 

to other districts of the country (NECTA, 2016). This give need research to address 

the problem in as much as the language is used for instruction. It is argued that 

teaching and learning through an insufficiently developed language has adverse 

effects on cognitive development (Cummins, 1976 cited in Baker 2001). This study 

is in that direction to address the problem by investigating the English teachers’ 

pedagogical strategies in teaching English in ordinary secondary schools. The 

central assumption was that teachers’ pedagogical strategies may be a reason for the 
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poor performance and it is anticipated as less searched. Therefore, interventions to 

address this problem would draw from the findings of this research. 

1.3 Statement of the Problem 

Education is expected to equip learners with the knowledge, competencies, and 

skills that are basic conditions for active citizenship, employment and social 

cohesion (Nyerere, 2004; Tilya, 2006). For a learner to be a quick, resolute and 

effective thinker, the mastery of the language of instruction is a basic prerequisite to 

a learning process by both learners and teachers (Cummins 1976 cited in Baker 

2001; Qorro, 2006; Mbaga, 2015). The use of both traditional and modern strategies 

in English teaching/learning process was found to be common in Tanzania. 

However, using only traditional strategies is inadequate to meet learners’ need in 

English teaching and learning process (Qorro, 2006; Shirima, 2013; Davidson, 

2005), while using modern strategies help in making a better understanding of 

English (Mariba, 2015; Musyangi, 2011; Mbaga, 2015). Nevertheless, lack of in-

service training, shortage of teachers in teaching English, skipping of difficult topic 

in the syllabus, poor physical classroom environment, lack of relevant 

teaching/learning resources, heavy teaching loads, poor teacher preparation before 

entering into the class, under qualified and untrained teachers in both rural and urban 

secondary schools, lack of parental support in educational matters, absence of school 

debates, and lack of reading habits among students have been reported as causes of 

English poor performance in secondary schools(Mosha, 2004; Vuzo, 2002; Qorro, 

2006; Brock-Utne, 2010; Rubagumya, 2003in Mbaga, 2015). Moreover, an initiative 

has been taken by Hamaro (2015) to make English teaching and learning more 

effective. In this direction, Hamaro had designed and developed the curriculum 
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learning material on grammar for enhancing English communicative competence in 

Tanzania secondary school students. Again, Elisa (2015) has developed an 

innovative English lesson plan for strengthening teachers’ competence in teaching 

the English language in secondary schools in Tanzania. Very recently, Mastura 

(2017) also conducted a study on enhancing English poetry learning competencies 

by developing activity-oriented learning materials. It is felt from the literature that, 

though there are many initiatives have been taken to improve teaching and learning 

English, yet there is still poor performance observed. The reason may be the use of 

inappropriate pedagogical strategies in teaching English. Thus, English teachers in 

Tanzania need to use a range of pedagogical strategies, because the use of 

appropriate pedagogicalstrategies is very significant to mastery over the subject 

contents as well as enhance teaching and learning of English language (Qorro, 2006; 

Mbaga, 2015). Hence, it is this reason to plan and conduct the current study. 

1.4 Purpose of the study 

The general purpose of this study was to assess the pedagogical strategies of 

teaching English at an ordinary secondary level. Furthermore, the study was guided 

by the following research objectives. 

1.5 Objectives of the Study 

1. To examine pedagogical strategies adopted by teachers in helping students to 

express their personal ideas of environmental issues in a classroom context. 

2. To explore the pedagogicalstrategies used by teachers to assist students in 

identifying, analyzing and interpreting the setting, main plot, themes, and 

characters portrayed in different literary works. 
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3. To identify the pedagogicalstrategies used by teachers in assisting students to 

master the fundamental expressions – starting, intervening and closing a 

conversation or discussion. 

4. To assess pedagogical strategies used by teachers to make a clear learning of the 

basic principles of writing different compositions with different formats. 

1.6 Research Questions 

1. What pedagogical strategies teachers adapt to help students expressing their 

personal ideas on environmental issuesin a classroom context? 

2. How do teachers assist students to identify, analyze and interpret the setting, 

main plot, themes and characters portrayed in different literary works? 

3. What pedagogical strategies do teachers use in assisting students to master 

the fundamental expressions – starting, intervening and closing a 

conversation or discussion? 

4. How do teachers make a clear learning of basic principles of writing 

different compositions with different formats? 

1.7 The significance of the study 

The study had the following significant in education. 

First, this study enlightens English language teachers, heads of schools, the Ministry 

of Education and Vocational Training officers regarding the current status of the 

pedagogy strategies of English subject teaching and its effects on students’ English 

subject learning.  
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Second, the study would help English subject teachers to select appropriate 

strategies of teaching and learning that may help students in expressing their 

personal ideas on environmental issues in classroom contexts. 

Third, the findings of this study would help the curriculum development 

stakeholders such as TIE in the department of languages and linguistics to develop 

appropriate textbook, teacher’s guidebook and syllabus in order to improve teaching 

and learning of English subject. 

Fourth, it also awakes other researchers to examine more on the gap and make some 

improvement on teaching and learning strategies.   

Lastly, it widens the knowledge of researcher and other academicians for citations, 

since it provides valuable information about the pedagogical strategies of teaching 

and learning the English language.  

1.8 Scope and Delimitation of the Study 

This study was carried out at Kasulu District in Kigoma Region. The involved 

respondents were the zonal quality assurers, diploma college English tutor and 

English teachers in secondary schools. The study involved 6 community secondary 

schools from three clusters namely Nyachenda, Kasangezi and Titye clusters (i.e. 2 

schools from each cluster).The study focused on the assessment of pedagogical 

strategies of teaching English at an ordinary secondary level. 
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CHAPTER TWO 

LITERATURE REVIEW 

2.1 Introduction 

This chapter presents the theoretical perspective and discusses itsuseon pedagogical 

teaching strategies on English academic performance. Different kinds of related 

literature in the study were reviewed to inform the researcher about the subject of 

the study. Thechapter is divided into five main parts, namely operational definitions 

of key terms, the theory underpinning the study, critical review of the related 

literature, the research gap and conceptual framework of the study. 

2.2 Operational Definition of the Key Terms 

Pedagogical Strategy:The term pedagogical strategy is the teaching technique that 

basically promotes classroom interaction. To promote classroom interaction, 

teachers employstrategies that facilitate students’ language learning as well as 

teachers’ teaching (Mbaga, 2015; Rubagumya, 2003; Mwinsheikhe, 2007). In this 

study, pedagogical strategies refers to the strategies that are selected according to the 

beliefs of the teacher, the needs of the learner and the demands of the task which 

teachers use subsequently to facilitate students’ English learning as a second 

language.  

English as a Second Language: English as a second language implies that the 

language which is not the mother tongue or native language (Plonski, 2013; 

UNESCO, 2013). In learning English as a second language, teachers and learners are 

required to master the skills and competencies of speaking, reading and writing for 

effective communication. In the current study, mastery of English as a second 

language school has been measured in terms of expression of personal ideas. Also, 
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the ability to identify, analyze and interpret setting, main plot, themes and characters 

portrayed in different English literary work and writing different compositions with 

a different format was assessed. 

Teaching English: Teaching English refers to the indoctrination of the language to 

students with different languages background. Therefore, teaching English needs 

trained professional in English language and appropriate pedagogical skills in 

teaching English as a second language. In this study, teaching English was measured 

in terms of the practices adopted by a teacher to indoctrinate the skills and 

competencies of English to form four students who know their native/first language 

or mother tongue.  

Ordinary Secondary Level: Ordinary secondary level schooling is the third level of 

school education in Tanzania, where students are enrolled after successful 

completion of seven years of primary school education. In this level of school 

education, students spend four years of studies, i.e., Forms One, Two, Three and 

Four. The age range of students getting enrolled in this level of school education is 

12 to 13 years old and age range of completion at this level is 16 to 17 years. 

However, in this study, ordinary secondary level refers to the students who are 

studying English as a second language in the Form Four class.  

2.3 The Theory Underpinnings the Study 

This study was grounded byVygotsky’sSocio-cultural Learning Theory of 1978 

which is anchored in Social Constructivism Theory. The socio-cultural theory 

consists some assumptions and tenets, such as learning precedes development, 

language as the main tool of thought, meditation as central to learning, social 
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interaction and Zone of Proximal Development (ZPD) (Shabani, 2016). Learning as 

the precedence ofdevelopmentis a social process which takes place as a perceived 

development of behaviors that are shaped by external forces. Meaningful learning 

occurs when individuals are engaged in social activities (McMahon, 1997). 

According to sociocultural theory, language is the main tool of psychological 

thought of understanding; make sense of experiences, formulating, the processof 

thinking, sharing ideas and concepts(Wertsch, 2007).Mediation as central to learning 

refers to the individuals’ engagement in social dialogic processes through the use of 

various language tools and activities leading to the form of re-conceptualizing and 

re-contextualizing of knowledge. Mediation constitutes cultural artifacts of physical 

nature, such as equipment, textbooks, specialized kits, teaching aids and student-

teacher generated materials (Lantolf, 2008; Kozulin, 2003; Rogoff, 1995; Vygotsky, 

1978; Wertsch, 2007; Johnson, 2009).Again social interaction is the basis of 

learning and development. Learning is a process of apprenticeship and 

internalization in which skills and knowledge are transformed from the social into 

the cognitive plane (Walqui, 2006).The Zone of Proximal Development (ZPD) is the 

primary activity space in which learning occurs.ZPD envisages the deficit-gap 

between, the already completed learning and the range of additional possibilities in 

learning when enabled by a more conducive environment. It suggests a gap between 

a learners’ already realized skills and all that newer scope of learning potentials. 

ZPD is a metaphor for observing and understanding how meditational means are 

appropriated and internalized (Lantolf, 2000; El-Fiki, 2012; Shabani, 2016; Walqui, 

2006). 
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2.3.1 Relevance of Socio-cultural Theory to the Study 

Vygotsky’s socio-cultural theory is relevance to this study because, first,Zone of 

Proximal Development(ZPD)refers tothe distance between the actual developmental 

level as determined by independent problem solving and the level of potential 

development as determined through problem-solving under adult guidance or in 

collaboration with more capable peers (Vygotsky, 1978). In the ZPD, a teacher and 

learner (adult/child, tutor/tutee, model/observer, master/apprentice, and 

expert/novice) work together on a task that the learner could not perform 

independently because of the difficulty level (Bruner, 1983).Some researches show 

that ZPD is useful in second language learning situations (Anton, 1999).For 

example, in diary teaching of writing in English, the teacher provides a genuine 

picture of his teaching practice, either during or after the teaching session. To learn 

from diaries, teachers expose effective questions and answers for students to reflect, 

criticize, doubt and raise questions from the diaries. Then, embark on post-activity 

reflection and ask the following questions to analyze his diaries (Bailey, 1990; 

Bartlett, 1990).What did I intend? How did I come to be this way? How might I 

teach differently? What and how shall I now teach? (Bartlett, 1990).It is 

recommended that the practicing teacher should read other teachers' diaries, 

compare his own teaching experiences and instructional models with those of other 

teachers to improve teaching (Nielsen et al., 2007). 
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Figure 2.1: Shows interaction and collaboration among learners, peers, and 

teacher in English foreign language context 
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Source: (Behroozizad, Nambiar& Amir, 2014) 

Second,scaffoldingis an implication and operationalization of teaching a dialogic 

constituted inter-psychological mechanism that elevates the novice’s internalization 

of knowledge constructed in shared activity in ZPD (Wells, 1999;Daniels, 2001). 

Scaffolding as teaching and learning strategies possesses three particular features 

thataredialogic discourse in which knowledge is constructed, the activity in which 

knowledge is embedded and the role of artifacts that mediate knowing (Donato, 

1994).English teacher uses scaffolding method tohelp learners to carry out tasks 

themselves that intended to bring competence and enable themto complete tasks on 
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their own level of independent competence (Mercer & Fisher, 1993; Wells, 

1999).The teachers’ role in scaffolding classroom is to provide a supportive 

environment for students to learn and involve them in theperformance of different 

language tasks necessary for learning. Asking the students to do a role-play while 

pretending to be in an authentic context, engage them in group discussions 

andcomplete interaction-based language tasks. For example, teaching English 

Syntax game of obligatory features consists of an initial contact, the establishment of 

joint attention, disappearance, reappearance, and re-establishment of contact 

(Walqui, 2006). At the level of maximum scaffolding, the teacher demonstrates to 

the students by showing some actions while the students follow the actions. Then, 

the teacher gradually begins to withdraw the support so that learners become 

independent navigators(Bruner, 1983; Behroozizad, Nambiar, & Amir, 2014; 

Murray & McPherson, 2006). 

Third, mediation and mediational means, refers to the individuals’ engagement in 

social dialogic processes through the use of language tools such aslanguage 

equipment, textbooks, specialized kits, and teaching aids (Lantolf, 2008; Kozulin, 

2003; Rogoff, 1995; Vygotsky, 1978; Wertsch, 2007; Johnson, 2009). For example, 

English syllabus, the scheme of works and lesson plans are used by the English 

teacherstobetter understand particular aspects of teaching and learning practice. The 

English language constitutes vital aspects of three types of mediational tools 

thatarecultural artifacts and activities, concepts and socialrelations which playrole 

inthe process of language cognitive development (El-Fiki, 2012). 

Fourth, language and human mediation, from sociocultural perspectives, human 

mediation plays a major role of shaping and facilitating theprocess of internalization 
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and cognitive development. It is the social relationships and activities in which 

learners engage with others using language (Karpov, 2003; Kozulin, 2003). The 

language form relationship opportunities for dialogic mediation, by means of simply 

talking, expressing and exchanging ideas, feelings, opinions, views, and emotions in 

a verbal, written or symbolic form. In this process, speech makes a person’s 

thoughts accessible to social influence (Lantolf, 2004; Wertsch, 2007). For example, 

in English teaching, the teacherengages studentsin various activitiestomake sense of 

a concept for their own use. In such situations, studentsproduce private speech 

through a conversation between their peers, teachers,and experts(Lantolf&Poehner, 

2008). Thus, individuals’ private or innerspeech to express ideashelps English 

teachers to use different teaching strategies such as collaborative teaching, problem-

solving, involve students in decision making and dialogic teaching to improve 

student’s English language skills (Feiman-Nemser, 2001; Edge, 2009;Johnson, 

2009).  

2.3.2 Strengths and Critics of Sociocultural Theory 

The theory of socio-cultural has been used by various scholars such as El-Fiki 

(2012) on the topic of teaching English as a foreign language and using English as a 

medium of instruction in Egypt: teachers’ perceptions of teaching approaches and 

sources of change, Manditereza (2013) on the topic of improving quality of 

pedagogical practices in English as a language of learning instruction, Lee (2015) on 

the topic implementing the sociocultural theory while teaching English as a second 

language. Basing on this study, the theory offers English teachers to select 

appropriate teaching strategies for second language teaching and learning (Rana, 

2016). The English language teaching and learning takes place through social 



18 

interaction and daily conversations to make it more accessible to learners (Rogoff, 

1990). The theory provides basis structures for teachers to assist learners to 

communicate their thoughts, opinions, feelings, views, emotions and writing ideas to 

other persons. The sociocultural theory proposed that second language learning 

practiced through social activities, classroom activities, tasks oriented and assisted 

assessments that simulate learners the cultural context of the language learning to 

meet English educational set up in Tanzania (Nun, 2001; Swain, 2000).Criticisms 

ofthe theory, the Zone of Proximal Development (ZPD) is not clear, it does not 

account for a precise picture of a student’s learning needs, capability level, a 

student’s motivational influences and how the process of development actually 

occurs (Chaiklin, 2003). Also, Vygotsky’s sociocultural theory does not recognize 

the role of individuals in learning while individuals would include gifted students 

and the ability to bring about personal understanding (Lui& Matthews, 

2005).Vygotsky’s sociocultural theory does not seem to apply to all social and 

cultural groups. That is, social groups may not be whole and equal with all learners 

being able to gain the same meaning from engagement. Collaboration and 

participation vary from one learner to another; hence, inequality for each learner and 

differences in skills are set for each learner (Lui& Matthews, 2005).The theory has 

got no common metric scale to exist to measure an individual’s student’s zone. 

Sometimes,Vygotsky measured the zones in terms of age, which cannot give an 

exact measurement of student academic development. 

2.4 Critical Review of the Related Literature 

The critical review of the related literature comes after the theoretical framework 

underpinning the study. This part provides a description of the literature pertaining 

https://vygotskyetec512.weebly.com/zone-of-proximal-development.html
http://www.ceebl.manchester.ac.uk/events/archive/aligningcollaborativelearning/Vygotsky.pdf
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to the assessment of the pedagogical strategies of teaching English at an 

ordinarysecondary level. The following are the main themes of the issues described 

under the part of the literature review: 

2.4.1 Pedagogical Strategies of Teaching English 

2.4.2 The Pedagogical Strategies Teachers Use to Help Students Master Speaking 

Skills 

2.4.3 The Pedagogical Strategies Teachers Use to Help Students Master Skills of 

Reading Literary Works  

2.4.4 The Pedagogical Strategies Teachers Use to Help Students Master Writing 

Skills 

2.4.1 Pedagogical Strategies of Teaching English 

Pedagogical Strategy of teaching English refers to the techniques used in classroom 

interaction, specific actions taking place within a lesson for the purpose of learning 

English language and mastery of subject contents (Mbaga, 2015; Tilya, 2003).For 

example, in USA, Scarlett (2009) conducted a study on the topic of high school 

English language arts teachers’ conceptualizations of pedagogical content 

knowledge and found that English teachers use interactive process, variance in 

meaning of texts, pleasure reading of instruction, writing that captures the thinking 

processes of readers, using writing to validate thoughts and feelings of reading and 

using literatureacross the curriculum help students to master English language. 

Similarly, in USA Young (2016), on the title of high school English teachers’ 

experiences with poetry pedagogy reported that questions and answers, role play, 

use of technology, drama, cooperative learning and simulation are used by English 

teachers to help students to master poetry skills. At the same time, in India,Upadhya 
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(2012) conducted a study on the techniques in English teaching as a second 

language: past trends & future directions and concluded that English teachers use 

structural approach, communicative approach and situational approaches to help 

students acquire skills in interpretation of four skills, prose, poetry and grammar. 

The same method of teaching English discussed in Turkey by Dagkiran (2015) on 

the topic of postmethod pedagogy and Reflective Practice: the current stance of 

Turkish EFL Teachers.  

On the other hand, pedagogicalstrategies of teaching English  include classroom 

interaction such as students working in groups, solving problems, higher order of 

thinking skills, utilization of techniques for strong classroom management, clear 

instructions, active learning, cognitive activation, instructional aides, good 

relationships and interaction between teachers and students pair work in which 

English teachers use in teaching and learning (Arkorful, 2012; Barrett, 2007; Childs 

et al., 2012; Epstein &Yuthas, 2012; Nyaumwe&Mtetwa, 2006 ; Megahed et al., 

2008; Clarke, 2003; Coffey, 2012; Giordano, 2008; Hardman et al., 2009; UNICEF, 

2008; Blum, 2009, Lefoka&Sebatane, 2003; Hamid & Honan, 2012; Joong, 2012; 

Stuart, 2002; Benveniste& McEwan, 2000; Hattie, 2009; Marzano et. al, 2001; 

Henson, 2008; Wayne & Young, 2003). The students working together in order to 

make meaning of the lesson supported by the teacher’s skill in eliciting information, 

asking questions to support English language teachers and make them to update their 

teaching strategies (Freeman, 1998; Kassing, 2011; Kumaravadivelu, 1999; 

prosongsook, 2010; Barrow et al. 2007).In the class contextpedagogical strategy 

including explanation, metaphor, responding, elaboration, management talk, a visual 
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representation such as chalkboard, writing, diagrams, drama, pictures, textbook and 

learning aids (Alexander, 2001). 

Similarly, in South Africa, Manditereza (2013) conducted the study on improving 

quality of pedagogical practices in English as a language of learning instruction and 

found that English teachers help students to master language skills using pedagogy 

strategies like communicative language teaching, task-based language 

teaching,andcode-switching. 

Furthermore, inArusha Tanzania Mbaga (2015) conducted a study on classroom 

interaction: a key to effective English teaching and learning in Secondary Schools in 

Tanzania and found that English teachers use strategies such as memorizing 

dialogue, pattern practices, questions and answers techniques, real communicative 

situation, teacher-learner talk, working together, student-student interaction, direct 

instructional approach and supportive environment to help students master English 

language skills. 

2.4.2 The Pedagogical Strategies which Teachers Use to Help Students Master 

Speaking Skills 

Studies show that English subject teachers use different teaching strategies to help 

students to master fundamental principles of expressing personal ideas on 

environmental issues in classroom contexts as well as mastering fundamental 

principles of expressing statements which indicate starting, intervening and closing a 

conversation or discussion (Vongxay, 2013). For example in Finland, Hietanen 

(2012) conducted a study on teaching the pronunciation of English as an 

international language and reported that English teachers use various strategies such 
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intuitive imitative approach and the analytic-linguistic approach. The intuitive-

imitative approach relies on the learner's imitation based on heard models of spoken 

language. The analytic linguistic approach employs various aids such as phonetic 

symbols and images of speech organs, today the two approaches complement each 

other. At the beginning of the 20
th

-centuryoral approach developed in the UK and 

come with distinguished features from previous methods because it heavily focuses 

on context (Celce-Murcia et al., 1996; Knight 2001). Moreover, Vongxay (2013) in 

New Zealand conducted a study on the implementation of communicative language 

teaching in English. The main objective was to explore the understandings and 

attitudes of the teachers who teach English in higher education. The findings were as 

follows, the communicative language teaching approach used by the English 

teachers to provide opportunities for students to communicate and interact with their 

friends and teachers in the class. The method improves communication skills and 

motivates speaking skills to students. On top of that, Scott &Ytreberg(1990) in 

London conducted a study on teaching English to Childrenand found that English 

teachers use various strategies such as mascot; controlled practice and guided 

practice which helps students to master English speaking skills. At the same 

time,Zarin (2012) in Bangladesh conducted a study on teaching speaking and 

listening skills: a scenario of young learners and came up with methods of helping 

students to acquire dialogues skills. Hui (2011) in China conducted a study on 

improving students’ speaking skill through content-based instruction and found that 

English teachers use discussion, role play, simulation, brainstorming, storytelling, 

interviews, story completion reporting information, playing cards, picture narrating 

and picture describing to promote students’ speaking skills. Similarly,Benabadji 

(2007) in Algeria conducted a study on improving students’ fluency through role 
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play and found that English teachers use role play to increase the ability of students 

to express their ideas, questions and answers and speaking practices to improve 

students speaking competence. 

In the African context, Gudu (2015) in Kenya did a studyon teaching speaking skills 

in English language using classroom activities in secondary school level. He found 

that English teachers use drama, oral narratives, songs, tongue twisters, code-

switching, inviting guest speakers, poem recitation and debate during the lessons. 

Expounding further, in Tanzania Johanes (2017) conducted a study on the influence 

of code-switching and code-mixing on learning the English language in secondary 

schools. The main objective wasto find out the reasons and ways on how code-

switching and code-mixing use in teaching and learning speaking English language 

in secondary schools. The method used was qualitative research strategy and the 

findings revealed that teachers encouraged code-switching and code-mixing in 

helping students to develop speaking English when students are given assignments, 

also the method supported by Mosha (2014), Shishiwa&Ong’ondo (2016) and Latu 

(1994). 

2.4.3 The Pedagogical Strategies which Teachers Use to Help Students Master 

Skills of Reading Literary Works 

Globally, studies have established different strategies that have been used by English 

teachers to assist students to master skills of identifying and analyzing setting, main 

plot, characters, themes as well as interpretation of poems in literary works 

(Mlcakova, 2013). For example, in USA, Talley (2017) conducted a study on the 

topic of best teaching strategies to help struggling readers and found that 
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collaborative learning, cooperative learning, close reading, student monitoring, 

effective questioning, summarizing and incorporating discussion groups are 

strategies used by English teachers to help readers to identify and analyze literary 

works (Pittman &Honchell, 2014).Besides,Mlcakova (2013) in the USAon the title 

of teaching English language and literature for secondary schools reported that 

teaching English literature is successful if involvesteaching strategies such as top-

down and bottom-up reading, skimming and scanning, intensive reading and 

extensive readingin English subject lesson.Expounding further, Rebecca (2003) in 

Oxford conducted a study on language learning styles and strategies: an overview 

and revealed that cognitive strategies, compensation strategies and social strategies 

used by the English teachers to help students to develop reading skills in literature 

(Kato, 1995; Ku, 1995; Oxford &Ehrman, 1995). Again, Johansen (2013) in Norway 

conducted a research on reading strategies in upper secondary school. The study 

sought to understand how and to what extent are reading strategies taught and used 

in Norwegian upper secondary schools? The findings show that the strategies used 

in teaching reading skills are such as those mentionedabove by Mlcakova (2013) 

including careful reading for detail and reader experience according to reading 

purpose (Bakke, 2010; Hellekjær, 2007). 

Another study by Caddy (2015) in South Africa conducted a study on exploring 

strategies for teaching reading to English first additional language learners in grade 

2 and concluded that English teachers use synthetic phonics approaches, analytic 

phonics approaches, and integrative approaches to help students to master reading 

skills in literary works. 
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In the Tanzanian context, the study related to English teaching strategies has been 

conducted by Adamson (2015) on language, literacy, and learning in Tanzanian 

secondary schools. The findings were as follows; English teachers use teaching 

strategies such as synonyms, debate, code-switching, demonstration, discussion and 

explanations to help students acquire reading skills in literary works. 

2.4.4 The Pedagogical Strategies which Teachers Use to Help StudentsMaster 

Writing Skills 

The studies show that English subject teachers use the teaching strategies to help 

students to adopt basic principles of writing narrative, expository, descriptive, 

argumentative compositions/essays, creative writing, writing speeches, curriculum 

vitae (CV) and writing a letter of application for jobs (URT, 2010). For example, in 

England Albesher (2012) conducted a study on the title of developing the writing 

skills of English second language students through the collaborative learning 

strategy and investigated that English teachers use strategies such as pre-writing 

stage, revision stage, editing stage and collaboration of students for writing 

compositions or essays to help the students master writing skills. Moreover, in the 

USA, Rumsey (1998) conducted a study on improving the writing skills of at-risk 

students through the use of writing across the curriculum and writing process 

instruction and found four main modes of composition instruction: first the 

presentational model, secondthe natural process model, third the individualized 

model and last the environmental model help students to master writing skills. In 

this regard, Mohite (2014) in London conducted a study on an investigation into the 

English language writing strategies used by polish EFL secondary school learners 

and the findings were the same as Albesher (2012) and added thatclose reading, 
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reading short stories, re-writing stage, the drafting and higher order questioning help 

studentsto master writing skills(Rohman, 1965; Huang, 2009). 

Similarly, in Kenya Jumba (2012) on the study of the role of pictures in teaching 

English composition writing in upper primary schools, found that group discussion, 

cooperative/collaborative learning, the use of visual aids and pictures help the 

student to master basic principle of writing compositions. 

Moreover, in Morogoro Tanzania, Komba and John (2014) conducted a study on the 

title of the investigation of pupils’ English language abilities in Tanzania. The 

research questions were, to what extent can pupils construct complete and 

meaningful sentences? To what extent can pupils use English language tenses 

appropriately in written texts? To what extent can pupils use punctuation marks 

appropriately? To what extent can pupils spell words correctly? The findings 

indicated that majority ofEnglish teachers use writing practices, close reading, 

homework and practices and effective questioning to help students to develop 

writing skills of appropriate language content and style. The points also identified by 

Allen (2008)in on the topic of Primary school teachers and the problems faced with 

teaching the English languageandDyegula (2009)in Kinondonion the topic of 

teaching and learning of language subjects in inclusive public primary schools in 

Tanzania. 

2.5  Initiatives to Improve English Language Teaching 

English teaching and learning is the general purpose of the provision of quality 

education to students so as to acquire/master principles of speaking, reading and 

writing English subject. Due to the problems of teaching English prevailing in 

secondary schools, various literature have expressed their concern on how English 
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subject teaching could be improved in schools. Globally, different studies reported 

thatEnglishteaching should involvesmodern methods, selection of appropriate 

pedagogical strategies, ongoing student’s assessment, accessibility of technology in 

the Englishclassroom,adaptationof manual textbooks, daily use of second language,  

Teachers’ interest of English teaching, provision of enough time for communicative 

activities, clear direct instructions, classroom student-teacher ratio, clear English 

lesson preparations as well as accessibility of teaching aids in the 

classroom(Dagkiran, 2015; Upadhya, 2012; Kumaravadivelu, 2001; Prabhu, 1990; 

Pickering &Gunashekar, 2015;Phuong, 2002; Fehring, Warren & Nguyen, 2014).  

In Africa, particularly in Tanzania the English teaching subject have been improved 

due to development of teachingpronunciation, grammar, vocabulary, reading 

comprehension, writing skills, teaching basic skills of spelling, punctuation marks 

and linguistic skills (HakiElimu, 2011; Nelson, 1993; Paul et. al, 2007; Allen, 2008; 

Sumra, 2004; Mudulia, 2012; Mohan, 2012; Mkonongo, 2012; UNESCO, 2011; 

Garton et al., 2011; Ngorosho, 2011).Furthermore, stimulation of conducive 

environment, Teacher’s motivation, presence of language laboratories, the use of 

flashcards, English teachers attending training, seminar, conferences, reading 

available online and hard copy materials related to methodology andreading English 

newspapers increase teachers’ English language teaching competence (HakiElimu, 

2011; Paul et. al, 2007; Allen, 2008; Sumra, 2004; Mudulia, 2012; Mohan, 2012; 

Mkonongo, 2012; UNESCO, 2011; Mkumbo, 2012; MoEC, 1995; MoEVT, 2014; 

URT, 2010). 

2.6 The Synthesis of Literature Review andResearch Gap 
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In this chapter, a review of the theory of socio-cultural by Vygotsky in 1978 was 

made to underpin the study, its relevance in English teaching/learning, strengths and 

critics of the theory, critical review of the related literature and initiatives are 

provided in the chapter. The literature has reviewed empirical studies from 

developed countries, developing countries, and Tanzania in particular. For example, 

many of reviewed literature revealed that there are different strategies to help 

teachers learn English. For example, Scarlett (2009), in the USA, revealed that 

English teachers devise teaching strategies that support organization of English 

course content in the way that promotes the students’ development of critical 

thinking skills. Similarly, Upadhya (2012) in India observed that new picture of 

current English teaching strategies scenario should be established. Again Mokotedi 

(2012) in Botswana found that English teaching strategies of reading can be 

enhanced if English teachers use strategies such as reading silently, written 

questions, reading aloud, guided reading, and pair group. At the same time, in 

Tanzania, Musyangi (2011) identified the teachers’ approaches in teaching English 

subject such as lecture, code mixing, and code switching to help teachers to impact 

students’ English competences. However, the previous researchers focused much on 

the English language as a medium of instructions. The present Education and 

Training Policy (2014) reported that the English language shall be taught as a 

subject and use as a language of instruction in secondary schools. Moreover, one of 

the important observations was felt from the literature that, there is a dearth of 

studies with regard to an assessment of pedagogical strategies of teaching English at 

an ordinary secondary level. It suffices to say that many studies which conducted 

based on the factors affect English language teaching and learning in secondary 

schools. Fewer studies had been done on teachers’ approaches in English language 

teaching/learning in primary and material design for grammar to enhance 
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communicative competence. Thus, it is this gap which made space for the researcher 

to plan and conduct the current study particularly in Kasulu District, Kigoma region 

in Tanzania. 
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2.7 Conceptual Framework 

This study adopted the Stufflebeam model 1971 which aims to evaluate different 

educational programs or projects. The model recognized as CIPP (context, input, 

process and product evaluation) model. It considers evaluation as a continuing 

process and information provision in managerial decision making. The model 

involves three steps process namely delineating the information necessary for 

collection, obtaining the information and providing the information to interested 

parties (Ornstein &Hunkins, 1998). According to Stufflebeam model (1971) 

programme evaluation corresponding to four decision types of evaluation that is 

context evaluation which involves the studying environment of the program. It 

defines the relevant environment that portrays the desired and actual conditions 

pertaining to that environment. The model focuses on unmet needs, missed 

opportunities and diagnoses the reason for unmet needs. Similarly, input evaluation 

is designed to provide information and determine how to utilize resources to meet 

program goals. Besides process evaluation is used to determine the congruency 

between the planned and actual activities. Moreover, product evaluation determines 

whether the final accomplished to what has been planned or to what extent are the 

objectives created being attained? However, in this study the context of evaluation 

means the identification of educational policy to know the objectives of English 

teaching and learning in Tanzania and the role of English language in the society. 

The input evaluation involves the need for resources to meet English teaching and 

learning goals. Process evaluation this involves the English teaching and learning 

strategies, for example, collaborative learning, reciprocal teaching and pair group. 

Product evaluation it involves measurement, interpretation, and judgment of English 

teaching for example students mastery of English skills. Keeping in this view the 
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model has been modified to suit pedagogical strategies of teaching the English 

language. 

Figure 2.2: Illustrates the Stufflebeam’s Context, Input, process, and   Product 

 

 

 

 

 

 

 

 

 

 

 

 

Source: Researcher modified Stufflebeam (1971)  
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strengths, weaknesses, needs, opportunities and addresses the problems pertaining to 

English subject syllabus. 

2.7.2 Input Evaluation 

Input evaluation is useful inassessingthe school’s resources capabilities to carry out 

the task. The strategies suggested for achieving English teaching goals are identified 

as the means for teaching implementation. Evaluation is done on specific aspects of 

the curriculum plan or specific components of the curriculum plan. It deals with the 

following questions: Are the objectives stated appropriately? Are the objectives 

congruent with the goals of the school? Is the content congruent with the goals and 

objectives of the program? Are the instructional strategies appropriate? Do other 

strategies exist that can also help to meet the objectives? What is the basis for 

believing that using these content and these instructional strategies will enable 

educators to successfully attain their objectives? (Tunc, 2010; Ornstein and Hunkins, 

1998) The intention of the study is to identify barriers or constraints that face 

English subject teaching strategies in community secondary schools particularly in 

the class of form four and come up with solutions or workable plan of teaching 

strategies. 

2.7.3 Process Evaluation 

Process evaluation focuses on the strategies such as collaborative learning, 

reciprocal teaching, role play, debate and provides feedback about needed 

modification if the implementationis inadequate.Itsfocuses on the questions like are 

program activities on schedule? Are they being implemented as planned? Are 

available resources being used efficiently? And do program participants accept and 

carry out their roles? (Tunc, 2010; Stufflebeam, 1980; Stufflebeam&Shinkfeld, 
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1985). The process evaluation provides a comparison of the actual implementation 

of the intended teaching and learning goals. The aim of this study is to assess the 

pedagogical strategies of teaching English at an ordinary secondary level. 

2.7.4 Product Evaluation 

The primary function of product evaluation is to measure, interpret, and judge the 

student’s mastery of English language skills (Stufflebeam&Shinkfeld, 1985). 

Product evaluation, therefore, should determine the extent to which identified needs 

were met, as well as identify the broad effects of the English teaching and learning. 

The evaluation documents of both English teaching/learning intended, unintended 

and negative as well as positive outcomes (Gredler, 1996; Tunc, 2010). The use of 

product evaluation is to determine whether English teaching and learning strategies 

are appropriate to continue, repeat and/or extend in the settings(Stufflebeam, 1980; 

Stufflebeam and Shinkfeld, 1985). However, it should also provide direction for 

modifying the syllabus to better serve the needs of participants and to become more 

cost-effective (Shinkfeld, 1985; Ornstein &Hunkins, 1988).In ordinary secondary 

English teaching and learning is evaluated by internal and external examinations 

from form one to form four through assessing the student's English mastery skills. 
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CHAPTER THREE 

RESEARCH METHODOLOGY 

3.1 Introduction 

This chapter presents the methodology which was used to make assessment of the 

pedagogical strategies of teaching English atordinary secondary level. The chapter 

covers the research design, research approach, an area of the study, target 

population, sampling design, sampling techniques and sample size, research 

methods and instruments, trustworthiness issues, data analysis procedures and 

ethical issues. 

3.2 Research design 

The research design is a plan that answers the research questions of how, when and 

where data are to be collected and analyzed (Parahoo, 1997).Therefore, research 

design is a roadmap of the study.This study is based on a phenomenological design 

in nature which focuses on studying concrete and lived existence in the world 

(Dahlberg, Drew & Nystrom, 2001; Van der Mescht, 2004). It claims that true 

knowledge of a phenomenon can be explored only through the lived experience of 

the participant’s voice (Van Manen, 1997). Based on this assertion, the main 

concern of phenomenology is to describe a phenomenon from the human lived 

experience point of view (Wilson & Washington, 2007; Husserl, 1970). It is 

experienced by a subject, specifically, the present phenomenon which is addressed 

in English teaching strategies (Dahlberg, Drew &Nystrom, 2001). The 

phenomenological approach regards behavior as a phenomenon determined by 

experience rather than by any other external described reality (Van der Mescht, 

2004). The primary objective in phenomenological studies is to attempt and gain a 
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deeper understanding of a phenomenon from the point of view of those who have 

concrete lived experience of the phenomenon in questions (Reiter, Stewart & Bruce, 

2011). In this study, phenomenology is adopted to explore English teachers’ 

strategies experiences of teaching English subject. While English teachers are 

considered to have concrete lived experience of quality in teachereducation, in 

turn,teachers’ pedagogy and strategies are assumed to be an appropriate source of 

true knowledge of English subject.The phenomenological approach has been taken 

as a point of departure in assessing the pedagogical strategies of teaching English in 

ordinary secondary level. Its principles were adhered during the whole process of 

empirical study of the research questions. 

Table 3.1: The Design of the study 

Phase Activity 

I Selection of methodology 

II Selection of sample 

III Designing the research instruments 

IV Conducting a pilot study to ensure the desirability of theinstruments 

V Editing and validating the research instruments  

VI Data collection 

VII Data analysis and its dissemination 

Source: Researcher Self Design (2017) 

3.3 Research Approach 

This study employed qualitative approach to explore the strategies which teachers 

adopt to help students to express their personal ideas. Similarly, the study examined 

the strategies teachers use to assist students in identifying, analyzing and interpreting 

the setting, main plot, themes, and characters portrayed in literary works. At the 
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same time, the study assessed the strategies teachers use in assisting students to 

master the principles of writing different compositions and expressions which show 

a statementof starting, intervening and closing a conversation. This study used 

qualitative approach because of its epistemological assumptions that engage the 

researcher close with respondents. The approach helped the researcher to investigate 

respondents’ personal worldview to gain deeper and clear understanding of their 

knowledge, experience,and feelings.Furthermore, the approach helped in exploring 

and organize data in different themes and sub-themes for an in-depth analysis 

(Denzin and Lincoln, 2008; Creswell, 2009; Creswell, 2007; Creswell, 2003). 

3.4 Area of the Study 

The study was conducted at Kasulu District, Kigoma Region in Tanzania. Kigoma 

region has seven districts with their percentage of performance as follows. Kigoma 

Municipal-87%, Kigoma Rural-81%, Buhigwe-80%, Kasulu District -76%, 

Kibondo-86%, Kakonko-88% and Uvinza-85% (NECTA, 2016). The data for this 

study were collected from Kasulu District. The District was selected because of its 

poor performance in English subject in ordinary secondary level (NECTA, 

2016).Kasulu District has a total of sixteen community secondary schools with three 

clusters which are located as follows.Kasangezi, Titye and Nyachendaclusters. 

Kasangezi cluster has six community secondary schools, Titye three community 

secondary schools and Nyachenda seven community secondary schools (DEO, 

2017). So the study examined different pedagogical strategies of teaching English at 

an ordinary secondary level into three clusters at Kasulu District. 
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3.5 Target Population of the Study 

Target population refers to the researcher’s population of interest to which the 

results of the study can be generalized (Gay, 1996). The target population of this 

study included English teachers and all 16 community secondary schools in Kasulu 

District. Other key informants were zonal quality assurers and diploma college 

English tutor. These groups were considered as an appropriate population because of 

accurate information which was obtained from them. It is true that English teachers 

teach English while zonal quality assurers supervise the implementation of English 

syllabus. Similarly, diploma college English tutor were also potential in providing 

information on teaching and learning experiences since they prepare student 

teachers. In this understanding, they could provide reliable information about the 

pedagogy strategies of teaching English at the ordinary secondary level and the 

impact on students’ performance. 

3.6 Sampling Design, Sampling Techniques,and Sample Size 

Sampling design refers to the technique which the researcher adopts to select an item 

for the sample. Sampling design includes probability and non-probability sampling 

while sampling techniques include purposive, cluster, stratified or systematic 

sampling (Kothari, 2004). On the other hand,sample size is defined as a few 

participants selected from a bigger group (Kumar, 2011; Kothari, 2004; Sapsford& 

Juppe, 2006). Kasulu District consist a total of 16 community secondary schools 

with 63 English subject teachers (DEO, 2017). In this study,the clustering sampling 

technique was used to select schools. 
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Figure 3.1: Sampling Techniques Used to Select Schools 

 

 

 

 

 

 

 

 

 

Source: Researcher (2017) 
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assurers, diploma college English tutor and English teachers were obtained by using 

purposive sampling technique.  

According to Kothari (2004), purposive sampling technique is the desirable universe 

which happens to be small and known characteristic of it to be studied 

intensively.Sample size included 16 respondents in the categories of 12 English 

subject teachers, 1 English subject tutorand3 zonal quality assurers. This sample size 

is sufficient for this study as many studies assert that in the phenomenological study, 

alarge sample size is not necessary, butthe saturation of the findings is important 

(Reiter, Stewart & Bruce, 2011; Gallagher, 1995; Wilson & Washington; 2007). 

Kasangezi 

Cluster 

-Number of 

schools 6 

-sampled schools 

2 

 

Titye Cluster  

-Number of 

schools 3 

-sampled schools 2 

 

Nyachenda 

Cluster 
-Number of schools 

7 

-sampled schools 2 

 

       KASULU RURAL 



39 

Mason (2010) pointed out some criteria used as guidelines to determine the sample 

size of the respondents, such as scope of the study, the study design, types of data 

collection methods, nature of the topic of the study, resource, time and saturation 

(Creswell, 1998; Morse, 2000; Bowen, 2008; Charmaz, 2006). Mason (2010) 

reported that saturation means a point in the data collection or interview process 

where the key informants are provide data repetitively and no new information is 

obtained.  

Therefore, data saturation is the case where the researcher sees that there is no need 

to continue interviewing other respondents due to the repetition of data (Charmaz, 

2006;Bowen, 2008; Manson, 2010). 

Eachidentified clustercarried one school with high performance and another with 

low performance and each school two English teachers were selected. This number 

of respondents was considered as realistic in terms of the researcher’s time frame 

and cost. The six schools where the study was conducted were located far from the 

researcher’s workstation. Since the study sought to assess the pedagogical strategies 

of teaching English at the ordinary secondary level, English teaching strategies were 

considered as the important data to be provided by the selected respondents. Gender 

was not be considered in the selection of the respondents; however, both males and 

females English teachers were included in the sample.  

3.7 Research Methods and Instruments 

The choices of the research instruments for data collection depended on the nature of 

the research problem, purpose of the study and research undertaken (Seidman, 

1991). In this study, data were collected from both primary and secondary 
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sources.The researcher used interviews, observations and document review for data 

collection. In thisstudy, the interview guide and observation were used to collect 

primary data whiledocumentary review was used to collect secondary data. 

3.7.1 Interview Guide 

The interview can be defined as an interchanging of views between two or more 

people and the systematic way of talking and listening to people (Creswell, 2009). 

The interview guide contained four types of questions, that is, structured, semi-

structured, unstructured and non-directive interviews (Creswell,2009; Manditereza, 

2013). This study employed unstructured interviews which were conducted with 

zonal quality assurers, diploma English tutor and secondary English teachers. 

According to Patton (2002), interviews help to explore, probe and ask questions that 

highlight the subject. Interviewenabled the researcher to probe and prompt deeper 

into the given situation. The interviews helped the researcher to explore English 

teaching strategies which teachers use at ordinary secondary level using qualitative 

analysis. The researcher had a list of key themes, issues and questions to be 

answered.All the interview responses were recorded in a note book for analysis. 

3.7.2 Observations 

Observation is a method which relays on watching, listening, asking questions, and 

collecting things (LeCompte, Preissle, and Tesch, 1993). Observational methods 

allow the researcher to record mundane and unremarkable (to participants) features 

of everyday life, which interviewees might fear to air out(Green &Thorogood, 

2009).There are two types of observations, namely participant observation, and 

simple observation. In participant observation, the researcher becomes a member of 

the group under study whereas in simple observation the researcher is a non-
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participant observer (Manditereza, 2013). This study used simple observation that 

involved techniques ofnon-participant observation checklist to compliment the 

interview and assess English teaching strategies in the classroom.Furthermore, 

fourteen items were constructed for assessing English teaching strategies teachers 

used.  

3.7.3 Documentary Review 

The documentaryreview is the process of analyzing and collecting public or school 

documents for the sake of obtaining data (Bailey, 1994; Creswell, 2007; Mills, 

2011). In this study,the researcher analyzed form four English teachers’ lesson plans 

and form four English teachers’ scheme of works.  Thus,teachers’ scheme of works 

and teachers’ lesson plans documents informed the kind of English teaching 

strategiesused per each topic or sub-topic.The documentary review method was 

necessary for this study because more information could be accessed relatively in a 

simple way and without the cost of obtaining data. 

Table 3.2: Summary of Data Collection Instruments 

Research Instruments Types of Data Source of Data 

Interview guide Help researcher toexplore 

English teaching strategies 

English teachers, Diploma 

English tutor,  Quality 

Assurers 

Observation checklist Checking English teaching 

strategies teachers used 

Classroom Observation 

Documentary review English teaching strategies 

used by teachers  

Documents like the scheme 

of works and lesson plans 

 

  



42 

3.8 Trustworthiness of the Study 

In qualitative research, quality or rigor or trustworthiness is used to control the 

accuracy of the study (Davies and Dodd, 2002; Lincoln and Guba, 1985; Mishler, 

2000; Seale, 1999; Stenbacka, 2001). There is a view among some qualitative 

researchers that, in order to satisfy demonstration thoroughness in a study, the 

criteria should approximate positivist terminology (Creswell, 1994). This is because 

the strategy is useful to facilitating the acceptance of qualitative research by the 

positivist community. Therefore, this led to develop criteria for trustworthiness and 

the techniques (Lincoln & Guba, 1985). See the table below on positivist and 

interpretative. 

Table 3.3: Summary of Positivist and Interpretative Research 

Positivist  Interpretative (Constructivist)  

Internal validity  Credibility  

External validity  Transferability  

Reliability  Dependability  

Objectivity  Confirmability  

 

3.8.1 Credibility 

The techniques for identifying credibility are prolonging the engagement with the 

participants, constant observation, and progressive subjectivity (Lincoln & Guba, 

(1985). Therefore, engaging in preliminary and stimulated interviews and classroom 

observation methods contributed to validity and reliability of data. Furthermore, 

credibility was met through piloting the research instruments before collecting data. 
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3.8.2 Transferability 

The main techniquewhich a researcher considers for the purpose of transferability is 

to achieve a detailed description of time, the context and the culture (Lincoln & 

Guba (1985). When these are addressed thoroughly, they enable other researchers to 

assess the findings and conclusions that presented and determined in this study. 

Therefore, transferability was achieved because of the carefullylistening and 

observation of the researcher’s candid to the interviewees, recorded data accurately 

began by writing reports early and used primary data in writing the final report. 

Throughout the developmental process, the researcher sought feedback from the 

supervisor in order to achieve transferability in the study.  

3.8.3 Dependability 

Researchers may reach similar interpretations when repeated examinations produce 

similar observations when dealing with the same study. In actual fact, multiple 

researchers produce similar interpretations of the same data. Essentially, more than 

one researcher could collect different data with different findings while doing 

research in the same setting as long as the results are not contradictory 

(Wiersma&Jurs, 2009). It is when the researcherfeels that dependability has been 

addressed. 

3.8.4 Confirmability 

Confirmation and interpretations in the study were done after data collection by 

tracking the raw data, interview summaries, observation of categories, documentary 

review, data analysis and the logic which were used to arrive at the interpretations of 

the study (Lincoln & Guba, 1985). A researcher felt the achievement of 
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confirmability that the study was regularly checked and reviewed by both the 

supervisor and researcher developmental process. 

3.9 Data Analysis Procedures 

Data analysis is a systematic process of working with data, organizing and breaking 

them into manageable units for synthesis (Bogdan&Biklen, 1992; Cohen, et al., 

2007). Since the study was based on qualitative research, most of the data gathered 

were analyzed using the modeldeveloped by Creswell (2009). Therefore, the 

following data analysis procedures were used as summary of the model indicated 

below with descriptions of each identified. 

Figure 3.2: Summary of Data Analysis Procedures 
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Source:  (Creswell, 2009) 

Raw data, involves transcripts, the researcher analyzed the information obtained 

from ordinary secondary English subject teachers’ scheme of works as well as 

teachers’ lesson plans. 

Organization and preparation of data for analysis, it involved responses, typing up 

field notes, or sorting and arranging the data into different types depending on the 

sources of information.  

In reading through the data generates, the first step was to obtain a general sense of 

the information and reflect on its overall meaning. For example, what general ideas 

are the participants saying? What is the tone of the ideas? What is the impression of 

the overall depth, credibility,and use of the information? Sometimes, qualitative 

researchers write notes in margins or start recording general thoughts about the data. 

In the analysis of data for this study, the researcher dealt with the categories and 

labelled data based on the actual language of the participant. 

Duplication of data, the researcher used the labeling process to generate a 

description of the setting or people as well as categories of the themes for analysis. 

Description involved a detailed rendering of information about English teaching 

strategies. The themes are the ones that appear as major findings in qualitative 

studies and are often used to create headings in the findings sections of studies. The 

multiple perspectives from individuals were supported by diverse quotations and 

specific evidence. 
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Integrationof themes, is the way which the description and themes are represented in 

the qualitative narrative. The most popular approach is to use a narrative passage to 

convey the findings of the analysis. This might be a discussion that mentions a 

chronology of events, the detailed discussion of several themes/subthemes, multiple 

perspectives from individuals, quotations or a discussion with interconnected 

themes.  

Interpretationof theme was a final step in the process of data analysis. This involved 

making of interpretations or meaning of the data generated. Asking, what were the 

lessons learned?Capture the essence of the idea (Lincoln & Guba, 1985). These 

lessons could be the researchers’ personal interpretation drawn from own culture, 

history, and experiences.  

3.10 Ethical issues 

Ethics in research involve the consent, confidentiality, dilemmas, and conflicts that 

arise during the proper way to conduct research (Gratton& Jones, 2010). In order to 

ensure ethical consideration in this study, the following were done. 

The researcher obtained a letter of permission for data collection from the UDOM 

Director of Postgraduate Studies Office. The letter introduced the researcher to the 

Regional Administrative Secretary (RAS) of the Kigoma Region. In turn, the 

researcher was given a letter by RAS to introduce him to the District Administrative 

Secretary (DAS) of Kasulu District. Another letter from DAS was granted to the 

District Executive Director who introduces the researcher to the headmasters of the 

schools selected. The headmasters also introduced the researcher to the English 

subject teachers to collect the required data. Personally, the researcher administered 
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the instruments to the zonal quality assurers, diploma English tutor and English 

teachers of Kasulu district confidentially and anonymously. 

Informed consent was adhered, as Gratton and Jones (2010) stipulated that a 

researcher nevercoerce anyone in providing the data. Therefore, 

participants’involvement were voluntary. In this study, the participants were 

requested and informed the purpose of the study before their decision to involve. 

Furthermore, their participation was indeed voluntary. 
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CHAPTER FOUR 

DATA PRESENTATION, ANALYSIS, AND INTERPRETATION OF THE 

RESULTS 

4.1 Introduction 

This chapter is set to present the findings of the study as they were obtained from the 

analysis and its interpretation of the data generated through the study. The chapter is 

divided into two sections. The first section presents the demographic information of 

the respondents, while thesecondsection explains the strategies used by the teachers 

to help students in expressing personal ideas at first. The section is also extended 

into giving an elaboration on the strategies used by teachers to assist students in 

identifying, analyzing and interpreting setting, main plot, themes, and characters in 

literary works. Finally, the chapter presents the strategies used by teachers to help 

students to master fundamental expression of starting, intervening, and closing 

conversation or discussion, and the strategies used by the teacher to make the 

students discern basic principles of writing different compositions with different 

formats have been analyzed as well. 

SECTION ONE 

4.2 Demographic Information of the Respondents 

This section describes the demographic information of 16 respondents who were 

involved in this study.These are secondary English teachers, zonal quality assurers, 

and diploma English tutor. The information of the respondentswas categorized based 

ongender, work experience, and teaching qualifications of the current post, as shown 

in tables 4.1 and 4.2 below. 
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Table 4.1:Respondents Involved in the Study 

S/N Respondents Involved Gender Frequency % 

1 Secondary school English 

teachers  

Male 

Female 

10 

2 

62.5 

12.5 

2 Zonal Quality Assurers Male 

Female 

3 

- 

18.8 

 

3 Diploma English Tutor Male 

Female 

1 

- 

6.2 

 Grand total  16 100 

Source: Field data, April 2018 

As presented in the table above, 16respondents were involved to meet the 

researchobjectives of this study. These are 12 secondary English teachers, 3 zonal 

quality assurers and 1 diploma English tutor. The secondary English teachers 

involved were 10 (62.5%) male and 2 (12.5%) female. However, 3 (18.8%) zonal 

quality assurers and 1 (6.2%) diploma English tutor were male while there was no 

female zonal quality assurers and diploma English tutor involved in the study. 

Generally, there were more males than females involved in this study, this variation 

was caused by believe that English subject was difficult to female than male 

teachers.  

Table 4.2:Profile of the Respondents 

Respondents’ Information  Frequency % 

Gender Male 

Female 

14 

2 

87.5 

12.5 

Working Experience Experienced (5≤)  

Less Experienced (≥4) 

7 

9 

43.7 

56.3 

Teaching Qualifications Diploma 

Degree 

Masters 

6 

8 

2 

37.5 

50 

12.5 
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Source: Field data, April 2018 

Out of 16 respondents, 14 (87.5%) respondents in this study were male gender 

whilst female consisted2 (12.5%) of representation. Likewise, it is observed 

thatrespondents involved in the study had varied work experience and teaching 

qualifications. Despite the differences, all the respondents met the English subject 

teaching qualification requirements. As indicated in the table above, 7 (43.7%) of 

respondents had work experience of five years and above (5≤), while, 9 (56.3%) of 

the respondents had four years and below (≥4) work experience.However, the data 

showed that6 (37.5%) respondents were diploma holders, 8 (50%) degree holders, 

and 2 (12.5%) master holders. This implies thatmany English teachers had less 

experience in teachingthan the experiencedones. Besides, the diplomaholders were 

few than degree English holders, while teachers who held masters were very few 

than diploma and degree holders.  
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SECTION TWO 

This section explains the strategies used by teachers to help students in expressing 

personal ideas. Then it elaborates the strategies used by teachers to assist students in 

identifying, analyzing and interpreting setting, main plot, themes, and characters 

portrayed in literary works. The section is further extended into describing the 

strategies used by the teachers to help students to master fundamental expressions of 

starting, intervening, and closing conversation or discussions. Finally, the strategies 

used by the teacher to make the students discern basic principles of writing different 

compositions with different formats are equally described.The information of each 

objective is presented and analyzed in terms of theme, sub-theme and revealed 

phenomena. 

4.3 Pedagogical Strategies Adopted by Teachers in Helping Students to 

Express Personal Ideas on Environmental Issues in Classroom Context 

For the sake of reminding readers, thefirstobjective sought to understand the 

strategies adopted by teachers to help students in expressing personal ideas on 

environmental issues in the classroom context. Data for this objective were sought 

through interviews with the zonal quality assurers, diploma English 

tutor,andsecondary English teachers. Classroom observations and documentary 

review were also used to collect data from secondary school English teachers only. 
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Table 4.3:The Pedagogical Strategies Adopted by in Helping Students to 

Express Personal Ideas 

Theme Sub-theme Revealed  Phenomena 

 

The strategies 

used to help 

students in 

expressing 

personal ideas  

Questions and 

Answer 

Strategy 

 Rhetorical Questions 

-improving syntactic skills of students 

 Comprehension Questions 

-improving phonological awareness  

among students 

-improving interpretation skills of                    

students 

 Role Play Strategy   Character Role Play  

-improving students’ verbal and 

nonverbal communication skills.  

 Drama Role Play 

-improving students’ creative skills 

-improving language diction and 

pragmatic awareness of students. 

 Story-Telling 

Strategy 

 Personal Experience Story 

-improving students’ persuasive 

language skills 

 Self-Created Story  

-improving students’ story composition 

and narrative skills 

-improving students’ oral and 

generative skills of ideas 

 Picture Description  

-improving students’ composition of 

literal meaning skills 

-improving students’ predictions skills 
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 Oral Presentation 

Strategy 

 

 Impromptu Oral Presentation 

-improving students’ ability of speech 

production on the spot 

-improving students’ attentive listening 

skills  

 Extemporaneous Oral 

Presentation 

-improving students’ paraphrasing and 

summarizing skills  

-improving students’ reading and 

speaking skills 

 Memorized Oral Presentation 

-improving students’ recalling/memory 

power 

-improving students’ 

abilityofreproducingfacts. 

Source: Field Data, April 2018 

It can be observed fromthe information presented in Table 4.3that both traditional 

and modern strategieswere adopted by the teachers to help students to express their 

personal ideas in the classroom context. Categorically, for this obvious reason, 

questions and answers, role-play, storytelling, and oral presentation were revealed as 

the most recurrent strategies practiced by the teachers. However, reciprocal teaching, 

debate,and dialogue as a modern strategy were neglected by teachers, though these 

strategies were reported to be the most beneficial during the interviews with teachers 

and quality assures. A detailed description of each individual strategy adopted by is 

made in the following subsections. 
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4.3.1 Questions and Answers Strategy 

Analysis of the data obtained show that under question and answers strategy, most 

of the teachers used rhetoricaland comprehension questionsto help students express 

their personal ideas.Specifically, rhetorical questions were posed to students 

forimproving syntactic skills and know the critical aspects of the lesson to be 

experienced further.This practice became apparent when teachers brainstormed 

students to know their prior knowledge before starting a new topic. This was also 

observed in most of the teachers’ lesson plans analyzed in this research, as seen in 

Appendix I-III. 

Besides, syntactic skills under rhetorical questions were used to improve 

arrangement/structure of words, phrase, clause, sentence,and organization of 

students’ ideas on a topicfor supplementation.Underscoring this, one of the teachers 

remarked as follows: 

I prefer the use of rhetorical questions because I use them to ask 

questions which improve students’ syntactic skills and check 

students’ knowledge of structure of words, phrases, clauses, 

sentences,and organization of ideas in a topic. I also give students 

freedom to ask me questions and I explain where contradictions 

arise. By doing so, the competency of expressing personal ideas was 

felt to be improved (SET, April 2018).  

Furthermore, comprehension questions were used to improve students’ phonological 

awareness,andinterpretation skills. The phonological awareness was used to improve 

students’ pronunciation of words,the sound system and pattern of the 

Englishlanguage. With this respect, during the interviews, one of theteachershad this 

to say: 
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More often than not, I pose comprehension questionsbecause these 

questions engage students to improve their personal ideas 

throughstudents’ phonological awareness, and use of proper 

language sound production system and pattern. This is how rectify 

the mistakes in the class itself (SET, April 2018).  

Moreover, by using comprehensive questions, students’ interpretation skills were 

improved through clarification of facts using simple language.One of the teachers 

said the following with regard to the significance of using comprehension: 

I prefer comprehension questions because the questions improve 

students’ interpretation skills. They engage them into interpretation 

of facts and clarify those facts using their own words and ideas (SET, 

April 2018).  

The aforesaid assertions was also supported by quality assurers by saying that: 

Most of the teachers like to pose comprehension questions because 

they help themtoimprove students’ proper language sound production 

system, pattern and interpretation skills. Even, theyprobe studentsto 

know their level of language competence and performance. Through 

this technique, students get to improve their ability to 

expresspersonal ideas (ZQA, April 2018). 

4.3.2 Role Play Strategy 

Analysis of the data obtained, as summarized in Table 4.3, unveiled that role-

playstrategy is used by assigning role of the character portrayed in the literary 

workor assigning students to narrate the particular section of the drama by using 

own language but not losing the meaning. Thus, these kinds of role play help 

students express their personal ideas in more direct and practical way. In this regard, 

the zonal quality assurers viewed that character role play or drama role play improve 

the verbal and nonverbal communication skills (use of body language, gestures, 

facial expressions, tones of voice and eye contacts) of the students and these skills 

develop public or individual speaking ability. Emphasizing this, one of the zonal 

quality assurers had the following to say: 
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I prefer character role play because I use the strategyto improve 

verbal and nonverbal communication skills. This motivates students 

naturally to make spontaneously expression of personal ideas on a 

topic (ZQA, April 2018). 

Further, drama role play as a strategy is used to improve creative, language diction, 

and pragmatic awareness skills. Improvement of creative skills is used to develop 

students’ inquiry use of language in solving the problem. Similarly, language diction 

and pragmatic awareness are improved to increase students’ skills of selecting words 

and sentences based on the context in which the discussion is engaged. In this 

context, one of the zonal quality assurers had this to say: 

Most of the teachers like to use drama role play because it helps to 

improve creative skills, language diction and pragmatic awareness of 

students and create puzzle expressions for inquiry solutions of the 

problem. Through this technique, ability to express personal ideas is 

improved (ZQA, April 2018). 

4.3.3 Story-Telling Strategy 

It was pointed out from Table 4.3 that storytelling strategy used personal experience, 

self-created and picture description stories as a techniques to help students express 

personal ideas. Precisely, personal experience stories told to and by students 

improve persuasive language skills. Moreover, improving persuasive language skills 

was important for developing convincing language to make others follow the ethical 

conduct of environmental conservation and arrive logical solution on how to prevent 

environmental degradation through spoken language. Emphasizing this, one of the 

teachers had this to say:  

I prefer personal experience story because experience stories 

improve students’ persuasive language skills which expose them to 

oral practice and develop skills of telling a story using students’ own 

ideas on the topic(SET, April 2018). 

Furthermore, by using self-created story students’ story composition and narrative, 

the oral and generative skill of ideas were improved. The self-created stories were 
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used to improve story composition and narrative skills for the purpose of increasing 

the willingness to communicate thoughts and feelings for deepening and widening 

students’ ideas on the topic. Similarly, self-created stories were used to improve oral 

and generative skills of ideas to create spoken texts, formulate linguistic utterances 

and expressing personal ideas of the students. This was also supported by the 

English language tutor who had this to say:  

Most of the teachers prefer self-created story because students’ 

creation of story improves story composition, narrative as well as 

oral and generative skills of ideas also teachers enrich students in 

oral practice and develop the personal expression of ideas on a topic 

(DET, April 2018).  

In the same respect, picture descriptions were used to improve students’ literal 

meaning composition, and prediction skills. The development of students’ literal 

meaning composition aimed to improve students’ understanding of real meaning of a 

topic. Moreover, picture description was used to improve predictions skills of the 

students to make them guess what is going to happen when they listen and 

understand the heading of the topic before its explanations. This gives them a reason 

and need to listen so as to confirm or reject their predictions. For example, students 

who are going to listen to the presentation about environmental conservation in 

Tanzania are likely to predict and here words like forestation and reforestation in 

expression of ideas. 

The above assertions were also agreed by one of the quality assurers by saying that: 

Most of the teachers like picture description because it used to 

improve students’ literal meaning composition and predictions skills 

for the aims of developing speaker utterance meaning and tentative 

guesses on the topic during personal ideas expression (ZQA, April 

2018). 
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4.3.4 Oral Presentation Strategy 

As it is observed in Table 4.5 above, oral presentation strategy is used as impromptu, 

extemporaneous, and memorized speeches to help students in expressing personal 

ideas. The impromptu speeches were used to improve students’ ability of speech 

production on the spot and attentive listening skills. The aim of improving students’ 

ability of speech production on the spot wasto strengthen oral language in delivering 

a clear coherent speech and encouraging expression of personal ideas. Similarly, the 

impromptu speech was used to improve students’ attentive listening skills to develop 

systematic concentration on a taught topic during overall teaching and learning 

period. Emphasizing this, one of the teachers of English said the following: 

I prefer impromptu oral presentation strategy since it improves 

students’ ability of speech production on the spot and attentive 

listening skills. I also improve delivering coherence of speech when 

exchanging speech among students as well as develop a systematic 

concentration in the overall teaching and learning period. This 

makes students to develop the personal expression of ideas (SET, 

April 2018) 

Moreover, extemporaneous speeches were used to improve paraphrasing and 

summarizing skills, reading and speaking skills. In improving paraphrasing and 

summarizing skills, the teachers sought to develop students’ guidelines to simplify 

long spoken text into short spoken text and become manageable in speaking, simple 

and easier to be understood among students. Extemporaneous speeches were used to 

improve reading and speaking skills to promote communication efficiency using 

students’ own ideas. The contentions were supported by the tutor who said the 

followings: 

Most teachers prefer extemporaneous speeches because speeches 

improve students’ paraphrase and summarization of the main points 

for expressing personal ideas on a topic and increase reading and 

speaking skills during effective communication using proper 

language context (DET, April 2018). 
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Similarly, memorized speeches were used to improve recalling/memory power and 

the ability of students to reproduce facts.The memorized speeches improved 

recalling/memory power for the aim of building a permanent installation of the topic 

and activate partial concepts to fully correct concepts. In the same respect, 

improving students’ reproduction of facts was used to develop students’ 

remembering and explaining actual facts on a topic. The above assertions were also 

supported by one of the zonal quality assurers who noted that: 

Most of the teachersuse memorized oral presentation because memorization 

improved students’ ability to recall/memory power so as to build 

permanent concept, and improve ability of students to reproduce 

facts and make clear organization of introduction, main body, and 

conclusion of the points on the role of the topic (ZQA, April 2018). 

4.4 The Pedagogical Strategies Used by Teachers to Assist Students in 

Identifying, Analyzing and Interpreting the Setting, Main plot, Themes, 

and Characters Portrayed in Literary Works 

The second objective of this study sought to know the strategies employed by the 

teachers to assist students to identify, analyze and interpret the setting, main plot, 

themes and characters portrayed in literary works. Data were collected through 

interviews with for zonal quality assurers, diploma English tutor, and secondary 

English teachers. Also, classroom observation and documentary review were used to 

collect data from secondary English teachers to supplement the interview findings. 
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Table 4.4: The Pedagogical Strategies Used to Assist Students in Identifying, 

Analyzing and Interpreting the Setting, Main plot, Themes, and 

Characters Portrayed in Literary Works 

Theme Sub-theme Revealed phenomena 

The strategies 

used to assist 

students in 

identifying, 

analyzing and 

interpreting 

setting, main plot, 

themes, and 

characters 

portrayed in 

literary works. 

Reading Strategy  Intensive Reading 

-improving students’ ability to grasp 

deep and surface structure   

-improving students’ ability to acquire 

skills of language inferences 

 Extensive Reading 

-improving students’ ability to attain 

general understanding skills 

-improving students’ skills of reading 

and writing  

 Skimming and Scanning Reading 

-improving students’ ability of quick 

reading skills 

-improving students’ guessing skills  

 Direct Instruction 

Strategy 

 Coaching Direct Instruction 

-developing students’ ability of     

listening skills  

 Loud Reading Direct Instruction 

-improving students’ ability of careful  

articulation and reading skills 

-improvingstudents’ ability to grasp 

accentuated skills 
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 Reciprocal Teaching 

 

 Classifying Reciprocal Teaching 

-improving students’ ability to 

distinguish relevant from irrelevant  

-improving students’ ability of 

recognition skills 

 Questioning Reciprocal Teaching 

-improving students’ logical and 

reasoning skills 

-improving students’ 

argumentativeskills 

 Summarizing Reciprocal 

Teaching 

-improving brevity writing skills 

-improving students’ coding skills  

 Socratic Seminar 

Strategy 

 Paraphrasing Socratic Seminar 

-improving students’ synthesizing and 

blending skills 

-improving students’ summarizing and 

note taking skills 

 Expanding Socratic Seminar 

-improving students ‘elaborative skills 

-improving students’ quotation and 

textual reference skills 

Source: Field Data, April 2018 

Table4.4 unveiled that both traditional and modern strategies were used by teachers 

to assist students in identifying, analyzing and interpreting the setting, main plot, 

themes and characters portrayed in literary works.Definitely, reading, direct 

instruction, reciprocal teaching, and Socratic seminars were used by teachers as the 

strategies for teaching the topic. But modern strategies, i.e. graphic organizer, and 

role play were ignored by teachers’ although teachers, college tutor and quality 
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assurers confirmed that the strategies are useful during the interviews with them. 

The analysis and interpretation of each strategy used are made in the following 

subsections. 

4.4.1 Reading Strategy 

As indicated in Table 4.4, the reading strategy was used with different reading skills, 

namely intensive, extensive, skimming and scanning reading to assist students in 

identifying, analyzing and interpreting the setting, main plot, themes, and characters 

portrayed in literary works.Basically, intensive reading was used to improve 

students’ deep, surface structure and language inferences skills. Improvement of 

deep and surface structure skills developed students’ identification and analysis of 

the setting, main plot, themes and characters in literary works. Similarly, improving 

students’ use of language inferences and patterns of the texts enhanced their ability 

to interpret and assign meaning which links the concepts of a topic in different parts 

of the text. One of the teachers of English had this to say:  

I normally prefer intensive reading because it helps to improve 

students’ skills of deep and surface structure as well skills of 

language inferences in identifying and analyzing the characters, 

main plot, themes, and the setting of the book under the close 

supervision of reading (SET, April 2018). 

These findings are supported by the observations made by the researcher where it 

was revealed that teachers used extensive reading to improve students’ general 

understanding, reading and writing skills. It improved the students’ general 

understanding for the aim of grasping the meaning of the title of the book, poem, the 

name of the author, scenes of the play or chapters of short stories and novels. 

Understanding those preliminary information helped students to reflect on the whole 

book or poem. Similarly, reading extensively was used to improve students’ reading 
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and writing skills for the purpose of interpreting and understanding setting, main 

plot, themes, and characters depicted in selected plays or novels or poems. This was 

also supported by one of the teachers who said the following: 

I like extensive reading because extensive reading improves students’ 

general understanding skills, reading and writing skills. I also assign 

students’ reading and summarizing activities to identify, analyze and 

interpret the setting, plot, themes and characters of the story studied 

(SET, April 2018). 

Again, during observations made in the sampled secondary schools, researcher 

found that skimming and scanning reading were used to improve quick reading and 

guessing skills of the students to develop comprehension skills. Speed reading was 

seen useful to increasing students’ understanding as well as gain contents for a short 

time. Similarly, improvement of students’ skills of guessing was used by exposing 

students to a specific piece of information and asking them to predict key aspects of 

the book or poem. In explaining this, one of the teachers commented that: 

I prefer skimming and scanning reading because they improve the 

speed of reading and guessing of students in which reading speed 

increase comprehension and students’ acquisition of contents and 

knowledge for short time. Through quick reading and guessing skills 

enable to identify, analyze and interpret setting, main plot, themes and 

characters for short time in the studied books (SET, April 2018).   

The assertions above means that improving students’ quick and speed reading as 

well as guessing increase also the fast students’ grasp of knowledge.  

4.4.2 Direct Instructions 

Information carried in Table 4.4 indicates that direct instruction was used as a 

technique of coaching and loud reading direct instruction for assisting students in 

identifying, analyzing and interpreting the setting, main plot, themes, and characters 

portrayed in literary works. Specifically, classroom observation revealed that 

coaching direct instruction was mostly preferred by teachers in improving 
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students’listening skills. Coaching direct instruction was used to improve listening 

skills to enhance students’ opportunity to learn and provide time for reflection of a 

topic. It was also used to improve students’ skills of connecting points in explaining 

one aspect after another and make sequential explanations of what has been 

identified. Emphasizing this, one of the teachers noted that:  

I prefer coaching direct instruction because coaching improves 

students’ listening skills I also illustrate the lesson and explain types 

of setting, main plots, and characters as well as how to identify 

themes in literary work(SET, April 2018).  

Similarly, during the classroom observations, it was found thatloudreading direct 

instruction was used to improve students’ careful articulation, and accentuated skills. 

In improving students’ careful articulation is important for students to communicate 

and be understood by others. Analysis of the book setting helps students to associate 

the natural setting of the book and revealed themes of the book or poem. In respect 

to that, one of the teachers had said the following: 

I like loud reading direct instruction strategy because it improves 

students’ careful articulation skills and helps students to make 

association of the setting, characters and themes found in the book. I 

also explain different indicators of identifying types of characters, 

guidelines and rules of analyzing and interpreting the setting, main 

plot and themes in the novel, plays and poems (SET, April, 2018). 

Furthermore, loud reading direct instruction is used to improve students’ phonology, 

which is important for speaking and ability to read. The same understanding was 

held by the zonal quality assures. For example, during interviews, one of the zonal 

quality assurers had this to say: 

Most of the teachers use loud reading direct instruction since loud 

reading improves students’ spelling and proper language accent. 

Through this, students’ understanding of the meaning of the book is 

improved and they can identify, analyze and interpret the setting, 

main plot, themes and character found in literary work (ZQA, April 

2018). 
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4.4.3 Reciprocal Teaching Strategy 

It can be seen from Table 4.4 that most teachers used reciprocal teaching strategy 

with the techniques of classifying, questioning and summarizing reciprocal teaching 

to assist students in identify, analyze and interpret the setting, main plot, themes and 

characters portrayed in literary works. Basically, classifying reciprocal teaching was 

used to improve students’ ability to distinguish what is relevant from irrelevant and 

recognition skills. Moreover, using classifying reciprocal teaching to improve and 

distinguish relevant from irrelevant contents to develop knowledge of the students 

on distinguishing skills was used to make grouping aspects of the types of 

characters, setting, main plot and themes in literary works. Similarly, classifying 

reciprocal teaching was used to improve recognition skills to develop learning 

morale and worthy performance of tasks/activities or assignment provided in the 

classroom. For example, one of the teachers said the following: 

I prefer classifying reciprocal teaching because classification 

improves students’ ability to distinguish what is relevant from 

irrelevant contents and recognition skills. This measures the 

knowledge of the students on a topic and determines the kind of 

raising learning morale of students’ in identification, and 

interpretation of setting, main plot, themes and characters found in 

literary works (SET, April, 2018) 

Questioning reciprocal teaching was used to improve logical, reasoning and 

argumentative skills. During the improvement of logical and reasoning skills, the 

teacher sought to develop students’ ability of critical thinking and provide 

opportunities to reflect on the topic intended. The teacher engaged students by 

asking questions that promote areas of literary thinking. Similarly, questioning 

reciprocal teaching was used to improve argumentative skills to develop competence 

interpretation of the real meaning of key aspects of the topic. Emphasizing this, one 

of the teachers had this to say: 
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I like questioning reciprocal teaching because questioning improves 

logical and reasoning skills and provides opportunity for students to 

think on identification, analysis,andmake interpretation of the setting, 

main plot, themes and characters in a literary work. It also improves 

argumentative skills of developing systematic supporting or against 

the ideas students on the key aspects of literary works (SET, April 

2018). 

Moreover, summarizing reciprocal teaching was used to improve brevity, writing 

and coding skills. Brevityand writing skills are improved to synthesize the contents 

intended in the text, the writing of summary enhances students to understand and 

cover a whole book for few summary notes. Similarly, coding skills were improved 

to develop a systematic way of assigning key aspects of literary work to represent 

real life of setting, characters and themes in the society. The assertions are supported 

by the zonal quality assures. For example, during the interviews, one of the quality 

assurers stated the following: 

Most teachersuse summarizing reciprocal teaching because 

summarizing improves brevity of writing and coding skills. Brevity of 

writing skills develops students’ ability to synthesize many words into 

few words by preserving the meaning. Codingskills improve students’ 

ability to summarize and identify the setting, characters and themes 

found in literary work in relation to the society(ZQA, April 2018).   

4.4.4 Socratic Seminar 

Table 4.4 showed thatSocratic seminar strategy was used as a technique of 

paraphrasing and expanding Socratic seminar to help students develop an ability to 

identify, analyze and interpret the setting, main plot, themes and characters 

portrayed in literary works. Mainly, paraphrasing Socratic seminar was used to 

improve synthesizing, blending, summarizing and note taking skills. Likewise, 

paraphrasing Socratic seminar improved synthesizing and blending skills to develop 

students’ ability of joining many related ideas into singleunified idea. 

Correspondingly, summarizing and note-taking skills were improved to 
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enhancestudents’ techniques of organizing key aspects of literary works into 

condensed concepts, and deleting or substituting concepts to restate key aspects of 

literary work using their own statements. Emphasizing this, one of the teachers had 

this to say:  

I like paraphrasing Socratic seminar because paraphrasing improves 

students’ synthesis, blending, summarizing and note-taking skills to 

enhance students’ ability to join many related ideas into a singleone. 

I also engage them in words’ deletion and substitution for identifying 

and restating setting, main plot, themes and characters found in work 

of arts using their own statements (SET, April 2018). 

Socratic seminar was used for improving elaboration, quotation, and textual 

reference skills. The improvement of elaborative skills was used to develop 

students’ ability to identify simple points and give detailed explanation of 

information to the existing points on each key aspect of literary works. Similarly, 

expanding Socratic seminar was used to improve quotation and textual reference 

skills for the intention of developing students’ ability of discussing and reasoning 

with clear evidence from the teaching materials. The contentions were also 

supported by zonal quality assurers. For instance, during the interviews, one of the 

zonal quality assurers said the following:  

Most ofthe teachersprefer expanding Socratic seminar because, 

expanding questions improve students’ elaborative, quotation and 

textual references skills. The teachers pose seminar questions to 

students for discussion of the setting, main plot, themes and 

characters found in a book. They also divide students into two 

circles, one for listening and the otherfor critiques and change the 

role of the circles for the same purpose (ZQA, April 2018). 
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4.5 The Pedagogical Strategies Used by Teachers in Assisting Students to 

Master the Fundamental Expression –Starting, Intervening and Closing a 

Conversation or Discussion 

In the third objective, the researcher generated data from the zonal quality assurers, 

diploma English tutor, and secondary English teachers. Similarly, observation 

checklist and documentary review were used to collect data from ordinary English 

teachers. The identified data were about the pedagogical strategies used by teachers 

in assisting students to acquire the fundamental expressions of starting, intervening 

and closing a conversation or discussion.  
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Table 4.5: The Pedagogical Strategies Used in Assisting Students to Master the 

Expressions-Starting, Intervening and Closing a Conversation or 

Discussion 

Theme Sub-theme Revealed Phenomena 

The Strategies Used 

in Assisting Students 

to Master 

Expressions–

Starting, Intervening 

and Closing a 

Conversation or 

Discussion 

Demonstration 

Strategy 

 Step-by-step  Demonstration 

-improving students’ ability of listening, 

and practical skills 

-improving students’ ability of 

replicative skills  

-improving students’ ability of thinking 

and imitational skills 

 Whole Process Demonstration 

-improving students’ ability of 

illustrative and descriptive skills 

-improving students’ ability of visual 

and verbal model of instruction 

-improving students’ ability of 

correcting common misconceptions 

 Group Discussion 

Strategy 

 Think-Pair-Share Discussion 

-developing students’ ability of critical 

reflection and thinking skills 

 Jig-saw Discussion 

-improving students’ semantic 

awareness and explanations 

-developing students’ critical problem-

solving skills  

-improving skills of the logical 

organization of thoughts among students 
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 Debate Strategy  Affirmative team debate 

-improving students’ ability of 

questioning and responding skills 

-improving students’ ability of critical 

rebuttal solving skills 

 Opposing team debate 

-improving students’ ability of 

argumentative skills  

-improving students’ ability of 

intervening skills 

 Judging team debate 

-improving students’ ability of 

summarizing and note taking skills 

-improving students’ ability of 

commenting and remarking skills 

 Guest Speaker 

Strategy 

 In-house guest speaker 

-improving students’ innovative 

communication skills 

-improving students’ ability of 

collaborative skills 

 Mentoring guest speaker 

-improving students’ experience of real 

life problem solving skills 

-improving students’ ability of insightful 

hands-on skills 

Source: Field Data, April, 2018 

The information carried in Table4.5indicatesthat demonstration, group discussion, 

debate, and guest speaker were the most recurrent strategies practiced by the 

teachers. However, hand-on learning, and strategic grouping were less preferred by 

English subject teachers. This comes to suggest that both traditional and modern 
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strategies were used by the teachers to facilitate students mastering of the 

fundamental expressions – starting, intervening, and closing a conversation or 

discussion. Detailed descriptions of each observed strategy implemented by the 

teachers are as follows. 

4.5.1 Demonstration Strategy 

As indicated in Table 4.5, demonstration strategy was used in helping students to 

acquire fundamental expressions-starting, intervening and closing conversation or 

discussion. During classroom observations, it was found that two major techniques, 

namely step-by-step and whole process demonstrations were mostly preferred by the 

observed English subject teachers in promoting students fundamental expressions-

starting, intervening and closing conversation or discussion. During interviews, 

teachers said that step-by-step demonstration was preferred as it helps students to 

improve listening, practice, replicative, thinking, and imitational skills. It was also 

found that, step-by-step demonstration used to help students improve their thinking 

and imitational skills. Exemplifying this, one English subject teachers noted that: 

I prefer step-by-step demonstration because it improves students’ 

ability of listening, practicing, replicative, thinking and imitational 

skills. Step-by-step demonstration used to make students’ to practice 

by repeating each action done by the teacher in each stage of the 

lesson presentation so as to master fundamental expressions of 

starting, intervening and closing conversation or discussion (SET, 

April, 2018).  

The teacher added that the whole process demonstration was used to improve 

students’ illustration and description skills as well as ability to correctcommon 

misconceptions. It also used to improve illustrative and descriptive skills to students. 

The aimed was to draw mental picture to students using teaching materials, and 
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descriptions from the beginning of the lesson to the end. Emphasizing this, one of 

the teachers had the following to say:  

I like the whole process demonstration because whole process 

improves students’ ability to illustrate and describe, acquire visual 

and verbal model of instruction and correct common misconceptions. 

The acquisition of the skills for the purpose of engaging students to 

master expression of starting, intervening and closing conversation 

or discussion (SET, April, 2018).  

The assertion aboveshows that whole process was preferred by many English subject 

teachers because of its potentials to help students acquire the skills of correcting 

common misconceptions. 

4.5.2 Group Discussion Strategy 

It can further be noticed from Table 4.5 that the group discussion as a strategy of 

language instruction was used by most of the teachers. During classroom 

observations, the researcher found that think-pair-share, and jig-saw discussion 

strategies were used by English subject teachers to help students in mastering the 

fundamental expressions- starting, intervening, and closing a conversation or 

discussion skills. Categorically, think-pair-share discussion was used as a technique 

to improve students’ critical reflection and thinking ability on a new lesson. 

Furthermore, improving critical reflection and thinking ability of new topic enriched 

students’ ability to express statements of starting, intervening, and closing 

conversation or discussion related toa topic, as one of the teacher’s lesson plan 

illustrated on appendix IV. 

Apart from enriching students’ expressions, it also developed speaking based skills 

as well as checking the common sense of what is spoken during the discussions. In 

this respect, one of the teachers had this to say: 
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I prefer think-pair-share discussion since it improves students’ 

critical reflection and thinking ability of a new topic and improve 

logical connections between starting, intervening and closing 

conversation and discussion. I also use the strategy to provide 

students’ opportunity to think what they know on the topic and expose 

them to express their ideas mastered on a topic (SET, April 2018).  

The study also found that the jig-saw technique was used to improve students’ 

semantic awareness, explanations and critical problem-solving skills. Semantic 

awareness and explanations skills were used to get clear meaning of different 

concepts in a topic. Similarly, critical problem-solving skills were developed for the 

purpose of enriching students’ knowledge of using supportive learning materials 

when finding out a solution of the problem on a conclusion part of a conversation or 

discussion. Emphasizing this, one of the teachers of English said the following: 

I like jig-saw discussion because it improves students’ semantic 

awareness, explanations and critical thinking problem-solving skills, 

which encourage students to view the divergent expressions on ways 

of starting, intervening and closing conversation or discussion (SET, 

April 2018). 

4.5. 3 Debates 

Again, as indicated in Table 4.5, debates were used by English subject teachers in 

assigning students affirmative, opposing and judging teams to assisst students to 

master the fundamental expressions- starting, intervening, and closing conversation 

or discussion. The affirmative team created for the aim of improvingquestioning, 

responding and critical rebuttal solving skills. Questioning and responding skills 

were improved for the purpose of describing the topic arguing for so that it becomes 

clear to both negative team and the adjudicator. Similarly, critical rebuttal solving 

skills were improved in order to develop logical reasoning by putting forward an 

argument that leads to positive consequences.  
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I prefer to create affirmative team because it improves students’ 

ability of questioning and responding, critical rebuttal solving skills. 

Italso improves logical speaking organization of thoughts and 

coherence of ideas on starting, intervening and closing conversation 

or discussion (SET, April 2018). 

Furthermore, in opposing team the teacher aimed to improve argumentative and 

intervening skills. The opposing team was created to improve argumentative skills 

for the aim of developing students’ ability of contrasting or supporting for of a topic 

during conversation or discussion. Similarly, intervening skills were improved in the 

opposing team for the purpose of developing students’ ability of using language 

signs in communicating; for example, the use of sign language to indicate point of 

interaction. Emphasizing this, one of the teachers said the following: 

I like to create opposing team because the team improves students’ 

ability of argumentative and intervening skills. The skills aim to 

develop contrasting or supporting ideas using both spoken and use of 

signs language (SET, April 2018). 

A judging team was created for improving summarizing and note taking, 

commenting and remarking skills. Judging team was used to improve the ability of 

summarizing and note taking in order to develop the skills of picking strong points 

among different points discussed by both affirmative and opposing teams on a topic. 

Similarly, students’ ability of commenting and remarking skills were improved so as 

students in the judging team could develop skills of giving comments, suggestions, 

and remarks on the strengths and weakness of each team. The above assertions were 

supported by zonal quality assurers, for instance during the interview one of the 

quality assurers said the following: 

Most of the teachers prefer to use judging team to improve students’ 

summarizing and note taking, commenting and remarking skills so 

that every team knows their strengths and weakness on the discussion 

conducted to master fundamental expressions of starting, intervening 

and closing conversation or discussion (ZQA, April, 2018). 
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4.5.4 Guest Speaker 

Under guest speaker strategy most of the teachers used in-house and mentoring 

guest speakers to assist students to master the fundamental expressions of starting, 

intervening and closing conversation or discussion. Specifically, in-house guest 

speaker was used to improve innovative communication, and learning through 

collaborative skills. Moreover, in-house guest speaker was used to improve and 

develop innovative communication skills since the guest speaker used effective 

questioning and close supervision on the rules and guideline on how to start, 

intervene and close conversation or discussion. In the same respect, learning through 

collaboration was developed because the departmental teacher came for the 

invitation of English subject master and conduct a topic of discussion in 

collaborative techniques of teaching. One of the teachers commented the following: 

I prefer in-house guest speaker because it improve students’ 

innovative sense of communication skills. The guest speaker came 

with different vocabularyand improves learning through 

collaborative skills of conversation or discussion which is turn taking 

in nature. It ends the solution of the problem using the style of 

starting, intervening and closing conversation or discussion (SET, 

April, 2018). 

In the same respect, mentoring guest speaker was used to improve experience of real 

life problem solving, and insightful hands-on learning skills. The mentoring guest 

speaker improved the experience of real life problem solving by integrating 

theoretical learning in classroom and real practice in the society students originated. 

For example, the students improve language through discussion of the topic in link 

with the society. Likewise, insightful hands-on learning was improved so as to 

develop learning by doing and stimulate different students’ regions of the brain 

through practicing real actions. The assertions were also supported by tutor who had 

said the following:  
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Most of the teachers prefer mentoring guest speakers because they 

improve students’ experience of real life problem solving and 

insightful hands-on learning skills. The skills expose students to more 

learning by doing and stimulate students’ region of the brain 

especially during practice on how to start, intervene and close 

conversation or discussion. They also givefree time for students to 

prepare questions to ask when learning a topic (DET, April 2018).   

4.6 The Pedagogical Strategies Used by Teachers to Make a Clear Learning of 

Basic Principles of Writing Different Compositions with Different Formats. 

The fourth objective assessed the strategies used by the teachers to make a clear 

learning of basic principles of writing different compositions with different formats 

using the zonal quality assurers, diploma English tutor,and secondary English 

teachers. The instruments used were an interviews, documentary review,and 

observation checklist. The interview guide was used to collect data from zonal 

quality assurers, diploma English tutor and secondary English teachers. 

Documentary review and observation checklist were used to collect data from 

secondary English teachers only. 
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Table 4.6: The Strategies Used to Make a Clear Learning of Basic Principles of 

Writing Different Compositions with Different Formats 

Theme Sub-theme Revealed Phenomena 

The strategies used to 

make a clear learning 

of the basic principles 

of writing different 

compositions with 

different formats. 

Lecture 

Strategy 

 Oral Essay Lecture 

-improving students’ ability grasping 

elaborative skills 

-improving students’ ability of listening and 

note taking skills 

 Provocative Lecture 

-improving students’ ability of integration 

between existing and new acquired 

knowledge 

 Expository Lecture 

-improving students’ ability of inductive  

skills  

-improving students’ ability of discovering 

skills  

 Reading and 

Writing 

Strategy 

 Generative Reading and Writing 

-improving students’ ability grammatical 

sequencing skills 

-improving students’ ability of reading and  

writing skills 

 Composing, Summarizing Reading and 

Writing 

-improving students’ ability writing 

composition  

-improving students’ ability of using 

punctuation marks, paragraph, and 

capitalization 

-improving students’ ability of creative 

writing skills 
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 Document- 

Based 

Questions 

Strategy 

 Subjective Document-Based Questions 

-improving students’ ability of producing 

feelings and perceptions 

-improve students’ ability of grasping wide 

and deep understanding skills 

 Gallery 

Walk 

Strategy 

 Discussion Gallery Walk 

-improving students’ ability of correcting 

misconceptions skills 

-improving students’ ability of grasping 

knowledge of the topic 

-improving students’ ability of grasping 

practical skills  

 Questioning Gallery Walk 

-improve students’ ability of grasping inquiry 

skills 

-improve students’ ability of grasping higher 

thinking level  

Source: Field Data, April 2018 

Data in the table above indicates that both traditional and modern strategies were 

adopted by the teachers to make a clear learning of basic principles of writing 

different compositions with different formats. Definitely, for this reason, most of the 

teachers used lecture, reading and writing, document-based questions and gallery 

walk as most recurrent strategies. However, modeling, jig-saw and group discussion 

were neglected by teachers during classroom instruction, though these strategies 

were reported as most useful during an interview with teachers, tutor, and zonal 

quality assures. The detailed descriptions of each strategy used are provided below. 
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4.6.1 Lecture Strategy 

It can further be observed from Table 4.6 that lecture method was used as a strategy 

of language instruction by most teachers. Classroom observations revealed that 

teachers used oral essay, provocative, and expository which were most preferred 

techniques under lecture method. During interviews, English subject teachers said 

that they used oral essay lecture to improve students’ elaborative, listening and note 

taking skills.Moreover, elaborative skills were improved to develop students’ ability 

of giving deep explanations during writing narrative, expository, descriptive, and 

argumentative compositions. Similarly, listening and note taking skills were 

improved to develop students’ ability of paying much concentration on what a 

teacher is delivering and take main points of the topic concerned. Emphasizing this, 

one of the teachers commented the following: 

I prefer oral essay lectures because oral essays improve students’ 

ability of grasping elaborative, listening and note taking skills. The 

skills make students to give deep explanations when writing narrative 

essays, expository, descriptive, and argumentative compositions 

(SET, April, 2018). 

Furthermore, provocative lecture was used as a technique to improve integration 

between existing and new acquired knowledge skills. The improvement of 

integration of the existing and new knowledge aimed to engage students’ ability of 

balancing between what they know and what is acquired as new materials for them, 

it also improve partial concepts which students possess to full concepts. 

Underscoring this, one of the teachers commented the following: 

I like provocative lecture because it improves students’ ability of 

integrating between existing and new acquired knowledge. I used to 

improve by challenging students’ knowledge so as to classify 

themselves between what is wrong and what is right during the 

integration of the concepts of the topic. Through this, students can 

understand how to write different compositions of different formats 

(SET, April, 2018). 
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Similarly, expository lecture was used to improving inductive and discovering skills. 

Inductive skills were improved among students for the purpose of enhancing 

students’ ability of writing composition from general logical organization into 

specific logical of writing organization. Expounding further, discovering ability of 

learning were improved among students’ so that students can discover what is 

presented using pictures for the new contents which is not found in the book. In this 

respect, one of the teachers had said the following: 

I prefer expository lecture because I use it to improve students’ 

inductive and discovering skills. I also use it to improve skills of 

sorting important points, especially when using audio-visual 

materials to improve summarizing and connecting points, checking 

for understanding and presenting contents which are not found in the 

book (SET, April 2018). 

The above assertions means that the use of expository lecture makes students to find 

specific knowledge aimed to be instilled by the teacher in the classroom, since they 

exposedstudents to search more studying materials. 

4.6.2Reading and Writing Strategy 

Analysis of the data obtained, as presented in Table 4.6, unveiled that reading and 

writing strategy are techniques of generative, composing and summarizing reading 

and writing were used by teachers. These were used to make a clear learning of 

basic principles of writing different compositions with different formats. 

Specifically, generative reading and writing were used for improvinggrammatical 

sequencing, reading and writing skills. Moreover, improving grammatical 

sequencing skills aimed to develop students’ generative grammar during writing of 

different compositions of different formats. In the same vein, reading and writing 

skills were improved to enhance students’ reading of different supplementary 

materials which contained different compositions and used the structures, rules and 
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guidelines found in the materials to write the assigned activities of writing 

compositions of different formats. These findings are supported by the response 

from the tutor who had the following to say: 

Most of the teachers use generative reading and writing because 

generative reading improves students’ability of using grammatical 

sequencing, reading and writing skills. They improve students’ ability 

of reading supplementary materials and use generative skills by 

writing different compositions found in the materials read (DET, 

April, 2018). 

Similarly, classroom observations also revealed that teachers engaged students to 

compose, summarize and write in order to improve writing composition, use of 

punctuation marks, paragraph, capitalization, and creative writing skills. Writing 

compositions skills were improved to engage students with the rules and regulations 

of writing different compositions with different formats based on the characteristics 

of each categories of composition. Likewise, the use of punctuation marks, 

paragraphs and capitalizations were improved to develop students’ ability of making 

clear writing of compositions using commas, full stops, semi-colons, colons, open 

and close quotations marks so as to make clear readable and understandable 

compositions. Similarly, creative writing skills were improved to develop students’ 

competence of composing and writing short novel and stories, plays, poems, 

proverbs, parables as well as epics. The assertions were also supported by zonal 

quality assurers, for example during interview one of the quality assurers 

commented the following: 

Most of teachers prefer composing and summarizing reading and 

writing because compositing and summarizing improve students’ 

ability of writing composition, use of punctuation marks, paragraph, 

and capitalization and ability of students to grasp creative writing 

skills. They also provide sample/structure of writing compositions 

and assign questions to students to write a certain composition (ZQA, 

April 2018). 
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4.6.3 Document- Based Questions Strategy 

Table 4.6 above informed that document-based questions strategy and subjective 

document-based questions were used to make a clear learning of basic principles of 

writing different compositions with different formats. The subjective questions were 

used to improve feelings, perceptions, increasing wide and deep understanding 

skills. The aim of improving feelings and perception of the students is check 

whether the assigned questions were attempted as required and capture the intentions 

of the topic. The feelings and perceptions are obtained if students answered the 

questions assigned by teacher to know their emotional or views on a topic. 

Similarly, subjective questions were used to improve and increase students’ wide 

and deep coverage or understanding of the topic. Assigning questions to students on 

a topic helped the teacher to know some aspects of the topic which need to be 

covered in a specific topic. Emphasizing this, the tutor had commented the 

following: 

Most of the teachers use subjective document-based questions 

because subjective questions improve students’ production of feelings 

and perceptions, wide and deep understanding. They also design 

essential questions to cover different types of compositions with 

different formats (DET, April 2018). 

4.6.4 Gallery Walk Strategy 

It can further be noticed from Table 4.6 that gallery walk as a strategy of English 

language instruction was used by most of the teachers. Under this strategy, 

discussions and questioning gallery walk were used specifically for making a clear 

learning of basic principles of writing different compositions with different formats. 

Categorically, discussion gallery walk was used as a technique to improve students’ 

ability of correcting misconceptions, grasping knowledge of the topic, and practical 

skills. Discussion gallery walk was used to improve correcting misconceptions for 
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the purpose of making students exchange ideas on a topic and found correct 

concepts of the topic among students themselves. The knowledge of the topic was 

also improved to develop students’ ability to keep memory of the topic for a long 

time. Similarly, practical skills were improved to develop students’ skills of learning 

by doing. For example, learning structure of writing different compositions in the 

class and expose students practically on writing different compositions which are 

helpful in daily life. In this respect, one of the teachers had commented the 

following: 

I prefer discussions of gallery walk because discussions improve 

students’ ability of correcting misconceptions, grasping knowledge of 

the topic and engage them in practical skills. I also assign them 

activities of writing different compositions with different formats 

(SET, April 2018). 

Questioning gallery walk was used to improve inquiry, and higher thinking level. 

Inquiry skills were improved to develop students’ ability of asking questions for 

more understanding of the topic. Likewise, higher thinking level was improved for 

the purpose of developing students’ ability of creating, designing, argue for or 

against, predict, compare, compose, organize or propose in writing different 

compositions with different formats. In this regard, one of the zonal quality assurers 

asserted the following: 

Most of the teachers prefer questioning gallery walk because 

questioning improves students’ ability of grasping inquiry, and 

higher thinking level skills. They improve  students’ inquiry for 

developing skills of asking questions on the part of the topic which is 

not well clarified and higher thinking level for engaging students to 

creating, designing, argue for or against, predict, compare, compose, 

organize or propose in making a clear learning of basic principles of 

writing different compositions with different formats (ZQA, April 

2018).  
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CHAPTER FIVE 

DISCUSSIONS OF THE FINDINGS/RESULTS 

5.1 Introduction 

This chapter presents the discussions of pedagogical strategies used to help students 

in expressing personal ideas, identifying, analyzing, and interpreting the setting, 

main plot, themes and characters in literary works. The chapter also discusses the 

strategies used in assisting students to master the fundamental expressions of 

starting, intervening and closing a conversation or discussion. Similarly,chapter 

discusses the strategies used to make a clear learning of basic principles of writing 

different compositions with different formats.  

5.2 The Pedagogical Strategies Used to Help Students in Expressing Personal 

Ideas 

In this part, the study examined the strategies adopted by teachers to help students in 

expressing personal ideas on environmental issues in classroom context. Different 

strategies were examined such as questions and answers, role play, storytelling and 

oral presentation. 

The study revealed that most of the teachers used rhetorical and comprehension 

questions to help students to express their personal ideas. These ideas are in line 

with secondary schools 2010 English language syllabus (URT, 2010). Again, this 

finding is related with Curran (2013) who found that asking questions form part of a 

lesson because questioning such as rhetorical questions engage students to sustain 

active style of learning, and determine the best structure, organization and presenting 

new learning. Similarly, Arslan (2006) concluded that teachers ask questions to keep 
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students actively involved and pace their lessons, provide opportunities of  opening 

and expressing students’ ideas and thoughts (Brualdi, 1998).  

It was also unveiled that most of the English subject teachers used character and 

drama role play strategy to assign role of the character portrayed in the literary work 

or assign students to re narrate the particular section of the drama by using own 

language without losing the entire meaning. The results of the researcher are also 

supported by BonwellandEison(1991) who said that character and drama role play 

make students exercise and assume the role of a person or act out a given situation. 

The roles can be performed by individual students or in pairs, or in groups which 

engage students in real-life situations and drilling roles, and spontaneous 

presentations. In the same direction, Chesler and Fox (1966) found that roles of 

other persons are pretended to feel like, think like, and act like another person. 

Similarly, Kodotchigova (2001) revealed that role play help teacher to assign 

students roles of either character or drama to engage students acting out within 

scenario, and prepares second language learners in second language communication 

in both social and cultural context. 

Similarly, in storytelling, the researcher found thatteachers of English subject used 

personal experience, self-created and picture description stories as a techniques to 

help students in expressing personal ideas. These findings correlate with Wong 

(2012) who commented that storytelling engage students to convey a message of 

truths using artistic and creative skills. The strategy enhances students’ opportunities 

to share stories in English language lessons. The stories make students to learn basic 

language skills and develop ability of oral spoken through story retelling on the 

English language topic. The students exchange their ideas on what they have 
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recently read, traditional stories, stories they have heard or learned or stories of their 

families tell and those created by themselves. Likewise, the findings are in the same 

line with Mauro (2005) who commented that storytelling reinforces thinking 

abilities of the students, check the way ideas linked, explained and provide listening, 

oral, written or composing stories, visual, and creative activities. The results also 

match with Hamilton and Weiss (2007) who found that stories are the way to store 

information in the brain, instills the love of language in students and motivates them 

to read, stimulates the imagination, teach lessons, develops listening skills, and 

create an awareness of retelling different stories.  

Moreover, oral presentationswere used through impromptu, extemporaneous and 

memorized speeches to help students to express their personal ideas. These findings 

concur with the study of Jeremy and Utley (1996) who found that effective oral 

presentation is well structured and divided into three parts, the introduction, main 

body, and conclusion. The study also found that establishing a rapport of listening 

skills and draw attention to the students invitation of questions, comments and open 

discussion on the work presented, retain essential message and insist what intended 

to remember the audience. Similarly, Forman (2015), Pittman and Honchell(1987), 

is of the view that oral presentation develop students’ skills of summarizing and 

restating the main points, use of verbal signposts, making clear connection between 

one point to another, paraphrasing the explanations and engage students in listening 

skills.       
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5.3 The Pedagogical Strategies Used to Assist Students in Identifying, 

Analyzing and Interpreting Setting, Main plot, Themes and Characters in 

Literary Works 

In this objective, the study aimed to explore strategies used in assisting students to 

identifying, analyzing and interpreting setting, main plot, themes and characters 

portrayed in literary works. The findings showed that reading, direct instruction, 

reciprocal, and Socratic seminar strategies were used to help students in identifying, 

analyzing, and interpreting setting, main plot, themes and characters portrayed in 

literary works. 

The study observed that intensive, extensive, skimming and scanning reading were 

used by the English teachers to help students identify, analyzing and interpreting the 

setting, main plot, themes and characters portrayed in literary works. These facts are 

in line with the findings by Grellet (1981) who commented that intensive reading 

enable students to comprehend words, phrases, words orders expression, text, its 

sense, meaning and expanding vocabulary within the text. Extensive reading 

develop students’ habit of self-study, taste for reading, understand the meaning of 

the given passage, increase passive vocabulary, develop power of concentration, 

pleasure and recreation. Scanning reading develop students ability of locating 

specific facts, as quick as possible, point direct specific facts in a text, predict 

questions and remarks the end of the text. Skimming reading enable students to read 

a text or passage in order to get rough idea of what the text or passage are all about, 

understanding the central ideas and the main point of the text as well as discover the 

purpose and association of the text. Similarly, these ideas are supported by BECA 

(2018) and University of Sydney (2010) who found that skimming and scanning 



88 

promote ability of the students to general ideas by reading title of the book, 

subheadings, bolded words, italics, underlined words, abstract, introduction or 

conclusion, the first sentence of every paragraph, objectives, questions and 

summaries of the chapter and quick reading to search specific information on a topic 

and assess the relevance of the text. 

The study further unveiled that English subject teachers used coaching and reading 

of direct instructions to help students in identify, analyzing and interpreting the 

setting, main plot, themes, and characters portrayed in literary works. These findings 

concur with the study of Kozloff and laNunziata (1999) who found that coaching 

instruction enable students to use the script, pacing, error correction procedures and 

acquire skills of management and develop students’ central of reading skills in the 

class that address specific content. These ideas also correlated with Schung, Tarver 

and Western (2001) who found that reading direct instruction provides an approach 

for teaching reading that holds strong promise for enabling secure those 

improvement. Direct reading instruction entails language instruction using the 

language for learning, reading instruction using the reading mastery and/or 

corrective. Reading programmes of spelling and spelling mastery program.  

Again, the study revealed that some English subject teachers used classifying, 

questioning and summarizing reciprocal teaching to assist students in identifying, 

analyzing and interpreting setting, main plot, themes and characters in literary 

works. The views above concurs with Todd (2006), King and Johnson (1999) found 

that there are four strategies used in reciprocal teaching: predicting, clarifying, 

questioning and summarizing. Predicting develops students’ prior knowledge, or 

new knowledge from the text and texts’ structure and discussing what will happen 
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next in the text. Clarifying improve students’ monitoring comprehension ability and 

grasp clarification skill of unclear, difficult or unfamiliar aspects of a text (sentence 

or passage structure, vocabulary, unclear references or concepts). It also described 

that questioning strategy which develops students’ skills of identifying main ideas or 

themes, self-test, deep exploration of texts, construction of meaning and creating 

relevant questions to the text. Finally, summarizing, improving students’ ability of 

understanding the text, integrate clear statement that communicate the essential 

meaning of the text, enhance students’ summarizing of paragraph, section of text or 

whole passage of the literary works. These findings are in line with Palincsar (1986), 

Purwoko&Pudjobroto (2013). 

Similarly, the study revealed that paraphrasing and expanding Socratic seminar were 

used to help students in identifying, analyzing and interpreting the setting, main plot, 

themes and characters portrayed in literary works. The findings correlate with 

Authentic Education (2004) which states that Socratic seminar dialogue challenges 

students’ think analytical and critical with the questioning and careful guidance of a 

teacher. The Socratic seminar improve students’ ability to discuss ideas, reading 

work of arts, use of communication signs, critiquing skills and encourage students’ 

to use the text as evidence in their responses. In connection Blanke (2008) found that 

Socratic seminar develop students’ higher order thinking and discussion which base 

ideas of the topic raised in a text, develop students’ deep meaning and 

understanding, integrating prior knowledge of the topic in Socratic seminar, develop 

interaction through conversation and expose students to the world beyond the 

classroom.    
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5.4 The Pedagogical Strategies Used to Assist Students to Master Expressions 

of Starting, Intervening and Closing Conversion or Discussion 

In this objective, the study identified demonstration, group discussion, debates and 

guest speaker as strategies used in assisting students to master the fundamental 

expression of starting, intervening and closing a conversation or discussion. 

The study indicated that two major techniques, namely step-by-step and whole 

process demonstrations were mostly preferred by most of English subject teachers in 

promoting students fundamental expressions-starting, intervening and closing 

conversation or discussion. These results are supported by Salas, Rosen &Pavlas 

(2009) who commented that demonstration based training used procedural 

knowledge which focused on developing students’ ability of sequencing actions 

required for task performance. Such as demonstration of activities on how to 

conserve environment while strategic knowledge focused demonstrations improving 

ability of students to design and acquire knowledge and skills that are applicable 

over a wider variety of contexts than those presented in the examples. The ideas are 

in line with Chikuni (2003) and Gwarinda (1993) who asserted that there are two 

ways of making demonstrations, namely the step by step and the whole process 

demonstration. In the whole process demonstration, the teacher demonstrates the full 

process of teaching and learning from the beginning of the topic to the end without 

interruption by the students. The step by step demonstration is done stage by stage 

with teacher when explaining each action as the operation proceeds (Iline, 2013). 

Moreover, the researcher found that think-pair-share, and jig-saw discussion 

strategies were used by English subject teachers to help students in mastering the 

fundamental expressions- starting, intervening, and closing a conversation or 
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discussion. The findings agree with Lakshmanan and Nagarathinam (2016) 

concluded that group discussion enhance students’ skills of communication, 

appropriate use of vocabulary, fluency, pronunciation, listening skills, presentation 

skills, logical and problem solving skills. Similarly, Jansson (2011) found that group 

discussion develops students’ intellectual and social learning skills. It is a superior 

technique for improving students’ conceptual learning, creative problem solving, 

and increasing oral language proficiency. These results correlate with Cohen (1994) 

and Hammar (2008) who found that group discussion improve students’ conceptual 

thinking, think and discuss different answers, developing verbal aspect of language, 

knowledge outside the classroom, self-thinking, argumentative abilities, critical 

thinking, higher language productivity, and stimulate active classroom participation.  

Again, the study unveiled that debate was used by English subject teachers in 

assigning students affirmative, opposing and judging teams to assisst students to 

master the fundamental expressions starting, intervening, and closing conversation 

or discussion. These findings are in line with Hamzah, Yufrizal, Simbolon and 

Hasan (2008) who found that debate is teaching strategy which improves verbal 

communication and critical thinking skills, valuable learning activity for teaching 

critical thinking, active involvement skills and improving communication skills. 

Moreover, the findings are in connection with Quinn (2005) who commented that the 

affirmative team in debate develop students’ thinking and problem solving skills, 

ability of explaining what exactly want to change and how, clear about what they 

support, and not support, outline what they think the world look like once their 

change made, and develop clarification skills. The opposing team develops students’ 

argumentative and interpretative language skills. The judging team 
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developsstudents’ ability to grasp logical and reasoning skills so as to clarify errors, 

mistakes and concede by reasoning of each part correctly and wrong team 

presentation (Audette, 2015). 

Similarly, the researcher observed that in-house and mentoring guest speakers were 

used by English subject teachers to make clear learning of basic principles of 

different composition with different formats. These findings agree with Eison (2010) 

who found that guest speaker strategy develop students’ ability of critical thinking, 

communication, creativity and innovation, collaboration and team working, initiative 

and self-management, extend learning beyond the classroom, effective questioning 

skills and provide opportunities to ask real-world questions in different 

perspectives(de Oliveira, 2016).  

5.5 The Pedagogical Strategies Used to Make a Clear Learning of Basic 

Principles of Writing Compositions with Different Formats 

This objective assessed pedagogical strategies used by teachers to make clear 

learning of basic principles of writing different compositions with different formats. 

The strategies assessed were lecture, reading and writing across the curriculum, 

document-based questions and gallery walk.  

The researcher found that most English teachers used oral essay, provocative and 

expository lecture strategy to make a clear learning of basic principles of writing 

different compositions with different formats. These findings correlated with Kaur 

(2011) who conducted a research on lecture and concluded that formal oral essay 

improve students’ ability of argumentations to support conclusion, develop listening 

skills emotionally and intellectually. The expository Lecture improve 
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students’talking and elaborative skills. Provocative lecture develop students’ ability 

of grasping provoking skills of thoughts and challenging students' existing and new 

knowledge. Lecture discussion aim to develop students’ comment or expression, 

clarification and speaking skills. Lecture recitation improves students’ ability of 

grasping reading skills and preparation of materials for reading to gain content 

intended. These ideas are in line with Lowman (1988) and Satterfield (1978) who 

added that lecture stimulate students’ ability of becoming good listeners and 

presenting new content not available in textbooks, summarizing disparate points of 

view and presenting knowledge in broader context, check for understanding.  

Likewise, the study revealed that most English subject teachers used generative, 

composing and summarizing reading and writing across the curriculum to make a 

clear learning of basic principles of writing different compositions with different 

formats. These findigs are similar to those of Keene and Zimmerman (1997) on 

strategies to make meaning in reading and writing commented that reading and 

writing across the curriculum develop students’ ability of grasping purpose of 

reading and writing skills, activating prior knowledge and schema, generating ideas 

for writing, making connection of points, determining key message when reading 

and writing skills, establish and identify tone and voice when reading and writing, 

questioning, summarizing, infering, predicting and ability of synthesizing skills. 

Similarly these ideas concur with Fearn and Farnan (2001) who found that reading, 

and writing strategies improve students’ ability of acquiring clarification skills, 

content learning, or reflect on the content, asking students to summary, thinking 

skills, about social conversation, and prediction skills ( Reid, 2003; Ogano, 2012).  
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Moreover the study observed that subjective document-based questions were used to 

make a clear learning of basic principles of writing different compositions with 

different formats. The findings relate with Washoe County School District (2015) 

which found that document-based questions develop students’ ability of constructing 

response skills using own knowledge, organize and writing answers skills, ability of 

outlining points before writing responses, ability of categorize introduction, main body and 

conclusion in answering questions. Also, these ideas are in line with Brown and 

Edmondson (1984), Burden and Byrd (2013) who found that document based 

questions improve students’ critical thinking skills and determine the points of view 

of the author containing in the text. It develop interpretation and demonstration skills 

which require formal writing and citation of sources upon which arguments rely. 

Also, the strategy develops students’ reading, analyzing, synthesizing and answer 

the questions asked. 

Again, the study revealed that English subject teachers were used discussion and 

questioning gallery walk for making a clear learning of basic principles of writing 

different compositions with different formats. These results relate with Taylor 

(2001) who commented that gallery walk develop students’ skills of practicing 

discussion, organizing and writing the contents and defend them, collaborative 

skills, promotion of higher thinking order skills, provide opportunities to gauge 

students’ prior knowledge, misconceptions and foster skills of persuasive arguments. 

The strategy improve students’ ability to move around while discussing the texts 

with peers and reflect on texts, as well as developing speaking and listening skills. 

Similarly the findings concur with Lestari, (2017) who conducted a study and found 

that gallery walk improve students, ability of providing feedback of what they learnt, 



95 

share ideas and respond meaningful questions, problem-solving skills, opening, 

closing, or review activity and increase students’ verbal/linguistic skills (Silberman, 

1996). 
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CHAPTER SIX 

SUMMARY, CONCLUSION AND RECOMMENDATIONS 

6.1 Introduction 

This chapter presents the summary of the whole study, from chapter one to chapter 

five. It further provides conclusions drawn from the findings of the study and 

presents recommendation of the study. 

6.2 Summary of the study 

The current study was conducted at Kasulu District of Kigoma Region, the purpose 

of the study was to assess the pedagogical strategies of teaching English subject at 

community ordinary secondary level and guided by four specific objectives which 

were:  

i. To examine pedagogical strategies adopted by teachers in helping students to 

express their personal ideas on environmental issues in a classroom context.  

ii. To explore the pedagogical strategies used by teachers to assist students in 

identifying, analyzing and interpreting the setting, main plot, themes, and 

characters portrayed in different literary works.  

iii. To identify the pedagogical strategies used by teachers in assisting students to 

master the fundamental expressions – starting, intervening and closing a 

conversation or discussion.  

iv. To assess pedagogical strategies used by teachers to make a clear learning of 

the basic principles of writing different compositions with different formats. 

The study guided by one theory, namely the socio-cultural learning theory by 

Vygotsky (1978). The theory was suitable in this study as it informed that students’ 

learning precedes language development.The aforesaid assumption is based on the 
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fact that meaningful learning occurs when individuals are engaged in social 

activities, coaching, mentoring, meditation as central to learning, social interaction 

and zone of proximal development (ZPD).The study employed the 

phenomenological design which was explored concrete lived experience of the 

phenomenon in questions during data collection from different respondents (zonal 

quality assurers, diploma English tutor, subject English teachers). Moreover the 

study used qualitative approach to maintain the trustworthiness of credibility, 

transferability, dependability and confirmability of the study.  

The study was conducted in Tanzania, Kigoma Region, particularly, at Kasulu 

District Council at community ordinary secondary level. The study population 

involved 3 zonal English quality assurers from western zone, 1 English tutor from 

Diploma College and 12 English subject teachers from 6 community secondary 

schools. Purposive non probability sampling techniques were used to select the 

respondents and clustering sampling to select sample of schools which made total of 

16 respondents and 6 community secondary schools. 

Similarly, the study used interviews, observation checklist and documentary review 

to generate the data. The interviewswere used to collect data from zonal quality 

assurers, English tutor and subject English teachers. Observation checklist and 

documentary review used to collect data from subject English teachers only.  

6.3 The Main Findings of the Study 

The major findings that emerged from the current study were presented basing on 

the research objectives stated above. 
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 It was revealed that questions and answers, role play, storytelling and oral 

presentation were the strategies used by English subject teachers to help students 

expressing their personal ideas on environmental issues in a classroom context. 

 Moreover, reading, direct instruction, reciprocal teaching and Socratic seminar 

strategies used by teachers to assist students in identifying, analyzing and 

interpreting the setting, main plot, themes, and characters portrayed in different 

literary works. 

 Similarly, demonstration, group discussion, debate and guest speaker as 

strategies were used by secondary English teachers in assisting students to 

master the fundamental expressions – starting, intervening and closing a 

conversation or discussion. 

 Likewise, lecture, reading and writing across the curriculum, document based 

questions and gallery walk were also used by teachers as strategies to make a 

clear learning of the basic principles of writing different compositions with 

different formats.  

6.4 Conclusion 

Based on the analysis and interpretation of results obtained from the field, it is 

logical to argue that pedagogical strategies of teaching English at ordinary secondary 

level depend on the nature of the topic. It is indicated from the finding that 

pedagogical strategies in secondary schools selected according to the nature of the 

topic (different strategies different topics). It is also found that schools with good 

English performance use both traditional and modern pedagogical strategies, those 

schools with poor English performance use traditional pedagogical strategies. 

However, most of English subject teachers preferred the use traditional pedagogical 
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strategies while zonal quality assurers and tutor of English subject were mostly 

preferred the use of modern pedagogical strategies in the whole process of teaching 

and learning. Probably, the use of modern pedagogical strategies can improve 

English subject academic performance at Kasulu District Council rather than mixing 

both traditional and modern strategies or using traditional strategies only.  

6.5 Recommendations of the Study 

Based on connection to the findings and conclusion of the study, two categories of 

recommendations are made: one recommendations for immediate action and 

recommendations for further research. 

6.5.1 Recommendations for Immediate Action 

The study recommends the following for immediate action: 

 The government should equip English teachers to cope with modern pedagogical 

strategies through in-service training and seminars to meet and exchange their 

ideas on adaptation of modern pedagogical strategies. Most of the English 

teachers possess the knowledge of pedagogical strategies they learnt from the 

Colleges or universities, so up to date should be made so that they met with 

current syllabus change. 

 Also the government should produce and design materials of different modern 

pedagogical strategies to enhance teachers’ appropriate selection of strategies for 

easy comprehension of different English topics. 

 Teachers should conduct more interactive learning using modern strategies. More 

time should be given to students in order to practice and develop their speaking and 

writing skills in English language. Even though teachers should be very open to 

their students and allow them to raise questions in the class.  
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6.5.2 Recommendations for Further Research 

Basing on the study findings, the following recommendations were made for further 

research: 

 This study was conducted in community secondary schools; it is recommended 

that a similar study should be conducted in public and private secondary 

schools with a large sample to get further insights on pedagogical strategies use 

in literature and grammar at form four class. 

 Due to the reason that the study was conducted by selecting a few sample from 

Kasulu District Council, therefore the findings revealed from this study cannot 

be generalized to the community secondary schools in Tanzania. Thus, a more 

or less similar study could be conducted by selecting a large of sample from 

area of schools in Tanzania secondary schools. 
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Appendix II: Lesson Plan Observed from School A 
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Appendix III: Lesson Plan Observed from School D 
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Appendix IV: Lesson Plan Observed from School E 

 
 
 
 
 
 
 



125 

 
 
 
 
 
 
 
 
 



126 

 
 
 

Appendix V: Interview Guide for Diploma College English Tutor 

I’m Songati, Norbert C a student at the University of Dodoma. I administered this 

interview guide to collect data on the topic of an assessment of pedagogical 

strategies of teaching English at ordinary secondary level. All the information 

obtained will be kept as confidential and use for research purpose only. 

Section A:  Demographic Profile 

1. How long have you been teaching English subject? 

2. What is your level of education? 

3. How has your past educational background prepared you to be English tutor? 

Section B:  Experience of Research 

i. What do you understand by the term teaching strategies? 

ii. What do you understand by the term personal ideas? 

iii. What makes this meaning important in teaching and learning? 

iv. How do you implement personal ideas to students on environmental issues in 

classroom context?  

v. What is the different between setting, main plot, themes and characters 

inliterary works? 

vi. What are the ways to make students identify setting in literary works?  

vii. What are the examples of strategies use in identifying main plot in literary 

works? 

viii. How do you employ the strategies in the classroom setting? 

ix. How do you help students to analyze characters in literary works?  

x. What ways do you use to make students identifying themes in the poem? 

xi. How do you help students to acquire skills of interpreting the poems? 
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xii. What is the difference between a statement which show starting, intervening 

and closing a conversation or discussion?  

xiii. In what ways do you employ to make students understand statements of 

starting conversation/ discussion? 

xiv. What are the strategies use to assist students master statements of intervening 

conversation or discussion? 

xv. How do you engage students to know rules of closing a conversation 

ordiscussion? 

xvi. What do you understand by the term negotiating solutions to problems? 

xvii. How do you help students to acquire skills of negotiating solution to the 

problems? 

xviii. What is the different between narrative, expository, descriptive and 

argumentative compositions?  

xix. How do you make students to write an account of events that happened in the 

past? 

xx. How do you help students to write imaginary events in the past? 

xxi. How do you assist students to write factual information on a topic? 

xxii. How do you help students to write vivid descriptions of people/place/events? 

xxiii. How do you assist students to write contrasting views of a given topic? 

xxiv. What do you understand about creative writing, writing speeches, curriculum 

vitae (CV) and application letter for job?  

xxv. How do you engage students to write a work of art using literary devices and 

skills? 

xxvi. How do you assist students to follow procedures of writing a speech?   

xxvii. How do you help students to adopt procedures of delivering a speech?  
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xxviii. How do you help students to master skills of writing their own curriculum 

vitae? 

xxix. What strategies do you employ to assist students to write letters of application 

for jobs?  
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Appendix VI: Interview Guide to English Teachers 

Dear teachers I’m Songati, Norbert C a student at the University of Dodoma. I 

administered this interview guide to collect data on the topic of an assessment of 

pedagogical strategies of teaching English at ordinary secondary level so as to 

get your views about strategies of teaching/learning English subject in classroom 

level. All the information obtained will be kept as confidential and will be used for 

research purpose only.  

Section A: Demographic Profile 

1. How long have you been teaching English subject? 

2. What is your level of education? 

3. How does your education background prepare you to be English teacher?  

4. What influenced you to be English teacher?   

Section B: Experience of Research 

1. What do you know about the term teaching strategies? 

2. How do you use this meaning to teach English subject? 

3. What is the necessary condition for choosing right teaching strategies? 

4. How do you develop teaching strategies? 

5. What do you understand by the term personal ideas? 

6. How do you engage students to express their ideas on environmental issues in 

classroom context?  

7. What is the different between setting, main plot, themes and characters in 

literary works? 

8. What are the ways to make students identify setting in literary works?  
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9. What are the examples of strategies use in identifying main plot in literary 

works? 

10. How do you employ the strategies in the classroom setting? 

11.  How do you help students to analyze characters in literary works?  

12. What ways do you use to make students identifying themes in the poem? 

13. How do you help students to acquire skills of interpreting the poems? 

14. What is the different between a statement which shows starting, intervening and 

 closing a conversation or discussion? 

15. How do you make students understand statements of starting 

conversation/discussion? 

16. What are the strategies use to assist students master statements of intervening 

conversation or discussion? 

17. How do you engage students to know rules of closing a conversation or 

discussion? 

18. What do you understand by the term negotiating solutions to problems? 

19. How do you help students to acquire skills of negotiating solution to the 

problems? 

20. What is the different between narrative, expository, descriptive and 

argumentative compositions?  

21. How do you make students to write an account of events that happened in the 

past? 

22. How do you help students to write imaginary events in the past? 

23. What do you think are the strategies useful to assist students writing factual 

information on a topic? 

24. How do you help students to write vivid descriptions of people/place/events? 
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25. How do you assist students to write contrasting views of a given topic? 

26. What do you understand about creative writing, writing speeches, curriculum 

vitae (CV) and application letter for job?  

27. How do you engage students to write a work of art using literary devices and 

skills? 

28. How do you assist students to follow procedures of writing a speech?  

29. How do you help students to adopt procedures of delivering a speech?  

30. How do you help students to master skills of writing their own curriculum vitae 

(CV)?  

31. What strategies do you employ to assist students to write letters of application 

for jobs?  
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Appendix VII: Classroom Observational Checklist 

Observations for classroom English subject teaching and learning strategies. 

Name of the school……………………………………………... 

Date    …………………………………   

S/N Contents to be observed and 

proposed used strategies 

Observed(1) Not observed (0) 

1.  Teaching expression of personal ideas   

 Reciprocal teaching   

 Cooperative learning   

 Effective questions and answers   

 Debate   

2.  Teaching identification and analysis 

of setting, main plot and characters 

  

 Summarizing and note taking   

 Close reading   

 Direct instruction   

 code mixing and switching   

3.  Teaching identification of themes in 

the poem  

  

 Close reading,   

 Graphic organizers   

 Lecture method   

 Direct instruction   

4.  Teaching interpretation of poems   
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 Socratic seminar   

 Reading and writing    

 Identifying similarities and 

differences  

  

 Dialogue    

5.  Teaching students-starting, 

intervening and closing a 

conversation or discussion 

  

 Nonlinguistic representation   

 Hand-on learning   

 Word wall   

 Close reading   

6.  Teaching students to master principles 

of negotiating solution to the 

problems 

  

 Socratic seminar   

 Accountable talk   

 Cooperative learning   

 Effective questions and answers   

7.  Teaching on how to write narrative 

compositions/essays  

  

 Debate   

 Homework and practice   

 Reading and writing across the   
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curriculum 

 Role play/drama/simulation   

8.  Teaching on how to write expository 

compositions 

  

 Summarizing and note taking   

 Hand-on learning   

 Integration of content areas   

 Reading and writing across the 

curriculum 

  

9.  Teaching on how to write  descriptive 

compositions 

  

 Direct instruction    

 Modeling    

 Conferencing    

 Cues, questions, activate prior 

knowledge  

  

10.  Teaching on how to write 

argumentative compositions 

  

 Summarizing and note taking    

 Formative assessment process   

 Flexible/strategic grouping   

 Collaborative learning   

11.  Teaching creative writing   

 Reading and writing across the   
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curriculum 

 Summarizing and note taking   

 Homework and practice   

 E-learning   

12.  Teaching on how to write speeches   

 Student self-assessment    

 Reading and writing across the 

curriculum 

  

 Hand-on learning   

 Word wall   

13.  Teaching on how to write Curriculum 

Vitae (CV) 

  

 Numbering talks   

 Homework and practice   

 Reading and writing across the 

curriculum 

  

 Summarizing and note taking   

14.  Teaching on how to write letters of 

application for jobs. 

  

 Group discussion   

 Student self-assessment   

 Reading and writing    

 Hand-on learning   

Total   
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Appendix VIII: Documentary Review 

School-------------------------------District -----------------------Region--------------- 

1. Form four English teacher’s lesson plans.   

2. Form four English teacher’s scheme of works. 
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Appendix IX:Interview Guide for Zonal Quality Assurers 

I’m Songati, Norbert C a student at the University of Dodoma. I administered this 

interview guide to collect data on the topic of an assessment of pedagogical 

strategies of teaching English at ordinary secondary level. The interview guide 

divided into two sections, i.e. section A and B, where section A is about 

demographic profile and section B experience of research. All the information 

obtained will be kept as confidential and use for research purpose only. 

Section A:  Demographic Profile 

1. How long have you been the head of English teaching subject? 

2. What topics of English subject do teachers get difficulties in teaching? 

3. How do you help English teachers in difficult topics? 

4. How do you see teaching English subject in future? 

5. What is your area of interest in supervision of English subject teaching? 

Section B:  Experience of Research 

1. What do you understand by the term teaching strategies?.............……………… 

2. What is the relationship between your meaning, meaning in the syllabus and that 

find in the classroom?  

3. What are your suggestions if you found teachers’ meaning differing from that of 

syllabus meaning?    

4. How do English teachers implement the following topics in the classroom?  

i. Expressing personal ideas  

ii. Identification and analysis of setting in literary works. 

iii. Identification and analysis of main plot in literary works. 

iv. Identification and analysis of characters in literary works. 



138 

v. Identification of themes in the poem 

vi. Interpretation of poems 

vii. Starting a conversation or discussion 

viii. Intervening a conversation or discussion 

ix. Closing a conversation or discussion 

x. Negotiating solutions to the problems 

xi. Writing an account of events that happened in the past 

xii. Writing imaginary events in the past 

xiii. Writing factual information on a topic/subject 

xiv. Writing vivid descriptions of people/places/events 

xv. Writing argumentative compositions/essay 

xvi. Writing a work of art using literary devices and skills (creative writing) 

xvii. Writing a speech 

xviii. Delivering a speech 

xix. Writing Curriculum Vitae (CV) 

xx. Writing letters of application for jobs. 
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Appendix X: UDOM, Research Permit Letter 
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Appendix XI: Kigoma Region, Research Permit Letter 

 
 
 
 
 
 
 

Appendix XII: Kasulu DAS, Research Permit Letter 
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Appendix XIII: Kasulu District Director, Research Permit Letter 

 
 
 
 

 

 


