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ABSTRACT 

Career information is important when students are choosing French subject since it 

gives them confidence in their aspirations. Failure to access French subject-related 

career information may result into choosing other subjects that might be irrelevant to 

their aspirations. Thus, this study assessed alignment of students‟ career aspiration 

with the choice of French subject. Objectives were; to determine if students‟ career 

aspirations led them to the choice of French subject. Secondly, to explore the 

accessibility of French subject-related career information in schools; and lastly, to 

solicit opinions on the availability of careers that can attract Form III students to the 

choice of French subject. 

A mixed approach was used through a concurrent design where both purposive 

sampling and disproportionate stratified random sampling were applied during data 

collection. A total of 240 respondents (213 students and 27 teachers) participated in 

this study. Qualitative data were analysed thematically whereas chi-square test was 

performed for quantitative data by the aid of a Statistical Package for Social 

Sciences (SPSS) version 21. 

Findings of the study indicated no significant relationship between career aspirations 

and the choice of French subject among Form II and III students. French subject 

teachers were the main source of French subject-related career information though 

they were not satisfying students. Majority of the schools had academic masters or 

mistresses who were also appointed as career masters or mistresses with little career 

guidance and counselling professional skills. 

Taking into consideration the findings of this study, it was recommended that career 

information related to French subject should be made available to students so that 

they can understand how French subject relates to their career aspirations. 
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CHAPTER ONE  

INTRODUCTION AND OVERVIEW OF THE STUDY 

1.0 Introduction 

This chapter encompasses information that motivated the researcher to conduct the 

current study. It exposes the background of the study, statement of the problem, 

objectives and research questions, significance, delimitation, limitation and 

organisation of the study. The chapter terminates with definitions of key terms used 

in this study.  

1.1 The Background Information to the Study 

Many secondary school students abandon French subject soon after joining Form III 

classes. This has resulted into a small number of students who study French 

language in the Tanzanian universities (Mulinda, 2015). In Universities, students 

choose careers to pursue and thus few study careers related to French subject. 

Normally, aligning career information to the subjects taught in schools makes every 

student feel comfortable when choosing subjects taught at their schools. The extent 

to which students‟ aspirations are related to the available career information may 

make them comfortable with the choice of French subject. Students‟ aspirations are 

powerful to students‟ learning (Conley, 2015) and so; students choose French 

subject while targeting in their mind to fulfil their aspirations. Career aspirations 

affect the way students choose subjects when in schools (Meijers et al., 2012; 

Nwagwu, 1976; Vaz, 2012).  

The choice of subject, including French subject, results from the fact that every 

career requires some educational qualifications such as specific subjects or skills 

learned in schools (Nneka, 2013). Students study French subject in order to gain 
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competences in French language skills. This subject is taught as a foreign language 

in Tanzanian secondary schools; therefore, students‟ choice of French subject gives 

them skills that facilitate communication in various careers, economic, social, 

political or cultural matters (Mulinda, 2013).  

Brickman (2009) asserts that a person is better equipped to make career plans after 

determining his or her own characteristics, examining the requirements of various 

careers and matching his or her characteristics with the career requirements with the 

aid of a skilled counsellor. According to Mabula and Edna (2015) school 

counsellors‟ perception towards counselling services in Tanzanian secondary 

schools are good. School counsellors (career masters or mistresses in this study) are 

responsible to support students when they need career information. In this case then, 

when students get career information that link to French subject, they may sensibly 

choose French subject so as to fulfil their career aspirations. 

In European countries like Netherlands, German and France; vocational education 

and training has been included in the general system of education for the purpose of 

inculcating employability among students (Brockmann, 2018). According to Frans 

Meijers, et al. (2012) career competencies positively contribute to experienced 

quality of study choice. In the United States of America, for example, students 

choose to begin their formal study of world languages by enrolling in the year-long 

courses of French subject or Spanish (Hinson, 2016). This implies that French 

subject and other foreign languages are taught so as to help students gain appropriate 

information and knowledge required for their career aspirations. 
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In some French colonised countries and those which were not colonised by French 

people, the choice of French subject in secondary schools originated from the arrival 

of the French speaking people who introduced the language in schools (Mtavangu, 

2003). In Ghana, for example, French subject was introduced as a compulsory 

subject in schools so as to open children‟s world labour market opportunities 

(Association for Change, 2010). In Malawi French language was taught as optional 

subject in secondary schools (Institute for Better Education, 2010) so as to help their 

students engage various social, economic and communication matters. French 

subject was also taught in East African Countries secondary schools (TIE 2013; 

Omusonga, et al., 2009; REB, 2015). For instance, in Rwanda French was taught as 

optional foreign language while in Burundi, it was used as medium of instruction 

and school subject (Research Directorate Immigration and Refugee Board of 

Canada, 2017). In Kenya, French was taught as an optional foreign language in 

secondary schools (KICD, 2017) and students are expected to gain competences in 

more than one foreign language for requirement of some careers which need 

workers with skills in more than one foreign language. 

Taking students‟ career aspiration into consideration, the 2014 Tanzania education 

and training policy has emphasized guidance and counselling to help students‟ 

awareness of career information and the repercussion of their choices of school 

subjects to both individual and national development. As well, one among the 

general objectives in the Tanzania ordinary level secondary school French subject 

syllabus signifies the need to enable students use their competence in French subject 

to grasp a chance in the world market of employment when they terminate their 

studies (TIE 2010). The objective is crucial because if students get French related 
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career information that reflects their aspirations, they may choose it. The choice of 

French subject among secondary school students is normally conducted when 

students join Form III in schools where French subject is registered (TIE 2013). 

Therefore, French subject related career information that suit students‟ aspirations 

increase the number of students who choose French subject. 

According to Mulinda (2013) French subject is taught as both compulsory (for Form 

I) and optional (for Form III) in some public and private ordinary level secondary 

schools in Tanzania. Although they perform well in their previous Form II national 

examinations, students abandon French subject when they join Form III. The study 

found that 10% of students were studying French subject due to their professional 

preferences. As well, taking national examination reports for Form II and Form IV 

from selected schools (see Table 1.1), few students sit for their Form IV French 

subject national examination.  

One class of students sat for Form II French subject national examination in 2014 

and latter the same class sat for Form IV French subject national examinations in 

2016 in each school. A big number of students managed to sit for Form II French 

subject national examination but a small number of students sat for Form IV French 

subject national examination in the year 2016 (see Table 1.1).  
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Table 1: French subject for FTNA and NECTA Results in 2014 and 2016 

School name 

Form II 

students in 

2014 

Form lV students 

2016 

Number of 

students Percentage 

Kabanga sec. School 126 18 14.3 

Kanazi sec. School 104 46 44.2 

Kirushya sec. School 63 13 20.6 

Murugwanza sec. school 98 7 7.1 

Ngara sec. School 130 29 22.3  

Source: NECTA: Results for the year 2014 and 2016 

French subject is taught in secondary schools yet most students do not choose it 

when they get into Form III classes (Mulinda, 2013). French as one of the optional 

subjects in Form III was taught in most public and private schools so that students 

can get the basics of the subject before they join Form III in Ngara district. Each 

class has two (2) periods (80 minutes per week) set for French subject (TIE 2013). 

The above time-frame set for French subject is not sufficient for a language learner 

and this may cause majority of students drop French subject (Mulinda, 2013). This 

may result into a small number of students who continue to study French subject to 

the end of their studies. 

However, it seems that studies have not assessed students‟ career aspirations 

towards the choice of French subject in secondary schools. The choice of French 

subject among students is a task that has to be performed by students themselves 

when they are in schools. The students‟ school administrations, subject teachers, 

career masters or mistresses and the students‟ relatives have a duty to only guide and 



 

6 

counsel throughout with respect of students‟ willingness and abilities (King'aru, 

2014).  

Students abandon French subject because they do not have French subject-related 

career information that reflect their aspirations. Lack of French subject-related 

career information is likely to affect the students‟ aspirations and hence their 

inability to use their competence in French skills in search for vocations in the world 

market of employment. Nevertheless, the objective cannot be achieved if the French 

subject teachers, career masters or mistresses and academic masters do not provide 

adequate information needed to students. 

So long as the French subject syllabus has an objective which seeks to prepare 

students for gaining French language competence that help students‟ participation in 

the global market of employment (TIE, Programme d'enseignement de Francais dans 

des Ecoles Secondaires: Niveau Elemmentaire, Iere a IVeme Annee, 2010); 

assessing the alignment of secondary school students‟ career aspirations towards the 

choice French subject was sought to be a means to understand whether the 

decreasing number of students who choose French subject when they join Form III 

was led by the availability and accessibility of French-related career information in 

the selected secondary schools.  

1.2 Statement of the Problem 

The Tanzania secondary school French subject syllabus has stated one among its 

objectives that seeks to make students gain competence in French skills to help 

students‟ participation in the world market of employment. Furthermore, the 

secondary school education curriculum indicates that students have to opt for 
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subjects they wish to continue with (including French) when they join Form III 

classes (TIE 2013). Also, students need to be guided and counselled on school 

subjects that they have chosen or expect to choose for their career aspiration as 

recommended in the 2014 education policy. Given the importance of career 

information prior to the choice of French subject, students have to seek information 

and skills that align with their career aspiration through the subject teachers, career 

and academic masters or mistresses.  

While most of students study French subject in Form I and II classes, few of them 

choose to continue with it when they join Form III classes. According to estimations 

made from selected secondary schools in Ngara district in 2014 and 2016 (see Table 

1.1 above); only 25% of students continued to study French subject when they 

joined Form III classes in Ngara district. According to Mulinda (2013), the learning 

and teaching of French subject has less support, especially on the number of contact 

hours provided to allow students gain more information, knowledge and skills about 

the language. The French subject syllabus has indicated two periods of 40 minutes 

each per week (TIE, 2010) which are insufficient for students to acquire competence 

in the language (Mulinda, 2013). Since the choice of French subject depends much 

on students‟ careers, aligning French subject with students‟ aspiration makes them 

gain proper career information related to French subject.  

Though many secondary school students in Ngara district learned French subject 

when in Form I and II, they abandoned French subject when they join Form III 

classes. According to Thungu, et al. (2011), students‟ failure to choose school 

subjects that align with their career aspiration may jeopardise their life after 

schooling. A study by Mulinda (2013) indicated that there was poor follow-up on 
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the part of government particularly on the importance of French subject and 

environmental constraints. Teachers‟ and Students‟ opinions were not well 

considered for effective and efficient French subject learning and teaching in Dar es 

Salaam. On the other hand, career guidance activities are done by discipline masters 

or mistresses who have no training on career matters because the schools lacked 

professional career masters or mistresses (Kinyota, 2013; Mabula and Kyaruzi, 

2015). This was likely to mean students do not get French subject-related career 

information and so; they decide to abandon French subject for other subjects. 

However, it was sought that a few or no studies had been conducted to assess the 

alignment of students‟ career aspirations with the choice of French subject among 

secondary schools in Tanzania, particularly Ngara district. Mulinda‟s study in 2013 

found that students‟ abandonment of French subject in secondary schools in Dar es 

Salaam was due to educational stakeholders‟ disregards on teachers‟ and students‟ 

opinions. Yet, Mabula and Kyaruzi (2015) conducted a study on career services 

provision in Dar es Salaam and the results showed that students had inadequate 

career information related to the school subjects that they were studying. Despite all 

these efforts and studies made by the previous researchers, the number of students 

who choose to study French subject in Form III classes was decreasing. In order to 

understand the available and accessible French subject- related career information 

among students, this study assessed the alignment of career aspiration with the 

choice of French subject among secondary school students when they join Form III 

classes. Therefore, this study intended to assess secondary school students‟ career 

aspirations towards the choice of French subject in Ngara district in Kagera region. 
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1.3 Objectives of the Study 

1.3.1 General Objective of the Study  

This study focused on assessing the alignment of students‟ career aspirations with 

their choice of French subject in secondary schools in Ngara district. 

1.3.2 Specific Objectives 

This study had three specific objectives: 

i. To determine if students‟ career aspirations lead them to the choice of 

French subject when they join Form III classes 

ii. To explore the accessibility of career information related French 

subject in schools; and 

iii. To solicit opinions on the availability of careers that can attract Form 

III students to the choice of French subject 

1.4 Research Questions 

The following questions guided the study: 

i. To what extent career aspirations relate to the choice of French subject 

when students join Form III classes? 

ii. How do students access career information related to French subject? 

iii. Which students‟ career aspirations attract Form III students to the choice 

of French subject? 

The first objective focused on determining if students were choosing or abandoning 

French subject due to awareness of career information related to French subject. The 

second objective aimed at knowing how French subject teachers, the career masters 

or mistresses and academic masters made it easily for students to interact career 
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information around their schools. The last objective focused on availability of 

French subject-related career information which could attract students to study 

French subject when they join Form III classes.  

1.5 Significance of the Study 

This study would help education stakeholders to update their knowledge pertaining 

to the alignment of French subject-related career information with the choice of 

French subject in Tanzania secondary schools. Thus, Tanzania policy planners, 

quality assurers and other educational stakeholders like teachers, parents and 

students would understand the accessibility and availability status of French-related 

career information around secondary schools.  

The findings of this study might have awakened the ministry of education, science 

and technology on evaluating the aligning of French subject with students‟ career 

aspiration. The alignment was thought to increase the number of students who 

choose to study French subject when they join Form III. The study results could 

foster education stake holders to set clear the French related career information that 

students interact and which majority of students interact and motivate their career 

aspirations. Thus, results would facilitate the preparation of employable, good and 

productive Tanzanian French language professionals when they terminate their 

secondary school studies. 

1.6 Delimitations of the Study 

This study aimed at assessing the alignment of career aspiration with the choice of 

French subject among secondary school students in Ngara district. The study 

involved only four (4) categories of respondents, namely students, French subject 
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teachers, career and academic masters and mistresses from both public and private 

secondary schools. Teachers were required to have spent at least one year of 

teaching in the selected school. However, single sex schools and those without 

French subject were not involved in this study since the data collected required male 

and female students.  

1.7 Limitations of the Study 

The study was done in secondary schools, some of which had no extra room for 

gathering respondents from among students. Through the teachers who were on 

duty, the researcher gathered respondents under big trees where the students 

reported that the venues were used for school baraza (meetings). The situation was a 

constraint for respondents to write their answers in the questionnaire papers. To 

assure students‟ comfort, the researcher requested them to bring their chairs for 

sitting and an exercise-book on which they placed the questionnaire papers and 

filled their responses well.  

Also, most respondents especially teachers were cooperative. However, school 

quality assurers were inspecting the school and teachers were attention to it. Some of 

them thought that the researcher was a quality assurer who had visited the school but 

when the researcher introduced himself, teachers felt free to participate in the 

interview. 

1.8 Definitions of Key Terms 

The following terms are defined to provide insights and cement on their importance 

in this study. 
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1.8.1 Career Alignment 

The word “Career” means a job, occupation or profession (Chambers 21st Century 

Dictionary, 2003). Alignment means positioning different components with respect 

to each other so that they perform properly (Encarta, 2009). In this study, career 

alignment meant how students‟ careers are linked to the way they choose French 

subject in Tanzanian ordinary level secondary schools. 

1.8.2 Career Aspiration 

An aspiration is a desire or ambition to achieve something (Encarta, 2009). In this 

study, career aspirations mean students‟ wishes to become certain professionals in a 

job or occupation that require specific subject skills. 

1.8.3 Career Information 

This is the services given to students to assist their choices and careers (Watts & 

Fretwell, 2004). In this study, it refers to French subject-related career information.  
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CHAPTER TWO 

LITERATURE REVIEW 

2.0 Introduction 

This chapter presents a review of the literature related to students‟ career aspirations 

that contribute to the choice of French subject in secondary schools that have been 

discussed in CHAPTER ONE. The literature was reviewed caring about the research 

objectives. The review of the related literature starts with theoretical framework and 

then it is extended to conceptualising French subject, the empirical literature so as to 

clarify what other studies have found about the same subject under this study. It was 

from the review that the researcher has managed to develop a conceptual framework 

as well as the research gap that the study aims to fill. 

2.1 Theoretical Framework 

This part sets the theoretical make-up of students‟ career aspiration that contribute to 

the choice of French subject in secondary schools. If students are to choose school 

subjects, particularly French subject; students‟ career aspirations become crucial. 

Theoretical perspectives reveal strong evidence that students‟ choice of French 

subjects aligns with their career aspirations. In this regard, career choice theory has 

been discussed so as to show clear ways in the students‟ thinking about their life 

after schooling with attention on French subject in secondary schools.  

2.2.1 Theory of Circumscription, Compromise and Self-creation 

This theory was developed by Linda Gottfredson in 1997; the theory‟s aim was to 

help people prevent or reverse limitations in early career development and thereby 

be the best fits within their reach (Brown, 2002). Its original emphasis was on 

explaining gender and class differences in career development, with particular 
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attention to the barriers that individuals face during the early choice of careers. It 

deals with individuals who share common characteristics but having varied 

aspirations. Individuals from the same circumstances tend to have dissimilar 

aspirations and success in implementing the self they prefer. The elaboration 

therefore turns to why individuals differ, regardless of living in the same are. The 

theory of circumscription and compromises focus on how young people gradually 

come to recognize and deal with or fail to deal with, the collection of career choices 

their society provides (Brown and Lent, 2013). 

Circumscription is defined as process by which children narrow their choices from 

many alternatives (options) into few or single choice (Brown and Associates, 2002). 

During this stage, an individual become self-aware and narrow their options by 

eliminating those that are no longer acceptable in the processes (Gottfredson, 1981).  

The theory has basically given principles of circumscription. These consist of 

increased capacity of abstraction in their mental ability of thinking; interactive 

development of self and aspirations as learners have wishes that are driven by what 

they experience; overlapping differentiation, incorporation, apprehension and 

integration of information about self and occupation; progressive elimination of 

options. People reconsider options they have previously ruled out as an acceptable in 

sex type or prestige only when they are prompted to do so by some formative new 

experience or some notable or consistence change in their social environment; take 

for granted and lost from sight. Abandoning certain careers is not very much cared 

though in the future they have effect on ones‟ beliefs and behaviours. 
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Also, compromise is defined by the theorist, Linda Gottfredson, as a process by 

which students abandon their preferred choice for less compatible ones that they 

perceive as more accessible. Individuals often discover that they are unable to 

implement the most preferred choices (Brown & Brooks, 1999). Compromise means 

adjusting aspirations to accommodate external reality. This happens when people 

assess their compatibility and accessibility of career opportunities with their choices. 

Accessibility of career information depends on how individuals seek information 

and exposure to the information (Brown & Brooks, 1999).  

People attend to career information that they want when they are nearly terminating 

their studies or choose school subjects that fulfil their aspirations. As well, people 

seek for information of available careers that suit their aspirations. A choice from 

among the given options is a task that has a great effect especially when an 

individual chooses what he or she does not aspire.  

Principles of compromise consider humans as social beings who always wish to 

make the best of their self. These principles are; developing conditional priorities 

through which an individual‟s choice may or may not self-satisfy him or her. 

Secondly, opting for the good enough means individuals make good choices; not 

best choices because of their aspirations. Thirdly, staving off the “not good enough” 

meaning that an individual avoid choices that do not meet their aspiration through 

various styles like looking for more options or staying undecided or choosing those 

which are completely impossible. Last principle of compromise is accommodation 

which involves an individual‟s being satisfied to implement the sought career in the 

society. These principles of compromise are useful when an individual is closely 

beginning an adult life like graduation or terminating school life (Brown, 2002).   
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The circumscription and compromise principles all together indicate that an 

individual has a tendency of self-creation for their future life. The theory suggests 

that four developmental processes are especially important in matching process: age 

related growth in cognitive ability (cognitive growth); increasingly self-directed 

development of self (self-creation); progressive elimination of least favoured career 

alternatives (circumscription); and recognition of accommodation to external 

constraints on career choice(compromise) (Brown, 2002). 

2.2.2 Relevance of the Theory 

In this study, the theory was important in all its processes since students career 

aspirations towards the choice subjects, particularly French subject, were reflected in 

students‟ mental age (ordinary level secondary school students), choices of favoured 

alternatives (option in French subject) and modification for their aspirations (career 

information) and self-creation. Students usually choose to study certain subjects that 

align with their career aspirations. For instance, the choice of subjects among Form 

III students was an indicator that the secondary school curriculum of 2013 

acknowledges students age as appropriate for the process.  

As students prepare to graduate from their studies, they need to choose subject that 

suit their career aspirations. Therefore, accessibility and availability of career 

information among these students prior to the choice of French subject may have 

contributed to students‟ abandonment of French subject. That being the case, this 

study does much of its investigations using this theory to assess the alignment of 

secondary school students‟ career aspiration with the choice of French subject. 
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2.3 Conceptualising French Subject in Tanzanian Secondary Schools 

The background of French language in Tanzania has a long base and application. As 

far as this study investigates the choice of French subject in secondary schools, 

tracing back into French language context in Tanzania. 

2.3.1 The History of French Language in Tanzania 

The first contact of French speakers and Tanzanian Swahili speakers dates back in 

the 16
th

 century when commercial contacts were established (Mtavangu, 2003). 

Mtavangu shows that the same business existed even in the 19
th

 century where 

commercial sectors, diplomatic relations, exploration and evangelism were 

introduced. He adds that by the time, there was no common medium of 

communication and so the French people initiated the study of Kiswahili by using 

French language. So, French language has been constructive to both Tanzanians and 

the French before independence of Tanganyika (currently Tanzania). After 

independence, French language was again found important for Tanzania so as to 

adhere to the Organisation of African Union (OAU) pan African spirit which 

commanded the use of French and English language so as to unite the whole African 

continent (Mulinda, 2015).  

2.3.2 Context of French Subject in Secondary Schools 

French subject in Tanzania education system was strategically made to ensure good 

and peaceful neighbourhood with Rwanda, Burundi and the Democratic Republic of 

Congo countries (Mulinda, 2015). Mulinda adds that French subject was introduced 

in the Tanzanian education system in 1966. It was taught in public secondary 

schools, private primary schools and higher learning institutions. 



 

18 

The learning and teaching of French subject in secondary schools was termed as 

both optional and foreign language. According to the secondary education 

curriculum revised in 2013, French subject is taught in ordinary level secondary 

schools from Form I to Form IV classes. When they join Form III, students decide 

whether to keep up with French subject or abandon the subject (TIE., 2013; 

Mulinda, 2013). 

The French subject syllabus has indicated two (2) periods of 80 minutes per week. 

Students meet their teacher twice a week. Time required for French subject is 

limited for classroom activities. The syllabus has stipulated goals of learning and 

teaching French language in Tanzania as part of expanding possibilities for students 

to easily involve themselves in employments that need French language subject 

skills and intervene in globalisation matters. One of the main objective states; 

 ...Que les apprenants puissant utiliser leur compétences en 

France comme un moyen de prendre place sur le marché 

international et intervenir sur certaine aspects de la 

mondialisation… (TIE, 2010)  

Students will be able to use their French language competence 

as opportunity to compete in the world market of employment 

and intervene in various aspects of globalization. (Translation 

by the researcher) 

2.3.3 The French Subject Syllabus in the Tanzania Ordinary Level Secondary 

Schools 

The French language syllabus has specified many topics in which students get to 

learning French language (TIE 2010). Students have 80 minutes contact hours with 

the French subject teacher every week. French subject teachers are obliged to 
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accomplish the whole syllabus in four years and enhance students‟ skills in the use 

of the language for future career opportunities. It states; 

…Le temps convenable pour enseigner les contenus linguistiques 

prévus pour achever l’objet communicatif spécifique 

correspondant est proposer. Les apprenants de forme I à IV 

auront deux cours de quarante (40) Minutes par semaine 

disponible pour le français pour 38 semaines soit (194) jours de 

l’enseignement (et de l’évaluation) pendant l’année scolaire (TIE 

, 2010)… 

Convenient time for teaching this linguistic content to attain the 

corresponding communicative objective is shown. Form I to IV 

students will have two lessons of 40 minutes each per week 

available for French in 38 weeks (194 days) of the academic year. 

(Researcher‟s translation) 

Tandika (2015) noted that poor preparation of teachers, lack of guidelines, poor 

school management, and poor supervision by the ministry of education were 

decreasing the quality of education in Tanzania. That makes the possibility that 

students do not get enough information that can help them choose French subject for 

their aspired careers. 

2.3.4 French Language Teachers’ Pedagogical Knowledge and Skills 

Teachers‟ training colleges have a curriculum which includes a course on 

educational psychology (TIE, 2013). Teachers‟ practical knowledge should be 

priority for they deal with adolescents mental processes. If teachers are well trained 

to teach French subject; majority of students would choose French subject for their 

future career as teachers would also provide students with appropriate information, 

knowledge and skills for their future career aspirations. 
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Availability of French language materials that have profound French subject 

information to attract students‟ career aspirations is crucial. Learning and teaching 

materials available in Tanzania are not sufficient for the students understanding and 

the whole teaching process. The few standard instructional materials available do 

not reflect the local background of students for easy comprehension (Stephen, 2015). 

Shortage of materials is likely to affect students‟ choice of French subject since at 

this level; learners have wishes to choose subjects they want, including French 

subject. 

French language teachers in secondary schools are trained in teacher‟s college and 

universities at the level of diploma and degree in Education. They teach according to 

the set French subject syllabus. It is the government of Tanzania that train and post 

French subject teachers to secondary schools. Among other things, these French 

subject teachers are obliged to prepare learners to fit for academic and professional 

arena. The syllabus states; 

…Inculquer une conscience et la capacité pour l’auto-

apprentissage, l’auto-confiance et l’auto-développent de 

nouveaux frontières de la science et la technologie, la 

connaissance et les compétences académiques et 

professionnelles…  (TIE, 2010) 

Teachers have to inculcate learner-centred conscience, 

confidence and new science and technological development, 

knowledge and academic and professional competences. 

(Translation by the researcher) 

2.3.5 Students’ Career Aspirations and the Choice of French Subject  

According to TIE (1995), secondary school students are being prepared for a 

productive adulthood. In addition to that, the Tanzania vision 2025 has set goals to 
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cope with challenges of development and adapt to the changing market and 

technological conditions in regional and global economy. Tanzania job opportunities 

related to French language are mostly in teaching profession and tourism while other 

opportunities are related to diplomatic activities (L'ambassade de Dar es Salaam, 

2016). That being the case, if majority of students who don‟t want to become 

teachers, tourists and diplomats are not well informed about careers related to 

French subject they choose and how they align with their career aspirations. Yet, the 

Tanzania language policy insists the use of Kiswahili and English; French subject 

seems not prioritised (Sa, 2007). Students need to know the importance of studying 

French subject for their career life to protect them from encountering limitation on 

French language skills while they had it in schools. 

2.4 Studies on the Choice of French Subject 

In western countries, the Ministère d‟Education Nationale, (2012) in France shows 

that French language is medium of instruction in all levels of education. Also, 

French subject has been given special attention in which students who experience 

difficulties in the language are given refresher classes to improve their French 

language skills. In the United State of America French subject is one of the foreign 

language taught in schools. It is categorized as optional subject where students have 

to choose one among the foreign language subjects in secondary schools. Studies on 

the students‟ choice of French subject in Ghana show that French subject is taught as 

a compulsory subject in secondary schools (Isabelle Bokhari & French Embassy, 

2010)  

In Kenya, a study on the relationship between the resource availability and 

performance in French subject in public secondary schools in Vihiga County by 
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Rose et al. (2015) whose objectives were to find the relationship between human 

resource and performance of students in French subject in KSCE; physical resources 

and students‟ performance and; financial resources and performance of students in 

French subject. The findings revealed that human resources, school physical 

resources and financial resources have the most significant relationship with the 

performance of students in French subject. Also teachers were not exposed to 

teacher professional development activities and handful had attended in-service 

training on French language pedagogy. These findings are both supportive and 

discouraging. Supportive in the sense that it revealed the importance of supportive 

French subject learning and teaching contexts. The study discourages because little 

attempt is made to explain any connection between students‟ career aspirations and 

the choice of French subject in secondary schools. 

A study on the abandonment of French subject in Tanzania by Mulinda (2013) had 

two objectives namely; to determine the reasons which make students not to 

continue with French subject and; to determine if motivation towards learning the 

second language was applicable in Tanzanian context, particularly on French 

subject. The findings showed that most students drop French not because of lack of 

integrative or instrumental motivation, but rather for reasons related to poor follow 

up. Most students who opted for French subject showed that they loved it because 

they wanted to know it. Students abandoned French subject because it was difficult. 

Students who studied French as compulsory subject showed that they studied it so as 

to pass for final examination. However, a major limitation of the study was that it 

has given less concentration on students‟ career aspirations towards the choice of 

French subject in those schools in Dar es Salaam. That being the case, the current 
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study concentrates on assessing the alignment of secondary school students‟ career 

aspiration with the choice of French subject.  

Another study conducted in Tanzania was that of Mtavangu (2003) on contributions 

of French on the study of Swahili. The objective was to establish the contribution of 

French towards the study of Swahili. Using ethno-linguistic design, the study 

revealed the contributions of Charles Sacleux who used descriptive approach to 

study Kiswahili using French language and later introduced a bilingual dictionary 

(French-Swahili). The findings are important especially on the History of the French 

in Tanzania. The study has given little information on how it was important for 

students‟ career aspirations. However, a great concern in the study is how students 

studying French subject were attracted to study French and understand its 

importance in the market of employment and globalization matters. Hence, the 

current study intends to assess the alignment of students‟ career aspiration with the 

choice of French subject so as realize the accessibility of available career 

information related to French subject.   

2.5 Studies on Student Career Aspiration 

In the western countries, students‟ career aspirations are very much respected. For 

instance in UK, a study by Wong ( 2015) whose objective was to identify five types 

of science participation among minority ethnic students; used an explanatory 

qualitative study and found that science adverse students lacked career aspirations 

while science intrinsic, extrinsic and prominent high because they had high career 

aspirations towards sciences. However, the study focused much on students‟ 

aspirations towards sciences and excluded the students‟ career aspirations towards 

the choice of French subject.  
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As well in France, Guyon and Huillery (2017) conducted a study on biased 

aspirations and social inequalities at school; evidences from French teenagers. The 

main objectives of the study were to explore the biased differences in awareness of 

existing academic tracks and biased feelings about one‟s ability to pursue these 

tracks. Using the survey design, the findings indicated that low socioeconomic status 

(SES) students underestimate their current academic subjects compared to their 

fellows from high SES students. Students overestimated their social origin on future 

academic achievement. Whereas Nina and Huillery‟s study focused on social 

inequalities effect on students‟ career choices, the current study focus on assessing 

the alignment of secondary school students‟ career aspiration with the choice of 

French subject.  

In Australia, Gore et al. (2015) did a study on socioeconomic status and career 

aspirations of Australian school students. The thought to realise two objectives 

namely; to find out how early career aspirations were taking shape and; to examine 

if career aspirations vary by socioeconomic status (SES), gender, prior achievement, 

location and year level. The findings are both encouraging and discouraging. They 

encourage since students were found to know what they want to do after terminating 

their studies and they can state it. On the other hand, the results are discouraging 

because they show a partial relationship between occupational prestige, year level, 

prior achievement, SES, gender and location. However, major limitations of the 

study are that they don‟t show how students access the available career information 

in schools. So far, there was relatively little attempt to address students‟ career 

aspirations towards school subjects. Therefore, the current study seeks to address 

secondary school students‟ career aspiration with the choice of French subject in 

Ngara district. 
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In African countries, students‟ career aspirations are considered in secondary 

schools. In Nigeria for example, a study by Igbinedion and Ojeaga (2012) was 

conducted on the use of career education and occupation information services in 

boosting enrolment in career and technical education. Authors sought to realise three 

objectives namely; to examine the factors responsible for low enrolment into 

technical and vocational education program; to explore its implication for Nigeria 

and; to ask for suggestions on how career education and occupational information 

services can help to stem this trend. Findings showed that career information 

services provided to students through talk show, seminars, orientations, career 

weeks, role playing, simulations, TV programs at junior secondary school could 

improve their career aspirations. Relevant vocational and technical education was 

very important only if it reflected an individual and society aspirations. Yet, the 

study has given little attention to students‟ career aspirations towards the choice of 

school subject. The current study was centred on assessing students‟ career 

aspiration with the choice of French subject. 

In Papua New Guinea, Kakileke (2010) conducted a study on vocational education 

and training in secondary school. The study objective was to investigate the 

characteristics of vocational education and training program at secondary school 

level which would potential and under skilled student transition. Through a 

descriptive mixed approach, the findings showed the presence of a great emphasis 

on academic subjects than vocational subjects. The study showed also that most 

secondary school students preferred school subject skills and attributes which related 

to vocational opportunities. However, fewer attempts are made to realise the 

students‟ career aspirations towards specific subjects in schools.  
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Another study by Kaburi (2012) analysed the provision of prevocational subjects 

and students vocational aspirations in secondary schools in Thika district, Kenya. 

The study had four objectives namely; to determine vocational aspirations of 

students in secondary schools; to find out prevocational subjects provided; to 

establish prevocational subjects preferred by students and; to find out the extent to 

which prevocational subjects reflect students‟ aspirations. The findings of the 

Kaburi‟s study are both encouraging and discouraging. They encourage because 

students‟ career aspirations were many, varied and high towards engineering, 

medicine, law careers and managerial positions. The discouraging part of the study 

was that prevocational subjects were not taught in all schools. However, a main 

drawback found in this study was the absence of the relationship between students‟ 

career aspirations towards specific subjects taught in schools. Therefore, the present 

study focuses on students‟ career aspirations towards the choice of French subject.  

In Tanzania, a study by Mabula and Edna (2015) on career service provision to 

secondary school students in Tanzania had three objectives namely; to identify 

career programs available in schools and their contribution to students‟ career 

decision making in both international and government schools; to assess students‟ 

knowledge in different career options in international and government schools and; 

to examine the contribution of career knowledge to students‟ decision in government 

and international schools. The study revealed that students in international schools 

had access to many career programs and career knowledge than do students in 

government schools.  

The findings above are relevant in that most public schools are located in rural areas 

where information services are insufficient. On the other way round, the 
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international schools have many career programs but the roles played by subject 

teachers, career masters or mistresses and academic masters are rarely explicit. 

However, a major limitation found in the study was that students‟ career aspirations 

towards the choice of specific subjects in schools were unclear. Thus, there was little 

attempt to address students‟ career aspirations towards the choice of subjects. 

2.6 Conceptual Framework 

According to Kumar (2011) a conceptual framework is based on the theoretical 

framework and usually emphases on the section of the study at hand. The conceptual 

framework describes the aspects you selected from the theoretical framework to 

become the basis of your enquiry. Hence the conceptual framework grows out of the 

theoretical framework and relates to the specific research problem. Jabareen, (2009) 

defines a conceptual framework as a network of interlinked concepts that provide a 

comprehensive understanding of a phenomenon. Thus, Figure 1 hereunder 

demonstrates secondary school students‟ career aspirations that can result into the 

choice of French subject. This conceptual framework stems from the view that 

concrete career information related to French subject are likely to intervene the 

decreasing number of students who opt to study the subject.  

The students‟ career aspirations have an interaction with French subject through its 

teaching process in and outside the classroom. French language related job adverts, 

discussion with peers and school activities like French subject tours and an 

educational policy that support the students‟ struggle to gain employment after 

schooling through career guidance may help to improve the number of students who 

choose to study French subject. Normally students have many career aspirations yet 

they are not sure of specific subjects to study so as to reach their ambitions. The 

good interaction between the French subject teacher and students continues when 
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students are made to interact with French subject-related career information. If they 

easily access the available French subject-related career information, they could be 

attracted to study French subject when they join Form III classes. The conceptual 

framework is as described hereunder in Figure 1 below; 

 

Figure 1: Conceptual Framework for Students' Career Aspiration on French 

subject 

Source: Adapted from Stufflebeam‟s model (2003) 
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In Figure 1 above, the context on learning and teaching of French subject imply the 

environment in which students study French subject. The presence of French subject 

teachers, French subject-related career information and French subject learning 

facilities in school context are crucial for students‟ career aspirations. The choice of 

French subject depends on students‟ career aspiration and facilitation of French 

subject learning and teaching. That being the case, French subject-related career 

information creates confidence in students‟ choice of French subject as they get 

concrete link between their career aspirations with French subject. If French subject-

related career information is made available and accessible to students, many 

students might choose French subject soon after joining form III. This will enhance 

the number of French language skilled Tanzanians for job opportunities that need 

knowledge of French language.   

The Pragmatist points of view were compatible with this study especially on the 

choices that are done by human beings. Secondary school students, through the 

theory of circumscription, compromise and self-creation consider the reality as what 

works in the meantime to serve their aspirations. This was because pragmatists 

believe in what works and that any truth has to end in the practical reality 

(Hollinger, 2009). This can be supportive to students, teachers and other educational 

stakeholders in understanding the importance of suitable career information to 

students in the process of choosing subjects, particularly French subject. In this 

respect French subject teachers have to create French information zone that can ease 

students‟ awareness of career information requiring French language skills. 

In this conceptual framework, students‟ career aspirations that relate to French 

subject come first and the school context applies as a place a student can dig enough 
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information for his or her career aspirations. French subject teachers, academic and 

career masters or mistresses have to make it possible. The educational policy can 

support the learning of French subject by creating supportive learning and teaching 

environment in schools so that students can construct meaningful knowledge for 

productive products of secondary schools. 

2.7 Synthesis and Research Gap 

French subject has been given less priority when compared to other subjects. Few 

students choose to study French subject no clear evidence that explain why students 

abandon French subject when they join Form III. Was it the students‟ shortage of 

career information related to French subject or what? It makes the researcher see the 

need to assess secondary school-level students‟ career aspirations towards the choice 

of French subject. So, there was a need to attract majority of students to interact with 

jobs information related to French language. 
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CHAPTER THREE 

METHODOLOGY OF THE STUDY 

3.0 Introduction 

Chapter three presents the methodology used for conducting this study. The chapter 

describes the research approach, research design, location of the study, study 

population, sample size, sampling techniques, data collection methods, data analysis 

techniques, administration of instruments, validity and reliability used in this study. 

The researcher further elaborates the ethical considerations. 

3.1 Research Approaches 

This study used a mix of both quantitative and qualitative approaches. According to 

Creswell, (2012) a mixed research approach unite procedures of both quantitative 

and qualitative approaches in a single study so as to understand a problem. 

Quantitative approach is characterised by the collection of information which can be 

analysed numerically (Association of Catering Professionals, 2012) while qualitative 

approach focuses on individuals‟ perceptions of the world (Creswell, 2012).  

Mixed approach has a pragmatist view that ideas and theories have to be tested in 

practice to examine whether they practically produce what works to solve society‟s 

problems (Hollinger, 2009). Using the two approaches helped getting to a better 

understanding (Creswell, 2012) of the students‟ career aspirations that stimulated 

them towards the choice of French subject in secondary schools. Using only one of 

the two approaches was sought not to give satisfying results as the researcher wished 

to get numerical evidences of students‟ French subject related careers and hence; an 

in-depth exploration of information that make students choose or abandon French 

subject soon after joining Form III classes in secondary schools was important. 
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3.2 Research Design 

This study was carried out through a concurrent research design. Research designs 

are procedures involved in research and these consist of data collection, data 

analysis, and report writing (Creswell, 2012). In concurrent (or convergent) design, 

the researcher collects quantitative and qualitative data simultaneously, analyses 

data separately and finally mixes them during interpretation phase (Terrell, 2012). 

The rationale was that concurrent designs allow collection of quantitative and 

qualitative data jointly (Ary et al., 2010; Creswell, 2012). This design helped the 

researcher to save time during data collection process and offset weaknesses that 

would have occurred from each design (Terrell, 2012). 

Concurrent design was helpful for collecting data in a short time, especially during 

administration and collection of information. Quantitative data were collected at the 

same time with qualitative data so as to gain solid information concerning the study 

for data collection and analysis. This method was employed because the information 

on this study‟s variables was obtained from Form II and Form III students, French 

subject teachers, academic and career masters or mistresses in each selected school.  

3.3 Location of the Study 

This study was conducted in Ngara district in Kagera region. Ngara district has a 

population of 334,409 people in a total area of 3,305 km
2
. Of all this population 

295,622 people (almost 66%) are living in rural areas and so; majority of students 

study in public secondary schools (NBS, 2012). The district has twenty eight (28) 

ordinary level secondary schools. Six (6) are private while twenty two (22) are 

public secondary schools. This location was selected because there are schools 

where French is registered as an academic subject.  
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Ngara district borders with Burundi and Rwanda countries whose official languages 

and literature include French language (Fegley, 2009) Moreover, Rwanda and 

Burundi refugee camps in Ngara district were supported by many international and 

local NGOs under UNHCR (Mome, 2012) and so; the medium of communication 

was through local languages (Kirundi, Kinyarwanda and Kihangaza) and two 

international languages (English and French). So, students could easily interact with 

fellow students from the two neighbouring countries in various businesses, including 

academic matters on French subject. The location was important for this study since 

it was expected to provide a good representation of students who choose to study 

French subject for their aspired careers against those who do not. The study location 

was also selected because the researcher thought it could be easy to get a setting for 

his research study (Dawson, 2007). 

Therefore, this study was conducted in selected secondary schools found in Ngara 

district where students and teachers gave a good support to the researcher. The 

selected schools set time for the researcher to meet his respondents and mostly; it 

was in the afternoon where students and teachers had finished most of their daily 

activities. In schools where all classrooms were in use, the researcher was asked to 

gather with respondents under a tree where they used to conduct school meetings 

(baraza). 

3.4 Population of the Study  

Population means the collection of all individuals to be studied (Triola, 2001). It 

includes people, things or animals that are to be studied and on which the research is 

based (Thungu et al., 2011). Thus, the study population was all ordinary level 

secondary schools in Ngara district. The researcher used secondary schools to 
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represent a total of 28 ordinary level secondary schools found in Ngara district 

(Ngara District Council, 2017). The district has 296 secondary school teachers and 

approximately 10600 students (URT, 2016). The target population was all Form II 

and III students in ordinary level secondary schools where French subject is taught 

and teachers. Therefore, the frame was included Form II and III students, French 

subject teachers, career and academic masters or mistresses from each selected 

secondary school. 

3.5 Sample Size and Sampling Techniques 

A sample is a number of people or things taken from a population and thereafter the 

sample is used to get information about the whole population (Thungu, et al., 2011). 

The sample size has to consider the research budget and time that is used and 

accessibility of respondents (Dawson, 2007).  

For this study, purposive sampling and disproportionate stratified random sampling 

techniques were used so as to get respondents who would provide required 

information for the study. With stratified random sampling, Creswell (2014) 

emphasizes that it ensures specific characteristics are represented and that the 

sample reflects the true proportions of the population. In this study, every group of 

Form II and III students was represented by twelve (24) students from each school. 

Students who study French and those who abandoned French subject in Form III 

classes had equal opportunity of being selected. With purposive sampling technique, 

respondents are individuals who have the required information and who can share it 

with the researcher (Kumar, 2011). 
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Purposive sampling technique was used to select public and private schools in which 

French subject was taught. Teachers‟ experience of teaching at the same school for 

at least a year was considered so as to ensure clarity in responses. Teachers were 

purposely selected as they were thought to be familiar with the choice of French 

subject in the selected schools and could provide detailed information about what 

influences students to choose French subject including the availability of French 

language related career information around the school. 

Nevertheless, disproportionate stratified random sampling was used to select Form II 

and III students who had come to school on the day that the researcher arrived for 

data collection. According to Dowdy et al. (2004) stratified random sampling means 

dividing the population into groups or strata and then taking a simple random 

sample from each stratum. The Form III class was divided into two groups of 

students who had chosen French subject when they joined Form III and those who 

had abandoned it so as to get suitable proportion of informants. As well, Form II 

students were divided into boys and girls and randomly selected through distribution 

of numbers. According to Cohen et al. (2007) a sample size of thirty (30) is held by 

many to be minimum of cases if a researcher plan to use some Form of statistical 

analysis of data. Then, one third (1/3) of students from each class in each selected 

school was randomly selected.  

Therefore, the research easily accessed the respondents at their respective schools as 

the school academic year had begun. The researcher selected six (6) public and three 

(3) private schools for this study because the location of the study had both types of 

secondary schools in which French subject was taught. The sample size was 240 

total respondents where; 213 were Form II and Form III students from the selected 
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secondary schools and 27 respondents were from teachers (9 French subject 

teachers, 9 career masters and mistresses and 9 academic masters and mistresses. 

The following table has clearly stipulates the sample size. 

Table 2: Sample Size Categories 

TYPE OF RESPONDENTS NUMBER OF RESPONDENTS 

Secondary school students 213 

French subject teachers 9 

Academic masters or mistresses 9 

Career masters or mistresses 9 

GRAND TOTAL 240 

Source: Field data (2017) 

A total of two hundred thirteen (213) Form II and III students were involved in this 

study. All students in public schools study French subject soon after joining Form I 

classes and later when in Form III; they opt to continue or abandon it. In private 

schools, students decide to study French subject depending on the time of they have 

reported at school and competence in terms of French subject scores they get in 

Form I classes. 

Nine (9) French subject teachers were used as respondents in this study since they 

are expected to provide detailed information about the whole process of learning and 

teaching French subject. Their perceptions about the decreasing number of students 

who choose to study French subject when they join Form III. These teachers should 

have at least one year experience of teaching French subject at the selected school. 

Nine (9) school academic masters or mistresses provided the information about how 

French subject was taught in their specific schools respectively as well as why few 
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students choose to study French subject. Also, they were requested to present 

academic documents which contain the number of students who have chosen to 

study French subject in Form III and Form II registered students.  

Nine (9) career masters or mistresses give information availability of career 

information related to French subjects that are given to students. Information about 

the relationship between French subject choice and career information available at 

school and among students shall also be traced from career masters or mistresses for 

researcher‟s questions. 

3.6 Data Collection Methods 

According to Thungu et al. (2011) data collection method refers to the tools, 

instruments or techniques used by the researcher to gather important data or 

information. The collection of data in a mixed methods study follows careful 

quantitative procedures and persuasive qualitative procedures and so the sequence in 

which a researcher collects the data depends on the type of design (Creswell, 2012). 

Tools were set as documentary review, semi-structured interview and questionnaires 

as described hereunder;  

3.6.1 Documentary Review 

The document reports helped to identify the number of students who chose to study 

French subject against those who didn‟t. The Form II national examination results 

for the year 2017 were reviewed. The Form II 2017 examination results are 

reviewed to relate them to the number of students who had kept studying French 

subject after joining Form III in 2018. As well Form I 2016 annual examination 

results were reviewed because they were the results of Form II students in year 2018 
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during this study‟s data collection schedule. Through the school headmasters and 

academic masters or mistresses, the data were collected. 

3.6.2 Semi-Structured Interview 

Semi-structured interview was used to collect information from French subject 

teachers, school academic and career masters or mistresses about the fact that 

student‟s career aspirations which made them choose to study French subject. 

According to Cohen et al. (2007) a schedule is prepared that is sufficiently open-

ended to facilitate the contents to be reordered, set and expanded in new way that 

helps for including and further questioning to be undertaken. One (1) semi-

structured interview was undertaken for every French subject teacher, academic and 

career master or mistress from each school.  

The interview was administered for twenty (20) minutes only per each interviewee. 

This helped to get clear information on the access and availability of career 

information related to French subject and how students choose to study French 

subject. The researcher intended to audio-record the conversations during the 

interview as it the best way to collect interview data (Ary, Jacobs, Sorensen & 

Razavieh, 2010). Open-ended questions were posed for elaboration from Form III 

students.  

3.6.3 Closed-ended questionnaires 

Closed-ended questionnaires were administered to both students. Questionnaires 

were employed since they provide opportunity for the researcher to collect much 

information in a short time and so respondents not feel bored. For students, the 

questionnaires were in Kiswahili language since according to Komba and Bosco 



 

39 

(2015); English language was still a barrier for secondary school students‟ academic 

abilities. The data were coded statistically. The correlation between students‟ career 

aspirations and French subject choice were measured to assess the students‟ career 

aspirations on the choice of French subject.  

3.7 Data Analysis Techniques 

The association between students‟ career aspirations and French subject choice was 

measured to assess the students‟ career aspirations on the choice of French subject 

while the French subject teachers, academic and career masters or mistresses were 

interviewed so as to get their perceptions on students‟ aspirations towards the choice 

of French subject. Quantitative data were analysed by the aid of a Statistical Package 

for Social Sciences (SPSS) version 21. The data were coded statistically and then A 

Chi- square test was used to get the association. 

On the other hand, qualitative data were analysed using Statistical Package for 

Social Sciences (SPSS) version 21 which enable easy analysis of the data collected 

and typologically and manually data were analysed by summarizing, and quoting 

views from French subject teachers, career and academic masters or mistresses for 

the provision of more insight for explaining some findings of the study. 

3.8 Validity of Research Instruments 

Dawson (2007) describes validity as the degree to which a research measures what 

he or she intends to measure. According to Lancaster (2005) validity relates to the 

extent to which the data collection method or research method describes or measures 

what it is supposed to describe or measure. To ensure validity of this study 

instruments, the researcher conducted a pilot study at Mugoma secondary school. 
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Pilot study, as contended by Ary et al. (2010) provides opportunity to assess the 

appropriateness of data collection methods and procedures for corrections where 

necessary. It gives indication for its tenability or further refinement needed. 

Prior to the collection of pilot data, the tools were reviewed by colleagues and the 

supervisor so as to ensure the accuracy of the tools in terms of language and 

structure. So, the researcher was sure of the data validity in the practical study as 

Kiswahili language was used to collect data from students and English language for 

teachers who participated in this study. 

3.9 Reliability of Research Instruments 

Reliability means that scores from an instrument are stable and consistent (Creswell, 

2012). Scores should be nearly the same when a researcher administers the 

instrument multiple times at different times. Cohen et al. (2007) defines reliability as 

a synonym for dependability, consistency and duplication over time, over 

instruments and over groups of respondents while in qualitative research; reliability 

is regarded as a fit between what the researcher records as data and what actually 

occurs in the natural setting that was being researched.  

Since it was essential to get information from students and teachers, a triangulation 

approach was employed to get the reality about French subject-related career 

information in secondary schools. To ensure reliability of the questionnaires in 

measuring students‟ aspirations towards the choice of French subject, a Cronbach 

alpha was calculated through a Statistical Package for Social Sciences (SPSS) 

version 21. The test of a Cronbach Alpha was done for Form II and III classes so as 

to measures the internal consistence reliability of the data which were collected. 
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Thus, the Form III data were set in the SPSS for a Cronbach alpha and counted 

0.726 which according to Pallant (2005); a Cronbach alpha is acceptable for data 

analysis it is not less than 0.7. On the data collected from Form II classes, the 

Cronbach alpha of 0.704 was obtained. 

This was intended to measure the consistency of the data which were to be analysed. 

The tools used were stable in the sense that students could easily answer the 

questionnaires in Kiswahili while teachers were able to answer the questions in 

English language.   

3.10 Ethical Considerations 

The study considered both quantitative and qualitative ethical matters. Authorities 

that have mandates with this research study were requested for permission. These 

include the graduate department of the University of Dodoma, Ngara District 

Executive Director, Ngara District Education Officer and the heads of each selected 

secondary school. As well, students and teachers who were involved as respondents 

were requested to respond to issues needed for this study. Their anonymity was 

assured by preparing questionnaires and interviews that had no space for names of 

respondents. As well, the researcher always ensured the respondents that the 

findings of this study were not intended to harm anybody‟s personality and 

confidentiality. The researcher confidentially kept all the information collected from 

respondents by not exposing them to unauthorised individuals. Teachers on duty 

were only requested for allocation of time and venue for this study. 
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3.11 Pilot Study on Validity and Reliability of This Study’s Instruments 

A pilot study test if the variables in the research tools can be detected by participants 

in the trying out stage before beginning the real study (Leary, 2001).the 

questionnaires and semi-structured interview which were tested for Form II and 

Form III classes at Mugoma Secondary School, respectively. Furthermore, testing, 

rechecking and improving the questionnaires, instructions to participants and 

students‟ understanding of the questions were done. Time for answering the 

questionnaires ranged between 15 to 20 minutes. 

According to Cohen et al. (2007) a pilot focuses on matters of coverage and format, 

gaining feedback from few respondents and experts on the items set out. All the 

Form III students were divided into two groups of male and female. Both groups 

were subdivided into those who study French and those who do not study the subject 

were separated. The researcher set two groups of six (6) cards to female students and 

other six (6) cards to male students and allowed them to volunteer picking one (1) 

card. From each group, three (3) students only were allowed to take one card. A total 

of twelve (12) Form III students were assembled and taken to a classroom where 

they wrote their responses to questionnaires they were given by the researcher. 

Thereafter, the researcher categorised all Form II students into male and female 

groups. Then, set six (6) cards for the first category and other six (6) cards for the 

second category. Members of each group volunteered to pick only one card. A total 

of twelve (12) students volunteered from Form II.  

The researcher introduced himself and the intention of the study. The results 

provided useful insights in doing corrections of some spelling issues that were raised 

by respondents. Students who participated in the pilot study did not participate in the 

main study to avoid repetition and irrelevance of the findings. 
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CHAPTER FOUR  

PRESENTATION AND ANALYSIS OF FINDINGS 

4.0 Introduction 

Chapter four presents and analyses the findings of this research results. The chapter 

is divided into general description of respondents, students‟ career aspirations and 

the choice of French subject, teachers‟ opinions on the accessibility of career 

information related to French subject in secondary schools, the availability of career 

information in schools, presence of career masters or mistresses in schools and 

progress in the study of French subject among secondary schools.  

This study‟s main objective was to assess the alignment of students‟ career 

aspiration with the choice of French subject when they join Form III. Three (3) 

specific objectives for this study were; to determine if students career aspirations 

lead them to the choice of French subject when they joined Form III classes; to 

explore the accessibility of career information related to French subject in schools 

and lastly; to solicit opinions on the availability of careers that can attract Form III 

students to the choice of French subject. The findings of this study are presented in 

accordance with the research questions set in CHAPTER ONE. Students‟ responses 

are numerically presented in tables while teachers original responses are presented. 

4.1 General Description of Respondents 

The sampled respondents from the selected secondary schools were required to 

provide preliminary information. These were French subject teachers, career masters 

or mistresses and the academic masters or mistresses who provided information on 

their current position held at their schools, specific professional skills, time in the 

current position, level of education and years spent at the current station. On the 
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other hand, the sampled students were required to provide information on gender, if 

they have chosen to study French subject or not, class, age and time they had spent 

studying French subject. A total of 216 questionnaires were physically administered 

to 216 students (24 from each selected secondary school). Also, a total of 27 

teachers (9 French subject teachers, 9 career masters or mistresses and 9 academic 

masters or mistresses) were interviewed. Out of 216 students, only 213 students 

returned questionnaires while all teachers accepted the interview (see Table 3).  

Table 3: Students’ Questionnaires Returned and Interviews Granted 

School Name 

French 

Subject 

Teachers 

Career 

Masters 

or 

Mistresses 

Academic 

Masters or 

Mistresses 

Form 

II 

Form 

III 

T
o
ta

l 

P
a
rt

ic
ip

a
n

ts
 

Kabanga 1 1 1 12 10 22 

Kanazi 1 1 1 12 12 24 

Kirushya 1 1 1 12 12 24 

Mabawe 1 1 1 12 12 24 

Mchungaji 

Mwema 
1 1 1 12 12 24 

Murugwanza 1 1 1 11 12 23 

Ngara 1 1 1 12 12 24 

RHEC 1 1 1 12 12 24 

Rulenge 1 1 1 12 12 24 

GRAND 

TOTAL 
9 9 9 107 106 213 
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4.1.1 Description of Respondents Sampled from Secondary School Students 

Each secondary school had twenty four (24) students who represented their fellow 

Form II and III classes in responding to the questionnaires. Therefore, a total of two 

hundred and thirteen (213) students participated in the study and returned the 

questionnaires to the researcher.  

Among the Form III respondents 49.5% were male and 48.9% were female. Only 

1.9% did not indicate their gender (see Table 4) while Form II respondents were 

49% male and 51% female while 2. Generally, male students were 104(48.8%) and 

female students were 105(49.3%) while only 4(1.9%) of students did not give their 

gender. 

Table 4: Gender of the Participants from Form II and III 

 Form II Form III 

Gender Frequency  Percent  Frequency  Percent  

Male  51 48.1 53 49.5 

Female  53 50.0 52 48.6 

Total 104 98.1 105 98.1 

Missing 2 1.9 2 1.9 

Grand 

Total 

106 100.0 107 

 

100.0 

 

Source: Field data, 2018 

As well, the other preliminary information collected was on age of respondents. 

Most students in Form III had 15, 16 and 17 years old (see Table 5) but three (3) 

students did not mention their age. In Form II classes, most students had 14, 15, 16 

and 17 years old but 5 students did not express their age. This shows that, many 

students who are enrolled into secondary schools in Ngara district are teenagers who 
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according to the theory of circumscription, compromise and self-creation have 

reached time for career compromise and self-creation stage. The students are able to 

choose a career that best suits their aspirations within the context they are living. 

Here, the students need concrete career information. 

Table 5: Ages of the Participants from Form II and III 

 Class 

Form II Form III 

Age Frequency Percent  Frequency  Percent  

13 7 6.6 0 0 

14 24 22.6 3 2.8 

15 32 30.2 19 17.8 

16 16 15.1 33 30.8 

17 16 15.1 38 35.5 

18 5 4.7 9 8.4 

20 1 .9 2 1.9 

Total 101 95.3 104 97.2 

Missing 5 4.7 3 2.8 

Grand Total 106 100.0 107 100.0 

Source: Field data, 2018 

4.1.2 Description of Respondents from Secondary School Teachers 

As in Table 3 below, FT represents French subject teachers, AM represents 

Academic masters or mistresses and CM represents Career masters or mistresses. 

Participants were labelled with numbers for identity purposes and had no rank value 

in this study. For instance; FT1 to FT6 stand for French subject teacher number 1 to 

6 as well AM1 to AM6 stand for Academic master or mistress number 1 to 6 and 

CM1 to CM6 stands for Career master number 1 to 6.  
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Table 6: Respondents from Public Secondary School Teachers 

School 

name 

Teacher’s 

current 

position Professional Skills 

Years 

in 

current 

position 

Teacher’s 

education 

Years 

spent 

at 

station 

A FT1 French and 

Kiswahili 

4 BAED 5 

B FT2 French and 

Kiswahili 

3 BAED 3 

C FT3 French and 

Kiswahili 

4 BAED 4 

D FT4 French and 

Kiswahili 

3 BED-PPM 3 

E FT5 French and 

Kiswahili 

7 BAED 7 

F FT6 French and 

Kiswahili 

2 PGDE-

Education 

2 

A AM1 Appointed 1 BSc. Ed. 7 

B AM2 Appointed 4 BA ED 6 

C AM3 Appointed 4 BA ED 4 

D AM4 Appointed 3 BA ED 3 

E AM5 Appointed 2 BA ED 7 

F AM6 Appointed 3 BA ED 2 

A CM1 Appointed 1 BA ED 7 

B CM2 Appointed 4 BA ED 4 

C CM3 Appointed 4 BA ED 4 

D CM4 Appointed 3 BA ED 3 

E CM5 Appointed 2  BA ED 3 

F CM6 Appointed 3  BA ED 7 

Source: Field data, (2018). 
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From Table 6 above, all of the French subject teachers had spent more than 2 years 

at the current secondary schools. The same applies to academic and career masters 

or mistresses. A big number of the interviewed French subject teachers career and 

academic masters or mistresses had studied Bachelor of Arts with Education 

(BAED). All the academic and career masters or mistresses were appointed into 

positions by the school headmasters. In most schools, the academic masters or 

mistresses were also the career masters or mistresses. 

Teachers teaching experience helped the researcher to get detailed information on 

the trends in the accessibility of available career information in schools. The French 

subject teachers, career and academic masters or mistresses were able to give 

information on how they provided career information to students and how students 

accessed the information. 

Table 7: Respondents from Private Secondary School Teachers 

School 

name 

Teacher’s 

current 

position Professional specialization 

Years in 

current 

position 

Teacher’s 

education 

level 

Years 

spent at 

station 

X AM7 Appointed 1 BA ED 2 

Y AM8 Appointed 2 BA ED 1 

Z AM9 Appointed 3 BA ED 5 

X CM7 Appointed 1 BAED 2 

Y CM8 Appointed 2 BAED 3 

Z CM9 Appointed 3 BAED 5 

X FT7 French and Kiswahili 2 BAED 2 

Y FT8 French and Kiswahili 1 BAED 1 

Z FT9 Political Science & French 7 BA P.sci. 

& French 

7 

Source: Field data, (2018). 
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4.2 Students’ Career Aspirations and the Choice of French Subject  

The first objective of this study was to determine if students‟ career aspirations led 

them to the choice of French subject when they join Form III classes. To react to this 

research objective, quantitative data from Form II and Form III classes were 

collected through questionnaires, respectively. The researcher wanted to know 

whether the students had chosen or abandoned French subject because they had 

information about their aspired careers. The findings are organised in categories as 

presented hereunder.  

4.2.1 Form III Students’ Career Aspirations towards French Subject 

Respondents answered the questions as shown in Tables (3.1, 3.2, 3.3, 3.4 and 3.5) 

as displayed in the following Tables;  
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Table 8: Results for Question 1, 2, 3 And 4 

 

Are you studying French Subject 

No  Yes  Grand total  

N percent N percent N percent 

If I learn 

French, it 

will be easy 

for me to 

get a job I 

desire 

Strongly agree 11 10.5  30 28.6  41 39.0  

Agree 6 5.7  16 15.2  22 21.0  

Uncertain 1 1.0  0 0.0  1 1.0  

Disagree 19 18.1  4 3.8  23 21.9  

Strongly disagree 15 14.3  3 2.9  18 17.2  

Subtotal 52 49.5  53 50.5  105 100.0  

French 

subject has 

required 

skills for 

the career I 

aspire 

Strongly agree 9 8.7  31 29.8  40 38.5  

Agree 6 5.8  15 14.4  21 20.2  

Uncertain 0 0.0  2 1.9  2 1.9  

Disagree 16 15.4  5 4.8  21 20.2  

Strongly disagree 20 19.2  0 0.0  20 19.2  

Subtotal 51 49.0  53 51.0  104 100.0  

Teachers 

advise us 

on  

careers 

Strongly agree 7 6.8  21 20.4  28 27.2  

Agree 7 6.8  13 12.6  20 19.4  

Uncertain 0 0.0  1 1.0  1 1.0  

Disagree 17 16.5  12 11.7  29 28.2  

Strongly disagree 20 19.4  5 4.9  25 24.3  

Subtotal 51 49.5  52 50.5  103 100.0  

NGOs 

come to 

advertise 

jobs 

requiring 

French skill 

at school 

Strongly agree 8 7.8  14 13.6  22 21.4  

Agree 6 5.8  5 4.9  11 10.7  

Uncertain 0 0.0  2 1.9  2 1.9  

Disagree 11 10.7  15 14.6  26 25.2  

Strongly disagree 26 25.2  16 15.5  42 40.8  

Subtotal 
51 49.5  52 50.5  103 100.0  

Source: Field data, 2018 
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In the first question, when respondents were asked whether French subject would 

ease them to get a career that they wish to do after schooling (Table 6). 32.4% of 

students who abandoned French subject disagreed while 16.2% of the same students 

who abandoned French subject agreed with the idea. Only 1% of them were 

uncertain whether to accept or refute the idea. On the other side, a total percent of 

43.8% of students who had chosen French subject agreed with the idea and only 

6.7% total percent disagreed. Generally, 60% of all students who responded to this 

question agreed, 39% of them disagreed and 1% was not sure to accept whether 

French subject would ease getting their aspired career after schooling. 

The second question wanted to examine whether students had knowledge of the 

skills that would help them fit in their aspired careers through French subject. A total 

of 58.7% agreed, 39.4% disagreed while 1.9% was uncertain (Table 6). 

In the third question, 46.6% of the respondents agreed, 52.5% disagreed and 1% was 

uncertain when asked if their teachers were advising them on careers issues (Table 

6) this show that most teachers were trying to guide students on careers that are 

suitable for the students‟ aspirations. 

The fourth question was set to examine if there were NGOs that visited the selected 

schools for advertising jobs that required French subject skills. A total of 32.1% 

respondents agreed and other 66% disagreed while 1.9% of them were uncertain 

whether the NGOs visited their schools or not (see Table 6). 
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Table 9: Results for Question 5, 6, 7 and 8 

 Are you studying French language 

No Yes Grand total 

N percent N percent N percent 

Our French 

subject 

teacher 

advises us 

how to get 

employed 

Strongly agree 14 13.5 42 40.4 56 53.8 

Agree 11 10.6 7 6.7 18 17.3 

Uncertain 3 2.9 0 0.0 3 2.9 

Disagree 14 13.5 3 2.9 17 16.3 

Strongly disagree 9 8.7 1 1.0 10 9.6 

Subtotal 51 49.0 53 51.0 104 100.0 

Our school 

library has 

French 

subject 

related 

career 

information 

Strongly agree 9 8.7 13 12.6 22 21.4 

Agree 8 7.8 5 4.9 13 12.6 

Uncertain 1 1.0 3 2.9 4 3.9 

Disagree 10 9.7 19 18.4 29 28.2 

Strongly disagree 22 21.4 13 12.6 35 34.0 

Subtotal 50 48.5 53 51.5 103 100.0 

I learn 

French very 

hard as I 

need a job 

related to 

French 

subject 

Strongly agree 8 7.7 36 34.6 44 42.3 

Agree 1 1.0 9 8.7 10 9.6 

Uncertain 1 1.0 1 1.0 2 1.9 

Disagree 21 20.2 4 3.8 25 24.0 

Strongly disagree 20 19.2 3 2.9 23 22.1 

Subtotal 51 49.0 53 51.0 104 100.0 

I saw job 

advertiseme

nts related 

to French 

subject that 

's why I 

learn it 

Strongly agree 10 9.6 19 18.3 29 27.9 

Agree 5 4.8 14 13.5 19 18.3 

Uncertain 0 0.0 1 1.0 1 1.0 

Disagree 15 14.4 10 9.6 25 24.0 

Strongly disagree 21 20.2 9 8.7 30 28.8 

Subtotal 51 49.0 53 51.0 104 100.0 

Source: Field data, 2018 
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When asked specifically whether their French subject teacher used to advise them on 

how they can get employment; a total of 71.1% of respondents agreed, 25.9% 

disagreed and 2.9% were not sure whether their teachers advised them ( Table 7). 

Also, the question on whether the school library had French subject-related career 

information was asked. 34% of all respondents agreed, 62.2% disagreed and 3.9% 

were uncertain whether there was career information related to French subject in 

their school library (Table 7). 

The other question was on students‟ effort to study French subject. The question was 

set to determine if the students‟ efforts were concerning their aspirations to a career 

that required French subject skills. 51.9% of all respondents agreed, 46.1% 

disagreed and 1.9% was uncertain (Table 7). 

The respondents responded to the question on if they had seen any French subject-

related job advertisement and made them choose or abandon French. 46.2% of all 

respondents agreed, 52.8% disagreed and 1% was uncertain whether they saw any 

job advertisement requiring French subject skills (Table 7). 
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Table 10: Results for Question 9, 10, 11, and 12 

 Are you studying French language 

No Yes Total 

N percent N percent N percent 

When in Form 

II, our teacher 

advised that it 

is easy to get 

French subject 

related jobs. 

Strongly agree 18 17.3  30 28.8  48 46.2  

Agree 17 16.3  11 10.6  28 26.9  

Uncertain 2 1.9  1 1.0  3 2.9  

Disagree 5 4.8  6 5.8  11 10.6  

Strongly disagree 9 8.7  5 4.8  14 13.5  

Subtotal 51 49.0  53 51.0  104 100.0  

If I get career 

information, it 

will be easy to 

choose a 

subject related 

to job I desire 

Strongly agree 29 27.9  39 37.5  68 65.4  

Agree 8 7.7  9 8.7  17 16.3  

Uncertain 2 1.9  1 1.0  3 2.9  

Disagree 3 2.9  2 1.9  5 4.8  

Strongly disagree 9 8.7  2 1.9  11 10.6  

Subtotal 51 49.0  53 51.0  104 100.0  

I like French as 

our teacher 

usually teaches 

us how to get 

the jobs we 

desire 

Strongly agree 8 7.7  30 28.8  38 36.5  

Agree 3 2.9  12 11.5  15 14.4  

Uncertain 3 2.9  1 1.0  4 3.8  

Disagree 16 15.4  8 7.7  24 23.1  

Strongly disagree 21 20.2  2 1.9  23 22.1  

Subtotal 51 49.0  53 51.0  104 100.0  

I don't learn 

French subject 

as I am not sure 

if it can help 

me to get the 

job I want 

Strongly agree 12 11.5  5 4.8  17 16.3  

Agree 9 8.7  3 2.9  12 11.6  

Uncertain 2 1.9  2 1.9  4 3.8  

Disagree 12 11.5  8 7.7  20 19.2  

Strongly disagree 16 15.4  35 33.7  51 49.0  

Subtotal 51 49.0  53 51.0  104 100.0  

Source: Field data, 2018 
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The responses on whether students had individually received any advice from the 

French subject teacher were collected. 73.1% of all respondents agreed, 24.1% 

disagreed and 2.9% were uncertain if they had a direct advice from the French 

subject teacher (Table 10). 

Career information related to French subject was another question that was posed to 

students who were participants of the study. The researcher wanted to determine if 

the information could make students choose any aspired subject when they join 

Form III. 81.7% of all respondents agreed, 15.4% disagreed and 2.9% were 

uncertain (Table 10). 

When asked if they liked French as their French subject teacher usually taught how 

to get the jobs we desire; 50.9% of all respondents agreed, 45.2% disagreed and 

3.8% were uncertain whether the French subject teacher used to teach how to get 

jobs after they finish their studies at the selected schools. Majority of students who 

abandoned French subject disagreed while majority of students who chose to 

continue with French subject in Form III classes strongly agreed with that idea 

(Table 10). 

On the question „I don't learn French subject as I am not sure if it can help me to get 

the job I want‟; 27.9% of all respondents agreed, 68.2% disagreed and 3.8% were 

uncertain. Here, the researcher wanted to know the confidence students had when 

they were choosing or abandoning French subject at the selected secondary schools. 

Majority of students who don‟t study French subject agreed while many of those 

who study the subject strongly disagreed (Table 10). 
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Table 11: Table 3.4 Results for Question 13, 14, 16 and 17 

 Are you studying French language 

No Yes Total 

N Percent N Percent N Percent 

My fellow 

students say, we 

can hardly get 

use French 

subject skills in 

our lives after 

graduation 

Strongly agree 11 10.6  17 16.3  28 26.9  

Agree 7 6.7  1 1.0  8 7.7  

Uncertain 3 2.9  2 1.9  5 4.8  

Disagree 10 9.6  9 8.7  19 18.3  

Strongly disagree 20 19.2  24 23.1  44 42.3  

Subtotal 51 49.0  53 51.0  104 100.0  

My French 

learning interest 

is highly 

affected by lack 

of facilities in 

my school 

Strongly agree 16 15.4  24 23.1  40 38.5  

Agree 7 6.7  7 6.7  14 13.4  

Uncertain 1 1.0  2 1.9  3 2.9  

Disagree 13 12.5  6 5.8  19 18.3  

Strongly disagree 14 13.5  14 13.5  28 26.9  

Subtotal 51 49.0  53 51.0  104 100.0  

I am satisfied 

with French 

teaching in our 

school but I do 

not like to study 

French any 

more 

Strongly agree 14 13.5  6 5.8  20 19.2  

Agree 4 3.8  5 4.8  9 8.7  

Uncertain 6 5.8  2 1.9  8 7.7  

Disagree 9 8.7  10 9.6  19 18.3  

Strongly disagree 18 17.3  30 28.8  48 46.2  

Subtotal 51 49.0  53 51.0  104 100.0  

I have so many 

employment 

expectations but 

I am not sure if 

French can be 

useful 

Strongly agree 14 13.5  21 20.2  35 33.7  

Agree 6 5.8  4 3.8  10 9.6  

Uncertain 6 5.8  1 1.0  7 6.7  

Disagree 10 9.6  9 8.7  19 18.3  

Strongly disagree 15 14.4  18 17.3  33 31.7  

Subtotal 51 49.0  53 51.0  104 100.0  

Source: Field data, 2018 
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In Table 16, the question „My fellow students say, we can hardly use French subject 

skills in our lives after graduation‟ was answered. 34.6% of all students agreed, 

50.6% disagreed and 4.8% were uncertain whether they would or would not use the 

French subject skills in their life after schooling. 

 The researcher had set a question on lack of French Learning and teaching facilities 

to determine whether the situation affected the respondents. 51.9% of all 

respondents agreed, 45.2% disagreed and 2.9% were uncertain about it is lack of 

French subject facilities that made them choose or abandon French subject (see 

Table 11). 

 When asked about if they liked to study French anymore although they were 

satisfied by French subject learning; 27.9% of all respondents agreed, 64.5% 

disagreed and 7.7% were uncertain. Many of the students who disagreed were 

among those who had chosen to continue with French subject after joining Form III 

classes (see Table 11). 

The other question was aimed to determine if the respondents had many career 

aspirations but they were not sure if French could be useful. 43.3% of all 

respondents agreed, 50% disagreed and 6.7% were uncertain if French subject could 

be useful for their careers. Here, the percentage of students who were uncertain 

increased when compared to the previously asked questions which were not more 

than 4% uncertain (see Table 11). 
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Table 12: Results for Question 18, 19, 20, 21 and 22 

 Are you studying French language 

No Yes Total 

N Percent N Percent N Percent 

Employment 

opportunities 

adverts are 

displayed in 

different place at 

school 

Strongly agree 8 7.7  11 10.6  19 18.3  

Agree 3 2.9  8 7.7  11 10.6  

Uncertain 0 0.0  0 0.0  0 0.0  

Disagree 12 11.5  10 9.6  22 21.2  

Strongly disagree 28 26.9  24 23.1  52 50.0  

Subtotal 51 49.0  53 51.0  104 100.0  

I like watching 

and listening 

Radio 

broadcasting in 

French language 

Strongly agree 7 6.7  27 26.0  34 32.7  

Agree 3 2.9  4 3.8  7 6.7  

Uncertain 4 3.8  1 1.0  5 4.8  

Disagree 11 10.6  12 11.5  23 22.1  

Strongly disagree 26 25.0  9 8.7  35 33.7  

Subtotal 51 49.0  53 51.0  104 100.0  

I have friends 

abroad who we 

cooperate in 

learning French  

Strongly agree 8 7.7  13 12.5  21 20.2  

Agree 1 1.0  0 0.0  1 1.0  

Uncertain 0 0.0  0 0.0  0 0.0  

Disagree 11 10.6  14 13.5  25 24.0  

Strongly disagree 31 29.8  26 25.0  57 54.8  

Subtotal 51 49.0  53 51.0  104 100.0  

Friends in 

neighbouring 

countries advise 

me to continue 

with French 

Strongly agree 14 13.5  19 18.3  33 31.7  

Agree 4 3.8  3 2.9  7 6.7  

Uncertain 1 1.0  2 1.9  3 2.9  

Disagree 5 4.8  9 8.7  14 13.5  

Strongly disagree 27 26.0  20 19.2  47 45.2  

Subtotal 51 49.0  53 51.0  104 100.0  

The time arranged 

for learning 

French subject is 

sufficient 

Strongly agree 18 17.3  27 26.0  45 43.3  

Agree 3 2.9  4 3.8  7 6.7  

Uncertain 3 2.9  2 1.9  5 4.8  

Disagree 4 3.8  5 4.8  9 8.7  

Strongly disagree 23 22.1  15 14.4  38 36.5  

Subtotal 51 49.0  53 51.0  104 100.0  

Source: Field data, 2018. 

 



 

59 

Table 12 has questions which were set in the questionnaires for Form III classes (see 

Appendix II. The first question in the Table was set to make students prove or 

disprove the presence of employment adverts which were being displayed in 

different place at school. The results indicated that 28.9% of all respondents in this 

class agreed and 71.2% disagreed. Many of those who abandoned French subject 

disagreed. 

The respondents were asked if they liked to listen to radio and watched television 

stations which broadcasted their news in French language. The Form III students 

who responded to this question who agreed were 39.4%, 55.8% disagreed and 

uncertain were 4.8%. Many of the students who disagreed were from students who 

had abandoned French subject soon after joining Form III classes (see Table 12). 

The researcher wanted to know whether the students had friends from neighbouring 

countries whom they were sharing French subject materials information. 21.2% of 

all students who responded to this question agreed and 78.8% disagreed. There was 

no uncertainty on this question. The percentage of students who disagreed had a 

small difference between those who continued to study and those who abandoned 

French subject after joining Form III classes (see Table 12).  

In connecting to the previous question, the researcher wanted to know if their friends 

from the neighbouring countries were advising them to study French subject. The 

results indicated that majority of students (58.7%) among the respondents disagreed 

and 38.4% agreed while 2.9% were uncertain (see Table 12). 

The last Likert scale question was on satisfaction about the time allocated for 

learning French subject. The researcher wanted to know if the time satisfied their 
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learning needs. The results indicated that 50% of all respondents from Form III 

classes agreed, 45.2% disagreed while 4.8% was uncertain about if the time was 

satisfying or not. Many of students who agreed to this question were those who had 

chosen French subject while many of respondents who disagreed were those who 

had abandoned French subject (see Table 12). 

4.2.2 Career Information Availability and Accessibility among Form III 

Students  

Table 13: Results of Explanations for Closed- ended Question Number 6 

Do you have a career that you wish to do after 

terminating your studies but you don’t know if it 

requires French subject skills and competence? 

Responses Percent of 

Cases N Percent 

 

Did not explain 55 51.9  53.4  

From French subject teacher 9 8.5  8.7  

French is for those who were colonised by France 2 1.9  1.9  

We can hardly get information 7 6.6  6.8  

From those who completed their secondary education 1 0.9  1.0  

The jobs I desire are not related to French language 

skills 

5 4.7  4.9  

It is easy to get employed if you can speak French 9 8.5  8.7  

Teachers rejected me as I performed poorly in FTNA  3 2.8  2.9  

French language is very difficult 3 2.8  2.9  

Friends from abroad 4 3.8  3.9  

Those who studied French subject are unemployed 2 1.9  1.9  

My personal experience 6 5.7  5.8  

Total 106 100.0  102.9  

Source: Field data, 2018 
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In Table 13 above is a summary of Form III open-ended questionnaires which were 

from question number 6, after the Likert scale questions. The participants‟ responses 

were read and categorised into groups of similar responses. From the Table, 51.9% 

of the respondents did not respond to the open ended questions. This was because 

each questions had two choices whereby choosing one of the responses could either 

mean writing the reasons for the choice made or skip to the next question.  

In question number six (6) (see appendix II), respondents were required to show 

whether they had an aspired career in their mind but were not sure French subject 

was important. Those who accepted were not required to explain but those who 

refuted were required to explain where they get career information. Explanations 

showed that 8.7% of those who responded to this question got career information 

related to French subject from the French subject teacher. Another 8.7% said that it 

was easy to get employed if you can speak French language. 6.8% said they hardly 

got career information related to French subject. 5.8% of respondents who gave their 

explanation said that they used their personal experience to study French. 4.9% of 

respondents said that they wanted jobs that were not related to French subject. 3.9% 

said that they got information from their friends from the neighbouring country 

(Burundi). 

Strangely, 1.9% said French subject was for those who were colonised by France 

and that people who studied French subject could not get employment. 2.9% of the 

respondents said they were dismissed by their French subject teachers because they 

had scored low marks in French subject results during their FTNA and that French 

was a very difficult subject. Other responses are as shown in Table 13 above.  
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Table 14:  Results of Explanations for Closed- ended Question Number 7 

Students’ Explanation 
 Responses Percent of 

Cases N Percent 

Did not respond 48 44.9  46.2  

Few people learn French so it is easy to get employed 2 1.9  1.9  

From French language subject teacher 17 15.9  16.3  

Teachers usually advises us to learn French language 2 1.9  1.9  

I get information from my friends 2 1.9  1.9  

That you can easily get employed 16 15.0  15.4  

Our French subject teacher tell us we can get employed 

as teachers abroad but I do not want to become a teacher 

7 6.5  6.7  

I never heard career information on French subject  2 1.9  1.9  

We get career information at school is through radios  3 2.8  2.9  

There is opportunity of getting employed as a tour guide 3 2.8  2.9  

I do not get career information, that is why I do not 

learn French 

5 4.7  4.8  

Total 107 100.0  102.9  

Source: Field data, 2018 

In Table 14, there are responses for question number seven (7) (see appendix IIb) 

where respondents were required to explain if they accessed any French subject 

career information at their schools. Those who accepted had to explain how they 

accessed the information at the selected schools respectively. 

44.9% of respondents did not write their responses because the question had two 

choices whereby choosing one of the responses could either mean writing the 

reasons for the choice the respondents made or skip to the next question. As shown 

in Table 14 above, the other big number of respondents 15.9% showed to access the 

information from their French subject teachers while 15.0% of the respondents said 

that they knew French subject would give them skills that would ease them get 
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employment. Other responses to that question have few respondents as seen in the 

Table. However, 6.5% of the respondents accepted that the French subject teachers 

used to tell them about French subject related career information.  

Table 15: Results of Explanations for Closed- ended Question Number 8 

Reasons for seeking/not seeking advice 
Responses Percent of 

Cases N Percent 

Did not respond 7 6.6 7.2 

Career master is not related to French language subject 11 10.4 11.3 

I did not like French and so I did not seek information 2 1.9 2.1 

I study many subjects so; no time for seeking advice  7 6.6 7.2 

In our school teachers hardly cooperate with students 5 4.7 5.2 

Teaching is the only career related to French subject 3 2.8 3.1 

I do not learn French, so no need for advice 10 9.4 10.3 

The advice I got made me love French subject 13 12.3 13.4 

No need of advice, French has complex pronunciation 3 2.8 3.1 

No employment related to French language in 

Tanzania 

4 3.8 4.1 

I was advised to study French as I will be a journalist  2 1.9 2.1 

There was no French teacher so; I could not seek 

advice 

3 2.8 3.1 

I can be employed abroad 4 3.8 4.1 

I do not like any job related to French language 9 8.5 9.3 

French subject teacher advised me to study French 

subject as it has a lot of employment opportunities 

23 21.7 23.7 

Total 106 100.0 109.3 

Source: Field data, 2018 

Table 15 is a summary of responses from Form III selected respondents. The 

question wanted respondents‟ experience of visiting the career master for French 

subject related career information. In this question, every respondent was required to 
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answer the question based on his or her response in the choices (see Appendix II). 

Among respondents who requested for career information related to French subject, 

21.7% of participants showed to have received advice from the French subject 

teachers, not career master. 13.4% showed to have visited the career master and the 

advice made them like French subject. 3.8% of the respondents said that the career 

master advised them that they could be employed abroad if they studied French 

subject. 

However, participants who did not seek advice from the career master had various 

responses. 10.4% of them said that the career masters were not teaching French 

subject and that is why they did not consult them for advice. 8.5% said that they 

dislike any job related to French subject that is why they did not consult the career 

master. 6.6% did not respond to the question and the other 6.6% said that they study 

many subjects and that they failed to get time to visit the career master. 4.7% of 

respondents showed that teachers were not cooperative to students‟ needs of career 

information. Other responses from participants gave reasons such as the only career 

for a person who studied French subject was teaching; French has complex 

pronunciations and lack of French subject teachers (see Table 14).  
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Table 16: Results of Explanations for Closed- ended Question Number 9 

Reasons for lack of information 
Responses Percent of 

Cases N Percent 

Did not respond 4 3.5  3.8  

Unclear response 1 0.9  1.0  

Career information do not motivate studying of French 

subject 

1 0.9  1.0  

French language is very difficult to understand 6 5.2  5.8  

Sufficient career information can provide a base for 

subject choice 

21 18.3  20.2  

It's a personal decision not information from people 24 20.9  23.1  

Students get discouraged by fellow students or 

individuals 

9 7.8  8.7  

The government puts more efforts on science subjects 5 4.3  4.8  

If such kind of information are easily available, they 

are helpful 

7 6.1  6.7  

Only if a student has no interest with the subject 1 0.9  1.0  

Students leave French subject due to poor FTNA 

results 

3 2.6  2.9  

lack or shortage of French subject teachers causes 

students to drop French subject 

4 3.5  3.8  

No employments related to French subject in Tanzania 7 6.1  6.7  

Students are unaware of careers requiring French skills 22 19.1  21.2  

Total 115 100.0  110.6  

Source: Field data, 2018 

In Table 16 above, there is a summary of responses that were given by the 

respondents who participated in this study. This question was set to find out if the 

students knew the importance of career information prior to the choice of French 

subject in Form III classes. Every participant was required to explain his agreement 

or disagreement with the idea in the question. 
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A large number of participants (20.9%) who responded to this question concurred 

with the idea and showed that career information from other people were not 

students‟ aspiration. 19.1% of respondents said students were unaware of career 

information relevant and requiring French subject skills. Another 18.3% of the 

respondents agreed that sufficient French subject-related career information could 

help during the time they choose subjects. 7.8% of respondents said that fellow 

students and individuals discourage them from studying French subject.  

However, 3.5% of all participants skipped the question and did not respond anything 

to this question. 2.6% of the respondents showed that failure in Form II National 

Assessment (FTNA); particularly French subject, was the reason for abandoning it. 

Other responses like shortage of French subject teachers; lack of employment; lack 

of interest to study French subject; the government‟s efforts on science subjects; 

French subject being difficult and unclear responses given by respondents are as 

displayed in Table 16. 

Table 17: Results of Explanations for Closed- ended Question Number 10 

Other sources for French resources 
Responses Percent 

of Cases N Percent 

Did not respond 68 66.0 71.6  

I never obtained French subject facilities from any 

where 
5 4.9  5.3  

Students from other schools 6 5.8  6.3  

From other students who have completed their studies 3 2.9  3.2  

From bookshops 3 2.9  3.2  

Through radio and Television 2 1.9  2.1  

Friends from neighbouring countries 2 1.9  2.1  

From the subject teacher 14 13.6  14.7  

Total 103 100.0  108.4  

Source: Field data, 2018 
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Table 17 displays a summary of responses to question number 10 made by 

respondents from selected secondary schools in Ngara district secondary school. The 

question was set where exactly the students got learning materials of French subject. 

66.0% did not write any comment because they had chosen one of the alternatives 

from among the given alternatives. The question had a space for those responses that 

were not found in the listed alternatives. The choices made by respondents who had 

not written any explanation to this question are displayed in Table 4.6. 

It appears that many of the respondents (13.6%) who wrote their explanation got the 

materials from the French subject teacher. 5.8% of them got the French subject 

materials from fellow students in other neighbouring schools. 4.9% of respondents 

never received material support from anywhere. 2.9% said that they got French 

subject material support from students who completed studies and bookshops, 

respectively. 

However, 1.9% respondents showed to have got materials through friends from 

other neighbouring countries like Rwanda and Burundi and; through radio and 

television broadcastings.  
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Table 18: Summarised Results for Question 6, 7, 8, 9 and 10 (Short Answers) 

Questions Responses 

Are you studying French Subject 

No Yes Total 

N Percent N Percent N Percent 

I have career aspiration 

but I am not sure if it 

requires French skills 

No 23 21.5  12 11.2  35 32.7  

Yes 30 28.0  42 39.3  72 67.3  

Subtotal 53 49.5  54 50.5  107 100.0  

I get career information 

related to French at 

school 

No 35 32.7  20 18.7  55 51.4  

Yes 18 16.8  34 31.8  52 48.6  

Subtotal 53 49.5  54 50.5  107 100.0  

I requested the career 

master to advise on 

career opportunities 

No 42 39.3  27 25.2  69 64.5  

Yes 11 10.3  27 25.2  38 35.5  

Subtotal 53 49.5  54 50.5  107 100.0  

Career information 

deficit may make 

student drop French 

I agree 30 28.8  30 28.8  60 57.7  

I do not agree 22 21.2  22 21.2  44 42.3  

Subtotal 52 50.0  52 50.0  104 100.0  

Where do you get 

materials for French 

language subject 

learning? 

School library 16 15.5  15 14.6  31 30.1  

subject teacher 16 15.5  22 21.4  38 36.9  

Academic 

master 

1 1.0  2 1.9  3 2.9  

No answer 18 17.5  13 12.6  31 30.1  

Subtotal 51 49.5  52 50.5  103 100.0  

Source: Field data, 2018 

In Table 18 above, the summarised responses correspond to the responses which 

were made in Table 17 where; those participants who responded to the questions did 

not explain. Instead, they chose from among the choices that were found in the 

question. Keeping in mind the above explanation, the number and percentage of 

respondents with their responses are not displayed in the preceding Tables. Thus, 

Table 18 expresses the responses of the selected Form III students. 
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The Table mentioned above indicates that 67.3% of respondents‟ responses on 

whether they have doubt if French is needed for their aspired careers accepted while 

32.7% disagreed. In question 7, 51.4% of respondents rejected the idea that they got 

career information related to French subject in their respective schools while 48.6% 

accepted. In question 8, 64.5% showed that they did not request for career 

information from the career masters or mistress. In question 9, 57.7% agreed that 

career information deficit might make students abandon French subject when they 

join Form III classes. In question 10, 36.9% of respondents got French subject 

related materials from the school subject teacher; 30.1% from school library; 2.9% 

academic master and 30.1% chose nothing from among the given alternatives. Thus, 

those who chose nothing their explanation are as shown in Table 17.  
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4.2.3 Career Aspiration of Form II Students towards French Subject 

After conducting a Likert scale questionnaire, the results were as hereunder; 

Table 19: Form II students’ Awareness on French Subject-related Careers 

 Gender of the participants 

Male Female Total 

N Percent N Percent N Percent 

I will join French 

class when I will 

be in Form III as I 

am capable of 

learning French 

Strongly agree 22 21.2 28 26.9 50 48.1 

Agree 12 11.5 11 10.6 23 22.1 

Uncertain 3 2.9 4 3.8 7 6.7 

Disagree 7 6.7 6 5.8 13 12.5 

Strongly disagree 7 6.7 4 3.8 11 10.6 

Subtotal 51 49.0 53 51.0 104 100.0 

I like French as I 

normally listen 

radio and watch 

TV broadcasting 

in French 

language 

Strongly agree 5 4.8 12 11.5 17 16.3 

Agree 13 12.5 14 13.5 27 26.0 

Uncertain 1 1.0 2 1.9 3 2.9 

Disagree 22 21.2 14 13.5 36 34.6 

Strongly disagree 10 9.6 11 10.6 21 20.2 

Subtotal 51 49.0 53 51.0 104 100.0 

I will join French 

class in Form III 

as my school if 

fully equipped 

with French 

learning facilities 

Strongly agree 11 10.7 12 11.7 23 22.3 

Agree 7 6.8 10 9.7 17 16.5 

Uncertain 2 1.9 6 5.8 8 7.8 

Disagree 19 18.4 14 13.6 33 32.0 

Strongly disagree 11 10.7 11 10.7 22 21.4 

Subtotal 50 48.5 53 51.5 103 100.0 

The duration/time 

used to learn 

French language 

is not sufficient 

for me to 

understand 

Strongly agree 13 12.6 21 20.4 34 33.0 

Agree 13 12.6 8 7.8 21 20.4 

Uncertain 2 1.9 2 1.9 4 3.9 

Disagree 12 11.7 10 9.7 22 21.4 

Strongly disagree 11 10.7 11 10.7 22 21.4 

Subtotal 51 49.5 52 50.5 103 100.0 

Source: Field data, 2018   
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The first question was aimed to examine if the respondents would choose French 

subject because of being capable of learning it. A total of 70.2% of all Form II 

students who responded to this question agreed and 23.1% disagreed while 6.7% 

were uncertain. Both boys and girls seemed to have nearly the same argument on 

this question (see Table 19). 

In the second question, the respondents whether they liked French subject because 

they aspired watching TVs and listening to radios that broadcasted in French 

language. A total of 42.3% of all respondents agreed, 54.8% disagreed and 2.9% of 

the respondents were uncertain. Many girls agreed while many boys disagreed. 

In the third question, the selected Form II respondents had to show whether enough 

facilities would make them choose French subject when they join Form III classes. 

A total of 38.8% of the participants agreed, 53.4% disagreed and 7.8% was uncertain 

whether the facilities for French subject would be the cause for them to study French 

or abandon it in Form III classes. Many girls agreed while many boys disagreed with 

idea (see Table 19). 

The fourth question demanded the respondents‟ point of view about the sufficiency 

of time allocated for French subject per week in secondary schools. A total of 53.4% 

of all Form II respondents agreed and 42.8% disagreed while 3.9% were uncertain if 

the contact hours allocated for French subject were enough. Many girls agreed that 

the time was not sufficient while the number of those boys and girls who disagreed 

slightly differed in percentage as 22.4% of respondents was boys and 20.4% were 

girls (see Table 19). 
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Table 20: Form II students’ Awareness on French Subject-related Careers 

(continues) 

 Gender of the participants 

Male Female Total 

N Percent N Percent  N Percent 

Since my 

friends will 

study French in 

Form III, I will 

also do so 

Strongly agree 11 10.7  8 7.8  19 18.4  

Agree 5 4.9  8 7.8  13 12.6  

Uncertain 4 3.9  1 1.0  5 4.9  

Disagree 9 8.7  11 10.7  20 19.4  

Strongly disagree 21 20.4  25 24.3  46 44.7  

Subtotal 50 48.5  53 51.5  103 100.0  

I have friends 

abroad, so I 

study French 

subject to 

communicate 

with them 

Strongly agree 17 16.0  22 20.8  39 36.8  

Agree 11 10.4  12 11.3  23 21.7  

Uncertain 4 3.8  0 0.0  4 3.8  

Disagree 12 11.3  10 9.4  22 20.8  

Strongly disagree 8 7.5  10 9.4  18 17.0  

Subtotal 52 49.1  54 50.9  106 100.0  

People are 

employed as 

they know 

French language, 

I will study it. 

Strongly agree 20 18.9  32 30.2  52 49.1  

Agree 13 12.3  9 8.5  22 20.8  

Uncertain 6 5.7  2 1.9  8 7.5  

Disagree 8 7.5  5 4.7  13 12.3  

Strongly disagree 5 4.7  6 5.7  11 10.4  

Subtotal 52 49.1  54 50.9  106 100.0  

Colleagues and 

family members 

advise me to 

study French for 

my career 

Strongly agree 17 16.3  20 19.2  37 35.6  

Agree 8 7.7  8 7.7  16 15.4  

Uncertain 5 4.8  4 3.8  9 8.7  

Disagree 11 10.6  12 11.5  23 22.1  

Strongly disagree 10 9.6  9 8.7  19 18.3  

Subtotal 51 49.0  53 51.0  104 100.0  

Source: Field data, 2018  
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In Table 20, there are other questions which were set for Form II selected 

participants. The first question in this Table aimed to determine if respondents 

would be driven by peers to choose French subject when they join Form III. A total 

of 31.7% of all Form II respondents agreed, 63.4% disagreed while 4.9% were 

uncertain if friends were important for them to choose French subject. Many girls 

disagreed while the percentage of boys and girls who agreed was the same (15.6% 

boys and 15.6%) 

The other question was „I have friends abroad, so I study French subject to 

communicate with them‟. A total of 58.5% of all participants agreed and 37.8% 

disagreed while 3.8% were uncertain. Many girls agreed with the idea while on the 

percentage of students who disagreed; the percent of boys and girls equalled to 

18.8% respectively (see Table 20). 

 Students‟ awareness of people employed as they know French language was one of 

the question asked to determine whether it made them plan to study French subject 

when they join Form III. A total of 69.9% all participants agreed and 22.7% 

disagreed while 7.5% were uncertain if there were people employed due to French 

language skills (see Table 20).  

The question on „colleagues and family members advise me to study French for my 

career‟ was answered by the participants. A total of 51% of respondents agreed with 

the idea and 40.4% disagreed while 8.7% were uncertain to accept that colleagues 

and relatives convinced them to study French subject. Many girls agreed while the 

percentage of boys and girls who disagreed equalled to 20.2% respectively (see 

Table 20).  
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Table 21: Form II students’ Awareness on French Subject-related Careers 

(continues) 

 Gender of the participants 

Male Female Total 

N Percent N Percent N Percent 

I will learn 

French as I 

know I can 

get the job I 

want 

Strongly agree 18 17.3 19 18.3  37 35.6  

Agree 7 6.7  14 13.5  21 20.2  

Uncertain 6 5.8  1 1.0  7 6.7  

Disagree 10 9.6  11 10.6  21 20.2  

Strongly disagree 10 9.6  8 7.7  18 17.3  

Subtotal 51 49.0  53 51.0  104 100.0  

I clearly 

understand 

my French 

teacher 

Strongly agree 17 16.5  31 30.1  48 46.6  

Agree 12 11.7  10 9.7  22 21.4  

Uncertain 4 3.9  2 1.9  6 5.8  

Disagree 7 6.8  7 6.8  14 13.6  

Strongly disagree 10 9.7  3 2.9  13 12.6  

Subtotal 50 48.5  53 51.5  103 100.0  

There are 

enough 

French 

subject 

teachers in 

our school 

Strongly agree 7 6.9  6 5.9  13 12.9  

Agree 6 5.9  5 5.0  11 10.9  

Uncertain 3 3.0  2 2.0  5 5.0  

Disagree 10 9.9  11 10.9  21 20.8  

Strongly disagree 23 22.8  28 27.7  51 50.5  

Subtotal 49 48.5  52 51.5  101 100.0  

Our French 

subject 

teacher 

advises us to 

take French in 

Form III 

Strongly agree 24 23.3  33 32.0  57 55.3  

Agree 9 8.7  10 9.7  19 18.4  

Uncertain 3 2.9  1 1.0  4 3.9  

Disagree 7 6.8  4 3.9  11 10.7  

Strongly disagree 8 7.8  4 3.9  12 11.7  

Subtotal 51 49.5  52 50.5  103 100.0  

Source: Field data, 2018  
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In Table 21, the first question stated that „I will learn French as I know I can get the 

job I want.‟ This question intended to make respondents show clearly about their 

belief on careers requiring French subject skills. A total of 55.8% of all the 

respondents from Form II agreed and 37.5% disagreed while 6.7% were uncertain. 

Many girls agreed while many boys disagreed with the idea. 

The next question was set to make students agree or disagree with the idea that they 

understand their French subject teacher very well. In responding to this question, a 

total of 68% agreed and 26.2% disagreed while 5.8% were uncertain if they 

understood well when their teacher was teaching. Many girls agreed while many 

boys disagreed with the idea of understanding their French subject teacher well 

during classroom lessons (see Table 21). 

Also respondents were questioned if there were enough French subject teachers in 

their schools. This question intended to examine if students‟ career aspirations were 

affected by the presence or absence of French subject teachers. A total of 23.8% 

agreed and 71.3% disagreed while 5% were uncertain if there were enough French 

subject teachers. Many boys agreed while many girls disagreed (see Table 21). 

Another question was „Our French subject teacher advises us to take French in Form 

III.‟ this intended to get students point of view on how their French subject teachers 

boosted their confidence in choosing careers requiring French subject skills. A total 

of 73.7% of all respondents from Form II agreed, 22.4% disagreed and 3.9% were 

uncertain (see Table 21). 
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Table 22: Form II students’ Awareness on French Subject-related Careers 

(continues) 

 Gender of the participants 

Male Female Total 

N Percent N Percent N Percent 

You cannot get 

employed to any 

French related 

job in Tanzania 

Strongly agree 3 3.0  5 5.0  8 7.9  

Agree 6 5.9  8 7.9  14 13.9  

Uncertain 5 5.0  3 3.0  8 7.9  

Disagree 9 8.9  13 12.9  22 21.8  

Strongly disagree 25 24.8  24 23.8  49 48.5  

Subtotal 48 47.5  53 52.5  101 100.0  

I will continue 

with French in 

Form III, if I get 

French subject-

related career 

information 

Strongly agree 14 13.7  22 21.6  36 35.3  

Agree 13 12.7  12 11.8  25 24.5  

Uncertain 6 5.9  1 1.0  7 6.9  

Disagree 9 8.8  8 7.8  17 16.7  

Strongly disagree 7 6.9  10 9.8  17 16.7  

Subtotal 49 48.0  53 52.0  102 100.0  

I have many job 

expectations but 

I do not know if 

French language 

can useful for 

this 

Strongly agree 13 12.6  12 11.7  25 24.3  

Agree 6 5.8  7 6.8  13 12.6  

Uncertain 4 3.9  6 5.8  10 9.7  

Disagree 12 11.7  11 10.7  23 22.3  

Strongly disagree 15 14.6  17 16.5  32 31.1  

Subtotal 50 48.5  53 51.5  103 100.0  

Source: Field data, 2018  

In Table 22; the question on students‟ understanding of the availability of careers 

that are French related in Tanzania. A total of 21.8% of all respondents from Form II 

agreed, 70.3% disagreed and 7.9% were uncertain if there were jobs that required 

French subject skills in Tanzania. Many boys were uncertain of the fact that there 

were careers that required French subject skills in Tanzania. 
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The second question in Table 22 was set to understand if the respondents had a plan 

in mind to choose French subject when they join Form III if they get French subject-

related career information. A total of 59.8% of all Form II respondents agreed and 

33.4% disagreed while 6.9% were uncertain if they would choose French because of 

being provided with career information. Responses to this question indicate that 

many girls agreed while the number of boys and girls who disagreed slightly 

differed in approximately 2%. Many boys were uncertain when compared to girls.  

The last question in Table 22 was aimed to speculate if respondents had various job 

expectations but were not sure whether French subject could be an added advantage 

for them to get their aspired careers. The results from the data collected showed that 

36.9% of all respondents agreed, 53.4% disagreed and 9.7% were uncertain if 

French subject could be an added advantage for them to attain their career 

aspirations.  
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4.2.4 Relationship between Career Aspirations and French Subject among 

Form III Students 

Table 23: Chi-square Correlation Results 

Questions Responses  

Are you studying French 

language 

No Yes  

N % N % 

P-

value 

Sig 

Our school library has French 

Subject career information 

Agree 17 16.5 18 17.5 1.000 1.000 

Disagree 33 32.0 35 34.0 

If I get informed, I will choose 

subject related to the job I aspire 

Agree 37 35.6 48 46.2 .034 .034 

Disagree 14 13.5 5 4.8 

My fellow students say, we can 

hardly use French skills in life 

Agree 18 17.3 18 17.3 1.000 .525 

Disagree 33 31.7 35 33.7 

I am satisfied with French 

teaching but I do not like to study 

it. 

Agree 18 17.3 11 10.6 2.057 .152 

Disagree 33 31.7 42 40.4 

I have employment expectations 

but I am not sure French is useful 

Agree 20 19.2 25 24.0 .385 .535 

Disagree 31 29.8 28 26.9 

Employment adverts are displayed 

at our school 

Agree 11 10.6 19 18.3 1.933 .164 

Disagree 40 38.5 34 32.7 

Friends from abroad advised me to 

continue studying French subject 

Agree 18 17.3 22 21.2 .202 .653 

Disagree 33 31.7 31 29.8 

Source: Field data, 2018 

In Table 23 above, the relationship between Form III students‟ career awareness of 

who study French subject and Form III students‟ career awareness of those who do 

not study French subject was investigated by using Pearson Chi square test. 

Preliminary analysis was done to ensure no violation of assumptions of normality, 

linearity and homoscedasticity.  
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In the first question presented in Table 23 above, the P-value was 1.000, with an 

associated significance level of 1.000. To be significant the Sig. Value needs to be 

.05 or smaller. In this case the value of 1.000 is larger than the alpha value of .05, so, 

this means that the result is not significant. Thus, the proportion of Form III students 

who study French subject is not significantly different from the proportion of Form 

III students who do not study French subject on the matter of the availability of 

French subject career information in their school library.  

In the second question, the P-value was .034, with an associated significance level of 

.034. In this case the value of .034 is smaller than the alpha value of .05. So, this 

means that the result is significant. This means that the proportion of Form III 

students who study French subject is significantly different from the proportion of 

Form III students who do not study it on the matter of career information for their 

aspired jobs. 

In the third question, the P-value was 1.000, with an associated significance level of 

.525.   In this case the value of .525 is larger than the alpha value of .05, so it was 

concluded that the result is not significant. This means that the proportion of Form 

III students who study French subject is not significantly different from the 

proportion of Form III students who do not study French subject on the matter of the 

applicability of French subject skills in their life. 

In the fourth question, the P-value was 2.057, with an associated significance level 

of .152. In this case the value of .152 is larger than the alpha value of .05 and so it 

was concluded that the result is not significant. This means that the proportion of 

Form III students who study French subject is not significantly different from the 
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proportion of Form III students who do not study French subject on the matter of 

aspiration to study French subject with respect of French teaching styles. 

In the fifth question, the P-value was .385, with an associated significance level of 

.535. In this case the value of .535 is larger than the alpha value of .05, so this 

proves that the result is not significant. This means that the proportion of Form III 

students who study French subject is not significantly different from the proportion 

of Form III students who do not study French subject on awareness of the usefulness 

of French subject on their employment expectations.  

In the sixth question, the P-value was 1.933, with an associated significance level of 

.164. In this case the value of .164 is larger than the alpha value of .05, so this 

indicates that the result is not significant. This means that the proportion of Form III 

students who study French subject is not significantly different from the proportion 

of Form III students who do not study French subject on the display of French 

subject-related job adverts at their schools.  

In the seventh question, the P-value was .202, with an associated significance level 

of .653. In this case the value of .653 is larger than the alpha value of .05. So, this 

demonstrates that the result is not significant. This means that the proportion of 

Form III students who study French subject is not significantly different from the 

proportion of Form III students who do not study French subject on the matter of 

advices gained from friends who are living in neighbouring countries, in this case, 

Rwanda and Burundi.  

These results indicate that aspirations on the availability of French subject career 

information in school libraries among Form III students who study French subject 
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were the same as their fellows who do not study French subject. Majority of the 

Form III students (66%) who responded to this question disagreed that their school 

libraries had French subject-related career information. As well, 81.8% of the 

students agreed that they needed French subject-related career information so that 

they could study it.  

At the same time, 67.4% of respondents from Form III disagreed that fellow students 

believed French subject had no use with their life after school. Many respondents 

(72.1%) from Form III disagreed that they disliked studying French subject though 

the teaching was satisfying. While the awareness of the usefulness of French subject 

for the respondents‟ employment expectations were not significantly different, 

56.7% of Form III respondents disagreed that they had employment expectations. 

Schools had not received adverts that indicated the need for French subject skills 

because 71.2% of respondents disagreed. Lastly, 61.5% disagreed that they were 

advised to study French subject by fellow friends from neighbouring countries like 

Rwanda or Burundi.  

Therefore, there was no significant relationship between career aspirations and the 

choice of French subject among Form III students in the selected schools. It implies 

that the respondents‟ had no specific career information related to French subject 

and thus hindering them from studying French subject when they are in Form III. 

However, it appears especially in the second question that many students (46.2%) 

who study French subject in Form III are eager of careers related to French subject. 

The situation shows inadequacy of career information that requires French subject 

skills.  
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4.2.5 Relationship between Career Aspirations and French Subject among 

Form II students 

Table 24: Chi-square Correlation Results 

Questions Responses 

Gender of the 

Participants 

P-

value 

Sig. 

(2-

sided) 

Male Female 

N % N % 

Some people inspire me as they are 

in careers related to French subject 

Agree 33 31.1 41 38.7 1.406 .236 

Disagree 19 17.9 13 12.3 

Colleagues and family advise me to 

study French subject for my career 

Agree 25 24.0 28 26.9 .037 .847 

Disagree 26 25.0 25 24.0 

I will learn French as I know I can 

get the job I want if I have the skills 

Agree 26 24.5 33 31.1 .913 .339 

Disagree 26 24.5 21 19.8 

Our French subject teacher advises 

us not to abandon French for our 

future careers 

Agree 34 32.4 43 41.0 2.572 .109 

Disagree 18 17.1 10 9.5 

 

No French Subject-related careers 

in Tanzania 

Agree 9 8.8 13 12.7 .169 .681 

Disagree 39 38.2 41 40.2 

If I get French subject-related career 

information, I will study it in Form 

III class. 

Agree 28 26.9 35 33.7 .516 .473 

Disagree 22 21.2 19 18.3 

I have high career aspirations but I 

am not sure if French subject is 

useful for this. 

Agree 20 19.0 20 19.0 .001 .977 

Disagree 31 29.5 34 32.4 

Source: Field data, 2018  

In Table 24 above, the relationship between career aspirations and choice of French 

subject was investigated too. This was intended to assess if Form II students‟ career 

aspirations were influenced by French subject career-related information.  
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In the first question, the P-value was 1.406, with an associated significance level of 

.236. In this case the value of .236 is larger than the alpha value of .05. So, the result 

is not significant. This means that the proportion of Form II girls is not significantly 

different from the proportion of Form II boys on the matter of being inspired by 

people who are doing careers that require French subject skills like French teaching, 

French language translation and programmers in various industrial activities.  

In the second question, the P-value was .037, with an associated significance level of 

.847.   In this case the value of .847 is larger than the alpha value of .05. So, the 

result is not significant. This means that the proportion of Form II girls is not 

significantly different from that of Form II boys on the matter of parents and 

colleagues‟ advice to study French subject for their careers. 

In the third question, the P-value was .913, with an associated significance level of 

.339.   In this case the value of .339 is larger than the alpha value of .05, so it was 

concluded that the result is not significant. This means that the proportion of Form II 

girls is not significantly different from the proportion of Form II boys on the 

knowledge of how French subject skills can facilitate their aspired careers. 

In the fourth question, the P-value was 2.572, with an associated significance level 

of .109. To be significant the Sig. Value needs to be .05 or smaller. In this case the 

value of .109 is larger than the alpha value of .05 and so it can be concluded that the 

result is not significant. This means that the proportion of Form II girls is not 

significantly different from that of Form II boys on the matter of French subject 

teachers‟ advice to continue studying French for their careers. 
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In the fifth question, the P-value was .169, with an associated significance level of 

.681. To be significant the Sig. Value needs to be .05 or smaller. In this case the 

value of .681 is larger than the alpha value of .05, so, this shows that the result is not 

significant. This means that the proportion of Form II girls is not significantly 

different from that of Form II boys on awareness of French subject-related career 

opportunities available in Tanzania.  

In the sixth question, the P-value was .516, with an associated significance level of 

.473. To be significant the Sig. Value needs to be .05 or smaller. In this case the 

value of .473 is larger than the alpha value of .05, so, this concludes that the result is 

not significant. This means that the proportion of Form II girls is not significantly 

different from that of Form II boys on whether they will choose or abandon French 

subject when they join Form III classes. 

In the seventh question, the P-value was .001 with an associated significance level of 

.977. To be significant the Sig. Value needs to be .05 or smaller. In this case the 

value of .977 is larger than the alpha value of .05, so, this concludes that the result is 

not significant. This means that the proportion of Form II girls is not significantly 

different from the proportion of Form II boys on how French subject is useful for 

their future career aspirations. 

These results indicate that Form II girls and boys do not significantly differ in their 

aspirations about careers that require French subject skills. Majority of the boys and 

girls (79.8%) agreed that some people, including parents and colleagues, were 

inspiring them to study French subject for their future career. As well, 55.6% of the 
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students agreed that they would study French subject as they knew they would get a 

job they wanted if they had French subject skills.  

Furthermore, 73.4% of respondents Form II boys and girls agreed that the French 

subject teachers used to advise them not to abandon French since there were careers 

requiring French language skills. Many respondents (78.4%) from Form II boys and 

girls disagreed on the question that there were no careers related to French Subject 

in Tanzania. While 60.6% of the Form II boys and girls agreed that they would join 

the Form III French subject class if they get French subject- related career 

information, 61.9% of them disagreed that they were not sure if French subject was 

useful.  

Therefore, there was no significant relationship between career aspirations and the 

choice of French subject among Form II students. It implies that the Form II 

students cannot genuinely choose French subject due to insufficiency of career 

information that suit their aspirations. However, still there are Form II students who 

have committed themselves to study French subject because they think they will get 

a job if they have French subject skills. 

4.3 Teachers’ Opinions on Accessibility of Career Information Related to 

French Subject in Secondary Schools 

The second objective of this study was to explore the accessibility of career 

information related to French subject. In responding to this research objective, data 

were collected through both semi-structured interview and documentary review. The 

findings are organized in groups as shown here down. 
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4.3.1 The Presence of Students with Careers Requiring French Subject Skills 

The French subject teachers and the career masters were asked to give their opinion 

on the presence of students who wished to study French subject for their aspired 

careers. When the respondents were asked to state whether their students requested 

for advice about how they can get employment if they study French subject, 

approximately 70% of respondents reported to have received students coming to ask 

about how French subject would help them get a job after schooling. For instance; 

Seven (7) out of nine (9) French subject teachers accepted. For example, one 

respondent who is the French subject teacher at school E claimed:  

“…yes, some of them do come. I tell them various examples of how 

French can be helpful. For example, if you are studying to become a 

doctor, that does not stop you from studying French subject because you 

are likely to interview a patient who speaks French or ambassador when 

you go to the countries which speak French.”  

Similarly, the school career masters‟ responses on whether there were students 

whose career aspirations required French subject skills gave answers that resembled 

those which were given by the French subject teachers. All of the respondents 

interviewed reported that there were students who had aspirations that connect to 

French subject. For instance, the career master in school Z insisted;  

“…a learner can specifically demarcate the area of specialization and 

after getting the information then you the base that they want to be 

someone. For instance in 2016 (year); one student wanted to become a 

diplomat and we directed her to study French subject as we knew it 

would help her in her aspired career” 

However, seven (7) out of nine (9) career masters reported that they had not received 

any student requesting for French subject related career information because they 
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believed the students were getting the information from their subject teachers. These 

findings reflected the preliminary information on career masters who were 

interviewed. The researcher noted that all career masters had been appointed by the 

school heads but the appointed career masters had no professional specialization or 

seminar in career guidance and counselling. As well, many of the academic masters 

were given it as a responsibility to be fulfilled. In school Y, the academic master told 

the researcher that they had no career master and wanted to know what it meant.  

Following such findings, the researcher was interested to find opinions on what can 

be done in order to get career information. The majority of respondents, French 

subject teachers and the appointed career masters insisted that the school heads 

could have appointed career masters who had specialized in career guidance and 

counselling or; appoint teachers and train them. Also, the French teachers insisted 

the ministry of education to set clear career information for French subject so that 

students can easily understand whether to choose or abandon French subject when 

they join Form III. 

4.3.2 Schedules for French Subject Learning, Teaching and Career Guidance 

French subject teachers views on the number of periods allocated in the French 

subject syllabus and on the general school timetable were collected. All the nine (9) 

French subject teachers who were interviewed strongly reported that the contact 

hours allocated in the French subject syllabus were insufficient for teaching this 

foreign language and covering the syllabus. They also said that they always use 

extra time to cover the syllabus. For example; the French subject teacher at school X 

reported that he had used extra time to teach French subject although the general 

school timetable had added up to four (4) periods per week. He said, 
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“…the number of periods (two) per week is not enough… if you are 

teaching foreign languages like French; we prepare learners for the four 

language skills (speaking, reading, writing and listening). Foreign 

languages need a good interaction and practical activities. In our school, 

four periods are not sufficient and I always find extra time to help my 

students…” 

As well, six (6) out of (9) academic masters and mistress reported to have received 

complaints from the French subject teachers about the little number of periods 

allocated. The researcher wanted to know if there was any support or alternative to 

cover the syllabus in every class they teach by asking academic masters and 

mistresses the following question: has the French subject teacher ever complained 

on the number of periods allocated on the school general time table? What do you do 

then? All nine (9) academic masters and mistress declared to have advised the 

French subject teachers to find extra time for their students or use remedial periods 

to cover the syllabus. For example, the academic master from school Z said that the 

French subject teacher volunteered to use extra time to cover the syllabus because 

the syllabus was too big to be covered using two periods (80 minutes) per week.  

However, one French subject teacher in school F reported to have skipped some 

topics so as to accomplish those topics he thought they constantly appear in national 

examinations. Another French subject teacher at school D reported that he used to 

give a lot of homework to students so as to cover the syllabus. Every French subject 

teacher used his experience to cover the syllabus.  

On the other hand, the allocation of time for career guidance and counselling was 

explored by the researcher at the sampled secondary schools. The career and 

academic masters or mistresses were interviewed. Eight (8) out of nine (9) career 
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masters reported to have no career sessions at the school. Some of these eight (8) 

career masters said that they included it in their guidance and counselling for 

students behavioural conducts and that they encouraged students to study hard for 

their careers. Only one (1) career master from school Z showed that they had a 

specific time for career; once per school term in each academic year. The career 

master reported; 

“...it is scheduled once per school term and we call it „career week‟. The 

nature of our timetable and expenses forces us so...the guests discuss 

with them on the subject they have to choose, including French. For 

instance in 2016, we invited an immigration officer from Rusumo border 

of Rwanda and Tanzania who came as guest speaker for French 

subject.”  

Even the majority of the academic masters (7 out of 9) who were interviewed 

showed to regret that it was not scheduled on their school timetable. For example, 

the academic master of school B was asked if the general school timetable had 

scheduled career guidance session. He said there was no career sessions and added 

that career sessions were important and could suit in the time for subject clubs.  

Yet, the academic master for school Y showed not to understand clearly what it 

meant by career session. The researcher tried to explain to him about what career 

really is and the respondent understood the concept. When he was requested to 

answer the question about if the general school timetable had scheduled career 

guidance session and why; the word “career” and its use in schools was unclear to 

him. The researcher explained the meaning of the word and how its use then he 

asked the career master to express his views on career practices around the school. 

The academic master admitted that they never had such career practices and he 
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promised that he could introduce it to students as he found it very important through 

the conversation with the researcher. 

4.3.3 Alignment of French Subject with Career Information among Students  

The accessibility of career information among students depends much on how easy 

they understand or get specific information about French subject among other school 

subjects. That being the case, when the academic masters and mistress were asked if 

they determine any importance of making students aware of career information 

before they choose French subject; all the respondents positively supported the idea. 

For example, the academic masters and mistresses believed that career information 

related to French subject could clear out students‟ doubts of the careers they aspire 

in relation to French subject.  

They furthermore asserted that career information related to French subject could 

help their students do correct decision of whether to study or abandon it when they 

join Form III. For example, the academic mistress of school F said that students had 

insufficient career information. Another academic mistress for school A purported 

that many students could choose the subject if they get clear career information 

especially by seeing someone who succeeded through French subject. 

4.3.4 The Choice of French Subject among Students  

The academic masters/ mistresses, career masters and French subject teachers were 

interviewed on how their students were choosing French subject. During the 

interview, various questions were posed to the above mentioned respondents 

respectively. When the academic masters and mistresses were asked about the 

procedures they used to make students choose French subject after joining Form III 
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classes; eight (8) out of nine (9) responded that the Form II national assessment 

results (FTNA) were greatly used. Students are only allowed to study French subject 

in Form III if they passed the FTNA and had scored grade D and above. For 

example, the academic mistress at school F told the researcher that they took those 

who had scored grade D and above (in FTNA) only. 

 The choice of French subject does not end in performing well in FTNA French 

subject. When students enter Form III, they can go on studying French subject up to 

when they join Form IV where they decide to sit for French subject national 

examination. For instance; the academic master of school B declared that the French 

subject teacher was mandated to choose those who performed better in FTNA so as 

to minimize the number of students who score grade F in Form IV national exams 

and avoid poor performance. 

However, findings showed that not all schools allowed students to choose French 

subject as they wished. Most of the academic masters explicitly reported that their 

focus was to abolish grade F in their school. So, students who had scored grade F 

but wished to join French class when joining Form III classes had to enter a contract 

or agreement with their French subject teachers. A time was set for the students to 

study and perform a test of which could measure their fitness in French class. For 

example; the academic master of school E explains; 

“...those who score grade F (in French Subject) are not allowed unless 

they request for joining the particular class. These students are given 

another test so that they can qualify for joining the class. (It is) not their 

wishes because we are against grade F in our school.”  
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Not only that but also, the majority of career masters who were asked if they had 

ever received any student requesting for French subject related career information 

denied to have seen them. Seven (7) out of nine (9) career masters said they had not 

received any student requesting for French subject related career information. They 

explained that their students depended on career information that was given by their 

French subject teachers. The career master of school E explained they normally 

depend on their subject teachers because each subject master or mistress has a 

responsibility of guiding his students. Another career master from school X when 

asked why the students did not request for the career information because he was not 

teaching French subject. As well, another career master of school A commented that 

French is an optional subject in Form III so students do not like to opt for it. 

The choice of French subject, like any other school subject, requires information and 

guidance from the career master or mistress. The researcher wanted to know if there 

were challenges that the career masters faced when guiding students to choose 

French subject. Various challenges were mentioned by the career masters who were 

interviewed. They mentioned students‟ negative attitude towards French subject that 

the language is difficult or it can well be spoken by refugees from Burundi, Congo-

DRC and Rwanda, shortage of teachers and materials, the Tanzanian government 

emphasis on science subjects, lack of career information and French subject being 

optional. The interviewed career masters believe that these challenges had made 

majority of students abandon French subject. For instance, the career masters 

declared that shortage of teachers, learning and teaching material and English 

language as medium of instruction has limited students from choosing to study 

French subject when they join Form III. 
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As well, the choice of French subject is viewed by French subject teachers as a 

students‟ responsibility and that it has to be measured through their performance in 

their FTNA which takes place at end of each academic year for Form II students in 

the country. The teachers believe that if students are not showing their hard work 

through good performance they cannot be selected to join the French subject class 

when they join Form III. For example, when the French subject teachers were asked 

about if all students who pass FTNA continue to study French subject; all refuted. 

The French subject teacher from school E showed that most students fail in their 

Form II exams and that not all are fit to study French subject. 

However, the choice of French subject in some schools was found to be associated 

with the number of optional subjects found at the schools which were sampled. For 

instance, school Z, Y, F, A and C had more than eleven (11) academic subjects. The 

academic masters and mistresses told the researcher that they had to group students 

soon after they join Form I at their schools so that every subject gets students who 

would study it. So far, they made sure they abide in the examination circulars which 

limited the number of academic subjects that should be studied by each student in 

both Form II (12 subjects) and Form IV(10 subjects). Taking an example of the 

explanation by the academic master of school Z; 

“...students are subdivided into various groups since Form I. 

Keeping in mind that our school is agricultural biased school, it is 

evident that we need our student need to study French. We divide 

them since when they join Form I so as to get students in all 

subjects...”  
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4.3.5 Preparation of Students for Future Careers through French Subject  

When the French subject teachers were asked how they implemented the French 

subject syllabus objective on preparing the students for globalisation matters and 

make students able to participate in the world market of employment; five (5) 

teachers had not implemented the objective, three (3) had implemented it through 

debates and the remaining teacher had a different implementation style. The first 

five teachers confessed to have not implemented the objective because of various 

reasons like being occupied by administrative activities, being at the beginning of 

the academic year and being unaware of the objective. For example; the French 

subject teacher of school Y reported that they had not implemented the objective. 

The French subject teacher at school C said that he had never used the objective to 

teach as he was the school headmaster. A French subject teacher at school F showed 

to have not used the objective in teaching. 

The second group of teachers who had implemented it through debates had a belief 

that debates could make students discuss globalisation matters and gain information 

on employment opportunities. For example; the French subject teacher of school B 

said that French is an international language so, French subject debates were 

conducted on globalization issues. 

Only one French subject teacher showed a difference in preparing students for 

globalisation and world market of employment. He said; 

“For instance; I find out French journals and magazines ...they 

get motivated to understand ...when I have taught a topic like 

past tense in French...the tense in the magazines on global issues 

or political....these supportive materials help students to 

understand the language.” 
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However, the French subject teachers who implemented the objective through 

debates did not clearly explain how debates were helping students and so the 

researcher requested them to cite examples of the topics. The French subject of 

school E had this explanation; 

“We had debates which dealt with various issues last year but this 

year we have not yet debated. For example, one of the motions 

was, “le SIDA est une maladie dangereuse dans le monde” 

4.4 Availability of Career Information Related to French Subject in Schools 

The third objective of this study was set to solicit opinions on the availability of 

career information that can attract Form III students to choice of French subject. 

During the interviews, majority of the respondents accepted that there was lack of 

career information related to French subject. Such situations made majority of 

students lose hope and abandoned French subject. As well, teachers‟ opinions on the 

importance of career information related to French subject clearly indicated that 

students had shortage of career information related to French subject. They reported 

a shortage of specific materials and supportive mechanism for making majority of 

students choose French subject. Issues like the shortage of qualified career masters 

or mistresses and French subject teachers and Non-governmental Organisation 

(NGO) were found to be hindering students‟ aspirations on the choice of French 

subject for their future careers. All these were found to be the major concerns of the 

respondents as presented hereunder; 

4.4.1 Teachers’ Opinions on Availability of Career Information in Schools 

The majority of career masters and mistresses who were interviewed showed that 

their students had inadequate career information related to French subject. When 

they were asked, „do you accept the reason that students abandon French subject 
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when they join Form III classes due to lack of career information?‟ Seven (7) out of 

(9) career masters accepted the reason. For instance; the career master of school C 

said that students are afraid to ask for career information related to French subject 

and guidance on it. Another career master from school Z explained that some 

students ignore certain subject thinking that they are useless. Career master from 

school E explained the need for students to know job opportunities available and 

which relate to French subject that if students had known a certain job requiring 

French subject skills, they would give much effort to perform better in the subject. 

The career masters who refuted the reason that inadequate career information was 

not making few students to choose French subject stood on students‟ performance in 

French subject. The career master of school X said that some students are learning 

due to their good performance in the French subject. The other career master from 

school D who refuted the reason said that French was difficult to most of the 

students in his school.  

The researcher questioned the career masters and mistress whether there was any 

Non-Governmental Organisation (NGO) which had supported the learning and 

teaching of French subject in the school. All interviewed career masters and 

mistresses rejected to have seen any NGO supporting French subject except at 

school F where they received Computers, a TV set and CDs from the French 

embassy of Dar es Salaam through the presidents‟ office via the ministry of 

education in the year 2012. The career mistress for school X and added that since the 

arrival of the French subject facilitation materials, they never used them due to 

shortage of installation software and that the French subject teachers had not been 

given instructional manuals.  
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4.4.2 French subject teachers 

When the French subject teachers were asked to respond to the question on whether 

there was any Non-Governmental Organisation (NGO) which supported the learning 

and teaching of French subject in the school, they all accepted. They said that lack of 

career information made few students choose French subject. For instance; the 

French subject teacher from school A said that he was teaching French subject rather 

than guiding students on career information requiring French subject skills. Another 

French subject teacher from school F said that though students needed a lot more 

career information because they were not well informed. The French subject teacher 

from school Z responses corresponded to the previous interviewees as he believed 

that students were unaware of other careers than teaching although he always told 

them. 

The French subject teachers reported that that their students had little information on 

careers requiring French subject skills when the researcher wanted to know whether 

their students had all information about careers related to French subject. One of the 

French subject teachers from school E said; 

“...they have part of the career information as I always tell them about 

the importance of studying French subject. Some students study French 

subject because their parents do advise them and we teachers do get 

confusion because we know their inability to the study of French 

subject.”  

The French subject teacher from school D refuted and gave the following 

explanation; 

“...I always inform them about careers related to French subject when 

they are in Form I and Form II. Previously part-time teachers were from 

Burundi ... but could not give career information and meet the Tanzanian 

syllabus requirements.”  
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4.4.3 Academic Masters and Mistresses 

The researcher wanted to know from the academic masters and mistress about the 

sources of career which were available for students to interact. Six (6) out of nine (9) 

respondents reported that there were no other sources except from the French subject 

teachers. One (1) academic master and one (1) academic mistress completely 

showed that there were no sources of career information at their schools, 

respectively. The last academic master believed that the students got information 

from students who terminated their studies at that school. For instance, the academic 

master from school E showed that French subject teachers were the only source of 

French related career information. The academic master from school B believed that 

students got French career information from students who terminated studies. 

However, most respondents showed that career information related to the French 

subject could open eyes for students not to think of teaching as the only career target 

for students who take French subject when they join Form III classes. For instance, 

the academic master from school Z said that career information related to French 

subject could motivate students in choosing the subject. The other academic master 

from school D asserted that students are thinking for their future benefits and they 

have future plans. The French subject teacher from school F also said that informing 

students about what they can do with French language in the future was important 

though not all information was available due to shortage of facilities. 

As well, the career master of school C asserted that some students would like to 

work in international organisation and so; a student need to know more than one 

international language so that communication can be easy. 
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4.4.4 French Subject Facilities for Learning and Teaching 

The materials such as books, teachers, enough contact hours and other support from 

both the government and the nongovernmental organisation related to French subject 

are helpful in students‟ career aspirations. If they are made available in schools, 

students find it easy to choose the academic subjects that correspond to their career 

aspirations. The availability of material support for the learning and teaching of 

French subject is an issue that the researcher set for interview with academic masters 

and mistresses as respondents. All the interviewed respondents reported the 

insufficiency of French subject related materials. Findings further revealed that the 

shortage of French subject materials was higher in both public and private secondary 

schools. It was reported that such shortage of materials for French subject was 

accompanied by unavailability of French subject text books for students, 

supplementary materials and supportive French subject learning and teaching 

infrastructures. For example, the academic master of school Z asserted that; 

...the resources are not sufficient for the reason that we have no specific 

institutions which provide those materials for French subject. We tried to 

enquiry the materials from the local book dealers but we failed...we 

normally get the books from the neighbouring countries specifically 

Burundi and Rwanda higher learning education and it a task of the 

French teacher to select the content related to the Tanzanian syllabus…. 

Another academic master from school Y reported that French subject materials were 

not enough. He said that their school had a French subject syllabus but books were 

not available even in the bookshops. So, in supporting students who were studying 

French subject, the school used past papers from NECTA. Likewise, some of the 

French subject teachers were of the same opinion when asked about why few 
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students were choosing French subject when they join Form III. The French subject 

teacher from school Z declared;  

...the students say it (French subject) is not good for them in sense that 

they don‟t know where they are heading, shortage of materials where I 

am forced to find books from Burundi which do not suit the Tanzanian 

syllabus requirements. I get certain topics that relate to the Tanzanian 

Syllabus. Also, I use a book called „On y va!‟ which is prepared for level 

I, II and III only; how about Form IV? 

Similarly, another French subject teacher from school Y commented that students do 

not choose French subject by thinking that it is difficult due to lack of resources. 

Nevertheless, the shortage of fund for buying books was reported by two academic 

masters. When asked whether the French subject materials were sufficient, the 

academic master of school B reported that materials were not enough due to 

shortage of fund for purchasing books. The other academic mistress of school F said 

that materials for French subject were not enough although the French Embassy had 

brought TV set and computers. She said that the facilitation was difficult among the 

French subject teachers because they had books which do not suitably fit the 

requirement of the syllabus and instead French subject teachers were using their own 

experience to facilitate learning.  

4.4.5 The Importance of Career Information Related to French Subject  

Career information means all those information on job opportunities and 

professional requirements, challenges and incentives that can help a student to 

correctly choose a subject for his or her aspiration. With career information, students 

can easily and concretely choose subjects that best suit their career aspirations if 

they are given prior to the choice of subjects. So, career information related to 
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French subject have to be given to students. When asked if they think there are 

students whose career aspirations required French subject skills, all the appointed 

career masters accepted that some students aspired to continue with French subject. 

When asked whether one of the reasons that make students abandon French subject 

was inadequacy of career information, seven (7) out of nine (9) career masters 

accepted. The career master in school E explained that if students had known a 

certain job requiring French subject skills, they would have given much effort to 

perform better in the subject. 

The academic masters who were interviewed on whether they had scheduled career 

guidance session in the school general timetable reported to have not done so though 

they knew the importance of career information for students. The academic master 

for school E reported that the timetable was fixed to the extent that teachers were 

advised to give career information during lessons. 

The researcher continued questioning the interviewees. This time, he used 

mentioned the some sources of career information like Non-Governmental 

Organisation (NGOs), guest speakers, TV sets, Newspapers, magazines, job 

advertisements and study tours to the academic masters. The researcher wanted to 

know if those sources were made available and related to French subject, more 

students could choose French subject. Eight (8) out of nine (9) academic masters and 

mistresses accepted the idea. The academic mistress of school F asserted that if this 

information would be made available, students could be motivated to choose French 

subject when they join Form III classes. 
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Then, the researcher requested the academic masters‟ and mistresses‟ to give their 

opinions on the importance of French subject related career information to students. 

All respondents positively showed to concur with the importance of career 

information among students prior to joining Form III where they choose subjects 

which suit their career aspirations. For instance; the academic master of school X 

said that career information was important because students know why and where 

they are when they choose the subject. Another academic mistress from school A 

believed that French language was a very potential subject if students got many 

models that have careers requiring French subject skills. 

4.5 The Presence of Career Masters or Mistresses and French Subject Teachers 

When the researcher was on the field, he found that all the interviewed career 

masters and mistress had no specialisation in career guidance and counselling. In 

addition to that, six (6) out of nine (9) career masters were also the academic 

masters. All these were appointed by the school headmasters. So, the researcher was 

obliged to interview one person as both the career master and academic master in 

some schools only because they were appointed by the school headmasters. 

4.6 Progress in the Study of French Subject among Secondary Schools  

Most public and private secondary schools in the district do teach French subject 

among other subjects. The presence of this subject in schools is as essential as other 

subjects as there some students who wish to continue with it when they join Form III 

classes. Thus, the progress in the choice of French subject, trends and support for 

students who would like to use French as their career leaning support need to be 

checked. In this regard then, the researcher had to conduct a documentary review so 
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as to determine the students‟ ability in their choice of French subject for their career 

aspirations. 

4.6.1 The Choice of French Subject among Students from the Year 2009 to 

2018 

In the Table 25 below, the number of Form III students who chose to study French 

subject is very low; particularly boys who showed to be fewer than girls did. 

Table 25: Trends of Students who Studied French Subject since 2009 

Students who joined Form III  Students who Studied French Subject 

Year Boys Girls Total Boys Percent Girls Percent Total Percent 

2009 334 246 580 38 6.6 53 9.1 91 15.7 

2010 468 419 887 120 13.5 126 14.2 246 27.7 

2011 521 442 963 192 19.9 197 20.5 389 40.4 

2012 592 486 1078 171 15.9 177 16.4 348 32.3 

2013 467 538 1005 155 15.4 210 20.9 365 36.3 

2014 316 215 531 98 18.5 86 16.2 184 34.7 

2015 452 528 980 122 12.4 234 23.9 356 36.3 

2016 336 295 631 78 12.4 100 15.8 178 28.2 

2017 370 438 808 48 5.9 96 11.9 144 17.8 

2018 414 507 921 94 10.2 101 11.0 195 21.2 

Total 4270 4114 8384 1116 13.3 1380 16.5 2496 29.8 

Source: Field data, 2018  

In Table 25 above, many boys joined Form III classes than girls in the year 2009 to 

2012 while many girls joined Form III classes from the year 2013 to 2018. The 

number of students who joined Form III changes from time among boys and girls. 

Greater percent (16.5%) of Form III students who study French subject are girls 

while only 13.3% had chosen to study French subject. Generally, there was no big 

difference between boys and girls who joined Form III from 2009 to 2018 although 
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few Form III students join French subject classes. So, 50.9% of boys and 49.1% of 

girls joined Form III classes in 2018 in selected schools (see Figure 2) 

 

Figure 2: The Percentage of Students who Joined Form III Class since 2009 to 

2018. 

Source: Field data, 2018  

In figure 2 above, from the year 2009 to 2018, there have been few students who 

study French subject when they join Form III classes. Many boys abandon French 

subject when they join the class than girls (see Figure 3 below). Smaller number 
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students chose to study French subject in the years 2009 (15.7%), 2017 (17.8%), and 

2018 (21.2%). Students who choose French subject when they join Form III has 

never exceeded 50% of the total number of Form III students. The average 

percentage of students who study French subject when they join Form III classes is 

29.8%. Although many boys join Form III classes than girls, many girls choose to 

continue with French subject except in the year 2014 where 18.5% boys chose 

French subject and 16.2%girls chose French subject when they joined the classes 

(see Figure 2) 

4.6.2 Availability of Form II Students who perform Well in French Subject 

The students‟ career aspirations motivate their efforts in the subject they are 

studying. Through documentary review, trends of the class that started Form I in 

2016 and was in Form III in the year 2018 were considered. Majority of students had 

scored grade „F‟ in their Form I annual examination and the Form II national 

assessment in the year 2016 and 2017 respectively (see Table 26).  

When the students were in Form I in the year 2016, their annual examination results 

indicated that girls were generally performing better than boys in the selected 

schools. For instance; from grade D to grade A, boys were 253 and girls were 288 in 

their Form I annual exam in the year 206. However, when the same class sat for 

Form II national assessment in the year 2017, boys and girls performed the same 

grades D to A. There were 122 boys and 122 girls who had scored grade D to grade 

A in selected schools (see Table 26). 
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Table 26: Students’ Performance in French Subject in Form I and II Exams in 

the year 2016 and 2017 

Form I French subject annual 

performance in 2016 

Form II French subject national 

Assessment in 2017 

Grades 

Total Number of 

Students 

Grades 

Total Number Of 

Students 

Boys Girls Boys Girls 

A (75-100) 32 25 A 3 - 

B (65-74) 38 42 B 5 - 

C (45-64) 103 100 C 31 38 

D (30-44) 110 121 D 83 84 

F (0-29) 138 162 F 107 210 

Total 253 288 Total  122 122 

Source: Field data, 2018 

4.6.3 External Support for the Learning and Teaching of French Subject. 

The choice of French subject among students requires various supports so as to 

ascertain their career aspirations. Apart from the French subject teachers, career and 

academic masters and mistresses; external support from school quality assurers, 

NGOs, guest speakers and any other source of career information are helpful.  

Among the documents that were reviewed is the official visitors‟ book where the 

researcher wanted to examine if the selected schools had received quality assurers 

for French subject and French subject related NGOs, French subject guest speakers 

specifically for French subject or any other external support. The visitors‟ books 

indicated to have received quality assurers for languages but; not specifically for 

French subject. As well, out of the nine (9) visited schools, only school F had 

received support from the French embassy of Dar es Salaam through the presidential 
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officers who offered a TV set, computer desktops, and CDs specifically for French 

on the point of guest speakers, only school Z had invited guest speakers who had 

come for career guidance and counselling in the year 2016. 

However, school A, B, C, D, E, and F showed to have received student-teachers 

from various colleges who had come for field work as French subject teachers and 

that they made a great facilitation of students. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

108 

CHAPTER FIVE 

DISCUSSION OF THE FINDINGS 

5.0 Introduction  

The main intention of this study was to assess the alignment of students‟ career 

aspirations towards the choice of French subject in Ngara district. Three (3) research 

objectives guided this study, including;  

i. To determine if students‟ career aspirations lead them to the choice of 

French subject when they join Form III classes 

ii. To explore the accessibility of career information related to French 

subject in schools 

iii. To solicit opinions on the availability of vocations that can attract Form 

III students to the choice of French subject 

Thus, Chapter Five focuses on the discussion of the study findings basing on the 

application of the ideas from the theory of circumscription, compromise and self-

creation by Gottfredson, relevant literature and conceptual framework as discussed 

in Chapter Two. The discussion is based on themes and categories as presented and 

analysed in chapter four (4).  

5.1 Students’ Career Aspirations towards French Subject in Schools 

Career information for secondary school students are of great importance in helping 

them make concrete choice of subjects. Various sources of information like subject 

teachers, career masters or mistresses, academic masters or mistresses, fellow 

students and other resources help students to make informed subject choices; hence, 

fulfil their career aspirations. According to Thungu et al. (2011), a positive teachers‟ 

attitude towards counselling activities has to be facilitated carefully. In this study 
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results show that majority of the respondents agree that career information could 

help them to confidently choose French subject soon after joining Form III classes. 

Such findings are similar to those obtained by Nkuba and Kyaruzi (2015) who found 

that career masters or mistresses had limited knowledge, skills and awareness of 

principles of counselling services though they had attended seminars. The need of 

career information towards the choice of French subject is supported by arguments 

that the information makes students feel welcomed and confident when they choose 

French subject for their aspired careers. According to UNESCO (2002) it is 

important to take into consideration the specific students‟ career needs and help 

them to link with the community needs.  

However, Sima (2010) claimed that although there were counselling services 

secondary schools, the counselling process was affected by unavailability of 

counselling services, high workload for counsellors and counsellors being 

incompetent. This results into inappropriate choice of subjects among students thus; 

leading to the abandonment of subjects which suit their career aspirations. 

Furthermore, although majority of students showed to know the importance of 

French subject for their aspired careers; they showed to have received the 

information from mainly the French subject teachers something which is actually 

insufficient since the subject teachers lack specialised career counselling skills. In 

that situation, the students‟ career aspirations towards the choice of French subject 

are enforced by various conditions; 

5.1.1 The Presence of French Subject-related Career Information in Schools 

The appropriate choice of subjects among students in schools is supported by 

concrete career information in schools. Concrete career information makes students 
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confident in the subject they choose for their aspired careers. Lugulu and Kipcoech, 

(2011) insisted that successes of students making informed choices depends much 

on the level of career guidance and counselling services provided and its link to the 

world market of employment.  

The researcher was interested to examine if students had career information related 

to the French subject that they got at school in selected secondary schools in Ngara 

district. The findings indicated that most of the students had the information that 

they got from their French subject teachers. There was relatively small number of 

students who got career information from academic or career masters or mistresses 

as some students thought that the career or academic masters/ mistresses could not 

guide them in issues that concerned French subject. The students‟ responses on why 

they did not consult the career masters or mistresses were amazing. Respondents 

from students said that they were afraid of teachers because their teachers were not 

cooperative to them and that they even could not face them because they were not 

teaching French subject. Finally, when they reached Form III they chose French 

while others abandoned French subject without concrete career information. This 

kind of treatment seemed to discourage students from choosing French subject since 

some Form III students said that they were forced out of the French class due to their 

poor performance in FTNA in French subject. In Table 13, the results indicated 

2.9% of the respondents said that they were rejected. 

Rejection of the students to study French subject when they joined Form III classes 

denies their career aspirations. This can raise the question: how do these students 

feel if their French subject teachers in cooperation with the academic masters or 

mistresses whom they depend on do not want them due to failure in FTNA French 
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subject? It was a challenge to Form III students as the results showed that students 

wanted to study French subject but teachers rejected them in order to have students 

who had performed well in FTNA before they joined Form III classes. 

The presence of career information related to French subject can promote a good 

number of students preparing themselves to study French subject when they join 

Form III and so; improving the number of students who perform better in their 

FTNA. With regard to that Mulinda (2013) contend that the quality assurers and 

teachers have to follow the set rules when students choose subjects in Form III 

classes. By doing so and making sure that students receive career information related 

to French subject, the number of Form III students who choose to study will 

increase.  

5.1.2 The Presence of Career Support for French Subject   

The presence of Non-Governmental Organisations (NGOs) and job advertisement 

was a concern in this study. The availability of job adverts and NGOs related to 

French subject could motivate students to continue studying French subject in 

schools. These are important because they provide clue that when a student chooses 

French subject, he or she is likely to be somebody somewhere after schooling. 

Students‟ career aspirations need to be respected and prepared before they join Form 

III classes so that they cannot blame to have wasted time studying French subject. 

This is because always students have careers that they want to do after school and if 

there is no clear alignment between careers and school subjects, particularly French 

subject; students may improperly choose other subjects.  
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Furthermore, Gottfredson (1981) theory of circumscription, compromise and self-

creation insists that students compromise and choose options which are less 

compatible but accessible to them so that they can fit in the environment they live 

(Gottfredson, 1981). So, with access to French subject related career information, 

majority of students can appropriately and confidently choose to study it when they 

join Form III classes.  

The results of this study indicated a total of 71.1% of respondents who agreed that 

the French subject teacher used to advise them on how they can get employment; 

such findings are supported by Eliamani, et al. (2014) who found that teachers were 

used as counsellors in Same district and that most students followed their aspirations 

towards studies. As well, Ibanga and Eremie (2017) also found that 49.18% of 

students and 58.33% of staff members at Obio (or Akpor) in Nigeria said teachers 

provided students career information in their schools. Likewise, UNESCO (2017) 

reported that the subject teachers provided career counselling services to students in 

a poor approach as there were no specific time in the schools‟ general timetables and 

short advices were provided during lessons in the country of Malawi. 

Contrary to the findings of the above research studies, Guyon (2016) found that 

students‟ career aspirations are biased and that students from low social economic 

status become disadvantaged in getting information that suit their educational and 

aspiration goals in France. This implies that students in villages are vulnerable to 

deficit of career information than those in towns. Thus, the school environment 

could affect how students interact career information. In this study the availability of 

career information realated to French subject is reflected in availability of trainned 

career masters or mistresses, French subject teachers and academic masters or 
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mistresses who regardless of the school location, can easily interact and disseminate 

French subject related career information to students. 

5.1.3 The Presence of French Related Career Advertisements in Schools  

The results of this study showed that there was a scarcity of French related career 

advertisement sources and access around the schools that were studied. The question 

on whether the school library had French subject-related career information was 

asked and 62.2% of the selected Form III students disagreed that there were career 

information related to French subject in their school library. As well, 52.8% of the 

respondents disagreed on the question on if they had seen any French subject-related 

job advertisement and made them choose or abandon the subject. Not only that, 

51.9% of all respondents agreed and 45.2% disagreed on the lack of French subject 

facilities that made them choose or abandon French subject respectively. 71.2% of 

respondents disagreed on the presence of employment adverts which were being 

displayed in different place at school. 55.8% of the selected Form III students 

disagreed to have liked to listen to radio and watch television stations which 

broadcasted their news in French language.  

Such scarcity of career adverts in secondary schools is common especially in 

developing countries like Tanzania (Mabula, 2012). Shortage of learning and 

teaching materials, French subject related career adverts and the absence of 

information sources such as TVs and radios are considered to be the main disguising 

problem to the choice of French subject among secondary school students. There are 

various resources such as magazines, newspapers, TV sets, hand outs, library which 

are available that teachers need to use for career services to students (Stahl, 2001). 

In alignment with the availability of career resources, the study by Mabula (2012) 
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also pointed out that students cannot be able to properly link the school subjects with 

the world of work if there are inadequate programme and trained teachers for career 

counselling services. Thus, it is arguable that students‟ French subject related career 

information is one of the reasons that make few students choose to study the subject 

when they join Form III.  

However, students need to know the responsibilities of the career masters or 

mistresses to them in schools. This comes from the fact that the career masters or 

mistresses whose responsibilities are not clearly known to students may lead to poor 

consultation and collaboration between the career masters or mistresses and 

students. With regards to Linda‟s theory, students choose the alternatives that are 

flexible to them by eliminating certain careers over time (Brott, 1993). That is seen 

in the circumscription principle where a student has many career aspirations but 

abandon some of them for the sake of the flexible ones. This can be related to Lymo 

(2016) who insisted that the career masters or mistresses can play a great role in 

career development in helping students to understand the relationship between 

educational preparation and career aspirations. Likewise, Amani and Sima (2015) 

reported that lack of enough trained career masters or mistresses; low students‟ self-

awareness and lack of a clear policy for implementing career guidance and 

counselling services hindered the effective provision of career guidance and 

counselling in Tanzania.  

5.1.4 The Students’ Career Aspirations towards French Subject  

The results showed that 60% of all Form III students who responded to the 

questionnaires agreed that French subject would ease them to get a career that they 

wish to do after schooling. 16.2% of them are students who had abandoned French 
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subject while 43.8% were students who had chosen to continue studying French 

subject when they joined Form III classes. According to Mulinda (2013), only 25% 

of secondary school students in Dar es Salaam had career information related to 

French subject. This indicates that students had career aspirations that require 

French subject skills taught in secondary schools. Referring to these results, there 

are students who would like to study French subject for their aspired careers, yet 

they abandon it due to other reasons. 51.9% of all respondents agreed that they made 

efforts in studying French subject as their aspirations to a career that required French 

subject skills. A half of Form III respondents liked French as their French subject 

teacher usually taught how to get the jobs we desire. 

However, the findings of this study revealed the denial of students‟ aspirations to 

choose French subject because in Table 10 many respondents from students (68.2%) 

disagreed on the question „I don't learn French subject as I am not sure if it can help 

me to get the job I want‟; 27.9% of all respondents agreed. This implies that there 

are other reasons that make students abandon French subject when they join Form 

III classes (Mulinda, 2013). In responding to open ended- questionnaires, the Form 

III participants showed that they don‟t study French subject because they are 

rejected by their French subject teachers, having many subjects to study, the dislike 

of French subject, French being a difficult subject, the belief that the only career for 

French subject takers would be teaching, shortage of teachers, facilities, career 

opportunities in Tanzania and others (see Table 15).  

Thus, there was a need for advertising career information on opportunities available 

in Tanzania to students who will have acquired French subject skills. As well, 

teachers need to know why students have negative perceptions on the availability of 
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careers requiring French subject skills that exist among students. As Mulinda (2013) 

and Mtavangu (2003) assert, teachers and quality assurers need to respect the 

learning and teaching methods and evaluation methods that were set by the 

education policies in considering students‟ aspirations carefully and efficiently. This 

concurs with one of the UNESCO career counselling components that need students‟ 

engagement in the decision-making process in order that they can choose a career 

path that is well suited to their own aspiration, values, abilities and personality styles 

(UNESCO, 2017). The insistence is that career services are needed to help students 

to help students‟ understanding of why they choose a particular subject in schools 

and its connection to both individual and national development (TET, 2014). 

5.1.5 Relationship between Form III French Subject Takers and Non-Takers 

on Career awareness 

The career awareness among Form III students is essential especially because it is 

time when they decide to choose certain subjects and abandon others for the sake of 

their aspired careers. So, the relationship between those who have decided to study 

French subject and those who have abandoned it can help to understand if they 

really consider their career aspirations. On assessing the relationship between Form 

III students‟ career awareness, the findings (see Table 10) indicated that there were 

no significant relationship between career aspirations and choice of French subject 

among Form III students. Shortage of French subject-related career information still 

existed in schools although the French subject teachers were trying their best to 

disseminate it during lessons.  

Despite the fact that some Form III students were ready to study French subject, 

there were inadequacy of career information related to French subject. That means 



 

117 

career awareness was poor among Form III students in the selected secondary 

schools. The findings were similar to those of Eliamani et al. (2014) who found that 

students were not counselled by an expert, instead parents and peers helped to make 

career awareness among the students 

As well, 67.4% of respondents from Form III disagreed that fellow students believed 

French subject had no use with their life after school. Many respondents (72.1%) 

from Form III disagreed that they disliked studying French subject though the 

teaching was satisfying. While the awareness of the usefulness of French subject for 

the respondents‟ employment expectations were not significantly different, 56.7% of 

Form III respondents disagreed that they had employment expectations. Schools had 

not received adverts that indicated the need for French subject skills because 71.2% 

of respondents disagreed. Lastly, 61.5% disagreed that they were advised to study 

French subject by fellow friends from neighbouring countries like Rwanda or 

Burundi. The findings are related to those of Mulinda (2013) who found that many 

students in Dar es Salaam had performed better in their FTNA but did not want to 

continue studying French subject in Form III classes. Thus, less career awareness 

can affect students‟ intentions to study French subject and as a result, few students 

choose to study French subject soon after joining Form III classes. 

The shortage of career information is one of the findings discovered by Mabula in 

Dar es Salaam in the year 2012 where public school students had little information 

related to their aspired careers. Low provision of career programs in secondary 

schools made students hunt career information and this led to lack of awareness of 

the specific subject to study for their future careers (Mabula, 2012). These findings 

are similar to this study‟s findings where some students abandon French subject due 
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to lack of appropriate career information about the subject. Students need to be 

assured of how the subjects they study will help them secure a career they aspire.  

Career services in schools and appropriate French subject materials need to be 

provided to schools so that students can get the information prior to joining Form III 

classes. Career masters and mistresses who were interviewed used their experience 

to answers some questions about French subject to students and some did not get 

any students‟ request of career information related to French subject. This 

corroborates the study findings by Kabate in the year 2016 where teachers in Ilala 

had low knowledge of career counselling but provide career services to students. 

The study revealed that some teachers had some course in guidance psychology 

where they were introduced to career counselling but they were not competent 

enough (Kabate, 2016). 

On the other side, there was no significant relationship between career aspirations 

and the choice of French subject among Form II students. Respondents from Form II 

students appreciate the French subject teachers‟ advices on the importance of 

studying French subject for their future careers. The students showed clearly that 

despite not being aware of all French subject-related careers, French language 

skilled personnel are needed in Tanzania. Some of the respondents from Form II 

planned to join French subject class in Form III if they could get French subject- 

related career information.  

Thus, it implies that insufficiency of career information that suit students‟ career 

aspirations makes them uncertain whether to choose or abandon it when they join 

Form III classes. This is influenced by the fact that there were some students who 
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thought they would get a job if they had French subject skills while their fellow 

students were planning to abandon it. 

5.1.6 Relationship between Career Aspirations and the Choice of French 

subject among Form II Students 

The Form II students need career information that is explicit and concrete so that 

they can choose French subject when they join Form III classes. If they have enough 

information on French subject-related career opportunities, they can readily struggle 

to choose French subject as well. The findings of form II resembled that of form III 

on the relationship between career aspirations and the choice French subject was 

investigated (see Table 24). 

 There were no significant relationship between career aspirations and the choice of 

French subject among form II boys and girls. Boys had nearly the same responses as 

girls on advices made by parents and colleagues. The boys and girls had little 

information about people who studied French subject and went on with it in their 

careers. They accepted that the French subject teachers were advising them to 

continue with French subject for their future careers and so; boys and girls had little 

awareness of opportunities requiring French language skills in Tanzania. These 

results imply that career aspirations and the choice of French subject among form II 

boys and girls is not different as all want more French subject related other sources 

of career information requiring French subject skills, not exactly from their schools. 

The results are similar to those of Amani and Sima (2015) who found that lack of 

enough professional counselors affected the provision of career information to 

students in schools. 
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As well, the study which was conducted in Morogoro by Kinyota in (2013) showed 

that students were choosing school subjects depending on careers they wished to 

persue in form III. The findings indicated that very few students could explain why 

they were intending certain careers in they subject they were planning to choose. 

The results reflect this study‟s findings that many students, including those who had 

opted to study French subject were still in need of more French subject related 

career information. This means they are not satisfied by the career information 

provided by their subject teachers. career services and close career canselling needs 

to be deepened to the level of the students‟ aspirations so as to help them 

compromise with appropriate careers. 

French subject related career information were found to be important for Form II 

students. Career information equips students with confidence and encourages them 

to study hard so as to join Form III French subject classes confidently for their 

career aspirations. The provision a good source of French subject- related career 

information can catalyse the number of students who study French subject in 

schools. 

For these reasons, there is an obvious need to disseminate French subject-related 

career information so as to help students‟ realize their aspired careers through 

French subject skills. It implies that the Form II students cannot genuinely choose 

French subject due to insufficiency of career information that suit their aspirations. 

However, still there are Form II students who have committed themselves to study 

French subject because they think they will get a job if they have French subject 

skills. 
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5.2 Teachers’ Opinions on the Accessibility of Career Information Related to 

French Subject in Schools 

The findings of this study indicated that career information for students who would 

like to use French in their aspired careers were limited. Most conveniently the 

inability to access career information related to French subject is as discussed here 

down. The findings based on the emerged categories in chapter four (4).  

5.2.1 The Presence of Students with Careers Requiring French Subject Skills 

For French subject to be chosen by students when they join Form III classes, specific 

career information related to French subject have to be easy to reach it. The 

introduction of French subject secondary schools is an indicator that there are career 

opportunities that need personnel skilled in French language in Tanzania. If there are 

no students who choose French subject when they join Form III, the scarcity of 

French language skilled personnel can be expensive in both public and private 

institutions in Tanzania. 

 The findings of this study revealed that there were students who wanted careers that 

required French subject skills but not sure whether French was supportive to them. 

For example, A French subject teacher of school E that some students used to 

question him on how they could get employment if they were to study French 

subject. Such findings resembled those of Mulinda (2013), who documented that 

most of the people do think that because of the blindness those learners are also 

intellectually impaired, hence are excluded. Furthermore, a study done by Nkuba 

and Kyaruzi (2015) showed that students needed career services while teacher were 

not trained for career services. 
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Furthermore, the present study found that due to fear of teachers and unawareness of 

their career masters, students had developed negative attitudes towards French 

subject. The students had thought French subject as a language that suited refugees 

from Burundi and Rwanda something that discourages them from studying the 

subject. Such fear of teachers and unawareness of career masters‟ responsibilities is 

questionable and against the principles of career guidance and counselling where 

students have to feel free to their teachers and being made aware of career masters‟ 

responsibilities to students. Career counselling services aim at bridging the gap 

between students‟ career aspirations and the subjects they choose when in schools. It 

gives the students supportive information that help in the choice of subjects; 

including French subject. If students are afraid of their teachers, there is no way that 

they can ask them about career issues which fit for French subject and other 

subjects.  

In line with the Gottfredson theory that compromise comes when an individual 

decides his/her choice, career information to these students becomes compulsory. 

Though the French subject teachers were trying their best to disseminate careers 

requiring French subject skills, still the number of students who chose French 

subject decreased. For example, most of the appointed career masters and mistress 

had not received any student requesting for career information related to French 

subject. Unawareness of career masters and their responsibilities as well as fear of 

teachers makes majority of students fail to access appropriate career information. 

Thungu, et al. (2011) asserted that teachers need to help learners to select and find 

information from various careers and guide their students.  
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Thus, there is a need to train the appointed teachers for career guidance and 

counselling issues in secondary school so as to help students get relevant career 

information related to French subject. For example, this can help to reduce negative 

attitudes that exist among students on French subject. That can also make them 

aware of the importance of studying French subject in relation to their aspired 

careers.  

According to Lamport et al. (2012) it is crucial and career information have to be 

given to students so as to guide them by all possible sources of career information to 

students. The sources include trained career masters or mistresses, information 

sources such as internet access, private sectors support and time-to-time assessment 

of the career information services that are provided to students. The theory of 

circumscription, compromise and self-creation emphasizes decision in a multiple 

careers so that choices can be concrete among individuals. Therefore, career 

information as a support to secondary school students is of vital importance since 

students come to school with different family backgrounds, aspirations and 

characteristics (Thungu,et al. 2011).  

5.2.2 Schedules for French Subject Learning, Teaching and Career Services 

A timetable can be referred to as a means of allocating sufficient time to each 

subject in a curriculum so as to suit the needs of each allocated subject (Thungu et 

al., 2011). Insufficient time and exposure to student who learn a new language can 

prevent them from succeeding in learning the new language as they become 

unmotivated (Stefannson, 2013). At the same time, career services are needed in 

helping to students make informed choice of subject when in schools (Mabula, 

2013). The dissemination of career information to students has to be carried out. 
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This can be through general group guidance, teaching about career during lessons, 

career day/week schedules, study tours, career clubs, bulletin boards in schools, 

subject teachers, guest speakers and career master‟s information register from 

various sources (Mwenda, 2016). 

The findings showed that teachers had greatly complained on the number of periods 

allocated in the general school timetable for learning and teaching. Referring to the 

French subject syllabus for ordinary level secondary schools, the French teacher has 

two periods (80 minutes) to meet students of each class per week. For example, the 

interviewed French subject teachers declared that they set extra-time to meet 

students‟ needs and sometime gave them homework in an effort to accomplish the 

syllabus. The French subject teachers were the only main source of career 

information to students. Majority of the students did not consult career masters/ 

mistresses for career information required French subject skills. Despite their 

appointment by the school heads to guide students, majority of career masters and 

mistresses were uncertain of the career information that required French subject 

skills.  

Based on the findings, insufficient time for French subject in the school timetable 

was an issue that teachers encountered. Such findings support those by Mulinda 

(2013) who revealed that French subject had been given less priority when 

compared to other foreign language subjects like English. The reason behind this 

could be due to language policy of Tanzania where English is the only foreign 

language prioritized in Education. If French subject time is insufficient, students are 

likely to be unmotivated to study it and hence; the number of students who expect to 
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choose it decreases. This leads to poor accessibility of French subject skills required 

for students‟ career aspirations.  

Furthermore, insufficient time allocated for French subject can lead into shortage of 

appropriate French subject related career information among students, bearing in 

mind that majority of students get career from their French subject teachers. Due to 

such little time for French subject, the subject teachers fail to implement their 

responsibilities as planned and expected in the syllabus (Mulinda, 2013). In line with 

this, Mtavangu (2003) explains that the French diplomats and nongovernmental 

organisations (NGOs) know the situation of French language it Tanzania and so; 

they could create support for educational issue on learning the language.  

More importantly, career information related to French subject open students' and 

teachers' eyes especially studying hard on the part of students and readiness to allow 

more students study French subject. Even though time allocated for the subject is 

insufficient, French subject teachers showed that career information were a 

motivating factor for students to study the subject and most students demanded them 

about career related information. One is likely to believe that despite the French 

subject teachers‟ efforts to disseminate French related career information; majority 

of students were not motivated to study it. As well, this is an indicator that French 

subject teachers have little skills in career guidance and need support from career 

masters/ mistresses around their schools. 

However, it is emphasized that for appropriate students‟ choice of careers they 

aspire; analysis of students‟ abilities, level of career information, the consultation 

they made, career guidance and counselling services, field work and evaluation has 
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to be done (Mwenda, 2016). As a matter of fact, a positive staff attitude towards 

career counselling programmes has to be promoted so that teachers and external 

invited specialists could facilitate students‟ career aspirations under the school 

administration (Thungu, et al. 2011).  

To prevent inappropriate choice of subject, Gottfredson pointed out that there is a 

need for career masters or mistresses to be aware of current trends and new 

advancements in career development (Brott, 1993). Career masters or mistresses 

who possess little information and skills on counselling are insufficiently helping 

students who are uncertain of whether to choose or not to choose French subject 

(Ibanga & Eremie, 2017) recommend that students‟ career aspirations have to be 

assessed in terms of their abilities, aptitude and personality prior to offering the 

students to study a particular subject. Students‟ abilities should be measured in a 

way that renders them with career options. 

5.3 Availability of Careers Attracting Form III Students to French Subject  

The findings revealed that there was a scarcity of Career Information around the 

visited schools, a situation which affected the choice of French subject among 

students and teachers. Several career concerns were exposed through questionnaires, 

semi-structured interviews and documentary review. Such concerns comprised: the 

choice of French subject in secondary schools, the facilitation of French subject 

learning and teaching; cooperation among French subject teachers, career and 

academic masters; availability of career services in schools; career materials, 

external French subject related Support and the use of textbooks from neighbouring 

Schools.  
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5.3.1 The Choice of French Subject in Secondary Schools  

The choice of French subject in this study referred to the way through which 

secondary school students choose the subject particularly when they join Form III. 

The findings showed that there was a problem in the way students‟ chose French 

subject. However, findings revealed that students who wanted to continue studying 

French subject in Form III got career information from the French subject teachers. 

Based on such findings, it can be insisted that secondary school students in the 

visited schools believe in the career information provided by their French subject 

teachers rather than the career masters/ mistresses. That is because the career 

masters or mistresses are not career professionally trained. Insufficient French 

subject related career information may lead into students‟ failure to connect their 

career aspirations to exact the French subject skills. As a result, secondary school 

students abandon French subject soon after joining Form III classes.  

French subject teachers‟ career information was insufficient for students because the 

French subject teachers were not career professionals. Having uncertainty on the 

important French subject among students lead them to abandon it when they join 

Form III classes thinking that it does not link to their career aspirations. This in turn 

affects their career aspirations as they do not confidently choose French subject. For 

instance, the percentage of students who had chosen French subject in 2016 and 

2017 was 28.2% and 17.2% respectively (see Table 13).  

Not all secondary schools allowed students to choose French subject. This was 

because they wanted to get students who had scored at least grade D (30%) in their 

FTNA French subject results. This indicates students‟ career aspirations are ignored 
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when it comes to the choice of French subject in those schools. Although some 

students were given a try out time to study French subject in Form III classes, other 

schools categorised students who study French subject soon after joining Form I 

classes. The Form II and Form IV national assessment circular by the national 

examination of Tanzania instructed secondary education stakeholders to register 

students with not more than 10 and 12 subjects for Form II and Form IV 

respectively (Mwenda, 2018). However, most visited schools had registered not 

more than 12 subjects. This indicates the denial of students‟ career aspirations 

during the choice of subject when they join form. The only consideration is FTNA 

results of French subject with best grades.  

Students‟ negative attitudes about French subject-related careers lead to the 

abandonment of French subject when they join Form III classes. Findings indicate 

that there are students who think that the subject does not align with their career 

aspirations for the reason that the language suits foreigners from Burundi, Congo 

DRC, Rwanda and other foreign countries. As well, due to the Tanzanian 

government emphasis on science subjects, students believe that those who study 

French subject will not be able acquire their aspired careers. However, there seems 

to be less or no attention on students‟ negative attitudes towards French subject and 

its related careers. Students need appropriate career information from qualified 

career masters or mistresses with right information analysed properly to suit students 

whose career aspirations require skills in French language. One can insist that 

students believe the subject fits for neighbouring foreigners because the countries‟ 

medium of communication is French language and that they expect no employment 

in those countries.  
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5.3.2 The Facilitation of French Subject Learning and Teaching 

The findings revealed that specific materials for learning and teaching French 

subject were insufficient in school for quite a long time. The findings showed that 

even French subject teachers were not available to the extent that the schools hired 

Form six leavers to fill the gap. Other studies carried out in Tanzania have pointed 

out the same (Mtavangu, 2003; Mulinda, 2013). Due to shortage of specially trained 

teachers, Form III students lose hope in their careers requiring French subject skills 

and hence drop it. And due to lack of French subject knowledge and skills, the 

number of students who would like to study French subject decrease rapidly and 

hence; few students terminate studies without studying French subject.  

According to Thungu et al. (2011), all good learning and teaching resources should 

meet the need of learners, fulfil the requirements of the subject and facilitate the 

whole learning and teaching process. Similar to this study, the visited private 

schools through the French subject teachers; bought books from the neighbouring 

countries so as to meet the Tanzanian syllabus needs. The use of these books among 

students can make students disinterested to study French subject because they 

already have negative perceptions about the language used in those countries. In 

connection with this, the French subject teachers face a great discomfort in using the 

books because they need to analyse important topics that relate to the Tanzanian 

French subject syllabus. Moreover, secondary schools that have registered French 

subject face a challenge of buying the books because the book dealers in Tanzania 

have less or no books for learning French subject. 

French subject teachers also demand an in-service training on the use of the 

available books that are sent in schools as student‟s textbooks. The findings of this 
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study indicated that the subject teachers are facing a lot of difficulties in using the 

books to meet the demands of the current Tanzanian French language subject 

syllabus. The books seem to cover a very little part of the whole syllabus and they 

don‟t clearly indicate which part should be covered by one class after another as 

elaborated in the syllabus. 

Furthermore, French subject teachers needed to have enough time to cover the 

syllabus. The findings of this study indicated that most teachers failed to cover the 

syllabus while others even skipped some topics that they thought students could 

easily study privately. This was due to insufficient time allocated for French subject. 

French subject has to be given equal weight as other foreign language subjects like 

English because they both are important in the global market of employment 

(Mulinda, 2013) 

5.3.3 Collaboration among French Subject Teachers, Career and Academic 

Masters or Mistresses  

Teachers are very useful source of information for students in schools because it is 

their responsibility to model, guide and counsel students. As pointed out in chapter 

four, teachers‟ opinions on the availability of career information for students were 

positive because majority of them accepted the idea. In that situation, although the 

work of guidance and counselling is assigned to one teacher, every teacher is a 

counsellor and therefore he or she should be willing to help students deal with their 

personal problems including their career aspirations (Thungu et al., 2011).  

Despite the important of cooperation, the findings revealed that there was limited 

cooperation between the French subject teachers and career masters in the visited 
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secondary schools as those appointed career masters or mistresses lacked career 

information and skills related to the subject. Thus, French subject teachers 

sometimes assumed twofold roles: both career counselling and teaching. In such 

instances, children might not feel free to talk openly about their career aspirations to 

avoid quarrels with the French subject teacher. As it was mentioned earlier in 

chapter four, students had a poor interaction with their teachers and so; students with 

French subject related career aspirations would avoid their teachers.  

5.3.4 Career Services in Secondary Schools 

It was very important for the researcher to know if career services required by 

secondary school students who study French subject were available in the visited 

secondary schools. Mabula (2012) stressed that career services include all actions 

involving the provision of career information and psychological assistance in order 

to help students make concrete decisions and choices. Provision of French subject-

related career services to students encourages them to choose the subject and hence; 

the increase in the number of students who study it. The findings revealed that there 

was a problem with the provision of French subject- related career services in the 

visited schools. There were only career masters and mistresses who received letters 

of appointment as career masters or mistresses but the majority admitted to have not 

received any students who wanted French subject-related career services.  

As well, appointed career masters and mistresses had never been requested by 

French subject teachers to provide French subject-related career information to 

students. There were no special sources of career information for students except 

from the French subject teacher. Thus, students‟ awareness of French subject-related 

careers was limited. Such limitation can make majority of students abandon French 
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subject especially when they join Form III. According to Perry, et al. (2016) 

research suggests that having accurate information about the educational 

requirements for career aspirations and plans for reaching career goals significantly 

influence educational attainment as well as labour market outcomes.  

5.3.5 French Related NGOs that Support French Subject in Secondary Schools 

Non-Governmental Organisation support to schools where French subject is taught 

can motivate the choice of French subject among students when they join Form III 

classes. This is because they are involved in various development activities in the 

country. Thus, NGOs support for schools that teach French subject can help students 

to specifically align their career aspirations towards French subject. Mulinda (2013) 

stresses that French organisations and the government can help students to acquire 

right sources of French subject-related career information so that students can easily 

align the information to their aspired careers. 

 However, The Guardian newspaper of 16
th

 July, 2018 reported the influx of 

investors to Tanzania where the French ambassador said that the French government 

had a plan to provide more scholarship for Tanzanian students to Study in France 

(The Guardian, 2018). The ambassador revealed that the aims were to enhance 

economic and cultural diplomacy and increase the number of French speakers in the 

Tanzania. So, this report indicates the need for many Tanzanians who have French 

language skills. Unfortunately, it is clear through this study‟s findings that many 

students abandon French subject due to shortage of French subject-related career 

information for their aspirations.  
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The findings showed that there was no support from any NGOs except in school F 

where the French ambassador sent TV set, Computers and few CDs for French 

subject through the president‟s office. The academic master of the school confessed 

that the resources were not in use because they had no software installed while the 

promise was to send them latter. The absence of these NGOs support in schools is 

actually a limitation for students getting French subject related career information. 

Besides, it was revealed that 66% of students disagreed to have seen any French 

related NGOs visiting their schools and 1.9% of them was uncertain (see  Table 6) in 

CHAPTER FOUR. Such findings imply that little attention exist on students‟ career 

aspiration towards the choice of French subject in secondary schools. This shows 

that NGOs related to French subject can influence more students to study French 

subject through showing what they do and hence students can learn from them. 

Likewise, Mulinda (2015) recommends that the French cooperation and the political 

authorities need to make sure there are available career information to students who 

want to study it. Generally, NGOs involvement in school activities especially French 

subject activities may improve the number of students choosing to study French 

subject and thus; prevail over negative perceptions about the language. 

5.3.6 Professional Skills of Career masters or mistresses in Schools 

Career masters or mistresses in this study refers to male/female teachers who are 

responsible for guiding and counselling students on job, professional and the world 

market of employment. In case of the Tanzanian secondary schools, normally the 

career masters or mistresses are appointed by heads of schools by considering the 

suitability of the teachers in that position.  
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The findings of this study indicated that all the teachers appointed had no 

professional qualification for career master or mistress. Findings further show that 

career masters or mistresses receive a letter of appointment in which all the 

responsibilities are included. The appointed career masters or mistresses do not 

receive any special seminar, office and even materials for career guidance and 

counselling. Majority are academic masters/ mistresses in those schools and thus 

they find it difficult to perform all the academic supervision teaching and career 

guidance and counselling.  

However, the government through its teachers‟ colleges has tried to overcome the 

lack of career masters or mistresses in school whereby all teachers who graduated 

from colleges study career guidance and counselling. Despite the efforts by the 

government, it is still clear that appointing any teacher to guide students on career 

matters yields little or no help to students than training specific teachers for it 

(Mabula, 2012). For example, this study was conducted in nine (9) secondary 

schools where each school had an appointed career master or mistress, yet only two 

career masters showed to have received students requesting for careers requiring 

French subject skills. The presence of career masters or mistresses who are not 

specially and professionally trained makes them not trusted by French subject 

teachers and students who wish to study the subject.  

However, the interaction between career masters or mistresses and students is 

questionable; how far do these appointed teachers interact students? Thungu, et al., 

(2011) pointed out that teachers‟ involvement depends on how they attach 

themselves to their roles and students‟ consultation to the teachers. Similarly, in 

helping students to gain awareness of their abilities, UNESCO, (2017) indicated that 
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it is good to help students when they are preparing a career path for their life so that 

they get a better understanding of what they choose. “When individuals are 

considering career options, it is useful to assist them in attaining greater self-

awareness by asking about their interests, values and skills in order that they might 

better understand which jobs are suited to them and which ones are not a good 

match” (UNESCO, 2017, p.12) 

  



 

136 

CHAPTER SIX 

SUMMARY, CONCLUSION AND RECOMMANDATIONS 

6.0 Introduction 

Based on the findings of this study, chapter six presents the summary, concluding 

remarks and recommendations on the alignment of students‟ career aspirations 

towards the choice of French subject in ordinary level secondary schools. It also 

demonstrates, in brief, how this study‟s questions were answered by the findings of 

this study. The chapter ends by giving recommendations for actions and further 

studies. 

6.1 Summary of the Study Findings 

The findings of each of this study‟s objectives were discussed. In the first objective, 

the results indicated that students had a great need of career information related to 

French subject but could not easily get them from the career masters/mistress 

because the interaction was poor. Some students reported to have been chased from 

the class due to little marks they scored in FTNA, 2017. Although some teachers had 

given them another chance to study French subject, Form III students showed not to 

be aware of the careers requiring French subject skills except being teachers. 

Furthermore, the relationship between students‟ career aspirations and their choice 

of French subject exist and lead them to the choice of the subject.  

The second objective was set to explore the accessibility of career information 

related French subject in the visited secondary schools. Specifically, this study 

sought to investigate how students‟ had interacted with career information related to 

French subject within their schools. The French subject teachers, career masters/ 

mistresses and the academic masters or mistresses indicate that students scarcely 
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received career information within their schools because only the French subject 

teachers gave the information to students while career masters or mistresses and the 

academic masters or mistresses waited for request from students. Most students 

never requested for French subject-related career information as career masters or 

mistresses were not French subject teachers.  

Besides, the school libraries had scarce sources for career information related to 

French subject and teachers used experience to narrate to students about careers 

related to French subject. Based on these findings for this objective, it can be 

concluded that career information related to French subject are inaccessible in 

ordinary level secondary schools since the students are not aware of the 

responsibilities of the career masters or mistresses. Likewise, the appointed career 

masters or mistresses have little or no knowledge of French subject-related career 

information to serve for students something that affect students‟ career aspirations 

towards the subject. This conclusion is due to the facts that there is still lack of 

French subject learning and teaching resources, a lack of qualified career masters 

and mistresses and a lack of specific sources of French subject-related career 

information as well as lack of collaboration between French subject teachers and 

career masters or mistresses to undo the doubts that exist on careers related to 

French subject among students. 

The third and last objective dealt with the availability of careers that could attract 

Form III students to the choice of French subject in secondary schools. It was 

discovered that there were no or little career materials or schedules which were 

specific for career matters for students except in only one school where material 

were available but not in use. A disappointment was on French subject-related career 
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information where there were nothing to display for students except that the teacher 

French subject teachers were thought to know everything that concerned the subject. 

These findings give clue that the schools had career masters or mistresses who had 

no or little career information related to French subject and thus students got 

information from either the French subject teacher or other anonymous sources. 

6.2 Conclusion Remarks 

The current study assessed the alignment of career aspiration with the choice of 

French subject among secondary school students in Ngara district. The study had 

three (3) objectives namely; to determine if students‟ career aspirations led them to 

the choice of French subject; to explore the accessibility of career information 

related French subject in schools and; soliciting opinions on the availability of 

careers attracting Form III students to the choice of French subject.  

The circumscription, compromise and self-creation theory by Linda Gottfredson 

supported this study. A conceptual framework focused on the interaction of French 

subject-related career information among students, career masters or mistresses and 

the academic masters or mistresses. The availability and access to career services 

that related to French subject were expected to make majority of students choose to 

study French subject soon after joining Form III classes. 

The findings showed no significant relationship that exist between career aspirations 

and the choice of French subject among form II and III students in Ngara district. 

Among the form III respondents, 52.8% of students were not choosing to study 

French subject when they joined Form III classes due to lack of confidence in 

getting the subject-related careers and according to the interviewed academic 
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masters and mistresses; low scores in FTNA also minimized the number of students 

in Form III French subject classes. The career masters and mistresses were 

inaccessible to students since students did not see any necessity to consult them with 

the reason that the career masters or mistresses were not teaching French subject in 

the schools.  

Most of the schools involved in this study lacked schedules for career guidance in 

their general timetable.  Alternatively, they included it in unscheduled guidance and 

counselling session where a little was expressed about career preparations generally. 

This situation denies students‟ right to get specific French subject-related career 

information and a platform for discussion of their aspired careers. In some schools 

for example, the academic masters and mistresses had included careers in session for 

subject clubs while others had no such sessions at all except that the French subject 

teachers gave career advices during lessons. Moreover, there were no specific 

document or guideline for careers information to be disseminated to students in 

particular subject and the French subject teachers had to monitor the French subject 

club sessions. This means that students‟ career aspirations are not well considered 

when choosing subject to study in Form III classes. As well, students don‟t have 

enough French subject-related career information. 

The inaccessibility of the career information related to French subject in secondary 

schools is inflicted by untrained career masters and mistresses appointed from 

teachers in those schools. The academic masters or mistresses who are also career 

masters and mistresses fail to perform their duties and responsibilities because the 

two positions are too heavy for them to carry at the same time. It also implies that 

there is confusion on who has to perform the duty of career master or mistress. 
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Students cannot easily access French related career information if they do not have a 

good interaction with the career masters or mistresses. 

In general, alignment of career aspirations with the choice of French subject among 

secondary school students can be realistic through the provision of specific career 

information needed by students. The appointment of teachers for dissemination of 

career services in schools requires consideration of career guidance and counselling 

professional skills. Students‟ career aspirations change from time to time depending 

on the way they feel comfortable with the information they gain. Tangible French 

subject-related career information is crucial to students so as to combat negative 

perceptions about French subject among them. Linking of students career aspiration 

with the choice of French subject needs to materialize through dissemination of 

career information that requires French subject skills. There is a need for material 

support French subject facilities from various institutions because students are 

enthusiastic to study French subject for their future careers but learning facilities 

decrease their aspirations.  

6.3 Recommendations 

The findings of this study were specifically generalised for ordinary level secondary 

schools in Ngara district. Therefore, they generally represent ordinary level 

secondary schools where French subject is taught in areas that border Tanzania with 

Congo DRC, Burundi and Rwanda because of their similarity in geographical 

locations and their social economic status. For this reason, the recommendations 

provided here should not be seen as a critique for the scarcity and inaccessibility of 

French subject-related career information but as a call for attention to improve the 

appropriateness of career information that suits students‟ career aspirations.  
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6.3.1 Recommendations for Action 

 There is a need for the government through the Ministry of Education, science, 

technology and various French related NGOs to work together and prepare a 

French subject-related career information guideline so as to facilitate students‟ 

knowledge. Also, by providing enough time for French subject learning and 

teaching sessions and relevant French subject learning facilities for secondary 

school students, recruiting specialized career masters or mistresses, separating 

career issues from guidance and counselling and preparing a specific document 

that guides on career opportunities that a student can expect to grab soon after 

completion of their studies. 

 The French subject teachers should work together with the career masters or 

mistresses. Having collaboration between them can help to inform students about 

appropriate careers expected for a student studying French subject. Through 

collaboration, they can organize various career club schedules specific for careers 

related to French subject, the invitation of guest speakers for French subject and 

study tours where knowledge and skills can be disseminated and developed by. 

This can make the French subject teachers and career masters or mistresses more 

creative, responsible and committed in guiding students on French subject in 

alignment with their aspired careers. 

 The French subject teachers should be advised or prohibited to use the books 

bought from neighbouring countries so as to help abolish the negative attitudes 

that exist among students in the area that the language suits refugees from the 

neighbouring countries and people who relate to them. 
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 The content of the French subject syllabus for ordinary level secondary schools 

should be squeezed to the number of periods allocated per week so as to allow 

teachers to appropriately accomplish the syllabus objectives as intended.  

6.3.2 Recommendations for Further Studies 

 Similar studies can be carried out in other ordinary level secondary schools 

where French subject is taught for comparison and generalisations 

 Since this study employed a Likert scale and open-ended questionnaires to 

collect data from Form III students, there a necessity of getting detailed 

information through interviewing students so that their detailed career 

aspirations can be understood. 

 Ngara district borders with Burundi and Rwanda where French language is 

used as an official language. So, another similar study can be conducted in 

other parts of Tanzania which border other countries. 

 Results indicated that more girls opt for French subject when they join form 

three classes than boys do. Another study can be carried out to find why 

more girls and not boys. 
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APPENDICES 

Appendix I: Questionnaire for Form III Students 

Dear respondent, 

Iliho Isack is a student- teacher at the University of Dodoma (UDOM) pursuing 

Master of Arts in Education (). He is conducting a research study entitled “Assessing 

Secondary School Students’ Career Aspirations towards the Choice of French 

Subject in Ngara District, Kagera”. The study is conducted for the award of Master 

Degree at the University of Dodoma (UDOM). 

 Will you kindly support him to obtain the relevant information by filling in this 

questionnaire! The information which will be obtained will be kept confidentially by 

the researcher. 

PART I: Personal Information 

Please, tick [√] the letter of appropriate answer. 

1. Your gender 

(a) Male   (b) Female 

2. Have chosen to study French subject this year? 

(a) Yes    (b) No 

3. In which class are you? 

 (a) Form I   (b) Form II  (c) Form III 

4. How old are you? 

(a) 12-14     (b) 15-17   (c) 18-20  (d) 21 and above 

5. How long have you been studying French subject? 

a) Since primary school  b) since Form I (c) since Form II 
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PART II: Students’ Career Aspirations Leading Them to the Decision to 

Choose French Subject 

Please, answer all items given below by putting a tick (√) in the correct space using 

the following scales: 1 =Strongly Agree, 2 = Agree, 3 = Neutral, 4 = Disagree and 

5 = Strongly Disagree. 

S/No. ITEMS 1 2 3 4 5 

1. If I study French subject, it will be easy for me to 

get a career that I wish to do after schooling 

     

2 I like French subject because it has skills that are 

required for a career that I wish to do after 

terminating my studies 

     

3 At my school, the teachers normally arrange career 

guidance schedules and that is why I came to like 

French subject. 

     

4 At our school many organisations come to 

advertise career opportunities and I find that with 

French subject competences, I can easily get a 

career of my wish 

     

5. Our French subject teacher always gives us 

information about how we can get a career due to 

French language skills. 

     

6. I normally get French subject related career 

information from our school library 

     

7. I am study hard French subject because I want to a 

career that require French subject skills in the 

future 

     

8. I have seen advertisements that need French 

subject skills that is why I study hard French 

subject 

     

9. When I was in Form II, my French subject teacher 

told us that it is easy to get a job if you have 
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French language skills. 

10. With Career information, I can easily choose a 

subject that relates to a career wish to do after 

terminating my school studies. 

     

11. I like French subject because our teacher once 

taught a topic that showed us how we can easily 

get career of our wish. 

     

12. 

 

My fellow students say it is difficult to study 

French subject and use its skills in your daily 

business after you terminate school studies 

     

13. My passion to study French subject is negatively 

affected by the inadequacy of learning and 

teaching facilities at our school. 

     

14. We just choose school subjects when we join Form 

III because we don‟t get career guidance on French 

subject. 

     

15. I am satisfied with how our French teacher teaches 

but I don‟t want to continue with French because 

the only career opportunity related to French 

subject is becoming a teacher. 

     

16. I have many career aspirations but I am not sure 

whether French subject can help me to attain one 

of these aspirations 

     

 

 

17. Most career information at our school are 

displayed on the school notice board, library and at 

the academic office 

     

 

6. Do you have a career that you wish to do after terminating your studies but you 

don‟t know if it specifically requires French subject skills and competence? 

(a) Yes 

(b) No                 
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If the answer is NO where did you get career information related to French subject? 

Please explain ………................................................................................................. 

7. Do you access French subject-related career information at your school? 

a) Yes 

b) No 

If the answer is YES, tell how............................................................................... 

8. Have you ever requested your career master to guide you on French subject-

related career information? 

(a) Yes 

(b) No 

If the answer is YES/NO, tell why 

.................................................................................................................................... 

9. Inadequate French subject-related career information can a student abandon 

French subject when he or she joins Form III classes. 

(a) Agree  

(b)  Disagree  

If you AGREE or DISAGREE, give a reason for your answer 

............................................................................................................................... 

10. Where do you get French subject learning materials? 

(a) From the school library 

(b) From the French subject teacher 

(c) From the academic master 

(d) None of the above 

Others, please, mention................................................................................... 

THANK YOU VERY MUCH FOR YOUR COOPERATION!! 
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Questionnaire for Form III Students (Swahili version) 

   Dodos la Wanafunzi wa kidato cha III 

Mwanafunzi mpendwa, 

Iliho Isack ni mwalimu-mwanafunzi katika Chuo Kikuu cha Dodoma (UDOM) 

anayesoma shahada ya pili katika Elimu. Anafanya utafiti unaoitwa "Kuchunguza 

Uwezeshaji kwa Wanafunzi wa Shule za Sekondari katika Uchaguzi wa Somo la 

Kifaransa ndani ya Halmashauri ya Wilaya ya Ngara, Kagera". Utafiti huu 

unafanyika ili kumwezesha mwanafunzi tajwa hapo juu kupata shahada ya pili 

katika Chuo Kikuu cha Dodoma. 

Tafadhari! Unaombwa kumwezesha kupata habari husika kwa kujibu maswali 

yaliyopo hapo chini! Taarifa ambayo itapatikana itakuwa ni siri ya mtafiti. 

SEHEMU YA I: Maelezo binafsi 

Tafadhali weka vema [√] kwenye herufi ya jibu sahihi. 

1. Jinsia yako 

(a) Kiume (b) Kike 

2. Je, umechagua kusoma somo la kifaransa? 

 (a) ndiyo   (b) hapana 

3. Unasoma katika kidato cha ngapi? 

(a) kidato cha I (b) kidato cha II (c) kidato cha III 

3. Una umri gani? 

(a) miaka 14 (b) miaka 15 (c) miaka 16 (d) miaka 17 (e) miaka 18 (f) miaka 19 

4. Umekuwa ukijifunza somo la Kifaransa kwa muda gani? 

a) Tangu shule ya msingi b) Tangu kidato cha I (c) tangu kidato cha II 

SEHEMU YA II: Matarajio ya Wanafunzi ya Mafunzo Kuwaongoza Kwenye 

Uamuzi wa Kuchagua Somo la Kifaransa 
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Tafadhali, jibu vitu vyote vilivyo hapa chini kwa kuweka alama ya vema (√) katika 

nafasi sahihi kwa kutumia mizani ifuatayo: 5 = Nakubali kabisa, 4 = Nakubali, 3 = 

vyovyote, 2 = Sikubaliani 1= Sikubaliani kabisa. 

Namba. Maelezo 5 4 3 2 1 

1.  Nikijifunza somo la Kifaransa, itakuwa rahisi 

kwangu kupata kazi ambayo ninapenda kufanya 

baada ya kumaliza shule 

     

2.  Napenda somo la Kifaransa kwa sababu lina ujuzi 

unaohitajika kwa ajira ambayo ninapenda kufanya 

baada ya kumaliza masomo yangu 

     

3.  Katika shule yangu, ni kawaida ya walimu wetu 

kupanga ratiba ya kutushauri kuhusu ajira na 

masomo na ndiyo sababu nimejikuta ninalipenda 

somo la Kifaransa. 

     

4.  Katika shule zetu mashirika mengi yanakuja 

kutangaza fursa za ajira na ninaona kwamba kwa 

ustadi wa somo la kifaransa nilionao, ninaweza 

kupata ajira ninayoipenda 

     

5.  Mwalimu wetu wa Kifaransa mara kwa mara 

hutupatia maelezo kuhusu jinsi tunavyoweza kupata 

ajira kutokana na ujuzi wa lugha ya Kifaransa. 

     

6.  Kwa kawaida kila nikihitaji habari zinazohusu somo 

la kifaransa, mimi huwa ninazipata katika maktaba 

yetu ya shule 

     

7.  Ninajifunza somo la Kifaransa kwa bidii kwa sababu 

nataka ajira ambayo inahitaji ujuzi wa somo la 

Kifaransa baadaye 

     

8.  Nimeshawahi kuona matangazo ya ajira ambazo 

zinahitaji ujuzi wa somo la Kifaransa na ndio 

maana ninajifunza somo la Kifaransa  

     

9.  Nilipokuwa kidato cha II, mwalimu wangu wa 

Kifaransa alitushauri kuwa ni rahisi kupata kazi 

ikiwa una ujuzi wa lugha ya Kifaransa. 
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10.  Nikipewa habari zinazohusu ajira, itakuwa rahisi 

kwangu kuchagua somo linaloendana na kazi 

ninayopenda kufanya baada ya kumaliza masomo 

yangu. 

     

11.  Napenda somo la Kifaransa kwa sababu mwalimu 

wetu anatufundisha namna tunavyoweza kupata 

ajira tuzipendazo kwa urahisi. 

     

12.  Sijifunzi somo la Kifaransa kwa sababu sidhani 

kwamba linaweza kunisaidia kupata ajira 

niipendayo 

     

13.  Wanafunzi wenzangu wanasema ni vigumu kusoma 

somo la Kifaransa na kutumia ujuzi wake katika 

shughuli zako za kila siku baada ya kumaliza 

masomo 

     

14.  Nia yangu ya kujifunza somo la Kifaransa 

inaathiriwa sana na upungufu wa zana za 

kufundishia na kujifunzia katika shule yetu. 

     

15.  Tukijiunga na kidato cha III ninaweza kuchagua 

somo la Kifaransa kwa hiari yangu 

     

16.  Ninaridhika na jinsi mwalimu wetu wa kifaransa 

anavyofundisha lakini sitaki kuendelea na Kifaransa 

kwa sababu tu fursa ya ajira inayohusiana na somo 

la Kifaransa ni kuwa mwalimu tu. 

     

17.  Nina matarajio mengi ya kazi lakini sijui kama somo 

la Kifaransa linaweza kunisaidia kufikia matarajio 

hayo. 

     

18.  Hapa shuleni kwetu,Matangazo ya ajira huwa 

yanatundikwa kwenye ubao wa matangazo wa shule, 

maktaba na ofisi ya kitaaluma. 

     

19.  Ninapenda kutazama Runinga an kusikiliza radio 

zinazorusha matangazo yake kwa kifaransa 

     

20.  Nina marafiki kutoka nchi jirani ambao huwa 

tunashirikiana mbinu mbalimbali za kujifunza 

kifaransa 

     

21.  Marafiki zangu kutoka nchi jirani wananishauri      
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kuendelea kusoma kifaransa kwani wanaamini ni 

rahisi kwangu kupata ajira hapa kwetu Tanzania 

ukiwa na ujuzi wa lugha ya kifansa. 

 

22.  Muda uliopangwa kwa ajili ya somo la kifaransa 

katika ratiba ya shule unatosha sana kuelewa somo 

la kifaransa  

     

 

6. Je! Una kazi unayotaka kufanya baada ya kumaliza masomo yako lakini hujui 

kama inahitaji ujuzi na ustadi wa Kifaransa? 

(a) Ndiyo (b) Hapana 

Ikiwa jibu ni Hapana, ulipata wapi maelezo ya ujuzi kuhusiana na somo la 

Kifaransa? 

Tafadhali eleza .............................. ......................................  

7. Je, unapata habari juu ya ajira zinazohitaji ujuzi wa somo la Kifaransa shuleni? 

a) ndiyo 

b) Hapana 

Ikiwa jibu ni NDIYO, eleza namna unavyopata habari zihusuzo ajira. 

.................................................. .................................................. 

8. Je! Umewahi kuomba mwalimu mshauri wa wanafunzi ili akuelekeze juu ya 

habari za ajira na kazi zinazohusiana na somo la Kifaransa? 

(a) ndiyo 

(b) Hapana 

Ikiwa jibu ni NDIYO/HAPANA, eleza 

........................................................................................................................................ 

9. Upungufu wa habari za ajira zinazohusiana na somo la Kifaransa unaweza 

kumfanya mwanafunzi kuachana na Kifaransa akifika kidato cha III.  

(A) Nakubaliana  
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(b) Sikubaliani 

 Ikiwa unakubaliana au hukubali, toa sababu 

...................... .................................................. ..................................................  

10. Je, unapata wapi vifaa vya kujifunzia somo la Kifaransa?  

(A) Kutoka kwenye maktaba ya shule  

(b) Kutoka kwa mwalimu wa somo la Kifaransa  

(c) Kutoka kwa mtaaluma wa shule 

 (d) A,B na C sio majibu. 

Iwapo jibu ni D, Tafadhari taja mahali pengine  

........................................................................................................................................  

Asante Sana Kwa Ushirikiano !! 
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Appendix II: Questionnaire for Form II Students 

Dear respondent, 

Iliho Isack is a student-teacher at the University of Dodoma (UDOM); pursuing 

Master of Arts in Education (). He is conducting a research study entitled “Assessing 

the Alignment of Secondary School Students’ Career Aspirations towards the 

Choice of French Subject in Ngara District, Kagera”. The study is conducted for 

the award of Master Degree at the University of Dodoma (UDOM). 

Will you kindly support him to obtain the relevant information by filling in this 

questionnaire! The information which will be obtained will be kept confidentially by 

the researcher. 

PART I: Personal information 

Please, tick [√] the letter of appropriate answer. 

1. Your gender 

(a) Male   (b) Female 

2. How old are you? 

(a) 13 (b) 14 (c) 15 (d) 16 (e) 17 (f) 18 (g) 19 (h) 20  

3. How long have you been studying French subject? 

a) Since primary school  b) since Form I (c) since Form II 

PART II: Students’ Aspirations Leading Them to the Decision to Choose 

French Subject 

Please, answer all items given below by putting a tick (√) in the correct space using 

the following scales: 1 =strongly Agree, 2 = Agree, 3 = Neutral, 4 = Disagree and 

5 = Strongly Disagree. 
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Question Number 1 is an example 

S/NO. ITEMS 1 2 3 4 5 

1.  French subject is not taught in our school    √  

2.  When you join Form III classes, you will choose 

French subject because you know it will make you get 

a job after finishing school studies. 

     

3.  I like French subject Because I like to listen to Radio 

and watch Televisions which broadcast their news if 

French language 

     

4.  I shall study French subject in Form III because there 

are many French subject materials 

     

5.  Time for studying French subject is not enough for me 

to understand the lesson 

     

6.  My friends are expecting to study French subject, so I 

will also choose French subject when I join Form III 

     

7.  I have friends who speak French from Burundi so, I 

will study French so that I can be communicate with 

them in various businesses 

     

8.  I saw someone (role-model) who made me believe I 

can get a job if have French subject skills 

     

9.  My relatives advise me to study French subject when I 

join Form III for the reason that it will help me get a 

job that I like 

     

10.  I will choose French subject when I join Form III 

because I will do a career that needs French language 

skills 

     

11.  When my French subject teacher teaches, I understand 

it very well. 

     

12.  We have enough French subject teachers in our school      

13.  Our French subject teacher encourages us to study 

French subject when we join Form III 

     

14.  You cannot get a career or job requires French 

language skills in Tanzania 

     

15.  If I get career information related to my career 

aspiration, I can choose French subject when I get into 

Form III classes 

     

16.  I have great expectations to get a job after schooling 

but I am not sure if French subject can support my 

aspirations 

     

 

THANKS VERY MUCH FOR YOUR COOPERATION!! 
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Questionnaires for Form II Students (Swahili version) 

Dodoso La Wanafunzi Wa Kidato Cha II 

Mwanafunzi mpendwa, 

Iliho Isack ni mwalimu-mwanafunzi katika Chuo Kikuu cha Dodoma (UDOM) 

anayesoma shahada ya pili katika Elimu. Anafanya utafiti unaoitwa "Kuchunguza 

Uwezeshaji kwa Wanafunzi wa Shule za Sekondari katika Uchaguzi wa Somo la 

Kifaransa ndain ya Halmashauri ya Wilaya ya Ngara, Kagera". Utafiti huu 

unafanyika ili kumwezesha mwanafuzi tajwa hapo juu kupata shahada ya pili katika 

Chuo Kikuu cha Dodoma. 

Tafadhari! Unaombwa kumwezesha kupata habari husika kwa kujibu maswali 

yaliyopo hapo chini! Taarifa ambayo itapatikana itakuwa ni siri ya mtafiti. 

SEHEMU YA I: Maelezo binafsi 

Tafadhali weka vema [√] kwenye herufi ya jibu sahihi. 

1. Jinsia yako 

(a) Kiume (b) Kike  

2. Una umri gani? 

(a) 13 (b) 14 (c) 15 (d) 16 (e) 17 (f) 18 (g) 19 (h) 20 

4. Umekuwa ukijifunza somo la Kifaransa kwa muda gani? 

a) Tangu shule ya msingi b) tangu kidato cha I (c) tangu kidato cha II  

SEHEMU YA II: Matarajio ya Wanafunzi ya Mafunzo Kuwaongoza Kwenye 

Uamuzi wa Kuchagua Somo la Kifaransa 

Tafadhali, jibu vitu vyote vilivyo hapa chini kwa kuweka alama ya vema (√) katika 

nafasi sahihi kwa kutumia mizani ifuatayo: 1 = Nakubali kabisa, 2 = Nakubali, 3 = 

vyovyote, 4 = Sikubaliani 5 = Sikubaliani kabisa. 

Swali Namba 1 limejibiwa kama mfano. 
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Namba. Maelezo 1 2 3 4 5 

1.  Kifaransa hakifundishwi hapa shuleni kwetu    √  

2.  Nikijiunga kidato cha III nitachagua somo la 

kifaransa kwa sababu najua kitaniwezesha kupata 

ajira baada ya kumaliza shule 

     

3.  Ninapenda kifaransa kwa sababu ninapenda 

kusikiliza radio na kutazama Runinga zinazorusha 

matanagzo yake kwa kifaransa 

     

4.  Nitasoma kifaransa nikifika kidato cha tatu kwa 

sababu kuna zana za kutosha za kujifunzia kifaransa 

katika shule yetu 

     

5.  Muda unaotumika kufundisha kifaransa hautoshi kwa 

mimi kuelewa kifaransa, naona ukiongezwa 

nitaelewa. 

     

6.  Kwa kuwa rafiki zangu wanasema watasoma 

kifaransa wakifika kidato cha III, nami nitachagua 

kifaransa pia. 

     

7.  Nina marafiki wanaozungumza kifaransa wa nje ya 

nchi hivyo, nitasoma kifaransa ili niweze kuwasiliana 

nao katika biashara mbalimbali. 

     

8.  Kuna watu waliopata kazi kwa sababu wana ujuzi wa 

kifaransa na ndio maana naamini naweza kupata 

kazi nikijua kifaransa 

     

9.  Ndugu na jamaa zangu wananishauri kusoma 

kifaransa kwani wanamini ninaweza kupata kazi 

ninayoipenda nikijua kifaransa 

     

10.  Nikifika kidato cha III nitachagua kifaransa kwani 

kitanipatia ujuzi ambao unahitajika kwa ajira 

niipendayo 

     

11.  Mwalimu wa kifaransa akifundisha ninamuelewa 

vizuri sana 

     

12.  Kuna walimu wanaofundisha kifaransa wanaotosha 

kabisa. 

     

13.  Mwalimu wetu wa kifaransa anatushauri kuendelea 

na kifaransa tukifika kidato cha III 

     

14.  Huwezi kupata kazi inayohitaji ujuzi wa kifaransa 

hapa Tanzania 

     

15.  Nikipata habari zinazohusu ajira zinazohitaji ujuzi 

wa kifaransa nitaendelea kusoma kifaransa nikifika 

kidato cha III 

     

16.  Nina matarajio mengi ya kazi lakini sijui kama somo 

la Kifaransa linaweza kunisaidia kufikia matarajio 

hayo. 

     

 

Asante Sana kwa Ushirikiano!! 
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Appendix III: Interview Guide for Career Masters and Mistresses 

Section I: Personal information of the head of school 

1. Gender of the head of school………………………………………………… 

2. Educational level of the level of the head of school………………………..... 

3.  Time spent as career master or mistress………………………….. 

4.  Years spent teaching at this station ……………………… 

Section II: Practices of career master or mistress in secondary schools  

1. Have you ever received any student requesting for French subject-related 

career information?  

2. How often do you schedule career guidance to students?  

3. Do you concur with the reason that students abandon French subject when 

they join Form III due to inadequate career information? 

4. Have you ever received any NGO that came with advertisement encouraging 

employing students who will have performed well in French subject?  

5. In your opinion, do you think there are students whose career aspirations 

require French subject skills? 

6. What is your view on the availability of career information that relate to 

students‟ aspirations?  

7. What challenges do you face when guiding students on choosing French 

subject? 

8. Does the French subject teacher request you to guide his students on careers? 

9. There is a decrease in the number of students who choose French subject 

when they join Form III, do you think availability of career information 

related to French subject will help to attract more students to study French 

subject? 
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Appendix IV: Interview Guide for French Subject Teachers 

A: Background information 

Name of school: ............................................................................................. 

Current teaching subject: ............................................................................... 

Education level: .............................................................................................. 

B: Questions 

1. How long have you been teaching French subject? 

2. In your experience of teaching French subject, do all Form II students who pass 

Form II national exams continue studying French when they join Form III? 

3. If few students are choosing French subject, do you think one of the reason can be 

lack of career information related to French subject? 

4. In your opinion, can information on career opportunities make many students 

choose French subject when they join Form III? 

5. In your experience, do you see that students have enough information on 

vocations related to French subject when they join Form III classes? 

6. Have you ever been asked by students about how they can get employment if they 

study French subject? 

7. Do you believe that availability of French subject related career information at 

school can lead them to the choice of French subject? 

8. Are the class contact hours (2 periods per week) sufficient for learning and 

teaching French subject? Why? 

9. In the French subject syllabus, one of the objective is to prepare students be able 

to deal with globalisation matters and participate in the world market of 

employment, how do you implement this objective to your students?  
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Appendix V: Interview Guide for school Academic Masters and Mistresses 

A: Background information 

Name of school: ............................................................................................. 

Current teaching subject: ............................................................................... 

Education level: .............................................................................................. 

B: Questions 

1. Do you see that materials for learning and teaching French subject are enough in 

your school? Why? 

2. Has the French subject teacher ever complained on the number of periods on the 

school general timetable? Why? 

3. Do you ever experience a shortage of French subject teachers in this school? 

What do you do when that happen? 

4. Does the school general timetable schedule career guidance session? Why? 

5. If French subject related Non-Government Organisations (NGOs), guest 

speakers, TVs, Newspapers, Magazines, job advertisements and study tours are 

made available in schools; many students can choose French subject when they 

join Form III? Why? 

6. Do you see any importance for students‟ awareness of career information before 

they choose French subject? Explain 

7. One of the optional subjects in Form III classes is French subject, which 

procedures do you use for the students to choose the subject? 

8. Which sources of career information do you have here that students interact? 
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Appendix VI: Documentary Review Protocol 

School name: ........................................................................................... 

The school is Public/Private secondary school * Please, cancel the inappropriate 

1. School preliminary information 

a) Number of students who have chosen to study French subject in the year 

2018..................... 

b) The total number of students who have joined Form III class for the year 

2018..................... 

c) Number of Form III students who chose to study French subject in the year 

2017..................... 

d) The total number of Form III students who had joined the class in the year 

2017.....................  

2. The French subject results for Form I students annual examination in the year 

2016 and Form II students national examination in the year 2017 

Form I French subject annual 

examination performance  

in 2016 

Form II French subject national 

examination performance  

in 2017 

GRADES 
TOTAL NUMBER 

OF STUDENTS 
GRADES 

TOTAL NUMBER 

OF STUDENTS 

A  A  

B  B  

C  C  

D  D  

F  F  

 

3. Visitor(s) book for guests who arrived at the school for specifically French 

subject matters for 2016 and 2017 
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TYPE OF VISITOR FROM 
DATE OF 

ARRIVAL 

ACTIVITY 

DONE 

School quality assurer    

Non-Governmental Organisation    

Guest speakers    
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Appendix VII: Permission Letter for Data Collection from the DED-Ngara 
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Appendix VIII: Permission Letter from the DSEO-Ngara 
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Appendix IX: Permission Letter from UDOM Office of Graduate Studies and 

Continuing Education 

 


