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ABSTRACT 

This study aimed at examining the criteria employed in allocating School Feeding 

Program [SFP] and its subsequent effects in primary schools of Tanzania taking 

Manyoni district, Kintinku Ward   as a case study. This study specifically focused on   

examining the criteria employed to allocate SFP, determine the effects of SFP on 

performance, enrollment, attendance and drop out among students and challenges 

affecting the program as such.  

 

The study adopted cross sectional design with a case study meant to get in depth data. 

Respondents such as teachers, members of school committee and students were 

randomly selected while Ward Education Officers were purposively selected. Data 

were collected using survey method where interviews were conducted to 64 pupils and 

28 village officials using structured questionnaire. The analysis of data was done using 

SPSS where likert scale was used to analyze the criteria. The study found out that 

schools which had low performance, high food insecurity, far from village and low 

rainfall had high chance to get SFP. The study found that SFP had significant positive 

effects on the student performance, attendance and decline in drop out. There are a 

number of challenges that face the SFP such as inadequate supply of water and low 

community willingness to contribute food. It is therefore,  recommended that the 

government should ensure that the community is sensitized to contribute  food for  

education and  primary schools be allowed to have income generating activities[IGA] 

to make them self reliant so that the school Feeding Pogram[SFP] could be 

implemented with much fan and fare . 
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CHAPTER ONE 

INTRODUCTION 

 

1.1 Background of the Problem   

Investment in education has recently gained more weight; this has been due to massive 

challenges facing the education sector. A good number of projects that target children 

at school are tools not only for increasing school performance, enrollment and, 

reducing drop out either caused by wastage or stagnation, but also for eradicating 

chronic hunger and lifting developing countries out of the poverty trap. By investing in 

the health and nutrition of school-age children, a country can increase the human 

capital of its younger generations and achieve sustainable economic growth and human 

development. This part describes school feeding as a powerful and effective 

intervention that can help fight chronic hunger while reducing poverty and inequality. 

It also shows how school feeding is a productive safety net that can be adopted in 

emergency and protracted crisis contexts, as well as more stable development contexts 

[World Food Program, 1995a]. 

 

Moreover,  77 million children of primary school age around the world are not in 

school, where as – 49 percent of them in Sub-Saharan Africa and – 57 percent of them 

are girls. Micronutrient deficiencies massively affect vulnerable children, such that 112 

million of hungry children are aged between 5 and 15 and live outside India, China and 

Brazil; 48 million of them are not served by UN, NGOs or Government School 

Feeding, where children of 0 – 5 years have impaired brain development/poor 

health/poor nutrition/death, 5 – 15 years tend to lack benefit from education/poor 
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health/early pregnancy/poor, nutrition/high risk of contracting HIV/AIDS [Rogers et 

al; 1995]. 

 

In fact, virtually all nations in the world provide their students with some sort of school 

feeding to achieve certain social and economic outcomes. With its 45 years of 

experience, World Food Program [WFP] can be considered the largest international 

actor in school feeding. However, despite this internationally recognized role, three 

factors have provoked criticism of WFP‟s school feeding. 

 

 First, school feeding has always been considered an education-only intervention. In 

other words, donors, national governments and development stakeholders view the 

provision of food to hungry children in school as an effective tool for promoting and 

improving only educational outcomes in poor countries [Del and Marek, 1996a]. 

 

 Second, WFP has very often implemented school feeding as a standalone intervention, 

with very little integration or alignment with national policy strategies. In the majority 

of countries, WFP‟s partnership and cooperation with national governments have been 

limited, and this has often hindered the effectiveness of hand-over strategies and the 

transition to national ownership.  

 

Third, traditional school feeding programmes have always been associated with high 

costs relative to national education budgets and other food aid tools. These three factors 

have had a profound impact on donors‟ willingness to fund school feeding, and on 

national governments‟ interest in achieving national ownership. 
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Solid empirical evidence of the impact of school feeding programmes on educational 

outcomes proves that school feeding increases school enrolment and attendance by 

reducing drop-out [World Food Program, 1995]. There is also significant evidence that 

such interventions may go beyond traditional educational outcomes by providing a 

wider range of shorthand long-term social and economic impacts [Castaneda, 1999]. 

 

In contexts of emergency, economic shock, protracted crisis and vulnerability, school 

feeding is a productive safety net. This is the main conclusion reached by the World 

Bank Group and WFP in a joint analysis of school feeding worldwide [Ceci, 1995b], 

and the World Bank Group specifically includes school feeding as one of the 

programmes eligible for support from the US$1.2 billion Global Food Crisis Response 

Facility established in 2008 to address the global food and financial crises. This means 

that among all possible food assistance interventions, school feeding represents a 

unique opportunity by providing multiple benefits at both the outcome/short-term and 

the impact/long-term levels [Glewwe et al, 1994]. 

 

Enhanced nutrition and health of primary schoolchildren leads to improved learning 

and decreased morbidity, paving the way for healthier lives. School feeding 

programmes not only alleviate child hunger in school, but also enhance nutrition, 

particularly when the food is fortified with micronutrients. This raises the potential to 

improve a child‟s health, school performance and educational attainment [ 

Mukanyirigira, 2010]. 

 

When school feeding targets preschool children, it can help give a child a healthy head-

start and pave the way for a promising future. There is compelling evidence that poor 
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nutrition in early childhood affects cognitive development and learning potential; poor 

health is an additional barrier to education [Moock et al, 1986]. Increased access to 

preschools can enhance education outcomes and equity among children of primary 

school-age. School feeding should be seen as part of a continuum and one of many 

potential interventions that support nutrition for pre-primary and primary school-aged 

children; for example, it does not directly target poor nutrition in pregnancy, infancy 

and early childhood, which are the most important years in terms of immediate and 

long-term effects on cognitive abilities [Jamison et al, 1993]. School feeding in pre-

primary schools, for children aged 3 to 5 years, can be seen as preventive, and has the 

potential to bridge the gap between infancy and primary school age of 6 to 11 years   in 

countries where preschools are part of the basic education system. Also, malnutrition 

often caused by Protein-energy Malnutrition [PEM] among the poor students may also 

be held responsible for dropping out of students from the school. 

 

It has been proved that school feeding contributes to improved education for girls, 

since these are the vulnerable group in the school. This is particularly useful in 

boosting girls‟ enrolment where access to education is limited. Educated girls are more 

likely to have fewer and healthier children and to head families that are food-secure. 

School feeding closes the gender gap in schools and helps to empower women. It leads 

to improved protection from HIV/AIDS and better access to work opportunities for 

women [Pollit, 1990]. It changes the lives of not only girls but also of their future 

children. Maternal and infant mortality rates decrease and better educated girls make 

more informed choices. The World Bank estimates that only one additional year of 

schooling for girls reduces the birth rate by 10 percent, and that every extra year of 
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schooling provided to 1,000 girls results in 60 fewer infant deaths [Mukanyirigira, 

2010]. 

 

An evaluation of India‟s Mid-Day Meals Programme found that girls in the programme 

were 30 percent more likely to complete primary school [Mock et al, 1986]. 

 

In Pakistan, a programme that provides girls with health nutrients once a month has 

changed the way their parents think and act [ibid].Before the programme started, 48 

percent of households did not send any of their daughters to school; afterwards, all 

households educated at least one daughter [WFP, 1996b]. 

 

SFP has effect in terms of increasing enrollment, reducing drop-out and    improving 

attendance at assisted primary schools for both boys and girls. Improve the 

concentration period and learning capacity of pupils by alleviating their short-term 

hunger. Improve children‟s health and effectiveness of the feeding operations. 

 

School feeding is a well-recognized safety net that transfers significant value to 

households with children enrolled in school or with school-age children 

[Mukanyirigira, 2010]. The value transfer from school feeding frees up resources 

within households, allowing families to buy food and invest in productive assets, and 

ultimately improving their livelihoods, nutrition and education [Walter et al, 1993a]. 

 

It has been reported that WFP‟s presence in Tanzania dates back to 1963. Since then, it 

has been providing substantial   food assistance through emergency, relief operations 

and development activities [URT, 2010].  
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The Tanzanian education system has recently gained improvements despite the 

fluctuations in the academic performance. In recent years, the enrollment rate in 

primary school sis ranging between 70% to 98% with more increase in the number of 

girls enrolled. The performance in the primary schools is not well defined since there is 

a cyclical trend of performance in subsequent years. Apart from this, the ups and 

downs of the performance have been due to a number of factors such as low attendance 

rate due to poverty and inability of some schools to provide meals at school. Also, 

outdated cultural practices in some of the areas have made some societies to disregard 

education. The issue of having schools with few teachers and facilities are some of the 

challenges in most of schools. 

 

Recently the  operations of WFP in Tanzania are broadly divided into three categories: 

i) Assistance to about 152,200 refugees in 4 camps and vulnerable households among 

the host population in northwestern Tanzania [under the Protracted Relief and 

Recovery Operation, PRRO]; ii) Food for Development activities under the Tanzania 

Country Programme [CP], which aims to address the chronic vulnerabilities in the 

central and north eastern regions of the country; and iii) Purchase for Progress [P4P] 

initiative designed to advance the capacity and position of smallholder farmers in the 

agriculture market [ Ibid]. 

 

Furthermore, the WFP also provides support to 4,200 people in refugee-host 

communities in the form of food for hospital patients, home-based care of HIV/AIDS 

patients, orphanage centre‟s, support to vulnerable and destitute families and school 

feeding for complementary basic education institutions that enroll children who were 

previously out-of school. 
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There is clear evidence that, WFP operates the following four development activities in 

its 2007-2010 Country Programme. Under the Country Programme, WFP is providing 

school meals to over 202,000 school children at 330 schools in food insecure areas in 

the regions of Dodoma , Singida, Arusha and Manyara. This programme has proved to 

be a strong incentive for children to enroll, attend and concentrate in schools. Giving 

household rations to 1,800 food-insecure households affected by HIV/AIDS has 

enabled people living with HIV/AIDS to participate in care and treatment programmes 

and enabled food-insecure orphans to continue attending school. In addition, Food for 

assets activities have helped the agricultural sector through the participation of 1,500 

households in construction and rehabilitation of irrigation systems, land rehabilitation 

and promotion of good post-harvest practices [URT, 2006]. 

 

For several past years Tanzania was a model for other African countries in the field of 

education and the Government invested heavily to attain the goal of Universal Primary 

Education. However, enrollment rates declined significantly since the 1980s and just 

over half of primary school age children were estimated to be enrolled in school at that 

time. Dropout rates were also on the increase; as a result only 87 per cent of primary 

school pupils complete four years of schooling. Limited government funding for the 

sector had been a key constraint to educational development for many years. This 

situation can be explained by many factors, including the poor quality of education 

(lack of and poor state of buildings, lack of educational materials and poorly trained 

teachers) and the high costs to be borne by parents under the government‟s cost sharing 

policy.  
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In the chronically food insecure parts of the country, the general education problems 

are exacerbated by severe food shortages at household level. These chronic problems 

reach crisis dimensions during acute food shortages such as those related to drought. In 

Dodoma region for example average attendance during lieu periods do not exceed 30% 

and drop-out rates were rampant.  

 

Gender gaps in primary education in Tanzania are relatively insignificant [girls 

represent 49 percent of total primary school enrollment in 1995 and their enrollment 

ratio is practically at per with boys], except in pastoralist areas. In these and other areas 

53 discriminative traditional practices against girls persist and makes girls to be under 

–represented in primary schools. They are also under-represented at primary boarding 

schools due to lack of girls‟ hostels, and thus, there is need for gender advocacy. As a 

result of short-term hunger, existing boarding facilities for nomadic children are not 

used to their full potential because government lacks funds for feeding boarders. This 

results not only in a limitation of the number of boarders a school will accept to enroll, 

but also frequent premature closing of the boarding school before the scheduled school 

term. As a result of all these, Government has included feeding of children at school as 

a component of its National School Health Programme. 

 

The new trend in education gives more emphasis on co-curricular activities so that the 

student‟s energy can be channelized in meaningful way. But unfortunately these 

activities have not been given their due places in the curriculum of primary education; 

many schools have no such facilities. 
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Apart from the feeding program we should see other factors influencing primary 

education. Occupation is one of them it generates income for the family. Hence, the 

education of student‟s parents or guardians has been taken into consideration in the 

present study in the context of the educational deprivation of students. 

 

Social background: - traditionally poor men and women are  expected to play the role 

of modern men in the present context. It is also assumed that the position continues to 

the present day without much change. Economic changes:- the economic and social 

condition of poor students are far from satisfactory in the country, more and more 

parents are yet to become aware of the usefulness of education. 

 

1.2 Statement of the Problem  

The motives towards having SFPs in Tanzania and in many parts of the world have 

been due to lack of good education, malnutrition and poor health [Walter et al, 1993]. 

In addition lack of resources, administrative skills, manpower and skills for program 

management at all levels, funding for each country-wide, capital-intensive program and 

community based initiatives and sense of participation are among the key issues that 

drive the establishment of the feeding programs [Mukanyirigira, 2010]. 

 

It should be noted that introduction of such programs has been a result of many 

problems that affect negatively student performance, attendance and drop out. 

Furthermore, children become   malnourished due to high incidence of food insecurity 

at household level that has long run effect on opportunities and capabilities. There is no 

doubt that lack of proper nutrient supply undermines human and economic 

development.  
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Food Assistance for education in many parts of the world including Tanzania has 

proved to have positive impact on pupil‟s attendance, performance and reduced drop 

out. These have been proved especially in poor and hunger–stricken areas. [Walter et 

al, 1993]. However, there is little evidence on how community members are 

capacitated to sustain the school feeding programs. Mentioned describe the weather 

and availability of food in Manyoni district above. Despite these numerous efforts 

made currently, yet literatures are silent on how weather of a particular place influences 

the decision to introduce SFP. Addition, since girls have historically being  

educationally marginalized, this study therefore intends to examine whether there is a 

significant improvement in the proportion of the girls in terms of enrolment, attendance 

and passing standard seven examination in accordance with the standards set out by the 

Ministry of Education and Vocational Training [ MoEVT].    

 

1.3 Objectives of the Study 

1.3.1 General Objective 

To investigate allocation criteria of SFP in Manyoni district and the effects of SFPs in 

terms of performance, drop out and attendance of primary school students. 

 

1.3.2 Specific Objectives 

The study specifically intended to achieve the following objectives:-   

i. To examine the allocation criteria of  SFP in the district  

ii. To  determine  the influence of SFP on performance  

iii. To determine the impact of SFP on  drop out and enrollment rate  

 

 



 11 

1.4 Research Questions  

i. What should be the allocation criteria of SFP in the district?  

ii. What should be   the influence of SFP   on performance? 

iii. What should be the effect of SFP on drop out and enrollment rate?  

 

1.5 Significance of the Study 

Investment in education has recently gained due momentum. This study has come at 

the right time, when the performance of primary schools is declining gradually. 

Therefore, it is observed that, the findings of this study will help various agencies of 

education on how to improve the performance of primary schools through the feeding 

program. A key issue here is how to sustain effects of the SFP. 

 

To the central Government 

The findings and recommendations of this study will help the Central Government to 

come up with robust policies and plans on how to run and manage SFPs. In particular, 

the policy will focus on how to ensure that SFP create the desired effects to the 

community. 

 

To the Donors Concerned 

The study will help the donors, NGOs, Private sectors to be informed on the 

performance of the SFP and whether there is a deliberate need to further funding.  
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To the Public Concerned 

This research study will assist the public to be familiar with SFP and in particular the 

way they should be involved in the SFP. In addition to this, the findings will inform the 

public on how they should sustain the impacts of the SFP.  

 

To the Researcher 

The study will assist other researcher to dwell much on the study of SFP. This shall 

focus on the areas that the current researcher has not focused and hence provide 

rationale for further studies. Also the study will be the partial fulfillment for the current 

researcher  to be awarded a  Master  degree of Arts in Public Administration of the 

University of Dodoma. 

 

1.6 Scope of the Study 

This study was centred in Manyoni district, Kintinku ward. The study focused on three 

schools namely Kintinku, Lusilile and Udimaa. These schools are in the dry land of 

Tanzania and in most cases are faced with acute food shortage. This hinders the quality 

of education for school going children. 
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CHAPTER TWO 

THEORETICAL AND EMPIRICAL REVIEW 

 

2.1 Definitions of Key Terms 

Educational Marginality  

As far as marginality is concerned it is a state of being unimportant. This also refers to 

analysis of socioeconomic, political, and cultural spheres, where disadvantaged people 

struggle to gain access to resources and full participation in social life in education. In 

other words, marginalized people might be socially, economically, politically and 

legally ignored, excluded, or neglected, and, therefore vulnerable. Marginality is 

demeaning, for economic well-being, for human dignity, as well as for physical 

security. Marginalization/deprived is generally described as the overt actions or 

tendencies of human societies, where people who they perceive to be undesirable or 

without useful function are excluded, i.e., marginalized. The people who are Deprived/ 

Marginalized are outside the existing systems of protection and integration. This limits 

their opportunities and means for survival [Ahmed, 2004]. 

 

Education Stagnation  

This means detention of a child in the class for the period of more than one year. This 

discourages the child as well as his or her parents who think that it is better to withdraw 

the child from the school. This is caused by social, economic and educational factors 

[Allen, 2001]. 
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Education Wastage  

This is premature withdrawal of a child from the school at any stage before the 

completion of the primary school course. Often caused by social, economic and 

educational factors [Allen, 2001]. 

 

School Curriculum  

This is the set of courses and their contents offered at school for a particular period of 

time. This is prescribed course of studies which students must fulfill in order to pass a 

certain level of education [Del Rosso, 1996] 

 

Education Statistics 

These are data on education indicators such as drop out, pass rate, enrolment rate. 

These data entail the field of education management and planning [Powell, 1998] 

 

Mental Absenteeism 

This is a situation which occurs when the student is not mentally in the class especially 

during class sessions. This leads him or her to be affected negatively academically. 

 

Cognitive Development  

Cognitive function may be defined as the ability to learn categories, to process and 

structure information, and to learn and react to social and environmental cues. Mild to 

moderate malnutrition, although probably not a cause of primary learning deficits does 

appear to alter processes associated with cognitive function [Ghana, 2005]. 
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2.2 Theoretical Review  

This study discusses the relevance of the expectancy theory of motivation in relation to 

the SFP [School Feeding Programs] as a welfare program. It also describes the 

expectancy theory on how it relates to the school feeding program. The paper ends with 

an assessment of the FSS program based on the key concepts of expectancy theory. 

Based on this assessment, it identifies the strengths and weaknesses in the design of the 

SFP program, and its efficacy on how to meet the policy expectations of welfare 

reform.  

 

The Expectancy Theory of Motivation on the Welfare Program 

The expectancy theory of motivation is developed by Victor H. Vroom and later on 

expanded and refined by Porter & Lawler and others [Vroom, 1964; Porter & Lawler 

III, 1968]. This particular theory is based on a view of individuals as rational beings 

who make conscious calculations regarding the amount of effort to exert towards a 

particular goal. Such calculations involve a sequence of interplay among three factors:  

(1) One‟s estimate of the probability that effort will result in successful performance 

[known as expectancy];  

(2) One‟s estimate that performance will result in receiving the reward [known as 

instrumentality]; and  

(3) The desirability of a particular reward to the individual concerned [known as 

valence]. According to Vroom, motivation is a product of these three factors. 

 

Expectancy is the belief that a specific level of effort will lead to a particular level of 

performance. It can vary from a belief that effort and performance are completely 

unrelated, to the certainty that some level of effort will result in a corresponding level 
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of performance. If individuals doing the calculation believe that for the particular 

situation at hand, there is no relationship as such between effort and performance, they 

will not feel motivated to exert much effort. If they believe that there is a positive 

relationship between the two, they will make the next calculation [which is known as 

instrumentality].  

 

Instrumentality is the perception of the relationship between improved performance 

and reward. Here the belief can range from the certainty that improved performance 

will not bring reward, to the certainty that some level of improved performance will 

bring a corresponding level of reward. According to the expectancy theory, if 

individuals believe that there is a positive relationship between improved performance 

and reward, they will feel motivated and do one more calculation [which is termed as 

valence]. On the other hand, if they believe that improved performance will not lead to 

reward they will be de-motivated to work [Tompkins, 1996]. 

 

The term Valence refers to an individual‟s preference for a particular type of reward. In 

the case of those individuals thinking about valence, they are basically asking the 

question as to whether they value the reward they will gain with an improved level of 

performance. According to this theory, if they value the reward or if the desirability for 

the reward is high for these individuals, then they will be motivated to put their efforts. 

In brief, expectancy theory holds that individuals‟ beliefs regarding effort-

performance-reward relationships and the desirability of various rewards associated 

with different performance levels determine work motivation [Hellreigel et. al ,1996], 

p. 189. This basically indicates that effort alone is not enough. Unless an individual 

believes that effort will lead to some desired performance level [i.e. expectancy], which 
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in turn will bring some reward [i.e. instrumentality], a reward which is desirable to the 

individual [i.e. valence] the individual would not be motivated to work. According to 

this theory, most individuals, before deciding on how much effort to exert, consciously 

go through the three different calculations: expectancy, instrumentality, and valence.  

 

In this model, individuals do not simply act because of strong internal desires, or unmet 

needs or the application of rewards and punishment. Instead people must be viewed as 

thinking individuals whose beliefs, perceptions, and probability estimate powerfully 

influence their behavior [Newstrom & Davis, 1993].  

 

2.3 Empirical Review  

School Feeding Programs [SFP] is one of several interventions that can address some 

of the nutrition and health problems of school-age children. SFPs, and other school-

based nutrition and health programs, can also motivate parents to enroll their children 

in school and to see that they attend regularly. Experience shows that properly designed 

and effectively implemented SFPs can have significant impact on children as follows: 

First, alleviate short-term hunger in malnourished or otherwise well-nourished school 

children. This helps to increase the attention and concentration of students producing 

gains in cognitive function and learning.  

 

Secondly, it motivates parents to enroll their children in school and have them attend 

regularly. When programs effectively reduce absenteeism and increase the duration of 

schooling, educational outcomes [performance, dropout, and repetition] improve.  
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Thirdly, it addresses specific micronutrient deficiencies in school-age children. Most 

important of these are iodine and iron, which directly affect cognition. Meeting the iron 

and iodine needs of school-age children can translate into better school performance.  

Fourthly, it increases community involvement in schools, particularly where programs 

depend on the community to prepare and serve meals to children. Schools with their 

communities behind them are more effective than schools with less community 

involvement [Pollitt, Jacoby and Cueto, 1995]. 

 

2.3.1 SFP Impact on Alleviate Short-Term Hunger and Improved Cognition 

The number of hungry school-age children is unknown, but is likely to be a significant 

problem in various circumstances. Many factors contribute to hunger in school children 

: the long distances children have to travel to school, cultural meal practices that 

include no or small breakfasts or a lack of family time or resources to provide adequate 

meals to children before and/or during the school day. Simply alleviating this hunger in 

school children helps them to perform better in school. 

 

In Jamaica providing breakfast to primary school students significantly increased 

attendance and arithmetic scores. The children who benefited most were those who 

were wasted, stunted, or previously malnourished [Simeon and Grantham-McGregor, 

1989]. 

 

A US study showed the benefits of providing breakfast to disadvantaged primary 

school students. Before the start of a school breakfast program, eligible [low-income] 

children scored significantly lower on achievement tests than those not eligible. Once 

in the program, however, the test scores of the children participating in the program 
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improved more than the scores of non-participants. The attendance of participating 

children also improved [Meyers, 1989]. 

 

Where as in Peru 23 malnourished and 29 well-nourished 9 to 11 years old boys were 

studied to assess the effects of breakfast on cognitive performance. Each boy served as 

his own control in a manner comparable to the Jamaica study cited above. Breakfast 

was a nutritionally fortified beverage and a baked grain product fortified with iron, 

similar to the meal provided in the government-sponsored school breakfast program. A 

series of cognitive tests were administered in an experimental setting. Speed in 

performing a short-term memory test and discrimination of geometric patterns were 

improved under the breakfast condition in both groups. The effect was more 

pronounced in the nutritionally disadvantaged children [Pollitt, Jacoby and Cueto, 

1995]. 

 

2.3.2 SFP Impact on Increased Enrollments and Improve Attendance. 

Children in poor health start school later in life or not at all. A study in Nepal found 

that the probability of attending school was 5% for stunted children versus 27% for 

children of normal nutritional status [Moock and Leslie, 1986]. In Ghana malnourished 

children entered school at a later age and completed fewer years of school than better 

nourished children [Glewwe and Jacoby, 1994]. The number of days that a child 

attends school is related to cognition and performance [Ceci, 1995; Jacoby, Cueto and 

Pollitt, n.d.]. SFPs can have a positive effect on rates of enrollment and attendance. 
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Tanzania 

The WFP in Tanzania has a history of success. The program has been expanding since 

its inception.  

 

Chacha [2011] conducted a study on the impact of SFP in Dodoma region while using 

descriptive statistics. She reported that 58% of respondents said that the SFP started 

five years ago while 42% of them said that the program has been there for more than 

five years. This is also supported by the findings on the documentary review that the 

SFP started in 2000. Currently, the program has ten years of operation in Chamwino 

district. In addition to this study observed an increase in performance as well as 

nutritional status of students. The decline in dropout rate among students in Chamwino 

was reported to be a result of the program.  However, the study pointed out some 

challenges that the SFP in Tanzania face including weak sustainability mechanisms and 

poor community participation n the program. 

 

 In 2005, 4,214,384 children in Eastern and Central Africa benefited from Food for 

Education in WFP-assisted schools in Burundi, Congo (DRC), Congo (Rep), Djibouti, 

Eritrea, Ethiopia, Kenya, Rwanda, Tanzania, Somalia, Sudan and Uganda(WFP,2006)  

                

Burkina Fasso 

A recent evaluation of an on-going school feeding program in Burkina Faso found that 

school canteens were associated with increased school enrollment, regular attendance, 

consistently lower repeater rates, lower dropout rates in disadvantaged provinces, and 

higher success rates on national exams, especially among girls [Moore, 1994]. 
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Malawi  

A small pilot school feeding program in Malawi was evaluated for its effect on 

enrollment and attendance. Over a three month period there was a 5% increase in 

enrollment and up to 36% improvement in attendance/absenteeism compared to control 

schools over the same period [WFP, 1996c]. 

 

Niger  

Niger has one of the five lowest school enrollment rates in the world; the School 

Feeding Program is intended to enhance attendance of nomad and transhuman families, 

particularly of girls. Beneficiaries receive the equivalent of the total daily 

recommended food intake [2,079kcal] in three meals per day. In addition, as an 

incentive for girls‟ participation in schools, some families receive an additional take-

home ration. Evidence from past experience with the SFP shows that it contributes to 

its objectives: whenever canteens have been closed, even provisionally, immediate and 

high absenteeism follows and children are withdrawn from school. In areas with 

nomadic and transhumant populations, the school year cannot commence until food 

stocks arrive [WFP, 1995c; 1996d]. 

 

Although not a school feeding program in the traditional sense, school-based food 

distribution has also been used successfully to improve enrollment and attendance 

among school-age children, particularly girls. 

 

Bangladesh  

 In Bangladesh, a program of school-based food distribution increased enrollment by 

20% versus a 2% decline in non-participating schools [Ahmed and Billah, 1994]. 
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Pakistan  

In Pakistan, a program provides an income transfer in the form of one or two tins of oil 

to families whose girls attend school for 20 days per month. In its pilot phase the oil 

incentive program demonstrated that it could make a significant contribution to full 

attendance. In participating schools enrollment improved by 76% compared to 14% in 

the province overall. Attendance increased from 73% to 95% among participants. The 

program also claims to put additional food into the hands of mothers and to serve as a 

contact between mothers and teachers on distribution days [WFP, 1995c; 1996d]. 

 

These food transfer mechanisms do not offer the same potential benefits, for example, 

meeting short-term hunger and specific nutritional needs, as programs that deliver food 

directly to beneficiaries. These kinds of programs should therefore be assessed within 

the context of other food and resource transfer programs.  

 

Ghana 

Ghana is the first of 10 countries in Sub-Saharan Africa implementing an SFP modeled 

to the guidelines of the NEPAD. The formulation of the Ghana SFP started in the year 

2004 and the programme run from January 2006 until December 2010. It was preceded 

by a pilot programme, which was carried out from September to December 2005. 

[NEPAD, 2005]. In the year 2010 the programme intends to serve about 1.04 million 

children in all 138 districts of Ghana . 
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The long-term objective of the Ghana SFP has been to contribute to poverty reduction 

and food security and to increase school enrolment, attendance and retention. The SFP 

is based on locally grown food products, which should promote domestic food 

production and improve market access for resource-poor farmers. 

 

The immediate objectives of the SFP in Ghana have been: 1. To reduce hunger and 

malnutrition 2. To increase school enrolment, attendance and retention 3. To boost 

domestic food production. Some studies however indicate an improvement of Body 

Mass Index (BMI) in primary school children participating in breakfast 

supplementation programmes of 0.62 [Ahmed, 2004] and 0.23 and 0.28 in 

undernourished children and adequately nourished children respectively [Powell 1998]. 

An evaluation of an SFP in Vietnam by Hall et al. [2007] showed that children in the 

SFP schools gained significantly more weight [0.24 kg] and height [0.27 cm] than 

children in the control group, but these increases could also be attributable to seasonal 

variation in food consumption and occasional de-worming and not only the food 

supplements. Whether the improvement of nutritional status is due to improved nutrient 

intake through SFPs has not been studied in much detail. A study by Meme et al. 

[1998] indicated a higher lunch time caloric intake in children participating in an SFP 

compared to the control group, but no significant. 

 

Different studies have shown an increase in both Gross Primary School Enrolment 

Rates [GPSER] and Net Primary School Enrolment Rates [NPSER], an increase in 

school attendance rates and a reduction of drop-out rates compared to control schools 

[Ahmed 2004; Bennett 2003]. The fact that poorly nourished children benefit 

cognitively from SFPs has also been demonstrated in several studies [Allen, 2001]. In 
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all these studies a significant increase was detected in school test-performance between 

under-nourished children receiving breakfast or lunch and children in the control group 

not receiving breakfast or lunch at school. 

 

Another aspect of SFPs is the reduction of the gap between boys and girls in education 

and nutritional status. Reducing the gender gap requires a greater increase in primary 

school enrolment of girls than boys and the difference between gross enrolment for 

boys and girls tends to be smaller in SFP-schools [Ibid].  

 

Kenya 

The World Food Program and the Kenyan Ministry of Education have been 

implementing school feeding in Kenya since 1980. Education has always been 

challenge in Kenya, owing to extreme poverty and nomadic livelihood patterns, and 1.4 

million children are out of school
1
. However, according to a WFP 2008 survey, the net 

primary school enrollment rate for boys and girls in Kenya has risen from 77% in 2002 

to 92% in 2007, due in large part to the institution of the Government of Kenya‟s Free 

Primary School initiative in 2003
2
 . This increased the number of new students by 1.3 

million and brought Kenya closer to the Millennium Development Goal of complete 

primary education for all children and achievement of gender parity
3
. School feeding 

enhances free primary education by providing a meal at school so children from food 

insecure households do not have to miss school to search for food. There is also 

evidence that school feeding programs attract more underprivileged girls to school, 

                                                           
1
 Lambers, W. Fighting Hunger in Kenya with School Meals. Global Hunger Examiner, July 

15, 2009.  
2
 World Food Program. Learning from experience: Good practices from 45 years of school 

feeding. A Kenya Case Study. 2009.  

 
3
 Fleshman, M. Giant step for Kenya‟s schools. Africa Renewal. 2005; 19(2):10. 
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though gender ratios remain below parity in all schools. And although progress is being 

made, there continues to be significant regional disparities in access to education and 

school enrollment. For instance, in Nairobi‟s slums, more than 70% of primary school 

age children are not enrolled in school, as compared to the national average of 8%
4
. 

 

2.3.3 SFP and Community Participation 

Schools that depend on the community to organize and implement SFPs offer certain 

advantages. These advantages include: increasing the contact, and hence 

communication, between parents and teachers, officials and others; giving parents the 

opportunity to become more aware of what goes on at schools; and serving to raise the 

value of education/the school for parents and the whole community. For example, 

school canteens are viewed as an important feature of education policy in Morocco. 

Since 1978 WFP and the government have supported school feeding. The programs 

have strong government and community support and are viewed as part of a necessary 

package of inputs for improving education. The feeding program is credited with 

helping to maintain high enrollment and attendance and encouraging community 

participation in education. School cooperatives support the school canteens and parents 

associations assist with the transportation of food aid [WFP, 1993]. 

 

 

 

 

 

 

                                                           
4
 Opcit  
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2.3.4 Means to Developing School Feeding Programs that Improve Education 

The research and program literature on SFPs shows the potential that school feeding 

has to contribute to improving education. The mechanisms through which the SFP 

should be improved have been recommended in several ways as follows.  

 First, there is a call for the establishment of a policy and objectives for school 

feeding programming will provide the framework for implementing the subsequent 

recommendations. These focus on the most critical aspects of school feeding 

programming including targeting, cost and financing issues, ration composition and 

meal delivery, program implementation, and monitoring and evaluation, and on the 

integration of feeding with other interventions that address the nutrition and health 

needs of schoolchildren. Specifically, it is recommended that program managers 

and policy makers should build a consensus on a policy and objectives that focuses 

on how school feeding can effectively contribute to improving education and to 

meeting the nutrition and health needs of school-age children [Ahmed and Billah, 

1994]. 

 Second, Program managers and policy-makers need to agree on what „problems‟ or 

„situations‟ the school feeding program to address, who the program will serve, and 

which program models are feasible for implementation. School feeding programs 

are highly visible and as a result often have a significant political dimension, 

particularly since they can represent a considerable income transfer. This reality 

should not inhibit establishing a policy and objectives that will take advantage of 

the substantial potential for improving the impact of SFPs on education [ibid]. 

 

 Third, there is a built-in tendency toward universal coverage - providing meals for 

all schoolchildren - since all children in school throughout the day will require 
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food. Furthermore, program coverage and targeting is always subject to a series of 

political, logistical, technical and informational constraints. In view of the fact that 

resources are finite, particularly in the poorest countries, and that providing food is 

expensive, targeting is a critical element of any effort to improve the impact of a 

SFP on education. Targeting is essential if the program is to reach families and 

communities that lack the resources to adequately provide for their school-age 

children or those that need to be motivated to enroll their children in school and to 

have them attend more regularly [WFP, 1996]. 

 

 Last, the cost of school feeding programs is a major issue for both governments and 

donors. Feeding programs of any kind are expensive. Financing may include 

international assistance, but in all cases available public resources, or the potential 

to draw on them, are required. Cost alone can indicate little about the value of a 

SFP but, unfortunately, cost-effectiveness analyses, which assess costs relative to 

impact on nutrition and education outcomes, are for the most part unavailable. 

Nonetheless, implementing the recommendations in this guide should help to 

ensure that the benefit-side of the program is enhanced while controlling the cost 

side [Moock and Leslie, 1986]. 

 

2.4 Conceptual Framework  

The figure 1 below shows the three variables that are here under explained and on the 

way they are expected to simplify the understanding of the problem in relation to how 

school feeding program can have continuous impact on students performance, 

attendance and declined dropout rate. On the other hand, amount of food, type of food, 

quality of foods, administration, political system, community support tend to influence 
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the impact on performance, attendance and declined school dropout.  Decision to 

establish SFP in particular school also depends on a number of factors including 

income of the community, food insecurity, performance of the school, proximity, and 

weather. 

 

Independent variable; school feeding program stands for independent variables where 

by effects such as cognitive development, and positive reinforcement seem to stimulate 

school performance, students attendance and declined dropout.  

 

Intermediate variables; Allocation criteria, stands for intermediate variables since 

factors such as, Income [low income] can lead to student bad performance, high 

dropout rate, and poor attendance due to poor cognitive development, hunger. And this 

also can explain other factors as food insecurity, school performance, proximity and 

Geographical condition [weather]. 

 

Dependent variables; Effects stands for dependent variables, and these are on; school 

performance, students‟ dropout rate and attendance. 

 

Furthermore, the presence of the SFP can be studied in terms of how performance, 

attendance and absenteeism in the school are dealt with 
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Figure 1: The Conceptual Framework on the Effects of School Feeding Program 

 

 

 

  

  

 

 

 

 

 

 

 

 

 

Figure 1: The Conceptual Framework on the Effects of School Feeding Program 

Source: Researcher findings, 2013 
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CHAPTER THREE 

RESEARCH METHODOLOGY 

 

3.1 Study Area 

3.1.1Description of the Study Area and Rationales for the Choice 

Manyoni district of Singida Region of Tanzania was the study area for this study. The 

choice of this study area was due to the fact that there is food program in primary 

schools and it is among those areas where majority of the households are abysmally 

poor. In addition, the study covered Kintinku division since it is very prone to food 

insecurity. The details of the district are as per district socio economic profile of 

2011[DED Manyoni, 2011]. 

 

Manyoni District is one of four Councils of Singida Region. It is located in the 

Southern part of the region. It covers an area of 28,620km
2
 which is equivalent to about 

58% of the region area, where 85% of the District area is occupied by Forest and Game 

Reserves [i.e. Rungwa, Muhesi and Kizigo], about 15% of the district is the area for 

residence and agricultural activities. The district‟s total road network is  1,183.1 

kilometers of which 95 kilometers is tarmaced trunk road, 533 km is regional road, 

88.3 kilometers District road, 410 feeder roads and urban roads [Manyoni, Mitundu 

and Itigi] covers about 54.6 kilometers. 

 

Manyoni district is fortunate in having the central railway line to Kigoma, Mpanda and 

Mwanza pasing through from Dar es Salaam. Two branches are involved; the first is 

the Dodoma to Tabora line which passes through Manyoni district. This branch 

provides services through Kintinku, Makutupora, Saranda, Manyoni, Aghondi, Itigi 
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and Kitaraka. The second line is the Singida – Manyoni railway line which supports the 

central railway line starting at Manyoni station in Manyoni district. The District forms 

part of the semi- arid central zone of Tanzania which experiences low rainfall and short 

rainy seasons. Total rainfall ranges from 500mm to 700mm per annum with high 

geographical, seasonal and annual variation. There are two rather well defined seasons, 

the short rainy season during the months of December to March or sometimes goes to 

April and the long dry season from April to November. The temperature in the District 

varies according to altitude but generally range from about 20
o
C in July to 30

o
C during 

the month of October. Moreover, temperature differences are observed between day 

and night and may be very high with hot afternoon. Northwest area of district that 

includes wards of Itigi and Mgandu is plain area that is divided by seasonal springs 

with little amount of water. Loam brown soil is found in the high terrain areas and 

black clay soil is found in the valley areas. 

 

Natural vegetation is a mixture of shrub and grasses. The area including wards of 

Rungwa, Mgandu  South  and  large area of Nkonko ward is a high terrain and valley 

with stream of water flowing towards east in the swamp area of Bahi. 

 

The area that includes wards of Manyoni, Sanjaranda, Makuru, Ipande, Idodyandole, 

Aghondi and Makanda is plain terrain with sandy soil, which is brown in color in high 

terrain areas except in the valley areas where there is black clay soil. Natural vegetation 

is a special shrub commonly known as Itigi thickets. 

 

Climatic conditions as well as geological features have been the base of identifying 

different agro-ecological zones in Manyoni District. Basically the district has three 
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distinctive agro-ecological zones which are rift valley, Miombo woodland and slightly 

high terrains. 

 

This zone is an area of low population but with high proportion of household owning 

livestock, mainly cattle. The zone has low rainfall averaging between 500mm to 

650mm per annum. The soils vary from reddish-brown loamy sands to dark grey and 

black cracking clays in the valleys and depressions. The major crops grown here are 

maize, orghum, millet, paddy, groundnuts, cassava and beans. The main indigenous 

ethnic groups in the District are the Gogo, Kimbu, Nyaturu, Taturu, Sukuma, Barbaig 

and Nyiramba. 

 

3.1.2 Population Size 

Like most other Districts of Tanzania mainland, the population of Manyoni District has 

been experiencing a significant growth. According to 2002 Population and Housing 

Census the District has a population of 204,482 people of whom 104,863 are Female 

and 99,619 are Males and the growth rate was 2.9. Currently the sex composition is 

projected to be 333,091 of which 178,776 are female and 154,315 are males. 

 

With a population of 204,482 persons by the 2002 census, there were 42,889 private 

households in Manyoni District which imply that in every household there is average 

of 4.6 persons.  Compared to 1988 where the average number of persons in the 

household was 5.0 there is a slight decline of about 0.4. 
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3.1.3 Agriculture 

Agricultural sector contribute Tshs. 118,747,038,934 which is equivalent to 62.4% of 

the 2010 annual GDP. This appreciable contribution is due to improved prices and 

production of both Food Crops and Cash Crops which produced Tshs. 34,705,250,000 

[29%] and Tshs. 53,986,548,000 [45%] of the Agricultural Sector respectively. On the 

other hand livestock sub sector produced a total of Tshs. 18,773,680,000 [16%] and 

Natural Resources produced Tshs. 11,281,560,934 [10%].The major food crops grown 

in the District include millets, sorghum, maize, rice, beans and tuber/roots crops. Major 

cash crops are sunflower, cotton, tobacco, sesame, groundnuts and chickpeas.  

 

According to the 2005 Poverty and Human Development Report, the number of poor 

per square kilometer in Manyoni District was 3. Regarding the poverty line, the report 

show that Manyoni District had 49% percent of its people living below basic needs 

poverty line. Regarding the Gini Coefficient Rate, the results portrayed that Manyoni 

District had 34 percent on uneven distribution of Wealth/Income. 

 

3.1.4 Education Profile of the District  

According to the National Sample Census of Agriculture 2002/2003, Manyoni district 

had a total literacy rate of 66 percent. On the other hand, the 2002 Population and 

Housing Census results point out that, 55 percent of the population 5 years and above 

was literate in either all or one of the languages (Kiswahili or English). Literacy rates 

were highest among those aged 10-44 (over 60%) i.e younger age groups than older 

age groups. 
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The National Sample Census of Agriculture 2002/03 reveals that the majority of rural 

agricultural households in Singida region normally had 2 meals per day [64.3 percent]. 

This was followed by 3 meals per day [32.5] percent) and 1 meal per day [2.9 percent]. 

Only 0.2 percent of the households had 4 meals per day. 

 

The condition set by the Ministry of Education and Vocational Training that enrolment 

in primary education should be for those who would have graduated from pre-primary 

education has influenced the expansion of nursery schools in Manyoni district. In 2004 

the district had only 82 pre-primary schools. The number increased to 94 in 2007 and 

in 2011 the number increased to 108. At ward and village level, the data shows that 

Manyoni district had a proportion of 3.4 schools per ward and a proportion of 1.1 per 

village. 

 

Total enrolment in pre-primary schools has been increasing over the years. The Table 

shows that enrolment in pre-primary schools increased from 5,874 pupils in 2004 to 

6,599 in 2007, and then the enrolment increased to 7,270 in 2009 before further 

increased to 7,358 in 2010 and 8,836 in 2011.The average number of schools per ward 

is 3.3 and the density was 0.3 schools per 100 sq. kms. The data also shows that, there 

was on the average a primary school per village in the district. 

 

The enrolment into standard one, according to the education policy, though is for 

children aged seven years, it has been expanded to cover children between 7 and 13 

years due to culture and norms of the people of Tanzania. The data shows that, between 

2004 and 2009 the district managed to increase standard one enrolment by 8.4 percent. 
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The average completion rate for cohort one was 77.8 percent for pupils [79.4 percent 

for boys and 76.1 percent for girls]. This cohort was enrolled in 2004 and finished in 

2010. The average completion for the second cohort was 70.2 percent [66.9 percent of 

boys and 73.6 percent of girls] and this cohort enrolled in 2005 and finished in 2011. 

Sex – wise, there was an improvement in girls‟ retention than boys. In first cohort, 

completion rate for girls was 76.1 percent. 

 

In 2007 the number of drop outs decreased slightly to 1,113 pupils with the main 

reason being truancy [77.7 percent]. Pregnancies and deaths accounted for 3.5 percent 

and 2.1 percent of drop outs respectively. In 2009 the number increased to 1,547, again 

truancy played a significant role by accounting for 1,170 drop outs [75.6 percent] 

followed by other reasons 315 drop outs [20.4%], deaths 111 pupils [1.8%] and 

pregnancy 49 pupils [2.2%]. 

 

For Standard VII pupils, the rate of passing the standard VII examinations and being 

selected to join Form I reflect the quality of primary education provided in the district. 

The selection rates for girls dropped from 47.3 percent in 2006 to 42.6 percent in 2010. 

On the other hand boys selection rate have been increasing from 52.7 percent in 2006 

to 57.4 percent in 2010. 

 

In 2011 Manyoni District had a total of 100 Primary schools where by 98 were Public 

and 2 non-government schools. Shortage of primary schools in the district is 

considered to be a chronic problem even during colonial era. This problem is 

confronted with high fertility rate among the families of the district‟s residents. In 

2007, the district had 95 primary schools which accommodated 48,421 pupils, at an 
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average of 510 pupils per school or SPR of 1:510. Based, on the same data, the district 

had a deficit of 415 schools. The data also reveal that in the year 2011 the district had 

100 primary schools which accommodated 50,182 pupils, at a average of 502 pupils 

per school or SPR 1:502 something which implies that the district primary schools 

deficit till date continue to exist though there is negligible slow down. 
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Plate1: The Map of Manyoni District Council  

 

 

Source : Manyoni District, 2011 
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3.2 Research Design 

This study employed a triangulation of approaches, where a case study of Manyoni 

district was taken so as to study in detail how the food program may have impact on 

student‟s overall academic performance. This has to go hand in hand with the use of 

cross-sectional research design that allows data to be collected at a single point at one 

time and used in descriptive study for determination of relationships of variables 

[Bailey, 1998].  

 

3.3 Sampling Procedure and Sample Size 

The study undertook 15 schools that are getting SFP as a sampling frame where pupils, 

community members, teachers and school committee members are the units of inquiry. 

The schools were randomly picked based on the fact that they have school feeding 

programs. In this study there will be two categories of respondents. First category was 

of pupils that were selected by multistage Cluster sampling so as to have all classes 

playing part in the study in this aspect, 3 schools namely Kintinku, Lusilile and Udimaa 

were selected. In addition 7 students were randomly selected from each class [class 5-

7] who are academically active and hence form a sample size of 63 pupils. The second 

category included management that was head teachers (3) and other village education 

officials- WEO, VEO, WEC (5), and school committee‟s (5) that were sampled 

purposively since they are few. The third category of respondents included teachers. 

These were sampled randomly and hence 5 teachers were sampled from each school 

and give a sample size of 15 teachers.  The sample size of the study was therefore be 

92 respondents [see table 1]. 
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Table 1: Composition of Sampling  

S/N Respondents Sampling method Sample size 

1 Students  Modified SRS 64 

2 Head teachers Purposive sampling  3 

3 Teachers  SRS 15 

3 WEO Purposive  1 

4 VEO Purposive  3 

5 WEC Purposive  1 

8 School committee Members  Purposive  5 

 Total   92 

 

3.4 Data Type, Data collection Method and Tools  

For primary data collection both structured and semi structured questionnaire were 

administered to the pupils, head teachers, school committee members through 

interviewing. This method used bilingual questionnaires both in Swahili and English 

for pupils and school committee, heads of schools and education mangers. In addition, 

focus group discussion was carried out to get views on the SFP. For secondary data – a 

checklist was resorted to collection of secondary from published reports such as results, 

attendance sheet and other related documents. 

 

Table 2: Types of data and their collection methods  

Sn Data Methods Tools 

1. Primary  FGD, interviews  Checklist/ Questionnaire  

2. Secondary  Documentary review  Checklist  
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3.5 Validity and Reliability of Research 

The validity and reliability of the research were observed in this study. The tools were 

pre tested so as to be able to detect the errors whatsoever whether they truly measure 

what they intended to measure. In addition, the reliability was tested in terms of 

assessing whether the tools were consistently give the data from one respondent to 

another [Kothari, 2004]. 

 

3.6 Data Processing, Analysis and Presentation  

Data processing was carried out so as to sort, code and summarize them prior to 

analysis. The processed data were further be analyzed through using the Statistical 

Package for Social Sciences [SPSS version 17.0], computer software in conformity 

with the objective of the study. Descriptive statistics, particularly frequencies and 

percentages, and cross tabulations was used to represent the findings. 

 

3.7 Ethical Consideration  

This study considered the following social issues in the process of collecting data from 

both the primary and secondary sources. 

 Consent of respondents was sought prior to data collection; any respondents who 

refuse to be interviewed were not being forced to do so. 

 The official letter from the University was used and presented to the concerned 

persons for their informed consent. 

 Questions were designed in such a way that they don‟t create embarrassment or 

humiliation to the respondents concerned. 

 The enumerators were trained on how to collect data and how to maintain 

confidentiality.   
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CHAPTER FOUR 

RESULTS PRESENTATION AND DISCUSSION 

 

4.1 Overview  

This chapter presents and discusses the findings emanating from the data collection on 

the implementation of school feeding program in Manyoni district with focus on 

Kintinku ward. The chapter discusses in a very elaborative way the demographic 

characteristics of the respondents, the criteria employed in allocating the SFP,  the 

success of the program in terms of drop out, performance and enrollment. 

 

4.2 Characteristics of Respondents 

4.2.1 Pupils   

This section is about the characteristics of pupils who were the direct beneficiaries of 

the SFP. The aim of having these is to ensure that the findings and views are balanced 

in terms of classes, sex and even names of schools. 

 

I. Age of Pupils  

The study has found out that 12.5 percent(8) of the pupils were aged 9-11 years, 68.8 

percent(44) were aged 12-14 years and 18.8 percent(12) had more than 14 years of 

age(see table 3). There were many pupils aged 12-14 years since these were in grade 

six and seven. In addition, at this age, pupils could be more aware of the program in 

terms of benefits and challenges  
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Table 3: Age of Pupils 

Age/Year Frequency Percent 

9-11 8 12.5 

12-14 44 68.8 

 >14 12 18.8 

 Total 64 100.0 

 

Source: Researcher Findings, 2013  

II. Sex of Pupils  

Sex of respondents was one of the variables of interest in this study. For the case of 

pupils, about 48.4 percent (31) were boys while 51.6 percent (33) were girls (see table 

4). The study managed to interview many girls since these are vulnerable to drop out 

and early pregnancy as a result of food insecurity at home and school. Thus there views 

on the success and challenges of the program could provide useful inputs in shaping 

and making the SFP sustainable. 

 

Table 4: Sex of Pupils 

Sex Frequency Percent 

Boys  31 48.4 

Girls  33 51.6 

 Total 64 100.0 

 

Source: Researcher Findings, 2013  

 

III. Schools of Pupils  

Out of three schools that this study was interested to visit, about 35.9 percent(23) of the 

pupils were from Kintinku primary school, 31.3 percent(20) were from Lusilile and 

32.8 percent (21) were from udimaa primary school( See table 5). Infact, the number of 
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pupils for the interview was more or less the same from all schools. This was done 

deliberately to ensure equal views on the success and challenges of the SFP from all 

schools. 

 

Table 5: Schools of Pupils 

School name Frequency Percent 

Kintinku 23 35.9 

Lusilile 20 31.3 

Udimaa 21 32.8 

Total 64 100.0 

 

Source: Researcher Findings, 2013  

 

IV. Grade of Pupils  

The study intentionally interviewed pupils from only three grades namely five, six and 

seven. The aim of this decision was to get pupils who could have more inputs on 

shaping the program as well as those who could be active in proving views on the SFP. 

Thus, about 29.7 percent (19) of the pupils were in grade five, 35.9 percent (23) from 

grade six and the rest were in grade seven (see table 6). 

 

Table 6: Grade of Pupils 

Grade Frequency Percent 

Grade 5 19 29.7 

Grade 6 23 35.9 

Grade 7 22 34.4 

Total 64 100.0 

 

Source: Researcher Findings, 2013  
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4.2.2 School and  Village Officials  

The study also interviewed school committee members, teachers and village leaders. 

The aim was to get their views on the SFP.  

 

I. The Sex of Officials  

There were 57.1 percent (16) of male‟s officials and 42.9 percent (12) of the females 

officials (see Table 7). The issue of sex or gender was taken seriously in this study 

since the effects of SFP has indirect effects on gender through performance, drop out 

and enrollment.   

  

Table 7: The Sex of Officials 

Sex Frequency Percent 

Male 16 57.1 

Female 12 42.9 

Total 28 100.0 

 

Source: Researcher Findings, 2013  

 

II. The Village of Officials  

In terms of villages, there were 39.3 percent (11) officials from kintinku village, 32.1 

percent (9) from Lusilile and 28.6 percent (8) from Udimaa village (See table 8). 

Infact, many officials originated from Kintinku since this is the headquarter of the ward 

so many officials are residing here such as WEO, WEC and even the Division 

secretary.   
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Table 8: The Village of Officials 

Villages Frequency Percent 

Kintinku 11 39.3 

Lusilile 9 32.1 

Udimaa 8 28.6 

Total 28 100.0 

Source: Researcher Findings, 2013  

 

III. Education Level of Officials  

Management of the SFP demands for leaders who have skills and thus able to use them 

to ensure that the program is sustainable. The study had an interest to know the 

education level of the officials who are deployed in managing the SFP. It was thus 

found out that 28.6 percent( 8) of the officials had primary education, 14.3 percent(4) 

had secondary education ,53.6 percent(15) had certificate and 3.6 percent(1) had first 

degree( see table 9). This presentation of results has confirmed that most of the leaders 

in the ward have low level of education. This might be contributed by the fact that the 

SFP is in primary schools only and also at village level, most leaders required are of 

basic certificates. However, the questions of managing the SFP remain on whether 

issues of knowledge, skills and creativity are critically required. 
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Table 9: Education Level of Officials 

Education level Frequency Percent 

Primary 8 28.6 

Secondary 4 14.3 

Certificate 15 53.6 

Degree 1 3.6 

Total 28 100.0 

 

Source: Researcher Findings, 2013  

IV. Position of Respondents  

The study has found out that 10.7 percent (3) of the officials were head teachers, 53.6 

percent(15) were teachers, 10.7 percent(3) were VEOs, 3.6 percent(1) was WEC and 

21.4 percent(6) were school management committee members [See Table 10]. Thus, 

many of the respondents were teachers since these have more time with pupils and 

were the ones who provide meal, monitor academic progress and even attendance and 

drop out in classes. Thus having many of them in the study had more positive effects in 

terms of their views in knowing the success and challenges of the SFP. 

 

Table 10: Position of Respondents 

Position Frequency Percent 

Head teacher 3 10.7 

Teacher 15 53.6 

VEO 3 10.7 

WEC 1 3.6 

School  committee members 6 21.4 

Total 28 100.0 

 

Source: Researcher Findings, 2013  
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4.3 Allocation Criteria of  SFP in the District  

4.3.1 Low Household  Income  

Results in table 11 reported that  about 3.6percent (1) of the officials pointed out that  

the allocation of SFP based on the families with low income,  the same number of 

officials disagreed that SFP was allocated based on the low family income, about 39.3 

percent(11) agreed  and 53.6 percent (15) of the officials mostly agreed(see Table 11). 

Infact, the study has discovered that the SFP allocation primarily based on the areas 

where the household income had been reported to be low. This has been reported to 

contribute to the inability of the families to provide nutritious meals for the children in 

particular those in schooling going age. Consequently, pupils who were from families 

with low income had low performance, low attendance and their chances for drop out 

were high. On the side of performance, pupils who were families that had no good 

income base, consequently, they could not concentrate in the class and thus their 

inability to pass was low. 

 

4.3.2 Food Insecurity  

Table 11 results show that about 25 percent (7) of the officials Pointed out that   SFP 

has nothing to do with food insecurity, about 17.9 percent (5) were undecided, 42.9 

percent (12) agreed that food insecurity could be a criterion on decision to place a 

program and 25 percent (7) mostly agreed that food insecurity has been a factor for 

having SFP. Thus, the overall decision has been on the fact that the decision to have 

SFP in a particular village or school was primary based on the incidence of acute 

shortage of food at household level. This had many effects not only among pupils, but 

also for the household as a whole. For pupils, food insecurity at household had many 

implications, first, pupils were used a labour in subsistence farming and other activities 
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so as to generate income for buying food, second, pupils were not happy to attend 

school while they were hungry or they had no dinner in the past nights. All in all, 

pupils who were families with food insecurity had high chance of drop out, poor 

performance and even engaging in immoral behaviours. 

 

4.3.3 Poor Performance  

School performance debate has existed for quite sometimes and the solution of it has 

been facing a couple of caveats. This study intended to examine whether the villages 

with SFP was primarily based on the poor performance in the academic grounds and 

not otherwise. The likert scale of five points was employed to officials who were 

believed to be familiar with the SFP. The results in table 11 show that about 17.9 

percent(5) of the officials disagreed on the fact that SFP was thanks to poor 

performance , 25 percent(7) were undecided , 21.4 percent(6)  agreed and 10 

percent(35.7 percent) mostly agreed. Thus, based on the interpretation of likert scale, it 

was learnt that the allocation of SFP in the ward was primarily based on the previous 

poor performance especially for girls. This plus other factors such as low awareness on 

the side of parents, necessitated to having the SFP. 

 

4.3.4 Great Distance  

Even though distance from the school to home where pupils originated had received 

research attention in relation to performance, yet its link to SFP has been studied in this 

report. The results in table 11 show that about 3.6 percent (1) of the officials could not 

agree completely with this assertion, 3.6 percent (1) could not agree, where about 28.6 

percent (8) agreed with the assertion and more than 64 percent (18) of the officials 

mostly agreed that schools which were far from the households where pupils were 
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originating had a good chance to get SFP. The study went further to know that pupils 

who used to originate far from the locality of the school, had a greater chance of drop 

out and poor performance. This was due to inability to go back home during lunch 

hours to get meal at home. Thus, these necessitated the WFP and the government of 

Tanzania to initiate this program. 

 

4.3.5 Scarcity of Rainfall 

Scarcity of water as well as scarcity of rainfall was studied in the context of SFP. The 

aim was to clearly come up with a picture on how rainfall could have contributed to 

having SFP. In the other side, the understanding of the occurrence of rainfall had a 

close link to the food security and hence low dependence on SFP. Results in table 11 

reveal that about 7.1 percent(2) of the officials could not agree with the assertion that 

low rainfall could trigger the decision for having SFP, while 32.1 percent of the 

officials were undecided, and about 60.7 percent (17) of the officials supported this 

assertion. Therefore, it can be realized that WFP and SFP is much focusing on areas 

with low production and productivity due to a number of factors, first, areas prone to 

low rainfall are prone to food insecurity. Second, areas with low water supply are prone 

to water borne diseases, of which are deadly for pupils. Third, families with food 

insecurity throughout the year experiences low access to education as an opportunity 

for human capital investment. 
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Table 11: Allocation Criteria of SFP in the District 
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Source: Researcher Findings, 2013 

4.4 Effects  of SFP  on Performance  

The analysis on the effects of SFP was carried out in two phases. First phase was on the 

side of pupils and the second phase on the side of officials. Thus, this section is 

focusing on the effects of SFP. 

 

Sn Criteria Likert scale (1-4) Decision 

  Mostly 

disagree 

(1) 

Disagree 

(2) 

Neutral Agree(4) Mostly 

agree(5) 

 

1 Areas with 

low family 

income are 

highly 

preferred for 

SFP 

3.6(1) 3.6(1) 0(0) 39.3(11) 53.6(15)  

2 Regardless of 

Food 

insecurity  

any school 

should get  

SFP 

0 25(7) 17.9(5) 

 

42.9(12) 25(7) Mostly 

agree 

3 Schools with       

poor 

performance 

are given 

priority of 

SFP 

0 17.9(5) 25(7) 21.4(6) 10(35.7) Agree 

4 Schools 

which are far 

from the 

village are 

given priority 

of SFP 

3.6(1) 3.6(1) 0 28.6(8) 64.3(18) Mostly   

agree 

5 Areas with 

scarce 

rainfall are 

given first 

priority in 

terms of 

allocating 

0 7.1(2) 32.1(9) 0 60.7(17) Mostly 

agree 
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I. School Performance before SFP 

The results in table 12 report that from the side of pupils, about 33.3 percent (21) of 

pupils said that the performance was good even before the SFP while 66.7 percent (42) 

reported that the performance was poor before the SFP. Similarly, about 39.3 percent 

(11) of officials said that the academic performance was good before the SFP while 

60.7 percent (17) of them said that the performance before the SFP was poor. Thus, 

there was consensus in terms of the views of both the pupils and officials on their views 

in regard to the academic performance. 

 

Table 12: School Performance before SFP 

Status Frequency Percent 

Pupils 

Good 21 33.3 

Poor 42 66.7 

Total 63 100.0 

Teachers and village Officials 

Good 11 39.3 

Poor 17 60.7 

Total 28 100.0 

 

Source: Researcher Findings, 2013  

 

 

The researcher went further to diagnose the reason or the poor performance. The results 

in table 12 show that about 46 percent (23) of the pupils mentioned hunger as a cause, 

and 54 percent (23) of the pupils mentioned inadequate learning and teaching facilities 

contributed to poor academic performance. On the side of officials, about 32.7 percent 

(18) of them mentioned hunger, 18.2percent (10) mentioned child labour and low 
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community awareness each, and 30.9 percent (17) mentioned poor attendance (see table 

13).  

 

Table 13: Justification for the Poor Performance 

Reasons Responses 

 N Percent 

Pupils views 

Hunger 23 46.0% 

Inadequate teaching and 

learning material 
27 54.0% 

Total 50 100.0% 

Teachers and village officials views 

Hunger 18 32.7% 

Child labour 10 18.2% 

Low community awareness 10 18.2% 

Poor attendance 17 30.9% 

Total 55 100.0% 

 

Source: Researcher Findings, 2013  

 

Also using the documentary review data, results show that   Figure 5 shows that before 

the introduction of the SFP, the performance was very poor(43.5%). This means that 

out of 100 students, about 44 of them were not doing well in their exams. On then other 

hand, when the program was introduced, the performance stated to increase (67.6%). 

This means that introduction of SFP helped students to have time to concentrate and 

store materials learnt. As a result, the performance of students as per standard seven 

examinations has been increasing in yearly basis. This implies that SFP had positive 

impact on the student‟s performance. 
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Figure 2: Comparative Analysis of performance before and after the SFP 
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Source: Researcher Findings, 2013. 

 

III. School Performance after SFP 

Results in table 14 show results in two categories, first, the pupils views and second, the 

officials views. The results of the pupil‟s views show that 20.3 percent (13) mentioned 

that the academic performance was very good after the SFP, 64.1 percent (41) 

mentioned to be good and 15.6 percent (10) reported to be poor. On the side of officials 

the results show that 14.3 percent (4) reported to be very good, 57.1 percent (16) 

reported to be good, and 28.65 percent (8) reported to be poor. Generally, the 

introduction of the SFP has improved academic performance since 2000. 

Table 14: School Performance after SFP 

Status Frequency Percent 

Pupils views  

Very good 13 20.3 

Good 41 64.1 

Poor 10 15.6 
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Total 64 100.0 

Teachers and village officials views 

Very good 4 14.3 

Good 16 57.1 

Poor 8 28.6 

Total 28 100.0 

 

Source: Researcher Findings, 2013  

 

The study went further to understand the reasons for the increase in the performance as 

compared to the years before 2000. The views were also collected from both the pupils 

and officials and the summary of it is in Table 15. On the side of pupils, about 50.5 

percent (50) of pupils mentioned self motivation among pupils due to SFP, 34.3 percent 

(34) mentioned high community awareness and 15.2 percent (15) mentioned increase in 

n umber of teachers. On the side of officials, the results show that about 48.2 percent 

(27) mentioned emphasis on attendance, 44.6 percent (25) mentioned presence of SFP 

and 7.1 percent (4) mentioned establishment of ward level secondary schools. Using the 

views from both side, the study has discovered that having SFP in schools plus 

improved learning and teaching environment have helped to improve the performance n 

the schools. The SFP has made pupils to concentrate at school and love schooling. 

Unlike the previous situations where students could not get meal at school and their 

attendance and drop out were very high. Both of these problems necessitated the poor 

performance in most schools before the years of 1999.  

Thus the SFP had more impacts on the performance. This had been possible through 

increasing concentration, improved attendance and encouraged the desire of students to 

study. (See table 15). 
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Table 15: School Performance after SFP 

Reasons Responses 

 N Percent 

Pupils views  

SFP  50 50.5% 

High community awareness 34 34.3% 

Increase in number of 

teachers 
15 15.2% 

Total 99 100.0% 

Teachers and village officials views 

Improved attendance 27 48.2% 

Presence of food lead to 

good concentrate 
25 44.6% 

Secondary schools 4 7.1% 

Total  56 100.0% 

 

Source: Researcher Findings, 2013  

 

This study examined in terms of comparative analysis the student‟s attendance before 

and after the program. Figure 3 shows that before the introduction of the SFP, the 

attendance was very poor (48%). This means that out of 100 students, about 52 of them 

were attending classes regularly. On the other hand, when the program was introduced, 

the attendance started to increase (80%). This means that introduction of SFP 

encouraged students to attend classes and learnt. As a result, the performance of 

students as per standard seven examinations has been increasing in yearly basis. This 

implies that SFP had positive impact on the student‟s attendance and performance too. 

Figure 3: Comparative Analysis of Attendance before and after the SFP 
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Source: Researcher Findings, 2013  

 

4.5 Impact of SFP on  Drop Out and Enrollment Rate  

4.5.1 Drop Out Rate 

 Drop out in primary school has received different attention in the past years. In this 

study, the drop out has been studied by comparing before the introduction of SFP and 

after SFP. The aim of this is to come up with the conclusion on whether scaling up of 

SFP is useful in this era of decentralization of social service provision. Thus, the views 

were collected from both pupils and officials at village and ward level. 

 

I. School Drop Out Before SFP 

Results in table 17 show that the dropout rate before SFP had different features. From 

the pupils views, about 7.8 percent(5) of them reported to be very high, 82.2 

percent(53) reported to be high and only 9.4 percent(6) reported to be low. On the side 

of officials, about 53.6 percent (53) mentioned to be high, 3.6 percent (1) mentioned to 

be low and 42.9 percent (12) had the opinion that the rate was very low. Using the two  

views, the study learnt that the dropout rate before the SFP had been high. 

 

Table 16: School Drop Out Before SFP 
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Status Frequency Percent 

Pupils views  

Very high 5 7.8 

High 53 82.8 

Low 6 9.4 

 Total 64 100.0 

Teachers and village officials views 

Very high 15 53.6 

Low 1 3.6 

Very low 12 42.9 

Total 28 100.0 

 

Source: Researcher Findings, 2013  

 

This study examined in terms of comparative analysis the students drop out rate before 

and after the program using documentary review. Figure 4 shows that before the 

introduction of the SFP, the dropout rate was very high as reported by 48% of 

respondents. This means that out of 100 students, about 52 of them stayed at school. On 

then other hand, when the program was introduced, the drop out started to decline as 

reported by 80% of respondents. This means that introduction of SFP encouraged 

students to attend classes and learn. As a result, the dropout rate started to decline and 

hence performance of students as per standard seven examinations has been increasing 

in yearly basis. This implies that SFP had positive impact on the student‟s attendance 

and decline in drop out and hence Performance.  

 

Figure 4: School Drop Out Before SFP 
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Source : Researcher Findings, 2013  

The study investigated further the reasons for high dropout rate to be high. It was found 

out that issues of low income (15%, n=18), type of marriage (33.3%, n=4), food 

insecurity (42.5%, n=47) were the driving factors for the high drop out in schools (see 

table 18). These were reported by pupils. On the side of officials, the results in table 18 

show that issues of income poverty (34.6%, n=18), food insecurity (44.2%, n=23) and 

child labour (21.2%,n=11) were the main factors for the high drop out in primary 

schools before the SFP. Thus using the views from the two groups, it was learnt that 

high food insecurity and income poverty were among the factors that made children fail 

to continue with studies. This was because; some parents could not afford to pay for the 

school fees and other costs, buy learning facilities. On the other hand, some parents 

could not manage to provide three meals in a family. In addition, issue of child labour 

has been growing in Manyoni district, where pupils drop out schools and work as cheap 

labour in domestic chores and other petty business.  

 

Table 17: Reasons for High Drop Out Before SFP 

Reasons Responses 

 N Percent 

Pupils views  
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Income poverty 18 15.0% 

Marital status 4 3.3% 

Food insecurity 51 42.5% 

Child labor 47 39.2% 

Total 120 100.0% 

Officials views 

Income poverty 18 34.6% 

Food insecurity 23 44.2% 

Child labor 11 21.2% 

Total 52 100.0% 

 

Source: Researcher Findings, 2013  

 

III. Status of School Drop Out After SFP 

The SFP was introduced since 2000. The study intended to examine if the program had 

any positive impact on reducing the effects of drop out as well as lessening drop out. 

Table 19 depicts results on the drop out after the SFP. On the side of pupils, the study 

discovered that drop out rate after the SFP had got the following perceptions, very high 

(1.6%, n=1), high (32.8%, n=21), low (62.5%, n=40) and very low (3.1%, n=2).  On the 

side of the officials, the perceptions were as follows, very high (3.6 %, n=1), low 

(53.6%,n=15)  and very low (42.9%, n=12). Thus from the two groups of respondents, 

the study has learnt that the introduction of SFP has improved the attendance and the 

drop out has declined significantly.  

 

Table 18: Status of School Drop Out After SFP 

Status Frequency Percent 

Pupils views 

Very high 1 1.6 
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High 21 32.8 

Low 40 62.5 

Very low 2 3.1 

Total 64 100.0 

Teachers and village officials views 

Very high 1 3.6 

Low 15 53.6 

Very low 12 42.9 

Total 28 100.0 

 

Source: Researcher Findings, 2013  

 

Furthermore, study investigated on the reasons for the low drop out among pupils in 

relation to the SFP. Views from pupils reported as follows:- due to availability of food 

regularly(38.4%, n=38), food shortage at home(33.3%, n=33) and more community 

awareness on the importance of education compared to before(28.3 %, n=28). On the 

side of officials, reasons provided were in table 20 as follows:-presence of food helped 

the pupils to concentrate in the class (48.1%, n=26), high food insecurity at village level 

(33.3%, n=18) and high community awareness on the value of education (18.5 % , 

n=10). Therefore, the existence of SFP has helped the schools to increase attendance 

and reduce drop. Even though the there was high food insecurity at household level and 

more community arousal on the need for education, yet the contribution of SFP can not 

be under estimated in this context. 

 

Table 19: Reasons for Low Drop Out 

Reasons Responses 

 N Percent 

Pupils views  
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Availability of food at school  38 38.4% 

Inadequate food at home 

compared to school  
33 33.3% 

Community awareness to 

contribute for SFP 
28 28.3% 

Total 99 100.0% 

Teachers and village officials views 

presence of food at school 

lead to good concentration  
26 48.1% 

High village food insecurity  18 33.3% 

High community awareness 10 18.5% 

Total  54 100% 

 

Source: Researcher Findings, 2013  

  

4.5.2 Impact of SFP on Enrollment  

II. School Enrollment Before SFP 

Enrollment rate has raised political attention in recent decades. Thus, this study 

examined the extent of enrollment in primary schools before the establishment of SFP. 

The views from pupils were as follows, high (58.1 percent, n=36), low (41.9 percent, 

n=26). On the side of officials, the enrollment status was reported as follows, high (17.9 

percent, n=5), low (71.4 percent=20) and very low (10.7 percent, n=3) (see table 21). 

Thus, the views from both the pupils and officials reveal that status of enrollment was 

low before the introduction of SFP. The study went further to analyze the causes of low 

enrollment at schools. Table 22 shows the views from the two groups as follows, for the 

case of pupils, about 17.8 percent(n=18) of the them pointed out household income 

poverty , 39 percent(n=41) pointed out the type of marital status  and 43.8 

percent(n=46) pointed out hunger. On the side of officials, the views were as follows: - 
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hunger (41.5 percent, n=22), poverty (35.8 percent, n=19) and poor community 

awareness (22.6 percent, n=12)(see table 22). Thus, the causes of low enrolment in 

primary schools before the SFP were many but in relation to SFP, food insecurity at 

household level plus lack of food supply at school made the enrollment to be low since 

pupils at lower grades could not manage to stay longer at school. On the other hand, 

low sensitization campaigns on the community to contribute to the school food program 

affected the enrollment process. The World Food Program and the Kenyan Ministry of 

Education have been implementing school feeding in Kenya since 1980. Education has 

always been challenge in Kenya, owing to extreme poverty and nomadic livelihood 

patterns, and 1.4 million children are out of school
5
. However, according to a WFP 

2008 survey, the net primary school enrollment rate for boys and girls in Kenya has 

risen from 77% in 2002 to 92% in 2007, due in large part to the institution of the 

Government of Kenya‟s Free Primary School initiative in 2003
6
 . This increased the 

number of new students by 1.3 million and brought Kenya closer to the Millennium 

Development Goal of complete primary education for all children and achievement of 

gender parity
7
. School feeding enhances free primary education by providing a meal at 

school so children from food insecure households do not have to miss school to search 

for food. There is also evidence that school feeding programs attract more 

underprivileged girls to school, though gender ratios remain below parity in all schools. 

And although progress is being made, there continues to be significant regional 

disparities in access to education and school enrollment. For instance, in Nairobi‟s 

                                                           
5
 Lambers, W. Fighting Hunger in Kenya with School Meals. Global Hunger Examiner, July 

15, 2009.  
6
 World Food Program. Learning from experience: Good practices from 45 years of school 

feeding. A Kenya Case Study. 2009.  

 
7
 Fleshman, M. Giant step for Kenya‟s schools. Africa Renewal. 2005; 19(2):10. 
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slums, more than 70% of primary school age children are not enrolled in school, as 

compared to the national average of 8%
8
. 

 

Table 20: School Enrollment before SFP 

Status Frequency Percent 

Pupils views 

High 36 58.1 

Low 26 41.9 

Total 62 100.0 

Total 64  

Teachers and village officials views 

High 5 17.9 

Low 20 71.4 

Very low 3 10.7 

Total 28 100.0 

 

Source: Researcher Findings, 2013  

 

                                                           
8
 Opcit  
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Table 21: Justification for low Enrollment 

Reasons Responses 

 N Percent 

Pupils views  

Income poverty 18 17.1% 

Marital status 41 39.0% 

Hunger 46 43.8% 

Total 105 100.0% 

Teachers and village officials views 

Hunger 22 41.5% 

Poverty  19 35.8% 

Poor community 

awareness 
12 22.6% 

Total  53 100.0% 

 

Source: Researcher Findings, 2013  

 

III. School Enrollment after SFP 

Since the introduction of the SFP in 2000, limited studies were conducted in the district. 

Thus this study intended to determine whether the programme has brought any effect 

on the enrollment. The views were collected from two categories of respondents 

namely pupils and officials at ward and village levels.  The views from pupils were as 

follows, very high (21.3 percent, n=13), high (78.7 percent, n=48). On the side of 

officials, the enrollment status was reported as follows, very high (39.3 percent, n=11), 

high (57.1 percent=16) and low (3.6 percent, n=1)(see table 23). Thus, the views from 

both the pupils and officials revealed that the status of enrollment was high since the 

introduction of SFP. The study went further to analyze the causes of high enrollment at 

schools. Table 24 shows the views from the two groups as follows, for the case of 
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pupils, about 50.8  percent(n=60) of the them pointed out availability of food at school, 

and  31.4 percent(n=37) pointed out the high awareness of the parents .On the side of 

officials, the views were as follows: - food at school  (46.9 percent, n=15), high 

community awareness  (37.5 percent, n=12) and other reasons  (15.6percent, n=5)(see 

table 24). It is thus learnt that the provision of food at school has increased the desire of 

the parents to enroll their children at school. This has one hand helped to narrow the 

food insecurity gap at household, where parents were worried to send their children to 

schools when they had acute hunger. 

 

Table 22: School Enrollment after SFP 

Status Frequency Percent 

Pupils views  

Very high 13 21.3 

High 48 78.7 

Total 61 100.0 

Teachers and village officials views 

Very high 11 39.3 

High 16 57.1 

Low 1 3.6 

Total 28 100.0 

 

Source: Researcher Findings, 2013  
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Table 23: Justifications for High Enrollment after SFP 

Reasons Responses 

 N Percent 

Pupils views  

Food at school  60 50.8% 

High community awareness 37 31.4% 

Others  21 17.8% 

Total 118 100.0% 

Officials views 

Food at school  15 46.88% 

high community awareness 12 37.50% 

Others  5 15.63% 

Total   32 100 

 

Source: Researcher Findings, 2013  

  

4.5.3 Status of Food Provided at School  

I. Adequacy of Food  

Table 25 shows the results on the question that attempted to know whether the food 

provided at school was enough. About 95.3 percent (n=61) of pupils responded that the 

food was enough and only 4.7 percent (n=3) of the pupils were negative. Thus there is 

no problem of the SFP in terms of the adequacy and thus this has impact on 

performance, attendance and even enrollment. 

Table 24: Adequacy of Food  

Response Frequency Percent 

Yes 61 95.3 

No 3 4.7 

Total 64 100.0 

 

Source: Researcher Findings, 2013  
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II. Number of Meals Respondent get in a Day 

The SFP has been providing meals to pupils. However, such meals have been differing 

depending on a number of circumstances. This study has revealed that about 10.9 

percent(n=7) of pupils reported that they were getting only one meal n a day while 89.1 

percent( n=57) of the pupils reported that they were getting two meals in a day( see 

table 26). Based on this analysis, the study has learnt that most of the schools were 

providing two meals in day. These were porridge (32.6 percent n=62), ugali (32.6 

percent, n=62) and beans (34.7 percent, n=66)( see table 27). Thus, the ability to 

provide two meals in a day has helped the pupils to study hard, perform well, 

concentrate in class sessions and even attend regularly at school. On the other hand, this 

has helped the parents to focus much on other economic activities while their children 

are at school. 

  

Table 25: Number of Meals Respondent get in a Day 

Number of   Meals Frequency Percent 

One meal 7 10.9 

Two meals 57 89.1 

Total 64 100.0 

 

Source: Researcher Findings, 2013  
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Table 26: Type of Meals Pupils get at School 

Number of   Meals 

 

Responses 

N Percent 

Porridge 62 32.6% 

Ugali  62 32.6% 

Beans 66 34.7% 

Total 190 100.0% 

 

Source: Researcher Findings, 2013  

Health Problems after Taking Meals and Quality of Meals 

This study intended also to examine if the meals provided at school could bring health 

complications. The results in table 28 has shown that more than 80 percent of the pupils 

reported not to experience health complications after taking meals and only 19 percent 

of them could experience complication(see table 28). However reasons for those who 

could experience complication were reported to relate to failure to follow hygiene 

principles like washing hands before eating and even some complications were 

originating from pupils‟ households. In addition, the pupils had some opinions on the 

quality of meals provided at school. Thus, the views on the quality of meals were as 

follows, very high quality (8 percent), high quality (76 percent), neutral (14 percent) 

and very low quality (2 percent)(see Figure 1). Generally, the pupils revealed that the 

meals that were provided at school had been of high quality. That is why they had little 

health complication after taking the meals.  An evaluation of an SFP in Vietnam by 

Hall et al. [2007] showed that children in the SFP schools gained significantly more 

weight [0.24 kg] and height [0.27 cm] than children in the control group, but these 

increases could also be attributable to seasonal variation in food consumption and 

occasional de-worming and not only the food supplements. Whether the improvement 

of nutritional status is due to improved nutrient intake through SFPs has not been 
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studied in much detail. A study by Meme et al. [1998] indicated a higher lunch time 

caloric intake in children participating in an SFP compared to the control group, but no 

significant. 

 

Table 27: Health Problems after Taking Meals 

Response Frequency Percent 

Yes 12 18.8 

No 52 81.3 

Total 64 100.0 

 

Source: Researcher Findings, 2013  

 

Figure 5: Quality of meals provided 

8%

76%

14% 2%

Very high quality High quality

Neutral Very low quality

 

Source: Researcher Findings, 2013  

 

4.5.4 Contribution to SFP  

I. Status of Respondent contribution to SFP and Modes of Contribution  

Issue of contribution with respect to SFP has been pertinent. Thus this study examined 

whether the pupils and parents were involved in contributing to make the program 

sustainable. The results in figure 2 show that about 98.4 percent (n=63) of the pupils 

reported that there had been contributions and only 1.6 percent ( n=1) could not agree. 



 71 

Figure 6: Contribution to SFP  
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Source: Researcher Findings, 2013  

 

On the other hand, the study revealed that contributions meant to make the SFP 

sustainable have been of different categories as follows: money 35.3 percent (n=61), 

water (32.9 percent (n=57) and firewood (31.8percent, n=55). Out of these 

contributions, parents contributed money while pupils contributed firewood and water. 

On the other hand, WFP used to contribute food. 
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Figure 7: Modes of contributions to SFP 
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Source: Researcher Findings, 2013  

 

III. Uses of Contributions  

Figure 4 shows the areas where the contributions were utilized. The analysis is as 

follows;-wood were used as source of fuels and for cooking (24 percent), water for 

cooking (35 percent) and money were used to pay cooks and security guards 41 

percent). Thus contributions from the community have made the program sustainable. 

However, a number of challenges still prevail like inability to contribute food and not 

only water, money and firewood. 
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Figure 8: Uses of Contributions  
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Source: Researcher Findings, 2013  

  

IV. Challenges Facing SFP 

The SFP has faced a number of challenges as follows:- lack of dining room(8.5 percent, 

n=5), few pit latrines(10.2 percent, n=6), inadequate safe and clean water(28.8 percent, 

n=17) ,delay in food supply (203 percent, n=12) , reluctance of parents to 

contribute(28.8 percent, n=17) and porridge not provided in some schools(3.4 percent, 

n=2). It was discovered thus that these challenge have existed due to the fact that 

parents and the whole community were not ready to contribute food to be able to 

regularly provide meal at school. On the other hand, the community has a mentality that 

the SFP is an everlasting programme, thus became unwilling to contribute.  
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Table 28: Challenges Facing SFP 

Challenges Responses 

 N Percent 

Lack  Dining Room 5 8.5% 

Few pit latrines   6 10.2% 

Inadequate  Safe and Clean Water 17 28.8% 

Delay in food supply  12 20.3% 

Reluctance of parents to Contribute 17 28.8% 

Porridge not provided  2 3.4% 

Total 59 100.0% 

 

Source: Researcher Findings, 2013  

 

 

 

 



 75 

CHAPTER FIVE 

CONCLUSION AND RECOMMENDATION 

 

5.1 Introduction  

This chapter provides the conclusion of the study. It further presents the policy 

recommendations that can be used to speed up making the SFP sustainable in primary 

schools. Lastly, this chapter presents the areas that this study did not cover and hence 

may require further investigation. 

 

4.2 Conclusion    

4.2.1 Allocation Criteria of  SFP in the District  

The study thus concludes that SFP allocation in primary school was not by coincident; 

rather there were a number of criteria used as follows. First villages with low household 

income had a good chance of getting SFP. Second, villages with high food insecurity 

and low performance in primary schools were given much priority. Third, schools that 

were far from the village had also given due priority. Fourth, villages with low rainfall 

distribution of which affected food security were also given priority. 

 

4.2.2 Effects  of SFP  on Performance, Drop out and Enrollment  

The study concludes that there was consensus in terms of the views of both the pupils 

and officials that the academic performance was low before the SFP. However, having 

the SFP improved the academic performance.  On the side of drop out, the SFP has 

lessened the drop out. In addition, the enrolment rate has significantly increased due to 

SFP. 
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5.2.3 Status of Food Provided at School  

The study concludes that the pupils were satisfied with the meals in terms of quality 

and quality.  In addition, the meals were provided two times in day in most schools. 

 

5.2.4 Contribution to SFP  

I. Status of Respondent Contribution to SFP and Modes of Contribution  

The study concludes that parents contributed money while pupils contributed firewood 

and water. On the other hand, WFP used to contribute food. Thus contributions from 

the community have made the program sustainable. However, a number of challenges 

still prevail like inability to contribute food. 

 

5.2.5 Challenges Facing SFP 

The SFP has faced a number of challenges as follows: - lack of dinnng room, few pit 

latrines, inadequate safe and clean water, delay in food supply, reluctance of parents to 

contribute and porridge not provided in some schools. On the other hand, the 

community has a mentality that the SFP is an everlasting programme, thus became 

unwilling to contribute.  

 

5.2.6 Findings and policy Implications 

Thus this study is imperative on the sense that, school feeding programs are not a stand 

alone interventions, since joint efforts are needed. Thus, school management, the 

community, other education actors and policy makers are responsible. Therefore, 

findings of this study have relevance o the aforementioned people. 
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5.3   Recommendations  

In order to ensure that the sustainability of SFP, the following recommendations should 

be taken into consideration by the government and all other stakeholders:- 

(a) The government should make sure that the community is capacitated to run the SFP 

even if there is no donor support.  

(b) The government should ensure that meals provided at school contain all necessary 

nutrients to ensure balanced physical growth and mental development.  

(c) The Government should adopt a uniform policy to allow primary schools to have 

income generating activities as it was practiced in the past. It is imperative to make 

the school self reliant and self financing so that the school could run the SFP with 

zero dependency on donors and government support.   

(d) The community should ensure that clean and safe water is available 

(e) The government should sensitize the parents and community at large to contribute 

or establish food fund at village level. This will pave the way for opening up the 

door for SFP to become a self-sustainable entity. 

 

5.4 Suggestions for Further Research 

Despite the fact that the study pins pointed the criteria for allocating SFP and its effects   

subsequent on attendance, performance and dropout rate.  But there is no denying of the 

fact that there are a number of outstanding issues that may require further study in 

future which are as follows. 

(a) Socio-political factors and their influence on SFP 

(b) Engaging in IGAs among primary schools and its impact on performance and 

dropout rate 

(c) Perception of the community on contributing to the SFP at the village level. 

(d) Diversification meals at school and performance growth  
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APPENDICES 

Appendix I: Research Tools: Head teacher and Teachers  

The University of Dodoma 

 

 

 

 

 

 

TITLE 

ALLOCATION CRITERIA AND EFFECTS OF SCHOOL FEEDING 

PROGRAM: A CASE OF MANYONI DSTRICT COUNCIL. 

 

 

Head Teachers and Teachers Questionnaire 

 

MPA 

 

 

2013 
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Dear Respondent. 

 

Ms Lilian Samson is pursuing masters in Public administration. Her research title is 

centered on analyzing the criteria used to allocate school feeding programs and the 

effect of the program in terms of performance, attendance and drop out. As a member 

of the organization or community you are hereby requested to provide information that 

will help to know the situation of the SFP and how to improve its performance in the 

future. 

 

I here by declare that the data and information provided by you will be treated with 

high confidentiality. 

Your name is not required  

Your cooperation is highly solicited.   

 

Thank you.  

 

Yours sincerely,  

 

Ms Lilian Samson 

Date of Interview……………………………………. 

Name of Interviewer…………………… 
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Instructions for Interviewers: 

Choose an appropriate answer and then fill in the spaces the best numeric (value)   

accordingly otherwise fill in the blanks with suitable string/discrete value/ answers 

(words): Be neat and brief and Use a pencil.  In case of language problem, you may use 

both Swahili and English language. 

  

Part One: Profile of Respondents  

 

1.1 Sex           1.Male    2. Female                                        Age …………………….. 

 

1.2 Village………………… …………………… 

 

1.3 Marital status 1. Single 2.Maried 3. Divorced 4. Separated  

           

1.4 Education level  

1. Primary 

2. secondary  

3. certificate                            

4. diploma 

5. Degree 

6. Others (Specify)…………………………………………… 

 

1.5 Position ……………………………………. 
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Part Two: Criteria for allocating SFP in the district  

Use a 4 stage Likert scale to give your opinion on how you are familiar with the criteria 

used to allocate SFP in your village.  

 

Criteria  Likert scale 

5=mostly 

agree 

4=agree 3=Neutral 2=Disagree 1=Mostly  

disagree 

Areas with low 

family income are 

highly preferred  for 

SFP 

 

     

Regardless of Food 

insecurity, any 

school should get 

SFP 

 

     

Schools with poor 

Performance  are 

given priority in SFP 

 

     

Schools which are far 

from the village are 

given priority of 

SFP. 

 

     

Areas with scarce 

rainfall are given first 

priority in terms of 

allocating SFP. 
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Part Three: Influence of SFP   on performance  

 

3.1 What can you say about the performance in the school before the SFP? 

1. Very Good2. Good.3 Poor 

 

3.2 What could be the reason for your response in 3.1 above? 

1………………………………………………………………. 

2………………………………………………………………… 

 

3.3. For how long have you been with SFP? 

1. Less than one year 

2. 2-5 years  

3. More than 5 years  

 

3.4 Do you agree that the SFP has improved performance in your school? 

1. Mostly agree 2. Agree 3. Neutral 4. Disagree 5. Mostly disagree 

 

3.5 What could be the base for your response in 3.4 above? 

1……………………………………………………………………….. 

2……………………………………………………………………….. 
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Part Four: Effect of SFP on drop out and enrollment rate  

 

4.1 What was the status of drop out in school before the SFP? 

 1. Very High 2. High 3. Low 4. Very Low  

4.2 What could be the reasons for 4.1 above? 

1………………………………………………….. 

2……………………………………………………  

 

4.3 What is the status of drop out in school after the SFP? 

1. Very High 2. High 3. Low 4. Very Low  

 

4.4 What could be the reasons for 4.3 above? 

1………………………………………………….. 

2……………………………………………………  

 

4.5 What was the status of enrolment in school before the SFP? 

1. Very High 2. High 3. Low 4. Very Low  

 

4.6 What could be the reasons for 4.5 above? 

1………………………………………………….. 

2……………………………………………………  

 

4.7 What is the status of enrolment in school after the SFP? 

 1. Very High 2.  High 3.  Low 4. Very Low  

 

 



 89 

4.8 What could be the reasons for 4.7 above? 

1………………………………………………….. 

2…………………………………………………… 

 

Part Five: Mechanism to sustain the SFP 

5.1 What mechanisms or systems are in place at village level to ensure that the SFP is 

sustain 

Category A: Performance  

1…………………………………………………………………….. 

2…………………………………………………………………….. 

3………………………………………………………………………. 

 

Category B: Drop Out Rate  

1…………………………………………………………………….. 

2…………………………………………………………………….. 

3………………………………………………………………………. 

 

Category C: Enrolment rate   

1…………………………………………………………………….. 

2…………………………………………………………………….. 

3………………………………………………………………………. 

 

5.2 What challenges face the management of SFP? 

1……………………………………………………………………… 

2……………………………………………………………………… 
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Appendix II: Research Tools : School management ,Village leaders and WFP  

 

University of Dodoma 

 

 

 

 

 

 

 

TITLE 

ALLOCATION CRITERIA AND EFFECTS OF SCHOOL FEEDING 

PROGRAM: A CASE OF MANYONI DSTRICT COUNCIL. 

 

 

Village leaders, WFP officer and School management Questionnaire 

 

MPA 

 

 

 

2013 
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Dear Respondent. 

 

Ms Lilian Samson is pursuing masters in Public administration. Her research title is 

centered on analyzing the criteria used to allocate school feeding programs and the 

effect of the program in terms of performance, attendance and drop out. As a member 

of the organization or community you‟re hereby requested to provide information that 

will help to know the situation of the SFP and how to improve its performance in the 

future. 

 

I hereby declare that the data and information provided by you will be treated with high 

confidentiality. 

 

Your name is not required  

 

Your cooperation is highly solicited.  

 

Thank you.  

 

Yours sincerely,  

 

Ms Lilian Samson 

Date of Interview……………………………………. 

Name of Interviewer…………………… 
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Instructions for Interviewers: 

Choose an appropriate answer and then fill in the spaces the best numeric (value)   

accordingly otherwise fill in the blanks with suitable string/discrete value/ answers 

(words): Be neat and brief and Use a pencil.  In case of language problem, you may use 

both Swahili and English language. 

  

Part One: Profile of Respondents  

 

1.1. Sex           1.Male    2. Female                                        Age …………………….. 

 

1.2. Village………………… …………………… 

 

1.3 Marital status 1. Single 2.Maried 3. Divorced 4. Separated  

           

1.4 Education level  

1) Primary 

2) secondary  

3) certificate                            

4) diploma 

5) Degree 

6) Others (Specify)…………………………………………… 

 

1.5 Position ……………………………………. 
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Part Two: Criteria for allocating SFP in the district  

Use a 4 stage Likert scale to give your opinion on how you are familiar with the criteria 

used to allocate SFP in your village.  

Criteria Likert scale 

5=mostly 

agree 

4=agree 3=Neutral 2=Disagree 1=Mostly  

disagree 

Areas with low 

family income are 

highly preferred 

for SFP. 

 

     

Regardless of Food 

insecurity, any 

school should get 

SFP. 

 

     

Schools with poor 

Performance are 

given priority in 

SFP. 

 

     

Schools which are 

far from the village 

are given priority 

of SFP. 

 

     

Areas with scarce 

rainfall are given 

first priority in 

terms of allocating 

SFP. 

 

     

 

Part Three: Influence of SFP   on performance  

3.1 What can you say about the performance in the school before the SFP? 

1. Very Good2. Good.3 Poor 
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3.2 What could be the reason for your response in 3.1 above 

1………………………………………………………………. 

2………………………………………………………………… 

 

3.3. For how long have you been with SFP 

1. Less than one year 

2. 2-5 years  

3. more than 5 years  

 

3.4 Do you agree that the SFP has improved performance in your school? 

1. Mostly agree 2. Agree 3. Neutral 4. Disagree 5. Mostly disagree 

 

3.5 What could be the base for your response in 3.4 above 

1……………………………………………………………………….. 

2……………………………………………………………………….. 
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Part Four: Effect of SFP on drop out and enrollment rate  

4.1 What was the status of drop out in school before the SFP? 

 1. Very High 2. High 3. Low 4. Very Low  

 

4.2 What could be the reasons for 4.1 above? 

1………………………………………………….. 

2……………………………………………………  

 

4.3 What is the status of drop out in school after the SFP? 

 1. Very High 2. High 3. Low 4. Very Low  

 

4.4 What could be the reasons for 4.3 above? 

1………………………………………………….. 

2……………………………………………………  

 

4.5 What was the status of enrolment in school before the SFP? 

 1. Very High 2. High 3. Low 4. Very Low  

 

4.6 What could be the reasons for 4.5 above? 

1………………………………………………….. 

2……………………………………………………  

 

4.7 What is the status of enrolment in school after the SFP? 

1. Very High 2.  High 3.  Low 4. Very Low  
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4.8 What could be the reasons for 4.7 above? 

1………………………………………………….. 

2…………………………………………………… 

 

Part Five: Mechanism to sustain the SFP 

5.1 What mechanisms or systems are in place at village level to ensure that the SFP is 

sustain 

Category A: Performance  

1…………………………………………………………………….. 

2…………………………………………………………………….. 

3………………………………………………………………………. 

 

Category B: Drop Out Rate  

1…………………………………………………………………….. 

2…………………………………………………………………….. 

3………………………………………………………………………. 

 

Category C: Enrolment rate   

1…………………………………………………………………….. 

2…………………………………………………………………….. 

3………………………………………………………………………. 

 

5.2 What challenges face the management of SFP? 

1……………………………………………………………………… 

2………………………………………………………………………. 

3………………………………………………………………………… 
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Appendix III: Research Tools: Pupils 

The University of Dodoma 

 

 

 

 

 

 

 

TITLE 

ALLOCATION CRITERIA AND EFFECTS OF SCHOOL FEEDING 

PROGRAM: A CASE OF MANYONI DSTRICT COUNCIL. 

 

Pupils Questionnaire 

 

MPA 

 

 

2013 
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Dear Respondent. 

 

Ms Lilian Samson is pursuing masters in Public administration. Her research title is 

centered on analyzing the criteria used to allocate school feeding programs and the 

effect of the program in terms of performance, attendance and drop out. As a member 

of the organization or community you are hereby requested to provide information that 

will help to know the situation of the SFP and how to improve its performance in the 

future. 

I hereby declare that the data and information provided by you  will be treated with 

high confidentiality. 

Your name is not required  

Your cooperation is highly solicited  

 

Thank you.  

 

Yours sincerely,  

 

Ms Lilian Samson 

Date of Interview……………………………………. 

Name of Interviewer…………………… 

 

 

Instructions for Interviewers: 
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Choose an appropriate answer and then fill in the spaces the best numeric (value)   

accordingly otherwise fill in the blanks with suitable string/discrete value/ answers 

(words): Be neat and brief and Use a pencil.  In case of language problem, you may use 

both Swahili and English language. 

  

Part One: Profile of Respondents  

 

Sex           1.Male    2. Female                                        Age …………………….. 

 

1.1 School ………………… …………………… 

 

1.3 Grade      1. Grade 5 2. Grade 6    3. Grade 7 

      

Part Two: Influence of SFP   on performance  

 

2.1 What can you say about your performance before the SFP? 

1. Very Good2. Good.3 Poor 

 

2.2 What could be the reason for your response in 2.1 above? 

1………………………………………………………………. 

2………………………………………………………………… 

 



 100 

2.3. For how long have you been with SFP? 

1. Less than one year 

2. 2-5 years  

3. More than 5 years  

 

2.4 Do you agree that the SFP has improved performance in your school? 

1. Mostly agree 2. Agree 3. Neutral 4. Disagree 5. Mostly disagree 

 

2.5 What could be the base for your response in 2.4 above? 

1……………………………………………………………………….. 

2……………………………………………………………………….. 

 

Part Three: Effect of SFP on drop out and enrollment rate  

 

3.1 What was the status of drop out in school before the SFP? 

1. Very High 2. High 3. Low 4. Very Low  

 

3.2 What could be the reasons for 3.1 above? 

1………………………………………………….. 

2……………………………………………………  

 

3.3 What is the status of drop out in school after the SFP? 

 1. Very High 2. High 3. Low 4. Very Low  
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3.4 What could be the reasons for 3.3 above? 

1………………………………………………….. 

2……………………………………………………  

 

3.5 What was the status of enrolment in school before the SFP? 

1. Very High 2. High 3. Low 4. Very Low  

 

3.6 What could be the reasons for 3.5 above? 

1………………………………………………….. 

2……………………………………………………  

 

3.7 What is the status of enrolment in school after the SFP? 

1. Very High 2.  High 3.  Low 4. Very Low  

 

3.8 What could be the reasons for 3.7 above? 

1………………………………………………….. 

2…………………………………………………… 

 

Part Four: Status of Food and Nutrients  

4.1 What type of food nutrients do you get at school eg. Mchicha, wali etc  

1…………………………………………………………………….. 

2…………………………………………………………………….. 

3………………………………………………………………………. 
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4.2 Is the food provided enough? 

1. Yes 2. No 

 

4.3 When often do you get meal at school? 

1. 5 days in a week 

2. 2-4 days in a week   

3. One day in a week  

 

4.4 How many meals in a day do you get? 

1. One meal  

2. Two meals  

3. Three meals  

 

4.5 What type of meals do you get? 

1. Porridge / Tea 

2.  Lunch  

 

4.6 Do you get any health problems as result of taking such meals?  

1. Yes   2. No   

 

4.7 Rate the quality of meals provided at school as; 

1. Very high quality  

2. High quality  

3. Neither high nor low quality 

4. Very low quality  
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Part Five: Contribution for SFP  

 

5.1 Do you contribute anything for SFP? 

1. Yes 2. No 

 

5.2 If 5.1 is yes, what do you contribute? 

1…………………………………………………. 

2………………………………………………… 

3……………………………………………………. 

 

5.3 Are you comfortable with the kind of contributions? 

1. Yes 3. No 

 

5.4 What could be the reasons for 5.3 above? 

1………………………………………………. 

2………………………………………………… 
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Appendix IV: FGD Checklist –school committees 

 

1) Awareness about School Feeding Programme 

 Are you aware of the free meals programme to schools? 

 Probes Can you tell me what you know about it? 

 How did you hear about it? 

 

2) General Benefits and perceived problems 

 What do you perceive as the benefits of the programme if any? 

 Has the programme in any way influenced:- 

i) Your volume or quantity of food you produce? 

ii) Sources for marketing your farm produce? 

iii) Prices of the food you produce? 

iv) Your net income from crop production? 

 Why or why not? 

 What do you consider to be problems if any? 

 

3) Nutritional and health benefits 

 I would like us to talk about its influence on well being of school children. In 

your view has the programme brought any health benefits to school children? 

 Why or why not? 
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4) School attendance 

In your view has the introduction of the scheme influenced children‟s attendance to 

school? 

Probes why or why not 

 

5) Closing 

In your opinion do the arrangements for the programme require changes? 

Probes why or why not 

Are there any suggestions or comments about the programme 

 

 


