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ABSTRACT 

This study aimed at investigating the role of parents on influencing academic 

performance in community secondary schools. The reason behind doing this study 

was the persistence of two ways traffic blames between parents and teachers. Parents 

have been blaming teachers because their children fail examinations without 

knowing that even them are also responsible in the performance of their children. 

The study was done in Mbozi District in Songwe Region. The approach used to 

undertake this study was qualitative research approach whereby the work is mostly 

in descriptive manner. In some instances the researcher has used numerical 

information to supplement the description provided. The study employed a case 

study design because it allow exploration, thoughtful, experience, and perception of 

participants sticking mainly on the role of parents in influencing academic 

performance in the Tanzanian context. System theory developed by Von Bartalanffy 

in 1968 was applied by the researcher to guide the study. Data collection was done 

through interviews, documentary reviews and focus group discussions, the 

participants involved included one DSEO, one WEO, four heads of school, four 

classroom teachers, 20 parents and 40 students. All participants were purposeful 

selected. Data were analysed thematically. The findings prove that, majority of the 

parents play a little role in the supervision of their children because of the low level 

of education they have. Thus, the study recommends that; in order for the students to 

perform better, parental supervision is more needed for the improvement of 

students‟ performance. 
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CHAPTER ONE 

INTRODUCTION 

1.1 Background of the Study 

The involvement of parents on education of their children plays a great role in 

influencing academic performance. Education is valued because it contributes to the 

national development through the provision of appropriate human resources that 

help to stimulate productivity and eliminate hunger, poverty, disease and ignorance 

(Republic of Kenya, 2005). Furthermore, Kapinga (1992) shows that education 

liberates man from socio-political forces which weigh upon him and mould a new 

personality at global level. The performance of students is influenced by different 

factors including student-related factors like intelligence quotient (IQ) and 

willingness to learn (Magiri, 1997); school-related factors like adequacy of resources 

and facilities (Musoko, 1983; Kunguru, 1986); teacher-related factors like teacher 

morale, teaching methods (Muchina, 2003) and job satisfaction (Guthrie, 1982); and 

school administrators‟ leadership traits (Anyango, 2001; Orina, 2005). However, 

academic performance of students in secondary schools has been poor in national 

examination results one year after another (URT, 2012). The Ministry of Education 

and Vocational Training reports that academic performance of students has been 

deteriorating at national level, the trend of pass rate for Division I to III was as 

follows: 36.6% in 2007, 31% in 2008, 17.91% in 2009, 11.59% in 2010 and 10.05% 

in 2011 (URT, 2012.p, 34). In 2013 the report of Ministry of education revealed that 

63% of the students have attained zero grades. Studies described that there are 

various factors which accelerate the poor academic performance among students in 

community secondary schools in Tanzania; lack of parental involvement is one of 
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the factor (Mauka, 2015). Having such trend, there was a need to investigate the role 

played by parents in influencing student‟s academic performance. 

Different reforms have been made in schools-worldwide in order to consolidate the 

dissimilar views of significant players; students, teachers, principals, board of 

trustees, parents and the community in the school setting (Baker, 2002). Likewise, 

partnerships between schools and their communities have strengthened the school 

activities, and helped to create spaces for stakeholders to understand each other, 

particularly to understand the key aspects of partners' views (Timperley & Robinson, 

2002). In this context, schools are not just made up of teachers and students; parents 

and the wider community are also significant actors. 

The Jomtien conference on Education for All (EFA) of 1990 accredited that many 

nations in the world have to ensure efficient management of education by involving 

local community including parents (WCEFA, 1990). This is because when parents 

become involved in education they will enhance pupils, community and users 

interests to be traced at the centre (WCEFA, 1990). 

 The Salamanca Conference on Special Education held in Spain in 1994 resolved 

that, parents should be encouraged to participate in educational activities at home 

and schools for the purpose of supervising and supporting their children‟s learning 

(UNESCO 1994). Similarly, the government should promote parental role through 

policy statements that allow formulation of parent-school association with the 

intention of enhancing their children‟s education. 

Nyarko (2011) observes that while Ghanaian parents engaged in their children‟s 

schooling in one form or another, their involvement historically has been limited to 
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school related activities at home (e.g., ensuring completion of homework). In Ghana, 

parents face some difficulties in supervising their children on school related 

activities like guiding or helping them in doing homework. 

The Sectional paper No. 1 of 2005 on policy framework on Education, Training and 

Research was adopted in Kenya as the Government‟s blue print aimed at promoting 

partnership between teachers, parents, and communities as a significant factor in 

school academic improvement (Republic of Kenya, 2005). The government has also 

put in place measures to train primary school head teachers on how to enhance 

parent-teacher relationship in primary schools through School Empowerment 

Program 2004. 

Ciaraka (2003) sampled out 30 parents in Egoji- Meru, Kenya and found out that 

93% of the parents checked their children‟s exercise books occasionally. Majority of 

the parents indicated that they did not participate in school decision making neither 

did they attend school functions. Furthermore, teachers reported that parents did not 

participate on provision of resources, decision making and management of pupils‟ 

affairs.  

In Tanzania, Education and Training Policy (1995) and various programmes have 

shown great concern on; the roles that are played by various education stakeholders 

including parents are vital to the progress of education. Parents are among of the 

educational stakeholders, but do not play their role effectively such as contacting 

schools about students‟ academic progress and attendance which is contrary to the 

expected aim of the Education and Training Policy in Tanzania (1995). It is also 

recognized the roles of parents in education are through decentralization, in which 
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parents are involved in education process by financing education through cost 

sharing and put emphases on providing education through partnership with 

community (ETP, 1995).   

In Tanzania, it has been noted that parents with low level of education are less 

responsible for children schooling which may have led to their poor performance. 

Also the results have shown that low income of parents hinders them from providing 

sufficient home needs and school requirements for their children. Low sincomes in 

the family also force some students to take part in the income generation activities to 

support the families; thus reducing their time for learning. Moreover, many parents 

were not attending school meetings. Therefore, there is a problem of parental 

involvement in Mbozi District where by parents have poor communication with 

teachers, poor parental attendance at school meetings and poor follow up on 

academic progress of their children concerning school matters. Therefore, the study 

intends to explore the role of parents in influencing academic performance. 

1.2 Statement of the Problem 

Studies show that parental involvement has effects on students‟ performance in 

primary and secondary schools (Mauka, 2015 and Mpilika, 2014). Moreover, it has 

been pointed out that home environment influences students‟ academic performance 

(Kamuti, 2015). However, there is little information on how the parents‟ role 

enhances children‟s school achievement as it was being expected for them to 

participate. So, it is for this reason the researcher of the study was prompted to fill 

the gap by investigating the role of parents on influencing students‟ academic 

performance with special reference to selected community secondary school in 

Mbozi District.  
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1.3 General Objective 

The main objective of the study was to investigate the role of parents in influencing 

academic performance among community secondary schools. 

1.4 Specific Objectives 

Specifically this study intended:  

1. To examine how parental level of education affects students‟ academic 

performance in community secondary schools. 

2. To identify factors contributing to poor involvement of the parents on academic 

performance in community secondary schools. 

3. To examine the best practice of parental guide on students‟ academic 

performance. 

1.5 Research questions 

i. How does the parental level of education affect academic performance in 

community secondary schools? 

ii. What are the factors that contribute to poor involvement of parents on academic 

practices in community secondary school? 

iii. What are the best practices of parental guide on students‟ academic 

performance? 

1.6 Significance of the Study 

The study is useful to different education stakeholders for the sake of improving 

students‟ performance in a number of ways: 

Firstly, the study is important especially to parents through Parents-Teacher 

Associations (PTA) of schools in promoting the academic performance of students. 
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This is because during PTA meetings, parents know their function and 

responsibilities at home as investigated by the study. Also, parents will be aware of 

the importance of solving their children‟s problems so as to maximise their 

performance. 

Secondly, the study findings will be also useful to the policy makers and the 

government to plan the policy that strengthens the parental effectively participation 

on their roles.  

Thirdly, the study findings are expected to awaken communities and other education 

stakeholders to understand their crucial responsibilities to keep and maintain better 

conditions of their schools as aimed by the government.  

Fourthly, teachers can benefit from the study by increasing partnership with parents 

so as to reach the expected goals set by the government. This is because students 

will be motivated to learn since the learning environment will be conducive. 

1.7 Delimitations of the Study 

In this study, delimitations describe the boundaries that the researcher has set for the 

study (Baron, 2008). This study did not investigate all secondary schools in 

Tanzania, but it covered four (4) community secondary schools in Mbozi District in 

Songwe Region. The schools were among other community secondary schools in 

Tanzania where parental role in education is to be actively practised as a way of 

improving academic performance among the students. Furthermore, the participants 

involved in the study were parents, students, class teachers. These were involved in 

the study because they were among best respondents who were able to provide the 

holistic information about the study. Also, the study employed qualitative approach. 
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In this respect, the study findings and conclusions are delimited to the subject area. 

Despite the Fact that the results of this study and conclusion are bound to the 

situation in Mbozi District in Songwe Region, it is logically true that other parts of 

the country whose socioeconomic status is similar to the study population, might 

have the same findings. 

1.8 Limitation of the Study 

Like other social researches, this study encountered various limitations to its 

progress; the study employed limited sample and was qualitative study for an in-

depth understanding of the phenomenon under investigation. The study was limited 

to few selected community secondary schools in Mbozi District; this was based on 

the limited time and financial constraints in covering all community secondary 

schools in Mbozi District.  

Lack of cooperation from respondents was the first barrier researcher encountered 

when undertaking this study, there were unsatisfactory responses to interviews, but 

the researcher tried to elaborate about the aim and importance of the study until the 

respondents understood and therefore they cooperated. Moreover, the researcher 

tried to find extra time after working hour to obtain the required information as per 

study objectives. Also the researcher remained tolerant and waited until the 

respondent had an ample time to sit for interview session. 

1.9 Definition of Key Terms 

Performance in education is an incredible way to engage with students in 

stimulating learning and inspire interactive learning and experiences that make a 

difference and leave a lasting legacy (Morsha, 2000). Student‟s academic 
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performance has become a source of concern to researchers, especially as the 

academic performance of the students is declining. Students‟ academic performance 

is generally associated with how well or bad have they achieved in relation to 

cognitive, psychomotor and affective domains (Armstrong, 2004). In this study, 

academic performance refers to how the students perform better in their 

examinations in counterpart with those who perform poorly in community secondary 

schools. 

Parental role has been used to mean the way the parents are involved in education 

activities of the children. It includes the way the parents communicate with the 

school on education matters, how parents assist the children with supportive learning 

environment at home, e.g., buying school uniform, providing nutrition, 

encouragement and follow ups the school assignments. Therefore, parents‟ roles 

have been used in this study because parents are the key dominant educational 

stakeholders who have great education influence of their children in education 

matters. 

Community secondary schools can be defined as the schools, which were 

introduced by the government within the localities aiming at increasing partnership 

among community stakeholders (Komba, Hizza & Jonathan, 2013). In this study, 

community secondary schools have been used as essential institutions where by 

students are trained as far as they live nearby those schools. In fact these schools 

used by researcher because they are the ones, which do not have good school 

academic performance. 
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1.10 Chapter Summary 

This chapter has presented the general overview of the study. Through different 

subsections of the chapter, it has been pointed out that the parental participation in 

students‟ academic performance is of great significance to their performance. The 

chapter has also informed that the study is useful in awakening parents as the 

educational stakeholders to play their roles so as to maximise the students‟ academic 

performance. 
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CHAPTER TWO 

LITERATURE REVIEW 

2.1 Introduction 

This chapter consists of the literature review which supports the study, theoretical 

framework, and conceptual framework. The literature review presented corresponds 

with the objectives of the study covering critical review of studies from developed 

and developing countries. 

2.2 Theoretical Framework 

A theoretical framework of the study is a collection of interrelated ideas based on 

theories or is a reasoned set of preposition, which are derived from and supported by 

data or evidence. It is a general set of assumptions about the nature of phenomena 

(Kombo & Tromp, 2006:56). The theory provides collections of assumption, 

concepts and forms of explanation keeping in view. The study on the role of parents 

in influencing academic performance in community secondary schools was therefore 

built around system theory developed by Ludwig Von Bartalanffy in 1968. This 

theory is explained in the next sub-section. 

2.2.1 System Theory 

The System theory was introduced by Von Bartalanffy in 1968. This theory was 

used to explain the interrelationship between different organizations. He used system 

to outline principles common to system; in general Bertalanffy`s introduction of 

system theory changed that framework by looking at the system as a whole with its 

relationship and interaction with other system as a mechanism of growth and 

change.  
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This system theory is an organizational aspect that looks at interaction between 

systems. To understand more fully the interaction properties of the system theory, it 

may be useful to understand the key concept of open and closed system as used by 

Von Bertalanffy. It was held that an open system constantly interacts with its 

environment and uses input to generate output. A closed system is not influenced by 

environment and does not interact with it (Bertalanffy, 1968). 

Within the field of education system, the theory plays a major role in understand 

how school as a social system functions. There is a need to have a good form of 

interaction among its parts in order to implement properly goals and objectives of 

education so as to bring better student academic achievement (Simai, 2016). Thus, 

school as an open system needs to create parents‟ involvement in such a way that 

they interact with teachers and other stakeholders to enable effective students 

learning while they are at school and home. From this assumption and in relation to 

this study, it clear that the central goal of teachers, parents and school community is 

to raise their relationship through parents‟ role in order to have an ample time to 

discuss aspect related to children‟s academic matters (Simai, 2016). In line with the 

objectives of the study, the theory informs that when there is no strong partnership 

between the parents, school and students, it  leads to students truancy, drop out and 

sometimes the children may engage in sexual affairs which results to poor 

performance in community secondary schools. 

Through formal partnership between parents and teachers, parents receive 

information from teachers and at the same time teachers gain information from the 

parents. In this context, system theory plays a great role in making the whole system 

function in an interdependent way. This means that everyone who belongs to the 
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system (parents and teacher) has to play a certain role in an interconnected manner. 

Therefore, the theory awakens parents to play their role on influencing student 

achievements. Thus, system theory was an appropriate and useful guidance of the 

study as it helped to show how the school system functions in an interdependent 

ways to enable the system to perform well. Parents, students and teachers need to 

influence each other so as to achieve educational goals set by the government. 

2.2.2 Conceptual Framework 

A conceptual framework is said to be a network of interlinked concepts that provides 

a full understanding of a phenomenon or phenomena (Jabareen, 2009). The concepts 

to be selected have to represent the relevant social, cultural, political and 

environmental (social behaviour) phenomenon (Jabareen, 2009). The conceptual 

framework in the Figure 1 below shows that the interaction between parents, school 

and students leads to particular kind of performance. When these groups effectively 

influence each other the student‟s achievements become higher. However, 

ineffective interaction between these groups leads to poor performance. Hills & 

Taylor (2004) suggest that parental participation in school matters is directly related 

with school effectiveness and high academic performance. These conceptual 

propositions suggest that academic performance of schools in Tanzania could be 

related to the extent to which parents are involved in school matters, the way school 

play their role and the way students play their role so as to increase academic 

achievements. Figure 1 below summarizes the idea contained in the model that if 

parents, school and students influence each other high academic performance will be 

realised. 
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Figure 1: Conceptual Framework on the Involvement of Parents, School and 

Students 

Source: Researchers Own Design, (2018) 

Furthermore, the conceptual framework illustrates that these forces multiple 

possibility for a child to achieve academic excellence. For example, at school the 

children interact with teachers through the process of teaching and learning in which 

different pedagogical methods are applied so as to make them understand well. 
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When they are at home parents have the role to; monitor, supervise on doing 

homework, academic progress report and communicating with teachers and other 

school personnel. It is also the role of parents to ensure that their homes are 

supportive learning environments for their children with equipped learning 

materials. The aim is to increase students‟ academic performance. The school, 

parents and students must influence each other so as to achieve educational goal but 

when the gap raises between parents, school and students, truancy, sexual affairs and 

drop out are inevitable hence poor academic performance of the students. 

Parental awareness and interests in their children‟s learning and school activities 

tend to node and cue their children about the importance of schooling and this may 

lead more positive behaviour and enhance the teachers‟ morale (Henderson & Berla, 

1994). Also, in order to achieve the concept effectively communication is inevitable 

between parents, school and students this will bridge the gap between parents and 

schools which exist due to inadequate information among parents, school and 

students.  

Effective communication provides information for families on skills required for 

students in all subjects at each level; information on homework and policies and how 

to monitor and discuss school work at home as well as information on how to assist 

student to improve skills on their education. 

2.3 The Status of Parental Role Worldwide 

Parental role may be different from one culture to another culture and society to 

society. Parental involvement may have different types, which might have 

differential influence on academic performance of their children. Parental 
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expectations have a greater impact on students‟ educational outcomes. Parental 

involvement may include activities like helping children in reading, encouraging 

them to do their homework independently, monitoring their activities inside the 

house and outside the four walls of their house, and providing coaching services for 

improving their learning in different subjects. The role of parental involvement in 

children‟s education has become a central issue in educational policy and research. 

Research findings support the existence of a positive relationship between parental 

involvement and educational success, especially in the secondary school years. 

However, current knowledge regarding the nature and magnitude of the role of 

parental involvement in community secondary education is inconsistent and limited 

in scope (Singh, Bickley, et al., 1995). 

Parent involvement continues to be the focus of much academic research, policy 

formation, and public debate. Parent involvement is a major cornerstone of President 

Obama‟s “Race to the Top” educational initiative. Parent involvement was the 

cornerstone of former President Bush‟s No Child Left Behind initiative, was the 

cornerstone of former President Clinton‟s 1996. (McGuinn, 2006) under NCLB, the 

government continues to fund public schools, but schools must demonstrate that 

their students are achieving on standardized tests. Elementary and Secondary Act, 

and was the cornerstone of former President Reagan‟s Goals 2000: Educate America 

Act, is being touted as a key element of school reform, and is actively promoted in 

national programs and initiative.  

Moreover, according to McGuinn, (2006) the Brown v. Board decision and the 

passage of The Elementary and Secondary Education Act (ESEA) of 1965 began a 

“new era” of federal involvement in educational policy. This era was marked by 



16 

additional educational funding and safeguards which encourage equal access to 

education for disadvantaged students. At the heart of ESEA was Title I, which 

sought to improve the quality of education for low-income students by increasing 

per pupil expenditures (McGuinn, 2006). Prior to the 1954 Supreme Court Brown v. 

Board of Education decision, which said that segregation in public schools was 

unconstitutional, education policymaking in the United States had been primarily 

conducted at the local level. Those were the campaign aiming to increase student‟s 

enrolment and parental involvement of their children‟s education. 

In USA, through a research carried out by Lindsay (2011), on Perceived Barriers to 

Parent Involvement in Schools, there is evidence that in spite of the fact that many 

parents make good effort to attend school functions and support the educators who 

work with their children, there are some parents who are perceived to be barriers on 

participation in school related activities hence poor academic performance. 

2.4 Parental Involvement in Sub Saharan African countries 

In Africa, parents are involved in financing the running of the schools, school 

decision making and provision of teaching and learning resources. For instance, in 

South Africa, the Schools Act (Act 84 of 1996) mandates all public schools to have 

elected School Governing Body consisting of the head teacher, teachers, parents, 

non-teaching staff and students (Dubbeldan, 2000). 

In Malawi, parents have no role to play in running of schools. Majority of parents 

claim that it is not their responsibility to assist teachers in running schools (Action 

Aid, 2009). However, Spernes (2011) points out that there is limited sharing of 

responsibility between teachers and parents in most rural schools. It has also been 
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stated that Kenyan parents have very little interest in what their children do in school 

and that their role has been relegated to paying levies. Looking the situation in 

Namibia, Hamukwaya (2009) says that, some parents in Namibia are uneducated 

and do not value the importance and quality of education consequently, children find 

it difficult to learn because of the lack of academic support at home from the parents 

hence poor performance to the students.  

2.5 Parental Involvement in Education in Tanzania 

The construction of secondary schools in every ward in Tanzania reflects 

community involvement in education development in Tanzania. According to 

Secondary Education Development Plan (SEDP II) of 2010-2014, parents and 

community need to be involved in planning and decision making through various 

school activities which need partnership to be implemented (URT, 2010). ETP, 

(1995) insists the increase of parents‟ participation on academic activities such as 

financing in education, participating on decision making in school practices.  

Apart from the efforts made by the government in involving parents in community 

secondary school education, more education is still needed to the parents so as to 

increase performance to their children. Poor academic performance in most of 

community secondary schools in the country has been a major concerned by the 

government (URT, 2007). Issues of truancy are still a problem. For example (Haki-

Elimu, 2011) found that, the size of dropout rate in secondary schools is higher in O-

level and low in A-level classes. The dropout due to truancy increased from 36.2% 

in 2009 to 72.7% in 2010 while the drop out caused by pregnancies increased from 

20.4% in the year 2009 to 81% in 2010 (Haki-Elimu, 2011). Having such 

educational situations, more efforts are needed so as to increase partnership between 



18 

school and parents for the purpose of overcoming those problems in order to 

increase academic performance of their children.  

Moreover, parents are potential partners in education (Lemmer, 2012). In order for 

the schools to improve their academic performance, assignments and national 

examinations; it is a great endeavour to involve parents in activities such as 

homework and creating the home as an enabling environment for learning. Parents 

can manage (as governors) the school policies and programmes (Lemmer, 2012) and 

this management of policies by parents can successfully promote the mutual interest 

of parents and schools.  

Furthermore, parents have a responsibility to work with the schoolteachers in 

enriching the school curriculum so that their children can obtain holistic 

development. In Tanzania more education is needed to the parents on the importance 

of their engagement on education of their children because of the gap that exist 

between parents, school and students. The impacts of such lack of mutual interaction 

are truancy, students engage on sexual affairs and consequently dropout. 

2.6 Factors that Influence Poor Involvement of Parents 

The involvement of parents on matters that contribute to students‟ performance 

maximises the adherence of system theory stated earlier in the previous section of 

this study. However, there are some factors that influence parents‟ involvement. 

Those factors are explained here under. 

2.6.1 The Influence of Parenting Styles on Students’ Academic Performance 

Kamuti (2015) quoted Warner, & Eyberg, (2002) who argued that Parenting styles 

and techniques have consistently been shown to relate to various outcomes such as 
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child psychological problems (e.g., aggression) and academic performance. The 

majority of published studies on parenting styles have used some variation of the 

parenting style construct delineated by Baumrind (1966, 1967). Baumrind (1966) 

has identified three parenting styles: authoritative, permissive, and authoritarian.  

Authoritative parenting is characterized by high levels of nurturance, involvements, 

sensitivity, reasoning, and encouragement of autonomy. Parents who direct the 

activities and decisions for their children through reasoning and discipline would be 

described as authoritative. In general, an authoritative parenting style emphasise 

both responsiveness and commanding which appear superior in fostering higher 

academic performance (Reitman, Rhode, Hupp, &Altobello, 2002). 

Baumrind and Black (1967) found that authoritative parenting is positively 

associated with academic performance because there is high monitoring of student 

practices. The monitoring is done among other areas on making follow up of 

academic report, making sure that their children attend to school, helping their 

children to make timetable hence the results increased. Authoritative parents provide 

a warm family climate, set standards and promote independence resulting to more 

active career exploration on the part of children (Kracke, 1997).  

This sort of parenting is characterized by high levels of nurturance, involvement, 

sensitivity, reasoning and encouragement of autonomy. They provide a positive 

emotional climate for their children in order to promote autonomy and support 

assertiveness and individuality. Authoritative parents are assertive but intrusive and 

restrictive. Their disciplinary methods are supportive rather than punitive. Parents 

who direct the activities and decisions for their children through reasoning and 
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discipline are described as authoritative (Turner, Chadler & Heffer, 2009). Therefore 

this type of parenting style has linked to higher academic achievement to the 

students. 

Permissive parenting is characterized by making few demands, exhibiting non-

controlling behaviours and using minimal punishment. For example, parents who do 

not establish rules and guidelines for their child‟s behaviour would be described as 

possessing a permissive parenting style.  

This type of parenting does not require the parent to act as an active agent 

responsible for shaping or altering the child‟s behaviour (Baumrind, 1991). The 

child is allowed to regulate his or her own activities. The parent neither controls nor 

encourages the child to obey external standards. These parents are warm and 

responsible but not demanding and have few expectations of their children. Parents 

who do not set rules and regulations for their children‟s behaviour are described as 

possessing a permissive parenting style (Turner, et al, 2009).  

Parents who adopt this type of parenting consider self-regulation to be the right of a 

child to live freely without outside authority. Those who support this type of 

parenting style feel that punishment has inevitable negative side effects and it is an 

ineffective means of controlling behaviour. They also feel that close supervision, 

high demands, and other manifestations of parental authority provoke rebelliousness 

in children. According to those who espouse this parenting type, firm parental 

control generates passivity and dependence in the child (Baumrind, 1991). 

Permissive parenting is characterized by making few demands, exhibiting non-

controlling behaviours and using minimal punishment. This type of parenting style 
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is negatively associated with academic performance because children are left 

without supervision from their parent‟s hence poor academic performance.  

Authoritarian parenting tends to fall at the other end of the continuum. Parents 

characterized as authoritarian exhibit highly directive behaviours, high levels of 

restriction and rejection behaviours, and power-asserting behaviours. These parents 

tend to have a philosophy that “it‟s my way or the highway.”  

The performance of students is low when children fail to get guidance and 

counselling from parents since sometimes the use of power may not work effectively 

as a results poor performance. Rogers Theule, Ryan, Adams, and Keaing (2009) 

conducted a research in Canada and found out that parents who adopt strong 

authoritarian parenting styles contribute to students‟ lower academic performance. 

Mohammed, Koorosh and Hamid (2011) demonstrated that authoritarian parenting 

style was negatively associated with children‟s academic achievement in Iranian 

families. The study found out that paternal authoritarian parenting styles showed no 

significant association with children‟s academic achievement. Hong, (2012) 

concluded that both parental practices and parenting styles influence children‟s 

school achievement. Therefore authoritarian parenting style is negatively influenced 

academic performance.  

2.6.2 Economic Status of the Parents 

Significant studies have suggested that economic status is one of the best predicators 

of student achievement (Bryk, & Smith, 1993). To date, many studies have 

established the effect of parent`s socioeconomic status on parental involvement. One 

consistent finding is that parents from the higher economic status are more involved 
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in their children‟s education. In this case the higher, the parent`s occupation status, 

income and their house hold income the higher would be the parent`s involvement in 

their child`s education. As results, the strength of parental involvement enables the 

children to achieve education success at school (Katsilis & Rubinson`s, 1990). When 

the family is well of economically, it is easily to provide resources to their children 

such as book, ability for the parent to support means of transportation to school for 

those who are living in long-distance like giving them bicycle and supporting food 

programmes in school so as to improve academic performance of their children. 

Robert and Taylor, (2005) concluded that socio-economic factor have strong 

relationship with the average performance of students in public high school in New 

Hampshire. Research by UNESCO, (2004) indicates that socioeconomic condition is 

an important factor for success in school and cannot be ignored (UNESCO 2004).  

In the same vein, Zahyah, (2008) while studying the relationship between aspects of 

socioeconomic factor in Malaysia stated that both parent levels of education and 

reading materials available in the home were related to children academic 

achievement. Economic status of the parents has a great influence on academic 

performance of the children because it is easily for the parents to support learning 

materials to their children. 

2.7 Parents’ Level of Education 

Parents‟ level of education predicts the possibility and the quality of parental 

involvement. The study of Georgion and Tourva (2007) reported that, parents‟ 

education is related to the extent to which parents are involved to the children‟s 

education. The research findings suggested that, the amount of schooling that 
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parents received have effects on how they structure their home environment and 

how they interact with teachers and their children to promote academic achievement.  

In the same view, Davis (2005) argues that, households with higher level of 

education stress on the importance of education for their children because they 

perceive education as a tool for overcoming ignorance and poverty. The study 

indicated that, literate parents focus more on giving their children education and 

hence spend time on helping their children with their homework and checking what 

their children have learned at school (Mauka 2015). The evidence suggests that 

literate parents follow closer their children academic progress by purchasing books, 

monitoring their children and providing stimulating experience (Jensen & Seltzer, 

2000). These contribute to students‟ achievement.  

In addition to that, parents with higher educational level could motivate the 

intellectual potential within children that may lead them to perform better in school 

and in return strive for further education (Haveman and Wolfe 1995). Holmes, 

(2003), states that findings with regard to the impact of parents‟ education on 

schooling of children show that the children of more educated parents are more 

likely to be enrolled and more likely to progress further through schools. Despite all 

such findings on the contribution of parents‟ literacy to students‟ academic 

performance, there is an alert that it might not be always the most important factor to 

which particular parent devotes resources for their children (Henderson & Mapp 

2002). 
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2.8 Availability of Teaching and Learning Materials at Home 

The availability of books in the home is a motivation to children to read. The 

learning environment at home requires the accessibility of pens and books, a table, a 

chair and good lighting at night. Poor housing and overcrowding cannot only 

impede the child homework but also his opportunities for reading or constructive 

play. Home environment plays a great factor on student‟s achievement (Kamuti, 

2015). For example a home with equipped facilities like books, giving an ample time 

for learning, is different from those having poor facilities. Additionally, the home 

environment which have good discipline they have a greater influence on academic 

successful.  

A relevant study conducted in Kenya by Mulei (2012) found a positive relationship 

between learning facilities at home and pupils score in national examinations. He 

found out that majority of the pupils lack essential facilities especially a private 

study rooms and lighting fuel contributing to failure to complete the assignments 

and hence poor academic performance. In Kenya Muola‟s (2010) study revealed that 

a child whose effort to do well in school is supplemented by the provision of 

required learning facilities would tend to have high academic motivation. The family 

should have supportive atmosphere, supervising homework, providing 

supplementary reading materials and providing tutors. The finding also concur with 

the study done by Bakahwemama (2009) who stated that when parents did not 

provide sufficient teaching and learning materials at home, the children faced 

difficulties in their learning both at home and at school environment. 
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2.9 Learning Supervision at Home 

Cotton and Wikelund (2001) pointed out that the more intensively parents are 

involved in their children learning, the more beneficial are academic achievement. 

Thus, it is believed that when parents monitor homework, encourages participation 

in school functions, through PTA members provide the needed physical facilities at 

home; their children are likely to respond and do well in school.  

Parents‟ involvement improves facets of children education such as daily attendance, 

student‟s achievements, behaviour and motivation (Cotton & Wikelund, 2001). This 

research work also indicates that parents who are involved in their child‟s academic 

life have a profound effect on the child‟s ability to learn and help instil in them an 

appreciation for learning that can last a lifetime. Fager and Brewster, (1999) traced 

the benefits associated with paternal involvement in students‟ academic and found 

that they were very useful in improving academic performance, school behaviour, 

greater academic motivation, and was lowered dropout rates.  

Also Borgonovi & Montt, (2012) asserted that when parents talk to their children 

about school as well as when they ask their children about what they do in schools 

signals parents‟ supervision of their children‟s school lives and for these parents 

view of the importance of their children‟s success in school. It is beneficial for 

students‟ performance when parents highlight the value of school and talk with their 

children about what they have learnt at school. Furthermore, parents‟ discussions of 

non-school related matters such as political or social issues, books, films or 

television programmes with their children has been shown to have a positive effect 

on children‟s motivation and academic skills (Borgonovi & Montt, 2012). 
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Various aspects of parental involvement such as participation, partnerships and a 

variety form of interactions have differential effects on students' academic outcomes 

(Domina, 2005; Fan, 2001; Fan & Chen, 2001; Jeynes, 2005, cited in Fan & 

Williams 2010). Sills (1976) maintains that professional educators tend to talk "to" 

parents rather than "with" them. Some parents have developed an inferiority 

complex educationally. They may feel that educators will not listen to them as 

parents. On top of that, parents have conceptions that they are incapable of 

understanding the complexities of the school educational programmes. This is a 

practical problem with majority of the parents who are illiterate or semiliterate (Sills, 

1976). 

2.10 Parents’ Awareness 

The academic performance of students has also basis on the awareness of partners 

involved in the sustainable education progress. REPOA (2003) commented that lack 

of unawareness of parents about the importance of education is a major obstacle 

towards parents‟ involvement in their child education. This is because parents with 

low level of education to a larger extent lack skills and knowledge to help or monitor 

in academic assignment when children are at home. SSonko (2001) observes that 

there are parents who do not value educating their children and have been heard 

saying “… we did not go to school yet we are serving well than those who say they 

are educated”. It is likely that parents‟ with negative attitudes toward education or 

those who do not have clear perceptions of their roles will let their children miss 

classes if they do not provide students‟ requirements hence causing them to lag 

behind in academic performance. 
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The study done by UNESCO, (1984) found that students‟ family members expect 

them to engage in salaried work to bring returns to the investment that the family 

made, the unsatisfied and frustrated youths tend to come to urban areas for possible 

work. Some of them are absorbed in informal sectors while others continue to be 

unemployed and frustrated.  

Lack of education may also influence their perception of whether or not they possess 

the skills to positively influence their children‟s education. This view of self-

awareness has a major effect on whether or not parental involvement becomes a 

reality (Sheldon, 2002). If school is a place of emotional or psychological alienation, 

parents may feel reticent to expose themselves to that type of vulnerability a second 

time. Thus, their only contact with teachers may be when their children are 

experiencing academic or behavioural difficulty (Davies, 1997). Lareau (1987) 

argues that parents may feel disenfranchised from the formal school system and less 

able to navigate it successfully and therefore may be less able to communicate with 

teachers their commitment to their children‟s educational process. 

Parents have become reluctant because teachers may contribute to parents‟ lack of 

self-efficacy by mistakenly believing that parents with limited educational 

backgrounds have little to offer to their children when it comes to supporting their 

education. Viewing parents with little or no education as having a deficit limits the 

effort teachers will expend in order to learn how poorly educated families support 

education. In contrast to this belief, parents in these situations are often staunch 

proponents of education. They support their children academically by monitoring 

homework, talking with them about school and emphasizing the importance of doing 

well in school (Caplan, 2000). Even if parents have the ability to assist their children 
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with homework, they are limited in the type of assistance they can offer as teachers 

and schools are not forthcoming with information on how to work with their 

children at home (Drake, Bernard, Gray, & Meixner, 1996).  

However, parents who are struggling to communicate effectively in English or who 

are unfamiliar with the education system may feel shy to establish meaningful 

connections with teachers. This view prevails due to the fact that they are inhibited 

by their lack of knowledge of the English language. As per the curriculum and the 

expectations of U.S. schools, culturally and linguistically diverse parents are 

silenced and locked out of meaningful participation in school. Since educators 

assume that all parents have the same knowledge concerning schools and the 

education system, they fail to take a close look at individual students‟ family life. 

Parents are held accountable for meeting the demands of the school without being 

given the necessary tools and support (Daniel-White, 2002).  

2.11 Demographic Barriers 

Demographic barriers include environmental (parental level of education), social 

barriers (family structure) and economic barriers (economic status of the parents). 

These barriers greatly contribute to the poor performance of a child at school. For 

example; children growing under poverty, a lack of learning environment and proper 

care at home are more likely to perform badly at school. Furthermore, children who 

do not get safety on the way to school and back possibly will bring their stress into 

the classroom and their stress can affect their performance and the performance of 

other learners (Smit and Liebenberg, 2003). Also it is imperative for schoolteachers 

and parents to provide students with safety, security and social support for children 

to perform better at school.  
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2.12 The language of Instruction 

The language of instruction plays a crucial role in learning, as Malekela, (2003) 

observed that if the learner is handicapped in the LOI, then, learning may not take 

place as the instructor and the learner will not be communicating effectively. Even 

when parents are handicapped on the language which is used to teach their children; 

most of the parent fail to support and monitor their children academically. 

Therefore, the overall performance of Tanzanian students depends on the LOI to a 

great extent. In connection to the relationship between English Language 

Proficiency (ELP) and academic achievement it is presumed that; students who have 

high proficiency in English are expected to perform well in English as a subject and 

in other school subjects, even parental support need the one who is an English 

Language Proficiency. Again Harb and El-Shaarawi, (2006) found out that the most 

important factor with positive effect on students' performance is students‟ 

competence in English similar to the parents who are competent in English are the 

only one who are able to support their children learning even doing homework. 

2.13 Good Transport 

The amount of time actually the student spends in the classroom has a direct 

correlation to a student‟s accesses to education (Babyegeya, 2002). It means that 

when a student comes late, skips class or being absent for whole day he or she will 

face difficult to access education that lead catastrophe to achieve the best results.  

As a result, according to Lourdes, Didier and Pascal, (2003) numbers of studies have 

established that poor student attendance is an important predictor of school failure. 

Achievement gains in education are determined to a great degree by time-on-task 

and time allocated for learning. Students who spend more time on task tend to 
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demonstrate more achievement gains than students who spend less time on task 

(Sanford and Evertson, 1983; McKinney, 2000). Also Smit and Liebenberg, (2003) 

found that economic status of the parents is among the barriers that the performance 

of a child at school. For example; children growing under poverty, a lack of learning 

environment and proper care at home are more likely to perform badly at school. 

Furthermore, children who do not get safety on the way to school and back possibly 

will bring their stress into the classroom and their stress can affect their performance 

and the performance. Again PI, (2003) argues that that in order parents to help their 

children attend school regularly; they have to set a time for their children for doing 

homework each evening and a time for going to bed. Unfinished homework and too 

little sleep are common reasons why parents hear the words, “I do not feel good,” on 

school mornings. Furthermore, such situation acts as catalyst for truant and 

absenteeism among students who always leave at home early and come back late. 

2.14 Communication 

The study done by Epstein, (2011) argues that communication between school and 

home enables to get and give feedback, this makes the impact of overlapping 

spheres of influence on the student‟s development more efficient and thereby 

supports the child‟s also being important for the school as a whole. Generally, 

communication between teachers and the parents takes place as an interaction 

between two discourses exchange of information about the child‟s academic and 

social development, and partnership which presumes active communication between 

parents and teachers.  

Epstein‟s (2011) theory of overlapping spheres of influence according to the main 

statement by Epstein; the combined effect of the school, home and parents is 
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important. This is because communication between those spheres enables to create 

the most optimal environment for development. Having such harmonious 

communication, all parties contribute joint effort to support the student‟s academic 

progress and their social development hence performance is increased.  

2.15 Chapter Summary 

This chapter has informed that this study was conducted basing on the system 

theory. It has been put overtly that the theory was useful since the educational 

organisation operates well if each part concerned accomplishes ones roles. The 

chapter has also reviewed studies of different parts of the world. In the review, it has 

been pointed out that there is a great significance to incorporate all education 

stakeholders for the students‟ academic performance to be a reality. Further, the 

need to conduct this study has been shown with regard to the context identified. 



32 

CHAPTER THREE 

RESEARCH METHODOLOGY 

3.1 Introduction 

This chapter describes the methods that were utilized in the study including the 

research design, target population, sampling and sampling techniques, research 

instruments for data collection, data collection procedure, data analysis techniques, 

trustworthiness and ethical consideration. 

3.2 Research Approaches 

Research approaches refer to the general orientation of conducting a social research 

(Bryman, 2008). There are two broad approaches to social research which are 

qualitative and quantitative research approaches. Qualitative research approach 

enables researchers to gain insights into attitudes, beliefs, motives and behaviours of 

the target population, and gain an overall better understanding of the underlying 

processes (Austin and Sutton, 2014). Qualitative approach on the other hand is 

employed in collecting, analysing and interpreting data by observing what people do 

and say, thus it is much more subjective (Brigg, 2006). Basing on the kind of data, 

qualitative research approach was used in this study in order to explore views, 

feeling and ideas of the study participants from the natural setting so as to know the 

attitude and perception of parental role on influencing students‟ academic 

performance.  

3.3 Research Design 

A research design is arrangement for collection and analysis of data and all the 

procedures that were employed to build the study (McMillan and Schumacher, 

2010). This study employed the case study design. This design was used because it 
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allows exploration, understanding, experience and perception of participants towards 

the role of parents on influencing student‟s academic performance. According to 

Yin, (2009:18), the study design “is an empirical inquiry that investigate a 

contemporary phenomenon in-depth and within it real-life context”. The question 

such as `how` and `why` according to Yin, (2009:11) “are likely to favour the use of 

case studies”. Also the researcher was able to collect in-depth information from the 

respondents in a natural setting.  

3.4 Population of the Study 

Population refers to a total number of people or things that a researcher has in mind 

from which one can obtain information and draw conclusions (Franken and Wallen, 

2000). In this study, the element is people who hold the required information about 

the subject in demand. The study was carried out in Mbozi District Council which 

had an estimated population of about 446,339 according to the 2012 data census 

(URT 2013:117). In this study, the population included parents, class teachers, and 

students while other information were obtained from the informant like head of 

community secondary schools, District Secondary Education Officer and Ward 

Educational Officer who hold the required information about the role of parents on 

influencing academic performance in community secondary schools.  

3.5 Sampling Techniques and Sample Size 

3.5.1 Sampling Techniques 

Sampling is defined as the technique to be used to select study participants from the 

whole population so as to gain information about a larger group (Cohen, Manion & 

Morrison, 2007). It is the procedure used to select people, places or things to study 

in the target area. In this study, the researcher used purposive sampling. Purposive 
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sampling techniques procedures allow sample element to be judged typical or 

representative from the population (Ary et al, 2006). The study population involved 

parents, teachers and students as a targeted group in Mbozi District. The techniques 

were used to select parents, head of schools, classroom teachers, District 

Educational Officer and Ward Educational Officer. They were selected purposively 

due their position they hold in schools and their experience in partnership with each 

other while students in schools were selected according to the researchers need.  

3.5.2 Sample Size 

Sample size refers to the actual number of respondents to be included during field of 

data collection as they are believed to have the right information about the research 

title (Cooksey and Lokuji, 1995). The study sample involved parents, teachers and 

students in Mbozi District; the study employed a sample of four (4) community 

secondary schools were selected purposively, and a total of seventy (70) participants 

who were selected through purposive sampling only because the technique enables 

the researcher to use his or her own judgments about the respondent who best meet 

the purpose of the study. A total of twenty (20) parents, 40 students were included in 

the study where by 20 boys and 20 girls were included, four classroom teachers and 

other informants like four Heads of school, one District Educational Officer, and one 

Ward Education Officer were used. The sample selected enabled the researcher to 

get the holistic information. 

3.6 Study Location 

The study was confined to the community secondary schools and investigating the 

role of parents on influencing student‟s academic performance in Mbozi District 

Council in Songwe Region. More specifically, the study covered few selected 
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secondary schools in Mbozi District. This was because most community secondary 

schools face the challenges of students drop out. For example, with evidence of the 

enrolments of student in form one in Tanzania secondary schools were 235,539 boys 

212,909 girls total were 448,548. But who completed form four in 2010 were 

190,186 boys 143,550 girls total were 333,636 which were 74.4% and dropout was 

25.6%. (MoEVT, 2007-2011). So there was a need to conduct a research about 

parental role in influencing academic performance of their children. 

3.7. Data Collection Methods 

In order to attain the research objectives, two approaches were involved in data 

collection. These comprised primary data and secondary data collection. Primary 

data was collected from households‟ parents, class teachers and students within the 

sampled schools, using interviews, documentary reviews and focus group 

discussions. Key informants were guided by interview which helped to get in-depth 

information about the role played by parents so as to increase academic 

performance. 

3.7.1 Interviews 

Interview is a scheduled set of questions that are administered through oral or verbal 

communication in a face-to-face relationship between a researcher and the 

respondents (Kothari, 2004). Face to face interview was used to the parents, heads of 

school, classroom teachers WEO and DSEO. This was the researcher‟s choice as it 

is believed that face to face interview is useful. It is the best way of collecting high 

quality data and it is preferable when the subject matter is sensitive (Mathers et al 

2009). More over face to face interviews offer a great degree of flexibility. In this 
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study interviews were used in order to allow collection of rich qualitative data due to 

their flexibility, being focused, and time effective.  

However semi-structured interviews were also used. According to Gall (2003), this 

technique involves asking a series of structured questions and then probing more 

deeply using open form question to obtain additional information. In this type of 

interview, the order of question can be changed depending on the direction of the 

interview.  

An interview guide has been attached with this study which is simply means a list of 

question that the interviewer asked during the interview (Hoepfl, 1977). Semi-

structured interview is necessary to combine it with open-ended interview as it 

provided the researcher with opportunity to ask broad questions. Also it provided 

high degree of probing and clarification and a chance to hear views from all selected 

participants. All these strengths of the techniques made the researcher to apply it in 

this research work. Both English language and Kiswahili were used during interview 

in order to simplify communication. That is to say, for those who did not feel 

comfortable with English, Kiswahili was used. 

3.7.2 Focus Group Discussion 

Focus group discussion aims at collecting high-quality data in a social context 

(Patton, 2002). The technique primarily helps to understand a specific problem from 

the viewpoint of the participants of research (Khan & Manderson, 1992). The 

method was selected because it enabled the participants to share their opinions, ideas 

and reactions and thus enable the researcher to confirm the responses obtained 

through interviews and focus group discussions of 10 students. The questions were 
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asked in interactive group settings. Participants were free to talk with other members 

till they reached the final conclusion. Therefore, the instrument was chosen because 

it enables to collect views of different respondent within a short time and such 

responses were in agreement with all informants to prove it validity. The focus 

group interview guide has been attached with this work. See Appendix 2.  

3.7.3 Documentary Review 

This means reviewing a variety of existing source which includes documents, 

reports and other written materials (World Bank, 2007). It is said that the technique 

is useful as it helps to get information which is independently verifiable and less 

expensive (World Bank, 2007). Under this particular instrument, the documentary 

was obtained from the Head of schools. For the case of the role of the parents on 

influencing student‟s academic performance in community secondary schools, 

DSEO and WEO were not involved under this technique. Therefore, documents such 

as parental attendance records on school meeting were observed. Moreover, the 

researcher reviewed documents that were essential for the study as a way of getting 

clue on the study conducted. 

3.8 Secondary Data 

Secondary data was obtained from the existing information, published and 

unpublished reports including books, journals, and District education statistics, 

theses and dissertations, concerning the role of Parents on influencing student‟s 

Performance which were obtained from the UDOM library (research report) and the 

Institute of Development Studies (UDOM). Another source which was included is 

REPOA report. 
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3.9 Data Analysis Plan 

This is the process that seeks to reduce and make sense of huge amount of 

information from different sources so as to get the impression in relation to the 

research question (Nigatu, 2009). Data analysis in qualitative research is the process 

of bringing order and meaning to the collected data (Hilal and Alabri, 2013). In this 

study, qualitative analysis of data was provided insights into the role of parents on 

influencing academic performance. Data were collected from the head of schools, 

class teachers and parents. Some of the data was adopted from interviews and focus 

group discussion. Then, data were analysed thematically.  

Thematic Analysis  

Thematic analysis is a method used to identify, analyse and report pattern (themes) 

within data by minimal organizing and describing the data set in detail (Braun and 

Clarke, 2006). It is argued that, by using thematic analysis, there is a likelihood of 

linking various concepts and opinion of the participants and compare them with data 

that has been collected in different situation at different times during the research 

(Ibrahim, 2012). The following are characteristics of thematic analysis method.  

Flexibility is one of the characteristics of thematic as it allow one to determine 

themes in a number of ways provided that one has to be consistence in doing it 

(Braun and Clarke, 2006). It is argued that, a theme captures something which is 

important about the data that represents the meaning within the data set in relation to 

research question (Braun and Clarke, 2006). Themes, according to Kombo and 

Tromp (2006) are topics or major subjects that come up in discussion. The current 

researcher had used six phases of analysing data thematically as pointed out by 

Broun and Clarke, (2006). The phases include the researcher to familiarize with the 
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collected data, generating initial codes, searching for themes, reviewing themes, 

defining and naming themes and producing the report. 

First phase, researchers familiarization with the data (Braun and Clarke, 2006), 

Braun and Clarke argues that the researcher has to involve himself or herself in 

`repeated reading` of the data in an active way for the aim of searching meanings, 

patterns, so that a researcher will be in a position to identify possible themes. 

Therefore the researcher of this work used much time in reading and re-reading of 

the collected data which helped in identifying themes. 

Second phase is about generating initial codes (Braun and Clarke, 2006). In 2015 

Braun and Clarke said that a code is descriptive that is designed by the researcher to 

capture the primary content of essence of the data and that coding is an interpretative 

activity where by two researchers may possibly bring two different codes to the 

same data. In addition, Given, (2013) argues that “coding consist of identifying 

potential interesting events, features, phrases, behaviours or stages of a process and 

distinguish them with labels”. During this initial stage of coding, it is said that a 

close-by-line reading of the data is emphasized in order to identify many ideas and 

concept as possible and by attaching codes label, the researcher may begin to group 

to group events that are similar and distinguish that differ (Given, 2013).  

Again Braun and Clarke, (2006) commented that, coding can be done either 

manually or through a software program and when it is done manually, one may 

code the data by writing notes on the text to be analysed, by using highlighters or 

coloured pens to indicate potential patterns. The researcher of the current study 

coded by data manually in a notebook and later typed them in a computer where by 
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similar events were grouped together and labelled with a different colour to 

distinguish them from other different events. 

The third phase is about searching for themes. Braun and Clarke, (2006) comment 

that “it may be helpful at this phase to use visual representation to help you sort the 

different codes into themes, after the research has initially coded the data. At this 

stage the researcher was able to sort different codes into themes. The researcher of 

the current study sorted them by writing names of each code that was supported by a 

briefly description and managed to come up with themes. 

The fourth phase is reviewing themes which, according to Braun and Clarke, (2006) 

require the researcher to review the themes so as to investigate whether they support 

the data collected or not. Those which support the data have to be retained and 

which lack enough evidence to support them has to be discarded Braun and Clarke, 

(2006). The current researcher has considered this in reviewing the themes by 

maintaining theme which answered the research questions. 

Phase five is about defining and naming themes. Braun and Clarke, (2006) defined 

and refine means identifying the essence of what each is about (as well as the themes 

overall), and determining what aspects of the data each theme capture. The 

researcher of this study therefore, identified what each theme tells and considered 

how such a theme fits into the broader overall story about the data which were in 

relation with the research question. 

Phase six is about producing the report. According to Braun and Clarke, (2006), this 

is a task of write-up of a thematic analysis whether it is for publication or for 

research dissertation, is to tell the compiled story of the data in a way which 
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convinces the reader. The researcher of the current study has produced this report 

telling the reader what has happened in terms of the data collected in the field about 

the role of parents on influencing academic performance in community secondary 

school in Mbozi District.  

3.10 Ethical Consideration 

Before the data collection, the researcher obtained research clearance from the 

University of Dodoma. Similarly, research permit was also obtained from the 

District Executive Director of Mbozi District. The researcher was given permission 

to further access them from the heads of school.  

Resnic (2015) asserts that ethics in research means norms of conduct that 

differentiate between tolerable and intolerable behaviours. The importance of 

adherence to ethical conduct includes the following; helps the researcher to get 

support from the people to be involved in the research. Ethical norms will help the 

researcher to collaborate with different people who will provide answer to the 

research study. Also the ethical process in this study were involved on obtaining 

respondent informed consent observing their right to privacy, protecting them from 

harm, physical or emotional through data collection. Creswell (2012) argue that, the 

central idea of research ethics is that research should be done in a way that honours 

right conduct. Interviews of participant met the general protocols and procedures for 

interviewing. During the data collection process, confidentiality among participants 

was highly observed. For example names of parents, students and head of schools 

who participated in this study were not disclosed. In addition, all interviewees were 

only included in the interview session after they had personally consented. Consent 

forms and a covering letter were provided because they needed full information 
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about the research including the reason they had been chosen to participate. In this 

study, ethical issues promoted moral and social values of participant`s such as social 

responsibility, human right and compliance with the law. 

3.11 Trustworthiness 

Trustworthiness refers to the degree to which interpretations and concepts reveal 

congruent realities between the participants and the research (McMillan and 

Schumacher, 2001). Trustworthiness in qualitative research is evaluated by five 

components; credibility, transferability, dependability and confirmability and 

triangulation (Lincoln and Guba, 1985). The four components used as criteria to 

ensure the rigor of findings in qualitative research (Anney, 2014).  

Credibility establishes whether or not the researcher finding represent plausible 

information drawn from the participant`s original data and is a correct interpretation 

of the participant`s original views (Graneheim & Lundman, 2004; Lincoln & Guba, 

1985). The credibility of this study was assured by parents, students, classroom 

teachers, heads of schools, WEO and DSEO from Mbozi District. This helped the 

researcher to get in depth and broad understanding about the role of parents on 

influencing academic performance in community secondary schools. Also the 

credibility of this study took place by investigating the intended study basing on 

participants‟ views, ideas, attitudes, perceptions and understandings which later was 

expressed through emanated themes. 

Therefore, the study was enriched with data grounded from different selected 

participants in the study areas, which resulted to authenticity of the findings with 

greater credibility in the eyes of readers. Moreover the study used member checks as 

the crucial process that any qualitative research should undergo because it is a heart 
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of credibility (Lincoln and Guba, 1985). In this study the researcher included the 

voice of participants in analysis and interpretation of data. The purpose of doing 

member check was to eliminate researcher biases when analysing and interpreting 

the results (Anney, 2014).  

Dependability refers to the constancy of findings over time (Bitsch, 2005). 

Dependability involves participants evaluating the findings and the interpretation 

and recommendations of the study to make sure that they are all supported by the 

data received from the informants of the study. 

According to Gasson (2004), dependability deals with the central part in which a 

study is conducted should be consistent across time, researchers, and analysis 

techniques. In this study, the research work was reviewed by the supervisor who is 

experienced with research work as external auditor from the beginning of the 

proposal writing until the end of the research report.  

Transferability refers to the appropriateness of applying the results to other contexts 

and settings (McMillan, 2012). Furthermore transferability will involve thick 

descriptions describing not just the behaviour, but their context as well, so that the 

behaviour and experiences become meaningful to outsiders (Irene and Albine, 

2017). This study ensured transferability by presenting adequate contextual 

information of participants‟ ideas, about the role of parents in influencing academic 

performance: A case of Mbozi District. The findings may not be used in other 

context it can be transferred when the audience agrees that his setting is similar with 

the study culture, social and problems. 

Confirmability refers to the degree to which the results of an inquiry could be 

confirmed or corroborated by other researchers (Baxter & Eyles, 1997). 
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Confirmability is “concerned with establishing that data and interpretations of the 

findings are not figments of the inquirer‟s imagination, but are clearly derived from 

the data” (Tobin & Begley, 2004). In this study, confirmability was established  by 

corresponding the data to their original sources, that a researcher set aside her 

potential prejudices, presupposition, biases, opinions and experiences during data 

process and findings development. The researcher used a bracketing technique so as 

not to intrude with data provided by participants during interview up to 

recommendation and conclusion. Therefore, the experiences, views, ideas, 

recommendations and conclusions were derived from the original data of the 

participants about the role of parents on influencing academic performance in 

community secondary school. 

Triangulation “involves the use of multiple and different methods, investigators, 

sources and theories to obtain corroborating evidence” (Onwuegbuzie & Leech, 

2007, p. 239). Triangulation helps the investigator to reduce bias and it cross 

examines the integrity of participants‟ responses. There are three major triangulation 

techniques. The first is investigator triangulation that uses multiple researchers to 

investigate the same problem, which brings different perceptions of the inquiry and 

helps to strengthen the integrity of the findings; the second is data or informants 

triangulation and the third is methodological triangulation (Onwuegbuzie & Leech, 

2007).  

In this research the researcher used multiple tools in order to avoid personal bias; 

different tools of data collection was applied like face to face interview which was 

applied to the parents, classroom teachers, head of schools, WEO and DSEO while 

FGDs was applied to the students. 
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CHAPTER FOUR 

DATA PRESENTATION, ANALYSIS AND DISCUSSION 

4.1 Introduction 

This covers the presentation of findings, analysis and discussion of the study 

obtained from the field which was conducted in Mbozi District. More specifically, it 

includes respondents` demographic information; also the chapter is organized 

according to the three objectives. The study was guided by the main research 

question which was about the role of parent on influencing academic performance 

among community secondary schools in Tanzania: A case of Mbozi District. The 

findings are presented basing on three research objectives as indicated earlier: 

 To examine how parental level of education affect students‟ academic 

performance in community secondary school; 

 To identify factors which contribute to poor involvement of parents on 

academic performance in community secondary schools; 

 To examine the best practices of parent guide on students‟ academic 

performance. 

4.2 General Overview of the Study 

The study was conducted in Mbozi District as mention above. Different varieties of 

methods were employed for data collection. Those methods were individual 

interviews, focus group discussions and documentary review. Individual interview 

was applied to the parents, classroom teachers, and head of schools, WEO, and 

DSEO.  

According to the study findings through interview and focus group discussion 

parents‟ involvement has mostly been seen on provision of basic needs to their 
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children like provision of exercise book, buying uniforms as well as contributing on 

school building. On the other hand, their involvement on education, particularly on 

supervising their children was less realised. The areas which the contribution was 

found to be minimal were: monitoring and supporting their children‟s homework, .as 

well as making follow-up to schools. 

The current study employed a total of seventy (70) respondents; whereby, 20 were 

parents, 40 were students; four were classroom teachers and four were head of 

schools, one Ward Education Officer and one District Education Officer. The 

sample was selected purposely according to the need of the researcher so as to fulfil 

the objective of the study. Qualitative data analysis was done through thematic 

analysis that involved coding and categorization of emerged themes from the 

collected data. 

4.3 Demographic Information 

Under this particular section, the researcher has presented demographic information 

of the participants involved in the study; participants involved in the study, their 

gender, and education level together with working experience. Table 1 below 

summarizes the study participants‟ demographic information. 

 

 

 

 

 

 

 

 

 



47 

Table 1: Demographic Information 

PARTICIPANTS SEX LEVEL OF 

EDUCATION 

WORKING 

EXPERIENCE 

M F T STD 

VII 

Cert. Dipl. Degree 1-3 4-8 9 and 

above 

Parents 10 10 20 16 2 2 - - - - 

Teachers 2 2 4 - - 1 3 4 - - 

Heads of school 1 3 4 - - - 4 1 3 - 

Students 20 20 40 - - - - - - - 

WEO - 1 1 - - - 1 - - 1 

DSEO 1 - 1 - - - 1 - 1 - 

Total 34 36 70 - 2 3 9 5 4 1 

Source: Field data (2018). 

Data from Table 1 indicate that, 70 participants were interviewed whereby, 34 were 

males and 36 were females. In terms of education level, the data show that standard 

seven leavers were 16 parents, two parents had Certificate and two had Diploma in 

Education (DIP.ED). 

Four classroom teachers were interviewed, where by one was a Diploma holder 

while three had degree holders with working experience of 1-4 years of teaching. 

Four Heads of school were included in the study, one female and three males. All 

these heads of school were interviewed, with professional qualification of Degree 

holders who had 4-8 years of working experience. One male (WEO) with 

professional qualification of Degree holder and had above nine years of experience 

was also involved in the study. One degree holder female (DSEO) with  three years 

of working experiences and 40 students, where by 20 were male students and 20 

were female students in which form four students were included in the study. Basing 
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on demographic data, which contain potential participants‟ information such as sex, 

level of education and working experiences, the researcher was able to get the 

richest data from the field. 

4.4 Parent’s level of Education and its Effect on Academic Performance of their 

Children 

The first theme that emerged in the data was the parental level of education and its 

influence on academic performance. In the four visited community secondary 

schools 20 parents were included in the study as participants. Among them, it was 

indicated that 16 parents were standard seven leavers, two had acquired certificate 

and other two attained Diploma in Education.  

The findings indicate that majority of the parents have low level of education which 

is standard seven. Participants were asked about how the parent‟s level of education 

affects students‟ academic performance. The participants contributed that parent‟s 

level of education has a great influence on students‟ academic performance only if 

the parent is educated. Also they reported that, it is difficult for parents to supervise, 

monitor their children‟s education while they are at home. The reason given was the 

low level of education they have.  

Again educated parents can provide such an environment that suits best for 

academic success of their children. This is through the provision of learning 

materials, learning supervision and reducing home chores for their children together 

with motivating their children to learn effectively. These findings have implication 

on the Tanzanian education as the alert is given to ensure the sustainability of the 

education progress. 
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However, the findings have revealed that there is a limited number of parents‟ 

attendance in school meetings. The findings indicate that the number of enrolled 

students in community secondary schools is bigger than the number of parents 

attending school meetings. This is evidently shown in the table two below: 

Table 2: Information provided by heads of school about the number of parents 

who attended school meeting 

Location No of students 

registered 

No of parents attended 

school meeting schools 

Total no of 

parents 

 Sex 

Male Female 

School A 645 78 68 146 

School B 720 83 97 180 

School C 858 115 59 174 

School D 1064 102 117 219 

Source: Field Data, (2018). 

The data above from, figure 2.1 shows the number of students who have been 

registered in each school as well as the total number of parents who attended school 

meeting. The researcher was interested to investigate if all parents attended school 

meeting in a selected community secondary schools. In all schools, Heads of school 

were able to identify such number of students registered in community secondary 

schools and the number of parents who were attending school meeting in each 

school, as the table shows above: in school- A, students registered were 648 while 

the number of parents who attended in school meeting was 146 only.  

In school B number of registered students was 720 while the parents who attended 

school meeting were 180 only; in school C number of registered students was 858 

while the parents who attended school meeting were 174 only. And in school D the 
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number of students registered was 1064 while the total number of parents who 

attended school meeting was 219. It was reported that such parents attended school 

meeting in one of the school meeting per year. This was proved by Head of school D 

who said that;  

In my school there is a larger number of the enrolled students but few 

parents were able to attend school meeting, poor parental 

involvement on school meeting lead to difficulties on fulfilling 

different programmes in my school (Kindu /Head of School/school- 

D/Interview). 

It is therefore advised by researcher that in order to ensure that parents engage on 

education of their children, more education is needed to them about the importance 

of their involvement in their children‟s education; their involvement can be through 

attending different school programs, ensuring that their children attend to school 

effectively, making follow up on student‟s progressive report, and having effectively 

communication with teachers, monitoring and supervising student‟s homework and 

other things that increase performance of the students in community secondary 

school. It was also found that effectively parental involvement should motivate 

teachers; they may be intrinsically motivated to assist their children. When the heads 

of schools were asked about the number of parents who attend the school meeting 

one had this to say;  

“…..parental participation is very low especially on school meetings. 

Only few parents are able to attend the meeting and only 20% of the 

all parents can attend. And if those meetings are about cost sharing, 

expect to have little number of parents who will be able to 

contribute”. (Kindu/ Head of school- D/ interview). 

The student from school C commented that; 

“….parents involvement in my education is very low because they 

don’t know how to read and how to write. Therefore, it is difficult for 

them to supervise and support my learning activities while I’m at 

home” and school. (Joseph/ student/ school-C/focus group 

discussion).  
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The idea from the educated parent was that; 

The level of education I have has a great effect on academic 

performance of my children, because even if my children face some 

challenges relating on learning activities, I am in the position to 

solve. If they ask me, I support them compared to those whose 

parents are standard seven. Also it becomes difficult for their parents 

to help them because of their low level of education and they know 

nothing relating to the subject taught in secondary schools hence 

performance is becoming low (Shizya/ parent/ school-A/ interview). 

With such findings, it is reasonable to point out that in Mbozi District parental 

participation is not well fulfilled. The study has found that the low level of parental 

participation in the region is due to the fact that majority of the parents have low 

level of education hence their involvement is limited. The findings in Mbozi District 

was in line with the study conducted by Lindsay (2011) in USA, Perceived Barriers 

to Parent Involvement in Schools, there is evidence that in spite of the fact that many 

parents make good effort to attend school functions and support the educators who 

work with their children, and some parents perceive barriers to participate in school 

related activities. 

From the identified pitfalls above, it can be concluded that parents find it difficult to 

supervise their children‟s because of the low level of education they have. Also 

majority of the parents fail to make follow up on progressive report of their children 

and communicate with teachers. Notably, poor parental involvement in community 

secondary school hinder students‟ academic performance the expected educational 

goals will not be achieved. 

The finding agrees with the study conducted by Georgion and Tourva (2007) who 

reported that, parents‟ education is related with the extent to which parents are 

involved to the children‟s education. The research findings indicated that, the 
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amounts of schooling that parents received have effects on how they structured their 

home environment and how they interact with teachers and their children to promote 

academic achievement. However, it might not be always the most important factor 

to which particular parent devotes resources for their children (Henderson & Mapp 

2002). In reality parental level of education had a great effect on student‟s academic 

performance as we have observed from the field that majority of the parents due to 

their low level of education are limited on involving on education matters of their 

children especially on homework supervision and monitoring. 

In the same view, Davis (2005) argues that, households with higher level of 

education stress on the importance of education for their children because they 

perceive education as a tool for overcoming ignorance and poverty. The study 

indicated that, literate parents focus more on giving their children education and 

hence spend time on helping their children with their homework and checking what 

their children have learned at school. The evidence suggests that literate parents 

follow closer their children academic progress by purchasing books, monitoring 

their children and providing stimulating experience (Jensen & Seltzer, 2000). These 

contribute to students‟ achievement. Hence, the educated parents have a great 

contribution on students‟ academic performance. Also, studies have indicated that 

parents with higher educational level could motivate the intellectual potential within 

children that may lead them to perform better in school and in return strive for 

further education (Haveman and Wolfe 1995). Holmes, (2003), states that findings 

with regard to the impact of parent`s education on schooling of children show that 

the children of more educated parents are more likely to be enrolled and more likely 

to progress further through schools. 
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Parental level of education has a great influence on student‟s academic performance. 

In the field, there is game of blame between parents and teachers. Parents and 

teachers, on the other hand, blame each other at the end of the year, during the 

release of form four results. Parents blame teachers for underperforming, while 

teachers blame parents for not playing their role of assisting students to complete 

their homework (Gernetzky, 2012). In reality, the findings from the field reveal that 

students‟ performance depends on a combination of various factors; may be 

students, related factors, teachers related factors and parents‟ related factors. 

Moreover the findings from the field reveal that parental participation is very low, 

but if the parents played their role effectively student‟s academic performance will 

be well achieved. 

The researchers view is that the government is responsible for making sure that 

parents are involved effectively on academic matters of their children for quality 

education. Parental involvement can be stressed much on parental participation on 

decision making in schools, involved as a member of discipline committee in 

schools, involvement on policy planning and in curriculum development. While in 

Education and Training Policy in Tanzania, (1995) the government recognizes the 

roles of parents in education through decentralization, in which parents are involved 

in education process by financing education through cost sharing and put emphases 

on providing education through partnership with community (ETP, 1995).  

Again experiences from schools indicate parents are doing less to fulfil their 

responsibilities of attending parents-teacher meeting policy (ETP, 1995). The 

researchers view is that there is a need to restructure the policy of education of 



54 

Tanzania for the purpose of giving more chance to the parents for the aim of 

increasing parental involvement in Tanzania.  

4.5 Factors that Influence Poor Involvement of Parents on Academic Practices 

of their Children 

Another theme that emerged in the data from the field was that of the factors that 

influence poor involvement of parents on academic practices of their children. 

Almost all respondents pointed out similar ideas on factors that influence poor 

involvement of parents as it was reported by participants in the following sub-

themes below: 

4.5.1 Lack of Awareness among Parents about the Importance of their 

Involvement in Education 

It was pointed out by participant that lack of awareness among parents about the 

importance of their involvement in education was one of the threats of education. It 

seems that their involvement is limited because of low level of education they have. 

Again, parents believe that teachers are responsible for each and everything relating 

to academic matters of their children. This conception was reported to increase the 

gap that exists between the schools and parents. Also, inadequate awareness of 

parents leads to insufficient supports of their children‟s education achievement. The 

findings from the study area reveal that the larger number of parents could not 

provide adequate encouragement and other educational support because of the low 

level of education they have. For example, during the interview the head of school 

D, reported that: 

“……Although parents are among of the educational stake holders in 

community secondary schools, their involvement is limited. Because 

of the level of education they have; this affects the academic 
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performance of their children hence poor performance is inevitable”. 

(Kindu /Head of school-D/ Interview). 

Ward Education Officer had this to say to the researcher during an interview 

In all community secondary schools that I’m supervising, majority of 

the parents don’t know that they are among of the educational 

stakeholders, who are the owner of community secondary schools, 

hence poor performance to the students. Also, Parents are the one 

who stay with their children for many hours but still their 

participation is low. Although education is given to them about the 

importance of their involvement in education, their involvement is 

low. (Nyinza/ WEO/ Interview). 

For more clarification, the following responses illustrate this view:  

In my school most of the parents have low level of education, even 

their understanding is low. They don’t understand that they have 

something to contribute in academic matters so as to make their 

children perform better. In this society, when we call for school 

meeting their involvement is very low, so it becomes difficult to plan 

different programmes with them so as to increase academic 

performance of their children. (Lubhole / Head of school-C/ 

individual interview). 

From the above quote, the findings indicate that; majority of the parents don‟t know 

if it is important to involve themselves on academic of their children. It seems that 

they are wasting their time because they believe that teachers are able to do each and 

everything relating to academic matters of their children. Again, it has been reported 

that after different form four results they blame teachers for poor results because 

they believe that they are not concerned. Also, parents are unable to help their 

children‟s academic practices like monitoring their children‟s homework, making 

follow up on academic report, and communicating with teachers about their 

children‟s attendance.  

In the Tanzanian societies, parents have delegated the educational responsibility to 

educators, believing that school management and educators are solely responsible 

for educating the young generation (Joseph, 2014). In line with the findings of other 
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studies, the findings from the field have shown that students were highly motivated 

to learn effectively if their parents support them in terms of learning environment 

and teaching and learning materials; but in reality they fail to get learning material 

this is because of lack of parental awareness.  

Also the findings was in line with the study done by REPOA, (2003) commented 

that lack of awareness among parents about the importance of education is a major 

obstacle towards parents‟ involvement in their children‟s education. This is because 

parents with low level of education to a larger extent lack skills and knowledge to 

help or monitor in academic assignment when children are at home.  

Generally, unawareness of parents about their involvement of children‟s education is 

a great problem in Mbozi District. More education is needed to them about the 

importance of their involvement in education. The aim is to improve students‟ 

performance. Also, their involvement does not need parents with higher level of 

education. Parents can engage on education of their children effectively by having 

close communication with teachers about what to do so as to ensure that their 

children perform better. Also Lubuva (2013) reported that, parents do not get 

involved in monitoring and follow up the learning process due to lack of cooperation 

with teachers, lack of understanding and unclear identification of activities of 

parents involved. Therefore, the study found that, parents‟ involvement was not 

effective.  

SSonko, (2001) observed that there are parents who do not value educating their 

children and have been heard saying “… we did not go to school yet we are serving 

well than those who say they are educated”. It is likely that, parents with negative 
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attitudes towards education or those who do not have clear perceptions of their roles 

will let their children miss classes. Such attitude endangers the academic 

performance because if they do not provide students‟ requirements, they cause them 

to lag behind in academic performance. Alternatively, such parents may be of low 

economic status; hence affecting their children in education even in the field 

majority of the parents have not known clear perception about their role so as to 

increase performance.  

4.5.2 Economic Activities, 

Parents‟ efforts are more invested in economic activities instead in academic 

practices of their children. That is why when parents were needed by teachers in 

schools their involvement was very low. This is because their internal drives are on 

agricultural and trading activities and not on academic of their children. When the 

researcher asked about the factors that influence poor parental involvement to the 

students; the class teacher reported that: 

“…..when I tried to call one of the parents; the aim was to discuss 

about indiscipline case of her child and academic progressive report, 

of the children. The parent said that I`m occupied on agricultural 

activities. Hence do anything as a teacher so as to make sure that you 

finish the case. I have no any chance to come to school, Therefore 

these things provide the picture that parents are more busy on 

economic activities. Instead on looking academic practices of their 

children it seems like academic activities as an extracurricular in 

their life.” (Jimmy/ class teacher/ school-B/ Interview). 

In the FGD one respondent of the students reported that: 

My parent value economic activities rather than academic practices 

of me; as a results the performance is becoming low because of them, 

they are excluded on it. Sometimes when I call them for attending 

school activities like school meeting, they are rejected because they 

are occupied on agricultural activities. That’s why the gap emerged 

between parents and school things that increase poor academic 

performance. (Zinazile/ student/ school-A/ Focus group discussion). 
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The quote was in support of the findings done by Pamela (2012) in Kenya who 

studied on pupils in Lari participated in child labour, as well as worked in their 

parents‟ farms and domestic related chores. These activities are deemed to 

contribute to poor academic performance. Learner characteristics such as truancy, 

absenteeism and indiscipline also cause poor academic performance among pupils. 

UNESCO, (1984) indicates that their family members expect them to engage in 

salaried work to bring returns to the investment the family made, the unsatisfied and 

frustrated youths tend to come to urban areas for possible work. Some of them are 

absorbed in informal sectors. Their occupational aspirations and expectations are 

low in education. They are often not satisfied with traditional occupations or 

engaging in production at subsistence level.  

From the field, parental involvement is low which sometimes leads to student drop 

out in schools and join to the economic activities done in the district. Even parents 

have invested much on economic activities like trading and agricultural activities 

which in turn led students‟ drop out because parents fail to make follow up whether 

their children attend to school or not hence poor performance of the students.  

4.5.3 Fear of the Parents 

Majority of the parents are afraid of going to school in order to communicate with 

teachers. This is caused by the low level of education they have, also they know 

nothing relating to the subject taught in secondary schools. Things that make them 

difficult to visit in schools for making follow up about the progressive report of their 

children. As one of the students during the FGD commented that:  
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My parents have low level of education which is standard seven, they 

had never come to school to make follow up. even to know my 

progressive report, this is because of fear and some times when I sent 

my progressive report to them, they failed even to come back to 

school for the purpose of discussing with teachers about what to do 

in order to increase my performance. Therefore, fears of the parents 

have a greater hindrance to parental involvement on academic 

practices of their children. (Kida/ student/ school-B/ Focus Group 

Discussion). 

The study was similar with the study done by Sheldon, (2002) cited in DePlanty, 

Coulter_Kern & Duchane, (2007) in Mexico. This study showed that embarrassment 

over lack of a diploma or an unequal level of education with that of the teacher may 

prevent parents from venturing into the school environment. The lack of education 

may also influence their perception of whether or not they possess the skills to 

positively influence their children‟s education. This view of self has a major effect 

on whether or not parental involvement becomes a reality (Sheldon, 2002). If school 

was a place of emotional or psychological alienation, parents may feel reticent to 

expose themselves to that type of vulnerability a second time. Thus, their only 

contact with teachers may be when their child is experiencing academic or 

behavioural difficulty (Davies, 1997). Even the field most of the parents 

communicate with teachers when their children are sick, but their communication is 

not relying on academic progress. Again, Lareau (1987) argues that parents may feel 

disenfranchised from the formal school system and less able to navigate it 

successfully and therefore may be less able to communicate with teachers, their 

commitment to their child‟s educational process. 

In the field, some parents were reported to be reluctant because teachers may 

contribute to parents‟ lack of self-efficacy by mistakenly believing that, parents with 

limited educational backgrounds have little to offer their children when it comes to 
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supporting their education. Viewing parents with little or no education as having a 

deficit limits the effort teachers will expend in order to learn how poorly educated 

families support education. In contrast to this belief, parents in these situations are 

often staunch proponents of education. Even if parents have the ability to assist their 

children with homework, they are limited in the type of assistance they can offer as 

teachers and schools are not forthcoming with information on how to work with 

their children at home Drake, Bernard, Gray, & Meixner, (1996).  

Many parents stated that they would willingly spend additional time working with 

their children if teachers were provided with them directions on how to assist 

children (Dauber & Epstein, 1993). Again, educators assume that all parents have 

the same knowledge concerning schools and the education system; they fail to take a 

close look at individual students‟ family life. Also parents are held accountable for 

meeting the demands of the school without being given the necessary tools and 

support (Daniel-White, 2002). Therefore the study has identified that parental fear is 

caused by their low level of education they have. Also others fear that when they go 

to school how should communicate with teachers while they don‟t have enough 

skills on education practices.  

4.5.4 The Language for Instruction Used in Secondary Schools 

Parents from the field fail to supervise or help their children because of the language 

use for instruction. This has been considered to be the major cause of not only the 

decline in academic achievement but also the general fall of the standards of 

education. Indeed, proficiency in the LOI is an important factor for both parents and 

students in educational performance. When the researcher asked participants about 
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how parents are involved on academic practices of their children one parents 

reported that; 

I fail to involve myself on academic practices of my children because 

they study in English and all subjects are written in English except 

Kiswahili subject. As you know my level of education is standard 

seven so I fail to supervise, support and monitor their homework. 

That’s why my involvement is low and I think that is a cause for the 

increase poor performance to my children. But in reality I aspire if I 

know the language effectively I could help my children. (Mayimba/ 

parent/ school -D/individual interview). 

Head of school C during the interview had this to response to the researcher in 

relation to the research objective; 

A parent who has at least education it is easily for him or her to 

support ones children academically. But in this village majority of 

them fail to support their children because of their low level of 

education and the subject are taught in English, it becomes difficult 

for them as we know that; parental support could be seen effectively 

when the language of instruction is known to them even when their 

level of education is high. Therefore, it becomes easily on supporting 

on doing homework and all activities relating to academic practices. 

(Ado/Head of school-C/ Individual interview). 

From the quotation above, it implies that language used for instruction in secondary 

school is not known to the parents even the subject taught are written in English 

language. These limit parental involvement in community secondary schools. 

Moreover students with strong communication skills and strong grip on English, 

increase their academic performance even when parents are competence in English, 

it become easily to support their children for all things relating to academic matters. 

Therefore, when the parents are unable to understand the language of instruction 

used it becomes difficult for them to support their children on doing homework and 

general supervision to the students. 

Tanzania like other multilingual communities globally has not eluded the problem of 

language in education. The Language of Instruction (LOI) nearly 50 years now since 
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independence has always been a matter of public raging debate. This being the case, 

the poor performance of students in their academic achievement in their national 

examinations, for many years has been directed to low proficiency of the LOI which 

is English. Tanzania Mainland and Zanzibar use the same English language syllabus 

at „O‟ level secondary schools, and it is expected that at the end of the course 

students will have acquired and developed skills of the language, both spoken and 

written so as to cope with English language demanded at higher level of education 

and at the world at large (URT, 2005). 

The gap between linguistic repertoires of the elite and of the masses is evident in 

that although the majority of Tanzanians are competent in Swahili, only a small 

percentage are fluent in English as a language of instruction. The elite ensure their 

children attain competence in English by enrolling them in good quality English-

medium primary and secondary schools, and/or in private tuition classes.  

Although all Tanzanian children theoretically have access to English, only those 

attending good quality English-medium schools or who receive good quality private 

tutorial in English attain competence in the language and perform well at secondary 

and post-secondary levels. The language which is used for instruction in secondary 

schools is English language and majority of the parents failed to understand the 

language used. Since even the subject taught is in English language, their 

involvement is limited as we know that they cannot support things which even them 

they don‟t know.  

The language of instruction plays a crucial role in learning. In Zanzibar Malekela 

(2003) observed that if the learner is handicapped in the LOI, learning may not take 
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place as the instructor and the learner will not be communicating effectively. Even 

when parents are handicapped on the language which is used to teach their children 

which is one of the cause of failures to support their children, most of the parents fail 

to support and monitor their children academically in other matters which are not 

directly related to language. Therefore, the overall performance of Tanzanian 

students depends on the LOI to a great extent. In connection to the relationship 

between English Language Proficiency (ELP) and academic achievement, it is 

presumed that students who have high proficiency in English are expected to 

perform well in English as a subject and in other school subjects even parental 

support need the one who is an English Language Proficiency.  

Judging from the work, underperformance of the graduates, the general public, 

which is the final consumer of the services, provided by the former, have often 

failed to see the connection between graduates‟ actual performance and scores that 

are shown in their certificates or transcripts. Fakeye and Ogunsiji (2009) observed 

that students‟ success in school depends upon their being proficient in the LOI and 

mutual support from their parent‟s competence on the language for instruction used 

in secondary schools.  

4.5.5 Political Forces 

From the study it has been revealed that political forces hinder parental involvement 

in Mbozi District. While majority of the parents are not much involved on academic 

practices of their children, the reasons for such deeds are mention to be rooted on 

political grounds. This is because of the manifestation that has been made by the 

government relating to free fee education which has been frustrating parents about 

parental contribution on academic practices. Previous, parents were contributing 
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money to run different activities in schools like temporarily employment to the 

science teachers, but these days, parents participate on contribution in schools for 

their children voluntarily regardless the demands of doing so. Although in schools 

there are not enough science teachers even food programmes that proceed in 

community secondary schools still is a debate whether this program will proceed 

onwards in the district. The following responses illustrate this idea. As Head of 

school A reported that: 

In my school we fail to meet some expected goals set by the 

government because of political interference, also we have shortage 

of science teachers. Again the issue of food programmes different 

manifestation has been given out that, no any parents is allowed to 

contribute to academic practices of their children. Therefore this 

situation causes parents to be reluctant to involve on academic 

practices of their children. Moreover before this manifestation 

parents were active to share on academic of their children through 

cost sharing as it was introduced on SEDP I and II but now days it is 

differently. (Ami/Head of school-A/ interview). 

Also one of the class teachers, during the interview reported that: 

“….now days we meet some difficulties on implementing free fee 

education. This is because of the different manifestation which was 

introduced by the government, therefore it become difficult to 

implement it.  Some parents have left each and everything on the 

hands of the government. This affects the academic performance of 

their children. Even teachers face some difficulties to implement the 

plan. For example, when teachers want to introduce some 

programmes which demand payment in school it is impossible 

because it is strictly prohibited to do so”. (Kaminyoge/ class teacher/ 

school-C/ Interview) 

Another parent during the interview commented that; 

According to different manifestations introduced by the government, 

specifically on the issue of free fee education in secondary schools, 

most of the parents have got inconvenience relating to the 

manifestation, because some leaders neglect the role of parents on 

influencing academic performance in terms of cost sharing. So, we 

we fail as parents to understand which is good to us.  That is why 

even the academic is still deteriorating. (Yunes/ Parent from school-

B/ Interview). 
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The findings of this study are in line with those of Freire, (1972).  In Tanzania, as 

elsewhere, politics is omnipotent in the daily affairs of the nation. The political 

echelon seeks to control and manipulate the polity, either overtly or covertly. 

Education is normally a covert tool in the stratagem of the political class.  

The quotation above is again in line with the study done by UNESCO, (2011). Some 

respondents cited in Tanzania were portrayed as having a propensity to take things 

more political in education rather than technical and professional, which may 

discourage open and positive participation within the education system. Moreover, 

the study done in Tanzania by (Msafiri, 2013) shows that political interference was 

also cited as a factor in schools, giving rise to overcautious leadership that holds 

schools back. Cases abound where invited public officials and some politicians 

make false promises to schools, especially on funding, and when the heads of 

schools take an effort to follow up, they end up spending a lot of funds going to and 

fro with no success.  

Several participants noted that Tanzania has very good policy on paper when it 

comes to quality education and human rights issues at primary and secondary level, 

but the implementation of these were seen to be very poor. Each school may need to 

design its own frameworks, which establishes a quality conscious school ethos. It is 

necessary that such designs and practices are arrived at, not through imposition by 

the school administration, but through a wider consultation involving all 

stakeholders such as students, teachers and parent (Msafiri 2013).  
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4.6 Best Practices of Parental Guide 

This section discusses the findings from the third research objectives. The objective 

was meant to investigate the best practices of parental guide on students‟ academic 

performance. Documentary review, interview guides and FDGs were employed as a 

tool for data collection in which interviews were conducted to the parents, Heads of 

school, classroom teachers, Ward Educational Officer and District Educational 

Officer and the FDGs were employed to the students. All participants pointed out 

similar ideas on best practices of parental guide when they are at home and school so 

as to increase students‟ academic performance as it was reported by participants in 

the following sub-themes below. 

4.6.1 Parental Guidance and Counselling 

The researcher observed that parental guidance and counselling is irregular. Some 

parents try to guide their children in a good manner while others don‟t have even a 

single minute to counselling their children, that is why some indiscipline cases and 

sometimes drop out emerge in community secondary schools. Parental guidance and 

counselling enable the children to understand themselves, to know how to face 

challenges in their life. It is through counselling children are motivated to learn 

because they believe that parents are part and parcel in their studies.  

The findings from the field indicate that those parents who guide their children at 

home, their children are motivated to study hard while some parents fail to go to 

school for the purpose of knowing their children‟s behaviour. This was witnessed by 

head of school in school A during the interview session. 

“It is true that that, those parents who make close follow up on the 

development behaviour of their children at home and school, actually 

their children tend to do better in academic activities as well as 

moral development.”(Ami/Head of school/school-A/ Interview). 
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 Again, the findings denote that, when students are at home behave differently from 

the way they behave when they are at schools. This was revealed from the findings 

of this study during the interview with focus group as one student narrated that; 

“…. My parents are trying to guide me in an effective way when I’m 

at home. But it is difficult for them to make follow up on how I behave 

when I belong to school context, that’s why the gap emerges. 

Sometimes, truancy and drop out exist because of poor 

communication between parents and teachers. But when the parents 

come to know their children’s behaviour, it is too late. As other 

factors, this increase poor performance to the students, in community 

secondary schools”. (Hazole/ students/school-D/ Focus group 

discussion). 

The usefulness of making follow up on the children‟s progress such as guiding and 

counselling them has been put overtly by some of the parents. One of the parents 

commented that: 

Parental guidance and counselling has assisted me to help my 

children to perform better academically. Also making follow up of my 

children’s behaviour is a good idea, and sometimes our female or 

male children may engage on bad behaviour like drug abuse and 

involvement on sexual activities. But when I’m closely with my 

children when they are at home and school, it is easily to know any 

changes from my children’s behaviour. (Mlape/ parent/ school-B/ 

focus group discussion). 

WEO also confirmed that during the interview; 

I’m trying to educate parents through different meeting done in 

schools that parents have a great role to play on academic activities 

of their children especially on guidance and counselling and having 

close communication with teachers so as to diagnose learning 

difficulties that encounter their children. The aim was to find the 

good way of increasing academic performance. In the meeting we try 

to advice the parents to be motivators and the ones who encourage 

them to study hard for better performance. (Nyinza/WEO/Interview). 

The study is in line with the study done by Turner, Chadler & Heffer, (2009) who 

found that parents who direct the activities and decisions for their children through 

reasoning and discipline are described as authoritative this sort of parenting is 
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characterized by high levels of nurturance, involvement, sensitivity, reasoning and 

encouragement of autonomy. This style emphasizes both responsiveness and 

comandingness to be superior in fostering higher academic performance. Reitman, 

Rhode, Hupp, & Altobello, (2002): Baumrind and Black, (1967) found that 

authoritative parenting was positively associated with academic performance 

because there is high monitoring of students‟ practices for example making follow 

up of academic report, making sure that their children attend to school, helping their 

children to make timetable hence the results increase. 

The researcher in the field found out that there are a number of families which did 

not guide their children; they have left themselves because they believe that they are 

able to control themselves. This idea concur with the study done by Baumrind, 

(1991) who posed that permissive parenting is negatively associated with academic 

performance because children are left without supervision from their parents. This 

type of parenting does not require the parent to act as an active agent responsible for 

shaping or altering the child‟s behaviour.  

The child is allowed to regulate his or her own activities. The parent does not control 

the child nor encourages the child to obey external standards. Parents who adopt this 

type of parenting consider self-regulation to be the right of a child to live freely 

without outside authority. Those who support this type of parenting style feel that 

punishment has inevitable negative side effects and it is an ineffective means of 

controlling behaviour. They also feel that close supervision, high demands, and 

other manifestations of parental authority provoke rebelliousness in children. 

According to those who espouse this parenting type, firm parental control generates 

passivity and dependence in the child (Baumrind, 1991).  
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4.6.2 Availability of Teaching and Learning Materials 

Parents are needed to ensure learning materials are at home. The study found that 

there is a need for the availability of learning materials at home and special rooms 

for students to learn effectively. Students during FGD commented that their parents 

should ensure and try their best to provide reading books, and related materials 

which are necessary on educational facilities that will help them in learning while 

they are at home. Parents should not feel difficult to use their money for buying the 

learning materials that their children want. When parents come with good learning 

materials such as reading books they should not hesitate, because learning materials 

motivate the children to learn also they believe that parents support and value their 

learning. One of the students commented that; 

“It is important for our parent to make sure that they provide us with 

learning materials so as to be able to interact with them while we are 

at home. This is because learning materials at home can attract us to 

use our time for reading such materials. From now our performance 

can increase but in reality there are no learning materials and we 

having no programmes for buying learning materials things that 

hinder our academic performance”. (Ndinazyo/ student/ school-C/ 

focus group discussion). 

Similar another parent reported that; 

Interaction of children with different learning materials at school and 

home improve academic performance. Because students are able to 

get similar ideas from different books, things that help to boost 

intellectual capabilities of the children hence performance increase. 

(Howa/ parent/ school-D/Interview). 

Another respondent who was the head of school reported to the researcher during the 

interview: 

“….Parents should ensure that their children are provided with 

learning materials when they are at home and schools. Instead of 

depending on learning materials that are available at school which 

are not enough relating to the number of students registered in the 

class. Consequently parental contribution on learning materials is 

very crucial so as to improve academic performance of the children”. 

(Kyomo/ Head of school-C/ interview). 
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Also the view given by WEO during the interview reported that; 

Parental contribution on learning materials is very important as in 

different meeting conducted in schools, we are trying to advice 

parents about the importance of parental involvement on buying 

learning materials for their children like buying books and any other 

related learning facilities while they are at school and home. 

(Nyinza/ WEO/ Interview). 

The above quote indicates that; students did not get enough learning materials while 

others did not interact with materials such as books/ read, writing materials and 

supplementary books at home. Lack of access at home in one way or another 

deprived student to better academic performance. The finding also concur with the 

study done by Bakahwemama, (2009) who stated that when parents did not provide 

sufficient teaching and learning materials at home their children faced difficulties in 

their learning both at home and at school environment.  

Lubuva conducted a study in Tanzania (2013) the findings showed the importance 

for schools and parents to share the responsibility for education. Normally, parents‟ 

responsibility is to provide economic resources: buying school uniforms, books and 

other necessities for schooling. The parents and community members are expected 

to meet educational costs for their children in respect to the school necessities. Some 

educational facilities are paid directly to school management for buying teaching 

and learning materials. This however, is contrary with the findings from the field 

which reveal that majority of the parents fail to provide learning materials while they 

are at home. 

Mulei (2012) found out that majority of the pupils lack essential facilities especially 

private study rooms and lighting fuel contributing to failure to complete the 

assignments and hence poor academic performance. It was expected that students 
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can be motivated and perform better in examinations if parents would provide 

essential scholastic materials to students such as exercise books, pencils, pen, books, 

school uniform and school contributions, while teachers would be helping students 

to develop independent learning, cooperative learning, coaching students on critical 

thinking and helping students to make self-evaluation (Malibiche, 2011). 

4.6.3 Learning Supervision at Home 

Parents have great role on supervising their children for learning. When the 

researcher asked respondents during the interview and FGD about the parental guide 

on learning supervision at home in order to achieve academic performance of their 

children, most of them suggested that close supervision of children at home by 

parents should be maintained; thus control children to concentrate on learning 

activities for the most of their time. Parents should make sure that their homes have 

a lot of reading materials that are appropriate for their children, by giving them 

books, magazine, newspaper and any other related materials in the house also 

parents should ask other family members and friends to consider giving their 

children books, reducing home chore for their children so as to get enough time for 

private learning. 

The above document was not available as it was reported that; in actual sense 

learning supervision and provision of teaching and learning materials together with 

other related learning materials had proved failure in the field. The researcher 

identified that; parents are unable to help their children with homework because they 

feel that they don‟t have enough knowledge and skills about the subject taught in 

secondary schools or because they don‟t speak or read English as well as their 

children.  
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But in reality learning supervision doesn‟t mean helping with doing the homework, 

it is not only about solving the problem for their children, it is about supporting him 

or her to do their best, you may not know enough about the subject such as 

chemistry to help your children with specific assignment, but you can help 

nonetheless by showing that you‟re interested, helping him get organized, providing 

a material he need to work, monitoring his work to see that he complete it and 

praising his effort. In addition make sure that your child is responsible for what he 

does both at home and school, avoid defending your children if his teacher tells you 

that he is often late to class or disruptive when he is in the class. As one of the parent 

during the interview commented that: 

We have to make sure that our children arrive at school on time and 

do not leave school to home if it is not necessary to do so. Apart from 

this we should make sure that, our children get enough time at home 

doing their home assignment. By doing so our children will do well in 

their academic practices and hence performance increased. (David/ 

parent/ from school-D/ focus group discussion). 

Another parent reported that: 

Children without parents’ supervision at home will be engaged in 

watching immoral films from home TVs, mobile phones or doing 

other nonsense activities. But through parental supervision they will 

become disciplined children who like studying and feel that parents 

support their vision. (Lambwe/ parent/ school-A/ focus group 

discussion). 

Children are eager to be assisted by their parents. For example, one student reported 

that during the interview: 

Our parents should guide us in our learning activities when we are at 

home by fixing specific time of revision, along with insisting us to 

study hard. Moreover by reducing home activities which are not 

necessary to us. In this way our achievement will be better at school. 

(Aggy/ parent/ school-A/ focus group discussion). 

The above idea corresponds with the idea of Borgonovi & Montt, (2012) when 

parents talk to their children about school as well as when they ask their children 
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how about school and what they have done in schools. It is beneficial for students‟ 

performance when parents highlight the value of school and talk with their children 

about what they have learnt at school. Furthermore, parents‟ discussions of non-

school related matters such as political or social issues, books, films or television 

programmes with their children has been shown to have a positive effect on 

children‟s motivation and academic skills (Borgonovi and Montt, 2012). 

Also the findings indicates that children engagement on learning process at home 

depends much on parents‟ supervision and monitoring of their learning. Children 

who are well supervised in their learning at home spend their time effectively in 

academic assignment such as doing their home assignments at home and even show 

participation in their lesson at school because of the encouragement they have at 

home. The findings of the study revealed that parents who actually supervise their 

children at home in terms of helping, guiding and advising on the importance of 

education can have great impact in the academic achievement of their children.  

Furthermore the study concluded that most of the parents are not well aware of their 

role in their children's training. In addition, their attitude toward helping their pupils 

is irresponsible type, they do not take interest in their children's education, even they 

do not help small fries with their homework or making agreements for their tutelage 

and as well as child's participation is not promoted in co-curricular activities. 

4.6.4 Effective Communication 

This was among the sub-themes emerged in the data from the participants on the 

best practices of parental guide. It was been pointed out by participant that effective 

communication is needed so as to avoid the gap that exist between the school and 

community. Effective communication between parents and students motivate 
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students and increase morale to learn effectively. The effective communication 

involves communicating through phones or direct communication between parents 

and teachers and getting feedback for each other about what proceed to the students 

when they are at home and schools, their behaviour is strengthened. As one of the 

class teacher responded that: 

“…..those students who do better in my classroom are the one whose 

parents we communicate closely. Closely communication enables the 

parents to know progressive report of their children, knowing their 

children’s behaviour, things that improve academic performance 

that’s why on school meeting we encourage parents to be closely with 

teachers. Furthermore helps to know any difficulties that face their 

children when they are at home and school. Parent and teacher 

consultation and collaboration lead to better outcome for student. 

(Kaminyoge/ class teacher/ school-B/ Interview). 

Again one student during the FGD reported that: 

Effective communication between teachers and parents strengthen 

students’ academic performance, also increase consciousness among 

parents to attend school meeting, exchanging information with 

teachers on learning difficulties and discussing about possible ways 

to solve them. Therefore help me to do better in my academic 

practices. (Clif/ student/ school-A/ focus group discussion). 

Similarly DSEO reported that 

Communication between parents and teachers is very important for 

both, it enable parents to get updated information from teachers and 

work on it, about how they are doing in classroom, so that they can 

reinforce learning at home. Like setting time table for their children 

to learn when they are at home, because I know that the more 

teacher- parent communication the better student can learn, since 

what is been taught in classroom hopeful is being reinforced at home. 

(Huruma/ DSEO/ Interview). 

Head of school from school B One commented that:  

Parents are among of the stakeholders in community secondary 

schools, so are the owners of community secondary schools, their 

involvement is more needed and communication is supposed to be 

two way traffic the aim is to improve academic performance by fixing 

the gap that exist between the school and community. For this reason 

students improve their academic practices. (Kayamba/ Head of 

school-B/ Interview). 
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One parent from school D reported that; 

Teachers have tried their best to advise us on different school 

meeting about the importance of having closely communication 

between them for the aim of avoiding truancy and drop out. If every 

parents consider communication effectively performance of our 

children increases. (Stawike/ parent/ school-D/ interview). 

The above findings concur with the study done by Epstein, (2011) communication 

between school and home enables to get and give feedback, this makes the impact of 

overlapping spheres of influence on the student‟s development, more efficient and 

thereby supports the child‟s also being important for the school as a whole. 

Generally communication between teachers and the parents takes place as an 

interaction between two discourses exchange of information about the child‟s 

academic and social development, and partnership which presumes active 

communication between parents and teachers. Partnership means that the family, 

school and community have an equal role and joint responsibility for students‟ 

education and development (Brandt et al. 2014), which is considered an important 

supporting factor of children‟s academic progress. 

Participant view was that; homes and schools do not operate in isolation, but can 

work in mutual interaction as well as in interaction with other contexts, which 

influence the development of a child, for example with the community at large we 

use Epstein‟s (2011) theory of overlapping spheres of influence according to the 

main statement by Epstein, the combined effect of the school, home and parents is 

important. Because communication between those spheres enables to create the most 

optimal environment for development, in which all parties contribute joint effort to 

support the student‟s academic progress and their social development hence 

performance increased.  
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Furthermore, the participant believed that regular and fast information exchange 

between the school and home helps the children adapt to school and get used to the 

demands and rules that guide the organization. In addition, participant considered 

communication with parents to be an important support the child‟s academic 

development and performance. Some parents may be very strict, and this is where it 

is particularly important to get information from the teacher which praises and 

supports the child, and later parents will try it themselves. The more parent/teacher 

participation the better students can learn, since what is being taught in the 

classroom hopefully is being reinforced at home, teacher believe that in order for 

students to successful they must continue their learning at home. 

Parental participation is widely accepted, but participation is difficult to promote and 

maintain participation if the participants have low level of education (LaRocque, 

Kleiman and Darling (2011). It is difficult to maintain the parents‟ participation 

because of the low level of education they have as we seen above the larger number 

of parents who‟s their children is in community secondary schools majority are 

standard seven. 

4.6.5 Good Transport 

In the field transport from home to school is difficult because of geographical 

location; the school is built so far away from where the students come from. Some 

students walk on five to seven kilometres so as to reach to schools. Therefore, the 

provision of means of transport to reach to school is unavoidable for students; like 

giving them bicycle which help them to reach to school earl in the morning.  
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In the field the researcher observe that student transport is very important although 

there is little attention by the parents. The amount of time actually the student spent 

in the classroom has a direct correlation to a student‟s accesses education 

(Babyegeya, 2002). It means that when a student comes late, skips class or being 

absent for whole day he or she will face difficult to access education that lead 

catastrophe to achieve the best results, as a result according to Lurdes, Didier and 

Pascal (2003) can facilitate drop out and pregnancies in schools for children from 

poor families.  

The researcher discovered that parents in the field fail to support their children 

because of economic barriers as the study concur with Smit and Liebenberg, (2003) 

whose findings indicated that economic status of the parents, these barriers play a 

greater role on the performance of a child at school even in the field some parents 

have been failed to buy bicycle because of poverty again children growing under 

poverty and lack of learning environment and proper care at home are more likely to 

perform badly at school. 

Furthermore, children who do not get safety on the way to school and back possibly 

will bring their stress into the classroom and their stress can affect their performance 

and the performance of other learners thus the educational goal will not achieved. 

During the interview one parents had this to say when he was asked about if he has 

given his or her children the means of transport: 

I’m poor economically as you seen I can’t afford to buy a bicycle for 

my children, as a means of transport to school because in my life I 

have not even my own bicycle and my children walk from five to six 

kilometres every day to school. However in reality it is very 

important to support my children to school through the means of 

transport. In order to increase efficiency and effectiveness to our 

children education. (Simon/ Parent/ school-D/ Interview). 
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Similar the Head of school from school B during the interview reported that: 

In my school a larger number of students are coming from five to 

seven kilometres. Most of the students have no means of transport to 

school as a result they are becoming tired, even coming late to school 

because of the long distance they walk to school, things that increase 

poor academic performance in my school. For this reason more 

education is needed to the parents about importance of supporting 

their children in terms of transport. (Kayamba/ Head of school-B/ 

Interview). 

Similar DSEO commented that; 

The culture of this society, majority of the parents they don’t have 

internal drives to invest on education most of the people are able to 

afford on buying bicycles. But they don’t know the importance of 

investing on child’s education that’s why performance is not good, 

this is because they are coming from long distance areas things that 

increase poor performance to the students (Huruma/ DSEO/ 

Interview).  

Also when students were asked during the focus group discussion reported that:  

We get basic facilities like exercise books and uniforms from our 

parents but on the issue of giving us the means of transportation from 

home to school is impossible, as you see here there are only few 

bicycles in the parking area compared to the number of students who 

demand to have them in this school. Therefore the means of transport 

is a great problem; there is a need to advice parents about the 

importance of supporting their children by buying bicycle (Anne/ 

student/ school-A/ Focus group discussion).  

The above analysis is supported by previous study conducted by Sunday and 

Olatunde, (2011) in Ekit State in Nigeria, by using location theory found that there is 

imbalance between population density and distribution of secondary schools by 

Local Government Area; this leads students to move far away out of their 

community to get education. Such circumstance has brought inferior student school 

attendance due to lack of proper transportation arrangement for students. Many 

community secondary school in Mbozi District still have students who travel across 

their wards where they live to study in other communities this cause student late to 

schools sometimes drop out emerge.  
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Due to long distance in which most of the students used to travel to school in the 

field this condition leads some students to be blamed at their homes due to early to 

school and late to arrival at home; this can cause some into temptation and others in 

the hands of devils. This result is supported by PI, (2003) that in order parents to 

help their children attend school regularly, they have to set a time for their children 

for doing homework each evening and a time for going to bed. Unfinished 

homework and too little sleep are common reasons why parents hear the words, “I 

do not feel good,” on school mornings. Furthermore, such situation acts as catalyst 

for truant and absenteeism among students who always leave at home early and 

come back late. This may happen because some students have a pair of uniform so 

they need to clean it, others due to tiredness and time for self-preparation for 

academic purpose may cause school seepage. Generally the findings revealed that 

parents need more education about the importance of supporting their children so as 

to reach early to school even to reach early in the evening at home. Also if the 

students are supported in means of transport truancy and other bad behaviour like 

sexual activities may be reduced and avoided moreover good transport to the 

children motivate students to learn effectively. 

4.7 Chapter Summary 

This chapter has dealt with the presentation and discussion of the study findings. It 

has been pointed out that the education stakeholders admit that it is significant for 

parents to participate in the academic progress of their children. However, the 

findings have proven that most of the parents are passive on matters that they are to 

undertake for the progress of their children‟s academic. This thus, has been shown to 

be an obstacle of the promotion of academic performance in the schools.  
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CHAPTER FIVE 

SUMMARY CONCLUSION AND RECOMMENDATIONS 

5.1 Introduction 

This presents the summary, conclusion and recommendation of the study. The study 

aimed at finding out the role of parents on influencing academic performance among 

community secondary schools: A Case of Mbozi District. The first section presents 

summary of the study while the second section presents a summary of the finding of 

the study, conclusion and recommendation for practice and for further research 

undertaking. 

5.2 Summary of the Study 

The study aimed at investigating the role of parents on influencing student‟s 

performance in community secondary schools. The study was guided by the 

following research objectives:  

a) To examine how parental level of education affects students‟ academic 

performance in community secondary school. 

b) To identify factors which contribute to poor involvement of parents on 

academic performance in community secondary schools. 

c) To examine the best practices of parent guide on students‟ academic 

performance. 

In order for this research to fulfil the demands of the research objectives, the 

researcher used various techniques including; giving out the background of the 

study, reviewing the related literature and providing definition of key terms, 
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theoretical framework related to the study and conceptual framework related to the 

study. 

The study was conducted in Mbozi District where by four (4) communities 

secondary school was selected in the study with a total number of 70 participants. 

Interviews were used as a research tool for the parents, heads of schools, classroom 

teachers, WEO and DSEO while focus group discussions were administered to the 

students in a selected four community secondary schools. Students were guided by 

the researcher in the discussion where they were encouraged to contribute their ideas 

freely about how parents are involved in their academic matters while they are at 

home and in school. The researcher used face to face interview with the parents to 

explore their involvement in their children‟s education. Through interview, the 

researcher was able to probe them so as to know the reality about how they engage 

in academic matters of their children; like supervising them in doing homework.  

Also, the researcher used face to face interview that helped to probe more question 

that were not included in the interview guide and the answers were written in a note 

book. As for DSEO and WEO face to face interviews with semi structured 

interviews were applied where by the researcher was able to take note in the text. 

Also, classroom teachers and heads of schools interview and semi structured 

interview were applied so as to get the deep information about how parents‟ 

involvements influence students‟ academic performance in their schools.  

Then the findings were analysed thematically and anonymous names were used to 

represent participants who were involved for security purposes and for the aim of 

getting information of the study findings. Also, the finding reveals that, most of the 
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parents are standard seven and only few have acquired certificate and Diploma 

education. Moreover, the findings from the study participants; like heads of schools 

and other respondents like classroom teachers, WEO and DSEO indicate that there is 

low involvement of parents on academic practices of their children in Mbozi 

District. This is due to the proof that they were not supporting and monitoring their 

children‟s homework. Also, the findings show that majority of the parents receive 

academic progressive report of their children but they fail to go back to the teachers 

so as to communicate with them on what to do so as to increase the academic 

performance of their children. 

Again, the findings indicate that in the district more education is needed about 

parental support on the means of transport. This is because during the study it was 

realised that the majority of the students walk for long distance to reach to school. 

This was reported to be one of the factors that may cause sexual relation, truancy 

and drop out of the students. Generally, poor parental involvement in the district is 

caused by the low level of education of the parents, fear of the parents, political 

interference on education matters, and economic activities done in the district. This 

is because some parents value economic activities rather than education of their 

children which consequently raise the gap between the school, parents and students 

leading to poor academic performance to the children. 

Parental involvement in the district is seen on provision of their children‟s basic 

need like giving them uniforms, buying exercise books, providing food while they 

are at school as well as supporting on the maintenance of the school infrastructure. 

What is surprising is the findings which denotes that the parents‟ involvement on 
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supporting and monitoring homework and making follow up off their children‟s 

education is limited. 

5.3 Conclusion 

Basing on the study findings, the following are the final remarks made by 

researchers;  

i. The findings indicate that parental contribution is largely seen on food 

contribution, school building and electricity but they fail to support their 

children‟s academic in terms of supervising and monitoring their children 

homework. The factor leading to such challenges was mentioned to be the 

language of instruction in community secondary school in not known to most 

of the parents.  

ii. Parental involvement has reported to face many challenges that need to be 

rectified. The rectification is needed so as to increase their involvement in 

education in terms of doing communication to the teachers, making follow 

up on progressive report of their children, as well as making sure that their 

children attend to school effectively.  Parents were pointed out to be the ones 

with the great role of providing guidance and counselling to their children so 

as to improve academic performance of their children. 

iii. From the findings of this study, it has explicitly been noted that heads of 

school are well informed of the importance of parental involvement in 

education matters. However, the awareness among parents is very low 

regarding to education matters, therefore, there has been a great challenge on 

the side of heads of schools in raising awareness to parents over the 

importance of parental involvement in education matters. It is undeniable 
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fact that the contribution of parents in education matters is indispensable 

towards the achievement of educational goals in the entire world. Therefore, 

basing on findings, the study concludes by depicting a potential positive 

relationship between parents‟ participation and academic performance of students in 

community schools. 

iv. Despite the fact that heads of school create awareness during the school 

meeting about the importance of parental involvement in education of their 

children, still the situation is worse. This poses a call for all stakeholders to 

participate in creating awareness to the parents about their involvement in 

education. 

5.4 Recommendations 

Under this particular part, the researcher has divided the section into two: 

recommendations for action by different education stakeholders and 

recommendation for further research. 

5.4.1 Recommendation for Action 

1) The government in collaboration with the Ministry of Education should renew 

the idea of parents being sensitized through adult education so that they would 

regard that they are part of the community members who are to fulfil the task 

of educational provision. This would help the parents to know the academic 

needs of their schooling children. 

2) Parents should support their children in means of transport by ensuring that 

their children reach easily to school. Also when they get means of transport the 

children are motivated to go to school. 
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3) Parents and community in general should use their little resources to invest in 

their children‟s education by buying teaching and learning resources for their 

children like books and other supporting materials.  

4) The policies have to show how they will build capacity to educate parents so 

as to effectively participate in their children‟s education. The capacity building 

initiatives has been focused only to the teacher and school but parents are left 

out as it has been shown. The success of students depends on the highly 

involvements of parents, school and students.  

5.4.2 Recommendation for Further Studies 

i. The study investigated the role of parents on influencing academic performance 

among community secondary school at Mbozi District in Songwe Region. 

Given its geographical size, heterogeneity of the communities and the sample 

involved. Other studies can be conducted on the same issue in other areas whose 

people have a socioeconomic status that is different from that of the population 

of this study.  

ii. Also, the study was confined to the few community secondary schools in the 

district; it is recommended that other studies could be conducted comparing 

community secondary schools and private schools. 
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APPENDICES 

Appendix I: Mwongozo wa Maswali hojaji kwa Wazazi/Walezi 

Mimi Victoria Dickson Tete ni mwanafunzi wa shahada ya pili (uzamili) katika 

chuo kikuu cha Dodoma. Ninafanya utafiti juu ya nafasi ya mzazi katika kumsaidia 

mwanafunzi kufikia malengo yake kwa shule za sekondari za wananchi katika 

wilaya ya Mbozi. Nategemea mengi kutoka kwenu na pia taarifa zenu zitakuwa siri. 

Tarehe………../……/2018, 

Kijiji………………………………….Kata…………………Tarafa 

……………………………Jinsi…………………. 

1. Je wazazi wengi wana elimu gani katika kijiji hiki? Je, unajua kusoma na 

kuandika? 

2. Unafikiri kiwango hiki cha elimu ulichonacho kinaathiri vipi ufaulu wa 

mwanafunzi 

3. Je huwa unamsaidia mtoto wako katika kufanya kazi za kitaaluma alizopewa 

na walimu? Shuleni afikapo nyumbani? Na unauelewa kuhusiana na masomo 

hayo? 

4. Uhusiano wako na shule upoje, ni wa karibu sana au wa mbali? 

5. Je, huwa unawasiliana na walimu kujua mahudhurio ya mtoto pamoja na 

kufuatilia maendeleo yake kitaaluma? Na ufuatiliaji wako umemsaidiaje 

kuinua kiwango cha ufaulu cha mtoto wako? 

6. Je huwa unahudhuria vikao mbalimbali vinavyofanyika shuleni? Unafikiri ni 

kwanini unahudhuria? 

7. Unafikiri ni kwanini wazazi wengi hawashiriki ipasavyo katika shughuli za 

shuleni? 

8. Wazazi wana mtazamo upi katika kuhusishwa kwenye shughuli mbalimbali 

za shule? 

9. Unamleaje mtoto wako katika misingi iliyo bora na je, huwa unafuatilia 

nidhamu ya mtoto wako akiwa shuleni na nyumbani au umemuacha tu kwa 

kuwa amekuwa mkubwa? 

10. Umewahi kumnunulia mtoto wako vitabu vinavyo hitajika shuleni na hata 

akiwa nyumbani ili aweze kujisomea? Na vimemsaidia katika kuongeza 

ufaulu wake? 
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11. Je, unamsaidiaje mtoto wako katika nyenzo ya usafiri kutoka nyumbani hadi 

shuleni? 

12. Je, huwa unatoa michango mbalimbali inayohitajika shuleni mfano 

kuchangia chakula cha mtoto akiwa shuleni na unafikiri kimeweza kuinua 

kiwango cha ufaulu? 

13. Je mtoto wako ana muda maalumu na mahali maalumu pakujusomea pindi 

atokapo shuleni? 

14. Unafikiri nini kifanyike ili wazazi washirikishwe ipasavyo? 
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Appendix II: Focus Group Discussion for students 

I‟m Tete, Victoria. D. M.A Education student from the University of Dodoma for 

the year of 2016/2018. My intention is to conduct a study about the role of parents 

on influencing academic performance among community secondary school in 

Tanzania; A case of Mbozi District. I am expect much your response in this study 

and the information in this study will remain confidential 

1. How parents assist you in learning activities at home? 

2. Do parents encourage you to study hard at home and how? 

3. Do parents attend effectively school meeting? How? 

4. Do you get basic facilities from your parents when you‟re at school and 

home? 

5. How do your parents involve in school matters? 

6. Do parents make contact with teachers to check for the attendance and 

academic progressive report and why? 

7. How parents level of education affect your academic performance? 

8. How parenting style at home influence students‟ academic performance? 

9. How parents guidance and counseling influence students‟ academic 

performance 

10. What factors hinder your parents to participate effectively in school 

activities? 

11. What will happen when the parents will involve effectively in school 

activities? 

12. What are the best practices of parental guide on students‟ academic 

performance? 

13. What should be done so as to increase parental participation on academic 

practices? 
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(Mwongozo wa Maswali ya majadiliano kwa Wanafunzi) 

Mimi Victoria Dickson Tete ni mwanafunzi wa shahada ya pili (uzamili) katika 

chuo kikuu cha Dodoma. Ninafanya utafiti juu ya nafasi ya mzazi katika kumsaidia 

mwanafunzi kufikia malengo yake kwa shule za sekondari za wananchi katika 

wilaya ya Mbozi. Nategemea mengi kutoka kwenu na pia taarifa zenu zitakuwa siri. 

1. Wazazi wanawasaidiaje katika shughuli za masomo muwapo nyumbani? 

2. Je, Wazazi wanawahamasisha kusoma muwapo nyumbani? Kivipi/ kwa 

namna gani? 

3. Je, Wazazi wanahudhuria vikao mbalimbali vinavyofanyika shuleni?Kivipi? 

4. Je, mnapata mahitaji muhimu toka kwa Wazazi, mnapokuwa nyumbani na 

shuleni? 

5. Wazazi wanashiriki vipi katika shughuli mbali mbali za shuleni? 

6. Je, Wazazi wanawasiliana na walimu kujua mahudhurio yenu na kufuatilia 

ripoti za matokeo? Kwa nini? 

7. Kiwango cha elimu cha wazazi walichonacho kinaathiri vipi ufaulu wa 

wanafunzi? inaweza kuwa katika mtazamo hasi au chanya. 

8. Mfumo wa malezi ya familia unasaidiaje kuinua kiwango cha ufaulu 

wamwanafunzi? Kivipi? 

9. Je ushauri na uongozi wa familia unasaidiaje kuinua kiwango cha ufaulu wa 

wanafunzi? 

10. Ni kitu gani/ vitu gani vinawafanya Wazazi wasishiriki ipasavyo katika 

shughuli za taaluma za watoto wao? 

11. Ni vitu gani vizuri Wazazi wanapaswa kufanya ili kuinua kiwango cha 

ufaulu wa wanafunzi? 

12. Nini kifanyike ili kuhakikisha Wazazi wanashiriki ipasavyo katika taaluma 

za watoto wao? 
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Appendix III: Interview Guide for Class Teachers. 

I‟m Tete, Victoria. D; M.A Education student from the University of Dodoma from 

the year of 2016/2018.My intention is to conduct a study about the role of parents on 

influencing academic performance among community secondary school in 

Tanzania; A case of Mbozi District. I am expect much your response in this study 

and the information in this study will remain confidential  

1. For how long have you been working as a classroom teacher? 

2. What factor do you think promote poor performance? 

3. To what extent do parents involve in school programmes? 

4. Do parents participate in educational activities of their children? 

5. Do communication with parents is it effectively? 

6. How parental level of education influence students‟ academic performance? 

7. What are the best practices on parental guide on students‟ academic 

performance? 

8. How parent guidance and counseling influence student‟s academic 

performance? 

9. What constraints do you think make parents not involve in school matters 

effectively?  

10. How parenting style influence students‟ academic performance? 

11. What measures should be taken so as to increase parental role? 
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(Mwongozo wa Maswali hojaji kwa Walimu wa Darasa) 

Mimi Victoria Dickson Tete ni mwanafunzi wa shahada ya pili (uzamili) katika 

chuo kikuu cha Dodoma. Ninafanya utafiti juu ya nafasi ya mzazi katika kumsaidia 

mwanafunzi kufikia malengo yake kwa shule za sekondari za wananchi katika 

wilaya ya Mbozi. Nategemea mengi kutoka kwenu na pia taarifa zenu zitakuwa siri. 

1. Umefanya kazi ya ualimu wa darasa kwa muda gani? 

2. Unafikiri ni vitu gani hupelekea kushuka kwa kiwango cha ufaulu wa 

wanafunzi? 

3. Ni kwa kiwango gani Wazazi hushiriki katika shughuli mbalimbali za 

shuleni? 

4. Je, Wazazi wanashiriki katika kazi mbalimbali za kitaaluma za wanafunz 

wawapo nyumbani? 

5. Je, mawasiliano kati ya Wazazi na walimu yapoje? Elezea. 

6. Kiwango cha elimu cha wazazi walichonacho kinaathiri vipi ufaulu wa 

wanafunzi? inaweza kuwa katika mtazamo hasi au chanya? Elezea. 

7. Ni vitu gani vizuri Wazazi wanapaswa kufanya ili kuinua kiwango cha 

ufaulu wa wanafunzi? 

8. Nini kifanyike ili kuhakikisha Wazazi wanashiriki ipasavyo katika taaluma 

za watoto wao? 

9. Mfumo wa malezi ya familia unasaidiaje kuinua kiwango cha ufaulu 

wamwanafunzi? Kivipi? 

10. Je ushauri na uongozi wa familia unasaidiaje kuinua kiwango cha ufaulu wa 

wanafunzi? 

11. Ni kitu gani/ vitu gani vinawafanya wazazi wasishiriki ipasavyo katika 

shughuli za taaluma za watoto wao? 

12. Ni vitu gani wazazi wanapaswa kufanya ili kuinua kiwango cha ufaulu wa 

wanafunzi? 

13. Nini kifanyike ili kuhakikisha wazazi wanashiriki ipasavyo katika taaluma za 

watoto wao? 
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Appendix IV: Interview Guide for Head of schools 

I‟m Tete, Victoria. D. M.A Education student from the University of Dodoma from 

the year of 2016/2018.My intention is to conduct a study about the role of parents on 

influencing academic performance among community secondary school in 

Tanzania; A case of Mbozi District. I am expect much your response in this study 

and the information in this study will remain confidential 

1.  For how long have you been working in school as a head of school? 

2. How your school performance is in form four examinations since 2014-

2017? 

3. What factor do you think promote poor performance? 

4. To what extent do parents involve in school programmes? 

5. What is the attendance of parents in school programmes? 

6. How parental level of education influence students‟ academic performance? 

7. What are the best practices of parental guide on influencing students‟ 

academic performance? 

8. What are the factors which contribute poor involvement of parents on 

academic practices in community secondary schools? 

9. What do you think should be done in order to increase parents participation 

10. Is there any contribution of parents on student‟s academic performance? 
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(Mwongozo wa Maswali hojaji kwa Wakuu wa Shule) 

Mimi Victoria Dickson Tete ni mwanafunzi wa shahada ya pili (uzamili) katika 

chuo kikuu cha Dodoma. Ninafanya utafiti juu ya nafasi ya mzazi katika kumsaidia 

mwanafunzi kufikia malengo yake kwa shule za sekondari za wananchi katika 

wilaya ya Mbozi. Nategemea mengi kutoka kwenu na pia taarifa zenu zitakuwa siri. 

1. Umefanya kazi kama mkuu wa shule kwa muda gani/ miaka mingapi? 

2. Kiwango cha ufaulu kwa matokeo ya kidato cha nne kwa shule yako tangu 

mwaka 2014- mpaka sasa? Ufaulu upoje, unapanda au kushuka? 

3. Unafikiri nini kinapelekea matokeo mabaya kwa wanafunzi? 

4. Ni kwa kiwango gani Wazazi hushiriki katika shughuli mbalimbali za shule? 

5. Mahudhurio ya Wazazi katika vikao na shughuli mbalimbali za shule 

yapoje? 

6. Kiwango cha elimu cha wazazi walichonacho kinaathiri vipi ufaulu wa 

wanafunzi? inaweza kuwa katika mtazamo hasi au chanya? Elezea. 

7. Ni vitu gani wazazi wanapaswa kufanya ili kuinua kiwango cha ufaulu 

ufaulu kwa wanafunzi? 

8. Ni kitu gani/ vitu gani vinawafanya Wazazi wasishiriki ipasavyo katika 

shughuli za taaluma za watoto wao? 

9. Nini kifanyike ili kuhakikisha Wazazi wanashiriki ipasavyo katika taaluma 

za watoto wao? 
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Appendix V: Interview Guide for Ward Educational Officer (WEO) 

I‟m Tete, Victoria. D. M.A Education student from the University of Dodoma from 

the year of 2016/2018.My intention is to conduct a study about the role of parents on 

influencing academic performance among community secondary school in 

Tanzania; A case of Mbozi District. I am expect much your response in this study 

and the information in this study will remain confidential 

1. For how long have you been working as a Ward Educational Officer? 

2. How the performance of students is since 2014 up to the present? Does the 

performance increase or decrease and why? 

3. What do you think are the causes for decrease of performance in community 

secondary school in your ward? 

4. To what extent do parents involve in school programmes in community 

secondary schools in your ward?  

5. How parental level of education influence students‟ academic performance in 

community secondary school in your ward? 

6. What are the factors which contribute poor involvement of parents in 

community secondary schools?  

7. What are the best practices of parental guide on influencing students‟ 

academic performance? 

8. What measures has been taken for those parents who are not involved on 

academic matter of their children as you know these schools are owned by 

the community? 

9. What should be done so as to make sure that parents are involved effectively 

on academic activities of their children?  

10. What are the strategies made by parents so as to improve academic 

performance of their children? 
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 (Mwongozo wa Maswali hojaji kwa Mratibu Elimu Kata) 

Mimi Victoria Dickson Tete ni mwanafunzi wa shahada ya pili (uzamili) katika 

chuo kikuu cha Dodoma. Ninafanya utafiti juu ya nafasi ya mzazi katika kumsaidia 

mwanafunzi kufikia malengo yake kwa shule za sekondari za wananchi katika 

wilaya ya Mbozi. Nategemea mengi kutoka kwako na pia taarifa hizi zitakuwa siri. 

1. Umefanya kazi kama mratibu elimu kata kwa muda gani/ miaka mingapi? 

2. Kiwango cha ufaulu kwa matokeo ya kidato cha nne kwa shule za kata yako 

kipoje, tangu mwaka 2014- mpaka sasa, unapanda au kushuka? 

3. Unafikiri nini kinapelekea matokeo mabaya kwa wanafunzi? 

4. Ni kwa kiwango gani Wazazi hushiriki katika shughuli mbalimbali za shule 

zilizopo katika kata hii? 

5. Mahudhurio ya Wazazi katika vikao na shughuli mbalimbali za shule yapoje 

katika kata hii? 

6. Kiwango cha elimu cha wazazi walichonacho katika kata hii kinaathiri vipi 

ufaulu wa wanafunzi? inaweza kuwa katika mtazamo hasi au chanya? 

Elezea. 

7. Ni vitu gani wazazi wanapaswa kufanya ili kuinua kiwango cha ufaulu kwa 

wanafunzi katika kata hii? 

8. Ni vitu gani vinawafanya wazazi wasishiriki ipasavyo katika shughuli za 

taaluma za watoto wao? 

9. Nini kifanyike ili kuhakikisha wazazi wanashiriki ipasavyo katika taaluma za 

watoto wao? 

10. Wazazi wana mikakati ipi kuhakikisha wanainua kiwango cha ufaulu? 
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Appendix VI: Interview for District Secondary Educational Officer 

I‟m Tete, Victoria. D. M.A Education student from the University of Dodoma from 

the year of 2016/2018.My intention is to conduct a study about the role of parents on 

influencing academic performance among community secondary school in 

Tanzania; A case of Mbozi District. I am expect much your response in this study 

and the information in this study will remain confidential 

1. For how long have you been working as a District Educational Officer? 

2. How the performance of community secondary schools is in district level 

since 2014 up to the present? Does the performance increase or decrease 

and why?  

3. What do you think are the causes for decrease of performance in 

community secondary school in the district? 

4. To what extent parents involved in community secondary schools in 

Mbozi district? 

5. How parental level of education influence students‟ academic 

performance in community secondary school in your ward? 

6. What are the factors which contribute poor involvement of parents in 

community secondary schools?  

7. What are the best practices of parental guide on influencing students‟ 

academic performance? 

8. What measures has been taken for those parents who are not involved on 

academic matter of their children as you know these schools are owned 

by the community? 

9. What should be done so as to make sure that parents are involved 

effectively on academic activities of their children?  

10. What are the strategies have you made to the parents so as to improve 

academic performance of their children? 
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(Mwongozo wa Maswali hojaji kwa Afisa Elimu Sekondari) 

Mimi Victoria Dickson Tete ni mwanafunzi wa shahada ya pili (uzamili) katika 

chuo kikuu cha Dodoma. Ninafanya utafiti juu ya nafasi ya mzazi katika kumsaidia 

mwanafunzi kufikia malengo yake kwa shule za sekondari za wananchi katika 

wilaya ya Mbozi. Nategemea mengi kutoka kwako na pia taarifa hizi zitakuwa siri 

1. Umefanya kazi kama Afisa Elimu Sekondari muda gani/ miaka mingapi? 

2. Kiwango cha ufaulu kwa matokeo ya kidato cha nne kwa shule za kata 

zilizopo zilizopo kataka wilaya hii kipoje, tangu mwaka 2014- mpaka sasa, 

unapanda au kushuka? 

3. Unafikiri nini kinapelekea matokeo mabaya kwa wanafunzi? 

4. Ni kwa kiwango gani Wazazi hushiriki katika shughuli mbalimbali za shule 

zilizopo katika wilaya hii? 

5. Kiwango cha elimu cha wazazi walichonacho katika wilaya hii kinaathiri 

vipi ufaulu wa wanafunzi? inaweza kuwa katika mtazamo hasi au chanya? 

Elezea. 

6. Mahudhurio ya Wazazi katika vikao na shughuli mbalimbali za shule yapoje 

katika wilaya hii? 

7. Ni vitu gani vinawafanya wazazi wasishiriki ipasavyo katika shughuli za 

taaluma za watoto wao? 

8. Ni vitu gani wazazi wanapaswa kufanya ili kuinua kiwango cha ufaulu kwa 

wanafunzi? 

9. Nini kifanyike ili kuhakikisha wazazi wanashiriki ipasavyo katika taaluma za 

watoto wao? 

10. Wazazi wana mikakati ipi kuhakikisha wanainua kiwango cha ufaulu? 
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Appendix VII: Permission Letter from the University of Dodoma 
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Appendix VIII: Permission Letter from Mbozi District Council 

 

 


