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ABSTRACT 

The link between economic growth and human development has been a subject since 

the year 1970‟s. Education, which is an important component of human 

development, has been found to explain varying levels of return and economic 

growth. People‟s opinions have not been taken into considerations which led to a 

failure of projects which were incepted by the government in different periods of 

time. The main objective of this study, was to assess the perceptions of stakeholders 

towards Big Results Now (BRN) on the education sector in Tanzania specifically in 

Dodoma Urban. Methods of data collection were Questionnaires and interviews. A 

total of 69 respondents 30 secondary school teachers, 10 students 10 parents, 15 

school management team and officials from Regional and District level were 

included. Data collected were analyzed by computer programme (statistical package 

for social science) SPSS), and were also presented into tables and charts (Pie charts). 

Findings from this identified that Education stakeholders, perceived BRN 

programme negatively and that, they were not ready to participate in the 

achievement of the programme because of the poor planning, unavailability of funds, 

Poor allocation of resources and poor involvement of the stakeholders. Strategies to 

move forward include, proper allocation of resources. 
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CHAPTER ONE 

1.0 Introduction 

Chapter one mainly focused on the background of the study, statement of the 

problem, research objectives and questions, and lastly significant, scope and 

limitations of the study were presented. 

 

1.1 Background of the study 

Perception, is an act of perceiving or the ability to perceive; mental grasps of objects, 

qualities by means of the senses, awareness, comprehension, insight intuition of 

things which are beyond understanding of others (Webmaster‟s New world 

Dictionary). In the light of this definition therefore, stakeholders‟ perceptions may 

be defined as people‟s ability to understand, being aware of things which surround 

them and affect their daily life. 

 

However (Herman et al (2011), noted that, for transformation to come about 

stakeholders‟ need to be informed and fully participate in different projects such as 

BRN, in order to achieve its objectives on time. In order for different stakeholders‟ 

to participate fully and be informed the government should no longer centralize 

everything, there should a kind of decentralization where people in the lower levels 

can participate easily (Semali, 2003 & Odaro, 2012). 

 

Big Results Now (BRN) is a delivery system and more importantly is a change of 

mind set and the ways we work, form Business as usual to Business unusual, that is 

to say people have to focus on issues, prioritize issues and also the discipline of 

actions (BRN Training manual, 2013). Figure 1 below supports the definitions which 
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explain how people can change the way of working, from business as usual to 

business un-usual. 

 

 

 

 

Figure 1: Shows change of mindset 

Source: BRN Training Manual 

 

The word Big Results Now was born out from  three words “BIG FAST RESULTS”  

referring to the methodology adopted in Malaysia to bring about fast and realistic 

result in social, Political and economic development to the Malaysian people. It was 

a program which first sounded in 2009 to trigger economic development and make 

Malaysia among the developed countries in the world by the year 2020 (Jala, 2012).  

 

To bring about transformation in Malaysia, BFR key areas which required 

transformation were identified through public survey and polls, whereby the 

outcome was to reduce corruption, reduce crimes, reduce poverty, enhancing 

education which is our main focus in this study, increasing rural development and 

infrastructure as well as improving public transport, these became National Key 

Result Area (NKRA‟s) where the government had to open an eye on them (Malaysia 

BFR Annual Report, 2012). 

 

Business as usual  Business un usual  

Privatization of issues, 

concentration transparency, 

focus on issues, and change 

of mind set   
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Tanzania with a support from development partners is adopting the Big Results 

Now. Initiative based on a model that has proven successive in Malaysia where it 

was able to transform its economy from low to middle developed country. This 

comprehensive system of development implementation, described as a “Fast-Track 

People-Centered Growth Marathon (FTPCGM)” focuses on six priority areas 

articulated in the Tanzania National development Vision 2025 which are energy and 

natural gas, agriculture, water, education, transport and mobilization of resources 

(URT, 2013). 

 

Since independence, Tanzania has been undergoing transformation in Education. 

Several programs and initiatives, have been adopted to rescue the situation 

seemingly going wrong. Initiatives included National Strategy for economic Growth 

and Poverty, Reduction (NSGPR I & II), Primary Education Development Program 

(PEDP), Secondary Education development Program (SEDP), Teachers on job 

Training which began in 2010 and Universal Primary Education (UPE). The aim was 

to reduce the gap between illiteracy and literacy, if not all to access the basic 

Education to the most of Tanzanian (Repoa, 2009).  

 

However the President‟s Office Public Management (POPM) and President‟s office 

Planning Commission (POCP) reported that, implementation strategy has not been 

implemented in many sectors particularly in the education sector and that, the 

process of prioritizing the government undertaking has failed to materialize as 

planned because there, was a lack of a robust mechanism to coordinate 

implementation efforts (ESRF, 2010). Therefore, BRN program will try tracking 

(figure 2 below) and giving report to make sure all plans and resources, which has 
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failed to materialize in the past as they were planned were utilized in the fullest for 

the country to achieve what has been planned in education sector. 

 

 

 

 

 

 

 

 

 

 

Figure 2: BRN Implementation Structure 

Source: BRN Annual Review Meeting, 2013. 

 

If the country is to achieve a middle-income economy by 2025, it is essential that, 

development planning no longer be a secret process for executives and that the 

public become actively engaged to learn about development plans and provide input 

that will be taken into account (URT, 2013). 
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Transparency and efficiency are guiding concepts and the reduction of corruption 

will be of paramount importance. Although Vision 2025 was originally conceived in 

1999, implementation towards achieving it floundered as annual budgetary 

submissions from the different ministries, were often randomly presented with a 

little or no coherence with the Vision 2025. Under the Big Results Now initiative, 

each Ministry will be expected to align its budget to the high-level initiatives of the 

government, as defined within each Five Year Development Plan (FYDP, 2011). 

 

Oversight of the implementation of Big Results Now will be the responsibility of the 

Presidents Delivery Bureau (PDB). This body will bring together experts and key 

stakeholders who will choose and agree on priorities and refine them, so they will be 

implementable. For too long, systemic weaknesses have resulted in Tanzania‟s 

priorities being ignored; Big Results Now, is intended to ensure there is a break from 

this past, through the creation of mechanisms that will make sure top government 

officials, address the priorities in  concrete ways and deliver results and meet targets 

set (ESRF, 2010). 

 

1.2 Statement of the problem 

Improving education is of high importance to Tanzania – it is a strategic agent for 

development for the country. With this perspective, significant efforts have been 

made to increase access for all, resulting in a huge enrollment expansion over the 

last ten years. In 2010 for example, the general enrolment rate (GER) was 97.6% for 

boys and 99.2 for girls and the net enrolment rate(NER) was 91.4 for boys and 92.1 

for girls over the same period of time, the quality of education dropped significantly 

(BEST, 2010). 
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To address the challenge of education quality deterioration and reverse the trend, the 

education lab has focused on finding ways to raise the quality of basic education, 

and has set a very ambitious target to improve pass rates in primary and secondary 

schools to 60% in 2013, 70% in 2014 and 80% in 2015 (URT, 2013). 

 

Among several drivers of quality education, the lab team has analyzed the most 

important challenges, and gone through an extensive prioritization effort to 

determine the focus areas, that will lead to the realization of Big Results Now. 

Among the issues which were addressed were lack of accountability, availability of 

teaching and learning materials, low support for struggling students and poor school 

management (UNIDAP, 2012/ 2013). 

 

To address the core issues, the lab recommends a business unusual quality 

transformation programme built on 4 integrated levels: Create performance 

transparency, motivate through incentives, provide support where needed the most 

and improve the teacher condition (MOEVT, 2013). 

 In achieving its objectives the government has been insisting so much, on the 

stakeholders‟ involvement in different development plans, to achieve what has been 

planned. It is thought that through participation, stakeholder‟s views will be taken 

into considerations, thus, improving the odds for sustaining the intervention. With 

the introduction of BRN, that cuts across various stakeholders, their participation is 

very crucial, however, the information on BRN stakeholders participation from 

conception  to its implantation is inconsistency, the benefits of BRN, is also in 

question where a lot of challenges are associated with its implementation and 
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success (Handbook for enrichment class2013). Hence this study has been designed 

to fill the existing gap. 

 

1.3 Research objectives 

Research objectives in this study, were classified into two broad categories, General 

objectives and Specific objectives. 

 

1.3.1 General objectives 

The general objective of this study was to understand the perceptions of the the 

stakeholders towards BRN program in education sector in Tanzania, which will 

contribute in achieving objectives of different projects. 

 

1.3.2 Specific Objectives 

The study intended to meet the following specific objectives; 

1.  Assess the perceptions of Education stakeholders towards BRN in Tanzania. 

2.  Identification of the benefits of BRN to Education stakeholders in Tanzania. 

3. The exploration of the challenges that faces BRN in Education sector. 

 

1.4 Research questions  

Research questions were subject to research objectives, the following were the 

research questions which reflected research objectives. 

1. What were the perceptions of stakeholders towards BRN in Tanzania? 

2. What were the benefits of BRN to the education sector in Tanzania? 

3. What were the challenges did BRN face in Tanzania? 
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1.5 Significance of the study 

For the past, a few decades it has witnessed the tremendous drop of education 

quality and poor performance in both primary and secondary schools in Tanzania. 

The government has tried hard to change some of the policies, adopt new strategies 

and initiatives MKUKUTA among them, to make sure that, education in Tanzania 

returns to its quality and standards that fit the majority of Tanzanian. But most of the 

initiatives failed to deliver as they were supposed to be; as a result the government 

has come with the new program known as Big Results Now (BRN), to cover the gap 

that was left by the past initiatives. 

 

This study has come at a right time, where people do not believe in Education 

system and on several programs which has been adopted to improve performance but 

they failed and now, has come with a new phenomenon which is believed to fill what 

has been left by other Programs and improve the quality of education in Tanzania as 

well as improve performance rates, in Tanzania secondary schools. This was 

important whereby, it identified the perceptions of the stakeholders towards BRN in 

Education sector, areas of concern/challenges that face BRN what should be done 

and the way forward, findings of the study will also help the initiators of this 

program, to know that taking into consideration stakeholders perceptions will 

contribute in achieving and realizing results of different projects in a time frame. 

 

1.6 The scope of the study 

The study, was conducted in Dodoma Urban District found in Doodoma region in 

the central corridor of Tanzania. It was selected by the researcher, on the basis of its 

flexibility and accessibility of the researcher to the respondents but also on the 
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observation of the cost reduction to the researcher, where he belonged to the 

community. In addition to that, the demographic characteristics do not differ much 

from other places in Tanzania. The study was based on the five secondary schools 

selected randomly which were Wella secondary school, Meriwa High school, 

Chinangali, Mkonze and Kikuyu secondary schools to represent other secondary 

schools found in Tanzania. 

 

1.7 Limitation of the study 

Despite all the precaution taken by the researcher, this study has its limitations. The 

selected area may not accurately represent the overall District population due to the 

fact that, it was purposively selected based on the interest of the study. However, the 

researcher provided areas in order to conduct the same study in different districts in 

Tanzania. There was a also language barrier to some respondents especially to the 

local people, where tools were translated in Swahili language to make them 

conversant. 

 

1.8 Chapter scheme 

The study report has been organized into five chapters. Chapter one presented the 

background of the study, the statement of the problem, and research objectives, also 

the appropriate research questions, significance of the study and limitation of it were 

presented, two tried to give different literatures of researchers related to Education 

improvement and eventually to BRN, and key terms used in the study also were 

defined. Theoretical and empirical literature review followed this part\. Furthermore, 

research gap and conceptual framework, were presented in this chapter. Three 

described the research methodology by showing the research design, description of 
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the study area, population of the study, sampling design, techniques and size, also 

this chapter, provided the sampling frame and sampling unit. Description of how 

data were processed, analyzed, and presented was made. Finally the reliability and 

validity of the study were described, Four provided the results and discussion from 

data findings. This was done by presenting; Discussion and finally interpretation of 

the data. Finally Chapter five presented the summary of the study, conclusions and 

recommendations of further areas of study. 
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CHAPTER TWO 

LITERATURE REVIEW 

2.0 Introduction  

Literature review, is an evaluative report of information found in the literature 

related to the selected area of study, where the main objective is to provide a context 

for the research, enable the researcher to learn from the previous theory on the 

subject and showing where the research fits, into the existing body of knowledge 

(Creswell, John, 2014). This chapter, entails the definitions of key terms used in the 

study, theoretical and empirical literature review. Further, it presents the research 

gap and lastly a conceptual framework based on literature reviewed. 

 

2.1 Conceptualization of the key terms 

In this section, definition of various key terms which are going to be used in this 

study will be defined. 

 

2.1.1 Big Results Now  

This is a comprehensive system of development methodological, adopted from 

Malaysia and unveiled by the Tanzanian President in February 2013. This system‟s 

aim at bringing quick and fast development to Tanzanian people by the year 2015, to 

make it effective and efficiency, all Ministerial and Departments will be integrated 

to bring harmony in order to deliver big and fast results at a time (URT, 2013). 

 

2.1.2 Big Fast Result   

Dubbed „Big Results Now‟ (BRN), the initiative is basically the proverbial Leaf 

taken out of the Malaysian Book titled „Big Fast Results‟ (BFR). BFR is part and 
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parcel of Malaysian Government Transformation Program (GTP) designed to ensure 

that, big socio-economic developmental results come about thick and fast on the 

ground. Unveiled with the motto „People First: Performance Now!‟ on Jan. 28, 2010 

by Malaysian Premier Najib Tun Razak, GTP sought to address seven key areas of 

the Malaysian economy, with a view to making that country attain its „Vision-2020‟ 

of becoming a high-income, developed country. The seven selected National Key 

Results Areas (NKRAs) are reducing crime; fighting corruption; improving student 

outcomes; raising the living standards of low-income households; improving rural 

basic infrastructure; improving urban public transport, and addressing the cost of 

living, (Government Economic Transformation Program Annual Report, 

Government of Malaysia, 2011 ). 

 

2.2 Theoretical Literature review 

This section, cover theories that supported this study, these theories, provides a 

framework for interpreting the findings of this study. The following is among the 

theories that are relevant to the study. 

 

2.2.1 Goal setting Theory 

Goal setting theory, is theory a that is trying to study about how people are 

motivated through goal setting, the founder of this theory was Edwin A Locke in 

1968.The emphasis, has been in the areas applied goal setting with regard to improve 

performance in a complex business tasks Locke (1968). The basic assumption of 

Locke‟s Theory is that, goals are immediate regulators of human action and these 

goals have to be specific and measurable. From 1968 to 1980, 90% of the studies 

showed that specific, well defined, and challenging goals, led to a greater improved 
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performance than vague and easy goals.  Individuals must commit to set goals to 

produce results; the more difficult (challenging yet reasonable) the goal, the better 

the individual will perform.  Individuals need management support (feedback, 

reward mechanisms, and required resources [time, training, and material goods]) to 

maximize performance when applying goal setting (Locke, 1968). The theory will 

help the researcher to build a link between the research gap and the findings of the 

study; its main contribution was direct to the Management and Directors who initiate 

complex projects or program, like that of Big Results Now which have time limit 

and needed a highly motivated and effective people. 

 

2.2.2 Empirical Literature review 

2.2.3 The evidence from development models in Asian countries 

New economic development and growth models, have brought significant advances 

in the understanding of development and growth processes. They stress the 

importance of innovation, human capital accumulation, the development of new 

technologies and financial intermediation (Agenor & Montiel, 1999). 

 

Empirical evidence reveals that, countries that grow faster devote a larger share of 

their output to investment (in physical as well as in human capital) (Parente and 

Prescott, 2006). Lower economic inflation and more stable macroeconomic 

environment often occur in more open than in slow growing countries. Therefore, 

experience of the selected Asian countries, provides more important lessons about 

the policies that are compatible with rapid growth and development (Mayer & Grag, 

2005). 
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2.2.4 The overview and a lesson from Malaysia development model 

Malaysia, operates in a mixed economy, and its public sector is efficiently managed. 

Malaysia as an upper middle-income economy, is already on the verge of becoming 

a newly industrialized country. In 1999, it undertook major reforms among other 

things it continued to give priority to education, with 27% of the total budget in 2003 

being allocated to this sector. Greater emphasis was given to pre-schools and 

primary school levels. The government also, runs integrated schools where students 

are offered a choice of subjects from three streams, focusing on the pure sciences 

and technology. To enhance computer learning and information communication 

technology, smart schools which are equipped with computer laboratories emphasise 

the use of software, for the teaching of Mathematics and sciences (Department of 

Information services Malaysia, 2003). 

 

However, the rapid development growth, is sustained by private investment (induced 

by higher levels of domestic financial savings) and rapid increased public spending, 

on Primary and Secondary Education and Health services). In addition, a series of 

other factors, have directly or indirectly played a significant role in what has become 

known as the “East Asian Miracle‟‟ (World Bank, 1993). Hence the modern 

literature seems to suggest that the implantation of the Asian Model is crucial for the 

most of the developing countries, especially in Africa. Therefore, in order to realize 

what they have planned, the East Asian countries have tended to introduce human 

capital development policies as result, they put great emphasis on the role of the 

government in providing education. 
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The Malaysian government budget allocated to education, is higher than that 

allocated to defense, this reflects a strong commitment to human capital 

development over the last decades. Malaysia and Singapore, have achieved higher 

standards of education than other countries in the Region, giving them a comparative 

advantage in higher value added products and skilled labor-intensive products for 

export (Evans, 1998). 

 

2.2.5 Development overview in Africa 

There is no reason to believe that, developing countries are in principle incapable of 

reaching higher levels of prospects, it is rather unlikely that the pass to higher per 

capita income will be the pass the rich countries have followed in the past (Szirmai 

1997:54). According to Szirmai (1997), initial condition for development differ in 

each period and in every phase of development of international economic and 

political order. This involves demographic development of the world trade, 

International competition, technological development, the international balance of 

power and the nature of relationship between with the rich countries (Szirmai,1997). 

He stresses that, around 1700; developing countries were as rich as the present 

influent countries at that time. In essence, all developing countries aspiring for break 

throughs in economic development can be advised not necessarily to adopt the 

development models for rich countries, but rather, to follow policy decisions made in 

developing countries. 

 

World Bank (2004:4) the lesson of research and experience has produced consensus 

on the effective strategy for development, one that country-owned and country led. 

This promotes growth and ensures that people participate in and benefits from it, and 
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produces maximum progress towards achieving a sustainable development and 

growth. A development model for developing countries could therefore, incorporate 

the following; efficiency utilization of agricultural potentials, adopting attractive 

manufacturing incentives export led development strategies, private entrepreneur 

driven development process, a strong and civilized professional civil service, human 

resource development and technology driven model. 

 

Indeed, the ultimate objective of economic development and state of action in all 

countries, more especially in developing countries, is the enhancement of human 

capabilities including the basic capacities of avoiding ignorance, under nutrition, 

diseases and early mortality leading fuller, longer life and being able to participate in 

decision making in the community (Sen, & Dreeze, 1999). 

 

Some studies which was done in Nigeria contended that, the origin of Science of 

economic can be arguably be located in the need to study the assessment and causal 

influences on the opportunities that people have for living well (Sen, 1999:24). 

 

According to the United Nations Development program (UNDP, 1992:1), 

development should focus on human development. The UNDP argument stressed 

that, economic growth must be managed and wealth distributed for the benefit of the 

majority of the countries‟ people. Central to this process of human development is 

the enlargement of people‟s choices most crucially in the areas of being able to have 

an access to education and to the varied resources needed for a decent standard of 

living. 
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Kayole and Odusola (2001:17) see development as that, results in improved 

economic status for the country which often measured by increased real per capital 

income and should be sustained for a long period of time, it should also involve 

elements of modernization such as enhanced productivity, social and economic 

equalization, improved knowledge, altitudes and institutions and rationally 

coordinated policy measures, that are capable of reviewing all obstacles to social 

economic transformation. 

 

Same way South Africa, has undergone transformation in some sectors more 

importantly in Education sector where it added more of its budget to R8.2 billion, 

where schools infrastructures will be improved, more enrolment to schools up to 

250,000 in 2019 compared to 172000 in 2013, colleges and Universities and 

provision of other social services such as water and electricity, this implies 

seriousness of the government in improving education to have more skilled 

manpower, which will contribute to economic development ( South Africa National 

Development Plan, 2014). 

 

2.2.6 The Development overview in Tanzania 

There is some evidence of willingness to address key policy issues, particularly 

driven by the President‟s Office Planning Commission (POPC), who recently 

published the Five Year Development Plan. This makes some progress in 

establishing priorities but is light on how reform will be achieved. For example, the 

Plan restates the President‟s high profile commitment to infrastructure and 

agricultural development but it remains unclear, on the extent to which agricultural 

reform will be centrally driven – an echo of the socialist past - rather than relying on 
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private sector engagement. In 2009 the percentage of a sample of policies which 

were feasible, effective and consistent within and across sectors was only 56% 

therefore, it is clear that the government policy priority remains a challenge (PSRP II 

Annual Review, 2001). 

 

Broadly speaking, Tanzania also has the institutional framework in place to deliver 

its policies: The Government is present throughout Tanzania and it therefore, retains 

the capacity to respect, protect and fulfill fundamental responsibilities of the State. In 

practice though, the overall capacity weaknesses of the State, in particular in local 

the government, limits its impact and effectiveness (NSGPR II annual Report, 2010). 

 

Since the mid-1990s the central government has held the responsibility for policy 

formulation, regulations and monitoring in Tanzania, at the same time service 

delivery is decentralized to local government. Since the Structural Adjustment 

Program of the mid 1980s, the private sector and civil society have also had a role in 

providing health, education and water and sanitation services, and the private sector 

of course have a critical role to play in a wide range of policy areas such as 

agricultural development, wealth creation, transportation and management of energy 

and natural resources. Effective implementation of policy therefore, requires the 

involvement of a number of critical stakeholders – inside and outside Government, 

and at different levels within – but responsibility for driving forward delivery 

remains with central Government (The Tanzania Five Year Development Plan, 

2011). 
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Recently there has also been concern about the slowing pace of implementation of 

reforms, including in the core governance reform program areas of anti-corruption, 

public financial management, local government, the legal sector, the public service 

and business environment strengthening. To address the public services‟ capacity to 

deliver, in 1999 the Government designed an eleven-year public service reform 

program that seeks to improve accountability, transparency and resource 

management for service delivery (Economic and Social Research Foundation 

(ESRF), 2010). 

 

The implementation of these institutional reforms was, however, taking more time 

than originally envisaged. The first phase was meant to conclude in 2004 but had to 

be extended to 2007, the second phase commenced in 2008 and was expected to end 

in December 2012. It achieved results but continued to suffer from a slow pace of 

implementation. In the meantime the Government‟s ability to deliver for its people 

remained constrained (Economic and Social Research Foundation (ESRF), 2010). 

 

Government effectiveness and service delivery performance has been a mixed bag. 

Overall, it is difficult to assess the quality of public administration as anything other 

than remaining at about the same level over the past 3-4 years. In the long-term 

addressing the systemic, institutional and capacity constraints which are limiting the 

public service‟s ability to deliver quality public services continues to be critical. 

Despite this problem, within the Government and driven by the President himself, 

there was the desire and recognition of the need to accelerate delivery of results in 

the immediate present (Economic and Social Research Foundation (ESRF), 2010). 
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To overcome this, there was a need for strong, visible government leadership at the 

political as well as bureaucratic level to drive a wider commitment to delivering 

change across both government and society as a whole. This must be complemented 

by a stronger ability to monitor and evaluate progress towards achieving change, 

described as “widely accepted by government and DPs as an essential ingredient”, 

and stronger, clearer and more direct accountability structures to ensure 

implementation. It cites the positive impact of the recently adopted practice of the 

Chief Secretary of holding Permanent Secretaries accountable, for reforms through 

Inter-Ministerial Technical Committee meetings, which “sets the right tone at the 

top” (Economic and Social Research Foundation (ESRF), 2010). 

 

2.3 Research gap 

Improving education is of high importance to Tanzania – it is a strategic agent for 

development in the country. With this perspective, significant efforts have been 

made to increase access for all, resulting in a huge enrollment expansion over the 

last 10 years. Over the same period of time quality of education dropped 

significantly. To address this challenge and reverse the trend, the education lab has 

focused on finding ways to raise the quality of basic education, and has set a very 

ambitious target to improve pass rates in primary and secondary schools to 60% in 

2013, 70% in 2014 and 80% in 2015 (Tanzania development vision 2015 annual 

meeting review, 2013) 

 

The study, which was conducted by Twaweza on the education development in 

April-May 2014 reported that only 16% of the public of Tanzanian are aware of the 

initiatives carried out by the government in making sure that, education in Tanzania 

makes step forward and that 6%, said there was positive changes, this means that the 
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public is being involved in most of development projects being addressed by the 

government (Sauti za wananchi Twaweza, April-May 2014). 

 

The researcher aimed at researching on the perceptions of stakeholders towards BRN 

Tanzania in the Education sector in Tanzania due to the reason that, most of 

literatures have shown that, they had researched much on the involvement and 

strategies in implementing plans while ignoring the perceptions, altitudes or peoples 

mindset towards implementing projects or Plans of the same character. The area of 

study was Dodoma Urban District which is found in Dodoma Municipality and the 

reason why the researcher choosed this area of study was due to the convenience and 

familiarity of the area, to represent other Districts in Tanzania which implemented 

BRN program. 

 

2.4 Conceptual Framework  

The conceptual framework, is a tool that has many variations and contexts which 

used to organize ideas, for this study, the conceptual framework has been rooted 

from the idea that, there are perceptions on the stakeholders which may be the factor 

influencing the achievement of objectives, in different programs like that of BRN. It 

argues that having good policies, good planning, monetary, good allocation of funds 

and having people fully involved in participation in different projects, is a 

motivating factor that leads stakeholders to have a positive perceptions. In this study, 

there three variables which are Independent variable, Intervening and dependent 

variables. The two variables are interdependent to each other, where if there good 

policies, availability of funds, good planning, proper allocation of resources and 

participation of stakeholders could cause the improvement of pass rates and 

performance of students. If there was no participation of stakeholders, unavailability 
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of funds, poor allocation of resources, and poor plans there will be a negative 

perception which could result to a poor pass rates and poor students performance. 

 

The conceptual framework in this study therefore, concludes that, in order to 

improve pass rates and performance in secondary schools, there should be a good 

planning, good policies, availability of funds, good preparation to undertake 

different projects particularly BRN and the participation of stakeholders who are the 

implementers of BRN. This has been illustrated in the diagram bellow.   

Figure 3: Conceptual framework 

Source: Researcher‟s own initiatives 
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CHAPTER THREE 

RESEARCH METODOLOGY 

3.0 Introduction 

This chapter which introduces all the methods and techniques which were employed 

by the researcher during the study. There are two terms, which are used by 

researchers such terms are Research Methodology and Research methods. Kothari, 

(2008) pointed out that, it might be confusing to understand between the two terms 

Research Methods and Research Methodology, he added that, Research Methods are 

all methods researchers use in performing research operations, (Kothari, 2008), he 

also defined Research methodology as a way to systematically and scientifically 

solve the research problem, (Kothari, 2008). Therefore this chapter has contained 

different methods, techniques and methodological approach which the researcher has 

used during data collection, these are research design, study area or setting, sampling 

techniques, data collection instruments, data analysis, validity and reliability. 

 

3.1 Research Approach 

The approach in this study was a mixed approach whereby qualitative and 

quantitative data were collected. 

 

3.2 Research Design 

Research design is connected to the research strategy. Bryman (2004:29),defined 

research design as a „strategic framework for an action that serves as a bridge 

between research questions and the execution or implementation of the research‟‟. 

For this study, the researcher has used a cross sectional research design where data 

were collected once from different groups of respondents on all variables due to time 
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limit, and budgetary constraints. It is therefore, a qualitative type of research and a 

non-experimental research design, was considered to have a high degree of accuracy 

and precision in social science research (Bailey 1994).  

 

3.3 Study population  

Population, is defined as the total set of objects in which a researcher is interested 

(Kothari, 2005), while Kombo and Demo (2006), said that, population refers to the 

larger group or elements from which the sample is drawn. According to the 2013 

census report, Dodoma District had a total number of 410,956 residents, with 2576 

km2. Out of the total population, 199,487 (48.5%) were males while 211,469 

(51.5%) were females where this is a finite population (URT, 2013). The targeted 

group of respondents were Teachers attended BRN Seminar, also Head Masters; 

Other Teachers, Students and Parents were also included in this study. Others who 

were covered were Education Officers i.e. Regional Education Officer (REO) and 

District Education Officer (DEO).  

 

3.4 Sampling frame  

This is also known as the source list. It contains the names of all items in the 

universe where sample has to be drawn. (Kombo and Tromp 2006), defines sampling 

frame as a list of individuals/objects from which, a sample for study is drawn where 

individuals will have the same property, for this study sampling frame, was 

established from the study area where Education officers, Teachers, Students and 

Parents were included. 
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3.5 Sampling design 

Sample design, is defined as a set of Procedures for selecting units from the 

population ,that are to be in the sample or it can also be referred to how cases are 

selected from the sampling frame (O‟Sullvan and Rassel, 1989). The researcher has 

used both Probability and Non-probability sampling. The probability sampling based 

on the concept of random selection where each unit in the sample, had an equal 

chance to be included in the sample (Kothari, 2004:58). In this sampling design, 

Teachers attended BRN seminar, other teachers, academic Masters, Assistant head 

of Schools, Students, and Parents were randomly selected. The reason why the 

researcher choosed to use Probability sampling, was to make sure that each 

respondent had a chance to be represented in a sample. 

 

Purposive sampling/judgment or expert choice sampling, was a decision of the 

researcher to choose only those elements of which were believed to deliver the 

required data, the major criterion was the expertization in that particular area of the 

problem to be investigated (Adam and Kamuzora, 2008), which generally, refers to 

the target group of people believed to be reliable for the study (Kombo and Tromp, 

2006). In this sampling design, only respondents from Regional Education offices 

(REO) and District Education offices (DEO) were included. 

 

3.6 Sample size 

Sample size, refers to the number of items to be selected from the universe to 

constitute the sample or refers to the portion of elements, taken from the population 

to represent the whole population (Black and Champion, 1976), defines the term 

sample as a subset or portion of elements or population (Keyton, 2006). With regard 
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to this study the sample size will be 69 whereby 30 respondents will be drawn from 

teachers,6 from each 5 selected secondary Schools found in Dodoma Urban,  

including 4 teachers who attended BRN seminars and other 2 teachers who did not 

attend BRN seminars, 15 respondents from the School Management Team (SMT), 3 

from each of the five selected secondary schools including Head of schools, 

Assistant Head of schools and Academic Masters, 10 students, 2 from each of the 

five selected secondary schools, 10 parents, 2 from the area where the five selected 

secondary schools and 4 officials from the Regional and the District level where 

equal number is applicable. 

 

3.7 Sampling Unit 

Sampling unit is the basic unit containing the population to be sampled; this may be 

geographical one such as Region, District and Villages (Folz, 1996). For this study, 

sampling unit will be Secondary Schools teachers who are the targeted implementers 

of BRN, but also Individual Parents and Education Officers found in Dodoma Urban 

District, which is also in Dodoma Municipal will be included in the sampling unit. 

 

3.8 Pre-testing of the Instruments/Pilot study 

Before the actual collection of data, the researcher conducted a pilot study in schools 

around Dodoma Urban District, where twelve questionnaires were distributed in the 

four Schools. Three questionnaires were distributed in each school and were 

intended for one student, a teacher and parent respectively. Pre-test was done, in 

order to validate instruments the researcher applied in the study. Kothari, (2004), 

mentioned that, instruments pre-testing allows a researcher to assess the average 

interviewing time, relevance of the questions to be asked and how easily the 



27 
 

questions can be understood by the respondents. Therefore, the researcher before the 

actual collection of data, tested the instruments in the population with the same 

characteristics to validate its functionalities. 

 

3.9 Data Collection  

3.9.1 Sources of Data 

The researcher used a range of data comprising of Primary and Secondary data. 

Kothari (2004:95) noted that, Primary data are the data that are collected afresh and 

for the first time and therefore, these are original in nature. Primary data for this 

research were obtained from the field and the sources of them included secondary 

School teachers, Parents and Education officers, rather Secondary data were 

obtained from Secondary Schools records and Education office records. 

 

3.9.2 Data collection methods and tools 

The researcher used various methods and tools to collect data. Such tools and 

methods were survey methods, interview to key informants such as Education 

officers and Head of schools, also questionnaires were used to collect data from 

students, Parents, and Teachers and Heads of schools. Below are explanations of the 

methods which were used by the researcher during this study. 

 

i. Survey method 

It is an investigation of the opinions and behavior of the particular group of people, 

which is usually done by asking questions, Advanced Learners dictionary, (2009). 

Questionnaires, are the major tools for collecting data in the survey method and used 

to gather information from any group of respondents, (Folz, 1996). 



28 
 

Questionnaires, had a set of questions that respondents were required to answer and 

before distribution of the questionnaires, the researcher explained the purpose of 

research to the respondents to assure confidentiality of the information. The 

researcher contacted all the respondents in their working places, where it was easier 

to find them while students were contacted in their respective schools and they were 

asked, to distribute questionnaires for their parents where they were to collect after 

one week. The researcher used questionnaires to collect information from Teachers, 

Students and Parents and school management team. 

 

ii. Interview Method 

Kothari states that, An interview, is a purposeful discussion between two or more 

people being in form of verbal or oral. The researcher used Interview Method to 

gather information from Regional and District officers also from the Head of 

schools. 

 

ii Document Review 

Secondary data were obtained from various sources such libraries, available 

statistical data, and electronic medias such as internet, professional publications and 

writings from different scholars (Kothari, 2004 and Ndunguru, 2007). 

 

3.10 Reliability and validity 

Reliability, referred to as the consistency with which repeated measures produce the 

same results across time and across observers (Tabachnick and Fidell, 2007).The 

issue of reliability was taken care by the usage of different methods and tools during 
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data collection where Interview, Questionnaires and sampling Techniques such as 

Random sampling and Purposive sampling ensured reliability of the study. 

 

Reliability, referred to the degree to which a study accurately reflected the concepts 

the researcher attempts to measure (Tabachnick and Fidell, 2006). Validity was a 

measure of accuracy whether the instruments actually measured what was supposed 

to be measured and this was done, through pilot or pre-testing of instruments. 

 

3.11 Data processing analysis and presentation  

Data were processed manually edited and verified immediately after they were 

collected, they were analyzed by the usage of computer program aid known as SPSS 

which was believed to handle a large data sets and presented by the use of pie charts 

and tables. Quantitative data were collected and central of tendency was used to 

generate percentage while content analysis was used to analyze quantitative data.  

 

Therefore this the chapter mainly focused on the research methodology which was 

used by the researcher on this study. It based on Research design, Description of the 

study, area which was Dodoma Urban district, population study, sampling design, 

and sampling size. 
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CHAPTER FOUR 

PRESENTATION OF DATA ANALYSIS AND DISCUSSION 

4.0 Introduction  

This chapter focuses on the results and the discussions of the findings of this study. 

The discussions are based on the specific objectives as follows (i) Assessing the 

perceptions of Education stakeholders towards BRN in Tanzania (ii) An 

identification of the benefits of BRN to the Education stakeholders in Tanzania and  

(iii) The exploration of the challenges that face BRN in the Education sector. 

 

The chapter is organized into two sections namely i) social economic characteristics 

of the respondents (ii) responses from (a) Secondary school teachers (b) students (c) 

Parents and (d) Education officials. The following are responses from different 

groups of the respondents to full fill the specific objectives of this study. 

 

4.1 Social and demographic characteristics of respondents 

The study has considered sex, age and education the qualifications of the 

respondents as the variables, to describe the characteristics of respondents. The 

following section presents their characteristics. 

 

4.1.1 The categories of respondents 

Table 1 bellow shows the categories of respondents covered in this study. Most 

respondents have shown that they were employees and they could earn their living 

through employment, moreover they were knowledgeable and aware of many issues 

concerns their lives. It should be noted that, majority 43.5% (n=69) were secondary 

school teachers who were employees in the Dodoma municipality hence were aware 
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and knowledgeable enough about BRN programs because the focus of the study, was 

to get the information from people who were knowledgeable enough, 14.5% were 

students who had a little  knowledge on BRN and they were not mostly involved in 

different programs,  in the mentioned above schools, 14.5% were parents found 

around the mentioned schools where the study took place, 21.7% consisted of School 

management team who were also responsible in administering the program in the 

school level (Head of schools, Assistants head of schools and Academic masters) 

and the remains 5.8% covered the Education Administrators/Officials from the 

regional and District offices, who were also key informants for this study and they 

were knowledgeable enough to provide critical information, which was useful in this 

study (Table 1 below). 

 

Table 4. 1: The categories of respondents  

S/No The categories of respondents  Frequency Percentage 

1 Secondary school teachers in Dodoma 

municipality 

30 43.5% 

2 Secondary Schools students  in Dodoma 

municipality  

10 14.5% 

3 Parents from nearby schools where the 

study took place 

10 14.5% 

4 Schools management team where sample 

was taken 

15 21.7% 

5 Management officials from  Regional and 

District level 

4 5.8% 

 Total 69 100.0 

Source: Field Data, 2015. 
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4.1.2 Sex of respondents 

Results revealed that majority, 52.3% (n=65) were males and 47.7% (n=65) were 

females and they were equally presented. This means, women and men had an equal 

chance to provide the right information about their perceptions on BRN program. 

Gender representations also were cited by URT (2006) and FAO (2008), as a key 

factor for in social analysis and planning. The number of female‟s respondents was 

small 47.7%. This results implied that there was unequal representation when comes 

to the issues of employment opportunities as a result women continues to be 

marginalized in the most of African societies (table 2 below). 

 

Table 4. 2: Sex of respondents 

Sex Frequency Percentage 

Male 34 52.3% 

female 31 47.7% 

Total 65 100 

Source: Field Data, 2015. 

 

4.1.3 Age of respondents 

The age group discussed in section 4.2.3 in this study has indicated that, (80%) of 

them were in the age group ranged from 15-34 years. The highest age group was half 

of them, (36.9%) were between 25-29 and 30-34 years and most of them were 

teachers as illustrated below. This means they in the system and aware of what 

happened in the education sector. However from the results this group could have 

victimized if education performance continued to drop down as the time went on. To 

rescue the situation they needed to be included and participated fully in the 
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transformation programs which could have been implemented by the government 

like the of BRN (Table 3 below).  

 

Table 4. 3: Age of respondents  

Age group in years Frequency Percentage 

15-19 

20-24 

25-29 

30-34 

35 and above 

12 

2 

24 

15 

16 

18.5% 

3.1% 

36.9% 

21.5% 

20% 

Total 65 100.0 

Source: Field Data, 2015. 

 

4.1.4 Respondents’ education level 

Results have pointed out that, (61.5%) were undergraduates, (3.1% ) were primary 

school levers, 26.2% secondary education, and (9.2%) mentioned Masters as their 

level of education. These findings have revealed that, (87.7%) were undergraduates 

and secondary leavers and the rest were primary leavers and Masters. These results 

implies that, the Governments have a lot to do make sure that, more students are 

enrolled in primary levels as a step to get enough skilled manpower (table 4 below).  
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Table 4. 4: Respondents education level 

Education level Frequency Percentage 

primary 2 3.1% 

secondary 17 26.2% 

degree 43 61.5% 

above 7 9.2% 

Total 65 100 

Source: Field Data, 2015. 

 

4.2 Perception of Education stakeholders on BRN 

The following section, represents the responses of Education stakeholders on their 

perceptions on BRN program following objectives of this study, but before 

embarking on the discussion of the perceptions of stakeholders, this sub section will 

describe the following issues; (i) time passed since they heard about BRN program 

(ii) sources of information on BRN (iii) the understanding of BRN program and 

lastly (iv) Perception of education stakeholders‟ on BRN program. 

 

4.2.1 The time lapse for hearing about BRN program 

The Education stakeholders were asked whether they have ever heard about the 

undertaking BRN program in Tanzania, specifically in the Dodoma municipality. 

Results has shown that, majority 88% said they heard about BRN program a year 

ago, 12% (n=65) six month ago, and none declined to have heard about it. This is 

due to the fact that, most of Tanzanians never had an opportunity to have an access 

of information as required. For example the BRN program, awareness and 

promotion of it was mostly based on electrical and print media where the majority 
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could not afford to purchase them and the culture of not reading newspapers is 

another reason, that hindered the access of information (figure 4 below). 

 

Figure 4: Time for the hearing of BRN program 

Source: Field Data, 2015. 

 

4.2.2 Sources of information on BRN  

In the sources of information on BRN program, (79%) of the respondents confirmed 

that they received information on BRN through electrical and print media 

particularly Television and social Medias, 21% of them said peers/Colleagues as 

their source of information. The reason why there were respondents who received 

information from colleagues was that, they did not afford to buy TVs‟, Radios or 

newspapers to access information concerns BRN program. Hence there was 

inadequate information to the majority who needed more of knowledge about 

program. However, some of them suggested that, the government should have other 

means to make people understand about BRN, such as public meeting, seminars and 

frequent trainings (figure 5 below). 
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Figure 5: Sources of information on BRN 

Source: Field Data, 2015. 

 

4.2.3 Understanding of BRN in Tanzania 

Results on the understanding of BRN revealed that, 94% of the respondents said they 

did not know BRN program, Only 6% knew the program. This finding which implied 

that BRN program was not well known to the majority led to unsuccessful 

implementation   and negative perceptions of the program to the stakeholders‟. In 

Malaysia fore-example, where the program was successful, they had to go to the 

streets for the people to vote and give the priorities that the government would put its 

efforts, by so doing people felt that, they belonged to the program and informed 

about the program (figure 6 below). 
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Figure 6: Shows the understanding of BRN in Tanzania 

Source: Field Data 2015. 

 

4.2.4 Perceptions of Education Stakeholders on BRN 

The main focus of BRN program, was to improve the conditions of Education which 

has been deteriorating years and years for the benefit of the entire nation while the 

focal point was people to realize that the program was important to  them. The Table 

5 shows clearly the perceptions of the education stakeholders towards BRN program 

and various education issues in the five selected secondary schools in Dodoma 

Municipality, Wella secondary school, Meriwa, Chinangali, Kikuyu and Mkonze 

secondary school.  

 

4.2.4.1 Increased Performance in Secondary Schools 

As for increased performance results has shown that, (49%) of the respondents 

strongly disagreed with the notion that BRN had increased performance in schools, 

28% disagreed, 6% were neutral  12% (n=65) agreed, and 5% . this results means 

that, majority of respondents 77% disagreed that BRN has increased performance in 

secondary school due to the reason that, performance has not changed since its 
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inception and only 23% agreed because of  change of the grading system in the 

National examination results. Results implied that, BRN program did not work as it 

was expected (figure 6 below). 

 

4.2.4.2  Increased Accountability, Transparency and efficiency to teachers in 

secondary school 

The results indicated that, 15% strongly disagreed, 6% neither agreed nor disagreed 

and 11% strongly agreed. Majority 34% were not satisfied. This situation as 

indicated by the findings from the respondents include, the carelessness of the 

government to teachers‟ demands such as, the increase of salaries, Promotions and 

other benefits such as travelling allowances, hardship, and house allowances. 

Findings implied that BRN program was not accepted by most education 

stakeholders, as a result, it would not give positive results which were expected 

(table 6 below).  

 

4.2.4.3 Efficient mobilization of resources in Education sector 

Findings indicated that, 5% (N=65) of the respondents strongly agreed, 8% agreed, 

20% neutral, 29% strongly disagreed while majority 38% disagreed. These results 

therefore indicate that the government leaders were not responsible in the 

mobilization of resources in education sector. This was also cited by URT ( 2013) 

(table 6 below). 
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4.2.4.4 Facilitated the increase of salaries, promotion and other benefits to 

teachers 

In addition to that, Findings have revealed that, 2% strongly agreed, 14% agreed, 2% 

were neutral, 15% disagreed and majority of respondents 66% strongly disagreed. 

Reasons given were that education sector has been left aside and that was never 

given priority as other sectors. The implication of these findings was that, teachers 

continue to suffer common problems which were to be solved by BRN program. 

Hence workers were not satisfied with them (table 6 below).  

 

4.2.4.5 Acceleration of communication and created awareness among the 

students and education stakeholders  

Respondents were also asked whether BRN accelerated communication and created 

awareness among students and education stakeholders. Result indicated that, 23% 

(n=65) agreed, 6% strongly agreed, and an equal number neither agreed nor 

disagreed, 17% of the respondents strongly disagreed and majority 48% disagreed 

that BRN program accelerated communication and created awareness among 

students and education stakeholders. Reasons given were that, students performance 

continued to drop and stakeholders were not effective with regards to their 

responsibilities. As results have shown, majority 65% disagreed and this implied 

that, BRN program did not implement most of its objectives (see table 6). 
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Table 4. 5: Stakeholders perception 

Stakeholders perception on BRN program Frequency Percent 

Has increased performance in secondary schools 

Strongly disagree 

Disagree 

Neither disagree nor agree 

Agree 

Strongly agree 

Total 

32 

18 

4 

8 

3 

65 

49 

28 

06 

12 

5 

100 

Has increased Accountability, Transparency and efficiency to teachers  

Strongly disagree 

Disagree 

Neither disagree nor agree 

Agree 

Strongly agree 

Total 

10 

22 

4 

22 

7 

65 

15 

34 

6 

34 

11 

100 

Effective mobilization of resources in Education sector 

Strongly disagree 

Disagree 

Neither disagree nor agree 

Agree 

Strongly agree 

Total 

19 

25 

13 

5 

3 

65 

29 

38 

20 

8 

5 

100 

It has facilitated to the increase of salaries, promotions, and other benefits 

to the teachers in Secondary schools 

Strongly disagree 

Disagree 

Neither disagree nor agree 

Agree 

Strongly agree 

Total 

43 

10 

1 

9 

2 

65 

66 

15 

2 

14 

3 

100 

It has accelerated communication and created awareness among students 



41 
 

and education stakeholders 

Strongly disagree 

Disagree 

Neither disagree nor agree 

Agree 

Strongly agree 

Total 

11 

31 

4 

15 

4 

65 

17 

48 

6 

23 

6 

100 

Source: Field survey, 2015. 

 

4.3 Benefits of BRN in Tanzania 

The discussion in this section will focus on the benefits of BRN  program to the 

majority of Tanzanian. Prior to the discussion of the benefits researcher wanted to 

know whether BRN program was appropriate in Tanzania. 

 

4.3.1 Appropriateness of BRN in Tanzania 

 The following findings were observed as it was illustrated in table 5 below, majority 

of them 52.3% said BRN program was not appropriate in Tanzania, only 47.7% 

agreed that, the program was appropriate because they were not well informed about 

it, poor organization, preparation and poor sensitization methods was said to be the 

major reasons. Findings implied that, BRN could not work properly in Tanzania 

environment as it was discussed before, however some respondents said it was 

appropriate because they attended seminars and have access to information on BRN 

program (table 7 below).  
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Table 4. 6: Appropriateness of BRN in Tanzania 

Source: Field Data, 2015 

 

4.3.2 The benefits of BRN in Tanzania 

In this section, benefits of BRN in Tanzania were discussed as it was shown in figure 

7. The benefits identified in this study included, Increased learning capacity to 

students, accountability and transparency to teachers and other workers in the 

education sector, created awareness among teachers and students and learning and 

teaching facilities in schools. 

 

4.3.2.1 Increased learning capacity to students  

It was observed from the results this study that, 32% stated that, there was increase 

of learning capacity to students in secondary schools, whereby this was revealed in 

the 2014 National examination results. More than 60% of the students passed 

examination and joined Advanced level studies compared to 2013 where the 

performance rate reach 50% (NECTA, 2013). The findings imply that, BRN had 

benefited students as it has capacitated and helped them increase their performance 

(figure 7 below). 

 

  

Responses Frequency Percentage 

Yes 

No  

31 

34 

47.7% 

52.3% 

Total 65 100.0 
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4.3.2.2 Increased accountability and transparency 

Results has shown that, majority 38%  pointed out that, BRN program has increased 

accountability to the teachers, other workers in education sector such as Education 

officers and students. The reason given was that, teachers has embarked and relied to 

their professional to teach the students that is why there is increase of performance in 

the last three years in the National examinations as it was cited by NECTA, (20013), 

also students had increased their efforts in their studies as a result there was positive 

results (see Figure 7 below). 

 

4.3.2.3 Created awareness among teachers and students  

Awareness among teachers also was created by the inception of BRN program. This 

was observed from the findings that,  18% said that, it created awareness s among 

teachers and students  on issues concerning education in Tanzania, such as grading 

system which before was a secrete, only NECTA officials could know how to grade 

the students (Figure 7 below). 

 

4.3.2.4 Increased learning facilities in schools 

Results indicated that, 12% of respondents said there were increased learning 

facilities. The reason for this responses was that,  there were Classrooms, 

administration buildings, laboratories, and books  which surely facilitated learning to 

students, there was also installation of Solar Powers to schools where there is no 

electricity some schools in order in order for students to during the night hours. 

Finding implied that students had more time for studying because there are enough 

classrooms and availability of books (Figure 7 below). 
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Figure 7: Benefits of benefits and appropriateness of BRN in Tanzania 

Source: Field Data, 2015. 

 

4.3.3 Negative responses for BRN appropriateness 

This section, has tried to briefly explain the negative responses that were provided by 

the respondents. 

 

4.3.3.1 Poor infrastructure 

Despite the benefits that were provided by the respondents as they were discussed in 

section 4.3.2 there were respondents who said BRN was less important in Tanzanian. 

Results indicated that, Majority 34% said that, there was still poor infrastructures in 

schools such as inadequate books, Absence Laboratories, administration blocks and 

staff rooms which implied that performance rate could continue dropping 

drastically(figure 8 below). 

 

  

12% 

38% 

18% 

32% 

Increased learning
facilities in schools

Increased accountability
and transparency

Creates awareness
among teachers and
students

Increased learning
capacity to students
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4.3.3.2 Political influence 

Either the findings also revealed that, 26% said, the program was not strategically 

planned as it was politically influenced during implementation process therefore it 

was hard to realize its objectives as it was expected (figure 8 below). 

 

4.3.3.3 Poor mobilization and implementation strategies 

Results also indicated that, 40% of the respondents, where 21% of them mentioned 

poor implementation strategies, due to lack of sequential trainings and seminars to 

capacitate stakeholders, 19% mentioned poor mobilization because there was no 

holistic mobilization of the program. The findings imply that it is difficult achieve 

the goals of BRN program because it was not well sensitized (figure 8 below). 

 

Figure 8: Negative responses for the benefits and  appropriateness of BRN 

Source: Field Data, 2015. 

 

4.4 The challenges that faced BRN in Tanzania 

This section, discussed the challenges that BRN has faced in Tanzania, and its 

solutions. The findings revealed several challenges as follows, 

19% 

34% 26% 

21% Poor mobilization on BRN

Infrastructures on BRN still

poor

BRN is politically and not

proffessionally

Poor implementation

strategies
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4.4.1 Financial challenge 

The results in this study revealed that, 18% said among the challenge that face BRN 

was financial problem. The reasons being unavailability of fund to run the project 

which mostly depends on Donors and external grants. For example the total budget 

for funding BRN program for three years was USD 10.3 Billion equivalent to TZS 

17.3 Trillion of which requirement for 2013/14 was USD 2.9 Billion. The available 

budget was USD 1.17 Billion therefore the deficit was to be covered by external aid 

or external donors (URT, 2013). This implied that, BRN project was not 

implementable since there was no fund from the internal sources to run the program 

(Figure 9 below). 

 

4.4.2 Lack of human resources 

The finding indicated that, 14% of the respondents pointed that, lack of human 

resources was also a challenge to BRN program in Tanzania. The reason was that, 

lack of personnel who were trained to undertake management and running the 

program. The implication is that the government was not prepared enough to run the 

program and therefore it  had to incur costs of training personnel or hire personnel 

who could make the program run effectively (Figure 9 below). 

 

4.4.3 Lack of awareness 

The finding indicated that, 30% of the respondents said there was lack of awareness 

on BRN program. Poor methods of providing information to stakeholders, poor 

sensitisation channels and negative perception of the stakeholders being the major 

reasons. This implied that, BRN program did not catch up the eyes of the majority 
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and that, people were not aware of the program. This made people not to be 

interested and they did not participate in that transformative program (see Figure 9).  

 

4.4.4 Poor stakeholder’s participation 

This finding indicated that, 24% stated that, stakeholders‟ were not involved in the 

early stages of preparations and implementation of the program. The reason was that, 

there were no seminars, Trainings, and other ways which could make people being 

informed about it. The implication of this results was that, BRN was not known to 

the majority of Tanzanian which became difficult to be implemented (Figure 9 

below). 

 

 

Figure 9: The challenges that face BRN in Tanzania 

Source: Field Data, 2015. 

 

4.5 Solutions for the challenges that face BRN in Tanzania 

Solutions for the challenges that faced BRN were discussed and the following 

findings were observed. 

18% 

14% 

14% 30% 

24% 

Financial problem

Lack of human resources

Political influence

Lack of awareness

Poor stakeholders
participation
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4.5.1 Education to stakeholders’ 

The results in this study indicated that, 21% said that, stakeholders should be well 

informed and to be given more education about the program through the usage of 

different methods which easily reaches the targeted group (see figure 10). 

 

4.5.2 Training  

Finding indicated that, most respondents 26% said that, solution were to train more 

manpower to overcome the problems of the unavailability of human resources and 

provide enough teaching and learning materials. Results implied that there was lack 

man power, not only in education sector but in all sectors cited by URT, (2013)  (see 

figure 10 below). 

 

4.5.3 Increase Teachers Salary 

The finding in this study revealed that, 19% pointed out that, teachers have to be 

motivated by increasing their salaries, promoting them and other benefits which were 

their rights. Furthermore, to improve infrastructures in schools by creating a 

conducive environment at their working places (figure 10 below). 

 

Figure 10: Solution to the challenges that face BRN in Tanzania 

Source: Field Data, 2015. 
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4.6 Regional and District education officials’ responses on BRN program 

An interview which was conducted with the Regional education officer, Regional 

Eduction Academic Officer, Municipal Secondary Education Officer, and Municipal 

Education Academic Officer (MSEO/D.E.O)  revealed that, there were no policies 

specifically for BRN program rather the program was featured in the existed  

education policy. One respondent had this to say………… “Hakuna sera maalumu 

iliyotengenezwa kwa ajili ya mpango huu wa matokeo makubwa sasa katika sekta ya 

elimu, isipokuwa kuna vitu ambavyo vimepewa kipaumbele kwenye elimu ambavyo 

vimeunganishwa na sera ya elimu iliyopo sasa, ili viweze kusaidia elimu yetu iende 

mbele……………………‟‟. 

 

However the study wanted to understand  if there were strategies which were 

introduced, to make sure that the program achieves its goal on time. Respondents 

said that, there were strategies which included improvement of infrastructures such 

as building classes, Laboratories, staff houses, offices, creating a conducive 

environment for learners by allocating more teachers in schools where there was lack 

of them, all these could make the program achieve its goals efficiently. 

 

“……………. Mikakati ipo ndio maana unaona serikali inajenga maabara, 

madarasa, nyumba za walimu ili wawe karibu na maeneo ya kazi pasiwepo na 

visingizio vya umbali wa makazi kutoka eneo la kazi. Vilevile ofisi za walimu pamoja 

na kuajiri walimu wa kutosha hasa kwa masomo ya sayansi. Ndio maana serikali 

imeanzisha mpango maalumu kwa walimu wa sayansi hapo chuo kikuu cha 

Dodoma. Yote hayo yanalenga kutimiza malengo ya matokeo makubwa 

sasa…………………..”. 
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Respondents were requested to give their opinions also, whether the program was 

appropriate in Tanzania. Most of them said it was, for it has improved the 

performance of secondary schools to the extent that, they were even awarded 

certificate of recognition for more improved secondary schools in Dodoma 

Municipality, hence they concluded that the program was appropriate in Tanzania 

(conversation from Municipal Education Academic Officer). 

 

“………………..Mpango huu unafaa kabisa kwa sababu tumeona matokeo kwa 

baadhi ya shule za hapa Manispaa yamekuwa bora mpaka kufikia kupewa cheti cha 

utambuzi kwa shule zilizofanya vizuri katika matokeo ya kidato cha pili na  nne 

katika wiki ya elimu kitaifa iliyofanyika hapa Dodoma……………………….”. 

 

When requested to say something whether they were prepared enough to undertake 

the program. They said that they were not due to financial problems, and that they 

were knowledgeable enough to run the program as it was said by one them “though 

we are trying hard to make sure it goes as it is supposed to be”. Due to these 

responses it was observed that, they were not prepared to undertake the program 

since it needed enough funds to run it. 

 

In addition to that, the study wanted to understand if the education stakeholders were 

involved during the first stage of implementing the program.  Respondents revealed 

that, education stakeholders were involved where different meeting were called from 

all levels. In the national level for example, they added that, there was a special day 

for the inauguration of the program and a week later for sensitization, where there 

were special programs on television and radios. Not only that regional and district 
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authorities were involved but also there were interventions and trainings to the 

administrators and different leaders in the grassroots who were involved in the 

implementation of the program. 

 

Respondents were also asked to respond on the challenges that faced BRN in the 

education sector.. They said the program was not understood by the majority of 

Tanzanians that it became difficult for implementation. People perceive the program 

negatively especially where they were requested to share costs in order to implement 

the program on time. It was estimated that, 75% of funds to run projects was from 

donor countries, such as United Kingdom (UK) and United States of America 

(USA).  

 

As conclusion it was advised that, more education awareness more education should 

be provided to the stakeholders, call for regular meetings to review implementations, 

sensitization of the majority through different TVs program and radios for the 

majority to understand BRN program. 

 

“……………..Tunashauri kwamba elimu ya ufahamu itolewe kwa wadau sekta ya 

elimu ikiwa ni pamoja na kufanya vipindi mbalimbali kwenye redio pamoja na 

Runinga ili watu waweze kuuelewa mpango wa matokeo makubwa 

sasa……………………………………..”. 

 

4.7 Summary 

This chapter four focused on the discussions of the results. Social economical 

characteristics were presented first. Most stakeholders (respondents) were contacted 
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in order to have information needed in this study. Among them were Teachers, 

School Management Teams (SMT), Students and parents from the five selected 

Secondary Schools, while the interviews were conducted with the Regional and 

District authorities. 
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CHAPTER FIVE 

CONCLUSION AND RECOMMENDATION 

5.1 Introduction 

This chapter provides the conclusions as related to the objectives. Further it provides 

the recommendations based on the findings and ended with the suggestion for further 

studies. 

 

5.2 Conclusion 

5.2.1 Perception of stakeholders on BRN 

The study, explored perceptions of the education stakeholders towards BRN in 

Tanzania. Findings were based on how stakeholders perceived it, series of questions 

revealed that perceptions of stakeholders towards it indicated that, 95% of the 

participants had a negative responses towards the program, this was due to none 

effective implemented as it was supposed to be. People were not involved and poor 

preparations were among the major bottle necks. 

 

5.2.2 Benefits of BRN 

Respondents were asked to explain if BRN program was beneficial and appropriate 

in Tanzania, 47.7% agreed and reasons for their responses were that, the program 

would increase learning capacity to students, as well as accountability and 

transparency, create awareness among teachers, students as well as learning facilities 

in schools, while 52.3% declined as gave reasons as poor mobilization of the 

program, infrastructures where the program poor implementation strategies 

therefore, majority of them observed it as not beneficial. 
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5.2.3 Challenges that face BRN 

Respondents also were asked to provide challenges that faced BRN program. 

Majority 30%  said lack of awareness due to lack of  sensitization program to the 

people, 24% poor participations of stakeholders, therefore, the government had to 

give a room for more people to participate in different programs, 18% claimed 

financial problems and 14% mentioned lack of human resources (manpower), hence, 

the government have to train more manpower. 

 

Findings indicated that, the program was a solution to the problem of drop ups of 

students in secondary schools but it was not well organized since citizens had no 

enough information about the program, as a result people did not participate fully in 

achieving its goals. For example, majority indicated that, they were not involved in 

the early stages of the implementation. Reasons mentioned include lack of financial 

resources, poor program organization approach or strategies, poor stakeholders‟ 

perceptions, infrastructures inadequate workers and lack of awareness. 

 

5.2.4 Solutions for the challenges that face BRN 

Solutions suggested for the challenges that faced BRN include an involvement of 

stakeholders during program preparation, allocate more funds where necessary, train 

enough manpower (teachers), motivation to workers including an increase to salaries 

and other benefits among others to be taken care of by stakeholders and the 

government. 
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5.3 Recommendation  

The following recommendations were based on the research findings concerning the 

perception of the stakeholder‟s perceptions, towards BRN program in Dodoma 

Municipality. 

 

5.3.1 Involvement of stakeholders  

The study has recommended that, stakeholders should be involved in different 

programs in order to make a sense of ownership to the majority. Motivation as 

incentives, seminars and meetings on regular basis to exchange ideas with different 

stakeholders‟. This helps to secure resources which likely to be lost. 

 

5.3.2 Motivation to workers 

Also the study recommended that, motivating the employees is very important in 

order to achieve goals for any program. The improvement of incentive plan to 

motivate employees should be taken into account especially in sensitive programs 

for the benefit of the nation. 

 

5.4 Areas for further studies 

 Since the study, was limited to Dodoma Municipality by focusing on the 

perceptions of the stakeholders towards BRN in education sector, there is 

need for similar study to be done in other areas of the country in order to 

bring about comparative results. 

 Other study might also be done on the effectiveness of BRN program in the 

education sector 
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APPENDICES 

APPENDIX I 

QUESTIONAIRE FOR SECONDARY SCHOOLS TEACHERS AND 

STUDENTS WHO ATTENDED BIG RESULTS NOW TRAINING IN 

DODOMA URBAN. 

Dear Participants, 

I am a student of Master of Business Administration (MBA) at the University of 

Dodoma. I am undertaking the study on “THE PERCEPTION OF 

STAKEHOLDERS TOWARDS BIG RESULTS NOW (BRN) IN EDUCATION 

SECTOR IN TANZANIA” for my dissertation as requirement for completing my 

studies. 

The purpose of my study is to obtain information on the perception of Education 

stakeholders towards BRN in education Sector in Tanzania. My study is focused on 

the perception of stakeholders towards BRN in Education sector but also benefits 

and challenges that face BRN in Education sector are relevant to my study. 

I request you to kindly participate in this study and provide your valuable Opinions 

and suggestions. The information to be provided will be used for academic purpose 

and will be kept confidential. Your responses will be highly appreciated. 

Thank you for participation. 

Yours sincerely, 

SALISALI, Victor. 

Mobile: +255 752 053 646/+255 653 936358 

Email: victorjulius507@gmail.com 
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SECTION A 

Demographic characteristics of respondents. 

Please tick appropriately 

1. Sex of respondent 

Male      Female 

 

2. Age of respondent 

a. 15-19 

 

b. 20-24 

 

c. 25-29 

 

d. 30-34 

 

e. 35 and above  

 

 

3. Level of Education  

a. Primary 

 

b. Secondary 

 

c. Degree 

 

d. Above 

 

SECTION B 

a) Perceptions of the Education stakeholders towards BRN in Education in 

Tanzania. 

 

 

 

When did you hear about BRN in Tanzania? (Please tick appropriately). 

i. A month ago 
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ii. Six month ago 

 

iii. A year ago 

 

iv. Two years ago 

 

 

b) List the sources you heard about BRN in Tanzania 

i. -------------------------------------------------- 

ii. -------------------------------------------------- 

iii. -------------------------------------------------- 

iv. -------------------------------------------------- 

4. How can you rate your understanding of BRN in Education sector in 

Tanzania (please tick appropriately). 

 

Extent of knowledge 

 

Not known at all 

 

Slightly known 

 

Completely know 

 

5. Do you think BRN is appropriate in Tanzania Education? (Please tick 

appropriately). 

a. Yes  

 

b. No. 

 

6. Please provide the reasons for the responses you gave in question five above 

a. ----------------------------------------------------------------------------------------------------

----------------------------------------------------------------------------------------------------

----------------------------------------------------------------------------------------------------

----------------------------------------------------------------------------------------------------

----------------------- 

b. ----------------------------------------------------------------------------------------------------

----------------------------------------------------------------------------------------------------

----------------------------------------------------------------------------------------------------
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----------------------------------------------------------------------------------------------------

----------------------- 

c. ----------------------------------------------------------------------------------------------------

----------------------------------------------------------------------------------------------------

----------------------------------------------------------------------------------------------------

----------------------------------------------------------------------------------------------------

------------------------ 

d. ----------------------------------------------------------------------------------------------------

----------------------------------------------------------------------------------------------------

----------------------------------------------------------------------------------------------------

----------------------------------------------------------------------------------------------------

----------------------------------------------------------------------------------------------------

------------------------------ 

SECTION C  

The benefits of Big Results Now (BRN) towards Education sector in Tanzania. 

7. To what extent BRN has enhanced the following at your school? Please tick 

the number which best reflects your evaluation. 

S/ 

No 

Perceptions Strongly 

disagree 

Disagree Neither 

disagree nor 

Agree 

Agree Strongl

y Agree 

1 2 3 4 5 

1 BRN has 

increased 

performance rate 

in secondary 

school since its 

inception 

     

2 BRN has 

increased the 

level of 

transparency and 

efficiency to the 

teachers in 

secondary 
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education  sector 

3 BRN has 

enhanced 

effective 

mobilization of 

resources in 

Education sector 

and secondary 

schools in 

Tanzania 

     

4 BRN has 

promoted 

accountability 

among teachers 

in secondary 

schools 

     

5 It has increased 

teamwork sprit 

among secondary 

school teachers 

     

6 It has increased 

the availability of 

teaching and 

learning 

materials in 

secondary 

schools 

     

7 It has accelerated 

communications 

among education 

stakeholders 

     

8 It has created 

awareness among 

students and 

other education 

stakeholders 

     

9 BRN has 

facilitated to  
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increase salaries 

and other 

benefits of the 

Teachers in 

secondary 

schools   

1

0 

BRN has 

enhanced the 

promotion and 

payment of 

teachers arrears‟ 

     

 

SECTION D: CHALLENGES 

8. What are the Challenges that face BRN in education sector in Tanzania? 

i. ------------------------------------------------------------------------------------

------------------------------------------------------------------------------------

------------------------------------------------------------------------------------

------------------------------------------------------------------------------------

------------------------------------------------------------------------------------

------------------------------------------------------------------------------------

------------------------------- 

ii. ------------------------------------------------------------------------------------

------------------------------------------------------------------------------------

------------------------------------------------------------------------------------

------------------------------------------------------------------------------------

------------------------------------------------------------------------------------

------------------------------------------------------------------------------------

------------------------------- 

iii. ------------------------------------------------------------------------------------

------------------------------------------------------------------------------------

------------------------------------------------------------------------------------

------------------------------------------------------------------------------------

------------------------------------------------------------------------------------

------------------------------------------------------------------------------------

------------------------------- 
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iv. ------------------------------------------------------------------------------------

------------------------------------------------------------------------------------

------------------------------------------------------------------------------------

------------------------------------------------------------------------------------

------------------------------------------------------------------------------------

------------------------------------------------------------------------------------

------------------------------- 

v. ------------------------------------------------------------------------------------

------------------------------------------------------------------------------------

------------------------------------------------------------------------------------

------------------------------------------------------------------------------------

------------------------------------------------------------------------------------

------------------------------------------------------------------------------------

-------------------------------- 

 

9. What do you think are the solutions for the challenges that face BRN in 

Tanzania? 

i. -------------------------------------------------------------------------------

-------------------------------------------------------------------------------

-------------------------------------------------------------------------------

-------------------------------------------------------------------------------

-------------------------------------------------------------------------------

-------------------------------------------------------------------------------

------------------------------- 

ii. -------------------------------------------------------------------------------

-------------------------------------------------------------------------------

-------------------------------------------------------------------------------

-------------------------------------------------------------------------------

-------------------------------------------------------------------------------

-------------------------------------------------------------------------------

-------------------------------- 

iii. -------------------------------------------------------------------------------

-------------------------------------------------------------------------------
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-------------------------------------------------------------------------------

-------------------------------------------------------------------------------

-------------------------------------------------------------------------------

-------------------------------------------------------------------------------

-------------------------------- 

iv. -------------------------------------------------------------------------------

-------------------------------------------------------------------------------

-------------------------------------------------------------------------------

-------------------------------------------------------------------------------

-------------------------------------------------------------------------------

-------------------------- 

v. -------------------------------------------------------------------------------

-------------------------------------------------------------------------------

-------------------------------------------------------------------------------

-------------------------------------------------------------------------------

-------------------------------------------------------------------------------

-------------------------- 
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APPENDIX II 

QUESTIONNAIRE FOR EDUCATION OFFICERS 

Interview guiding question  

(1) What are policies that guide BRN in Tanzania? 

…………………………………………………………………………………

…………………………………………………………………………………

…………………………………………………………………………………

……………… 

(2) Which strategies will be used to make sure that BRN achieve at goals on time  

…………………………………………………………………………………

…………………………………………………………………………………

…………………………………………………………………………………

……………… 

(3) Do you think BRN program is appropriate in Tanzania environment  

…………………………………………………………………………………

…………………………………………………………………………………

…………………………………………………………………………………

……………… 

(4) How much were you prepared to undertake the programme  

…………………………………………………………………………………

…………………………………………………………………………………

…………………………………………………………………………………

……………… 

(5) How far did you involve the Education stakeholders about BRN programme  

…………………………………………………………………………………

…………………………………………………………………………………

…………………………………………………………………………………

……………… 

(6) What challenges which faces BRN in Education sector  

…………………………………………………………………………………

…………………………………………………………………………………

…………………………………………………………………………………

……………… 
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(7) What are solutions to challenges that faced BRN mentioned above? 

…………………………………………………………………………………

…………………………………………………………………………………

…………………………………………………………………………………

……………… 

 

 

 

 

 

 

 


