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ABSTRACT 

Specific and accurate understandings of the extent of childhood maltreatment and its 

effects on adolescents‟ academic performance in Tanzanian schools are crucial to 

inform policy makers and educators about children protection and treatment 

programs. This study assessed the effects of childhood maltreatment on adolescents‟ 

academic performance in secondary schools using both quantitative and qualitative 

research approaches. Data were collected through questionnaire, interviews and 

documentary review. Stratified random sampling was used to select four secondary 

schools from both rural and urban areas. On the whole, a total of 120 Form Three 

students and 20 school teachers respectively formed the sample of the study.  

The study revealed that students experience sexual, physical and emotional 

maltreatment during their childhood whereby 37.39% of male students and 50.23% 

of female students in both rural and urban schools, reported to have experienced the 

problem. Moreover, it was found that childhood maltreatment has negative effects 

on adolescents‟ academic performance. 

 The study recommended that there is a need of establishing child protection units at 

all education levels within the structure of the education system in Tanzanian 

schools.  
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CHAPTER ONE 

INTRODUCTION TO THE PROBLEM 

1.1 Introduction 

This chapter presents the background to the study, statement of the problem, 

objectives of the study and research questions. Also, it presents significance of the 

study, scope and delimitation of the study, and operational definition of the key 

terms. 

1.2 Background to the Study 

Recently, there is a general outcry among educators, parents and even the 

Government about the decline in the academic performance in secondary schools. 

Some educators have been concerned with finding out the causes for poor 

performance. For example, Laddunuri (2012) observed that there was a fall in the 

academic performance in Tanzania secondary schools for the period from 2005 to 

2010. Omari (2002) connects the students‟ failure with shortage of teachers in 

schools, lack of adequate supervision, truancy and students‟ degree of self concept. 

Accordingly, Ige (1989) indicated that school academic performance can be 

hindered by maltreatment which a child experienced during his or her childhood. It 

is for this reason that the current study focused on identifying the prevalence of 

childhood maltreatment and its effects on adolescents‟ academic performance in 

Tanzania secondary schools.  

As a matter of fact, childhood maltreatment is a serious impediment to academic 

performance of students (Perry et al., 1995). It is a phenomenon that has a long 

history and exists in various societies. Historical evidence points out that children 

have long been murdered, abandoned, mutilated, sexually maltreated, beaten and 
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forced into labour by their parents and caregivers (English, 1998). Maltreatment is a 

social problem that is deeply rooted in cultural, economic, social practices and 

occurs in a variety of ways and places (Leiter, 2007). 

Worldwide, available studies indicate that, at least 30% of children are victims of 

several violence from instruments (UNO, 2006) as reported by the WHO (2002). In 

Egypt, 37% for example, of all children face several physical punishments from their 

parents, comparable with observation from the Republic of Korea which is 45% of 

the children. Besides physical maltreatment, children are also victims of emotional 

and psychological maltreatment in their homes. Data from Egypt indicates that 

psychological and emotional maltreatment occurs among 72% of Egyptian children 

which is comparable with observation from Chile (84%), India (70%) Philippines 

(82%) and the US (85%) (WHO, 2000). However, these studies did not link 

maltreatment with adolescents‟ academic performance in schools. Therefore, this 

current scholarly research has been done to address these severe conditions in 

relation to academic performance in Tanzania secondary schools.  

Moreover, several studies have confirmed the link between maltreatment and poor 

academic performance among adolescents. A number of studies conducted between 

1967 and 2000 were reviewed by Veltman and Browne (2001) to examine the 

relationship between child abuse and cognitive development, intelligence, language 

and school achievement. In 49 out of 65 studies 75% of them show that children 

who had suffered abuse had delays in cognitive development and in 36 out of 42 

studies (86%) of maltreated children had delays in language development. Notably, 

such studies are limited in Sub Saharan countries including Tanzania. 
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According to the study conducted by the NSPCC (2000) a wealth of a research 

indicating children affected by maltreatment and neglected are at greater risk of 

underperforming in school and achieving poorly in academic studies. The studies 

identified that children who suffer maltreatment are at great risk of poor school 

behavior, they are bullied in school, they drop from school, likely to be absent from 

school (Cawson et al., 2000). Despite this understanding, the studies have not 

explained how maltreatment affects adolescents‟ academic performance in Tanzania. 

Moreover, some studies reported general childhood maltreatment in the society. For 

example, Hawks et al. (1997) conducted a study of 32 boys aged from 8 to 19 years 

attending the London Young Abusers Project (LYAP) to ascertain whether 

childhood maltreatment is featured in the background of young people committing 

acts of sexual violence. The study found that twenty nine boys in the sample (91%) 

had been traumatized through abuse, 24 had been sexually maltreated, 15 physically 

maltreated, 15 emotionally and psychologically maltreated. Twelve experienced 

neglect and six were sexually, emotionally and physically maltreated. However, this 

study did not relate childhood maltreatment with academic performance of the 

maltreated children, besides the study overlooked involvement of girls in the study. 

According to South African Police Service (SAPS, 2010/2011) 28,128 children were 

victims of sexual offences between April 2010 and March 2011, of this, total 906 

were killed and 11,018 were assaulted with the intent to do grievous bodily harm. 

An alarming fact is that in 2008/2009, 60.5% of recorded cases of sexual offences 

against children were committed against children below 15 years of age. An even 

more shocking statistic is that 29.4% of these sexual offences were done to children 
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between the ages of 0-10 years. That report did not show ways in which the 

maltreated children were helped by the Government.  

Furthermore, Aderinto and Okunola (1998) contend that some children reported to 

be pushed into street hawking for maintenance needs of the family that means they 

are the breadwinners of their families at their early age. It is a common thing in 

major parks and streets in Nigeria to see children of school age between 6-16 years 

as bus mates, hawking wares, pushing trucks for money or begging for money when 

they are supposed to be in classrooms for learning. All these point out that the worst 

hit groups are children who are maltreated. 

Maithya (2009) reported that children and youth aged 11 and 13 years in Kenya had 

been recruited in drug abuse which is a crime and immoral according to cultural 

values and practices in Kenya. Reports show the prevalence of school violence in 

Kenya secondary schools taking the form of bullying, threats, physical assault and 

verbal harassment. Remarkably, most studies focused on a single type of 

maltreatment, commonly sexual or physical maltreatment, emotional maltreatment 

were rarely considered. For example, some studies utilize the Parent Child Conflict 

Tactics Scale which includes questions on psychological aggression. In those 

studies, the life time prevalence of emotional maltreatment ranges from 31.3% in the 

People‟s Republic of Korea to 68.5% in China for probability studies and up to 

81.1% in China from convenience sample (UNICEF, 2012). Also, Heady (2003) 

used direct measure of reading and Mathematics ability and found a negative 

relationship between maltreatment in form of child labour and educational 

attainments in Ghana. Accordingly, this study intended to investigate the magnitude 
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and consequences of childhood maltreatment on adolescents‟ academic performance 

in Tanzania. 

In Tanzania, there has been little focus on identifying and responding to children in 

need of protection from maltreatments and exploitation in schools, though 

maltreatment against children in the country has profound impact on educational, 

emotional, behavioral, physical health and social development throughout life 

(UNICEF, 2007). 

Mkombozi (2005) conducted a research with Majengo community leaders in 

Kilimanjaro Region into the incidence of childhood maltreatments among students at 

local primary schools. The study indicated that the preceding cases of childhood 

maltreatment illustrate that the prevalence of physical and sexual maltreatment 

towards children is far higher than is commonly acknowledged in the literature on 

childhood in Tanzania, with popular press or within the policymaking circles. On the 

other side, that study paid attention only on the prevalence of maltreatment in 

schools; also, it failed to identify if there are intervention services to the maltreated 

children as well as their implication in academic performance in Tanzanian schools. 

A national survey on violence against children launched in 2011 exposes that almost 

a third of females aged 13 to 24 experienced at least one incident of sexual violence 

before the age of 18 years, on physical violence about 72% of girls and 71% of boys 

experience were punched, whipped, kicked or threatened with a knife or other 

weapons by a relative, authority figures such as parents, teachers or an intimate 

partner during their childhood. The survey indicated that corporal punishment is still 

common practice in Tanzania. It is perceived as a legitimate form of correction of 

behaviors in home and schools and is even sanctioned as a legal punishment 
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(UNICEF, 2009). However, the above mentioned survey failed to explain if there is 

relationship between childhood maltreatment with its impact on adolescents‟ 

academic performance. 

Safran and Oswald (2003) found that, where maltreatment is frequently used in the 

form of corporal punishment, schools have performed worse academically than those 

schools which prohibit corporal punishment. The prevalent use of physical violence 

against students creates an overall threatening school atmosphere that impacts upon 

students‟ ability to perform well academically. From the above studies, current data 

on the magnitude of childhood maltreatment and its consequences on adolescents‟ 

academic performance are still needed. Therefore, the current study is a landmark in 

identifying the effects of childhood maltreatment and on adolescents‟ academic 

performance in secondary schools.    

In schools, one observes students who are affected with anxiety, depression passive 

or withdrawal behavior. Some of the students engage in aggressive, destructive and 

inappropriate behavior. One sees maltreated student begging for food, students not 

attending to school regularly and student sleeping during class hours almost all the 

time, some seek inappropriate affection from others (Ale, 2007). Thus, childhood 

maltreatments, which are wide spread in the country usually affect adolescents‟ 

academic performance but the effect is not yet known in Tanzania. Elsewhere, 

childhood maltreatment has been linked to poor academic performance because it is 

observed to be destructive to children‟s intellectual and physical development, 

especially of the very young children (Mills, 2004). 
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1.3 Statement of the Problem 

Despite the fact that Tanzania ratified International Convention on the Rights of the 

Child, maltreatment of children is still common (UNICEF, 2009). Childhood 

maltreatment is one of the most dangerous and serious problem confronting the 

society (WHO, 2000). It is a global problem with serious effects on adolescents‟ 

academic performance (Cawson, 2002, Mills 2004; Safran and Oswald, 2003, 

UNICEF, 2007, Velkman and Brown, 2001, Augoustinos, 1987, Azar et al., 1988, 

and Fantuzzo, 1990).       

Basing on the above facts, childhood maltreatment is still persisting and it links with 

poor academic performance as it has been shown by different scholars in the 

previous studies. What is worse is that many people today do not recognize and pay 

attention to this problem as it is still happening in the society and it has negative 

effects on adolescents‟ academic performance. Therefore, it was important to 

conduct this study as a necessary step in the long and hard road to break the silence 

and respond to the problem of childhood maltreatment and its impact on their 

academic performance in secondary schools.  

The consequence of not addressing this social problem is that a large number of 

students might be subjected to poor academic performance in schools. The benefits 

of addressing this problem is that its findings would come up with recommendations 

that might enhance communication between parents, educators and other 

stakeholders to discuss the strategies on how to prevent and improve academic 

performance in schools. Thus, it was necessary to undertake the current study in 

order to have a clear understanding of the effects of childhood maltreatment on 
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adolescents‟ academic performance as academic performance remains the focus for 

educators today. 

1.4 Objectives of the Study 

The study was guided by the following objectives: 

1. To investigate the prevalence and kinds of maltreatment that adolescents in 

secondary schools have experienced in their childhood. 

2. To assess the effects of maltreatment on adolescents‟ academic performance 

in Tanzania by gender. 

3. To establish evidence of authorities‟ intervention to those maltreated children 

among adolescents in secondary schools. 

1.5 Research Questions 

The following were research questions which exposed in the study; 

1. What are the prevalence and kinds of childhood maltreatment among 

adolescents in secondary schools? 

2. What are the effects of maltreatment on adolescents‟ academic performance 

in secondary schools by gender? 

3. What are the evidences of authorities‟ intervention in cases of childhood 

maltreatment among adolescents in secondary schools in Tanzania? 

1.6 Significance of the Study 

The study is considered significant as it provides information on the magnitude of 

childhood maltreatment and its consequences on adolescents‟ academic 

performance. It reveals how childhood maltreatment affects the academic 

performance of students. 
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Information on the prevalence and impact of maltreatment on adolescents‟ academic 

performance will sensitize the family, guardians and policy makers; therefore, they 

would try to protect children from being maltreated. Information obtained from this 

study will indicate directions to the government and nongovernmental organizations 

on how to offer organized help for the maltreated children.  

The study draws attention of social psychologists to study the problem for more 

exploration. It gives information on the social cognitive and emotional impact of 

maltreatment and raise public awareness on maltreated children. Also, the study 

would sensitize the government to formulate laws or by laws to curb the excesses of 

childhood maltreatment. In addition, the study will help scholars to use some ideas 

which might help them to develop other related studies. Also, the study might serve 

as a springboard for other researchers who might be interested to make investigation 

in a similar area. 

1.7 Scope and Delimitations of the Study 

Scope of the study is a general outline of what the study covers. It includes such 

information as geographical location, the variables under study, theoretical 

perspectives, and the instruments of the study (Dusick 2011). This study was done in 

Geita District because there were limited current data which show the effects of 

childhood maltreatment on adolescents‟ academic performance in secondary 

schools. The study was confined to only four secondary schools in Geita district, 

where by two secondary school are located in urban area and the other two are 

situated in rural area.  
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1.8 Operational Definition of the Key Terms 

An adolescent; A young person who is developing into an adult. In the current study 

adolescents were the Form Three students aging 12 to 22 years old.   

Maltreatment: Behavior towards another person which is outside the norms of 

conduct and entails a substantial risk of causing physical, psychological or emotional 

harm. In the current study, corporal punishment or physical harm, verbal harassment, 

forced kissing and forced sexual intercourse were regarded as maltreatments. There 

are different forms of maltreatment as described below: 

Physical Maltreatment: Is the application of force on any part of a child‟s body 

which results in a non accidental injury. It includes behaviors such as shaking, 

choking, and beating, kicking, burning or poisoning a child. 

Sexual Maltreatment: Is defined as any sexual experience of a child from an adult. 

It includes attempted and actual fondling of a child‟s genitals, intercourse, incest, 

rape, sodomy, exhibitionism, showing children pornography, commercial sexual 

exploitation and child marriage. 

Emotional or Psychological Maltreatment: Involves an attack on a child‟s sense of 

self and involves acts or omissions by the parent or caregivers that causes or could 

cause serious behavioral, cognitive, emotional or mental disorder. It includes verbal 

threats, belittling and name calling. 

Academic Performance: Refers to how well or poor a student is accomplishing his 

or her tasks and studies. In the current study Form Two National Examination 

Results were used as indicators of academic performance. 
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Child Neglect or Abandonment: An act or omission by a parent or caregiver that 

involves refusal or delay in providing the necessary care; for example, healthcare, 

failure to provide basic needs such as food, clothing, shelter, affection and attention. 

Child Labour: Refers to work that deprives children of their childhood, their 

potential and their dignity and that is harmful and detrimental development.  
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CHAPTER TWO 

LITERATURE REVIEW 

2.1 Introduction 

This chapter presents different literature reviewed in this study with regard to the 

subject of the study which aimed to find the magnitude of childhood maltreatment 

and its effects on adolescents‟ academic performance. It looks at the prevalence and 

kinds of maltreatments that adolescents experienced during their childhood. It 

illuminates the authorities‟ intervention to the maltreated children; Moreover, the 

literature reviews the effects of maltreatment on adolescents‟ academic performance. 

Also, the chapter contains theoretical framework and conceptual framework which 

guided the study. 

2.2 Theoretical Framework 

A theoretical framework is a collection of interrelated ideas based on theories. It 

explains why things are the way they are. It gives a researcher focus and clarity 

because a problem cannot be approached from all perspectives simultaneously. 

Moreover, theoretical framework guides the questions the researcher asks, the 

literature consulted and the methods employed (Kombo & Tromp, 2006). 

This study was guided by the Attribution theory, as advanced by Weiner (1995). The 

Theory tries to explain people‟s behavior and explore the possible cause of an event 

or behavior. In the study, the possible cause of poor performance for adolescents was 

their prior experience of maltreatment. 

A basic assumption of Weiner‟s model of attribution is that learners are affected by 

environmental factors; for example, characteristics of the learners‟ home or school 
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and by personal factors for example, prior experience and prior knowledge. Different 

aspects of environment are important for the socio emotional and cognitive 

development of the individual. Thus, an abused child may learn to attribute stressful, 

uncontrollable events to something about the situation or circumstances which make 

the child prone to a loss of self esteem. Likewise, if the child perceives the cause to 

be persistent across time (stable) versus unstable, then he or she is more prone to 

chronic helplessness. Therefore, childhood maltreatment contributes to poor 

performance among adolescents in schools. 

2.3 Concept of Childhood maltreatment 

There is no single definition of childhood maltreatment, as an understanding of what 

constitutes abuse varies with the child‟s age, culture and context. However, the 

experience of significant harm and suffering appears to be at the core of most 

definitions (WHO, 2006). 

However, different definitions of childhood maltreatment can be adopted by an 

organization, government, community or a researcher to serve a particular purpose. 

Current definitions of maltreatment are reviewed from legal, social science and child 

welfare perspectives. Legislation based definitions focus largely on evidentiary 

criteria in an effort to prove or disapprove an act of abuse. Social and psychological 

definitions of child abuse focus heavily on the implications of abuse for the child‟s 

development (UNICEF, 2009), a purpose that was particularly relevant to the current 

study. 

Moreover, a  conference convened by the National Institute of Child Health and 

Human Development recommended that maltreatment be defined as behaviors 

towards another person which is outside the norms of conduct and entails a 
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substantial risk of causing physical or emotional harm. Behaviors included consist of 

actions and omissions, ones that are intentional and that are unintentional 

(Christoffel et al., 1992). Generally, the term maltreatment refers to a broad range of 

behaviors that involve risk of harm for the child. Four general categories of 

childhood maltreatment can be recognized, these are physical abuse, sexual abuse, 

emotional abuse and neglect (WHO, 2002). The current study mainly focused on 

physical maltreatment, sexual maltreatment and emotional maltreatment with their 

effects on adolescents‟ academic performance. 

2.4 Prevalence and Kinds of Maltreatment that Adolescents Experience During 

their Childhood 

Worldwide, several studies report a prevalence rate of 20% for female and 5-10% 

for males. In China, the prevalence of child sexual abuse was 16.7% for females and 

10.5% for males, 12% for females and 4.5% for males in Australia, 16% for female 

and 7% for males in Denmark, 12.8% for females and 4.3% for males in Canada, 

26% females and 20% for males in Nicaragua and 53.3% for females and 60% for 

males in South Africa (WHO, 2010). However, these studies varied in size and 

sophistication. The current study focused on investigating the prevalence rate of 

childhood maltreatment among students in Tanzanian secondary schools. 

Existing data from NSPCC findings into prevalence of childhood maltreatment in 

the UK indicated that out of the 2,869 young people involved in the study, 7% were 

seriously physically abused by parents, 14% experienced intermediate abuse where 

violence occurred. More girls experienced serious physical abuse whereas boys 

tended to experience intermediate abuse both of which incidences occurred at the 

hands of parents or main caregivers. Seventy eight percent of the violent incidents 
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occurred within home. Notably, it was difficult to know the true incidence or 

prevalence of childhood maltreatment because victims rarely disclosed them to 

official sources (Cawson., et al 2000). 

Moreover, a survey carried in Turkana by Brigeon (2005) indicated that girls were 

subjected to sexual abuse by male peers and predation by male teachers. He 

compared this with the study conducted in Cameroon which revealed that 27% of 

girls who were interviewed reported that they had sex with teachers. In Kenya, some 

of the girls were forced into early marriage and when they refused, they are 

threatened to death. Girl children were given for marriage at a tender age in quest of 

bride wealth (Mwangi, 2004). 

The studies conducted in the East Asia and Pacific Region show that the overall 

prevalence rates of physical abuse ranged from 10% (from parents in China) to 

30.3% from a study of Grade Six students in Thailand. Most studies assessed 

physical abuse in those general categories which are moderate, severe, and very 

severe. Acts considered to be moderate include hitting, slapping, pinching, beating 

the child at buttocks with bare hands or object, and shaking. Severe physical abuse 

includes acts such as fighting using with a fist, kicking, beating the child with 

objects (UNICEF, 2012) Likewise, the current study focused on investigating the 

prevalence of maltreatment that adolescents experienced in their childhood and their 

impacts in academics. 

A survey of household in Romania found that 4.6% of children reported suffering 

severe and frequent physical abuse including being hit with an object, being burned 

or being deprived of food. In Ethiopia, 21% of urban school children and 64% of 
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rural school children reported bruises or swellings on their bodies resulting from 

parental punishment (WHO, 2010).  

In a line, Pereda et al. (2009) conducted a meta analysis of 65 child sexual abuse 

prevalence studies from 22 countries. The analysis showed that 7.9% of men (7.4 

without outliers) and 19.7 of women (19.2% without outliers) had suffered some 

form of sexual abuse prior to the age of 18. Overall, the highest prevalence rates for 

child sexual abuse of 34.4% were reported in Africa countries specifically in 

Morocco, Tanzania and South Africa. Europe showed the lowest prevalence rate of 

9.2%.  America, Asia and Oceania have prevalence rates between 10.1% and 23.9%. 

However, there were general conclusions based on studies with varying 

methodologies and sample size. 

In a study of South Africa University students, Levett (1989) reported a prevalence 

rate of 30% for contact and 43% for non contact forms of sexual abuse. Most of 

these studies have focused on adult survivors of child sexual abuse (Lusterr & Small, 

1997, Runts & Briere, 1986). Even though few studies that have focused on 

adolescents, they have drawn samples from college and university population, the 

current study has drawn  sample from secondary school students located in both 

rural and urban areas in Tanzania. 

Studies have revealed that maltreatment takes place in both urban and rural 

environments. For example, a study conducted by UNICEF (2010) in rural 

population in South Africa found that 51% of children between 6 months and 15 

years of age receiving medical treatment for sexual abuse have been abused by a 

neighbor, an acquaintance, a lodger or a stranger. Studies in Zimbabwe found that 

half of reported rape cases involve girls less than 15 years of age and that girls are 
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the most vulnerable to sexual abuse by male relatives, neighbours and school 

teachers. In Uganda, 31% of school girls and 15% of boys reported to have been 

sexually abused (UNICEF 2010). 

On the other side, some reports show that child sexual abuse may be declining 

(Finkelhor & Jones, 2004), but incidents are still in fact greater than the estimates, if 

we consider the failure to substantiate cases and effects of underreporting as noted 

by Wolfe (2006) possibly 50-67% of sexual abuse may go undetected. 

2.5 The Scale of the Problem of Childhood maltreatment in Tanzania 

In Tanzania, studies show that three out of ten girls and one out of seven boys 

reported at least one experience of sexual maltreatment prior to the age of 18 years. 

Forty six percent of Tanzanian girls and boys who experience maltreatment are 

punched, kicked or whipped more than five times by parents or relatives before the 

age of 18 years. One quarter of children are emotionally maltreated (WHO, 2000). A 

report by the Legal and Human Rights Centre (LHRC, 2014) revealed that incidents 

of childhood maltreatment are on the rise in the country and, thus, denying 

children‟s rights. The report reveals that there have been 863 cases of child sodomy 

and other kinds of maltreatment such as physical and emotional maltreatments 

throughout the country. 

Moreover, in the country, anecdotal research indicates that sexual abuse of girls is 

gaining increased recognition from both the civil society and government 

independent projects and media reports which show that between 1990 and 1994, 

2,432 girls were raped and 1,922 were sexually molested (Liebling & Shah in Bali, 

2006). Many children at schools have been tortured and injured with their teachers 

due to heavy punishment for the purpose of rectifying children behaviors at schools. 
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Some examples of maltreatment to students in Tanzanian schools are spanking, 

slapping, grabbing, shoving and hitting with objects. These incidents have been 

reported in mass media and others are hidden in rural schools (Human Rights Watch, 

2008). The current study worked to identify the prevalence and kinds of 

maltreatment that adolescents have experienced in their childhood. 

A survey of newspaper reports carried in Tanzania in 1996 and 1997 indicated that 

the types of abuse reported in the media ranged from sodomy, rape, dumping or 

abandonment, to labour and abduction (Legal and Human Rights Centre, 1997). 

According to a study undertaken by UNICEF (2009) in Tanzania, nearly 75% of all 

children in Tanzania are victims of physical violence. The study showed that nearly 

30% of girls and 13% of boys experienced at least one incident of sexual violence, 

during childhood. Twenty five percent of girls and nearly 30% of boys were 

subjected to emotional violence before the age of 18. Three quarters of children in 

Tanzania have experienced some kind of maltreatment during childhood. 

From the above studies, it is obvious that there was a need for more studies on 

maltreatment particularly those focusing on the adolescents in secondary schools 

because they are vulnerable to maltreatment. Therefore, this study focused on 

investigating the prevalence of maltreatment that adolescents in secondary schools 

experienced during their childhood. 

2.6 Effects of Childhood maltreatment on Adolescents’ Academic Performance 

Adolescents‟ poor academic performance is strongly related to previous antisocial 

behavior, involvement with anti social peers, poor social connectedness such as low 
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popularity and peer rejection, early substance use and having anti social parents 

(Brassard et al., 2001). 

Putnam (2006) indicates that experiencing abuse and neglect may impact children‟s 

school performance in multiple ways including lower grades, increased absence 

from school, increased disciplinary problems and higher rates of school dropout. 

This was also explained by Hurt et al. (2001). This study did not indicate who are 

the most affected between male and female adolescents. Though, the situation is 

almost the same in many Sub Saharan African countries which are badly affected by 

childhood maltreatment, Tanzania being among them, specific knowledge about 

Tanzania context was necessary to know how the subject of the study has been 

affecting students.  

Some studies outside Tanzania have found lowered intellectual functioning and 

reduced cognitive functioning in abused children (Hoffman et al., 1984; Perry et al., 

1995) while others have not found differences in intellectual and cognitive 

functioning, language skills or verbal ability (Alassandri, 1991; Allen & Oliver, 

1982; Elmer, 1997; Lynch & Roberts 1982). 

Moreover, cognitive and language deficits in abused children and neglected children 

have been noted clinically (Augoustionos, 1987; Azar et al.,1988; Fantuzzo, 1990). 

Abused and neglected children with no evidence of neurological impairment have 

also shown delayed intellectual development, particularly in the area of verbal 

intelligence (Augoustinos, 1987). The study did not address how these maltreated 

children can be helped academically. 
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Leiter and Johnsen (1994) identified school outcomes in three domains cognitive 

learning, participation and integration. Comparing these outcomes between a sample 

of maltreated children drawn from the North Carolina central registry of child abuse 

and neglect and general school sample, the researchers found that abused children 

performed significantly worse in all school measures including grades, standardized 

test scores grade retention and absences. Also, the dropout rate for abused children 

was more than three times higher than their non abused counterparts. 

Studies of adults who have experienced continuous maltreatment as children indicate 

that the prolonged stress of maltreatment results in a shrinkage of the regions of the 

brain that are responsible for memory, learning and the regulations of the affect and 

emotional expression (Newberger, 1997). Other investigations have shown that the 

brain of maltreated children can be 20% to 30% smaller when compared with their 

non maltreated peers (Perry, 1993). 

According to the National Clinical Evaluation study over 50% of maltreated children 

experienced some type of difficulty in school including poor attendance and 

disciplinary problems. Approximately, 30% of children had some type of cognitive 

or language impairment, more than 22% showed evidence of a learning disorder and 

approximately 25% required some type of special education services (Caldwell, 

1992). 

Severe physical injury and head trauma in particular may produce organic conditions 

that negatively impact learning motivation and school performance. In addition, 

neuro development can be impaired by a lack of sensory experience for example 

neglect or through abnormally active neurons caused by traumatic experience, for 

example maltreatment (Lowenthal, 1999). 
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As a matter of fact, Terr (1991) found that maltreated children tend to develop brain 

that is attuned to dangers. The early experiences of stress form templates in the 

brains in which the fear responses become fixed. The brain becomes organized just 

for the purposes of survival. The results are that the child victims are constantly in a 

state of high alert that could assist them to avoid further maltreatment, but are costly 

to their optimal development. Due to this, children who are maltreated are at great 

risk for emotional, behavioral, learning and physical difficulties (Herman, 1992). 

Furthermore, other studies suggest that certain signs of severe neglect such as when 

a child experiences dehydration or malnutrition without receiving appropriate care, 

may lead to developmental delays, attention deficits, poor social skills and less 

emotional stability (Cicchette, 1989). 

Cognitive implications of child abuse include difficulties in learning and in school 

performance. Many studies have consistently stressed that abused, maltreated or 

neglected child on the average score lower on cognitive measures and demonstrate 

lower school achievement when compared with their non abused peers of similar 

socioeconomic backgrounds (Vondra, Barrett & Cicchette, 1990; Barnett, 1997). 

In a study by Erickson et al. (1989), physically abused preschoolers demonstrated 

more anger and non compliant behavior compared to their non abused classmates of 

similar socio economy status. The maltreated children were more impulsive, 

disorganized and distractible and they were less successful on pre academic tasks. 

Psychologically abused young children displayed more disruptive, noncompliant 

behavior and a lack of persistence in their school work compared to their non abused 

classmates. 
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In addition, a number of studies demonstrated that all types of maltreated children 

demonstrated more cognitive difficulties and were considered more at risk for school 

failure and dropping out than their non maltreated classmates (Kurtz et al., 1993, 

Reyome, 1993). Emotional and behavioral problems may result in cognitive 

impairments, greater concentration difficulties ( Barnett et al.,1996) poor motivation 

(Shonk & Cicchetti, 2001), impaired short term memory (Alessi & Berent,1994) or 

higher impulsivity and impaired executive function that results in reduced ability to 

perform well on school assignments and tests (Manly et al.,1994). 

Two studies compared the characteristics of the physically abused, sexually abused 

and neglected school-age children (Kurtz et al., 1993; Ecknerode et al., 1993). The 

physically abused pupils displayed significant school problems. Their performance 

was poor in all academic subjects, but especially in Mathematics and language. 

Research has demonstrated that abused and neglected children perform less well on 

standardized tests and achieve poorer school marks even when socio economic status 

and other background factors are taken into account (Mills, 2004). However, the 

study did not indicate which gender was greatly affected by maltreatment. Thus, 

based on the above facts, more definitive and current studies were needed on the 

magnitude of childhood maltreatment and its effects on adolescents‟ academic 

performance. It was from the aforementioned weakness that the current study was 

conducted. 

2.7 Intervention in the Cases of Childhood maltreatment at Global Level 

Child protection is vital, both for children‟s well being and for the growth and 

development of societies. Yet, child protection is amongst the least well resourced 

sectors. For example, In India just 0.035% of the total expenditure of the union 
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government is on child protection compared with 2.54% on education. In Ghana, the 

department responsible for child protection receives only 1% of total government 

budget allocations compared to 10% for the Ministry of Health. As the consequence 

of these inadequacies children around the world grow up without the back up of 

support (UNICEF, 2012). Thus, the current study worked to find out the intervention 

services to the maltreated children in secondary schools. 

Importantly, the Convention on the Rights of the Child (UNCRC or CRC) and the 

African Charter on the Rights and Welfare of the African Child (ACRWC) provide a 

framework of commitments that countries are striving to realize (UNICEF, 2005). 

However, there are very few institutions that safeguard the rights of the African 

child as a result children who are maltreated often seek support from community 

members such as teachers or other adults in school as well as from their peers. 

Essentially, social support system plays a crucial role in promoting resilience among 

the maltreated children (CDC, 2011). 

Successful formal support programme that reduce childhood maltreatment have been 

identified in the literature (Daro, 1993 & Barnett et al., 1993). These programme 

offered dysfunctional families a combination of comprehensive community services 

which improved their functioning and stopped childhood maltreatment. The services 

included; providing survival needs such as food, clothing and shelter. However, 

some other maltreated children do not get any assistance as indicated in the literature 

(World Report, 2006). This study intended to establish the evidences of authorities‟ 

help to the maltreated children in Tanzania. 

Research has shown that providing family therapy is helpful because it offers these 

families the opportunity to model and practice appropriate caretaking skills. The 
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programs demonstrated improvements in other areas such as reduction in family 

stress and dysfunctioning (Barnett et al., 1993). But it should be remembered that 

rural areas are mostly left behind with these programs. 

Intervention services for maltreated children have been increasing and model 

programme have included high quality child care and preschools that specialize in 

the treatment of neglected and abused young children (Barnett et al., 1993). 

However, there is less research which has been done to find out the intervention 

services in rural secondary schools, the vain which this study has tried to fill. 

Case studies and clinical anecdotal offer glimpses of psychodynamic, insight 

oriented and behavioral methods employed in individual and group treatments of 

sexually abused children (Becker et al., 1986 and Gilbert et al., 2009). The use of 

informal sources of support often enables dysfunctional families to stop the cycle of 

child abuse and increase appropriate family functioning (Barnett, 1997). Studies of 

home based services have found that a multi systematic approach using multiple 

treatment modalities resulted on a greater improvements in parent child relationship 

and child behavior problems than simple parent training in child management skills 

(Brunk et al.,1987).  However, the generalizability of these findings was limited by 

methodological problems including the absence of clear targets for certain 

conditions (Nichols et al., 2002). 

Other therapeutic activities were described by Culp et al. (1991). The programme 

provided services such as play therapy, speech and language therapy, occupational 

and physical therapies and home visits. Home visits appeared effective because they 

helped the parents to manage their stressors before their maltreatment of the 

youngster became fixed behaviors. Other preventive measures consisted of mental 
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health services that enabled some parents to relieve emotional problems that 

interfered with their parenting skills. This can be noticed rarely in developing 

countries like Tanzania. Despite the growth in studies, more definitive study was 

needed to establish the authorities‟ help to the maltreated children in secondary 

schools in Tanzania. 

More studies show that, in Australia, there is a greater recognition of the need to 

adequately evaluate child abuse intervention programs with some degree of 

methodological rigor (Thomlison, 1997). There is still relatively little knowledge 

about the effectiveness of current childhood maltreatment prevention initiatives. 

This is also a case in the United States where the failure to conduct evaluation of 

prevention or intervention programs was observed (Melton & Flood, 1994). This is 

also a case in Tanzania where there is relatively little information about the 

effectiveness of childhood maltreatment prevention initiatives in secondary schools. 

The child protection unit of the Philippine general hospital (CPU) founded in 1997 

uses a multisectoral approach towards comprehensive medical and psychosocial 

services for maltreated children with their families (UNICEF, 2003).  Studies of 

physically maltreated children who have participated in specialized day care or 

residential programs have generally included diverse therapeutic activities for 

children as well as other parent or family based services, for example, counseling, 

homemaker family and individual therapy or support groups (Culp et al., 1987; 

Elmer, 1997). 

2.8 Intervention to the Cases of Maltreated Children in Tanzania 

Implementation of child protection policies is still lacking in Tanzania. Great 

secrecy surrounds issues of sexuality and other maltreatments in general. Very few 
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cases are reported to the authorities. Health facilities are ill equipped to meet the 

needs of the maltreated children, from medical treatment to counseling and psycho 

social therapy (Human Rights Watch, 2008). Though Tanzania strengthened child 

welfare policies including establishing children‟s basic rights to life, care and 

education and created very stern child sexual abuse laws so as to deter people from 

sexually exploiting children, the clauses in laws provide severe penalties for child 

sexual abuse crimes but the prevalence of child abuse in the country continues to 

grow (Bali, 2006). 

On the other side, there are nongovernmental organizations in the country which are 

stepping in to provide rescue, protection and rehabilitation to the victims of 

maltreatment. For example, Karibu Foundation which was established in 2009 

provides treatment counseling and reintegration of maltreated children and their 

families into their communities; also, it offers temporary shelter and emergency 

services for severely maltreated children in Mwanza Region (Save the Children, 

2012). However, it is unknown yet if there is intervention services or any help to the 

maltreated children in secondary schools. 

Furthermore, several care facilities are already operating in Arusha but due to 

funding constraints, the organizations are not always able to  properly deal with the 

maltreated children, lack of data on exactly how much implementing a child 

protection system will cost, policy makers may be hesitant to agree to fund 

programming with unknown cost (UNICEF, 2007). The national government created 

Gender and Children‟s Desk in 2010 at every regional level police station 

throughout the country to handle cases of domestic violence and childhood 
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maltreatment (VAC, 2010). However, it is not known if the above programmes are 

fully implemented and resourced. 

Generally, although measures have been put in place to address childhood 

maltreatment, appropriate mechanisms for preventing abuse to children are 

insufficient and local level government has largely failed to ensure that children are 

protected from maltreatment (Fleisher in Bali, 2006). Thus, this study focused on 

finding out if there is any evidence of authorities‟ intervention to the maltreated 

children among adolescents in secondary schools in Tanzania. 

2.9 Knowledge Gap 

A knowledge gap is the missing element in the research literature. Through research 

that has already been done on the magnitude of childhood maltreatment and its 

consequences on adolescents‟ academic performance, it is well known that the 

prevalence of childhood maltreatment still persists in many countries including 

Tanzania (WHO, 2010; UNICEF, 2012; Cawson et al., 2000; Finkelhor & Jones, 

2004 and Wolfe, 2006). What was lacking was current information on the 

prevalence of maltreatment among adolescents in Tanzania secondary schools. Also 

it is known that intervention services are provided to the maltreated children 

elsewhere (Daro, 1993). Yet, little was known if there are intervention services for 

the maltreated children in Tanzanian schools. Moreover, it is known that 

maltreatment hinders academic performance to the students who experience 

maltreatment in their childhood (Putnam 2006, Vondra et al., 1990; Kurtz et al., 

1993). However, to date, very few studies have been conducted to link the 

maltreatment with adolescents‟ academic performance in Tanzanian schools. The 

current study intended to fill these noticeable veins. 
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In Geita Region, researchers and educators have not given great attention to 

childhood maltreatment as one of the factors that hinder academic performance 

among adolescents in secondary schools. For example, Mwami et al. (2002) reported 

maltreatment in the form of child labour in Geita District whereby children become 

truants or drop out from primary and secondary schools and get involved in drilling 

of rocks, collecting and carrying pieces of crushed rocks, children working under 

direct sunshine for long hours with little time to rest. However, that study failed to 

link maltreatment with adolescents‟ poor academic performance particularly in 

Tanzania. Thus, the current study sought to bridge the gap by investigating the 

magnitude of childhood maltreatment and its effects on adolescents‟ academic 

performance in secondary schools. 

2.10 Conceptual Framework 

A conceptual framework is a written or visual presentation that explains either 

graphically or in a narrative form, the main things to be studied, such as the key 

factors, concepts or variables and the presumed relationship among them (Miles and 

Huberman, 1994). The current study was guided by the following conceptual 

framework: 
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Figure 2.1: Conceptual Framework 

Source: Adopted and modified from Omari (1995). 

This conceptual framework was developed from some insights from Omari (1995) 

who spotlighted three dimensions of the framework which are independent variables, 

intervening variables and dependent variables. 

The independent variables in the current study are childhood maltreatments which 

involve physical abuse, sexual abuse and emotional abuse. The dependent variable is 

either good or poor academic performance. 

Briefly, childhood maltreatment as independent variable in the study leads to poor 

academic performance. The conceptual framework clearly shows that, the maltreated 

children are at great risk of underperforming in school and achieving poor academic 

results than non maltreated children. The intervening variables such as supportive 

services which include guidance and counseling intervention, secure attachments, 
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supportive family environments which influence both independent and dependent 

variables, therefore, the intervening variables can control the consequences of 

childhood maltreatment, hence, leads to academic performance and cognitive 

development. In the current study, the researcher looked at academic performance 

using Form Three students to represent the secondary school students. The 

researcher compared the academic performance of the maltreated and non maltreated 

children. Form two national examination results and in school examination results 

were used.   
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CHAPTER THREE 

METHODOLOGY 

3.1 Introduction 

This chapter describes the ways and means through which data for this study were 

obtained. It comprises of research design and approach, location of the study 

followed by target population, sampling procedures, sample size, data collection 

technique, validity and reliability issues, analysis procedures and ethical 

considerations of the study.  

3.2 Research Design 

Research design refers to all the procedures selected by the researcher for studying 

the particular session or hypothesis (Bogy and Gall, 1989). 

The research design for this study was cross sectional survey design. The researcher 

employed cross- sectional survey because data were collected at one point in time, 

also the method is the most appropriate in providing detailed information of the 

study (Kothari, 2009). 

3.3 Study Location 

The study was conducted in Geita District in selected secondary schools. The 

rationale for selecting the study is that, the area has a rapid growing of incidents of 

childhood maltreatment due to the impacts of mining activities. For example, Human 

Rights Watch (2013) reported that mining activities in Geita has caused school 

dropout and chronic truancy for students in schools. The report further revealed that 

children around mining sites in Geita are being maltreated. Boys are being 

overworked in mines while girls face sexual harassment and become victims of 
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commercial sexual exploitation, despite this understandings there is a spirit of 

maintaining silence of such acts of maltreatment against children in Geita. Thus, the 

current study used a selection of incidents of sexual, emotional and physical 

maltreatment against children to create a deeper understanding of the prevalence of 

childhood maltreatment with its effects on adolescents‟ academic performance in 

secondary schools. Besides, there was no such similar research conducted in the 

selected area. 

Geita District is one of the five districts in Geita Region, formerly the area was part 

of Mwanza Region. It is located in western part of the City of Mwanza and shares 

borders with Sengerema to the northeast, Kagera Region to the West and 

Nyangh‟wale District to the South. The major economic activities in the district are 

farming, livestock keeping, and fishing. The major second economic activities in the 

District are gold mining. This is characterized by large scale and small scale mining. 

The main ethnic groups in the District are Sukuma, Nyantuzu, Sumbwa, Walongo 

and Zinza. 

Thus, it was important to conduct this study in Geita Region as studies which reveal 

the effects of childhood maltreatment on adolescents‟ academic performance were 

limited. Moreover, public awareness of childhood maltreatment was low in Geita 

region. Hence, through conducting this study in Geita its findings could enable to 

gain new insights that might lead to the prevention of maltreatment and improve the 

quality of intervention services to the maltreated children in relation to their 

academic performance in Tanzanian secondary schools. 
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3.4 Study Approach 

The study used both quantitative and qualitative approaches. Russek and Weinberg 

(1993) contended that using both quantitative and qualitative data can give insights 

that neither type of approach could provide alone. Some researchers believe that 

quantitative and qualitative approaches can be effectively combined in the same 

research project (Patton, 1990) 

3.4.1 Quantitative Approach 

This research approach is an objective, formal systematic process in numeral 

findings. It describes, tests and examines cause and effect relationships (Burns and 

Grove, 1987) using a deductive process of knowledge attainment (Duffy, 1985). The 

researcher employed this approach because it enabled him to collect information 

related to frequency and percentages of occurrence of phenomena under 

investigation. As well, it enabled the researcher to present the information in 

numbers and figures. Moreover, this approach   enabled the researcher to determine 

the relationship between childhood maltreatment and adolescents‟ academic 

performance. In the current study, some information in the three research questions 

was obtained through quantitative approach because the questions involved numbers 

and figures.  

3.4.2 Qualitative Approach 

The researcher used qualitative approach due to its suitability in social research, 

which can be done in the subjects‟ natural setting (De Vos, 2001). Qualitative 

approach is a type of primary approach in which the researcher collects first hand 

information which were obtained directly from participants (Miles & Huberman, 
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1994). Qualitative research is idiographic in nature, aiming to understand the 

meaning that individuals attach to their daily life. 

Basic characteristics of qualitative research are such that it is undertaken within the 

habitat of the participants, it relies on spoken words of participants rather than on 

books, it is a meaningful way of collecting human experience, qualitative approach 

keeps on changing as new data and additional sources become available (Miles & 

Huberman, 1994). In the current study, the researcher employed qualitative approach 

to answer the research questions number two and three. The purpose of using 

qualitative approach in the current study was to gather information from 

participants‟ experiences of maltreatment and its effects on adolescents‟ academic 

performance. Therefore, the use of qualitative approach in this study was considered 

appropriate in the situations where the researcher feels that quantitative measures 

cannot adequately describe or interpret a situation of maltreatment in relation to 

adolescents‟ academic performance in schools. 

3.5 Target Population 

Population is a group of individuals, objects or items from which sample are taken 

(Kombo & Tromp, 2006). According to Mugenda and Mugenda (1999) a target 

population is that population which the researcher wants to generalize results to. The 

population of this study comprised of adolescent secondary school students; these 

are informants from whom data were gathered as data were based on their 

recollection of childhood experiences. 

Also, the study involved school heads, academic masters/mistress, school teacher 

counselors, discipline masters/mistress and class teachers as source of information 

on the students‟ current experience academically. These were selected because of 
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their position and that they mostly deal with students‟ welfare such as implementing 

guidance and counseling services; therefore, the issue of adolescents‟ maltreatment 

in the schools was expected to be very conversant to them. Students were involved 

in the study in order to understand their experience of maltreatment during their 

childhood with its impact on their academic performance. According to District 

Education Officer (DEO, 2014) there are 38 secondary schools with the population 

of 9302 girls and 15503 boys. The total population in the four schools selected was 

1794 boys and 1195 girls. The sample population of the study was 120 school 

students and 20 school teachers due to time limit. Also, the researcher employed that 

sample size as he used both qualitative and quantitative approaches which take time. 

3.6 Sampling Techniques 

The sample procedures were in the following stages: 

Stage one: Sampling of the study area: - the researcher purposely selected Geita 

District because, according to the Human Rights Watch (2013), the area has a rapid 

growing of childhood maltreatment due to the presence of mining activities. 

Moreover, there are rarely formal researches about the effects of childhood 

maltreatment on the adolescents‟ academic performance in the study area. 

Stage two: Sampling of the schools:- stratified random sampling was used to select 

the schools where the students sample size, school heads, academic, discipline  

masters/mistress, school teacher counselors and class teachers came from. The four 

schools were selected using simple random sampling whereby the names of 38 

secondary schools were written on the pieces of paper, names of rural schools were 

placed in one container and names of urban schools were placed in another container 

then the two schools from rural and two schools from urban were selected from each 
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container to get the four schools. The four schools were considered to be adequate 

and representatives, considering factors such as study approach, time and financial 

resources. The schools were stratified into urban and rural schools to get different 

experiences of childhood maltreatment from urban to rural schools. 

Stage three; Sampling of respondents:- in each school, the stratified random 

sampling techniques was also used to obtain thirty students who are in Form Three; 

that is fifteen female students and fifteen male students from each school. In this 

case the researcher used a class list of Form Three students to select them randomly 

until when thirty students were obtained from each school. In order to select the 

student respondents, all the Form Three students were pooled together in each school 

and made to pick from a basket with pieces of folded paper bearing “Yes” or  “No”, 

those who picked “Yes” were automatically identified as subjects of the current 

study. The Form Three students were involved in the study because they are the ones 

whose peer influence is high being in the adolescent stage. Moreover, Form Three 

students are grown and they have stayed in school enough to understand the 

relationship between the two variables. Teachers‟ respondents were purposely 

selected because of their positions. 

3.7 Data Collection Techniques 

These are techniques tools which are used in the data collection process (Kothari, 

2004). For the purposes of this study, the techniques included questionnaires 

interviews and documentation because the study used both quantitative and 

qualitative approaches. 
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3.7.1 Questionnaires 

A questionnaire is a research tool through which respondents are asked to respond to 

similar questions in a predetermined order (Gray, 2004). The questionnaire was used 

because it reduces bias that might result from the personal characteristics of the 

interviewer. There is also greater anonymity which is associated with the absence of 

an interviewer (Nachmias & Nachmias, 1996). Also the questionnaire was used 

because it is cheaper than interview; questionnaires can be sent to hundreds or even 

thousands of respondents at relatively little cost (Gray, 2004). 

 In the current study, an English structured questionnaire adopted from Collings 

(1994) was applied in the study. The questionnaire consisted of maltreatment history 

screening items. However, it should be noted that Collings‟ study was drawn from 

college students; therefore, it was necessary to reword some of the items to enable 

easy understandings for Form Three students in secondary schools. Therefore, in the 

current study questionnaires were presented in closed form and open ended 

questions. The questionnaires were designed to collect information on the effects of 

childhood maltreatment on adolescents‟ academic performance in secondary 

schools. Questionnaires were distributed to students and school heads, academic, 

discipline masters/mistress, school teacher counselors and class teachers. In addition, 

questionnaires were administered during class time to make sure that they were 

completed and returned on time. Two sets of questionnaires were used, one for 

school heads, counselors, academic, discipline master/mistress, class teachers and 

another for students. The questionnaires consisted of a list of questions relating to 

the objectives and research questions of the study. During the actual data collection, 

the research questionnaires were distributed personally by the researcher with the 

assistance of class teachers. The researcher assisted the respondents during the 
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administration of the questionnaire by reading out each question and by offering 

explanation where necessary. Also, verbal translation of more difficult terms on the 

questionnaire was affected in order to help those participants whose English 

language proficiency would have been a hindrance in understanding the need of the 

research questions. 

 Students’ Questionnaire 

The students‟ questionnaires gathered information regarding: 

- Demographic information,  which included respondents‟ sex, age, and the type 

of school (rural or urban) 

- Prevalence of maltreatment that were experienced by students during their 

childhood. 

- Effects of maltreatment on adolescents‟ academic performance. 

- Intervention services to the maltreated children. 

 Questionnaires for school heads, counselors, academic, discipline masters/ 

mistress and class teachers 

The questionnaire for school heads, counselors, academic masters/mistresses and 

class teachers gathered information regarding to the: 

- Background information, which included respondents‟ sex, age, type of school 

and teaching experience. 

- Prevalence of maltreatment reported by students in schools. 

- Effects of maltreatment on students‟ academic performance 

- Intervention services to the maltreated children and their perceived effectiveness 
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3.7.2 Interviews 

Interview is one of the most common methods of data collection used by researchers 

to inform them about social life. The technique of individual face to face 

interviewing treats the interview as a pipeline for extracting and transmitting 

information from the interview to the interviewer (De Vos, 2001). Interviews are 

justified on the ground that they are suited for occasions where the questionnaire is 

not satisfactory (Lofland and Lofland, 1984). The interview guide was used to help 

the researcher to elicit verbal responses from the respondents in the study. 

The interview guide was used to elicit information concerning; 

- Assessing the prevalence of maltreatment that students experienced during their 

childhood. 

- The effects of those maltreatment on students‟ academic performance 

- The intervention services to the maltreated children 

 Interviews with students 

Interview was administered to six students from each school whereby three students 

were male and three were female. The interview was used because it helped the 

researcher to get opportunity to ask questions that needed good clarification from the 

interviewees. Students were interviewed at their respective schools. Interview 

between the researcher and students aimed at getting in depth information on the 

magnitude of childhood maltreatment and its consequences on their academic 

performance. The researcher interviewed them on whether they experienced 

maltreatment and whether that maltreatment affects them academically. The 

researcher employed semi structured interviews which enabled him to obtain an 

inside view on the prevalence of maltreatment and its impacts on their academic 

performance. 
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 Interviews with academic teachers, discipline masters/mistress and school 

teacher counselors 

The interview was administered to three school teachers from each school 

specifically to academic teachers, school discipline teachers and school teacher 

counselors, the reason behind was to explore more information on the effects of 

childhood maltreatment on adolescents‟ academic performance as those teachers had 

deep concern with students and might have information on the magnitude of 

childhood maltreatment with its effects on adolescents‟ academic performance in 

their schools. The researcher interviewed the school academic masters/mistresses, 

school teacher counselors, discipline masters   and class teachers at their respective 

schools. 

 The researcher used semi structured interviews to collect data on the effects of 

childhood maltreatment on adolescents‟ academic performance. The researcher used 

semi structured interviews which enabled him to ask probing questions and get more 

in depth information without going far from the objectives of the study. In general, 

the researcher used semi structured interviews to measure objective number two and 

three of the research which focused on assessing the effects of childhood 

maltreatment on adolescents‟ academic performance and establishing evidence of 

authorities‟ intervention to the maltreated children. 

3.7.3 Documentary Review  

Documentary review is the method of data collection that involves deriving 

information by studying written documents (Best and Kann, 1992). It is a method of 

getting secondary information. 
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The documents that were reviewed in the current study included records of the 

maltreated children reported to the school teacher counselors or to other teachers, 

records of any organization that assist maltreated children and other records about 

maltreatment in secondary schools. Also, document analysis of Form Two 

examination results of 2013 and school mark sheets for in school examinations were 

used to get the information that could not be accessible during interviews or 

questionnaires (Denzin & Lincoln, 1998). In each school, the researcher obtained 

related records from the previous days. The aim was to gain insights into the 

prevalence of maltreatment in the schools and check on the corrective measures 

employed by the administrators to curb the problem. Documentary review enabled 

the researcher to answer objective number two and three of the current study. 
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Table 2. 1: A Summary of Techniques which were Used in Answering the 

Research Questions 

Research question Techniques Participants Information to be 

gathered 

(1) What is the 

prevalence of 

childhood 

maltreatment 

among adolescents 

in secondary 

schools in 

Tanzania? 

Questionnaire Form III students, 

school heads, 

academic  masters/ 

mistresses, school 

teacher 

 Counselors, class 

teachers. 

 Prevalence of 

maltreatment  

among students 

(2) What are the 

effects of 

childhood 

maltreatment on 

adolescents‟ 

academic 

performance in 

secondary schools 

by gender? 

Questionnaire, 

interviews & 

documentary 

review 

Form III students, 

school heads, 

academic  masters/ 

mistresses, school 

teacher  

Counselors, class 

teachers. 

Effects childhood 

maltreatment on 

adolescents‟ academic 

 performance 

(3) What are the 

evidences of 

authorities‟ 

intervention in 

cases of childhood 

maltreatment 

among 

adolescents in 

secondary Schools 

in Tanzania? 

Questionnaire,  

interviews & 

documentary 

review 

Form III students, 

school 

Heads, Academic  

masters/ 

 mistresses, school 

teacher 

 Counselors, class 

teachers. 

Intervention services to 

the maltreated children 

Source: Field data, 2014 
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3.8 Reliability and Validity 

Reliability and validity are imperatives in a research. Characteristics of the 

respondents used to establish the questionnaire‟s reliability and validity should be 

similar to the respondents in the study (Mc Millan and Schumacher 1993). 

3.8.1 Reliability 

Reliability is a measure of consistency of scores obtained. Focus is on how 

consistent the scores are for each respondent from one administration of instruments 

to another and from one set of items to another (Gray, 2004). According to Bell 

(2005), all data gathering instruments should be piloted to test how long it takes to 

complete them, to check that all questions and instructions are clear to enable one 

remove any item which does not yield usable data. Reliability of the collected data 

should be checked to give the finding that depicts the reliability and the desired 

outcome (Saunders et al., 2007). The researcher tried his best to make sure the 

questionnaire met the required standards. Therefore, pre testing (pilot) helped in 

enhancing the reliability of the research instruments as the consistent measure of the 

concept being measured. 

3.8.2 Validity 

Validity of an instrument refers to the extent to which the instrument measures what 

it is intended to measure (Gray, 2004). In order to ensure that this study is valid, the 

researcher used questionnaires and interviews which enabled him to get in depth 

information and build a rapport with the respondents. However, after the 

construction of the questionnaire and interview questions, they were given to the 

research supervisor to assess its appropriateness. Useful suggestions were given to 
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make it valid. Borg and Gall (1985) point out that validity of an instrument is 

improved through expert judgment. 

3.9 Data Analysis 

Data analysis is a practice in which raw data is ordered and organized so that the 

useful information can be extracted from it. The process of organizing and thinking 

about data is a key to understanding what the data do and do not contain (Smith, 

2012). The data collected should be sorted, edited, coded, entered, cleaned, 

processed and interpreted (Thungu, 2011). 

In the current study, qualitative data from the interviews, documentation and 

questionnaire were subjected to content analysis so as to extract important 

information. Data were analyzed by using the following stages: 

 To read and categorize the information and recording the data which were 

collected. 

 To compare the information from questionnaire, interviews that is related to 

research questions. 

 The last stage was to organize the findings in proper order and write a 

comprehensive report by adhering to the series of objectives for good coherence 

of the study (Russek &Weinberg, 1993).  

Generally, data were analyzed quantitatively and qualitatively. Quantitative data 

were analyzed and presented by using frequency tables, percentages and an 

independent- samples t-test. Qualitative data were evaluated, classified into logical 

thematic categories based on the objectives of the study and then coded. Analysis of 

qualitative data collected from interviews and document analysis were grouped and 
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interpreted, the emerging themes were categorized basing on the research questions. 

Field notes pertaining to the response from respondents were filed and coded under 

the appropriate classification. The analysis of the structured item was done by using 

the Software Package for Social Sciences (SPSS). Unstructured items were analyzed 

manually along the major concepts and themes. The results were presented using 

descriptive statistics (frequencies tables and percentages). Simple descriptive 

statistics such as percentages have an advantage over complex statistics since they 

can easily be understood especially when making results known by a variety of 

readers (Mugenda & Mugenda, 1999). The results of data analysis gave the 

researcher a basis to make discussions and conclusion about the study.   
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3.9.1 Methodology of Data Analysis 

Table 2. 2: A Summary of the Methodologies for Data Analysis 

Research question Independent 

variable 

Dependent 

variable 

Statistical 

method 

(1) What is the 

prevalence of 

childhood 

maltreatment among 

adolescents in 

Tanzanian secondary 

school? 

Childhood 

maltreatment 

(Physical, sexual, 

emotional 

maltreatment. 

Good or poor 

academic 

performance 

Frequency tables 

and percentages   

(2) What are the effects 

of childhood 

maltreatment on 

adolescents‟ academic 

performance in 

secondary schools by 

gender? 

Childhood 

maltreatment 

(Physical, sexual, 

emotional 

maltreatment)  

Good or poor 

academic 

performance 

Frequency tables 

Percentages and 

Independent-

samples t-test 

(3) What are the 

evidences of 

authorities‟ 

intervention in cases 

of childhood 

maltreatment among 

adolescents in 

Tanzanian secondary 

schools? 

Childhood 

maltreatment 

(Physical, sexual, 

emotional 

maltreatment) 

Good  or  poor 

academic 

performance 

Frequency tables 

Percentages 

Source: Field data, 2014 

3.10 Ethical Issues 

Ethics in a research gives researchers the guidelines on how they should conduct a 

research (Caldwell 1992). It is the researchers‟ responsibility to act in an ethical 
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manner (Borg and Gall, 1989). Researchers should be aware of their ethical 

responsibilities to the research participants. This part highlights the following ethical 

guidelines and how they were considered in this study.   

3.10.1 Data Collection Permit 

The first step in data collection was to get approval from the supervisor to proceed 

for fieldwork (Babbie, 1992). Therefore, the researcher obtained permission from to 

the University administration after the approval of the supervisor. In the study area, 

the research permit was given by Regional Education Officer (REO); thereafter, the 

researcher visited the selected schools. 

3.10.2 Informed Consent 

Informed consent is an ethical requirement which demands that respondents be 

allowed to choose to participate or not in the research after receiving full information 

about the possible risks or benefits of participating (Urombo, 2000).  The participant 

is free to participate or withdraw from the study at any time (Caldwell, 1992) in this 

study the participants were given the freedom to choose to participate or not to 

participate in the study. 

3.10.3 Confidentiality and Anonymity 

Confidentiality indicates the researcher‟s ethical obligation to keep the respondents‟ 

identity and responses private (Babbie, 1992).  A respondent has the right to have his 

or her identity remain anonymous. In the study, confidentially and anonymity were 

achieved by not asking participants to write their names on the questionnaires. 

Anonymity was also guaranteed through grouping data rather than presenting 

individual responses. 
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3.10.4 Harm to Respondents 

Researchers should not harm the research respondents (Makore , 2001). Harm to 

respondents may include embarrassment, irritation, anger, emotional stress, loss of 

self esteem, damage to personal dignity (Babbie, 1992). Respondents may 

experience the above psychological harm if they are asked to provide information 

which is private and sensitive. In the current study, the researcher avoided 

psychologically harming the respondents. The information which was obtained from 

the respondents did not hurt them psychologically. 
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CHAPTER FOUR 

DATA PRESENTATION, ANALYSIS AND DISCUSSION OF THE 

FINDINGS 

4. I Introduction 

The main objective of the study was to assess the effects of childhood maltreatment 

on adolescents‟ academic performance in secondary schools. This chapter presents 

the data as were obtained from the field followed by discussions of the results with 

regard to the objectives of the study. The chapter begins with presentation of 

demographic characteristics of the respondents followed by the findings of the study.  

4.2 Demographic Information of Respondents 

This section gives the bio data information from 120 students and 20 school teachers 

who participated in the study in Geita District. It helps to know the type of sample 

used in the study. It describes the respondents who were assessed for data in the 

study with regard to their age, teaching experience, gender and level of education. 

4.2.1 Biographic Data of Students 

The following table shows bio data of student respondents who participated in the 

study. 
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Table 4. 1:  Students’ Biographic Data (N=120) 

Biographical variable Variable Description Frequency Percentage 

Gender  Male 60 50% 

Female 60 50% 

Age  12-16 73 60.8% 

17-22 43 39.2% 

Form  Form three  120 100% 

Type of school  Rural  02 50% 

Urban  02 50% 

Source: Field data, 2014 

The Table above shows that the study considered gender balance whereby both 

gender were equally represented by 50% each. Also, the information in the Table 

shows that the respondents‟ age range was in two groups; the age group between 12-

16 years included 73 students which is equal to 60.8% of respondents, the age group 

between 17-22 years included 43 students which is 39.2% of respondents. Moreover, 

the table shows that the respondents came from both rural and urban schools. 
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4.2.2 Biographic Data of School Teachers 

The following table shows bio data of school teachers who participated in the study. 

Table 4. 2: Biographic Data of School Teachers who Participated in the Study 

(N=20) 

Biographical Variable Variable Description Frequency Percentage 

Gender  Male 14 70% 

Female 6 30% 

Age  25 – 30 2 10% 

31 – 36 11 55% 

37 – above 7 35% 

Teaching experience  1 – 5 years 2 10% 

6 – 10 years 14 70% 

Over 10 years 4 20% 

Type of school  Rural school 2 50% 

Urban school 2 50% 

Source: Field data, 2014 

The information contained in the Table shows that 14 out of 20 teacher respondents 

which is equal to 70% were male teachers and 6 teachers equal to 30% were female 

teachers. More male teachers were involved in the study than female teachers 

because most of the schools in Geita District have male teachers. Moreover, the table 

shows that the age group between 25-30 included only 2 teachers which is equal to 

10%, the age group between 31-36 years of age included 11 teachers which is 55%, 

the age group between 37 above which is 35% of respondents included 7 teachers. 

Furthermore, 70% of teacher respondents had stayed in job for a period between 6-

10 years, 20% of teacher respondents had stayed in the job over 10 years and 10% 

respondents their experience ranges between 1-5 years. This implies that the 
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participants of the study had stayed for the time enough to have relevant information 

needed in the study.  

4.3 Findings for Research Question Number One: What are the Prevalence and 

Kinds of Childhood maltreatment among Students in Secondary Schools? 

This section gives information of the first objective of the study. It was sought 

necessary to identify the kinds of maltreatment experienced during childhood by 

students in secondary schools. Knowledge about students‟ maltreatment is important 

in designing strategies to address the problem. With regard to this research objective, 

the researcher sought information to answer the question “What are the prevalence 

and kinds of childhood maltreatment among adolescents in secondary schools in 

Tanzania?”  Both teachers and students were asked to give their understandings 

about the prevalence and kinds of maltreatment that adolescents have encountered in 

their childhood. The following are the findings of the study with reference to the 

research objective:  

4.3.1 Students Responses on the Prevalence of Maltreatment 

Students were asked to recall through questionnaire some events in previous days 

and say whether they experienced maltreatment from the people around them. A list 

of those instances was given to the students for them to put a tick against those 

which they happened to encounter. The following are the findings as they were 

obtained from the students responses (see Table 4.3 below) 
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Table 4. 3: Students Responses on the Prevalence and Kinds of Maltreatment by School Type (Rural or Urban School) (N=120) 

Maltreatment items Responses 

Rural school Urban school 

Yes No Yes No 

Freq. Percent Freq. Percent Freq. Percent Freq. Percent 

When you were a young 

child, did anyone beat you 

or physically hurt you? 

 

20 33.3 40 66.7 45 75.0 15 25.0 

When you were a child, did 

anyone maltreated you 

(emotionally) such as 

mocking at your physical 

appearance, call you dirty 

names, belittling you? 

 

27 45.0 33 55.0 32 53.3 28 46.7 

When you were young, did 

anyone try to force you to 

kiss you or kiss him/her? 

 

18 30.0 42 70.0 11 18.3 49 81.7 

When you were young, did 

anyone try to force you to 

touch or look at his or her 

private parts; 

 

14 23.3 46 76.7 13 21.7 47 78.3 

When you were young, did 

anyone try to force you 

have sexual intercourse 

with him or her 

18 30.0 42 70.0 21 35.0 38 63.3 

Source: Field data, 2014
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This study found that 33.3% of students in rural schools had been maltreated 

physically, 45% had been maltreated emotionally, 43.3% indicated to be maltreated 

when they were at home or school, 30% had been maltreated by being forced to be 

kissed or kiss someone, 23.3% reported to have been maltreated by being touched or 

looked at their private parts and 30% had been maltreated by being forced to have 

sexual intercourse. In urban schools, 75% of students had been maltreated 

physically, 53.3% had been maltreated emotionally, 18.3% had been maltreated by 

being forced to be kissed, 21.7%  been maltreated by being forced to be touched to 

their private parts and 35% had been  maltreated by being forced to have sexual 

intercourse (table 4.3 above).   

 In general, an average of 34% of students in rural schools and 44.2% of students in 

urban schools had experienced at least one incidence of maltreatment such as 

physical, emotional and sexual maltreatments. On the other side, an average of 

65.9% of rural students and 55.8% of urban students had not experienced any 

maltreatment when they were young. Respondents from urban schools seemed to 

have experienced more maltreatment than respondents from rural schools but this 

does not necessarily imply that there is no such problem of maltreatment in rural 

schools. 

4.3.2 Teachers’ Responses on the Prevalence of Childhood maltreatment among 

Students in Secondary Schools 

Under this aspect, the researcher sought to know whether teachers were aware of 

children maltreatment, which the researcher thought that it is important for teachers 

to have for effective teaching. The following are the findings of the study: 
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Table 4. 4: School Teachers Response on the Prevalence of Childhood 

maltreatment in Schools (N= 20) 

Have the students in this school ever complained about childhood 

maltreatment? 

Type of school Gender  Responses  

Yes  %  No % No responses  % 

Rural schools  Male  3 15 5 25 - - 

Female 2 10 - - - - 

Total  5 25 5 25 - - 

Urban school Male  4 20 2 10 - - 

Female 3 15 1 5 - - 

Total  7 35 3 15 - - 

 Grand total  12 60 8 40   

Source: Field data, 2014 

It was found that 25% of teachers in rural schools said that there is a problem of 

childhood maltreatment in schools and 25% said that there is no such problem in 

rural schools; moreover, 35% of teachers in urban schools said that students in their 

schools had ever complained about maltreatment and 15% of the teachers said that 

students in their schools had never complained about maltreatment. All in all, in both 

rural and urban schools there is a problem of childhood maltreatment. 

Generally, the  findings  of  the current  study  show  that  childhood maltreatment is  

still  a threat  to  adolescents‟ academic  performance  in  schools. Quantitative data 

show the prevalence rate of 34.1% of students in rural schools and 44.22% of 
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students in urban schools had experienced either physical, emotional or sexual 

maltreatment. Also, 25%  of  teacher  respondents  from  rural schools and 35% of 

teachers from urban  schools  reported  that  students  in  their  schools argued to 

have experienced  maltreatment  during  their childhood. Therefore, this quantitative 

data gives information of the first objective which aimed to find out the prevalence 

rate of childhood maltreatment that adolescents in schools encored in their 

childhood. These findings  are  similar  to  what  was  found  by  UNICEF (2010)  

which  revealed  that  maltreatment was taking  place in  both  urban  and  rural  

environments. Also, these findings are consistent with some international studies; for 

example, the study of Madu and Peltezer‟s (2001) in a sample of secondary schools 

found 54.2% of maltreatment prevalence rate. The current study and that of Madu 

and Peltezer share two similarities; firstly, both drew samples from school students 

and both confirm the prevalence of maltreatment in schools.   

4.3.3 The Kinds of Maltreatment which Adolescents in Secondary Schools 

Endured in their Childhood by Gender 

In the current study, physical maltreatment was measured by asking students 

respondents whether they had ever been physically hurt by anybody during their 

childhood. Sexual maltreatment was measured by asking students about being kissed 

unwillingly, unwanted touching and if they had been forced to have sexual 

intercourse, and all these were considered as sexual maltreatment. Emotional 

maltreatment was measured by asking students about being called names, mocked at 

their physical appearances and being made feel unwanted. The following are the 

results; 
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Table 4. 5: Students Response on the Kinds of Maltreatment by Gender (N=120) 

Kind of 

maltreatment 

 

Level 

Responses 

Yes No 

Male Female Male Female 

Freq. Percent Freq. Percent Freq. Percent Freq. Percent 

Physical  At home 29 48.3 36 60.0 31 51.7 24 40.0 

At school 40 66.7 46 76.7 20 33.3 14 23.3 

Emotional  At home 27 45.0 32 53.3 33 55.0 28 46.7 

At school 28 46.7 35 58.3 32 53.3 24 40.0 

 

Sexual  

Forced kissing 12 20.0 17 28.3 48 80.0 43 71.7 

Forced touching /exposure to secret 

parts 

9 15.0 18 30.0 51 85.0 42 70.0 

Forced sexual intercourse 12 20.0 27 45.0 48 80.0 32 53.3 

Source: Field data, 2014 
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The study found that 29 out of 60, which is 48.3% of male students, and 36 out of 

60, which is 60% of female students, in both rural and urban schools had 

experienced physical maltreatment when they were at home. Forty out of 60, which 

is 66.7% of male students, and 46 out of 60, which is 76.7% of female students 

reported to have experienced physical maltreatment when they were at school. Also, 

the study found that 27 out of 60, which is 45% of male students, and 32 out of 60, 

which is 53.3% of female students, had been maltreated emotionally at home, 28 out 

of 60, which is 46.7% of male students, and 35 out of 60, which is 58.3% of female 

students had been emotionally maltreated when they were at school.  

Moreover, 12 out of 60, which is 12% of male students, reported to have been 

maltreated by being forced to be kissed, the same to 17, which is 28.3% of female 

students. Nine students out of 60, which is 15% of male students, 18 out of 60, 

which is 30% of female students, were maltreated by being touched to their secret 

parts. Twelve students out of 60, which is 20% of male students, and 27 out 60, 

which is 45% of female students, reported to have been forced to have sexual 

intercourse. 

Similarly, the  study  found  that  approximately  57.5% of  male students  and 

68.35%  of female  students  in  both rural  and  urban  schools  were  physically  

maltreated at home or school environments. The  student  respondents  described  the 

incidents  such  as  being beaten,  pinched at  ears  or  slapped  by  school  teachers  

at  school  or  their  relatives  at  home. The  findings  indicate  that  female  students 

were more  physically maltreated  than  male  students,   this  is  different  to  what  
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was  found  by  Gilbert  et al. (2009)  and  Veltman  et al. (2001) who  found  that  

boys  were at  greater  risk  of  being maltreated  physically  than  girls. 

Moreover, the findings of the study indicated that 18.33% of male students and 

34.43% of female students were sexually maltreated in both rural and urban schools. 

They mentioned incidents such as being forced to have sexual intercourse and kissed 

or kiss someone. The results of the study show that female students are statistically 

more maltreated sexually than male students in both rural and urban schools. 

Findings from this study concur to those found in many other countries and cultures. 

For example, Bali (2006) found that girls are targets of sexual abuse and exploitation 

because of their vulnerability and dependence. She cemented that child sexual abuse 

or maltreatment is still a problem despite the social effort of prevention that were 

instituted in after the amendment of the laws. Also, Tyler (2002) found that girls are 

at least twice as likely as boys to experience sexual maltreatment. 

Furthermore, the study found  that  45.9% of  male  students  and  55.8%  of  female  

students reported  to  be  emotionally  maltreated in  rural  and  urban  schools.  The 

respondents  indicated  incidents like being called names, being joked at their  

physical  appearances, degrading comments and verbal  maltreatment  from  their  

fellows  or relatives at home and  teachers  at  schools. Generally, the findings of the 

study reveal that girls are statistically more maltreated emotionally than boys. These 

findings differ from what was found by UNICEF (2009) which indicated that boys 

are statistically more maltreated emotionally than girls.    
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4.4 Findings for Research Question Number Two: What are The Effects of 

Childhood maltreatment on Adolescents’ Academics Performance in 

Secondary Schools by Gender? 

Under this aspect, the researcher sought information to meet the objective by finding 

answers for the question “What are the effects of maltreatment on adolescents‟ 

academic performance in secondary schools by gender?” It aimed to know whether 

childhood maltreatment links with poor adolescents‟ academic performance in 

secondary schools. Information on this would enable and help both administrators 

and policy makers to address the problem and develop efficient educational 

programs on how to prevent or assist the maltreated children. 

To explore the effects of maltreatment on adolescents‟ academic performance, an 

independent-samples t-test was conducted to compare the academic performance for 

the maltreated adolescents and non-maltreated ones. Table 4.6 presents the 

differences in academic performance between the maltreated and non maltreated 

children with physical and emotional maltreatments. 
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Table 4. 6: The Effects of Physical and Emotional Maltreatment on Academic Performance by Gender (N=120) 

 

 

Kind of 

Maltreatment  

 

 

 

Physical 

Maltreatment 

 

 

 

 

 

 

Emotional 

Maltreatment 

 

   

 

 

 

 

Descriptives 

 

 

 

F 

 

 

 

Sig. 

 

 

 

t 

 

 

 

df 

 

 

Sig. 

(2-tailed) 

 

 

Mean 

Difference 

 

 

Eta squared  

Levels  Gender Response  N Mean S.D 

Physical 

hurt 

Males Maltreated  29 26.83 11.50 1.627 .207 2.45 58 .017 6.81 0.09 

(moderate) 

Not 

maltreated  

31 20.02 10.04        

Females  Maltreated  36 21.56 6.88 .304 .583 2.62 58 .011 4.85 0.11 

(moderate) 

Not 

maltreated  

24 16.71 7.21        

Emotional 

hurt 

Males  Maltreated  33 22.80 11.81 .010 .922 -.38 58 .703 -1.12 No effect 

Not 

maltreated  

27 23.93 10.62        

Females  Maltreated  28 17.05 7.17 .527 .471 -2.65 58 .010 -4.81 0.11 

(moderate) 

Not 

maltreated  

32 21.86 6.85        

Source: Field data, (2014) 
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The analysis of the obtained information reveals that there were significant 

differences in academic performances for maltreated and non-maltreated, both males 

and females in physical kind of maltreatment. The differences were that; for 

maltreated males (M = 26.83, SD = 11.50) and non-maltreated males (M = 20.02, SD 

= 10.04); t (60) = 2.45, p = .02, two-tailed). The magnitude of the differences in the 

means (mean difference = 6.81) was moderate (eta squared = 0.09). For the 

maltreated females (M = 21.56, SD = 6.88) and non-maltreated females (M = 16.71, 

SD = 7.21); t (60) = 2.62, p = .01, two-tailed). The magnitude of the differences in 

the means (mean difference = 4.85) was moderate (eta squared = 0.11). The 

interpretation of the differences is that adolescents who reported to have been 

physically maltreated also reported low academic performance than their 

counterparts who said they were not physically maltreated. The differences were 

moderate among both male and female adolescents. This is not far from what is 

argued in the Attribution theory (Weiner, 1995) which argues that prior experience 

or knowledge is the possible cause of an event or behavior.  In the current study, the 

possible cause of poor academic performance for adolescents was their prior 

experience of maltreatment in their childhood. 

Furthermore, these findings concur with what was found by Vondra, Barret and 

Cicchette (1990), they found that children who were maltreated physically scored 

lower and demonstrated lower school achievement when compared with their 

counterparts who were not maltreated. Thus, it is apparent that childhood 

maltreatment in Tanzania has negative effects on the adolescents‟ academic 

performance; therefore, the findings of the current study would assist educators and 

policy makers to recommend measures that address the problem relevantly to the 

source of poor performance among adolescents in secondary schools. 
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With regard to emotional maltreatment, the difference was not significant for 

maltreated males (M = 22.80, SD = 11.81) and non-maltreated males (M = 23.93, SD 

= 10.62); t (60) = -0.38, p = .70, two-tailed). However, there was a significant 

difference for the maltreated females (M = 17.05, SD = 7.17) and non-maltreated 

females (M = 21.86, SD = 6.85); t (60) = -2.65, p = .01, two-tailed). The magnitude 

of the differences in the mean (mean difference = 4.85) was moderate (eta squared = 

0.11). The difference can be interpreted that female adolescents who reported 

emotional maltreatment had low academic performance than their counterparts who 

said they were not emotionally maltreated.  

In the same way, Brown (1980) found that female students who were maltreated 

emotionally were affected in their education to an extent of performing poorly in 

their school studies. Therefore, this observation gives information which would 

convince the Government and other education stakeholders to plan on how to assist 

the maltreated children in secondary schools because it has been found in the current 

study that maltreated adolescents were academically affected with maltreatment. 

Similarly, the independent samples t-test was conducted to compare the academic 

performance between the maltreated and non maltreated children with sexual 

maltreatments. The following were the results:
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Table 4. 7:  The Effects of Sexual Maltreatment on Academic Performance by Gender (N=120) 

Kind of 

Maltreatment  

   Descriptive F Sig. t df Sig. 

(2-tailed) 

Mean 

Difference 

Eta 

squared  

Levels  Gender Response  N Mean S.D 

 

 

 

 

 

 

 

 

 

 

 

Sexual  

Maltreatment 

 

 

 

 

Forced kissing 

 

Males Maltreated  48 23.55 11.96 3.17 .080 .33 58 .739 1.22 No 

effect 

Not 

maltreated  

12 22.33 7.86        

Females  Maltreated  43 19.14 8.11 4.57 .037 -.80 58 .429 -1.68 No 

effect 

Not 

maltreated  

17 20.82 4.99        

 

Forced 

touching/exposu

re to secret parts 

 

Males  Maltreated  51 23.56 11.57 .39 .534 .41 58 .684 1.67 No 

effect 

Not 

maltreated  

9 21.89 9.36        

Females  Maltreated  42 19.15 8.22 6.44 .014 -.74 58 .462 -1.54 No 

effect 

Not 

maltreated  

18 20.69 4.784        

 

 

Forced sexual 

intercourse 

Males  Maltreated  48 22.50 11.11 .31 .581 -1.12 58 .268 -4.04 No 

effect 

Not 

maltreated  

12 26.54 11.54        

Females  Maltreated  32 18.81 7.97 3.07 .085 -.78 57 .439 -1.50 No 

effect 

Not 

maltreated  

27 20.31 6.61        

Source: Field data, (2014) 



65 
 

It was observed that sexual maltreatment had no significant effect on adolescents‟ 

academic performances. The results show that there were no differences in academic 

performance for maltreated and non-maltreated adolescents. In case of forced kissing 

the results were that, for maltreated males, (M = 23.55, SD = 11.96) and non-

maltreated males (M = 22.33, SD = 7.86); t (60) = 0.33, p = 0.74, two-tailed).  For 

the maltreated females (M = 19.14, SD = 8.11) and non-maltreated females (M = 

20.82, SD = 4.99); t (60) = 0.37, p = .0.43, two-tailed). Likewise, for forced 

touching/exposure to secret parts; for maltreated males (M = 23.56, SD = 11.57) and 

non-maltreated males (M = 21.89, SD = 9.36); t (60) = 0.41, p = 0.68, two-tailed). 

While for the maltreated females (M = 19.15, SD = 8.22) and non-maltreated 

females (M = 20.69, SD = 4.78); t (60) = -.74, p = 0.46, two-tailed). Similarly, for 

forced sexual intercourse, there was no significant difference for maltreated males 

(M = 22.50, SD = 11.11) and non-maltreated males (M = 26.54, SD = 11.54); t (60) = 

-1.12, p = 0.27, two-tailed). While for the maltreated females (M = 18.81, SD = 7.79) 

and non-maltreated females (M = 20.31, SD = 6.61); t (60) = -.78, p = 0.44, two-

tailed). These were interpreted that forced sexual intercourse had no effect on 

adolescents‟ academic performance. This is contrary to the argument put forward by 

Attribution theory as advanced by Weiner (1995) which explains that, prior 

experience is the possible cause of an event or behavior but in this finding the prior 

experience of sexual maltreatment did not cause poor academic performance for 

adolescents. 

 

On the other side, these findings match with those of   Allesandri (1991) and Elmer 

(1997) who found that there were no differences in intellectual and cognitive 

functioning between the maltreated and non maltreated children. Also, Banyard et al. 
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(2007) found that there are children who appear resistant to the negative effect of 

childhood maltreatments such as sexual maltreatment and go on to function 

confidently and competently during their adult years. 

4.4.1 Students Responses on the Effects of Childhood maltreatment on 

Adolescents’ Academic Performance 

When students were asked if someone who experienced maltreatment is likely to 

perform poorly in school studies, their responses were the following; 

Table 4. 8: Students Response on the Effects of Childhood maltreatment on     

Adolescents’ Academic Performance (N=120) 

Type of 

school  

Gender Do you agree that if someone experienced 

maltreatment during his/her childhood is likely 

to perform poorly in schools studies?  

  Disagree % Agree  % No response % 

Rural schools Male 5 4.2 20 16.7 5 4.2 

 Female 7 5.8 19 15.8 4 3.3 

 Total 12 10 39 32.5 9 7.5 

Urban 

schools 

Male 13 10.8 14 11.7 3 2.5 

 Female 10 8.3 16 13.3 4 3.3 

 Total 23 19.1 30 25 7 5.8 

 Grand total 25 29.1 69 57.5 16 13.3 

Source: Field data, 2014 

Information summarized in table 4.8 show that 10% of students in rural schools and 

19.1% of students in urban schools disagreed that someone who experienced 
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maltreatment during his/ her childhood is likely to perform poorly in school studies, 

on the other side, 32.5% of students in rural schools and 25% of students in urban 

schools agreed that someone who experienced maltreatment during his/her 

childhood is likely to perform poorly in school studies.  

4.4.2 Teachers Response on the Effects of Childhood maltreatment on 

Adolescents’ Academic Performance in Secondary Schools. 

During the current study, teachers gave the following responses on whether 

maltreatment links with poor academic performance in schools; 

Table 4. 9: Teachers Response on the Effects of Childhood maltreatment on 

Adolescents’ Academic Performance (N=20) 

Type of school Gender Is it true that maltreatment is linked to poor 

academic performance in schools? 

Yes % No % No response % 

Rural schools Male 3 15 5 25 - - 

Female 1 5 1 5 - - 

Total 4 20 6 30 - - 

Urban schools Male 4 20 2 10 - - 

Female 3 15 1 5 - - 

Total 7 35 3 15 - - 

Grand Total 11 55 9 45 - - 

Source: Field data, 2014 
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Analysis of the collected data shows that 55% of teachers agreed that maltreatment 

is linked to poor academic performance and 45% of teachers did not agree that 

maltreatment is linked to poor academic performance. 

Accordingly, the  findings of  the  study show  that  28.4% of  male  and  29.1% of  

female  students  in  both  rural  and urban  schools  agreed  that   maltreatment  

which is experienced during  childhood has negative effects on adolescents‟ 

academic  performance  in  schools. Also, the  qualitative  data  gathered  through  

interviews  and  documentary  review  in  the  four  schools  covered  by  this  study  

indicated  that  maltreatment  which  experienced  during childhood  could  

negatively affect  the  academic  performance  of  students  in schools.  Students  

respondents  reported  that  maltreatment  which is experienced  during childhood  

hinders  their   schooling  in  terms  of  attendance  to  school  and  concentration in  

the  class  which  ultimately  leads  to  perform  poorly  in school  studies. Moreover, 

student  respondents  indicated  the  effects  of  maltreatment  experienced  in  

childhood  on  adolescents‟ academic performance  as  lack  of  concentration during  

class  hours, missing  classes,  failure  to  do  the  given  assignments  and conflict 

with  teachers,  all  these lead  to  low  performance  in  their  studies.  

Also, 55%  of  school  teachers  respondents  agreed  that  maltreatment is linked to 

poor academic performance  in  schools. The  schools  teacher  respondents  

interviewed  explained  the  effects of  child  maltreatment  on  adolescents‟ 

academic performance as school absenteeism, psychological problems,  behavior  

problems  and  eventually  poor  academic  performance. For  example,  in  one  of  

the  school  reached  during  the  study, there was a girl who was reported to be 

physically and emotionally maltreated by her step mother after the death of her 
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mother. This  led  to  fail her the  Form  Two  national  examination  in  2013. One 

of the teacher  respondents explained   that  at  first  the  performance  of that  girl  

was  somehow  good  but  after  being left (death) by her mother  her  performance  

became  worse,  she  failed  in  the  examination  and  she is no  longer  attending  

school.  

Generally,  the  evidence  from both  quantitative  and  qualitative  data indicate  that  

child  maltreatment  negatively  affects  the  adolescents‟ academic  performance. 

The  maltreated  child  rarely   attends  to  school, lacks  concentration  in class 

which in  turn  affects  the  academic  progress in school studies. The findings of this 

study reflect what Putnam (2006) and Leiter (1994) observed. They  found  that 

maltreated children   performed  significantly  worse  in  all  school  measures  and  

the  dropout  rate  of  the maltreated  children  was  more than  three  times  higher  

than  their  non maltreated  children. 

On  the  other  side  31% of students  and  45%  of  teacher  respondents  disagreed  

that  maltreatment that children experienced  during their  childhood  has  negative 

effects  on  adolescents „academic  performance  in  schools. For example,  one  

teacher in rural  school  said  that  he  knew  of a few  cases  of  child  maltreatments  

during  their  age  (He  has 50  years old ) and  the  victims  performed  well  in  

class,  he  concluded  that  childhood maltreatment  has  no  impact  on  adolescents  

academic  performance. These  findings  are  similar to those of  Banyard  et al 

.(2007)  who  found that  there  is  a substantial  minority  children  who  appear  

resistant  to the  negative  effects   of  childhood  maltreatment  and  go  on  to  

function  confident  and  competently  during   their  adult  years. 
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Moreover, from  the  qualitative  data, it  appeared  that  girls  were  overburdened  

with  work  at  home and  have  no time for  having  private  study  and doing  home 

work,  they  arrive  at  school  very  late, unprepared  and  find  it difficult  to  

participate  in  the  class. Girls  respondents  reported   that  they  are  discouraged by  

degrading comments  and  verbal  maltreatment  from their  fellow students,  

teachers  and their  relatives  at  their  homes. 

For example, during the interview one girl respondent reported that: 

...My relatives discourage me from studying hard arguing that to 

educate girls is to benefit another family… 

 Furthermore, teachers respondents reported  that girls  are  more  affected  

academically by   maltreatment   because  of  the  traditional  norm  and values 

related  to the  girl  child  such  as  excessive  workload  at  their  home,  forced 

marriage  and  the  need  to  be  silent  and  obedient. These findings corresponds 

with what Wanyoike (2003) found, that the way the family foundations are laid 

down is difficult to erase the attitudes and behavior patterns that are formed about 

girls and boys. He further observed that boys and girls are received differently at 

birth, thus, attaching diverse value to them. Boys are valued to be superior than girls 

and hence even education is given priority to boys compared to girls in some 

societies.  Thus, the findings of the current study provide information which would 

sensitize the family, guardians and the society in general to protect the children from 

being maltreated; also, this finding shows the essence of valuing both female and 

male adolescents by educating them rather than valuing only one gender.   
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4.5 Findings for Research Question Number Three: What are the Evidences of 

Authorities’ Intervention  in the Cases of Childhood maltreatment among 

Adolescents in Secondary School in Tanzania? 

This part of the study was based on obtaining information for the third objective of 

the study which aimed to understand if there are intervention services to the 

maltreated children. The research question was “What are the evidences of 

authority‟ intervention in the cases of childhood maltreatment among adolescents in 

secondary schools in Tanzania?” That research question sought information to reveal 

whether there are intervention services to the maltreated children. Both teachers and 

students were asked to provide information on whether there are intervention 

services to the maltreated children. The following were the results:   

Table 4.10: Teachers and Students Responses on whether There are 

Intervention Services to the Maltreated Children among 

Adolescents in Tanzanian Secondary Schools 

 

 

Intervention 

item 

Responses 

Students (N=120) Teachers (N=20) 

Yes No Yes No 

Freq.  Percent Freq. Percent Freq. Percent Freq. Percent 

Is there any 

help or 

assistance 

provided to the 

maltreated 

children in this 

school?  

23 19.2 97 80.8 6 30 14 70 

Source: Field data, 2014 
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As it can be read from the table above, 19.2% of student respondents reported that 

there is a help or assistance to the maltreated children and they reported guidance 

and counseling to be the most assistance given to the maltreated children, while, 

71.7% of students‟ respondents reported that there is no assistance given to the 

maltreated children. Moreover, 30% of teacher respondents reported that there is 

assistance to the maltreated children, while 70% of teacher respondents reported that 

there is no any assistance given to the maltreated children. 

 The qualitative data  gathered  through  interview  and  documentary  review also 

showed that intervention  services  to the  maltreated  children are limited.                                                                                                                                                             

For example, one of the respondents in urban school said;  

    …Sir, we  do  not  really  know  whether  the  maltreated  children  are   

helped  or  not,  we  usually  observe  teachers  call the  victims  in  their  

offices… 

 

These respondent explanations indicate that the intervention services to the 

maltreated children are limited or rather they are not seen important for 

students‟ academic welfare. 

From the  teachers‟ responses,  70%  of  respondents  also  indicated  that  there  are  

no  any  assistance  given  to the  maltreated  children,  while  30% of  respondents  

showed  that there are intervention  services to  the  maltreated  children. Teachers  

respondents  explained  that  they   usually  help  the  maltreated  children  by  

counseling  them, call  their parents  and  plan  together  on  how  to assist  the  

maltreated  children; however, some  parent  or  relatives  of  the  victims  do  not  

care  and  are reluctant  to take  any  action  of  assisting  the  victims  of 
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maltreatment  in their  families. Teacher  respondents  further explained  that  there 

are no  formal  support  or programs  which  are incorporated  into  the  school  

curriculum  except for the guidance  and  counseling  which  is  provided  by  

teachers at  school  during  their  spare  time. 

Generally, both quantitative and qualitative data obtained indicate that reporting of 

maltreatment and intervention services by the maltreated children are poor in 

Tanzania schools. The children who are maltreated rarely receive services from 

authorities. While  Barrett (1993) found  the  intervention service  to the  maltreated  

children  in developed countries to be  increased  and there are  model  programme 

which  include  high  quality child  care  and  pre schools  that  specialize in  the  

treatment  of the  maltreated  children,  the  situation  in  Tanzania  is  far away  from  

that  reality  of  assisting  the  maltreated  children. On the overall assessment of 

intervention services to the maltreated children, both teachers and students indicated 

that intervention services are found wanting. Therefore, the findings of the current 

study have provided information that might indicate directions to the government 

authorities and nongovernmental organizations on how to offer organized help or 

assistance to the maltreated children in our country. 
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CHAPTER FIVE 

SUMMARY, CONCLUSION AND RECOMMENDATION 

5.1 Introduction 

This chapter previews a synopsis of the major issues of the study. Thus, issues 

related to the purpose of the study, study area and methods that were used to come 

up with the findings are presented in a very condensed way in this chapter. The 

major findings followed by conclusion and recommendations are shortly described 

in the chapter of the study. 

5.2 Summary of the Study 

The main focus of this study was to assess the effects of childhood maltreatment on 

adolescents‟ academic performance in secondary school. The back ground of the 

study was explained in the first chapter which indicated that childhood maltreatment 

is a phenomenon that has a long history and exists in various societies. It is a serious 

impediment to adolescents‟ academic performance in schools. In the statement of the 

problem, several studies have shown a direct correlation between childhood 

maltreatment and poor adolescents‟ academic performance. Despite these 

understanding educators and other stakeholders do not pay attention to this 

maltreatment as something that is still persisting and has negative effects on 

adolescents‟ academic performance. Moreover, it was explained that there was 

paucity of studies that revealed the effects of childhood maltreatment on 

adolescents‟ academic performance in secondary school; thus, It was the focus of 

this study to assess the effects of childhood maltreatment on adolescents‟ academic 

performance in secondary schools. In a view of that, this study was conducted with 

the following objectives: 
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 To investigate the prevalence and kinds of maltreatment that adolescents‟ in 

secondary school have endured in their childhood. 

 To assess the effects of maltreatment on adolescents‟ academic performance in 

Tanzania by gender. 

 To establish evidence of authorities‟ intervention to those maltreated children 

among adolescents in Tanzania secondary schools. 

Appropriately, the objectives above were met by seeking answers to the following 

questions: 

 What is the prevalence of childhood maltreatment among adolescents in 

secondary schools in Tanzania? 

 What are the effects of maltreatment on adolescents‟ academic performance in 

secondary schools by gender? 

 What are the evidences of authorities‟ intervention in cases of childhood 

maltreatment among adolescents in secondary schools in Tanzania? 

Suggestively, this study contributes knowledge on the effects of childhood 

maltreatment on adolescents‟ academic performance in secondary schools and 

sensitizes to both administrators and policy makers to develop more efficient 

education programmes to address the problem of maltreatment in schools. Review of 

literature was done in detail in chapter two. Attribution theory as advanced by 

Weiner (1995) was used as a theoretical frame work of the study. The theory 

explains people‟s behavior and explores the possible cause of an event or behavior. 

In the study possible cause of poor performance for adolescents was their prior 

experience of maltreatment. Moreover, different definitions of childhood 

maltreatment were reviewed. A number of studies worldwide were reviewed to 
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know the prevalence and kinds of maltreatment that adolescents experienced during 

their childhood. Also the literature review has indicated the effects of childhood 

maltreatment on adolescents‟ academic performance.  In a nutshell, the literature 

indicated that childhood maltreatment is still a threat in the world and has negative 

effects on adolescents‟ academic performance. From the literature as well, it was 

discovered that there was lacking of current information on the prevalence of 

maltreatment and its impact on adolescents‟ academic performance in secondary 

schools, the vain which this study addressed. 

Chapter three indicated the methodology which was used in the study. The study 

employed cross sectional survey design to gather detailed information on the effects 

of childhood maltreatment on adolescents‟ academic performance. Location of the 

study was in Geita District. It was chosen because the area is exposed to childhood 

maltreatment due to the impact of mining activities, also there was limited 

information on the effects of childhood maltreatment on adolescents‟ academic 

performance in secondary schools. The study used both quantitative and qualitative 

approaches to solicit information from respondents. The target population of the 

study was all students in secondary schools. However, only just four secondary 

schools were chosen to provide data, these were Nyamigota and Bugando secondary 

schools which represented schools situated in rural area; Mwatulole and Kalangalala 

secondary schools which represented schools located in urban areas. The study 

involved 120 Form Three students and 20 teachers‟ respondents from both rural and 

urban schools. Data were gathered through questionnaire, interviews and 

documentary review; these methods assisted the researcher in ensuring the results to 

be more accurate.  Research ethics were adhered to by the researcher during the 

study. 
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Findings of the study indicated that students from both rural and urban school 

reported to have experienced physical, sexual and emotional maltreatments with the 

prevalence average rate of 37.39% for male and 50.23% for female students. Also, 

the findings indicated that adolescents who reported to have been physically and 

emotionally maltreated seemed to have low academic performance than their 

counterparts who were not maltreated. Furthermore, the results of the study showed 

that the intervention services to the maltreated children are limited, only guidance 

and counseling seemed to be given at schools.  

5.3 Conclusion  

Generally, the current study has shown that maltreatment which was experienced 

during childhood is a threat to adolescents‟ academic performance in Tanzanian 

schools. It erodes the strong foundation that children need for leading healthy and 

productive lives. It is needed, therefore, for the government, educators and other 

education stakeholders in general to fight in all ways to curb the problem of 

childhood maltreatment with its related problem in Tanzanian schools. Educators 

should create a positive school environment for the maltreated children to feel better 

at school in such a way that they can openly discuss what prevents them from 

performing to the required standard. Thus, this study and the results herein represent 

a critical step in addressing the effects of childhood maltreatment on adolescents‟ 

academic performance. The implication of not addressing this threat is that the future 

of adolescents‟ academic performance will be uncertain, hence, something must be 

done urgently to address the problem. The problem of childhood maltreatment in the 

educational system requires adequate and efficient handling in order to improve the 

educational development. Intervention services to the maltreated children can only 

be attained if all education stakeholders concerned can see its need and made heart 
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effort to effect it. Therefore, eradication of childhood maltreatment should be the 

collective responsibility of all educators and other stakeholders to enable children to 

go through their education and other development activities in the society. 

5.4 Implications of the Findings of the Study 

The findings of the current study have significant implications for raising public 

awareness and contributing to the general body of knowledge about the effects of 

childhood maltreatment on adolescents‟ academic performance in secondary schools 

and perhaps most importantly for sensitizing educators and policy makers to help 

curb and effectively address the problem in relation to  academic performance in 

Tanzanian schools, thus improving the standards of education in the country. 

5.5 Recommendations 

Adhering to the findings and conclusion of this study the following 

recommendations are made: 

5.5.1 Recommendation for Intervention Services to the Maltreated Children 

 There is a need of addressing the problem in Geita Region schools and 

elsewhere in Tanzania. Also, preventative activities addressing the problem 

should begin long before, from primary schools to secondary schools, this is 

because intervention services to the victims of maltreatment are inconsistent. 

Organizing seminars and debates on childhood maltreatment and its impacts on 

adolescents‟ academic performance can assist to curb the problem. 

 The current school curriculum should, therefore, be reviewed to include the 

effects of childhood maltreatment on adolescents‟ academic performance and 

also give teachers and other education stakeholders‟ adequate skills for 
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identifying and assisting the maltreated children in the community. Skills 

development needs to be the central element in the programme of addressing the 

effects of childhood maltreatment on adolescents‟ academic performance in 

Tanzanian schools. Comprehensive national policy on preventing childhood 

maltreatment should be developed on all aspects of children‟ affairs with 

concrete strategies for actual implementation. 

 There is a need of establishing a child protection units at all education levels 

within the structure of Ministry of Education and Vocation Training in 

Tanzanian schools  and improve at a school level or in the community a 

mechanism of  reporting and providing appropriate counseling and support for 

the  victims of maltreatment. Awareness on the effects of childhood 

maltreatment should be raised among school communities to stop physical, 

sexual and emotional maltreatment among students in Tanzanian schools. 

5.5.2 Recommendations for Further Research. 

 This study has revealed that female students are statistically more affected 

academically by maltreatment than male students. It is, therefore, recommended 

that more studies should be done in order to establish scientific facts on why 

female students are more affected academically with maltreatment than male 

students.  
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APPENDICES 

Appendix 1 

Interview Guide to Students 

1. What do you understand by the term childhood maltreatment? 

............................................................ 

2. Is there any kind of maltreatment in this school? What is it? 

........................................ 

3. Have you ever been maltreated?  

i) Yes       

ii) No       If  No go to question number 5 

4. If Yes, what kind of maltreated? 

5. Who are the most affected with maltreatment between males and female 

students? Why? 

6. What assistance is provided to the maltreated children? 

7. What consequences do maltreatment children face?  

- Physical 

- Psychological 

- Emotional 

- Social 

8. Are victims of maltreatment more likely to perform poorly in subjects? Why? 
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Appendix 2 

Interview Guide to the Academic & Discipline teachers, School Teacher  

Counselors 

1. Are there students, in this school, who have ever reported about maltreatment 

from their fellow students, their relatives or teachers? 

i) Yes       

ii) No          If No go to question  number 3 

2. If  Yes, what kinds of maltreatment and approximately how many students 

out of ten you see for counseling? 

3. Who are the most affected with maltreatment between male and female 

students? Why? 

4. What intervention or assistance from the government or any organization do 

maltreated children get in this school? 

5. In your opinion, what is the relationship between childhood maltreatment and 

their academic achievement? 

6. How can the maltreated children be helped? 
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Appendix 3 

Students’ Questionnaire 

The purpose of this study is to investigate the effects of maltreatment on 

adolescents‟ academic performance. Feel free to respond to all the questions as the 

responses will be used only for purpose of the study. Please note that this is not a test 

but just information collecting exercise. Therefore, you are kindly requested to 

provide the researcher with accurate information. Your responses will be treated as 

confidential. Please, do not write your name on this paper. 

Section A: Demographic Information 

1. Gender  Male Female 

1 2 

  

  

2. Age 12 - 16 17 - 22 23above 

1 2 3 

   

3. Type of school Rural school Urban school 

1 2 
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SECTION B 

Physical Maltreatment Experience 

Please, recall your early days of life and answer the following questions: 

(1)  When you were a young child, did anyone beat you or physically hurt you?  

(i) Yes     

(ii) No  

(2) If yes, please describe an incidence that you can easily recall 

................................................................................................................................... 

(3) If Yes, who beat or physically hurt you mostly?  

(i) Mother  

(ii) Father  

(iii) School teacher      

(iv) Other relative 

(4) To what extent did the beating or physical hurt happened to you? 

(i) Once   

(ii) Severally       

(iii) Frequently 

(5) Sometimes, students‟ behavior makes teacher angry and students are punished or 

even beaten, does this happen in this school?  

(i) No        

(ii) Yes 

(6) If yes, does this happen frequently at this school? 

(i) No       

 (ii) Yes 
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SECTION C 

Emotional Maltreatment Experience 

7. When you were a child, did anyone maltreated you (emotionally) by such as 

mocking at your physical appearance, call you dirty names, belittling you?  

(i) No        

(ii) Yes 

(8) If yes, please explain a happening that you can easily recall 

............................................................................................................................... 

(9) Have you ever been emotionally maltreated when you were at school or at your 

home? 

(i) No             

(ii) Yes 

     

SECTION D 

Sexual maltreatment experience 

(10) When you were young, did anyone try to force you to do the following?  

(i) Kiss you or kiss him/her 

(ii) Made you touch or show his/ her private parts  

(iii) Forced you to have a sexual intercourse with him/ her 

(iv) All the above 

(11) If Yes, what did you do afterwards? 

(i) Kept quite 

(ii) Told parents       

(iii) Reported it to the police 
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SECTION E 

The Effects of Maltreatment on Academic Performance 

(12) Do you agree that if someone experiences maltreatment during his/ her 

childhood, he/ she is likely to perform poorly in school studies? 

(i)Agree 

(ii)Disagree   

 

(13) Explain why you agree or disagree with the statement above 

............................................................................................................................. 

 

(14) Do you know anyone who performed poorly as a result of maltreatment? 

(i) No         

(ii) Yes 

(15)Who are more affected academically with maltreatment between the following? 

(a) Boys are more affected 

(i) Yes 

(ii ) No 

(b) Girls are more affected 

(i) Yes 

(ii) No 
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SECTION F 

 Intervention Services to the Maltreated Children 

(16) Is there any help or assistance provided to the maltreated children in this 

school? 

(i) No         

 (ii) Yes  

(17) If Yes what type of assistance which are provided to those maltreated children? 

 



97 
 

Appendix 2 

School Teachers’ Questionnaire 

The purpose for this questionnaire is to gain insight on the effects of childhood 

maltreatment on adolescents‟ academic performance. The researcher is a student at 

the University of Dodoma, pursuing his MA in Education, information gathered 

through this questionnaire will be made available to legitimate  and interested 

stakeholders in order to establish partners for the development of problem solving in 

relation to childhood maltreatment among students in schools. 

In order to help to the address the problem of childhood maltreatment with its 

impacts on students‟ academic performance in schools, your contribution in this 

research is important. Therefore, you are kindly requested to provide the researcher 

with accurate information, your responses will be treated as confidential.  

Section A: Demographic Information 

1. Gender  Male Female 

1 2 

  

  

2. Age 25 - 30 31 - 36 37above 

1 2 3 

   

3. Type of school Rural school Urban school 

1 2 
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4. Teaching Experience 1-5yrs 6 – 10yrs 11 – 20yrs 

1 2 3 

   

 

(1) Have the students in this school ever complained about maltreatment from their 

fellow students, their relatives or teachers? 

(i) No        

(ii) Yes 

(2) If yes, what kind of maltreatment and approximately how many students per 

term? 

Kinds of maltreatment (put a tick) No of students 

Physical maltreatment  

emotional maltreatment 

Sexual maltreatment 

 

 

(3) Is the number of maltreated children increasing or decreasing in this school? 

 (i) The number is increasing  

(ii) The number is decreasing 

(4) Is there any help provided to the maltreatment children? 

(i) No         

(ii) Yes 

(5) If yes, explain what type of help which are given to the maltreated children 

...................................................................................................................................... 

....................................................................................................................................... 
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(6) Are victims of maltreatment more likely to perform poorly in school subjects? 

(i) No          

(ii) Yes 

(7) As a school head, academic, discipline masters/mistress, school teacher 

counselor, class teacher, do you know anyone who performs poorly in his/ her 

studies because of maltreatment? 

(8) Using your experience as a school teacher, is it true that maltreatment links with 

academic performance in schools? Explain in short. 

(9) Who are the mostly affected academically with maltreatment between male 

students and female students? 
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Appendix 3 

Documentary Review Checklist 

Item to be observed 

- Student progressive report 

- Form two examination results – 2013 

- School records for maltreatment cases 

- Evidence that assistance is provided to the maltreated children 

S/No Date & time Documentation 
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Appendix 4 

Permit letter from REO’s office 
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Appendix 7 

A  Permit letter from the University of Dodoma 

 


