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ABSTRACT 

Reading, writing and arithmetic (3RS) constitute the Literacy skills which have recently 

drawn great attention among education stakeholders in Tanzania due to the fact that 

children mastery of these skills has been reported to be problematic.  The key objective of 

the study was to examine the process of teacher preparation for development of the 3Rs in 

lower primary classes in Tanzania. A case study design informed by qualitative approach 

was employed in the study. The study was guided by Situated Learning Theory (Lave, 

1988) and Social cognitive theory (vygotsky, 1978). It used purposive sampling strategy 

where 24 informants were selected (15 student teachers, 6 tutors, and 3 principals). The 

data analysis process was guided by the analyses steps discussed by Gray (2004); that is, 

familiarization and immersion, Editing, open cording and concept mapping were adapted. 

 

The study established that there was no clear selection criterion for students admission 

into the teaching profession for development of the 3Rs in lower primary schools, the only 

criterion was for admitting students pursuing certificate of primary education. There was 

no separate curriculum package for the same. There was an assumption that students 

teachers admitted in to the teachers colleges would be able to teach 3Rs based on their 

mastery of curriculum areas such as psychology of guidance and counselling, curriculum, 

child growth and development, learning theories, teaching preparation, measurement and 

evaluation, educational research and teaching profession.  

 

Specifically, peer teaching, micro-teaching, demonstration lessons, single lesson teaching 

practice and block teaching practice were identified as means through which student - 

teachers could develop competency in teaching. In the preparation process of teachers for 

teaching the 3Rs, a number of challenges were found including lack of teaching and 
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learning materials, insufficient professional tutors, poor infrastructure, and loaded 

curriculum challenges. The study concludes that, knowledge about the 3Rs among 

teachers was crucial if development of the 3Rs in young children was to be realised. The 

study recommends, among others, that efforts should be made to improve the education 

policy by establishing courses targeting teaching of the 3Rs among pupils in lower 

primary school classes. 
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CHAPTER ONE 

INTRODUCTION AND OVERVIEW OF THE STUDY 

This chapter discusses the Background of the problem, Statement of the problem, the 

objectives of the study, research questions, and significance of the study and 

scope/coverage of the study. The study examined the way on how teachers are prepared 

for special teaching of the 3rs in lower primary classes in Tanzania. 

1.0 Background to the Problem 

The current study focused on teacher preparation for development of the 3RS (reading, 

writing and arithmetic) in lower primary classes in Tanzania. This study was raised as a 

reaction of poor academic performance facing students in Tanzania. Recently, parents and 

other education stakeholders have been speculating and asking a number of unanswered 

questions as to why Tanzanian education is declining day to day. More than fifty percent 

of our children fail in their final examinations (NECTA, 2011, NECTA 2010). In some 

cases even the so called good results have been found invalid and unreliable in their usage. 

The poor results at these levels have affected higher education as well, as there have been 

complaints of quality of graduates from secondary schools (Luhanga, 2009). 

Primary education in particular is the level of education that develops in the individual the 

capacity to read, write and calculate. In other words, it helps to eradicate illiteracy, which 

is one of the strongest predictors of poverty (Bruns, Mingat&Rakotamalala 2003). Thus, 

Primary education is the only level of education that is available everywhere in both the 

developed and the developing countries as well as in urban and rural areas (Akinbote, 

Oduolowu&Lawal 2001). This explains why primary education is the largest sub-sector of 

any education system and offers the unique opportunity to contribute to the transformation 

of societies through the education of the young ones (UNESCO 2001). 
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Historically, the phrase three Rs (as in the letter R) refer to the foundation of a basic skills-

orientated education program within schools: reading, writing and arithmetic. It appears in 

print as a space-filler in "The Lady's Magazine" for 1818, although it is widely quoted as 

arising from a phrase coined in a toast given by Sir William Curtis (MP) in around 1825. 

Since its original creation, many others have used the term to describe other trifecta. The 

phrase 'the three Rs' is used because each word in the phrase has a strong Rphoneme 

(sound) at the beginning. The term is ironic, since someone with a firm education in the 

subjects would know that two of the original words do not actually begin with an R. The 

third R was more probably Reckoning, not as more usually stated 'Rithmetic. Reckoning 

was a Victorian term for mental arithmetic and had been in use as such since the 14th 

Century (Benezet, 1935) in this study the term 3Rs was referred to all basic skill required 

to elementary pupils; it included reading, writing and arithmetic. 

Teachers are key actors in the field of education and it is not surprising therefore, that 

educational reformers identify the teacher’s preparations one among of the major reasons 

for the poor quality of education and as core elements of initiatives to improve educational 

quality (Darling-Hammond, 2000, Good et al, 2009, UNESCO, 2006). 3Rs as they are 

called basic skill are vital to the children future life since, these skills are believed to 

provide the foundation of the ability to be curious, high thinking ability, ability to listen 

and ask questions logically, ability to analyse and synthesize information and 

communicate with confidence (UWEZO, 2010). 

Furthermore, Ehri et al (2001) did a study on Phonemic awareness instruction helps 

children learn to read where research indicates that phonemic awareness and letter 

knowledge are key predictors to students’ success in learning to read. In fact, predictive 

studies showed that when children enter kindergarten with the ability to manipulate 

phonemes and identify letters, they progress at a faster pace in learning to read (Ehri& 

http://en.wikipedia.org/wiki/Basic_skills
http://en.wikipedia.org/wiki/Sir_William_Curtis,_1st_Baronet
http://en.wiktionary.org/wiki/trifecta
http://en.wikipedia.org/wiki/Phoneme
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Roberts, 2006). Students must also be able to complete phonemic awareness tasks such as, 

phoneme isolation, phoneme identity, Phoneme blending, Phoneme segmentation and 

phoneme categorization. 

Studies from developed countries indicated that, teacher preparation programme for 

development of the 3Rs should firstly involve student with the following qualities, have 

patience, be able to collaborate with other teachers, explain new concepts, engage students 

in learning, manage classroom, adapt lessons, work with diverse backgrounds, be a leader, 

communicate and interact with parents, teachers and students, solve problems that may 

arise, facilitate social relationships, Serve as a role model, supervise activities, attend 

seminars and meetings, deliver instruction based on individual needs (Janelle 2012) and 

therefore these qualities act as a cornerstone for any teacher training institution to use 

when preparing teachers. 

In USA ,was found out that, selection is done  by considering the following qualities, 

patience, be ability to collaborate with other teachers, explain new concepts  ,engage 

students in learning ,manage classroom, adapt lessons, work with diverse backgrounds, be 

a leader, communicate and interact with parents, teachers and students, solve problems 

that may arise, facilitate social relationships, serve as a role model, supervise activities, 

attend seminars and meetings, and  deliver instruction based on individual needs (Janelle, 

2012). 

However, a situation in INDIA revealed  that,  for one to teach in an elementary school 

classroom where basic education skills(3Rs) is offered,  the prospective teachers must first 

get accepted into an education program and complete a bachelor's degree. During this 

program, students typically are required to take several different courses on a range of 

topics. These topics may include educational psychology, children's literature, specific 
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math and methods courses and classroom field experience. Each education program 

requires specific classes on how to teach for all the subject areas a teacher would cover 

(Janelle, 2012). 

Whereas the same situations were experienced in United kingdom (UK)where it takes 4 

years to prepare an elementary teacher for development of the 3Rs (basic skills). One will 

have to get a bachelor's degree and certification as an elementary teacher (typically the 

university will have you enrol in a certification program as part of your degree). 

Requirements for regular licenses to teach kindergarten through grade 12 vary by State. 

However, all States require a bachelor's degree from an approved teacher training program 

with a prescribed number of subjects and education credits, as well as supervised practice 

teaching, in addition to the professional testing for the license  (British counsel, 2005).  

The existing practice of teacher education programmes in developed countries varies from 

one country to another. The United States has a decentralized system of teacher education 

and certification, in that each state is responsible for initial credentialing of its teachers. 

Some states refer to this initial credential process as certification. Certification 

requirements vary greatly across the states, depending on local needs and available 

resources.  

However, there are probably more commonalities than differences in state teacher 

education and certification systems. This is due to the existence of national accreditation 

bodies like NCATE that have established standards for teacher education and certification 

programs (NASDTEC 2002). NCATE has been recognized by the U.S. Department of 

Education and the Council for Higher Education Accreditation as the professional 

accrediting body for teacher education programs. NCATE’s professional standards for 
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entry into the program include demonstrating content knowledge, pedagogical content 

knowledge, and a focus on student learning. 

While in developing countries, the situation is not the same as that of developed ones. For 

example in Tanzania, teachers Colleges are responsible for preparation of Grade A and 

Diploma teachers to satisfy the need for teachers for pre-primary, primary and secondary 

education (URT 2005). It may be necessary to note here that, there are two models used to 

offer teach education in Tanzania. These are collaged – based teacher education which is 

responsible for the pre-primary school, primary school, ordinary secondary education and 

certificates teacher colleges. On the other hand, the university based teacher education is 

directed to advanced secondary education and diploma teacher colleges (meena, 2009). 

In teachers college, initial training of Grade IIIA teachers is provided. This initial training 

is regarded as the first step towards professional development (Hansen & Simon, 2001 as 

cited in Meena, 2009). During this training, students’ teachers are expected to acquire 

skills in effect in teaching and learning of numeracy and literacy (TIE, 2009). 

Studies from developing countries showed that only a few studies exist which deal with 

the teacher preparation for development of the 3Rs in lower classes in Tanzanian 

(Kumburu, 2011). One of the first studies was done by (Alcock et al, 2000). The study 

was done in Bagamoyo, Tanzania, and involved children in grades 2 to 5 aged between 9-

14 years old. The children were tested on letter knowledge, oral reading letters and words 

and sentence reading. All the components of the tests were in the form of Kiswahili 

language despite the fact that the study did not focus on the teacher preparation program 

for development of the three Rs in lower classes  

Recently, a large study, including 40,000 children, found out that at grade three, 7 out of 

10 children are poor in basic Kiswahili language skills (UWEZO 2010). The findings 
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further indicated that only 42% of the sample could read a simple story at the level of 

grade 2. The assessment involved children of between 5-16 years of age from 38 districts 

in Tanzania. At grade seven, the findings revealed that one out of five children completing 

primary education could not read a story, which was expected to be mastered at grade 2 

level. It is obvious that there is a large risk that these children will remain practically 

illiterate for the rest of their lives. It is apparent that actions have to be taken during the 

first grades of schooling in order to prevent the described situation in the future (kumburu, 

2011). 

However, Studies revealed that 80% of English teachers are not competent in both the 

knowledge and teaching strategies to teach lower classes such as primary I and II pupils 

which makes pupils lack understanding of reading and writing skill (Mahanda, 2012), in 

addition teachers who teaches children in the early stages they lack sufficient knowledge 

and competences for teaching lower classes hence they fail to provide enough knowledge  

of basic skills to children which shapes their altitudes, commitments and determine their 

future education (Bhalalusesa et al, 2011). 

Moreover, Luhanga, (2012) conducted a study in the area of in-service training on 3Rs in 

Tanzania focusing the MTUU-3Rs programme held in 1970s.  Despite many findings 

obtained, the study insisted on provision of 3Rs knowledge to the in-service and pre-

service teacher’s training programme.  But the study did not focus on the preparation 

program for development of the 3Rs in lower classes thus this study came up with the 

remaining knowledge gap. 

Education is termed as an important component in man’s life and engine of economy. In 

other words, education is the brain of the socio-economic development of any country. 

The education system of a society need to be stable, well-structured and have a firm 
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foundation which could not be shaken easily (Bururia&Chabari, 2010). According to the 

education vision in the Tanzania Development Vision (TDV, 2025), it was argued  that, 

education should be treated as a strategic agent for mindset transformation and for the 

creation of a well-educated nation, sufficiently equipped with the knowledge needed to 

competent and competitively solve the developmental challenges which face the nation. 

Therefore, as a process of implementing TDV 2025, the government analyzed sectors 

which need adequate investment to bring quick improved results in few years. The 

government came up with the programme dubbed as “Big Results Now (BRN)” which 

was inaugurated by the President of United Republic of Tanzania, His excellence 

JakayaMrishoKikwete. Six sectors namely energy, water, infrastructure, agriculture, 

education and resource mobilization have been identified and targeted for BRN ( 

Nyirenda, 2013). 

Tanzania government therefore, through the Ministry of Education and Vocational 

Training (MOEVT), has embarked on the implementation of the Big Result Now targets 

in the education sector set by a team of experts. A statement issued by the ministry’s 

communication unit, said that, the ministry was now embarking on implementing targets 

set by the team of experts to improve the quality of education in the country (Athumani, 

2013) 

In connection to the focus of the study the ministry is implementing a 3Rs (reading, 

writing and arithmetic) assessment in grade II and teacher training to ensure students 

master basic skills in their early grades. “For effective learning, the number of subjects 

taught in early grades must be reduced and the 3Rs assessment system will address the 

challenge of students moving up the grades ladder without mastering the basic skills of 

reading, writing and arithmetic,” (MOEVT, 2013) Therefore basing on this basic 
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information given, the study specifically concentrated on finding out how the teacher 

preparation programmes for development of the 3Rs in lower classes are done in the 

country. 

1.2 Statement of the Problem 

Over the  last decade, the Government of Tanzania has been very successful in increasing 

enrolment rates in primary education (from 55% to 94%), over the last five years Primary 

School Leaving Examination (PSLE) pass rates have fallen from 70% to 53%, with 

serious implications for students, their families and the country (MOEVT, 2011). Poor 

attainment at primary level has knock-on effects on transition rates and results in 

secondary schools. The situation is especially bad for girls and children living in poorer 

and under-served areas.  

The rapid expansion of education provision has been at the expense of quality.  A recent 

survey showed that primary students have low literacy and numeracy levels (UWEZO, 

2010 and 2011). Tanzanian primary school students do worse in standardized tests 

compared to students in Kenya and Uganda. Only 30% of standard 3 students are able to 

read a story in Kiswahili; only 10% can read a story in English; and only 30% can do 

basic addition, subtraction and multiplication. At the end of primary school, less than half 

understand Basic skills of English. The lack of English knowledge by the end of primary 

school contributes to failures in secondary school, where the language of instruction is 

English (UWEZO, 2011). 

Although there are various reasons to explain the massive failure in literacy and numeracy 

development among the lower primary school pupils, most studies showed that teacher 

quality is the most critical factors for successful teaching and learning (UNESCO, 2005). 

For this reason, various countries across the world have well designed teacher preparation 
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programs for effective teaching of pupils in lower primary classes. Despite these 

realizations, there is a glaring scarcity of studies that seek to understand teacher 

preparation programmes for teaching lower primary school pupils in Tanzania.  

Various studies done in Tanzania have tended to focus on other literacy issues of children 

while giving little attention to the teacher preparation programs for development of the 

three Rs. Much attention has been accorded to the effectiveness of short-term literacy 

skills intervention on children at risk of reading and writing difficulties (kumburu, 2011). 

Therefore, while other efforts to correct the literacy and numeracy development problem 

in Tanzania could be important, less promising results could be expected if the aspect of 

teacher preparation is not thoroughly studied. The proposed study was deemed as an effort 

to address this issue. 

1.3 General Objective 

The general objective of this study was to examine holistically the teacher preparation for 

development of the 3Rs in lower primary classes in Tanzania; using Dodoma municipality 

as a case study. 

1.4 Specific Objectives 

The study had the following specific objectives; 

 To examine the selection criteria for teacher trainees expected to teach the 3Rs in 

lower primary classes; 

 To assess the theoretical component of the teacher preparation programme for 

development of the 3Rs in lower primary classes; 



10 

 To evaluate the practical component of the teacher preparation programme for 

development of the 3Rs in lower primary classes; 

 To identify the challenges facing teachers colleges when preparing teachers for 

development of the three Rs in lower primary classes. 

1.5 Research Questions 

The following research questions guided this study; 

 To what extent are the current criteria for selection of teacher trainees for 

development of the 3Rs in lower primary classes adequate? 

 What and how does the current theoretical component of the teacher preparation 

programme for development of the 3Rs in lower primary classes effective? 

 What are the strengths and weakness of the current practical component of the 

teacher preparation programme for development of the 3Rs in lower primary 

classes? 

 What are the challenges facing teachers’ colleges when preparing teachers for 

development of the 3Rs in lower primary classes? 

1.6 Basic Research Assumptions 

The study had the following assumptions 

 The current criterion for selection of teacher trainees for development of the 3Rs in 

lower primary classes is inadequate.  

 The existing theoretical components of the teacher preparation programme for 

development of the 3Rs in lower primary classes are unsuccessful. 
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 Currently, there is poor provision of practical components to teacher preparation 

programmes for development of the 3Rs in lower primary classes. 

 Lack of special teachers colleges for preparing skilled 3Rs teachers is the biggest 

challenge to the Tanzania teacher’s education.  

1.7 Scope and Delimitation of the Study 

This study was conducted in DODOMA municipality in only selected teachers training 

colleges. The reason for selecting this area was because Dodoma is among of central zone 

Regions of which primary and secondary school academic performance is poor compared 

to other areas of Tanzania (MOEVT, 2010). Data from the ministry of education BEST 

(2010) reveals that, regions in the west and part of central Tanzania generally perform 

poorly in PSLE. 

This study restricted itself to preparation of teachers for development of the 3Rs in lower 

primary classes in Tanzania and Dodoma region was used as the case of the study. More 

specifically, the study focused on selection criteria for teacher preparation, theoretical and 

practical components of teacher preparation for development of the 3Rs in lower primary 

classes and challenges facing teacher preparation for development of the 3Rs in lower 

primary classes. The college tutors, principals, and student teachers were involved as rich 

informants to achieve study objectives. More so, the region was chosen because it had in 

the recent past witnessed extraordinary city growth coupled with remarkable changes in 

life - styles resulting from improvements in social services such as education (schools, and 

universities) water and roads; the rural settings have remained far backward 
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1.8 Significance of the Study 

The findings of the study will be useful to Tanzanian teachers who have been appointed to 

teach 3Rs in lower primary classes such as standard one and two, the study would provide 

sufficient skills to the college tutors in teachers colleges (TTC)  about important 

pedagogical skills required for teachers prepared for development of the three RsReading , 

wRiting and aRithmetic (3Rs) in lower primary classes, The study would also act as a 

corner stone for policy makes when setting strategies for improving basic skills for 

Tanzania children. It will be instrumental for most of teacher training colleges and 

Universities since, it will be the basis for tutors to prepare good and quality three Rs for 

teachers, more so, the study will particularly be useful because it sought to link policy, 

practice and research. 

1.9 Limitations of the study 

The study was limited in a number of ways. The outcomes of the research cannot be 

generalized to the entire population because of the small size of the sample and the limited 

length of the investigation. Participants also felt inhibited to tell the entire truth. The 

researcher explained to the respondents that the outcomes of the findings were to be used 

strictly for academic purposes. Also, most college tutors were reluctant to participate in 

the study especially when they found that there was no payment, in responding to this the 

researcher was directed to other tutors possessing the same characteristics as identified 

earlier to the informants. The Researcher induced those who were willing to participate to 

give him information. 

Moreover, the study also faced limitations caused by insufficient literature on issues of 

preparation of teachers for development of the three Rs in lower primary classes in 

Tanzanian context. Therefore, the researcher attempted to use literatures that have been 
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published in other countries outside of Tanzania in order to meet the need for the purpose 

of this research. 

1.11 Operational Definition of Terms 

In this research the intended meaning of the following concepts is as defined below: 

3Rs: refer to the foundation of a basic skills-orientated education program within schools: 

reading, writing and arithmetic 

Teacher preparation program: refers to an interdependent course of study for 

undergraduate and is composed of unique mix of coursework, seminars, laboratory 

experience, field work, and practice teaching 

Lower primary classes; refer to the continuing standard one and standard two in the 

primary schools 

Theoretical component: this refers to the psychological, philosophical and pedagogical 

knowledge, attitudes, behaviours and skills teachers should possess at the time of 

graduating a particular course of study 

Practical component: integration between theory and practices, which means involving 

in the classroom teaching practically 

Block teaching practice: is an important component of becoming a teacher. It grants 

student teachers experience in the actual teaching and learning environment the classroom 

teaching practically 

Microteaching: is an organised teaching improvement technique where the experimental 

teacher teaches a small group of audience (peers), which is recorded for review after each 

teaching section. 

http://en.wikipedia.org/wiki/Basic_skills
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Peer teaching, or peer tutoring: is a far more instrumental strategy in which advanced 

students, or those in later years, take on a limited instructional role. 

Demonstration: is method of teaching that shows learners how to do a task using 

sequential instructions with the end goal of having learners perform the tasks 

independently. 
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CHAPTER TWO 

REVIEW OF THE RELATED LITERATURES 

2.1 Introduction 

This chapter reviewed the literature related to the key issues supporting the study.  In 

making it successfully, the study began with a theoretical framework which guide the 

study about which direction should the study use. The study followed by the reviews from 

the related literatures of the study, then the study reviewed the conceptual framework 

which tied together issues related to the study; finally the study gave a conclusion by 

providing a summary of the issues covered in the chapter. 

2.1.1 Theoretical Framework 

This study views theoretical framework as a collection of interrelated concepts, like a 

theory but not necessarily so well worked-out. A theoretical framework guided the 

researcher to determining what thing would be measured, and what statistical relationships 

would look for (Borgatt, 1996).  This study was guided by two theories from the field of 

psychology. Those theories were social constructivism theory by Lev Vygostsky and 

situated leaning by Jean Lave. These theories were recommended by the researcher so as 

to justify the study and because they provided great knowledge to users about how the 

cognitive ability of children can be easily developed. 

2.1.2 Situated Learning Theory (Lave) 

Situated learning usually involves engaging in tasks which parallel real world 

applications. The goal is to improve learning by motivating students and by providing a 

rich context for learning. It emphasizes the context and application of knowledge rather 

than memorizing facts (Heeter, 2005). Lave argued that learning is situated that is, as it 
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normally occurs, learning is embedded within activity, context and culture. It is also 

usually unintentional rather than deliberate. Lave and Wenger (1991) call this a process of 

“legitimate peripheral participation.” 

Lukanga (2012) used situational theory in the study of in-service training on 3Rs in 

Tanzania, the theory used to stress that, in older for  the process of preparing teachers  

provide  smoothly and ultimately results in quality education, the environment that suits 

the application of these current theories must be improved.  

Meena (2009) in the study about curriculum innovation in teacher education, he used 

situation theory to insist that environment in teacher education colleges should be 

improved to allow student teacher to involve themselves in the innovative learning, but 

also when bringing new changes in curriculum should also consider the current situation 

found in the society in general. 

Therefore, it was observed that preparation of teachers for development of the 3Rs in 

lower primary classes should consider the provision of knowledge, skills, ability and 

practice to student teachers on how to provide the authentic Knowledge in contexts 

settings and situations to learners. Since, Social interaction and collaboration are essential 

components of situated learning, teachers should be equipped in a way that they actively 

involve learners in planning, preparation, teaching and learning process. Therefore the 

study used situational theory to investigate the teacher preparation for development of the 

3Rs in lower primary classes. 

2.1.2 Social Cognitive Theory. 

Lev Vygotsky (1896 – 1934) was a Russian Psychologist who was born in 1896 in 

Belorussia, now known as Belarus. He received a law degree from the University of 
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Moscow but also studied literature, linguistics, sociology, psychology, philosophy and the 

arts. After graduation Vygosky set up a laboratory at the Teacher’s College of Gomel and 

began to practice clinical psychology (Bodrova& Leong, 2007). 

In contrast to other cognitive perspectives, Vygotsky accorded a central role to culture and 

social interaction in the development of complex thinking. In addition, he advocated the 

study of children's unfolding development of cognitive processes, and pioneered a 

research method to accomplish this purpose.  

Essential to cognitive development is the social interaction between the learner and a 

knowledgeable adult, in this sense, the theory reminded the researcher to refer teachers as 

more knowledgeable adult and lower primary school pupils as novice, therefore the 

development of the higher cognitive functions depends on situations in which the 

adult/teachers commands the learner's attention, focuses his or her perception, or guides 

the learner's (ibid). The SCT at classroom level emphasises creation of a warm, nurturing 

socio-moral atmosphere where adults interact with children in a friendly manner as they 

scaffold children’s learning. Hence, the social context is critical for children’s optimum 

learning (Bodrova& Leong, 2007). 

Vygotsky's viewd that learning leads development and the immaturity of students' 

conscious awareness and mastery of their thinking at school age set the stage for the 

concept referred to as the zone of proximal development (ZPD). Defined as including 

higher cognitive functions that are about to mature or develop, the ZPD is determined by 

the cognitive tasks the learner can complete in collaboration with an adult or an advanced 

peer. Simply stated, the cognitive operations that the student can complete with the 

assistance of another today, he or she can accomplish alone tomorrow. (Vygotsky, 1978). 



18 

Therefore, in relation to the Social cognitive theory, the teacher education program is 

supposed to provide scaffolding skills to student teacher, so that when they go for real 

teaching at schools they also unfold their learners till they reach their zone of proximal 

Development (ZPD).   

2.2 Selection Criteria for Teacher Trainees of the 3Rs in Lower Primary Classes. 

In global perspectives, the selection of teacher trainees is done by taking student with high 

intellectual ability and high pass marks, which is contrary to what is done in African 

countries specifically Tanzania where student with poor  academic result are trained to 

become teachers for pre-primary, primary and secondary schools (Osaki, 2005). 

In USA , selection is done  by considering the following qualities to student, have 

patience, be able to collaborate with other teachers, explain new concepts, engage students 

in learning ,manage classroom ,adapt lessons ,work with diverse backgrounds, be a leader, 

communicate and interact with parents, teachers and students, solve problems that may 

arise, facilitate social relationships, serve as a role model, supervise activities, attend 

seminars and meetings, deliver instruction based on individual needs (Janelle, 2012) 

Study conducted by (Wang, 2003) in Australia recommended that, the entry requirement is 

based on students’ performance in secondary school. Each Student has a university 

entrance score that is calculated based on an amalgam of marks attained on assessments 

and examinations of the final year of secondary schooling and, for some states, results 

from a state-wide assessment. Each university sets its own cut scores for acceptance with 

more competitive programs having higher cut scores than less competitive programs. 

Teaching courses in some universities require a higher score than in others. 
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In the UK all entrants to initial teacher training requires a qualification equivalent to 

GCSE Grade C or above in mathematics and English, and a qualification equivalent to 

GCSE grade C or above in science if you intend to teach primary or Key Stage 2/3 (ages 

7–14) and you were born on or after 1 September 1979 c specific requirements for 

particular courses. PGCE secondary education courses normally require a first degree (or 

equivalent) substantially related to the subject you intend to teach (British counsel, 2005). 

Most nations require prospective teacher candidates to pass a competitive national high 

school subject area examination in addition to exceeding a minimum high school grade 

point average threshold. England, Japan, and Hong Kong require prospective teachers to 

pass competitive national examinations in multiple subject areas. In Japan, all candidates 

must take the National Entrance Examination, which is composed of five areas: Japanese 

language, foreign language, mathematics, the sciences, and social studies. Candidates 

scoring highest on the National Entrance Examination are most likely to attend the most 

prestigious teacher education programs (Wang, 2003). 

2.3 The Theoretical Component of the 3Rs Teacher Preparation Programme 

Globally, the question of what knowledge, attitudes, behaviours and skills teachers should 

possess is the subject of much debate in many cultures, this is understandable, as teachers 

are entrusted with the transmission to learners of society's beliefs, attitudes and 

deontology, as well as of information, advice and wisdom, and with facilitating learners' 

acquisition of the key knowledge, attitudes and behaviours that they will need to be active 

in society and the economy (Feistritzer, 2007). 

Generally, (Michelle, 2011) recommend that, in Northern America Teacher Education 

curricula can be broken down into four major areas which are; 
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 Foundational knowledge in education-related aspects of philosophy of education, 

history of education, educational psychology, and sociology of education. 

 Skills in assessing student learning, supporting English Language learners, using 

technology to improve teaching and learning, and supporting students with special 

needs. 

 Content area and methods knowledge and skills often also are including ways of 

teaching and assessing a specific subject.  

 Practice at classroom teaching or at some other form of educational practice 

usually supervised and supported in some way, though not always. Practice can 

take the form of field observations, student teaching, or  internship 

Studies in developed countries such as in Africa stresses that, the initial teachers 

programme  in teacher education colleges  needs a great complex process which requires a 

great deal of different knowledge, Content knowledge, that is knowing about the subject 

matter to be taught, Pedagogic knowledge, that is knowing how to engage with learners 

and to manage a classroom, and Pedagogical content knowledge (PCK), that involves 

knowing how to represent and formulate the subject matter, in this case of early reading 

and mathematics that make it comprehensible to students( Bhalalusesa et  al 2011) 

2.4 The Practical Components of the 3Rs Teacher Preparation Programme 

Teaching is one of the most delightful and exciting of all human activities when it is done 

well but it can be one of the humiliating and tedious exercises when it is done poorly. 

Good teaching is a product of strenuous practice and considerable experience, which starts 

http://en.wikipedia.org/wiki/Philosophy_of_education
http://en.wikipedia.org/wiki/History_of_education
http://en.wikipedia.org/wiki/Educational_psychology
http://en.wikipedia.org/wiki/Sociology_of_education
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right at period the teaching practice starts.  The role of teaching practice in inculcating 

quality teaching in student teachers cannot be exaggerated since it is as essential to a 

teacher as internship to a doctor or apprenticeship to an engineer or to a lawyer. It must 

therefore be given the emphasis it deserves in a teacher education programme (Daniel 

2012).  

From a philosophical dimension, teacher preparation programme for teaching elementary 

classes can be viewed in terms of the relationship between theory and practice for 

instance, the idealist and realist schools of thought of speculative philosophy assert that a 

teaching process should be carefully thought out and the content presented step by step to 

enable learners to comprehend the abstract concepts and principles which the physical 

world manifests. The idealists add that since teaching is a complex activity, it should be 

practiced in small scale episodes in order to enable student teachers to develop the ability 

to prepare and present lessons step by step and also be able to assess learner performance 

effectively by each lesson (ibid). 

In global perspectives, the practical component for teacher education program varies 

depending to one nation and the other. In the United States, there are two types of practical 

experiences for teacher candidates, field experiences and student teaching. Program 

specifics vary by state and institution. Field experiences normally consist solely of 

observations and are required by most states prior to student teaching. Other prerequisites 

for student teaching may include the completion of specific courses and an adequate GPA 

(Wang et al, 2003) 

A university faculty member and a classroom teacher, or the school principal, typically 

supervises a student teacher. Student teachers may first spend time in the school observing 

classes and assisting teachers. They are then paired with an experienced teacher, who 

likely is paid for assuming the supervisory role. The length of time required for student 
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teaching ranges from six weeks in Louisiana to a semester or more in Minnesota and 

Wisconsin (ibid). 

In Netherlands, the duration of the practical experience ranges from three to four weeks in 

Japan, to 12 to 18 months. Supervision and evaluation of the practical experiences is most 

often shared among several individuals, including a university faculty member, an 

experienced teacher, and sometimes the principal of the school (Chester, 1999). In Korea, 

students are required to teach full-time for four to six weeks toward the end of their 

teacher education program. In Hong Kong, students are required to teach a minimum of 

eight to ten weeks before graduation. In Australia, all programs require a supervised 

practical teaching experience in schools for a period of no less than 80 days. In Singapore, 

prospective teachers are required to participate in a compulsory practicum (nine weeks) 

and school experience (one week). In England, prospective teachers are required to student 

teach for at least 24 weeks (NASDTEC, 2002). 

2.5 Challenges Facing Teachers Colleges when Preparing the 3Rs Teachers 

A goal of teacher education program for teachers preparing to teach the 3Rs is to train and 

provide tutoring skills to student teachers that would help them to bring a learner up to the 

"basic education level" in reading, writing, and arithmetic equivalent to about the seventh 

grade level, which is the "functional" literacy and numeracy level in a city environment. 

Basic education is like a three-legged stool, you need all three legs or three-Rs to be 

adequately functional. Despite, teachers are considered as vital in education excellence; 

training of teacher is done in colleges and universities, where by teacher trainees are 

graduating with certificates in education, diploma in education and bachelor degree in 

education (ANKUMA, 2007). 
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Luhanga 2012 in his study of Teacher Education in Tanzania: The Experience of Pre-

Service and In-service Teacher Preparation for Quality Education recommend that, the 

process of preparing teachers, especially quality teacher, for quality education, is very 

complex. This means that the process requires commitment, care, and dedication among 

teacher educators and adequate support from responsible educational stakeholders 

including the Ministry of Education and Vocational Training. There are a number of 

challenges experienced in the process which hinder effective and efficient preparation of 

teachers. Challenges which are commonly experienced by teacher educators and the pre-

service teachers alike include: 

 Inadequate books for references. The available books are not adequate as 

compared to the numbers of enrolled pre-service teachers. Moreover, many of the 

available books are externally published which make it difficult, to some extent, on 

the part of teacher educators to contextualize the content. 

 Another challenge is based on the content for the teacher education curriculum 

versus the time to complete it, as it was earlier hinted. The curriculum content for 

teacher education is very wide (see the table below). The alternatives taken by the 

teacher educators to complete it are not suited to the learner-centred approach to 

learning 

 There are inadequate skills to translate the learner-centred approach among teacher 

educators.  Not every teacher educator has attended in-service training on 

contemporary approaches of learner-centred methodology. 

2.6 Empirical study (ies) in Tanzania 

Despite the fact that developed countries like USA, UK, Japan and china have got their 

special system of training teachers for development of the 3Rs in the lower primary 
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classes they have analysed their special selection criteria for joining the teaching 

profession, although the situation is not the same to developing countries such as 

Tanzania. Empirical studies showed that there was not special systematic educational 

programme set by the government that deemed to train teachers for development of the 

3Rs in lower primary classes. 

It is unfortunate for Tanzania that, its entry requirements to the teacher trainee remains to 

be astonishing despite the policy acknowledging that “one of the most important factors 

that determine the quality of education and training is the quality of its teaching force” 

(MOEC, 1995). Aware of this fact, the policy states that the government would be 

responsible for teacher preparation, availability and development of pre-primary, primary 

and secondary school teachers. However, it remains silent about the entry requirements 

while it does so for primary education where it sets Division III of the Certificate of 

Secondary Education as entry requirement (Ryan &Grieshaber, 2005) 

For instance, the Education and Training Policy (1995) stipulated that, the “minimum 

admission required for teacher education certificate course shall be Division III Certificate 

of Secondary Education Examination, while for diploma teacher certificate course the 

minimum entry qualification shall be Division III in Advanced Certificate of Secondary 

Education” (UTR, 1995). However, in practice the minimum qualifications are lower than 

that.  

The Primary Education Development (PEDP III) noted that, “the minimum entry 

qualification for primary school teachers during PEDP I and II implementation was 28 

points. The need to improve quality education necessitated the government to raise entry 

qualification for primary school teachers to a cut-off point of 27 instead of 28 starting 

academic year 2012/2013 (URT, 2012). It should be noted that 27 and 28 points both lay 
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within Division IV, contrary to the policy requirements. Through experience, the 

minimum qualification for diploma course was still one principal and one subsidiary pass. 

This shows that attracting quality candidates in TE is still a challenge to the country 

(Chediel, 2013). 

Ryan & Grieshaber, (2005) stipulates that syllabus for Primary School Teachers’ 

Certificate is used for preparation of Grade IIIA teachers leading to a Certificate in 

Primary Education. In it, topics such as child growth and development and theories of 

learning are considered as topics related to preparation of pre-primary teachers. More 

theoretical components required by primary teachers are such as, Psychology, Child 

Growth and Development, Learning Theories Guidance and Counselling, Curriculum, 

Teaching Preparation, Teaching, Measurement in Education, Evaluation in Education, 

Educational Research, Teaching Profession, Educational Development in Tanzania, 

Educational Leadership in Tanzania, Inclusive Education, and adult Education(ibid) 

However, there is evidence that initial training of teachers is not strong enough to equip 

pre-service teachers with the necessary skills to teach young children the basic skills of 

3Rs reading, writing and arithmetic (Bhalalusesa et. al 2011). This call for strong and 

comprehensive study like this, to find out and investigate ways to improve teacher 

education that will suite the teaching of three Rs in Tanzania. 

Moreover, in explaining the practical component required for teachers preparing to teach 

of the3Rs in lower classes (Ryan & Grieshaber, 2005) identified that, there is a very high 

appreciation of the teaching practice component in learning to teach, peer teaching, micro-

teaching, demonstration lessons, single lesson teaching practice and block teaching 

practice were outlined as a means through which student-teachers could develop 

competency in teaching. More importantly, the modes and duration involved in teaching 
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practice drawing examples from Ghana and Malawi lasts for one year and 11 months 

respectively in the final year as opposed to 8 weeks in Tanzania (URT 2013). 

TIE (2009) analysed 4 ways through which teaching practice should be conducted, Single 

Lesson Teaching Practice (SLTP) where this will take place once per year in 

demonstration pre-primary and primary schools or nearby schools, Peer Teaching/Micro-

teaching Practice (MTP) which take place at the college, Demonstration lessons -this will 

take place at the college and Block Teaching Practice (BTP) where this form of teaching 

practice will take place in schools for 8 weeks in each year of study. Despite much effort 

witnessed on teacher preparation program in Tanzania, review from other countries seems 

to unfold that, teacher preparation in Tanzania lacks strong focuses in preparing teachers 

for teaching the 3Rs in primary education. 

In addition, (Chediel, 2013) examined that, the Education Sector Review (URT, 2011) 

reveals that there are challenges facing teacher education in Tanzania which include: 

 Improving capacity of teachers‟ colleges to meet increasing demands for teachers 

at all levels 

 Improving the supply of adequate number of diploma teachers, science, and 

mathematics in particular 

 Improving pass rates in teacher education 

 Improving capacity to provide INSET training to match with demands; and 

 Improving supply/acquisition of ICT facilities. 

Tutors are not involved in curriculum design either for the TTC or primary and they are 

not always informed when curricula are updated. With frequent changes in the primary 

curriculum, trainees are taught content that does not necessarily match with what is 

actually taught in the primary schools. Tutors often do not have primary school experience 
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themselves and so cannot critique the TTC curriculum or the primary curriculum from an 

experiential point of view (Bhalalusesa et al, 2011) 

2.7 Synthesis of the Key Issues and Knowledge Gap from the Literature. 

This study focused on teacher preparation for development of the 3Rs in lower primary 

class. To narrow this research to the area of preparation of teachers of 3Rs, the researcher 

began by reading widely and intensively the cited studies and other resources related to the 

topic under study. Literature from global perspective showed that there is greater 

acknowledgment of 3Rs as important and crucial to all children before getting any other 

form of education. It was reviewed that, 3Rs is like the three lagged chair of which it 

cannot be effective/ useful if one leg is removed, there for reading, writing and arithmetic 

constitutes the three basic skills required to pupils during the early childhood. 

Despites the fact that 3Rs is crucial in making children’s foundation to future academic 

excellence, various studies done in Tanzania have tended to focus on other literacy issues 

of children while giving little attention to the teacher preparation programs for 

development of the three Rs. Much attention has been accorded to the effectiveness of 

short-term literacy skills intervention on children at risk of reading and writing difficulties 

(kumburu, 2011), grade one children with dynamic assessment approach (Hakielimu, 

2008) and quality education, A research report on citizen’s perspectives and children’s 

basic skills (UWEZO, 2010).  

Therefore, while other efforts to correct the literacy and numeracy development problem 

in Tanzania could be important, less promising results could be expected if the aspect of 

teacher preparation is not thoroughly studied. The proposed study was deemed as an effort 

to address this issue. 
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2.8 Conceptual Framework. 

This study adapted a conceptual model developed by (Ryan &Grieshaber, 2005) they 

recommended that, in the preparation of early childhood teachers with critical minds. This 

model, which they term postmodernist model, is considered best in this study owing to its 

high match with the educational philosophy of education for self-reliance (ESR) currently 

underpinning educational practices at all levels of education. ESR is also evident in the 

activity-oriented pre-primary education curriculum (Wizara ya Elimuna Utamaduni, 

2005). 

At its core, the model emphasised a paradigm shift from heavy reliance on child 

development knowledge considered universal to views of knowledge, power and 

subjectivity that respect the cultural, socio-political, economic, historical and 

philosophical orientations of particular communities. The major premise of the model is 

that there is no size one-fits-all instructional strategy despite same developmental stages of 

children  

Ryan & Grieshaber, (2005), explain three pedagogies in this model, these are, situating 

knowledge, multiple readings and engaging with images. In situating knowledge, teachers 

need to be critical about knowledge created elsewhere in the world before they decide to 

adopt, adapt or discard it depending on its potential worth to the community.  

Multiple readings are intended to expose student teachers to diverse theoretical and 

practical perspectives in the field of early childhood education so as to provide them 

(student teachers) an opportunity to define their position in the profession. In this process, 

student teachers are encouraged to view all knowledge as discourse to be able to 

authenticate theory and practice (Ryan and Grieshaber, 2005) 
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Sotto (2003) asserts that, engaging with images that bear specific social and political 

orientations helps student teachers understand their professional identities in the process of 

learning to teach. Use of visual culture such as watching TV, witnessing an experienced 

tutor teaching, observing a model or cartoon epitomising certain professional dispositions 

or reading a text in the field to back up observations exemplify engaging with images 

Figure 1: Conceptual framework 

 

Source: Adapted from Ryan and Grieshaber (2005) 
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CHAPTER THEREE 

METHODOLOGY 

3.1 Overview 

After reviewing different literature and the conceptual framework in the previous chapter, 

this chapter described the research methodology that was followed in conducting this 

research. It was divided into the following sections: Research design, research approach, 

and location of the study, target population, sample size and sampling techniques, methods 

of data collection, data analysis plan, validity and reliability issues, and ethical 

considerations 

3.2 Research Design 

According to Yin (1994) regarded research design as a” blue print “of research which 

deals with what questions to study, what data to collect and how the results are analyzed. 

Moreover (Mouton 1996) in corroborating Yin’s definition see research design as a set of 

guidelines and instruction one has to follow when addressing the research problem. 

Research design is the process by which the topic is turned into the researchable project 

(Mtahabwa, 2007). 

This research would use case study design which refers to “a type of qualitative 

investigation that involves the in-depth study of instances of a phenomenon in its natural 

context and from the perspective of the participants involved in the phenomenon” (Gall et 

al 2005). In current education system, case study is currently being used as a synonym for 

interpretive, contextually rich studies of classrooms/ethnographic studies within the 

researcher’s culture (Walsh et al., 1993). The case study design was used to get in-depth 



31 

information from participants on teacher preparation for development of the 3Rs in lower 

primary classes.  

This design had been chosen because it focused on a single unit, such as one individual, 

one group, one organization, or one program, the goal is to arrive at a detailed description 

and understanding of the entity. Therefore, the design would suit the study by helping the 

researcher to investigate teacher preparation programmes as a single case/ phenomena by 

considering the social cultural context prevailing to the teacher’s colleges and Tanzania at 

large.    

3. 3 Research Approach 

The study followed a qualitative research approach. This approach was preferred due to its 

ability to provide the researcher an excellent avenue to determine and experience first-

hand information of the research informants in their lived world. Moreover, the approach 

helped the researcher to dig up rich information from the informants. The need for rich 

information was very important in this study as it helped the researcher to acquire wider, 

deeper and clear thoughtful of knowledge, experience and feelings of the topic under 

study. 

Qualitative research is defined as an “inquiry that is grounded in the assumption that 

individuals construct social reality in the form of meanings and interpretations and that 

these constructions are transitory and situational” (Gall et al., 2005). The study was 

mainly a qualitative research because it allowed the researcher to get the in-depth data 

from respondents through their personal knowledge, experience and opinions (Best and 

Khan, 1992, Firestone, 1987).  
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According to (Cohen et al., 2000), viewed qualitative studies are highly exhaustive and 

reliable because they make a deep exploration of respondents to obtain purposive 

information. In this way, the researcher was able to collect information from respondents 

in an interactive manner. Quantitative approach was used a bit in order to give a complete 

and better outcome where some of data were presented in numeral forms in order to 

comprehend information that were given in form of numbers 

3.4 Location of the Study 

The study was conducted in Dodoma region involving two districts namely, Dodoma 

Municipality (Dodoma urban district) and Mpwapwa district. Dodoma region comprises 

of seven districts which are Dodoma municipality (Dodoma urban district), Kondoa, 

Mpwapwa, Kongwa, Bahi, Chamwino and Chewa (the newly established district). 

Geographically, Dodoma region is located at the south eastern of the Tanzania central 

plateau at an elevation of 1200 meters above the sea level. It lays at latitude 4 to 7 south 

and longitude 35 to 37 east. 

Dodoma municipality has an area of about 4211 kilometres square of which 346 

kilometres square is arable land; 57.1 kilometres square is residential and industrial area 

and 17.9 kilometres square is occupied by natural and planted forest, mountains and non-

arable land (Madenge, 2007). According to the 2012 census, the population of Dodoma 

Municipality stands at 410,956 whereby 199,487are males and 211,469 are females 

(National Bureau of Statistics, 2012). 

On the other hand, Mpwawa district is located 120 kilometres from Dodoma region head 

quarter. It lays between latitude 6 and 7 south of the equator and longitude 35 and 37 east 

of Greenwich. The district covers a total area of 7,379 square kilometres. By the end of 

2012 district had a total population of 305,056 where 147,306 are males and 157,750 are 
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females National Bureau of Statistics, (2012). Economically, people in Mpwawa district 

depend in agriculture and livestock as their main economic activities. About 90% of the 

people in the district are engaged in these economic activities as their major source of 

income. About half of the population in the district lives below Tanzanians poverty line. 

The rate of infant mortality was also very high with 98 deaths per 1000 live birth. The 

district was also severely hit by HIV/AID. Recent data indicated that, close to one-third of 

local young adults was HIV positive (TACAIDS, 2009). 

The choice of this area was based on the fact that, while Dodoma urban has witnessed 

unprecedented city growth coupled with dramatic changes in life styles resulting from 

improvements in social services such as education, water, health  and roads, the rural 

settings have remained far backward. Such a dichotomous scenario offers an excellent 

avenue for the researcher to obtain a comprehensive understanding of the issues involved 

in the nature of education given around the area from kindergarten to higher leaning, 

specifically preparation of teachers used to teach in schools. 

3.5 Study Population 

Imenda and Muyangwa (2000) described the target population as the group of subjects to 

whom the findings of a given study would be generalized. On the other hand, Davies 

(2007) viewed target population as the category of people about whom you intend to write 

in your report and from which you plan to draw your sample. The current study intended 

to examine the preparation of teachers for development of the 3Rs in lower primary 

classes in Tanzania. Therefore, the target population included all tutors from 3 selected 

teacher colleges, 3 heads of the teachers colleges, and student teachers in Dodoma region. 
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3.6 Sample Size and Sampling Procedures 

Sampling is the process of selecting information rich cases for study in depth (Patton, 

1990). Sampling involves procedures through which some members of a population in the 

study area are selected to represent the entire population. The information rich participants 

who are selected are knowledgeable and informative about the phenomena the researcher 

is investigating (Schumacher and McMillan, 1993).  

Participants in this research were drawn purposively by quality of their positions 

(principals, college tutors as well as student teachers). All participants (principals, tutors 

and student teachers) were selected by using purposive random technique. This refers to 

selection of “multiple cases at random from an accessible population” (Gall et al., 2005). 

In qualitative research, sample size is usually determined by the extent to which the data 

collected is rich enough to answer the research questions (Hoberg, 1999). 

The sample size of the study consisted of 15 students teachers from three 3 recognised 

colleges where 2 colleges were from Dodoma municipality and 1 from mpwapwa 

district, 6 tutors from these 3 teachers colleges were selected while taking 2 tutors from 

each college, and 3 principals were chosen from these three TCs which made the study to 

have sample size of 24 informants. The study was conducted in Tanzania, Dodoma region, 

Dodoma District and Mpwapwa District of which only selected sample of respondents 

were involved in the study. 

3.7 Data Collection Methods 

This study employed four methods of data collection which were interviews, documentary 

review, focus group discussion and checklist. Creswell (2003) argued that, no single 

method may be considered to be adequate by itself in collecting valid and reliable data, 
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that’s why these methods were chosen.  Not only that but also these techniques of data 

collection have been preferred by considering their power of bringing the accurately data, 

and the nature of the study forced the researcher to focus on qualitative tools of data 

collection. The study was qualitative and aimed at investigating the teacher’s preparation 

programmes for development of the three Rs in the lower primary classes; therefore these 

techniques will give a valid and accurate data to the study. 

3.7.1 Interview Method 

Interview method has got a number of advantages to this study. Being more informative, 

possible to control whose person to answer the questions, easy to obtain personal 

information, observation method can also be applied and it is easy to control sample 

(Yuko, 2008). Interviews involve a set of questions intended to collect information 

through oral or verbal communication in a face-to-face contact between the researcher and 

respondents. Interview guides are data collection instruments used through direct and 

verbal interaction between the researcher and respondents (Yuko, 2008). 

The researcher arranged and conducted interviews with college tutors, student teachers 

and principals.  The interviews were semi-structured. The semi-structured interviews are 

particularly useful in the collection of rich qualitative data due to their flexibility, being 

focused and time-effective (Mtahabwa, 2007). In semi-structured interview participants 

were allowed to share, highlight and explain their viewpoints, while allowing the 

researcher to seek clarifications from the participants. However, interview has got a 

number of disadvantages to this study, problem  like time consuming process it requires 

highly skilled interviewer and my sometimes involve systematic errors (Patton, 2002). 

Therefore it made the researcher to have a need of other research instruments of data 

collection as follows 
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3.7.2 Documentary Review/Analysis 

Documentary review is a critical examination of public or private recorded information 

related to the issues under investigation (Yuko 2008). It is useful in unobtrusive 

information at the pleasure of the researcher and without interrupting the researcher in this 

study, various documents were reviewed and these included academic and non-academic 

information/document, administrative documents, student portfolios, and curriculum 

materials which were formally used to complement curriculum implementation in the 

college.  

This method was used because it helped the researcher to have detailed thoughts and 

insights about the topic in question. The types of data that were collected by using this 

method were the extent to which selection criteria for preparation for development of the 

3Rs were determined, theoretical and practical components for preparation of teachers, 

and challenges that teachers colleges face when preparing student teachers for 

development of the 3Rs in lower primary classes. Information was recorded through notes 

taking. 

3.7.3 Focus Group Discussion 

Focus group discussion is a form of group interview in which a number of people 

participate in a discussion that is guided by a skilled interviewer (Gall et al, 2005). 

Respondent in FGD talk and hear each other and they are likely to express feelings or 

opinions that might not emerge if they were interviewed individually. Gall et al, (2005) 

recommend that focus group discussion (FGD) is useful for investigating the individuals’ 

reaction about phenomena.  

Therefore for the purposes of this research, a focus group discussion with tutors and 

student teachers was conducted. The types of data that were collected through this method 
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included a challenge that tutors faces when preparing teachers for development of the 3Rs 

in lower primary classes. Note taking technique was deployed in recording the information 

from the informants. The focus group interview was conducted at a place whose location 

was known to all participants. 

3.7.4 Checklist 

The term checklist is defined as a list of items required, things to be done, or points to be 

considered or to be used as a reminder. It can also be defined as a database containing an 

ordered array of items (Brown 2010). The aim of choosing this method was that, it would 

help the researcher to be able to organize, motivate, and prioritize the process of collecting 

information / data. Checklists were prepared for student teachers and the type of data used 

to collect information was theoretical and practical component required for preparation of 

teachers for teaching 3Rs in lower primary classes. 

3.6.5 Reflexivity in Data Collection 

As this study predominantly adopted a qualitative approach characterized by subjectivity 

in the process of interpretation of the findings i.e. self-reflexivity (peshkin 1988).  Gall et 

al (2005) recommend that, the researcher my make explicit in the role of data collection 

process by describing their personal experiences and reaction in the field. They might also 

describe their beliefs and personal backgrounds influence the phenomena that they are 

studying. Therefore the researchers’ of their own role as constructors and interpreters of 

the social reality being studied is called reflexivity. 

The researcher found it crucial to provide a storyline about his background that would 

either influence the interpretation of the data collected. This would help the reader to 

develop clear insights into what could have shaped the interpretation process and 



38 

thereafter be able to judge about the authenticity of the interpretations and the conclusions 

drawn (Mtahabwa, 2007). 

I am a Tanzanian male who was born on 28 August 1984 at Uluti, a rural village in Iringa 

region Tanzania. This village had a dominant two tribes of Hehe and wazungwa. The 

researcher belongs to the Hehe tribe. These tribes generally Shares their views regarding 

child growth. The young child is expected to be obedient and one who show respect to 

adults. It is supposed that all children should learn the basic economic activity (ies) of the 

tribe which is animal keeping and agriculture. Only boys are considered as ideal for 

education than girl children, though currently the situation is changing due to efforts from 

human right activists and NGOs.   

The researcher got his primary school education at Kigonzile primary school which is in 

rural village of Iringa vijijini, Iringa region, during schooling time I was one among of 

best three student at each class I passed. I got my secondary education at Udzungwa 

secondary school and Pomerin Higher School; these were mission schools which treated 

students basing on Christian philosophy. Therefore I was raised basing on those 

philosophies of fear of God. My parents are teachers, teaching in one of primary school in 

Iringa, they are also Christians who raised me as Christian too. 

In 2010, I completed bachelor of education psychology at the University of Dodoma, 

which instilled materials about human behaviour and mental process in me. Currently I am 

working as secondary school teacher, teaching Kiswahili subject at Mlimwa secondary 

School. Also am tutoring at Dar-ul-muslimeen teachers college as the tutor of educational 

psychology, Guidance and counselling. Teachings at Teacher College have stimulated me 

to develop an interest of investigating the teacher’s preparation programs for teaching of 

three Rs in lower primary schools. 
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This historical background could be seen as underlying the researcher’s perspective of 

Teacher preparation education (Mtahabwa 2010). From this background the researcher 

was regarded as both an insider and an outsider due to his Tanzanian citizenship and 

exposure to some of teacher’s colleges. Hence, the reader could use it as a lens to better 

understand the way the findings will be interpreted and presented as well as how the 

conclusions were drawn. 

3.8 Validity and Reliability Issues 

3.8.1 Validity 

These are criterion used to judge the quality and the trustworthiness of the study (Lodi co, 

et al, 2006). Validity is the meaningfulness and usefulness of a specific inference made 

from test scores and reliability refers to consistence of the test scores (Gall et al 2005, 

Lodi co, et al, 2006).  To bring transparency, openness, and justifiability of a qualitative 

research is very difficult because sometimes it evolves researcher’s biasness during 

interpretation and analysis of data (Matahabwa 2007).  Therefore for the sake of bringing 

trust and consistence, the researcher employed the following as a means of justification. 

Auerbach and Silverstein (2003) describe Triangulation, Collecting as rich data as 

possible, and thick description.  

 Triangulation: According to Omari (2011) triangulation implies the use of 

multiple instruments in collecting data from the respondents. Omari (2011) further 

argued that, the use of one method in collecting data was always subjected to 

limitations of that method and hence makes the result of that study invalid. In 

conducting this study the researcher triangulated semi-structured interview, focus 

group discussion, checklist and documentary review. In doing so, the weakness of 

one method was minimized by the strengths of the other methods. 
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 Thick description: this tries to extract the meanings, actions and feelings of what 

has been observed (Lincoln & Guba, 1985).Therefore in conducting this study, 

several quotations from the respondents was put in place so as to make readers 

acquire insight and have feelings and understanding of the meanings contained in 

the data collected. 

 Back translation: This is referred to as the process of translating materials from its 

original language to different language (Chrisler & McCreary, 2010). The aim is to 

simplify the process of communication. Therefore, in conducting this study, 

interview guidelines and FGDs guidelines which were in English was translated 

into Kiswahili for easy communication with informants. An expert in Kiswahili 

language was asked to translate the Kiswahili versions back into English to check 

for the clarity and accuracy of the contents. 

3.8.2 Reliability 

In research the term reliability means repeatability or consistency. A measure is 

considered reliable if it would give the same results over and over again assuming that 

what is measured isn’t changing (Bryman, 2008).  On the other hand, Mtahabwa (2007) 

asserted that, it is hard to attain reliability in qualitative research because social 

phenomena are too complex to reap like outcome in due course. However, in order to 

attain reliability of this study the researcher relied on the use of multiple methods in data 

collection (triangulation), making reasonable conclusion from the data collected, being 

specific in explaining event, spending sufficient time in the field as well as minimising 

bias. The mentioned strategies have been proved to aid to achieve reliability in qualitative 

research (Ezzy, 2002; Silverman, 1993; Lincoln & Guba, 1985, in Mtahabwa, 2007). 
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3.9 Data Analysis Plan 

According to Leedey and Ormond (2001), data analysis is a systematic process of 

selecting, categorizing, comparing, synthesizing and interpreting data to provide 

explanation of single phenomena of interest. In order to ensure the analysis of this study, 

the researcher used Qualitative data analysis by making content analysis based on analysis 

of meanings and implications emanating from respondents information and documented 

data. As observed by Gray (2004) qualitative data provide rich descriptions and 

explanations that demonstrate the chronological flow of events as well as often leading to 

serendipitous (chance) findings. 

In this study, the researcher relied on the ideas of (Gray 2004) who provide the following 

steps to be used in qualitative data analysis, these were (familiarization and immersion) 

Here, the researcher familiarized himself with the research data obtained so that he gets 

clear understanding of meanings, concepts, and ideals thereof and the interpretation were 

sought of it, (Editing) this refers to the process of examining the collect raw data so as to 

detect error, omission and to correct them if possible, therefore data collected from 

interview and FGD were edited in order to remain with only salient date useful  to the 

study, (Open cording)this refers to the process of putting data in to theoretical defined 

category in order to analyze them (Silverman, 2010) the researcher  processed data by  

breaking down, examining, comparing, conceptualizing and categorizing data hence 

opening cording enabled the researcher of this study to realize the saturation of the data 

repeated, and  lastly researcher made a concept mapping where he examined data to see 

whether there were same concept in which respondent has given as a data and there after 

the study  provide the rational concept to the researcher. 
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3.10 Ethical Issues 

It is important to note that any researcher has to consider putting stress on ethical issues to 

any kind of study .This study of teacher’s preparation programme for development of the 

3Rs in lower primary classes did the following to make the study ethical and trustworthy, 

Okumbe, (2001) defined ethics as norms or standard of behaviour that guides moral choice 

about behaviour and relationship with others. 

The researcher abided to the ethical issues where he followed a number of guidelines in 

conducting the study, this included, among others, seeking research permit from the 

university authority, seeking informed consent of the respondents and making it known to 

them that, their participation is indeed voluntary and that, they have the right to withdraw 

from the study at any point in time. 

Additionally, informants were safeguarded by being protected from either emotional or 

physical harm, this was done by the manner in which the researcher posed questions and 

reported the findings. Pseudonyms were used in respect of the participants and the college 

that participated in this study. Furthermore, any information that was obtained from the 

participants remained confidential between the two parties. The rationale of this study was 

to ensure that, anonymity and confidentiality were strictly adhered to.  
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Table 3.1: Summary of Data Collection, Source and Analysis Processes 

 Instrument Source of data Type of data Analysis 

processes 

 

Structured  

Interview 

 

 College tutors 

 Principals 

-Education policy for teacher 

education 

-Teaching & learning material 

-Teaching methodology 

 

Opening 

cording 

 

Focus group 

discussion 

 

 Tutors 

 student teachers 

-Teaching methodology 

-Challenge of 3Rs teacher 

preparation program 

-Theoretical and practical 

component  

-Selection criteria 

 

Concept 

mapping 

 

Documentary 

analysis 

 

 Tutors and 

 student teachers 

-Teaching methodology 

-Challenge of 3Rs teacher 

preparation program 

-Theoretical and practical 

component  

-Selection criteria 

 

Familiarizati

on and 

immersion 

 

Checklist 

 

 

 Student 

teachers 

-Teaching methodology 

-Challenge of 3Rs teacher 

preparation program 

-Theoretical and practical 

component  

-Selection criteria 

 

Opening 

cording 

 

Source: Field Data (2014) 

 

 



44 

CHAPTER FOUR 

PRESENTATION, ANALYSIS AND DISCUSSION OF STUDY FINDINGS 

4.1 Introduction 

This chapter presents the findings of the study from the data collected using qualitative 

approach as observed by the researcher through semi-structured interviews, focus group 

discussion (FGD), documentary review, checklist, and observation method. The findings 

have been arranged in accordance with the objectives of the study which were:  

 To examine the selection criteria for teacher trainees expected to teach the 3Rs in 

lower primary classes; 

 To assess the theoretical component of the teacher preparation programme for 

development of the 3Rs in lower primary classes; 

 To evaluate the practical component of the teacher preparation programme for 

development of the 3Rs in lower primary classes; 

 To identify the challenges facing teachers colleges when preparing teachers for 

development of the three Rs in lower primary classes. 

The four (4) main themes have been developed deductively based on the study objectives 

while the sub themes were determined inductively to reflect key issues rising from the 

data. This chapter has been divided into four sections which are introduction, the 

background information about the informants and the research findings as well as the 

discussion of the findings. 

4.2 Background Information about the Informants 

The background information of various respondents included sex, number of children, 

ages, level of education and professional level. The study used 15 student teachers, ten 
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were used in semi structured interview and five were involved in the focus group 

discussion (FGD). Also, six tutors were involved in this study, three were interviewed and 

three participated in FGD.  Finally, documentary analysis was conducted to all 

respondents. 

Table 4.1: Background Information of Informants 

CATEGORY CTs STs Principals Frequency Per cent 

SEX 

Female  

Male 

 

3 

3 

 

7 

8 

 

- 

3 

 

10 

14 

 

41.6 

58.33 

AGE  

21-30 Years 

31-40  Years 

41-50   Years 

51+     Years 

 

2 

4 

- 

- 

 

12 

3 

- 

- 

 

- 

1 

- 

2 

 

14 

8 

- 

2 

 

58.33 

33.33 

- 

8.33 

EDUCATIONAL LEVEL 

Primary 

Form Four 

Form Six 

 

- 

- 

6 

 

- 

13 

2 

 

- 

- 

3 

 

- 

13 

11 

 

- 

54.16 

45.8 

 PROFFESSIONAL LEVEL  

Certificate of Education 

Certificate of ECE 

Certificate of Education & ECE 

Diploma in Education 

 

2 

- 

- 

4 

 

- 

- 

- 

- 

 

- 

- 

- 

3 

 

2 

- 

- 

7 

 

8.33 

- 

- 

29.16 

Source: Field Data, (2014)  

Table 4.1 above, shows that 14(58.33%) participants were males and 10(41.66%) were 

females. The sample had three male heads of colleges (Principals) without even a single 

female head of Teacher College. Moreover, 13(54.16%) informants were form four 

leavers, of which all were student teachers and 11(45.8%) were form six levers where by 

6(25%) were college tutors, 2(8.33%)were student teachers and 3(12.5%) principals.  Also 
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there were 2(8.33%) of respondents with certificate of education and 7(29.16%) of 

respondents with diploma holders, 14(58.33%) were respondents aged 21-30, 8(33.33%) 

aged 31-40 and only 2(8.33%) aged 50+ old. 

Table 4.2: Main Themes and sub-themes of the Study 

Source: Field Data (2014). 

 

4.3 Selection Criteria for Teacher Trainees of the 3Rs in Lower Primary Classes. 

This theme was determined based on one of the study objectives, namely assessment of 

the selection criteria for teacher trainee expected to teach the 3Rs in lower primary classes 

in Dodoma region. The analysis of the data gathered gave rise of two emergent sub-

themes namely; current selection criteria and the Tanzania education and training policy. 

S/N MAIN THEMES SUB THEMES 

 

1 

 

Selection criteria for teacher 

trainees of the 3Rs  

-The current selection criteria 

 

-The education and training    policy 

 

 2 

 

 

Assessment of theoretical 

component of the teacher 

preparation programme 

-The proposed theoretical component 

-Weaknesses associated to the 

theoretical components 

 

 

3 

 

 

Assessment of practical 

component of the teacher 

preparation programme  

-Teaching practice 

 

-Weakness associated to the practical 

component 

 

4 

 

 

Challenges facing teacher colleges 

when preparing teachers for 3Rs 

-Lack of teaching and learning resources 

-Lack of profession tutors 

-Poor infrastructures 

-Curriculum content  versus time to 

complete 
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4.3.1 The Current Selection Criteria 

The findings of this study show that Principals, college tutors, and student teachers were 

aware of the selection criteria’s for teacher trainees expected to teach primary schools, i.e. 

criteria used in the preparation of Grade IIIA teachers leading to a Certificate in Primary 

Education. Respondent from interview and FGD presented that, for a student to join Grade 

IIIA is required to have one of either division one, two, three, or four of 27 points. 

In the implementation of the Grade IIIA teachers training, nowhere was preparation of 

teachers for development of the 3Rs in lower primary classes were observed. In this 

circumstance, participants’ responses from interviews, and FGD referred Grade IIIA 

teachers as one intended for preparation of primary school teachers including the 3Rs. 

Despite the fact that, there was no selection  criteria observed for teacher trainees  

expected  to teach 3Rs, still the present criteria used to select student to join Grade IIIA 

was inadequate as said by one interviewed college tutor in college A that: 

“In my opinion, the present selection criteria used for Grade IIIA teacher 

trainees is inadequate since only students with division four appears for the 

training. But rather the government should purposely select students with 

division one – three and train them to become 3Rs teacher” (interview of 

15
th

 march 2004) 

It was also observed that student teachers and other college tutors had no knowledge about 

3Rs and who is responsible to teach and prepare tutors for teaching 3Rs skill to pre-service 

teachers, this  was evident in the Focus group discussion conducted with tutors and student 

teachers as said; 

“In real sense I don’t know anything about 3Rs, but what I know is that, 

there is training of Grade III A teachers who are expected to teach primary 

school education and the same teachers are used to teach reading, writing, 

and arithmetic’s.” (FGD of 15
th

 march 2004) 
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4.3.2 The Education and Training Policy 

Results of data gathered from the focus group discussion and documentary review 

displayed a very critical issue that was related to the educational and training policy, the 

study identified that the Tanzania education training policy was inadequate since it lacked 

the direct statements that delineate the training and preparation of teachers for 

development of the 3Rs in general, therefore this justified the weakness of the educational 

training policy. To prove this, one among of the interview respondents stipulated the 

following; 

“Despite 3Rs is important to our children, but in teachers colleges we do 

not have any information or policy that demands colleges to establish and 

train teachers for development of the 3Rs, but there are just some elements 

of it in the Grade III A curriculum” (interview of 16 march 2014) 

 

In line with above point, in the checklist record the study identified that, teacher education 

programme in Tanzania need to be reviewed so as to include training of 3Rs teachers and 

tutors. This ideal was contributed by student teachers when responding to checklist by 

saying that there is no provision of special training of the 3Rs, teacher education should be 

reviewed so as to cover the remaining portion of knowledge hanging uncovered. 

4.4 Discussion: Selection Criteria for Teacher Trainees of the 3Rs in Lower Primary 

Classes. 

The findings of this theme were collected through interviews done with tutors and student 

teachers, focus group discussion done with only student teachers, and documentary review 

where the researcher of this study reviewed some of important document from the 

ministry of education and vocation training like syllabi’s. The table below describes the 

summary of the theme 4.4  
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Table 4.3 Selection Criteria for Teacher Trainees of the 3Rs in Lower Primary 

Classes. 

S/N Sub themes Key examples 

 

1 

 

The current selection criteria  

- ”The present selection criteria are used 

to admit student pursuing certificate of 

primary education but we know nothing 

about criteria for three”. (interview of 

20 much 2014) 

2 The Tanzania education and 

training policy 

- “There is no any educational policy 

statement that explains the need of 

training 3Rs teachers” (interview with 

principals of 20 much 2014) 

Source: Field data 2014 

The researcher identified various situations in teacher colleges that revealed education 

training policy to have same problem, the study recognized that there was no educational 

policy demanding the preparation of teachers for development of the 3Rs in lower primary 

classes, not only that but also there was no clear statement that delineate the selection 

criteria for teacher preparation program for development of the 3Rs, this means that the 

Tanzania education policy is weak.  

This findings were supported by the study done by (Moss, 2004; Garcia et al., 2008; 

Pianta, 2003; UNESCO, 2002) who stipulated that, there was weaknesses associated with 

the policy including lack of statements on criteria for selection of teacher trainees and 

preparation of tutors responsible for preparation of pre-primary teachers. UNESCO (2006) 

added that, one among the four components of teacher preparation programmes that 

contribute to their effectiveness is the existence of high standards for entry requirements.  



50 

Therefore, it was deemed important to note that, having good policies in place 

consequently brings crucial, effective and quality practice in education. It was also found 

out that it is important for the education and training policy to have clear statements that 

direct effective training of professional tutors who will be preparing student teachers for 

development of the 3Rs. 

The study confirmed that, despite the provision of teacher preparation program for 

development of the 3Rs in the colleges was lacking, still the qualification required by 

Grade IIIA teacher trainee was inadequate. This was because almost all teacher colleges 

enrol student with poor performance in their final examination which is contrary to other 

countries especially the most developed countries where they admit students with high 

performance only for training them to become teachers. In line with this study (Osaki 

2005) did a study and found out that, in global perspectives, the selection of teacher 

trainees is done by taking student with high intellectual ability and high pass marks, which 

is contrary to what is done in African countries specifically Tanzania where student with 

poor academic result are trained to become teachers for pre-primary, primary and 

secondary schools. 

4.5 Theoretical Component of the 3Rs Teachers Preparation Programme 

This theme was determined based on one of the study objectives, namely theoretical 

components of the teacher preparation programme for development of the 3Rs in lower 

primary classes. The analysis of the data gathered gave rise to one emergent sub-theme 

namely the proposed theoretical component. In it, theoretical knowledge is outlined in a 

brief way. 
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4.5.1 The Proposed Theoretical Component 

Data from this point was gathered from respondents through FGD, interview and 

checklist. The researcher used observation methods to review the documents including 

syllabus, academic module used in teaching by tutors and scheme of work. All these gave 

the following as the theoretical component of which they regarded them as important for 

the one who is preparing to become the 3Rs teacher. 

Table 4.4 Theoretical Components of the Teacher Preparation Programme for 

development of the 3Rs in Lower Primary Classes. 

Item 

No 

Proposed theoretical  component 

English  Kiswahili 

1 Psychology Saikolojia 

2 Guidance and Counselling UshaurinaUnasihi 

3 Curriculum Mtaala 

4 Child growth and development  MakuzinaUkuajiwa motto 

5 Learning theories Nadhariazaufundishaji 

6 Teaching preparation Maandaliziyaufundishaji 

7 Measurement and Evaluation in 

Education 

UpimajinaTathtiminkatikaelimu. 

8 Educational research  Utafitiwakielimu 

9 Inclusive education Elimujumuishi 

10 Teaching professional in 3Rs TaalumayaUalimukatika (KKK) 

 

Source: Field Data 2014 

4.5.2 Weaknesses associated to the Theoretical Components 

In line with the presented theoretical components in table 4.4, respondents explained 

various weaknesses associated with those theoretical contents, and the following are those 

weaknesses. 
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 Lack of sufficient teaching and learning materials that could be used in simplifying 

the teaching and learning process of the 3Rs teachers for teaching lower primary 

classes, 

 Tutors and student teachers fail to integrate theories and practices especially at the 

time when tutors are teaching and at the time of block teaching practices for 

students. 

 Theoretical components  does not include  knowledge  related to teaching of 3Rs 

in lower primary schools 

Some colleges were observed to have no qualified tutors for the course 

1. No Universities or Teachers Colleges produce experts in this field of 3Rs 

2. Some tutors are not interested and capable of handling the course 

3. These theoretical components, lack specific and independent course of study for 

preparing teachers for development of the 3Rs in lower primary classes. 

4.6 Discussion: Theoretical component of the 3Rs Teachers Preparation Programme. 

Data from this point were gathered from respondents by ways of FGD, interviews and 

checklist. The researcher used observation methods and documentary reviews including 

syllabus, academic modules used in teaching by tutors and scheme of work. In the light of 

these findings, it was found out that, the theoretical component presented in the table 4.4 

encompasses the two crucial parts of the teacher’s preparation program, which were 

knowledge about the content of the subject intended (content skills) and pedagogical 

knowledge skills. 

The study revealed that, knowledge about the content could equip student teachers with 

knowledge, altitude and skills about the subject of which he or she is going to teach in 

school, for example reading, writing and mathematics if is 3Rs teacher, and pedagogical 
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skills is about preparing student teachers with knowledge of methods of teaching and 

techniques of teaching which help teacher trainees acquire classroom management skills 

and control. 

The findings are in line with the study done by (UNESCO 2006) which investigated the 

preparation, recruitment, and retention of teachers, this study explains that, there are four 

components of teacher preparation programmes that contribute to their effectiveness. 

Firstly, was existence of high standards for entry, second and third components of 

effective teacher education programmes were strong content (subject matter) preparation 

and substantial pedagogical training. In terms of content preparation, most researchers 

believed in the importance of solid subject matter knowledge. However, the idea that more 

content is better was not always necessarily true. Rather, there may be a point after which 

additional content courses produce minimal value. What seemed to be needed was not 

necessarily more content preparation but rather having sufficient knowledge of content to 

teach it well. 

In addition, teachers need to know how to organize and present the content in a way that 

makes it accessible for increasingly diverse groups of learners (UNESCO 2006). Shulman 

(1987) calls this knowledge, “pedagogical content knowledge.” The link between content 

and pedagogical knowledge shapes teachers’ decisions about materials, instructional 

approaches, and assessment. In addition to pedagogical content knowledge, teachers must 

possess general pedagogical knowledge, including competencies in the areas of classroom 

management and discipline 

Moreover, from the focus group discussion with college tutors, the discussants provided 

the following as the necessary competencies that should be expected to teachers expecting 

to teach 3Rs in the lower primary classes. 
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1. Understanding of  theoretical aspects of pre-primary education 

2. Knowledge and skills about early childhood curriculum preparation; 

3. Knowledge and skills about management and administration of pre-primary 

education; 

4. Knowledge and skills about child observation techniques; 

5. Development of knowledge in student teachers of how a child develops; 

6. Knowledge and skills about child care; 

7. Understand skills involved in community participation in the provision of pre-

primary education.  

Therefore, the researcher established that, the above competences as in line with 

competences presented in the curriculum for preparation of pre-primary teachers education 

(MOEC currently MOEVT, 2003) 

Issues about which theoretical component is required to complement an effective teacher 

was also said by ( Bhalalusesa et  al 2011) that, the initial teachers programme  in teacher 

education colleges  need a great complex process which requires a great deal of different 

knowledge, Content knowledge, that is knowing about the subject matter to be taught, 

Pedagogic knowledge, knowing how to engage with learners and to manage a classroom, 

and pedagogical content knowledge (PCK), it involved knowing how to represent and 

formulate the subject matter, in this case of early reading and mathematics that make it 

comprehensible to students 

4.7 Practical Component of the 3Rs Teachers Preparation Programme. 

4.7.1 Teaching Practices 

In this study, there was a very high appreciation on the teaching practice component in 

learning to teach. Results from checklist, interviews and focus group discussion 



55 

administered to tutors and student teachers outlined peer teaching, micro-teaching, 

demonstration lessons, and single lesson teaching practice and block teaching practice as 

means through which student-teachers could develop competency in teaching. More 

significantly, respondent reflected on the various modes and duration that should be 

involved in teaching practice. It was discovered and suggested that teaching practice 

should take long time to practice in order for student teachers to master the general 

principles of teaching such as pedagogical skills acquired from the college.  

The researcher recoded one of the tutor interviewed at college B saying; 

“Practical component in our college is provided in form of teaching 

practices, student teachers are supposed to do peer teaching practice, 

micro-teaching, demonstration lessons, single teaching practice and block 

teaching practice. Unless other practical component which is done while 

student are in college, block teaching practice (BTP) is done at primary 

schools i.e. students they real go to the field to practice real teaching” 

(interview held with college tutors on 15
th

 march 2014).  

From FGD by student teachers and college tutors, a discussant from college C had the 

following to say; 

“…….for a student teacher preparing to teach 3Rs in lower primary 

classes, is necessary for him/her to have practical component because this 

will help to comprehend between theory and practice at the time they go for 

teaching employment and in fact teaching practice should not take short 

period of time” (Focus Group Discussion, 14
th

  March, 2014). 

4.7.2 Weakness Associated to the Practical Component 

The study discovered that, the practical components given to student teachers in the 

teachers colleges does not include the complete package of knowledge about 3Rs and 

ways of teaching them,  therefore, it was observed that, this problem led to the inability of  

students teachers fail to teach 3Rs to pupils at schools due to the of lack of knowledge. 

The respondent of this study argued that, despite the fact that they are not taught 3Rs but 

still the kind of practical skill they get does not prepare them to stand alone as 

independent, confident and effective professional teachers of the 3Rs. 
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Moreover, it was added that, block teaching practice/field practice normally takes a very 

short period of time of about one month and few days per year, which was considered to 

be insufficient to induce sufficient experience of teaching to student teachers. Respondents 

of this study proposed that, block teaching practice should take at list a period of 3 - 6 

months. This was supported by one of the respondents from FGD as follows; 

“We go for teaching practice in schools but unfortunately we stay there 

just for few days until we finish. But while in BTP we work under pressure 

of assessment, lack of experience and sometimes we lack good interaction 

with experienced teachers at school, we are not well mentored by either 

teachers at schools or assessors from our college since they only complain 

of our mistake and asses once then they go” 

Therefore, from that statement, it’s obvious that the practical component is not well given 

to student teachers but also there is poor organization of it. 

4.8 Discussion: Practical Component of the Teacher Preparation Programme for 

development of the 3Rs in Lower Primary Classes 

This study collected data for finding answers of this theme from FGD by principals, 

student teachers and the college tutors, intensive discussions were held with systematic 

follow-up by the researcher. Critical points were noted and quoted, while the researcher 

recoded the discussion to make sure that no information was omitted. The table below 

summaries the findings 
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Table 4.5: Practical Component of the Teacher Preparation Programme for 

development of the 3Rs in Lower Primary Classes 

S/N PRACTICAL 

COMPONENT 

KEY EXAMPLES REPONDENTS 

1 Peer teaching practice -These teachers have to be 

equipped with the classroom 

management skills and control 

through the form of either, peer 

teaching, demonstration, single 

teaching practices, micro-

teaching and block teaching 

practices. 

 

 

 

 

 

Principals, 

college tutors 

and students 

teachers. 

2 Demonstration 

3 Single teaching practice 

 

4 

 

Micro-teaching  

 

5 

 

Block teaching practices 

-Student teachers should be give 

Block teaching practice in either a 

nursery school or lower primary 

classroom for longer time 

Source: Field Data 2014 

 

In the light of these findings, it was found out that tutors,  student teachers and principals 

together understands  the value and importance of  practical components of the teacher 

preparation programme for development of the 3Rs in lower primary classes. Thus the 

study divorced the proposed practicum experiences of which it was argued that it should 

be given to teacher trainees, these were; peer teaching, demonstration, single teaching 

practices, micro-teaching and block teaching practices.  

For the first four practices (peer teaching, teaching by demonstration, single teaching, and 

micro-teaching) were suggested to be done in the colleges where student teacher  will 

either teach their fellow students in classroom or use schools near their college to practice 

teaching. While block teaching practices represented as the long time teaching practices 
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where student teachers go for field practice (BTP) to practice teaching in the real 

environment of school for 58 days, BTP normally move student teachers away from the 

college to schools.  

The study confirmed that it’s better for 3Rs teachers to do their filed practice in either 

nursery schools or schools with standard one and two so as to comprehend what they got 

in their tertiary education, this includes familiarizing themselves with children psychology 

of learning, preparation of materials relevant for pupils, preparing conducive environment 

for learning and knowing how to use real objects to teach children master the basic skills. 

Moreover, it was found out that the practical component for teacher preparation 

programme help student teachers in different spheres as listed below; 

1. Building enough teaching experience 

2. Understanding and reflecting on their future working environment 

3. Comprehending effectively between theory and practice 

4. Understanding various challenges facing teachers and students in the process of 

teaching and learning. 

5. Familiarizing one-self with teaching methodologies that deem it useful for 

development of the 3Rs in lower primary class. 

These advantages were in line with ideas given by (Daniel 2012) he insisted that from the 

philosophical dimension, teacher preparation programme for teaching elementary classes 

can be viewed in terms of the relationship between theory and practice for instance, the 

idealist and realist schools of thought of speculative philosophy assert that a teaching 

process should be carefully thought out and the content presented step by step to enable 

learners to comprehend the abstract concepts and principles which the physical world 

manifests. The idealists add that since teaching is a complex activity, it should be 
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practiced in small scale episodes in order to enable student teachers to develop the ability 

to prepare and present lessons step by step and also be able to assess learner’s 

performance in each lesson effectively. 

Moreover Stuart (2002) affirmed that, practicum is a critical part of teacher education for 

producing effective teachers. The espoused aims of teacher educators highlight 

professional attitude, responsibilities, behaviour and interpersonal skills in the trainees. 

Indeed, Lewin and Stuart (2002) asserted that there are no specific areas in the curriculum 

as documented or delivered where these attributes of the profession were developed.  

Finally, UNESCO (2006) clarifies that among the components of an effective teacher 

education programme is supervised clinical experiences that are integrated with more 

formal coursework. Although most pre-service teachers describe their practicum 

experiences as the most valuable component of their teacher preparation programme, 

many practicum experiences are narrowly focused and disconnected from students’ 

previous coursework. Clinical experiences are most effective when they are carefully 

planned, interwoven with coursework, undertaken with highly effective classroom 

teachers, and carefully supervised. 

4.9 Challenges facing Teacher Colleges when preparing Teachers for development of 

the 3Rs in Lower Primary Classes 

It was the interest of the researcher to know the challenges that hinded college tutors in 

Dodoma region when training teachers for development of the 3Rs in lower primary 

classes. Responses from the informants showed that, there was no direct challenges facing 

tutors during preparation of the 3Rs teachers but, there were a number of challenges 

related to the attaining of full and effective training of teachers for the primary school in 

general. The following were the challenges; 
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4.9.1 Lack of Teaching and Learning Resources 

The findings of this study revealed that, training of teachers for development of the three 

Rs is challenged by lack of teaching and learning materials, the researcher identified it 

from the focus group discussion conducted with college tutors as one of the tutor  was 

noted saying: 

“You know, it is very difficult to train any one to become a teacher, 

especially 3Rs teacher without having relevant and sufficient teaching and 

learning materials such as curriculum materials and supplementary 

materials………..” 

This was corroborated by another tutor from the interview group, who remarked; 

“I real fail to prepare my student teachers to teach 3Rs but rather I end up 

preparing them just to teach primary school without even considering class 

level. The way I think is because the government of Tanzania does not 

prepare teaching materials for Grade IIIA teacher colleges to train 3Rs 

teachers.” 

From these responses it was clear that lack of teaching and learning materials impacted 

negatively on teacher preparation programme. Government was subjected as source to 

such challenges, since it does not put consideration of preparing 3Rs to teachers. Teacher 

colleges have been left with this job without any government support which in turn affects 

the whole process of preparing teachers for teaching literacy skills in Tanzania. 

Moreover, it was also observed that inadequate books for references are an example for 

lack of teaching and learning materials. The available books are not adequate as compared 

to the numbers of enrolled pre-service teachers. Many of the available books are externally 

published which makes it difficult, to some extent, on the part of teacher educators to 

conceptualize the content. 
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4.9.2 Lack of Professional Tutors for Teaching Student Teachers to Teach 3Rs 

This was observed to be among the troubling challenges which are commonly experienced 

by teacher educators and the student teachers (pre-service teachers). Data from FGD, 

interview and observation proved this problem, one respondent from FGD was recorded 

saying; 

“We as tutors, we are just teaching general subjects for preparing a 

primary school teacher but fortunately we do not have knowledge of 3Rs, 

though I remember very long time ago our college had one old tutor who 

had this knowledge of teaching 3Rs, but soon after his death the college 

lacked these professional teachers for preparing 3Rs teachers.” 

Another respondent from student teachers added; 

 

“We have never been taught 3Rs since we stated this course, but what we 

hear is that among of the qualities of the good teacher for teaching pupils 

is having knowledge of 3Rs, and some time we learn 3Rs as point in 

curriculum courses.” 

 

From these responses, it was clear that Teachers’ Colleges lacked the professional tutors 

for training teachers for development of the 3Rs in lower primary classes. The government 

was typically subjected by tutors and student teacher as the courses of this problem.  

Tutors argued that, the government does not set clear educational policies to guide 

Tanzania education and also it doesn’t offer training of 3Rs of teachers to teacher colleges 

in the country. 

4.9.3 Poor Infrastructures 

Poor infrastructure was among of the challenges proposed when the researcher went to the 

field. One respondent confidently argued that; 

“Our college does not have sufficient infrastructures such as library, 

adequate classes, laboratories and playing grounds.” 
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Another was heard saying; 

“Tutors fail to facilitate student teachers to internalize the leaner centred 

method of teaching because of big number of students in classrooms. This 

problem makes student teachers fail even to do single and micro-teaching 

practice which is crucial to us.” 

It was also adduced to by one of the college Principals as follows; 

“You know, from my experience in the process of preparing teachers 

specifically for development of the 3Rs you need to have classes such as 

that of Montessori. Classes which are well equipped and include 

gymnastics training, why? In order to familiarize teachers with children 

real environment for learning but bad enough in my college we lack such 

classes and even government does not demand colleges to prepare such 

teachers.”  

4.9.4 Curriculum Content versus Time Complete. 

Another challenge was based on the content for the teacher education curriculum versus 

the time to complete it, as it was earlier hinted. The curriculum content for teacher 

education is very wide (see the table below). The alternatives taken by the teacher 

educators to complete it are not suitable for the learner-centred approach to learning. 

4.10 Discussion: Challenges facing Teacher Colleges when Preparing Teachers for 

development of the 3Rs in Lower Primary Classes 

In reckoning with challenges facing colleges when preparing teachers for development of 

the 3Rs in lower primary classes, researcher conducted the interview session with 

respondent by using open and closed questions to let them be able to give the required 

answers. Interviews were done with tutors and a FGD guide with close ended questions 

was used for student teachers. Table 4.6 summaries of the findings. 
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Table 4.6 Challenges facing Teacher Colleges when Preparing Teachers for 

development of the 3Rs in Lower Primary Classes 

S/N Sub themes Key examples 

1 Lack of professional  

tutors 

-“we do not have tutors with skills of teaching 

3RS” (word from principals), (interview with 

tutors) 

 

2 

 

Poor infrastructure 

-“Colleges suffer with the problem of lack of 

sufficient infrastructures useful in preparing 

teachers for  teaching 3Rs”(response from 

principals) 

 

3 

 

Curriculum content versus 

time to complete 

-“when training teachers in general e.g. 

primary school teachers, we fail to complete 

content required due to overcrowdings of 

content in TTC curriculum” (tutors) 

 

4 

 

Lack of teaching and 

learning resources 

-“It would be possible if we could be having all 

the necessary materials for developin3Rs skill”. 

Source: Field Data 2014 

The findings revealed that, lack of teaching and learning environments, lack of 

professional tutors for teaching 3Rs to student’s teachers, poor infrastructure and 

curriculum content versus time to complete created a setback for preparation of teachers 

for development of the 3Rs in lower primary classes. The researcher confirmed that, these 

challenges are attributed by the  poor government educational policy which lacks the 

important statement that delineate the need of training professional teachers and preparing 

environment for teacher colleges to train teachers for development of the three Rs in lower 

primary classes. 

Indeed, these findings are in line with the study done by Akinbote (2007) in Nigeria about 

Problems for Teacher Education for Primary Schools in Nigeria: Beyond Curriculum 
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Design and Implementation. However, the quality of primary education has not kept 

abreast with the expansion in enrolments. Although, this according to UNESCO (2001) 

continues to be a global concern, yet it is the general belief that the competence of 

teachers is central to the education of children. In a way therefore, what constitutes 

competence in teaching is intimately connected with the type of teacher education 

programmes available for preparing primary school teachers. Therefore one of the 

problems of teacher education for primary schools in Nigeria is the poor quality of 

teachers produced from the Teachers’ Colleges as a result of poor training received from 

their college tutors (Taiwo 1982). 

Another challenge facing teachers’ colleges as observed by this study was low grade 

students in these colleges. This study discovered that although teacher colleges do not 

offer training for 3Rs, but through general training of primary school teacher who in 

Tanzania are used to teach 3Rs, colleges are challenged with student of low grade quality, 

not ready to learn and they are not motivated either to become teachers. Akinbote (2000) 

has attributed the poor quality of graduates of Colleges of Education among other things 

to the quality of students admitted into the colleges. According to him, the lowering of the 

admission requirements for whatever reasons, has not only affected the quality of the 

products of the colleges but also the image and prestige of the teaching profession. His 

position here agrees with the assertion of Liberman (1956) that the quality of the entry 

qualifications of recruits into a profession is bound to affect not only their efficiency and 

effectiveness but also the prestige of the profession. 

However, Teacher Colleges were observed to be affected with the Curriculum content 

versus time complete, it was revealed that curriculum contents are huge compared to the 

time allocated to complete it. This has affected the teacher colleges to prepare quality 

teachers who would be used to teach lower primary classes. However, Chediel (2013) 
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explained that, curriculum content is overloaded and it does not consider the issue of 

quality. He also says in the new curriculum reading and writing has been placed with a 

strong emphasis. Generally, the policy emphasizes on quality education without 

elaborating further what this means in terms of literacy instructions and assessment. 

In addition, this study revealed that, poor infrastructure was another challenge which acted 

as a stabling block to teacher preparation in the teacher colleges. Respondents verified this 

by arguing that, in their colleges there is insufficient classrooms, playing grounds, libraries 

and laboratories for science student teachers.  The researcher also confirmed it through 

observation where only one teacher college had library and well equipped laboratory, 

hence this was complained that it led to student teachers finish their studies without being 

well trained. These findings are in line with information given by (URT, 2011) in the 

Education Sector Review that there are challenges facing teacher education in Tanzania 

which include; Improving capacity of teachers colleges to meet increasing demands for 

teachers at all levels, improving the supply of adequate number of diploma teachers, 

science, and mathematics in particular, improving capacity to provide INSET training to 

match with demands, and improving supply/acquisition of ICT facilities. 

4.11 Study Assumptions versus Research Findings 

This study was guided by the following assumptions: 

1. The current criterion for selection of teacher trainees for development of 

the 3Rs in lower primary classes is inadequate.  

2. The existing theoretical components of the teacher preparation programme 

for development of the 3Rs in lower primary classes are unsuccessful. 
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3. Currently, there is poor provision of practical components to teacher 

preparation programmes for development of the 3Rs in lower primary 

classes. 

4. Lack of special teachers colleges for preparing skilled 3Rs teachers is the 

biggest challenge to the Tanzania teacher’s education.  

Assumption 1 

It was assumed that the current criterion for selection of teacher trainees for development 

of the 3Rs in lower primary classes is inadequate. 

The findings of the study revealed that currently there is no criterion for selecting teacher 

trainees for development of the 3Rs in lower primary classes because there is no teacher 

college which seems to offer this training. It was also revealed that the only selection 

criteria present in the field is for certificate of primary education (Grade IIIA) teachers, 

and it was identified that those Grade IIIA teachers are the ones who currently used to 

teach 3Rs in the lower primary classes without having a complete package of knowledge 

about 3Rs. 

Assumption 2 

It was assumed that the existing theoretical components of the teacher preparation 

programme for development of the 3Rs in lower primary classes are unsuccessful. 

Results indicated that Grade IIIA who are used to teach 3Rs in lower primary classes they 

do not receive the required potion of knowledge. Therefore they just teach by experiences. 

Assumption 3 

It was assumed that currently, there is poor provision of practical components to teacher 

preparation programmes for development of the 3Rs in lower primary classes  
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Despite the fact that, there were no practical component for teacher trainee for 

development of the 3Rs but still the normal practicum for Grade IIIA teachers was 

considered inadequate because it is done in a very short period of time, it’s poorly 

mentored and assessed. Therefore the study found out that, it’s better for block teaching 

practice to have three to six months of practice 

Assumption 4 

It was assumed that Lack of special teachers colleges for preparing skilled 3Rs teachers is 

the biggest challenge to the Tanzania teacher’s education.The study revealed lack of 

teaching and learning materials, poor infrastructure, curriculum content versus time to 

finish, and lack of professional tutors admission of low grade students to join teacher 

education. 

4.12 Theoretical Framework versus Study Findings 

This study was guided by two theories, Situated Learning Theory (Lave) and Social 

cognitive theories. Situated learning is about engaging in tasks with parallel real world 

applications. The goal is to improve learning by motivating students and by providing a 

rich context for learning. It emphasizes the context and application of knowledge rather 

than memorizing facts (Heeter, 2005). This theory helped the researcher finding answers 

of the research questions. The findings of this study revealed that content learned in 

teachers college does not reflect the real context of preparing teachers for development of 

the three Rs. 

Social cognitive theory (1896 – 1934) Vygosky was also used to reminded the researcher 

to refer teachers as more knowledgeable adult and lower primary school pupils as novice, 

therefore the development of the higher cognitive functions depends on situations in 

which the adult/teachers commands the learner's attention, focuses his or her perception, 
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or guides the learner's (ibid). The SCT at classroom level emphasises creation of a warm, 

nurturing socio-moral atmosphere where adults interact with children in a friendly manner 

as they scaffold children’s learning. Hence, the social context is critical for children’s 

optimum learning (Bodrova& Leong, 2007) 

Lev Semynovich Vygotsky (1896 – 1934) was a Russian Psychologist who was born in 

1896 in Belorussia, now known as Belarus. He received a law degree from the University 

of Moscow but also studied literature, linguistics, sociology, psychology, philosophy and 

the arts. After graduation Vygosky set up a laboratory at the Teacher’s College of Gomel 

and began to practice clinical psychology (Bodrova& Leong, 2007). 

In contrast to other cognitive perspectives, Vygotsky accorded a central role to culture and 

social interaction in the development of complex thinking. In addition, he advocated the 

study of children's unfolding development of cognitive processes, and pioneered a 

research method to accomplish this purpose.  
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CHAPTER FIVE 

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 

5.1 Introduction 

This study aimed at investigating the teacher preparation for development of the 3RS 

(reading, writing and arithmetic) in lower primary classes in Tanzania. This chapter 

provides the highlights of the major findings to draw conclusion. The chapter covered four 

parts namely, introduction, summary of the study, conclusion and recommendations. 

5.2 Summary of the Study  

This study aimed at investigating the teacher preparation for development of the 3RS 

(reading, writing and arithmetic) in lower primary classes in Tanzania. The study was 

guided by the following objectives: 

 To examine the selection criteria for teacher trainees expected to teach the 3Rs in 

lower primary classes; 

 To assess the theoretical component of the teacher preparation programme for 

development of the 3Rs in lower primary classes; 

 To evaluate the practical component of the teacher preparation programme for 

development of the 3Rs in lower primary classes; 

 To identify the challenges facing teachers colleges when preparing teachers for 

development of the three Rs in lower primary classes. 

Literature review was done to cover and elaborate some aspects such as selection criteria 

for teachers criteria expected to teach the 3Rs in lower primary classes, theoretical and 

practical component of the teacher preparation programme for development of the 3Rs in 

the lower primary classes, and challenges facing teachers colleges when preparing 
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teachers for development of the 3Rs in lower primary classes. The literature review for 

this study reviewed some studies from developed countries, developing countries and 

Tanzania in particular. Moreover, the conceptual framework and knowledge gap 

underlying this study were explained showing the relationship between the study and 

intended objectives. 

In conducting this study, three Teachers College were involved, two from Dodoma 

municipality (Dodoma urban district) and the other one from Mpwapwa district. The 

sample size for the study was 24 informants: 15 (62.5%) student teachers, 6 (25%) college 

tutors, and 3 (12.5%) Principals (head of the teacher colleges). Among 15 student teachers, 

8 (53.3%) were males and 7(46.6%) were females. For college tutors 3 (50%) were female 

and 3 (50%) were males. As head of the colleges (Principals) 3 (100%) were male and 

there were no female in this group.  

The aim was to provide a clear picture of teacher preparation for development of the 3Rs 

in lower primary classes in Tanzania. Data collection methods employed in this study 

included interview (specifically semi-structured interview), Focus Group Discussion 

(FGD), checklist and documentary review. Semi-structured interviews and Focus Group 

Discussion (FGD) were note-recorded and transcribed into themes and sub-themes before 

drawing conclusion. On the other hand, documentary review was subjected to content 

analysis in order to deduce relevant information to the study. 

5.3 Summary of the study findings 

5.3.1 Selection criteria for teacher trainees expected to teach the 3Rs in lower 

primary classes 

The study findings revealed that, 100% of respondent understand the selection criteria 

which is currently used to enrol students to join teacher education pursuing certificate in 
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primary education. It was revered that division IV of 27 points is currently used as the 

cutting point to join certificate in primary education. However, it was observed that, there 

were no selection criteria for one to join teacher education for development of the 3Rs in 

lower primary classes, because of lacking the education policy that delineate the need of 

professional teacher for teaching these basic skills (3Rs) in Tanzania. It was added that 

graduate of Certificate in primary education are used to teach 3Rs in Tanzania school 

without having knowledge of teaching them. 

5.3.2 Theoretical component of the 3Rs teachers preparation programme. 

In the study, findings revealed that, a qualified teacher for development of the 3Rs is 

required to have enough knowledge and have to display the following behavior that proves 

the acquired theoretical components, an understanding of  theoretical aspects of pre-

primary education, knowledge and skills about early childhood curriculum preparation, 

knowledge and skills about management and administration of pre-primary education, 

knowledge and skills about child observation techniques, development of knowledge in 

student teachers of how a child develops, knowledge and skills about child care and 

understand skills involved in community participation in the provision of pre-primary 

education.  

5.3.3 Practical Component of the 3Rs Teachers Preparation Programme. 

The findings also revealed that, there is greater importance of having practicum activities 

to complement the training of teachers. The study proved that, since practical component 

is necessary then it should have enough and sufficient time to practice, because currently 

in teachers college block teaching practices is there but unfortunately given a very short 

time of 58 days only. Moreover, it was suggested that teaching practices for student 

teachers preparing for teaching 3Rs should take at list time of  three  to six months and 
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should be done at both pre-primary and lower primary classes.  

5.3.4 Challenges facing teacher colleges when preparing teachers for development of 

the 3Rs in lower primary classes 

It was also found that tutors faces some challenges when preparing teachers for 

development of the three Rs in lower primary classes as follows, lack of teaching and 

learning resources which makes tutors handicapped to providing valid and reliable training 

which is required by teacher trainee of 3Rs, lack professional tutors sufficient to train 

teachers for development of the 3Rs. Also there were poor infrastructures which include 

inadequate buildings such as classrooms, laboratory and libraries, not only these but also 

there was a challenge related to curriculum changes occurring frequently in the country 

without involving neither tutors’ nor learners. This led to the inconsistence of training and 

hence ending up with unqualified teachers who are half cooked or half training. 

Although the study found these challenges, still there were no direct challenges related to 

the preparation of teachers for development of the three Rs in lower primary classes 

because no college was found offering training of 3Rs teachers than just some few 

elements of 3Rs found in the preparation of grade IIIA curriculum. 

5.4 Conclusions 

Basing on the findings of the study, it was concluded that, the preparation of teachers for 

development of the 3Rs in lower primary classes is less considered by the government and 

thus it has even failed to set important statements in the education training policy to 

directed teachers colleges to train teachers for teaching 3Rs. In addition, the current 

situation of the massive failure and majority of standard seven pupils completing without 

knowing how to read, write and count is considered to have direct relationship with lack of 

provision of 3Rs training to pupils and teacher’s. 
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In addition, education in Tanzania won’t be successful if there is big scarcity of well 

trained professional teachers in school, parents and other educational stakeholders expect 

better outcome to their children, therefore training of sufficient professional teachers for 

development of the 3Rs in lower primary classes is very crucial, the government should 

first prepare sufficient tutors with knowledge of transforming individual to become 

teachers for development of the 3Rs.  The study considered knowledge of 3Rs as crucial to 

all children, since it activates the children intellectual wellbeing in early time (childhood). 

Provision of 3Rs makes the initial stage of the children basic skills which encompasses 

reading skills, writing skill, and arithmetic skills. 

5.5 Recommendations 

This study has two categories of recommendation: recommendation for action and 

recommendation for further research. 

5.5.1 Recommendations for action 

 The government should initiate and support the establishment of teacher colleges 

of which they will be focusing on preparation of teachers for development of the 

3Rs in lower primary classes in Tanzania. For teachers who are at work, 

government should offer the in-services training to them so that they could update 

their mind towards helping yang children to internalize all literacy skills. 

 Appropriate programmes should be developed by the government and the college 

to assist tutors and student teachers to understand the basic knowledge and skills 

about teaching and learning of 3Rs. 

 Strengthen the teachers colleges by building sufficient rooms for classes, 

laboratories, libraries, and constructing playing grounds, all this will improve and 

simplify the process of teaching and learning of student teachers and tutors. 



74 

 Government should set criteria’s for selection of the students teachers who will be 

trained  for development of the 3Rs in lower primary classes  

 Government should prepare and strengthen the training of qualified tutors of 3Rs 

who will be used to teach/train student teachers expected to teach 3Rs in lower 

primary classes in Tanzania primary school. 

 Government should ensure availability of enough funds to the teachers colleges 

that will be used as field allowance of student teachers of 3Rs during the period of 

practical learning (block teaching practices). 

 5.5.2 Recommendations for further research 

 The focus of this study was mainly on the preparation of teachers for development 

of the 3Rs in lower primary classes in Tanzania by focusing on the selection 

criteria, assessment of the theoretical components and practical components, and 

lastly was identification of challenges facing teachers colleges when training 

teacher for teaching 3Rs. As a result of this, the study revealed that there was no 

any kind of training related to preparation of teachers for development of the 3Rs 

in any of the sampled teachers colleges. Therefore, there is a need for undertaking 

a study on what kind of theoretical and practical component is relevant for training  

of 3Rs teacher in Tanzania 
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APPENDICES 

Appendix 1 

Interview Guide for Use with College Tutors 

I thank you for accepting to participate in this study. My aim is to collect information 

related to teachers preparation programme for development of the 3Rs in lower primary 

school. This information will be used to make recommendations for possible 

improvements of teacher preparation programmes. You are assured of confidentiality. 

Please, give me as much information as possible to make this study a success. 

I: Personal data: 

a) Education level: 

……………………………………………………………………… 

b) Professional qualification (e.g., Dip in Ed.): 

…………………………………………… 

c) Any other professional training (including short courses): 

……………………………………………………………………………………… 

d) Age: 

…………………………………………………………………………………… 

e) Sex......................… 

II: Questions: 

1. Do you know the current criteria used for selection of the teacher trainee’s? 

Name them. 



81 

2. In your opinion, to what extent are the current criteria for selection of 

teacher trainees for development of the 3Rs in lower primary classes 

adequate? 

3. To what extent is teacher preparation programmes reflect on preparing 

competent teachers for development of the 3Rs? 

4. What do you think is the basic theoretical and practical component needed 

for preparation of teachers for development of the 3Rs? 

5. In your opinion, do you think is there any relationship between the 

theoretical component and practical component during preparation of 3Rs 

teachers? 

6. What challenges do you face when preparing teachers for teaching of 3Rs? 

7. Suggest ways for improving the current teacher preparation program for 

development of the 3Rs in lower primary classes. 
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Appendix 2 

Documentary Analysis Guide 

Documents Source  Information 

Scheme of work and lesson 

plan  

 

Teachers 

Kind of pedagogical approach 

used. 

Curriculum for teacher 

education programme for 

development of the 3Rs 

Tanzania institute 

of Education (TIE) 

Content analysed in relation to 

preparation of 3Rs teachers. 

 

Documentary  educational 

policies 

 

Policy makers 

Vital policy statement on 

preparation of teacher’s for 

development of the 3Rs in lower 

primary classes. 

Student documents such as 

portfolio, and exercise 

books   

 

Students 

Theoretical components given to 

student teacher during the process 

of teaching and learning. 
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Appendix 3 

Focus Group Discussion for Student Teachers 

Welcome to this discussion session. The aim of this discussion is to collect information 

related to teacher preparation programme for development of the 3Rs in lower primary 

classes. This information will be used to make recommendations for possible programme 

improvements. You are assured of confidentiality. Please, give me as much information as 

possible to make this study a success. Thank you for accepting to participate in this study. 

I: Personal data: 

a) Education level: 

……………………………………………………………………… 

b) Professional qualification (e.g., Dip in Ed.): 

…………………………………………… 

c) Any other professional training (including short courses): 

…………………………………………………………………………………… 

d) Age: 

…………………………………………………………………………………… 

e) Sex: ………………………………. 

II: Questions: 

1. Do you know the current criteria used for selection of the teacher trainee’s? 

Name them please. 

2. In your opinion, to what extent are the current criteria for selection of 

teacher trainees for development of the 3Rs in lower primary classes 

adequate? 
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3. How is the tutoring process, reflects the need of preparing competent 

teachers for development of the 3Rs? 

4. What do you think is the theoretical components required for teacher’s 

preparation programme for development of the 3Rs in lower primary 

classes? 

5. What do you think is the practical component required for teacher’s 

preparation programme for development of the 3Rs in lower primary 

classes? 

6. In your opinion, how long should the teaching practice take so as to impose 

sufficient practical experience to student teachers? 

7. What challenges do you face in the preparation programmes for 

development of the 3Rs in lower primary classes? 

8. In your views, which ways should be used to improve initial teacher 

preparation programme for development of the 3rs in lower primary 

classes? 
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Appendix 4 

Focus Group Discussion for College Tutors 

Welcome to this discussion session. The aim of this discussion is to collect information 

related to teacher preparation programme for development of the 3Rs in lower primary 

classes. This information will be used to make recommendations for possible programme 

improvements. You are assured of confidentiality. Please, give me as much information as 

possible to make this study a success. Thank you for accepting to participate in this study. 

I: Personal data: 

a) Education level: 

……………………………………………………………………… 

b) Professional qualification (e.g., Dip in Ed.): 

…………………………………………… 

c) Any other professional training (including short courses): 

…………………………………………………………………………………… 

d) Age: 

…………………………………………………………………………………… 

e) Sex: ………………………………. 

II: Questions: 

1. Basing on your experience of the current teacher’s preparation programme, 

could you explain kinds of selection criteria used to enrol students in 

teacher colleges? 
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2. In your opinion, to what extent are the current criteria for selection of 

teacher trainees for development of the 3Rs in lower primary classes 

adequate? 

3. What do you think is the theoretical components required for teacher’s 

preparation programme for development of the 3Rs in lower primary 

classes? 

4. What do you think is the practical component required for teacher’s 

preparation programme for development of the 3Rs in lower primary 

classes? 

5. In your opinion, how long should the teaching practice take so as to impose 

sufficient practical experience to student teachers? 

6. In your opinion, what are challenges facing teachers colleges when 

preparing teachers for development of the 3Rs in lower primary classes? 

7. In your views, which ways should be used to improve initial teacher 

preparation programme for development of the 3Rs in lower primary 

classes? 
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Appendix 5 

A Checklist for Student’s Teachers to Investigate the Teacher’s Preparation 

Programme for development of the 3Rs in Lower Primary Classes, Put A Tick ( √  ) 

S/No Possible research issues Yes No 

1 Are the theoretical component includes knowledge  of teaching 

3Rs 

  

2 Are you given enough practical components that help you to build 

up experience for development of the 3Rs? 

  

3 Does the college library have sufficient material related to the 

preparation of teacher for teaching the 3Rs in lower primary 

school? 

  

4 Do you concur with the selection criteria’s, which are used to 

enrol student to the teacher education training?     

  

5 Is the current selection criterion for selecting teacher trainees for 

development of the 3Rs adequate?                                                                                                                                                                                                                                                                                                                 

  

6 Is the current theoretical component for teacher preparation 

program effective for preparing teacher for development of the 

3Rs in lower primary classes? 

  

7 Do you think is there a need of having special program for 

training special teacher for development of the 3Rs alone? 

  

8 Is there Provision of early childhood education to your college?   

9 In your opinion, do you think if teacher colleges will start 

training special teacher for development of the 3Rs alone will 

solve the problem of literacy skill in Tanzania? 

  

10 Is methodological approach thought gives you experience of 

becoming an effective teacher of 3Rs? 

  

11 Are you prepared to use pray and real objects during teaching 

3Rs to lower classes? 

  

12 From your opinion, do you think the training you’re getting 

meets the need of government of having the good and quality 

teacher? 

  

13 During BTP, do you get sufficient mentorship and time to   
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practice teaching? 

14 Do tutors assess you at least twice at the time you’re in the field 

practices? 

  

15 Is poor educational policy, lack of teaching materials, unqualified 

tutors, and short time for BTP a challenge to teacher education 

programmes for development of the 3Rs in lower primary 

classes? 
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