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ABSTRACT 

The general objective of this study was to investigate the perceptions and awareness of 

street children on accessibility to formal education. This study predominantly employed 

qualitative approach. Quantitative approach was used to illustrate and clarify qualitative 

information. A cross-sectional survey design was employed as the information was 

collected across categories of population at one point in a time. 

 

Structured interviews, questionnaires and observations were used to collect data. Artifacts 

were used instead of field photographs. The sample of 114 respondents, which comprised 

90 street children, 10 community members, four (4) leaders from street children caring 

centers, four (4) education officers, three (3) government representatives and three (3) 

community development officers in Dodoma Municipality were used.  The data gathered 

were analyzed by using Statistical Package for Social Sciences (SPSS Version 16) as well 

as content analysis. 

 

The findings indicated that street children have got a positive perception and awareness 

on accessibility to formal education with a belief that in case they access formal education 

they will be respected in the community, get employed, as well as be able to start their 

own business. It was concluded that much intervention is needed in order to protect 

children in the streets and lead them to access formal education since their perception 

towards formal education is positive. Therefore, it is recommended that all national 

policies that are related to street children, especially those address barrier to formal 

education should include specific needs of the street children and define clearly how their 

needs will be met. 
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CHAPTER ONE 

INTRODUCTION AND BACKGROUND TO THE PROBLEM 

1.0 Introduction 

Globally, education is central to development and improvement of the lives of young 

people. However, a child‟s learning process is directly influenced by the way he/she 

perceives education and the environment that surrounds the schooling process. The 

question of how children perceive education is important (Eiserer, 1954). 

 

At the World Educational Forum, the international community reaffirmed its commitment 

to ensure universal access to basic education of high quality by 2015 by increasing school 

enrolment. In spite of the progress achieved, a high proportion of children still do not 

have access to education while others drop out of school (Ouma, 2004). Along the same 

line, street children are disadvantaged and in most of the case, they have no access to 

formal education, basic services or family affection support. Street children‟s perceptions 

on formal education are unknown; therefore, the task for this study was to reveal the 

street children‟s perception and awareness about accessibility to formal education.  

 

This chapter consists of eight sections namely background to the problem, statement of 

the problem, purpose of the study,  general objectives, specific objectives, research 

questions, significance of the study, scope and delimitations of the study, limitations of 

the study and operational definitions of key terms. 

 

1.1 Background to the Problem 

Over the past five decades, the number of street children increased in the major cities of 

the world (Mwamuhuru, 2011). It is further asserted that the phenomenon is instantly 
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growing to the level where it is viewed as uncommon occasion. UNICEF (2012) indicates 

that the number of street children continues to grow due to global factors such as 

migration, increasing urbanization and global population growth. 

 

What is important to this research is that, these children in street lack formal education 

which would make them become active citizens in future. For example, a study set to 

analyze the impact of education on active citizenship and its contribution to existing 

debates relating to education levels and participation in Europe by Hoskins, Hombres and 

Campbell (2008) revealed that, there is a significant return associated with formal 

education which correlated with active citizenship behavior. It was also noted that most of 

the street children in major cities of Europe were at risk because of lacking formal 

education (Hatice and Seyda, 2011). 

 

Murphy (2011) in emphasizing on the impacts of street children in America  asserted that, 

street children suffer from hunger, poor physical and emotional health as well as limited 

academic proficiency in reading and in Mathematics. A study based on the country 

reports from Bangladesh, India, Pakistan and Sri Lanka found out that, if South Asia is 

going to be part of a world where all children can have productive lives and be 

responsible citizens when they grow up, it is important to focus not only on children 

attending school but also on those who are out of school. There are total of 27 million 

children out of school in Bangladesh, India, Pakistan and Sri Lanka, of whom 17 million 

are of primary school-age and 9.9 million of lower secondary school-age (UNICEF, 

2014). 
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A study carried out in Turkey examined the historical evolution of the development of 

social policy toward street children and proposed the primary prevention of the street 

children that address the risk factors of children to leave home to the streets. A range of 

programmes such as affordable day care and public awareness campaigns, and alerting 

public attitudes to street children from moving to the street can serve as solutions to 

prevent children to move to the street (Tatiana, 2007). Another study done in Turkey 

examined the characteristic of street children and factors that cause these children to 

move to the streets in Surkata City (Argyo, 2012; Hatice and Seyda, 2011) and found out 

that most children move to the street due to peer influence and search for freedom. 

 

From 2004 to 2005 UNESCO Bangkok, the consortium for street children and Child hope  

in Asia initiated the promotion of improved learning opportunities for street children 

project to facilitate knowledge sharing between organizations and capacity-building of 

practitioners  working with street children in four Asia-Pacific countries namely 

Indonesia, Nepal, Pakistan and Philippines with the aim of  promoting formal education 

for street children within the framework of the National Education For All (EFA) Action 

Plans in the participating countries (UNESCO, 2004). This was done in order to improve 

formal education opportunities which were lacking to most of street children. 

 

It is also important to note that the increase of street children does not only have the 

consequential effects to the children themselves but also the communities around the 

country and the world at large. Mwamuhuru (2011) asserted that no country and virtually 

no city anywhere in the world today has no street children. Regarding the location of 

street children throughout the world, it is difficult to say precisely which country has the 

largest number of street children than others (Argyo, 2012). It is accepted  that the 
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phenomenon of children living, working and surviving on the street is the global problem 

affecting developed and developing countries, although the magnitude of the problem 

varies with less developed countries facing more acute problems (Lugalla and Kibassa, 

2003). 

 

Furthermore, the rapidly growing number of street children in Africa left many 

authorities helpless, a situation which calls for urgent attention and action (UMP, 2000).  

In addition, Scanlon et al. (1998) documented that children living and working in the 

street usually have limited access to healthcare, education, shelter and some of them have 

been victims of violence even before going to the street. In many countries, street 

children are regarded as worthless, nuisances and good-for- nothing. As a result, some of 

the governments have adopted „„a clean sweep‟‟ approach whereby street children are 

removed from the sights (Swart-Kruger, 1990).  

 

The governments‟ response toward street children has been violent and punitive. Some 

are left without any care (Ward and Seager, 2010). Nevertheless, some governments have 

expressed a due concern about the plight of these children, but they have often proceeded 

to implement coercive measures such as placing them to corrective centres which do not 

constitute a viable solution for this problem (Lefeh, 2008). 

 

According to Ferguson and Heidemann (2009), a qualitative study of Kenyan Non-

governmental organizations identified strengths and challenges associated with service 

provision to orphans and vulnerable children including street children. A study was 

carried out to reveal the range of difficulties that plague projects for street children in 

Nairobi. The study found out that most projects had no formal description of their target 
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group (Komba et al., 1999). It was further revealed that a number of street children who 

were included in caring centres were lacking formal education. 

 

It can be argued that the problem of street children in Tanzania and their risk of lacking 

formal education can be worked out if initiatives are taken. Amury and Komba (2010) 

documented that a number of street children have been apparent since 1990s in Tanzania. 

The number of street children in Tanzania increased more than tenfold since 1991 

(UNICEF, 1994). The phenomenon of street children in towns and cities of Tanzania is 

attributed by the advantages available in towns and cities like water, electricity, business 

and marketing infrastructure opportunities which are lacking in rural areas of Tanzania 

(Niboye, 2013). 

 

Dodoma, the Tanzanian administrative capital has its share of street children. It is further 

indicated that 55 percent of street children and young people found in Dodoma 

Municipality are from within Dodoma Region, 10 percent from Morogoro, five percent 

from Mara, 10 percent from Singida, 10 percent from Tabora, while another ten (10) 

percent is from Mbeya. Along the same line, among the street children found in Dodoma, 

50 percent of them are of the primary school age (Njunwa, 2005). 

 

According to Burgess and Smith (2011), investigating children‟s perceptions of 

participation in education provides a look at children‟s development. This offers insights 

on how children will be connected and affiliated to the natural world. Despite the studies 

conducted about street children in relation to formal education, there is a death of 

literature explaining the street children‟s perceptions and awareness about accessibility to 

formal education.  
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1.2 Statement of the Problem 

There is a problem of street children from various parts of the world who suffer from 

limited opportunity to formal education (Hoskins, 2008; Murphy, 2011; and Hatice and 

Seyda, 2011). Since the number of street children aged 10 to 14 is still growing across 

regions of Western, Eastern Central, and Southern Africa  (Lefeh, 2008; UMP, 2000; 

Njunwa, 2005; Greteh, 2009; Amury and Komba, 2010), explaining about street 

children‟s perceptions and awareness about accessibility to formal education is 

significant.  

 

The need to conduct this study is based on the fact that children under this category are 

considered as dependents who are supposed to access formal education and other social 

services.  Lack of access to formal education among street children has been invisible by 

policies and programmes required to register children for education (Hervish and Clinton, 

2012; Scanlon et al., 1998; Lafeh, 2008).  

 

It is important to understand that lack of access to education for street children is a 

violation of fundamental human rights, which are principally stated in the Universal 

Declaration of Human Rights of 1948 and the Convention on the Right of the Child of 

1948 (UNICEF, 1999). Thus, it is wise to take initiatives to ensure that these children 

access formal education; therefore, this study is significant to help the children access 

formal education by understanding their perceptions and awareness about accessibility to 

formal education.  

 

Unfortunately, there has been lack of literature that specifically addresses about street 

children‟s perception of formal education and the possible strategies to enable them to 
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access formal education. Numerous studies which have been conducted in Tanzania were 

mainly about the causes of street children (Kopoka, 2000), street children identification 

and capacitation (Nyoni, 2007), coping strategies used by street children in the event of 

illness (Amury and Komba, 2010), street children economic empowerment (Mbunda, 

2011), challenges facing street children on the streets (Edistrom and Brunhammar, 2012), 

and effectiveness of NGOs in the Rehabilitation of street children (Niboye, 2013).  

Considering education as important resource in human development, this study was an 

attempt to fill that knowledge gap by understanding the street children‟s perception and 

awareness about accessibility to formal education and propose the strategies to help the 

children access formal education with focus to Dodoma Municipality as a case study. 

 

1.3 Objectives of the Study 

This study was governed by the subsequent general and specific objectives. 

 

1.3.1 General Objective of the Study 

The general objective of this study was to investigate the perceptions and awareness of 

street children on accessibility to formal education. 

 

1.3.2 Specific Objectives 

This study had three specific objectives: 

i. To investigate the perceptions of street children towards formal education. 

ii. To assess street children‟s awareness of their rights to education. 

iii. To explore strategies that can be used to help street children to access and 

participate in formal education. 



8 
 

1.4 Research Questions 

This study was guided by the following research questions: 

i. What are the perceptions of street children towards formal education? 

ii. To what extent are the street children aware about their rights to education? 

iii. What are the strategies that can be used to help street children to access and 

participate in formal education? 

 

1.5 Significance of the Study 

This study provides guidelines to educational policy makers, educational planners and 

NGOs to formulate policies that will help street children to get access and participate in 

formal education. The study is also helpful in developing strategies that can used to help 

street children to obtain formal education as other children do and hence leave the street 

life. The study would also contribute to existing knowledge on street children issues as 

one of the categories of Most Vulnerable Children (MVC). 

 

The street children were found to have a positive perception towards formal education as 

discussed in chapter four. Therefore, the findings obtained from the study serve as a guide 

to street children along the path to access formal education. Since street children‟s 

perceptions towards formal education are positive, education decision makers can now 

plan for the programmes that can immerse street children to formal education. 

 

1.6 Scope and Delimitation of the Study  

This study was conducted in Dodoma Municipality, Dodoma Region. The study took 

coverage of three selected wards namely Majengo, Viwandani and Tambukareli. 

Although formal education in Tanzania ranges from primary to higher education, this 
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study was delimited to primary education, specifically by investigating perceptions of 

street children towards formal primary education. The reason for confining the study to 

formal primary education was that, street children mostly fall in the primary school going 

age. The street children who were involved in the study are primary school age children. 

In addition, the study consulted institutions that involve themselves in caring for street 

children as well as educational stakeholders in Dodoma Municipality only. Thus, the 

study may only be generalized to street children population with similar characteristics. 

 

1.7 Limitation of the Study 

In conducting this study, the researcher faced some limitations such as inadequate time 

and limited cooperation from the target respondents. Some children were difficult and not 

ready to participate until the researcher promised them some incentives. The researcher 

also faced a problem to distinguish street children from other children as they mostly 

inert-mingled during the day. 

 

On the case of limited time, the researcher was obligated to collect data in day and night 

in order to accomplish data collection activity on time. Wherever it was inappropriate 

time on the side of the respondents, rescheduling the interviews in consideration of the 

respondents‟ appropriate time was done. Wherever there was limited cooperation, the 

researcher replaced the specific respondent with another respondent. The researcher used 

snowball technique by using the already identified street children in distinguishing fellow 

street children from the rest of other children.  
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1.8 Operational Definitions of Key Terms 

A Child 

The Convention for Rights of the Children in UNICEF (2007) defines a child as a person 

below the age of 18. This study, therefore, defines a child as a person below the age of 18, 

surviving on the street with the age that allows him or her to attend formal primary 

education. 

 

Street Children 

According to WHO (2000), street children constitute a marginalized group in most 

societies. Street children lack what the society considers appropriate relationships with 

major institutions of childhood such as family, education and health. This study, 

therefore, defines street children as children below 18 years who live independently on 

the street in urban areas supporting themselves by begging or working in the informal 

sector without adult supervision and with little or no family contact. 

 

Formal Education 

According to Ngaka, Openju and Mazur (2012), formal education is a type of education 

which is structured, in some cases state supported, certified and follows a pre-determined 

or written curriculum. In this study, formal education is the systematic and structured 

education which is administered in a certain institutions such as schools, colleges or 

vocational training centres. This study, however, concentrated on formal primary 

education. 
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Rights of Children to Education 

UNICEF (2007) defines the right of children to education as the right which considers 

every child to have a quality education that enables him or her to fulfill his or her 

potential, realize opportunities for employment and develop life skills. Therefore, this 

study defined the right of children to education as the right for any child with primary 

school age to access formal primary education. 

 

Perception  

In this study, perception is defined as the way street children regard or interpret formal 

education. According to Concise Oxford Dictionary (10
th

 edition) perception is the way of 

regarding, understanding or interpreting something.  

 

Awareness  

This study considers awareness as the knowledge that possessed by street children about 

their rights to access formal education. 

 

Accessibility  

Accessibility is the means or opportunity to approach or enter a place or use something 

(Concise Oxford Dictionary). In this study accessibility is refers to an opportunity of 

street children to attend formal primary education. 

 

1.9 Summary of the Chapter 

The first chapter has given the background of the problem. Different studies have justified 

the statement of the problem that followed thereafter. Study objectives and questions have 

also been presented in the first chapter. The significance and scope of the study have also 



12 
 

been presented in the ended chapter as well. The limitation of the study, operational 

definitions of key terms that is a child, street children, formal education and rights of 

children to education have been presented too. The next chapter will deal with the 

literature review. 

 

 

 

 

 

 

 

 

 



13 
 

 

 

 

 

 

CHAPTER TWO 

LITERATURE REVIEW 

 

 

2.0 Introduction 

This chapter describes the literature reviewed from a range of sources, all of which 

indicate some substantial features related to street children. Right from the outset, the 

literature described is built upon theoretical framework, the concept of street children, 

formal educational system in Tanzania, education for street children, children‟s rights to 

formal education, literature gap and conceptual framework. 

 

2.1 Theoretical Framework 

This study was framed on two theories, namely the Human Capital Theory (Schultz, 1961 

and Becker, 1964); as well as Socio-cultural Theory (Vygotsky, 1978) that rests on 

cognitive-motivational and social aspects of development. 

 

2.1.1 Human Capital Theory 

Human Capital Theory rests on the assumption that formal education is a high necessity 

to improve the productive capacity of population. It believes that an educated person is 

more productive. It further emphasizes that education increases the productivity and 
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efficiency of workers by increasing the level of cognitive stock of economically 

productive human capability. The provision of formal education is an investment in 

human capital which has been considered as equally or even more worthwhile than that of 

physical capital (Woodhal, 1997). It indicates that investment in human capital will lead 

to greater economic output. 

 

Education is an engine of growth and key to development in every society based on its 

quality and quantity. In order to make a significant contribution to economic growth and 

development, high quality education is required. The twenty first century paradigm is 

shifting towards the enhancement of knowledge as a priority. This has likely been a 

product of resonation of states connecting their higher educational systems much more 

closely to their various economic development strategies (Almendarez, 2011). 

 

Economists regard education as capital good because it offers satisfaction to a consumer 

and also serves as an input to develop the human resources necessary for economic and 

social transformation (Schultz, 1963). The focus on education as capital good related to 

the concept of human capital which emphasizes the development of skills is an important 

factor in production activities. It is widely accepted that education creates improved 

citizens and helps to upgrade the general standards of living in a society. The increase of 

faith in education as an agent of change in many developing countries has led to heavy 

investments in education. There is a belief that expanding educational opportunities and 

access promotes economic growth (ECLAC, 2003). 

 

Education plays a great and significant role in the economy of any nation; thus, 

educational expenditures are found to constitute a form of investment. Barro and Lee 
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(2010) estimated that increasing average years of schooling by one year increases per 

capital GDP by 1.7% to 12.1%, depending on specification. Soto (2007) calculates returns 

on years of schooling at 12.3% to 22.1%. Testing the impacts of schooling in the growth 

of quality, it was found that a unit increase in a country‟s average cognitive test score 

increases per capital GDP growth rate by 1.2 to 2.0 percentage points. Overall, studies 

found that education significantly and positively correlated with economic growth and 

argue that causation runs from education and growth in line with human capital growth 

models. 

 

The theory, therefore, called the researcher to find out the faith held by street children 

about the importance of formal education in building up their future life. From the theory, 

the researcher believes that because street children have a positive perception about 

education and when educational policies get positively influenced, will pave a way for 

more street children to access formal education. Likewise, if the street children would 

have a negative perception on education, policy makers would have also work along 

human capital theory and impart street children with skills that can lead to higher 

productivity in future. 

 

It is obvious that the human capital theory and educational systems work better for the 

development of individuals and nations, especially the street children in developing 

nations. However, there are implications involved, especially in relation to differences in 

policies and expenditure in education (Trostel et al., 2002). The human capital theory 

emphasizes on the need for policy makers to allocate significant resources to the 

expansion of educational systems that will enable all people, including street children to 

get education. Many of developing nations have realized that education is the principal 
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mechanism for developing knowledge and skills to individuals and impact values, ideas, 

attitudes and aspirations which may be the nation‟s best development interest (Almendez, 

2011).  

 

In addition, human capital theory considers education for street children as a capital that 

enables them to leave the streets and sustain their lives for a greater economic output. 

This is because education is considered to be highly instrumental in improving capacity to 

these children. This theory also stresses the significance of education and training to street 

children as the key to participate in the new global economy. Education, therefore, 

provides not only knowledge, skills and incentives needed by the modern productive 

economy to street children, but also necessary technology that will enable them to sustain 

their lives (ECLAC, 2003). However, the theory is just confined into explaining about the 

importance of formal education to street children, which also stresses the right for all 

children to access education, but it does not explain about the strategies to be used for all 

children to access formal education. The researcher, therefore, supplemented the theory 

with the Socio-cultural Theory by Levy Vygotsky (1978) which tries to explain about 

how education should be able to attract learners and learning.  

 

2.1.2 Socio-cultural Theory 

According to Vygotsky (1978), the socio-cultural environment presents the child with a 

variety of tasks and demands, and engages the child in his world through the tool. In the 

early stages, Vygotsky claims that the child is completely dependent on other people, 

usually on parents who initiate the child‟s actions by instructing him or her on what to do 

and what not to do. Parents as the representative of culture actualize these instructions 

primarily through language. This would imply that parents should be close to their 
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children for them to feel the love of parental care which would ultimately reduce the 

number of street children.  

 

Vygotsky further stated that the child first acquires knowledge through contacts and 

interactions with people as the first step, then later by assimilating and internalizing the 

knowledge in his/her personal values. The transition from social to personal is not a mere 

copy but a transformation of what had been learnt through interaction, into personal 

values. To take this observation further, one may argue that for learners to see learning 

meaningful, and thus continue with school, should not be difficult; a teacher should teach 

by building on what learners‟ already know and not teaching of abstract things which may 

discourage learners (Vygotsky, 1978).  

 

This argument is further cemented by Williams and Burden (1997) who claim that in 

socio-cultural theory education should be concerned with learning to learn, developing 

skills and strategies to continue to learn with making learning experience meaningful and 

relevant to the individual, with developing and growing as a whole person. They claim 

that education can never be value-free; it must be underpinned by a set of beliefs about a 

kind of society that is being constructed and the kind of explicit and implicit messages 

that will best convey those beliefs. 

 

Socio- cultural theory is applicable in this study because it tries to explain how education 

attracts learners (street children) and learning. The theory also indicates that street 

children perceptions and awareness about accessibility to formal education is highly 

influenced by their interactions with adult and peers in the environment they live in the 

streets which can bring either positive or negative perceptions on formal education. 
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2.2 Empirical Literature 

2.2.1 The Concept of Street Children 

In the 21
st
 century, there has been a dramatic change in writings concerning street 

children, with more focus on street children as underprivileged group (Lefeh, 2008).  

According to Ray, Davey and Nolan (2011), a street child is any girl or boy who has not 

reached adulthood, for whom the street in the widest sense of the word including 

unoccupied dwellings, wastelands, and so on, has become his or her habitual abode or 

source of livelihood and who is inadequately protected, directed, and supervised by 

responsible adults.  

 

According to WHO (2000), street children constitute a marginalized group in most 

societies. Street children lack what the society considers appropriate relationships with 

major institutions of childhood such as family, education and health. They are exposed to 

harsh environment and the nature of their lifestyles makes them vulnerable to substance 

use and this threatens their mental, physical, social and spiritual wellbeing. Most of these 

children use alcohol and other psychoactive substances. These children are confronted 

with discrimination and view health and social services with suspicion. This study 

however, defines street children as boys and girls who have reached the age to attend 

primary school and who live independently on the street in urban areas supporting 

themselves by begging or working in the informal sectors without adult supervision and 

with little, or no family contact. 

 

Panter-Brick (2002) argues that identifying street children is more problematic than it 

may appear because the generic term street children obscure the heterogeneity in 
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children‟s actual circumstances. The term according to Panter-Brick does not reflect own 

descriptions of the lives of these children the way they move on and off the streets. Baker 

(1999) commented that because there are children who live in poverty, suffer difficulties 

in their families such as family break up and abuse, who do not go to school and who are 

at risk of begging, working or living on the street, she coins a category of street children 

known as children for the street. 

 

In the same trend of thought, WHO (2002) states that a street child may be “a child of a 

street” having no home but the streets. The family may have abandoned him or her or 

may have no family members left alive. Such a child has to struggle for survival and 

might move from friend to friend or live in abandoned buildings. Another category is „a 

child on the street‟ who visits his/ her family regularly. The child might return every night 

to sleep at home, but spends most days and some nights on the street because of the 

poverty, overcrowding and sexual or physical abuse at home. „Institutionalized care‟ is 

another category of children living in a protection center or orphanages, who are at risk of 

living in the street. 

 

2.2.2 The Formal Education System in Tanzania 

According to Baguma (2010), formal education refers to the hierarchically structured, 

chronologically graded educational system running from primary school to university and 

including, general academic studies, a variety of specialized programmes and institutions 

for full-time technical and professional training. To Ngaka et al. (2012), formal education 

is a type of education which is structured, in some cases state supported, certified and 

follows a pre-determined or written curriculum. In this study, formal education is the 

systematic and structured education which is administered in certain institutions such as 
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schools, colleges or vocational training centres. This kind of education ranges from 

primary, secondary to university. This study, however concentrated on formal primary 

education in relation to how the street children perceive it. 

 

Formal education in Tanzania ranges from primary to higher education. Primary 

education is seven years education cycle. It is compulsory in enrollment and attendance. 

At the end of this cycle, pupils can go on with secondary education, vocational training to 

enter the world of work. Medium of instruction in primary schools is Kiswahili (URT, 

1996 and UNESCO, 2007). 

 

The delivery of education in Tanzania is guided by the Tanzania Development Vision 

2025, which identified the need to have a well educated  and learning society in order to 

respond to development challenges and to compete effectively at international levels, 

regionally and beyond. It is also nested in the national strategy for growth and reduction 

of poverty (NSGRP), known as Mkakati wa Kukuza Uchumi na Kupunguza Umaskini 

Tanzania (MKUKUTA) in Kiswahili, as well as international commitment to Education 

For All (EFA) and  the Millennium Development Goals (UNESCO, 2008). 

 

In her efforts to improve education based on Education and Training Policy objective, 

Tanzania established the Education Sector Development Programme (ESDP) in 1997, 

which was reviewed in 2001 and 2008.  ESDP aims at improving education provision for 

poverty alleviation, as well as making a total transformation of the education system into 

efficiency, effective and output or outcome based. ESDP reflects national priorities and 

responds to the existing educational and requirements, including the implementation of 

international declarations such as Education For all (EFA) and the Millennium 
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Development Goals (MDGs). National development plans and policies such as National 

Strategy for Growth and Reduction of Poverty (NSGRP) and Tanzania development 

vision, 2025 was also reflected (Mkonongwa, 2012). 

 

2.2.3 Accessibility of Formal Education to Street Children 

Study by UNICEF (2014) on matters of getting more children to school in South Asia 

indicated that the number of out-of school children in South Asia was staggering as there 

were 7.57 million children between the ages of 5 to 10 years who were not attending 

school. Also, another 25.29 million children between the ages of 11 to 13 years that were 

expected to be in secondary school were not in school at all. This therefore makes South 

Asia to be the second region with the highest number of children not getting an education 

after Sub- Saharan Africa. To UNESCO (2007), many children of school age in Pakistan 

go out on the street to earn money in order to supplement their family income and that it 

is estimated that three (3) out of ten (10) children aged five (5) to nine (9) years do not go 

to school in Pakistan and three (3) out of five (5) have never been inside a classroom.  

 

The same situation is also reflected in Nepal where provision of education to the rapidly 

increasing street children has become a predominant challenge. An Indonesian study 

sample of 285 street children also illustrated that, despite the fact that more than half of 

street children are still in school, 42.5 percent are out of school including 17.2 percent 

who have never been to school. In Philippines, one to three percent of the children and 

youth population living in the major cities are street children whereby Metro Manila City 

has an estimated 50,000 children on the street despite the fact that 75 percent of these 

children return home to their families and many are still able to go to school after working 

or begging, 25 percent live on the street and do not go to school (UNESCO, 2007). 
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According to the study conducted by Cockburn (2004) in South Africa, there were few 

regulations governing services such as education for street children and registration which 

was not mandatory. There was no screening of services provided despite of the projects 

found fundraising quantities of money but only  fail to provide any proper services to 

street children in South Africa.  

 

A study, whose central goal was to consider the impact of work on the access, and 

participation of children in formal primary education in Tanzania found out that child‟s 

work and the need for earnings, is almost certainly a leading factor in children not 

accessing school, a prime cause for absenteeism, repetition and increasing drop-out rates. 

This, however, affects children in different ways depending on gender that is, girls and 

boys (Dachi and Garret, 2004).  

 

Furthermore, a study conducted in Tanzania by a team from Columbia University‟s 

school of International and Public affairs was commissioned to assess the challenges 

which face Amani Street Children Care Centre, in caring for street children and to provide 

recommendations. The findings from the study were that many opportunities exist to 

support transition programme for youth and that fundamental life skills and high self-

esteem ought to be instilled in the children from the moment they arrive at any institution 

(Blackford et al., 2009). 

 

Namwata, Ngabo and Dimoso (2012) argue that in Dodoma Municipality, some families 

do not take their children to school. This hinders their ability to obtain knowledge and 

skills that would help them either find employment or become involved in self-
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employment in future. Because these children face certain isolation or lack of care and 

attention, majority resort to the streets. Dodoma shares 32% of the children who did not 

gain formal education at any time in 2010 (Terway, Dooley and Smiley, 2014). 

 

Educational deprivation for street children directs them to be unskilled and jobless adults. 

This has serious implications for the future as the increasing numbers of street children 

produce a generation whose productive capacity will be diminished if measures are not 

taken to address this very sensitive problem (Mwamuhuru, 2011). 

 

Perceptions and awareness of street children on access to education are important in a 

sense that, in situations where any perception over education emerges, different attitudes 

and behaviors are observed. These perceptions that differ across time and place, largely 

affect how individuals‟ developments are defined (Han, Janmaat, Ahaoskins and Greed, 

2012). 

 

2.2.4 Children’s Rights to Formal Education 

According to UNICEF (2007), many international agencies have increasingly turned to a 

human rights-based approach characterized of three defined educational rights. One of 

them is the right of access to education. Within this right, the right of every child to 

education on the basis of equality of opportunity and without discrimination on any 

ground is considered. To achieve this goal, education must be available and accessible to 

and inclusive of all children. The right to quality education is also considered under right-

based approach. Under this right, it is a right of every child to have a quality education 

that enables him or her to fulfill his or her potentials, realize opportunities for 

employment and develop life skills. To achieve this, education needs to be child centered, 
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relevant and embrace a broad curriculum and be appropriately resourced and monitored. 

The right to respect within the learning environment is the last right under this trend. This 

is the right of every child to respect for her or his inherent dignity and so, have her or his 

universal human right respected within educational system. To achieve this goal, 

education must be provided in a way that is consistent with human rights, including equal 

respect for every child, opportunities for meaningful participation, freedom from all forms 

of violence, and respect for language, culture and religion. 

 

Street children have the same rights as other children; and the same laws should be 

applied to them (Mbunda, 2011). According to the Convention on the Rights of the Child, 

focus is on ensuring all rights for all children; that is why the CRC did not mention the 

term street children. Street children are more disadvantaged when compared with other 

children because they experience traumatic development, inadequate cognitive 

development, and poor physical development that seriously hamper their chances of 

participating fully in education as well as other issues of their concern as children. The 

CRC sets the tone for its holistic approach to children‟s rights and confirms that all rights 

apply to all children without exception, and all actions concerning the child shall take full 

account of the child‟s best interest. This is specifically to street children‟s entitlement to 

rights to protection and participation (Benitez, 2000). 

 

2.2.5 Tanzania’s Laws and Policies Related to Children 

All over the world, there are policies related to the development of children (Mbunda, 

2011). These policies help to protect children out of various problems which can affect 

them.  Since independence, Tanzania has been preparing and implementing policies and 

programmes directed to the development of people. In practice, this means that, priority 
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was given to the provision of basic services to the people particularly services related to 

health, education, safe and clean water (URT, 1996). 

 

 According to URT (1996), the laws in Tanzania provide many different interpretations of 

a child. The child policy of 1996 defines a child as a person below the age of eighteen. 

This definition is in accordance with the United Nations Convention on the Rights of The 

Child and the National Constitution; and it is used to protect the rights and interest of the 

child, particularly in regard to employment and marriage contracts, protection against 

abuse, punishment and care, by parents or guardians.  In addition to this, statistics shows 

that children in Tanzania constitute more than 46 percent of population and that on 

average; a household in Tanzania has at least six children. Therefore, children are 

important segment of society.  

 

In recognition of this, Tanzania has implemented plans and taken certain steps aimed at 

promoting child development; these include, provision and strengthening of maternal and 

child care, immunization and preventive health, implementation of water project, 

environmental sanitation campaigns, establishment and strengthening of feeding posts 

and day care centers, establishment of pre-schools, establishment and care of playgrounds 

and provision of primary education for all (URT, 1996). Other step taken include the 

ratification of the Unite Nations Convention on the Rights of the Child (UNCRC), signing 

the Rights and Welfare of the African Child, the enactment and review of laws aimed at 

promoting and protecting the rights and interests of children, the preparation and 

implementation of National Programme of Action concerning child survival, protection 

and development (Mbunda, 2011). 
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Furthermore, the government has created a special ministry to coordinate the child 

development programmes and encourage Non-Governmental Organizations (NGOs) and 

individuals to establish centers for children in difficult circumstances; to set up  special 

schools and institutions; to cater for children with particular problems; to set up voluntary 

associations; to serve and defend children; and to establish juvenile courts so that those 

suspected of breaking the law are dealt with in such a way that their status as children is 

not violated (URT, 1996). 

 

Even so, Tanzania became one of the first East African nations to adopt a National Plan 

of Action for Most Vulnerable Children (NPA-MVC), including Orphans and Vulnerable 

Children (OVC) in February 2008.  Moreover, the Department of Social Welfare, under 

the Ministry of Health and Social Welfare, developed an Operation Plan for the NPA-

MVC with the aim of making the National Plan of Action a realizable objective through 

adoptable strategies, implementable activities and achievable goals (Blackford et al., 

2009). 

 

According to (Smeaton, 2011), the law of the Child Act in Tanzania was passed in 2009. 

The enactment of this law is an attempt to domesticate the United Nations Convention on 

the rights of child and other international conventions to which Tanzania has made a 

commitment. Street children are covered by this Act; for example, sections 9, 10 and 11 

give a child the right to life, dignity, respect, leisure, liberty, health, education and shelter 

to be afforded from his or her parents, opinion, to be listened to, and to participate in 

decisions which affect his or her wellbeing. Within this Act, the local government 

authorities have an obligation to respond to the needs of any child in need of care and 

protection, including children on the streets who are lacking these rights. 
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The Education and Training Policy (ETP) of 1995 involves issues related to accessibility 

to education to all children with school going age.   Even though, the policy do not 

discriminate any group of children to access formal education, it put emphasis on 

education for all (URT, 1995). The study by Seni (2015) on the experience and 

perceptions of young carers of visuality impaired adult beggars in Dodoma municipality 

argued that there is a sharp mismatch between the policy statements entailed in the ETP 

and its implementation due to existence of children moving around the town‟s streets 

begging with their parents while they were supposed to be at school. 

 

Despite the measures taken by the Government of Tanzania to ensure that children are 

protected, many children are still not accorded proper protection. Acts of oppression, 

exploitation and brutality against children are on the increase as the result of shortcoming 

in the administration and enforcement of laws which protect children‟s rights as well as 

decline in morality (URT, 2009).  

 

Children‟s development has also been affected by deficiencies in education system. In 

some places where pre-schools and day care centers have been set up, they are not up to 

standards. Elsewhere, they don‟t even exist, and the rate of setting up or expanding these 

services is not high. In primary education, various problems including the inability to 

ensure that all children of school going age are registered; poor attendance, dropout, 

insufficient teachers, poor quality of education provided and shortage of resources, poor 

infrastructure and poor supervision and management of schools are common (URT, 

1996). 
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In Tanzania, street children are known as “Watoto wa Mtaani”, in Kenya they are called 

“Chokoraa” and in the Democratic Republic of Congo (DRC), they are called 

“Moineaux” or “Sparrows”. By whatever name they are called, what stands out is the sad 

fact that everywhere children living and working on the street are ignored, scorned, 

mistreated and misunderstood by the governments (Makaramba, 1999). 

 

2.2.6 Synthesis of the Literature and the Knowledge Gap 

The phenomenon of street children has become prominent globally with serious 

implications for their survival. Children living and working on the street not only lack the 

basic necessities of food, health care and safe shelter, but are also deprived of 

opportunities for education which has serious implication for their future (Blackford et 

al., 2009). The literature, some of which is cited above, indicates that substantial research 

has been conducted in Tanzania and elsewhere in the world. Salient in most of these 

studies is that children are on the streets because of poverty, family conflicts, community 

apathy and the absence of legal or institutional framework to protect vulnerable children. 

 

The literature cited further indicate that there are 7.57 million children between the ages 

of five and ten who are not attending school in South Asia Region. Also, another 25.29 

million children between the ages 11 to 13 expected to be in secondary school are not in 

schools at all (UNICEF, 2014). There is a significant return associated with formal 

education in Europe and that education is positively and significantly correlated with 

active citizenship behavior (Hoskins et al., 2008).  

 

Many children of school age in Pakistan go out on the street to earn money in order to 

supplement their family income and that, it is estimated that three (3) out of 10 children 
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aged five (5) to nine (9) years do not go to school; and three (3) out of five (5) have never 

been inside a classroom (UNESCO, 2007). In South Africa, there were few regulations 

governing services such as education (Cockburn, 2004). Child work, and the need for 

earnings is almost certainly a leading factor in children not accessing school, a prime 

cause for absenteeism, repetition and increasing drop-out rates (Blackford et al., 2009). 

 

It has been stated that children in Tanzania constitutes more than 46 percent of population 

and that, on average, a household in Tanzania has at least six (6) children. Therefore, 

children are important segment of society. In recognition of this, Tanzania has 

implemented plans and taken certain steps to promote child development. These include 

provision and strengthening of maternal and child care, immunization and preventive 

health, implementation of water project, environmental sanitation campaigns, 

establishment and strengthening of feeding posts and day care centers, establishment of 

pre-schools, establishment and care of playgrounds and provision of primary education 

for all (URT, 1996). 

 

Taking all the literature above, there is inadequate empirical information to indicate the 

credible information on perceptions of street children toward formal education. This 

study, therefore, attempted to address this knowledge gap by taking Majengo, 

Tambukareli and Viwandani wards of Dodoma Municipality in Tanzania. 

 

2.3 Conceptual Framework 

Based on the  statement of the problem and research gap, it was hypothesized that 

transforming structures and processes discussed in the theoretical perspective of this study 
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would act as determinants for positive or negative perceptions from the street children in 

as far as formal education is concerned. 

 

Street children‟s socio-demographic information in this case stands as an independent 

variable for this study whereas street children‟s perceptions on formal education stand as 

dependent variable. Once an independent variable is influenced by mediating variables, 

that is, presence or absence of educational policies on street children, street children‟s 

awareness on their rights to education, strategies to make street children access formal 

education, stakeholders‟ position on formal education to street children, home centers for 

street children and relatives‟ initiatives towards street children‟s education, independent 

variable can either be positively or negatively influenced.  

 

If the independent variable is positively influenced by the mediating variables, positive 

perceptions on formal education are expected from street children and the vice versa is 

true when the independent variable is negatively influenced and, therefore, negative 

perceptions on formal education will be the result. Despite the negative, or positive 

influence on the independent variables by the mediating variables, other forces such as 

peer influence are taken into consideration well as addressing other forces that lead 

children to migrate into the urban centers even if the positive influence of the mediating 

variables on the independent variable is held constant. The diagram to further illustrate 

the conceptual framework is shown below. 
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Figure 2.1: Conceptual Framework of the Study 

 

Source: Researcher’s Design (2015) 

 

 

Since the hypothesis of the study was positively influenced, the independent variable, 

once is influenced by the mediating variables (presence or absence of educational policies 

on street children, strategies to make street children access formal education, 

stakeholders‟ position on formal education to street children, home centers for street 

children and relatives‟ initiatives towards street children‟s education), a positive  
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perception and awareness towards accessibility to formal education by street children was 

realized by the study as it is presented in chapter four.  

 

2.4 Summary of the Chapter 

This chapter has described various theories related to the study, namely the Human 

Capital Theory and Socio-cultural Theory. It is revealed in the literature that education to 

street children is important because it serves as input to enable them to leave the street life 

(Schults, 1963, Barro and Lee, 2010). The chapter has also identified the knowledge gap 

that the research attempted to address and it ends with the presentation of a conceptual 

framework. The next chapter will present the research methodology that was employed 

during this study. 
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CHAPTER THREE 

RESEARCH METHODOLOGY 

3.0 Introduction 

In this chapter, the focus is on the methods and procedures as well as ethical 

considerations that were employed in the research when answering research objectives 

along research questions. These included, research approach, research design, selection of 

the study area, targeted population, sample size and sampling techniques, methods of data 

collection, data analysis, validity and reliability. Finally, the chapter ended up with 

explanations of ethical considerations observed during the study. 

 

3.1 Research Approach 

This study employed mixed approaches which entailed qualitative and quantitative 

methods. Qualitative approach was mainly used while quantitative approach was used to 

illustrate and clarify qualitative information. Mixed approach was selected because it 

allowed for modification and changes and hence in-depth investigation of the 

phenomenon. Moreover, it attempted to provide contextual understanding of the complex 

relationship of the causes and consequence that affect human behavior (Brok-Utne, 1996). 

 

3.2 Research Design 

According to Wolf (1990), research design is a procedure or technique used to conduct a 

scientific research.  Bodgam and Biklen (1996) argue that research design is a 

researcher‟s plan of how to proceed with a research problem. A cross-sectional survey 

design was employed in this study because it allows the information to be collected at one 

point in a time. This means that the information collected from street children on their 

perception towards formal education was done at one point in time (Olsen and Marie, 
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2004). This research design was adapted since it provided in-depth understanding of the 

problem and established explanations and respondents‟ opinions. It was also helpful in 

grasping reliable and sufficient information from relative large sample within a short 

time. 

 

3.3 The Study Location 

The study was conducted in three selected wards of Dodoma Municipality that are, 

Majengo, Viwandani and Tambukareli wards. These wards were selected because they 

have various economic and social activities that attract street children. Here there are 

major shopping centres of Majengo and Sabasaba, public garden at Nyerere Square, 

dumps for solid waste, shops, bus terminal, railway station as well as sub-industries. The 

location was selected due to the magnitude of the Most Vulnerable Children among who 

are street children as reported by the district analysis report in the National Plan of Action 

for MVC (URT, 2007). According to this report, Dodoma Municipality shares seven 

percent of the MVC. 

 

3.4 Targeted Population 

Target population refers to an existing group from which sample of the study is drawn to 

make a conclusion (Ary et al., 2002). The targeted populations for this study were street 

children as main respondents, educational officers, Government representatives such as 

Community Development Officers, District Municipal Councilor, Ward Executive 

officers, and street children caring centres as well as community members in three 

selected wards of Majengo, Tambukareli and Viwandani. 
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3.5 Sample Size and Sampling Techniques 

The sample size and sampling technique for this study is elaborated below. 

 

3.5.1 Sample Frame 

Sample frame refers to a complete list of sampling units from which the sample is 

drawing (Saunderel et al., 2007). The sample frame of this study was 90 street children as 

main respondents who were drawn from the total street children in Dodoma Municipality. 

The number of 4 educational officers, 3 Government representatives, 4 leaders from street 

children caring centre as well as 10 community members in three selected wards of 

Majengo, Tambukareli and Viwandani were purposively sampled. 

 

3.5.2 Sampling Techniques 

Panter-Brick (2002) argues that identifying street children is more problematic than it 

may appear. Thus, it is because of this expected difficult that is why the study employed 

snowball sampling technique and purposive sampling. Snowball sampling was employed 

in this study given that the study subjects were hidden and, thus, identifying one study 

subject enabled the researcher to access other subjects (street children).  

 

According to Johnston, Sabin and Prybylski (2010), snowball sampling is a chain referral 

sampling method that relies on referrals from initial subjects to generate additional 

subjects. Snowball sampling, however, produces biased samples because respondents 

who have a large number of social connections are able to provide researchers with higher 

proportions of other respondents who most likely have characteristics similar to that of 

initial respondent (Johnston, Sabin and Prybylski, 2010). On the other hand, purposive 

sampling was employed to include the representation of educational officers, government 



36 
 

representatives, street children caring centre as well as community members in three 

selected wards of Majengo, Tambukareli and Viwandani. 

 

3.5.3 Sample Size 

According to Cohen and Manion (2000), sample size is a group of respondents drawn 

from a population in such a way that it represents all key features of the population. An 

estimated number of street children in Dodoma Municipality were sampled using an error 

estimate of 10%, taken from an estimate of 860 street children. Using the formula below, 

114 respondents were a sample size for the study. Yamane (1964) provides simplified 

formula for calculating sample size as follows: 

n=N/1+N (e)
 2

……………………………. (1) 

N= total population  

e= precision level (error detection) 1-10% 

n= sample size to be included in the study 

1= constant 

 

3.5.4 Sample Distribution 

From the above formula, respondents were distributed as per Table one below. The study 

involved 90 street children obtained from three selected wards that included ten (10) 

community members, four (4) leaders from children caring centres, four (4) educational 

officers and three (3) government representatives and three (3) community development 

officers. 
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Table 3. 1: Respondent Category and Distribution 

Respondents’ Category 

Sample Size 

Distribution % 
   Sampling   

Techniques 

Street Children        90 

   

78.9 

 

      Snowball         

      sampling 

Community members        10 8.8 

 

      Purposive      

      sampling 

Caring Centres' leaders          4 3.5 

 

       Purposive   

       sampling 

Educational officers          4 3.5 

 

       Purposive 

       sampling 

Government Representatives          3 2.6 

 

       Purposive 

       sampling 

Community development  

officers          3 2.6 

 

       Purposive 

       sampling 

TOTAL 114 100   

Source: Researcher’s Sample (2015) 

 

3.6 Methods for Data Collection 

Both primary and secondary data were collected in this study. Secondary data are data 

sets that were already in existence, such as census data (Harrel and Bradley, 2009:7).  

Secondary data were gathered from local government offices and records from children 

care centers. Primary data refers to the firsthand information gathered by researchers for 

the purposes of analysis under consideration. Street children, community members, 

educational officers and government representatives as well as community development 

officers were interviewed to obtain primary data. Generally, the study collected data 

through observation, structured interviews and questionnaires. 
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3.6.1 Interviews 

According to McGiven (2003), interviews involve one-to-one discussion; meaning the 

conversation between the interviewer and the respondent. Structured interviews were 

employed mainly to street children to explore more information on their perceptions 

towards formal education. Interviews were thought appropriate for the children because 

the researcher was not sure if all of them knew how to read and write; it was also difficult 

to get them sited to fill questionnaire if questionnaire was used.  

 

3.6.2 Observation 

Observation is explained as a way of gathering data by watching behaviors, events or 

noting physical characteristics in the natural setting (Powell and Steele, 1996). This 

method was employed in data collection during the study. Notes were taken by the 

researcher from the observed features and pictures of the observed physical behaviors 

were taken for analysis. Observation was also used to identify street children from other 

children, activities they were doing as well as observing physical environment where 

street children were available. 

 

3.6.3 Questionnaire 

According to Saunder and Thornhil (2007), questionnaire is a set of questions enabling 

the researcher or enumerator to collect consistent information from more than one 

respondent. The questionnaire consists of structured, open and close ended questions. In 

open ended questions, respondents have a freedom to write or give their detailed opinions 

and suggestions. In closed ended questions, respondents are limited to answer the 

question as instructed to them.  
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Study questionnaire were used to get data from ward officials because they were 

unreliable and sometimes busy in their offices; so, the researcher thought that 

questionnaire would be appropriate for them to fill them at their own time. Questionnaires 

were administered to 4 educational officers, 3 government representative, 3 community 

development officers and 10 community members around the wards to collect 

information on strategies that can be used to help street children access and participate in 

formal education.  

 

3.6.4 Artifacts  

According to Ary et al., (2013) artifacts are drawn pictures made when a researcher 

conduct a sensitive problem which attract more ethical considerations.  Pictures aided to 

keep memory in which might be forgotten (Seni, 2015). Researcher opted to use artifacts 

instead of field photographs because this study dealt with a sensitive issue of street 

children which need care in exposing children‟s photographs, thus, the use of artifact was 

inevitable. Artifacts were used to capture behaviors and activities which were done by 

street children 

 

3.7 Data Analysis and Presentation 

According to Merriam (2001), data analysis is a process of making sense out of data 

generated in a study. This study employed both qualitative and quantitative techniques in 

analyzing data. Denscombe (1998) argues that qualitative data can be described as a 

record of thoughts, opinions, feelings or words; whereas Hen et al. (2006) holds that 

quantitative data are data presented in numeric, frequencies, percentages or statistics 

forms. 
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Qualitative data were analysed through content analysis. Questionnaires were organized 

by coding before entering data into computer program for analysis. Each question asked 

to the respondents in each questionnaire was clearly screened to ensure clarity of 

responses on each questionnaire. The qualitative data analysis was also justified by 

quotations from respondents whereby some of them were written in Kiswahili and 

translated in English as quoted in order to harmonize each approach used. The researcher 

converted the participant‟s pictures taken from the field into hand drawn pictures 

(artifacts) in order to maintain confidentiality of the informants. Likewise, the data 

deduced through drawn pictures aids to explain the phenomenon more vividly (Fatterman, 

1998, Seni, 2013 and Seni, 2015) and expand the analysis observed from the field. 

    

For quantitative data, after coding, data were entered into computer programme known as 

Statistical Package for Social Sciences (SPSS Version 16, 2007) for analysis. The 

analysis, therefore, was done by the use of descriptive statistics whereby tables and 

figures of different variables in frequencies and percentage were generated. 

 

The results were presented basing on each specific objective and each objective having its 

own section of data presentation and discussion. Quantitative data were presented in 

tables and figures because they are simple to present information to be easily understood. 

Rating scales were used to analyze quantitative data since they combine the opportunity 

for a flexible response with the ability to determine frequencies and correlations forms of 

quantitative analysis (Cohen, Manion and Morrison, 2007). 
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3.8 Validity and Reliability 

According to Tabachnick and Fidell (2007), validity refers to the degree to which the 

study accurately reflects or assesses the specific concepts the researcher is attempting to 

measures. It is also the extent to which an instrument measures what it is supposed to 

measure and performs as it is designed to perform. Generally, it is measured in degree 

because it is rare for the instrument to be 100% valid. The interview guideline and 

questionnaires were exposed to the researcher‟s supervisor for critique and advice which 

was followed carefully before data collection. After making amendments suggested by 

supervisor, the researcher went to the field for data collection. 

 

Reliability is the extent to which research methods yields the same results on repeated 

trials.  Enon (1998) states that reliability of data is how consistent a research procedure 

are.  In order to ensure reliability and validity of the data, a pilot study was conducted in 

the study area before the actual data collection exercise. This aimed at ensuring 

trustworthiness of the methods for data collection given that these methods were pre-

tested and verified. 

 

Generally, in order to ensure validity and reliability of information, the study employed 

triangulation method which is the use of more than one source of data. Multiple sources 

of information were used because no single source of information can be trusted to 

provide a comprehensive perspective on the program (Patton, 2002). Furthermore, 

objectivity was ensured during data collection exercise in order to avoid bias and 

misjudgments. 
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3.9 Ethical Issues and Considerations 

The researcher got permission to conduct this study from the University of Dodoma and 

from the Dodoma Municipal Authority which granted permission to collect data in three 

wards of Dodoma Municipality, namely Viwandani, Tambukareli and Majengo. Ward 

executive officers (WEO) of the selected wards were also consulted before data 

collection.  

 

The researcher also introduced herself and introduced the general objective of the study to 

respondents. Consent from the respondents was also sought before the interviews and 

distributions of questionnaires by asking for their willingness to participate. No children 

were interviewed without their willingness. Confidentiality of the information obtained 

from respondents was ensured. Names of the participants were not written in this study. 

As for the participants‟ pictures taken during the study, the researcher had to convert them 

into hand drawn pictures (artifacts) in order to hide the identity of the people represented 

through the pictures. Researcher acknowledged all source of help, and whenever 

quotation made from the work of others, the source was given clearly. 

 

3.10 Summary of the Chapter 

In chapter three, different aspects related to research methodology have been presented. 

Research approach and research design to the study, study area, target population, sample 

size and sampling techniques that were employed in the study have been presented. The 

sample distribution, instruments for data collection has also been put forward. Methods 

employed in the study have also been presented. These are interviews, observation and 

questionnaire methods and techniques used during data collection. The analysis method 

as well as validity and reliability for the data have been elaborated. The chapter ended 
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with presentation of the ethical issues and considerations. The next chapter discusses the 

findings from the study. 
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CHAPTER FOUR 

 

DATA PRESENTATION AND DISCUSSION OF THE FINDINGS 

 

4.0 Introduction 

 

Reflecting back on the main study objective that was set out to investigate the perceptions 

of street children towards formal education in Tanzania, this chapter presents data and 

discussion of the findings obtained from the field. The chapter is divided into four sub-

sections focusing on the objectives of the study. The first section presents the description 

of the respondents‟ profile involved in this study then followed by the findings of the 

study in accordance with study objectives. 

 

4.1 Respondents’ Profile 

This section discusses the findings about respondents‟ profile; that is, their age, sex, place 

of birth, family background and number of siblings in families. 

 

4.1.1 Respondents’ Age 

In conducting this study, researcher collected information from street children, 

community members, leaders from street children care centres, educational officers, 

government representatives and community development officers. The age of community 

members, leaders from street children care centres, educational officers, government 

representatives and community development officers ranges between 35 and 50 years old. 
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The street children‟s age is illustrated in Table 4.1. The findings show that 37.8% of the 

respondents in this study aged between 9 and 12 years, 33.3% between 5 and 8 years, 

whereas 28.9% aged between 13 and 16 years. This implies that, most street children 

were school age children who were supposed to be in school attaining formal education, 

but they were in the street and not at school. This is supported by UNICEF (2004) that 

7.57 million children between the ages of 5 to 10 years are not attending school in South 

Asia Region. This is also in line with UNESCO (2007) (2.2.3), where it is estimated  that  

three out of ten children aged from five to nine years do not go to school;  and three out of 

five have never been inside a classroom. 

 

4.1.2 Gender Distribution of Respondents 

Under this category, there were four (4) female and six (6) male community members, 

two (2) female and two (2) male leaders from street children care centres, four (4) male 

educational officers, one (1) female and two (2) male government representatives and, 

two (2) female and one(1) male community development officers. 

 

The street children‟s sex is also presented in Table 4.1. It has been found out that 74.4% 

of the street children were males whereas 25.6% were females. This implies that most of 

the street children are males. Female street children are rarely visible. This observation 

matches with study by Njunwa (2005) on an assessment of the contribution of Tumaini 

Love and Hope Children Center to the street children and young people in Msalato and 

Bihawana homes in Dodoma Municipality, which indicated that the number of male street 

children (80%) to be more than female children (20%).  
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This study is also similar to the study by Amury and Komba (2010) on coping strategies 

used by street children in the event of illness conducted in Temeke, Kinindoni and Ilala, 

Dar es salaam which indicated that boys leave home earlier than girls which because of 

the prevailing gender roles to many ethnic groups in Tanzania. Whilst girls are commonly 

socialized for reproductive roles and obliged to engage in household chores, their male 

counterparts are frequently socialized to engage in remunerative productive roles, thus 

allowed to go on the street to look for money earlier than girls. 

 

4.1.3 Street Children’s Place of Origin 

Findings about street children‟s place of origin are presented in Table 4.1. The study 

found out that 67.2% of the street children are from Dodoma Municipality; that is, they 

are born in areas around Dodoma Municipality and 32.2% are from outside Dodoma 

Municipality meaning that they come from other regions like Kigoma, Tabora, Manyara 

and Singida. Another street children come from other parts of Dodoma region like 

Kongwa, Bahi, Mvumi, Mpwapwa, Kondoa and Kibaigwa to mention the few. This is 

similar to what Njunwa (2005) argue that 55 percent of street children and young people 

found in Dodoma Municipality are from within Dodoma Region.  

 

The findings further indicate that the number of street children, young people of school 

age in Dodoma Municipality have  increased from 55% in 2005 to 67.2% in 2015. 

Clearly, 67.2% of the street children who originated from Dodoma Municipality conform 

to the district analysis report in the National Plan of Action for MVC (URT, 2007). 

According to this report, Dodoma Municipality shares seven percent (7%) of the MVC. 
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Table 4. 1: Respondents Profile 

 

Respondents Profile         Frequency (n=90)                   Respondents (%) 

 

      Street children’s Age 

       5-8                                                  30                                            33.3 

       9-12                                                34                                            37.8 

      13-16                                             26                                  28.9 

      Total                                                90                                             90.0 

Street children’s sex 

        Male                                               67                                             74.4 

     Female                                           23                                             25.6 

     Total                                               90                                             90.0 

Street Children’s Place of birth 

              Within Dodoma                              61                                            67.8 

              Municipality 

              Outside Dodoma                             29                                           32.2 

              Municipality                             

               Total                                                90                                          90.0 

 

Source: Field Data (2015) 
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  Artifact 4. 1: Street Children Found at Nyerere Square Smelling Glue to Prevent 

                       Hunger 

 Source: Field Data (2015) 

 

4.1.4 Street Children’s Place of Domicile 

The study found that the children stayed in streets taking cover on verandas, trenches as 

well as in public places such as bus terminal where people are busy 24 hours.  One of the 

children aged 8 years at Majengo Market in Dodoma Municipality stated: 

After my day‟s activities, I normally go to sleep at a veranda at Mwanga 

bar where I spend my night. Here, I meet other friends. There are people 

who leave food and beer so, I collect them to eat and drink. It is not that I 

like sleeping here but since I have no relatives here in Dodoma what can 

I do? 

 

When the researcher asked about where street children normally go after their day‟s 

activities, educational officers, community members, government officials and children 
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themselves confirmed that they had no specific places to go after their day‟s activities. 

One of the educational officers in Dodoma Municipality was quoted saying: 

Most of these children have no specific places to spend their nights. Most 

of them camp on verandas and other hidden places that enable them to 

take shelter. They are mostly found in bars or travelling station at night. 

 

 

The above findings are consistence with the study by Amury and Komba (2010) who 

found that more street boys (34%) than street girls (19%) are sleeping on the streets while 

36% of street boys and 27% of street girls are sleeping in a ghetto. This background has 

much influence on street children coming to street as stated in Kozulin and Gindis (2003) 

that the major determinants of child development is the children‟s leading activity; that is, 

their interactions with adults and peers oriented towards the external world will influence 

the way they perceive things and in this case, the way they perceive formal education. 

 

These findings were also justified by WHO (2002) who argue that a street child may be 

“a child of a street” having no home but the streets. The family may have abandoned 

him/her or may have no family members left alive. Such a child has to struggle for 

survival and might move from friend to friend, or live in abandoned buildings.  „A child 

on the street‟ visits his/her family regularly. The child might return every night to sleep at 

home, but spend most days and some nights on the street because of poverty, 

overcrowding and sexual or physical abuse at home.  

 

4.1.5 Number of Siblings in the Street Children’s Families 

In Table 4.2, findings about the number of siblings in the street children‟s families are 

presented. It has been found out that the number of siblings ranged from three to six. The 

findings indicate that 31.1% of the street children have four siblings, 23.3% have five 
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siblings, and 15.6% had six siblings whereas 15.6% had three siblings. This implies that 

most of the street children had at least three to six siblings. According to the findings, 

street children come from different areas, which mean that, some street children have both 

parents, others have single parents and some of them were orphan living with guardians. 

This means that street children had biological relatives who would support them to access 

formal education even if they are orphan. The table below shows the summary of number 

of siblings to the respondents‟ families. 

 

 

Table 4. 2: Number of siblings to the Street Children’s Families 

Number of Siblings Frequency Percent 

 2  5 5.6 

 3 14 15.6 

 4 28 31.1 

 5 21 23.3 

 6 14 15.6 

 7  6 6.7 

 8  2 2.2 

 Total 90 100 

 

Source: Field Data (2015)   

 

This finding is supported by UNAIDS (2006) that there are more than 34 million orphans 

in the sub-Saharan Africa, 11 million of them are orphans whose parents died from 

HIV/AIDS. In the past, most orphaned children were cared within the extended family. 

However, due to high death rate associated with AIDS and increasing poverty in sub-

Saharan Africa, many orphan live in elderly-or child headed  household that are not able 

to meet the children‟s basic needs of food, clothing and shelter. As a result, many orphans 

have no option but to live and work on the streets.  
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4.1.6 Reasons for Street Children to be in the Street 

The researcher also enquired to understand why street children are in the streets; in other 

words, why these children have decided to join street life. The findings presented in Table 

4.3 show that 33.3% of the respondents are in the street because of peer influence, 26.7% 

said they are in the street as a result of limited basic needs at home, 12.2% are in the street 

because of mistreatments from their relatives and 11.1% are there due to domestic 

conflicts at home as well as due to parents‟ divorce incidents. 

 

Other reasons include running away from domestic work 2.2%, lack of school needs 

1.1%, some move to find money in towns 9.0%, in search for better life 2.2% and some 

are in the streets because of death of parents 2.2%. This complies with a study conducted 

in Turkey by Argyo (2012), and Hatice and Seyda (2011) whose findings show that 

children move to the street due to peer influence and search for freedom. This is 

complemented by a quotation from one of the children at Dodoma bus terminal after 

having been asked the reasons for joining street life. 

Wewe unafikiri mimi sitaki nivae kama wanafunzi wengine 

wanaovaa viatu na soksi nzuri, kaptula na shati vilivyonyooshwa 

na kupigwa pasi? Nyumbani hivi vyote sina, sina uwezo wa 

kuvipata kwasababu wazazi walikufa katika ajali na bibi hana 

uwezo 

This is translated as:  

Do you think that I don‟t like dressing like other students? My 

friends dress in good shoes and stockings, shorts and shirts that are 

ironed. All these cannot be obtained at home because my parents 

died in an accident and my grandparent cannot afford to give me 

the services. 

The following table presents a summary of the said reasons for the children to opt for 

street life. 
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Table 4. 3: Reasons for Joining Street Life 

Reasons to Opt Street Life Frequency Percent 

Conflicts and separation 10 11.1 

Limited basic needs 24 26.7 

Domestic work  2  2.2 

Lack of school needs  1  1.1 

Find money  8  9.0 

Search for better life  2  2.2 

Parents died  2  2.2 

Mistreatment 11 12.2 

Peer influence 30 33.3 

Total 90 100 

           Source: Field Data (2015) 

 

The findings indicated above is also in line with research by Mkombozi Centre (2005), 

Evans, (2002), Nyoni, (2007) and Smeaton, (2011) that extreme poverty is the major 

factor for children to move to the streets. Other non economic factors are divorce, 

orphanage, large family and domestic violence. Nyoni (2007) argued that orphans are left 

with their uncles and grandparents who do not deliver satisfactory support to the orphaned 

children, and finally, the children decide to move around the streets in town to look for a 

better life. 

 

4.1.7 The Challenges Faced by Street Children 

When asked about the challenges they face, 77.8% of the street children said that street 

life is not good because of the hardships they face in the street. The hardships named were 

undefined residential places, health problems and the mistreatment from their fellow 

energetic street children. Also, 18.9% of the children, however, perceive street life as 

being good since they are able to obtain what they want in their life and three point three 

percent (3.3%) of the respondents perceive street life as neither being good nor bad.  
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Some children argued that even if we say this life is bad, we have no alternative due to 

family poverty and death of our parents. They declared the street life to be bad, but since 

they have tuned themselves into it, they have no alternative. Table 4.4 provides more 

information about these findings. Below is the quotation from a boy of 9 years old found 

at Jamatini perceiving street life as being good. 

My parents are poor; I do sell my boss‟ pancakes (vitumbua) who lives in 

Chang‟ombe. He pays me 45,000/- per month. I am happy because I am 

able to get family and personal needs, so leaving street life is like losing 

opportunities. 

 

Table 4. 4: The challenges faced by Street Children 

  Source: Field Data (2015) 

 

In regard to the study findings, Yilmaz and Dulgerler (2011) found the streets to be 

unsafe place for the children due to bad behavior on the part of some adults, drunkers on 

the streets, the danger of abduction, the risk of traffic accident, the presence of police, 

theft of their money, exposure to violence and sexual abuse from adult or older children. 

Yilmaz and Dulgerler (2011) recommended for the development of policies to assist 

street working children. 

  

 Response 
Frequency Percent 

 Yes 
17 18.9 

 No 

 
70 77.8 

 Neither of the two 3 3.3 

 

Total 
90 100.0 
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4.2 Street Children Perceptions towards Formal Education 

In order to know perceptions of street children towards formal education, this section 

present and make discussion on street children‟s knowledge on reading and writing, street 

children who have ever been to school, level of education for street children as well as 

importance of education to street children. 

 

4.2.1 Street Children’s Knowledge on Reading and Writing 

When asked whether they had knowledge on reading and writing, 72.2% of the street 

children confirmed to possess this knowledge whereas 27.8% of the street children lacked 

the knowledge as it indicated in Figure 4.1. This implies that majority of the street 

children have ever attended school to some extent. Some children confessed that they are 

students but they do not attend school regularly due to their family problems.  

 

            Figure 4. 1: Street Children’s Knowledge on Reading and Writing 

            Source: Field Data (2015)   

 

The above findings are supported by Murphy (2011) in emphasizing on the impacts of 

street children in America that street children suffer from hunger and poor physical and 

emotional health as well as limited academic proficiency in reading and Mathematics. 
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4.2.2 Street Children who have ever been to School 

When asked if they have ever been to school, 68.9% of the street children admitted to 

have ever been to school whereas 31.1% of the children acknowledged to have never been 

to school as it reads in Table 4.5. This entails that it is significant to enquire from street 

children about their perceptions on formal education since there are categories of children 

who have ever been to school and those who have never been to school.  

 

Table 4. 5: Street Children who have ever been to School 

      Response   Frequency              Percent 

    Yes 

 
62 

                               

68.9 

    No 

 
28 31.1 

 Total 90  100 

   

 Source: Field Data (2015) 

 

The above findings are similar to what Han, Janmaat, Ahaoskins and Greed (2012) stated 

that perceptions and awareness of street children on access to education are important in a 

sense that, in situations where any perception over education emerges, different attitudes 

and behaviors are observed. These perceptions, which differ across time and place, 

largely affect how individuals‟ developments are defined. 
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4.2.3 The Level of Education 

The findings indicate that the highest level of education completed by the street children  

was  24.4%  who had reached Standard Three with the least being Standard Five (2.2%) 

as it is indicated in Table 4.6. No street child was found to have completed Standard 

Seven. However, there were street children who managed to reach Standard Six (8.9%). 

This implies that more street children dropped out of school when they were in Standard 

Three and few of them reached Standard Six.  

 

It was further noted that most children dropped out of school in Standard Three because 

students from Standard Three to Standard Seven were supposed to take more hours in 

schools (almost the whole day) which may reduce the time of most children to move 

around the streets to find some money to buy school materials. As a solution, most street 

children decided to drop out of school when they were in Standard Three after their 

parents failed to offer them with school materials needed. It can conclusively be said that 

68.9% of the street children interviewed have a certain level of primary education though 

no one was found to have completed Standard Seven. 

 

Table 4. 6: The Level of Education for Street Children 

 

          Class Frequency Percent 

 standard 1 10 11.1 

 Standard 11  9 10.0 

 Standard 111 22 24.4 

 standard iv 11 12.2 

 standard V  2   2.2 

 Standard V 1  8   8.9 

 None 28 31.1 

 Total 90 100 

   

  Source: Field Data (2015) 
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The study findings match with UNESCO (2007) that many children of school age in 

Pakistan drop out the school and move to the street to look for money in order to 

supplement their family income. It further estimated that, in Pakistan, three out of ten 

children aged five to nine years do not go school, and three out of five have never been to 

school. 

 

According to UNICEF (2014), it is unfortunate that the number of out-of school children 

in South Asia is staggering. There were 7.57 million children between the ages of 5 to 10 

years who were not attending school in South Asia Region. Also, another 25.29 million 

children between the ages of 11 to 13 years were expected to be in secondary school were 

not in school at all. This makes South Asia to be the second region with the highest 

number of children not getting education after Sub- Saharan Africa.  

 

4.2.4 Importance of Formal Education to Street Children 

When asked whether attending formal primary education is important to them, 93.3% of 

the street children affirmed that formal education was important to them. 6.7% of the 

street children asserted that formal education is not important for them.  Figure 4.3 further 

elaborates more about this finding. The reasons pointed out by most of the street children 

as to why formal education was important to them were to learn how to read and write, 

get employment, start own business; get respected in the community and interaction with 

their fellow students. 

 

 The reasons given by street children who see formal education as not important to them 

are being too old to stay in a class of young students, need to stay at home helping parents 

as well as lack of parental assistance to access educational needs because they are 
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orphans. This finding indicates that there should be a special programme that will enable 

street children to access formal education even if they feel that they are old enough to 

access formal education in the same class with young children.  This finding is cemented 

by Amury and Komba (2010) who recommended that the Complementary Basic 

Education (COBET) as a key programme to street children. 

 

The street children‟s perceptions about  formal education being important to them 

corresponds with the Human Capital Theory (Schultz, 1961 and Becker, 1964) that rests 

on the assumption that formal education is high instrument necessary to improve the 

productive capacity of the population. This means that an educated person is more 

productive (Woodhal, 1997). Street children believe along this line that, in case they are 

educated, they will get employed as well as create own employment, thus becoming more 

productive.  

 

Street children‟s perceptions towards formal education also correspond to Vygotsky‟s 

Socio-Cultural Theory which state that the child acquires knowledge through contacts and 

interactions with people as the first step, then later by assimilating and internalizing the 

knowledge and adding his personal value to it. This is confirmed by street children‟s 

arguments why formal education is important to them; that is, their belief is that, if they 

interact with teachers and fellow students, they will be enabled to learn how to read and 

write, get employment, start own business,  get respected in the community as well as 

interaction with their fellow students. 

 

Moreover, 93.3% of the street children who acknowledged that formal education was 

important to them verified the hypothesis in the conceptual framework of this study that 
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street children had positive perceptions towards formal education. Street children 

perceived that, in case they access formal education, their lives will turn to be better ones. 

This is a positive perception towards formal education which entails that if all structures 

are transformed, street children will access formal education. This finding is similar to 

that of Smeaton (2011) on the study about children living alone in Kenya and Tanzania, 

and found that the street children had a great thirst for education. 

 

                Figure 4. 2: Importance of Formal Education to Street Children 

                Source: Field Data (2015) 

 

4.3 Awareness of Street Children on their Right to Formal Education    

In order to know the awareness of street children on their right to formal education this 

section present and make discussion on the street children‟s knowledge about their right 

to formal education, attending formal education as a basic right to every child as well as 

consideration of street children in formal education. 

 

4.3.1 Street Children’s Knowledge about their Right to Formal Education 

The study found out that only 25.6% of the street children interviewed were aware of 

their right to formal education, while 74.4% had no idea about it as shown in Table 4.7 
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below. This entails that majority of street children do not know the children‟s right to 

formal education. 

 

Table 4. 7: Street Children’s Knowledge about their Right to Formal Education 

 

  Response  Frequency  Percent 

 I know 

 
23 25.6 

 Don‟t know 
67 74.4 

    Total 90   100 

   Source: Field Data (2015) 

 

The above findings conform the findings obtained by UNICEF (2007) that children living 

on the street often receive limited information necessary in life due to illiteracy and non 

attendance at school. They know very little about reproductive health, HIV/AIDS and 

other sexual transmitted diseases, and in this sense they know little about their right to 

formal education. 

 

4.3.2 Attending Formal Education as a Basic Right to Every Child 

The findings indicate that 2.2% of the street children believed that formal education is a 

basic right to every child, while 85.6% of the street children said that formal education is 

not a basic right to every child but is for children whose parents are able to provide school 

requirements to their children. Table 4.8 below shows the summary of this information.   
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Table 4. 8: Attending Formal Education as a Basic Right to every Child 

Response  Frequency Percent 

No  

 
77 85.6 

 Yes  

 
 2  2.2 

 Don't know 

 
11 12.2 

Total 90 100 

 

       Source: Field Data (2015) 

The information presented above indicates that there is little, or absence of information 

about various rights of children accessed by most children, especially street children as 

documented in UNICEF (2007) that most street children are not reached with basic 

information of their concern due illiteracy and limited access of the correct information in 

their surroundings. 

 

4.3.3 Consideration of Street Children in Formal Education 

When asked about the extent to which they think children like them have been considered 

to attain formal primary education as per Table 4.9 below, 38.9% of the street children 

said that, to some extent, children like them have been considered, 21.1% said that to a 

lesser extent children like them have been considered to attain formal education while 

26.7% of the respondents whispered that children like them have not been considered at 

all as far as attaining formal education is concerned. On the other hand, 7.8% of the 

children did not know the extent to which children like them have been considered for 

formal education. 

 

Generally, 38.9% of street children who participated in this study noticed that street 

children have been considered in attaining formal education to some extent. This signifies 

that there have been initiatives to consider street children in attaining formal education 
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although it is not productive as perceived by one of the children and complemented by a 

quotation from one of the educational officers when asked to state what the educational 

policy states about street children‟s right to attain formal education. 

The policy states that those who are out of school, or formal education 

shall join complementary basic education and later on they may join 

formal education depending on the age limit. 

 

Table 4. 9: Consideration of Street Children in Formal Education 

    Response Frequency Percent 

 To a large extent 

 
 5  5.6 

 To some extent 

 
35 38.9 

 To a lesser extent 

 
19 21.1 

 Not at all 

 
24 26.7 

 Don't know  7  7.8 

 

       Total 
90 100 

 

   Source: Field Data (2015) 

 

The above findings are in line with Amury and Komba (2010) recommendations that 

Complimentary Basic Education in Tanzania (COBET) may represent a key programme 

for this population. COBET aims to increase access to education to the out of school 

children, youth and illiterate adult in order to ensure that they have access to quality 

learning opportunities. Smeaton, (2011) argued that education is very important to 

children. Prevention of attending school can act as contributing factor to a child leaving 

home and moving to the streets.  

 

4.4 Strategies to Help Street Children to Access and Attend Formal Education 

In order to know about the strategies that can help street children to access and participate 

in formal education, respondents‟ knowledge; that is, from street children themselves as 
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well as from community members, leaders from street children caring centers, educational 

officers, government representatives and community development officers was sought. 

Various strategies for street children to access and attend formal education were 

mentioned.  

 

The mentioned strategies are elimination of school contributions for students from poor 

families, provision of scholastic materials to children whose parents are not able to offer 

them; provision of breakfast or lunch at school to attract many children to like schooling 

and schools should provide vocational skills to children who show interest. The last 

strategy suggested was early intervention of street children. 

 

Elimination of school contributions for students from poor families, provision of 

breakfast or lunch at school and provision of scholastic materials to children whose 

parents are not able to offer them were mentioned by most of the respondents participated 

in this study because they will attract many students to like school. It was further revealed 

that school contributions and lack of school materials like uniforms, exercise books and 

other stationary needed for the students were the source of many children to drop out of 

school.  This information in this study match with that of Seni (2015) and Smeaton (2011) 

that provision of basic needs such as food, cloth, shelter and school materials to street 

children are helpful practices to ensure that street children access to, and participate in 

formal education.  

 

Although primary education is free in Tanzania‟s government schools, there are various 

contributions which are supposed to be paid by every student each year of his/her 

schooling like school watchman contribution and construction fee. A student who missed 
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to pay the contribution is supposed to go back home to take money from the poor parents 

or guardian who command their children to move around the town streets to beg money 

for school contribution a situation which act as the source of most of children to drop out 

of school to the streets. Anangisye (2011) proves this by stating that parents with poor 

socio-economic status fail to support their children education effectively.  This was 

complemented by one of the children who had this to say: 

Mimi nilikuwa nasoma nikaachia Darasa la Tatu baada ya 

kuchoka kurudishwa rudishwa shule kila siku kwa kutolipa hela 

ya jengo na hela ya mlinzi nikaona bora niache shule niende mjini 

na mama kuomba kwani mama yangu ni mlemavu wa macho, 

haoni vizuri. 

 

This is translated as:  

I was enrolled in school, but I dropped out of school when I was 

in Standard Three and went on with my mother, who has visual 

impairment in town to beg because I was tired of being chased 

from school after failing to pay contribution for watchman and 

construction fee. 

 

  

In addition to that, other respondents suggested that school should provide vocational 

skills to children who show interest in order to enable student who is not good in 

academic subjects to show their interest in vocational studies which may help them to be 

employed, or to engage in self-employment when they finish Standard Seven. Some of 

the children who ranged between 12 and 17 showed interest in vocational skills and 

promised to join in that education if they were assisted. One of the community 

development officers was quoted saying: 

Look!  Education offered to primary schools is not helpful. A student 

who completed Standard Seven cannot even do anything because there 

are no any skills gained at school which can help him/her. It is better to 

provide even entrepreneur skills to students which will lay a foundation 

of self employment to our children in future. Therefore, the Government 

should check it clearly. 
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The above findings match with what the Education and Training Policy (ETP) explained. 

One of the objectives of this policy in primary education is to prepare a student to join a 

world of work as well as provision of opportunities for the acquisition of knowledge, 

skills, attitudes and understanding in prescribed or selected field of study (URT, 1995). 

Although this policy has good objectives, implementation of the policy is not positively 

as stated that is why street children are not benefited from it (Seni, 2015). 

 

Another strategy is early intervention. It is important to identify street children from the 

streets when they are still at the age of formal primary education and place them in caring 

centers that will provide them with basic needs and religion education to deal with 

psychological issues emanating from street life which was also pointed out by most of the 

respondents.  A community member in this study had this to say: 

Ingekuwa vizuri kama hawa watoto wa mtaani wangeweza kupatiwa 

elimu wakiwa bado wadogo, na pia wanakuwa bado hawajaathirika 

sana na maisha ya humu mitaani, wahenga walisema samaki mkunje 

angali mbichi. 

This is translated as: 

It will be good if the street children will be assisted to get education 

early before they are affected by streets life. 

 

 

According to Lefeh (2008), early interventions of street child is most significant because 

the child will be easily shaped in a moral way and be able to stay in the same class with 

other children without any problem and hence attain the intended education. Njunwa 

(2005) noted that even these children re-unified by their family, and assisted to get formal 

education, there is high possibility of dropping out of school and moving back to the 

streets due to family problems which forced them to move to the streets earlier. 

 



66 
 

4.4.1 Stakeholders’ Influence on Street Children Attending Formal Education 

 

When asked if there have been any stakeholder, relatives, friends, government leaders or 

NGOs  who had ever initiated street children interviewed in this study to go to school, 

88.9% of the street children said that there was no one of the mentioned stakeholders 

above initiated them to go to school.  In addition, 11.1% of the street children 

acknowledged to have ever been influenced by the mentioned stakeholders above to go to 

school as noted in Figure 4.3. Below is the quotation from one of the street children at 

Tambukareli ward who had this to say. 

Nani akuambie kwenda shule wakati wanataka wabebewe mizigo 

tena kwa pesa kidogo.Wengine wanatuona kama wezi hatakama 

ungekuwa natabia nzuri. Sijawahi kukutana namtu wa kunishawishi 

nirudi shule. 

 

This is translated as: 

Who can tell you to go to school while they need you to carry 

their luggage with little money? Others see us as thieves even if 

you have good manners. I have never met someone to convince 

me to return to school. 

 

 

Figure 4. 3: Stakeholders’ Influence on Street Children Attending Formal 

Education 

                  Source: Field Data (2015) 
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The above findings are in line with UNICEF (2014) that there is a need to provide 

awareness to community and other educational stakeholders about the importance of 

formal education to street children. This is because education is believed to be the means 

of helping children to move from the streets and interact with their family members and 

fellow children as noted by Smeaton (2011). 

  

 

 

 

 

 

 

 

 

 

Artifact 4. 2: Street Children at Majengo Market Carrying Customers’ Luggage 

Source: Field Data (2015) 

 

 

4.4.2 Knowledge about Initiatives Set to Enable Street Children Access Formal 

Education 

Community members, leaders from street children caring centers, educational officers, 

government representatives and community development officers were consulted in order 

to know available initiatives set in their area to enable street children to access formal 

education. It was found that 45.8% of the mentioned above respondents did not know 
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whether there are initiatives set to enable street children access formal education while 

25% of them confirmed that there are NGOs already in place that are taking the initiatives 

to enable street children access formal education (Table 4. 10).  

 

This finding implies that there are initiatives in place to enable street children access 

formal education though they are not known to various stakeholders. No government 

initiative towards enabling street children access formal education was mentioned. When 

asked about their initiatives to take care of street children, one of the heads for street 

children home caring centres in Dodoma Municipality had the following to say: 

We are trying our level best to provide care to these children but we lack 

cooperation from the relatives and the community at large. The 

Government promises to intervene but the response is never good. 

 

Table 4. 10: Knowledge about Initiatives Set to Enable Street Children Access 

Formal Education 

              Response Frequency Percent 

 Don't know 11 45.8 

  

No  7 29.2 

 Yes  6 25.0 

              Total  24 100 

 

  Source: Field Data (2015) 

 

According to Gretchen (2009), a qualitative study of Kenyan Non-governmental 

organizations identified strengths and challenges associated with service provision to 

orphans and vulnerable children including street children. A study was carried out to 

reveal a range of difficulties that plague projects for street children in Nairobi. The study 

found out that most projects had no formal description of their target group (Komba et al., 

1999). It was further revealed that a number of street children who were included in 

caring centres lacked formal education. 
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4.4.3 Chapter summary 

The study found that there are many male street children than females. Several reasons 

were raised as to why children are in the streets, among them are peer influence and lack 

of basic needs from their homes. Some children have been to school before they join 

street life and others have never been to school at all. It was further revealed that these 

children are in the street even though they knew the importance of formal education. For 

example, 93.3% of the street children knew that formal education is important to them but 

74.4% of them were not aware if formal education is their basic right. Nevertheless, there 

were very few initiatives set to address the problem of street children. 
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CHAPTER FIVE 

SUMMARY, CONCLUSION AND RECOMMENDATIONS 

5.0 Introduction 

The role of this chapter is to present a general conclusion on the study themes. The 

chapter will present summary of the study, summary of the main findings, conclusion, 

implications of the study findings and end up with recommendations. 

 

5.1 Summary of the Study 

This study has five chapters. Chapter one is introduction and background to the problem  

which consisted  eight sections; background to the problem, statement of the problem, 

purpose of the study,  general objectives, specific objectives, research questions, 

significance of the problem, scope of the study, limitation of the study and operational 

definition of key terms. 

 

Chapter two presented a description of the existing literature from a range of sources, all 

of which indicate some substantial features related to street children. Right from the 

outset, the literature review is built upon theoretical framework, conception of street 

children, formal educational system in Tanzania, education for the street children, 

children‟s rights to formal education, synthesis and knowledge and ending with 

conceptual framework. 

 

In chapter three, the focus is on the methods and procedures as well as ethical 

considerations that were employed in this study when answering research objectives 

along research questions. These included, research approach, research design, selection of 

the study area, targeted population, sample size and sampling techniques, methods of data 
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collection, data analysis, validity and reliability. Finally, the chapter winded up with 

ethical considerations during the study. 

 

Chapter four is data presentation and discussion of the findings which is divided into four 

sub-sections focusing on the objectives of the study. The first section discusses findings 

about respondent‟s profiles. The discussion about the first objective follows in the second 

section. The findings concerning study objective two are discussed in the third section 

whereas the fourth section presents findings about the third objective. Chapter five deal 

with summary, conclusion and recommendations. 

 

The general objective of this study was to investigate the perceptions and awareness of 

street children on accessibility to formal education.  The study was guided by three 

research objective, namely (1) To investigate the perceptions of street children towards 

formal education. (2) To assess street children‟s awareness of their rights to education.  

(3) To explore strategies that can be used to help street children to access and participate 

in formal education. 

 

This study predominantly employed qualitative method. Quantitative approach was used 

to illustrate and clarify qualitative information. A cross-sectional survey design was thus 

employed as the information was collected across categories of population at one point in 

a time. 

 

Structured interviews, questionnaires and observations methods were used to collect data.  

The sample of 114 respondents, comprised street children, community members and 

leaders from street children caring centers, education officers, government 
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representatives, community development officers in Dodoma Municipality was used.  The 

data gathered were analyzed using Statistical Package for Social Sciences (SPSS Version 

16) as well as content analysis.  

 

The study found that there are many male street children than females. Several reasons 

were raised as to why children are in the streets, among them are peer influence and lack 

of basic needs from their homes. Some children have been to school before they join 

street life and others have never been to school at all. It was further revealed that these 

children were in the street even though they knew the importance of formal education. 

For example, 93.3% of the street children knew that formal education is important to 

them but 74.4% of them were not aware if formal education is their basic right. 

Nevertheless, there were very few initiatives set to address the problem of street children. 

 

5.2 Summary of the Findings 

The summary of the findings based on the study objectives are presented below. 

i. The findings indicated that street children have got a positive perception towards 

formal education with a belief that in case they access formal education, they will 

be respected in the community, get employed as well as start their own business. 

 

ii. A discussion about street children‟s awareness of their right to formal education 

has been discussed in section 4.3. In section 4.3.1, it has been found out that 

74.4% of the street children had no idea about their right to formal education. This 

implies that majority of street children do not know what children‟s right to formal 

education means. Despite this consideration of street children to formal education, 
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there is a need to intervene and create awareness to street children and other 

children about their right to formal education. 

iii. Various strategies for street children to access and participate in formal education 

were suggested in the findings. These strategies are elimination of school 

contributions to students from poor families, provision of scholastic materials to 

children whose parents are not able to offer them, provision of breakfast or lunch 

in school to attract many children to like schooling and provision of   vocational 

skills to children who show interest as well as early intervention of street children. 

 

5.3 Conclusion 

The study whose aim was to investigate the perceptions and awareness of street children 

on the accessibility to formal education has found out that street children have got a 

positive perception towards formal education with a belief that in case they access formal 

education, they will be respected in the community, get employed as well as starting own 

business. Education is a means of helping children on the streets because it was noted that 

most of the street children have no basic skills that would help them to get proper jobs. 

 

Provision of formal education to street children is essential because it will empower them 

to become self-reliant and be aware of their rights and responsibilities. Relevant education 

that will enable street children to meet their basic needs is of very important. Lack of 

education can act as contributing factor for a child to leave homes and coming to the 

street. Education is also identified as important tool to enable children to leave the streets. 

 

Much intervention is needed in order to protect street children in the street and lead them 

to access formal education since their perceptions towards formal education is positive. 
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Protection of street children moving to the street requires long term involvement, 

development and planning. For example, the root causes that leads children to work and 

live in the street such as poverty and family violence, need to be addressed with effective 

interventions.  

 

There is the need for a government to understand the need and situation of street children, 

specifically on challenges that faced by street children and how the effective programmes 

and system can be placed to support them. Effective partnership between government and 

NGOs with involvement of street children is inevitable to ensure that street children get 

their rights entitled to them as children.  Children who are already working or living in the 

street have immediate needs that cannot be ignored and efforts should be done to care for 

their well-being. 

 

Provision of scholastic materials to children whose parents are not able to offer them and 

provision of breakfast or lunch in school to attract many children to like schooling are 

some of the strategies that can help street children to access and participate in formal 

education. Therefore, when community and other educational stakeholders support 

children at school to get breakfast or lunch and support children from poor families with 

school materials will help to prevent more children to drop out of school and moving to 

the street. It was noted in the study findings that 68.9% of the street children participated 

in the study had a certain level of education though no one was found to complete 

standard seven due to various reasons like lack of school materials among others. 
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5.4 Implications of the study findings 

This section states the study contributions which are knowledge and theoretical 

contributions.                                  

 

5.4.1 Knowledge Contributions 

A lesson learnt from the study is that street children possess a positive perception  

towards formal education as per section 4.2.4 whereby 93.3% of the respondents affirmed 

that formal education was important to them believing that formal education will help 

them to start own business, get employed and earn respect from the community. A lesson 

is that given the transformation of structures such as formulation of educational policies 

on street children access to education, creating street children‟s awareness on their rights 

to formal education, laying sustainable strategies for making street children access formal 

education and creation of street children home centers, accessibility of street children in 

formal education will be successful. 

 

Another lesson learnt from the study is that the study provides awareness to majority of 

street children who are not informed on what a right to formal education means as 

elaborated in section 4.3.1. Generally, due to lack of knowledge by street children about 

the right to formal education, there is a need for intervention by different stakeholders to 

create awareness to children about right to formal education so that once they are aware 

of it, they can demand for it whenever they are denied of it. 

 

Also, from section 4.4.1 we learn that 33.3% of the respondents are in the street due to 

peer influence, 26.7% due to limited basic needs, 12.2% because of mistreatments from 



76 
 

their origin and 11.1% are there due to conflicts and parents‟ separation at home whereas 

those who run away from domestic work are 2.2%, lack of school needs 1.1%, to find 

money 9.0%, in search for better life 2.2% and death of parents 2.2%. From such findings 

we learn that children need a serious sensitization from their early stage of growth to 

know and understand the importance of attaining formal education in order to prepare 

them to overcome peer influence. The community also needs sensitization about the need 

to provide assistance to children who are helpless to get basic needs as well as school 

needs. 

 

5.4.2 Theoretical Contributions 

The study coheres to both Human Capital Theory in section 2.1.1 and the Socio-Cultural 

Theory in section 2.1.2. Human Capital Theory rests on the assumption that formal 

education is highly necessary to improve the productive capacity of the population 

(Woodhal, 1997). The theory is applicable to this study given that street children found to 

have positive perceptions towards formal education which was the hypothesis of the 

study. From the study findings, 93.3% of the respondents affirmed that formal education 

is important to them as they will learn how to read and write, get employment, start own 

business and be respected in the community.  

 

Socio-cultural theory is also cohering to this study as noted that street children‟s 

perception was influenced by their leading activities that depend much on their interaction 

with adults and peers in the world they were living. This brought positive perception 

towards formal education which was the hypothesis of this study.  
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5.5 Recommendations 

In light of study findings, a number of recommendations can be drawn, specifically on 

policy makers, government, community and other stakeholders.  

 

5.5.1 Policy Recommendations 

i.  National policies that are related to children, especially those address barrier to 

formal education should include specific needs of the children on the streets and 

outline clearly how their needs will be met. 

 

ii. The Government should formulate a policy that will force parents and relatives to 

take care for their children and the rules that will prevent street children from 

coming in the urban areas and stay in the streets. Parents who will fail to take care 

of their children at homes should be punished according to the stated policy and 

rules. 

 

iii. The National Plan of Action to prevent violence against children has to ensure that 

the experience of street children are addressed and practical measures are taken up 

to meet their necessities 

 

5.4.2 Recommendations for Administrative Action 

 The Government should have programmes to support children from poor families 

by eliminating school contributions and provision of school materials to identified 

children 
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 Government should also prepare mechanisms of knowing the demand and interest 

of street children. 

 

 

 Efforts should be made to ensure that children who drop out of school and other 

street children are provided with basic formal primary education.  

 

 The Government should empower street children‟s care centers with fund and 

materials in order to accommodate more children. 

 

5.4.3 Recommendations for Community and other Stakeholders 

i. Due to lack of knowledge by street children about the right to formal education, 

there is a need for community and different stakeholders to create awareness and 

educate children about their right to formal education. The knowledge will enable 

them to demand the rights denied to them from bodies responsible.  The street 

children are denied their right to formal education because the majority of street 

children are not aware on what children right to formal education is. 

  

ii. Educational stakeholders and the community in general should also provide 

awareness to street children on the benefits of formal education for their future 

life. 

 

iii. The researcher further recommends a need for full cooperation from the 

Government, NGOs and the community at large to recognize the potentials that 

street children possess and protect them as early as possible. 
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iv. The children‟s care centres are required to offer shelter, food, education services 

as well as counseling to street children. The services should also be available   to 

re-unite children with their families and community where possible. 

 

5.6 Recommendations for Further Research 

The following areas for further studies are recommended by this study 

i. Given that the research found that there were more boys in the streets than girls, it 

is important for researchers to find out why there is prevalence of boys in the 

streets than it is to girls. 

ii. This study has suggested a number of measures for street children to access formal 

education, including weaving school fees for the children who are unable to pay 

fees; establishment of food programmes, etc. Thus, there is a need to enquire 

about the sustainability of the strategies suggested in this study in enabling street 

children to access formal education. 
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APPENDICES 

Appendix A: Interview guide for Street Children 

My name is Hellen Massam, a student at the University of Dodoma pursuing Master of 

Arts in Education. I am doing research on Perception of Street Children towards 

Formal Education in three wards of Majengo, Viwandani and Tambukareli in Dodoma 

Municipality. This is for the dissertation as a requirement for completing the researcher‟s 

masters‟ degree. Your participation in this study will enable the researcher to obtain 

valuable opinions and suggestions that will fulfill the intended objectives of the study. I 

assure you that the information you provide is confidential and will be used only for the 

said purpose 

 

SECTION 1: RESPONDENTS PROFILE 

1. Ward name  

2. Age  

3, Sex  

3. Place of birth  

4. Place of current domicile 

(ward) 

 

5. Family background 1. Both parents 

2. Single parents 

3. Guardians 

4. Other,  specify 

6. Number of  current 

siblings 

 

 OBJECTIVE ONE  

1. Why are you in the street?  

2. Do you think street 

lifestyle is helpful to you? 

 

3. Where do you mostly 

spend your nights? 

1. At home with family 

members 

2. Camping with fellow 

children 
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3. At  caring centre 

4. No specific place 

5. Others, specify 

4. Do you know how to read 

and write? 

 

1. Yes 

2. No 

5. Have you ever been to 

school? 

1. Yes 

2. No 

6. If yes, which grade 

(Primary school only) did 

you attain or are you in? 

 

 

 

1. None  

2. Nursery  

3. Standard   I  

4. Standard   II  

5. Standard   

III 

 

6. Standard   

IV 

 

7. Standard   V  

8. Standard   

VI 

 

9. Standard  

VII 

 

 

7. If no, why have you never 

been to school? 

 

8. Do you like schooling? 1. Yes 

2. No 

3. Don‟t  know 

9. Do you intend to go to 

school? 

 

1. Yes 

2. No 

3. I don‟t  know 

10. If yes, why do you intend 

to go to school? 

 

11. If no, why don‟t you want 

to attend school? 
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12. Have there been any one 

relative/friend/ community 

member/leaders/NGO/Ho

me centre that has ever 

convinced you to go to 

school? 

1. Yes 

2. No 

13. If yes, how did you 

respond? 

 

 

14. Why did you respond the 

way you did? 

 

 

15. Do you think attending 

formal primary school 

education is important to 

you? 

1. Yes 

2. No 

16. If yes, why?  

17. If no, why?  

 OBJECTIVE TWO  

18. What do you know about 

children‟s right to 

education?  

 

 

 

19. Is attending formal 

primary education a basic 

right to every child? 

 

 

 

1. Yes 

2. No 

3. I don‟t know 

20. If yes, why?  

21. If no, why?  

22. IF you Don‟t know, do you 

think you as a child you 

have a right to access 

formal education? 

Yes 

No 

 

23. If yes, why? and if no, 

why? 
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24. To what extent do you 

think children like you 

have been considered to 

attain formal primary 

education? 

1. To a larger extent 

2. To  some extent 

3. To a lesser extent 

4. Not at all 

5. I don‟t Know 

25. Do you know any 

place/School/ Street 

Children Home Centre that 

has been established to 

provide formal education 

to children like you? 

1. Yes 

2. No 

3. I don‟t  know 

26. If yes, What are they?  

27. Who are the initiators of 

these places? 

1. Government 

2. NGOs 

3. Individual Persons 

4. Community 

5. I don‟t Know 

6. Other, specify 

28. What challenges do you 

face in your daily 

activities? 

 

29. Do you intend to change 

this lifestyle? 

 

1. Yes 

2. No 

3. I don‟t know  

30. If yes, What do you intend 

to do after stopping this 

lifestyle? 

 

31. What should be done to 

make children like you get 

access to formal 

education? 

 

                                           Thank you for your cooperation 
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Appendix B: Questionnaire for Community Members, Leaders from Children 

Caring Centres, Educational Officers, Government Representatives 

and Community Development Officers 

My name is HellenMassam, a student at the University of Dodoma pursuing Master of 

Arts in Education. I am doing research on Perception of Street Children towards 

Formal Education in three wards of Majengo, Viwandani and Tambukareli in Dodoma 

Municipality. This is for the dissertation as a requirement for completing the researcher‟s 

masters‟ degree. Your participation in this study will enable the researcher to obtain 

valuable information that will fulfill the intended objectives of the study. I assure you that 

the information you provide is confidential and will be used only for the said purpose 

 

SECTION 1: RESPONDENTS PROFILE 

1. Ward name  

2. Age   

3. Sex  

4. Position  

1. Educational Officer 

2. In charge of Home Centre 

3. Community member 

4. Community Development Officer 

(CDO) 

5. Government representatives  

1. Do you have street 

children in this area? 

6. Yes  

7. No 

8. I don‟t know 

2. IF YES, How do they 

perceive formal 

education? 

 

 

3. From your 

experience, where do 

these children come 

from? 
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4. From your experience 

what makes these 

children move to the 

street? 

 

 

 

5. Where do they go 

after their daily 

activities? 

1. At home with family members 

2. Camping with fellow children 

3.  Street Children Care Centres 

4. No specific place 

5.Other,  specify 

6. What has been done 

as an initiative to 

make street children 

access formal 

education in your 

area? 

 

7. Is there any 

educational policy for 

street children? 

 

1. Yes  

2. No 

3. I don‟t know 

8. IF YES, What does it 

state on street 

children access to 

formal education? 

 

9. Do you think Street 

children have the 

right to formal 

education? 

1. Yes  

2. No 

3. I don‟t know 

10. If yes, do street 

children know their 

right to formal 

education? 

1. Yes 

2. No 

3. I don‟t  know 

11. Do you know any 

place/School/Home 

 

1. Yes  
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Centre that has been 

established to provide 

formal education for 

these children? 

2. No 

3. Don‟t know 

12. IF YES, What are 

they? 

 

13. Who are the initiators 

of these places? 

1. Government 

2. NGOs 

3. Individual Persons 

4. Community 

5. All the above 

6. Other,  specify 

14. To what extent do you 

think street children 

have been considered 

in formal education? 

1. To a larger extent 

2. To  some extent 

3. To a lesser extent 

4. Not at all 

15. Have you ever 

convinced any street 

child to join formal 

education? 

3. Yes 

4. No 

16. If yes, how did they 

respond? 

 

 

17. What should be done 

to make street 

children access formal 

education? 

 

 

 

Thank you very much for your cooperation 
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Appendix C: Observation Guide 

SN Observer Item observed Place  

1 researcher  

Street children‟s 

environment 

Shopping centers, bus 

terminal, public gardens 

railway station, outside 

bars and night club, dumps 

for solid waste as well as 

industrial areas. 

2 researcher  

Street children‟s cloth 

quality, personal hygiene 

and shoes if any. 

Shopping centers, bus 

terminal, public gardens 

railway station, outside 

bars and night club, dumps 

for solid waste as well as 

industrial areas. 

3 researcher  

Street children‟s activities 

Shopping centers, bus 

terminal, public gardens 

railway station, outside 

bars and night club, dumps 

for solid waste as well as 

industrial areas. 
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Appendix D: Research Clearance Letter from the University of Dodoma 
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Appendix E: Permission Letter from Dodoma Municipal Council  

 


