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ABSTRACT 

This study investigated parents’ involvement in supporting literacy skills 

development to pre-primary school children in Tanzania. The study employed 

Epstein’s Theory of Parental Involvement. The study was conducted in Butiama 

district in Mara region, involving 32 parents: 19 males and 13 females. It employed 

purposive and snowball sampling techniques to obtain respondents. Furthermore, the 

study employed case study research design in which participatory observation and 

unstructured interview were used to obtain the data. The findings were analyzed 

thematically, resulting into different sub-themes that were used to address the 

objectives of this study. 

The study results revealed that parents had contributions that were supporting 

literacy skills development and academic success to pre-primary school pupils. Such 

contributions are such as buying learning and playing materials, supporting school 

children’s homework at home and attending school-parent meetings. It was also 

revealed that the availability of learning materials, such as reading and drawing 

materials, supported the literacy skills development to pre-primary school pupils. It 

was again found that there were some barriers that denied the parents to the 

opportunity to involve in supporting literacy skills development to preprimary school 

pupils. Such barriers are such as economic activities, parent level of education, 

parent limited literacy skills and resources. The study recommended that parents 

should be educated by the school administration on the importance of literacy to their 

children so that they can support their children when at home, also the MoEVT and 

Butiama district council should increase teaching/ learning facilities supplies 

supplied in pre-primary schools of the study location in order to improve literacy 

performance. 
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CHAPTER ONE 

INTRODUCTION AND BACKGROUND TO THE PROBLEM 

1.0 Introduction  

The chapter presents the background information of the research problem; problem 

statement; study objectives; research questions; scope and delimitation of the study; 

definition of key terms; significance of the study; and finally, it gives the chapter 

summary. 

1.1 Background to the Problem 

In pre-primary school and formal education system in general, literacy skills act as 

the indication as to whether learning has taken place or not. As they attend school, 

children should be competent enough to interact with various materials as they 

continue with other levels of learning (Antila, 2013). The acquisition of literacy 

skills begins soon after birth as the child starts to interact with parents and other 

people around him/her (Antila, 2013). 

Developing literacy skills is important in enabling the child to learn successfully and 

achieve better results academically (Clark, 2009). Literacy skills development to 

children is not an easy task and requires early intervention by parents and the 

community (Crystal, 2018) to make sure that children are exposed to these literacy 

skills prior to formal education (Zephania, 2018). Parents are considered to be the 

first teachers and socializing agents to pre-primary children, and they are caregivers 

that provide a nurturing environment where a child can feel safe (Zephania, 2018). 

They also provide the essential needs such as teaching and learning materials; for 

example, books and writing materials. Other parents’ roles include, assisting children 

when at home in teaching them how to pronounce, write and count numbers that 

encourage the development of print awareness and written language that motivate 

active learning within the child (Simonds, 2012). Thus, parental involvement is vital 

in supporting a child’s three R's development. 

To comply with the system of integrated support for their students’, schools need to 

build partnership with parents and develop mutual responsibility for childrens’ 

success in the educational system. In this way, parents are encouraged to support 
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schools and directly make a positive impact to a successful educational system. Not 

only does family or parental involvement help extend teaching outside the classroom; 

it creates a more positive experience for children and helps children perform better 

when they are in school. 

Parents and families have the most direct and lasting impact on children’s learning 

and development. As the first educators of their children, they play a crucial role in 

their children's educational journey. A stimulating home environment that 

encourages learning as well as parental engagement in in-school activities are crucial 

for a child’s cognitive, social and emotional development. Playing with children or 

reading to them in their early years, helping with homework or discussing school life 

at home, taking part in parent-teacher meetings and other school activities will have 

positive and lasting effects on children's motivation to learn, their attention, 

behaviour and academic achievements (Chowa, Ansong & Osei-Akoto, 2012). 

Parents' educational expectations for their children will also play a crucial role in 

shaping their children's learning. Building family-school partnerships and engaging 

parents as learning partners from the early years is therefore essential to improving 

children’s and young people’s development. 

However, the relationship between schools, parents and families may be challenging. 

Many parents from disadvantaged backgrounds, while having high expectations and 

wanting the best for’ their children’s schooling, may not engage as they feel 

unfamiliar with the current school system and distant from the school culture and its 

'language' (Chowa, Ansong & Osei-Akoto, 2012).  Some may be de-motivated by 

their own experience of failure at school, or may not feel able to support their 

children. Parents from migrant background may feel they lack the linguistic skills to 

communicate with schools, help their children and monitor their progress; they may 

be discouraged by a sense of distance between their values and culture and those of 

the host country, as represented by the school.  Single parenting or jobs with long 

work days or that do not allow for flexible hours or may also hinder parental 

involvement. 

http://www.schooleducationgateway.eu/en/pub/resources/toolkitsforschools/subarea.cfm?sa=23
http://www.schooleducationgateway.eu/en/pub/resources/toolkitsforschools/subarea.cfm?sa=23
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Worldwide, difference among the developed and developing countries on how 

parents are involved in supporting literacy skills development to pre-primary school 

children is noted (Easton, 2014). Without parents or siblings’ involvement in literacy 

practices at home, children may face a number of difficulties in developing literacy 

skills and academic achievement (Peissig, 2002). Likewise, the United States 

Department of Education (2015) states that during literacy practices at home, parents 

may read or draw to one child or a number of children and use some structured ways 

of involving these children in the book. Parental involvement in literacy practices 

with their pre-primary children can greatly affect children’s literacy and learning 

abilities as they enhance their academic achievement and better performance during 

their progress to higher education (Aronson, 1996 as cited in Clark, 2009). 

Parental involvement is an important factor for pre-primary children’s academic 

performance (Englund, Luckner, Whaley & Egeland, 2004). Parental involvement in 

supporting literacy practices of their children at home is affected by factors such as 

ethnicity, family per capital income and education (SES) (Watkins, 1997). For 

example, parents with higher SES are more likely to be involved in school matters 

than their peers with low SES (Watkins, 1997). Likewise, parents with higher 

education usually help their pre-primary children with educational matters. For 

example, in the United States of America (USA), there were some initiatives such as 

“Early Reading First Programme” established to involve parents in reading practices 

in enhancing reading skills development among their children before formal 

schooling (US Department of Education, 2018).  

In Australia, the Department of Education Science and Training points that a number 

of pre-primary school children were enrolled to the formal education system without 

sufficient literacy skills (DEST, 2005). The Australian government launched 

different home-based literacy learning programs such as “Closing the Gap 

Programme” (Harrison, Goldfeld, Metcalfe & Moore, 2012) in which parents and 

siblings at home are involved in literacy practices to help their pre-primary school 

children acquire sufficient literacy skills before beginning the formal education. 

According to DEST (2005), the Closing the gap programme enhanced the literacy 
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skills development to pre-primary school children prior to the beginning of their 

formal education system. 

In Japan, parents involve themselves in supporting literacy development of their 

children through different literacy practices such as reading and drawing (Stephanie, 

2015). Children from disadvantaged background face difficulties in acquisition of 

literacy skills; however, majority of parents who are involved in supporting children 

in literacy acquisition their children outperformed children whose parents did not 

involve (Stephanie, 2015). 

In Africa, literacy skills development among children is poor (Tella & Akande, 2007; 

Mudizielwana, 2014; Twaweza, 2014; Zephania, 2018). There are many reasons 

including increased school dropout, the tendency of students completing the school 

circle without acquiring the expected competences, the absence of teaching and 

learning materials; and lack of reading culture among majority of students (Ngaka & 

Masaazi, 2015). However, some countries such as Uganda, Kenya and South Africa 

have taken some initiatives to make sure that children begin formal education with 

required literacy skills (Zephania, 2018). In South Africa, some teachers inform 

parents through meetings on their role in literacy practices at home to support 

literacy skills to their children (Mudizielwana, 2014). Due to those initiatives, these 

children performe better in literacy tests at school. In Ghana, parents frequently 

involve in their children learning in different ways such as assisting their 

homeworks, buying teaching and learning materials (Chowa, Ansong & Osei-Akoto, 

2012). Parents’ involvement in literacy development of their children has been 

influenced by school meetings in which they discuss with teachers on the importance 

of their involvement in supporting literacy skills development to their children 

(Chowa, Ansong & Osei-Akoto, 2012). Likewise, in Kenya, parents were not 

involved in literacy activities with their pre-primary school children because they 

were too busy fighting with life and others were not literate, something that made 

most of them take their children to pre-primary schools and tuition centres (Tella & 

Akande 2007).  
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In Ghana, a research study by Chowa, Ansong & Osei-Akoto (2012) showed that 

Ghanean parents often have engaged in their children’s learning in one form or 

another. In addition, parents’involvement in the school environment appears to be 

high in school meetings, attendance, and discussing expectations with their children 

while others never assist their children directly with homework. 

In Tanzania, studies by Twaweza (2014), UWEZO (2010), Kumburu (2011), Mmasa 

and Anney (2016) point out that literacy capacity among pupils at school is poor, 

associating it with poor parental involvement in supporting literacy skills 

development among pre-primary school pupils. However, other educational 

stakeholders are lamenting teachers for not performing their work properly 

(Hakielimu, 2015). On the other hand, UWEZO (2010) reports that, although there 

are different initiatives taken by the Tanzanian government to support children’ 

literacy competences, still one out of five primary school leavers has no ability of 

reading standard two level Kiswahili stories. Likewise, only one out of ten primary 

school leavers is able to read standard II level English stories (UWEZO, 2010).  

According to the Education and Training Policy (1995) stated that each primary 

school to attach pre-primary education for smooth transition to primary school. In 

2014, the Ministry of Education and vocational Training launched the new Education 

and Training Policy replacing the 1995 education and training policy. The 2014 

policy aim to improve quality of education through improved monitoring of the 

system to improve inspection, carryout curriculum reforms to make education 

relevant and ensuring improved teaching of sciences, improving teaching and 

learning environment and providing basic service to children, improving school 

infrastructure. The 2014 policy: 3:1:2 states that the Government will ensure that 

pre-primary education is compulsory and is given to children between the age of 3 

and 5 for a period not more than one year. (URT, 2014) Despite the policy 

acknowledging the pre-primary education in Tanzania, there is lack of specific 

budget allocation for pre-primary education. Due to lack of budgeting in pre-primary 

education hinders effective literacy development to pupils due to lack of effective 

teaching and learning materials in schools. Moreover, the two mentioned policies 

have failed to involve parents in the literacy development of their children, rather 
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school committees are dealing with contributions of fund, building classrooms and 

leaving all matters of learning to teachers alone. This situation leads to most of 

students completing standard seven with no/little knowledge of reading, writing and 

arithmetic (3Rs). 

However, Ngorosho (2006) shows that, in Tanzania, children’s relatives – including 

parents – are rarely involving in literacy practices with their children such as reading 

and drawing; hence, school-based initiatives that are taken by government and non-

governmental organizations alone not helped to deal with poor literacy skills of 

children in Tanzania (Zephania, 2018). Furthermore, Kato (2018) in her study on the 

role of parental literacy involvement in enhancing reading skills in pre-school 

children revealed that parents have an important role in developing oral language and 

vocabulary, and enhance confidence by using different learning materials at home.  

It has been observed that the problem of parental involvement in promoting 

children’s literacy skills exists. Thus, this study aimed at knowing parents’ 

involvement in supporting literacy skills development to pre-primary school children 

in Butiama District Council in Tanzania. 

1.2 Statement of the Problem 

Parents’ involvement in literacy practices at home is essential in supporting literacy 

skills development to pre-primary school children (Crystal, 2013); as through it, a 

child acquires different vocabularies that are crucial in literacy learning and 

academic achievement at school (Peissig, 2002). Tanzania has taken different school 

focused initiatives that aim at supporting literacy skills development to children. For 

example, pre-primary school education was formalized in 1995 (URT, 1995), a 

revision of 2005 curriculum that focused on literacy competencies to children (URT, 

2016) and the presence of Global Partnerships for Education (GPE) such as LANES 

and EQUIP-T whose main aim is to train teachers on suitable literacy instructional 

methods to children at school.  

Additionally, many studies have been done on literacy aspect such as declining 

quality of education (Sumra & Katabaro, 2014), improving literacy and numeracy 
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(TWAWEZA, 2012), literacy skills of Kiswahili speaking children in rural Tanzania 

(Ngorosho, 2011), reading skills (Kato, 2018), the effectiveness of short-term 

literacy skills intervention on children at risk of reading and writing difficulties 

(Kumburu, 2011) and the contribution of literacy training to development (Mlekwa, 

1994). Parents’ involvement in supporting literacy skills development to pre-primary 

school children in Tanzania has not been addressed. This study, therefore, intended 

to fill up the knowledge gap. 

1.3 Objectives of the Study 

1.3.1 General Objective 

The general objective of this study was to investigate parents’ involvement in 

supporting literacy skills development to pre-primary school children. 

1.3.2 Specific Objectives 

Specifically, this study intended to achieve the following objectives: 

i. To explore parents’ contributions in literacy practices in supporting literacy skills 

development among pre-primary school children in Tanzania. 

ii. To examine the availability of learning materials at home in supporting literacy skills 

development among pre-primary school children.  

iii. To investigate the barriers hindering parents’ involvement in supporting literacy 

skills development among pre-primary school children and the ways to overcome 

them. 

1.4 Research Questions 

The objectives of this study were realized by the following questions: 

i. What are the parents’ contributions in literacy practices in supporting literacy skills 

development among pre-primary school children in Tanzania? 

ii. How is the availability of learning materials at home for supporting literacy skills 

development among pre-primary schools’ children? 

iii. What are the barriers that hinder parents’ involvement in supporting literacy skills 

development among pre-primary school children and the ways to overcome them? 
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1.5 Significance of the Study 

This study may contribute to the existing knowledge and literatures about literacy 

skills development among pre-primary school children. Moreover, the study will 

contribute the knowledge that may help parents and teachers to create an educational 

environment that will promote literacy skills development in children. Likewise, the 

study will stimulate further research on children’s literacy skills development to 

other regions and generates information to different educational stakeholders such as 

parents, teachers and government on the importance of literacy skills development to 

pre-primary school children.  

1.6 Scope and Delimitation of the Study 

The study targeted itself on parents’ involvement in supporting literacy skills 

development of pre-primary school children in Tanzania. Due to difficulty to conduct 

the research all over the country. The study was conducted in Butiama district in 

Mara region. The choice of Butiama district was of significance because it was seen 

that the district has poor literacy and numeracy skills to pupils who finish shandard 

seven and expecting to join secondary schools (Sumra & Katabaro, 2016). Whereas 

in public secondary schools in Butiama district, students are not competent in reading 

and writing which proves poor foundation of literacy and numeracy skills in primary 

school (Sumra & Katabaro, 2016). Thus, the study was conducted in Butiama district 

as to provide academic solutions to the existing literacy problems to pre-primary 

school pupils. 

The study investigated on parents’ involvement in their pre-school children’s literacy 

development. The researcher faced the challenge of finding respondents because 

parents are unlikely to be found at home, as they engage with different economic 

activities. However, patience of the researcher helped to solve this problem, as he 

had to schedule appointments based on parents’ convenience. 

1.7 Definition of Key Terms 

1.7.1 Parents’ Involvement 

Clinton and Hattie (2013) view parental involvement as a situation where parents are 

directly involved in the educational matters of their children. Parents may involve 
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themselves or be involved by teachers at school in the educational matters of their 

children where they fulfill their duties as parents by ensuring that their children are 

effectively helped to succeed in their academic matters while at home and school 

(Clinton & Hattie, 2013). In this study, parents’ involvement refers to practices of 

supporting literacy skills development such as drawing and reading among pre-

primary school children. 

1.7.2 Literacy  

According to Mmasa and Anney (2016), literacy includes the capacity to read and 

understand different forms of communication such as spoken language, printed text, 

broadcast media and digital media. In the context of this study, literacy refers to the 

ability to read and draw among pre-primary school children both at home and at 

school. 

1.7.3 Literacy Practices 

Edwards and Ivanic (2004) define literacy practices as a set of transferrable technical 

skills which can be taught, measured and tested at a level of competences. In the 

context of this study, literacy practices include drawing and reading practices pre-

primary school children are involved in prior to the formal education. 

1.7.4 Pre-primary School Children 

Pre-primary children are those whose age ranges from 0-6 years, who receive their 

initial education at home, in day care centres and at school (URT, 2014). In this 

study, pre-primary school children refer to the young children aged 3-5, who are not 

yet registered for the primary education. 

1.7.5 Literacy Skills 

UNESCO defines literacy skills as numerous abilities required for a child such as 

reading, writing, numeracy and drawing (UNESCO, 2006). In this study, literacy 

skills mean reading and drawing abilities established by a pre-primary school child 

before and after formal education. 
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1.8 Organization of the Study 

This chapter has introduced the problem that made the researcher undertake this 

study, problem statement and the general objective (purpose) of the study. The 

chapter is also composed of objectives of the study, research questions and the 

significance of the study. Lastly, the chapter presents the scope and delimitation of 

the study, limitations of the study and definitions of key terms and concepts used in 

the study. The next chapter is on literature review. 
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CHAPTER TWO 

LITERATURE REVIEW 

2.0 Introduction  

This chapter presents a review of the related literatures on parents’ involvement in 

supporting literacy skills development to pre-primary school children. The review 

involves a theoretical framework, namely Epstein’s theory of parental involvement. 

It further focused on empirical studies on parents’ involvement in supporting literacy 

skills development to pre-primary school children and conceptual framework. Lastly, 

the chapter presents the synthesis of the reviewed literature, knowledge gaps and 

gives chapter summary. 

2.1 Theoretical Framework  

This study was guided by Epstein’s (1995) theory of parental involvement. The 

theory was developed by Dr. Joyce L. Epstein. According to Epstein (1995) and 

Harris (2014), mutually supportive efforts of the child produce the greatest and most 

positive effects on child literacy skills development. The Epstein’s theory outlines 

six types of home involvement behaviors including shared decision making within 

the school, positive home conditions, home learning activities, communication, 

involvement at school and community partnerships (Epstein & Dauber, 1991). The 

positive aspects of Epstein's theory are that it encompasses the traditional definitions 

of parental involvement and recognizes the role of parents in the home, including 

supporting educational efforts and providing an environment where educational 

activities are supported and encouraged. According to Bower and Griffin (2011), 

Epstein’s theory has the following limitations: it fails to address the forms of 

advocacy demonstrated by schools and parents, and does not take into account 

differences in race and ethnicity; rather, it provides a general approach to parental 

involvement regardless of race, class, or socio-cultural factors. 

The study done by Martinez (2015), which was titled parent involvement and its 

effects on student’s academic achievement, used Epstein theory of parental 

involvement; and in his study, he revealed that the six types of parental involvement 

have direct impact on the academic achievement of students in their studies. 

Furthermore, Bailey (2017) used Epstein theory of parental involvement; and in his 
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study, it was observed that the six types of parental involvement had direct impact on 

students’ success in terms of school progress. These studies focused on the western 

environment, leaving behind the position of African countries on the issue of parental 

involvement in students’ academic achievement.  

In this study, Epstein’s theory was used because parents are the first educators to 

their children. When a child is born, a parent is the one who is responsible in shaping 

the child behavior, way of living and language that a child to speak. Thus, parents are 

important not only in the growth and caring of a child at home but also supporting 

the child in attaining numeracy and literacy skills. The attainment of the literacy 

skills is through assisting the child through reading, buying text books and assisting 

them homework when at home. Thus, the theory has direct relevance with the study.   

2.2 Empirical Literature 

2.2.1 Parents’ Involvement in Pre-Primary Children’s Literacy Skills 

Development 

Parents’ involvement in literacy development does not only improve literacy abilities 

but also academic achievement to pre-primary school children especially when the 

formal school begins (Compton, 2004). Moreover, Hill & Craft (2003) are of the 

opinion that literacy competencies in pre-primary school children are directly linked 

to increased parents’ contribution in literacy practices to their children when at home. 

In the same view, these authors point out that parents’ participation in literacy 

development facilitates language development and other social skills that support 

learning to pre-primary school children when they begin formal schooling. Likewise, 

Hiant-Michael (2001) argues that pre-primary school children with basic literacy 

skills being acquired at home through parents’ involvement in literacy practices 

outperform other peers who are rarely helped by their parents to acquire those 

literacy skills. 

The above argument implies that the involvement of family in learning helps to 

improve student performance, reduce absenteeism and restore parents' confidence in 

their children's education. Learners with parents or caregivers who are involved in 

learners’ education, earn higher grades and test scores, have better social skills and 
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show improved behaviour. Which is something that we as a community and the 

world at large are in need of, as it would highly contribute in reducing crime and 

poverty. Ideally, it would help to have a greater percentage of parental involvement 

in their children’s education.  

 

Additionally, parents’ involvement in pre-primary school children’s literacy skills 

development is divided into clusters. For instance, Weigel, Martin & Bennet (2006) 

argue that variations in parents’ beliefs have an impact on supporting literacy skills 

development to pre-primary school children. They categorize parents into two 

groups:  the conventional parents who believe that schools are only places their 

children should go and get literacy skills and the facilitative parents who believe that 

they are first teachers to their children; as such, they involve themselves actively in 

supporting literacy skills development to their children, thereby preparing them for 

school. Moreover, literacy skills development to pre-primary school children is 

influenced by home language, socio-economic status and gender. Volkel, Seabi, 

Cockroft & Goldschagg (2016) argue that learners learning literacy skills such as 

reading in second language would hardly develop these skills compared to those 

learning in the first language. In terms of gender, these researchers point out that 

unlike fathers, mothers play an active role in supporting literacy skills development 

to children through different literacy practices such as reading and drawing. In terms 

of socio-economic status, children living in poor families are at a disadvantage of 

acquiring literacy skills while children who are living in rich families are 

advantageous since their parents are able to buy them all necessary learning materials 

at home. 

In general terms, parental participation refers to a situation where parents are directly 

involved in the education of their children. They involve themselves and are involved 

by the school and teachers in the learning process of their children, and they fulfil 

their duties as parents in making sure that the learner is assisted in the process of 

learning as much as they possibly can. It does not just refer to parents enquiring 

about the performance of a learner in schools, but also in them taking a role in 

communicating with their children with the aim of having a healthy relationship with 
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them, so that the process of encouraging, mentoring, leading and inspiring may be 

genuine. 

Parents can be involved in their children's learning through becoming part of school 

boards, being apprehensive about their children's educational performance, 

displaying commitment in their children's learning concluded by availing themselves 

during parents meetings, in order to gain a better understanding of the performance 

of their children.  

Parents can also be involved by means of follow-ups with their children's subject 

teachers in order to identify areas where the children encounter challenges (Clinton 

& Hattie, 2013:324). Where children fail, parents go to the extent of contacting their 

teacher, thus, building and strengthening the teacher and parent relationship, which 

would show their commitment towards their children's learning.  

Most pre-primary schools have higher number of children, thus making it difficult to 

reach each individual child with the planned activities (Kumburu, 2011). In addition, 

pre-primary school children lack parents’ support in developing literacy skills. This 

shows that parents at large are lacking knowledge on how to support pre-primary 

school children in developing literacy skills. 

Also, traditional beliefs were seen to be among the factors that hinder parental 

involvement, especially male parents, in enhancing children reading skills at home 

because women were seen to be responsible for taking care of children in the family. 

The study by Kato (2018) has revealed that parents’ involvement has direct impact 

on the academic progress of students, but it has not considered the level of education 

of parents not being able to assist their pupils in literacy development due to 

illiteracy. 

On the other hand, TWAWEZA (2014) and UWEZO (2010) reveal that pre-primary 

school children, primary school children as well as primary graduates’ experience 

poor literacy abilities due to poor parents’ involvement in supporting literacy skills 

development to their pre-primary children in their early years of growth.  
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2.2.2 The Role of Parents in Supporting Literacy Skills of Children 

However, Kato’s (2018) study on the role of parental engagement in enhancing 

reading skills among public pre-school pupils in Tanzania revealed that parents fail 

to understand their role in enhancing the reading skills of their children when at 

home. There are some of the roles that parents need to act upon as to support literacy 

skills of children as: 

Buying of Learning Materials 

The provision of learning materials by parents to their children is among of parental 

role in supporting literacy skills development of children regardless of parents’ 

education status and position (Drajea, 2015). Also, Whitehurst and Storch (2002) 

added that availability of learning materials of students at home such as books, 

pencils, crayons, storybooks promotes literacy development of children at home. 

However, parents that have not been educated finds it hard to spend money on 

buying learning materials to their children, thing which affects the better attainment 

of literacy skills of pupils in school (Michael, 2013).  

Supporting Pre-Primary School Children with Homework at Home 

The development of literacy skills development to children in pre-primary school 

need more attention not only with teachers, but also parents when at home. Martin 

(2006) stated that the assistance of parents in homework and literacy learning has 

great impact to the literacy achievements of pupils at school.  

Attending of School Parent Meetings 

Parents attending school parent meetings to discuss the academic progress of their 

children has positive impact on development of literacy skills of such student, since 

parent becomes aware of their children challenges in school and assist them when at 

home in being better literary. According to Hornby and Lafaela (2011), they revealed 

that school parent meetings is of vital importance in discussing the challenges of 

children they face in academic matters and solicit ways together with parents in 

solving them. 
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2.2.2 Home Materials in Supporting Literacy Skills Development 

Children whose families are involved in their education, such as providing them with 

learning materials, are more successful in school (Dearing, Kreider, Simpkins & 

Weiss, 2006). However, due to the insufficiency of knowledge on the role of learning 

materials in literacy development, most of the parents – especially in the developing 

nations – rarely involve in literacy development of their children thinking that only 

schools are responsible to do so (Michael, 2009).  

According to Seneschal & LeFevre (2002), most children from families with 

supporting materials have the advantage of mastery of literacy skills. Similarly, 

Ngorosho (2006) opines that parental involvement in their children’s reading 

activities at home enhances their (pre-primary) reading ability. While Dearing, 

Simpkins, Krieder & Weiss (2006) argue that children whose parents involve them 

with literacy skills at home tend to achieve higher than those who are not. Zephania 

(2018) maintains that since pre-primary school children use much of their time with 

relatives at home can learn by observing and imitating their parents’ literacy skills 

such as reading and drawing in the context of stories, playing and singing.  

According to Tandika (2014), home setting is an important foundation for pre-

primary children schooling. Children obtain the chance to observe literacy practices 

such as reading and drawing of other people at home including parents and benefit 

from the support given by these parents in literacy learning before they begin formal 

schooling (Crystal, 2013). Thus, if children are not exposed to reading techniques as 

early as possible, they tend to experience hardship in developing their literacy skills 

over time and academic achievement at large. Some of these children complete their 

primary education cycle without being competent in reading skills. 

However, Kato (2018) argues that poor families that exist in many communities in 

the country cannot afford buying learning and playing materials; and it was 

evidenced in the findings that parents only look for money to buy food and other 

necessary things, but buying learning materials, to them, was a waste of money. 

Furthermore, Kato (2018.) continues stating that many parents spend their time in 

working and do not have time to stay at home with their kids and assist them in 
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reading. Among the families that do not care about the children’s school progress are 

those in rural areas which spend most of the time in agriculture and animal keeping.  

Additionally, Masseti and Bracken (2010) argue that children from homes with fewer 

learning materials tend to enter into kindergarten with lower reading skills. On the 

other hand, Tella and Akande (2007) show that parents need to be capacitated on the 

role of learning materials in supporting literacy skills development to their pre-

primary school children. It is also argued that many children whose families do not 

offer them with learning materials tend to have a continued gap in achievement 

throughout their social carriers (Yeung & Conley, 2008). 

2.2.3 Barriers that Hinder Parents’ Involvement in Supporting Literacy Skills 

Development 

Parents view life circumstances as a primary barrier on their participation in 

supporting literacy skills development to pre-primary pupils (Harris, 2014). There 

are several barriers that hinders parental involvements in supporting literacy skills 

development such as:  

Parents Low Academic Abilities 

Parents low academic abilities have been among of hindrance to assist pupils’ 

literacy development at home. According to Kavanagah (2013) stated that parents 

with inadequate literacy skills had hard time in supporting their pre-primary children 

with literacy skills development. Zephania (2018) however added that illiterate 

parents were using the siblings at home to assist the pre-primary children in literacy 

works so as they can develop their literacy skills, however sometimes if there is no 

assistance at home then such pupils have no support at all.  

Cost of Literacy Materials for Pre-Primary Pupils 

The materials such as text books, crayons, pencils and other literacy materials are 

expensive that some of the parents cannot afford to pay. According to Lafaele 

(2011), some of the parents lives under poverty line, they cannot afford even their 

basic needs such as food, shelter and clothing, thus they cannot afford buying literacy 

materials for their children to develop literacy skills. Moreover, Kato (2018) added 



18 

that families that live in rural areas fail to access text books until in urban areas. Thus 

the cost of travelling to urban areas and buy materials for their children for 

developing literacy skills they cannot afford. 

Poor School-Community Relationships 

Poor school and community relationships hinders the effective development of 

literacy skills to pre-primary pupils. According to Kavanagh (2013), most of parents 

fail to cooperate with school teachers in making follow ups of their children 

development in school due to tight business schedules. This situation tends to affect 

the literacy development of pupils in schools and they have no one to assist them in 

school activities when at home. Also, Hornby and Lafaela (2011) added that most of 

parents believe that their responsibility to their children is only sending them to 

school and pay school fees. Other responsibilities like making follow ups of their 

children progress in school is none of their concern (Zephania, 2018). This acts as a 

barrier to the development of literacy skills to majority of children.  

According to Beothel (2003), presents a clear categorization of the barriers to 

parents’ involvement. She reveals that hindrances to parents’ involvement tend to fall 

into one of the six major categories: contextual factors; language barriers; and 

cultural perspective regarding appropriate responsibility for teachers, parents and 

students. Other barriers include families’ lack of understanding, knowledge about 

how to help their children with homework and issues of exclusion and 

discrimination. Additionally, Baker (1997) reveals that among the barriers to parental 

involvement are parents’ experiences of involvement in school-based activities; 

practical issues such as time constraints due to working outside the home; being a 

lone parent and having younger children; and the nature of relationship between 

home and school. Baker’s study focuses on the barriers for parental involvement but 

has not shown, apart from barriers, the benefits of parental involvement in improving 

literacy skills specifically on drawing and reading in Tanzania. 

Also, Kato (2018) mentions some of the barriers that hinder parental involvement in 

enhancing reading skills of pre-school pupils; and some of the mentioned barriers 

were gender stereotype, traditional beliefs and lack of government support towards 

parents especially through motivating parents on engaging themselves in enhancing 
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literacy skills to their children. The study has shown the barriers that hinder parental 

involvement in Muheza district in Tanga region, but has not shown the barriers that 

hinder parental involvement in Butiama, which this study focuses on. 

Results of the study by Ngussa (2015) showed that about 28.5 percent of the parent-

based cases reported poor interaction with teachers on academic matters, lack of 

support on children’ homework (21.1%) and poor follow-up on pupil’s academic 

progress (16.7%). The highly reported cases by teachers included lack of teaching 

facilities (32, 5%) and high pupil-teacher ratios (32.2%). Results of binary logistic 

model revealed that the main factors affecting children’s literacy are truancy, 

inadequate coverage of supplementary reading materials and sex by which girls were 

82.5 percent more affected than boys. The study by Ngussa (2015) recommended a 

high need of extension on teacher-parent interaction on children’s academic matters, 

more government academic provisions as well as teachers’ involvement in curricula 

changes. Factors leading to truancy should be highly campaigned against; and 

finally, children themselves should ensure large coverage of the required reading 

materials when provided by educational stakeholders. 

Ngussa’s (2015) study focused on factors contributing to low literacy among primary 

schools’ children in Mkuranga district; it did not focus on the aspect of parents’ 

involvement in improving literacy skills of pre-primary school children in Butiama 

district. The difference of area of study and area of concern creates a gap which was 

filled by this study.  

2.2.4 Studies Outside Africa 

In USA, Hamilton (2013) conducted a study on the role of home literacy 

environment in the early literacy development of children. The study employed a 

longitudinal prospective; it used 188 pre-primary school children aged three to six 

years; and it used structured interview to collect data. The findings of the study 

revealed that early exposure to learning materials at home predicted early literacy 

development to the pre-primary school children. Furthermore, the study revealed that 

the effective parents’ involvement in literacy practices such as reading and drawing 

at home using the available learning materials predicted the reading ability of the 

child in a year later. The study recommended that home and school-based 
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intervention programme should be launched to capacitate parents on how they can 

actively involve themselves in literacy practices using the available learning 

materials at home to support literacy skills development to their pre-primary school 

children. This study focused on the role of home literacy environment in the early 

literacy development of children; it did not address the issues of parents’ 

involvement in supporting literacy skills development among pre-primary school 

children. Therefore, this study intended to fill this gap. 

In Canada, Lynch (2010) conducted a study on kindergarten teachers’ beliefs about 

parental involvement in children’s literacy development. The study employed mailed 

questionnaire as the method of collecting data from 72 kindergarten teachers. The 

findings showed that association of letters to objects and the use of songs in reading 

practices were effectively supporting literacy skills development to pre-primary 

school children. Furthermore, the findings by Lynch (2010) revealed that literacy 

skills acquired at home through parents’ involvement in different reading practices 

such as reading and drawing were essential for further advanced reading and 

academic achievement at school. The study by Lynch (2010) recommended that 

teachers should use objects and songs to strengthen literacy skills development to 

pre-primary school children. The Lynch’s study focused on teachers’ beliefs about 

parental involvement in children’s literacy development; it did not address the issues 

of parents’ involvement in supporting literacy skills development to pre-primary 

school children. Hence, this study intended to fill this gap. 

2.2.5 Studies in Africa 

In Botswana, Tella and Akande (2007) conducted a study on how the availability of 

books at home supports children’s reading habit and literacy skills development. The 

study involved 150 pre-primary school children and 10 teachers; and structured 

interview was used to collect data. The findings revealed that shortage of learning 

materials at home lowered children’s reading habit and literacy skills development. 

The study by Tella and Akande (2007) recommends that parents should be 

capacitated on the role of learning materials in supporting literacy skills development 

to their pre-primary school children. Therefore, the study by Tella and Akande 

(2007) delimited itself on how the availability of learning materials at home supports 
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children’s reading habit and literacy skills development; it did not address parents’ 

involvement in supporting literacy skills development to children. Hence, this study 

intended to fill this gap. 

Also, in Botswana, Mokotedi (2012) conducted a study on pedagogical knowledge 

and teaching practices of reading among primary school teachers. The study involved 

10 teachers from four lower primary classroom settings. Semi-structured interviews, 

classroom observations and stimulated recall interviews were used in data collection. 

The findings revealed that since pre-primary school level is considered as the 

foundation phase whose learning requires mostly playing activities which ensure 

solid learning, strategies such as the use of songs to retrieve the learned letters and 

association of letters to real objects were seen important in supporting literacy skills 

development at this level. The study recommended that teachers should be 

capacitated on the use of locally available materials and songs to support literacy 

skills development to pre-primary school children. Hence, the study by Mokotedi 

(2012) focused on pedagogical knowledge and teaching practices of reading among 

pre-primary school teachers; it did not consider the issues of parents’ involvement in 

supporting literacy skills development to pre-primary school children. Therefore, this 

study intended to fill this gap. 

However, in Tanzania, Mmasa and Anney (2016) conducted a study on literacy and 

numeracy education in Tanzanian classrooms with an insight from educators' 

classroom. Their study utilized contextual investigation to inquire about the structure 

inside the subjective research approach, and was conducted in Tanga locale. It 

included a total of 582 participants: District instruction officer, head instructors, 

scholarly educators, class instructors and students who were chosen through 

deliberate checking approach. Information was gathered through semi-organized 

meeting, classrooms perception and narrative audit. Subjective information was 

exposed to topical examination. The findings showed that there were problems in 

educating children, especially literacy and numeracy skills in elementary schools 

where the greater part of the educators did not have sufficient aptitudes of educating 

proficiency. About 64 percent of the pupils in standard two could not peruse, 

compose and do basic numeracy; while about 54 percent of the standard three pupils 
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were unable to compose or do basic numeracy. Furthermore, factors that were added 

to the proficiency issue were students' late enrolment in standard one; deficiencies of 

instructing and learning assets; the guardians' dimension of training; lack of 

education educators; and instructors with poor proficiency instructing abilities. 

Instructors encouraging proficiency training needs proficient learning, altogether 

enhance their educating aptitudes. Be that as it may, the study by Mmasa and Anney 

(2016) concentrated on an investigation of education and numeracy instructing in 

Tanzanian classrooms. The study did not address the issues of guardians' association 

in supporting education abilities advancement in pre-elementary school children. 

Therefore, the current study intended to fill this gap by investigating the guardians' 

inclusion in supporting proficiency and literacy aptitudes advancement in pre-grade 

school kids. 

Also, in Tanzania, Ngussa (2015) conducted a study on the factors contributing to 

low literacy among primary school children in Mkuranga district. Random sampling 

was used in selecting the study district from Pwani Region. This technique was then 

used to select 150 children from five randomly selected schools in three wards. 

Through snowball sampling, children were used to obtain 150 parents/guardians. 

Purposive sampling was employed to select 42 teachers as all were directly 

concerned with children’ literacy matters. Primary data were collected using semi-

structured questionnaires and secondary data were collected using documentary 

review. Descriptive statistics, by use of frequencies and percentages, was used to 

analyze the parental and teachers-based factors; while binary logistic regression was 

used to assess children’ based factors affecting literacy.  

2.3 Conceptual Framework 

The modified Context, Input, Process and Product (CIPP) model adopted from 

Stufflebeam and Shinkfield (2007) was employed in formulating the conceptual 

framework of this study. The model helped the researcher to determine the context in 

which parents’ involvement takes place (The home), Inputs (personnel and learning 

materials such as pre-primary school children, parents, or siblings), Process (literacy 

practices such as reading and drawing practices) and Product (expected outcomes 

such as simple reading and drawing skills). 
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Figure 3.1: Conceptual Framework 

Source: Adapted and Modified from Stufflebeam and Shinkfield (2007) 

2.3.1 Context  

Stufflemean and Shinkffield (2007) describe context as the overall environment in 

which the project is carried out. In this study, the context was the home of the pre-

primary school children. 

2.3.2 Inputs  

Input is viewed by Stufflebeam and Shinkffield (2007) as the personal, resource and 

procedures to be used to achieve the desired objective. In this study, the input 

included parents or siblings, pre-primary school children (PPSC) and learning 

materials. 

2.3.3 Process 

Stufflebeam and Shinkffield (2007) view the process as a means desired to provide 

information during the implementation stage of the project or programme. For the 

purpose of this study, the process involved home-based literacy practices such as 

reading and drawing. 
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2.3.4 Product  

As viewed by Stufflebeam and Shinkffield (2007), product means the expected 

outcomes of the programme or project. In this study, the expected outcomes included 

simple letter naming and drawing skills. 

2.4 Synthesis and Knowledge Gap 

Different studies from both outside and inside Tanzania acknowledge the importance 

of parents’ involvement in supporting literacy skills development to pre-primary 

school children. Studies such as Crystal (2013), Peissig (2002) and  Kathomi (2015) 

from outside Tanzania show that parents’ involvement in different literacy practices 

such as reading and drawing has a considerable impact on children’s literacy skills 

development. Likewise, studies such as Ngorosho (2011), Tandika (2014), Mmasa 

and Anney (2016), Zephania (2018) and Kato (2018) from Tanzania reveal the same. 

However, these studies did not specifically investigate parents’ involvement in 

supporting literacy skills development to pre-primary school children. It is this 

knowledge gap which this study aimed to bridge by investigating parents’ 

involvement in supporting literacy skills development to pre-primary school children 

in Tanzania focusing on Butiama District Council as a case study. 
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CHAPTER THREE 

RESEARCH METHODOLOGY 

3.0 Introduction 

The chapter presents the research approach, research design, location of the study, 

target population, sample size and sampling techniques, methods of data collection, 

data analysis plan, validity and reliability of the instrument, and ethical issues. 

3.1 Research Approach 

This study opted for qualitative approach since parents’ involvement in supporting 

the development of literacy to pre-primary school children is a social phenomenon 

whose investigation requires in-depth information from participants’ perspectives. As 

revealed by Kumar (2011), the best approach to study the insights of human being is 

qualitative approach. The approach was used due to the fact that its strength is also 

enshrined in the fact that qualitative data are collected in participants’ settings and 

analysed inductively focusing on individual meaning and importance thereby giving 

a researcher a clear reflection of a particular community’s opinion and experience; it 

ensured high quality data and in-depth information in the area of literacy skills 

development in pre-primary school; and it permitted flexibility in accessing the 

information from participants in the location of the study. Indeed, the qualitative 

approach was a mostly featured strategy in data collection, analysis and 

interpretation about the topic under the study and the sampled location of the study. 

The qualitative approach has several weaknesses such as time consuming to process, 

the qualitative data are not easy to statistically present, also the data obtained through 

qualitative approach are always subjective and based on feelings and emotions of the 

informants (Vittana, 2019). Due to this weakness, the researcher made analysis based 

on support of existing literature to collaborate the findings and avoid bias. 

3.2 Research Design 

This study employed a case study research design. The choice of this design was due 

to the fact that it allowed the researcher to examine the given data in detail and from 

the natural setting. In addition to that, case study was used as it established the cause 

and effect in the real context, recognizing that the context is a powerful determinant 

of both the cause and the effects (Cohen, Manion & Marrison, 2007). In this case, the 
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researcher established the causes and effects of parents’ involvement in supporting 

literacy skills development in pre-primary school children.  

3.3 Location of the Study 

Butiama District in Mara region was selected as a study area. Based on 2012 

National census, Mara’s population is 1,743,830 (National Bureau of Statistics, 

2012). About 732,000 people live in urban areas while 1,011,830 live in rural areas.  

The region has an area estimated to be 21,760 square kilometers (URT, 2014). It is 

boarded by Kenya and Uganda in the north, Arusha region to the east, Shinyanga 

region in the south and Mwanza region in the west (URT, 2014). It has seven 

districts, namely: Bunda, Butiama, Musoma rural, Musoma urban, Rorya, Serengeti 

and Tarime. The regional capital town is Musoma Municipality. The most practiced 

economic activities in the region are agriculture and fishing (URT, 2014). The study 

area has strong cultural practices that are taught through male circumcision and 

female genital mutilation ceremonies.  

Butiama District was selected because it is among the districts in Mara region whose 

majority of the people live in rural areas while the small number live in urban places. 

Most of the rural residents in the study area rely on peasant agriculture and fishing 

activities as the source of their basic needs. Another reason for the choice of Butiama 

district was that the needed data could be obtained in the selected location. Also, less 

or no studies have been conducted in Butiama district on the matter of parental 

involvement in enhancing literacy skills of pupils. 
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Figure 3. 2: A Map Showing Butiama District Council 

Source: Butiama District Council (2019) 

3.4 Target Population 

This refers to the group for which representative information is desired (Reyes, 

2004). It can be the entire group of people, events, or things of interest that the 

researcher wishes to investigate. According to McMillan (1996), population of the 

study is a group of elements or cases, whether individuals, objects, or events that 

conform to specific criteria and to which a researcher intend to generalize the results 

of the study. The target populations of this study were parents of the pre–primary 

school children from the study location. 

3.5 Sample Size and Sampling Techniques 

3.5.1 Sample Size 

In this study, a representative sample from the population was obtained from four 

selected wards: two from rural areas and the other two from urban areas. 32 parents 
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of pre-primary school children were involved in the study: 14 from rural areas and 18 

from urban areas. The parents were selected as to express their experience, 

knowledge, feelings and emotions on their involvement on literacy development of 

pre-primary school pupils. 

3.5.2 Sampling Techniques 

This study employed purposive and snowball sampling techniques to obtain the 

required sample size involved in the study.  

3.5.2.1 Purposive Sampling 

Kothari (2007) defines purposive sampling as a careful choice of particular units of 

the entire population for establishing a sample which represents the whole 

population. Parents were purposively sampled because they were key targets of the 

study. Thus, they were considered to be information rich on matters pertaining to 

involvement in children’s literacy development as they interact with them daily. 

3.5.2.2 Snowball Sampling 

Snowball sampling is a type of non-probability sampling method which is often used 

when samples are rare and difficult to find (Dudovskiy, 2018). Under this technique, 

the researcher asked parents who were expected to be identified through pre-primary 

school teachers to provide the fellow parent who in turn gave another parent and so 

on until the data reached the saturation point. These parents were expected to have 

enough information related to their involvement in supporting literacy skills 

development to pre-primary school children. Likewise, these parents were likely to 

know the nature of learning materials they possessed at home that supported literacy 

skills development to their pre-primary school children. The weakness of snowball 

sampling is that researcher has little control over the sampling method, also the 

researcher has no idea of the true distribution of the population and the sample 

(Explorable, 2009). To avoid this weakness, the researcher used pre-primary teachers 

to select parents who assisted in providing information of this study.  

3.6 Methods of Data Collection 

According to Creswell (2012), data collection is a process of assembling data by 

asking people some questions or observing their behaviors. As the study sought to 

https://research-methodology.net/sampling/non-probability-sampling/
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investigate parents’ involvement in supporting development of literacy skills to pre-

primary school children, interview and observation were employed as data collection 

methods in this study.  

3.6.1 Interview 

Interview is the verbal interaction between the participant and researcher (Kothari, 

2004). In order to get the right information, the researcher conducted in-depth 

interviews with parents. The method was chosen because of its flexibility and was 

easy to control so as to get adequate details. In-depth interview was appropriate for 

the study on the ground that it provides freedom of expression to participants in 

providing information on the parents’ contributions in literacy practices in supporting 

literacy skills development among pre-primary school children. The method was 

used to gather information on parents’ contributions in literacy practices in 

supporting literacy skills development among pre-primary school children, the 

availability of learning materials at home in supporting literacy skills development 

among pre-primary school children and barriers hindering parents’ involvement in 

supporting literacy skills and the ways to overcome them. The weakness of this 

method is time consuming, costly and interviewers provided responses of questions 

in different aspects making it hard to present the data without analysis. Due to these 

weakness, the researcher effectively utilized the time for data collection to obtain 

information from all respondents, also the budget was well scheduled to meet all 

expenses when in data collection, and thematic analysis was made from the data 

obtained from the field before presenting them.  

3.6.2 Observation 

The researcher used participant observation to gather data from parents who had pre-

primary school children. The method helped the researcher to obtain information that 

could not be elicited through questioning children. This study employed direct 

observation which allowed the researcher to approach parents in their own natural 

environment rather than having parents to come to the researcher. The method was 

also useful as it helped the researcher to gain and understand how literacy skills 

developed among pre-primary school children through parental involvement in 

different literacy practices at home such as reading and drawing. Through direct 

observation, the researcher was able to unveil issues that were unknown prior to the 
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study. Moreover, the method helped the researcher to come up with detailed 

information needed to solve the problem. 

3.7 Data Analysis Procedures 

Flick (2013) describes qualitative data analysis as the cataloging and clarification of 

language or optical material to make accounts about implied and unambiguous 

scopes and structures of material and what is represented in it. It is a route of 

construing the data obtained during interviews and observation during data 

collection. The data that were collected in this study were mostly qualitative in 

nature, which were analyzed thematically and coding in order to get a clear picture 

on the perceptions of educational stakeholders on implementing Fee-free education 

in public secondary schools. The analysis was done using the Huberman and Miles’ 

(1994) strategy which involves three steps of data reduction, data organization and 

data interpretation.  

In data reduction, the researcher read and re-read the text. For the tape-recorded data, 

the researcher listened to them several times. Moreover, the researcher spent time 

reading and re-reading the information taken from the field. Similarly, in data 

organization, the researcher identified themes such as ideas, concepts, behaviors, 

terminologies, or phrases used in the study. The themes were organized logically 

according to categories that summarize and bring meaning to the text. Thereafter, the 

researcher provided a descriptive label (name) for each category, which was created. 

Lastly, in data interpretation, the researcher interpreted the data using themes and 

connections to explain the findings of the study. In this study, thematic method was 

used to analyze data collected through interview. 

3.8 Trustworthiness of the Study 

In qualitative research, trustworthiness is an important aspect as it enables the 

researcher to prove the correctness of the findings. In this study, trustworthiness was 

assured through credibility, dependability, confirmability and transferability. 

3.8.1 Credibility 

The researcher assured credibility in the use of appropriate qualitative approach that 

allowed acquiring detailed information right from the natural settings. The researcher 
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used different methods of data collection (Triangulation) such as interview and 

observation. Moreover, to assure credibility the researcher used various strategies 

such as the search for discrepancy evidence from different related literatures and peer 

reviews such as reviewing research tools with other experts in research so as to 

ensure the reality of participants’ views and opinions are reflected in the study. 

3.8.2 Dependability 

The issue of dependability refers to the idea of other researcher being able to repeat 

the same work, in the same context, with the same methods and participants, and get 

similar results. Shenton (2004) suggests that the researcher should report the 

processes with the study in detail so that future researchers would be able to repeat 

the work. For this study, the researcher documented all processes in detail and then 

shared with others and supervisors to help evaluate the processes to confirm 

dependability.  

3.8.3 Confirmability 

To assure confirmability, the data were recorded as notes and were transcribed. This 

gave the researcher a chance to assess the findings of the study through on-going 

reflection. Furthermore, confirmability was assured by the researcher being reflexive 

and illustrative of the findings that were traced back on their origin. This was done 

through peer reviews of research tools and literatures of others. Furthermore, the 

recorded field notes and transcripts were referred to offer the reader an assessment of 

the findings of this study.  

3.8.4 Transferability 

Transferability refers to the degree to which qualitative results can be transferred to 

another context with other respondents; it is the interpretative equivalent of 

generalizability (Bitsch, 2005). It corresponds to external validity which is concerned 

with the extent to which the findings of the research can be applied to the wider 

population (Merriam, 1998). The researcher facilitates the transferability judgment 

by the potential user through thick description and purposeful sampling. This means 

that when the researcher provides a detailed description of the inquiry and selects 

respondents purposively, transferability of the study is achieved  
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3.9 Ethical Considerations 

During the whole period of research, the researcher needs to abide by ethics and 

values in all stages (Akaranga & Makau, 2016). In this study, the following ethical 

issues were considered:  

3.9.1 Research Clearance Letters 

In adhering to the ethical values, the researcher obtained the clearance letter froms:  

The Vice Chancellor (VC) of the University of Dodoma and Butiama District 

Executive Director (DED). The letters were used as an introduction of the researcher 

to the participants. 

3.9.2 Informed Consent 

During data collection, the researcher sought informed consent from the participants 

so as to acknowledge their willingness in participating in the provision of 

information regarding the study. Again, the researcher informed the participants that 

their participation was free and they had the right to withdraw at any time. 

3.9.3 Assurance of Confidentiality 

The researcher, during the writing of this dissertation, guaranteed confidentiality by 

not mentioning the informants’ names and school names; instead, pseudo names such 

as parent A, B and C were used to represent participants involved in the study. 

Furthermore, the researcher clarified to the participants that the information required 

was to be used for academic purposes only. 

3.10 Limitation of the Study 

During the process of collecting data in the field, there were numerous limitations 

that the researcher encountered. The researcher applied the alternatives to deal with 

the limitations encountered. Some of the limitations and how the researcher dealt 

with them include: 

i. Unavailability of respondents on time. This was due to the tight schedules of parents; 

thus, the researcher was patient and willing to wait until when parents had time to 

conduct interview. 
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ii. Some parents were unwilling to provide information unless they were paid. This 

challenge led to the delay of data collection since the researcher had to find other 

respondents who could provide relevant information free of charge. 

3.11 Chapter Summary 

This chapter has discussed the methodology which was employed in the research: 

research approach, research design, location of the study, study population, sample 

size and sampling techniques, study tools, data analysis procedures, validity and 

reliability, and ethical considerations. 
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CHAPTER FOUR 

DATA PRESENTATION AND ANALYSIS 

4.0 Introduction 

The chapter provides data presentation and analysis on parents’ involvement in 

supporting literacy skills development to PPSC. It shows the profile of participants 

and it presents the findings in a chronological manner, from the first objective to the 

last, as outlined below: 

i. To explore parents’ contributions in literacy practices in supporting literacy skills 

development among pre-primary school children. 

ii. To examine the availability of learning materials at home in supporting literacy skills 

development among pre-primary school children. 

iii. To investigate the barriers hindering parents’ involvement in supporting literacy 

skills development among pre-primary school children and the ways to overcome 

them 

4.1 Participants’ Profile 

The study involved a total number of 32 parents as a sample size whereby nine (9) 

were males and twenty-three (23) were females. The participants were selected based 

on their sex, age and level of education. The participants’ profile is presented in 

Table 4.1 

 

 

 



35 

Table 4. 1: Participants’ Involved in the Study 

Participants’ Profile 

Sex  Male Female Total 

Parents  19 13 32 

Age 20-35yrs 

36-50yrs 

51-66yrs 

2 

7 

11 

10 

2 

13 

17 

2 

Level of Education PSLCE 

CSEE 

Others 

5 

4 

17 

5 

1 

22 

9 

1 

 Key: PSLCE=Primary School Leaving Certificate CSEE=Certificate of 

Secondary Education Examination  

Source: Field data (2019). 

Table 4.1 indicates that among the participants involved in this study, females were 

many in comparison to males. This implies that they were highly involved in 

supporting literacy skills development to school children. Additionally, the table 

indicates that many parents were standard seven leavers, which may suggest that they 

were lacking some important skills on how to support literacy skills development 

among school children. 

4.2 Parents’ Contributions in Literacy Practices in Supporting Literacy 

Skills Development 

The first objective of this study sought to explore parents’ contributions in literacy 

practices in supporting literacy skills development among PPSC. Data were collected 

through interviews with parents of pre-primary school children in the location of 

study, and the findings from this study revealed the following: 

4.2.1 Buying Learning and Playing Materials 

The findings derived from interviews with parents revealed that parents’ practices in 

buying learning and playing materials were useful in supporting literacy skills 

development to PPSC. During the interview, 24 out of 32 parents indicated that 

buying learning materials for per-primary school children highly support school 
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children’ literacy development in reading and drawing and 8 out of 32 parents 

revealed that playing materials have greater impact on the development of literacy 

skills among PPSC. These playing materials included counting materials, objects of 

letters and drawing materials. When asked on buying learning and playing materials, 

parent “D” had this to say:  

Since I am very much occupied with my business down town there, I do not 

have enough time to support my child‟s literacy skills development. Usually, I 

buy playing materials that I hope they will help them to develop different 

literacy skills such reading and drawing (Interview, parent D, 10
th

March, 

2019). 

Also, parent “F” when asked on buying learning and playing materials had this to 

say: 

Usually, I help my child to develop different literacy skills through buying 

them with different learning materials such as books, reading cards and 

drawing materials (Interview, parent F, 13
th

 March, 2019). 

 

Figure 4. 1: A Photograph Showing Learning Materials found at Home 

Source: Field data (2019) 
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The above text book was one of the learning materials that was found in one of the 

respondents’ house who stated that he usually bought reading materials for his 

children so that they could be competent in reading and writing. 

The findings derived from observations of materials available at home revealed that, 

in some houses in the location of the study, there were plenty of learning and playing 

materials that supported literacy skills development among PPSC including counting 

materials, comics, drawing materials and video games. 

4.2.2 Supporting School Children’ Homework at Home 

The findings derived from interviews with participants revealed that parents who 

support their PPSC’ doing homework at home helped children to develop literacy 

skills such as reading, drawing and colouring. During the interview, 18 out of 32 

parents revealed that they supported literacy skills development by supporting school 

children’s homework at home. They helped children to develop some literacy skills 

such as reading and drawing. When asked on supporting school children’s homework 

at home, parent “H” had this to say: 

When I arrive from my work, I check my child‟s exercise books. If she has 

been given any homework, I read it and ask her to do it under my supervision. 

I assist her wherever she faces difficulties by giving her some directives basing 

on the nature of the questions because it is her homework and not mine 

(Interview, parent H, 15
th

March, 2019). 
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      Figure 4. 2: A Photograph Showing an Exercise Book and Counting Home-

made Materials Prepared for Doing Homework 

Source: Field data (2019) 

The above photograph was taken when one of the parents was preparing to help the 

pupil in doing the mathematics homework and teach the pupil how to count. 

Also, the derived findings from interviews with parents of pre-primary school 

children revealed that 14 out of 32 parents supporting school children’s homework 

was a motivating factor for children’s literacy skills development. In this regard, 

parent “B” had the following to say:  

Basing on my own experience, when you develop a habit of helping children 

doing their homework at home, you may find that they are motivated and 

become open to you. This is very important because you will come across their 

weaknesses and hence find solutions and help them to develop literacy skills 

(Interview, parent B, 13
th

 March, 2019). 

Additionally, when asked on supporting pupil’s homework at home, 

parent “J” had the following to say:  
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I always ask my school child to tell me what they have learnt. After that, I help 

her to master reading and drawing. This depends on the homework given to 

her (Interview, parent J, 28
th

 March, 2019) 

This implies that some of the parents have time to assist their children in developing 

some literacy skills by supervising their children when doing their homework. This 

shows that parents need to be committed in developing their children’s literacy skills 

since teachers are not the only ones responsible for children’s progress but parents 

too. 

4.2.3 Rewarding Children 

The findings derived from interview revealed that 20 out of 32 parents supported that 

the habit of rewarding children helped children to struggle to master literacy 

activities so that they could be rewarded the other time; 8 out of 32 parents indicated 

that rewarding can help children to compete with other children, this practice will 

help them to master literacy skills easily in comparison with children who are not 

rewarded; and 4 out of 32 parents supported that rewarding children had nothing to 

do with literacy skills development to PPSC as it did not develop their (PPSC) 

literacy skills. It was used by parents as pleasure to these PPSC. Parent “A” had this 

to say:  

I have a habit of rewarding my children when they perform well in school. I 

normally review their school report and I observe all aspects shown by them 

such as academic, physical activities, discipline and others. If well satisfied, I 

reward them so that they can work hard to maintain their positions. I found 

that this practice helps them to develop literacy skills because they know at the 

end they will be rewarded. For example, I reward them biscuits, sweets, 

clothes and shoes (Interview, parent A, 13
th

 March, 2019). 

As revealed by parent “A” above, rewards such as biscuits, sweets, clothes and 

others of such kind helped PPSC to actively and efficiently develop their literacy 

skills. This is due to the fact that PPSC associated literacy learning with rewards. 
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4.2.4 Attending School-Parent Meeting 

The findings derived from interviews revealed that 24 out of 32 parents of pre-

primary school children said that attending school-parent meeting was very 

important in helping school children develop literacy skills; and 8 out of 32 parents 

revealed that attending school-parent meeting helped parents to get experience on 

how other parents supported their school children literacy skills development. 

Likewise, through interaction with teachers responsible for PPSC, parents were 

familiar with problems that hindered literacy skills development among school 

children. As a result, this interaction in turn helped parents to explore some 

techniques suitable in helping PPSC to develop their literacy skills. 

School-parent meetings help me to know my child‟s progress at school, as well 

as knowing teachers who are dealing with him every day. Also, in those 

meetings, I learn a lot of things. One of them is that, as parents, we have a 

role to support our children‟s development including reading, counting, 

colouring and drawing because these have benefits for their future learning in 

school” (Interview, parent H, 24
th

 March, 2019). 

This assertion reveals that parents’ attending school events such as parent meetings 

did not only strengthen school-community relationship but also enhanced parents 

with the most suitable instructional methods that helped to develop literacy skills to 

PPSC.  

4.2.5 Checking School Children’ Exercise Books 

The findings derived from interviews revealed that 20 out of 32 parents of pre-

primary school children said that they supported literacy skills development among 

children by checking their exercise books; and 4 out of 32 parents added that the 

practice of checking PPSC’ exercise books helped them to identify school children’ 

weakness and thereafter they found different alternatives to help them master reading 

and drawing. When asked on checking school children’s exercise books, parent “D” 

had this to say: 

Checking my school child‟s exercise books helps me to understand what she is 

doing at school. I do encourage her to work hard, listening to their teachers 
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and sometimes I ask her brothers to help her in areas of weakness. If I have 

ample time, I do help her myself (Interview, parent D, 16
th

 March, 2019). 

 

Figure 4. 3: Checking the Pupil’s Exercise Book 

Source: Field data (2019) 

The above photograph shows the parent’s inspection of the pupil’s exercise book to 

know the progress of the pupil at school and be aware of any problem that the pupil 

might be facing and find a way to assist. 

As revealed by one of the parents above, checking pre-primary children’s exercise 

books had a significant role to their PPSC literacy skills development. For example, 

as shown by the parent above, checking PPSC helped to determine the kind of 

weakness these children experienced towards developing their literacy skills. As 

such, through checking PPSC, parents got a room to identify the kind of support their 

children needed to easily develop their literacy skills such as helping them to read 

and draw when they had enough time or taking them to tuition centres when they 

lacked enough time to do so. 

Also, 8 out of 32 parents revealed that they did not have time to check school 

children’s exercise books or even making follow up on their progress at school due 

to the fact that they were busy with some petty businesses that generated income to 
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run their families. As mentioned by these parents, some of these petty businesses 

include selling drinking water, parking rollers with water and selling fruits.  

Likewise, some parents reported to involve themselves in peasant agriculture and 

cattle keeping. All these denied them of opportunities to involve themselves in 

literacy practices with their PPSC. When asked on this aspect, parent “K” had the 

following to say:  

I am very much occupied with my economic activities that help me and my 

family; I do not have time to stay at home checking my child‟s school exercise 

books. If I do so, what are they going to eat my friend? Teachers are enough 

to help them, since that is their profession and they have been trained for that 

job (Interview, parent K, 28
th

 March, 2019). 

In the same view, when asked on checking school children’s exercise books, another 

parent of pre-primary school pupil had this to say:  

We use most of our time in the farm. Children and the whole family at large 

will find themselves in the risk of lacking sufficient food if we will frequently 

not attend to the farm. We find ourselves occupied with evening activities such 

as fetching water and cooking the evening food for the family. As a result, we 

lack adequate time to involve in reading and drawing practices with our PPSC 

(Interview, parent E, 28
th

 March, 2019)   

With regard to the participants above, petty businesses and peasant agriculture were 

among the most reasons for some parents not to support their PPSC in literacy 

practices. As a result, PPSC whose parents lacked time to support them in literacy 

practices were at a disadvantage of acquiring literacy skills such as reading and 

drawing 

4.2.6 Consultation with Pre-primary School Teachers 

The findings derived from interviews revealed that consultation with pre-primary 

school teachers helped parents to know their roles in supporting literacy skills 

development among PPSC. During the interview, 14 out of 32 parents of PPSC 

revealed that they had several consultations with pre-primary school teachers on the 

progress of their children. They were told difficulties facing their children on 
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reading, drawing and colouring; and suggested to them the most literacy instructional 

techniques that help to easily develop literacy skills to PPSC. In this regard, parent 

“F” had this to say:  

I normally consult PPSC teacher in our school. He tells me some kind of 

difficulties my child experiences in learning literacy skills and suggest to me 

some techniques essential in supporting my child to easily learn literacy skills. 

For example, he tells me to always read a letter after him and let him read it. 

Likewise, the teacher told me to associate letters with real objects or pictures 

when reading with my pre-primary school pupil (Interview, parent F, 28
th

 

March, 2019) 

In contrast, 18 out of 32 parents indicated that they had no consultation with pre-

primary school teachers; hence, they were unaware of their school children progress 

in literacy skills development.  

On the other hand, parent “C” when asked on parents’ contributions in literacy 

practices in supporting literacy skills development among children had the following 

to say:  

I do not see the need of having consultation with pre-primary school teachers, 

which is their major role of helping children. Most of us are not employed; we 

have employed ourselves. Do you think we can have time to visit the school? 

We have our own businesses; hence, it will be difficult (Interview, parent C, 

14
th

 March, 2019).  

The affirmation by the parent above indicates that lack of formal employments made 

them too frequently engage in different informal employment activities that denied 

them of opportunities to engage in literacy activities such as reading with their 

children.  

4.2.7 Supporting Reading and Drawing among PPSC 

In this sub-theme, data analysis through interviews revealed that 21 out of 32 parents 

involved were supporting PPSC in reading and drawing. These parents reported that 

since children were interested with some stories, they used that opportunity to read 
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with them some stories found in books. As revealed by these parents, students whose 

parents engaged in reading and drawing with them had an advantage of developing 

their literacy skills unlike those whose parents did not. When asked on the parents’ 

contributions in literacy practices in supporting literacy skills development among 

children, parent “D” had this to say:  

In the evening, after school hours, I stay together with my child reading simple 

books. While I read, he follows what I read. He is very much interested to hear 

different stories. I bought him different drawing materials. I am happy he is 

practicing drawing though he is not good at drawing, as he does in reading 

(Interview, parent D, 14
th

 March, 2019). 

The parent’s view above about the importance of getting involved in literacy 

practices reveals that pre-primary schools’ children develop their literacy skills fully 

and easily when parents as first teachers to them engage in reading and drawing 

skills with them. That view is also informing that when reading practices are 

connected with storytelling help ease development of literacy skills to the PPSC. 

In contrast, the study found that 11 out of 32 parents were not supporting their PPSC 

in reading and drawing. The reasons given out by these parents as to why they were 

not supporting their children in reading and drawing include lack of skills related to 

drawing and reading, thinking that teachers are only the responsible people to do so, 

lack of time and awareness on the importance of parents to support pre-primary 

children in reading and drawing practices. During interview, when asked on parents’ 

contributions in literacy practices in supporting literacy skills development among 

PPSC, one of the parents had this to say:  

Helping children to develop drawing skills is very difficult for us parents; we 

are not knowledgeable in drawing. I think there are some syllabi to follow 

what school children need to know in drawing, and pre-primary school 

teachers know what is needed. However, we parent lack time of supporting 

these children as we are occupied with some income generating activities like 

petty businesses and agriculture (Interview, parent M, 29
th

 March, 2019). 
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This affirmation shows that parents were not only supporting PPSC in reading and 

drawing due to the lack of skills related to those literacy skills but also due to 

inadequate awareness on their role as the first teachers in development of literacy 

skills to those children.  

4.3 Availability of Learning Materials at Home in Supporting Literacy Skills 

Development  

The second objective of this study sought to examine the availability of learning 

materials at home in supporting literacy skills development among school children. 

Data were gathered through observation in the study area. The analysis was done 

through reading and re-reading of the collected data that helped the development of 

two sub-themes, namely reading and drawing materials as evidenced in Table 4.2. 

The discussion made by intensive exploration of the sub-themes helped to arrive to 

different learning materials that were used to support literacy skills development 

such as reading and drawing skills to PPSC.  
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Table 4. 2: Availability of Learning Materials 

Learning materials 

Sub-theme Descriptions HWM % HWTM % 

Reading 

materials 

-Letter books 

-Story books 

-Puzzle boards 

05 

03 

01 

15.3 

9.3 

3.1 

27 

29 

31 

84.3 

90.6 

96.8 

Drawing 

materials 

-Exercise books 

-Drawing colors 

-Pieces of charcoal 

05 

09 

04 

16.6 

28 

12.5 

27 

23 

28 

84.3 

71.8 

87.5 

Key: HWM= Household with materials and HWTM= Household without materials 

Source: Field data (2019) 

 

The findings of this study revealed that there were few households with reading 

materials such as letter books (15.3%), story books (9.3%) and puzzle boards (3.1%) 

(Table 4.2). whereas, most of the households had no materials that could assist 

pupils’ literacy development when at home. Therefore, Table 4.2 indicates that many 

households in the study location had few reading and drawing materials that 

supported literacy skills development among PPSC. 

4.3.1 Reading Materials 

The analysis of data collected through observation and unstructured interview with 

parents of PPSC revealed that only few 9 out of 32 parents had different reading 

materials at home that were used to support reading skills to PPSC. As they were 

interviewed, these parents tried to mention some of the reading materials they had at 

home that helped to support literacy practices to their PPSC such as letter books, 

story books and puzzle boards. Some of the observed books were those of upper-

class school children given by their teachers at school. As noted by this study, PPSC 

played with these materials regardless that they were of the upper class; as a result, it 

was difficult to support literacy skills to pre-primary level. As such, the study noted 

that parents lacked awareness of the materials appropriate for literacy learning at the 

pre-primary level.  
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However, the study noted that some parents had books related to pre-primary level 

and as they responded, these books were so much supportive in literacy development 

to their PPSC. Parents reported that their children tried to play with these books and 

when supported by parents, other siblings, or adults at home slowly but efficiently, 

these children started to understand some letters. The study also noted through 

interview and observation that some parents knew different literacy instruction 

techniques essential in supporting literacy skills development to pre-primary 

children. For example, while some parents reported and were observed reading some 

letters and wanted their children to read after them, some were using real objects and 

pictures to teach their children about letters. One thing important to note in this study 

is that parents had awareness on the importance of using real objects or pictures in 

literacy learning, particularly reading, as they helped PPSC to retain and ensured 

easy remembering of the letters that they had leant. During the interview on the 

availability of learning materials at home, one of the parents had this to say:  

I normally see my child playing with his brother‟s books which were given to 

him by the teacher at school. He cries too much when we stop her from 

playing with those books as we are worried of being destructed by him 

(Interview, Parent G, 29
th

 March, 2019 ) 

On the same regard, another parent had this to add:  

Parents should complement to what children learn on their own at home. I 

always support my child by reading letters found in the book I bought to her 

and order her to read after me. Sometimes, I use objects such as ball, pen, 

goats, dog and other pictures related to letters to teach her. Slowly, she starts 

to understand different letters found in that book (Interview, Parent J, 29
th

 

March, 2019)  

This implies that, in some homes, parents do buy learning materials such as books, 

and assist them through reading the context of the books. Also, some of the pupils 

were seen having the desire of having learning materials at home as parent “G” 

revealed. This shows that parents need to buy reading materials for their children so 

that they can learn at home. 
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Figure 4. 4: A Photograph Showing Reading Material Found at Home 

Source: Field data (2019) 

The photograph above shows the reading material found at home that is being used 

by parents in assisting pupils in writing skills. 

As learned by the affirmation of the two parents above, unlike PPSC whose parents 

did not give appropriate learning materials, those whose parents did so and supported 

them in reading practices had an advantage of acquiring literacy skills particularly 

reading easily. 

In contrast, the study noted that most of the parents had no reading materials at 

home; therefore, they rarely supported their PPSC with reading skills. While others 

reported to lack time of using the materials to support children in reading practices, 
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others claimed to lack sufficient money of buying those books, while others worried 

of those materials to be destructed by children. 

On the other hand, one of the parents when asked on the availability of learning 

materials had this to say:  

I know the importance of having these materials at home as they facilitate 

learning to read as children play with them and get supported by anyone else. 

Most of the parents are occupied by different activities that generate income to 

them. People with formal employment opportunities are in good position of 

having these materials than we who lack even the time to read with our 

children (Interview, parent H, 25
th

 March, 2019)  

Adding to the same view, another parent had this to say: 

The problem is low income most families have. As you know, these are 

children and they frequently destruct those learning materials. How many 

shall we buy those reading materials while our income is not sufficient? 

(Interview, parent G, 25
th

 March, 2019) 

As revealed by the parents’ assertions above, among the important things to note is 

that parents had low awareness on the importance of having reading materials. This 

made PPSC to lack reading materials as parents hoped that they had no time to use 

those materials in supporting literacy skills development to their children. Likewise, 

normal childish habit of destructing whatever they come into contact with was a 

reason for most parents not to offer their PPSC with reading materials that could 

enhance their literacy skills development.   

4.3.2 Drawing Materials 

Data analysis through interview with parents and observation of the home contexts 

revealed that only 18 out of 32 parents had different drawing materials at home that 

enhanced drawing skills to PPSC. When interviewed, these parents reported and 

seemed to understand the role of drawings in motor skills development, which is also 

a preamble to pre-writing skills development to PPSC. Parents reported that as 

children draw on different drawing materials or any flat materials, be they papers or 

on the ground, it helps to express their ideas through those drawings and develop 
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their motor skills which also facilitate pre-writing skills development. During the 

interview, one of the parents had this to say:  

My child has some exercise books that I bought for her to practice drawing. I 

did this to let her not disturb her sister when she is doing her homework given 

at school. Sometimes, I observe her sister directing her how to draw pictures 

of different objects; and for sure, she is trying to draw them well. I think this 

will help her to master writing skills soon (Parent I, 20
th

 March, 2019). 

Furthermore, the study found that 14 out of 32 parents did not have any drawing 

materials at home that could support their children with drawing skills development. 

Some reasons noted by this study as to why these parents had no drawing materials 

include insufficient income. These parents argued that since they had low income, 

they opted offering their children with school requirements first. While other parents 

seemed to lack awareness on the importance of drawing materials in supporting 

literacy development to PPSC, others associated drawing materials with dirtiness as 

they argued that children were dirtying their clothes and house walls. 

During the interview, one of the parents when asked on the availability of learning 

materials at home had this to stay:  

Where can I get money for doing all those things? Schools have a lot of 

requirements such as exercise books, school uniforms, food and watchman 

contributions. We also give them transport fair daily. I cannot afford all those 

things my friend (Parent L, 20
th

 March, 2019). 

On the same regard, another parent had this to say:  

Children are stubborn indeed; they are dirtying themselves and the house wall 

when they are allowed to draw on the ground or in the exercise books. 

Sometimes, they use pieces of charcoal to draw on the house wall. How many 

times will I repaint my house wall and buy them soap to wash their clothes? 

(Parent A, 20
th

 March, 2019). 

The assertions by the parents above reveal that lack of sufficient income and 

awareness on the importance of drawing materials denied PPSC of the opportunity to 

have drawing materials that could support their literacy development such as 
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drawing. Similarly, data analyzed through observation revealed that most of the 

parents were not providing their children with learning materials particularly reading 

materials that could support them in literacy skills development. However, most of 

the interviewed parents provided their children with drawing materials, but they did 

not support their children in drawing practices. As was observed, most of the parents 

were offering children with drawing materials so that they could not disturb their 

elders who were doing their home works. Very rarely, children in higher classes 

helped these pre-primary school children to practice drawing on the materials such as 

exercise books. 

Generally, the study, through different interview and observation data, noted that 

many parents had no learning materials at home to support literacy skills 

development to PPSC. However, most of the parents agreed that learning materials 

were supporting at home literacy skills development to PPSC. 

During unstructured interview with parents, the study noted that some PPSC had 

self-desire of learning literacy skills such as reading and drawing, but parents did not 

prepare an environment rich of learning materials to help these children develop their 

literacy skills. For example, parents gave children school requirements at the expense 

of learning materials at home. Also, possession of materials by these PPSC was 

negatively perceived by some parents as these materials were connected to dirtiness 

and destruction of house walls. On the other side, the study noted through 

unstructured interview that PPSC whose environment was rich of learning materials 

being created by parents or someone else were at the advantage of acquiring literacy 

skills more easily than others who did not. 

4.4 Barriers Hindering Parents’ Involvement in Supporting Literacy Skills 

Development among PPSC 

The third objective of this study sought to investigate the barriers hindering parents’ 

involvement in supporting literacy skills development among PPSC. The findings 

which were gathered through interviews with parents revealed the following barriers:  
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4.4.1 Economic Activities 

The findings derived from interviews with parents indicated that 28 out of 32 parents 

involved showed that different economic activities were among the major barriers 

hindering parents’ involvement in supporting literacy skills development to PPSC in 

the study location. As raveled by this study, economic activities included petty 

businesses such as selling drinking water, fruits and tomatoes. Likewise, peasant 

agricultural activities including cattle keeping denied parents of an opportunity of 

supporting their children with reading and drawing skills. In unstructured interview, 

one of the parents had this to say:  

I like to help my child to develop the skills required, but this becomes very 

difficult to me to practice as I have no time to stay and share with them 

because of my economic activities that consume much of my time. My family 

depends much on my petty business such as selling potatoes and vegetables I 

am doing at the bus stand down town there (Interview, parent H, 16
th

 March, 

2019). 

Also, Parent “G” when responding to barriers that hinder parents’ involvement in 

supporting literacy skills development among children had the following to say; 

\It is difficult for us parents who have employed ourselves to have enough time 

to help our children to develop literacy skills such as reading, drawing and 

counting at home.  We do not have time to lose; we are fighting with tough 

life: they need to ea and we need to find house rent as well. Our neighbors 

there also depend on agriculture and they are always in the farm.  Do you 

think we can manage to sit down and help them? (Interview, parent G, 13
th

 

March, 2019) 

Likewise, parent “J” when responding to the barriers hindering parents’ involvement 

in supporting literacy skills development among children had this to add:  

We have sent them to school; our task is to buy all school requirements; and I 

am busy with my business. I need more time to struggle for my family. I hope 

teachers are the best ones and it is their profession; they can help our children 

acquire the needed skills (Interview, parent J, 23
rd

 March, 2019). 
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As revealed by the parents’ assertions above, lack of formal employment 

opportunities made most of the parents engage in different informal income and food 

generating activities that also consumed much time. As such, these parents lacked 

enough time to support their children in reading and drawing skills. Apart from 

lacking sufficient time to support children in literacy practices such as reading and 

drawing, the study noted one important thing that parents knew the importance of 

education as they took their children to school, but lacked awareness that their 

children needed their support to become conventional readers and drawers, which are 

the literacy skills considered in this study. As such, literacy practices with PPSC 

were left to teachers at school alone. 

4.4.2 Parents’ Level of Education 

The findings derived from interviews with parents revealed that 24 out of 32 parents 

indicated that one of the barriers hindering parents’ involvement in supporting 

literacy skills development among PPSC was parents’ level of education. The study 

revealed that most of the parents were not educated; for instance, 8 out of 32 parents 

revealed that some parents were not able to read or write; hence, they failed to help 

their children develop literacy skills such as reading and drawing. Parent “K” when 

asked on the barriers hindering parents’ involvement in supporting literacy skills 

development among children had the following to say:  

One of the challenges hindering us to support our children‟ literacy skills 

development is that we do not have enough education on how to support 

literacy skills development. Myself, I am a standard seven leavers; how can I 

manage to support my child‟s literacy skills development? (Interview, parent 

K, 26
th

 March, 2019). 

Parent “F” when asked on the barriers hindering parents’ involvement in supporting 

literacy skills development among children had the following to say:  

Parents‟ level of education is the problem; many parents in this area have low 

level of education. They are busy with their business; you may find that they 

fail to support literacy skills development due to the fact that they have low 

level of education. They do not see the importance of supporting literacy skills 

development among children (Interview, parent F, 16
th

 March, 2019). 
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The contentions by parents above reveal that they were ready to support their 

children in literacy skills particularly reading and drawing, but they were not in a 

position to do so due to limited literacy skills they had. Following that, PPSC whose 

parents had limited literacy skills had a disadvantage of acquiring these literacy 

skills.   

4.4.3 Family Responsibilities 

The findings derived from interviews with parents revealed that 30 out of 32 parents 

showed that most parents were occupied with family responsibilities to such an 

extent that they failed to support literacy skills development among PPSC. As 

mentioned by these parents, family responsibilities such as taking care of children, 

preparing food for the family, washing family’s clothes and taking care of children’s 

illness denied parents of the opportunity to involve in literacy skills development of 

their PPSC. In this regard, parent “D” had the following to say:  

We parents have many family responsibilities; all the time we are struggling to 

make sure that things are moving in our families. We have many family 

responsibilities including taking care of children and making sure that they 

have food, clothes and medical services during sickness (Interview, Parent D, 

16
th

 March, 2019). 

Parent “J” when responding to the interview question on the barriers hindering 

parents’ involvement in supporting literacy skills development among children had 

the following to say:  

I have many family responsibilities to such an extent that I fail to sit with my 

child and check what she is doing at school. I believe that teachers are playing 

their part since I know nothing on how to support them in developing the skills 

you are talking about (Interview, Parent J, 22
nd

 March, 2019). 

Moreover, parent “E” when interviewed on the barriers hindering parents’ 

involvement in supporting literacy skills development among children had this to 

add:  

I am busy with my family responsibilities to such an extent that I do not know 

what to say, but I can say that I know that my children are going to school and 
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that I am supposed to pay school fees; buy shoes and exercise books; and pay 

for school transport (Interview, Parent E, 18
th

 March, 2019). 

These assertions prove that parents were concentrating on different family 

responsibilities at the expense of supporting their PPSC to develop their literacy 

skills. PPSC whose parents were more involving in family responsibilities than in 

supporting them in literacy skills had low development of literacy skills such as 

reading and drawing. 

4.4.4 Parents’ Limited Literacy Skills and Resources 

The findings derived from interviews with parents revealed that 27 (84.38%) parents 

revealed that one of the factors hindering parents’ involvement in supporting literacy 

skills development to PPSC was parents’ limited literacy skills and resources. Few 

parents revealed that many parents failed to involve in supporting children due to the 

fact that they had limited literacy skills such as reading and drawing. Likewise, 

parents reported to have limited resources such as reading and drawing resources that 

they could use to support their children in literacy skills. One of the parents had the 

following to say:  

Supporting literacy skills development sometimes can be hard because some 

parents lack the needed skills such as reading and writing. Reading and 

drawing resources such as supporting materials are also a problem 

(Interview, Parent H, 17
th

 March, 2019) 

Additionally, parent “G” when responded to the barriers hindering parents’ 

involvement in supporting literacy skills development among children had the 

following to say:  

I am not a teacher by profession; how can I support my child‟s literacy skills 

development? Myself, I do not have those skills required to help my child 

develop literacy skills. I hope teachers are the best; that is why we send our 

children to school (Interview, Parent G, 18
th

 March, 2019). 

An important thing to note from parents’ affirmations above is that regardless of the 

limited literacy skills and resources, parents regarded literacy skills development as 

school activity alone and they had no role to play to make their children acquire these 
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skills at home. The study noted that these parents did not report even to use siblings 

with sufficient literacy skills to support their young ones in literacy development. As 

a result, pre-primary children whose parents had limited literacy skills hardly 

developed their literacy skills. 

4.4.5 Parents’ Beliefs about Parents’ Involvement 

The findings derived from interviews with parents indicated that 22 of 32 

interviewed parents revealed that their beliefs were a factor that determined their 

effective involvement in supporting literacy skills development to PPSC. 4 out of 32 

parents viewed their role in supporting their children’s literacy skills development as 

crucial and 6 out of 32 parents believed that their role was to provide children with 

school requirements and take them to school, which then takes over responsibility for 

their education. These parents viewed literacy development as the teachers’ role 

alone. When asked on the barriers hindering parents’ involvement in supporting 

literacy skills development, one of the parents had the following to say:  

Many parents do not know if they are also responsible for supporting literacy 

skills development to their children. They believe that it is not their role to 

support literacy skills development; it is teachers‟ role. Their part is to send 

their children to school and not otherwise (Interview, Parent A, 12
th

 March, 

2019). 

In regard to that, parent “I” had this to say:  

I believe parents have a role in their children‟s education; they are required 

to support them with teachers‟ collaboration. Parents have a chance to 

support their children at home when they have a chance to do so, but it is 

wonderful many parents see that it is not their role to support children‟s 

literacy skills development (Interview, Parent I, 24
th

 March, 2019). 

The expression by parents above reveals that parents are less aware of their role in 

supporting literacy skills development to their children. It also shows that parents 

depend on schools as a place where their children may go and acquire these literacy 

skills such as reading and drawing. Due to that, the study noted that families which 
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depended on schools as the only place to develop literacy skills had children with 

limited literacy skills. 

4.4.6 Parents’ Work Situations 

The findings derived from interviews with parents indicated that 28 out of 32 

interviewed parents viewed their work situations as a factor hindering parents’ 

involvement in supporting PPSC literacy skills development. Some of the parents 

who were working far away from their homes and used pubic cars arrived late at 

home. As a result, they were unable to support their PPSC with literacy skills 

development. However, the study noted that PPSC whose both parents were 

employed were less supported in literacy development. Parents in these families 

reported that they sometimes arrived late at home and the first thing to do was to 

make sure the evening food was prepared to their children. As such, these parents 

reported to lack sufficient time to support their children with literacy skills 

development. Parent from house “G” had this to say:  

Parents have different work situations. There are those who are working far 

from their homes; others are very occupied with work responsibilities; and 

others are living far with their families due to work commitments. All these 

working situations hinder parents‟ involvement in supporting literacy skills 

development among children (Interview, Parent G, 18
th

 March, 2019). 

When asked on the barriers hindering parents’ involvement in supporting literacy 

skills development among children, parent from house “I” had the following to say:  

Work responsibilities can be a barrier hindering many employed parents to 

support literacy skills development among PPSC because, after working 

hours, you may find that they are already tired with activities done in their 

working places; hence, they fail to get an ample time to support literacy skills 

development among their children (Interview, Parent I, 24
th

 March, 2019). 

The parents’ arguments above indicate that parents gave too much advantage to their 

work at the expense of the support to the development of literacy skills to their pre-

primary children. Likewise, working distance among parents made them arrive late at 
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home. As a result, their pre-primary children were denied of the opportunity of 

developing their literacy skills through parents’ support at home. 

4.4.7 Parents’ Overall Psychological Resources 

The findings derived from interviews with parents revealed that 17 out of 32 parents 

said that their overall psychological resources, including poor physical and mental 

health, were a barrier for parents’ involvement in supporting literacy skills 

development to PPSC. However, 15 out of 32 parents indicated that parents who 

were suffering from illness could not be in a position of helping children develop 

different literacy skills due to the fact that most of the time they were struggling to 

get medical services. As they consumed much of their time searching for medical 

help, PPSC at home had less time of being supported to develop their literacy skills 

such as reading and drawing. Responding to an interview question on the barriers 

hindering parents’ involvement in supporting literacy skills development, parent 

from house “L” had the following to say:  

Some parents are eager to help children develop literacy skills, but they fail to 

do so because of poor physical and mental health. In fact, they need some help 

to sustain their life. It will be difficult for them to effectively support literacy 

skills development among children (Interview, Parent L, 2
nd

 April, 2019). 

Likewise, the assertion by the parent above indicates that parents were able to 

support literacy skills development to their PPSC, but they were limited by poor 

physical and mental health they had; hence, children in these families rarely 

developed their literacy skills particularly reading and drawing. 

4.4.8 Children’ Learning Difficulties and Disability 

The findings derived from interview with parents revealed that all parents involved 

argued that lack of knowledge on learning difficulties and disabilities was one of the 

barriers hindering parents’ involvement in supporting literacy skills development to 

school children. It was revealed that parents had no abilities on how to identify and 

handle learning difficulties that hindered children’ literacy skills development and 

they failed on how to support literacy skills to children with disabilities. A parent 

from house “D” when responding to an interview question on the barriers hindering 
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parents’ involvement in supporting literacy skills development among children had 

the following to say:  

We do not have knowledge on how to support literacy skills to children with 

learning difficulties; that is why we prefer to send them to school where they 

can meet with specialized teachers who will assist them easily in comparison 

with parents. For my case, I am a primary school leaver; I know nothing than 

depending on teachers only (Interview, parent D, 12
th, 

March, 2019). 

The study noted through arguments above that these parents declared to lack proper 

literacy instructional methods that could be used to support literacy skills 

development to their PPSC. Due to that, they opted to send their children to school 

where they believed they could acquire literacy skills such as reading and drawing 

from the specialized people (teachers). Hence, PPSC in these families were hardly 

developing their literacy skills. 

4.4.9 Ways to Overcome Barriers 

The findings derived from interview with parents revealed that all  parents stated that 

educating parents on the importance of having learning materials at home could be as 

a way to overcome the barriers hindering parents’ involvement in supporting literacy 

skills development among pre-primary school pupils; 17 out of 32 parents  stated that 

sending children to tuition centres can be a way of overcoming the barriers; and 15 

out of 32 parents  mentioned parents’ commitment in assisting children in literacy 

skills development can be among the ways of overcoming the barriers hindering 

parents’ involvement in supporting literacy skills development among pre-primary 

school pupils. Parent “B” stated that:  

Honestly, it is important for the parents to be educated on the importance of 

having learning materials at home. This will help pupils to study at home with 

or without the assistance of the parents; pupils can bring friends around and 

start reading the materials available at home; and this will help pupils to 

develop their literacy skills only by learning materials being available at 

home” (Interview, parent B, March 2019) 
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When parent “E” was asked on the ways of overcoming the barriers, he had this to 

say: 

We parent need to be committed to the academic achievement of our 

children. If we are literate, then we need to have specific time that will 

be special for teaching children at home. For those illiterate parents 

who do not know reading and writing, they can send their children to the 

tuition centres, or emphasize their children to learn; and through buying 

learning materials, this will help to show that parents have been 

involved in the literacy skill development of the child at home” 

(Interview, parent E, March 2019) 

Likewise, parent “W” when asked on the ways of overcoming the barriers had this to 

add: 

I am a parent who is uneducated, but being illiterate does not mean I cannot 

be involved in supporting the academic progress of my child. I do buy learning 

materials for my children and I always send tuition my child so that she can 

learn more than what was taught when in school. So, it is just being 

responsible as a parent and a child will develop well academically (Interview, 

parent W, March 2019). 

This implies that when parents are educated on the importance of assisting their 

children on literacy development when at home could improve their literacy skills to 

a large extent. Furthermore, despite the level of education of parents, still they can 

send their children to tuitions or buy literary materials that could aid the children in 

developing literacy skills. Thus, commitment by parents is all that is needed for the 

better literacy development of children. 

4.5 Chapter Summary 

This chapter has presented and analyzed data obtained from the field. Data were 

presented chronologically basing on the research objectives. The findings revealed 

that majority of the respondents contributed to literacy practices in various ways such 

as rewarding pupils, buying learning and playing materials, helping pupils with their 

homework at home and so forth. However, majority of the households had learning 

materials for children. Also, the mentioned barriers seen to hinder parents’ 
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involvement were economic activities, parents’ level of education, family 

responsibility and so forth. Moreover, ways of overcoming the barriers were 

mentioned such as sending children to tuition centres, educating parents on the 

importance of having learning materials at home and parents’ commitment in 

assisting their children on literacy skills development. 
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CHAPTER FIVE 

DISCUSSION OF THE FINDINGS 

5.0 Introduction 

This chapter presents the discussion of the major findings as analyzed and presented 

in Chapter Four. Discussion and interpretation of the major findings are organized 

based on the research objectives. The discussion begins by exploring the issues 

related to parents’ contribution to literacy skills practices in supporting literacy skills 

development among PPSC; examining the availability of learning materials at home 

in supporting literacy skills development among PPSC; and investigating the barriers 

hindering parents’ involvement in supporting literacy skills development among 

PPSC and the ways of overcoming them. 

5.1 Parents’ Contribution to Literacy Practices in Supporting Literacy Skills 

Development 

The findings derived from interview with parents and observations revealed that 

parents had a contribution in supporting literacy skills development among PPSC. 

The findings concur with the study conducted by Sapungan and Sapungan (2014) 

who argue that parents’ participation in their children’s learning process has some 

importance for achievement not only in aspects of motivating a child and improving 

academic performance in all subjects, but also encourages better behavior and social 

relationships. They further say that family’s contribution to education aids children 

to grow up in a productive way and being accountable members of the society. 

5.1.1 Buying Learning Materials 

The findings of this study revealed that the parents’ habit of buying different learning 

and playing materials for PPSC supported their literacy skills development. As such, 

pre-primary children whose parents provided them with these learning materials 

were in a greater advantage of developing their literacy skills than their fellows who 

did not. These findings concur with those of Whitehurst and Storch (2002) who 

argue that access to literacy materials such as books, crayons, pencils and paper 

promotes literacy development to PPSC at home. However, the study noted that 

availability of learning materials at home was influenced by the socio-economic 

status of the family. Families with relative higher income status or those with regular 
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employment opportunities were in a position to offer their children with these 

learning materials than families with irregular employment opportunities.  

Moreover, these findings are in line with those of Michael (2013) who informs in his 

study that access to materials is highly impacted by the socio-economic status of a 

family. Likewise, access to learning materials is influenced by parents’ educational 

status. These findings are in line with those by Rodriguez and Tamis-LeMonda 

(2011) who report that parents with limited competences in reading rarely provide 

their children with learning materials as they also rarely struggle to support literacy 

skills development to their pre-primary children. It was noted that parents who got 

access to education provided their children with learning materials than those who 

did not. However, these findings are challenged by the study by Drajea (2015) who 

informs that all parents regardless of their educational status were in a position to 

take some efforts of helping their PPSC attain the required literacy skills. The 

findings resemble with Epstein theory of parental involvement (1995) since among 

of the responsibility of a parent in children learning is providing the study materials 

for their children as they can assist them in attainment of academic objectives. 

5.1.2 Supporting PPSC Homework at Home 

The findings of the study indicated that parents who were involving in supporting 

PPSC in doing homework at home had children performing better in literacy tests. 

For example, these pre-primary children were in a position to understand different 

literacy aspects such as reading and drawing which were considered in this study as 

literacy skills that they did not sufficiently learn at school. These findings correlate 

with those of Van Ijzendoorn and Pellegrini (1995) who argue that PPSC whose 

families have well-arranged literacy instructional programmes are in a position to be 

facilitated with some aspects of literacy skills such as reading that were not well 

attained at school better, and mostly these children do better in literacy tests at school 

than others who do not. Generally, the study found that literacy practices at home 

were helping pre-primary children to do better in literacy skills both at home and at 

school. This strengthens the findings by Martin (2006) that literacy learning at home 

has great impact in literacy achievement at school.  
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5.1.3 Rewarding Children 

As per the rewarding process, the study noted that PPSC were attracted to learn some 

literacy skills easily when they were rewarded with some objects they wanted most. 

It was revealed that there was a great connection between rewards and literacy 

learning. These findings agree with the findings by Baker (2013) who report most 

children when rewarded by things they want most, they develop learning habit. 

However, these findings are centrally to the findings by Justice and Sofka (2010) 

who give precautions that, unless these rearwards are maintained, learning habit 

among children will slowly disappear. Generally, the study revealed that parents who 

involved in supporting their children in literacy skills development using rewards as 

a motivational instrument had children performing better in literacy skills at school 

than children whose parents did not. 

5.1.4 Attending School-Parent Meetings 

With regard to attending school-parent meetings, the study revealed that parents who 

were frequently attending school-parent meetings were in a good position of 

supporting their PPSC with literacy skills development. A noted by this study, these 

parents were in a position to benefit from different better literacy instructional 

methods teachers in pre-primary level advised them to use at home. Likewise, the 

study noted that there was parent-teacher contact which also helped this parent to 

gain from teachers on the proper literacy instructional methods that facilitated 

literacy skills development to pre-primary children. As such, the study concluded 

that, parents who were frequently attending school-parent meetings or had personal 

contacts with teachers at the pre-primary level gained and used proper literacy 

instructional methods in supporting literacy skills development and had PPSC doing 

better in literacy skills such as reading and drawing.  

The findings are similar with Hornby and Lafaela (2011) who found that school 

administration meetings with parents offer a good example of how much the 

objectives and plans of parents and teachers can vary. He further proposed that 

teachers’ aim for parent–teacher meetings include: debating children’s progress and 

any problems they are having; determining the children’s school progress; 

recognizing ways in which parents can help their children at home; and detecting 

potential conflicts with parents. Likewise, teachers and parents may compare their 
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children’s progress with that of others in the class and suggest the proper literacy 

instructional methods to help the lowest achievers; learning more about the school 

and methods of teaching used; and questioning teachers about any concerns they 

have. However, Montgomery (2009) argues that parents whose children are doing 

well at school attend parent–teacher meetings more often than parents whose 

children are slow learners; hence, a child being gifted or talented at school is usually 

a facilitating factor for parental involvement. Contrary to the findings above, this 

study noted through parents’ response that socio-economic status of families was a 

suggestive factor for parents to attend teacher-parent meetings. For example, parents 

with insufficient income reported to be busy with their petty businesses and peasant 

agriculture; hence, they had inadequate time of attending the meetings where they 

could benefit from advices given by pre-primary level teachers, which could in turn 

support their proper involvement in literacy skills development of their PPSC. 

The findings resemble with Epstein theory of parental involvement (1995) whereas 

among of the six elements of parental involvement is communication between school 

and community partnership of which school parent meetings is among of them.  

5.1.5 Checking PPSC Exercise Books 

The findings indicated that parents who were checking exercise books of their PPSC 

helped to support proper literacy development to these children. The study noted that 

some PPSC were not equally developing their literacy skills at school. As such, 

parents’ support through checking their children’s exercise books and help them 

accordingly was required for proper development of these skills rather than 

depending on schools alone. These findings resemble those of Mmasa and Anney 

(2016) who inform that, despite being at school for several years, some children may 

fail to become competent in literacy skills. The findings are also in line with those by 

Chansa-Kabali (2014) who argues that African countries should not emphasize 

literacy learning at school alone, as those who have done so record the lowest in 

literacy skills to both children and adults. Hence, parents should complement 

schools’ efforts by frequently checking PPSC exercise books and help them in their 

homeworks and literacy skills development at large.  
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5.1.6 Consultation with Pre-primary School Teachers 

The findings revealed that consultation with pre-primary school teachers helped 

parents to know their roles in supporting literacy skills development among PPSC. 

These parents were in a position to benefit from proper literacy instruction from 

teachers at the pre-primary level as they personally consulted them. As a result, 

children whose parents had close interaction with teachers at the pre-primary level 

had children performing better in literacy skills than those whose parents did not. 

These findings are in congruent with the findings by Galindo and Sheldon (2012) 

who posit that positive interactions between families and teachers increase children’s 

success in school settings and support ongoing parents’ involvement in the children’s 

education. Likewise, these findings correlate with those of Colombo (2004) who 

argues that connections between the home and the school environment, including 

communication between the two settings, positively impact on the child’s 

development and educational success. 

5.1.7 Supporting Reading and Drawing among PPSC 

The findings of this study indicated that parents were supporting reading and 

drawing among PPSC. It is also revealed that parents who involved in literacy skills 

development helped their children on proper development of those skills. However, 

the study noted that parents were having self desire of helping their children with 

literacy skills development, but they did not exactly know what kind of literacy skills 

children in pre-primary level should learn. The study noted most of the PPSC playing 

with books that were not related to the pre-primary level that children in higher 

classes were given by their teachers at school.  As such, these higher class books 

could not help PPSC to develop reading and drawing skills in a better way.  Barbarin 

(2002) strengthens the above findings by arguing that many times families want to do 

whatever they can to support their children but do not understand what types of 

experiences they should provide, or they may assume that their children are not ready 

for certain types of learning experiences. Adding to the same view, Barbarin (2002) 

and Massetti and Bracken (2010) inform that due to inadequate knowledge on 

literacy content at the pre-primary level, parents may not be aware of the importance 

of activities such as shared book reading, telling stories, or singing songs with their 

children that may be useful in literacy skills development to their PPSC. Generally, 
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the study noted that parents’ exposure to the syllabus at the pre-primary level was 

required for the proper involvement in supporting literacy skills development to the 

PPSC. 

Also, the study noted that inadequate formal income generating activities made 

parents concentrate on petty businesses and peasant agriculture that also denied them 

of sufficient time to support literacy skills development to their PPSC. Teresita, 

Raymundo, Fetalven and Suatengco (2014) indicate that parents believed that by 

exposing their children to books and teaching them how to read would deny them 

(parents) of the opportunity to involve in other income and food generating activities. 

However, the study noted that, despite being busy with income and food generating 

activities, parents should arrange time for reading programmes at home that should 

sufficiently support literacy skills development to their PPSC. Mudzielwana (2014) 

strengthens the above findings by adding that parents must set aside time to read 

stories to their children, intervening their reading programmes and help them 

accordingly, which in turn can help to enhance their children’s literacy skills 

comprehension, vocabulary understanding, decoding of words and syllabus. Regular 

habit of reading makes children develop the desire to read independently; hence, they 

become conventional readers because practice brings perfection (Mwamwenda, 

2004).  

5.2 Availability of Learning Materials at Home that Support Literacy Skills 

Development 

Through unstructured interview and observation done at the home contexts of the 

parents and as per the need of this study, reading and drawing materials were noted 

as the major learning materials that support reading and drawing skills which are 

regarded in this study as literacy skills. 

Basing on reading materials, the study findings revealed that these materials when 

available at home were used to support literacy skills development to PPSC. It was 

further revealed that materials such as letter books, story books and puzzled boards 

when possessed by families were helping PPSC to develop their literacy skills. The 

findings of this study align with those of Massetti and Bracken (2010) that PPSC 

whose parents were providing them with literacy materials did not show major 
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challenges in using those materials at school. This is strengthened by the findings of 

Michael (2013) that, apart from improving children’s competences in using literacy 

materials at school, reading materials were used to enhance ability to identify letters. 

However, Altun (2013) precautions that, unless parents frequently involve in reading 

practices, pre-primary children who are left to play with reading materials 

themselves hardly develop their literacy skills such as reading and drawing. 

Likewise, this study noted that, unless parents involved in shared book reading at 

home, natural habit of playing with reading materials did not sufficiently support 

reading skills development to PPSC. On the same view, the study noted that limited 

reading skills as well as being busy with some food and income generating activities 

were the reasons for parents not to provide their PPSC with reading materials. 

Also, drawing materials such as exercise books, drawing colors and pieces of 

chalks/charcoals, or sometimes the ground were identified as the learning materials 

that were used to support drawing skills development which were essential for motor 

skills and pre-writing skills development. Likewise, the study noted that, through 

drawings, PPSC were able to express their ideas. These findings match with those of 

Titus (2013) and Mathews (2003) that drawings do not only allow PPSC to 

symbolize what they feel but also help children whose vocabulary are limited to 

express their ideas. However, this study noted that the association of drawing 

materials and property destructions or dirtiness as well as parents’ multiple roles 

denied PPSC of the opportunity to be provided with drawing materials. Zephania 

(2018) noted the same in his study that parents were busy with petty activities hence 

did not give their children drawing materials as they argued that they would lack 

time to support their children in drawing practices using the materials. However, he 

added that inadequate awareness of the importance of drawing resources in literacy 

development was a major challenge that made parents not to offer children with 

drawing materials as they connected them with property destruction and dirtiness. On 

the other hand, Anim (2012) argues in his study that individual drawing efforts 

shown by PPSC should be supported by parents by talking and encouraging them to 

express their drawings. By so doing, drawings may be useful in literacy learning as 

they are preambles to motor skills and pre-writing skills development. However, 

parents in the current study were ignoring and discouraging individual efforts of pre-
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primary school children of using even locally available drawing materials such as the 

ground and pieces of charcoal to practice drawing as they connected this with 

dirtiness and destruction of properties (house walls). As such, PPSC in these families 

were hardly developing their drawing skills. 

The findings correlate with Epstein theory of parental involvement (1995) which 

stated positive home condition as among the requirement for successful development 

of literacy skills to children. The positive home condition implies availability of 

learning materials that could assist children in learning when at home.  

5.3 Barriers Hindering Parents’ Involvement in Supporting Literacy Skills 

Development among PPSC and the Ways of Overcoming them 

The findings derived from interviews with parents indicated that there were barriers 

hindering parents’ involvement in supporting literacy skills development among 

PPSC such as economic activities, parents’ level of education, family 

responsibilities, parents’ limited literacy skills and resources, parents’ working 

situations, learning difficulties and disabilities, beliefs about parents’ involvement 

and parents overall psychological resources. 

5.3.1 Economic Activities 

The findings indicated that parents’ economic activities were one of the barriers 

hindering parents’ involvement in supporting literacy skills development among 

PPSC. The study noted that parents were busy with different economic activities; 

hence, they were rarely supporting their children with literacy skills development. 

For example, parents were busy in petty businesses such as selling tomatoes and 

fishes; while others were busy with agricultural activities to ensure sustainability of 

food at home. These findings concur with those of Kavanagh (2013) who indicated 

that inadequacy of regular income sources attracted parents to join different informal 

employment opportunities that consumed much of their time. As a result, they did 

not sufficiently support their PPSC with literacy skills development.  Likewise, 

Zephania (2018) informs that low socio-economic status was a major factor for most 

families not to involve in a book shared reading which in turn would lead to literacy 

skills development to PPSC. However, Hornby and Lafaele (2011) argue in their 

study that low socio-economic status would not be the major challenge for literacy 
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skills development to PPSC; rather, with well-arranged time and reading programs, 

both families regardless of their socio-economic status may support literacy skills 

development to their pre-primary children using either the locally available or 

purchasable learning materials. Likewise, the current study noted that most parents 

interviewed and observed were not arranging time and reading programs at home. 

More time was spent in economic activities; hence, PPSC in these families were in a 

disadvantage of acquiring their literacy skills such as reading and drawing. 

5.3.2 Parents’ Level of Education 

The findings indicated that parents’ level of education was the barrier that limits 

parents’ involvement in supporting literacy skills development to PPSC. The study 

further noted that some of the parents had a self-desire of supporting their children in 

literacy skills development, but they were limited by limited literacy skills they 

possessed. Due to that, PPSC in these families were not in a proper position of 

acquiring literacy skills properly. The findings of this study support those of 

Kavanagh (2013) that parents with inadequate literacy skills were in hard time of 

supporting their pre-primary children with literacy skills development as they lacked 

information and knowledge on how they should support them. However, in his study, 

Zephania (2018) – focusing on shared book reading at home – argued that parents 

with limited literacy skills were using siblings or any other adults at home to support 

literacy skills development to PPSC and these children were doing better in literacy 

tests at school. Likewise, Green, Walker, Hoover-Dempsey and Sandler (2007) add 

that sufficient literacy skills motivate parents’ involvement in literacy skills 

development of their children.  However, their absence does not diminish parents’ 

roles in children’s literacy skills development; rather, the creation of environment 

rich of learning materials may motivate siblings or other adults at home to support 

literacy skills development to pre-primary children. In contrast, parents with limited 

literacy skills in the current study did not report to use siblings (children in higher 

classes) to support literacy skills development to their pre-primary children; rather, 

their limitation in literacy skills was taken as an advantage of not supporting their 

PPSC with literacy skills development. The study noted that together with their 

insufficient literacy skills, parents rarely prepared good literacy learning environment 

such as buying the required learning materials for their PPSC. 
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5.3.3 Family Responsibilities 

The findings revealed that family responsibilities were the barrier hindering parents’ 

involvement in supporting literacy skills development among PPSC. The study noted 

that family responsibilities such as taking care for children and preparing food for 

children and family at large denied parents of an opportunity to help PPSC with 

literacy skills development. These findings are in concomitant with those of Hornby 

and Lafaele (2011) who found that family circumstances such as taking care of 

children throughout the day as well as searching and preparing food for the family 

hinder parents’ involvement in literacy skills development of their PPSC.  

However, the findings concur with those of Kato (2018) whose study findings 

revealed that family responsibilities have been a hindering factor in enhancing 

reading skills of pupils due to the fact that parents spend most of their time in income 

generating activities thereby forgetting their responsibilities in improving the reading 

skills of their children at home. Furthermore, Kato (2018) went further stating that 

parents in rural areas who engage in agriculture and animal keeping are considered, 

to a greater extent, neglecting the academic process of their children and they never 

have time to educate their children because they believe school will do everything 

that deals with education.  

5.3.4 Parents’ Inadequate Awareness of Pre-primary Literacy Skills and 

Resources 

The findings indicated that one of the barriers that hinder parents’ involvement in 

supporting children’s literacy skills development was parents’ lack of skills and 

resources. 

The study revealed, through interview and observation, that most parents were not 

aware of the literacy skills to be taught to the pre-primary level. This was evidenced 

by the presence of books of higher classes that PPSC were left to play with and 

sometimes supported by parents. Barbarin’s (2002) study findings are in line with 

these findings by arguing that providing additional information on literacy skills and 

resources at the pre-primary level may be the extra boost to parents that support 

children’s literacy skills development. In strengthening the same view, Michael 

(2010) adds that when pre-primary school teachers and community organizations 
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work in partnership with parents, they help them recognize the importance of 

interacting with children as well as helping them understand literacy instructional 

methods that increase literacy interactions with their children. He further argues that 

this awareness helps parents to realize the importance of early access to literacy 

materials for their children as well as ensuring that families know how to access 

these materials. 

Also, Whitehurst and Storch (2002) found that another way to support parents in 

promoting literacy development of their children is to emphasize the working 

partnership between parents and pre-primary teachers as this helps parents not only 

to be aware of the importance of reading with children early and often but also the 

better approaches that support literacy skills development to the PPSC. However, the 

current study noted that there was a notable gap between pre-primary teachers and 

parents. As such, this denied parents of the opportunity to benefit from teachers on 

proper literacy instructional methods and resources at the pre-primary level. 

Likewise, in his study, Mudzielwana (2014) strengthens the above findings by 

adding that some parents felt that information to assist their children in developing 

literacy skills is not well communicated by the schools; and according to them, that is 

a serious challenge. 

5.3.5 Parents’ Beliefs about Parents’ Involvement 

The findings indicated that parents’ belief was noted as the factor that determined 

their involvement in supporting literacy skills development among PPSC. The study 

noted parents who viewed supporting children as their crucial role supported their 

children to acquire this skill. Apart from literacy skills development, the study noted 

that these parents were checking exercise books of their children in the evening and 

helped them accordingly, including homeworks given at school. As a result, these 

children were doing better in literacy practice. These findings are in conformity with 

those of Weigel, Martin and Bennet (2006) who informed that facilitative parents 

involved actively in supporting literacy skills development to PPSC, hence prepared 

them for school and became conventional readers. However, they further noted that 

involvement in literacy practices was mainly determined by the socio-economic 

status of the family.  Likewise, Weigel et al. (2006) noted another cluster of parents 

called the conventional parents who believed that schools were a place pre-primary 



73 

school pupil should go and get literacy skills; hence, their role was only to provide 

these children with necessary school requirements. Similarly, the current study noted 

this kind of parents who believed that their role was only to provide their PPSC with 

school requirements and take them to schools where they should get these literacy 

skills. These parents believed that it was not their role to support PPSC with literacy 

skills development. Adding on the same view, Hornby and Lafaele (2011) argue that 

parents who believe that their role is only to get children to school, which then takes 

over responsibility for their education, will not be willing to be actively involved in 

either school-based or home-based parental involvement. However, Chansa-kabali 

(2014) argues in his study that parents who were reluctant to support their children in 

educational matters, including literacy skills development, had children performing 

low in literacy skills at school and developed to them poor reading habit.  

5.3.6 Parents’ Work Situations 

The findings indicated that parents’ work situations determined the extent of parents’ 

involvement in supporting literacy skills development among children. The study 

revealed that parents who were working far away from their domiciles arrived late at 

home during the evening and rarely supported literacy skills development to their 

PPSC. Likewise, the study noted that employed parents were coming late at home; 

hence, they were hardly supporting their PPSC in literacy skills development. These 

findings concur with those of Kavanagh (2013) who argues that practical issues such 

as time constraints due to working outside the home, being a lone parent and having 

younger children were barriers to parents’ involvement in supporting literacy skills 

development among children. Also, Green et al. (2007) add that, while some jobs 

allow little flexibility for taking time off for school-based and home-based parental 

involvement, other jobs may leave parents too tired to help children with homework. 

Additionally, Mudzielwana (2014) opines that parents come late from work and 

tired; therefore, it becomes difficult for them to assist their children in developing 

literacy skills.  

5.3.7 Parents’ Overall Psychological Resources 

Likewise, parents’ overall psychological resources, including physical and mental 

health, acted as barriers for parents’ involvement in supporting literacy skills 

development to PPSC. As revealed by this study, parents with mental and physical 
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disabilities were frequently struggling for their medical treatment; as such, 

involvement in literacy skills development to their pre-primary school children was 

difficult. Due to that, PPSC belonged to these families were at a disadvantage of 

acquiring literacy skills. These findings were similar with those of Hornby and 

Lafaele (2011) who argue that parents’ overall psychological resources were 

hindering literacy skills development to PPSC. These authors add that, if strong 

measures to parents with psychological problems such as setting programmes that 

require siblings or other adults with sufficient literacy skills should not be 

emphasized, PPSC in these families will always be lagging behind in literacy skills 

development, both at home and at school. Likewise, the current study noted the same 

that there were no any initiatives, whether of the government or individual families, 

that aimed at emphasizing on shared book reading at home that could support literacy 

skills development. As a result, when it happened that parents were unable to involve 

in literacy skills development, PPSC were rarely by anyone else to acquire those 

skills. For example, parents with poor physical or mental health, or without an 

effective social support network, including extended family members, may find it 

difficult to engage effectively in supporting literacy skills development among 

children. Zephania (2018) and Tandika (2014) strengthen the above exploration that 

home setting is vital in literacy skills development to PPSC. 

5.3.8 Learning Difficulties and Disabilities  

The findings revealed that parents’ knowledge on children’s learning difficulties and 

disabilities was one of the barriers for parents’ involvement in supporting literacy 

skills development among PPSC. The study noted that since parents were not 

specialized teachers at the pre-primary level, they could not naturally design learning 

environment of enhancing literacy skills development of PPSC. For example, parents 

faced difficulties when they tried to emphasize or help retention of learned letters to 

children, but they rarely knew that the use of real objects or pictures designed from 

local environment could enhance retention of these letters to children. These findings 

relate with those of Shabiralyan (2015) that, if literacy instructional methods at the 

pre-primary level are not well designed, children at this level will insufficiently learn 

literacy skills and are likely to complete the primary cycle with limited literacy skills. 

Likewise, White (2006) adds that children taught with proper methodological 
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approach such as embedded picture mnemonic and songs may develop literacy skills 

in the very young age.  

Generally, the study noted that parents lacked methodological approach used to 

enhance literacy skills development at the pre-primary level and this was due to the 

fact that the pre-primary level syllabus was not well communicated to these parents. 

As revealed, parents were rarely attending school events. Likewise, they were rarely 

communicating with teachers at the pre-primary level as they claimed of being busy 

with income and food generating activities; hence, they failed to learn literacy 

instruction to the pre-primary level that could help them be actively involved in 

literacy skills development to PPSC. Seligman (2000) supports the above findings 

that since there are many possible areas for disagreements between schools and 

parents of children with limited literacy skills required, PPSC find themselves 

depending only on schools as literacy development agents to these children. For 

example, when parents consider that their children can achieve more academically or 

when teachers want more support from parents in backing up at home what children 

are working on at school, parents face difficulties in supporting them since they lack 

some knowledge and skills. 

5.3.9 Ways of Overcoming Barriers 

The findings of this study revealed that among the ways of overcoming barriers 

hindering parents’ participation in supporting literacy skills development of pre-

primary pupils were educating parents on the importance of having learning 

materials at home, parents’ commitment in assisting the development of children’s 

literacy skills and sending pupils to the tuition centres.  

The findings of this study further resemble with those of Kato (2018) who stated in 

her study that due to the lack of parental involvement in enhancing reading skills of 

pre-school pupils at home, the parents need to be educated on the importance of 

learning materials at home with regard to their role in preparing children for their 

later learning at school. This implies that parents are well educated to understand 

their duties in enhancing literacy development of their children at home. When 

parents are aware of the importance of assisting children at home, then they would 
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give pupils a chance to get extra parental teaching which is of importance in their 

literacy development. 

The findings of this study concur with those of Sujathat et al. (2006) whose study 

findings revealed that tuitions have been of much assistance from the primary level 

to the secondary level of education since majority of students fail to understand what 

is taught clearly in school; and when they attend tuitions, they grasp the knowledge 

not well understood in school and become competent. Thus, in relation to this study, 

pupils also can be sent to tuition centres where they can learn more than what is 

taught in schools for the purpose of increasing their literacy skills. This implies that 

pupils who attend tuitions have an opportunity to gain an extra mile of knowledge 

and skills than those provided by teachers in schools. This is advised to be an option 

to those illiterate parents who do not know reading and drawing so as to assist their 

children’s literacy skills development. 

The findings of this study also resemble with those of Jeynes (2005) who stated that 

among the factors that lead to pupils’ academic success are the parents’ high 

expectation on them. According to Salleh, Kamin and Hendry (2012), parents’ 

commitments in terms of providing educational equipment such as reference books 

and hiring personal tutors to teach certain subjects can help to improve their 

children’s academic achievement. Thus, in relating with this study, parents when are 

committed in their pupils’ academic performance, then the literacy skills can be 

achieved to a large extent. This implies that parents’ commitments can be measured 

through the provision of learning materials such as textbooks and play materials; 

spending time with children teaching them and assisting them doing homework; and 

even motivation to pupils. 

5.4 Chapter Summary 

This chapter has presented the discussion of the major findings of the study based on 

the research objectives in a chronological order. The findings of the study were 

related with the literatures for the purpose of making comparison and criticism with 

other studies. Moreover, the chapter discussed the relevancy of the Epstein theory of 

parental involvement (1995) and its relation with the study findings. The next chapter 

is on summary, conclusion and recommendations.  
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CHAPTER SIX 

SUMMARY, CONCLUSION AND RECOMMENDATIONS 

6.0 Introduction 

This chapter presents the summary of the whole dissertation; conclusion of the work 

based on the findings; and recommendations for further studies.  

6.1 Summary of the Study 

The study aimed at investigating the parents’ involvement in supporting literacy 

skills development of pre-primary school children. It was governed by three specific 

objectives, namely: to explore parents’ contribution in literacy practices in 

supporting literacy skills development among pre-primary school children; to 

examine the availability of learning materials at home in supporting literacy skills 

development among pre-primary school children; and to investigate the barriers 

hindering parents’ involvement in supporting literacy skills development among pre-

primary school pupils.  

The study employed Epstein’s theory of parental involvement developed by Dr. 

Joyce L. Epstein. It employed a case study research design in data collection and 

opted to use qualitative approach.  

Data were collected from 32 respondents using interview and observation methods 

respectively, and they were analyzed thematically and coded to obtain themes that 

were used in presenting the analyzed data. 

The results of the study were categorized based on the research objectives.  

The first objective aimed at showing the parents’ contribution to literacy practices in 

supporting literacy skills development; and majority of respondents revealed that 

they contributed in various ways to literacy practices such as rewarding pupils, 

buying learning and playing materials, helping pupils with their homework at home 

and so forth.  

The second objective aimed at showing the availability of learning materials of 

pupils at home; and it was revealed that majority of the households had learning 

materials for children.  
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The third objective aimed at showing barriers hindering parents’ involvement in 

supporting literacy skills development of pupils; and majority of the respondents 

mentioned economic activities, parents’ level of education, family responsibilities 

and so forth. Moreover, the ways of overcoming the barriers were mentioned such as 

sending children to tuition centres, educating parents on the importance of having 

learning materials at home and parents’ commitment in assisting their children on 

literacy skills development. 

6.2 Conclusion 

The conclusion of the study was made based on the following research objectives: 

6.2.1 Parents’ Contribution to Literacy Practices in Supporting Literacy Skills 

Development 

It was revealed that parents were involved in supporting literacy skills development 

among PPSC. Parents acknowledged that they supported literacy skills development 

among PPSC through buying learning and playing materials; whereas few parents 

showed that playing materials had greater impact on the development of literacy 

skills among PPSC. The findings of this study indicated that parents revealed that 

supporting PPSC homework at home helped them to develop some literacy skills 

such as counting and reading. Thus, the findings proved that parents contribute in 

some extent in development of literacy skills to their children when at home.  

6.2.2 Availability of Learning Materials at Home in Supporting Literacy Skills 

Development 

The findings of this study acknowledged that there were few learning materials at 

home that supported literacy skills development among PPSC:  counting materials; 

reading materials; drawing materials; and home exercise books. The findings further 

indicated that homes lacked games that supported literacy skills development among 

PPSC. Thus, this proved that most of families lacked learning materials at home, 

thing that disappoints the literacy skills development of children. 
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6.2.3 Barriers Hindering Parents’ Involvement in Supporting Literacy Skills 

Development among PPSC 

The findings of this study revealed that there are barriers that hinders parents’ 

involvement in supporting literacy skills development among PPSC. Among of the 

identified barriers were parents economic activities, family responsibilities, lack of 

skills and resources to mention a few. The study further revealed ways of 

overcoming the challenges and all of the respondents mentioned educating parents on 

the importance of having learning materials at home to be one of the ways of 

overcoming the barrier; sending children to the tuition centres as a way of 

overcoming the barrier. 

6.3 Recommendations  

The study hereby presents the recommendations on two categories: recommendations 

for action and recommendations for further studies.  

6.3.1 Recommendations for Action 

Based on the findings of this study, the following recommendations are made to 

improve parents’ involvement in supporting literacy skills development among 

PPSC. 

i. Extension on teacher-parent connection is highly desirable in the study location so as 

to increase cooperation among them and alerting parents on academic matters 

pertaining to their children.  

ii. Parents should be educated by the school administration on the importance of 

literacy skills to their children so that they can support their children when at home. 

iii. The Ministry of Education and Vocational Training, and Butiama District council 

should increase teaching/learning facilities supplied in pre-primary schools of the 

study location in order to improve literacy performance. 

6.3.2 Recommendation for Further Research 

i. The study investigated the situation in only few parents in Butiama district council. It 

is therefore imperative that another study should be conducted in a wider location 

involving other parts of the country in order to determine if the barriers hindering 

parents’ involvement also apply in other parts of the country. 
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ii. Other study needs to be conducted using the present study as a baseline by using 

different instruments and variables for the purpose of adding some insights to 

parents’ involvement in supporting literacy skills development in Tanzania. 
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APPENDICES 

Appendix 1: Consent Form 

TO WHOM IT MAY CONCERN 

Dear Sir/Madam,  

RE: CONSENT TO BE PART OF THE RESEARCH STUDY 

The research entitled “Parents’ Involvement in Supporting Literacy Skills 

Development to Pre-Primary School Children in Tanzania” is being carried out 

to bring forth data from participants on the role of supporting literacy skills to pre-

primary school children. 

All who are willing to be part of this study are free to choose a suitable day, place 

and time for the discussion with the researcher. The information that will be obtained 

will be only used for academic purposes and not otherwise; therefore, confidentiality 

will highly be considered. Thus, your consent is important in showing your 

willingness in being part of this study. 

I am willing to be a part in the research and consent to be interviewed.  

Signed (Research participant) ………............................Date………………………... 

Signed (Researcher)……………………………………… 

Date …………………………… 
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Appendix 2: In-depth Interview Guide for Parents 

PART A: Invitation to the study  

Dear Sir/Madam,  

My name is Jose S.M Machumu, a MAED Student at the University of Dodoma. I 

am conducting a study aiming at investigating how Parents’ Involve in Supporting 

Literacy Skills Development to Pre-Primary School Children in Tanzania. I 

hereby request for your willingness in providing relevant information that will assist 

the completion of this dissertation. I hereby assure you that the information you 

disclose will be highly confidential and will only be used for the academic purpose 

only. 

PART B: Personal Particulars  

i. Name (Optional)…………………………………… 

ii. Gender………………... 

iii. Age…………………...  

iv. Educational level, e.g. Form four………………………………... 

v. Professional qualification, e.g. certificate in education…………………… 

vi. Location……………………………………... 

PART C: Questions for the in-depth interview for the parents with pre-primary school children  

1. What are your economic activities? 

2. What language do you communicate with your child at home? 

3. Do you know which class is your child studying now? 

4. Does your child have the ability to read and draw? 

5. If NO, what initiatives have you taken to make sure he/she knows how to read and 

draw? 

6. How often have you witnessed your child reading books and drawing pictures? 

7. Do you reward your child when he/she attains a good grade in the class? 

8. Do you give time to your child to do his/her homework at home? 

9. How often do you consult teachers on issues relating to academic performance of 

your child? 

10. How often do you inspect your child’s exercise books? 
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11. Do you help your child with school work/homework at home? 

12. How often do you participate in your child’s education, including attending school 

meetings? 

13. How often do you buy books or learning materials for your child? 

14. How do you support reading and drawing to your child? 

15. What do you think are the barriers hindering parents’ involvement in supporting 

reading and drawing skills to children? 

16. What do you think are the solutions of the barriers hindering parents’ involvement in 

supporting reading and drawing skills to children? 

 

Thank you for your willingness and participation in this interview session   
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Appendix 3: Observational Checklist 

The purpose of this observation checklist is to observe the nature of learning 

materials available at home that support pre-primary school children in developing 

literacy skills. 

Aspects to be observed Available  Not available 

Reading materials   

Playing materials   

Home exercise books   

Drawing materials   
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Appendix 4: Introduction Letter from the University of Dodoma 
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Appendix 5: Introduction Letter from Butiama District Council 

 


