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ABSTRACT 

The study was interested to examine the capacity of LGAs in the decentralized 

secondary education delivery a case study of Dodoma Municipality. LGAs in 

secondary education development give a clear understanding of its direct impact. 

Respectively, the capacity of LGAs in the decentralized secondary education delivery 

is clearly an asset to the individual; it also benefits families and serves the common 

good.  

Herein employed was Sample size of 100 respondents so as to obtain pertinent and 

reliable information concerning to the study and probability and non prospect sampling 

measures was developed to get this sample. Besides, primary data and secondary data 

were used whereby social survey and interview were used as method of data collection. 

as well questionnaire and interview timetable was employed to acquire primary data. 

Eventually, data analysis was employed both qualitative and quantitative; whereby 

SPSS Vesion 16 also employed. 

The results from the findings indicate that there were some challenges which faced 

LGAs in the decentralized secondary education delivery such as lack of fund, political 

interference, and congestion of teachers in urban areas. In addition, the study found that 

insufficient teachers affect LGAs in the decentralized secondary education delivery, 

since teachers play a great role to the education delivery of the students. Also the 

findings shows that LGAs has not free from obstacles which also hinder its 

implementation include political interference, lack of fund, insufficient budget, and 

lack of autonomies. Eventually, the Findings unveil that there are Achievements of 

LGAS since its establishment including the increasing of ward secondary school, and 

the performance of the students increased. 

The study suggests that the first step is to reframe the problem in society rather than 

management terms as one of overcoming effect of decentralization on community 

participation and taking purposeful action, rather than of adopting this management. 

Following from that, any action to address the problem must take account of the need 

to recognize the fundamental reality of the primacy of the palace while not 

exacerbating the timidity of other management actors, something that we have seen the 

present any case reluctant to impose. 

Moreover, LAGs should improve the delivery of secondary school education, just as it 

has been used to improve delivery of other 'products' by organizing greater co-

ordination of activities within organizations and improvements in administrative 

efficiency, It has also been linked to better access, by citizens, to the services which 

they require from educationist to their society. 

The Government‟s in every matter should offer a unique opportunity solution to improve 

and shape children‟s services for the better and vital integrated at the heart of this agenda. 

Successful initiatives require clear communication about intent, strong leadership 

commitment, concrete strategies and objectives linked to organizational needs and 

goals. It also means putting best possible use in the organization. 
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CHAPTER ONE 

INTRODUCTION AND BACKGROUND TO THE STUDY 

1.0 Introduction 

In the past few decades, Decentralization was very concerned about the development 

and orientation of the development of the people. Decentralization is the process of 

redistributing or dispersing functions, powers, people or things away from a central 

location or authority. While centralization, especially in the governmental sphere, is 

widely studied and practiced, there is no common definition or understanding of 

decentralization. The meaning of decentralization may vary in part because of the 

different ways it is applied (UNDP, 1999). Concepts of decentralization have been 

applied to group dynamics and management science in private businesses and 

organizations, political science, law and public administration, economics and 

technology (Vivien, 2007). 

Accordingly, this chapter includes background to the study, statement of the problem, 

objectives of the study, research questions, significance of the study, limitation of the 

study and winds up with the general conclusion of the chapter. 

1.1 Background of the Problem 

The volume on Decentralization and Reform in Latin America is an important addition 

to the growing literature on decentralization. Some of the issues in the implementation 

and effectiveness of decentralization are similar all over the world, but there are issues 

http://en.wikipedia.org/wiki/Group_dynamics
http://en.wikipedia.org/wiki/Management_science
http://en.wikipedia.org/wiki/Political_science
http://en.wikipedia.org/wiki/Law
http://en.wikipedia.org/wiki/Public_administration
http://en.wikipedia.org/wiki/Economics
http://en.wikipedia.org/wiki/Technology
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of particular salience to Latin America, a region where decentralization reforms have 

come sometimes in the wake of major political reforms. This volume pays special 

attention to the complexity of issues arising in the context of vertical fiscal imbalance 

and inter-governmental transfers, in the delivery of social services or investment 

spending, in the sharing of rent from natural resources among social and regional 

groups and in macro-fiscal stabilization. I expect the volume to receive widespread 

attention (Pranab, B 2005). 

When it comes to fiscal decentralization in developing countries, Latin America has 

long led the way. In the two decades prior to the mid-1990s, some countries in the 

region extensively decentralized expenditures, especially social expenditures, and to a 

much lesser extent revenues to sub national governments. Some excesses and 

distortions resulted from these initial efforts and over the next decade major attempts 

were made to offset such problems, primarily by changing fiscal rules and transfer 

systems. 

 The recent boom in natural resource revenues has again exacerbated pressure on the 

intergovernmental fiscal system in many countries, leading to further attempts to adjust 

the flow of finance between governments in order to maintain macroeconomic balance 

while achieving both more effective service delivery and greater social cohesion. This 

book, which provides both description and analysis of the rich Latin American 

experience, should be required reading not only for all those interested in the region 

but for scholars and policy-makers anywhere who are concerned with the complex and 

many-faceted issues associated with. Decentralization is perhaps one of the most 

important governance and institutional reform initiatives towards reducing poverty in 

South Asia. Decentralization involves the transfer of political, fiscal and administrative 

responsibilities and powers from the central government to intermediate and local 
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governments. It enables the establishment of mechanisms by which citizens can hold 

different tiers of government to be accountable (Richard, M 1998). 

India, Pakistan, Bangladesh, Sri Lanka, Nepal, and Bhutan have adopted changes in 

their constitutions and legal frameworks to re-define the roles, functions and 

functionaries of  decentralization. The economic rationale to support this reform is that 

local governments, being closer to their constituencies, may be more responsive to 

local needs, and consequently, provide public services more efficiently. Successful 

decentralization must take into account political, fiscal and administrative dimensions. 

Political decentralization is essential for decision-making power. Fiscal and 

administrative decentralization are necessary to implement decisions, have appropriate 

financial and human resources, deliver services effectively, and have accountability. 

Political decentralization usually requires changes in constitutions and legal 

frameworks. Several South Asian countries in one way or another have moved ahead 

with political decentralization (Browman, 2000). 

In the last two decades there has been a worldwide interest in decentralization of 

government in all parts of the world. The pursuit of decentralization is widespread, as 

both developed and developing countries attempt to challenge central governments' 

monopoly of decision-making power (World Bank, 1999).  

Developing countries are turning to decentralization to escape from the traps of 

ineffective and inefficient governance, macroeconomic instability, and inadequate 

economic growth (Bird and Vaillancourt, 1999). Throughout post-communist Central 

and Eastern Europe, decentralization of the state is the direct result of the transition 

from socialist system to market economy and democracy (Bird, et al 1995). In Latin 

http://www.worldbank.org.in/WBSITE/EXTERNAL/COUNTRIES/SOUTHASIAEXT/INDIAEXTN/0,,contentMDK:21973766~pagePK:141137~piPK:141127~theSitePK:295584,00.html
http://www.worldbank.org.pk/WBSITE/EXTERNAL/COUNTRIES/SOUTHASIAEXT/PAKISTANEXTN/0,,contentMDK:21973776~pagePK:141137~piPK:141127~theSitePK:293052,00.html
http://www.worldbank.org.bd/WBSITE/EXTERNAL/COUNTRIES/SOUTHASIAEXT/BANGLADESHEXTN/0,,contentMDK:21973374~pagePK:141137~piPK:141127~theSitePK:295760,00.html
http://www.worldbank.lk/WBSITE/EXTERNAL/COUNTRIES/SOUTHASIAEXT/SRILANKAEXTN/0,,contentMDK:21973793~pagePK:141137~piPK:141127~theSitePK:233047,00.html
http://www.worldbank.org.np/WBSITE/EXTERNAL/COUNTRIES/SOUTHASIAEXT/NEPALEXTN/0,,contentMDK:21973769~pagePK:141137~piPK:141127~theSitePK:223555,00.html
http://web.worldbank.org/WBSITE/EXTERNAL/COUNTRIES/SOUTHASIAEXT/BHUTANEXTN/0,,contentMDK:21973762~pagePK:141137~piPK:141127~theSitePK:306149,00.html
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America, the origin of decentralization is the political pressure from the people for 

democratization (Rojas, 1999). 

Since the 1980s, the transfer of educational decision-making authority and 

responsibility from the center to regional and local systems has become an increasingly 

popular reform around the world. At least eight, often interrelated, goals are driving 

the change accelerating economic development by modernizing institutions; increasing 

management efficiency; reallocating financial responsibility, for example, from the 

center to the periphery; promoting democratization; increasing local control through 

deregulation introducing market-based education; neutralizing competing centers  of 

power such as teachers unions and political parties; and enhancing the quality of 

education for example, by reducing dropout rates or increasing learning (Brown, 

1994). 

Many countries around the world have been attempting for several reasons and with 

varying degrees of intention and success to create or strengthen sub-national 

governments in recent years. Africa is no exception to either the decentralization trend 

or the reality of its complexity and diversity.  In Africa, decentralization has served as 

a path to national unity (World Bank, 1999). 

The key challenge for African leaders and policymakers is to search for informed and 

creative ways to define and implement an appropriate vision of decentralization 

gradually and strategically (Allen, 1999). 

The political context the nature and competitiveness of political parties, their power at 

local levels and the strength of civil society is particularly important. Thus, it is critical 
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to take stock of what is feasible from the beginning with particular consideration given 

to the delicate balance between developing genuine local autonomy and maintaining 

justifiable levels of central control. An appropriately defined system will reduce the 

probability of making serious mistakes that undermine decentralization before it begins 

(Peterson, 2001). 

The first step in Uganda„s decentralization process was the enactment of the 1987 

Resistance Council/Committees (RCs) Statute no. 9 that legalized RCs and gave them 

powers in their areas of jurisdiction at the local level (Asiimwe, 1989). Thereafter, the 

government embarked on an effective implementation programme of decentralization 

with the enacting of the 1993 Resistance Council Statute. The decentralization policy 

was later enshrined in Uganda„s Constitution of 1995 and was legalized by the Local 

Government Act, 1997 which established the district level Local Council (LCV), 

municipality (LCIV) and sub county / division / town council (LCIII) as corporate 

bodies of local governments and devolved to them far reaching powers and 

responsibilities in such areas as finances, legislation, political, planning and personnel 

matters (Lubanga, 1996). 

Local Government Act of 1997 legalized the policy of decentralization. The aims were 

to transfer real power to the districts and lower level local governments, to bring 

political and administrative control over services closer to the people, to free local 

managers from central government constraints, to improve financial accountability and 

responsibility by establishing a clear link between payment of taxes and provision of 

services they finance and to improve the capacity of local councils to plan, finance and 

manage the delivery of services to their constituents. However, LGAs are still unable 

to mobilize adequate local financial resources and the financing of local governments 
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still relies heavily on central government grants. The Local Service tax and Local 

hotels tax which were introduced to fill the financing gap caused by the abolition of 

graduated tax in 2005 are yet to make a significant contribution to the local resource 

base (Jagger, 2006).  

In Tanzania fiscal decentralization seeks to provide an accurate, comprehensive and 

up-to-date overview of local government finances and intergovernmental fiscal 

relations to development projects and programs (URT, 2007). 

Attempts to implement decentralization in Tanzania have been done twice. The first 

was during the colonial period when independent local institutions were brought under 

colonial rule and at some point administered under the colonial local government 

system. This however ended in 1969 with the postcolonial government. The second 

trial was made in 1984 after the failure of structural decentralization. It is not the 

intention of this report to review in depth of all the two trials periods but it is important 

to mention some critical stages of the attempts to decentralize (Kessy, 1999). 

During the colonial period, the colonial bureaucracy acted politically but pretended to 

give power to the indigenous people to control their localities. This was common 

during the British administration and popularly known as the indirect rule.  

During the last eight years of the British Administration, there was an attempt to 

democratize the local government system in Tanganyika. Max (1991) argues that the 

enactment of the Local Government Ordinance (Cap, 333) of 1953 which replaced the 

Native Authority Ordinance (Cap, 72) of 1926 was meant to introduce an electoral 

process at the local level and hence give political legitimacy to the local leaders. The 
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prevailing ruling party policy in the early 1970s was to reorganize the government 

administration so as to conform to the socialist development. Reorganization of the 

government was supposed to provide a system that gave more local freedom for both 

decision-making and participation in matters which were primarily of the local impact. 

Parliament enacted the Decentralization of Government Administration (Interim 

Provisions) Act of 1972 to implement the reorganization policies. This abolished local 

government authorities, much larger District Development Councils and Regional 

party domination.   

With the abolition of local government system in early 1970s several analysts attribute 

the re-introduction of local government in 1980s to bad administration and 

mismanagement during the 1972-1982 periods. Perhaps, it is also due to the inability 

of the decentralized structures introduced in early 1970s to deliver goods. Many 

analysts would attribute the re- introduction of local government in 1980 to the rapid 

decline in essential services due to the economic crisis of the late seventies and 

eighties. 

Decentralization in the 1990s must be viewed in light of economic, social and political 

changes that took place in Tanzania by then. The introduction of Bill of Rights in 1985 

and multi-party democracy in 1992 in the Constitution of the United Republic of 

Tanzania of 1977 expanded the potential space for the respect for human rights, basic 

freedoms, and rule of law, political transparency and good governance. The twin 

process of reforming the civil service (central government) and the local authorities in 

Tanzania have had the effect of the former devolving more authorities to the latter. 

Accordingly, the institutions under local authorities have been designated as the 

providers and producers of most social services and goods in the new setting. The 
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reform involves decentralization of public service delivery linked to devolution of 

political powers to lower levels as far as possible and feasible(Ngeethe, 1998). 

The decentralization policy is enacted through the Regional Administration Act 

(1997), which effectively initiated the decentralization process by scaling down the 

roles, functions and staffing at the regional level. According to the Act, urban and 

district authorities are allowed to interact directly with the central government 

ministries on issues of concern and interest in their areas of jurisdiction. They can 

work with other organizations located within their respective areas and with NGOs 

(Ngware, 1993). 

In general, educational attainment and performance varies by gender, region, and 

socio-economic status where boys from wealthier households in urban areas in regions 

like Dar es Salaam and Kilimanjaro are more likely to attend and succeed in school. 

Data from household surveys indicate that those who pass through primary to 

secondary come from the top two quintiles of wealth. Girls are less likely to be in 

school than boys after about fourteen years of age. Cultural beliefs and customs, early 

pregnancy and early marriage are among the key factors for gender disparities in 

retention and completion (Mbelle, 2008). 

There is little academic information in the otherwise informative school status reports. 

The development and use of sector-wide information systems has been identified as a 

key area within the sector that requires improved systems and capacity building and 

this remains to be the area of concern and cultivate the need of this study on the 

capacity of Local Government Authorities in the Decentralized Secondary Education 

Delivery in Tanzania a case study of Dodoma Municipality. 
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1.2 Statement of the Problem 

In Tanzania fiscal decentralization seeks to provide an accurate, comprehensive and up 

to-date overview of local government finances and intergovernmental. Despite   the 

long lived intention by the government to enhance decentralized secondary education 

delivery, in many parts of Tanzania, still inadequate. Lack of involvement of people in 

the development process usually results in lack of ownership and sustainability of 

development programs. This often causes the communities to lose interest in these 

programmes, which in turn increases dependency on central government. A number of 

questions needs to be addressed to make decentralized secondary education effective, 

among them include the capacity of LGAs to decentralized secondary education 

service delivery. With the ongoing local government decentralization reform, there is 

an indication that, people‟s participation in all planning and implementation is 

becoming a reality. 

The concern for improving the quality of secondary education has become a central 

issue for the government of Tanzania. The government insists that education is the key 

for the country‟s development. For many years, the government has realized that 

secondary education encountered many problems including low children enrolment, 

poor quality education, and lack of involvement of the community in education 

development. Haki Elimu (2005) came with the findings that parents failed to send 

their children to school because they lack awareness of the importance of education, 

inability to pay school fees and other contribution. Haki Elimu also explains the role of 

school development is no merely government responsibility but also must involve 

parents and local people. 
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Since advent of Decentralization, there was no benefits obtained in secondary 

education delivery rather there were impediments such as poor examination results, 

lack of clear and good working environment to teachers, lack of text books as well as 

school buildings, as a result this situation resulted into lack of man power for the 

national building. Hence this study was based on the capacity of local government 

authorities in the decentralized secondary education delivery so as to bridge the gap. 

1.3 Objectives of the Study 

1.3.1 General Objective 

The main objective of this study was to assess the capacity of Local Government 

Authorities in the Decentralized Secondary Education Delivery in Tanzania: A case 

study of Dodoma Municipality. 

1.3.2 Specific Objectives 

i. To evaluate the extent of Implementation of LGAs in decentralized 

secondary education delivery. 

ii. To analyze challenges facing LGAs in decentralized secondary education 

delivery. 

iii. To examine the impacts of LGAs in decentralized secondary education 

delivery. 



11 

1.4 Research Questions 

i. What are the implementations of LGAs in decentralized secondary 

education delivery? 

ii. What are the key challenges in Local Government authorities in 

decentralized secondary education delivery? 

iii. What are the impacts of LGAs in decentralized secondary education 

delivery? 

1.5 Significance of the Study 

i. The study findings will help the academic community more in the 

understanding of the capacity of local government authorities in the 

decentralized secondary education delivery in Tanzania. 

ii. However; the findings widen the scale of knowledge on how local 

government authorities can be effectively in the decentralized secondary 

education delivery. Not only but also the findings of this study will be used 

as the baseline and references to academic researchers,‟ policy makers and 

planners. 

iii. Furthermore; the findings of this study will be important to policy makers 

and planners for formulation or setting and planning policies which 

considered the capacity of local government authorities in the 

decentralized secondary education delivery in Tanzania. 
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iv. The study findings will clarifies the obstacles which hinder the 

implementation of secondary education delivery in Tanzania. 

v. The study is useful to researcher as it enable him to combine theory 

acquired in class with the practical experience. More significantly, the 

study pursued to enable the researcher to fulfill the requirements of the 

award of Masters of Public Administration of the University of Dodoma. 

1.6 Limitations of the Study 

The study was carried out without funding assistance from any institutions; hence the 

researcher had financial limitation during the data collection like payment of transport 

and internet services. 

The researcher faced with the problem of fund as he was self sponsored, has to pay 

tuition fee and at the same time has to meet the cost of the study. The researcher made 

a proper use of fund from his income to fulfill the need of his research work. 

Data collected through self completed questionnaire and thus the research depend 

much on voluntary cooperation of the respondents which was difficulty, whereby some 

were not ready to fill the questionnaire, and others took a while to dilled them.  The 

researcher made enough effort by courteously asking for support from the respondents 

to fill the questionnaire. 
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1.7 Summary  

This chapter provide with the general information of the study on the capacity of local 

government authorities in the decentralized secondary education delivery in Tanzania a 

case study of Dodoma Municipality. 

It brought about the background of the problem, statement of the problem, objectives 

of the study (both general and specific), research questions and significance of the 

study. It gave the general situation on the capacity of local government authorities in 

the decentralized secondary education delivery, global wise, Africa and Tanzania. 

However, the scope of the study and conclusion of the chapter was hinted.  The next 

chapter (chapter two) examines on the relevant literature review on this subject. 
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CHAPTER TWO 

LITERATURE REVIEW 

2.0 Introduction 

This chapter covered related literatures on the capacity of local government authorities 

in the decentralized secondary education delivery in Tanzania as presented by various 

scholars. Literature review basically surveys scholarly books, articles, and other 

sources like dissertation reports relevant to the title under the study henceforth 

providing description summary and critical evaluation of each work consulted 

(Thomas & Bryman, 2008). Therefore, areas like definition of key concepts, 

theoretical review, review of empirical studies/literatures, study gap and conceptual 

frame work has been clearly presented in this chapter.  

2.1 Definition of Key Concepts and Terms 

2.1.1 Local Government  

Local government is the transfer of decision making power and assignment of 

accountability and responsibility for results. It is accompanied by delegation of 

commensurate authority to individuals or units at all levels of an organization even 

those far removed from headquarters or other centers of power(PO-RALG, 2006). 

Local government is the government of a specific local area constituting a subdivision 

of a major political unit as a nation or state also the body of persons constituting such a 

http://www.businessdictionary.com/definition/transfer.html
http://www.businessdictionary.com/definition/decision-making.html
http://www.businessdictionary.com/definition/power.html
http://www.businessdictionary.com/definition/assignment.html
http://www.businessdictionary.com/definition/accountability.html
http://www.businessdictionary.com/definition/responsibility.html
http://www.businessdictionary.com/definition/result.html
http://www.businessdictionary.com/definition/delegation.html
http://www.businessdictionary.com/definition/authority.html
http://www.businessdictionary.com/definition/individual.html
http://www.businessdictionary.com/definition/unit.html
http://www.businessdictionary.com/definition/organization.html
http://www.businessdictionary.com/definition/headquarters-office.html
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government. Local government is an administrative body for a small geographic area, 

such as a city, town, county, or state. A local government typically only has control 

over their specific geographical region, and cannot pass or enforce laws that affect a 

wider area. Local governments can elect officials, enact taxes, and do many other 

things that a national government would do, just on a smaller scale (Chaligha, 2003). 

Local government is a form of public administration which in a majority of contexts, 

exists as the lowest tier of administration within a given state. The term is used to 

contrast with offices at state level, which are referred to as the central government, 

national government, or where appropriate federal government and also to 

supranational government which deals with governing institutions between states. 

Local governments generally act within powers delegated to them by legislation or 

directives of the higher level of government (Conyers, 2006). 

2.1.2 Decentralization 

Decentralization is the process of redistributing or dispersing functions, powers, people 

or things away from a central location or authority while decentralization, especially in 

the governmental sphere, is widely studied and practiced, there is no common 

definition or understanding of decentralization. The meaning of decentralization may 

vary in part because of the different ways it is applied concepts of decentralization 

have been applied to group dynamics and management science in private businesses 

and organizations, political science, law and public administration, economics and 

technology The processes of decentralization redefine structures, procedures and 

practices of governance to be closer to the citizenry and to make them more aware of 

http://www.businessdictionary.com/definition/administrative.html
http://www.businessdictionary.com/definition/control.html
http://www.businessdictionary.com/definition/region.html
http://www.businessdictionary.com/definition/enforce.html
http://www.businessdictionary.com/definition/law.html
http://www.businessdictionary.com/definition/government.html
http://www.businessdictionary.com/definition/elect.html
http://www.businessdictionary.com/definition/officials.html
http://www.businessdictionary.com/definition/scale.html
http://en.wikipedia.org/wiki/Public_administration
http://en.wikipedia.org/wiki/Sovereign_state
http://en.wikipedia.org/wiki/Central_government
http://en.wikipedia.org/wiki/Central_government
http://en.wikipedia.org/wiki/Federal_government
http://en.wikipedia.org/wiki/Supranational
http://en.wikipedia.org/wiki/Group_dynamics
http://en.wikipedia.org/wiki/Management_science
http://en.wikipedia.org/wiki/Political_science
http://en.wikipedia.org/wiki/Law
http://en.wikipedia.org/wiki/Public_administration
http://en.wikipedia.org/wiki/Economics
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the costs and benefits; it is not merely a movement of power from the central to the 

local government (Furnes, 1974 ). 

Decentralization usually is conscious process based on explicit policies. However, it 

may occur as silent decentralization in the absence of reforms as changes in networks, 

policy emphasizes and resource availability leads inevitably to a more decentralized 

system. A variation on this is in advertent decentralization when other policy 

innovations produce an intended decentralization of power and resources (Kulabas, 

1989). 

2.2 Theoretical Literature Review 

Theoretical literature review is a text written by someone to consider the critical points 

of current knowledge including substantive findings, as well as theoretical and 

methodological contributions to a particular topic. Literature reviews are secondary 

sources, and as such, do not report any new or original experimental work. Also, a 

literature review can be interpreted as a review of an abstract accomplishment (David, 

2013).  

2.2.1 Decentralization Theory 

Decentralization has kept its promise as far as the strengthening of democracy at the 

national level is concerned, as well as the central government's commitment in favor of 

rural development. It has thus contributed toward moving away from the bias toward 

urban areas in matters of development; to better management of the coordination of 

integrated rural development projects, and ensuring their sustainability. 

http://en.wikipedia.org/wiki/Secondary_sources
http://en.wikipedia.org/wiki/Secondary_sources
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Decentralization has also reduced poverty which results from regional disparities, in 

paying more attention to the attendant socio-economic factors, in facilitating the 

gradual increase in development efforts, and the promotion of cooperation between the 

government and NGOs, while increasing transparency, accountability, and the 

response capacity of institutions (Rojas, 1999). 

Norman, (1999) wrote in his paper: "A decentralized system is where some decisions 

by the agents are made without centralized control or processing. An important 

property of agent systems is the degree of connectivity or connectedness between the 

agents, a measure global flow of information or influence. If each agent is connected 

(exchange states or influence) to all other agents, then the system is highly connected. 

Dawn, (1999) finds that political decentralization reduces intrastate conflict unless 

politicians create political parties that mobilize minority and even extremist groups to 

demand more resources and power within national governments. However, the 

likelihood this will be done depends on factors like how democratic transitions happen 

and features like a regional party's proportion of legislative seats, a country's number 

of regional legislatures, elector procedures, and the order in which national and 

regional elections occur. He holds that decentralization can promote peace if it 

encourages statewide parties to incorporate regional demands and limit the power of 

regional parties. 

Decentralization of government programs is said to increase efficiency - and 

effectiveness - due to reduction of congestion in communications, quicker reaction to 

unanticipated problems, improved ability to deliver of services, improved information 

about local conditions, and more support from beneficiaries of programs. Firms may 
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prefer decentralization because it ensures efficiency by making sure that managers 

closest to the local information make decisions and in a more timely fashion; that their 

taking responsibility frees upper management for long term strategizing rather than 

day-to-day decision-making; that managers have hands on training to prepare them to 

move up the management hierarchy; that managers are motivated by having the 

freedom to exercise their own initiative and creativity; that managers and divisions are 

encouraged to prove that they are profitable, instead of allowing their failures to be 

masked by the overall profitability of the company (Jerry, 1992).   

2.2.1.1 Relevance of the Theory 

In general, the process of decentralization can substantially improve efficiency, 

transparency, accountability, and responsiveness of service provision compared with 

centralized systems. Decentralized education provision promises to be more efficient, 

better reflect local priorities, encourage participation, and, eventually, improve 

coverage and quality. In particular, governments with severe fiscal constraints are 

enticed by the potential of decentralization to increase efficiency. Beneficiary cost 

recovery schemes such as community financing have emerged as means for central 

governments to off-load some of the fiscal burden of secondary  education delivery. 

2.2.1.2 Critique to the Theory 

Factors hindering decentralization include weak local administrative or technical 

capacity may result in inefficient or ineffective services; inadequate financial resources 

may be made available to perform new local responsibilities, especially in the start-up 

phase when they are most needed; inequitable distribution of resources may result; 
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decentralization can make national policy coordination too complex; it may allow local 

elites to capture functions; local cooperation maybe undermined by any distrust 

between private and public sectors; decentralization may result in higher enforcement 

costs and conflict for resources if there is no higher level of authority. Other 

challenges, and even dangers, include the possibility that corrupt local elites can 

capture regional or local power centers, while constituents lose representation; 

patronage politics will become rampant and civil servants feel compromised; further 

necessary decentralization can be stymied; incomplete information and hidden 

decision-making can occur up and down the hierarchies; centralized power centers can 

find reasons to frustrate decentralization and bring power back to themselves(Robert  

and Suzan,  1994). 

2.2.2 Decision Making Theory 

Decision-making authority is distributed throughout a larger group. It also connotes a 

higher authority given to lower level functionaries, executives, and workers. This can 

be in any organization of any size, from a governmental authority to a corporation. 

However, the context in which the term is used is generally that of larger 

organizations. This distribution of power, in effect, has far-reaching implications for 

the fields of management, organizational behavior, and government at large 

 When upper management delegates decision-making responsibilities, there also exist 

wider spans of control among managers, creating a more lateral flow of information. 

Thus there will be more bottoms up directional information flow, allowing for more 

innovation and efficiency closer to the means of production. This increased flow 

http://en.wikipedia.org/wiki/Corporation
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information thereby allows for innovation in what is called total quality management 

(Malone, 1997). 

Rowan (1991) state that: “Organizations are driven to incorporate new practices and 

procedures defined by prevailing rationalized concepts of organizational work and 

institutionalized in society”. 

Greening and Gray (1994) suggest that “both institutional and resource dependence 

theories offer explanations for why firms adopt certain structural modifications”. The 

combination of these two perspectives should explain the patterns of relationships 

formed between a local government organization and its stakeholders. 

Geoffrey Brennan and Loren Lomasky (1991) claim that democratic policy is biased to 

favor “expressive interests" and neglect practical and utilitarian considerations. 

Brennan and Lomasky (1991) differentiate between instrumental interests and 

expressive interests. According to them the voting paradox can be resolved by 

differentiating between expressive and instrumental interests.  

2.2.2.1 Relevance of the Theory 

The basic concept involves any power sharing arrangement in which workplace 

influence is shared among individuals who are otherwise hierarchical unequal. Such 

power-sharing arrangements may entail various employee involvement schemes 

resulting in co-determination of working conditions, problem solving, and decision-

making (Locke & Schweiger 1979). 

http://en.wikipedia.org/wiki/Geoffrey_Brennan
http://en.wikipedia.org/wiki/Loren_Lomasky
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2.2.2.2 Critique to the Theory 

A general criticism of decision making theory based on a fixed universe of possibilities 

is that it considers the "known unknowns", not the "unknown unknowns": it focuses on 

expected variations, not on unforeseen events, which some argue has outsized impact 

and must be considered significant events may be "outside model". This line of 

argument is that there are inevitable imperfections in modeling the real world by 

particular models, and that unquestioning reliance on models blinds one to their limits. 

2.2.3 Technocratic Decision Making  

The concept of a technocracy remains mostly hypothetical, though some nations have 

been considered as such in the sense of being governed primarily by technical experts 

in various fields of governmental decision making. A technocrat has come to mean 

either 'a member of powerful technical elite', or 'someone who advocates the 

supremacy of technical experts (Marion, 1940). 

Hirokawa and Gouran (2006) argue that, “If no one calls attention to the need for 

generating as many alternatives as is realistically possible, then relatively few may be 

introduced, and the corresponding possibility of finding the acceptable answer will be 

low’. 

Gunnar (2006) theorizes that technocrats are primarily driven by their cognitive 

"problem-solution mindsets" and only in part by particular occupational group 

interests. Their activities and the increasing success of their ideas are thought to be a 

crucial factor behind the modern spread of technology and the largely ideological 

http://en.wikipedia.org/wiki/Unknown_unknowns
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concept of the "information society". Technocrats may be distinguished from 

"econocrats" and "bureaucrats" whose problem-solution mindsets differ from those of 

the technocrats 

2.2.3.1 Relevance of he Theory to the Study 

The term technocracy was originally used to designate the application of the scientific 

method to solving social problems, in counter distinction to the traditional economic, 

political, or philosophic approaches. According to the proponents of this concept, the 

role of money and economic values, political opinions, and moralistic control 

mechanisms would be eliminated altogether if and when this form of social control 

should  be implemented in a continental area endowed with enough natural resources, 

technically trained personnel, and installed industrial equipment. In such an 

arrangement, concern would be given to sustainability within the resource base, 

instead of monetary profitability, so as to ensure continued operation of all social-

industrial functions into the indefinite future. Technical and leadership skills would be 

selected on the basis of specialized knowledge and performance, rather than 

democratic election by those without such knowledge or skill deemed necessary 

(Daniel, 1978). 

2.3 Empirical Literature Review  

In this part, the researcher tried to relate the study with the similar studies done by 

other researchers. The researcher focused on viewing different studies done by other 

researchers which are related to the problem. These include different reports that have 

been published locally and globally. 

http://en.wikipedia.org/wiki/Information_society
http://en.wikipedia.org/wiki/Economist
http://en.wikipedia.org/wiki/Bureaucrat
http://en.wikipedia.org/wiki/Scientific_method
http://en.wikipedia.org/wiki/Scientific_method
http://en.wikipedia.org/wiki/Economics
http://en.wikipedia.org/wiki/Politics
http://en.wikipedia.org/wiki/Philosophy
http://en.wikipedia.org/wiki/Democracy
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Decentralization in local government is undertaken through provision of important 

social services to the local level so as to facilitate development. Decentralization after 

1982 become the best important tool for development both rural and urban provision 

of services so as to ensure community development. In Tanzania Fiscal 

decentralization is obtained from three main sources these are the local government 

revenues, budget from the central Government and donors funds such as World Bank 

and other  International agencies (REPOA, 2008). 

2.3.1 Decentralization of Education 

During the past decades a number of developing countries have undergone 

decentralization within the existing organizational structure with the expectations of 

increased local participation in decisions and improved system efficiency (Conyers, 

2006; McGinn & Street, 1986, Saito, 2008). The argument is local governments are 

closer and more in touch with the community and this is hypothesized to be a better 

position to deliver basic services more efficiently and effectively according to the local 

needs and priorities than the central government (Chapman et al., 2002; Saito, 2008).  

This is embedded in the principle that claims the central governments should not 

undertake those activities, which are at the reach and capacity of individual, private or 

local government called the principle of subsidiary (Saito, 2008). 

The interest in this principle has changed the old pattern of educational provision and 

control and local governance has been sought to be an enviable mechanism for local 

democracy and development (Saito, 2008). Almost in all countries educational 

decentralization are introduced like a universal fashion (Mukundan, 2003) but many 
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argues that there are confusions in concept (Lauglo, 1995; McGinn & Street, 1986). In 

this regards Lauglo (1995,) argued that the concept decentralization becomes more 

perplexing when it is used in the context of the distribution of authority as in the 

national education systems. 

2.3.2 Rationales for Decentralization and Local Government Authorities  in 

Secondary school  Education 

Decentralization is seen as a means of achieving political, economic and administrative 

goals that could be publicly stated and unstated (Conyers, 1986; Lauglo, 1995). The 

rationales differ depending on interest groups involved in decentralization - 

government, international agencies, academics and others (Conyers, 1986, 2006). 

Nonetheless, these interest groups view decentralization as a means to improve the 

planning and implementation of national development programs and to facilitate 

effective popular participation in the process of development. With reference to the 

former rationale, in education, decentralization is viewed a means to increase 

education resources, efficiency, accountability and effectiveness (Winkler, 1994, as 

cited in Baganda, 2008,). 

As to the later, decentralization is viewed as a means of improving the relevance of 

local decisions, as a means of encouraging local support in implementation of 

development programs and thereby helping to improve basic service provision 

(Conyers, 2006). 

Community participation in education is one element of decentralization of power and 

responsibility to the local levels (Watt, 2001). In one of his chapters, Watt (2001) had 
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identified five key rationales for which governments in sub-Saharan African demand 

community support in their endeavors to provide basic education. These are: 

Limit of state effectiveness: The multifaceted nature and complex processes in 

education places limitation on how well governments alone can achieve educational 

goals with the available resource and management capacity. 

Ownership and demand: National education systems have traditionally been 

developed based on government needs and financing. Such system likely suffers from 

inefficiency and chronic resource constraints as well as low private demand for 

education. Under such circumstances: first, low effective demand could occur because 

sending a child to school has direct and indirect costs which poor people cannot afford. 

Second, weak social demand could happen when the education offered is low quality 

or is seen as inappropriate by parents (Patrinos &Ari asingam, 1997, as cited in Watt, 

2001). 

Democratization and accountability: Participation in provision of basic services is 

often considered as an important building block in the democratization of societies. 

The argument is that through participation citizens would be heartened to hold 

government accountable for meeting its responsibilities, to provide forum where weak 

and strong voices can be heard and to legitimize collective local decision-making 

process. Likewise, the argument for communities support in education is related to the 

assumption that when communities contribute directly towards the cost of education, 

they are likely to demand a greater say in the form and content of educational delivery, 

and wants to ensure that the services are delivered efficiently i.e. increase in 

accountability (Watt, 2001). 
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Efficiency: Centralized and rigidly hierarchical systems often produce good 

educational outcomes at high unit costs. According to Winkler (1994, as cited in 

Baganda, 2008,) this is related to: First, in a centralized education system the central 

government lacks the ability to administer education at the local level. Second, the cost 

of decision-making in a system in which every education matters have to be decided 

by the central decision-makers leads to high cost. Third, frequent application by 

nationwide standards to the entire country is possible at high cost. Decentralizing 

decision-making closer to service users and making the beneficiaries to participate in 

management and finance of education are maintained as a means to respond to these 

problems. With reference to this, Watt (2001) argues community involvement in 

education develops appreciation and understanding of the different roles and potentials 

of education and strengthens the community capacity to organize itself. This 

consequently helps to ensure that educational needs are accurately identified, 

accountability structures are enhanced, teachers attend school on time and teach the 

curriculum, school participation rates increase, and student achievements improves. 

Consequently, efficiency in education is improved. 

Choice and competition: The rationales for offering parents and children educational 

alternatives are based on two distinct but related arguments. The first argument is that 

parents have a basic right to choose what form of education their child should take. 

The second argument is that subjecting education providers to market discipline by 

forcing them to compete for service users raises standards and improves efficiency. 

Watt maintains these arguments are subject of controversy as they raise the major issue 

of equity. 
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2.3.3 Challenges and Dilemmas in Decentralization of Education 

The rationales and outcomes of decentralization are tantalizing and conflicting (Saito, 

2008; USAID, 2005; Welsh & McGinn, 1999). It is widely argued that efficiency and 

effectiveness are more likely to be achieved when decision-making is placed at the 

local level. But localization of decision alone should not be considered as a panacea 

rather as a means to the ends provided that fundamental requirements that enhance the 

implementation process are fulfilled at the local level. Otherwise devolving decisions 

and function to the local will not have advantage (Welsh & McGinn, 1999). 

Quality of local decisions depends on local units that are able to process and use 

information, and representation of interests of individuals and groups affected by the 

decisions (Hurst, 1985; Welsh & McGinn, 1999). Sometimes this is not available at 

the local. In Karnataka, India, localization of decision-making was not able to produce 

the intended outcome because of lack of skilled personnel to formulate plan (Saito & 

Kato, 2008). In Ethiopia during the regional devolution, educational decentralization 

had not achieved the intended objectives because the local governments lacked the 

basic knowledge and experience to perform effectively (Garcia & Rajkumar, 2008; 

Tadesse, 2007). Recent studies also note acute shortage of skilled manpower as a 

critical challenge of the implementation of Ethiopian local governance policy (Ayele, 

2009). 

Local autonomy increases independence and flexibility in decision and operation. 

However, when the required level of decision-making power is absent at the local level 

it affects the performance of the local governments, (USAID, 2005). 
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Likewise, in many Africa countries educational decentralization failed to yield the 

intended outcomes due to absence of real decision-making power and resource at the 

local levels (Winkler, 2005). Some notes that in many African countries 

decentralization was not able to promote local participation and achieve the intended 

goals because the reforms were little more than de-concentration of functions (Coppola 

et al., 2003). However, realization of improved local participation, efficiency and 

effectiveness in education needs devolution of fiscal, political and administrative 

power and functions to the local governments and their institution. 

2.4 Conceptual Framework 

The main issue in this study was to examine the capacity of local government 

authorities in the decentralized secondary education delivery. The study intended to 

look in the manner in which LGAs are involved and identified their role to determine 

the quality of secondary education provided. The issue is to what extent this process 

reflected in Dodoma Municipality. The figure below shows the three variables that are 

here under explained and on the way they are likely to simplify the understanding of 

the problem on how LGAs decentralize secondary education delivery. 
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Figure 2.1: Conceptual Framework 

Source: Researcher, 2014 
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The main issue in this study was to examine the capacity of local government 

authorities in the decentralized secondary education delivery in Tanzania. This 

conceptual framework shows the relationship between local government authorities 

and improvement of decentralized secondary education delivery. The figure above 

shows the three variables that are explained and on the way they were likely to 

simplify the understanding of the local government authorities in decentralized 

secondary education delivery. 

Independent variables: It includes the changes that occur in an experiment, which 

include forms and perception that associated with Decentralization. Intervening 

variables: they facilitate a better understanding of the relationship between the 

independent and dependent variables when the variables appear to not have existence 

apart. It includes Local government authorities. Dependent variable: these were 

changes that occur due to independent variables. It included improvement of secondary 

education delivery. 

 Local Government Authorities 

Local government authorities initiated to achieve five broad objectives: Delivery 

quality service, Effectiveness, Community participation, and Well qualified staff, 

Transparency and Accountability hence to achieve these objectives, several aspects 

needed to be deepened and more effectively implemented. 

i. Local government authority needed more autonomy: In order to hold their 

staff accountable, as well as plan, implement and expand according to local 

priorities. 
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ii. Access to information needed to be improved; only a minority of 

Tanzanians had accessed basic local government fiscal information 

iii. Legislation should be reviewed and amended: Laws governing LGAs 

spreaded over several pieces of legislation. 

iv. Sector specific interventions needed to be implemented such as motivating 

personnel through pay reform initiatives and increased essential education staff. 

 Decentralization 

Market decentralization: The government privatizes or deregulates private functions, 

such as occurred in the case of New Zealand forest sector (Word Bank, 2000). 

Political decentralization: In this form of decentralization, groups at different levels 

of government central, and local are empowered to make decisions related to what 

affects them.  

Administrative decentralization: Different levels of government administer 

resources and matters that have been delegated to them, generally through a 

constitution.  In terms of decentralization as a process of change, and according to the 

level of transfer of responsibilities, it was useful to distinguish between 

deconcentration, delegation and devolution.  

Fiscal decentralization: In this case, previously concentrated powers to tax and 

generate revenues were dispersed to other levels of government, e.g., local 
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governments are given the power to raise and retain financial resources to fulfill their 

responsibilities.  

 Improvement of Secondary Education Service Delivery 

i. Improved the quality of secondary education, due to LGAs facilitated to 

enhance quality of secondary education such as text books, school 

buildings, teaching and learning materials. 

ii. Ensuring the even deployment of teachers across regions and across the 

urban and rural areas, this succeeded by the creation of attractive working 

environment to teachers and high salaries. 

iii. Improved teachers training, support and supervision so as to enable the 

teacher to cope with their work so as to develop more knowledge‟s and 

understanding to students. 

2.5 Research Gap 

In attempting to understand and to determine the capacity of Local government 

authorities in decentralized secondary education delivery, Most Authors (Rojas, 1999, 

Norman 1999, Dawn 1999, Jerry 1992, Malone 1997, Hirokawa and Gouran 2006) 

tend to look at variables pertaining to the decentralization as a tool for decentralized 

secondary education delivery in Dodoma Municipality. They seem to link social 

services (education) with the manner on how they are provided and how are supposed 
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to be as decentralization and local government authorities in secondary education is 

concerned so as to improve the life of citizens across the global. 

Respectively, this study intended to account for more than those variables portrayed by 

most authors and investigators by looking and studying on the capacity of local 

government authorities in the decentralized secondary education delivery. 

2.6 Summary 

The Chapter focused on Literature review Introduction, Definition of Key Terms, 

Theoretical literature review, Conceptual Framework, Analytical review, Critical 

review, Empirical review, research gap as well as Conclusion of the chapter. The next 

chapter, Methodology) analyses on the Research Design; description of Study area, 

Sampling Method and Sample size, Method and techniques of data collection, sources 

of data as well as data analysis, interpretation and winds up with summary of it. 
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CHAPTER THREE 

RESEARCH METHODOLOGY 

3.0 Introduction 

According to Kothari (2008) define research methodology as an approach of the 

researcher use to investigate of study based on the philosophical basis on which the 

research is found. In conducting the research on the capacity of LGAs in decentralized 

secondary education delivery in Tanzania. 

In this part, the researcher provided the way the research conducted and how the data 

was analyzed and interpreted the collected data from the field. This part provided the 

definition and the use of research methodology, research design, and research 

methods/techniques includes interview, participant observation, and qualitative 

document reviews, the sample and sampling procedure as well as research ethics.  

3.1 The Study Area 

The study was conducted at Dodoma Municipality. The history of Dodoma town is 

traced back from 1973 when it was declared as the national capital under presidential 

decree no.320 of 1973. Since then, a series of successful events have followed. In 1995 

the government shifted parliamentary activities to Dodoma and has recently declared 

the town to be the centre of education. 
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3.1.1 Location 

Dodoma Municipality is located in the centre of the country. It is boarded by 

Chamwino district in the East and North, also Bahi district in the West and South. It 

lies between latitude 6.00
0
 and 6.30

0
 South, and longitude 35.30

0
 and 36.02

0
 East.  

The Figure 3.1: Map of Dodoma Region 
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3.1.2 Physical Characteristics 

The Municipality covers an area of 2,769 square km. It is characterized with both 

Urban and rural qualities. It stands on broad up land plateau with an altitude ranging 

between 900-1000 metres above the sea level, with beautiful stony hills such as Image, 

Isanga and Mlimwa. It experiences a long draught and short rainfall seasons. Due to 

unreliable rainfall, the area has scanty vegetation such as herbs, grasses as well as 

conspicuous baobab and acacias trees (Dodoma Municipal Council Report, 2012). 

3.1.3 Climatic Condition 

The climate of Dodoma is semi-arid, characterized by a marked seasonal rainfall 

distribution with a long dry season starting from late April to late November and a 

short wet season starting late November to the end of April. Average rainfall ranges 

from 550 to 600mm per annum. The minimum average temperatures vary from 10
o
C 

in July to 20
o
C in November. July is the coldest month whereas November is the 

hottest month, with mid-day temperatures exceeding 30
o
C (DMC, 2012). 

3.1.4 Administration 

Dodoma Municipality is administratively divided into 4 division, 38 wards, 40 villages 

and 88 streets. The Municipality is represented by two members of parliament, one 

being elected and the other obtained from special seats reserved for women, and by 

virtue of their positions they are also councilors (DMC, 2012). 
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3.1.5 Population Size 

The population of Dodoma municipality is increasing rapidly .The population of 

Dodoma municipality in 1988 was 131,191. But the current projected population is 

441,450 based on the population and housing census conducted in 2002. Out of the 

total population 49.1% are males and 50.9% are females. The total number of 

households is 76,112 with an average household size 5.8; the average population 

growth rate is 3.3. There are 238,383 people in the rural areas and 203,067 in urban 

area (DMC, 2012). 

3.1.6 Economic Activities 

About 75% of the Municipal income comes from Agriculture and animal 

husbandry.25% of the population is engaged in petty business such as retail shops, 

carpentry and food vendors. Other activities include small and medium industries, 

consultancy and construction work. Main industrial products are wine, mattress and 

packed water. From forestry, there are honey, wax and herbs (DMC, 2012). 

3.1.7 Land Use 

Large part of land in the Municipal is used for subsistence agriculture, grazing and 

forest reserve. Most of the roads in the Municipal are all weather roads. However, in 

some few areas accessibility is difficult during rainy season. About 70% of the total 

area (196,000 hectares) is suitable for agricultural production. The estimated area for 

food crop production is (107,249 hectares) and about (49,304 hectares) are for cash 

crops production. The rest of the land is subdivided into grazing land (44,028 
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hectares), forest reserves (30,046 hectares), Public land (11,362 hectares) and urban 

areas covers 38011 hectares (DMC, 2012). 

3.1.8 Education 

3.1.8.1 Secondary Education 

Dodoma Municipality council has 52 secondary schools of which 36 are Public and 16 

private schools. It has three Government boarding secondary schools which are 

Bihawana-395 students, Dodoma secondary school 290 students and Msalato Girls 

secondary school 693 students. There are 22,668 students whereby 11,563 are boys 

and 11,105 are girls (DMC, 20012). 

3.2 Research Approach 

Researcher applied qualitative methodology since the study want to get in depth 

information about the phenomena. At the same time he define research methods as the 

methods/techniques that researcher use in performing his/her researcher operations. 

There were different types of research methods in which the researcher may choose to 

conduct his/her research. The research methods include interview, participant 

Observation and questionnaires. 

According to Silverman (2004) argued that qualitative methodology help researcher to 

know how the respondent view and understand the world and construct meaning out of 

the experiences. According to Bryman (2008) argued that the qualitative research 

seeing through the eyes of those studied and understanding the meaning people 
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attribute to their world. The qualitative research methodology will help a researcher to 

get more information and data on how communities contribute to educational 

development in their areas. 

A qualitative methodology assisted the researcher to get information on how 

community participation results to decentralized secondary education delivery in 

schools. Despite the fact that qualitative research method provides in detail 

information, the method has various weakness/limitation. In explain the critique to the 

qualitative research, Bryman (2008) critically explain the common critique as 

advocated by many research scholars. The qualitative research is subjective and not 

value free. The qualitative findings rely on the researcher view on which information is 

important or not? In a simple way, the qualitative research method lack objectivity and 

depend much on the researcher biasness. 

The qualitative method lack of transparency during the research process, it is very 

difficult for the person to know actually what the researcher did and how she/he arrives 

to the study conclusion. Bryman and Burgess (1994) argue that the process of 

qualitative data analysis is frequently unclear. 

3.3 Research Design 

According to Bryman, (2008:31) research design entails the detail exploration of the 

specific case, which could be community, person or organization. Generally, research 

design is a framework for collecting and analyzing data. Kothari (2004) define 

research design as the arrangement of conditions for collection and analysis of data in 

a manner that aims to combine relevance to the research purpose with economy in 
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procedure. The research design is very important in doing research as it play major 

task to define the research problem. 

According to Kothari (2004), Frankfort (2004) mention some significance of research 

design in doing research, research design stands for advance planning of methods to be 

adopted in collecting the relevant data, helps in  time and money, helps to test 

hypothesis. Generally, it is a logical model of proof that allows the researcher to draw 

inference concerning the causal relationship among the variable under investigation. In 

conducting research, researcher applied the case study technique, secondary schools in 

Hazina ward; Kikuyu south ward as well as Kikuyu north wards which are Hazina 

secondary school, Kikuyu secondary school as well as Wele secondary school as the 

case study.  

According to Kothari (2004) recommended that the case study method as the popular 

form of qualitative analysis and involve a careful and complete observation of the 

social unit such as a person, a family, an institution, a cultural group or even the entire 

community. The case study method provide to researcher with more information about 

community participation in development processes. Moreover, the researcher selected 

the case study because facilitated the availability of the data. 

3.4 Sample and Sampling Procedure 

A sample is the proportional of the population that participate in the study (Enon, 

1998), In other words sample defined as the representative group drawn from the 

population. There are two type of sampling Probability sampling and Non-probability 

sampling (Frankfort, 2008 and Kothari 2004). 
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Under probability sampling each sampling unit of the population has equal chance of 

being selected and included in the sample while non-probability sampling there is no 

probability of each unit to be included in the study. Sampling design is very important 

stage process in doing research. In conducting this studies both probabilities sampling 

and non-probability sampling applied in identifying the sample of the study. The 

sample of this study selected through both purposive sampling and simple random 

sampling. Purposive sampling is one of types of non-probability sampling which 

sometime known as judgmental sampling researcher select sampling units subjectively 

in attempt to obtain sample that appear to be representative of the population. Bryman 

(2008) argued that in purpose sampling the researcher do not allow the researcher to 

generalize the population. 

Firstly, simple random sampling was used to select three schools that used in the study 

such as Hazina Secondary school, Kikuyu secondary school as well as Wela secondary 

school as case study. In relation to the respondents some of the respondents selected 

based on their relevance for the study. The following respondents have been taken 

through purposive sampling during the research includes political leaders (both from 

ruling party and opposition parties), school committee members, Ward/Executive 

Officers (WEO),Chairperson, Councilors, Secondary  School Teachers, Municipal 

Education Officer (MEO), Municipal Executive Officer, Secondary School students, 

Municipal Academic Education Officer, Local Government Official and Head of 

School. Each unit interviewed for specific purpose in relation to research objectives 

and research questions. According to general population census 2012, Hazina ward has 

a population of 9540, Kikuyu south 5974, Kikuyu north 9852, hence the total 

population for the whole wards is 25,366 
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Hence the total number of respondents determined by the following formula: 

n=    N  

    1₊N(x) 
2 

 

Where by  

n=Sample size 

N=Total population (Total estimated number of respondents) 

X=Significance level (10%) 

I=K (Constant) 

n=25,366 

25,366 

1₊25,366 (0.1) 
2 

 

= 25,366 

 125366x0.01 

= 25,366        

   253.67           =99.99 ≈ 100 

Hence the total respondents were 100 



43 

Table:3.1: Sample of Respondents 

No Respondents Total Percentage 

1. Director of Regional Administration and Local 

Government 

1 1 

2. Director of Education, Local Government and 

Regional Administration 

1 1 

3. Municipal Executive Officer 1 1 

4. Municipal Education Officer 1 1 

5. Head of Schools 3 3 

6. School Teachers 42 42 

7. Local Government Executive Officers 03 03 

8. Local Government Chairperson 12 12 

9. Ward Councilors 03 03 

10. Ward Executive Officers 03 03 

11. Secondary School Students 18 18 

12. School Committee Members 12 12 

13. Total number of Respondents 100 100 

Source: Field Data Survey, 2014 

3.5 Methods and Tools for Data Collection 

According to Kothari (2004), he defines the research method/techniques as the 

methods that the researcher uses in performing research operations. In a simple way, 

research methods refer to the all methods that researcher use to collect data in his/her 

research study. 

The different methods of data collection helped to collect more information from a 

group of illiterate and educated ones. The use of more than one method in data 

collection permitted the researcher to combine the strength of each method while 

correcting some of the deficiencies as to increase validity of data generated. Each 

method of collecting data had its own strengths and weaknesses, therefore using more 

than one data collection instrument permitted a researcher to combine the strengths and 
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correct some of deficiencies of using one source of data. For example, Dencin (1978) 

says: “No single method adequately solves the problem of rival causal factors, because 

each technique reveals different aspects of empirical reality, hence multiple methods 

must be employed”. 

Bryman (2008) provides for the research methods to be used in qualitative research. 

He mentioned the following research method; ethnography/participation observation, 

qualitative interviewing, discourse/conversation Analysis and documentary analysis. 

This study employed social survey method whereby questionnaire and interview 

schedule were used as a tools for data collection. 

3.5.1 Interview Schedule 

An interview schedule is a list of questions asked respondents and filled by researcher 

herself (Ndunguru, 2007). Interview Schedule was used in order to seek data on 

capacity of LGAs in the decentralized secondary education delivery. The use of this 

instrument avoided the problem of varying quality of interview data since it permit the 

interviewer to ask the respondent direct questions and further probing and clarification 

was possible as the interview proceeds.  

Both tools had open ended and close ended questions. Open-ended Questions, Salant et 

al (1994) noted that open-ended survey questions allow respondents to answer in their 

own words. The study used open-ended questions in order to allowed the researcher to 

explore ideas that would not otherwise aired and were useful where additional insights 

are sought. Open ended questionnaire was also useful as the researcher was less 

familiar with the subject area and cannot offered specific response options. McIntyre, 
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(1999) notes that in contrast, closed-ended questions require the respondent to choose 

from among a given set of responses Closed-ended questions with ordered choices 

require the respondent to examine each possible response independent of the other 

choices. The choices form a continuum of responses, such as those provided by Likert 

scales and numerical ranges. These types of questions were easiest for respondents to 

answer and for researchers to analyze the data.  

Indeed Salant and Dillman, (1994), added that the second type of closed-ended 

question is the closed-ended question with unordered choices, these questions ask the 

respondent to compare possible responses and select one. Multiple choice questions 

are an example of this type. The researcher ensured that the respondent had given a 

comprehensive selection of responses. Closed-ended questions with unordered choices 

were useful for ranking items in order of preference.  

3.5.2 Questionnaire Tools 

Farrant (1984) defined questionnaires as tools in research that involve the use of 

written down items to which the respondents individually respond in writings. A 

questionnaire is a research instrument consisting of a series of questions and other 

prompts for the purpose of gathering information from respondents, although they are 

often designed for statistical analysis of the responses. The questionnaires in this study 

distributed to the respondents who answered the questions and returned them to the 

researcher. Questionnaires administered and scored in the way that percentage, graphs 

and tables used to analyze the data. They consisted of a set of questions that given to 

the respondents that provided answers. The respondents was read the questions 

carefully, interpreted what is required and note down the answers by themselves, the 
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questionnaires consisted a combination of both open ended as well as closed- ended 

questions.  

3.6 Types and Source of Data 

The sources of data grouped into two types, primary data and secondary data 

collection. 

3.6.1 Primary Data 

The primary data are those data that are collected directly by the researcher from the 

field. The primary data collected through interview, and observation participation. On 

other hands, secondary data collection are those data which are collected through 

document analysis of other works done by other people such as books, journal and 

other documents. In conducting research, both the primary and secondary data used to 

collect the data in this study. Since this involved both qualitative and quantitative 

approaches to facilitate the collection of valid information, both qualitative and 

quantitative approaches enabled the researcher to capture feelings, attitudes, and 

expectations of the respondents, assembling objectives and generalized data 

respectively. Therefore, primary data collected through questionnaires (Aczel 1995). 

3.6.2 Secondary Data 

The secondary data on the other hand were those which have already been collected by 

someone else (Kothari, 2004). Secondary data were collected from various observed 

reports and documentary review in local authorities and local government publication. 
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These included textbooks, news paper, articles, advertisement and pictures. Also 

secondary data accessed through internet sources and through different reports done by 

other researchers. 

3.6.3 Documentary Review 

Enon (1998) explained that documentary review method involves deriving information 

by careful studying written documents. Documentary review is the use of outside 

sources, documents, to support the viewpoint or argument of an academic work. The 

process of documentary research often involves some or all of conceptualizing, using 

and assessing documents. The analysis of the documents in documentary research 

would be either quantitative or qualitative analysis or both. The key issues surrounded 

types of documents and our ability to use them as reliable sources of evidence on the 

social world must be considered by all who use documents in their research.  

3.7 Data analysis Plan and Presentation 

Data analysis plan is the process of evaluating data analytical and logical reasoning to 

examine each component of the data provided (Kothari, 2004). This form of analysis is 

just one of the many steps that must be completed when conducting a research 

experiment. Data from various sources is gathered, reviewed, and then analyzed to 

form some sort of finding or conclusion. Data analysis plan basically started from the 

beginning in the field. Critical analysis used to analyze the written information to get 

an interpretation of the meaning (Cobb and Forbes, 2002).  
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Data analysis is a general way that involves a number of closely related operations 

which are performed with the purpose of summarizing the collected data and 

organizing them in such a manner that they answer the research questions or 

computation of certain indices or measures along with searching for patterns of 

relationships that exist among the data groups (Kothari, 2004). Data analysis can be 

categorized into qualitative analysis and quantitative analysis. This study was 

employed both types of analysis. Quantitative data were analyzed through the use of 

simple counts, use of frequency and percentages. Qualitative data were analyzed 

through the application of pattern matching, strong explanation building and 

comparison of data and information as proposed by Yin (1994) the analysis was done 

by using statistical package for social science (SPSS Version 16) computer software in 

conformity with the objectives of the study to computer descriptive. 

3.8 Validity and Reliability 

Validity refers to the degree to which a study accurately reflects or assesses the 

specific concept that the researcher is attempting to measure (Phelan and Wren, 2005). 

It is the success of the study in retrieving valid results. Sources of errors that can 

reduce the validity of study include poor cases selection and resultant bias, sample 

coding errors, misunderstanding of the management and research questions by the 

researchers and misunderstanding of the investigative questions by the respondents. 

Other errors are a result of asking „leading‟ questions, unconscious non-verbal prompts 

on good answers, vindictive respondents, or inappropriate methodologies used to 

analyses the raw data. 
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Reliability is the extent to which an experiment lest, or any measuring procedure yields 

the same result on repeated trials (Phelan and Wren, 2005). In this reliability was 

addressed by making sure that research and questions in the questionnaire are 

consistent in meaning all and are delivered objectively. Also efforts were made to 

supplement qualitative data with quantitative data so as to minimize biases and 

distortions. 

3.9 Ethical Considerations 

The permission to conduct the research study and access the organization obtained 

from the relevant authorities. As much as the social science research is concerned, the 

collection of data adhered to professional codes of conduct to safeguard the rights of 

the participants and enhance trustworthiness of the findings (Frankfort, 1996).  

3.10 Summary 

The chapter has presented the methodological proceedings for this study. It has 

presented the research design based on mixed method approach. Accordingly, this 

approach makes use of the cross-sectional, it collects quantitative and qualitative data, 

on the one hand, and analyses the data with the use of statistics and content analysis, 

on the other hand. The chapter has ended up with the question correlated to validity 

and reliability. The ensuing chapter deals with the presentation and discussion of the 

findings. 
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CHAPTER FOUR 

DATA PRESENTATION, ANALYSIS, AND DISCUSSION 

4.0 Introduction 

This chapter focuses on data presentation, analysis and discussion of the findings. Data 

were analyzed both quantitatively and qualitatively. The quantitative data were 

summarized in tables. The analysis meant to show correlations among various research 

variables. The quantitative data were supported in some cases with respondents‟ views, 

opinions, feelings and experiences 

4.1 Data Presentation and Analysis 

The study intended to assess the capacity of LGAs in the decentralized secondary 

education delivery. In order to realize this objective, the study was centered on the 

realization of three specific objectives which included; evaluating the extent of 

Implementation of LGAs in decentralized secondary education delivery, to analyze 

challenges facing LGAs in decentralized secondary education delivery and to examine 

the impacts of LGAs in decentralized secondary education delivery. 

The following research questions utilized so as to realize the specific objectives of the 

study: What are the implementations of LGAs in decentralized secondary education 

delivery? What are the key challenges in Local Government authorities in 

decentralized secondary education delivery? And what are the impacts of LGAs in 

decentralized secondary education delivery? 
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The realization of the specific objectives contributed towards the realization of the 

general objective of the study. 

4.2 Background of Respondents 

This section concentrated on describing data collected on the respondents‟ sex, age, 

and level of education in Dodoma Municipality. 

4.2.1 Sex of Respondents 

Research wanted to get information regarding sex, these data were important because 

it helped to understand number of respondent based on sex. Data obtained depict that, 

majority of the respondents were male 53 (53%) and female respondents were 47 

(47%) 

Figure 4.1: Sex categories of Respondents 

 

Source: Field data survey, 2014 
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Through these data, it implied that there were almost an equal representation of both 

male and female since the margin between two sexes (almost 6%) was menial.  Views 

and inferences were consequently equally represented both the male and female. Issues 

of gender biasness were not considered in this case and indeed during the data 

collection stages, male were most found in every places of the study area than female. 

4.2.2 Age of Respondents 

The study wanted to get data concerning age distribution of the respondents under the 

study because the age of an individual influence analysis of the findings of the study.  

The findings revealed that, the age of the sampled respondents spread as follows15-30 

were 30%, 30-45 were 23%, 45-60 were 30%, and 60-80 were 17%.   

Figure 4.2: Age of Respondents 

 

Source: Field data survey, 2014 
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Data above depicts that, the majority of the respondents ranged on the age between 15-

30 years. Hence the majority of respondents had maturity age and thus could 

concentrate in providing reliable information to the study. 

4.2.3 Education Level of Respondents 

The study wanted to know the level of education of respondents.  This is because 

education of an individual had an impact on the information gathered. The study 

revealed that 40% of all respondents were degree level, 24% were diploma level, 14% 

were certificate level and 22% were masters‟ level. This implied that most of the 

respondents were knowledgeable enough to provide reliable information. 

Figure 4.3: Education levels of the Respondents 

 

Source: Field data survey, 2014 
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From the above, although majority of the respondents were of degree level, but even 

others who responded this study, contributed so much to the availability of the data 

needed. 

4.3 Extent of Implementation of LGAs in Decentralized Secondary Education 

Delivery 

This is the first objective of this study whereby reseracher posed different questions so 

as to explore for how much implementation of LGAs in decentralized secondary 

education. Findings summerized in differrent figures below. 

4.3.1 Ranking Level of Implementation 

According to the study conducted showed that 42% said that level  of implementation 

of local government authorities were Moderate, 30% said that there were Lowest 

extent in the level of implementation, 18% said that there were low extent in the level 

of implementation of LGAs in decentralized education delivery. 10% said that level of 

implementation of LGAs was of High extent. Also this study showed that most of the 

people lacked information about local government authorities. 
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Figure 4.4: Level of Implementation of LGAs 

 

Source:  Field Data Survey, 2014 

From the data above indicates that majority of the respondents said that the level of 

Implementation of LGAs were Moderate.  Therefore, it can be concluded that before 

adopting and implementing any method of the capacity of local government authority 

in decentralized secondary education delivery it would be important to inform the 

public. 

4.3.2 LGAs Implement School Infrastructures in Decentralized Secondary 

Education Delivery 

The study revealed that 55% of the respondents said that the implementation of school 

infrastructures was Good .20% said that the implementation of school infrastructures 

was Excellent. Both 12% who responded this question said that the implementation of 

school infrastructures were Poor and Average. The rest 1% said that the 

implementation of school infrastructures were Very poor. 
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Figure 4.5: School Infrastructures 

 

Source: Field data survey, 2014 

The findings above implied that some of the respondents had little knowledge on 

whether the implementation of school infrastructures was done or not. These findings 

demanded commitment and government support in order to be effective. 

4.3.3 Degree LGAs Implement the Availability of Sufficient Teachers 

This study indicated that 48% who responded this question said that there the 

availability of sufficient Teachers in decentralized secondary education delivery was 

Good.30% said that the availability of sufficient Teachers was Very Good, 10% 

responded that the availability of sufficient teachers was Average. Also 9% said that 

the availability of sufficient Teachers were Poor, while 3% responded that the 

availability of sufficient teachers was Very Poor. 
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Figure 4.6: Availability of Sufficient Teachers 

 

Source:  Field Data survey, 2014 

Since the majorities have cited that the availability of sufficient Teachers was good, 

but other factors can be considered as additional to the implementation of sufficient 

Teachers in Decentralized Secondary Education Delivery. 

4.3.4 LGAs Implement the Availability of Teaching and Learning Materials 

in the Decentralized Secondary Education Delivery 

Most of the respondents who asked this question 40% were Neutral, while 30% 

responded with Agree responses 15% were Strongly Agree with this question 

concerning the availability of teaching and learning materials in the decentralized 

secondary education delivery.8% who responded this question come up with Strongly 

Disagree responses, also 7% of respondent Disagree. 
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Figure 4.7: Teaching and Learning Materials 

 

Source: Field Data Survey, 2014 

Hence, above are the factors responded by the responded by the respondents about 

LGAs to implement the availability of teaching and learning materials in the 

decentralized secondary education delivery.  Despite the majority to respond with 

Neutral responses, other factors mentioned by small number of respondents can also be 

considered about LGAs implemented the availability of teaching and learning 

materials  in decentralized secondary education service delivery. 
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4.3.5 LGAs Implemented for Students Performance in the Decentralized 

Secondary Education Delivery 

67% who responded this question said that student performance were improved in the 

decentralized secondary education delivery, 33% said that student performance were 

not improved. 

Figure 4.8: Students Performance 

 

Source: Field data survey, 2014 

From the above, majority responded that Student performance were implemented due 

to LGAs in the decentralized secondary education delivery. Also other factors like of 

those who were against this question can be used to improve the Students performance. 



60 

4.4 Challenges Facing Local Government Authorities in The Decentralized 

Secondary Education Delivery in Tanzania 

4.4.1 Most Challenges Facing Local Government Authorities 

42% who responded this study said that Low budget faced LGAs in decentralized 

secondary education delivery.30% said that Interference was a challenge faced LGAs 

since the Central government interfered the LGAs in the decentralized secondary 

education delivery.28% said that there were the Delaying of budget hence affect LGAs 

in the decentralized secondary education service delivery. 

Figure 4.9: Challenges Facing LGAs 

 

Source: Field Data survey, 2014 

Above are the challenges facing LGAs local in decentralized secondary education 

delivery.  Since the majority said that the budget was low, other factors mentioned by 

small number of respondents can also be considered as challenges facing local 

government authorities in decentralized secondary education delivery. 



61 

4.4.2 Insufficient Teachers Affect LGAs 

64% responded  Yes responses, that there was lack of sufficient teachers which affect 

LGAs in the  decentralized secondary education delivery, since teachers are very few 

in most of secondary schools country wide.36% responded with no responses that 

there was no lack of teachers, that LGAs allocate teachers every year. 

Figure 4.10: Insufficient Teachers Affect LGAs 

 

Source: Field Data Survey, 2014 

From the above, the majority responded that there was insufficient teachers in most of 

the school especially science teachers, but those who responded with No, said that   the 

problem of teachers are solved by the government nowadays. 
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4.4.3 Poor Infrastructures Affect LGAs in Decentralized Secondary Education 

Delivery 

72% responded with Yes responses that there were poor infrastructures which affect 

LGAs in decentralized secondary education delivery. Such poor infrastructures 

included Library, School buildings, Teachers houses etc.38% responded with No 

responses that there were infrastructures in school including buildings and hostels. 

Figure 4.11: Poor Infrastructures Affect LGAs 

 

Source: Field Data Survey, 2014 

From the above, majority of respondents said that poor infrastructures was the most 

problem facing LGAs in the decentralized secondary education delivery. Although 

other factors like those who responded with no responses can be also considered. 
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4.4.4 Drop Out of Secondary Students Affect LGAs in Decentralized Secondary 

Education Delivery 

60% who responded this study, Strongly agree that drop out of secondary students 

affect LGAs in decentralized secondary education service delivery.20% responded 

with agree responses that drop out of secondary school affect LGAs, also 14% were 

neutral about drop out of secondary students that affect LGAs in decentralized 

secondary education service delivery.4% disagree about drop out of secondary 

students that affect LGAs, also 2% Strongly disagree that drop out affects LGAs. 

Figure 4.12: Drops Out Affect LGAs 

 

Source: Field Data Survey, 2014 

From the above, the majority strongly agree that drop out of secondary students affect 

LGAs in Decentralized secondary education delivery, especially in academic 

performance since most of the students drop out especially girls students. Also other 

factors can be considered in the drop out of secondary students which affect LGAs in 

decentralized secondary education delivery. 
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4.4.5 Challenges Facing Local Government Authorities in Decentralized 

Secondary Education Delivery 

46% who responded this study said that there was Poor management  of LGAs in 

decentralized secondary education delivery especially in supervision and financial 

management,30% said that there was Poor community participation of LGAs in 

decentralized secondary education delivery where by the people were  not fully 

involved  .14% said that there were insufficient budget which allocated for LGAs,10% 

said that there were Interference where by the central government interfered all issues 

done by the LGAs. 

Figure 4.13: Challenges Facing LGAs 

 

Source: Field Data Survey, 2014 

This study implied that though the majority responded that there was Poor 

management which is the most challenges facing LGAs in the decentralized secondary 

education delivery, though other factors can be considered as additional. 
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4.5 Impacts of LGAs Decentralized Secondary Education 

4.5.1 LGAs in Improvement Student Performance 

64% said that student performance were improved most of the respondents strongly 

agreed with this question. 32% also agreed with LGAs in improved student 

performance. 2% who responded this question were neutral, 1% were disagree about 

LGAs in decentralized secondary education improvement of student performance.  

Also 1% was strongly disagreeing with LGAs in decentralized secondary education 

student performance. 

Figure 4.14: LGAS in Improvement of Student Performance 

 

Source: Field Data Survey, 2014 
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From above, the majority of respondents were strongly agreed that LGAs improved 

student performance.  Also other factors could be taken into consideration in the 

improvement of student performance. Also other factors could be taken into 

consideration in the improvement of student performance. 

4.5.2 LGAs in the Improvement of School Inspection 

52% who responded this question said that, the improvement of school inspection were 

very good, 38% said that the inspection of secondary school were good, 8% said that 

the inspection were average. 1% said that the inspection were poor, while the rest 1% 

said that the inspection of secondary were very poor. 

Figure 4.15: LGAs in the Improvement of School Inspection 

 

Source:  Field Data Survey, 2014 
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4.5.3 LGAs in Facilitating the Provision of BRN  

78% who respondent this question said that LGAs facilitated the provision of BRN. 

22% who responded this question said that LGAs is not facilitated the provision of 

BRN in secondary education delivery. 

Figure 4.16: LGAs in Facilitating BRN 

 

Source: Field Data Survey, 2014 

Despite, majority of respondents to say that LGAs facilitated the provision of BRN, 

other factors of those who reject this question could be taken to improve the provision 

of BRN. 
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4.5.4 LGAs In increasing Ward Secondary School 

48% who responded this question said that ward secondary school were at High extent, 

32% said that ward secondary school were increased to somehow extents.  12% who 

responded this increased of ward school.  5% who responded this question said that the 

ward schools were low extent.  3% said that the ward school lowest extent. 

Figure 4.17: LGAs in Increasing of Ward Secondary School 

 

Source: Field Data Survey, 2014 

Majority of respondents responded that ward school increased to high extent, other 

factors of those who respond this question should be taken into consideration in the 

increased of ward secondary school.  
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4.5.5 Impacts of LGAs in Decentralized Secondary Education Delivery 

48% said that LGAs leads to secondary education closer to the people in decentralized 

secondary education delivery.  30% said that LGAs leads to high performance of 

students, 10% said that were lack of fund, 7% said that there were political 

interference, 3% said there were improvement of school inspection.  Also 2% said that 

there was congestion of teachers in urban areas. 

Figure 4.18: LGAs Impacts in Decentralized Secondary Education Delivery 

 

Source: Field Data Survey, 2014 

From the data above, majority of respondents said that nowadays secondary education 

was closer to the people, but other additional factors could be taken into consideration. 
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4.6 Summary 

The chapter has focused on the analysis of data and presentation of the research 

findings. It starts with Social-Demographic Profile of the Study Population following 

to the analysis of objectives of the study. The subsequent chapter (Chapter Five) 

describes the summary, conclusion and recommendations for this study. 
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CHAPTER FIVE 

SUMMARY, CONCLUSION AND RECOMMENDATIONS 

5.0 Introduction 

5.1 Summary of the Study 

The study was conducted at Dodoma Municipality, in Dodoma Region; a sample of 

100 respondents involved in the study. The study aimed to examine the capacity of 

local government authorities in the decentralized secondary education delivery. 

Furthermore the study had specific objectives which include, evaluating the extent of 

implementation of LGAs in the decentralized secondary education delivery, to analyze 

challenges facing LGAs in the decentralized secondary education delivery, to examine 

the impacts of LGAs in decentralized secondary education delivery. To examine the 

specific objectives of the study mentioned above, questionnaire were developed and 

administered to 100 respondents who were available in the study area. Based on the 

data collected each specific objective of the study was examined, simple random 

sampling and the purposively sampling techniques were used to select a sample of 100 

respondents from the population. Data were analyzed by using Statistical Package for 

Social Science (SPSS) version 16. 
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5.1.1 Summary of the Key Findings 

The study established that LGAs had many positive impacts in the decentralized 

secondary education delivery includes Secondary education closer to the people, high 

performance of students and increase transparency 

The results from the findings also indicates that 22 % of the respondents  showed  that 

there were some challenges which faced LGAs in the decentralized secondary 

education delivery includes lack of fund, political interference , and congestion of 

teachers in urban areas. 

In addition, the study found that 64 % of the respondents said that lack of sufficient 

teachers affect LGAs in the decentralized secondary education delivery, since teachers 

play a great role to the education delivery of the students.  

Furthermore, the findings shows that 48% of the respondents confirmed that there is 

the achievements of LGAs since its establishment including the increasing of ward 

secondary school, and the performance of the students increased. 

Also the findings shows that LGAs has not free from obstacles which also hinder its 

implementation include political interference, lack of fund, insufficient budget, and 

lack of autonomies. 
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5.2 Conclusions 

The study was interested to examine the capacity of LGAs in the decentralized 

secondary education delivery a case study of Dodoma Municipality . LGAs in 

secondary education development give a clear understanding of its direct impact. 

Respectively, the capacity of LGAs in the decentralized secondary education delivery 

is clearly an asset to the individual; it also benefits families and serves the common 

good. Education is a core value of our democratic society, and it is in everyone‟s self-

interest to insure that all children receive a quality education. Our democracy, as well 

as our economy, depends on an educated citizen and skilled workforce. 

With the case of identifying the way to make sure that education institution is 

performing all objectives accordingly, however, slight capacity of LGAs in the 

decentralized secondary education delivery were experienced as explained by 

respondents but which could not jeopardize work routine. 

Over the decades, policymakers have argued that the state activities need national 

priorities in education matters. There is also a compelling national interest in the 

quality of the nation's public schools. Therefore, the government   provides assistance 

to the schools in effort to support. The logic is that education is also a high priority of 

governments and families. 

It is important to recognize the distinction between problems of national scope in the 

decentralized secondary education delivery that are merely common to Tanzania. 

Teacher‟s approaches are going to provide more and better guidance and move quickly 

to address prohibited activities. As a part of its approach to combating this problem, 
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educational and enforcement efforts to help ensure enough advance notice of the 

statutory rules against engaging in education  activities  

5.3 Recommendations 

I suggest that the first step is to reframe the problem in society rather than management 

terms as one of overcoming effect of decentralization on community participation and 

taking purposeful action, rather than of adopting this management. Following from 

that, any action to address the problem must take account of the need to recognize the 

fundamental reality of the primacy of the palace while not exacerbating the timidity of 

other management actors, something that we have seen the present any case reluctant 

to impose. 

LAGs to improve the delivery of secondary school education, just as it has been used 

to improve delivery of other 'products' by organizing greater co-ordination of activities 

within organizations and improvements in administrative efficiency, It has also been 

linked to better access, by citizens, to the services which they require from educationist 

to their society. 

The Government‟s in every matter should offer a unique opportunity solution to improve 

and shape children‟s services for the better and vital integrated at the heart of this agenda. 

Successful initiatives require clear communication about intent, strong leadership 

commitment, concrete strategies and objectives linked to organizational needs and 

goals. It also means putting best possible use in the organization. 
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5.4 Area for Further Study  

Area for further studies according to this research can be conducted on the following 

aspects: 

i. Policy implications in the decentralized secondary education delivery 

ii. Effectiveness of LGAs in the decentralized secondary education delivery. 

iii. Impacts of BRN in the decentralized secondary education service delivery 
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APPENDICES 

Appendix I: Questionnaire for Respondents 

Dear Respondents, 

I, Mulyowa, Edson .T, am a student of the University of Dodoma, pursuing Masters of 

Public Administration. I kindly request you to assist me to facilitate the completion of 

my research work which is prerequisite for partial fulfillment of my course program. 

Please respond to my questionnaires for which are attached here. I will be grateful if 

you will assist me. You are high cooperation will be appreciated. 

SECTION A.SOCIO-ECONOMIC BACKGROUND OF THE RESPONDENTS 

Please tick the relevant answer. 

1. Age of respondent 

(a)15-30 

(b)30-45 

(c)45-60 

(d) 60 and above 

2. Sex of Respondents 

(a) Male 

(b) Female 

3. Education Status 

(a)Primary Education 

(b) Secondary Education 

(c)Tertiary Education 
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SECTION B: THE EXTENT OF IMPLEMENTATION OF LGAs IN 

DECENTRALIZED SECONDARY EDUCATION DELIVERY IN THE STUDY 

AREA. 

Please tick the relevant answer. 

1. Please rank the level of Implementation of LGAs in decentralized secondary 

education delivery? 

(a) High extent 

(b) Somehow extent 

(c) Moderate 

(d) Low extent 

(e) Lowest extent 

2. At what extent LGAs Implement School Infrastructures in Decentralized Secondary 

Education Delivery? 

(a) Excellent 

(b) Good 

(c) Average 

(d) Poor 

(e) Very poor 

3. At what degree LGAs Implement availability of sufficient teachers in decentralized 

secondary education delivery? 

(a)Very Good 

(b)Good 

(c)Average 

(d)Poor 

(e)Very Poor  

4. Does LGAs Implemented the performance of secondary school students? 

(a) Yes 

(b) No 
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5. Does LAGs Implemented the availability of teaching and learning materials? 

(a) Strongly Agree 

(b) Agree 

(c) Neutral 

(d) Disagree 

(e) Strongly Disagree. 

SECTION C: TO ANALYSE THE CHALLENGES FACING LGAs IN 

DECENTRALIZED SECONDARY EDUCATION DELIVERY 

1 What are the most challenges facing LAGs in the decentralized secondary education 

delivery. 

(a) Low budget 

(b)Delaying budget 

(c)Interference  

2. Is lack of sufficient teachers affect LGAs in the  decentralized secondary education 

delivery? 

(a)Yes 

(b)No 

Explain your answer above……………………………………………………….. 

3. Is poor infrastructures affected LGAs in the decentralized secondary education 

delivery? 

(a)Yes 

(b) No 

Explain your answer above…………………………………………………………. 

4. Is drop out of secondary school students affecting LGAs in the decentralized 

secondary education delivery? 

(a)Strongly Agree 

(b) Agree 

(c)Neutral 

(d)Disagree 

(e)Strongly Disagree 
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5. In your own views mention challenges facing LGAs in the decentralized secondary 

education delivery? 

…………………………………………………………………………………… 

…………………………………………………………………………………… 

Section D: To Examine the Impacts of LGAs in the Decentralized Secondary 

Education Delivery 

1. LGAs in decentralized secondary education delivery improve student 

performance? 

(a)  Strongly Agree 

(b) Agree 

(c)  Neutral  

(d) Disagree 

(e) Strongly Disagree 

2. Decentralized secondary education ensured the improvement of school 

inspection? 

(a)Very Good 

(b)Good 

(c) Average 

(d)Poor 

(e)Very Poor 

3.  Are LGAs in decentralized secondary education facilitate the 

Implementation of BRN? 

(a)Yes 

(b)No 

Explain above………………………………………………………………….. 
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4. At what extent LGAs leads to the increasing of ward secondary school? 

(a) High extent 

(b)Somehow extent 

(c) Moderate 

(d)Low extent 

(e) Lowest extent 

5. List main impacts of LGAs in decentralized secondary education delivery. 

………………………………………………………………………….. 

…………………………………………………………………………. 

……………………………………………………………………….. 

In what ways drop out of secondary school students affect LGAs in decentralized 

secondary education delivery? 

(a) Strongly Agree 

(b) Agree 

(c) Neutral 

(d) Disagree 

(e) Strongly Disagree. 

6. In your own views mention challenges facing LGAs in decentralized secondary 

education delivery. 

……………………………………………………………………………… 

……………………………………………………………………………… 

……………………………………………………………………………… 

……………………………………………………………………………… 

……………………………………………………………………………… 
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Appendix II: Time Frame Work 

 

S/N 

 

EVENTS 

                            DATE 

2012 

J F M A M J J A S O N D 

1. Concept  paper             

  2013 

J F M A M J J A S O N D 

2. Literature Review             

3. Proposal Writing             

4. Presenting Proposal             

5. Data   Collection             

  2014 

J F M A M J J A S O N D 

6. Data interpretation             

7. Presenting  First Draft             

8. Presenting  Second Draft             

9. Submission of  Research 

Paper 

            



85 

Appendix III: Budget 

NO ACTIVITIES UNITS COST (TSHS) 

1.  Transport  300,000/= 

2.  Food and Accomodation Days 60  x25,000/= 1,500,000/= 

3.  Laptop 1 1,000,000/= 

4.  Typing  225,000/= 

5.  Flashes 2 50,000/= 

6.  Digital camera 1 150,000/= 

7.  Printer 1 120, 000/= 

8.  Ream paper 5 35, 000/= 

9.  Note books 1 3, 000/= 

10.  Pens 5 2, 500/= 

11.  Pencils 5 1000/= 

12.  Editing Pages 200 × 8, 000/= 1, 600, 000/= 

13. 

14. 

First draft 

Final draft 

Copy 5 

Copy 4 

200, 000/= 

500,000/= 

15. Other cost  250,000/= 

Total   5,935,500/= 

 


