
The University of Dodoma

University of Dodoma Institutional Repository http://repository.udom.ac.tz

Social Sciences Master Dissertations

2012

Assessment of the impacts of corporal

punishment in school education in

Tanzania: a case of primary schools in

Ilemela district

Kenny, Stard

The University of Dodoma

Kenny, S. (2012). Assessment of the impacts of corporal punishment in school education in

Tanzania: a case of primary schools in Ilemela district. Dodoma: The University of Dodoma.

http://hdl.handle.net/20.500.12661/1464

Downloaded from UDOM Institutional Repository at The University of Dodoma, an open access institutional repository.



ASSESSMENT OF THE IMPACTS OF CORPORAL 

PUNISHMENT IN SCHOOL EDUCATION IN TANZANIA: A 

CASE OF PRIMARY SCHOOLS IN ILEMELA DISTRICT 

 

 

 

 

By 

Stard   Kenny 

 

 

 

 

 

Dissertation Submitted in Partial Fulfillment of the Requirements for the Degree of 

Master of Public Administration of the University of Dodoma. 

 

 

 

The University of Dodoma 

Septermber, 2012



 i 

SUPERVISOR’S CERTIFICATION 

 

The undersigned certifies that he has read and hereby recommends for acceptance by 

the University of Dodoma a dissertation entitled Assessment of the impacts of 

corporal punishment in school education in Tanzania: A case of primary school 

in Ilemela District in partial fulfillment of the requirements for the degree of master 

of public Administration of the University of Dodoma. 

 

 

 

………………………………………………….. 

Dr Sinda Hussein Sinda 

(SUPERVISOR) 

 

 

 

Date………………………………………………… 

 

 

 

 

 



 ii 

DECLARATION 

AND 

COPYRIGHT 

I Stard Kenny, declare that this dissertation is my own original work and that it has 

not been presented and will not be presented to any other university for a similar or 

any other degree award.  

 

 

 

 

Signature…………………………………………………………………… 

 

 

 

 

 

No part of this dissertation may be reproduced, stored in any retrieval system, or 

transmitted in any form or by any means without prior written permission of the 

author or the University of Dodoma. 

 



 iii 

ACKNOWLEDGEMENT 

First and foremost, I would like to thank my District Executive Director of uyui-

Tabora for giving me the opportunities and resources with which to pursue this 

effort. Iam grateful to my supervisor Dr Sinda Hussein Sinda for his guidance and 

the insights he provided which helped move this research Report to its completion. I 

wish to thank my wife Trezia Watson NKota and my children Baraka, Cleopa, 

Grace. Let me also extend my thanks to Regional Educational Officers in Mwanza 

region and Tabora, District Educational Officer in Ilemela District in Mwanza 

region, Educators and all learners who assisted me in the process of data collection. 

Furthermore, I thank Professor Sodhi of the University of Dodoma for editing this 

work and giving constructive suggestions where necessary. 

Finally, I thank God for providing with me strength during the period of working 

this dissertation. 

 

 

 

 

 

 

 

 



 iv 

DEDICATION 

This thesis is dedicated to my mother, my wife and children for their great support 

and their willingness to for bear my absence from the family during the time of this 

study as a process of fulfilling the requirement for the award of a Degree of Masters 

of Public Administration at the University of Dodoma. 

  

 

 

 

 

 

 

 

 

 

 

 

 

 



 v 

ABSTRACT 

This study aimed at examining the impacts of corporal punishment in school 

Education in Tanzania primary schools. Specific objectives included ; one to 

examine why most of teachers prefer to use corporal punishment in primary 

schools,two:to examine the effects of corporal punishment in primary schools to the 

pupils; and third to examine the measures to be done in order to minimize corporal 

punishment in primary schools. The researcher used qualitative research, which 

included of in depth interviews, field observations and focus group interviews. 

These approaches gave enough information for the study, data and interpretations 

become easily to be interpreted. These approaches were used because it was difficult 

to interview all the people individually. According to the National Corporal 

Punishment Regulations (1979), contrary use of this law in schools is illegal and 

unacceptable. Findings from Ward Education Coordinators, School Committee chair 

persons, Head teachers and Teachers, Parents and pupils showed the need of 

abolishing the used of corporal punishment in schools. From the observation the 

respondents so that school environment is not friendly to a learner instead  it creates 

fear among pupils and discouraging teaching and learning process. Therefore, 

corporal punishment is to be used only where is recommended and it should be 

given with regarding a mistake done as well as the age of the punished pupils. 

Among the recommendations given in the study is that Guidance and Counseling 

methods should be taught well for both pre-service and in service teachers. And the 

emphasis should be given to primary and secondary school teachers. Pupils should 

be given opportunity by their teachers to participate in preparing their by laws that 

will guide their discipline in schools. Parents are to be given chance to participate 

solving their children problems at school. 
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CHAPTER ONE 

BACKGROUND TO THE RESEARCH PROBLEM 

1.1 Introduction 

This chapter provides a background that contextualizes the research problem. It 

states the research problem, the objectives of the study, research questions, and 

significance of the study, scopes and limitation of the study. The problem of use of 

corporal punishment in schools of Tanzania has attracted debates globally and 

nationally for its abolition due to detection of negative effects and compliance to 

Child Rights. 

1.2 Back ground to the research Problem  

Debate currently centers on the abolition of corporal punishment in our schools, 

educators and human rights activists are pressurizing to end corporal punishment in 

schools. A literature search reveals that the issue of the abolition of corporal 

punishment dates back to the seventieth century when in 1669 there was publication 

of the children‟s petition which described the suffering of children, more especially 

in England (Newell, 1972). It had little effect until, in 1698-9, a pamphlet entitled 

Lex Forxia appeared, directed to parliamentarians and at society members from the 

Reformation of Manners, to promote a bill to control the use of corporal punishment 

(Newell, 1972). In these times corporal punishment was abundantly used in England 

without Control.  Commentaries stressed the frequency and brutality of punishment 

in many of the English schools, but these comments were unsuccessful. 

It was the introduction of compulsory school attendance by an Act of the English 

Parliament in 1870 that paved the way for the control of corporal punishment. The 
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London School Board, on 21 June 1871, developed regulations regarding corporal 

punishment. The regulation stated: -“Every occurrence of corporal punishment shall 

be formally recorded in a book kept for the purpose. Teachers shall be prohibited 

absolutely from inflicting such punishment. The head teacher shall be held directly 

responsible for every punishment of the kind inflicted in the school” (Newell, 1972). 

Khan et al (2011) examined the impacts of corporal punishment on academic 

performance, their study that, Corporal punishment is one of the hazardous aspects 

in educational course of individual or pupils that is persevering to vacate the roots of 

personality development and academic career of the subject pupils. This study 

described the Impacts of Corporal Punishment on pupils‟ Academic Career and 

Personality Development up-to Secondary Level Education. The study was 

conducted in Chakdara town and adjacent areas of District Dir (Lower), Khyber 

Pakhtunkhwa, Pakistan. Data was collected from 360 respondents of primary and 

high schools‟ students using stratified random sampling technique through 

proportional allocation method using interview schedule. The data was analyzed by 

applying Chi-square test and processed in the form of tables, while discussions have 

been made on the basis of findings and results. The results show that corporal 

punishment has multidimensional impacts upon pupils‟ academic performance or 

career, psyche and personality development. The study suggests those teachers‟ 

education, training and awareness regarding curbing ways of corporal punishment 

and adopting alternative ways to correct pupils‟ misbehavior is inevitable. 

On the same vein Marinescu (2010) studied on the impacts on corporal punishment 

in India where, the findings were associated with the use of parental corporal 

punishment; a considerable body of research has attempted to suggest an avenue for 
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interrupting this vicious cycle of intergenerational violence. However, a major 

limitation in most of these studies has to do with the fact that very few of them have 

looked at the influence of a third variable such as the use of explanation, perceived 

fairness and deservedness of punishment, or the attitudes one has towards corporal 

punishment.  

Research into the use of corporal punishment in schools across the country revealed 

a high prevalence rate and the strong support of parents in both urban and rural 

schools: 65% of pupils accepted corporal punishment, and 85% of parents. All 

pupils disliked corporal punishment. Punishments included contorted body positions, 

frog jumps, push ups, kneeling down, standing in bright sunshine, lying on sand and 

lifting stones, with most pupils being subjected to more than two types (Kuleana, 

2009). 

Corporal punishment is physiologically as well as psychologically damaging 

children‟s lives. Since it affects child by not only inflicting physical pain but also 

mental harassment, feeling of helplessness, worthlessness, depression, inhibition, 

aggression, shame and self-doubt, guilt, social with-drawl, feeling of inferiority, 

rigidity, lowered self-esteem, stress and heightened anxiety which may reduce his or 

her self confidence (Pandey, 2001). Finally, literature indicates that, very few studies 

in Tanzania have focused on the impacts of corporal punishment in primary schools. 

And yet this is an important area especially in the context of the rapid expansion of 

primary schools enrollment and diversification of the school system. 

1.2 Statement of the Problem  

The problem of this study is the undesirable and negative effects of corporal 

punishment to pupils in primary schools. 
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Corporal punishment has been a topic of great debate recently. The clause on 

corporal punishment within the Child Amendment Bill has caused some controversy 

and debate on whether or not teachers and parents should be allowed to use corporal 

punishment on their child (Carter, 2007).  

Corporal punishment is lawful in schools in mainland Tanzania under the National 

Corporal Punishment Regulations (1979) pursuant to article 60 of the National 

Education Act (1978), which authorizes the minister to make regulations “to provide 

for and control the administration of corporal punishment in schools”. The Law of 

the Child Act does not repeal this provision or prohibit corporal punishment in 

schools. Government guidelines in 2000 reduced the number of strokes from six to 

four and stated that only the heads of schools are allowed to administer the 

punishment, with penalties for teachers who flout these regulations.  In Zanzibar, the 

Ministry of Education has adopted a policy against corporal punishment in schools, 

but it remains lawful under the 1982 Education Act. We do not know if it would be 

prohibited in the Children‟s Bill (URoT, 2002). 

Research into the use of corporal punishment in schools across the country revealed 

a high prevalence rate and the strong support of parents in both urban and rural 

schools: 65% of pupils accepted corporal punishment, 85% of parents. All pupils 

disliked corporal punishment. Punishments included contorted body positions, frog 

jumps, push ups, kneeling down, standing in bright sunshine, lying on sand and 

lifting stones, with most pupils being subjected to more than two types (Kuleana, 

1997). 

Although the literature reviewed in this area has indicated the extent on how much 

corporal punishment is trouble in primary schools in Tanzania, very little is known 
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in Ilemela district.  

This finding has enforced the interest of the researcher to undertake this study, 

which emphasize to create and enhance awareness and sensitize the Educators 

towards the strategies of ruining it in maintenance of proper school discipline. 

1.4 Objective of the study 

1.4.1 Main objective 

The purpose of this study is to assess the impacts of corporal punishment in school 

education in three selected primary schools in Ilemela district, Mwanza region. 

1.4.2 Specific Objectives 

i) To examine why most of Teachers prefer to use Corporal punishment in 

primary schools; 

ii) To examine the effects of corporal punishment in primary schools to the 

pupils; and 

iii) To examine the measures to be done in order to minimize corporal 

punishment in primary schools. 

1.6   Research Questions 

i) Why most of the teachers in primary schools prefer to use corporal 

punishment? 

ii) What are the effects of corporal punishment to pupils in primary schools? 

iii) What should be done in order to minimize corporal punishment in 

primary schools?  
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1.7 Scope and Delimitations 

The study was carried out in Ilemela district where the problem was acute. The study 

focused on public primary schools where corporal punishment is taking places 

frequently. 

1.8 Limitation of the Study 

The study was limited by the following constraints: 

(i) Some of the respondents were not cooperative in the questionnaire 

and     interview administration. 

(ii) Funding was limited; sometimes it was not easy to reach some of the 

respondents. 

1.9. Significance of the Study 

The study is valuable to the educators in primary schools and in Tanzania in 

particular, since it provides vital information about corporal punishment in primary 

schools. This in turn, would help the teachers and other educators to determine 

suitable ways in dealing with discipline in educational sector as well as improvement 

of pupils‟ academic performance. The study is also important to the management of 

organizations and government ministries especially the Ministry of Education and 

Vocational Training. Its findings therefore, have provided some useful data for 

policy- makers, school administrators, board of governors of schools, teachers and 

educationalists interested in creating peaceful school environments in particular, and 

nurturing a culture of peace in African societies and elsewhere in general. 
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1.10 Structure of the Dissertation  

This dissertation is organized into five chapters. Chapter one identifies the research 

problem. It specifically explains the need for the study. Chapter two constitutes the 

review of literature related to the problem. The aim has been to establish what others 

have done in areas related to the study at hand. This enabled the researcher to 

identify the extent to which this area has been studied and to fill the gap that needs 

to be filled. Chapter three is devoted to research design and methods which have 

been used to collect data relevant for the study. Chapter four dealt with presentation, 

interpretation and discussion of the research findings. Chapter five also presents the 

summary of the study, conclusion and recommendation of the findings based on the 

objectives of the study, further studies and concluding remarks were also provided. 

This is followed by references and appendices. 

1.11 Summary   

This chapter has presented the historical background of corporal punishment that 

gives rationale for the study. It has covered background to the problem of the 

impacts of corporal punishment to primary school pupils; purpose, which is to 

examine why most of teachers prefer to use corporal punishment in primary schools 

and the research question asked why most of the teachers in primary schools prefer 

to use corporal punishment.  Others are scope and limitation of the study, definitions 

of key terms, structure of the dissertation and summary of the chapter. The next 

chapter presents related literature review. 
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CHAPTER TWO 

LITERATURE REVIEW 

2.1 Introduction 

This chapter is divided into three major sections which include theoretical 

framework, review of the literature world wide, and the summary of the literature 

review.  

2.2 Theoretical Literature Review 

2.2.1 Definitions of Key concepts and Terms 

2.2.1.1 Corporal punishment 

Corporal punishment is also defined as any kind of bodily punishment of which 

spanking is the most common form. It is also a form of punishment that does not 

cause any injury to the child and is usually administered on the buttocks (Paolucci & 

Violato, 2004).  

2.2.1.2 Punishment 

According to Jennifer, D. (2007) defines; punishment as the authoritative imposition 

of something negative or unpleasant on a person or animal in response to behavior 

deemed wrong by an individual or group. 

2.2.1.3 Parents 

According to Harper Collins, a parent is a person acting as a father or Mother, 

guardian in dealing with different matters relating for the responsibility in making 

sure that the dependent family living safely. 

2.2.1.4 Teacher  

According to Collins English Dictionary (1998), defines teacher as a person whose 

occupation is teaching others, especially children. 
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2.2.1.5 Head Teacher 

Is a leader of both school staff members and pupils in primary schools. 

2.2.1.6 Ward Education Coordinator-An Education officer who supervising and 

coordinating educational issues in ward level 

2.2.1.7 School Discipline 

Refers to a system of rules, punishments and behavioral strategies appropriate to the 

regulations of children and the maintenance of order in schools. Its aim is to create a 

safe and conducive learning environment in the classroom. 

2.2.3 Theoretical Framework 

The theoretical frame work of this research was designed to explain corporal 

punishment as a completely unneeded in facilitating academic development in 

primary schools in Ilemela District. Corporal punishment as stated by various 

Educational psychologists as could hinder academic performance of pupils instead 

of developing it; Supporters of this view were scholars like, Donald et al. (2002) of 

the society for Adolescent medicine (USA) after their research on corporal 

punishment concluded that: “Corporal punishment in schools is in effective, 

dangerous and unacceptable method of discipline” 

Kimaryo et al. (1999) of “kuleana” in Mwanza region after their research on 

corporal punishment, they came up with the following conclusion: 

“It is obvious that corporal punishment is neither educative nor acceptable method of 

discipline”  
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Therefore from the quotations of the above mentioned scholars, Corporal 

punishment is completely un required in disciplining children as a way of facilitating 

learning, it should therefore be ruined or abolished. This work is guided by two 

theories which are very important in corporal punishment in general 

2.3.1 The Social and Observational Learning Theory 

Also known as the intergenerational transmission of violence (Bandura, 1977, 1989), 

the theory provides explanations for how children learn to utilize their parents‟ 

behavior as a template for their own daily interactions. The theory also provides one 

of the most blatant arguments against corporal punishment by purporting that 

aggression is learned through the mechanisms of modeling and imitation (Bandura, 

1973, 1977; Parke and Slaby, 1983). Unwillingly, when parents use physical means 

of controlling and punishing their children, they are involved in a complex social 

learning process with long-term effects on their children. Because children 

experience aggression in the form of corporal punishment, they learn that this is an 

effective way to get others to behave as they want and will be disposed to imitate it. 

In other words, they communicate to their children that aggression is perfectly 

acceptable since it is favored as a method to obtain compliance (Bandura, 1973; 

Gelles, 1979; White and Straus, 1981). Moreover, because children are disposed to 

emulate and please parents whom they care about (Kuczynski 1969, Marshall, and 

Schell, 1997; Mikulas, 1978) corporal punishment becomes very likely to be 

imitated. Upon comparing twenty-six highly aggressive adolescent boys with 

twenty-six control boys, Bandura and Walters (1959) observed that parents of the 

aggressive boys not only encouraged them to be aggressive but they tended to use 

corporal punishment and deprivation as disciplinary techniques. Aronfreed (1968) 

uses two broad categorizations of the disciplinary measures of parents namely, 
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induction and sensitization. If inductive parents seek to transmit their values and also 

threaten withdrawal of affection as a reaction to child‟s transgressions, the second 

category of parents uses sensitization which involves corporal punishment, 

screaming, ridicule and public shaming. He found that children experiencing 

discipline of the inductive type were less likely to be physically aggressive towards 

their peers than children whose parents used the sensitization type of discipline. 

Several other studies have provided support for the theory by showing that persons 

who were the targets of physical violence as children or saw their parents fighting 

are more likely to engage in subsequent violence towards their children and spouses 

(Hotaling and Sugarman, 1986; Kalumss, 1984; Straus, 1983; Straus et al., 1980). 

While it became obvious that being subject to violence as a child leads to violence as 

an adult, an important research question pertaining to the mechanisms that account 

for that transmission has yet to be addressed. There is some limited evidence that 

points to learned attitudes as one factor that may help explain why being subject to 

violence as a child leads to violence as an adult. Thus, O‟Keefe (1998) found that 

experiencing violence as a child and acceptance of violence in dating relationships 

were related to violence in dating relationships while Simons et al. (1991) showed 

that although beliefs about physical discipline were related to harsh parenting, these 

beliefs did not mediate the transmission of aggressive parenting across generations. 

While Simons et al. (1991) did not specify the mechanisms through which the 

learning might occur they hypothesized that:”harsh parenting might result in the 

person learning a set of aggressive disciplinary behaviors that are used in a reflexive, 

rather unthinking way” (1991: p. 167). Markowitz (2001) suggests that children who 

are subject to violence come to engage in violence in their later marital relationships 

because they acquire certain attitudes which facilitate violence. However, although 
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both experiences and attitudes were found to be related to violence against children, 

Markowitz‟s findings seem to suggest that attitudes explain only the link between 

experiencing violence as a child and adult violence against spouses. To summarize, 

social-learning theory emphasizes social situations as the context in which behavior 

is learned. According to Bandura (1977), the mediation of other people is a critical 

requirement for changing or learning a new behavior. However, he admitted that that 

learning do not occurs only through direct experience, it can also take place by 

observing the example of others. 

2.3.2 Attachment Theory 

Another potentially helpful insight for this study can be found in attachment theory 

(Bowlby, 1973, 1980, 1982; Bartholomew and Horowitz, 1991; Bartholomew and 

Shaver, 1998). Bowlby (1982), states that the quality of the child-parent relationship 

serves as a foundation for later representational working models which consists in a 

set of internalized beliefs and expectations about oneself and others. These working 

models contribute in helping the child conceptualize and relate to the social and 

physical world, thus providing him with strategies to resolve his later developmental 

issues. Basically, attachment theorists postulate that the child in a secure attachment 

relationship views the caregiver as loving and responsive and herself as loveable and 

valuable. At the other extremity, the child who manifests an insecure attachment 

approaches new social relationships in a maladaptive way that can put her at risk for 

aggression, as well as dependency and impulse control problems. Moreover, 

Bowlby‟s attachment theory has been used to explain some men‟s hostility and 

anger towards an intimate as their current attachment style has been seen as a 

moderating factor. Evidence from several studies suggests that difficulties in 

interpersonal interactions in abusive and neglecting families are the result of 
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disturbed patterns of attachment (e.g., Egeland et al, 1983; Kolko, 1992). 

In a study examining the parental child correlates of child attachment within a 

sample of economically disadvantaged African American preschool-aged children , 

Barnett et al. (1998) found that 61 % of the subjects were classified as securely 

attached, with girls being significantly more likely to be securely attached than boys 

(74% versus 45%). Their findings were consistent with attachment theory in 

showing that parents of securely attached children were rated as significantly more 

warm and accepting and less controlling with their children than were parents of 

insecurely attached preschoolers. Relative to parents of securely attached 

preschoolers, parents of children judged to be insecurely attached reported being 

more likely to use corporal punishment and less likely to use verbal reminders when 

their children misbehaved. Though the girls were more likely manifest secure 

attachments, it was the study‟s main conclusion that parenting style was associated 

with attachment over and above the effects of child sex. 

2.3.3 Critical Literature Reviews 

Different studies have been conducted and carried out in various parts of the world 

about corporal punishment in educational organizations. Among them include the 

following: 

Simith, (2009) surveyed on the occurrence and effects of corporal punishment on 

children in the home. The aim of the study was to determine the occurrence and 

effects of corporal punishment in the South African environment. Special attention 

was paid to themes that were derived from the literature. These themes were 

immediate compliance, aggression and the parental influence of corporal 

punishment.  This was a quantitative study which utilized a survey developed by the 
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researcher using previous literature on the topic of corporal punishment. The sample 

was taken from four different schools in the Johannesburg area. The sample 

consisted of one hundred and twenty one children within middle childhood (N=121).  

It was found that corporal punishment is occurring in South African homes. It was 

also found that children do not feel indifferent about the use of corporal punishment. 

When it came to the use of corporal punishment and socio-economic status, it was 

found that there is a significant correlation between the two. 

Khan et al. (2011) studied on the impacts of corporal punishment on pupils academic 

performance, the study indicated that, Corporal punishment is one of the hazardous 

aspects in educational course of an individual/pupils that is persevering to vacate the 

roots of personality development and academic career of the subject pupils. This 

study describes The Impacts of Corporal Punishment on pupils‟ Academic Career 

and Personality Development up-to Secondary Level Education. The study was 

conducted in Chakdara town and adjacent areas of District Dir (Lower), Khyber 

Pakhtunkhwa, Pakistan. Data was collected from 360 respondents of primary and 

high schools‟ students using stratified random sampling technique through 

proportional allocation method using interview schedule. The data was analyzed by 

applying Chi-square test and processed in the form of tables, while discussions have 

been made on the basis of findings and results. The results show that corporal 

punishment has multidimensional impacts upon pupils‟ academic 

performance/career, psyche and personality development. The study suggests that 

teacher‟ education, training and awareness regarding curbing ways of corporal 

punishment and adopting alternative ways to correct pupils‟ misbehavior are 

inevitable. 
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Similarly, Marinescu (2010) examined on mediators‟ effects of past corporal 

punishment experiences on the intent to use corporal punishment  by considering the 

negative developmental findings associated with the use of parental corporal 

punishment, a considerable body of research has attempted to suggest an avenue for 

interrupting this vicious cycle of intergenerational violence. However, a major 

limitation in most of these studies has to do with the fact that very few of them has 

looked at the influence of a third variable such as the use of explanation, perceived 

fairness and deservedness of punishment, or the attitudes one has towards corporal 

punishment. By employing structural equation modeling (SEM), the present study 

had demonstrated that the apparent relationship between subjective and socio 

demographic variables related to corporal punishment and latter intention to use it as 

a parent was in fact explained by the mediating role of other variables such as 

attitudes towards corporal punishment, type of corporal punishment, perceived 

reasons for punishment and reasons given for punishment by the agent. Their main 

contention was that when a third variable (e.g., attitude towards corporal 

punishment) was included in the equation, the apparent relationship between 

punishment variables and outcome disappeared. More specifically, as it had resulted 

from the SEM analysis, the mediating variables explained all of the association 

between the objective variables and intention to use corporal punishment. That was 

to say, a model containing no direct paths from the independent variables (i.e., 

number of ages punished, being an immigrant, frequency of punishment, means of 

administration of corporal punishment , number of punishing agents, sex)  Intended 

to Use Corporal Punishment fits the data. Moreover, among the four mediators 

considered in our model only the attitudinal measures made a significant 

contribution to the prediction of intention to use corporal punishment. In addition, in 
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order to explore the profile of differences between subjects on their past experiences 

with corporal punishment, explanations for punishment, and present attitudes, cluster 

analysis was employed. Finally, a four cluster solution that made meaningful 

distinctions between groups was selected for consideration 

 Cicognani (2004) on his study to punish or discipline?  Teachers‟ attitude towards 

the abolition of corporal punishment in the last decade revealed that, corporal 

punishment in South African schools was banned. This is in keeping with 

international trends of recognizing of the rights of the child and the South African 

Constitution. Despite the legal ban, newspapers and limited research reveal that 

corporal punishment practices are still occurring in schools. Government has made 

efforts to curb the continuing use of corporal punishment. This research explores 

teachers‟ attitudes towards the ban of corporal punishment as well as the alternate 

discipline strategies teachers are using to discipline their learners. The research 

methods adopted were quantitative questionnaires and qualitative written responses. 

Results of this study suggest that teachers still view corporal punishment as having a 

place in education. Teachers are concerned amongst others about their personal 

safety and feel the administering of corporal punishment will ensure their safety. 

Teachers‟ do report that they have found alternatives that do work; however, they 

still feel that the training that is provided is not able to meet their needs in the 

classroom situation. 

Aydin (2010) analyzed the Turkish primary school pupils‟ views on punishment, he 

asserted that, teachers meet with unwanted behavior when they are acting as 

facilitators of the learning process and they resort to certain tactics to deal with 

them. One of these tactics is punishment. This study aimed to identify the views held 
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by Turkish primary school pupils on punishment. According to the results of the 

study, pupils were punished for different reasons by their teachers, who used 

different types of punishment in response to this unwanted behavior. Not being able 

to accept the situation, pupils experienced negative emotions toward the teacher and 

the lesson. Some of the punitive methods applied changed pupil behavior, some did 

not. Pupils expected different reactions in place of ineffective teacher punishments. 

Mapfumo (2011) examined corporal punishment in Zimbabwean Schools: Aetiology 

and Challenges, the study revealed that, Corporal punishment has become a very 

controversial issue to eliminate in schools locally and internationally. The problem 

appears to be due to the parallels between what happens at home and in schools. 

Some child-rearing practices within the home mandate parents to use corporal 

punishment when disciplining their own children but the laws and regulations within 

the schools forbid teachers from using corporal punishment. This study is a part of a 

larger study that examined the epidemiology and a etiology of child abuse in 

Zimbabwean primary schools. This study seeks to determine: (1) pupils‟ myths and 

beliefs on why teachers use corporal punishment in schools; (2) if pupils have 

knowledge of the laws and regulations that protect them against corporal punishment 

in schools; and (3) recommend possible alternatives that could be used by teachers 

to discipline pupils in schools. A self-administered Pupil Questionnaire (PQ) was 

administered to a convenient sample of 200 Form one pupil selected from five rural 

secondary schools in Masvingo province of Zimbabwe. The questionnaire used was 

first pilot studied to an equivalent sample of Form one pupils to determine if the 

questions used were clear to the respondents. The study found that the majority of 

the respondents (84.5 %) believe that teachers physically abuse them because „they 
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want to control pupils who do wrong things‟. The study also found that pupils hold 

various myths and beliefs on why teachers use corporal punishment in schools.  

Simiyu (2003) studied the use of corporal punishment' in schools is a highly topical 

and much debated subject worldwide. With the advent of humanitarian principles, 

corporal punishment was classified by the United Nations (UN) as violence and 

child abuse and this led to the banning of its use in schools by many countries 

especially in the western world. Kenya is not an exception as it recently followed 

suit by banning the use of corporal punishment in schools, through the enactment of 

Education Act Number 30 of 2001. Despite the ban, information from press reports 

and other literature seem to indicate that the practice of corporal punishment 

continued unabated in Kenyan schools. However, there is little information to 

indicate: (1) whether infect corporal punishment was being practiced in the selected 

schools or the extent/prevalence and nature of its practice; (2) what maintains 

corporal punishment in schools; and (3) strategies for eliminating it. Moreover, the 

extent to which teachers and pupils are aware of the ban is not known. Three main 

goals of this study, therefore, were to establish: whether corporal punishment was 

being practiced in Nakuru Municipal primary schools in Kenya; the attitudes that the 

primary school teachers and pupils hold towards the use of corporal punishment in 

the selected schools and the impact, if any, that their attitudes had on the practice of 

this punishment in those schools. The study applied a Survey research design. 

Questionnaires, with both open-ended and closed ended items were used to collect 

data from the respondents. The respondents' attitudes were expressed in terms of 

their beliefs, feelings and views about the use of corporal punishment in school. The 

attitudes were measure in terms of the respondents' degree of agreement and 
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disagreement with the attitudinal statements measured along a liker scale which 

gauged their beliefs, feelings and views about the use of corporal punishment in the 

selected schools. The target population consisted of teachers and pupils in four 

primary schools in Nakuru Municipality. A sample of 72 teachers and 160 pupils 

was selected. Descriptive and inferential statistics were used to analyze data using 

the SPSS software package. The results obtained indicated that corporal punishment 

was being practiced in the selected schools and the teachers and pupils this practice 

was supported. Corporal punishment was being practiced by teachers in Nakuru 

municipal primary schools despite their knowledge of the legal prohibitions and 

negative consequences of this practice. 

Study by kuleana (1997) in Tanzania on the use of corporal punishment in primary 

schools across the country revealed a high prevalence rate and the strong support of 

parents in both urban and rural schools: 65% of pupils accepted corporal 

punishment, 85% of parents. All pupils disliked corporal punishment. Punishments 

included contorted body positions, frog jumps, push ups, kneeling down, standing in 

bright sunshine, lying on sand and lifting stones, with most pupils being subjected to 

more than two types. 

2.3.4    Conceptual Frame Work       

The following figure below shows the three variables that are here under explained 

and on the way they are likely to simplify the understanding of the problem on the 

corporal punishment administered in primary schools for serious breaches in Ilemela 

district in mwanza region. 

 Independent Variables: These include long distance, security, Age of the child, 

sex of the child, indiscipline, policy change, tradition and culture, Religion.   
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Intermediate Variables: This includes guidance and counseling, income, school 

environment, Learning materials, Teachers. 

 Dependent Variables:  This includes recognizing a child dignity, school discipline, 

targeted academic performance to a child and discipline in implementing 

government responsibility. 

 

 

 

 

 

 

 

 

Figure 1: Conceptual Framework 

Source: Documentary Review,2012 

2.3.5 Knowledge Gap 

Previous studies on corporal punishment focused on comparison between violent 

and non-violent means of discipline in Tanzania in general using qualitative 

approach. 

In this study, a quantitative and qualitative design was used as the operational 

framework for data gathering methods with a cross- sectional survey approach. This 

research focused on Ilemela district where the survey was carried out.  There are two 
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points that researchers on both sides of the debate on the psychological effects of 

corporal punishment consistently agree on: First, that severe, continual abusive 

physical discipline is detrimental to any child, and secondly, that there is much room 

for improvement of school discipline maintenance for future research. Although the 

literature reviewed in this area has indicated the prevalence of corporal punishment 

in primary schools in Tanzania, very little is known in Ilemela district. This 

observation of inadequate theoretical and empirical knowledge in Ilemela district has 

triggered the interest of undertaking this study, which seeks to create and enhance 

awareness, and to sensitize the Ministerial officials to take fundamental role against 

corporal punishment in education institutions in Tanzania. 

2.4 Empirical Literature Review 

2.4.1 Studies on Corporal Punishment in the worldwide perspectives 

It has indicated by different scholars and intellectual worldwide that any prohibition 

of corporal punishment within the family, in institutions must be followed up by 

different Nations   with measures to raise awareness on the negative impacts of 

corporal punishment and to promote alternative forms of discipline in families, 

which is to be administered in a manner consistent with the child‟s dignity. Also 

Bandura`s study (1973) showed that Corporal punishment in schools causes 

aggression in the learners and that it is better to use non-violent means of discipline. 

Furthermore, According to Global Initiative to End All Corporal Punishment of 

children-(2010) provided statistics to the states with full abolition, and states that in 

the following twenty nine states, children are protected by law from all corporal 

punishment (most recent first): 
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Kenya (2010),Tunisia (2010),Poland (2010),Liechtenstein (2008),Luxembourg 

(2008), Republic of Moldova (2008), Costa Rica (2008), Spain (2007), Venezuela 

(2007), Uruguay (2007), Portugal (2007),  New Zealand (2007), Netherlands (2007), 

Greece (2006), Hungary (2005), Romania (2004), Ukraine (2004), Iceland (2003), 

Germany (2000), Israel (2000), Bulgaria (2000), Croatia (1999),Latvia (1998), 

Denmark (1997), Cyprus (1994), Austria (1989), Norway (1987), Finland (1983), 

Sweden (1979). Other countries which continue to prohibit corporal punishment are 

like Canada, Iraq, Ireland, Italy, Japan. According to studies on corporal punishment 

in the above mentioned countries it  is examined  is not a proper method of 

managing discipline in primary schools and in our families in the world perspectives 

due to the fact that it undermines the human dignity and integrity. 

 ( htt://www.endcorporal punishment.org/progress/prohib.states.html- 1998). 

2.4.2 Studies in Africa Perspective of impacts of Corporal punishment in 

Management of School discipline to pupils   

They suggest that although corporal punishment used in some of the countries like 

Tanzania, it is a violent and degrading school environment as well as child‟s dignity. 

For that sense, corporal punishment should be banned and find other measures of 

controlling discipline in the community for the children behaviour.  And the 

evidence shows that in central Africa a big number of countries have banned 

continue using corporal punishment in schools as a means of managing discipline in 

child behaviour this  countries includes Chad, Cameroon, Nigeria ,Uganda 

,Botswana and Zimbabwe; in south Africa countries which prohibit using corporal 

punishment is south Africa , Malawi and Zambia. 
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 (http: starts. Wiki progress.org/index.aspx?Data set code=AFRICA PROHIBITION 

OF CORPORAL PUNISHMENT AT SCHOOL-from wiki progress statistics) -7 

may 2012 

2.4.3 Study carried out in Tanzania 

In Ilemela district found in mwanza region corporal punishment instead of reducing 

it in controlling disciplinary issues in primary schools for serious breaches as stated 

in education act (2002) it is implemented by the teachers wrongly and hence caused 

truancy, enermity among teachers or leaders, street children who run from school 

due to provision of corporal punishment. For example a case happened in kagera 

region caused by District Commission who was known as Albert Mnali:  Cases 

reported on Corporal Punishment in the Tanzanian Educational system, posted on 

February 14, 2009 and the BBC reported the beating of primary school teachers in 

the   kagera region.   The teachers who were flogged reported that they were too 

ashamed to continue teaching and this make them to be discouraged in proceeding 

working in kagera region also disturbed their future life in the sense that the area 

where they established their settlement with their families they were affected 

psychologically (htt:www.Joshualevens.com/?paged=2-26/01/2009) 

The researcher looked the modern method of maintaining discipline to the pupils in 

primary schools in Ilemela District in Mwanza region by advising Educational 

officials in setting disciplinary actions instead of using corporal punishment which 

had no chance in education setting. 

Many scholars have tried to define corporal punishment in different perspective 

some of them perceived it in negative way and others in positive side in the process 

of making school discipline. But three quarter of the scholars from different 
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countries they advised to prohibit continue using corporal punishment in private and 

public primary schools.  In South Africa a study conducted by Sogoni (1997) 

showed that most educators were in favour of the use of corporal punishment, while 

Dlamini (1999) showed that most educators were not in favour of the use of corporal 

punishment because of fear of prosecution. 

2.4.4 Lesson Learned from Literature Review 

From the literature reviewed, it is clearly revealed that, corporal punishment is still 

practiced in Tanzania education institutions and is also included in government 

guideline. 

Corporal punishment is lawful in schools in Mainland Tanzania under the National 

Corporal Punishment Regulations (1979) pursuant to Article 60 of the National 

Education Act (1978), which authorizes the minister to make regulations “to provide 

for and control the administration of corporal punishment in schools”. The Law of 

the Child Act does not repeal this provision or prohibit corporal punishment in 

schools. Government guidelines in 2000 reduced the number of strokes from six to 

four and stated that only the heads of schools are allowed to administer the 

punishment, with penalties for teachers who flout these regulations.  In Zanzibar, the 

Ministry of Education has adopted a policy against corporal punishment in schools, 

but it remains lawful under the 1982 Education Act. We do not know if it would be 

prohibited in the Children‟s Bill (URoT, 2002) 

To conclude, the law to end all forms of corporal punishment is better to be 

formulated by the government of Tanzania by making incremental to the existing 

corporal punishment regulation of 1779 checking the strongest and weakness in 

implementing it to pupils as means of controlling school discipline. The goal on 
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those laws must target for protecting the children Rights in the process of teaching 

and learning in primary schools. In case those laws on corporal punishment shows 

weakness to be discontinued in using it in primary schools. According to Global 

initiative to end All Corporal Punishment of Children-(2010) Provided statistics to 

the states with full abolition, and states that children are protected by law from all 

corporal punishment( most recent first) like Tunisia (2010),Liechtenstein (2008) 

,Uruguay (2007) etc. 

 2.5 Summary  

This chapter has outlined some previous research concerning the use of corporal 

punishment in primary schools, focusing on four themes, namely why most of the 

teacher prefer corporal punishment, types of corporal punishment, impacts of 

corporal punishment in schools and the measures to be taken in order to minimize 

corporal punishment in schools. It has also outlined certain important theories 

concerning the way a child learns from himself and from the environment. 
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CHAPTER THREE 

RESEARCH METHODOLOGY 

3.1 Introduction 

In this chapter, the detail about how the study was conducted is clarified. The 

chapter covers the study design and study approach, location of the study, target 

population and study sample, sample selection procedure and sample size, 

administration of the instruments, validation of the instruments, ethical consideration, 

and data analysis plan. 

3.2 Area of the Study 

The study was conducted in Ilemela district in Mwanza Region. Mwanza region is 

located in the Northern Zone of Tanzania. Ilemela district is among the six districts 

of the Mwanza Region, others are being Magu, Kwimba, Nyamagana, Misungwi, 

and Sengerema. Geographically, Mwanza Region is located in Mid-Western part of 

Tanzania on the central plateau between latitude 4º-7º South and longitude 31º -34º 

East. The region shares a border with Shinyanga region in the South and East, 

Bukoba  and Kigoma regions in the South  west while the North border is shared 

with Mara region as shown in figure 2. 
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Map of Mwanza region 

 

 

 

Figure 2. Map of Mwanza Region 
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3.4.1 Selection of the Study Area 

The study purposely selected Mwanza region which is in the Northern zone of 

Tanzania because it is the region which the researcher is familiar with. It is the 

region which is so endowed with resources, and there is some persistence use of 

corporal punishment in primary schools which draws back the development of 

education in the region. The region has got 500 primary schools (Ndabise, 2008). 

However, the number could have been increased due to the high speed of 

construction of primary schools in the region by public and private stakeholders.  

On the other hand, Ilemela district has got 20 primary schools. The selection of 3 

primary schools is mostly appropriate and purposive which has considered both the 

numbers of pupils, teachers as well as gender, persistence of the use of corporal 

punishment, age of the schools and experiences of the teachers. The selection 

criterion of this sample was based on the 10% of the population as appropriate 

(Krishnaswami, 2002). 

The mature of the study led to select a study to investigate on the impacts of corporal 

punishment in the selected primary schools in order to find out the key sources of 

why most of the teachers prefer corporal punishment, types of corporal punishment, 

management styles of punishment and the measures to be done. The study assessed 

the views of the pupils, teachers, and heads of schools, committee members and 

ward education officers. The teachers and pupils were given questionnaires, assessed 

in form of group, interviews and the heads of schools, the schools committee 

members and ward education officers were interviewed through semi-structured 

interviews. The study involved three selected primary schools. These schools were 

only public primary schools in the district. 
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Map of Ilemela district where the study was carried out 

 

Fig. 3 Map of Ilemela district 

3.3 Research Design 

Research Design 

This study applied descriptive design using both qualitative and quantitative designs. 

According to Gay (1992), descriptive research is a research which specifies the 

nature of a given phenomena. It determines and reports the way things are. 

Descriptive research, involves collecting data in order to answer research questions 

concerning the current status of the subject of the study. Looking at the descriptive 

research, its survey focuses on determining the status of a defined population with 

respect to certain variables. In descriptive research, the events or conditions either 

already exist or have occurred and the researcher merely selects the relevant 

variables for an analysis of their relationships.  The descriptive research design was 

therefore chosen because it has some merits of producing a good amount of 

responses from a wide range of people. Also, variables and procedures are described 

as accurately and completely as possible so that the study can be replicated by other 

researchers.  
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To buttress these points, Seidu (2006), says descriptive research is concerned with 

the conditions or relationships that exist, such as determining the nature of 

prevailing conditions practices and attitudes: opinions that are held: processes that 

are going on or trends that are developed. Also, Amedahe (2003) maintains that in 

descriptive research, accurate description of activities, objects, processes and 

persons is objective. They are widely used in educational research since data 

gathered by way of descriptive survey represents field conditions (Seidu 2006; 

Fraenkel and Wallen, 1990).  

It should be identified that there are short- comings of everything, as such; 

descriptive research is also having limitations. One disadvantage is that this research 

is easily influenced to distortions through the introduction of biases in the measuring 

instruments etc., for example, errors due to the use of questionnaires or interview 

might distort research findings (Amedahe, 2003). According to Fraenkel and Wallen 

(1990), the descriptive survey may produce untrustworthy result. This is because 

researchers may develop into private matters that people may not be completely 

truthful about. Despite its limitations, the descriptive research was the most 

appropriate, since it would lead the study to draw meaningful conclusion, from the 

data obtained. 

3.4 Research Approach 

A mixed methodology approach was used in this study, comprising of qualitative 

and quantitative research with the qualitative paradigm being dominant. Tashakorri 

and Treddie (1998) argued that mixed methodology is normally appropriate in 

research programmes, where due to the nature of the research being investigated, it 

is possible to collect both quantitative and qualitative data, the analysis of which 
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would offer a better and deeper understanding of a phenomenon. In the same vein, 

Gay and Airasian, (2000) argue that despite the differences between quantitative and 

qualitative research, the two paradigms should not be considered as oppositional but 

rather as complementary components of scientific and disciplined inquiry. 

Sandelowski (2000) contends that, “mixed method research is a dynamic option for 

expanding scope and improving the analytic power of studies.” Therefore, a mixed 

methodology research strategy was employed since the researcher wanted to capture 

different facets of the study on corporal punishment in primary schools. 

Similarly, Babbie (2007) argued that, in social science research, triangulation is used 

to employ the complementary diversity thesis which entails adopting one dominant 

methodology and borrowing from other methodologies especially at data collection 

and analysis stage in order to yield the best results. In the best of all worlds, 

therefore, the selected research design should bring more than one research method 

to bear on the topic. The qualitative research approach and triangulation method 

were chosen because they enabled accessing an insider‟s perspective and capture 

social action in fullness of its natural context. 

3.4.2 Target Population 

Data were collected from the three selected primary schools which were public 

primary schools in the district. The names of these primary schools were not 

unveiled in this study to preserve privacy. In this study the target population where 

data were collected included: the Ward Education Officers, Heads of schools, 

Schools committee members, Teachers and pupils. 
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3.5 Sampling Techniques 

The sampled schools were selected strategically to include both male and female 

pupils, teachers, Ward Education Officers, school committee members (parents), 

pupils and teachers. The Study used purposive sampling and simple random 

sampling in the selection of respondents in order to get accurate representative 

samples.  Krishnaswami (2002) defines sampling technique as the process of 

drawing a sample from a large population. Therefore, it is the process of obtaining 

the number of elements with which one would wish to make inferences. The 

selection criterion of the sample and the area was due to: 

i) Magnitude of the problems. The selected case has attracted attentions of the 

community as well as other stakeholders, parents, governments; and 

ii) Intensity of corporal punishment in primary schools in the district 

3.5.1 Sampling of Respondents 

In this study, the sample of respondents was selected in two stages: 

3.5.1.1 Stage One: Purposive Sampling 

This was employed to select heads of schools, ward education officer, teachers and 

schools committee members for in-depth interviews. A purposive sample is a rich 

case sample where a researcher chooses few individuals who he or she considers to 

be knowledgeable about the corporal punishment. Meterns (1997) argued that, if 

used properly, purposive sampling can be a powerful tool in research to obtain an in-

depth knowledge of the problems. The study chose purposive sampling technique 

because he was sure that the participants could be easily reached and also they were 

willing to participate in the study. 
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3.5.1.2 Stage Two: Simple Random Sampling 

 In this study, simple random sampling was employed for selection of a sample of 

primary schools. In those schools, simple random sampling was also used to select 

pupils and teachers. This is because the population of schools, teachers and pupils 

was so large that it required simple random sampling in order to get a representative 

sample. Simple random sampling is the sampling in which every item in the universe 

has an equal chance of being included in the sample.  Simple random sampling 

ensure the law of statistical regularity which states that if on an average the sample 

chosen is the random one, the sample will have the same composition and 

characteristics as the universe (Cresewell, 2003)  

3.6 Sample Size 

This involved the selection of respondents who represented the population under 

study. Sample size involves the selection of a representative unit from a population 

(Sidhu, 2003).  Cohen and Manion (1995) contended that the researcher endeavors 

to collect information from a smaller group or subset of the population in such a way 

that the knowledge gained is representative of the total population under study. 

Krishnaswami (2002) asserts that a population sample of 10% as being 

representative enough of the entire population. From that observation, the researcher 

used only 10% of the surveyed population starting with schools in the district, 

number of pupils and the number of teachers. 
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Table 3.1 Selection of sample for Study  

Sample  Numbers Selected schools Percent  

Primary schools in the district 30 3 10 

Teachers  180 18 10 

Pupils  950 95 10 

Field work survey, 2012 

3.8. Administrations of the Instruments 

 Permission was requested from various heads of schools and the Ward Education 

Officers in the target group. One week after this, the researcher met teachers and 

pupils of each school were met to seek their willingness to answer the 

questionnaires. The questionnaires were administered a day after the preliminary 

contact. 45 questionnaires were administered to 30 pupils and 15 questionnaires 

were administered to teachers. It was done in one week in each school. All the 3 

sampled schools‟ head teachers were interviewed a week after the questionnaires 

were retrieved together with one school committee member in each school. Majority 

of the pupils were standard five, six and standard seven. This is because, to the large 

extent, they had knowledge and experience about the use of corporal punishment. 

The whole exercise of data collection lasted for 40 days. 

3.9 Data Collection Methods 

The tools for data collection were questionnaires, interviews and documentary. 

According to White (2005), data triangulation refers to data obtained from oneself, 

informants, interviews, questionnaires, and documents. The researcher attempted to 

gather data through the use of a variety of sources to ensure that the theories were 

tested in more than one way. That is why the researcher chose to use the four 

instruments in order to increase the reliability of the research results. 
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3.9.1 Interviews 

At this stage the researcher conducted a face to face interview with head teachers, 

ward education educations officers, and school committee members. It involved face 

to face conversations where information was noted down n a note book. The 

researcher was guided with a semi-structured interview question in which this part 

was laid down. This exercise took an interval of one day per head teacher for the 

first part. The second part of this stage was the interview with ward education 

officers. The information was recorded through notebook. This also took an interval 

of one day per each officer. Interviews were only applied to the head teacher, ward 

education officers, school committee members, and the part which the researcher 

thought to get in-depth information about corporal punishment in schools. 

The study used this technique in view of the fact that the methods allowed greater 

depth than is the case with questionnaires, that is, there is direct interaction between 

the researcher and the respondent. The technique reduced the risk of 

misinterpretation by respondents, since the researcher had the chance of explaining 

the purpose of the study and to clarify any queries raised during the interview. The 

technique also permitted the establishment of rapport, confidence and co-operation 

between the researcher and the respondents (Creswell, 2003). This made it easy for 

the interviewer to get the information. 

3.9.2Questionnaires  

First of all, the researcher started with the pupils in which questionnaires were 

distributed and administered from one school to another. The information was 

collected with the interval of three days from each school. After the collection of 

data from pupils, the next task was to distribute questionnaires to the teachers. This 



 36 

involved an interval of one day from each school. The researcher decided to use 

open and closed ended questionnaires because this methodology is very wide and 

informative. It allowed the study to collect appropriate and enough information. 

3.9.3 Documentary Review  

In this part, the documents were reviewed from each school where an arrangement 

was made with the heads of schools and teachers. The target documents were 

meeting minutes, black books, management team meeting minutes and school 

committee meeting minutes. These were requested from the heads of schools and 

ward education officers. The study used this methodology since the documents were 

secured quickly and easily and they covered wider geographical area and longer 

reference periods without much cost. These documents broadened the data from 

which scientific generalization was made. 

3.9.4 Focus Group Discussion 

The study employed focus group discussion with the selected pupils and teachers in 

the selected primary schools in which they provided information about corporal 

punishment in primary schools. The group had twelve pupils in each school while 

the teachers group had six teachers in each school, one and half hour was used for 

the discussion, and the discussion was carried out during working hours. Patton 

(1985) argued that, focus group discussion provides the researcher with high quality 

data in a social context as participants get to hear each others‟ experiences and make 

additional comments beyond their original responses. Moreover, focus group 

discussion provides control on data collection as participants tend to provide checks 

and balances on each other, which is vital in weeding out false or extreme views. 

This method promotes interaction among participants that stimulates them to express 
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attitudes, beliefs and perceptions that would not have been otherwise expressed if 

interviewed individually. 

Similarly, Mkumbo (2008) asserted that, the focus group discussion method is a 

particularly useful strategy for facilitating people to explore and clarify their views 

and attitudes in ways that would not easily be achieved in a one to one interview. 

Additionally, because focus groups take the form of a natural conversation and 

discussion, they arguably, provide a useful strategy for encouraging participation 

from people who may be reluctant to be interviewed on their own for fear of being 

intimidated by the formality and isolation of one to one interview. The researcher 

decided to use this accurate method in order to complement data which were 

gathered from other methods. 

3.9.5 Data Analysis Plan 

After data collection, before analysis, all the questionnaires were adequately checked 

for completeness. The information were coded and entered into a spreadsheet and 

were analyzed by using SPSS (Statistical Package for Social Sciences). The data 

were checked to ensure that the output was free from outliers and the effect of 

missing responses is at minimum. Quantitative analysis involved generating 

descriptive statistics. The descriptive statistics include frequency tallies, and their 

corresponding percentage scores. The findings were presented by using tables and 

charts as found appropriate. Qualitative analysis involved categorization of data 

from interviews and field notes into common themes and they were presented by 

using frequency distribution tables and charts. Interviews were recorded, there after 

the contents were transcribed.  
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3.9.6   Design and Validation of Instruments 

     ( i) Validity 

To ensure validity, the researcher conducted a pilot study in which questionnaires 

and interviews were used in order to eliminate ambiguity. The pilot study was 

carried out in one primary school in Ilemela district where pupils, teachers and heads 

of schools responded to the questionnaires and interviews. The pilot study used 20 

respondents only. 

The translation and back-translation were purposely done to ensure validity of the 

instruments and at the same time most of the respondents were more likely to 

understand better in Kiswahili than in English. This was done with the consultation 

of experts and peers for opinions, and after the pilot study back translation was used. 

For more validation, the instruments were finally given to the supervisor for further 

editing to ensure error free questions. The instruments after all the necessary 

corrections were piloted in the sample schools. The instruments were administered 

to the accessible group after all the necessary corrections were made. 

  ( ii) Reliability  

McMillan and Schumacher (1993) defined reliability as the consistency of 

measurement, the extent to which the results are similar over different forms of the 

same instrument or occasions of data collecting. Reliability, on the other hand, 

implies that if a method of collecting evidence is reliable, it means that anybody else 

using this method would come up with the same results (McNeil, 1990). 

An analysis of the instruments revealed that, most of the questions were valid and 

very few lacked validity. Most of the questionnaires which were distributed to the 
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students were well understood but it was noted that, it was important to frame 

questions looking on how pupils see corporal punishment.  

In this study, multiple methods of data collection were employed so as to ensure 

reliability specifically triangulation methods. The information was collected through 

administering interviews, and questionnaires to the respondents in three selected 

primary schools.  

3.9.7 Ethical Consideration 

Confidentiality was observed and unauthorized person had no access to the data 

collected. Data were only accessed by the researcher and respondents participated in 

the research voluntarily, no one was forced into participation.  Mugenda & Mugenda 

(1999) asserted that, respondents should be protected by keeping the information 

given confidential, especially if confidentiality has been promised. The respondents 

were assured confidentiality of the information they provided and that such 

information were only used for the purpose of this study and nothing else. 

3.9.8 Summary 

In this chapter the study discussed the methods followed in collecting data and 

analyzing the results. 

The study was conducted in ilemela district in Mwanza region that is located in the 

Northern zone of Tanzania. The research design applied the descriptive design and 

its survey focused on determining the status of corporal punishment in primary 

schools. 

The study used a mixed research approach comprising qualitative and quantitative 

research methods. 

The data were collected from three selected public primary schools in Ilemela 
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district, the sample included; Ward Education officers, Heads of schools, School 

committee members, teachers and pupils. 
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CHAPTER FOUR 

FINDINGS, DATA ANALYSIS AND DISCUSSION 

4.1 Introduction 

This chapter presents, interprets and discusses the findings that were obtained using 

questionnaires and interviews. Specifics objectives include: To examine why most 

of teachers prefer to use corporal punishment in primary schools; To examine the 

effects of corporal punishment in primary schools to the pupils; and To examine the 

measures to be done in order to reduce corporal punishment in primary schools. The 

chapter starts by presenting the demographic characteristics of the sample 

populations focusing on age, sex, and educational background. The aim was to 

reveal the type of population that is affected by corporal punishment in primary 

schools in Tanzania.  

The researcher personally distributed and collected the questionnaires from the three 

selected primary schools in Ilemela district.  115 questionnaires were distributed 

among the respondents. Of these, 111 were returned. The response rate was 97.8%.  

Data obtained from the questionnaires were tabulated.  

( i ) The number of questionnaires distributed and returned  

 Table 4.1:Number of Questionnaires Distributed and Returned 

Venue  Number of questionnaires 

distributed  

Number of questionnaire 

returned  

School A 30 29 

School B 42 42 

School C 43 40 

Total 115 111 

Source: Fieldwork Survey, 2012 
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Ary (2002) indicate that the goal in a questionnaire is typically 70-80% returns. In 

this case, there was a 97.8% return, which enhances the validity of this research. 

4.2 Population Distribution and Biography of the Respondents 

(ii) Gender of the respondents 

 

Table 4.2:Gender of the Pupils 

  Frequency Percent 

Valid Female 55 57.9 

Male 40 42.1 

Total 95 100.0 

Source: Fieldwork Survey, 2012 

The sample consisted of 115 respondents for the questionnaire.  55 (58 %) of the 

respondents were males and 40 (42%) were females. This was important for the 

pupils because it indicated that there were more female than male pupils in the 

educational institutions in the sample of the selected primary schools. 

(iii) Age of the respondents 

Table 4.3:Age-Groups of the respondents (Pupils) 

  Frequency Percent 

Valid  4 4.2 

10-12 20 21.1 

12-14 30 31.6 

14-16 41 43.2 

Total 95 100.0 

Source: Fieldwork Survey, 2012 
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Of the 100 pupils who responded to the questionnaires, 41( 43.2%) were between 

the age of 14 and 16 years, 31.6% were between the age of 12 and 14 years, 20% 

were between the age of 10 and 12. This shows that the highest percentage of the 

pupils indicated that they were above 14 years old, something which showed that 

they have got many years in school and they experienced certain corporal 

punishment of different kinds as revealed in their responses in the findings. 

(iv) Class Distribution of the Pupils  

 Table 4.4:Class Distributions of the Pupils 

  Frequency Percent 

 

Standard five 

Standard six 

Standard seven 

 20 21.1 

 30 31.6 

 41 43.2 

 95 100.0 

Source; Field work Survey, 2012 

The class distribution of the 95 pupils who responded to questionnaires were as 

follows: 30 were standard five pupils who were 20 (21.6%) of all pupils respondents 

and 12 were standard six who were 12.6% of  all pupils and standard seven were 50 

carrying 52% of all respondents. This shows that standard seven pupils outnumbered 

other pupils. The researcher decided to use standard five, standard six and standard 

seven pupils with the expectation that, they had much experience in school life and 

they had got higher level of understanding of corporal punishment in school than 

their counterparts. 
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(v) Gender of the Teachers 

Table 4.5:Gender of the Teachers 

  Frequency Percent 

Valid Male 10 66.7 

 Female 5 33.3 

 Total 15 100 

Source: Field work Survey, 2012 

According to Table 4.3, it can be inferred that males are, the majority in the field of 

teaching in Ilemela district. Basing on the information gathered, it becomes clear 

that there are more male educators in primary schools in Ilemela district where as 

female educators are few. 

(vi) Age-Groups of the respondents (Teachers) 

Table 4.6: Age of the Teacher 

 Frequency Percent 

Valid                  20-25 4 26.7 

25-30 5 33.3 

30-35 1 6.7 

35-40 2 13.3 

40-45 3 20.0 

Total 15 100.0 

Fieldwork Survey, 2012 

The ages of the respondents were used in order to establish how the respondents of 

different age- groups and experiences dealt with corporal punishment in school. As 

indicated in Table 4.4. 33.3% of teachers in the three selected primary schools 

ranged from 25to30 years, followed by 26.7% of the educators who were within the 
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age range of 20to25 years. 20% of the teachers were above 40 year of age and 

above, 13.3% of the teachers were between 40and45 years while 6.7% of the 

respondents were between 30and35. This indicates that they have got high 

experiences of dealing with corporal punishment in schools. 

(vii) Level of Education of the Teachers 

Table 4.7: Level of Education of the Teachers 

  Frequency Percent 

Valid Certificate 10 66.7 

 Diploma 2 13.3 

 Degree 3 20.0 

 Total 15 100.0 

Source: Fieldwork Survey, 2012 

The researcher regarded qualifications of the respondents as important for the study 

of corporal punishment. It was indicated that 66. % of the respondents had certificate 

in education and 20 % of respondents had a degree and 2 (13.3%) respondents had 

diploma in education. The researcher tried to make the sample as diverse as possible 

regarding age and qualifications, in which the researcher tried to expand from 

certificate, diploma and degree as indicated in Table 4.7 above. These show that 

most of the teachers have certificate, diploma and degree in education. 

(viii) Marital Status of the Teachers  

Table 4.8: Marital Status of the Teachers 

  Frequency Percent 

Valid Single 8 53.3 

 Married 7 46.7 

 Total 15 100.0 
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As it is evident in Table 4.8. 8 (53.3%) of the sampled teachers in Ilemela district 

were married, while 7 (46.7%) of them were single. These indicate that married 

teachers have more management skills of corporal punishment than the young ones 

in the profession. Therefore, they are skilled in administering corporal punishment at 

the family level, which means that the fresh graduate and certificate holder teachers 

and those new on the job have the opportunity to learn real life of corporal 

punishment skills from the older teachers who may themselves be parents and have 

families 

(xi) Experiences of the Teachers 

Table 4.9:Experiences of the Teachers 

  Frequency Percent 

Valid 1-10 14 77.8 

11-20 2 11.1 

21-30 1 5.6 

31-40 1 5.6 

Total 18 100.0 

Source: Field work Survey, 2012 

 

Table 4.9 indicates the level of experiences of the respondents. The respondents 

were required to indicate the number of years they had served as teachers. From 

Table 4.9, it is evidenced that, 14 (78.8 %) of the teachers had worked between 1 

and 10 years of service. It can also be seen also that the number of respondents 

reduces significantly with the length of service, suggesting that some teachers 

probably leave the teaching profession or get posted to other areas of the country as 
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the years go on. There is also the probability that death and retirement have 

contributed to the drop in the number of teachers with long service in primary 

schools in Ilemela district.  

The researcher discovered that, having fewer experienced teachers in the schools 

could push corporal punishment and their management out of the public interest and 

given little or no attention since the large number of teachers, mainly the younger 

ones,  may not have adequate skills or experience to effectively manage corporal 

punishment in the schools. 

4.3 Objective One: Reasons why most of the Teachers prefer to use Corporal 

Punishment in Primary schools  

4.3.1 Reasons Why Teachers prefer to use Corporal punishment in primary 

schools 

Table 4.10: Reasons why Teachers prefer to use Corporal Punishment in 

Primary schools 

  Frequency Percent 

Valid To maintain discipline 3 20.0 

For status 11 73.3 

Very easy to administer 1 6.7 

Total 15 100.0 

Source: Field work Survey, 2012 

As indicated in Table 4.10, the findings on the reasons why most of the teacher 

prefer corporal punishment in primary schools in the sampled schools were collected 

from the respondents through the questionnaire. The responses from teachers 

indicated that indiscipline and maintenance of discipline, easy to administer and 

corporal punishment for status were the major reasons which made the teachers 
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prefer corporal punishment in primary schools.  

The head of school during interview with the researcher indicated that, corporal 

punishment should be administered in schools as it assists pupils to perform better in 

the class. Mr Abdul Omari head teacher at school C reported: 

“Corporal punishment is viewed as an accepted tradition in education 

circles and schools. According to him, corporal punishment gives the 

teachers power over pupils, produces upright and academically sound 

individuals who can be reintegrated back into society. We practice corporal 

punishment in school since it has already been accepted as a standard 

motivator to encourage or discourage a behavior. It gives satisfaction of 

justice administered for the wrong done between two disputing pupils and 

gives status to whoever is administering it and the one being administered to. 

It shapes pupils' behavior to avoid pain upon society” 

Through this observation the researcher noted that, corporal punishment was meted 

out to pupils under various circumstances and for various purposes. According to 

them in the focus group discussion argued that it is used to keep order in the class as 

the teacher continues to teach especially in case of indiscipline children who like 

disturbing other. It is also used as the chastisement for children since the bible says 

that “spare the rod spoil the children”.   

The researcher further noted that, the teachers believed that corporal punishment is 

used to maintain academic standards otherwise they would deteriorate. It is also used 

as a negative reinforcement to maintain order and exercise control over pupils so as 

to complete the syllabus in time since other methods are time consuming and it is 

also considered to be best suited for controlling over large classes.  

As Catherine Nombo a primary teacher at school A reported in the focus group 

discussion;  
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“We use corporal punishment to attain a morally upright society. The pupils 

are also motivated to work hard for better marks and grades. Corporal 

punishment (infliction of pain) acts as a negative reinforcement and as a way 

of behavior modification so that learning, stability and order in a school 

environment are maintained.” 

The researcher observed that, the teachers seem to have a positive view with regard 

to infliction of pain on pupils. The success of corporal punishment seems to be 

attributed to how much pain the victim experiences. Pain is said to be the deterrent 

power behind the achievement of what is purported to be achieved via corporal 

punishment, teachers tend to hit children severely and brutally in the process o f 

giving them a higher dose of this ' tonic ' for better results 

4.3.3 Reasons why most of the Teachers prefer to use Corporal Punishment in 

Primary Schools. 

Table 11: Views of the pupils on the reasons for Corporal Punishment 

 

  Frequency Percent 

Valid  2 2.1 

To maintain discipline 60 63.2 

Easy to administer 30 31.6 

For status 3 3.2 

Total 95 100.0 

Source: Fieldwork Survey, 2012 

The findings on the reasons why most of the teachers prefer corporal punishment in 

primary schools in the sampled schools were collected from the pupils through the 

questionnaire. The data collected were analyzed with the use of percentages. The 

responses from pupils indicated that indiscipline and maintenance of discipline, easy 

to administer and corporal punishment for status were the major reasons which made 

the teacher prefer corporal punishment in primary schools as shown in the Table 

4.11 above. The response of the pupils during focus group discussion indicated that, 
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most of them were not happy with corporal punishment as John Merinyo a pupil at 

school B reported in the focus group;  

“In our schools we are being caned badly. The teachers use a method known 

as pushing where all teachers cane you at the same time. Each teacher gives 

you ten strokes of the cane and they are twenty teachers. Imagine how that is. 

You are beaten two hundred canes every week because of failing exams. 

Even children fear being beaten this much. I think this is why many children 

in Tanzania don't go to school. Other children become very angry until they 

burn their schools, kill other children sometimes even beat the teachers and 

even destroy classrooms. They even get rid of schools so that the corporal 

punishment is also removed and the children are free from this infliction”.  

It is now clearly that, the pupils reported various negative consequences of corporal 

punishment in their schools like physical (ranging from minor injury to death), 

sociological, educational and psychological. 

4.3. 2 Views of the Teachers on Religions and Guidance and Counseling against 

Corporal Punishment 

Table 4.11: Views of the Teachers on Religious and Guidance and Counseling 

against Corporal Punishment 

        Frequency              Percentage 

Guidance and Counseling  60 57 

Religious  30 28.5 

Total 95 95 

Field Survey work, 2012 

When the respondents were asked on this questions, there were multiple responses 

from the respondents, the teachers on the questionnaires revealed 60 (57) of them 

said that, guidance and counseling in primary schools can minimize the uses of 

corporal punishment  if used properly, while 30 (28.5) of them said religious moral 

if effectively used can assist teachers and pupils to minimize their conflicts which 
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lead to corporal punishment, the pupils if are induced with religious moral can 

behave in a good manner. 

The response of the teacher in the focus group discussion revealed similar answers 

to what identified in the questionnaires as one teacher in a school A, Hussen 

Mwihombe said; 

“If guidance and counseling in our school can be provided properly to pupils 

it can minimize clashes between pupils and teachers which actually led to 

corporal punishment. Religious morals also can play similar roles to all 

groups”. 

 

The researcher however noted that, it is very difficult to implement effectively 

religious education in primary schools in Tanzania since most of the schools are 

publically owned and the government has got no religious faith. This idea conquer 

with the response of the head teachers and ward education officer who said that 

religious moral should not be looked as the merely solution to the reduction of 

corporal punishment in schools we have to look beyond this aspect in which they 

emphasized guidance and counseling to be implemented effectively. 

4.3.4 Views of the Pupils on Religious and Guidance and Counseling against 

Corporal Punishment. 
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Table 4.11: Views of the Pupils on Religious and Guidance and Counseling 

against Corporal Punishment 

       Frequency            Percentage 

Guidance and Counseling  60 57 

Religious  30 28.5 

Total 95 95 

       Frequency            Percentage 

Field Survey work, 2012 

When the respondents were asked on this questions, there were multiple responses 

from the respondents, the teachers on the questionnaires revealed 60 (57) of them 

said that, guidance and counseling in primary schools can minimize the uses of 

corporal punishment  if used properly, while 30 (28.5) of them said religious moral 

if effectively used can assist teachers and pupils to minimize their conflicts which 

lead to corporal punishment, the pupils if are induced with religious moral can 

behave in a good manner. 

The response of the teacher in the focus group discussion revealed similar answers 

to what identified in the questionnaires as one teacher   Mawazo Henry said; 

“If guidance and counseling in our school can be provided properly to pupils 

it can minimize clashes between pupils and teachers which actually led to 

corporal punishment. Religious morals also can play similar roles to all 

groups”. 

 

The researcher however noted that, it is very difficult to implement effectively 

religious education in primary schools in Tanzania since most of the schools are 

publically owned and the government has got no religious faith. This idea conquer 
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with the response of the head teachers and ward education officer who said that 

religious moral should not be looked as the merely solution to the reduction of 

corporal punishment in schools we have to look beyond this aspect in which they 

emphasized guidance and counseling to be implemented effectively. 

4.3.6   Views of the teachers on the types of Corporal Punishment 

Table 4.12: Views of the teachers on the types of Corporal Punishment 

  Frequency Percent 

Valid Whipping and caning 11 73.3 

Tilting and slating 1 6.7 

Kicking 1 6.7 

pulling ears 2 13.3 

Total 15 100.0 

Source: Field work Survey, 2012 

 

The response of the pupils on this question indicated that, 11(73.3%) of the teachers‟ 

illustrated caning and whipping as the common corporal punishment in primary 

schools in Ilemela district which is almost related to what was revealed by the 

teachers, flowered by hitting and slating and kicking and jumping which were rated 

for 1 (6.7%) of the response of the pupils, finally was pulling of hears by teachers 

rated with 2 (13.3%) of the pupils responses. 

The respondents on the interviews were asked to indicate the forms of corporal 

punishment that were commonly practices in their schools. Different ways of 

inflicting pain on the pupils were reported by the heads of schools, ward education 

officer and school committee member, they pointed out that, Caning is when the 
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instrument used is a cane, pushing is a form of caning in which multiple teachers hit 

one pupil at the same time. Knelling is when pupils get inflicted with pain by being 

forced to walk on their knees usually along rough surfaces. Slapping is when the 

teachers use their arm to slap a pupil in any part of the body but commonly slapped 

in the face or ears. Pinching is a form of corporal punishment where the teacher 

inflicts pain on the pupils by using their nails to pinch. Most of the respondents on 

the interviews reported these forms of corporal punishment. 

4.3.7 Views of the Pupils on the types of Corporal Punishment by teachers 

Table 4.13: Views of the Pupils on the types of Corporal Punishment by 

Teachers 

 

  Frequency Percent 

Valid  3 3.2 

caning and whipping 60 63.2 

hitting and slating 12 12.6 

pulling ears 8 8.4 

kicking and jumping 12 12.6 

Total 95 100.0 

Source: Field work Survey, 2012 

The response of the pupils on this question indicated that, 60 (63.2%) of the pupils‟ 

illustrated caning and whipping as the common corporal punishment in primary 

schools in Ilmela district which is almost related to what was revealed by the 

teachers, flowered by hitting and slating and kicking and jumping which were rated 

for 12 (12.6%) of the response of the pupils, finally was pulling of hears by teachers 

rated with 8 (8.4%) of the pupils responses.  The researcher discovered that, those 

teachers who view corporal punishment as merits or as having no bad effects have 

attitude towards this punishment and are likely to administer corporal punishment 
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even when this is illegal and has harmful effects on children. 

The response of the pupils in the focus group discussion revealed that, there are so 

many types of corporal punishment practiced in Ilemela district, like whipping, 

caning, pulling ears, jumping etc. 

Daudi H, Mwilenga a pupil at school A in the focus group discussion had these to 

say; 

“Some teachers are so bad, they just hit us as though they want to kill a pupil 

until some pupils faint and get admitted to hospital. Some o f these madams 

behave as though they have not been to a labor ward, they do not love us at 

all and they do not treat us like human being. They hit us like cows. They do 

not want to see us, every time you are seen you are hit even when you are 

just from the toilet.” 

 

It is now very clear that, there is no proper way of administering of corporal 

punishment in primary schools, the findings in the study showed that, the teacher 

can administer corporal punishment on any how without consideration that it can 

harm physically and psychologically the pupils. However it is very obvious 

indicated on the government guideline that corporal punishment should be 

administered with the permission from the head teacher. But it was found that most 

of the teacher treats pupils harshly. The researcher further realized that even though 

it was clearly stated in the standing orders that, teachers can punish pupils with the 

permission of their headmasters, most of the teachers are caning and punishing 

pupils without the permission of their head of schools. 
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4.5 Objective Two: Effects of corporal Punishment in Primary schools to the 

Pupils 

4.5.1Views of the Teachers on the Effects of Corporal punishment in Primary 

schools to the Pupils 

Table 4.14: Views of the Teachers on the Effects of Corporal Punishment in 

Primary schools to the Pupils 

 

  Frequency Percent 

Valid Truancy 10 66.7 

drop out 2 13.3 

fear and 

hesitation 
3 20.0 

Total 15 100.0 

Source: Field work Survey, 2012 

The response of the teachers on this question indicated that,10 (66.7%) of the 

teachers‟ indicated that caning and whipping are the common corporal punishment 

in primary schools in Ilmela district which results into truancy of pupils, which is 

almost related to what was revealed by the pupils, flowered by fear and hesitation 

and drop out from school which were rated for 3 (20%) of the response of the pupils, 

finally was drop out of pupils from schools due to corporal punishment by teachers 

rated with 2 (13.3%) of the teachers responses. The study agree with Simiyu (2003) 

who reported that they get pre-occupied with plans of avenging teachers rather than 

studying and intentionally fail exams as a way of revenge. The fear and the feelings 

o f hatred, anger and revenge act as a hindrance to learning hence not all pupils 

perform well in exams and tests. 
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The interviews with the ward education officer revealed that, corporal punishment 

seems to be popularly embraced as a deterrent, a chastisement and a catalyst for 

academic excellence. They argued that, it seems to have a positive view with regard 

to infliction of pain on pupils. The success of corporal punishment seems to be 

attributed to how much pain the victim experiences. Pain is said to be the deterrent 

power behind the achievement of what is purported to be achieved via corporal 

punishment, teachers tend to hit children severely and brutally in the process of 

giving them a higher dose o f this ' tonic ' for better results. 

As Masanja Maduhu, a school committee member at school A said;  

“Anybody administering corporal punishment should ensure that the child 

knows why he is punished. Otherwise it may create fear o f teachers for in 

other classroom activities. We cannot do without using it to prevent pupils 

from bad morals from those who are immoral. Bad behaviors, laziness and 

carelessness can be corrected so that it is instilled and the pupils become 

disciplined, hardworking and good citizens” 

 

The researcher discovered that, very few teachers and pupils were aware about the 

government regulation on the uses of corporal punishment, which states that, 

corporal punishment is lawful in schools in mainland Tanzania under the National 

Corporal Punishment Regulations (1979) pursuant to article 60 of the National 

Education Act (1978), which authorizes the minister to make regulations “to provide 

for and control the administration of corporal punishment in schools”. The Law of 

the Child Act does not repeal this provision or prohibit corporal punishment in 

schools. Government guidelines in 2000 reduced the number of strokes from six to 

four and stated that only the heads of schools are allowed to administer the 

punishment, with penalties for teachers who flout these regulations (URT, 2010). 
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4.5.2 Views of the Pupils on the Effects of Corporal Punishment in Primary 

schools  

Table 4.15: Views of the Pupils on Effects of Corporal Punishment in Primary 

schools 

 

  Frequency Percent 

Valid  3 3.2 

Truancy 40 42.1 

Drop out from school 13 13.7 

Fear and hesitation to the teacher 39 41.1 

Total 95 100.0 

Source: Field work Survey, 2012. 

Pupils‟ responses on the questionnaires were almost conforming to what the teachers 

perceived on the effects of corporal punishment in primary schools. 40 (42%) of the 

pupils agreed that corporal punishment in schools led to the truancy of pupils from 

schools, 39 (41.1%) of them said corporal punishment has led to fear and hesitation 

of pupils to their teacher and 13 (13%) of the pupils indicated drop out of pupils 

from schools.   

When the pupils responded on this question on the focus group discussion they 

argued that; as one pupil by the name of Mawazo Mshana had these to say; 

“In our schools we are being caned badly. The teachers use a method known 

as pushing where all teachers cane you at the same time. Each teacher gives 

you ten strokes of the cane and they are twenty teachers. Imagine how that is. 

You are beaten two hundred canes every week because of failing exams. 

Even children fear being beaten this much. I think this is why many children 

in Tanzania don't go to school. Other children become very angry until they 

burn their schools, other sometimes even beat the teachers and even 

classrooms. They get rid schools so that the punishment is also removed and 

the children are free from this infliction” 
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The researcher noted that, corporal punishment are common in Ilemela district and 

actually demoralize pupils from coming to schools in which they become reluctant 

and truancy. 

4.5.3 Views of the Teachers on the psychological effects of corporal punishment 

towards their pupils. 

Table 4.20: Views of the Teachers on the psychological effects of corporal 

punishment towards their pupils  

 Frequency             Percent  

Good academic performance 50 51.5 

Create pupils inferiority 

complex 

22 23 

Hinder pupils creativity 23 24 

Field work survey, 2012 

Punishment in one form or another always has been found as a mercenary in 

promoting smooth running of activities signified by the present study. Results of the 

research palpably show that mild and severe corporal punishment tends to promote 

pupils academic performance. When the teachers were asked on effects the 

observation they revealed that, 50 (52.5%) of them said corporal punishment results 

into pupils good academic performance, 22 (23%) of them said corporal punishment 

creates inferiority complex of the pupils towards their teachers while 23 (24%) of 

the teachers said corporal punishment hinders pupils creativity. 

The study argued that, corporal punishment plays as an intermediate if it is 

efficiently and properly used to promote pupils academic performance and if is 

poorly administered completely adversely affects pupils academic performance. The 
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study agrees with the ward education officers in Ilemela district who revealed that 

during interviews, whenever, in whatever environments when corporal punishment 

is poorly  used it will affect pupils in their academic as well as psychological 

development as well as cognitive growth.   

4.5.4 Views of the pupils on psychological effects of corporal punishment 

Table 4.21: Views of the pupils on psychological effects of corporal punishment 

 frequency Percent 

Hinder Pupils creativity 24 25 

Poor academic performance 35 36 

Create inferiority complex 31 32 

Field work survey, 2012 

When the pupils responded on this question they revealed something contrary to 

what was portrayed by their teachers in Ilemela district. Most of the pupils said 

corporal punishment always affected pupils academic performance, 35 (36%) of the 

pupils said always corporal punishment affected their level of performance, 31 

(32%) said corporal punishment created inferiority complex from their teachers, 

while 35 (36%) revealed that corporal punishment hindered the pupils creativity due 

to fearing of being punished.  

When the pupils in their focus group discussion were asked about the effects of 

corporal punishment they pointed out that, corporal punishment especially caning 

always demoralized them from the learning process. As one pupil, Verona M.mgalle 

in the group revealed the following; 
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“Always the teachers who tend to cane and whip pupils, the pupils always 

perform poorly in their subjects, most of the time the pupil does not 

concentrate on the subjects by fearing to be canned. This completely affects 

pupil‟s academic performance”. 

The study however noted that, always where there is interaction between pupils and 

teachers, definitely collision is likely to occur. Sometimes the pupils commented in 

this way due to anger and suspicion they have from their teachers who canned them. 

4.6 Objective Three: Views of the teachers on the Measures to minimize 

corporal Punishment in Primary Schools 

4.6.1Views of the teachers on the Measures to minimize corporal punishment in 

Primary schools 

Table 4.16: Views of the Teachers on the Measures to minimize Corporal 

Punishment in Primary Schools 

 

  Frequency Percent 

Valid  1 6.7 

guidance and counseling 3 20.0 

emphasis on school regulation 4 26.7 

training the teacher on how to 

administer 
7 46.7 

Total 15 100.0 

Source: Field work Survey, 2012 

Teachers responses on the measures to be taken in order to minimize corporal 

punishment in schools indicated that 7 (46.7%) of the respondents said that, the 

teachers should be trained on how to administer corporal punishment in a proper 

way, 3 (20%) of them also suggested on the use of guidance and counseling in 

schools and 4 (26%) stressed of the observation of school regulation to both teachers 

and pupils. The same question was asked to the heads of schools during interviews 
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The response of the teachers on the measures to be done, most of them during focus 

group discussion emphasized that, teachers should be trained on how to administer 

corporal punishment in schools so as it cannot harm the pupils and some of them 

emphasized guidance and counseling to be strengthened in schools.  

However the response of the education officers varied to what perceived by the 

teachers on corporal punishment, most of them perceive corporal punishment as the 

tools for changing pupil‟s behaviors in schools. 

 As Sanga Lusuve education officer during interview had these to say;  

“This idea of abolishing corporal punishment is a western ideology which 

we cannot accommodate in our schools. It is African to cane children. Our 

teachers also caned us and that is why most of us succeeded in being good 

citizens and teachers for that matter. Corporal punishment is here to stay 

since that is the only way to help our children form a good conscience” 

The researcher discovered that, most of the teachers do not favor the abolition of 

corporal punishment from schools, they feel anxious that children will not respect 

them and that they will become powerless. 

4.6.2 Views of the Pupils on the Measures to Minimize Corporal Punishment 

Primary in Schools 

 

 

 

 

 

 

 

 

 

 

 

 

 



 63 

Table 4.17: Views of the Pupils on the Measures to Minimize Corporal 

Punishment in Primary Schools 

  Frequency Percent 

Valid  5 5.3 

Maintenance of Guidance and Counseling  10 10.5 

Emphasis on school regulation 20 21.1 

Teacher should be trained on how to 

administer 
10 10.5 

Stopping/ abandoning of corporal  

punishment 
50 52.6 

Total 95 100.0 

Source: Field work Survey, 2012 

pupils responses on the measures to be taken in order to minimize corporal 

punishment in schools that 50 (52.6%) of the respondents said that, corporal 

punishment should be stopped or abandoned, 20 (20%) of the respondents indicated 

there should be emphasis of school regulation in schools in order to minimize 

corporal punishment in schools, 10% of the respondent indicated guidance and 

counseling to pupils and teachers as another measures to minimize corporal 

punishment and finally 10 (10%) of the pupils pointed out training to the teacher on 

how to administer corporal punishment should be given priority also as the means to 

minimize corporal punishment in primary schools. 

The response of the pupils on the measures to be done against corporal punishment 

in schools as it is revealed on table 4.17 above, similar outcome were also revealed 

on the focus group discussion, most of the pupils favored the abolition of corporal 

punishment as Anna  S .Nkota a pupils at C had these to say in the groups; 

“This corporal punishment is a very bad punishment like now we are just 

scheming how we will revenge on our teachers, particularly those who hurt 

us the most, instead of preparing for our final primary exams that are  just at 

the corner. But even if we fail t h e teachers will be bear blame and they will 
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be very frustrated since they will have no one to terrorize, we shall already 

have completed the primary school and quit” 

Most of the pupils were of the views that, corporal punishment should be abandoned 

in schools as kawawa D. Nasoni a pupil at school B in the focus group discussion 

said; 

“Corporal punishment need to stop immediately, some teachers have been 

caning the pupils so hard that some faint and others have nose bleeding. 

Children are not that bad, what they need is to be talked to and warned when 

they have gone wrong and they will just behave well”   

The researcher discovered that, the teacher on one side prefer corporal punishment 

on the believe that corporal punishment improve academic performance of the 

pupils, most of them were of the views that without corporal punishment you can not 

change  the behavior of pupils, only caning and whipping can improve learning in 

the class room.  

4.6.3 Views of the Teachers on seminars and workshop 

Table 4.24: Views of the Teachers on Seminars and Workshop  

 Frequency Percentage 

 Seminars  60 59 

Workshop  35 36 

Total 95 95 

Field work Survey, 2012 

When the teachers were asked on the presence of seminars or workshops on corporal 

punishment revealed that, 60 (59%) of the teachers agreed that corporal punishment 

can be minimized by the use of seminars which will involve teachers, students and 

other education stakeholders. On the other side 35 (36%) of the teacher said 

organization of workshop can also play a very vital role in reducing corporal 
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punishment in primary schools. The interviews with the educational officers and 

heads of schools also revealed similar results most of them said seminars and 

workshops, if they have to be utilized effectively, can play important roles in 

creating friendly and cordial relationship between teachers and pupils in schools. 

One of the head teachers Masudi Omary during interviews said;  

“Seminar and workshop to educate the teachers on the effects of corporal 

punishment can assist the teachers on how to use other techniques to advice 

and punish pupils instead of using corporal punishment; they have also to be 

educated on a proper way to administer corporal punishment” 

 

The study noted that most of the teachers do not understand the government 

guideline which direct the heads of schools on how to administer corporal 

punishment, either the study further argues that, some of the head teachers do not 

expose these government secular by fearing to criticize by the teachers. 

4.6.4 Views of the pupils on Seminars and Workshop 

Table 4.24: Views of the Pupils on Seminars and Workshop  

 Frequency Percentage 

 Seminars  48 49 

Workshop  47 45.5 

Total 95 95 

Field work Survey, 2012 

The pupils were asked about the findings; they revealed that, 48 (49%) pupils said 

seminars can minimize corporal punishment in their schools. While 47 (45.5%) of 

the respondents also supported seminars and workshop as the means to reduce 

corporal punishment in schools. The response of the pupils in the focus group 
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discussion also revealed similar results; they said that some of the teachers do not 

even know on how to administer corporal punishment. They can cane a pupil 

roughly and randomly even on the head and sometimes by kicking on the stomach. 

One pupil Hassan Ibrahim reported in the focus group discussion; 

“Some teachers here cane us in a roughly way sometimes instead of using 

sticks they use their feet and their hands, so this brings a lot of pain to pupils. 

Now if they have been educated and sensitized through seminars and 

workshops somehow they can use other alternative way of punishing pupils”. 

The study realized that, the pupils also know the importance of educating or 

sensitizing teachers on how to administer corporal punishment, they are also aware 

on how corporal punishment can be administered properly; if their fellow pupils are 

canned roughly they become disappointed and totally discouraged. 

4.7 Conclusions  

Corporal punishment; being a matter of concern has multidimensional and 

obnoxious impacts over the academic performance/career and socio-psychological 

well-being of the pupils. This research study explicitly concludes that corporal 

punishment encompasses numerous impacts that are worth-mention and worth-

analyze, prominently include distortion of academic performance/career; brings 

havoc to psychology of the pupils and almost devastates the process of personality 

development.  

In addition, the whole research activity elucidates that the prevalence of corporal 

punishment is extremely high in primary schools of the target area, which are 

drawing the shadows of adversity in shape of high drop-out in schools. Furthermore, 

evidences have been found through research that corporal punishment plays a 

significant role to hinder the learning capacity of students and impede the zeal of 
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creativity. The research has palpable results in the course of impacts, brought over 

the subject pupils, where at a stage it was justified for being a lucrative act in order 

to reconstruct the behavior and personality of the pupils. On the contrary, instead of 

rehabilitation, this study also concludes that it has obnoxious and long term effects 

on psychological well being of the pupils. Pupils are harassed and severely beaten to 

that extent where their behavior is molded towards aggression and wrath. Such an 

aggressive approach from teachers and re-aggression from pupil‟s causes 

apprehension and hooliganism rather than to correct their behavior and conduct in 

classes. The results of the conducted research represent factual information that 

corporal punishment may be regarded as a blizzard in the course of mental alienation 

and a lethal for pro-active thought process. Additionally, the conducted research 

study further concludes in a diverse manner that corporal punishment suppresses the 

inner potentials of the pupils. It was highlighted that the trend of punishment tends 

to create abhorrence and the sense of hatred among the pupils. Further, those who 

are frequently subject to corporal punishment engrave an anti-social personality 

having rivalry thoughts towards society.  

Continuing with the anti-social attitude, it hampers the adjustment of pupils in 

society where they imitate the passive methods for self satisfaction and prevails long 

term adverse impacts on personality of the individual. 
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CHAPTER FIVE 

SUMMARY, CONCLUSION AND RECOMMENDATIONS 

5.1 Introduction 

This chapter provides a brief overview of the study; highlighting major findings to 

draw conclusion and make recommendations. The chapter is organized in four parts. 

The first part presents an introduction. The second part summarizes the main study 

findings. The third part focuses on conclusion while the fourth part covers 

suggestions for further study.  

5.2 Summary of the Study 

The study was implemented in Ilemela district in Mwanza region. It involved three 

primary schools with a total number of 115 respondents. Among them, 100 were 

pupils, 15 were teachers, 3 were heads of schools, 4 were education officers, and 3 

were school committee members. A cross-sectional survey design was chosen.  

Mixed methodology approach was used with the dominance of qualitative approach.  

Data were collected using semi-structured interviews to heads of schools, ward 

education officer and school committee members. Questionnaires were used to 

collect data from pupils and teachers. Then, data were analyzed through descriptive 

statistics in which frequencies and tables were extracted. 

5.2.1 Summary of the Findings 

The study revealed that, corporal punishment is commonly practiced in primary 

schools in Ilemela district and identified the reasons why most of the teachers prefer 

corporal punishment in dealing with pupil‟s discipline: 
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The first objective of the study was on the causes of corporal punishment in primary 

schools, It was observed that the reasons which make some of teachers to use 

corporal punishment in schools were indiscipline of some of the pupils and 

maintenance of discipline, and some time it was found to be easy to administer to 

some of the teachers and in some of the schools it was administered for status. These 

were the major reasons which made the teacher prefer corporal punishment in 

primary schools in the studied area. 

The Second objective of the study was on the effects of corporal punishment to 

pupils in primary schools. The findings revealed that, there were various effects of 

corporal punishment in schools. The common effects appeared in Ilemela district 

include, truancy, drop out, fearing and hesitation to the teacher, and psychological 

effects to pupils. The researcher noted that the schools‟ authorities in the studied 

schools still believed in corporal punishment to maintain discipline at schools. 

The Third objective was on the measures to be done in order to minimize corporal 

punishment in primary schools in the area. It was revealed that, guidance and 

counseling should be emphasized in order to minimize the use physical forces in 

disciplining the pupils. Another measured appeared in the finding was the emphasis 

on adhering to the school regulation both parts pupils and teachers should ensure 

that school regulation are observed in order to minimize the use of corporal 

punishment, some of the respondents suggested training to the teachers should be 

undertaken so as to equip them with skills in order to avoid wound and injuries to 

the pupils, other groups of respondents proposed on the abandonment of corporal 

punishment in schools in order to create favorable learning environment to pupils.  

The researcher noted that where corporal punishment are administered to pupils, the 
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pupils did not feel happy in class since the teacher might refuse to ask them 

questions, mark their exercises and talk to them. This issue eventually reduces the 

academic performance of the affected pupils. The affected pupils could consequently 

become truants and even drop out of school. The study indicated that, its findings are 

comparable with findings from other researches cited in this study. The findings of 

the study and the literature indicated that the best way is to avoid corporal 

punishment through developing an open system type of administration where all 

parties can be given equal chances to air their voices. This will minimize clashes 

among individuals in schools.   

5.3 Conclusion 

It is evident from the study that Primary schools in Ilemela district face a number of 

challenges some of which are improper corporal punishment, inadequate teaching 

and learning materials, expansion of primary schools, high enrollment of pupils and 

deployment of teachers with different cultural, economic and historical backgrounds. 

Of these challenges, corporal punishment is seen to have a greater influence on 

teaching and learning. It is therefore in the interest of the schools in the district to 

take interest in the alternative to minimize corporal punishment in schools, strategies 

proposed by this study to mitigate problems of corporal punishment. 

The first objective was on the causes of corporal punishment in primary schools, It 

was observed that the reasons which make some of teachers to use corporal 

punishment in schools were indiscipline of some of the pupils and maintenance of 

discipline, and some time it was found to be easy to administer to some of the 

teachers and in some of the schools it was administered for status. These were the 

major reasons which made the teacher prefer corporal punishment in primary 



 71 

schools in the studied area. 

The Second objective was about the effects of corporal punishment in schools, the 

response of the respondents on the effects of corporal punishment in primary schools 

in the studied area indicated that, corporal punishment resulted into truancy of 

pupils, which is almost related to what was revealed by all respondents, flowered by 

fear and hesitation and drop out from school of pupils from schools. However the 

response of the education officer during interviews revealed that, corporal 

punishment seems to be popularly embraced as a deterrent, a chastisement and a 

catalyst for academic excellence. They argued that, it seems to have a positive view 

with regard to infliction of pain on pupils. The success of corporal punishment 

seems to be attributed to how much pain the victim experiences. Pain is said to be 

the deterrent power behind the achievement of what is purported to be achieved via 

corporal punishment, teachers tend to hit children severely and brutally in the 

process of giving them a higher dose o f this ' tonic ' for better results. So the 

education officer believe that corporal punishment assist pupils for better 

achievement. 

The Third objective was about the measures to be taken in order to minimize 

corporal punishment in schools, most of the respondents revealed that, in order to 

minimize corporal punishment in schools, the teachers should be trained on how to 

administer corporal punishment in a proper way and some of the respondents 

revealed that, guidance and counseling should be strengthened so as to assist the 

teachers in guiding pupils in schools. 

In views of the research findings, the study concludes that in most cases, fairness 

between students and teachers needs to be adhered to and the schools should develop 
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open system of solving problems. Teachers who approach classroom management as 

a process of establishing and maintaining effective learning environments are more 

successful than teachers who place more stress on their roles as authoritative figures 

or disciplinarians. Teachers should focus on the development of cognitive and 

interpersonal skills for conflict resolution instead of heavy and inflexible use of 

school rules and corporal punishment as it may lead to pupil‟s dissatisfaction and 

resentment. In order to promote good behavior and reduce corporal punishment, 

teachers should listen to pupils; take their points of view and use negotiating and 

using problem solving techniques for improving more discipline in schools. 

5.4 Recommendations  

On the basis of the research findings and conclusions, the following 

recommendations are offered: 

 Recommendation 1 

The District Education Officer (DEO) should assist by organizing seminars and 

workshops aimed at improving good rapport between teachers and pupils building 

good working relations between them. The (DEO) should also organize workshops 

for teachers every vacation to enable them acquire or improve their leadership skills 

and how to administer corporal punishment in their schools so as to improve their 

managerial effectiveness. The facilitators of the workshops should do follow-ups to 

ensure that whatever they have imparted are being implemented. 

 Recommendation 2 

This study extends and suggests that the teachers should be encouraged to avoid 

corporal punishment as well as psychologically aggressive disciplinary methods and 
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must use alternative forms of correction of pupil‟s misbehavior. In regard to attain 

such purpose, teachers training and education programs that emphasize alternative 

disciplinary tactics to corporal punishment and psychological aggression may make 

an important contribution to reconciliation of both pupils and teachers.  

 Recommendation 3 

Pupils should be counseled through awareness programs for being polite and 

respectful to their teachers. They shall be intimated regarding the usefulness of 

punctuality, conduction of homework, eschew of making noise in class, confirm 

health and hygiene, and shall not quarrel with their school fellows. Moreover, 

parents role is inevitably significant in order to consult the teachers, ask for the 

pupils output and progress and performance in curricula and co-curricular school 

affairs.  

 Recommendation 4 

The Guidance and Counseling units in the schools needs to be strengthened and 

empowered so that they can educate pupils on better ways of handling corporal 

punishment and conflict in schools. School authorities have to complement or 

reward pupils‟ good behaviors and to encourage them to behave well in school. Peer 

mediation teams should be established with selected pupils who are well behaved 

and equipped with conflict resolution skills to help the schools handle interpersonal 

conflicts. This group could be trained periodically by the District Education Officer 

(DEO), civil society, or any community-based or non-governmental organization 

which is interested in handling corporal punishment so that primary schools in the 

district would have relatively reduced corporal punishment environment.  
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 Recommendation 5 

There is need to continuously evaluate guidance and counseling services to ensure 

that what is being provided is keeping with the counseling needs and methods in the 

society 

 Recommendation 6 

The Ministry of Education and Vocational Training in Tanzania needs to improve 

the teaching and learning of religious and moral education for teachers in primary 

schools in order to train competent teachers, so that more knowledge would be 

taught to inculcate a sense of social responsibility and responsiveness in the pupils. 

Effective moral and religious education will instill good neighbor lines and care for 

one another, so that they may grow up with such values and good behaviors as 

members of the community. 

 Recommendation 7 

A guide book on guidance and counseling depth in schools should be prepared and 

regularly updated by the MOEVT. This will outline how the teacher counselor is 

supposed to carry out his/her duties, the structures needed in schools for guidance 

and counseling and the requirements of counselor in accordance to the MOEVT. 

5.5 Area for further Research   

Further research should be conducted in secondary schools, with Advanced and 

Ordinary level pupils in Tanzania, regarding corporal punishment. It is therefore 

proposed that, if such study is done, an ideal and corporal punishment-free 

educational environment can be realized. It remains a fact that in all situations where 
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human beings interact, conflict is unavoidable. 

The suggested topics/titles are as follows  

i) Establishment of counseling centre Schools need to establish counseling 

centre where children can be assisted. More teachers need to be trained since 

teachers reported that there was at most one teacher per school who is 

trained in counseling and guidance of children. This calls for ins-service 

training o f teachers.  

ii) Reviewing education teacher curricular the study recommends that non-

violent approaches to the socialization of children in school be forged. On e 

way o f doing this would b e to review curricula in teacher training colleges 

with a view to incorporating courses on non-violent approaches to 

socialization of children in schools as part of the syllabus. 

iii) Need for “listening” teachers. The pupils complained that teachers never 

listened to their problems. It is important for teachers to find out the 

problems that different pupils have which make them sometimes to 

misbehave. Children come from a diversity of social environments and are 

bound to have varied problems. Talking to them will elucidate the problems 

they encounter in their environment and ways could be forged to help such 

children rather than mere subjection to corporal punishment 

iv) In-service education and training for teachers. The results showed that as 

experiences in years increased the favor for corporal punishment increased. 

More seasoned teachers who favor the use of corporal punishment and 

physical punishments for pupils usually influence the less experienced and 
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new teachers in schools. Therefore, in-service education and training for 

long services teachers in discipline matters should be initiated, encouraged 

and made compulsory. 
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APPENDICES 

Appendix 1: Questionnaires for pupils 

1. Gender of the pupils 1. Male 2. Female ………….. 

2. Age of the pupils……. 

a) 10-12 

b) 12-14 

c) 14-16 

3. Level of education of the pupils (tick the correct answer) 

a) Standard five 

b) Standard six 

c) Standard seven 

4. Why do most of the teachers prefer to use corporal punishment in your 

school? (Tick the correct answer) 

a) They use to maintain discipline  

b)  They use it because it easy to administer 

c) They use it for status 

5. What are the types of corporal punishment administered your school? (Tick 

the correct answer) 
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a) Whipping and canning 

b) Hitting and slating 

c) Pulling ears of the students 

6. What are the effects of corporal punishment in your school? (Tick the correct 

answer) 

1. Truancy 

2. Drop out of students from school 

3. Fear and hesitation of students to their teacher 

7. What are the major to be done in order to minimize corporal punishment at 

your school? (Tick the answer) 

a) Emphasis on guidance and counseling 

b) Both part should adhere to the school regulation 

c) Training of teachers in a proper way to administer corporal punishment 

d) Abandoning of corporal punishment. 

  

Thanks you very much for your corporation 
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Appendix 2 Questionnaires for teachers 

1. Gender of the teachers. 1. Female 2. Male 

2. Age of the teachers 

a) 20-25 

b) 25-30 

c) 30-35 

d) 35-40 

e) 40-45 

f) 45-50 

3. Level of education of the teacher 

a) Certificate 

b) Diploma 

c) Degree 

4. Marital status of the teachers 1. Single 2. Married 

5. Why most of the teachers in your school prefer to use corporal punishment? 

1……………………….. 

2………………………. 
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3………………………. 

6. What types of corporal punishment administered in your school? 

1……………………… 

2……………………… 

3……………………… 

4……………………... 

7. What are the effects of corporal punishment in your school? 

1…………………………….. 

2……………………………. 

3…………………………….. 

4…………………………… 

8. What should be done in order to minimize corporal punishment in your school? 

1……………………………….. 

2………………………………. 

3………………………………. 

 

Thank you very much for your cooperation 
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Appendix 3:  Interviews guide for Head teachers 

1. Why most of the teachers in primary school prefer corporal punishment as 

means of managing discipline? 

2. What are types of corporal punishment administered in your school? 

3. What are the effects of corporal punishment to pupils in your school? 

4. What should be done to minimize corporal punishment in your school? 

 

Thank you very much for your cooperation. 
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Appendex4:  Interview guide for school committee member 

1. Why most of the teachers in primary school prefer corporal punishment as 

means of managing discipline? 

2. What are types of corporal punishment administered in your school? 

3. What are the effects of corporal punishment to pupils in your school? 

4. What should be done to minimize corporal punishment in your school 

 

 

 

Thank you very much for your cooperation 
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Appendix 5 Questions to be discussed in the focus group discussion 

1. Why most of the teachers in primary school prefer corporal punishment 

as means of managing discipline? 

2. What are types of corporal punishment administered in your school? 

3. What are the effects of corporal punishment to pupils in your school? 

4. What should be done to minimize corporal punishment in your school? 

 

 

Thank you very much for your cooperation 

 

 

 

 

 

 

 

 

 

 


