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ABSTRACT 

This study was designed to look at the influence of parenting styles on pupils‟ 

academic performance in Tanzania specifically primary schools in Dodoma City 

Council. The study was guided by Baumrind‟s theory of parenting style proposed by 

Diana Baumrind in 1967. It also employed both quantitative and qualitative data 

collection methods under interviews and questionnaires. Data were collected from 

136 participants consisting of 4 head teachers, 4 academic teachers, 64 pupils and 64 

parents. The qualitative data were analysed using thematic analysis whereas 

quantitative data were analysed using descriptive data analysis technique. The 

findings showed that the most dominant parenting styles used by parents in Dodoma 

City were indulgent (76%) followed by authoritative parenting style (71%), and 

authoritarian (54%). The findings revealed that uninvolved parenting style (10%) 

was not used by parents in rearing their children. It was also revealed that indulgent 

and authoritative styles had positive influence on academic performance while 

authoritarian and uninvolved had negative influence. Additionally, pupils‟ 

perceptions indicated that their parents practised indulgent, authoritative and 

authoritarian styles but not uninvolved. It was further revealed that parenting styles 

especially indulgent and authoritative improved academic performance and led to 

cooperation, enhanced discipline, enable the parents to be familiar with the needs of 

their children, to know the behaviours, strengths and weaknesses of children. The 

study recommends, among other things, a need for parents and teachers to maintain 

cooperation to help children need to abandon the use of uninvolved parenting style 

and be responsible for their families. Similary, it is recommended that further studies 

on the influence of parenting styles on pupils‟ academic performance for wide 

coverage and at secondary education. 
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CHAPTER ONE 

INTRODUCTION 

1.1 Chapter Overview 

This study assessed the influence of parenting styles on pupils‟ academic 

performance in Tanzania, the case of primary schools in Dodoma City Council. The 

study was motivated by personal experience of the researcher. As a parent, the 

researcher is aware that parenting is a complex and challenging phenomenon that 

has no single style of parenting the children. Hence, it requires different styles to 

ensure that children are in the right track. This chapter covers background of the 

study, statement of the problem, research objectives, research questions, significance 

of the study, delimitations of the study, limitations of the study and operational 

definition of terms. 

1.2 Background to the Problem 

Education has for many decades been emphasized as it is one of the foremost 

Millennium Development Goals which many African countries, Tanzania in 

particular, desires to accomplish by the year 2025. Actually, education 

accomplishment needs to be declared as one of the means for eliminating poverty 

and inequality and as an instrument for economic advancement (World Bank [WB] 

2002). Previous studies conducted in 25 years ago, the family and school 

interactions have examined the influence of of numeraous categories of parenting 

styles on student-school based outcomes. Therefore, with this notion, Darling and 

Steinberg (1993) elucidate the term parenting style as the emotive and attitudinal 

environment in which parents nurture their children and it is characterized by 

dimensions of parental demandingness and responsiveness. 
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Indeed, guardians play a chief and more importantly in influencing children‟s 

academic excellence. In the study by Baumrind (2012), the researcher has theorized 

that children who are cared by parents with a variety of child-care styles always 

looks different from the way they socialize and interact with the society. In the same 

study, the author categorized parenting styles with regard to levels of parenting 

demandingness and responsiveness including parental involvement, acceptance, 

control, supervision, maturity and warmth (Maccoby & Martin, 2003). Moreover, 

styles of parenting have regularly remained presented as a three fold configurations 

including, authoritative, authoritarian and permissive (Dornbusch et al., 1997). An 

authoritarian parent or guardian who is strict commands the child‟s compliance and 

attempts to figure and rule the child‟s characters with an outright set of principles. 

Conversely, a permissive parent/guardian offers  as much liberty as the child needs, 

withoud demanding any form of conformity as far as the child‟s physical safety is 

not harmed. In contast, an authoritative parent/guardian preserves both the child‟s 

liberty and safety with an open communication. While an authoritative 

parent/gaauardian tends to enforce rules and criterions using guidelines and 

endorsements as deemed fit (Baumrind, 1993).  

For many years now, the scientific and technological community has long been 

interested in the study of variables which pose impact on students‟s academic 

excellence of childena as well as adolescents. (Abundis-Gutierrrez, 2018).  Even 

though diverse aspects of the students‟ academic achievement have been considered 

as indicators of of academic successes, different studies used the grades as a 

criterion for academic performance, beause it is expected that the scores of a 

particular student reflects achievements of pre-determined goals and results in a 
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given academic filed. And also the degree of skills and knowledge attained in 

specific subject matter (Andrés et al., 2017). A number of studies are of the view 

that academic performance can in many cases be enriched or lessened by parents 

when theiy apply particular parenting styles in child rearing (Spera, 2005). For that 

matter, styles of parenting plays an appent function in moulding the behaviour of 

children‟s and that of adolescents‟ and are being correlated  with varieties of 

emotional, cognitive, academic and social proficiencies (Morris et al., 2007; 

Steinberg et al., 1994). Consequently, styles of parenting are hypothesized as the 

insolences of the parents/guardians against the child and are communicated to 

her/him and creates an emotional environment in which the charecters of the parents 

are expressely declared (Darling & Steinberg, 1993).  

The innumerable ways which parents/guardians mould children‟s progresses have 

remained a consistent foundation of hypothesising by scientists, philosophers and, 

centre stage, by parents and or guardians themselves (O‟Connor & Scott, 2007). 

Within an imperical standpoint, much of the scientific work involving parental 

conduct to progressive upshots in children has remained shaped by persons working 

in psychology, sociology and criminology. But further fields have subsidized both 

models and approaches including historians, anthropologists and biological sciences. 

For instance, the results from ethology reveal the genetic foundation and 

evolutionary impact of the child‟s connection to the parent/guardian, while research 

in physiology, endocrinology and genetics has prejudiced substantially our indulgent 

of parenting and its impacts on children. Nevertheless, there are also extra pressing 

and real inspirations pouring recent curiosity in this area. Topmost amidst these is 

mounting concern on the considerable and perchance budding percentage of children 
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with extensive educational, social and health difficulties, attached with a belief that 

adjusting the family setting may be a powerful means of refining children‟s survives 

and life chances. 

Notions on the way parental values, skills, goals, knowledge and attitudes are 

delivered from one cohort to another are being argued upon by some researchers 

since the 17
th

 Century. Current courtesy is exposed to investigative connections 

amongst the child‟s homebased setting and the school location (Scaringello, 2002). 

Within these two evolving settings, youths interact with and are inclined by multiple 

socialization agents, including their parents, guardians, teachers, and peers (Wentzel, 

1999). Thus, adolescence is a specific time of human growth in which the borderline 

between the school life and that of home is pretty imperative (Silk & Steinberg, 

2002). During this period, teenagers‟ evolution from the highly reliant on and 

controlled period of infant into a period discernible by an aggregate sense of self-

exploration and independence by parents have been investigated. For example, 

adolescents start to advance their self-concept and esteem and they sightsee their 

affiliation and linking to family, friends, and the larger society.  

A study by Park, Chiang and Ju (2010) on the reasons to why Asian children 

achieved better academically in American schools discovered that Asian American 

parents/guardians who observe traditional Asian values customarily exploited 

parenting behaviours that are contrasting with their children‟s level of acculturation 

that is the process of alteration to the attitudes, values, and behaviours of the 

prevailing culture of the particular country (Berry, Olmedo & Trimble, 1996). On 

top of that, the study revealed that traditional Asian parents/guardians armored the 

value of automatic respect to parents/guardians. The notion recommended that 
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children ought to prioritize family obligations over personal benefits. Another 

research conducted on the vitality of parenting styles and academic performance in 

schools in Hong Kong by Leung, Lau and Lam (1998) exposed that Australian 

parents/guardians were lesser than both Chinese and American parents/guardians in 

academic authoritarianism. Thus, Chinese parents/guardians were complex in 

overall authoritarianism, but lesser in academic and overall authoritativeness. In all 

the groups, the academic accomplishment was adversely connected to academic 

authoritarianism, but exhibited no connection with academic authoritativeness. 

Additionally, the academic attainment was absolutely linked to overall 

authoritarianism in Hong Kong and amid children from the United States and 

Australia whose parents/guardians had no any college education whereas academic 

attainment was definitely connected to over-all authoritativeness only amongst the 

two English-speaking groups.  

Empirically, studies carried out in Ethiopia have also revealed that the most 

universally experienced parenting style in Ethiopian families contrasts as a function 

of children‟s gender. For example, studies with participants of junior secondary 

school students revealed that parents/guardians were authoritative for their 

daughters, but authoritarian for their sons (Seleshi & Sentayehu, 1998). Another 

study which included participants of high school students unveiled that an 

authoritative parenting style was the most frequently applied parenting style for 

daughters whereas neglectful parenting style was the most primarily assumed 

parenting style for sons (Kassahun, 2005). Conversely, this author, with respondents 

of elementary school students showed that notwithstanding of children‟s gender, 
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authoritative type of parenting was the most frequently used parenting style in 

Ethiopians families.  

A study done by Changalwa et al. (2012) in Kaimosi, Kenya showed the existenceof 

a substantial connection between authoritative style of parenting and academic 

achievement of college students. The study revealed that, a high percentage of 

students who achieved poorly in Kenya were affected by alcoholism, however the 

findings clearly showed how parents/guardians of the children were authoritative in 

nature. Additionally, authoritarian style of parenting is the most prevailing and 

hence a lot of emphasis is placed on physical penalty. Also, parents/guardians and 

teachers in Kenya assert on the practice of physical punishment and by doing so they 

obscure discipline and punishment. Nonetheless, the Ministry of Education 

recognized that striking did not improve discipline and thus they eliminated it from 

the school systems (Wangari report, 2000). It was concluded in the study that the 

authoritative style used by parents in Kenyain had the utmost negative impact to 

students‟ performance. 

Varieties of studies particularly Baumrind (1991), Maccoby and Martin (1983), 

Mandara, (2006) and Micki (2008), have revealed that the parenting style 

experienced by children can lead to minor measure to the moulding of the 

characteristic pattern more generally and specifically, the achievement of the 

children. Micki (2008) noted that the connection between parenting styles and their 

children's academic achievement shows that parents can relatively have dramatic 

impact on their children‟s academic excellence leading great improvement. 

Similarly, still; not as preventing, it is also revealed that parents can have influential 
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influence on their children's charector in the classroom and at other school-based 

activities. 

Investing in education is endorsed as indispensable to enlightening the excellence of 

life of Tanzanians. However, for the past eight years, the status of education in 

Tanzania had not been unwavering leading to substandard examination results 

(Uwezo, 2017). It is deemed that over 70 percent of the budget of education in 

Mainland Tanzania annually is allocated to basic education activities, of which more 

than 50 percent is spent on primary education (Kassile, 2014). Also the Education 

statistics in the primary school shows the pass rate in the Primary School Leaving 

Examinations has been changing significantly on an annual basis in the past decade 

(Kassile, 2014). Primary school leaving examination for the past eight years in 

Tanzania shows the progressive performance of pupils as shown in Table 1. 
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Table 1.1:  Primary School Leaving Examinations Performance from 2008 – 

2016 

Year  Candidates Sat Candidates Passed Percentage Passed 

Male Female Total Male Female Total Male Female Total 

2008 514,106 503,759 1,017,865 307,196 229,476 536,672 59.8 45.6 52.7 

2009 496,446 502,624 999,070 276,083 217,250 493,333 55.6 43.2 49.4 

2010 435,077 459,812 895,013 256,818 222,094 478,912 59.0 48.3 53.5 

2011 462,798 511,011 973,809 289,190 278,377 567,567 62.5 54.5 58.3 

2012 409,575 455,959 865,534 145,649 120,224 265,873 35.6 26.4 30.7 

2013 398,798 446,140 844,938 219,379 208,227 427,606 55.0 46.7 50.6 

2014 369,497 422,621 792,118 224,909 226,483 451,392 60.9 53.6 57.0 

2015 354,706 408,897 763,603 253,904 264,130 518,034 71.6 64.6 67.8 

2016 369,547 419,932 789,479 271,577 283,788 555,365 74.0 68.0 70.4 

Source: President‟s Office Regional Administration and Local Government (2017). 

 

Data in Table 1.1 indicates the overall academic performance of pupils in primary 

schools in Tanzania has been changing significantly on an annual basis in the past 

decade (Kassile, 2014).  Like some of the regions, the academic performance in 

Dodoma region has been declining in the past five years, unlike other regions in the 

country. For instance, the report of 2017 shows the lower level of performance at 33 

percent in Dodoma region as compared to other regions like Dar es Salaam with 59 

percent (Uwezo, 2017). The available in the table, data show that the academic 

performance of pupils in primary schools in Dodoma region is still poor (Uwezo, 

2017). Although the national examination performance for Standard Four results 

ranked Dodoma region at 16
th

 position in 2016 and 2017, the region recorded 

unsatisfactory results in the Primary School Leaving Examinations (PLSE) as the 

region was ranked 24
th

 out of 26 regions in the same years (National Examinations 

Council of Tanzania [NECTA], 2017).  Again, in 2015, Dodoma region was among 



9 

the last five regions with low examination pass rates in primary schools (MoEVT, 

2011). 

In Dodoma City, the status of education is still facing some challenges including 

some school pupils attending classes which are poorly constructed and ill equipped, 

inadequate teaching and learning materials supply, drop outs and late enrolment 

(Ndikumwami, 2013; Dodoma Municipal Council‟s Office, 2015). Therefore, these 

problems hinder the effectiveness and efficiency in teaching and learning processes 

which in turn affect pupil‟s performance in schools negatively. 

The matter of parenting styles in some countries has been stressed as a foremost 

element of academic achievement among the primary school pupils (Huang and 

Prochner, 2003). Parental duties start immediately after the birth of a child.  

Parenting style is a mental construction which signifies customary approaches that 

parents employ in nurturing their children (Huang & Prochner, 2003). Thus, parents 

have undenied prominent function in children‟s growth. 

Baumrind (1991) offers four styles where parents tend to prefer more to use than 

other styles to look after their children, these includes; authoritative, authoritarian, 

permissive-indulgent and permissive-uninvolved styles of parenting. Baumrind, 

adds that the authoritative style of parenting is the most resourceful style that 

heightens the progressive academic performance, in disparity to authoritarian and 

permissive parenting styles which are most frequently linked to learners‟ academic 

performance in an undesirable direction (Checa & Abundis-Gutierrez, 2018). 

Different studies were conducted concerning the association between styles of 

parenting and the progressive academic achievement of pupils. Some of these 
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studies include; Checa and Abundis-Gutierrez (2018) who examined parenting 

styles, academic performance and the impact of culture in Spain. The findings 

showed vigorous proof on the effect of parenting styles on children and adolescents 

in examination performance.  However, there are studies which prove that culture 

plays a mediating role on parenting and academic achievement and that Baumrind´s 

model may not permanently fit the parenting styles detected in non-western societies 

(Checa and Abundis-Gutierrez, 2018). The study conducted in the USA by Willetto 

(1999) revealed a demarcation on academic achievement and parenting styles. In 

this viewed that the role of parenting styles on pupils‟ academic performance still 

requires thorough studies. 

In South Africa, Roman (2011) compared children‟s perceptions of parenting styles 

of single and married mothers. It was revealed that there were no substantial 

variances between parenting styles of single and married mothers. In Kenya, Munyi 

(2013) studied the influence of parenting styles on academic performance of 

adolescents in Embu County. The results showed that the children who were raised 

authoritatively by their parents parformed well in school hence, the authoritative 

style was considered the best style for child-care. Additionally, in Uganda, a study 

by Biirah and Anika (2018) discovered that the most predominant parenting style 

was democratic style and the least was laissez-faire because parents assume that 

children tend to want freedom. Likewise, it was revealed that children would wish to 

have parents who control them rather than those who give excessive freedom (Biirah 

& Anika, 2018). Hence, from the above viewpoints, democratic and authoritarian 

parenting styles are proved to enhance students‟ academic performance as opposed 

to laissez-faire parenting style (Biirah & Anika, 2018). 
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In Tanzania, various studies have been conducted. For example, Pemba (2013) 

whose study aimed at investigating the construct of parenting from children‟s 

perspectives found that authoritarian parenting style was frequently reported by the 

children advocating for authoritative parenting instead. Manyama and Lema (2017) 

also suggest that parents mainly combine authoritative and authoritarian parenting 

styles in rearing their children. In addition to that, they believe that this combination 

appears to be diverse from most of the developed countries that base on authoritative 

parenting style. Furthermore, Lusajo, Nancy, Sylvia, Kaaya and Vries (2016) found 

that parents use regularly punitive behaviours to confront or disallow sexual 

behaviour; they also set clear regulations about the right sexual behaviour for 

children, strictly monitor their adolescent children‟s attachments and sexual 

behaviour to diminish sexual behaviour.  

Some scholars concentrated on parenting style as an inspiration on the pupils‟ 

academic performance and also the researches have engrossed on developed 

countries without regarding their diverse characteristics and experiences. As 

reviewed earlier regarding the impact of parenting styles on children‟s learning in 

primary schools in the African context, Tanzania in particular are thinly documented 

and understood. Therefore, there is need for a study to establish whether there is any 

parental influence on pupils‟ academic performance, specifically in the Dodoma 

City. In case this study is not conducted, it will be difficult to recognize which 

parenting style is the most effective in influencing better pupil‟s academic 

performance and how to handle other styles so as to minimize negative impact on 

child education. 
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1.3 Statement of the Problem 

The academic performance of pupils in Dodoma has been deteriorating in the past 

five years unlike other regions in the country (Uwezo, 2017). A series of researches 

have been undertaken in various countries on the effect of parenting styles on pupils‟ 

learning in primary school and academic performance. For example, Madahi et al. 

(2013) assert that there is relationship between pupils‟ academic achievement and 

the style used by their parents to raise them. Chao (2001) also revealed that there are 

optimistic effects of both authoritative parenting and affiliation intimacy on 

academic achievement. Additionally, Roman (2011) found that mothers were 

perceived as using more autonomy-supportive than psychologically controlling 

parenting practices in child rearing. On the countrary, Willetto (1999) found a rare 

direct connection between pupils‟ academic achievement and the style used to raise 

them. Generally, the overall findings from these studies reveal that children with 

parents who are authoritative in nature constantly do better in class than thoseusing 

other styles to raise children. 

The Tanzanian researchers report different factors which affect pupils‟ performance 

including weak content knowledge of teachers, inadequate number of teachers, poor 

working and learning conditions of both teachers and learners, and teacher 

absenteeism (Sumra & Katabaro, 2014). In addition, other factors include inadequate 

and inappropriate learning resources, huge workload, inadequate monitoring by head 

teachers, limited number of qualified teachers, and lack of motivation for teachers 

(Reche, Bundi, Riungu & Mbugua, 2012). Moreover, other factors include socio-

economic status of pupils, location (rural and urban), education level of mothers and 

dropout (Uwezo, 2014). However, little is known on the influence of parenting 
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styles on pupils‟ academic performance in primary schools in Tanzania. Due to 

existing socio-cultural differences, results from these studies cannot be 

comprehensive to children in the Tanzanian context. That is why this study explored 

the influence of parenting styles on pupils‟ academic performance in primary 

schools in Dodoma City.  

1.4 Purpose and Objectives of the Study 

The purpose of this study was to investigate the influence of parenting style on 

pupils‟ academic performance in Tanzania: The case of primary schools in Dodoma 

City Council. In particular, the study was guided by the following objectives, 

namely to: 

1. Assess the main parenting styles used by parents in Dodoma City  

2. Find out the pupils‟ perceptions towards the parenting styles used by their 

parents  

3. Determine the contribution of parenting styles on pupils‟ academic 

performance 

1.5 Research Questions 

1. What are the main parenting styles used by parents in Dodoma City? 

2. What are the pupils‟ perceptions towards the parenting styles used by their 

parents? 

3. What is the contribution of parenting styles on pupils‟ academic 

performance? 
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1.6 Significance of the Study 

Basically, the results of this study have both theoretical and practical significance. 

Theoretically, the findings are expected to generate new knowledge on the 

inspiration of parenting in relation to academic achievement of children. Practically, 

the study is expected to help the parents from and outside Tanzania and the 

community in general to make strategic plans to support parents in improving their 

children‟s academic performance in primary schools through appropriate parenting 

styles. The study would also make valuable contribution to the education sector 

calling the government support to parents and children in general in order to assist 

pupils with academic challenges resulting from parenting styles at their homes. 

Moreover, the studies will open doors for further studies on the same or any other 

related topic. 

1.7 Delimitation of the Study 

The study assessed the influence of parenting styles on pupils‟ academic 

performance. It confined itself on assessing the main parenting styles, pupils‟ 

perceptions towards the parenting styles used by their parents and contribution of 

parenting styles on pupils‟ academic performance. It was so difficult to conduct the 

research all over the country. Therefore, this study was conducted in Dodoma City 

due to time factors. The study covered public schools and included parents, head 

teachers, academic teachers and pupils. Dodoma is among the regions with schools 

having low level of academic performance in primary schools. For instance, 

challenges like poorly constructed classes and less equipped schools, insufficient 

teaching and learning materials, increased dropouts and late enrolment were 
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thoroughly reported in Dodoma (Ndikumwami, 2013; Dodoma Municipal Council‟s 

Office, 2015). 

1.8 Limitations of the Study 

This study staggered upon some limitations including minimal readiness of 

participants to take part due to lack of interest. In order to lessen the impact of these 

limitations, awareness was created among the respondents by informing them about 

the significance of the study as well as their participation. 

1.9 Operational Definition of Terms 

1.9.1 Indulgent parents 

These are parents who are responsive and who are demanding. They are not 

traditional and tolerant, do not require advanced behaviours, permit substantial self-

regulation, and elude clashes (Baumrind, 1991). In this study, indulgent parents are 

those who with extreme love for children to the extent that they leave their children 

to decide whichever they want in life. 

1.9.2 Authoritarian parents 

is a category of parents who are not only demanding but also responsible. They are 

respect and status-oriented, expecting their orders to be observed without 

questioning (Baumrind, 1991). In this study, authoritarian parents are those who 

give order and remain strict to their principles and look closely and carefully to their 

children‟s activities. 

1.9.3 Authoritative parents:  

These are parents who are both demanding and responsive. They want their children 

to be self-confident, socially accountable, self-regulated as well as cooperative 
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(Baumrind, 1991). In this study, authoritative parents are those who are demanding 

and responsive, controlling but not restrictive, open, show trust and acceptance and 

encourage their children to be autonomous.  

1.9.4 Uninvolved parents 

This is a category of parents who are both rejecting–neglecting and neglectful, 

although most parents of this type fall within the normal range (Baumrind, 1991). In 

this study, uninvolved parents are those who are less concerned with the progress of 

the children in terms of both academic and behaviour. 

1.9.5 Academic performance  

In this study, academic performance refers to the extent to which students have 

achieved their short or long-term educational goals which is commonly measured by 

examinations or continuous assessments. 
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CHAPTER TWO 

LITERATURE REVIEW 

2.1 Introduction 

This chapter presents the theoretical framework and reviewed literature about the 

influence of parenting styles on pupils‟ academic performance in primary schools. It 

also presents theoretical framework, knowledge gap and conceptual framework. 

Various empirical evidences on the said topic of this study were discussed from 

global level, regional level (Africa) to local level (Tanzania) from which knowledge 

that is in line with the study was gained. The literature reviewed enabled the 

researcher to identify the gaps between what had been done and what had not been 

done in order to suit the study in the context of Tanzania, particularly Dodoma City. 

2.2 Theoretical Framework 

This study was guided by Baumrind‟s theory of parenting style proposed by Diana 

Baumrind in 1967. Her studies emerged as a result of experience from her children 

and families. Baumrind established the theory that comprised four core types of 

parenting styles and that disparity in parenting styles accounted for the children way 

to socially, emotionally and cognitively function (Baumrind, 1991). In this theory, 

Baumrind proposed the dimensions of parent-child connections namely; parental 

control, maturity demands, clarity of communication and nurturance. Baumrind is of 

the view that parental control is linked to matters like ordering rules; maturity 

demand is what the parents expect their children to perform; clarity of 

communication reflects the parents‟ eagerness to converse with their children, 

implore their opinions and use reasoning to obtain the desired behaviour and 
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nurturance is related to parental expressions of friendliness and endorsement, and 

safety of children‟s carnal and emotive well-being (Baumrind, 1991).  

Applying each dimension derived from the theory, Baumrind then identified the four 

styles of parenting: authoritative, authoritarian, permissive-indulgent and 

permissive-uninvolved. The theory contemplates authoritative style as the supreme 

parenting style and appears to produce children with high levels of self-reliance and 

self-esteem, who are socially responsible, independent and achievement-oriented. 

Authoritative parents set clear expectations and have high standards (Baumrind, 

1991). On the other hand, authoritarian parent inclines to set inflexible rules, 

demand respect and use strategies such as the removal of love or endorsement to 

oblige a child to follow (Baumrind, 1991). Regarding the permissive-indulgent a 

parent is profuse in parental warmth. This may include openly warmth and loving 

but sets few or no limits, even the time when the child‟s safety may be at risk 

(Baumrind, 1991). At its extreme, the uninvolved style can be neglectful or involve 

outright rejection of the child. Children with uninvolved parents are likely to have 

low levels of functioning in many areas (Baumrind, 1991). They tend to do poorly in 

school and, particularly as they move into high school, they are more likely to 

exhibit delinquent behaviour and to be depressed (Baumrind, 1991). 

Basing on the above explanations, there is a connection between the four dimensions 

and parenting styles. This is because, authoritative style can be linked to the first 

dimension “parental control” which makes parents administer rules and regulations 

they set, upon which children must adhere to. Authoritarian style is linked to 

“maturity demands” of which the parents expect children to perform up to their 

potential through guidance and counselling, enabling children to make decisions and 
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admit their mistakes by learning from them. However, the authoritarian parenting is 

sometimes rigid in nature because it can function under the dimension of parental 

control. Additionally, permissive-indulgent style can be linked to “clarity of 

communication” and “nurturance” because parents of this nature demonstrate too 

much love and warmth to their children by being good listeners seeking opinions 

from the children, whereas permissive-uninvolved style seems to be of a unique 

nature for it does not fall in any of the above dimensions.  

Therefore, a combination of both dimensions and parenting styles can influence a 

child‟s academic performance either positively or negatively as it was shown in the 

literature review part and various studies conducted in some countries. 

Parenting styles are diverse behaviours of parents'/guardians‟ child connection. 

Parenting is a complex activity that includes definite behaviours that work 

independently and together to influence the child. Though specific parenting 

behaviours, such as spanking or reading aloud, may influence the child's 

development, looking any specific behaviour in isolation may be deceptive.  

However, there are people who have noted that particular parenting practices are less 

vital in foreseeing the child well-being that is the braod pattern of parenting. Most 

researchers who attempt to describe this broad parental responsibility rely on 

Baumrind‟s theory of parenting style. The paradigm of parenting style is used to 

capture normal disparities in parents' endeavours to control and mingle their children 

(Baumrind, 1991).  

There are two things that are critical in understanding this phenomenon. First, 

parenting style is meant to describe normal variations in parenting. In other words, 
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the parenting style typology developed by Baumrind (1991) should not be 

understood to include deviant parenting, such as might be observed in abusive or 

neglectful homes. Second, it is assumed that normal parenting revolves around 

issues of control. Although parents may differ in how they try to control or socialize 

their children and the extent to which they do so, it is believed that the primary role 

of all parents is to influence, teach, and control their children.  

Parenting style captures two important elements of parenting: parental 

responsiveness and parental demandingness (Maccoby & Martin, 1983). Parental 

responsiveness (also referred to as parental warmth or supportiveness) refers to "the 

extent to which parents intentionally foster individuality, self-regulation, and self-

assertion by being attuned, supportive, and acquiescent to children's special needs 

and demands" (Baumrind, 1991, p. 62). Parental demandingness (also referred to as 

behavioral control) refers to "the claims parents make on children to become 

integrated into the family whole, by their maturity demands, supervision, 

disciplinary efforts and willingness to confront the child who disobeys" (Baumrind, 

1991, pp. 61-62). In line with Maccoby and Martin (1983), this categorization of 

parenting styles can be loosely tied to the dimension of parenting styles described by 

Arnette (2002) as "demandingness" and "responsiveness". Demandingness, as 

explained by him means the degree with which parents set down rules and 

expectations for behaviour and require their children to comply with them. 

Responsiveness, according to him, entails the degree with which parents are 

sensitive to their children's needs and the extent to which they express warmth, love, 

and concern for their children.  
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According to Weiss and Schwarz (1996), parenting styles can be summarized and 

placed into general themes of discipline, positive parenting, monitoring, and 

problem solving. According to them, discipline theme of parenting style involves the 

discouragement of behavioural excess or anti-social behaviour. They give the 

components to good disciplinary practices which are accurate definition of and 

labelling of certain behaviours as excessive antisocial, consistent tracking of those 

behaviours over time across settings; and the consistent and contingent use of 

effective but not harsh methods to inhibit those behaviours.  

Positive parenting, as explained by Weiss and Schwarz (1996), means the 

interactions between the parents and their children foster interpersonal, academic, 

and work skills, and which encourage the development of normative values and 

standards of behaviour According to them, students of parents who use positive 

parenting skills are generally less likely to have low academic performance schools. 

On the other hand, students of parents who are supportive and affectionate, or are 

rejecting and generally negative in their attitude are more likely to perform low 

academically.  

According to Weiss and Schwarz (1996), monitoring means parental awareness of 

children's peer associates, free time activities, physical where about, school 

awareness and performance and m access. Thus, children from good parental 

background are generally associated with good academic performance while 

ineffective monitoring has been associated with poor academic performance of the 

students. On problem solving theme of parenting styles, Weiss and Schwarz (1996) 

explained that, failure to acquire and use problem solving strategies may facilitate 

the fall in the academic perform, of students from such a background. Difficulties 
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with problem solving may be caused by: ineffective parenting caused by stress 

associated with conflict; inappropriate modes of problem solving passed on from 

parents; stress and problems at home carried over to the environment, and problem 

solving in homes that is characterized by conflict, blaming, and non-acceptance of 

responsibility are associated with poor academic performance of some students.  

These interactions generally correspond with the general classification of parenting 

styles such as authoritarian, democratic and laizess-faire. In the authoritarian 

parenting styles, children are exposed to a kind of master-servant relationship with 

their parents where overly harsh, punitive with no freedom to the children takes 

place. In a democratic parenting style, there is a kind of positive parenting where 

there is mutual interaction between parents and their children. In the laizess-faire 

parenting style, we have a kind of indifferent or uninvolving parenting where the 

parents show non-challant attitude to the activities of their children both at home and 

the school. Maccoby and Martin (1983) and Mandara (2006) provide a more 

comprehensive way of categorizing parenting styles according to whether they are 

high or low on parental demandingness and responsiveness. They give a typology of 

four parenting styles: indulgent, authoritarian, authoritative, and uninvolved. Each of 

these parenting styles reflects different naturally occurring patterns of parental 

values, practices, and behaviours as observed by Baumrind (1991). In addition, he 

stated that the classification gives a distinct balance of responsiveness and 

demandingness.  

Maccoby and Martin (1983) state that indulgent parents (also referred to as 

"permissive" or "nondirective") "are more responsive than they are demanding. To 

them, they are non- traditional and lenient, do not require mature behaviour, allow 
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considerable self-regulation, and avoid confrontation" (Baumrind, 1991, p. 62). In 

addition, indulgent parents may be further divided into two types: democratic 

parents, who, though lenient, are more conscientious, engaged, and committed to the 

child, and nondirective parents. They opined that authoritarian parents are highly 

demanding and directive, but not responsive. "They are obedience- and status-

oriented, and expect their orders to be obeyed without explanation" (Baumrind, 

1991, p. 62). These parents provide well-ordered and structured environments with 

clearly stated rules. Authoritarian parents can be divided into two types: non- 

authoritarian-directive, who are directive, but not intrusive or autocratic in their use 

of power, and authoritarian-directive, who are highly intrusive.  

According to Maccoby and Martin, (1983) and Taylor, Hinton and Wilson, (1995), 

authoritative parents are both demanding and responsive. They monitor and impart 

clear standards for their children's conduct with assertion, but not intrusive and 

restrictive. Their disciplinary methods are supportive, rather than punitive. They 

want their children to be assertive as well as socially responsible and self-regulated 

as well as cooperative. The uninvolved parents are low in both responsiveness and 

demandingness. In extreme cases, this parenting style might encompass both 

rejecting-neglecting and neglectful parents, although most parents of this type fall 

within the normal range.  

Baumrind (1991) observes that parenting style is a typology and should not be a 

linear combination of responsiveness and demandingness. He noted that each 

parenting style is more than and different from the sum of its parts. In addition to 

differing responsiveness and demandingness, the parenting styles also differ in the 

extent to which they are characterized by a third dimension: psychological control. 
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Probably that is why Weiss and Schwarz (1996) states that psychological control 

refers to control attempts that intrude into the psychological and emotional 

development of the child through use of parenting practices such as guilt induction, 

withdrawal of love, or shaming. One key difference between authoritarian and 

authoritative parenting is in the dimension of psychological control. Both 

authoritarian and authoritative parents place high demands on their children and 

expect their children behave appropriately and obey parental rules. Authoritarian 

parents also expect their children to accept their judgments, values, and goals 

without questioning. In contrast, authoritative pare' are more open to give and take 

with their children and make greater use of explanations. Thus, although 

authoritative and authoritative parents are equally high in behavioural control, 

authoritative parents tend to be low in psychological control, while authoritarian 

pare; tend to be high.  

2.3 Concepts  

Causation; the case for parent–child relationship quality as a causal influence on 

children‟s psychological, social and cognitive outcomes remains controversial. That 

this is so, despite half a century of research on parent–child relationships (Sears et 

al., 1957), does not mean that little has been learned during this period. In fact, we 

have learned a great deal about the nature of parent–child relationships and child 

development, including one of the most important general lessons of all: that the 

links between parent–child relationship quality and children‟s well-being are neither 

simple nor direct. For example, it was once customary to infer from a correlation 

between parent–child conflict and child aggression that the former caused the latter. 

Contemporary research takes this well-replicated observation as no more than a 
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starting point for questioning, with the help of experimental and quasi-experimental 

designs, whether the relationship really is causal and in which direction the 

causation occurs. For example, having children who are genetically more aggressive 

may cause the parents to be harsh in their attempts to control them.  

Context; one of the most important trends in parenting research over the past decade 

has been towards a greater contextualised understanding of the origins of parent–

child relationships, the meaning they have to parents and children, and the effects 

they have on an array of outcomes in children. There are diverse examples of how 

„context‟ has been used in research, denoting anything from an individual‟s culture 

(e.g. African Caribbean) to a social setting (e.g. neighbourhood with a high rate of 

violence). No clear consensus has yet emerged on which demarcation(s) of context 

may be most relevant or useful. To complicate matters, several definitions of context 

are confounded (such as that between ethnicity and income). As a result, the concept 

of „context‟ has sometimes been criticised because of the vagaries and uncertainties 

in how it is operationalised. Nevertheless, we now have substantial evidence that at 

least some associations between parent–child relationship quality and child 

wellbeing differ reliably across sub-populations and social settings. 

Convertibility; research on parenting interventions that asks, „does it work?‟ is 

increasingly common, but some studies now go further by asking important 

questions such as: „for whom does the intervention work?‟ and „by what 

mechanisms?‟ Interest in this latter question follows directly from the consistent 

observation that, even for the most „evidence-based‟ interventions, there is wide 

variation in response among those who participate. Another important background 

influence is the findings from some major initiatives that were intended to deliver 
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important gains for children, but have proved to be complete or qualified failures 

(Barkley et al., 2000). As a result, it is no longer assumed that a successful 

intervention can be abstracted merely from the findings from naturalistic (i.e. non-

intervention) studies. 

2.4 Conceptualizing  

Parenting styles are the key to understand childrens behaviour both good and bad 

(Rodriguez, Donovick & Crowley, 2009). Parenting involves parental behaviors that 

carries choices, freedoms, and profits as well as frustrations, failures, and fears. 

Therefore, parents easily find an interest and derive considerable and continuing 

pleasure in their daily activities and in relationships with children (Dawkins, 2006). 

Diana Baumrind is widely considered to be the pioneer of introducing parental style 

and control – authoritarian, authoritative, and permissive. From this perspective, 

Cherry (2015) points out that the psychologist Diana Baumrind during the early 

1960s, conducted a study on children studying in preschool using parental 

interviews, naturalistic observation and other research methods. As a result, 

Baumrind identified four imperative dimensions of parenting including expectations 

of adulthood and control, communication styles, nurturance and warmth and 

disciplinary strategies. Based on the above mentioned dimensions, Cherry (2015) 

and Baumrind (1966) suggest that a majority of parents exhibit one of three 

mentioned parenting styles.  

Darling (1999) argues that there are four parenting styles including indulgent, 

authoritative, authoritarian, and uninvolved. This categorization is in accordance 

with their lowness or highness on parental responsiveness and demanding behaviour.  

Darling also describes the viewpoints of Baumrind by stating that all of these four 
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parenting styles reflect on different naturally occurring patterns of parental practices, 

behaviours and values and a different balance of demandingness and responsiveness. 

From this perspective, different parenting styles can be separated into two categories 

such as demandingness and responsiveness. 

According to Baumrind (1966), the term demandingness refers to claims in which 

parents are supposed to be integrated into community and family by their maturity 

expectations, disciplinary efforts, supervision and willingness to confront a 

disruptive child. In the same way, Simons, Simons, and Wallace (2004) argue that 

demandingness parenting can be judged through the level of well-defined 

monitoring techniques, direct confrontation and discipline patterns utilized by 

parents. Therefore, it would be justified to state that parents with higher level of 

discipline patterns, confrontation and monitoring are demanding, whereas parents 

with lower level of confrontation, inconsistent discipline and monitoring are 

characterized as not demanding.  

The term responsiveness is defined by Baumrind (1966) as the ratio of fostering self-

assertion and individuality by parents being attuned, acquiescent and supportive to 

the demands and needs of children. In addition, Baumrind (1966) argues that the 

level of responsiveness can be measured through the level of communication, 

reciprocity, and warmth displayed by parents while dealing with adolescents. From 

this perspective, parents emphasizing on higher level of reciprocal behavior, warmth 

and communication are considered to be highly responsive, whereas low levels of 

delineated factors represent low responsiveness. Maccoby and Martin (1983) argue 

that higher level of responsiveness can be found in permissive and/or authoritative 

parenting style. On the other hand, Simons, Simons, and Wallace (2004) 
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demonstrate that low level of responsiveness is reflected through neglecting and/or 

authoritarian parenting style. 

These constellations of attitudes have been classified into four styles (Baumrind, 

1991) authoritative (highly demanding and highly responsive), authoritarian (highly 

demanding and lowly responsive), permissive-indulgent (low demandingness and 

high responsiveness) and permissive-neglective (lowly demanding and responsive). 

Many authors also refer to parenting styles as either assertive and sensitive, or 

aggressive or punitive (Bauermeister, Salas & Matos, 1995). 

Indulgent parenting style is child-centred, but a non-demanding pattern. Indulgent 

parents are tolerant and accepting toward the child‟s impulses, desires, and actions, 

allow considerable self- regulation and make few demands for mature behaviour. 

Indulgent parents intent to be non-punitive and avoid confrontation or over power to 

accomplish their means (Baumrind, 1991). The authoritative parenting style is a 

child-centred pattern characterized by a clear setting of rules and expectations, and 

the use of reasoning and discussion to achieve adherence to rules (Ballantine, 2001).  

Authoritative parents are demanding and responsive, controlling but not restrictive; 

they are open to communication and actively participate in the child‟s life showing 

trust and acceptance; encouraging their children to be autonomous (Ballantine, 

2001). Authoritarian parenting style is an adult-centred pattern characterized by a 

clear set of rules and expectations that are expected to be obeyed and achieved with 

no explanation.  

Authoritarian parents provide an orderly environment and monitor their children‟s 

activities very carefully (Baumrind, 1991) however, in contrast to authoritative 
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parents; they are not responsive and discourage open communication. Authoritarian 

parents often show little trust in their children and fear to lose control (Ballantine, 

2001). Uninvolved parenting style is low in both responsiveness and demanding. 

Uninvolved parents are not warm, not supportive and uninvolved. Uninvolved 

parents minimize interaction time with their kids and show indifference to their child 

needs and demands (Kopko, 2007). They do not monitor children activities and 

actions and fail in providing a structured environment, may neglect discipline 

entirely or use strict disciplinary practices sporadically (Maccoby & Martin, 1983). 

2.4.1 Indulgent 

According to Baumrind (1966), indulgent parents attempt to behave in acceptant, 

affirmative and non-punitive manner toward their children‟s impulses, actions and 

desires. Considering the definition proposed by Baumrind that this parenting style 

tends to have a higher level of responsiveness, it implies that a responsive parent is 

more likely to define and determine rules associated with family, while encouraging 

the adolescents to consider it as a resource (Johnson & Kelley, 2011).  

Nevertheless, it is widely believed that the delinquent behaviour in most of the 

juveniles is the result of parenting styles. For example, Poduthase (2012) argues that 

adolescents can be led towards delinquent behaviour when they are exposed to lack 

of intimacy, lack of guidance, lack of parental involvement, lack of parental 

attachment, anger and blaming. It would therefore not be wrong to state that there is 

a significant link between the parental styles and individual‟s tendency to engage in 

delinquent or violent behaviour. In other words, lack of parental involvement and 

interaction results in increased risk of violence, primarily in male juveniles (Brook et 

al., 2014). 
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Indulgent parents demand less on their children, this making the parents to also be 

known as permissive parents. It is rare to come across such parents disciplining their 

children because they have moderately low expectations of maturity and self-will. 

As declared by Baumrind (1991) permissive parents act responsively rather than 

demanding. They are neither traditional nor lenient, they also don‟t entail mature 

behaviour, they allow considerable self-regulation, and they avoid confrontation. 

Permissive parents are generally close to their children in both nurturingand 

communication often acting as a friend to their children than a parent (Grills, 2002). 

Parents in the lenient pattern of indulgent parenting are composed of democratic, 

permissive, and undifferentiated parents. Democratic parents are high responsive 

and medium demanding compared to permissive parents who have low or medium 

demanding and highly approachable (Baumrind, 1999). Also, parents in this type 

highly accept their children and make some demands for the children‟s behaviour. 

The parents allow their children fundamental self-regulation. Children of the 

undifferentiated parents would be expected to have risk for emotional and 

behavioural problems (Fite et al., 2009).  

Indulgent parents consider making their children happy as on of their responsibility 

(Barber, 1996). Psychologists consider the parents who practicee indulgent parenting 

behaviours to have experienced a difficult life during their childhood and therefore 

decide to doeverything in their power to never allow their children go therough the 

pain they went through. As a result, such kind of parents practicing permissive 

indulgent are responsible to listen and meet the children needs. In influence, these 

parents are extremely supportive, to the extent that the child winds up taking control 

of the situation. In many ways, this style is the opposite of the authoritarian style. 
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Permissive indulgent parents often believe that, "Nothing is too good for my child." 

And they will readily go out of their way (Barber, 1996). When parents adopt the 

permissive indulgent style of parenting their children display several predictable 

outcomes. First, these children are the most at risk for becoming spoiled children. 

They tend to grow up thinking that they should always get what they desire. Second, 

these children tend to become highly demanding themselves. They often form the 

impression that the world owes them something, just because they are so special. 

Third, these children tend to display impatience with people who don't readily give 

them everything they want. Fourth, these children tend to display relatively poor 

social skills. They are less likely than other children to be concerned with the 

welfare of others, or to sacrifice their own needs. Part of the problem is that they 

expect their friends‟ lives to revolve around making them happy (Constanzo, 1985). 

2.4.2 Authoritarian  

The authoritarian parents attempt to evaluate, shape and control the attitudes as well 

as behaviour of their children in line with set standards of conduct, known as 

absolute standard. In the light of this absolute standard, children are supposed to 

follow very strict rules defined by their parents. In case the children fail to comply 

with such rules they are punished. Cherry (2015) points out that authoritarian parents 

usually fail to come up with reasoning behind such rules.  

According to Hoskins (2014), authoritarian parents exhibit low responsiveness and 

they are highly demanding. In this style of parenting, parents emphasize on 

conformity and obedience and thus expect that they are obeyed without explanation 

in a less warm environment. Furthermore, authoritarian parents display low level of 

engagement and trust toward their children. They most often discourage open 
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communication and make strict control of a child‟s behaviour. In other words, it is 

widely believed that an authoritarian parent is forceful, punitive and believes that a 

child should adhere to work in accordance to ethics and should be obedient. In the 

authoritarian parenting style, parents are more concerned with the traditional family 

structure; therefore, they limit the child‟s autonomy along with the parent-child 

relationship. Since the foremost concern of this parenting style rests within the 

traditional family structure, the child is demanded to adhere to parent‟s orders 

without any questions; therefore, it can be argued that authoritarian parenting style 

tends to rely on rules that are considered as concrete. According to Nijhof and 

Engels (2007), the authoritarian parenting style is related with the lower level of 

ability and self-confidence to employ coping mechanisms among adolescents and 

thus restricts a child to explore his/her capabilities and social interactions, eventually 

resulting in the child‟s dependence on parental guidance and direction.  

In this authoritarian style of parenting, there are strict rules which students ought to 

follow since the rules have been established by their parents. Children who failto 

follow the rules put by the parents end up in punishment. If authoritarian parents are 

asked about the rules and the reason behind these rules they fail to tell. If asked to 

explain, the parent might simply reply, "Because I said so." These parents expect a 

good outcome or behaviour from their children but they are never responsible to 

them. In addition, these parents are usually obedient and status oriented, and they 

always expect their orders to be obeyed without questioning (Karavalis, 2003).  

Parents in the restrictive pattern of parenting are known as authoritarian. These 

parents attempt to perfect, regulate, and assess the behaviour and attitude of their 

children which is usually expressed by a higher secular authority (Baumrind, 1999). 
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These parents have high expectations to their children though low on responsiveness 

(Maccoby & Martin, 1983). In addition, children and adolescents with authoritarian 

parents were reported as having low self-esteem and spontaneity, as well as 

withdrawal, antisocial, and delinquent behaviours (Coie & Dodge, 1998).  

A study conducted by Roberts, and Fraleigh (1997) indicated that authoritative 

parenting positively related to grades; conversely, both authoritarian and permissive 

parenting negatively related to grades. However, authoritarian parenting is inclined 

to have a stronger relationship with grades rather than the other two parenting styles. 

This is because authoritarian parenting tends to be characterized by power.  

The findings of a study done in Ethiopia documented that an authoritarian parenting 

style was the style that most parents used since the socio-political system stack to 

authoritarianism in the all areas of social endeavours. On the other hand, a likely 

reason for the findings of the studies in the last two decades which reported that an 

authoritative parenting style was the most predominantly employed parenting style 

could be, as noted by numerous researchers (Seleshi, 1998).  

Parents in Ethiopia invest in their children by imparting in them good values with 

the hope to receive a better treatment from them especially when the parents run 

old.parents long for good social services, economic services psychological support.  

It is likely that the rapid socio-political fluctuations that have been taking place in 

the country in the drive for modernization and globalization may have resulted in the 

change of culture which touch directly the child-cre. Mapes (2008) connected the 

change in culture to what is happening in the social political system. For these 
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reasons, parents may employ more accepting, firm, and democratic child rearing 

practices which is authoritative parenting style. 

2.4.3 Authoritative  

Baumrind first introduced the concept of authoritative parenting style. According to 

Baumrind (1966), the authoritative parents provide guidance to their children on 

issue oriented and rational manner. Since the level of demandingness is higher in 

this parenting style, parents usually welcome effective communication as well as 

effective relationship between them (Piko & Balazs, 2012). Hoskins (2014) points 

out that authoritative parents display more demandingness and responsiveness by 

exhibiting more supportive towards harsh behaviour. These parents encourage 

verbal give-and-take, express reasoning behind rules and use power, reason, and 

shaping to strengthen objectives. This style of parenting is more associated with 

positive adolescent outcomes. As a result, it is found as most beneficial and effective 

style of parenting among most of the families. In other words, authoritative 

parenting style fosters positive well-being of adolescents. For parents to be classified 

as authoritative they should fulfil the criterion proposed by Baumrind; however, for 

parents to be categorized as authoritative, they should have low score in terms of 

passive acceptant. 

Nijhof and Engels (2007) have a firm belief that authoritative parenting style plays 

an influential role in the development of healthy adolescent psychologically and 

socially. This is particularly because authoritative parenting style helps the children 

to develop higher level of self-reliance, self-esteem and ability to employ effective 

coping strategies, while developing positive self-image (Parker & Benson, 2004).   
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Moreover, authoritative parents reasonably attempt to direct their children‟s 

activities and use more warm control, positivity during communication, feelings-

oriented reasoning as well as induction, and more responsiveness to children‟s 

questions (Mize & Pettit, 1997). Interestingly, adolescents with authoritative parents 

reported higher grades in school performance than adolescents with neglectful 

parents, and demonstrated stronger school orientation, school engagement, and 

bonding with teachers than adolescents with neglectful parents (Steinberg, Eisengart, 

& Cauffman, 2006). Demanding parents are medium responsive and high 

demanding (Baumrind, 1999). However, traditional parents exhibited a different 

structural role between mothers and fathers. For example, mothers are highly 

responsive however, relatively understanding. In contrast, fathers are highly 

demanding, but quite coercive and non-responsive.  

Authoritative style is advantageous depending on the ethinic group. For instance, 

European American, African American, Asian American, and Hispanic American 

were compared by Steinberg et al. (1992) to look at the influence between parenting 

styles and academic achievement for adolescents. The findings revealed that 

European American, African American, and Hispanic American adolescents‟ higher 

school achievement was significantly predicted by authoritative parenting, but this 

was not the case for Asian American adolescents. Also, Steinberg et al. (1992) found 

that authoritative parenting was preferred by the parents of European American 

adolescents. In contrast, parents of Asian American adolescents‟ did not prefer the 

use of authoritative parenting.  , Authoritative parenting in the western cultures 

produces benefits of higher academic performance for adolescents. By contrast, in 
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Asian cultures, non-authoritative parenting is expected to be related to higher school 

achievement for adolescents Steinberg et al. (1992). 

2.4.4 Uninvolved  

Uninvolved parenting style is thought to have few demands, little communication 

and low responsiveness. While parents fulfil the child's basic needs, they are not 

isolated from their child's life. In extreme cases, these parents may even reject or 

neglect the needs of their children (Baumrind, 1999). Parents in who practice 

neglectful parenting styles are exemplified in rejecting-neglecting and non-directive 

parents. A study by Kassahun (2010) found out that the predominance of neglectful 

parenting style for high school aged males, since when males enter high school the 

parents believe that their sons can manage themselves, and thus they reduce their 

control as well as their close relationships.  

Uninvolved parenting style tend to display low levels of demandingness since they 

ask and expect very little of their children. For instance, they rarely assign their 

children chores. These parents also display low levels of responsiveness to their 

children. They tend to be relatively uninvolved in their children's lives. As a result, 

these parents tend to grant their children a very high degree of freedom to do as they 

wish. In addition, these parents tend not to be very communicative with their 

children. The child outcomes associated with the neglectful style of parenting are 

somewhat predictable. In general, these children tend to display poor social skills 

(Constanzo, 1985). The relative lack of social interactions with adults at home does 

little to prepare them for social interactions outside the home. On the other hand, 

they tend to come across as emotionally needy. That is, these children appear to seek 

emotional guidance and reassurance from others, especially in their close 
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relationships. This discipline issues finally translates in the child‟s academic 

performance and therefore display poor results as compared to children in 

authoritarian and authoritative parenting styles (Morawska, 2007). 

2.5 Review of Related Literature 

2.5.1 Empirical studies from the West on parenting styles and performance 

The matter of parenting is receiving much attention worldwide in contemporary era 

(Bibi, Chaudhry, Awan & Tariq, 2013). Many parents and caregivers are now 

raising their concerns that children can best grow psycho-socially under the 

guidance and protection of adults and treated according to their growing stages (Bibi 

et al., 2013). For that reason, children at early years gain more new life experience 

and knowledge through parenting. Moreover, the socio-emotional development of an 

early childhood inspires numerous personalities of their lives, and parenting plays an 

imperative part in the way the child needs developmentally appropriate social and 

emotional skills (Martin, 2000). For that matter, it is clear that parents have a key 

function in the way children direct nature characteristics and behaviours, even if 

parents (biological or adoptive) have low ability to transform basic personality 

behaviours or temperamental characteristics of their children (Bornstein, 2007). 

Hence, from the above mentioned arguments, it is clear that in early child‟s life, 

parenting skills, parenting style and the parent-child relationship are main factors 

that affect children‟s psychosocial growth during childhood (Manyama & Lema, 

2017). 

In Albania, Kashahu, Dibra, Osmanaga and Bushati (2015) explored the affiliation 

between demographic characteristics, parenting styles and academic performance 

involving basic school pupils. Participants in this study comprised the parents of 
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pupils in fifth and sixth grades of public schools in Tirana. Quantitative methods 

were employed and data were analysed by using SPSS. The findings revealed that 

parenting styles and demographic characteristics were concomitant principally with 

the level of education of the parents, and also the academic performance of children 

related to parenting styles (Kashahu et al., 2015).  

In Pakistan, Sarwar (2016) explored parenting styles on children‟s behaviour. The 

researcher explored the parenting styles to find out the style that leads the children to 

be youthful wrong hence fail to become academic achievers. In this paper, the 

researcher attempts to bring an innovative contribution through the identification of 

what is missing in the literature thus posing recommendations for future study on the 

function of parents in modelling the future of their children (Sarwar, 2016). The 

study results showed that authoritarian parenting style makes the children to become 

unmanageable and embrace problematical comportment due to more than necessary 

power applied on children by parents (Sarwar, 2016). Another study by Akram, 

Khanam, Ihsan and Mirza (2016) aimed to look on the link between observed 

parenting styles and level of academic stress among college students. The sample 

was comprised of 507 students, 231 female and 276 male students from two 

government colleges of district Gujrat, Pakistan. Participant‟s age ranged from 16 to 

19 years. Parental Authority Questionnaire (PAQ) developed by Buri, 1991 and 

Educational Stress Scale for Adolescents (ESSA) presented by Sun and Dunne, 2011 

were administered for data collection. Multistage Systematic random sampling was 

used from two colleges located in Gujrat city. Data was analysed by using SPSS of 

the 16 version. Findings noted a relationship between parenting styles and level of 

stress among college students (Akram et al., 2016). Both authoritarian and 
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permissive style of parenting were found designated as positive predictors of the five 

components of Educational Stress Scale for Adolescents that is to say pressure from 

study, study workload, worry about grades, self-expectations stress and study 

dependency among students (Akram et al., 2016). The findings also confirmed that 

authoritarian parenting style leads to higher level of stress whereas the authoritative 

parenting style found to be least associated (Akram et al., 2016). 

In Iran, a study by Zahedani et al.
 
(2016) revealed several factors affecting the 

academic performance of college students and parenting style as one significant 

factor. The current study has been conducted with the purpose of investigating the 

relationship between parenting styles, academic achievement and career path of 

students at Shiraz University of Medical Sciences. This is a correlation study carried 

out at Shiraz University of Medical Sciences. Among 1600 students, 310 students 

were selected randomly as the sample. Baumrind‟s Parenting Style and Moqimi‟s 

Career Path questionnaires were used and the obtained scores were correlated with 

the students' transcripts (Zahedani et al., 2016). To study the relation between 

variables Pearson correlation coefficient was used. There was a significant 

relationship between authoritarian parenting style and educational success (p=0.03). 

Also findings showed a significant relationship between firm parenting style and 

Career Path of the students, authoritarian parenting style and Career Path of the 

students, educational success and Career Path of the students (p=0.001). Parents 

have an important role in identifying children‟s talent and guiding them (Zahedani et 

al., 2016). Therefore, it is recommended that the methods that mould the children in 

a good manner should be encouraged and inforced in the society by channeling them 
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through mass media and daily training in the family to produce a generation that is 

trusted and productive (Zahedani et al., 2016).  

Another study by Wai-Lok (2003) on the influences of perceived parenting styles 

(Parental Authoritativeness and Parental Authoritarianism) and teaching styles 

(Teacher Responsiveness and Teacher Control) on self-reports of frequency in 

engaging in School Misbehaviours and Academic Self-Concept, in fifth grade and 

tenth grade Hong Kong students were investigated in a longitudinal study. Perceived 

influences of parenting and teaching styles on School Misbehaviour varied across 

grades, while influences on Academic Self-Concept were consistent across grades 

(Wai-Lok, 2003). Across outcomes, teaching styles were found to exert stronger 

effects than parenting styles. Across perceived ratings of parents and teachers, styles 

emphasizing responsiveness predicted better school adjustments in secondary 

school, while styles emphasizing control predicted better school adjustments in 

primary school (Wai-Lok, 2003). Interactions between parenting styles and teaching 

styles were not significant in predicting either School Misbehaviour or Academic 

Self-Concept (Wai-Lok, 2003). 

In Spain, a study by Fuentes, García-Ros, Pérez-González and Sancerni
 
(2019) has 

pointed out the parent-child socialization styles and how they impact repeatedly 

children‟s psychosocial change. However, there are few indicators addressed in 

previous studies such as academic achievement or self-concept, which need to be 

broadened more to increase knowledge about this topic. Thus, the aim of the present 

study was to analyse the relationships between parenting styles and other relevant 

school adjustment criteria (self-regulated learning and academic stress) in 

adolescence. The study participants were 437 Spanish adolescents (44.7% men) 
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from 12 to 18 years old (M = 14.55, SD = 1.80) who were enrolled in high school. A 

multivariate factorial design (parenting × sex × educational level) was used for each 

set of criteria (Fuentes et al., 2019). The results relate to those in previous research, 

showing that the indulgent style was related to better school adjustment during 

adolescence, evaluated through self-regulated learning and academic stress, thus 

increasing the available evidence about the influence of parenting styles in this 

setting (Fuentes et al., 2019). Additionally, this relationship remains unchanging 

with regard to sex and the educational level of the participants in the study. 

Therefore, this study highlights the importance of parenting practices related to high 

acceptance/involvement for the adequate school adjustment of Spanish adolescents 

(Fuentes et al., 2019). 

Similarly, another study by Abundis-Gutierrrez (2018) shows that adolescents from 

permissive/indulgent parenting style families showed equal to or better scores in 

youth outcomes (academic, social, emotional, family and physical) than theirs peers 

form authoritative style families (García & Gracia, 2009) . Another study with 

Spanish school-age children showed that sensitive parenting style was not related to 

academic achievement but to school adjustment; meanwhile, coercive parenting 

style was negatively related to academic achievement (Checa & Abundis-Gutierrez, 

2017). They also to point out that, although the model of the four parenting styles 

has been widely used the data from some non-western societies indicate that not all 

families can be fit into Baumrind‟s model. Reports of parental style perception 

obtained from adolescents from eight Arab societies revealed three parenting 

patterns (controlling, flexible and inconsistent) that combine the categories proposed 

by Baumrind and indicate an orientation in parenting more than a specific style 
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(Dwairy et al., 2006). Similarly, only 26% of Kim and Rohner (2002) sample of 

Korean American families fit into the Baumrind parenting categories. Within this 

26%, however, the authoritative parenting style was associated with adolescents‟ 

academic achievement. It is noticeable, that in this study, the association between 

parenting and academic achievement differed from maternal and paternal reports: 

mothers‟ parenting styles were not associated significantly with adolescents‟ 

academic achievement. It is clear that the parenting style adopted within the family 

has an impact on children and adolescents academic achievement. The parents‟ 

attitudes towards their children impact positively and negatively on how they 

involve in different maters in school, this include skills and abilities needed to cope 

with school demands. Parenting styles are also a reflection of the society parents 

belong to, which transmits values, expectations, behaviour patterns, belief system 

and guidelines about optimal and deficient parenting.  

Culture plays a significant role so that in some contexts specific parenting styles can 

be valid, appropriate and effective, but obsolete in others. As many studies indicate, 

western societies have a tendency to favour the authoritative parenting style as the 

most appropriate to raise healthy children, and, as the values and ways of the West 

spread along the globe, many young parents from different cultures are also adopting 

such values to parent their kids (Dor & Cohen-Fridel, 2010). Gender and individual 

differences is also the key factors that can determine the parental styles (Kochanska, 

Friesenborg, Lange, Martel & 2004). Although parenting styles may not fit in all 

situations as independent constructs in a linear continuum from high to low 

responsiveness and demanding, most studies show that children and adolescents 

required a balanced relationship with their parents where warmth (acceptance-
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rejection) and control (permissiveness-strictness) are managed according to context 

and children and adolescent‟s personal demands and needs. 

2.5.2 Studies in Africa on parenting styles  

In Africa, the issue of parenting has been given much attention due to its worthiness. 

This is because parents are important figures in shaping the children‟s behaviour. If 

the parent fails to mould the child in early stages, it will become so difficult to 

change the behaviour of that child by the time he/she enters adulthood stage. 

Therefore, parenting skills and styles determine the direction towards the child‟s 

behaviour by influencing, controlling, and teaching the children (Pomerantz, 

Grolnick & Price, 2005). 

In Nigeria, Yusuf, Agbonna and Yusuf (2009) studied the influence of parenting 

styles on junior secondary school students' performance in social studies in llorin 

Emirate. The study administered questionnaire and Pro forma to gather data on 

parenting styles and students' performance. The data were analysed using frequency 

count, percentages and chi-square to appropriately respond to the research questions 

and test the hypotheses raised in the study. The findings revealed that students who 

come from authoritative parenting had better performance than students from other 

parenting styles (Yusuf et al., 2009). On top of that, at the junior secondary school 

level, social studies is one the core subjects, which, if effectively taught, according 

to Yusuf (2004), has the potential to influence all round development of youth. 

However, students' performance in the subject shows growing decline in the Junior 

School Certificate Examination, observed by Yusuf (2004). In addition, the change 

in performance of children is not happening to a single sex only but it affects all. 

One of the reasons for the poor performance of the students may be due to the 
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parenting style adopted by their parents. Therefore, it was suggested in the study that 

parents should adoption of authoritative parenting style should be done by parents to 

enrich optimal performance of their children (Yusuf et al., 2009). In addition, the 

study recommended that schools should create structures that will involve the 

parents in both training and intervention (Yusuf et al., 2009). 

In Ghana, Ofosu-Asiamah (2013) asserts that parents adopt certain styles of 

parenting based on the dimensions of disciplinary strategies, warmth and nurturance, 

communication styles and expectations of maturity and control. All these styles have 

an influence on the development of children. This study sought to examine the 

effects of these parenting styles on the academic performance of students (Ofosu-

Asiamah, 2013). The design was a cross-sectional survey conducted among students 

in two Senior High Schools in the Ejisu-Juaben Municipality of the Ashanti Region. 

Using multi-stage simple random technique, 322students were sampled for the study 

and questionnaires were administered to them. Pearson Chi-square and Compared 

Means tests were used in this study. The results showed a significant relationship 

between parenting styles and academic performances of students, χ2(n= 322) = 

54.972, df= 6, p = 0.000 (P<0.05). Compared means tests, also, revealed significant 

differences in academic performances of students as a result of parenting styles and 

again found authoritative parenting style to be related to high academic 

performances among students (Ofosu-Asiamah, 2013). However, eta or the 

magnitude of the effect of parenting styles accounting for variations in academic 

performances of students was weak or small, though positive (0.39, >.20<.40). 

Despite methodological limitations, the findings of the study provided support to the 

assertion that parenting styles related to academic performances of students (Ofosu-
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Asiamah, 2013). It was, therefore, proposed that adopting authoritative parenting 

style in single-parenting and intact parenting homes, and consistently enforcing the 

dimensions of parenting would lead to positive developmental outcomes and high 

academic performance among students (Ofosu-Asiamah, 2013). Study 

recommended policies to be enacted to create awareness among parents of the 

impact of their style of parenting and dimensions on their children‟s academic 

performance (Ofosu-Asiamah, 2013). 

In Kenya, Kiama, Peter, Gumbi and Aloka (2018) investigated the influence of 

authoritarian parenting style on Academic Performance among Girls in Public 

Secondary Schools in Kenya.The study employed correlation survey design. The 

study was informed by Baumrind‟s Theory of Parenting Styles (TPS). Thirteen 

secondary schools in Makadara Sub-County were randomly sampled. The target 

population of the study comprised form two students sampled through stratified 

sampling and counselling teachers were randomly sampled. The study used 

questionnaire, interview guide and document analysis guide to collect data. The 

quantitative data was analyzed using descriptive (mean and standard deviations) and 

inferential statistics(Pearson correlation coefficients) on IBM SPSS version 22 while 

qualitative data was analyzed using quotes and narratives. The findings of the study 

revealed that authoritarian parenting style had a negative association of 43.2% on 

girls‟ academic performance Kiama, et al., 2018). 

Another similar study was undertaken by Gupta and Mehtani (2017) to examine 

academic achievement of senior secondary school students in relation to their 

perceived parenting style. Academic achievement was treated as dependent variable, 

whereas parenting style (Autocratic, democratic, permissive and uninvolved) and 
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demographic variables: type of school (Govt. & Private) and gender (Male & 

Female) were treated as independent variables. Descriptive survey method was 

employed for the present study. A sample of 598 students was taken using multi-

stage random sampling technique. Parenting Style Scale by Gupta and Mehtani 

(2017) was used to collect the data and Three-Way ANOVA with 4×2×2 factorial 

design was used to analyze the data. Levene‟s Test of Homogeneity of Variance was 

also applied to test the assumption of homogeneity of variance for ANOVA. Main 

effect of parenting style and gender on academic achievement of senior secondary 

school students was found to be significant. However, no significant effect of type of 

school was reported (Gupta & Mehtani, 2017). The study found that there was no 

significant interaction effect of parenting style and type of school and type of school 

and gender was found on academic achievement of senior secondary school students 

(Gupta & Mehtani, 2017). On the other side, significant interaction effect of 

parenting style and gender was reported on academic achievement of senior 

secondary school students (Gupta & Mehtani, 2017). Triple interaction effect of 

parenting style, type of school and gender on academic achievement of senior 

secondary school students was found to be insignificant (Gupta & Mehtani, 2017). 

Another study was conducted by Odongo, Aloka and Raburu (2016) conducted a 

concurrent triangulation study which wanted to establish the influence of parenting 

styles on adolescent academic achievement in day secondary schools in North 

Rachuonyo Sub-County which built on Baumrind‟s theory of parenting style. The 

target population encompassed 2409-day secondary students registered for KCSE in 

2015 in 47 schools in Rachuonyo North Sub-County of which the sample size 
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contained 263 secondary school students drawn from Sub-County day secondary 

schools as well as ten Principals (Odongo et al., 2016).  

Data from students and principals were gathered through interview schedules and 

questionnaires, whereby quantitative data were analysed using Regression Analysis 

while qualitative data was analysed using thematic analysis (Odongo et al., 2016). 

The results determined that parents who are authoritative were very compliant, 

approachable to their children‟s feelings, invigorated their children to speak freely 

their mind, explain to their children their anticipation, congratulated their children, 

treasured their children‟s opinions and were anxious about their welfare (Odongo et 

al., 2016). Odongo et al also added that authoritarian parents get angry, slap, shout 

and were stringent with their children, and could also use intimidations as a form of 

reprimand. These parents could also criticize openly the conduct of their children 

and could brawl to transform how their children felt about things (Odongo et al., 

2016). It can consequently be determined that permissive parents found it hard to 

discipline their children, ruined their children and overlooked their wicked conduct 

(Odongo et al., 2016).  

Permissive parenting style has a wicked impact on the child‟s academic performance 

and the more permissive a parent was, the less likely their children was to perform 

better (Odongo et al., 2016). On the other hand, neglectful parents were less troubled 

about their children‟s wellbeing either in class or social development and this could 

affect academic performance of their children (Odongo et al., 2016). 

In Uganda, Biirah and Anika (2018) adopted a correlational study design to examine 

perceptions of learners concerning the styles of parenting and their influence on 
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academic performance among secondary school students in Bukonzo County, 

Kasese District. Data were collected from 562 students selected using proportionate 

stratified and systematic random sampling (Biirah & Anika, 2018). The findings 

revealed that the style that was mostly used was democratic style and the least was 

laissez-faire even as much as parents‟ perception may assume that children tend to 

want freedom (Biirah & Anika, 2018). Furthermore, the study indicates that 

statistically significant positive correlations exist between democratic, authoritarian 

parenting styles and academic performance (Biirah & Anika, 2018). It therefore 

implies that children would wish to have parents who are in control of them as 

opposed to those who leave them to do what they want (Biirah & Anika, 2018).  

2.5.3 Studies in Tanzania on parenting styles and academic performance 

Like other countries, Tanzania is also aware of the matters pertaining to children 

parenting. For instance, a study by Manyama and Lema (2017) surveyed the best 

styles of parenting in the psycho-social development of a child. In the study data 

collection instruments particularly documentary review and comparative research 

design were used of which records show that in Tanzania, the parents‟ model of 

parenting is mixed, meaning that it combines authoritative and authoritarian 

parenting styles at the same time (Manyama & Lema, 2017). This model appears to 

be dissimilar from most of the industrialized countries which advocate authoritative 

parenting style (Manyama & Lema, 2017). The study also exhibited that there is no 

perfect parenting style because each style has its strengths and weaknesses and thus 

the weaknesses of one parenting style are complemented by the strength of another 

parenting style in order to costume the local context (Manyama & Lema, 2017). 

Further, reports made by the International Rescue Committee (IRC) (2015), 

Manyama (2017) and Ministry of Community Development, Gender and Children 
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(MoCDGC) (2014) have also signposted that authoritative parenting style is 

reinforced by some of the parents especially those who are educated, who have 

access to the media and who have been exposed to different trainings and external 

interaction. The reports also show that some of the parenting styles have to be 

modified or improved so as to meet the local context in Tanzania (Manyama & 

Lema, 2017). According to Manyama (2017), most of the parents advocate that 

children ought not to be given an answer straight away when they seek for 

something. Instead, the parents have to tell them that they are working on it even 

though they have all the resources needed. On top of that, reports by Kisanga (2012) 

show that permissive parenting style is either attributed to extreme alcohol drinking 

or marital conflicts. The drinking culture makes the parents to either intentionally or 

unintentionally apply this parenting style.  

2.6 Synthesis of Literature and Knowledge Gaps 

The review of literature has shown that numerous studies have been conducted in the 

world and Tanzania in particular concerning the impacts of parenting styles on 

children. However, focusing parenting styles and its influence on pupils‟ academic 

performance which is a crucial aspect has not been given enough credence in the 

literature available. For instance, Kisanga (2012) indicated that the characters of 

parents who are permissive are deemed to be excessive alcohol consumers or engage 

in matrimonial conflicts. MoCDGC (2014) also indicated the characteristics of 

authoritative parents as those who are educated, who have access to the media and 

who have been exposed to different trainings and external interaction; while 

Manyama and Lema (2017) studied the best parenting styles in the psycho-social 

development of a child without focusing on academic performance. For that reason, 

the study at hand assessed the influence of parenting styles on pupils‟ academic 

performance in primary schools in Dodoma City. 
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2.7 A Conceptual Framework 

The following conceptual framework enlightens the relationships that exist between 

variables of which the independent variables of this study are parenting styles 

particularly uninvolved parents, authoritarian parents, authoritative parents, 

indulgent parents. Each variable contains the features of parents who adopt a 

particular style. The intervening variable consists of pupils‟ perceptions towards 

parenting styles and how they are affected by such styles in terms of academic 

performance. The dependent variable is academic performance of primary school 

pupils in Dodoma City.  Therefore, the connection between the two variables has 

been affected by the pupils‟ perceptions which are presumed to cause a liable effect 

on the dependent variable. 
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Figure 2.1:  Conceptual framework showing relationship between independent 

dependent variables 

Source: Adopted from Munyi (2013). 

Intervening 

Variables 

Pupils‟ 

perceptions 

Indulgent parents 

Responsive than demanding 

Have extreme love  

Require mature behaviours 

Allow considerable self-regulation 

Avoid confrontation  

Non-traditional and lenient 

Academic 

Performance 

Average marks 

obtained in the 

exams 

Authoritarian parents 

Expect orders to be obeyed without 

explanation  

Not responsive 

Obedience and status-oriented 

Authoritative parents 

Not restrictive 

Want children to be assertive and 

socially responsible 

Self-regulated and cooperative  

Demanding and responsive 
 

Uninvolved parents 
 

Low in both responsiveness and 

demandingness 

Less concerned with the progress 

of the children  
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CHAPTER THREE 

RESEARCH METHODOLOGY 

3.1 Introduction 

This chapter presents the methodology used in this research study. It covers the 

research approach, research design, information about respondents and sampling 

procedures, sample size, instruments, validity and reliability, data analysis plan, and 

ethical consideration. 

3.2 Research Approach 

Basically, this research used a mixed approach of which qualitative and quantitative 

approaches were employed. The approach was appropriate because it helped in 

overcoming weaknesses that might have arisen on either qualitative or quantitative 

approaches. Creswell and Plano (2007) argue that using qualitative and quantitative 

approaches altogether, provides enhanced indulgent of research problems than either 

approach alone. 

3.3 Research Design 

This study employed a concurrent mixed methods design. Concurrent mixed 

methods design refers to a design in which the researcher gathers both kinds of data 

(qualitative and quantitative) at the same time during the study and then incorporate 

the data in the elucidation of the complete findings (Creswell, 2009). The concurrent 

mixed methods design was selected because it does not consume time since their 

data gathering take place at the same time (Creswell, 2014). 
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3.4 Location of the Study 

The study was conducted in Dodoma City, in Dodoma region. The area was 

purposively selected due to the fact that Dodoma region is among the regions with 

low level of academic performance compared to other regions (Uwezo, 2014). The 

data unveils the performance at 33 percent in Dodoma as compared to other regions 

like Dar es Salaam with 59 percent (Uwezo, 2017). Studies have shown that 

parenting is crucial. This is because a child‟s behaviour is determined by a parenting 

style applied by parents at home. In Dodoma, children especially boys are 

characterized as being ill mannered due to their bullying behaviours resulting from 

watching violent films at home, hence poor academic performance (Ndibalema, 

2013). The researcher is of the view that perhaps this behaviour has cropped among 

children whose parents have inappropriate parenting. Therefore, this was the reason 

why this area needed thorough exploration. 

3.5 Population of the Study 

This study involved parents, head teachers, academic teachers and standard six 

pupils. The parents were involved because they apply a variety of parenting styles to 

their children; the heads of teachers and academic teachers collaborate with parents 

in moulding children‟s behaviour and supervise school programmes (Mngarah, 

2017). Pupils were also involved because they are the ones who experience the 

parenting styles at home and are directly affected (either positively or negatively) 

from the parenting practices. 
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3.6 Sample Size and Sampling Procedures 

3.6.1 Sample Size 

In this study, the sampled schools were four (4). A total of 136 participants 

constituted the study sample. These included 64 (47 percent) parents, 4 (3 percent) 

head teachers, 4 (3 percent) academic teachers, sixty-four 64 (47 percent) standard 

six pupils. The sample size was useful in providing rich information from 

respondents.  

3.6.2 Sampling Procedures 

3.6.2.1 Selection of public primary schools 

The cluster sampling was employed to select schools which were used. The selection 

of schools based on wards of which each ward selected was a cluster and 4 schools 

in the two wards were involved in the study. Cluster sampling was preferred because 

it is cost efficient (Ahmed, 2009, p. 2) and easy to run.. 

3.6.2.2 Selection of head teachers and academic teachers 

Purposive sampling is used when the researcher selects a sample from which the 

most can be learned (Merriam, 1998). This technique was used for selecting the head 

teachers and academic teachers because the researcher knew that schools have equal 

number of head teachers and academic teacher, normally one for each school 

excluding their assistants. The major reason for involving head teachers and 

academic teachers was that they are overseers of all teaching processes and interact 

with pupils all the time. This technique sought for rich data that would be studied 

tho roughly about important matters in relation to the purpose of the research. 
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3.6.2.3 Selection of pupils and parents  

Simple random sampling was used for selecting pupils whose parents practice the 

parenting styles from the two selected wards. Numbers were labelled on pieces of 

papers and placed in a small box and mixed up, whereby a sample of 64 pupils was 

selected. From each selected school, 16 pupils were selected corresponding with 

their parents. This process involved pupils to pick the pieces of papers. Frey, Carl 

and Gary (2000) held that simple random sampling eradicates the risk of researchers 

biasing the selection process for their own interests.Therefore, the main reason for 

using this technique was to reduce sampling biases and classification error. 

3.7 Data Collection Instruments 

Data collection instruments used for both qualitative and quantitative included 

interview and questionnaire. Saunders, Lewis and Thornhill (2000) commented that 

interviews can be structured and semi structured for qualitative research or by using 

structured interviews for quantitative research. The instruments used during data 

collection were adopted from Munyi (2013). Semi structured interview was used due 

to its worthiness in exploring different perceptions of head teachers and academic 

teachers on parenting styles in relation to pupil‟s academic performance. 

Questionnaires were used for pupils and their parents to assess their views on 

parenting styles employed by parents in their daily children rearing. Table 3.1 

summarizes the number of participants, sampling techniques and data collection 

techniques. 
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Table 3.1:  Participants Required for this Study 

Category Participants Sampling Techniques Data Collection 

Techniques 

Parents 64 Simple Random 

Sampling 

Questionnaire 

Pupils 64 Simple Random 

Sampling 

Questionnaire 

Head Teachers  4 Purposive Sampling Semi structured 

interview 

Academic Teachers 4 Purposive Sampling Semi structured 

interview 

Total 136   

 

3.8 Validity and Reliability 

Validity refers to the benchmark which designates the magnitude to which a tool 

does its right duty and reflects the truth whereas reliability indicates if the instrument 

provides consistent results (Kothari & Garg, 2014). Reliability means the degree to 

which a tool yields consistency in results if it is employed by different researchers to 

the same topic under the same circumstances (Kombo & Tromp, 2006). To ensure 

content validity, the questionnaires were revised from time to time and submitted to 

the supervisor for review; then a pilot study using two schools of similar 

environments to the target schools was carried out to check whether there was 

internal consistency in the items. During pilot study, question items which were 

found to have ambiguities or inconsistencies were modified to fit the research 

objectives. Back translation was applied to simplify communication with 

participants. In this process, questionnaire, and semi-structured interview schedules 

were translated into Kiswahili during data collection and then translated back into 
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English during report writing whereby all transcriptions and translations were done 

by the researcher. The supervisor and independent external editor were gradually 

consulted to review the entire study for accuracy of transcription, also checking the 

relationship between the research questions and the data, data analysis from the raw 

data through interpretation to enhance the overall validity and reliability of a study 

(Creswell, 2014). To ensure reliability, the tools developed by the researcher were 

exhaustively revised several times and at different intervals and at the same time 

corrections were done. 

3.9 Data Analysis Plan 

In this study, qualitative data from head teachers and academic teachers were 

subjected to thematic analysis and coding for generating a small number of themes 

or categories that appear as major findings or headings (Creswell, 2014). 

Quantitative data from parents and pupils were subjected to descriptive statistical 

analysis using Statistical Package for Social Scientists (SPSS) version 20. SPSS was 

used because of its ability to handle bulky volumes of data and can perform all of 

the analyses covered in the text and much more (Field, 2009). SPSS was useful in 

making descriptive analysis of questionnaires. Table 3.2 illustrates how research 

data were analysed. 
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Table 3.2: Data Analysis Plan 

Objective 

Number 

Nature of data 

required 

Participant 

category 

Data analysis technique 

1  Quantitative data  Parents  Descriptive data analysis 

(frequencies and percentages) 

by using SPSS, Excel, tables, 

graphs, Chi-square and 

Logistic Regression Model 

2  Quantitative data  Pupils  Descriptive data analysis 

(frequencies and percentages) 

by using SPSS, Excel, tables, 

graphs, Chi-square and 

Logistic Regression Model 

 Thematic analysis 

3  Qualitative data   Head 

teachers 

and 

Academic 

teachers 

 Thematic analysis 

 

3.10 Ethical Issues and Considerations 

The researcher complied with ethical considerations as follows: First, the research 

permission was sought from the Office of Graduate Studies and Continuing 

Education at the University of Dodoma. This was followed by seeking a consent 

letter from the office of the Executive Director of Dodoma City Council and 

Education Officer (Department of Primary Education) of Dodoma City. 

Respondents were also assured about confidentiality of the data they provided; 

names of participants were not revealed. The purpose of the research and how data 

would be collected and used was also explained. The participants were informed 
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about the possibility of withdrawal from the study at any time for any reason. 

Participants also filled the informed consent form in which they showed willingness 

to participate in the study. In addition, there was no any physical or psychological 

harm to the respondents of all categories. 
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CHAPTER FOUR 

FINDINGS OF THE STUDY 

4.1 Introduction 

The main purpose of this study was to investigate the influence of parenting styles 

on pupils‟ academic performance in primary schools in Dodoma City, Tanzania. The 

study was guided by three objectives namely; first, to assess the main parenting 

styles used by parents in Dodoma City; second, to find out the pupils‟ perceptions 

towards the parenting styles used by their parents in relation to academic 

performance; third, to determine the contribution of parenting styles on pupils‟ 

academic performance. This chapter presents findings for the study in relation to the 

research objectives. In order to ensure thorough comprehension of the study 

findings, the study established first the variables that carry the theme of the study 

namely outcome (dependent) variable which is parenting styles and independent 

variable which is academic performance.  

4.2 Outcome variable: Students’ Academic Performance. 

In order to assess the academic performance among the surveyed students, the 

parents were asked “What grade did your child attain in last exams (December, 

2018)?”  The responses were „A‟, „B‟, „C‟, „D‟ and „F‟. Students with grade „A‟ or 

„B‟ were considered to have good performance and those with „C‟, „D‟ or „F‟ were 

regarded as having poor performance. The performance was recorded as „1‟ for good 

and „0‟ for poor.  
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4.3 Independent Variable: Parenting Styles 

In this study, four dimensions of parenting styles were assessed. The first (1) 

dimension was “indulgent parenting style” which consisted of 5 items. The second 

dimension was “uninvolved parenting style”. This dimension also included 5 items. 

The third dimension was “authoritative parenting style” which includes 5 items. The 

fourth dimension was “authoritarian parenting style” having 5 items. The items for 

each of the parenting styles had four responses: Strongly Disagree (SD=1), Disagree 

(D=2), Agree (A=3), or Strongly Agree (SA=4). To measure the magnitude of each 

parenting style, an average score of its corresponding items was computed. To 

assess the proportion of the parents used each parenting style in Dodoma; the 

average score for each style was grouped into two categories. For each style subject 

was considered to be the user if his/her average score was greater than or equal to 3, 

otherwise not user. The questionnaires used to measure parenting styles for both 

pupils and parents are attached as Appendix D and E. 

Basic descriptive statistics such as frequency tables and bar graphs were used to 

describe the sample and the characteristics of the respondents. Chi-square test of 

independence was used to assess the association between parenting styles, 

demographic characteristics and students‟ academic performance. Multiple logistic 

regression model was used to determine the contribution of parenting styles on 

students‟ academic performance. The general multiple logistic regression model is 

given as: 

( )
log [ ( )] log ......
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Where, ( )x is the likelihood of having good academic performance for students 

with x characteristics.
'ix s

are set of independent variables and 
'i s

are their 

respective parameters. The results of the model are presented in the form of a 

regression parameter estimate and estimated odds ratios (OR). The estimated OR, 

determined by taking the exponent of the regression parameter estimates shows the 

increase or decrease in the likelihood of having good performance for students at a 

given level of the independent variable as compared to those in the reference 

category. An estimate of OR > 1 indicates that the likelihood of having good 

academic performance for students at a given level of the independent variable is 

greater than that for the reference category. Similarly, an estimate of OR < 1 

specifies that the chance of having good academic performance for students of a 

given level of independent variable is less than that for the reference category.  SPSS 

version 25 was used for data analysis and significance of all statistical tests was 

determined at 5 percent level. 

4.4 Demographic Characteristics of the Participants 

A total of 64 students and their corresponding parents were involved in this study, as 

well as four (4) head teachers and four (4) academic teachers, making a total of 136 

participants.  Table 4.1 shows the social and demographic characteristics of the 

study participants. Among the included parents, about 31 (48 percent) of them were 

males and 33 (52 percent) were females. Majority of the parents were aged 46 years 

and above (37 percent) followed by those aged 41-45 years (33 percent) and 27-40 

years (29 percent). Majority of parents, 26 (41 percent) had high education level 

followed by those with low education level (30 percent) and no formal education (29 

percent). Among the surveyed students, 35 (55 percent) were females and 29 (45 
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percent) were males. The highest proportion of the students were 12 years old (47 

percent) followed by those with 13 years (31 percent) and 11 years (22 percent). The 

academic teachers also had almost the same age unlike the head teachers who had 

high age variation, though 75 percent of head teachers were female participants 

whereas 25 percent were males. Moreover, the academic teachers were 100 percent 

females. 

On the part of education level of participants, 26 (41.27 percent) parents possessed 

secondary education and above, 19 (30.16 percent) had primary education, while 18 

(28.57 percent) had no education at all. Likewise, the majority of head teachers 3 (75 

percent) had higher education unlike to only 1 (25 percent) who had low education 

level. Moreover, all 4 (100 percent) academic teachers possessed a higher 

education? 

The above data means that the study covered the sample of a variety of participants 

of which many of them had attended at least more than one level of education. 

Likewise, head teachers and academic teachers had the necessary qualifications. 

However, the data indicates that majority of parents with no education had little 

knowledge about the importance of education. 
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Table 4.1: Demographic characteristics of the participants 

Variable Frequency Percentage Variable Frequency Percentage 

Parents Students   

Sex of parent   Sex of student   

Male 30 47.62      Male  29 45.31 

Female 33 52.38      Female  35 54.69 

Parent age(years)    Pupil’s age (years)   

27-40 15 29.41      11  14 21.88 

41-45 17 33.33      12  30 46.88 

46+ 19 37.25      13  20 31.25 

Education level      

No education 18 28.57       -   

Primary education 19 30.16       -   

     Secondary education and above 26 41.27       -   

Head teachers Academic teachers   

Head Teachers’ age (years)   Age (years)   

41-45 1 25.00      30-39 1 25.00 

46-50 1 25.00      40-49 3 75.00 

51-55 1 25.00      -   



65 

Variable Frequency Percentage Variable Frequency Percentage 

56-70 1 25.00      -   

Sex of Head teachers   Sex   

Male  1 25.00     Male  - - 

Female 3 75.00     Female 4 100.00 

School Name   School Name   

Kizota 1 25.00     Kizota 1 25.00 

Makulu 1 25.00     Makulu 1 25.00 

Makole  1 25.00     Makole  1 25.00 

Nkuhungu 1 25.00     Nkuhungu 1 25.00 

Education Level   Education Level   

No education - - No education - - 

Primary education 1 25.00 Primary education - - 

Secondary education and above  3 75.00 Secondary education 

and above  

4 100.00 

Source: Field data (2019). 
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4.5 The main parenting styles used by parents in Dodoma City 

Four parenting styles (indulgent, uninvolved, authoritative and authoritarian) were 

assessed among the parents of the surveyed students. Each style had several items 

with four responses: Strongly Disagree (SD=1), Disagree (D=2), Agree (A=3), or 

Strongly Agree (SA=4). To measure the magnitude of each parenting style, an 

average score of its corresponding items was computed. Table 4.2 displays the 

frequency and mean distribution of indulgent, uninvolved, authoritative and 

authoritarian items. The average indulgent score was approximately 3 with standard 

deviation (STD) of 0.79; meaning that on average, the parents agreed on the use of 

indulgent parenting style to their children. Uninvolved parenting style had average 

score approximately 2 with standard deviation 0.47; this means that on average, 

parents disagreed on the use of uninvolved parenting style to their children.  

The authoritative parenting style had an average score approximately 3 with 

standard deviation of 0.79 which means that on average, parents agreed the use of 

authoritative parenting style. The average score of authoritarian parenting style was 

approximately 3 with standard deviation of 0.59 which means that parents agreed the 

use of authoritarian parenting style. With respect to item wise, for indulgent 

parenting style, majority (46 percent) of the parents agreed that they always 

stimulated and encouraged their children to study hard. 46 percent strongly agreed 

that they recognized, encouraged and acknowledged achievement through 

motivating their children to learn; 41 percent agreed that they always involved their 

children in decision making and problem solving; 38 percent agreed that they 

allowed freedom of expression and respected the views and opinions of their 

children; 49 percent agreed that they maintained openness to the family. 
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Table 4.2: The main parenting styles used by parents in Dodoma 

Item SD  

N (%) 

D 

N (%) 

A 

N (%) 

S A  

N (%) 

Mean (SD) 

Indulgent Parenting Style                                                                                                 2.9(0.79) 

I do stimulate and encourage my child/children to study hard.  5(7.94) 0(0.00) 29(46.03) 29(46.03)  3.30(0.835) 

I recognize, encourage and acknowledge achievement through 

motivating my child/children to learn. 

5(7.94) 2(3.17) 27(42.86) 29(46.03) 3.27(0.865) 

I always involve my child/children in decision making and problem 

solving. 

15(23.81) 3(4.76) 26(41.27) 19(30.16) 2.78(1.128) 

I allow freedom of expression to my child/children and respect their 

views and opinions. 

16(25.40) 4(6.35) 24(38.10) 19(30.16) 2.73(1.153) 

I maintain openness to my family.  16(25.40) 6(9.52) 31(49.21) 10(15.87) 2.55(1.044) 

Uninvolved Parenting style                                                                                              1.9(0.47) 

I give opportunity to my child/children to make decision and solve 

problems on their own concerning academic life. 

52(82.54) 5(7.94)  6(9.52) 0(0.00) 1.27(0.627) 

I provide little or no direction and give my child/children as much 

freedom as possible. 

31(49.21) 6(9.52) 20(31.75) 6(9.52) 2.02(1.100) 

I take time in responding to urgent problems that my child/children face. 29(46.03) 8(12.70) 24(38.10) 2(3.17) 1.98(0.992) 

I avoid getting involved when important issues and problems arise at 

home. 

15(24.19) 4(6.45) 37(59.68) 6(9.68) 2.55(0.970) 

I have time to review child‟s/children‟s continuous assessments and class 

attendance, because I am preoccupied. 

36(59.02) 4(6.56) 18(29.51) 3(4.92) 1.80(1.030) 



68 

Authoritative Parenting Style                                                                                     2.7(0.79) 

I use to confess to my children when I make a mistake that hurts them  23(36.51) 7(11.11) 29(46.03) 4(6.35) 2.22(1.023) 

I do share and discuss my expectations with my children hence they 

know what is expected of them  

13(20.63) 2(3.17) 28(44.44) 20(31.75) 2.87(1.085) 

I always want my children to be responsible, self-regulated and 

cooperative. 

11(17.46) 4(6.35) 30(47.62) 18(28.57) 2.87(1.024) 

I make consideration to children‟s opinions when making family 

decisions, though I don‟t decide something simply because the children 

want it. 

12(19.35) 2(3.23) 31(50.00) 17(27.42) 2.85(1.038) 

I always give direction for my children‟s behaviour and activities as I 

want them to grow up and follow the right path; however, I put myself 

ready to listen to my children‟s concerns and to discuss that direction. 

9(14.29) 1(1.59) 27(42.86) 26(41.27) 3.11(1.002) 

Authoritarian Parenting Style                                                                                    2.6(0.59) 

I do not consult anybody on my decision, and my child/children is/are 

not allowed to give any input. 

31(49.21) 5(7.94) 23(36.51) 4(6.35) 2.00(1.063) 

I expect my child/children to obey orders without explanations or 

questions. 

9(14.75) 6(9.84) 32(52.46) 14(22.95) 2.84(0.952) 

I rely much on threats and punishment to children to promote 

hardworking and enforce obedience. 

21(33.87) 3(4.84) 28(45.16) 10(16.13) 2.44(1.125) 

I have little or no trust on my child/children in performing their tasks. 15(24.59) 5(8.20) 33(54.10) 8(13.11) 2.56(1.009) 

I always do not allow children to cross boundaries of interaction because 

I am the parent and should be respected. 

5(8.20) 2(3.28) 33(54.10) 21(34.43) 3.15(0.833) 

Source: Field data (2019). 
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To determine the extent to which each parenting style was used among parents in 

Dodoma, the average score for each style was grouped into two categories. For each 

style, subject was considered to be the user if his/her average score was greater than 

or equal to 3, otherwise not user. The most dominant parenting style used in 

Dodoma was indulgent (76 percent) followed by authoritative style (71 percent), 

authoritarian style (54 percent) and uninvolved style (10 percent). Figure 4.1 

presents the main parenting styles used by parents in Dodoma City. 

 

Figure 4.1: The main parenting styles used by parents in Dodoma 

Source: Field data (2019). 

4.6 The Pupils’ Perceptions towards the Parenting Styles used by their Parents  

Students were asked to provide their perceptions towards parenting styles used by 

their parents. The results are presented in table 4.3. The average indulgent score was 

approximately 3 with STD of 0.87. This means that on average, the students showed 
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to perceive positively that their parents were using indulgent parenting. For 

uninvolved parenting style, the average score was approximately 2 with standard 

deviation 0.53. This indicates that on average, where it shows that the students did 

not agree that their parents were using uninvolved style of parenting. In addition, the 

average perception score for authoritative parenting style was approximately to 3 

with standard deviation of 0.83, which implies that on average, students agreed on 

the use of authoritative parenting style by their parents. Moreover, the average score 

of authoritarian parenting style was approximately to 3 with standard deviation of 

0.68 which means that students agreed that their parents used authoritarian parenting 

style.  

Regarding students perceptions on items specific of the parenting styles, it was 

observed that for indulgent parenting style; majority (45 percent) of the students 

agreed that their parents always stimulated and encouraged them to study hard; 48 

percent agreed that their parents recognized, encouraged and acknowledged their 

achievement through motivating them to learn; 43 percent agreed that their parents 

always involve them in decision making and problem solving, 40 percent  agreed 

that their parents allowed freedom of expression and respect their views and 

opinions,  and 35 percent agreed that their parents  maintained openness to the 

family.  
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Table 4.3: The pupils’ perceptions towards the parenting styles used by their parents 

Item  SDIS  

N (%) 

DIS 

N (%) 

AG 

N (%) 

       SAG 

      N (%) 

Mean (SD) 

Indulgent Parenting Style                                                                                              2.81(0.870) 

My parents always stimulate and encourage me to study 

hard. 

8(12.90) 0(0.00) 28(45.16) 26(41.94) 3.16(0.961) 

My parents recognize, encourage and acknowledge 

achievement through motivating me to learn. 

7(11.11) 0(0.00) 30(47.62) 26(41.27) 3.19(0.913) 

I am always involved in decision making and problem 

solving. 

23(36.51) 1(1.59) 27(42.86) 12(19.05) 2.44(1.175) 

I am given freedom of expression and my parents respect 

their views and opinions. 

16(25.81) 2(3.23) 25(40.32) 19(30.65) 2.76(1.155) 

My parents maintain openness to the family. 19(30.65) 8(12.90) 22(35.48) 13(20.97) 2.47(1.141) 

Uninvolved Parenting style                                                                                          1.96(0.523) 

My parents give me an opportunity to make decision and 

solve problems on my own concerning academic life. 

44(69.84) 8(12.70) 9(14.29) 2(3.17) 1.51(0.859) 

I receive little or no directions from my parents on what 

should be done because I have as much freedom as 

possible. 

28(45.90) 9(14.75) 20(32.79) 4(6.56) 2.00(1.033) 
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It takes time for my parents to respond to urgent problems 

because they are pre-occupied. 

35(55.56) 4(6.35) 22(34.92) 2(3.17) 1.86(1.014) 

My parents avoid getting involved when important issues 

and problems arise at home if I am not concerned. 

22(34.92) 3(4.76) 36(57.14) 2(3.17) 2.29(0.991) 

My parents do not have time to review my continuous 

assessments and class attendance, because they are 

preoccupied. 

24(38.10) 8(12.70) 28(44.44) 3(4.76) 2.16(1.003) 

Authoritative Parenting Style                                                                                        2.57(0.829) 

My parents always admit and apologize whenever they 

make a mistake that hurts my heart.  

24(38.10) 10(15.87) 325(39.68) 4(6.35) 2.14(1.014) 

I always have discussion with my parents on their 

expectations and make me recognize what I‟m supposed to 

do. 

20(32.26) 2(3.23) 32(51.61) 8(12.90) 2.45(1.082) 

My parents always want me to be responsible, self-

regulated and cooperative. 

12(19.05) 1(1.59) 31(49.21) 19(30.16) 2.90(1.043) 

My parents take my opinions into consideration when 

making family decisions, however, they do not decide for 

something simply because I want it. 

 

18(28.13) 3(4.69) 37(57.81) 6(9.38) 2.48(1.008) 
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Always, my parents give me directives on my behaviour 

and activities because they want me to grow up and follow 

their direction; however, they are always willing to listen 

to my concerns and have a discussion. 

16(25.00) 0(0.00) 28(43.75) 20(31.25) 2.81(1.139) 

Authoritarian Parenting Style                                                                                      2.56(0.677) 

My parents do not consult anybody on their decision, and 

we are not allowed to give any input upon their decision. 

27(42.19) 3(4.69) 29(45.31) 5(7.81) 2.19(1.082) 

My parents expect me to obey their orders without 

explanations or questions. 

8(12.50) 1(1.56) 44(68.75) 11(17.19) 2.91(0.830) 

My parents rely much on threats and punishment to 

promote hardworking and enforce obedience. 

19(29.69) 0(0.00) 27(42.19) 18(28.13) 2.69(1.180) 

My parents have little or no trust on me in performing my 

tasks. 

37(57.81) 2(3.13) 18(28.13) 7(10.94) 1.92(1.145) 

I am not allowed to cross boundaries of interaction with 

my parents because they should be respected. 

6(9.38) 1(1.56) 37(57.81) 20(31.25) 3.11(0.838) 

Source: Field data (2019).
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Final to obtain the overall extent to which students perceived on parenting styles 

utilized by their parents in Dodoma, the average score for each perceived style was 

grouped into two categories in the same way as it has been done for the parents‟ 

sample. The results presented in figure 3.2 showed that the most perceived parental 

style to be used by their parents was indulgent (68 percent) followed by authoritative 

style (63 percent), authoritarian style (61 percent) and uninvolved style (13 percent). 

 

Figure 4.2: Pupils’ perceptions on the main parenting styles used by their 

parents 

Source: Field data (2019). 

In order to crosscheck validity of the data collected, questionnaires were 

administered to pupils were interviewed to give their perceptions on parenting styles 

used by their parents. Majority of pupils‟ comments signified that majority of their 

parents used applied indulgent parenting to enhance academic performance. 

However, on the one hand, pupils remarked that their parents struggled to improve 

their academic performance because they were provided with their needs and had 
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equal treatment; they all got opportunity to express their views and participated in 

decision making for some matters. They also went further by revealing that their 

parents were responsible for them because they got time to make follow-up of their 

academic progress like checking exercise books, continuous assessments and offered 

advice for improvement where necessary. One pupil from school „A‟ remarked that: 

Really, my parents treat me well because when I am wrong, they correct 

and reprimand me. Whenever I present my needs for instance the need 

of new exercise books, pens, books related to my classroom level or the 

need of new uniform they listen and solve them. This has helped much 

in improving my academic performance… (Interview session with 

pupil, 15
th

 March, 2019). 

 

The other student at school “B” added thar; 

 

My father would always ask for my exercise books on week ends. He 

inspects one exercise book after the other to find out how I have been 

doing at school. He is well educated so sometimes he spends his private 

time to teach me and advice me on how to deal with those subjects 

which I don‟t score well. This weekly inspection of exercise books and 

the teaching has contributed much to my better academic condition at 

school (Interview session with pupil, 15
th

 March, 2019). 

 

On the other hand, pupils‟ lamentations against their parents showed that there were 

parents who applied uninvolved style. This is because they were not fairly treated. 

The pupils also remarked that sometimes their needs were not fulfilled; something 

which demoralized them to study hard and also experienced poor results. For 

instance, one pupil from school C commented: 

…Indeed, I‟m not happy with the way I live with my mother. She does 

not provide me with some needs on time and sometime not provided at 

all. For instance, if the exercise is finished, it takes time to get the new 

one. We always have limited interaction because she is always tired, 

comes home late and sometimes she returns home the next day. This 

discourages me very much and contributes to my poor performance at 

school… (Interview session with pupil, 18
th

 March, 2019). 
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4.7 Pupils’ Academic Performance 

As presented in the method section, parents were asked, “what grade did your child 

attain in last examinations (December, 2018)?” Figure 4.2 displays the overall 

grades attained by standard six students surveyed in this study with reference to 

parents‟ responses. Majority of the students scored grade „C‟ (31.8 percent) followed 

by „B‟ grade (25.4 percent), grade „A‟ (19.1 percent), grade „D‟ (14.3 percent) and 

grade „F‟ (9.5 percent) . This means that 44.5 percent of the students were having 

good performance (A or B) and 55.5 percent had poor performance. 

 
Figure 4.2: Students’ overall academic performance (grade) attained in last 

exams (December, 2018) 

Source: Field data (2019). 

In order to establish the factors for disparity in performance, pupils were asked to 

provide reasons for either having good or poor performance. From the interviews, it 

was revealed that pupils whose relationship with parents was good had good 

performance due to the fact that they were being provided by home and school 

requirements equally and on time. One pupil from school „C‟ remarked: 
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…the relationship with my parents is good because they offer me all the 

needs. They also use to emphasize me to study hard and attend tuition 

classes. They give me money to pay for tuition, and truly, my 

performance has improved at large because of attending tuition classes… 

(Interview session with pupil, 15
th

 March, 2019). 

 

During the interview with pupils, it was also revealed that the majority of parents 

fulfiled their parental obligations by having time to trace the academic progress of 

their children, providing the necessary requirements to the children and offer 

guidance and counselling. They also declared that their parents supervised them in 

doing homework or assignments and offered assistance when they faced difficulties. 

Pupil from school D said that: 

…My parents make follow-up of my academic progress like checking 

my exercise books, tests and exams in order to know my performance. 

Additionally, I also get the chance to give my opinions and participate in 

decision making on some family matters. Also, when doing my 

homework and assignment, my father comes and supervise me and when 

I face any challenge, I get assisted. This has made me to be a head of my 

other fellow students in class in terms of covering many topics before we 

are taught them in class (Interview session with pupil, 15
th

 March, 2019). 

 

However, pupils whose performance was poor laid their laments upon parents for 

having poor relationship because even some of the basic needs were not provided 

and no emphasis to study hard. This leads to discouragement and loss of self-

motivation to study. This was revealed when a pupil from school „C‟ said: 

…the relationship that exists between me and my mother is not that 

much good. This is because we do not have time to interact; it is like I 

don‟t have a mother. Sometimes she doesn‟t give me some school 

requirements. This discourages me a lot to the extent that I don‟t find 

the meaning of education. I sometimes leave home and go to work for 

me to have some money to buy my uniform and new exercise books 

(Interview session with pupil, 15
th

 March, 2019). 
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4.8 Demographics and Parenting Styles in Students’ Performance 

The association between parenting styles, social demographic characteristics and 

students‟ performance was assessed using chi square test of independence. The 

results of the test presented in table 4.4 revealed that the student‟s performance was 

significantly associated with use of indulgent (p=0.0055) and authoritative 

(p=0.0248) parenting styles. It was noted that students whose parents used indulgent 

(54 percent) style were more likely to have good performance as compared to those 

students whose parents did not use indulgent (13 percent). With respect to 

authoritative style, it was seen that those students whose parents applied 

authoritative style (53 percent) were more likely to have good performance in 

comparison to students whose parents did not use authoritative (22 percent).  

Among parents who used uninvolved parenting style, 50 percent of their children 

had good performance while 44 percent of the children from parents who did not use 

uninvolved parenting style had also good performance. Moreover, though not 

significant (p=0.1135), the practice of authoritarian style was negatively related with 

student‟s performance; with 35 percent of the students whose parents made use of 

authoritarian parenting style were having good performance as compared to 55 

percent for non-user counterparts. About 46 percent of the males and 43 of the 

females‟ students were having good performance. 
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Table 4.4: Distribution of student’s performance by demographics and parenting style 

Variable Poor performance 

N (%) 

Good performance 

N (%) 

Chi-Square P-value 

Indulgent    7.7175 0.0055 

No 13(86.67) 2(13.33)   

Yes 

Uninvolved  

22(45.83) 26(54.17) 0.0829 0.7734 

No 32(56.14) 25(43.86)   

Yes 

Authoritative 

3(50.00) 3(50.00) 5.0400 0.0248 

No 14(77.78) 4(22.22)   

Yes 

Authoritarian 

21(46.67) 24(53.33) 2.5047 0.1135 

No 13(44.83) 16(55.17)   

Yes 22(64.71) 12(35.29)   

Gender(parents)   0.1145 0.7350 

Male 16(53.33) 14(46.67)   

Female 19(57.58) 14(42.42)   
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Age(parents)   4.4575 0.1077 

27-40 11(73.33) 4(26.67)   

41-45 12(70.59) 5(29.41)   

46+ 8(42.11) 11(57.89)   

Education level   3.9152 0.1412 

No education 13(72.22) 5(27.78)   

Primary education 11(57.89) 8(42.11)   

Secondary education and above 11(42.31) 15(57.69)   

Sex(students)   0.0804 0.7768 

Male 15(53.57) 13(46.43)   

Female 20(57.14) 15(42.86)   

Age(students)   0.8340 0.6590 

11 years old 8(57.14) 6(42.86)   

12 years old 15(50.00) 15(50.00)   

13 years old 12(63.16) 7(36.84)   

Source: Field data (2019).
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4.9 The Contribution of Parenting Styles on Pupils’ Academic Performance  

To assess the contribution of parenting styles on pupils‟ academic performance, 

logistic regression model was used to determine the contribution of parenting styles 

on students‟ academic performance. The analysis was adjusted for both parents and 

students social and demographic characteristics. The presented results on the model 

in table 5 maintain that the students‟ academic performance was significantly 

associated with indulgent (p=0.0121) and authoritative (p=0.0305). With respect to 

indulgent style, it was noted that students whose parents applied indulgent method 

were significantly to have good performance as compared to those whose parents 

did not apply indulgent method (is it method or style?) (OR=7.682, p=0.0121). The 

odds of having good academic performance among students whose parents used 

authoritative style was four (4) times than that of students whose parents did not use 

authoritative style (OR=4.00, p=0.0305). The contribution of authoritarian 

(p=0.1161) and uninvolved styles on students‟ academic performance were not 

significant. 

In order to crosscheck the validity of data gathered through questionnaires on 

contribution of parenting styles, interview was conducted to head teachers and 

academic teachers who also commented on how parenting styles contributed to 

pupils‟ academic performance. Their responses revealed how indulgent and 

authoritative styles bring cooperation among the teachers and parents. This is 

because there are parents who are always eager to know the progress of their 

children by visiting the schools. 
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Table 4.5: Logistic regression model for contribution of parenting styles on 

pupils’ academic performance 

Variable OR (95%CI) P-Value 

Indulgent  0.0121 

Yes 7.682[1.56, 37.79]  

No -  

Uninvolved  0.7738 

Yes 1.280[0.24,6.89]  

No -  

Authoritative  0.0305 

Yes 4.000[1.14,14.05]  

No -  

Authoritarian  0.1161 

Yes 0.443[0.16,1.22]  

No -  

Gender(parents)  0.7351 

Male 1.187[0.44,3.21]  

Female -  

Age (parents) 1.136[0.99,1.31] 0.0799 

Education level  0.1512 

No education -  

Primary education 1.891[0.478, 7.486]  

Secondary education and above  3.545[0.974, 12.905]  

Sex(students)  0.7769 

Male 1.156[0.43,3.14]  

Female -  

Age(students) 0.859[0.43,1.72] 0.6669 

Source: Field data (2019). 

 

When both teachers and parents sit together and discuss on how to improve the 

performance of a particular pupil, it strengthens proximity and collaboration 

between them. For instance, the head teacher from School „A‟ said that: 



83 

…basically, not all parenting styles are good. But what I can say is that, 

parents who are indulgent and authoritative in nature, are so cooperative 

and responsible. Some have been visiting my school to know the 

academic progress of their children…we sit and discuss together on how 

to improve the performance of children… (Interview session with Head 

Teacher, 19
th

 March 2019). 

 

The other head teacher at school C added that; 

 

I prefer parents who are authoritative because many of their children 

behave well and also such kind of parents will never mock a teacher or 

stand on the side of a student even when a teacher is wrong. 

Authoritative parents are hard to find especially around our area where 

many of the parents are out for work from morning to evening 

(Interview session with Head Teacher, 24
th

 March 2019). 

 

However, during the interview, academic teacher from school „A‟ complained 

against majority of parents especially uninvolved ones for lacking cooperation and 

being irresponsible for their children. The participant went further by advising those 

parents not to leave the responsibility to their housemaids. The respondent provided 

the views based much on uninvolved parents who actually ignore to spend their time 

with children. She commented that: 

…some parents are irresponsible because they do not even come to 

know the progress of their children…they are not cooperative at all. I 

would also advise the parents not to leave the parenting responsibility to 

the housemaids because the child needs care from the parents more and 

more… (Interview session with Academic Teacher, 20
th

 March, 2019). 

 

The other respondent added that; 

 

Some housemaids have been playing the responsibility of parents where    

they sometimes fail to take a better care of the children. There are 

children who will never listen to other people except their parents and 

therefore when these children decide not to go to school these 

housemaids fail to punish them because of the fear of their boss. This 

forcing the housemaids to tell lies about school attendance of the 

children (Interview session with a Teacher, 20
th

 March 2019). 
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Additionally, discipline is another aspect associated with academic performance that 

was emphasized by the participants. They revealed that style of parenting through 

authoritarian and indulgent parenting styles help in moulding the behaviour of 

childrens and maintain discipline. This is done by working together with school 

management and applying strict principles to their children. However, in doing this, 

the participants also advised parents to use decent language when conversing with 

their children, teaching children to avoid bad peer groups and instil self-confidence. 

For example, the head teacher from school „C‟ said that: 

…good parenting is required in helping our children behave in an 

acceptable manner. I have observed closely and learnt that parents who 

are very strict, even their children are somewhat obedient. We as parents 

should teach them to avoid peer groups‟ malpractices because they can 

retard their academic performance. The parents also ought to make a 

good choice of words when interacting with their children… (Interview 

session with the head teacher, 21
st
 March, 2019). 

 

The other head teacher added that  

 

Students‟ behaviour is molded both at school and at home. There are 

students who are very obedient at school while at home they are rude. 

They become obedient at school because there are harsh teachers who 

don‟t take up with sturbon children. There are also students who are 

obedient at home and at school because at home the parents purnish 

them and at school the parents do make a follow up to know their 

progress (Interview session with Head Teacher, 15
th

 March 2019). 

 

The head teacher from school C added that; 

 

Parents similar to teachers should not act politely every time, 

authoritative style should be applied to students so as to make them stop 

anything bad they are doing. Being polite isn‟t bad but if the act 

continues for a long time then children will not be able to differentiate 

what is good and what is bad. Parents who hadly punish their children 

are likely to push their children into bad doings of either not attending 

school or performing poorly (Interview session with head Teacher, 19
th

 

March 2019). 
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Another contribution of parenting style was observed from the parents who mostly 

apply indulgent style. The respondents revealed that such parents responsible are 

close to their children. Due to individual differences among boys and girls, the 

participants were of the view that indulgent style helps parents to recognize the 

needs of their children due to proximity existing between children and parents. This 

results to freedom of expression as well as peace of mind and promote better 

performance of a child. During the interview, the academic teacher from school D 

said that: 

…You know, we as parents should be close to our children because we 

will learn and be familiar with the needs of our children. Moreover, 

some children are shy especially girls. So, if we are close to them, they 

become free to share with us their requirements. Further, parents should 

not be rude but lenient to their children because this can cause 

inferiority complex among our children… (Interview session with the 

academic teacher, 22
nd

 March, 2019). 

 

The other teacher at the same school added that; 

It is a parent‟s responsibility to know about their children by finding out     

what is happening to them and why it happens to them. Many prents 

who are not listening to their children open the door for children to do 

their own will. Some of the children are not happy at school because 

they have a lot of needs that they expect their parents to meet them but 

the parents are not concern at all (Interview session with a Teacher, 22
nd

 

March 2019). 

 

The academic teacher at school C also had these to say; 

            

The parents who act friendly to their children are always told a lot of      

things by their children. I have come across parents who are very closer 

to their children to the extent that it is hard to tell whether two of them 

are a parent and a child or a sister and a brother.  It is easy for a child 

who is closer to theirparents to behave well because of avoiding 

disappointing their parents (Interview session with academic Teacher, 

19
th

 March 2019). 
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Irrespective of the contribution of parenting styles as presented above, the interviews 

which were administered to the head teachers and academic teachers revealed some 

challenges emerging from parents. They pointed out that some parents have limited 

understanding on parenting and its value. This is due to truancy and disobedience of 

majority of pupils whose parents do not make follow-up to know the class 

attendance rate of their children. Even in parental meetings, some parents do not pay 

heed when the matter about attendance is raised and do not take measures to help 

such pupils. The respondents also complained against some pupils‟ engagement in 

bad manners as a result of peer groups and others reaching a point of dodging 

national examinations but the parents still do not bother to take action. During the 

interview, the academic teacher from school „B‟ said that: 

…the main challenges we face here at school is lack of support from 

parents and moral decay of pupils. And these are mainly caused by 

parents and pupils themselves and partly the community. You find that a 

child does not attend classes for many days and some don‟t even sit for 

exams. This consumes much of our time calling parents‟ meeting 

discussing matters pertaining to pupils‟ discipline instead of doing other 

things for the benefit of the school in general… (Interview session with 

academic teacher, 25
th

 March, 2019). 

 

 

The other academic teacher from school C added that; 

 

Parents and teachers should work hand in hand to make sure that pupils     

are monitored both at home and at school.some parents become furious 

whenever their children are punished, others threat to deal with teachers 

who punish their children. This has influenced rudeness in pupils and 

some even choose to either write the notes or not and others choose to 

come at school at any time they want (Interview session with a teacher, 

24
th

 March 2019). 

 

The head teachers and academic teachers said that they involved the community, 

parents in particular, when such issues arose and provided punishment to individual 
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pupils where necessary in collaboration with the discipline master. For example, the 

head teacher from school „D‟ said that: 

…we conduct regular meetings with parents and their children to look 

for solutions. When it happens that a pupil misbehaves many times, we 

administer punishment to such pupil in order to restore him/her back on 

the right track. When a pupil is not likely to change we suspend them for 

some weeks for them to stay at home and learn under the help of the 

parents and other relatives before they are called again to school   

(Interview session with Head Teacher, 25
th

 March, 2019). 

 

The other teacher at school D added that; 

 

 At our school, meetings are conducted often times among pupils and    

pupils, techers and students, teachers with parents and sometimes 

teachers, pupils and parents. These meetings aim to put the pupils in 

order and bringing pupils closer to teachers and parents but the main 

thing being the solidification of cooperation between teachers and 

parents (Interview session with Head Teacher, 25
th

 March 2019). 
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CHAPTER FIVE 

DISCUSSION OF THE FINDINGS 

5.1 Introduction 

This chapter discusses the findings by focusing on the research objectives which 

were; to assess the main parenting styles used by parents; to find out the pupils‟ 

perceptions towards the parenting styles used by parents; and to determine the 

contribution of parenting styles on pupils‟ academic performance. 

5.2 The Main Parenting Styles Used by Parents in Dodoma City 

The first objective assessed the main parenting styles used by parents. The findings 

showed that the majority of parents in Dodoma practiced indulgent parenting style 

(76 percent) followed by authoritative style (71 percent), authoritarian style (54 

percent) and uninvolved style (10 percent) as illustrated in Table 4.2 on page 32. 

The findings of the study showed that indulgent parenting style was the most 

preferred by majority of parents when dealing with matters pertaining to their 

families. The results from parents concur with those from pupils who also showed 

that the main parenting style was indulgent (68percent). This implies that the use of 

this style was common in Dodoma. Basing on the characteristics demonstrated, 

indulgent parents expressed much love to their children. Therefore, the findings are 

in line with Odongo et al. (2016) noted that most of Kenyan parents used indulgent 

parenting style (also known as permissive) in child rearing. However, on the other 

side, Odongo et al. (2016) revealed that indulgent style among other style had a 

negative impact on the child‟s progressive academic performance due to excess love 

and freedom leaving loop holes for the children to behave the way they want. 
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The study findings also showed that parenting style through authoritative was the 

second preferred style of which the majority of parents (71 percent) revealed it 

makes their children responsible, self-regarded and cooperative. Although some 

parents disagreed, the majority of them agreed that they considered the children‟s 

opinions during decision making. On top of that, majority of parents were 

responsible because they agreed that children behaviour should be morally decent. 

Therefore, the findings are congruent with those by Yusuf et al. (2009) who also 

found that authoritative parents are successful in assisting their children to have 

optimum academic performance. Likewise, the reports by IRC (2015), Manyama 

(2017) and MoCDGC (2014) showed that parents who are educated and trained 

applied the authoritative parenting style. 

Basing on the discussion above, it is evident that authoritative parents demonstrate 

seriousness in dealing with family matters. They also tend to treat their children in 

an acceptable manner and are always responsible for their academic performance. 

That is why this study has found it effective for uplifting pupils‟ academic 

performance. 

The findings also indicated that parenting style through authoritarian was also used 

by parents in Dodoma to some extent. Results from pupils showed that their parents 

practiced authoritative style at 63 percent while parents (54%) agreed to use 

authoritative style. The responses from both (pupils and parents) characterized 

parents as being too harsh and rude to their children and also relied on threats as a 

means to enhance obedience. They do not compromise when it comes to decision 

making; they want their orders to be followed without questioning and have the 

interaction margin. Munyi (2013) viewed that authoritarian parents enforce strict 
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rules that children should follow and failure to do so results in severe punishment. 

Munyi (2013) further adds that before enforcing the rules to children parents had to 

explain the reasons. On this basis, it is clear that if the parent is too harsh, it does not 

mean that children become obedient; instead they develop fear and lack confidence. 

This also lowers the child‟s academic performance because the parent does not 

motivate the child to study but threatens the child to be severely punished if he/she 

performs poorly. Generally, the parents seem to apply more than one style of 

parenting. 

Besides, the findings showed that uninvolved style of parenting was not used by 

parents. This might be because parents who use this style are termed as being 

irresponsible to their families; and seems not to care of the academic progress of 

their children. Baumrind (1991) argues that uninvolved children from parents are 

likely to demonstrate low levels of functioning in many areas, and also tend to 

perform poorly academically. More importantly, they are likely to exhibit antisocial 

behaviours and to be unhappy. These findings are similar to those of Munyi (2013) 

noted also on the issue of uninvolved parenting style may lead to display low level 

of commitment to their children, as well as providing very high degree of freedom to 

their children to do as they wish, similar to indulgent parents. 

Basing on the findings above, one may agree that parents in Dodoma are responsible 

for their families. This might be the reason why majority do not practice uninvolved 

parenting style because it is not helpful in child rearing. Instead, they practice 

indulgent and authoritative styles at large. 
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5.3 Pupils’ Perceptions towards the Parenting Styles Used by their Parents  

The second objective assessed the pupils‟ perceptions on the parenting styles applied 

by their parents at home. This objective sought to get views from pupils to elucidate 

how they perceived parenting styles. In covering this objective, three aspects were 

considered. These were about whether parenting styles are helpful in improving 

academic performance, the kind of relationship existing between children and 

parents, and if the parents managed their parenting responsibilities effectively. 

To meet the requirements of this objective, students were asked to deliver their 

perceptions about parenting styles which were used by their parents. As presented in 

Table 6 on page 35, the average indulgent score was almost 3 with STD of 0.87; 

meaning that on average, the students perceived that their parents were using 

indulgent parenting. For uninvolved parenting style, the average score was about 2 

with standard deviation 0.53. This shows that on average, the pupils disagreed that 

their parents were practising uninvolved parenting style. On top of that, the average 

perception score for authoritative parenting style was approximately to 3 with 

standard deviation of 0.83, which implies that on average, students agreed that their 

parents were authoritative in nature. Furthermore, the average score of authoritarian 

parenting style was approximately 3 with standard deviation of 0.68 which signifies 

that students agreed that their parents applied parenting style through authoritarian.  

Generally, the findings showed that the majority of parenting styles were helpful in 

improvement of academic performance. Although the participants (pupils) were not 

familiar with parenting styles, their responses regarding the parenting practices 

determined the parenting style a particular parent used at home. From the pupils‟ 

perspectives, it was deemed that the parents mostly applied indulgent and 
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authoritative styles. These styles were believed to increase academic performance of 

their children likewise authoritarian style at some extent. Additionally, interview 

results revealed that indulgent and authoritative parenting styles were the most styles 

applied by parents who wanted to improve behaviour and the progress of academic 

performance of their children. These findings concur with those of Kashahu et al. 

(2015) who revealed that most of African parents use indulgent and authoritative at 

large. They argued that these parenting styles improved performance of the children 

unlike those who were extremely uninvolved. On top of that, Manyama and Lema 

(2017) suggest that parents who were able to combine indulgent and authoritarian 

parenting styles in child rearing improved children performance. However, they 

cautioned that excessive use authoritarian parenting styles may affect negatively or 

positively the psychological development of the child, hence they need to be 

thoughtfully used. 

Basing on the discussion above, one may admit that in recent years, indulgent and 

authoritarian styles have taken part and are used interchangeably. Being a mother, 

the researcher agrees that there are times when children need guidance and 

counselling. But also, there are times when children need indulgent and authoritarian 

styles of parenting due to negligence. 

5.4 Contribution of Parenting Styles on Pupils’ Academic Performance  

The third objective assessed the contribution of parenting styles on pupils‟ academic 

performance. This objective sought to enlighten the contribution of parenting styles 

on pupils‟ academic performance. As presented in Table 4.8, the results showed that 

the students‟ academic performance was pointedly associated with indulgent 

(p=0.0121) and authoritative (p=0.0305) parenting styles on the one hand. On the 
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other hand, the contribution of authoritarian (p=0.1161) and uninvolved styles on 

students‟ academic performance were not substantial. These findings acknowledge 

those of Chao (2001) who also revealed that there are optimistic effects of both 

authoritative parenting and affiliation intimacy (indulgency) on academic 

achievement. Further, Roman (2011) found that parents were perceived as using 

more autonomy-supportive than psychologically controlling parenting practices in 

child rearing and maintain good academic performance for their children. These 

findings are also similar to those of Biirah and Anika (2018) who found that 

authoritarian parenting style had a contribution in enhancing pupils‟ academic 

performance. However, Sarwar (2016) was against Biirah and Anika (2018) by 

finding that authoritative parenting style is not good because it makes children 

become rebellious and adopt problematic behaviour from their parents. Surprisingly, 

Willetto (1999) was contrary to other studies, when discovered that there was no 

direct connection between pupils‟ academic achievement and parenting styles at all.  

From the above facts, one may realise that all of the stated contributions of parenting 

styles, indulgent and authoritative in particular, have positive impact on pupils‟ 

academic performance because parents are determined to be responsible and anxious 

with their children‟s academic excellence. 

Generally, parenting seems to be an important phenomenon in building the family. It 

should also be practised effectively to enhance the growth of the family. This is 

because once the parent fails to handle the family; problems may arise including 

family conflict; psychological dilemma to the children; grief and can affect the 

academic performance of the children. 
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CHAPTER SIX 

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 

6.1 Introduction 

The previous chapter presented and discussed the findings of the study. This chapter 

presents summary and conclusions based on the findings and objectives of the study. 

The last part presents the recommendations for improvement and further research. 

6.2 Summary of the Study 

The study sought to investigate the influence of parenting styles on pupils‟ academic 

performance in primary schools in Dodoma City, a capital city and headquarters of 

the government of Tanzania. The specific objectives were: to assess the main 

parenting styles used by parents; to find out the pupils‟ perceptions towards the 

parenting styles used by their parents; and to determine the contribution of parenting 

on pupils‟ academic performance. 

Data were collected from the sample of 136 participants including four (4) head 

teachers, four (4) academic teachers, sixty-four (64) standard six pupils and sixty-

four (64) parents.  During data collection, interviews and questionnaires were mainly 

used. In addition to that, qualitative and quantitative study approaches were 

employed. 

The theory which guided the study was Baumrind‟s theory of parenting style 

introduced by Diana Baumrind in 1967. The theory offered the basic knowledge and 

understanding that parents employ diverse parenting styles depending on the 

situation and nature of children.  
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6.3 Summary of the Study Findings 

This section is presented in line with specific objectives as follows: 

6.3.1 The main parenting styles used by parents 

The parenting styles which were analysed in this objective included indulgent, 

uninvolved and authoritarian parenting styles. The findings indicated the average 

indulgent score of approximately 3 with STD of 0.79; made 76 percent of parents 

who applied indulgent parenting style to their children, more than other styles.  

Authoritative parenting style had average score of approximately 3 with STD of 0.79 

which means that on average, parents agreed the use of authoritative parenting style 

at 71 percent and was the second style preferred followed by authoritarian style (54 

percent). Uninvolved parenting style had average score of approximately 2 with 

STD of 0.47; meaning that on average, parents (10%) disagreed on the use of 

uninvolved parenting style to their children because it was ineffective for child 

rearing. It was also found that some parents (10%) were not responsible to their 

children, especially those who applied the uninvolved parenting style, because they 

did not get enough time to interact with their families and know what goes on at 

school. On the other hand, the majority of parents were responsible for their 

families, especially the authoritative and authoritarian ones and had great 

contribution towards academic performance of their children. 

6.3.2 Pupils’ perceptions towards the parenting styles used by their parents 

The findings from this objective revealed some variations regarding the way pupils 

perceived parenting styles. Under this objective, pupils were asked to deliver their 

perceptions about parenting styles which were used by their parents. Results from 

Table 4.3 illustrated the average indulgent score which was approximately 3 with 
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standard deviation (STD) of 0.87; meaning that on average, the students perceived 

that their parents were using indulgent parenting. For uninvolved parenting style, the 

average score was about 2 with standard deviation 0.53. This shows that on average, 

the students disagreed that their parents were practising uninvolved parenting style. 

On top of that, the average perception score for authoritative parenting style was 

approximately 3 with standard deviation of 0.83, which implies that on average, 

students agreed that their parents were authoritative in nature. Furthermore, the 

average score of authoritarian parenting style was approximately 3 with standard 

deviation of 0.68 which signified that students agreed that their parents applied 

authoritarian parenting style. 

Basing on the above facts, pupils‟ perceptions concurred with the findings from 

parents because both (pupils and parents) agreed on the use of indulgent, 

authoritative and authoritarian parenting styles, except uninvolved parenting style. 

6.3.3 Contribution of parenting styles on pupils’ academic performance 

The third objective sought to determine the contribution of parenting styles on 

pupils‟ academic performance. The findings revealed that indulgent (p=0.0121) and 

authoritative (p=0.0305) parenting styles had great contribution for the success of a 

child not only academically, but also in terms of behaviour. The contribution of 

authoritarian (p=0.1161) and uninvolved (0.7738) styles on students‟ academic 

performance were not significant. Among the contributions mentioned by the 

participants were increase in collaboration, recognition of children‟s needs, 

modification of children‟s discipline, knowing their behaviour as well as strengths 

and weaknesses. However, the participants revealed the existence of challenges 
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emerging from parents and pupils themselves like lack of cooperation from parents 

and moral decay of children, to mention a few. 

6.4 Conclusions 

Basing on the findings from this study, the following conclusions were reached: 

First, it is evident that parenting is a cornerstone toward academic performance of 

pupils. It has been revealed that parenting can either improve or hinder academic 

performance depending on the parent him/herself and the child in general. 

Second, the most dominant parenting style used in Dodoma is indulgent (76%) 

followed by authoritative style (71%), authoritarian style (54%) and uninvolved 

style (10%). It has also been realised that the improvement of pupils‟ academic 

performance was associated with the use of indulgent and authoritative parenting 

styles. 

Therefore, this study is very useful to education stakeholders, administrators and the 

government in general as it provides reliable evidence on the way parenting should 

be practiced in order to enhance pupils‟ academic performance. 

6.5 Recommendations 

Grounding on the findings obtained in this study together with their discussions, the 

study proposes two kinds of recommendations namely recommendations for action 

and for further research. 
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6.5.1 Recommendations for action 

i) Teachers should continually collaborate with parents to help pupils perform 

better academically. Such collaboration is essential not only in enhancing 

academic performance but in holistic development of children. 

ii) Parents should employ varieties of parenting styles considering the situation 

or nature of their children. Nevertheless, they should totally abandon the use 

of uninvolved parenting style because it can ruin their children. 

6.5.2 Recommendations for further research 

i) The current study covered only four primary schools in Dodoma City. It 

would be beneficial for the future research to cover other schools and 

districts in and out of Dodoma City. 

ii) Further studies can also be conducted on parenting styles and other, equally 

important aspects beyond academic performance in secondary schools, such 

as social development of teenagers. 

iii) More studies have to be conducted to find out the most suitable parenting 

style to be used by parents to promote good academic performance. 

iv) A longitudinal study should be carried out to explore the influence of 

parenting styles and academic performance across time. 

6.6 Contribution of the Study 

To the best of the researcher‟s knowledge, this is so far the first study that has 

attempted to assess the influence of parenting styles on pupils‟ academic 

performance in Dodoma. Thus, the key contribution of the study has been to create 

awareness on how parenting styles can have an impact on the pupils‟ academic 

performance. Again, the results of this study have offered important data for future 
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policies, education stakeholders and researchers regarding parenting styles and 

academic performance and find how to improve the quality of education. The study 

has also contributed to the body of knowledge and understanding on parental 

practices in relation to academic performance. 
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APPENDECES 

APPENDIX A: SEMI-STRUCTURED INTERVIEW GUIDE TO HEAD 

TEACHERS 

Dear Informant, 

I am Upendo, a student in the College of Education, at the University of Dodoma 

(UDOM) studying Master of Arts in Education. I am making a study on the influence 

of parenting styles on pupils‟ academic performance in primary schools in Dodoma 

City. Therefore, as a school leader, your views, opinions and contributions you give, 

will add value to this research. I kindly request for your participation in this study and 

your participation is voluntary.  

During the interview session, if you face any difficulty concerning the clarity or 

meaning of questions, please do not hesitate to ask for assistance from the 

researcher. I assure you that, the information you are going to share with the 

researcher is strictly confidential and will in no way be shared in a way that reveals 

your identity. Also, the information you give will help the government use the 

information to make necessary improvements of the quality of education. 

Thank you very much for your cooperation. 

A.  Personal Particulars: 

Age …………………………...School …………………………. Sex……...……… 

Educational level……………………………Working experience………………… 

B. Questions:  

1. A. What do you understand by the term parenting?  

B. Have you ever attended any meeting concerning parenting? How many times? 
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C. As the head teacher, do you think you have contribution in rearing of children 

in your school? 

D. What kind of contribution is that? 

2. A. How do you solve problems pertaining to parenting?  

 B. Do you allow the parents to provide their opinions on how improve parenting 

of the children in your school? If the answer is “YES” what are their opinions? 

3. What are your perceptions on parenting? What parenting style is dominant among 

parents? 

4. A. What challenges do you face in your leadership practices as a result of 

parenting? Are those challenges related to children, parents or community?       

    B. How do those challenges affect pupils‟ academic performance in your school? 

C. What strategies do you use to handle those challenges? 

5. Any more comments? 
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APPENDIX B: SEMI-STRUCTURED INTERVIEW FOR ACADEMIC 

TEACHERS 

Dear Informant, 

I am Upendo, a student in the College of Education, at the University of Dodoma 

(UDOM) studying Master of Arts in Education. I am making a study on the influence 

of parenting styles on pupils‟ academic performance in primary schools in Dodoma 

City. Therefore, as a school leader, your views, opinions and contributions you give, 

will add value to this research. I kindly request for your participation in this study and 

your participation is voluntary.  

During the interview session, if you face any difficulty concerning the clarity or 

meaning of questions, please do not hesitate to ask for assistance from the 

researcher. I assure you that, the information you are going to share with the 

researcher is strictly confidential and will in no way be shared in a way that reveals 

your identity. Also, the information you give will help the government use the 

information to make necessary improvements of the quality of education. 

Thank you very much for your cooperation. 

A.  Personal Particulars: 

Age …………………………...School …………………………. Sex……...……… 

Educational 

level……………………………Working experience…………………… 

C. Questions:  

1. A. What do you understand by the term parenting?  

B. Have you ever attended any meeting concerning parenting? How many times? 
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C. As the head teacher, do you think you have contribution in rearing of children 

in your school? 

D. What kind of contribution is that? 

2.  A. How do you solve problems pertaining to parenting?  

B. Do you allow the parents to provide their opinions on how improve parenting 

of the children in your school? If the answer is “YES” what are their opinions? 

3. What are your perceptions on parenting? What parenting style is dominant among 

parents? 

4. A. What challenges do you face in your leadership practices as a result of 

parenting? Are those challenges related to children, parents or community?       

    B. How do those challenges affect pupils‟ academic performance in your school? 

C. What strategies do you use to handle those challenges? 

5. Any more comments? 
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APPENDIX C: SEMI-STRUCTURED INTERVIEW FOR PUPILS 

Dear Informant, 

I am Upendo, a master‟s student in the College of Education of the University of 

Dodoma (UDOM). I am making an assessment of the influence of parenting styles 

on pupils‟ academic performance in primary schools in Dodoma City.  I kindly ask 

for your participation in this study and the information you share with the researcher 

is confidential. It is important that honest answers are given that will help the 

researcher reach the targeted goal. In case of any difficulty concerning the clarity or 

the meaning of questions, please feel free to ask for assistance from the researcher.  

Thank you very much for your readiness. 

A.  Personal Particulars: 

School……………………Age ……………………... Sex……...………………… 

Grade………………………... 

B. Questions 

1.  A. How do you comment on your parents‟ ways of parenting?  

     B. What impacts can such ways of parenting have on your academic 

performance? 

 C. Do your parents encourage and motivate you to study hard?  YES.......    

NO....... 

2. A. Do your parents offer you freedom of expression and consider your views? 

YES......,  NO.... 

B. Do your parents have time to make follow up on your academic progress? 

YES...... NO....... 
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3. Do you participate in decision making as a family member? YES...... NO..... 

4. How would you rate your academic performance in school?  

Above average [    ] Average [ ] Below Average [ ] 

5. How would you rate your trend in performance? 

Improving [ ] Stagnant [ ] Declining [ ] 

6. What grade did you attain in last exams (December, 2018)?_________ 

7. Was this an improvement from the previous term (June, 2018)? Yes [ ] No [ ] 

8. What challenges do you face as a result of your parents‟ parenting practices and 

how do they affect your performance? 

9. How do those challenges affect your academic performance? 

10. What advice would you give to your parents to ensure their children perform 

better  academically? 

11. Do your parents threaten you as a means to make you behave properly? 

Yes…... No……………….…. 

12.  Any other comments?.......................................................................... 

 

SECTION C 

Indicate the extent to which you agree with the statements below as applied in your 

family by placing a tick (√). Number 1 is given as an example. 

Item Statements Strongly 

Disagree 

Disagree Agree Strongly 

Agree 

1 My parents consistently give me 

directions and guidance in rational and 

objective ways.  

  √  

2 My parents always stimulate and 

encourage me to study hard. 

    

3 My parents recognize, encourage and 

acknowledge achievement through 

motivating me to learn. 

    

4 I am always involved in decision making 

and problem solving. 
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5 I am given freedom of expression and 

my parents respect their views and 

opinions. 

    

6 My parents maintain openness to the 

family. 

    

7 My parents give me an opportunity to 

make decision and solve problems on 

my own concerning academic life. 

    

8 I receive little or no directions from my 

parents on what should be done because 

I have as much freedom as possible. 

    

9 It takes time for my parents to respond to 

urgent problems because they are pre-

occupied. 

    

10 My parents avoid getting involved when 

important issues and problems arise at 

home if I am not concerned. 

    

11 My parents do not have time to review 

my continuous assessments and class 

attendance, because they are 

preoccupied. 

    

12 My parents always admit and apologize 

whenever they make a mistake that hurts 

my heart. 

    

13 I always have discussion with my 

parents on their expectations and make 

me recognize what I‟m supposed to do. 

    

14 My parents always want me to be 

responsible, self-regulated and 

cooperative. 

    

15 My parents take my opinions into 

consideration when making family 

decisions, however, they do not decide 

for something simply because I want it. 

    

16 Always, my parents give me directives 

on my behaviour and activities because 

they want me to grow up and follow 

their direction; however, they are always 

willing to listen to my concerns and have 

a discussion. 

    

17 My parents do not consult anybody on 

their decision, and we are not allowed to 

give any input upon their decision. 

    

18 My parents expect me to obey their 

orders without explanations or questions. 

    

19 My parents rely much on threats and 

punishment to promote hardworking and 

enforce obedience. 

    

20 My parents have little or no trust on me 

in performing my tasks. 

    

21 I am not allowed to cross boundaries of 

interaction with my parents because they 

should be respected. 
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APPENDIX D: QUESTIONNAIRE FOR PARENTS 

Dear Participant, 

I am Upendo, a master‟s student in the College of Education of the University of 

Dodoma (UDOM). I am making an assessment of the influence of parenting styles 

on pupils‟ academic performance in primary schools in Dodoma City. You have 

been selected because you are among the important education stakeholders whose 

contributions are highly needed and will add value to this study.  

 

I generously ask for your participation in this study and the information that you share 

with the researcher is confidential. It is important that honest answers are given that 

will help the researcher reach the targeted goal. In case you meet any difficulty 

concerning the clarity or the meaning of questions, please feel free to ask for 

assistance from the researcher.  

Thank you very much for your readiness. 

SECTION A: PARENT’S PERSONAL PARTICULARS 

Please, give your answer by putting a tick [√] in the appropriate space or boxes in 

the space provided. 

1. Gender/ Sex  School Name: ………………………………… 

Male  

Female  

 

2. Age ……………… 

3. Education Level (Put a tick where appropriate) 

Certificate  

Diploma  

Degree  

Never gone to school  
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4. How would you rate your child‟s academic performance in school?  

Above average [ ] Average [ ] Below Average [ ] 

5. How would you rate your child‟s trend in performance? 

 Improving [ ] Stagnant [ ] Declining [ ] 

6. What grade did your child attain in last exams (December, 2018)?_________ 

7.  Was this an improvement from the previous term (June, 2018)? 

 YES [     ] NO [     ] 

SECTION B 

Indicate the extent to which you agree with the statements below as applied in your 

family by placing a tick (√). Number 1 is given as an example. 

Item Statements  Strongly 

Disagree 

Disagree Agree Strong

ly 

Agree 

1 I consistently give direction and 

guidance in rational and objective 

ways.  

  √  

2 I always stimulate and encourage 

my child/children to study hard. 

    

3 I recognize, encourage and 

acknowledge achievement through 

motivating my child/children to 

learn. 

    

4 I always involve my child/children 

in decision making and problem 

solving. 

    

5 I allow freedom of expression to my 

child/children and respect their 

views and opinions. 

    

6 I maintain openness to my family.     

7 I give opportunity to my 

child/children to make decision and 

solve problems on their own 

concerning academic life. 

    

8 I provide little or no direction and 

give my child/children as much 

freedom as possible. 
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9 I take time in responding to urgent 

problems that my child/children 

face. 

    

10 I avoid getting involved when 

important issues and problems arise 

at home. 

    

11 I have time to review 

child‟s/children‟s continuous 

assessments and class attendance, 

because I am preoccupied. 

    

12 I always admit to my children when 

I make a mistake that hurts them  

    

13 I discuss my expectations with my 

children hence they know what is 

expected of them  

    

14 I always want my child/children to 

be responsible, self-regulated and 

cooperative. 

    

14 I take the children‟s opinions into 

consideration when making family 

decisions, but I do not decide for 

something simply because the 

children want it. 

    

16 I always give direction for my 

children‟s behaviour and activities 

as I want them to grow up and 

follow my direction; however, I am 

always willing to listen to my 

children‟s concerns and to discuss 

that direction. 

    

17 I do not consult anybody on my 

decision, and my child/children 

is/are not allowed to give any input. 

    

18 I expect my child/children to obey 

orders without explanations or 

questions. 

    

19 I rely much on threats and 

punishment to children to promote 

hardworking and enforce obedience. 

    

20 I have little or no trust on my 

child/children in performing their 

tasks. 

    

21 I always do not allow children to 

cross boundaries of interaction 

because I am the parent and should 

be respected. 
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APPENDIX E: KISWAHILI VERSION 

MUONGOZO WA USAILI KWA WALIMU WAKUU 

Ndugu Mshiriki,  

Mimi ni mwanafunzi wa Shahada ya Uzamili katika Chuo Kikuu cha Dodoma. 

Utafiti huu unalenga kufahamu juu ya namna ambavyo malezi ya wazazi kwa 

watoto yanachangia mwanafunzi kufanya vuzuri katika masomo. Hivyo, ukiwa 

kama kiongozi, mawazo, maoni na mchango wako utakaoutoa utaleta faida kwenye 

utafiti huu. Ninaomba ushiriki wako katika utafiti huu na ushiriki wako ni wa hiari. 

Endapo hutaelewa swali lolote wakati wa mahojiano, unaruhusiwa kumuuliza 

mtafiti kwa ufafanuzi zaidi. Aidha, ninakuhakikishia kwamba, taarifa yoyote 

utakayoitoa itakuwa ya siri na haitavujishwa kwa mtu mwingine yeyote. Vilevile, 

taarifa utakayoitoa itaisaidia serikali kufanya maboresho zaidi katika sekta ya elimu 

ili kuhakikisha utoaji wa elimu bora.  

Asante kwa kushiriki.  

A: Taarifa Binafsi  

Umri……………………. Shule ………………………………. Jinsia……………… 

Kiwango cha elimu………………... Uzoefu kazini......………………………. Somo 

unalofundisha ……………. Miaka uliyotumikia ukuu wa shule……….…. Uzoefu 

kazini…………………. 

B. Maswali 

1. A. Unaelewa nini juu ya malezi? 

    B. Je, umewahi kuhudhiria semina yoyote juu ya malezi? Kama ndiyo, ni mara 

ngapi? 

C. Kama Mwalimu Mkuu, unadhani una mchango wowote katika malezi ya 

wanafunzi katika shule yako? 

    D. Je, ni mchango gani? 

2. A. Je, huwa unatatua matatizo mbalimbali yanayohusiana na malezi? 
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    B. Je, huwa unawaruhusu wazazi kutoa maoni yao juu ya namna ya kuboresha 

malezi kwa watoto wao? Kama ndiyo, ni maoni gani? 

3. Je, una mtazamo gani juu ya malezi? Ni mtindo gani wa malezi ambao wazazi 

hupenda kuutumia kulea watoto wao? 

4. A. Ni changamoto zipi zitokanazo na malezi unazokumbana nazo katika uongozi 

wako? Je, changamoto hizo zinachangiwa na watoto wenyewe, wazazi au 

jumii husika? 

    B. Ni kwa namna gani changamoto hizo zinaathiri ufaulu wa mwanafunzi 

shuleni? 

    C. Huwa unatumia mbinu gani kukabiliana na changamoto hizo? 

5. Je, una maoni mengine? 
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MUONGOZO WA USAILI KWA WALIMU WA WALIMU WA TAALUMA 

Ndugu Mshiriki,  

Mimi ni mwanafunzi wa Shahada ya Uzamili katika Chuo Kikuu cha Dodoma. 

Utafiti huu unalenga kufahamu juu ya namna ambavyo malezi ya wazazi kwa 

watoto yanachangia mwanafunzi kufanya vuzuri katika masomo. Hivyo, ukiwa 

kama kiongozi, mawazo, maoni na mchango wako utakaoutoa utaleta faida kwenye 

utafiti huu. Ninaomba ushiriki wako katika utafiti huu na ushiriki wako ni wa hiari. 

Endapo hutaelewa swali lolote wakati wa mahojiano, unaruhusiwa kumuuliza 

mtafiti kwa ufafanuzi zaidi. Aidha, ninakuhakikishia kwamba, taarifa yoyote 

utakayoitoa itakuwa ya siri na haitavujishwa kwa mtu mwingine yeyote. Vilevile, 

taarifa utakayoitoa itaisaidia serikali kufanya maboresho zaidi katika sekta ya elimu 

ili kuhakikisha utoaji wa elimu bora.  

Asante kwa kushiriki.  

A: Taarifa Binafsi  

Umri……………………………………………………………………...……………

. Shule……………………………………..Jinsia……………… Kiwango cha 

elimu…………………….. Uzoefu ......………………………. Somo 

unalofundisha………………………………. Miaka uliyotumikia nafasi ya 

Utaaluma………………………………………………………..……………..Uzoefu 

kazini……………………………………………………………..………………….... 

B. Maswali 

1. A. Unaelewa nini juu ya malezi? 

 B. Je, umewahi kuhudhiria semina yoyote juu ya malezi? Kama ndiyo, ni mara 

ngapi? 

         C. Kama Mwalimu Mkuu, unadhani una mchango wowote katika malezi ya 

wanafunzi katika shule yako? 

    D. Je, ni mchango gani? 

2. A. Je, huwa unatatua matatizo mbalimbali yanayohusiana na malezi? 

    B. Je, huwa unawaruhusu wazazi kutoa maoni yao juu ya namna ya kuboresha 

malezi kwa watoto wao? Kama ndiyo, ni maoni gani? 
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3. Je, una mtazamo gani juu ya malezi? Ni mtindo gani wa malezi ambao wazazi 

hupenda kuutumia kulea watoto wao? 

4. A. Ni changamoto zipi zitokanazo na malezi unazokumbana nazo katika uongozi 

wako? Je, changamoto hizo zinachangiwa na watoto wenyewe, wazazi au 

jumii husika? 

    B. Ni kwa namna gani changamoto hizo zinaathiri ufaulu wa mwanafunzi 

shuleni? 

    C. Huwa unatumia mbinu gani kukabiliana na changamoto hizo? 

5. Je, una maoni mengine? 
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MUONGOZO WA USAILI NA DODOSO KWA WANAFUNZI 

Ndugu Mshiriki,  

Mimi ni mwanafunzi wa Shahada ya Uzamili katika Chuo Kikuu cha Dodoma. 

Utafiti huu unalenga kufahamu juu ya namna ambavyo malezi ya wazazi kwa 

watoto yanachangia mwanafunzi kufanya vuzuri katika masomo. Hivyo, ukiwa 

kama kiongozi, mawazo, maoni na mchango wako utakaoutoa utaleta faida kwenye 

utafiti huu. Ninaomba ushiriki wako katika utafiti huu na ushiriki wako ni wa hiari. 

Endapo hutaelewa swali lolote wakati wa mahojiano, unaruhusiwa kumuuliza 

mtafiti kwa ufafanuzi zaidi. Aidha, ninakuhakikishia kwamba, taarifa yoyote 

utakayoitoa itakuwa ya siri na haitavujishwa kwa mtu mwingine yeyote. Vilevile, 

taarifa utakayoitoa itaisaidia serikali kufanya maboresho zaidi katika sekta ya elimu 

ili kuhakikisha utoaji wa elimu bora.  

Asante kwa kushiriki.  

A: Taarifa Binafsi  

Shule………………………………… Umri…………………………. 

Jinsia……………………. Darasa unalosoma………………… 

B. Maswali 

1. A. Unamaoni gani juu ya malezi ya wazazi wako? 

    B. Je, malezi hayo yanaweza kuleta matokeo gani kwenye ufaulu wako 

kitaaluma? 

    C. Je, wazazi wako wanakutia moyo na kukupa motisha ili usome kwa bidi? 

NDIYO………... HAPANA…………. 

2. A. Je, wazazi wako wanakupa uhuru wa kijieleza na kuyafanyia kazi mawazo 

yako? NDIYO………... HAPANA………… 

    B. Je, wazazi wako wanapata muda wa kufuatilia maendeleo yako ya kitaaluma? 

NDIYO………... HAPANA………… 

3. Je, huwa unashirikishwa katika kufanya maamuzi kama mwanafamilia? 

NDIYO…………... HAPANA………… 

4. Ufaulu wako shuleni ukoje? 
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    Wastani wa Juu [      ]   Wastani [      ] Wastani wa Chini [      ] 

5. Unawezaje kulinganisha maendeleo yako ya ufaulu? 

    Unapanda [       ] Haupandi [       ] Unashuka [       ] 

6. Ulifaulu kwa kiwango gani katika mitihani iliyopita (Disemba, 2018)? 

……………………… 

7. Je, ufaulu huo umepanda kulinganisha na muhula uliopita (June, 2018)? 

NDIYO…………. HAPANA…………. 

8. Ni changamoto zipi unakumbana nazo zitokanazo na malezi ya wazazi wako na 

changamoto hizo zinaathari gani kwenye maendeleo yako kitaaluma? 

9. Changamoto hizo zinaathiri vipi ufaulu wako kitaaluma? 

10. Je, unawashauri wazazi wafanye nini ili kuhakikisha watoto wao wanafaulu 

vizuri kitaaluma? 

11. Je, wazazi wako huwa wanatumia vitisho ili kukufanya uwe mtiifu? 

12. Una maoni mengine? 
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SEHEMU C 

Sentensi zifuatazo zinaelezea juu ya malezi na zinaweza kuendana au kutoendana na 

aina ya malezi inayotumiwa na mzazi/wazazi katika kuwalea watoto wao. Onesha 

iwapo sentensi hizo zinaendana na aina ya malezi na ni kwa kiasi gani unakubaliana 

nazo kwa kuweka alama ya vema (√) katika chumba kinachowakilisha maoni yako. 

Majibu yako katika mtindo wa Sikubaliani, Sikubaliani Kabisa, Nakubaliana na 

Nakubaliana Kabisa. Namba 1 imetolewa kama mfano. 

Na. Maelezo Sikubaliani Sikubaliani 

Kabisa 

Nakubaliana Nakubaliana 

Kabisa 

1 Mara zote huwa napewa 

maelekezo na miongozo 

kwa kuzingatia 

umuhimu na malengo. 

  √  

2 Mara zote huwa 

naamshwa ari na kutiwa 

moyo na mzazi/wazazi 

wangu ili nisome kwa 

bidi. 

    

3 Mzazi/wazazi wangu 

watambua na kuthamini 

mafanikio ya yangu kwa 

kwa kunihimiza kijifunza 

    

4 Mara zote huwa napewa 

nafasi ya kushiriki katika 

kufanya maamuzi wakati 

wa kutatua matatizo ya 

kifamilia. 

    

5 Huwa napewa uhuru wa 

kujieleza na mzazi/wazazi 

wangu. 

    

6 Mzazi/wazazi wangu 

huwa wanadumisha dhana 

ya uwazi 

    

7 Huwa napewa uhuru wa 

kijiamlia mambo yangu 

wenyewe bila kuingiliwa. 

    

8 Huwa napewa maelekezo 

machache na wakati 

mwingine sipewi 

maelekezo kabisa juu ya 

nini kifanyike kwa sababu 

mzazi/wazi wangu 

wanaheshimu uhuru 

wangu. 

    

9 Mzazi/wazazi huchukua 

muda mrefu 

kushughulikia masuala ya 

dharura yanapotokea kwa 
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sababu ya kutopata muda 

wa kutosha kufanya 

hivyo. 

10 Mzazi/wazazi wangu 

huepuka sana kujiingiza 

kwenye matatizo au 

maswuala ya kifamilia 

kama hayawahusu. 

    

11 Mzazi/wazazi wangu 

hawapati muda wa 

kutosha wa 

kukagua/kupitia 

maendeleo na mahudhurio 

yangu kutokana na 

majukumu mengi 

waliyonayo. 

    

12 Huwa naombwa radhi 

endapo mzazi/wazazi 

wangu wamenikosea na 

kuwaumiza moyo. 

    

13 Huwa najadiliana na 

mzazi/wazazi kuhusu 

matarajio yao kwangu na 

kunifanya nitambue kile 

ninachopaswa kufanya. 

    

14 Mara zote mzazi/wazazi 

wangu wanapenda 

niwajibike, kujiongoza 

mwenyewe na kuwa 

naushirikiano na 

wenzangu. 

    

15 Mzazi/wazazi huyafanyia 

kazi mawazo na maoni 

yangu wakati wa kufanya 

maamuzi juu ya masuala 

mbalimbali. 

    

16 Mara zote mzazi/wazazi 

wangu hunielekeza juu ya 

mwenendo wa tabia na 

kazi kwasababu 

wanapenda nikue kwa 

kufuata maelekezo yao, 

hata hivyo, huwa 

wanapenda kunisikiliza na 

ninajadiliana nao juu ya 

mahitaji yangu. 

    

17 Mzazi/wazazi wangu 

hawana mjadala na mtu 

kwenye kuamua juu ya 

masuala nyeti na mtu 

yeyote haruhusiwi 

kuingilia maamuzi yao. 

    

18 Mimi kama mtoto 

ninapaswa kutii masharti 
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ya mzazi/wazazi wangu 

juu ya masuala 

mbalimbali bila 

kipingamizi chochote.  

19 Mara nyingi mzazi/wazazi 

wangu hutoa adhabu ama 

vitisho ili kumfanya 

kutufanya tuwe na 

nidhamu nzuri na tuweze 

kujituma zaidi. 

    

20 Mzazi/wazazi wangu 

wana imani ndogo 

kwangu na wakati 

mwingine huwa 

hawaniamini kabisa hasa 

pale ninapokuwa nafanya 

kazi zangu bila usimamizi 

wao. 

    

21 Huwa siruhusiwi kabisa 

kuvuka mipaka 

kwasababu   ninapaswa 

kuwaheshimu wazazi. 
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DODOSO KWA WAZAZI 

Ndugu Mshiriki,  

Mimi ni mwanafunzi wa Shahada ya Uzamili katika Chuo Kikuu cha Dodoma. 

Utafiti huu unalenga kufahamu juu ya namna ambavyo malezi ya wazazi kwa 

watoto yanachangia mwanafunzi kufanya vuzuri katika masomo. Hivyo, ukiwa 

kama kiongozi, mawazo, maoni na mchango wako utakaoutoa utaleta faida kwenye 

utafiti huu. Ninaomba ushiriki wako katika utafiti huu na ushiriki wako ni wa hiari. 

Endapo hutaelewa swali lolote wakati wa mahojiano, unaruhusiwa kumuuliza 

mtafiti kwa ufafanuzi zaidi. Aidha, ninakuhakikishia kwamba, taarifa yoyote 

utakayoitoa itakuwa ya siri na haitavujishwa kwa mtu mwingine yeyote. Vilevile, 

taarifa utakayoitoa itaisaidia serikali kufanya maboresho zaidi katika sekta ya elimu 

ili kuhakikisha utoaji wa elimu bora.  

Asante kwa kushiriki.  
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SEHEMU A: TAARIFA BINAFSI ZA MZAZI 

Tafadhali, weka alama ya vema [√] katika chumba kilichooneshwa kinachoendana 

na jibu lako.  

JINA LA SHULE ANAKOSOMA MWANAO………….………………………...  

1. Jinsia yako         

 

 

 

2. Umri wako …………………… 

3. Kiwango chako cha Elimu 

Cheti (Astashahada)  

Stashada  

Shahada  

Sijasoma  

 

4. Ufaulu wa mwanao kitaaluma ukoje? 

   Wastani wa Juu [      ]   Wastani [      ] Wastani wa Chini [      ] 

5. Unawezaze kulinganisha maendeleo ya mwanao katika ufaulu? 

    Unapanda [       ] Haupandi [       ] Unashuka [       ] 

6. Mwanao alifaulu kwa kiwango gani katika mitihani iliyopita (Disemba, 2018)? 

……………………… 

7. Je, ufaulu huo umepanda kulinganisha na muhula uliopita (June, 2018)? NDIYO [   

] HAPANA [      ] 

Me  

Ke  
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SEHEMU B 

DODOSO LA WAZAZI KUELEZEA MITAZAMO YAO JUU YA MALEZI 

NA NAMNA YANVYOCHANGIA UFAULU WA MWANAFUNZI 

Sentensi zifuatazo zinaelezea juu ya malezi na zinaweza kuendana au kutoendana na 

aina ya malezi inayotumiwa na mzazi/wazazi katika kuwalea watoto wao. Onesha 

iwapo sentensi hizo zinaendana na aina ya malezi na ni kwa kiasi gani unakubaliana 

nazo kwa kuweka alama ya vema (√) katika chumba kinachowakilisha maoni yako. 

Majibu yako katika mtindo wa Sikubaliani, Sikubaliani Kabisa, Nakubaliana na 

Nakubaliana Kabisa. Namba 1 imetolewa kama mfano. 

Na. Maelezo Sikubaliani Sikubaliani 

Kabisa 

Nakubaliana Nakubaliana 

Kabisa 

1 Mara zote huwa natoa 

maelekezo na miongozo kwa 

kuzingatia umuhimu na 

malengo. 

  √  

2 Mara zote huwa naamsha ari 

na kumtia moyo 

mtoto/watoto wangu ili 

asome kwa bidi. 

    

3 Natambua na kuthamini 

mafanikio ya mtoto/watoto 

wangu kwa kuwahimiza 

kijifunza 

    

4 Mara zote huwa natoa nafasi 

kwa mtoto/watoto wangu 

kushiriki katika kufanya 

maamuzi wakati wa kutatua 

matatizo ya kifamilia. 

    

5 Huwa naruhusu uhuru wa 

kujieleza kwa mtoto/watoto 

wangu. 

    

6 Huwa nadumisha dhana ya 

uwazi 
    

7 Huwa natoa uhuru kwa 

mtoto/watoto wangu 

kijiamlia mambo yao 

wenyewe bila kuwaingilia. 

    

8 Huwa natoa maelekezo 

machache na wakati 

mwingine sitoi maelekezo 

kabisa juu ya nini kifanyike 

kwa sababu naheshimu uhuru 

wa mtoto/watoto. 

    

9 Huwa inanichukua muda 

mrefu kushughulikia masuala 

ya dharura kwa mtoto/watoto 

wangu kwa sababu ya 

kutopata muda wa kutosha 

kufanya hivyo. 
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10 Huwa naepuka sana 

kujiingiza kwenye matatizo 

au maswuala ya kifamilia 

kama hayanihusu. 

    

11 Huwa sipati muda wa 

kutosha wa kukagua/kupitia 

maendeleo na mahudhurio 

wa mtoto/watoto wangu kwa 

sababu sipati muda wa 

kutosha kufanya hivyo 

kutokana na majukumu 

mengi yanayonizunguka. 

    

12 Huwa naomba radhi kwa 

watoto wangu nikiwakosea 

na kuwaumiza mioyo yao. 

    

13 Huwa najadiliana na watoto 

kuhusu matarajio yangu na 

kuwafanya watambue kile 

wanachopaswa kufanya. 

    

14 Mara zote huwa napenda 

mtoto/watoto wangu 

kuwajibika, kujiongoza 

wenyewe na kuwa 

naushirikiano na wenzake. 

    

15 Huwa nayafanyia kazi 

mawazo na maoni ya 

mtoto/watoto wangu wakati 

wa kufanya maamuzi juu ya 

masuala mbalimbali, lakini 

huwa sifanyi jambo kwa 

sababu tu mtoto anataka 

kifanyike. 

    

16 Mara zote huwa natoa 

maelekezo maelekezo kwa 

watoto juu ya mwenendo wa 

tabia na kazi kwasababu 

nataka wakue na kufuata 

maelekezo yangu, hata 

hivyo, huwa napenda 

kuwasikiliza watoto na 

kujadiliana nao juu ya 

mahitaji yao. 

    

17 Huwa sina mjadala na mtu 

kwenye kuamua juu ya 

masuala nyeti na mtu yeyote 

wala mtoto/watoto wangu 

hawaruhusiwi kuingilia 

maamuzi yangu. 

    

18 Mtoto/watoto wanapaswa 

kutii masharti yangu juu ya 

masuala mbalimbali bila 

kipingamizi chochote.  

    

19 Mara nyingi huwa natoa 

adhabu ama vitisho ili 

kumfanya mtoto awe na 

nidhamu nzuri na aweze 

kujituma zaidi. 

    

20 Nina imani ndogo na wakati 

mwingine huwa siwaamini 
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kabisa watoto wangu hasa 

pale wanapokuwa wanafanya 

kazi zao bila usimamizi 

wangu. 

21 Huwa siruhusu kabisa watoto 

kuvuka mipaka kwasababu 

mimi ni mzazi ninapaswa 

kuheshimika. 
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APPENDIX F: INTRODUCTION LETTER FROM THE OFFICE OF 

GRADUATE STUDIES AND CONTINUING EDUCATION 
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APPENDIX G: INTRODUCTION LETTER FROM THE EXECUTIVE 

DIRECTOR, DODOMA CITY COUNCIL. 
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APPENDIX H: INTRODUCTION LETTER FROM THE EDUCATION 

OFFICER DEPARTMENT OF PRIMARY EDUCATION 

 


