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ABSTRACT 

The study was to investigate the perceptions of teachers and students on the 

implementation of the field trips in enhancing the learner-centred approach in 

Tanzanian secondary schools. Three objectives guided the study: To examine the 

perceptions of educational stakeholders such as teachers, students, and educational 

officers; to identify strategies used by teachers on the implementation of field trip in 

enhancing learner-centred approach; and to find out challenges faced by teachers 

during the implementation of field trip in enhancing the learner-centred approach. 

The study employed a qualitative approach using the case study research design. The 

study involved a sample of 39 participants where 36 participants from five schools, 2 

quality school assurer and 1 city educational officer. The participants were selected 

through purposive sampling techniques. Data were collected through a semi-

structured interview, focus group discussion, non-participant observation methods 

and documentary review. In this study, data were analyzed by using a thematic 

analysis. The findings revealed the worthwhile of field trip in schools that can have a 

profound impact on both students and teachers as they can be exposed to new 

environments. This may influence or enhance the learner-centred approach in 

secondary school to increase interest, motivation, creativity in learning and increased 

performance. The findings also disclosed that teachers from the public schools were 

not conducting field trips due to lack of funds; the introduction of new education 

circular 2015 of fee-free education which may affect the practice of field trips. 

Moreover, it was revealed that teachers view field trips as the best strategy in 

teaching and learning, however, close supervision of curriculum under school quality 

assurer is advised. Also, an increase of funds for the schools was advised. It is 

recommended that it is worthwhile to ensure that all key educational stakeholders 

play their roles especially teachers, without which effective teaching methods will 

always remain on papers. Teaching using field trips should be achieved in its 

implementation. The study concludes that the implementation of field trips in 

secondary schools is apparent and important, but there should be a serious 

commitment from teachers hence improvements for better results and quality of 

education in Tanzania. 

  



vi 

TABLE OF CONTENTS 

DECLARATION AND COPYRIGHT ...................................................................................... I 

CERTIFICATION............................................................................................................................ II 

DEDICATION ................................................................................................................................. III 

ACKNOWLEDGMENT ............................................................................................................... IV 

ABSTRACT ...................................................................................................................................... V 

TABLE OF CONTENTS .............................................................................................................. VI 

LIST OF TABLES .......................................................................................................................... XI 

LIST OF FIGURES ....................................................................................................................... XII 

LIST OF APPENDICES ............................................................................................................. XIII 

LIST OF ABBREVIATIONS .................................................................................................... XIV 

 

CHAPTER ONE ............................................................................................................................ 1 

INTRODUCTION AND BACKGROUND TO THE PROBLEM ............................ 1 

1.1 Introduction ................................................................................................................................ 1 

1.2 Background to the problem ................................................................................................... 1 

1.3 Statement of the Problem ....................................................................................................... 6 

1.4 The Objective of the Study .................................................................................................... 8 

1.4.1 General objectives ................................................................................................................ 8 

1.4.2 Specific objective .................................................................................................................. 8 

1.5 Research Questions .................................................................................................................. 9 

1.6 Organization of the Study ...................................................................................................... 9 

1.7 The Significance of the Study............................................................................................. 10 

1.8 Delimitation of the Study ..................................................................................................... 11 

1.9 Limitation of the Study ......................................................................................................... 11 

1.10 Definitions of Key Terms .................................................................................................. 11 

 

CHAPTER TWO ........................................................................................................................ 13 

REVIEW OF RELATED LITERATURE ........................................................................ 13 

2.1 Introduction .............................................................................................................................. 13 

2.2 Theoretical Underpinnings of the Study .......................................................................... 13 



vii 

2.3 Relationship of Constructivism Theory to the Study ................................................... 14 

2.4 The Concept of Field Study ................................................................................................ 15 

2.5 Types of Learner-Centered Methods ................................................................................ 15 

2.6 Why Choosing Field Trip as the Best Strategy in LCA .............................................. 17 

2.7 Policy Related to Field Trip as a Strategy to Enhance the LCA ............................... 17 

2.7.1 Education and Training Policy 1995 ............................................................................. 18 

2.7.2 The Education for Self-Reliance 1967 ......................................................................... 18 

2.8 Empirical Literature Review ............................................................................................... 23 

2.8.1 Field Trip Method Implementation Worldwide ......................................................... 23 

2.8.2 Field Trip Method in Sub Saharan Africa ................................................................... 24 

2.8.3 Field Trip Implementation in Tanzania ........................................................................ 26 

2.9 Synthesis of the Literature Review and Research Gap ............................................... 28 

2.10 The Conceptual Framework of the Study ..................................................................... 29 

2.10.1 Conceptualizing Context ................................................................................................ 29 

2.10.2 Conceptualizing Inputs ................................................................................................... 30 

2.10.3 Conceptualizing the Process of Education ................................................................ 31 

2.10.4 Conceptualizing Education Output/Product ............................................................. 31 

 

CHAPTER THREE ................................................................................................................... 33 

RESEARCH METHODOLOGY ......................................................................................... 33 

3.1 Introduction .............................................................................................................................. 33 

3.2 Research Approach ................................................................................................................ 33 

3.3 Research Design ..................................................................................................................... 34 

3.4 Location of the Study ............................................................................................................ 34 

3.5 Data Collection Methods and Instruments ...................................................................... 36 

3.5.1 Interviews .............................................................................................................................. 36 

3.5.2 Focus Group Discussion ................................................................................................... 37 

3.5.3 Non- Participant Observation Methods ........................................................................ 37 

3.5.4 Document Review .............................................................................................................. 37 

3.6 Population and Sampling ..................................................................................................... 38 

3.6.1 Target Population ................................................................................................................ 38 



viii 

3.6.2 Sampling Frame and Sampling Unit ............................................................................. 38 

3.7 Sample Size and Sampling Procedures ............................................................................ 39 

3.7.1 Sample Size .......................................................................................................................... 39 

3.7.2 Sampling Procedures ......................................................................................................... 40 

3.8 Data Processing and Analysis ............................................................................................. 41 

3.8.1 Data Processing ................................................................................................................... 41 

3.8.2 Data Analysis Plan ............................................................................................................. 41 

3.9 Ensuring Quality and Trustworthiness ............................................................................. 42 

3.9.1 Credibility ............................................................................................................................. 42 

3.9.2 Confirmability...................................................................................................................... 43 

3.9.3 Dependability ....................................................................................................................... 43 

3.9.4 Transferability...................................................................................................................... 44 

3.10 Ethical Issues Consideration ............................................................................................. 44 

3.10.1 Obtaining Access .............................................................................................................. 45 

3.10.2 Informed Consent ............................................................................................................. 45 

3.10.3 Confidentiality and Anonymity. .................................................................................. 45 

3.10.4 Privacy for Research Participants ................................................................................ 46 

 

CHAPTER FOUR ....................................................................................................................... 47 

PRESENTATION OF FINDINGS AND ANALYSIS .................................................. 47 

4.1 Introduction .............................................................................................................................. 47 

4.2 Distribution of the Participants by Sex ............................................................................ 47 

4.3 Professional Qualification and Working Experiences of the Study Participants 48 

4.4.1 Justification........................................................................................................................... 49 

4.5.2 Age of the Participants ...................................................................................................... 50 

4.6 Perceptions of Teachers, Students, Education Officer, and School Quality 

assurer of field trips Implementation in Enhancing the Learner-centered 

Approach in Secondary School ......................................................................................... 51 

4.6.1 Field Trip Understanding ................................................................................................. 52 

4.6.2 Field Trip Improves the Academic Performance of the Students ......................... 54 

4.6.3 Engagement into Learning through a Field Trip ....................................................... 55 



ix 

4.6.4 Field Trip Recognition ...................................................................................................... 56 

4.7 Strategies used by Teachers on the Implementation of Field Trip in Enhancing 

the Learner-centered Approach in Secondary School. ............................................... 58 

4.7.1 Field Trip Organization ..................................................................................................... 59 

4.7.2 School Environment........................................................................................................... 60 

4.7.3 Checking the Quality of Teaching and Learning Process ....................................... 62 

4.7.4 Introduction of Different Programmes ......................................................................... 63 

4.8 Challenges that Face the Implementation of Field Trip in Secondary               

Schools ..................................................................................................................................... 64 

4.8.1 Funding .................................................................................................................................. 65 

4.8.2 Time Factor .......................................................................................................................... 66 

4.8.3 Permission ............................................................................................................................. 67 

4.8.4 An Accident .......................................................................................................................... 68 

4.8.5 ............................. The Introduction of Education Circular No. 05 of 2015 Fee-Free             

Education ................................................................................................................................. 69 

4.8.6 Teacher’s Commitment ..................................................................................................... 71 

4.9 Documents Review ................................................................................................................ 72 

4.10 Non-participant Observation Method ............................................................................ 74 

 

CHAPTER FIVE ......................................................................................................................... 77 

DISCUSSION OF THE RESULTS ..................................................................................... 77 

5.1 Introduction .............................................................................................................................. 77 

5.2 Perceptions of Teachers, Students, and Educational Officers on the Field Trip 

Implementation in Secondary Schools ........................................................................... 77 

5.3 The Strategies used by Teachers in Field Trip Implementation to Ensure Quality 

Education in Mbeya city ..................................................................................................... 81 

5.4 Challenges that Face the Implementation of Field Trips in Secondary             

School ....................................................................................................................................... 88 

 

  



x 

CHAPTER SIX ............................................................................................................................ 95 

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS ............................. 95 

6.1 Introduction .............................................................................................................................. 95 

6.2 Summary of the study Findings ......................................................................................... 95 

6.2.1 Major Findings of the study ............................................................................................. 96 

6.3 Conclusions .............................................................................................................................. 97 

6.4 Recommendations .................................................................................................................. 98 

6.4.1 Recommendation for Further Actions .......................................................................... 98 

6.4.2 Recommendation for Policy Implications in Classroom Level ........................... 100 

6.4.3 Recommendations for Further Research .................................................................... 101 

REFERENCES........................................................................................................................... 103 

APPENDICES ....................................................................................................... 111 

 



xi 

LIST OF TABLES  

Table 4. 1: Distribution of the Participants by Sex ................................................... 47 

Table 4. 2: Professional Qualification and Working Experiences of the Study 

Participants ............................................................................................. 48 

Table 4. 3: Student Distribution Included in the Study ............................................. 49 

Table 4. 4: Distribution of the Age of the Participants in the Study ......................... 50 

Table 4. 5: The Perceptions of Teachers, Student and Educational officer about Field 

trip Implementation in Secondary Schools. ........................................... 52 

Table 4. 6: Strategies used by Teachers on the Implementation of Field Trip in 

Enhancing the Learner-centered Approach in Secondary Schools. ....... 59 

Table 4. 7: Challenges that Face the Implementation of Field Trip in Secondary 

Schools ................................................................................................... 65 

 

 



xii 

LIST OF FIGURES 

Figure 2. 1: Conceptual Framework (Staffllebeam,1971) ........................................ 32 

Figure 3. 1: A map of Mbeya City Showing Wards and Study Schools ................... 35 

Figure 4. 1: Examples of some of the Reviewed Documents ................................... 73 

Figure 4. 2: School Quality Assurer Report from School B. .................................... 74 

Figure 4. 3: School Library from School A .............................................................. 75 

Figure 4. 4: Map as a Learning Resource Material ................................................... 75 

 



xiii 

LIST OF APPENDICES 

Appendix A: Interview Guide for Teachers ............................................................. 112 

Appendix B: Focused Group Discussion Guide for Students .................................. 113 

Appendix C: Interview Guide for Academic Teachers ............................................ 114 

Appendix D: Interview Guide for Head of School .................................................. 115 

Appendix E: CEO and School Inspectors Interview Guide ..................................... 116 

Appendix F: Documentary Review Guide Sheet ..................................................... 117 

Appendix G: Observation Guide/Check List ........................................................... 118 

Appendix H: Permission Letter from the University of Dodoma ............................ 119 

Appendix I: Permission Letter from Mbeya City Council ....................................... 120 

Appendix J: Permission Letter from Regional Administrative Secretary Mbeya ... 121 

 



xiv 

LIST OF ABBREVIATIONS 

CA Continuous Assessment 

CBC Competence Based Curriculum 

CD City Director 

CEO City Education Officer 

ECE Early Childhood Education 

ED-SDP Education-Sector Development Programme 

EMAC  Educational Material Approval Committee  

ETP Education and Training Policy 

FGD Focused Group Discussion 

LCA Learner-centred approach 

MoEVT  Ministry of Education and Vocational Training  

NECTA National Examination Council of Tanzania 

OECD Organization for Economic and Cooperation Development  

OUT Open University of Tanzania 

PBL Problem Based Learning 

PO- RALG  Administration and Local Government  

RAS Regional Administrative Office 

TIE The Tanzania Institute of Education  

UNESCO  United Nations Educational Scientific and Cultural Organization  

URT United Republic of Tanzania  

 



1 

CHAPTER ONE 

INTRODUCTION AND BACKGROUND TO THE PROBLEM 

1.1 Introduction  

This chapter presents the background to the problem, the prevailing situation, the 

affected group and the objective of the study. Briefly, it explains the statement of the 

problem, the objectives of the study, research questions, significance of the study, 

delimitation of the study, limitations of the study and definition of terms.  

1.2 Background to the problem 

Field trip is a learning activity designed to accomplish specific predetermined 

objectives, related to an educational unit, in which the student leaves the school 

building for a period of time. The field trip in this sense is used as one method of 

teaching in a larger teaching strategy to enhance LCA. The field trip is supposed to 

be organized for students in school. The purpose of the field trip is generally to 

provide students with an opportunity to understand experience through engaging in 

field activities. More importantly, the field trip is designed to allow students an 

opportunity to apply theoretical concepts learned in traditional classroom settings. 

This in mind field trip is the best strategy among many strategies used to enhance 

LCA in school. While LCA is an approach which is responsive collaborative, 

problem-centered and democratic in which both learners and the instructor decide 

how, what and when learning occurs. Therefore, in learner centered learning, learners 

are considered first that is contrast to teacher centered approach whereas without 

field trip to enhance LCA has nothing impact in teaching and learning process. This 

study sought to investigate the perception of teachers and students on the field trip 

implementation in school where the current situation in the field of teaching has 
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shown field trip are is not implemented. Teachers are still using the old method of 

teaching like lecture method. 

We are all at some time in our life being a student. Aggarwal, (2009) raised various 

questions such as what do we remember from that time of being a student? Educators 

are still trying to insist that a students have to internalize and memorize the 

information learned (Ibrahim, 2018). It is  still believed that students keeps long-

lasting memory, key concepts need to memorize in life experiences through a field 

trip. As a Geography teacher tend to insist on the importance of teaching and 

learning through field trip in a different disciplines where learners connect their ideas 

in thinking broadly.  

When speaking about field trip what comes in mind is a fun day of learning and 

socializing with others. If he/she is a current teacher, what comes in mind may go 

directly to the day of planning and preparation of a field trip for the students. The 

same applies if he/she is a student what comes in mind is the day when traveled in 

the visiting area. 

A history of field trips can be traced and realized through long years ago when 

children by that time learned by being with their parents or they were placed and 

worked for hand in hand with grandfather and mothers just to share and learn life 

history. Aggarwal (2008) describes that over the years, educators, philosophers like 

Rousseau (1782-1852), Pestalozzi (1746-1827), Dewey (1859-1952) and others have 

pointed out the need for reinforcing abstract learning with concrete experiences. 

Therefore, field trip were the norms, until the invention of formal education where in 

ancient time before Jesus Christ, the Greeks took their children to the different places 

where children participated in the different activities to develop their physical fitness 
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(Anila et al., 2011, p. 4). Thus, an educational field trip is a progressive method of 

teaching by which the student goes through the necessary learning experiences under 

the leadership and guidance of the teacher where currently is called “Scaffolding” 

(Vygotsky, 1978 p.86). 

There are a number of studies that have examined the issues of teachers, students and 

education officers perceptions of field trip implimentation to enhance LCA approach. 

Studies (David & Zuochen, 2016; Marvell, 2018) showed that teachers considered 

issues such as cost and availabilities of transportation as importants in field trip 

implimentation to enhance LCA in school. Moreover, Ibrahim (2018); Eila (2016); 

Franklin (2014) and Ocal (2016) from western countries altogether in their studies 

showed the importance of field trip practice in creative thinking, problem-solving 

and increase significantly in student academic performance. 

Cara (2016); Harkins (2013); Nugraha (2018); Kan and Nyet (2014) and Krakowka 

(2012) also demonstrated that the time spent in preparation and potential conflicts 

with school time tables are important variables in field trips implimentation in 

school. While the key barriers that kept teachers from doing field trips centred on 

lack of fund and lack of support from administrations. 

The perception of teachers, students and education officers emerging from these 

studies are in many instances not suprising, and might be commonly held views 

across other contexts. However, the motives of a researcher in this study conducted 

to affirm teachers, students and education officers perceptions in the context of 

Mbeya city in Tanzania. And also to explore other unforeseen barrieers that might 
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hinder teachers in their field trip implimentation to enhance learner centered 

approach in secondary school.  

In recent years, many sub-Saharan African countries have been reforming the history 

of education which was a common teacher centered curriculum, which employs a 

lecture style, “rote learning” method of teaching. Tanzania, Botswana, Kenya, 

Senegal, Namibia and other African countries seek to promote creativity, critical 

thinking, and problem-solving skills in their student (Vavrus, Thomas & Barlett, 

2011). The study conducted by Georgina (2018) revealed that teachers should take 

learners on a field trip in order to advance and energize dynamic engagement in 

learning by understanding. Also, the study conducted by (Jay, 2014;  Eromosele, 

2016) indicates field trip experiences improved students understandings in their 

studies. This implies that field trip are the best strategies in connection to learner 

centred approach where learners and teachers interact with real physical environment 

of learning. 

The studies conducted by Iddrisu (2015); Ajaja, (2018); Tshepang (2016) and Yassir 

(2014). Altogether, the results emphasize teachers to organize field trip as an 

innovative teaching strategy to increase the academic performance of the students. 

Therefore, African countries recognize the practice of field trip in the teaching and 

learning process. However, there are challenges militating against their frequent use 

of field trip in the process of teaching and learning. Such challenges were like large 

number of the students handled, insufficient time for the organization of field trip, 

limited transportation, an accident, financial constraints and lack support from school 

administrators. Therefore, apart from those challenges field trip still insisted to be 
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organized to enhance quality teaching strategies which facilitate quality education to 

get competent graduate. 

Also, the study conducted by Japheth (2015) showed that teachers never used field 

trip as it requires a lot of time and finance to which most of the schools do not give 

priority. In the same way, this study seek to find out the perception of teachers, 

students and education officers on the field trip practice in a secondary schools in 

Tanzania. 

In Tanzania most of the studies have been conducted in natural science subjects 

learning through practicals while less in social studies. Conducting hands-on 

activities or practical activities during learning is believed to be more effective in 

promoting learning and motivate students to engage in the learning process (Gabriel, 

2013). Similarly, William (2012) observed that hands-on activities make students 

enjoy the lesson, stimulate creativity, recognition of the relevance of scientific 

understanding, and independent thought. The study based on science discipline 

assumption but it is the same to make an argument in social studies that it needs to 

engage learners in real-world experience through organizing a field trip. Through 

these, stimulates student interactive learning, build innate curiosity about nature and 

encourage them to develop self-reliance. 

Mkimbili (2018) reported that practical work was done in frequently and mainly as a 

preparation of the practical examination. Thus, was due to the shortage of resources 

teachers claimed that practical work mainly was done during the preparation of 

national examination. Again the study conducted by Kawishe (2016) the findings 

indicated that teachers should use innovative teaching strategies in both subjects like 
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hands-on activities in a science subject and field trips in social sciences. The study 

recognized the value and worthwhile of field trips in the teaching and learning 

process. Therefore, in order to produce competent graduate need to apply quality 

teaching methods. 

Again Manjale and Makewa (2014) indicated that, more emphasize and encourage 

active learning, interaction into learning that promote interest to students 

understanding. In Addition to that, Mligo (2015) revealed and recognized the value 

of outdoor activities like field trip practice in teaching and learning. Therefore, field 

trips remain to be important teaching approach which maximize the rate of students 

participation and therefore, good results in the teaching and learning transaction. 

Therefore, the current study explores the perceptions of teachers, students and 

educational officers on the implementation of field trips in enhancing a learner-

centered approach in secondary schools. As different scholars globally, Africa and in 

the context of Tanzania has shown the value and importance of a field trips to 

enhance LCA  in improving the quality of education system. Also, this study is going 

to fill the gap by tracing and showing why teachers should be encouraged to plan, 

organize and implement field trips in secondary schools.  

1.3 Statement of the Problem 

In Tanzania, there has been an outcry that the quality of education has deteriorated to 

very low levels (Mosha, 2012). Since Tanzania got her independence in 1961, 

education has always been seen as the core of national development and making an 

effort of reforming the education sector (TIE, 2008). According to Nyerere (1967), 

education should cultivate human resources, which would later provide service in 
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society in order to bring about change and development. Currently, the education 

sector is facing a challenge of incompetent graduates from different training 

institutions (Nihuka, 2012).  The adoption of new paradigm shift from traditional and 

modern methods came to improve the quality of teaching. The shift from teacher-

centered learning to student-centered learning which leads to the use of the new 

approach competence-based curriculum (CBC) aiming to improve the quality of 

teaching and learning process through LCA (William, 2012). The field trip is one of 

the best strategies to be used in teaching and learning to enhance leaner-centered 

approach (Piagets, 1951). Also, Dewey (1938) asserts that experiential learning is an 

interactive learning method by doing in which students learn through direct hands-on 

actions or activities, and carry that particular experience into the future experience. 

In the context of school level the practice of field trips to enhance LCA has been 

raising a doughty. Although teachers have been trained using the new teacher 

education curriculum which emphasizes the use of field trip to enhance LCA in 

school. Many still use teacher-centered approaches in teaching and learning process 

(Haki Elimu, 2010; Mligo, 2008; Mtitu, 2014). Failure to implement field trips to 

enhance LCA was largely due to several constraints in teaching and learning. These 

constraints, according to studies by David and Zuochen (2016) include lack of fund 

to implement field trip to enhance LCA. Other limitations include large class size, 

insufficient teaching and learning resources available to teachers and students, as 

well as cultural values. 

Currently, the world is moving towards more democratic, responsive and cooperative 

ways of instruction, which are far better than teacher-centered methods. However, a 

developing country like Tanzania has a record of rarely using field trip to enhance 
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LCA and other factors that hinder the implementation of field trip in enhancing LCA 

(Kawishe, 2016). Despite the challenges that hinder the implementation of field trip 

in enhancing LCA, no statement from the government that directs teachers to 

continue using the traditional teacher centered methods. School quality assurers are 

insisting on the use of field trip to promote LCA as per syllabi guidelines (MoEVT, 

2005). This means that teachers are required to implement field trip even with all 

challenges. However, a little is known on how teachers and students implements 

field trips in enhancing LCA in Tanzanian secondary schools (Mtitu, 2014). This has 

lead a motives to a researcher sought to understand the issues faced by teachers, 

students and education officers’ perceptions on implementing field trips to enhance 

LCA in teaching and learning process.  

1.4 The Objective of the Study 

1.4.1 General objectives 

The general objective of this study was to explore the perceptions of teachers, 

students, and educational officers on the implementation of a field trip in enhancing a 

learner-centered approach in secondary schools. 

1.4.2 Specific objective 

Specifically, the current study aims to: 

i. Examine the perceptions of educational stakeholders such as teachers, 

educational officers and students towards field trips implementation.in 

enhancing LCA. 

ii. Identify strategies used by teachers on the implementation of a field trip in 

enhancing the learner-centered approach. 

iii. Find out challenges faced by teachers during implementation of the field trip 

and suggest what should be done in case of any in enhancing LCA. 
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1.5 Research Questions  

The study was guided by the following research questions: 

i. What are the perceptions of educational stakeholders like teachers, 

educational officers and students towards field trips implementation? 

ii. What are the strategies used by teachers on the implementation of field trips 

in enhancing a learner-centered approach? 

iii. What are the challenges facing the implementation of field trips in secondary 

schools and their suggestions? 

1.6 Organization of the Study 

The study was organized into six chapters; chapter one outlines the introduction of 

the study, background to the study, statement of the problem, research objectives, 

research questions, organization of the study, significance of the study, limitation of 

the study, definition of terms, delimitation of the study and summary of the chapter. 

Chapter two presents a literature review, theoretical literature review, empirical 

literature review, findings from other literature that relates to the topic of the study 

and conceptual framework of the study. Chapter three included research 

methodology, study design, research approach, study area, target population, sample 

size, sampling procedures, data collection methods and instruments, data analysis, 

issues of trustworthiness, and ethical issues. Chapter four included a presentation of 

the findings of the study. This chapter has main sections and sub-sections which are;  

the introduction of the chapter, general overview, social demographic characteristics 

of the participants, distribution of the participants by sex, professional qualification 

and working experience of the study participants, justification and age range of the 

participants. Perceptions of teachers, students and education officers. Strategies used 
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by teachers on the implementation of field trip in enhancing the LCA in secondary 

schools. 

Chapter five presents discussion of the findings. The chapter has three sections. 

Section one is about the general introduction of the chapter. Sections two is about 

perceptions of teachers, students and educational officers on the field trip 

implementation in secondary schools. Sections three is about the strategies used by 

teachers in field trip implementations to ensure quality of education and sections four is 

about challenges that face the implementation of field trips in secondary schools. 

Chapter six is the last chapter of this research. It includes the summary, conclusions, and 

recommendations of the study.  

1.7 The Significance of the Study 

The study findings are added value to the existing knowledge stock on issues 

pertaining to the contribution of a field trip in promoting quality secondary education 

through improving teaching and learning environment.  

Findings emanating from this study and its recommendations are important tools for 

policy and decision makers and other education practitioners in creating an enabling 

environment for a field trip to be conducted in a secondary school in relation to its 

importance in enhancing the learner-centered approach. Findings and 

recommendations from this study to be used to assist NGOs and secondary schools to 

formulate programmes, tours, project-based learning targeting to improve quality 

education in secondary schools as we strive to get competent graduates. On the other 

hand, findings and recommendations from this study have to work as a guideline for 

other development agents who are interested in working with educational sector 

towards empowering our youth to overcome the problem of incompetent graduate 
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through creating conduscive teaching and learning environment in our Tanzanian 

secondary schools. 

1.8 Delimitation of the Study 

This study confined itself on investigating the perceptions of teachers, students, and 

educational officers on field trips implementation to enhance the learner-centered 

approach in secondary schools in Mbeya city. Five secondary schools were included 

in this study; these are school “A”, “B”, “C”, “D” and “E”. Only teachers, students, 

education officer and school quality assurers were included in the study. The 

generalization of the same results to other areas will depend on nature and set up of 

the other study, study participants, the methodology used and status of the problem in 

the area of the study. 

1.9 Limitation of the Study 

The study was qualitative in nature therefore, it was limited in terms of its 

generalization however, the researcher provided a thick description of the study so 

that readers can generalize the results in improving the quality of education in 

Tanzania. 

1.10 Definitions of Key Terms  

i. Quality education; refers to the planned and taught curriculum of schools. 

National goals for education and outcome statements that translate those goals 

into measurable objectives should provide the starting point for the development 

and implementation of the curriculum. 
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ii. Field trip; refers to the educational study visit/tour progressive method of 

teaching and learning by which the student goes through necessary learning 

experiences under the leadership and guidance of the teacher. 

iii. Learner-centered approach; This is a new approach of the teaching style of 

instruction that is responsive, collaborative, problem-centered and democratic in 

which both learners and the instructor decide how, what and when learning 

occurs. 

iv. Perceptions; refers to a set of beliefs where study participants might have in a 

specific study. For example what opinion do study participant have about the 

implementations of field trip in secondary schools. 

v. Teaching approach is a theoretical view of how it can be learnt. This gives rise 

to methods, the way of teaching something, which use classroom activities or 

techniques to help learners learn. 

vi. Curriculum implementation refers to how the planned or officially designed 

course of study is translated by the teacher into syllabuses, scheme of work and 

lessons to be delivered to students. 

vii. Secondary education is the stage of education following primary education. 

Except in countries where only primary or basic education is compulsory and in 

many countries it is entirely compulsory like Tanzania currently implement 

basic education. 
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CHAPTER TWO 

REVIEW OF RELATED LITERATURE 

2.1 Introduction 

This chapter consists of several sections which provide information on what has 

already been done and what has not been done about the implementation of field trip 

in enhancing the learner-centered approach in secondary schools. Section one is 

about introduction. Section two is about theoretical underpinnings of the study. 

Section three deals with relationship of theory to the study. Section four deals with 

policy related to a field trip to Tanzania. Section five provides a general overview of 

the study. Section six is about the concept of the field trip. Section seven is about 

types of LCA. Section eight why choosing field trip as the best strategy. Sections 

nine provides an empirical review and sections ten provides the conceptual 

framework of the study.    

2.2 Theoretical Underpinnings of the Study 

A theoretical framework or underpinnings is a blueprint that guides research basing 

on a recognized theory (Grant & Osanloo, 2014). The theoretical framework acts like 

a road map that shows clearly how the researcher will epistemologically, 

methodologically, philosophically and analytically approach his or her research as a 

whole (Creswell, 2014). The theoretical framework provides a grounding base, or an 

anchor, for the literature review, and most importantly, the methods and analysis 

(Yini, 2011). This study employed the constructivism theory of teaching which is 

very essential in governing the study.  

The theory is divided into; social constructivism theory, Vygotsky’s theory of 

cognitive development and John Dewey theory. The theory seems to be a pillar of the 
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study. Constructivist believe that learners are active constructors of their own 

knowledge. Social interactions constitute essential features of the construction of 

knowledge. Vygotsky (1978) believes that learning first occurs as the individual 

learners interact with others before he/she internalizes. From lower receptive level of 

thinking individual learners can move to his/her level of thinking with guidance from 

knowledgeable adult or peer. And also, experiential hands-on activities by (John 

Dewey theory). 

2.3 Relationship of Constructivism Theory to the Study  

Constructivist perspectives believe that knowledge is constructed by learners through 

experiences. This is what field trips enable learners to interact with the concept 

learned in the classroom and when are engaged outside classroom, learners are able 

to construct their own meaning. Also, through experiential learning emphasizes 

learners to learn through hands-on activities meaning through practical oriented in 

natural science. The field trip is one of the strategies which bring learners together to 

apply the planned activities to enhance LCA in school. The theory support teaching 

and learning process by stressing the importance of social interaction through field 

trip and discussion in teaching and learning (Manjale & Makewa, 2014). Through 

these, learners are able to share their human and social-cultural context in life. Thus, 

the interaction between students and capable peer group during field trip enable the 

students to master the knowledge, skills by interacting with real-world settings. 

Therefore, this study employed both due to the fact that the theory concurs with the 

study objectives, where field trip abides with that concept of the theory by providing 

some assistance in the whole process of their tour in the process of teaching and 

learning. Thus, Mogashoa (2014) views constructivist learning theories generally 
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offer teachers a deeper understanding of how students acquire new knowledge. This 

is why the constructivist theory agrees upon the idea of a field trip as a strategy of 

teaching that could enhance the learner-centered approach in secondary school.     

2.4 The Concept of Field Study 

The term “field trip” is usually used when a person or group of persons undertake a 

tour of places where they expect change from normal daily life. When educational 

field trips are undertaken by students of an educational institution, the main aim is 

not only recreation and pleasure but also gain additional knowledge through direct 

experiences. Mergens (2017) views that during the field trips the pupils or students 

have concrete learning experiences in a real situation which has been undertaken 

with specific activities or purpose. Field trips are an organized visit into the 

immediate or distant places taken by the students and the teachers for further 

educational purposes of the regular classroom activities (Alawad, 2014). Importantly, 

field trip as the strategies give the students first-hand experiences that cannot be seen 

in the classroom. This is because learning in the natural setting enhances them to 

grasp the lesson when students do hands-on activities because remembering actions 

seem to be easier than remembering words. 

2.5 Types of Learner-Centered Methods 

Kopweh (2014) outlined the types of LCA in the teaching and learning process in a 

classroom situation and outside classroom situations. Field trips is said to be an 

active strategy in LCA because it involves experiential learning which usually 

employed a journey or visits to a specific place. Hence, identified types of learner-

centered approach which are outside lecture format and inside lecture format. In 

order for LCA to be well implemented in classroom teachers has to employ field 
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trips so as to help learners connect an abstract ideas learned to real environment. A 

researcher wanted to show precisely the important of both inside and outside 

strategies of teaching to promote LCA. 

In connection to that, the study indicates how learner-centered learning can be 

implemented in different ways or strategies. This shows that if teachers in the 

learning process will use effectively all strategies greatly make student active into 

learning, in acquiring knowledge and skills which might include exercise, fieldwork, 

and computer-assisted learning (CAL) where a teacher is a facilitator in the learning 

process. In this case, field trip has benefits to the student, it increases motivation, 

participation between learners and creativity. 

According to slavich and Zimbardo (2012) contents on the approaches to classroom 

instruction have involved considerable over the past 50years. This progress has been 

spurred by the development of several learning principles and methods of 

instructions like active learning, student-centered learning, collaborative learning, 

experiential learning, and problem-based learning. This has led to the changes of 

classroom instructions transformation teaching which increases student mastery 

concept and increases interactions-produce dynamic relationship where teacher act as 

a coach, observe both shared vision for a course, time and priorities in the learning 

process. 

Grant (2015) contents the proverb through the book known as inquiry-based learning 

in Geography. The proverb says “Tell me and I forget, show me and l remember, 

involve me and I understand”. And Nicholar (2014) Both of them emphasizing on 

the importance of teaching through a field trip or project-based learning where 
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learners have great opportunity to not only observe but also to actively participate in 

the events going on around them. Things which students see and experience on field 

trips stimulate their reasoning abilities and keep long-lasting memories.  

2.6 Why Choosing Field Trip as the Best Strategy in LCA 

The study attempted to show the worthwhile of field trip as the strategy, 

strengthening and make the potentiality of strategy to fit in the current paradigm of 

competence based learning. The approach allows learners to explore, observe, 

identify a problem and suggest the solution to the experiential environment. This was 

supported by Marvell (2018) showed to recognize the value and worthwhile of the 

field trip, as evidenced that it helps to make student deep understanding of different 

abstract concepts learned in the classroom. Hence, a field trip in among those 

strategies as outdoor activities used in LCA in ensuring quality teaching for quality 

education to competent graduate students.   

Therefore, learners in these days need freedom and teachers act as a facilitator in the 

process of teaching and learning. For example, Piagets (1951) found that when 

teaching through field trip activities in learning, they made learning much more 

interesting. It also improves their cognitive thinking because it gave students more 

control over their learning. It encourages the student to participate and develop the 

skill of working with others. 

2.7 Policy Related to Field Trip as a Strategy to Enhance the Learner-Centered 

Approach 

The field trip is one of the best teaching strategy preferred by teachers and students 

to be used to enhance LCA in the process of teaching and learning. The field trip is 
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among many strategies used in implementing the learner-centered approach. The 

following are the policy which were formulated in Tanzania to facilitate the 

implementation of field trip in enhancing the learner-centered approach since 

independence (1961). 

2.7.1 Education and Training Policy 1995 

The main aims of establishing this policy were to safeguard several enacted changes 

occurred since independence. There were laws, education circular and reviewing of 

education curriculum just meet the needs of society by the time being. The policy 

aimed at improving education so as to get qualified student and increase access to the 

learner. The policy led now to the development and improvement of the education 

sector through the establishment of a programme like ED-SDP (Education-sector 

development program). Thus, was aiming at improving the system structure, access, 

equity, quality, management, financial and others (URT, 2009). This policy came 

with a new adoption of teaching paradigm from traditional methods to modern one 

(teacher-centered method to Learner-centered methods). Much emphasize today in 

teaching and learning is by applying field trips as it has been seen important in 

developing learner’s critical thinking through LCA. 

2.7.2 The Education for Self-Reliance 1967 

Since independence, Nyerere (1967) abolished all forms of colonial education so as 

the education provided must be related to the Tanzanian context. Nyerere believed 

that teaching and learning must occur in real life practice that a learner can connect 

with prior knowledge. He believed in the modification of curriculum so as can fit the 

society. “As he said the most important of all is that our primary school graduates 

be able to fit into, and to serve, the communities from which they come (p.289)”. 
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Today we may ask if our graduates fit in our field of work rather than a cry out of 

incompetent which we normally experience in life. World Bank (2010) narrates that, 

there has been a prolonged vicious cycle of poor educational quality in primary and 

secondary schools producing school leavers with weak subject knowledge due to 

poor teaching methods that they were exposed to them. Meaning that it is the 

intention of the study to find out the truth about ignoring the implementation of field 

trip which is believed as the best way of improving teaching through a learner-

centered approach. 

In response to rectify the quality of education, Tanzania enacted education circular 

and law. These were the guideline for evaluation of school and college books under 

government authority pursuant to section 4(d) and 21(1) of Tanzania Institute of 

Education Act (CAP 142 RE 2002). The guideline generally set procedures and 

standards that must be adhered to in the process of developing and approving books 

intended to be used in schools and teachers training colleges in Tanzania mainland 

and part of the United Republic of Tanzania where the said act applies.  

The evaluation criteria shall be looking on learner’s books, content quality standards-

relevance to the learner’s experience, a pedagogical quality standard where criteria 

stipulate the following: Relating to the learner's life experience, linkage to the prior 

knowledge, adequacy of the presentation techniques used, adequacy and relevance of 

examples as well as life experience connections, the relevance of content 

presentation style/technics and level of inclusion. Again changes was made into the 

curriculum as a set that guides the delivery of education by considering the following 

area: competence to be developed and acquired by learners, the pedagogical 

approaches to be used in the curriculum implementation, education materials to 
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facilitate teaching and learning, professional and academic and others. Teaching 

methodology-Learner centered approach-The implementation of ordinary level 

secondary education curriculum shall emphasize the learner-centered approach. 

Teaching and learning methods shall  include: classroom-based problem solving and 

inquiry, demonstrations, conducting searches for relevant materials in the library and 

online, summarizing readings, posing problems as solving those set by the teacher, 

practice of technical or laboratory skills, field trips, debate, group discussion, group 

work to co-produce reports and presentation and analysis case studies. Assessment 

methods shall emphasize competence-based teaching and learning. These methods 

shall probe students understanding, reasoning, and critical thinking rather than their 

ability to return memorized facts. These shall include portfolios, rating scales, and 

rubrics, checklist, oral presentations, project work, practical tasks to demonstrate 

performance skills, written essay or reports, and analysis. 

Apart from these changes occurred, there was a new ICT education policy 2005 and 

2007 aiming to improve the quality of education in Tanzania through integrating 

technology innovation with teaching skills. Thereafter, to date ETP (2014) “Sera ya 

Elimu na mafunzo ya mwaka 2014 imeandaliwa ili kutoa mwelekeo wa elimu na 

mafunzo nchini kwa kuzingatia mabadiliko ya kiuchumi, kijamii, kisayansi na 

kiteknolojia na changamoto za elimu na mafunzo nchini, kikanda na kimataifa, ili 

kuongeza fursa, ufanisi na ubora wa elimu na mafunzo nchini”. Therefore all these 

changes occurred in Tanzania aimed at improving the quality of education in 

Tanzania through adopting the new paradigm from a teacher-centered approach to a 

learner-centered approach to improve teaching and learning. The study is sought to 

understand the perceptions of the implementation of field trips to enhance learner-

centered as guided by education policy 1995, self-reliance 1967 which guides as our 
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education philosophy, ICT education policy, and curriculum changes for ordinary 

level 2005 and ETP 2014. This implies that government recognizes field trip as the 

best strategy to be valued in teaching and learning to enhance LCA so as to allow 

students into learning through social interactions (TIE, 2016). 

According to TIE (2013) the methodology or paradigm approach adapted is learner-

centered. Ungues that, the implementation of an ordinary level secondary education 

curriculum shall emphasize the learner-centered approach. That is the learner shall be 

placed at the focus of all the decision that is made about the curriculum and how it 

will be delivered. This approach shall promote learning-through-doing where both 

the teacher and the student are active participants in the process. The teacher shall 

become a facilitator, motivator and a promoter of learning during the classroom 

interactions.  

Therefore, learning shall be rooted in the conceptions of constructivism where the 

student gets opportunities to interact with the environment through well-organized 

tasks, dialogue and reflections on learners conceptions and eventually arriving at 

agreed solutions through the use of various senses and inbuilt multiple intelligences. 

Teachers shall be required to plan and design relevant tasks that will let students 

question; critically think, form new ideas, create artifacts and therefore bring sense in 

the learning process. Therefore, ignoring to implement field trip in secondary schools 

is like denying our crucial right to the innocent students. Education practitioners 

should be aware of the identified gaps in education and take measures to address 

them. 
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TIE (2013) contents on the standards of resources required for the implementation of 

the curriculum, which must consider teachers qualification, school leadership 

qualities, teaching and learning material, and teaching methods. Also, the curriculum 

insists that secondary education shall identify many teaching or learning techniques 

to be used by teachers and learners. These shall include: classroom-based problem 

solving and inquiry, Demonstration, Conducting searches for relevant materials in 

the library and online, Summarizing readings, posing problem as well as solving 

those set by the teacher, practice of technical or laboratory skills, debate, group 

discussions, group work to co-produce reports and presentations, and analysis case 

studies. In the same way assessment methods for the secondary education curriculum 

shall emphasize the competence-based teaching and learning. These methods shall 

probe student’s understanding, reasoning, and critical thinking rather than their 

ability to return memorized facts. The method shall include: portfolios, rating scale, 

and rubrics, checklists, oral presentations, project work or field work, practical tasks 

to demonstrate performance skills, written essay or reports, analysis, for example of 

texts. Therefore, field work is among the best teaching and learning approach or 

techniques to be implemented in school effective to increase the performance of the 

learners. 

A syllabus for Geography URT (2005) indicates a number of topics where leaners 

after being taught need to visit the area where learners can explore the real world 

setting. But teachers do not implement due to challenges they are facing. Therefore, 

the above evidence indicates how teaching through organizing field trip in social 

studies like Geography, History are important in motivating, interacting, increasing 

social skills of living through imposing learners to real-world experiences. 
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2.8 Empirical Literature Review 

Various studies were reviewed worldwide, Africa and in particular Tanzania. Aiming 

to investigate the perceptions of teachers, students and educational officers on the 

implementation of a field trips in enhancing a learner-centered approach in secondary 

schools. This part includes what has been done by other researches at a global level, 

in Africa and lastly at the local level (Tanzania), in relation to the research topic. 

2.8.1 Field Trip Method Implementation Worldwide 

In European societies, teachers and students have been exposed to both the teacher-

centered approach and student-centered approaches from public debates and real-life 

experiences in classrooms to connect the abstract concept learned. The practice of 

field trip to enhance LCA has been encouraged by many western countries to ensure 

quality teaching which may lead to quality education in the country.  For example, 

countries like Finland, Turkey, Georgia, United Kingdom, the United States of 

America, Canada and the European Union spend considerable time to implement 

field trip in teaching and learning process (World Bank, 2010).  A variety of different 

approaches has been developed, planned, organized like a field trip to enhance LCA. 

These include cooperative learning, student-centered instruction, and hands-on 

learning. 

The reviewed literature includes articles, dissertation, and books from different 

scholars to both education and the study concern to investigate the perception of the 

teachers, students, and education officers on the implementation of a field trip in 

enhancing the learner-centered approach. The review revealed several facts 

connected to the research question of the study objectives. To begin it was revealed 

that teachers value field trip experience as a great deal. This was evident or proved 
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by (Michaela, 2014; Krakowka, 2012; Yue, 2015; Lisa-Maria, 2018). They 

altogether found that field trip experience improve the learner-centered approach in 

teaching and learning process. They argued that field trip makes learners remember 

learning experience because they stand out as exciting school memories even a 

decade later. Also, the research showed the significant benefits gained from taking 

students out of the classroom. Field trips attract students to motivate and improve 

academic performance, student experience, and enjoyment. While in other side 

students is said to reduce interest among youth in science studies, Mathematics and 

Technology. OECD (2006) found that educational content and curriculum play an 

important role in raising and maintaining young people’s interest in the subject 

(STEM). Poor teaching methodology leads for learners to reduce interest in learning. 

Thus, a number of studies in both science and social science subject emphasized for 

the teacher/educators to use the new approach by considering experiential hands-on 

activities. This implies the use of practical experiment in a science subject and the 

use of field trip as experiential learning from the real world environment is a crucial 

one. This study sought to understand the issues faced by teachers, students and 

education officers on field trips implementation to enhance LCA in school. 

2.8.2 Field Trip Method in Sub Saharan Africa 

In recent years many African countries have been in reforming the history of 

education to adhere to the global changes in the new paradigm approach from teacher 

centered to a student-centered approach. The main aim was to improve the quality of 

teaching and learning methods (Vavrus, Thomas and Bartlett, 2011). The study 

conducted by Eromosele, (2016); Georgina, (2018); and Tshepang, (2016) revealed 

that educational field trips to world play a pivotal role in encouraging young people 
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to pursue and promote the conservation of natural and cultural heritage. This help 

learners to increase and promote their learning interest and also student become 

aware of their locality environment within and outside the environment. Therefore, 

Botswana, as an African country takes responsibility to, insists teachers teach 

students by using a field trip in order to promote awareness. 

In the same way, was supported by Iddrisu (2015) and Ajaja (2018) altogether 

emphasizes teachers to value field trips to ensure quality teaching in order to get 

competent graduate in the world market of employment. This shows that African 

countries implement and practice field trip to enhance LCA in the teaching and 

learning process. For example, in Ghana, the study showed that teachers in the study 

area do use field trips in the teaching environmental and social studies. However, of 

the challenges militating against their frequent use of field trip in the teaching and 

learning process such as large nature of the classes they handle, insufficient time for 

the organization of field trip, financial constraints, and lack of support from college 

administrators for field trips, limited available transportation and the risk associated 

with field trip. 

Therefore, findings relate with the context research problem which sought to 

understand the perceptions on the issues faced by field trip implementation to 

enhance LCA in school. Whereas, African countries as adopted the new approach of 

LCA have to consider those innovative teaching and learning strategies to ensure 

quality education. 
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2.8.3 Field Trip Implementation in Tanzania 

Tanzania in particular as the developing country is not far back to these global 

changes in implementing the new paradigm approach. In fact, the reviewed literature 

indicated a scarce of researches concerning the field trip as a strategy and events to 

be used in enhancing the new approach of LCA in school. Most of the scholars 

engaged much discussing the learner-centered approach in general, like its 

implementation, application and challenges encounters. The question to ask is it 

possible for the LCA to be successfully implemented indoor without including the 

outdoor classroom activities such as field trip as strategies in teaching and learning 

through experiential? Some of the scholars recognized the value of field trip as the 

best strategy and events be prepared to enhance learner-centered approach (Nihuka, 

2012; Kawishe, 2016; Mligo, 2015; Suleiman, 2016; Msendekwa, 2010). These 

studies explained much about a new paradigm shift in its implementation in 

classroom level and engaged much in social studies and pointed out little value of 

field trip as a strategy and events to be prepared and used to motivates learning 

through LCA. Studies much explained about the implementation of LCA in the 

classroom and left behind the outdoor activities. Therefore, the study motivate a 

researcher sought to understand issues faced by teachers in the field trip 

implementation to enhance LCA in secondary school context. 

Mkimbili (2018) revealed that the student enjoys learning through engagement in 

practical activities because the student needs to be actively involved in learning. 

Also, a researcher found that teachers involve students into learning and it has 

increased the interest of the students to science subjects. This varies with the study as 

has been observed from the government emphasize and support to ensure the 
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availability of laboratory in school has promoted many students into science subject. 

Meanwhile, Ndalichako and Komba (2014) reported that students who opted art 

subjects increased while science students decreased due to poor facilities in science 

subjects like a library, apparatus, and chemicals. But due to government support 

nowadays students who opted science subjects enjoy learning because of the 

availability of learning resources has increased significantly in secondary schools. 

The findings indicated that science teachers involve students in learning through 

hands-on activities while students who opted social sciences remain in the classroom. 

This has been noted mostly from public schools as reported by students and teachers 

that they never been engaged in practical learning rather than staying in class at all. 

A study conducted by TIE (2008) showed that the majority of ex-form six students 

lack many crucial competencies including proficiency in spoken and written English 

entrepreneurial skills, creativity, self-confidence, patriotism, and ICT mastery and 

application. The same year TIE puts more emphasize that competence-based 

teaching and learning approach focuses on enabling the learners to; interact in a 

simple way, learn through doing, construct their own understanding and learn 

through asking questions and focus on critical thinking, deep understanding, 

independent learning, and inquiry. Therefore, this study sought to explore the 

perceptions of teachers, students and education officers on field trips implementation 

to enhance the learner-centered approach in secondary schools. Thus, it proves that 

such a problem observed by TIE still prevail in our education sector and need to be 

solved for better quality education in our learners as this study going to fill the gap 

observed in the context of quality teaching strategy approach. 
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2.9 Synthesis of the Literature Review and Research Gap 

Studies reviewed worldwide, Africa and Tanzania in particular showed that many 

researchers recognized the value and worthwhile of field trips as strategy used to 

enhance LCA in teaching and learning process. For stance, studies conducted by 

Ajaja (2018) denote that field trip should be integrated into the teaching programme 

to enhance students gain first-hand information. Perhaps of the challenges and 

barriers field trip has been implemented to enhance learning through LCA. In 

Tanzania many researchers concentrate much on the study of quality of education in 

the implementation of LCA in classroom learning and neglect to study the outside 

classroom learning activities to implement LCA. Such outside classroom learning 

includes field trip planning, project work, debate, discovery learning, and others. In 

this study field trip has been not implemented as from researcher’s experiences from 

the context of teaching and learning process. Therefore, the motives of the researcher 

of the current study is sought to affirm teachers, students and education officer’s 

perceptions on field trips implementations in enhancing a learner-centered approach 

in secondary schools. The current study attempts to explore other unforeseen barriers 

that might hinder teachers in their field implementation to enhance LCA in 

improving teaching and learning process.  

Lastly, the reviewed and used theories in this study indicated that, theories of 

teaching and learning like constructivism has been noted to be the favorable and 

important one for the implementation of field trip in enhancing LCA in classroom 

due to the fact that the students taught based on the constructivist ideas perform 

better than those who are taught by traditional approach. 
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2.10 The Conceptual Framework of the Study 

The study was conceptualized themes by using the idea of Stufflebeam models on 

which believes that no discussion of the technological orientation is complete 

without a reference to competence-based teacher education. In order for a teacher to 

be aware and able to implement the new paradigm of teaching and learning (Learner-

centered approach). The teacher needs to know and be capable to implement those 

strategies used in LCA like the use of field trips, group discussion, project work,  and 

others just a few to mention. The model has four elements which are called CIPP 

MODEL (C=context, I= inputs, P= process, P= product). 

The decision of using this model was because the model normally was used in 

making assessment and evaluation in the education sector. The model used to assess 

the quality of teaching methods by looking at the current practice of field trips 

implementation in enhancing a learner-centered approach in secondary schools 

particularly Mbeya city. The model shows how well the learner-centered approach 

can be applied during teaching and learning and students’ quality evaluation in our 

different institutions (Staffllebeam, 1971). Also, the model was chosen because it has 

essential variables which establish the process of teaching and learning in schools 

whereas, teachers as the educational implementers depend much on educational 

policies, availability of teaching and learning materials in order to transmit better 

education to students.                     

2.10.1 Conceptualizing Context 

In this element, the study was examining the problem and needs for the good 

application of field trip in enhancing the learner-centered approach. The study also 

used the documentary review to know how teachers apply the learner-centered 
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approach and strategies to organize field trip in their real environment of teaching 

and learning. Also, the study through documentary speculated about different 

education policies. The study revealed that policy of education, education circular, 

syllabus both recognized field trip in the teaching and learning process. The world 

now is speaking about competence based teaching approach through a learner-

centered approach where within it there are strategies which need to be applied. 

These are like those innovative teaching strategies; project-based learning, field trip, 

group discussion, debate, subject clubs, and others just a few to mention. But from 

the actual environment of teaching it has been found that teachers are still using 

teachers centered approach with a minimum practice of learner-centered approach. 

The study found that private schools practice field trips while public schools do not 

implement field trips in their teaching and learning process in secondary schools. 

2.10.2 Conceptualizing Inputs 

According to Mosha (2012), inputs are the requirements that were used to facilitate 

the realization of quality outcomes in the teaching and learning process. Therefore, in 

the input, the study focused to assess and evaluate the teaching strategies like a field 

trip on how if were being organized or not, resources which lead to the achievement 

of the objectives. The results showed that teachers, particularly from public schools, 

were not using an innovative teaching and learning strategy like field trips. 

Meanwhile, there was a difference in academic performance between private schools 

and public schools due to different creativity from teachers in promoting students 

interest in learning. They claimed that there is no support from school administrators, 

lack of fund, the government stopped any contribution from a parent where prior 

teachers were asking support from parents. Therefore, teachers are not organizing 
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field trips in school due to such reason, but other teaching resources were confirmed 

available in schools like a laboratory, school library and man-made teaching and 

learning aids. 

2.10.3 Conceptualizing the Process of Education 

This refers to what happens in the classroom. The study examined day to day running 

the programme in school using those identified inputs. In this study, the process of 

teaching and learning involved teachers who are professional hoping that have been 

oriented the new learner-centered approach. Therefore, a researcher evaluated 

whether field trip is organized in secondary schools. Hence, the results revealed that 

teachers from public secondary schools were not using field trip as an innovative 

teaching strategy in this error of competence based teaching. Teachers are still using 

a teacher-centered approach of teaching, and they claimed that the issue of fee-free 

education and stopping any kind of contribution to the school has affected in its 

implementation. 

2.10.4 Conceptualizing Education Output/Product 

In evaluating the products, the study measured, interpreted and judged programme 

achievements. Product evaluation assessed the intended and unintended outcomes as 

well as a positive and negative one. In this study, products revealed that active 

learners, active thinkers, high participation of the students, deep thinking, teachers 

being facilitators, teachers organizing field trips in schools and increased autonomy 

to the student and at the end, having good performance in their final national 

examinations. Perhaps, the public schools were seen to face some challenges to and fit 

in conduct and organize field trips in the teaching and learning process. 
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 Figure 2. 1: Conceptual Framework (Staffllebeam, 1971).  
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CHAPTER THREE 

RESEARCH METHODOLOGY 

3.1 Introduction 

This chapter provides information on the methodology of the study. It contains 

several main sections. Section one it is covered by the introduction of the topic. 

Section two is about the research approach of the study. Section three describes the 

study design of the research. Section four describes the study area. Section five 

describes the data collection procedure. Section six is about interview methods. 

Section seven focused group discussion. Section eight non-participants observation 

methods. Section nine documentary review. Section ten target population. Section 

eleven presents sampling frame and sampling unit. Section twelve sampling 

procedures and sampling size. Section thirteenth sample size. Section fourteenth 

presents data processing and analysis. Section fifteenth presents data processing. 

Section sixteenth data analysis. Section seventeenth issues of trustworthiness. 

Section eighteenth ethical issues and Section nineteenth is about the summary of the 

chapter. 

3.2 Research Approach   

Research approach refers to a general orientation to conduct social research 

(Bryman, 2012). This study employed a qualitative research approach because the 

objectives of this study rely on perceptions, suitable insights about field trip from the 

real environment. Therefore, the perceptions cannot be tested but can only be 

obtained through a qualitative approach. The approach focused on understanding 

social reality naturally and how the social order is formed and organized, also 

suitable to get peoples’ insights about their worldview. 
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3.3 Research Design 

Bryman (2012) describes the research design as a framework for the collection and 

analysis of subsequent data. This study employed a case study research design which 

entails a detailed and intensive analysis of a single case unit (field trip) under many 

strategies used in LCA, multiple sites were used in order to get multiple sources of 

data generated a complexity of a particular nature of the case. The reason for the 

adoption of case study design is that the researcher explore the perceptions of 

students, teachers and education officers on field trip implementation in secondary 

schools. Also provided a researcher with a thick and detailed description of events, 

practices and learning needs of the single case study. 

3.4 Location of the Study 

It is important to ensure the selection of the study area because it is in line with the 

study approach and the research objectives as Given, Saumure, and Barone (2014) 

assert that, careful selection of a study location yield results that are likely to be 

useful. The study was conducted in Mbeya city, Mbeya region.  Mbeya was qualified 

to be located for the study because studies of similar nature have not previously 

conducted in the area. Thus, a researcher sought an opportunity to address the study 

problem in this area.  

Mbeya region lies between latitudes 7  and 9   South of Equator and between 

longitudes 32  and 35  East of Greenwich and covers an area of 63 420 sq. km. Mbeya 

city is bordered, to the North by the Mbeya Rural district, to the East by the Rungwe 

district, to the South by the Ileje district and to the West by the Mbozi district and 

Chunya district (http://en.wikipedia.org/wiki/Mbeya_Region, visited on 30/02/2019).  
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Figure 3. 1: A map of Mbeya City Showing Wards and Study Schools 

Source: Wikipedia (2019).   
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3.5 Data Collection Methods and Instruments 

The study employed two types of data which are primary and secondary data. 

Primary data i.e. data from eyewitness collected through interviews, focus group 

discussion and observation, whereas secondary data i.e. indirect evidence was 

collected through reading relevant documents from schools to supplement the 

primary data. In addition, triangulation, specifically methodological triangulation of 

data collection methods influenced the research design chosen for this study, a 

multiple case study design. Triangulation is the combination of methodologies in the 

study of the same phenomenon. This study employed an interview, focus group 

discussion, non-participant observation and documentary review methods for 

collection of data. 

3.5.1 Interviews 

The Interview is a conversational, a basic mode of human interaction that researcher 

and interviewee use to communicate (Bryman, 2012). It is both structured and 

purposeful, involving careful questioning and listening with the purpose of obtaining 

thoroughly tested knowledge.  

The researcher employed face to face interview with a semi-structured form of 

questions (interview guide) in order to get experiences, feelings, opinions, views, and 

insights from students, teachers about the implementation of a field trip in enhancing 

learner-centered approach in secondary schools. The researcher, therefore employed 

the open-ended questions sought to explore the thoughts concerning the 

implementation of a field trip in enhancing the learner-centered approach. It involves 

asking study participants a series of pre-established questions with a limited set of 

responses categories. 
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3.5.2 Focus Group Discussion 

A focus group discussion is the qualitative instrument for collecting data, which 

involves a group of students’ more than five participants but not does not exceed ten 

study participants. Focus group discussion had a maximum of five participants to 

ensure similarity and avoid shyness (each group had students from the same class), 

also to avoid groups running out of control (see Appendix C). This method was 

added in the field during data collection in order to save time because prior to the 

data were expected by a researcher to use an interview. But due to unavoidable 

circumstances, a researcher decided to add so as to save the time of students because 

they were supposed to be in class at a time. So a researcher attended students during 

break time and allowed to join classes after discussion. 

3.5.3 Non- Participant Observation Methods 

Apart from interviewing, focused group discussion, non-participant observation is a 

data collection method used extensively in case study research in which a researcher 

enters a social system to observe events, activities, and interactions with the aim of 

gaining a direct understanding of phenomena in its natural way. In this study non- 

participant observation method was employed in order to complement each other. It 

was adopted because a large sample can be obtained resulting in the findings being 

representative and having the ability to be generalized to a large population. 

3.5.4 Document Review 

The Documentary review is a process that entails data collection from official 

records (Wellington, 2015). This study reviewed government documents to review 

different policies, curriculum, syllabus, the scheme of work, subject logbook, school 

quality report, and lesson plans. The study identified how teachers implement field 
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trip to enhance LCA in the teaching and learning process in classroom situation and 

outside activities practices. The data was collected in line with the interview, focused 

group, and non-participant observation so as to complement the information from the 

field. 

3.6 Population and Sampling 

3.6.1 Target Population 

The target population in this study was the school heads, class teachers, students, 

school quality assurer and City Education officer. From the school heads, the 

researcher collected information concerning the administration of the school, the last 

five years examination results, documents which tell about the planning of field trips, 

number of teachers available in the school (teaching staff) and their respective 

subjects they are teaching in addition to their educational backgrounds. From the 

class and subject teachers, a researcher gathered information on the number of 

students in the classrooms, the relationship among the students, between teachers and 

students on how do they feel about field trip practice in teaching and learning 

process. On school quality assurer, a researcher gathered information and 

documentary review on how they measure criteria, procedures, and assessment, in 

field trip implementation in schools. Then a researcher ends up by gathering 

information and checking the education policies, circulars whether the education 

system in Tanzania recognizes the practice of field trips in secondary schools. 

3.6.2 Sampling Frame and Sampling Unit 

The sampling frame constituted a list of all secondary schools of Mbeya city which is 

55 where 31 public schools and 24 private secondary schools. The sampling unit 

constituted a selected of five schools where three public and two private schools 
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from 55 schools in the study area. The researcher selected five schools in order to get 

more insights, views and perceptions from the study participants. Also aimed to 

explore more realible information concerning the implementation of field trips in 

enhancing learner centered approach in secondary schools. 

3.7 Sample Size and Sampling Procedures 

3.7.1 Sample Size  

The sample is a part of the units of the universe to be studied (Creswell, 2012). 

Sample size is a number of items drawn from the universe or population to form a 

sample (Kothari, 2008). This study consisted of 39 study participants. Since the 

research is qualitative, it needs to study participants, which a researcher can manage. 

In addition, the time limit allocated for research activities cannot allow many 

participants to be selected to the sample Kothari (2008). One CEO was interviewed, 

he is included in the study because is responsible for educational matters in Mbeya 

city and therefore he has rich information on the situation of field trip practice. Two 

secondary school quality assurers were interviewed, they were included in the 

sample because they inspect schools thus, they are assumed to have rich information 

and knowledge about the field trip method. This study also included 24 students from 

forms II-IV who were included in the sample because they are the consumer of 

education. The researcher selected 24 students which are 62% (see Table 3.1) of the 

total sample because they are the affected group and they can well stand for the 

population of students in the study cases. The researcher believed that students have 

rich information on what and how they are taught. Only students from forms II-IV 

are included in the sample because it is assumed that they could well meet the 

researchers aim by expressing themselves in as the focus group questions (see 
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Appendix D). Twelve secondary teachers teaching ordinary level were interviewed 

as it is thought that they can well represent the category of teachers in the case of 

schools. It is expected that data coming from the teachers are alike hence including 

many teachers in a sample would cause data redundant (repetition). The sample of 

twelve teachers is thought to be reasonable for this study. Teachers were included in 

the sample because they are interpreters and implementers of the curriculum; 

therefore, they have rich information about field trip practice in secondary schools. 

Table 3. 1: Distribution of the Participants in Terms of Number 

Respondent Frequency Percentage 

Teachers  4 10% 

Students  24 62% 

Academic Teachers                                                                                                                                                                    4 10% 

Heads of schools  4 10% 

School quality assurers (SQA) 2 5% 

City educational officer (CEO) 1 3% 

Total  39 100% 

Field data (2019). 

3.7.2 Sampling Procedures 

Non-probability sampling methods were employed where purposive sampling gives a 

room for the researcher to choose the appropriate informants based on the 

researchers established criteria (Palinkas & Horwitz, 2013). This is because the 

researcher already has established criteria about the kind of informants, purposive 

sampling helped the researcher to choose informants based on the nature of the 

questions and information needed at that time. In using purposive sampling, the 

researcher approached the participants with a prior purpose in the mind. The purpose 

is predetermined by the questions proposed by the researcher.
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3.8 Data Processing and Analysis  

Data transcription from interviews and focus group discussions were converted from 

voice note into text or words and were analyzed through thematic analysis. The data 

were grouped into common themes and coded, then, were analyzed by breaking 

down themes into meaningful portions. Data from observations and documentary 

review were analyzed through drawing meaning by inference to the study topic and 

helped to complement information collected in the field. 

3.8.1 Data Processing 

Data were examined to detect errors and omission. Unreliable information was 

corrected and edited to ensure that the data are accurate and coded in the field. Field 

data editing was done daily by passing through every participant recorded voice and 

written better and legible perceptions. Coding was followed after data editing, the 

interview requires the researcher to identify respondents and request them to answer 

certain questions.  The researcher noted down the answers. 

3.8.2 Data Analysis Plan 

Data were analyzed by using thematic analysis according to Braun and Clarke 

(2006). The study seek to understand teachers, student and education officer’s 

perceptions, and experiences on the field trip implementation in enhancing a learner-

centered approach in secondary schools. In order to ensure freedom of expression, 

Kiswahili language was encouraged during interviews and focused group discussion. 

Data obtained were carefully listened from the recorded voice. Then data were 

translated into English and arranged into themes. According to Braun and Clarke 

(2006) thematic analysis refers to identifying, analyzing, and reporting patterns 

(themes) within data. It also involves systematic extraction of basic themes in which 
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when they are grouped together they provide organizing themes. Each interview 

session was recorded and later transcribed by an unbiased third party. After a review 

of the transcripts, the researcher utilized data through spiral as a guide for coding the 

data. In this way, the researcher continues to narrow the focus and code the 

participant statements into categories and sub-categories. The analyzed data was then 

presented in the narrative (description) form. 

3.9 Ensuring Quality and Trustworthiness 

Quality research is one which uses varieties of methods in data collection with an 

authentic voices from the participants and that ensures the conduct of the research to 

be rich and accurate recording of the data to ensure high validity and trustworthiness. 

In order to ensure the trustworthiness of data, triangulation was employed. The 

researcher used this style (triangulation) because it allows the opportunity for a 

validity to check the meanings of the participant’s views and whether participants did 

what they said during interview sessions. Therefore, this study employed four 

components comprised in trustworthiness as discussed in the next section below: 

3.9.1 Credibility 

Credibility is defined as the confidence in the accuracy of the findings of a particular 

inquiry for the participants with which, and context in which, the inquiry was taken 

place (Shenton, 2014). In order to ensure credibility, the study measured what is 

intended to measure in the study. Through participating in understanding the culture 

and the practice of the school to which the study conducted (Creswell, 2014). The 

researcher built a rapport to staff members at the school in order to be familiarity 

with the study area in order to obtain credible information from the participants.  On 

the other hand, the researcher purposeful selected the participants so as to obtain 
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information basing on different experiences and perspectives on the field trip 

implementation in secondary schools. 

3.9.2 Confirmability 

Another aspect of quality and trustworthiness of qualitative data is confirmability. 

Confirmability refers to the degree of neutrality in the research study findings 

whereby the research findings base on the participants’ response and not any 

potential bias or personal motivations of the researcher.To ensure confirmability, the 

researcher used auditing trailing technique; this is the most popular technique used to 

establish conformability in qualitative research. An audit trail is when a qualitative 

researcher details the process of data collection, data analysis, and interpretation of 

the data (Shenton, 2014). The researcher posed topics which were unique and 

interesting during the data collection but also the researcher kept electronic records 

(voice records) and noted down (field note) the rationale for data analysis techniques 

used in the study.  

3.9.3 Dependability 

Dependability as an aspect of quality and trustworthiness of qualitative data is 

dependability. Dependability of the findings; this entails that, if the work were 

repeated, in a different context with similar characteristics, with the same methods 

and with the different participants, similar results were obtained, and the results of 

the new study depended on this study (Creswell, 2014). In order to address the 

dependability issue more directly, the processes within the study reported in detail, 

thereby enabling a future researcher to repeat the work, if not necessarily to gain the 

same results. The researcher achieved in this study through the use of triangulation 
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methods such as semi-structured interviews, non-participants observation, focused 

group discussion and document reviews. 

3.9.4 Transferability 

Transferability is concerned with the extent to which the findings of one study can be 

applied to other situations. The concern is demonstrating in the results of the work at 

hand can be applied to a wider population (Cohen & Manion, 2013). The researcher 

was aware that, the study conducted in a small area but the findings were applied or 

transferred to a large population. In ensuring transferability the researcher ensured 

minimum number of schools that takes place in the study schools so as to have more 

data.  The participants were teachers (responsible for teaching), students and 

educational officer. Furthermore, the researcher provided a thorough description of 

the context of the case study as the participants had engaged in member checks as a 

means of ensuring trustworthiness. 

3.10 Ethical Issues Consideration 

Ethics in research involving people is based on respect shown by the researcher to 

the participants. Qualitative studies are commonly conducted in settings involving 

the participation of people in their natural environments. The current study 

considered ethical issues needed to be handled accordingly during and before 

research undertaking, for example, obtaining access, informed consent, 

confidentiality and anonymity and privacy for research participants as discussed 

below in the sections. 
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3.10.1 Obtaining Access 

To access the institution or organization where the research is going to be conducted, 

acceptance by those, whose permission one needs before embarking on the task, is 

essential. Creswell (2014) insist that obtaining access and acceptance is important 

because it offers the best opportunity for researcher to present their credentials as 

thoughtful investigators and establish their own ethical position with respect to their 

proposed study. This study the researcher personally accessed key study participants 

who were willing and cooperation during data collection.  

3.10.2 Informed Consent  

Informed consent is defined as “the procedure in which individual choose whether 

(or not) to participate in an investigation after informed of facts that would be likely 

to influence their decisions”. In this study the participants were given information 

prior and asked their willingness to participate in the study. Hence, the researcher 

explained the purpose of the study and the rights of the participants. Again the 

researcher sought a research permit from the University of Dodoma and submitted to 

the Mbeya Regional Administrative Secretary, Mbeya City Education Officer. 

Hence, submitted the permit personally to the Head of schools, Teachers, School 

Quality Assurers in their offices (see Appendices attached H, I and J). This enabled a 

researcher to get good cooperation during data collection in the study area. 

3.10.3 Confidentiality and Anonymity. 

The confidentiality of every participant in the study is outmost importance to build 

up trust (Cohen et al., 2014). This study ensured confidentiality of the participants 

where the researcher kept the raw data and coding in a securely data both hard copies 

(field note) and recorded voice (soft copies). No one can access the documents 
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except the researcher himself. All information regarding schools and participants was 

kept confidential and reporting of research findings was done through pseudonyms 

and letters. Pseudonyms were used to preserve anonymity. These pseudonyms were: 

Vannesa, Hamisi, Anthony, Angel, Amani, Rehema, Andrew, Thomas, Mussa, 

Yussuph, George, Neema, Msafiri, John, Baraka, Upendo, Alex and Wema. And 

schools were presented through letter’s indicated schools “A”, “B”, “C”, “D”, and 

“E”. This refers to the fact that no outsiders can identify the participants’ names 

except a researcher himself. Therefore, study schools and participants were identified 

by pseudonyms (not real names) in reporting the findings to ensure confidentiality. 

3.10.4 Privacy for Research Participants 

Privacy is a concept in research ethics which states that a person in human subject 

research has a right to privacy when participating in research (Shenton, 2014). This 

study the researcher normally used interviews to protect privacy and identities of her 

or his information provided. The researcher did not situate any possibility which 

anyone could connect the identities of study participants with their inputs into the 

study. 
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CHAPTER FOUR 

PRESENTATION OF FINDINGS AND ANALYSIS 

4.1 Introduction 

The purpose of this study was to investigate the perceptions of teachers, students and 

education officers on field trips implementation in enhancing the learner-centered 

approach in secondary schools. The data presented and analyzed here were obtained 

from the field in Mbeya region.  This chapter, therefore, presents the findings and 

analysis of data collected from the field. The study had the following specific 

objectives: Examining the perceptions of educational stakeholders such as teachers, 

students, and educational officers; to identify strategies used by teachers on the 

implementation of field trip in enhancing learner-centered approach and to find out 

challenges that faced by teachers during the implementation of field trip in enhancing 

the learner-centered approach. The study findings presented in this chapter based on 

primary and secondary data sources. The chapter starts with the presentation of the 

findings on the distribution characteristics of the participants by sex and data analysis 

done according to the objectives.  

4.2 Distribution of the Participants by Sex 

Table 4.1 below shows the sex distribution of the participants who were involved in 

this study. 

Table 4. 1: Distribution of the Participants by Sex 

Sex of the participants Frequency Percentage 

Males  22 56% 

Females  17 44% 

Total  39 100% 

 Field data (2019).  
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Table 4.1 shows that there were 22(62%) male and 17(44%) female participants for 

this study. 

4.3 Professional Qualification and Working Experiences of the Study 

Participants 

Table 4.2 below shows the professional qualification and working experiences of the 

study participants as were obtained from the field. 

Table 4. 2: Professional Qualification and Working Experiences of the Study 

Participants 

LOCATION GENDER 

 

PROFESSIONAL 

QUALIFICATIONS 

WORKING EXPERIENCE IN 

TERMS OF YEARS 

M F T DIP.ED DEGR MA.ED 1-2 3-4 5-6 7-8 9 & above 

SCHOOL 

“A” 

5 3 8 1 2 - - - 1 - 1 

SCHOOL 

“B” 

6 0 6 - 2 - - - - - 2 

SCHOOL 

“C” 

3 5 8 - 2 - - - - - 2 

SCHOOL 

“D” 

1 3 4 - 2 - - - 1 - 1 

SCHOOL 

“E” 

6 4 10 - 3 - - - - - 3 

INSPECTO

R 

0 2 2 - 1 1 - - - - 2 

CEO 1 0 1 - 1 - - - - - 1 

TOTAL 22 17 39 1 13 1 - - 2 - 12 

Field data (2019). 
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Data from the Table 4.2 indicates that 86% of the study participants were Degree 

holders, 7% were Diploma holders and 7% were Master’s degree holders. In regard 

to the teaching experiences of the staff, the findings indicated that (5-6) 13% of the 

staff teaching has been teaching and (9 above) 86% has been in the field of teaching. 

From the findings, data showed that study participants were skilled and having 

experienced enough in the teaching and learning process. Those participants were 

able to provide relevant information concerning the field trip practice in secondary 

school to enhance LCA inside and outside the classrooms activities. 

Table 4. 3: Student Distribution Included in the Study 

SCHOOL FORM I FORM II FORM III FORM IV TOTAL 

A - - 3 2 5 

B - 2 1 1 4 

C - 2 2 2 6 

D - - 1 1 2 

E - 2 3 2 7 

TOTAL - 6= 25% 10= 42% 8= 33% 24= 100% 

Field Data (2019). 

4.4.1 Justification  

The study did not involve form one (I) students because a researcher collected data 

during form one enrollment (January 2019) so was subjected as unexperienced 

students. Data from the Table 4.3 indicates the study participants from the rest of the 

classes as follows; form two 25%, form three 43% and form four 33% from five 

schools included in the study. The study participants were able to provide relevant 

information about field trip practice to enhance the learner-centered approach in 

secondary schools.  
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4.5.2 Age of the Participants 

Table 4.4 below indicates the age level of the study participants included in the 

sample selected purposely to provide relevant information to fit the need of the 

researcher.  

Table 4. 4: Distribution of the Age of the Participants in the Study 

CATEGORY 10-20 20-30 30-50 50 ABOVE 

STUDENTS 24 - - - 

TEACHERS - - 4 - 

A/Master/mistress - - 4 - 

HEAD/SCHOOL - - - 4 

S/INSPECTOR - - 2 - 

CEO - - 1 - 

TOTAL 24=62% 0=00% 11=28% 4=10% 

Field Data (2019). 

The findings from Table 4.4 above indicate that 62% of the participants were 

students, 28% of the participants were teachers, academic masters/mistress, and 

heads of schools. While 10% of the participants were a few heads of schools 

included in the study. Thus, implies that all participants who were included in the 

study were fully competent to provide relevant information about field trip 

implementation in enhancing LCA in secondary schools. Also from the above 

findings of this study shows that there were good participants with experiences in the 

field of teaching and learning including indoor and outdoor activities like field trip 

practices. 
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The results revealed that students recognized the value and worthwhile of field trips 

in the teaching and learning process. Thus, they claimed about teacher’s commitment 

to teaching and organizing a field trip, poor relationship between students, parents, 

and teachers, fearing from an accident and cost in field trip engagement. They 

claimed perhaps of those challenges, teachers need to organize and practice field trip 

in secondary schools because it helps students to learn through practical and 

observing from the real environment. The next sections presents the findings 

according to the themes reflected in the research objectives. 

4.6 Perceptions of Teachers, Students, Education Officer, and School Quality 

assurer of field trips Implementation in Enhancing the Learner-centered 

Approach in Secondary School 

The research objective from this study sought to find out views and opinions on how 

far the participants value and understand the importance of field trip in the teaching 

and learning process. One theme which emerged in the data was about the 

perceptions of educational stakeholders on the field trip implementation. The study 

participants viewed field trip as the best strategy to be used by teachers and students 

in the process of teaching and learning as it promotes deep understanding to the 

student through observing real-world settings. During the interview, Vannesa a 

Headmistress from school “A” reported that: 

 ……..Yes, I  believe in that field trip is important in teaching and 

learning as witnessing real things is better than being narrated by 

somebody or being taught orally. Therefore, learner should learn 

through field trip in order to understand well a certain concept 

clearly.………  

(Vannesa/Semi-structured interview, 2019) 
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Furthermore, the Result has been summarized in Table 4.5 below using the following 

word as shown its abbreviation (S-Students, T-Teachers, HO-Head of school, CEO-

City Education officers). 

Table 4. 5: The Perceptions of Teachers, Student and Educational officer about 

Field trip Implementation in Secondary Schools. 

S/N Perceptions   Participants   

                

S          T          HO CEO     Total Percentage 

1 Field trip understanding   24 4 8 3 39 100% 

2 Field trip Improving academic 

performance  

24 3 6 2 35 90% 

3 Field trip engagement 22 4 4 2 32 82% 

4 Field trip recognition 24 4 8 3 39 100% 

Field data (2019). 

4.6.1 Field Trip Understanding 

Data from Table 4.5 indicates that 39(100) % of the participants were aware to 

explain the term field trip. The participants show that they know much field trip 

practice and its value as the best strategy in the teaching and learning process. For 

example, Mr. Hamisi a Head of school “B” during the semi-structured interview had 

this to say: 

 ............. You know sir, field trip, in general, is the outdoor 

activities planned by a subject teacher related to the content taught 

in order to make the lesson well understood from the real 

environment. Field trip is more applicable to science subject, 

commercial subject, and social science.  Field trip is one of the best 

strategies in teaching and learning when applying a learner-

centered approach because it involves seeing, touching, asking a 

question, observing from the real environment………….   
(Hamisi/Semi- structure Interview, 2019) 
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Also, this argument was supported by one of the participants from school “C”, 

Neema a student who claimed that “field trip is the situation where students go to 

learn practically what they have learnt theoretically in the classroom, where they 

learn and associate features from the real environment”(Neema/semi-structured 

interview, 2019). In addition to that, Amani an academic master from school “C” 

emphasized the importance of school field trip as he said that; 

…….. Ofcourse yes, student must learn practically and 

theoretically, therefore, a field trip is important in teaching and 

learning particularly in Geography subject. You know, always 

people think that in Tanzania there are only one meteor (kimondo) 

in Mbozi district if you visit there you will be given information on 

other areas with meteors, therefore there is a need to use field trips 

in teaching and learning process……. 

(Amani/Semi-structured interview, 2019) 

 

Andrew a form four student among six students in a group from school “A” 

supported the way he understands the term field trip. The following quote clarifies 

the view: 

………Yes sir, the way I understand field trip refers to the study 

tour/visit outside the classroom. For example, when we visited 

Sodana industry for bread bakery which is found in the Mbeya 

region, we learned how to prepare bread and other skills in bread 

preparations and skills that would help us later to get self-

employment……… 

(Andrew/Focused group discussion, 2019) 

The data above indicates how students understand on how to prepare bread in a local 

way having visited a bakery at Sodana industry where they improved their skills on 

bread preparation. Furthermore, the findings above revealed that the Heads of 

schools, teachers, students, and the educational officer were aware of field trip 

practice in secondary schools that should be implemented to enhance LCA in schools 

during teaching and learning process. Therefore, a field trip is important and should 

be practised because it promote deep understanding during teaching and learning 
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process. All study participants were able and aware about the term field trip as one of 

the innovative strategies to enhance LCA used by teachers to promotes interest into 

teaching and learning process as they have explained at the above quotes. 

4.6.2 Field Trip Improves the Academic Performance of the Students 

The field trip is said to be the most important to improve the academic performance 

of the students. Field data from Table 4.5 indicates that 35 (90%) of the participants 

commented that field trip increases and motivates learners in the teaching and 

learning process. One of the participant among thirty-nine participants Mr. Thomas a 

teacher from school “A” had this to say: 

.........Yes, a Field trip is important because student learn the fact 

and get knowledge because students can see real things so it really 

motivates them. Also, in order to improve teaching and  learning 

learners should be visited nearby areas with the historical site and 

other important features relating to the content taught by a 

teacher…….. 

(Thomas/Semi- structure interview, 2019) 

The same way, Mussa an academic master from school “B” supported by providing 

the importance of field trip practice in secondary schools that it improves academic 

performance to the student as he reported; 

………The field trip is important because it helps to motivate both 

teachers and students, it enables the student to facilitate practical, 

to see real things, effective learning it involves hearing, seeing, 

touching and observing lead not to forget the concept learned. The 

field trip is very important because it helps to promote 

performance, for example, choose the best student to attend field 

trip in Manyara, Kilimanjaro all these students become motivated 

into learning…… 

(Mussa/Semi-structured interview, 2019) 

Also, Yusuph a student from school “C” during focused group discussion reported 

the importance of field trip in promoting and improving the teaching and learning 

process. The quote below clarifies this view: 
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…..of course the presence of field trip increases the performance, 

refreshment in mind and others. The presence of field trip increases 

learners to keep long memory in the topic taught by making an 

association with real-world environment….. 

(Yusuph/Focused group discussion, 2019) 

 

The findings have indicated that the participants agree upon the worthwhile of the 

field trip if it would really be emphasized into practice in secondary schools. The 

study participants showed that field trip motivates both teachers and students into a 

learning period where private schools claimed the value of field trip that helped to 

improve the academic performance of the students. While public schools claimed 

that failure to implement a field trip might be one of the reasons which cause poor 

performance of the students due to lack of motivation and interest into learning. 

4.6.3 Engagement into Learning through a Field Trip 

Another sub-theme was that of engagement into learning through a field trip. Eight 

students out of ten students in the group described that field trip is the best strategy in 

teaching and learning.  This was evidenced by the study participants themselves 

when they were asked to name the type of engagement they prefer more than others 

like a demonstration, role play, and debate. The most preferred were field trip which 

shows that students like much but teachers and other reasons prohibit the 

arrangement of field trip. Data from Table 4.5 indicate that 39(82) of the participants 

preferred engagement through a field trip. George, a student from school “A” 

narrated the story with great feelings. He argued for the school community with the 

help of the government to take measures of locating field trips in schools. The 

presence of field trip also increases learners to keep long memory in the topic taught 

by making an association in a real-world environment. The following quote 

illustrates this view: 
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 ……………of course the presence of field trip increases the 

performance, refreshment in mind and understanding capacity. The 

presence of field trip also increases learners to keep long memory 

in the topic taught by making an association with real-world 

environment…….. 

 (George/Focused group discussion, 2019) 

 

Again this was supported by Neema, a student from school A as she had this to say: 

…………..Yes sir, I  like much the presence of field trips at school 

because it motivates me in learning, improves understanding and it 

will enable us to associate content taught and real things or 

environment………. 
(Neema/Focused group interview, 2019) 

Therefore, the findings show that field trip is preferred much by the student as it has 

been ranked higher than other strategies like a demonstration, debate, and role play. 

Thus, teachers and education officer should recognize the worthwhile of field trip in 

the teaching and learning process. 

4.6.4 Field Trip Recognition 

The field data show that the participants, policy, education curriculum, syllabus 

indicate the recognition of field trip as the strategy for teaching and learning. The 

data show that 39(100%) of the study participants recognize the worthwhile of field 

trip in the teaching and learning process. Mr. Anthon an educational officer 

recognized the value and importance of field trip and had this to say: 

…………..Of course the education curriculum recognizes the practice of field trip but 

at all teachers are not organizing due to a problem that prohibits the 

implementation. I recognize the practice of field trip because it creates a sense of 

ownership, keeps long memory and learners becomes more motivated in school. Also 

in a real sense field trip has helped much in building a sense of interest in learning to 

the student and automatically the performance of student has increased 

academically……… 

(Anthon/Semi-structured interview, 2019) 
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This was supported by the reviewed government documents which were a subject 

syllabus of Geography and History.  The results of the reviewed syllabus showed that 

the responsibilities of teachers during teaching and learning process were to organize 

the study visit to different historical sites. For example in the topic from the reviewed 

History syllabus as indicated below:  

………Sources and Importance of History, Handcrafts, Industries, 

and Mining in pre-colonial Africa, colonial rule, Industrial 

capitalism, colonial economy, Changes in political, social and 

economic policies in Africa after independence and Nationalism 

and decolonization…… 

(Document review, 2019) 

Also, a Geography syllabus indicated the responsibilities of teachers to organize and 

plan a field trip to reinforce the teaching and learning process to the student as shown 

below to some topics: 

…….Concept of Geography form one: Major features of the earth’s 

surface: Weather station, Agriculture form two: Water 

management for economic development: Sustainable use of forest 

resources: Sustainable mining: Tourism: Manufacturing industry: 

Sustainable use of power and energy resources: Assessing the 

significance of weathering: Soil: Introduction to research and 

Environmental issues and management….. 

(Document review, 2019) 

 

Furthermore, Rehema a Headmistress from school “D” recognized the value of a 

field trip. She reported that: 

……. Yes I know, field trip practice as a method of teaching is very 

good (Ziara za kimasomo ni nzuri sana) student became more 

creative and motivated. Also, the project-based learning which 

carried by form four students should be administered well because 

is the time student engage and relate much from what they have 

been taught by teachers during class hours……. 

(Rehema/Semi-structured interview, 2019) 

Therefore, the findings show that even the education policy, syllabus in both subjects 

recognize the field trip as a method of teaching and learning process. Thus only 
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implementers who are teachers do not organize and conduct field trip in secondary 

schools due to the prevailing problem in the process of teaching. For successful 

teaching and learning a teacher has the responsibilities to organize field trip as an 

innovative strategy which promote interest in learning to both teachers and students. 

Again the findings prove the recognition of the practice of field trip that the claim 

from teacher and students to administrators might be true. That the government is the 

one which intervenes the implementation of field trip in secondary schools perhaps 

of its importance in teaching and learning process. This is probably due to political 

interferences, awareness of the leaders in those levels prohibit and discourage 

teachers not to implement field trip in secondary schools. 

Generally, teachers, students, school quality assurers and city education officer 

perceived positively about field trip practice in secondary schools as the best strategy 

in teaching and learning process. 

4.7 Strategies used by Teachers on the Implementation of Field Trip in 

Enhancing the Learner-centered Approach in Secondary School. 

Below were the analyzed themes concerning strategies used by teachers on the field 

trip implementation to enhance the learner-centered approach in secondary schools 

as shown on the table 4.6. 
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Table 4. 6: Strategies used by Teachers on the Implementation of Field Trip in 

Enhancing the Learner-centered Approach in Secondary Schools. 

S/N Strategies   Participants   

  S          T          HO CEO     Total Percentage 

1 Field trip organization   0 2 3 0 5 13% 

2 School environment 15 2 3 0 20 51% 

3 

 

4          

Checking the quality of teaching 

and learning process 

Introduction of different program 

21 

 

0 

4 

 

2 

8 

 

4 

3 

 

3 

36 

 

9 

92% 

 

23% 

Field data (2019). 

4.7.1 Field Trip Organization 

The findings from Table 4.6 shows that 5(13%) of teachers and heads of schools in 

secondary schools were aware and managed to organize and conduct field trip in 

their schools. And from the field data collection, the information showed that public 

schools do not organize the field trip at all perhaps they recognize the worthwhile of 

field trip in teaching and learning process. While private schools the field data 

indicate that they have been organizing the field trip and agree upon that has helped 

to improve the academic performance of the students. As Mr. Hamis a Headmaster 

from school “B” had this say: 

……….Yes, the only strategies as a school used to organize field 

trip are through cooperating with parents to contribute some 

money and we include such amount together with school fees. Some 

amount is there for a field trip to the student as partly for traveling 

the area which has been planned by teachers. Another strategy we 

made is through inviting the guest speaker from a various specialist 

who is able where the student has a chance to ask different 

questions and share experiences. Each term we plan to attend field 

trip for our student’s study, for example, sending student at the 

magistrate court. Also, teachers are involved in improving their 

skills like attending seminars, team teaching, sharing skills from 

Tabora boys and other places aiming to build strong memory, 

competence to both students and teachers. Teachers and students 
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visited as Biology department at the University of Dar es Salaam 

just to improve their teaching and learning process………. 

(Hamis/Semi-structured interview, 2019) 

Again Rehema a Headmistress from school “D” supported that; 

……Yes, The efforts and strategies taken to implement are through 

inviting a guest speaker from various discipline, for example, a 

school invited a guest speaker from isimila Stone Age from Iringa 

came to share knowledge about a history of isimila and student 

shared with him a lot of knowledge through asking questions. Also 

as the school has a program to organize trips per each week, for 

example, students went to Gods bridge-in Rungwe area and Water 

fall-along Kitulo area…… 

(Rehema/Semi-structured interview, 2019) 

Furthermore, Msafiri a History teacher from school “C” had this to say: 

……Of course, I have some strategies taken as a History teacher 

currently I am teaching a topic of Second World War and I  intend 

to invite a guest speaker from nearby (wazee wa Zamani) who live 

around Sokoine so that they can narrate the whole scenario of the 

second world war. The strategies probably will help to improve 

teaching and learning process because learners will become more 

motivated in learning and hence the performance increased…… 

(Msafiri/Semi-structured interview, 2019) 

 

In the same way, Vannesa a Headmistress from public school “A” claimed that; 

 

…….. no effort was taken so obviously learners lack interest in 

learning because they cannot see things taught physically or from 

the real environment like kimondo, Matema beach, national park 

relating to what taught by teachers….. 

(Vannesa/Semi-structured interview, 2019) 

Therefore, the findings show that public schools do not organize field trips due to 

different problems which hinder to conduct and practice during teaching and 

learning. Only private schools have a lot of strategies and techniques used to ensure 

the implementation of field trip in secondary schools. 

4.7.2 School Environment 

The findings from the Table 4.6 shows that students and teachers from both private 

and public secondary schools have been engaged in learning site near the school 
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environment. As the study participants data show that 20(51%) of the students, 

teachers, and heads of schools engage students through grouping them and through 

project-based learning. One of the teachers Mr. John from school “A” claimed that 

students were assigned work of collecting data from the nearby industry as he said; 

………Yes, teacher’s employs different strategies like grouping 

student “Usalama barabarani”/road safety for form three 

geography students. Whereas students learn how to collect data in 

the field to acquire basic skills in data collection. Thus strategies 

helped to get more knowledge concerning road safety (Usalama 

barabarani) for civics subjects like road sign which is zebra 

crossing and other signs. Therefore, learners visited the police 

station for learning road signs……… 

(John/Semi-structured interview, 2019) 

Again a school quality assurer Madam Angel had this to say concerning school 

environment that teachers are supposed to use different teaching techniques 

depending on the school environment as she said;  

……..Yes of course, the responsibility of school quality assurer is to 

remind teachers to organize a field trips and other strategies used 

in the teaching and learning process. Also, teachers who have 

attended different colleges believing have those techniques and 

values of field trips they have acquired from the colleges…….. 

(Angel/Semi-structured interview, 2019) 

 

Thus, the findings indicate that learning environment was good. From the data field 

show that there is availability of teaching resources, textbooks, library, laboratory 

and other teaching and learning materials. And at least teachers try for their level best 

to engage learners to the nearby learning sites because they believe in that learning 

outside the school increases the morality of the students. 

But through the observation, there were a large number of students in classes 

particularly from those public schools visited. This created a gap between private and 
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public schools due to availabilities of teaching and learning teachers fail to utilize the 

innovative strategies like field trip practice. 

4.7.3 Checking the Quality of Teaching and Learning Process 

The findings from the Table 4.6 show that 36 (92%) of the study participants opted 

to the field trip as the best strategy in teaching and learning process. Teachers from 

public schools were not conducting field trips at all, this might be one of the reasons 

for performing poorly. While private school teachers apart from the practice of field 

trips they use different techniques to ensure students learn by doing. Currently, LCA 

is the method with its strategies which ensures the qualities of teaching and learning 

process. One of the participants Mr. Mussa an academic master from private school 

“B” claimed that;  

……Yes, field trip real has contributed much to improve and 

increases the academic performance of the students. The student 

arouses the interest of learning because they are motivated from 

observing things from their real environment…… 

(Mussa/Semi-structured interview, 2019) 

Also, it was supported by a school quality assurer Madam Angel as said; 

…. …Yes, field trip practice in secondary school is good especially 

in today's application of learner-centered approach but though it 

consumes a lot of time. I believe in that field trip is good and 

important for the students during teaching and learning. Also, it 

depends on how the teacher organizes those activities in time and 

the only thing quality assurer cannot go to the place where 

activities are planned and carried by a teacher……. 

(Angel/Semi-structured interview, 2019) 

 

Again it was supported by Mr.  Mussa an academic master from school “B” as he 

had to say this; 

……Of course yes, field trip is important because it helps to 

motivate both teachers and students, it enables the students to 

facilitate practical, it enables to see real things, effective learning it 

involves hearing, seeing, touching and observing lead not to forget 

the concept learned. The field trip is very important because it 
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helps to promote performance, for example, choose the best student 

to attend field trip in Manyara, Kilimanjaro all these students 

become motivated into learning….. 

(Mussa/Semi-structured interview, 2019) 

Therefore, in order for a learner-centered approach to be well implemented in 

secondary schools during the teaching and learning process, there is a need for 

teachers to practice and conduct field trips. For the qualities of teaching and learning, 

teachers need to consider both indoor and outdoor activities during the learning 

session. 

4.7.4 Introduction of Different Programmes 

The findings from Table 4.6 indicate that 9(23%) of the study participants especially 

from the private schools value and apply different programmes to enhance LCA 

during the teaching and learning process. During data collection, the study 

participants from public school claimed that no programme especially outdoor 

activities practice in the schools rather than their student is in the classroom all the 

time. These programmes were like school clubs, debate, project-based learning, field 

trips, guest speaker and cooperation from the parent contribution. Mr. John a teacher 

from school “D” claimed that: 

………Yes, the effort and strategies taken to implement are through inviting a guest 

speaker from various discipline for example from isimila stone age from Iringa came 

to give about a history of isimila and student shared with him a lot of knowledge 

through asking questions. Also as the school has a programme to organize trips per 

week, for example, they went to Gods bridge-in Rungwe area and Water fall-along 

kitulo area. Thus, a field trip is important and should be practised because it 

promotes learning process……. 

(John/Semi-structured interview, 2019) 

A teacher from school “A” Mr. Thomas claimed that teachers fail to implement 

different programmes because of no support from the government administrators as 

had to say this; 
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……I think the government is the causative through administrators 

whom they prohibit the progress of conducting field trips in 

secondary schools. Field trip as one of the programme is not 

practised in secondary schools but very rare geography teachers 

and during project particularly form four (they organize through 

project-based learning 

(Thomas/Semi-structured interview, 2019) 

Thus, indicate that public school probably ignore or because of avoidable 

circumstances fail to establish and implement a different programmes of ensuring the 

implementation of LCA in the teaching and learning process. Hence, it might cause 

the poor academic performance of the students, as the evidence shown from private 

schools which value the practice of outdoor activities and plan different programme 

to ensure the implementation of LCA effectively. 

In this study, the general view about strategies which were taken by teachers during 

teaching and learning process indicated that teachers from public school don’t 

practice field trips. This was due to a number of reasons which has been said by the 

study participants from the field. Among the dominant factors which have been noted 

from the study participants is that lack of fund and the introduction of new education 

circular 2015 of fee-free education. This reasons and other setback could be rectified 

by the government teachers probably have to manage in implementing field trip in 

secondary schools. 

4.8 Challenges that Face the Implementation of Field Trip in Secondary 

Schools 

The study also focused on identifying challenges that face teachers in the practice of 

field trips in enhancing the learner-centered approach in a secondary schools as 

shown below in the table; 
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Table 4. 7: Challenges that Face the Implementation of Field Trip in 

Secondary Schools 

S/N Challenges   Participants   

  S          T          HO CEO     Total Percentage 

1 Funding   0 2 3 3 8 21% 

2 Time factor    10 4 4 0 18 46% 

3 Permission 2 4 4 0 10 25% 
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24 
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Field data (2019). 

4.8.1 Funding 

The findings from the Table 4.7 show that 8(21%) of the study participants on the 

challenges that face the implementation of field trips in secondary schools believed 

in that funding of the field trips practice was the major factor. While the rest of the 

participants particularly students didn’t mention this factor believing in that is the 

task of teachers, administrator, and parents, to ensure the effective implementation of 

field trips in schools.  In general field trip involves some expenses where teachers 

before organizing the trip need first to consider money to fulfill the practice of field 

trip. The participants recognize that conducting field trip needs money so for teachers 

is just a matter of arrangement before the trip.  Alex a Headmaster from school “E” 

reported that; 

……Yes, the problem in implementing field trips in secondary 

schools in enhancing learner-centered approach is like lack of 

money, Time to conduct field trips, fearing from an accident and 

restriction from the government that teachers are not allowed to 

collect any kind of contribution due to the introduction of new 

circular 2015 of fee-free education…… 

(Alex/Semi-structured interview, 2019) 
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Again it was supported by Angel a school quality assurer who said that: 

……….Yes, the big problem for the field trip not to be implemented 

in secondary schools is money because those areas need a 

transport fee to enable the success of a field trips. to equip teachers 

and well informed concerning field trips and the government or 

stakeholders must find the best way to fund those outdoor activities 

like a field trip. There should be a good relationship between 

teachers and parents. Teachers must be equipped in ICT 

Integration thus will help the student to observe real object rather 

than going in the learning site……. 

(Angel/Semi-structured interview, 2019) 

 

Therefore, the findings indicate that teachers, especially from public schools, were 

not implementing due to lack of money, lack of support from the government and 

parents. This was the reason which leads teachers to fail to organize and implement 

field trips in secondary schools. 

4.8.2 Time Factor 

The findings from Table 4.7 above indicate that 18(46%) on the challenges that face 

the implementation of field trip in secondary, time were the challenges in field trips 

practice. Field trip consumes much time because it intervenes other subject periods. 

Also, teachers strive in completing teaching their subject topics due to pressure from 

school administrators (heads of schools), education officers and political 

interference. In this way conducting field trip seem to be a waste of time in the 

matter of completing the subject topics in time. Teachers are doing so to get enough 

time for making a revision, especially to examination classrooms. As one of the 

study participants, Madam Angel a school quality assurer claimed that;  

……Yes, field trip practice in secondary school is good especially 

in today's application of learner-centered approach but field trip 

consumes a lot of time. But it depends how the teacher organizes 

those activities in time and the only thing quality assure cannot go 

the place where activities carried and planned by a teacher……. 

(Angel/Semi-structured interview, 2019) 
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Again Mr. Baraka a teacher from school “E” had this to say: 

………Of course, field trip in secondary schools is not applied 

because we are fearing of administrators on the issue of topic 

completion on time, the current situation of fee-free education 

also prohibits the practice of field trips. Also, the challenge of the 

school time table, transport and other expenses……. 

(Baraka/Semi-structured interview, 2019) 

 

Thus, the finding indicates that time was not a challenge indeed because teachers are 

supposed to prepare their teaching plan; subject action plan, school calendar, the 

scheme of work where teachers were supposed to plan prior before implementing the 

field trip. This is seen from private schools which managed to plan all activities per 

year to ensure the effective practice of field trips in secondary schools. 

4.8.3 Permission 

The findings from the Table 4.7 show that 10(25%) of the study participants believe 

that permission from the authority is the challenge that face the implementation of 

field trips in secondary schools. Teachers claim that there was a challenge during an 

organizing field trip because of bureaucracy in granting permission to travel with 

students. As one of the study participants Mr. Anthon a CEO reported that: 

            ……..Yes, the problem which causes field trips not to 

conducted in other schools like public schools in our city is like 

permission from the authority, transportation and the new circular 

which directing and allocation of the expenditure on the use of 

capitation grant (stopped any kind of contribution).  While that 

private school has a chance/free to organize field trips because 

there are no restrictions concerning the contribution on the 

practice of field trips…… 

(Anthon/Semi-structured interview, 2019) 

Therefore, the findings indicate that permission from authority is not a challenge 

only if teachers could follow all procedures/protocol of organizing field trips in 
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secondary schools. Again this was evidenced by Anthon a city education officer 

claimed that;  

……..Yes, the policy and directives from the government agree 

upon the practice of field trips but if there will be intervening 

between the two as a leader you need to decide for the benefits. For 

example what if the student will not be engaged in a field trip and 

relate with those who are conducting field trip. Teachers are 

supposed to plan prior and through their department can suggest 

the need for money from different authority……… 

(Anthon/Semi-structured interview, 2019) 

4.8.4 An Accident 

The findings from the Table 4.7 show that 39(100%) of the participants all together 

agree upon of the occurrence of an accident as a challenge that faces the 

implementation of field trip in secondary schools. Both private and public schools 

participants agree upon that accidents might be a reason for administrators to 

discourage the practice of field trips in secondary schools. One of the study 

participant Mr. Amani an academic master from school “C” contends that;  

………Yes, economic issues, the time factor, budget, and accident is 

the problem which prohibits teachers not to conduct field trips in 

schools. Teachers who can work in extra duty the school is 

responsible to pay them but currently such incentives and school 

support do not prevail in school. Before the field trip, teachers 

were collecting from students contributions but today it is difficult 

to implement because the government stopped any kind of 

contribution from parents due to fee-free education……… 

 (Amani/Semi-structured interview, 2019) 

Again, Upendo, a student from school “D” had this to say;  

……… the government should improve the infrastructure in order to reduce 

road accidents like what happen to luck-Vicent primary school. The expert/ 

drivers should be observed and be very keen during driving……. 

(Upendo/Focused group discussion, 2019) 

In respect to this, Rehema a Headmistress from school “D” supported that the 

occurrence of an accident has affected the school to stop traveling far away from 
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school but a school mostly encourage the study visit nearby the school and inviting 

guest speaker as she had to say this; 

……..Yes, field trip practice in secondary schools currently is not 

conducted due to fearing from an accident to our students as we 

lost our student along Mikumi due to road accident, financial 

problem, and consume time. Also, our teachers throughout a week 

organize and implement a trip nearby a school and invite a guest 

speaker. This is done due to time budgeting and fearing of an 

accident…….. 

(Rehema/Semi-structured interview, 2019) 

 

Therefore, government and school authority had a task to ensure road safety during 

traveling with students. Drivers for sure when traveling with the students for study 

tour need to be experts and well experienced. Also, teachers must adhere to all 

procedures required during organizing field trips especially all due respect from an 

authority to get permission. Again a teacher is the one to ensure the consent from 

students’ and parents before planning to conduct field trips. By doing so through 

following that procedure is expected to reduce complaints from those levels 

responsible to ensure an effective field trip practice in secondary schools. 

4.8.5 The Introduction of Education Circular No. 05 of 2015 Fee-Free 

Education 

The findings from the Table 4.7 show that 39(100%) of the study participants all 

together agree upon the implementation of the new education circular of fee-free 

education with effects of education circular No. 03 of 2016 directing heads of 

schools, education officers on the expenditure of government capitation. The circular 

probably came with new changes in the education sector by stopping all kinds of 

contribution from parents. Also, the school fees were banned out in order to increase 

the access of children enrolled in schools. From the participants, especially those 
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from public schools claimed that the new circular affected much the implementation 

of field trip simply because teachers were not allowed to collect any kind of 

contribution from parents. Alex a Headmaster from school “E” had this to say: 

                   ……….Yes, the problem in field trip practice is due to 

fee-free education. The government has stopped any kind of 

contribution from parents. Therefore, it is a burden to teachers. 

They have failed to implement other important activities because it 

needs some money and support from parents but due to this 

circumstance it is difficult to implement a field trip. Before that, the 

school was supporting teachers when they plan a field trip and they 

were allowed to ask support from parents but currently they are not 

allowed. Another problem is bureaucracy to get permission from 

the authority……  
(Alex/Semi-structured interview, 2019) 

  

Also, Mr. Anthon a CEO supported the argument: 

                    ………Yes, the problem which causes field trip not 

conducted in other schools like public schools in the city is like 

permission from the authority, transportation and the new circular 

which directing and allocating the expenditure on the use of 

capitation grant (stopped any kind of contribution).  While that 

private schools have a chance/free to organize field trips because 

there are no restrictions concerning the contribution to the practice 

of field trips. Learning through practice is difficult because of 

policy and circulars enacted even if the policy of education 

recognizes the value of field trip but the implementation of new 

circular of 2015 discouraged teachers to practice field trip. Also, 

government administrators recognize the value of field trips 

perhaps of those problems intervening in the practice of field 

trips…… 

(Anthon/Semi-structured interview, 2019) 

Moreover the reviewed education circular 2015 indicated that: 

Waraka wa Elimu namba 3 wa mwaka 2016 kuhusu utekelezaji wa 

Elimumsingi bila malipo (2.0) Maana ya Elimumsingi bila malipo: 

Utoaji wa Elimumsingi bila malipo una maana ya kwamba 

mwanafunzi atasoma bila mzazi/mlezi kulipa ada wala michango 

ya fedha iliyokuwa ikitozwa shuleni kabla ya kutolewa kwa waraka 

wa Elimu namba 5 wa mwaka 2015. Serikali itagharamia ada ya 

mwanafunzi wa shule ya sekondari ya kutwa na bweni iliyokuwa 

inatolewa na mzazi au mlezi kwa shule za serikali. Kabla ya 

waraka huu kutolewa, wazazi/walezi walikuwa wanalipa ada na 

michango mbalimbali kama ilivyoidhinishwa kwenye nyaraka 

zifuatazo 9 (1998), 11 (2004), 8 (2011), 1 (2012) na 1 (2013). Hata 
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hivyo nyaraka zote tajwa zimefutwa isipokuwa waraka namba 1 

(2013) unaohusu gharama za ukaguzi haukufutwa na kuendelea 

kutumika. 

(Government education circular No.3 of 2016, 2019)  

Therefore, findings indicate that public schools are those probably affected from the 

new education circular but the private schools are free to practice and conduct field 

trips in secondary schools to ensure the quality of teaching and learning process. 

Thus, even the performance between private and public schools is said to differ in 

academic performance. The city education officer claimed that “Yes Almost 3o% of 

field trips are conducted in private schools and 70% of field trips are not conducted 

in government schools” (Anthon/Semi-structured interview, 2019). Thus, from 30% 

only private schools have a chance to organize and implement field trip hence 

probably even a gap of performance may be caused by lack of field trips in public 

secondary schools. 

4.8.6 Teacher’s Commitment 

The findings from the Table 4.7 above show that 27(69%) of the study participants 

on the challenges that face the implementation of field trips in secondary schools 

were teachers lack commitments in conducting a field trips to ensure the quality of 

teaching and learning process. Wema a student from school “D” had this to say:  

                 ……Yes sir, in order for field trip to be successful need the 

motives from teachers themselves, they must show the cry, wishes 

to government and value of field trips. But teachers are not 

committed in planning and implement field trips in secondary 

schools.…… 

(Wema/semi-structured interview, 2019) 

 

The above data was supported by Anthon a CEO commented that: 

……Yes, the problem is from teachers who never asked to organize 

field trips from the school authority to carry out field trip in school. 

Thus, there is a need for teachers to encourage students and 
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motivate them on the importance of the field trips. Because this 

time around teachers are supposed to teach through practical and 

not theoretical during teaching and learning process…… 

(Anthon/Semi-structured interview, 2019) 

Therefore, field data indicate that teachers also were the causative for field trips 

implementation in secondary schools perhaps of their cry against the government. 

This is because as curriculum implementers have to show the need for field trips 

practice despite the challenges. They had to show the value and worthwhile of the 

field trips in ensuring the qualities of teaching and learning through enhancing LCA 

in classrooms. 

4.9 Documents Review 

Exploring the perceptions of teachers and students on the implementation of field 

trips in enhancing the learner-centered approach in secondary schools in Mbeya city. 

A researcher prepared a list of guide sheet including government education policy 

(ETP 1995, ETP 2014), Education circular 2015, Syllabus, Lesson plans, Subject 

logbooks, inspector reports, school calendar, action plan, departmental files, planned 

activities and instructional materials (maps, models, charts, ). From the findings of 

the revised document indicated that the practice of field trip ensured the qualities of 

teaching and learning process through implementing LCA. The revised syllabus 

recognized that field trips is the best strategy of teaching and learning process. 

Education circular no.5 of 2015 and education circular no.3 of 2016 were revised 

together and recognized the directive on how the government capitation/grants 

allocated expenditure. Gives the directive by stopping any kind of contribution from 

parents, and provides government statement on fee-free education aiming to increase 

children enrollments. For example, “Waraka wa Elimu Namba 3 wa mwaka 2016 

Kuhusu Utekelezaji wa Elimumsingi Bila Malipo. Sehemu ya (2.0) Maana ya 
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Elimumsingi bila Malipo Una maana ya kwamba mwanafunzi atasoma bila mzazi 

kulipa ada wala michango ya fedha iliyokuwa ikitozwa shuleni kabla ya kutolewa 

kwa waraka wa Elimu namba 5 wa mwaka 2015”.This statement has been perceived 

differently and affecting the practice and implementation of field trip to enhance 

LCA in school. 

Schools quality assures report were revised from the school, the findings indicated 

that private schools have a good remark compared to public schools. Also, the 

planned school activities were seen that public schools do not have such outdoor 

activities while the private schools have planned outdoor activities and programme 

throughout the year. Figure 4.1 below is an example of some of the reviewed 

documents: A Geography and History syllabus indicating different topics where 

teachers are supposed to organize and implement field trips during teaching and 

learning process. 

 

Figure 4. 1: Examples of some of the Reviewed Documents 
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Figure 4. 2: School Quality Assurer Report from School B. 

4.10 Non-participant Observation Method 

In non-observation, a researcher was based on the checklist sheet including school 

environment, availability of non-textual materials (models, maps, and computer), 

presence of school library, laboratory and geography room. Thus, the finding 

indicates that the school learning environment probably is good because all the 

required resources for learning were found in school except some public school lack 

geography room. A researcher aimed to ensure the qualities of the teaching materials 

if it concurs with emphasize on learning through hands-on activities, learning 

through seeing, touching and observing the real things that increase the capacity of 

understanding. The improvisation of using non-textual material in teaching and 

learning concur with the practice of field trip in enhancing the LCA in secondary 

schools. One of the observed library as listed in the checklist is shown in Figure 4.3 

below; 
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Figure 4. 3: School Library from School A  

 

Figure 4. 4: Map as a Learning Resource Material 

Generally, the data presented in this chapter revealed the value and worthwhile of 

field trips in teaching and learning as the best strategy in enhancing LCA. Learning 

through hands-on activities, learning through doing, seeing, touching, observing from 

the real objects were highly encouraged in the teaching and learning process. 

Therefore, field trips should be practiced despite those challenges where the finding 

has shown that private school value the practice of field trips thus this might be 

among the reasons why their students’ academic performance is very good. Thus, 
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public schools have a duty of organizing and implementing the field trips effectively 

to enhance LCA to ensure qualities of teaching and learning hence increase the 

academic performance of the students.  
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CHAPTER FIVE 

DISCUSSION OF THE RESULTS 

5.1 Introduction  

This study explored the perceptions of teachers and students on the implementation 

of field trips in enhancing the learner-centered approach in secondary schools in 

Mbeya city. The Chapter provides a discussion of the major findings presented in 

chapter four. The discussion is based on the research objectives, research questions, 

and the related literature review. The research objectives and research questions 

addressed three major themes namely to examine the perceptions of teachers, 

students and educational officers on the field trips implementation in secondary 

schools; strategies used by teachers on the implementation of a field trips to enhance 

LCA and challenges that face the implementation of field trips in secondary schools. 

Therefore, each specific objective and research questions has its sub-themes as 

discussed below by relating with literature review. 

5.2 Perceptions of Teachers, Students, and Educational Officers on the Field 

Trip Implementation in Secondary Schools 

The findings in chapter four have illustrated that teachers, student, and educational 

officer perceived the value and worthwhile of field trips practice in secondary 

schools that it ensures the qualities of teaching and learning. It has been found that 

all study participants recognize the importance of field trips in the teaching and 

learning process. Thus, field trip improves teaching and learning and increases the 

academic performance of the student. This argument is supported by Kandamby 

(2018), who claimed that field trip is useful for learning and students to acquire 

knowledge and understand the application of the theory in the real situation. In 
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addition, a study conducted by Rijal (2018) reported that students develop skills for 

working as a team by organizing their works, sharing knowledge, discussing with the 

given time frame. Therefore, through these, it is realized that the teacher’s role is 

vital to make the study successful in the ways of organizing a field trips while 

satisfying the objective of both teachers and students. Thus, implies the aims of the 

field trip was to provide good learning places for students to observe and understand 

deeply an abstract concept learned in the classroom. Study participants recognized 

the importance of field trips as was presented in chapter four.  However, the current 

study revealed that field trips are not conducted in schools especially public, so this 

issue needs to be addressed. 

In that matter, the study findings revealed that all study participants were aware of 

the importance of field trip practice in secondary schools. The researcher was 

suddenly surprised during data collection to find out some study participants 

understand a Chinese Confucius proverbs insisting teaching and learning through 

real world setting. Meaning that teachers had a task to organize a field trip to 

enhance learning through seeing, touching, doing and observing real objects from the 

real environment. This statement is in line with a study conducted by Grant, (2015, 

p.1), who argued on the importance of teaching through a field trip or project-based 

learning (PBL) where learners have great opportunity to observe and actively 

participate in the events going on around them. Furthermore, insisted through the 

proverbs “Tell me and I forget, show me and l remember, involve me and I 

understand”. This is in line with the study done by Kandamby (2018) argued that 

things which students see and experience on field trips stimulate their reasoning 
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abilities. This implies that all study participants were aware of the term field trips and 

it’s important for teaching and learning process. 

Engagement into learning through field trips provides an opportunities to both 

teachers and learners, where learners gets involved in teaching and learning process. 

The researcher call upon all education practitioners to be aware and know the 

worthwhile of a field trip to students. This was supported by the participants during 

data collection. A study participants believed that field trip should not only engage in 

the academic issue but also should observe to another discipline in life. Those sites 

nearby the school teachers should organize field trip at any time while those field 

trips which involve travelling far away from the school needs to be well organized. 

Thus, will prepare young people or students about social life system. The researcher 

concurred with the participant that field trips must be practiced in each field like a 

field of engineering, the field of constructions, the field of education, the field of art, 

sports and games. Likewise in secondary schools when teaching, teachers must 

engage them in both science and social science subject depending on the activities 

planned by a teacher. This is in line with the study conducted by Manjale and 

Makewa (2014) who insisted that field trips are the best instructional resources for 

the information that students can gather by leaving school and going out into the 

community. For instance, learners get exposed to museums and other organizations.  

This belief also was supported by scholars from different fields like Kandamby 

(2018); Rijal, (2018) and Georgina, (2018) all together insisted teachers to engage 

students into field trip in order to advance and energize dynamic engagement in 

learning, self-inspiration, disclosure learning and learning through understanding. 
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This implies that learning through engaging students into field trips is a key into the 

qualities of teaching and learning. As the study findings revealed that field trip has 

helped much in building a sense of interest in learning to the student and 

automatically the academic performance of students has increased. Also, teachers 

need to plan and send students in different fieldwork and other places in order for 

them to learn social life (Jay, 2017). For example, the student should go at the town 

bus stand to see how people work, drug abuse addicted, the student also should go to 

“Orphans Centers” all these will help the students to know about all social life 

system. This argument also is supported by Kandamby (2018) who insisted students 

to be involved in various learning sites prepared by a teacher according to the 

learning contents in the classroom session. 

Therefore, the perception of teachers, students and education officers recognized the 

value and importance of a field trips to students learning and that it increases the 

interest into learning hence improved the academic performance of the students. 

Similarly to what has been discussed in the literature part as to what extent the field 

trip is said to be the best strategy in teaching through enhancing LCA. This was 

supported by Kawishe (2016) who examined both teachers and students to rank 

different learning strategies and field trips were highly ranked. In addition, Mligo 

(2015) discussed the value of outdoor activities like play, a field trip in ECE level 

that is worthwhile in teaching and learning process. Thus, field trip allows learners to 

explore, observe, identify a problem and suggest the solution considering from the 

real environment. Hence, field trip remains to be important teaching strategies which 

maximize the rate of students’ participation and therefore good results in the teaching 

and learning process. 



81 

5.3 The Strategies used by Teachers in Field Trip Implementation to Ensure 

Quality Education in Mbeya city  

The discussion below presents what was reported in findings and literature review. 

The discussion focuses on the views of study participants on the strategies used by 

teachers in field trip practice as well as what literature says about the concern. The 

study findings revealed that teachers do not use field trips as the best teaching 

strategy to enhance LCA due to a number of reasons claimed. Only few teachers 

from private schools do use field trips in the teaching and learning process. However, 

there are a number of challenges militating against their frequent use of field trips in 

the teaching and learning process such as lack of fund, insufficient of time for the 

organization of field trip and lack of support from administration.   

Manjale and Makewa (2014) defined strategy as an essential aspect of effective 

teaching in which a teacher meets learners at the point of their needs regardless of the 

variation of their backgrounds. In order for effective learning to take place, teachers 

need to employ strategies that arouse (evoke) leaners participation in the teaching 

and learning process. Many teachers put a lot of emphasis on the learner-centered 

approach in teaching, so as it can bring satisfactory results in teaching and learning. 

This is in line with a study conducted by Al-Rawi (2013) who argues that effective 

teaching is measured against learning outcome. In the study, a participant mentioned 

different strategies of teaching including presentation, demonstration, cooperative 

learning, debate, role play, and discussion just a few to mention. Therefore, in fact 

what has been noted teachers continue using lecture method in teaching and learning 

process. 



82 

Kopweh, (2014) identified types of field trip which are inside lecture format and 

outside lecture format. The focus of the researcher sought to understand the 

perception of teachers, students and education officers on field trip implementation 

in enhancing LCA in secondary school. Field trip was not organized in schools but 

only few teachers from private secondary schools field trips were organized. A 

researcher concurred with other study participants who claimed that public schools 

fail to organize a school field trip due to the introduction of fee-free education. 

Meanwhile, it stopped teachers not to involve collecting any kind of contribution 

from the parents. Through collecting some contribution and support from school 

before the new circular of fee-free education teachers were organizing the field trip 

to enhance LCA to ensure the quality of education. This finding is in line with a 

study conducted by Edmund (2011) who insisted that educators play an important 

role in enhancing the students learning experience to a new level of awareness. 

Perhaps of those challenges teachers need to be abided by the skills of teaching and 

learning by considering effective methods of teaching and learning process. 

Therefore, it is a time for education stakeholders like teachers, parents and education 

officers to review the new circular of 2015 aiming to find the best way in supporting 

the practice of field trips in secondary schools. 

In the view from the data presented in chapter four most of the study participants 

especially from the private schools indicated that strategies used to practice field 

trips in their schools were the same. Study participants mentioned strategies like 

invitation of guest speaker, project-based learning, group learning and through 

laboratory experiment (hands-on activities). This view is concurred by the study 

conducted by Manjale and Makewa, (2014) about the constructivism experiences in 
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teaching and learning process in secondary schools. The study emphasized the use of 

various strategies to practice effective field trips including presentation, 

demonstrations, cooperative learning, problem solving and discussion. 

  The main target of the study was to see different strategies used by teachers in field 

trips implementation in secondary schools. But from public secondary schools, the 

findings indicated that no strategies used to ensure effective implementation of the 

field trip. Therefore, this area needs to be addressed and the government in respect 

with education stakeholders are responsible to ensure effective teaching and learning 

strategies used by teachers for quality education. 

In addition a study conducted by Solomon et al. (2017) investigated about the 

innovative strategies used by science teachers during teaching and learning process 

in Nigeria. These innovative strategies were like a field trip, role play, project-based 

learning, guided discovery, problem-solving and others. The results showed that 

science teachers do not utilize most of the strategies they are aware of which is an 

indicator that certain concepts in science have probably not been taught using the 

appropriate teaching strategies. Through the study which was conducted in Nigeria, 

Tanzanian context can learn a lot, for instance, many social science teachers from 

public schools were not engaging students into real setting world environment. This 

was also supported by Wambura, (2016) revealed that instructional media are vital in 

the teaching and learning process, enhancing ability to read and write correctly. 

Therefore, following with these teachers had the task to determine educational 

purpose on field trip implementations to enhance LCA in school perhaps of those 

challenges. For instance, teachers had to meet appropriate documentation or 
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permission, student supervision, travel method, tracking attendance of students 

through patron/matron and have emergency procedures. These strategies/procedures/ 

guideline were highly encouraged for the successful field trip to meet these 

guidelines. 

The school learning environment from the data presented, indicated that schools 

learning environment was good for teachers to plan and implement field trip nearby 

the schools. This was confirmed especially from private schools which have been 

implimenting field trip to enhance LCA for teaching and learning process. In 

connection to that it has been found that teacher very rarely used field trip nearby 

school environment. Tambwe, (2017) revealed that poor school environment in 

teaching and learning leads to poor implementation of competence based education 

in Tanzania (CBET). But also it has some challenges of overcrowded classes due to 

increasing in number of students’ enrolment. This has made difficulties to teachers 

don’t apply any innovative strategies during teaching and learning. Teachers are just 

applying only lecture method to save time to accomplish the topics and hence 

learner-centered approach is left without being implemented in schools.  

This also was supported by Makunja, (2016) revealed unsatisfactory in the school 

learning environment due to lack of teachers, a big number of students, lack of 

teachers creativity and incompetence in language. This view among others motivated 

the researcher of the current study to conduct a study of this nature. With this in 

mind, it has been observed in the field that teachers lack some creativity in teaching 

and learning, some of them don’t know the value and worthwhile of field trips in the 

teaching and learning process to enhance LCA. 
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Also, the study concurred with that of Nswebe (2017) who noted that the learning 

environment was an important factor to both teachers and students. The findings 

revealed that the learning environment in Tanzania primary schools was 

categorically characterized by various factors like the appropriate location of the 

school, quality of instructions and need-based teaching and learning resources.  

Moreover, the private primary schools had a more significant difference and 

dominance in the learning environment and academic achievement than the public 

schools. This study was conducted in primary schools located in Tanzania relate with 

the problem claimed in this study and hence produced the same results on the 

effective school learning environment. 

Therefore, teachers as field trips implementers call upon to be creative and motives 

in ensuring condusive and attractive learning environment for students. Also, school 

administrators should support teachers when they need to fulfill their plans. The 

government has worked partly to ensure availability of some important requirements 

for teaching and learning in schools. Teachers are responsible for creating a 

condusive environment for students learning.  

The qualities of teaching and learning process, findings indicated that study 

participants opted to field trip practice to be used as the best strategy in teaching. 

This has been observed that most teachers were using the lecture method in teaching 

students in classrooms. This is in line with the study done by Tilya and Paulo (2014) 

revealed that teachers in secondary schools are still teaching by using traditional 

methods (Teacher centered approach). Again the study conducted by Orly and Tali 

(2012) revealed that learning through outdoor activities with the field trip in natural 

environments are vital to students learning. Currently, classroom teachers must be 
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creative and implement LCA which includes indoor activities and outdoor activities. 

Teachers are not involving outdoor activities like field trips due to different reasons 

which affect its implementation. Therefore, qualities of teaching and learning process 

includes best strategies to enhance best qualities of teaching like the use of field trips, 

project-based learning, role-play, problem-solving, group discussion and others just a 

few to mention. 

This argument was supported by the following Kandamby, (2018); Idrisu (2015); 

Edmund, (2011); Yue, (2015); Ajaja, (2018); Janja, (2011) and Solomoni et al. 

(2017). All together agree upon the value and worthwhile of qualities of teaching and 

learning that must involve the practice of field trip practice in secondary schools.  

Lisa-Maria, (2018) who noted that, it is important for students learning experiences 

in active classroom settings. These learning experience described as; Apply theory in 

the real world, practice observing and interpreting phenomena, utilize field technique 

and method, make personal meaning of course content, engage in high-level thinking 

(e.g analysis, synthesis, evaluation), explore personal beliefs and values, increase 

appreciation of real-world issues, engage with a variety of learning approaches 

(lecture, discussion, reading, and writing), enhance proficiency of transferable skills 

(e.g. organization, communication) and work as part of a collaborative (team) effort. 

Therefore, teachers must use innovative teaching strategies like field trips to improve 

the teaching and learning process and hence increase performance to students. Both 

teachers from public and private schools must practice field trips in their teaching 

process. As the findings indicated that private schools practice field trips and other 
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innovative teaching strategies and hence experience the improvement and increase of 

the academic performance.  

Introduction of different programmes during teaching and learning process. 

According to Nirit (2015) and Wambura, (2016) reported that classroom programme 

or activities are vital to students learning like learning corners, reading cards, video 

clips and others to increase pupils ability and interest into learning. The findings 

show that teachers should involve students learning into the different programmes 

prepared by them in schools. The programmes are like field trips practice, group 

work learning, project-based learning, the invitation of guest speaker, debate, subject 

clubs, visiting nearby the school and other activities based learning.  The clarity of 

this difference is due to the qualities of instructions and need-based teaching-learning 

resources. 

This idea has been supported by different researchers one of them being Yue, (2015) 

who shows that field trips programme as an effective means of pedagogy. The field 

trip is applied to many areas of researchers in higher learning institutions. A wide 

range variety of University disciplines, including natural science such as geography 

and biology, history, tourism management, media, music, have a long history of 

organizing student field trips that the results can be a higher quality of learning and 

better graduates than would be the case without the presence of educational 

executions in the curriculum. This is what has been a cry to our graduate in our 

schools and Universities and this study has claimed the purpose of doing this study 

asking about the incompetence graduates from different education institutions. The 

reason behind is that teachers and lecturers from schools and Universities prefer 

lecturing without involving students into different educational programmes.   
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Therefore, teaching and learning by involving students into different activities has a 

significant impact on academic performance. Teachers are supposed to be creative in 

encouraging students to learn through activity-based learning like a field trip, 

project-based learning, group work, presentation, debate, role play, demonstration, 

and others just a few to mention. These strategies were said to improve and add value 

in innovative teaching strategies increases the interest to learners and the 

performance of the students. 

5.4 Challenges that Face the Implementation of Field Trips in Secondary 

School 

The purpose of this objective was to find out the challenges that face the 

implementation of the field trips in enhancing LCA in secondary schools. The data 

for this objective were collected through a semi-structured interview, focused group 

discussion, non-participant observation, and documentary review. The interview was 

conducted to all teachers, school quality assurers and City education officer (CEO). 

The focused group discussion was used to collect data from the students. The non-

participant observation was just only looking school environment and availabilities 

of teaching and learning resources like laboratories, library and others while different 

government documents reviewed regarding the field trip practice in secondary 

schools to enhance LCA. 

Funding the field trip practice in secondary schools.  The findings indicated that 

study participants agreed that funding is the problem in conducting field trips as the 

strategies used in the teaching and learning process. On the other side participant 

reported that it depends on how the school arranges the priorities in teaching and 

learning. But mostly reported that soon after introducing the policy of fee-free 
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education has affected the practice of field trips implementation in secondary 

schools. Perhaps they recognize the value and worthwhile of a field trips as an 

innovative teaching and learning strategies. 

The findings agree with the study done by Georgina, (2018) from Namibia who 

conducted research to teachers concerning the practice of field trips in secondary 

schools and it was revealed that field trip is a huge expense for schools while other 

study participants did not believe that the issue of expenses given can be a setback in 

conducting field trip. These findings concurred with this study as it has shown that 

some believe that funding field trip is a problem while others do not believe in it. 

And in particular private schools were shown a significant impact on students’ 

academic performance. This argument is supported by Japheth, (2015) who 

concluded the same study objective on the challenges facing teachers in the 

utilization of Geography teaching and learning resources where study participant was 

asked to mention. This was like lack of teacher’s interest, lack of knowledge, lack of 

technical assistance, inadequate text and reference books, lack of time for 

improvising resources, over enrollment and lack of support from the school 

authority. 

 Therefore, this study views that funding was not a problem but teachers themselves 

need to arrange prior their activities before implementation. School administrators 

should be supportive in the progress of field trips practice because implementing 

LCA needs innovative teaching strategies like a field trip. Otherwise, teachers seem 

to continue using lecture methods in teaching and the end result in poor performance 

of the students. 
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Findings show that study participants identified time as the challenge that face field 

trip practice in secondary schools. They mentioned time as one of the reasons that 

hinder the practice of field trip in secondary schools. But mostly disagree that time is 

not a factor which can affect the practice of field trips in secondary schools. These 

findings are in line with the study conducted by Japheth, (2015) who concluded that 

teachers require enough time for teaching with resources. Availability of time to 

learn how to use instructional resources and plan to use them motivate the teachers. 

This was also supported by Nihuka, (2012) who studied the LCA in teacher trainee 

and later be implemented in secondary schools. Teacher trainee and tutors 

conceptions have shown that the traditional approach has more advantages than LCA 

because students are built. Also, they said there is no enough time to implement LCA 

in secondary schools. Thus, participatory methods in teaching are by nature time-

consuming. This is in line with the study done by Kushins, (2015) revealed that 

teachers has to reflect what learned in the colleges professional development as an 

educators on field trips implementation. 

This is what has been observed from the field, teachers still lack the knowledge and 

skills of enabling conditions for the use of participatory methods like the use of field 

trip in time. This can speed up the teaching and learning process because every 

topic/activities have been planned well in the syllabi.  In accordance with this, if 

teachers are skilled enough in the use of field trips, time is not a problem in the 

teaching and learning process. This views were supported by the study done by 

Kawishe, (2016) revealed that field trips, group discussion, and debate helps students 

to keep the memory for a long time than lecture methods. Also improves learners 

understanding. For example, mixing slow learners and fast learners have improved 

the understanding of slow learners. 
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 Most of the study participants showed that permission to conduct and implement 

field trips is not a problem. Only a few respondents argued that permission to travel 

with students is difficult. They said when organizing the field trip you meet with a lot 

of bureaucratic system of communication, hence discourage teachers to practice field 

trip. But on the other side permission was not seen as the only reason if a teacher will 

plan prior field trip regarding the need of the lesson. One of the study participants 

claimed that teachers are just doing without well organized and planned for students 

learning. They are just abruptly seeking permission while it needs some procedures 

to be followed when traveling with the students. 

The study concurred with that of Anuradha, (2009) who claimed that implementing 

field trips in secondary schools has challenges which are unfavorable for teachers 

when organizing field trips. Those challenges were like funding, teachers are 

restricted by the pressure from districts to show results and to cover content in 

classrooms leaving little time for out -of –school excursions. Also, teachers are 

burdened by logistical issues such as permission, child safety and use of parent 

volunteers while organizing field trips which leaves little time to focus on the 

experience of a field trip. 

In the same vein, permission is not a problem only if teachers will follow the 

procedure when conducting and organizing a field trips to enhance LCA in 

secondary schools. Therefore, teachers, academic masters/mistress, heads of schools 

should be aware of the best practice of field trips guideline. Doing so will reduce and 

avoid blaming each other about field trips practice in secondary schools. 

Most of the participants reported that accident was a challenges that discourage 

teachers not to organize and implement field trips in secondary schools. It is true and 

agrees upon the participants due to the severe loss of life that currently happened into 
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different schools. For example, the event of Luck Vicent Primary school in Arusha 

made a fear to different education stakeholders like parents, teachers, education 

officer, and others. When teachers ask permission sometimes Heads of schools 

discourage them and hence teachers do not organize field trips in secondary schools. 

The question to keep in mind is that what procedures private schools use to 

effectively implement field trips? Therefore, teachers must abide by the procedure 

and guideline for planning and organizing field trips in secondary schools. An 

accident is not a problem only if the procedure had been followed in implementing 

field trips in secondary schools. This is in line with the study conducted by 

Anuradha, (2009) who reported the same challenges in field trip practice in 

secondary schools like funds allocation, teachers are restricted by the pressure from 

district to show results and to cover content in classrooms leaving little time for an 

out-of-school excursion. Teachers are burdened by logistical issues such as 

permissions, child safety, and use of parent volunteers while organizing field trips 

which leaves little time to focus on experiences of the field trip. 

Introduction of fee-free education under education circular number five (5) of 2015 

with effective implementation of fee-free education under education circular number 

three (3) of 2016. The findings presented in chapter four show that the fee-free 

education is the setback on field trip implementation. This is in line with the study 

conducted by Japheth, (2015) who viewed that challenges facing teachers in the 

utilization of Geography teaching and learning resources were lack of support from 

the school authorities and government at large. Also, it was supported by Alexander 

Pop IV, (2009) who reported that effective teaching and learning involves learners 

into the historical site by engaging them in field trips. Thus, 2001 no child was left 

behind legislation (NCLB). One of the most recognized effects of NCLB was the 

correlation of schools funding with student performance on a standardized test. In 
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this way, Tanzania now implements fee-free education to students whereas it 

requires to fund all requirements required by teachers during teaching and learning. 

Otherwise, all education stakeholders should meet together to discuss how to 

improve the new education circular of 2015 of fee-free education. 

This views recognized the plan of government that was good, the only task here is 

that all education stakeholder should meet together and discuss this issue. This 

discussion obvious will come up with the new best way on how to solve such 

inconveniences of that education circular 2015. 

Most of the participants indicated that teachers are the ones responsible to plan and 

organize a field trips. But unfortunately, enough teachers are not conducting field 

trips in school. Students and the educational officer reported that teachers are the 

ones who need to show the importance of practicing field trips. They need to show if 

field trip will not be practiced what will be the side effects to the education system. 

This argument is supported by Mtweve, (2017) who noted that the contribution of 

school inspection in improving teachers works performance in Tanzanian primary 

schools. The findings indicated that school inspection plays an essential role in 

improving teachers work performance in primary schools. Teachers perceived the 

school inspection as an important tool for maintaining the quality of education. 

However, the findings also indicated that school inspection sometimes creates fear 

among teachers. 

Therefore, along the challenges discussed teachers are the main implementers, 

organizer, and planner of the field trips in schools. They need to be committed in 

teaching through using innovative strategies like field trip practice in secondary 
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school. Because every education stakeholder knows the value and worthwhile of 

field trips in the teaching and learning process. 

In general what is observed in the field, teachers seem to lack some skills of 

implementing the competence-based curriculum, competence-based approach, 

competence based lesson plan and competence based strategies. This is a task of 

Teacher Trainee Colleges, Universities to alleviate this gap by imparting graduate 

competence skills. This idea also was supported by Rwezaura, (2016) and Kafyulilo, 

(2012) in the studies of competence based approach. The findings indicated that pre-

service teachers have learned about CBL and the preparation of a competence-based 

lesson plan. Having learned these, pre-service teachers perceived as if they are well 

skilled but into practice look differently. 

Therefore, competence-based teaching approaches are not well implemented in 

teacher training colleges in Tanzania. And at last, it remains just like rhetoric than 

practical in secondary schools, the same as observed in the field, whereby very few 

teachers, especially from private schools practice field trips. While the other teachers 

remained with complain to the government without showing any efforts taken to 

ensure the effectiveness of field trips implementation to enhance LCA in schools in 

Tanzania. 
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CHAPTER SIX 

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 

6.1 Introduction 

The previous chapter has presented data analysis and discussion of findings. This 

chapter presents a summary, conclusions and policy implications of the study. The 

chapter has five sections which are general introduction of the chapter. Section two 

reviews research objectives, research questions and sample used in this study. It also 

gives a summary of the major findings of the study. Sections three presents the 

conclusions of the study. Sections general recommendations and policy implications 

lastly is about areas for further research. 

6.2 Summary of the study Findings 

The study findings indicated that most participants suggested that, the government 

should increase the budget to schools especially those public schools which have 

been affected by the introduction of the new education circular of fee-free education. 

It was found that the public schools rely much on the government funds through 

capitation grant as per allocation of expenditure for running the school. Also, it has 

been found that parents believe that the government provides each and everything to 

support the school progress. This has created a gap between private and public 

schools where they don’t practice field trips due to lack of funds to organize the trips 

to facilitate the teaching and learning process successfully. The findings show that 

field trips could be well implemented only if parents contribution is involved and to 

be re-introduced. 

It has been observed that teachers are the ones who are supposed to show the value 

and worthwhile of field trips in teaching and learning process. They must show the 
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significant importance of field trips and show if they lack to implement field trips 

what will be the side effects in the education sector. It has been suggested that the 

promotion of teacher’s commitment and re-introduction of parents’ contribution 

could make the practice and organization of field trips to be successful. Also, the 

support from the administrators like school heads was highly reported in the study.  

6.2.1 Major Findings of the study 

The study was looking the perceptions of teachers, students and educational officers 

on field trips implementation to enhance the learner-centered approach. The study 

participants confirmed the value and worthwhile of field trip practice in secondary 

schools. The findings have shown that the field trip has significant importance in 

improving the academic performance of the students. Moreover, confirmed that field 

trip is the best innovative teaching strategy because it allows the student to interact 

with the real contextual environment for learning which enables learners to associate 

the concept learned.  

The findings from strategies used by teachers in field trip implementation to enhance 

LCA indicates that teachers were using projects and field trips very rare. In this way 

project is used in form four students because of the National Examinations Council 

of Tanzania (NECTA) which needs some marks in continuous assessments (CA) 

from the project.  This was found in all schools which were included in the study but 

field trips in public school were not practiced at all. Other strategies which were used 

by teachers instead of field trip were like an invitation of a guest speaker from 

different fields depending on teacher’s need, visiting nearby by areas from the 

school, braining storming, group discussion, debate, games and school subject clubs. 

These were seen to be less expensive and saves time during its implementation.  
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Lastly, findings on the challenges that facing the practice and implementation of field 

trips show that funding was the major problem that affect teachers to employ field 

trip in teaching and learning process to enhance LCA. Thus, for the effective practice 

of field trips need to be improved by the government to increase the budget to 

support the practice of field trips in secondary schools. Students also were asked 

teacher’s commitment on teaching and learning by organizing field trips in secondary 

schools to enhance LCA in secondary school. Also, the new education circular 

number three (3) of 2015 and number five of 2016 of fee-free education has been 

another setback in field trip practice. Therefore, the teacher’s decision should be 

considered during planning and curriculum implementations because teachers are the 

key implementers of field trip as strategy and study visit to enhance LCA in 

secondary school. 

6.3 Conclusions 

Overall, it can be concluded that field trip as the best strategy to enhance LCA in 

secondary school. Field trip have the value and worthwhile in teaching and learning 

process to enhancing LCA in secondary schools. That field trip has a significance to 

increase and improve the academic performance of the students. There a number of 

strategies pertaining in field trip implementation to enhance LCA where teachers is 

advised to use in improving teaching and learning process. The use of such strategies 

like field trip, project-based learning and others is crucial important as adopted a new 

paradigm shift which emphasize competence based learning. The study has found a 

lot of challenges affecting the practice of field trip in secondary school to enhance 

LCA. These were like funding, the time factor, lack of teacher’s commitment and the 

emergence of new education circular of fee-free which stopped any kind of 
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contribution from parents and burned education cost-sharing. Funding of school has 

been said as a dominant major problem especially public school in field trip practice. 

Thus, it helps them to be able to satisfy demands for the instructional resources and 

facilities that are essential for field trip implementation to enhance LCA in secondary 

schools. Therefore, the government need to increase the school budget and if 

possible to be allocated especially for field trip practice. Also the introduction of new 

education circular of 2015 of fee-free education has completely affected the practice 

of field trip in secondary schools. 

Therefore, the study viewed that field trips are important strategy to enhance LCA in 

secondary school. It help learners to retain knowledge fast and for a long time. It 

increases learner’s motivation and interest in learning hence improves the academic 

performance of students. Perhaps of those challenges that affecting the 

implementation of field trip to enhance LCA teachers were advised to be committed 

in planning and implementing in secondary.  

6.4 Recommendations 

The study has given recommendations on three main areas which are 

recommendations for action, recommendations for policy and recommendations for 

further research study. 

6.4.1 Recommendation for Further Actions 

After a thorough investigation and a deep discussion on the findings, this study 

recommended the following to be taken into action. 

i. For effective and efficient implementation of the field trip, it is 

worthwhile to ensure all key educational stakeholders play their roles, 
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without considering the good innovative teaching, strategies will always 

remain on papers. The intended strategies field trip should be achieved in 

its implementation to enhance learner-centered approach. 

ii. Making a field trip is a need to all as prescribed in the syllabus of each 

subject. The government should give finances particularly for field trips 

as an innovative strategy for teaching and learning process. 

iii. There should be a good relationship between teachers, authority and 

parents about field trip practice. Administrators must provide field trip 

alternative for students whose schools lack access to field trip 

opportunities. An effective alternative can be in the form of improvised 

materials assisted technology while those who have an access to field trip 

experiences probably reached the focus of learning. Teachers need to 

practice field trips to allow students to relate advanced concepts to their 

own lives. This guided engagement through field trip improved overall 

student’s comprehension, retention, deeper understanding and improved 

student’s performance in the social studies classroom. 

iv. Administrators are advised to organize a meeting with parents, teachers 

and other education stakeholders to discuss the best way on how to 

implement field trips practice in secondary school.  

v. There should be a time table indicating a special day for out of school 

field trip in order to avoid interference with other school subject period or 

programmes. Establishment subject club like Geography clubs for both 

teachers and students. Through this way may create a unit to speak on the 

importance of field trip in secondary schools. 
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vi. Teachers should be involved in policy planning and curriculum review to 

improve the quality of education i.e. education circular 2015 of fee-free 

education if teachers were there would be no problem in teaching and 

learning process through competence-based learning (CBL). 

6.4.2 Recommendation for Policy Implications in Classroom Level 

In Tanzania, we have the Education and Training of Policy 1995 which stipulates the 

practice of education, even if there were a new Education and Training Policy of 

2014 which is still problematic in its implementation. But there were a revised 

curriculum and syllabus in different subjects for secondary schools which was 

introduced and put into practice in 2005. Field trip as an innovative teaching strategy 

cannot be separated into competence-based teaching approach. The aim of revising 

this policy was to put more emphasize on the use of innovative, interactive, creative, 

critical thinking strategies in teaching and learning and replace the old ones. The 

field trip is the method which empowers students into learning by linking them from 

school to real context to develop intellectual, linguistic and problem-solving 

capacities in school and outside the school. Learning through field trip, students will 

thus see learning as worthwhile and having relevance for their studies.  

Field trip in classroom represented an excellent supplement to traditional methods 

and many studies suggested that experiential learning practices could effectively 

replace classroom instruction. While many studies reported increased student 

performance this is what has been reported in this study especially from private 

schools which indicated that student’s performance increased. Therefore, classroom 

teacher’s effectively found the importance of field trip in teaching and learning 

process. 
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Finally, the MoEVT may consider reshuffling, improving education circular number 

three (5) 2015 of fee-free education with its effective implementation education 

circular number five (3) of 2016 of fee-free education which seems to affect the 

public schools to practice field trips.  

6.4.3 Recommendations for Further Research 

From the findings of the current study regarding the perceptions of teachers, students 

and education officers on implementation of field trip in enhancing the learner-

centered approach in secondary schools. 

The findings of this study depicted that students are upset about teachers who are not 

committed, competent on the subject matter. Therefore, it is recommended to make a 

study to explore teacher education, teaching professional on the current situation of 

competence based curriculum (CBC) and the problem of our educational institutions 

in training competent graduate to fit the society. 

The research focused on only one innovative teaching strategy (field trip) to enhance 

LCA. Therefore, it needs more research on the value and worthwhile of other 

innovative teaching strategies like role play, demonstration, simulation to ensure the 

quality of education in Tanzania. 

Need more research on the new education circular number three (5) of 2015 with its 

effective implementation of education circular number five (3) 2016 of fee-free 

education on how it affect the progress of teaching and learning in this error of 

competence based teaching approach. 
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It needs another study to explore on the effects of field trips based on innovative 

strategy in teaching and learning on the students understanding the concepts from 

different field of study like field of engineering, field of environmental education and 

international field work. 

The study has only focused on secondary schools, other studies can be conducted to 

another level of education. 
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APPENDICES 

INTERVIEW GUIDE 

Dear respondent, I am MESHACK NGAILO a candidate at the University of 

Dodoma (UDOM) pursuing a Master’s degree in education currently undertaking a 

dissertation as a partial fulfillment requirement for the award. This interview is being 

conducted to get your inputs on the implementation of a field trip in enhancing a 

learner-centered approach in secondary schools. 

If it is ok with you, I may even record our conversation for the purpose of taking all 

the details but at the same time be able to carry on an alternative conversation with 

you. I assure you that all the answers given will remain confidential and will only be 

used for the purpose of this study. I will be compiling a report which will contain the 

information without any reference to individuals. Your contribution is very 

important. I request your respond positively to the following questions: 
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Appendix A: Interview Guide for Teachers 

(The information you will provide is confidential, it will be used for the purpose of 

this study only) 

1. Let me start by having information that will help to describe the sample. 

a. Date of interview____________________________________________ 

b. Interviewers Initials__________________________________________ 

c. Guide question No__________________________________________ 

d. Respondents No_____________________________________________ 

e. Level of education____________________________________________ 

f. Name of school______________________________________________ 

g. Ward______________________________________________________ 

h. Gender_____________________________________________________ 

2. What do you understand about the field trip? 

3. Do you apply field trip in enhancing the learner-centered approach in 

teaching your subject? If yes what are the problems you face in implementing 

field trip? 

4. What are the reasons for the problems you have explained? 

5. What are the strategies which you use to implement a field trip within the 

problems you have explained? 

6. How the strategies help to improve the performance of the students 

7. What are your general views towards challenges of implementing field trip in 

enhancing a learner-centered approach in secondary school? 

(Thank you for agreeing to be interviewed) 
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Appendix B: Focused Group Discussion Guide for Students 

(The information you will provide is confidential, it will be used for the purpose of 

this study only) 

     1. Let me start by having information that will help to describe the sample. 

i. Date of interview____________________________________________ 

j. Interviewers Initials__________________________________________ 

k. Guide question No___________________________________________ 

l. Respondents No_____________________________________________ 

m. Class Level_________________________________________________ 

n. Name of school______________________________________________ 

o. Ward______________________________________________________ 

p. Gender_____________________________________________________ 

2.  What do you understand about field trip? 

3. Do you remember any school field trips conducted in your school? 

4. What did you learn or experience that was new to you? 

5. What type of engagement in learning do you prefer more than others i.e 

field trip, demonstration, debate, role play, etc? 

6. Is field trip helpful to you? If yes why? And if no why? 

7. How does a field trip help to improve your subject performance? 

8. The field trip is a huge expense for schools? If yes why? And if no why? 

9. What are your general views towards field trip practice in your school? 

(Thank you for agreeing to be interviewed) 
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Appendix C: Interview Guide for Academic Teachers 

(The information you will provide is confidential, it will be used for the purpose of 

this study only) 

1. Let me start by having information that will help to describe the sample. 

10. Date of interview_____________________________________________ 

11. Interviewers Initials__________________________________________ 

12. Guide question No___________________________________________ 

13. Respondents No_____________________________________________ 

14. Level of education____________________________________________ 

15. Name of school______________________________________________ 

16. Ward______________________________________________________ 

17. Gender_____________________________________________________ 

2. What do you understand by the term field trip? 

3. Do you have any problem relating to field trip implementation in your 

school? 

4. What do you think should be the reasons for a field trip to facilitate learning 

experience in enhancing the learner-centered approach? 

5. What strategies do teachers use in implementing field trips in enhancing the 

learner-centered approach? 

6. How the strategies you have mentioned help to promote students’ 

performance? 

7. What are your views towards the challenges of implementing a field trip? 
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Appendix D: Interview Guide for Head of School 

(The information you will provide is confidential, it will be used for the purpose of 

this study only) 

1. Let me start by having information that will help to describe the sample. 

a. Date of interview_____________________________________________ 

b. Interviewers Initials__________________________________________ 

c. Guide question No___________________________________________ 

d. Respondents No_____________________________________________ 

e. Level of education____________________________________________ 

f. Name of school______________________________________________ 

g. Ward______________________________________________________ 

h. Gender_____________________________________________________ 

2. What do you understand by the term field trip? 

3. Are your teachers face a problem in implementing field trip in applying 

learner-centered applying learner-centered? If yes what might be the reasons 

for field trip implementation in your school?  

4. What efforts have you made for field trip implementation in your school? 

5. How the efforts you made helps to improve the performance of the student? 

6. Would you explain your views towards the challenges of implementing field 

trip in secondary school? 

(Thank you very much for your cooperation.) 
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Appendix E: CEO and School Inspectors Interview Guide 

(The information you will provide is confidential, it will be used for the purpose of 

this study only) 

1. Let me start by having information that will help to describe the sample. 

a. Date of interview______________________________________________ 

b. Interviewers Initials____________________________________________ 

c. Guide question No_____________________________________________ 

d. Respondents No_______________________________________________ 

e. Level of education_____________________________________________ 

f. Name of school________________________________________________ 

g. Ward________________________________________________________ 

h. Gender______________________________________________________ 

2. What do you understand by the term field trip? 

3. What might be the cause for the field trip not to be implemented in your 

district? 

4. What should be done in order to implement field trips within those challenges 

in your district/region 

5. How these efforts you have mentioned helps to improve the performance of 

students?           

(Thank you very much for your cooperation.) 
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Appendix F: Documentary Review Guide Sheet 

1. Government education policy (ETP, 1995, ETP 2014) 

2. Education circular or act 

3. Syllabus 

4. Lesson Plans 

5. Subject logbooks 

6. Inspectors reports 

7. School calendar, Action plan, departmental files, and planned activities per 

year. 

8. Instructional materials (maps, models, charts, diagrams) 
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Appendix G: Observation Guide/Check List 

1. Class observation 

a. Teaching and learning process 

b. What are the methods used in teaching? 

c. What activities taking place (indoor and outdoor activities) 

d. What prevents lesson efficiency and effectiveness to implement field 

trip? 

e. What is the possible competence developed? 

f. What is the number of students in a class? 

g. What is the number of materials used (models, books, maps, diagram, 

outside observation.) 

2. School environment 

a. Are instructional materials and resources like laboratories, libraries, 

computers, books, maps, diagram, and models are available? 

b. What is the number of teachers for each subject at school? 

c. What is the number of students for science and art subject in each class? 

d. Is the library, laboratory, geography room, equipped with enough books, 

apparatus, and chemicals? 

e. Are the student and teacher attending classes according to a subject time 

table? 

f.  Are teaching and learning both enjoying and motivated? 
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Appendix H: Permission Letter from the University of Dodoma 
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Appendix I: Permission Letter from Mbeya City Council 
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Appendix J: Permission Letter from Regional Administrative Secretary Mbeya 

 


