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ABSTRACT 

This study investigated on the nature and prevalence of inability to read Kiswahili 

words among pupils in public primary schools in Songea district in Ruvuma region, 

Southern Tanzania. Specifically, the study aimed at investigating the nature and 

prevalence of pupils with inability to read Kiswahili words. The study employed 

qualitative approach by using embedded multiple case study design. The sample for 

the study involved 30 respondents. Relevant data collection methods used in the 

study were interviews, focus group discussions and documentary review. 

 The findings revealed that some pupils in sampled schools were not able to read 

Kiswahili words as they differed in performance in learning Kiswahili specifically in 

recognizing letters and words, pronouncing them and poor scores in tests and 

examinations. It was also noted that variations in performance in learning Kiswahili 

among students in public primary schools differed in pupils‘ age grades and sex.  

 Moreover, the study found that, the use of teachers‘ attendance register, class 

journals, free lunch to teachers, restricting payment to absentee teachers, rewards and 

programmed school inspections and supervisions were aimed at controlling and 

encouraging teachers‘ attendance and effective teaching of pupils specifically basic 

skills. Based on these findings, the study recommends that the government should 

improve teachers‘ incentives, teaching and learning materials, teaching and learning 

environment in order to raise enthusiasm and commitment of students and teachers 

on attendance and effective teaching and learning. Also, the study recommends that 

successful teaching and learning of basic skills including reading skills should start 

with identifying learners‘ individual differences and harmonizing them during 

teaching through setting activities which will raise the  interest of multiple learners in 

the classroom as well as creating effective teaching and learning in public primary 

schools. 
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CHAPTER ONE 

1.1 Introduction 

This study was conducted to investigate the nature and prevalence of inability to read 

Kiswahili words among pupils in public primary schools in Songea district, Ruvuma 

region. Basically, the chapter covers the background to the study, statement of the 

problem, objective of the study, research questions, and significance of the study, 

delimitation and limitation of the study, operational definition of terms and organization 

of the study. 

1.2 Background of the Study  

Experience and prevalence of primary schools‘ learners with inability to read around the 

world is not a new phenomenon. It is a problem in global education system but it is 

serious and widespread in developing countries, specifically in Sub-Sahara Africa 

(World Bank, 2012). 

 In most African, Latin American and Asian countries, inability to read among pupils is 

associated with the use of vernacular languages that children acquire at home as first 

languages. This acts as an obstacle to reading abilities in other languages that are used at 

schools (Brock-Utne, 2001). In Tanzania, this also applies to reading inabilities among 

pupils in primary schools where majority of the Tanzanian children have their own 

mother languages that they usually use at home. Few pupils are exposed to using 

Kiswahili language at home.  

 Most families make it hard to acquire reading abilities to children (Yates, 1995). In 

Uganda for example, inability to read among pupils is a result of parents‘ failure to 
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cultivate the spirit of reading habits to their children because parents themselves are 

ignorant of reading habits (Nolan & Foll, 1986). In Tanzania, many parents are also not 

exposed to reading habits. This situation can be a barrier to many pupils in acquiring 

reading abilities at schools. 

 The presence of pupils with inability to read specifically Kiswahili words in some 

primary schools in Tanzania has been creating differences of perceptions among parents 

and other stakeholders on the phenomenon. The factors for the nature and prevalence of 

inability to read among primary schools‘ pupils tend to vary in place and time although 

they generally affect schools both in rural and urban areas (Rosenberg, 2003). 

Shortage of fund directed to the education sector, specifically basic education, is one of 

the root causes on the presence of some pupils with inability to read. This is because, 

this situation encourages poor learning environment occasioned by loss of teachers‘ 

commitment and job satisfaction, which are essential in the process of teaching and 

learning students particularly in basic education (Bennel & Mukyanuzi, 2005). The 

increased rate of learners with inability to read experienced in many primary schools in 

Africa particularly Tanzania is a situational phenomenon. 

In addition, it has been noted that, lack of good academic relationship between teachers 

and learners which would encourage learners to engage in independent reading is 

another factor for the prevalence of inability to read (Ngusa, 2017). The study 

emphasized that, the relationship between teachers and their learners should be observed 

and improved as a means of motivation for pupils to engage in reading when they are at 
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school or at home. Also, parents and the guardians should increase efforts in giving their 

children reading materials (Richard, 2014). 

However, majority of the  teachers still use the traditional approach of teaching reading 

skills contrary to the  contemporary teaching which bases on learner centred approach 

initiated and emphasized by the government and other international organizations 

(Kanon, 2012; Maganga, 2013). Therefore, these may be the reasons for presence of 

some pupils with inability to read Kiswahili words in primary schools in Tanzania. 

Studies by (Haki Elimu, 2000; World Bank, 2010; World Bank, 2012; Bannel & 

Mukyanuzi, 2005) that investigated on the issue of prevalence of some learners with 

inability to read Kiswahili words among learners found that inability to read Kiswahili 

words was a serious and widespread global  problem. Based on the above argument, 

there was a need to conduct this study in the selected area to explore the reasons for 

pupils‘ inability to read Kiswahili words. 

Having explored the nature and prevalence of inability to read Kiswahili words among 

learners in public primary schools in Songea district council, the study was expected to 

bring about effective and improved methods of teaching Kiswahili reading skills. 

1.3 Statement of the Problem 

The push for Education for All (EFA) has greatly increased the expansion of both 

primary and secondary education in many developing countries, particularly in Tanzania 

(World Bank, 2010). The government has introduced many primary schools to sustain 

and improve accessibility to basic education; Kiswahili language has been legalized as 

the sole medium of instructions used to teach all subjects (URT, 2014). The presence 
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and increased inability to read Kiswahili words among pupils in public primary schools 

in Tanzania is a serious and widespread problem, as observed from the variations of 

learners in performing and comprehending reading skills (Mhanika, 2011). Variations 

trend in performance in reading skills among pupils have been indicated as a complex 

phenomenon with varied socio-economic, political and personal factors (HakiElimu, 

2012). Precisely, inability of learners‘ performance particularly in reading skills 

jeopardise  the teaching and learning by  putting  them in the state of unpredictability; 

thus frustrating the learners, parents and the government and triggering complaints and 

disappointing discussion among them  as  to why  such  a  phenomenon  exists. 

Despite the detrimental effects of learners‘ inability to read Kiswahili words in most 

public primary schools being widely known, the nature and prevalence of pupils with 

inability to read in primary schools is a complex and situational phenomenon. Following 

this state of affairs, the current study was set to investigate the nature and prevalence of 

inability to read Kiswahili words among pupils in public primary schools basing on 

experiences from public primary schools learners in Songea district.  

1.4 Objectives of the Study 

1.4.1 General Objective 

The general objective of this study was to investigate the nature and prevalence of 

inability to read Kiswahili words among pupils in public primary schools in Songea 

district. 

1.4.2 Specific Objectives  

Specifically, the study aimed at achieving the following objectives: 
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i. To investigate the nature and prevalence of pupils with inability to read Kiswahili words 

among the selected public primary schools.  

ii. To identify difficulties facing teachers and pupils in the process of teaching and learning 

Kiswahili words 

iii. To identify strategies employed in teaching and learning Kiswahili subject among public 

primary schools. 

1.5 Research Questions  

The study was guided by the following research questions in relation to specific 

objectives. 

i. What is the nature and prevalence of inability to read Kiswahili words among pupils in 

public primary schools? 

ii. What are the challenges facing teachers and pupils in the process of teaching and 

learning Kiswahili words? 

iii. What are the strategies employed by teachers to address the challenges of inability to 

read Kiswahili words among pupils in public primary schools? 

 1.6 Significance of the Study 

The study may improve classroom interaction through investigating the nature and 

prevalence of pupils with inability to read Kiswahili words by associating them with 

teaching methods used in teaching Kiswahili reading skills.   Also, the study is expected 

to create a sense of awareness to teachers on the nature and types of pupils‘ inability to 

read Kiswahili words and their implication to teaching and learning hence awaken a 

sense of responsibility and commitment. 
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Addressing the challenges that teachers and pupils face in teaching and learning may 

help the government to improve and reform the educational policies for better 

implementation and teaching of Kiswahili reading skills specifically for lower classes. 

Finally, the findings of this study may attract and stimulate other researchers to dwell on 

this topic and conduct related studies on the same area. 



7 

 

1.7 Limitation of the Study 

The researcher faced a number of challenges during the research process. These included 

insufficient funds for transport, stationery and buying other required materials. Also, 

there was shortage of time because the researcher conducted the study in selected 

secondary schools situated far away from each other, at the same time performing other 

tasks. However, the shortage of fund was solved by receiving assistance from my office 

to cover some expenses. This helped a lot since the required data were sufficiently 

collected and made the research findings of this study more reliable. On the other hand, 

the researcher had to extend time of conducting research to ensure that time constraint 

was overcome and the research findings become useful. 

1.8 Delimitation of the Study 

The study focused on investigating the nature and prevalence of inability to read 

Kiswahili words among pupils in public primary schools. The study was confined to 

inability to read Kiswahili words in public primary schools in Songea district and 

involved the District Primary Education Officer (PDEO), District Education Quality 

Assurer (DEQA), Ward Education Quality (WEQA), Head teachers, Kiswahili Subject 

Teachers (KST) and Pupils. The study therefore could not extend itself beyond this 

sampled population and the generalization of the study findings and conclusions were 

limited to the study area. 

1.9 Definition of Terms 

The following are definitions of terms used in the context of this study.  

Inability to read: Is a state of being unable or failure to interpret letters or other 

information that is written or printed so as to understand their meaning. In this regard, 
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the study investigated the nature and prevalence of inability to read Kiswahili words 

among pupils.  

Interactive method: Is an approach which allows teachers to guide and assist pupils in 

their learning for a deeper understanding. Of importance to this study, is that the nature 

and prevalence of inability to read Kiswahili words among public primary schools in 

Songea would have been caused by inadequate use of interactive methods of teaching.  

1.10 Organization of the Dissertation 

This study is organized into six chapters. Chapter one covers the background 

information, research problem and objective of the study. Also it contains other sub-

sections such as significance of the study, research questions, delimitation of the study, 

and limitation of the study, definition of key terms and organization of the study. 

Chapter two focuses on literature review. Chapter three presents the  research 

methodology, specifically research design, research approach, area of the study, target 

population, sample size and sampling procedures, data collection methods, 

trustworthiness of the data, data analysis procedures, ethical consideration and 

generalization of the findings. Data presentation and analysis are presented in chapter 

four and the discussion of the findings is presented in chapter five. Chapter six gives the 

summary of the study, conclusion and recommendations. 
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CHAPTER TWO 

LITERATURE REVIEW 

2.1 Overview 

This chapter reviews related literature on major causes of inability to read Kiswahili 

words among pupils as drawn from different studies. The reviewed literature for the 

study consists of the concept of inability to read, theoretical conception of the study, the 

common learners‘ variations in performance in learning Kiswahili, learner-specific 

factors influencing variations in the inability to read Kiswahili words, measures which 

have been taken to improve reading performance of Kiswahili words, empirical studies, 

synthesis of the reviewed literature and knowledge gap. 

2.2 The Concept of Inability to Read 

In this study, inability to read Kiswahili words to primary schools‘ learners refers to the 

extent to which pupils have not achieved the educational goals as it is measured by 

examination or continuous assessment devices of determining performance (URT, 

2005).  

In the context of global education system, the implementation of active teaching and 

learning language of instructions for good results (performance) is more emphasized. To 

a great extent, this implementation from pre-primary education to higher level education 

is financed by governments and global agencies. This meets the international and 

national obligation to safeguard the universal right to education for the entire population. 

It also improves learners‘ understanding, performance and general quality of education 

with regard to the world‘s needs and demands (UNICEF, 2010; Michelle, 2007). 
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 To support such global vision, many developing countries adhered to such 

implementation theoretically by specifically informing the world when learners of basic 

education are best passing their summative examinations. However, Mosha (2011) 

strongly opposes it by emphasizing that, better performance in learning in different 

subjects including Kiswahili language realized after national examination results is not 

merely scholastic achievement of first class earned through robotic cramming to pass 

examination, but it is the approach that makes learners to be active, creative and focuses 

on developing a child holistically.  

2.2.1 The Theory of Social Constructivism  

This theory was developed by Levy Vygotsky in 1978. One of the key emphasis of this 

theory is that social nature of knowledge and the belief that knowledge is constructed 

through social interaction and is a shared rather than an individual experience 

(Vygotsky, 1960). This means that social interaction is absolutely essential for 

meaningful learning. In the scope of this study, the important element of Vygotsky‘s 

claim is the consideration that individuals can learn better when they interact in groups. 

Thus, social constructivism theory emphasizes on knowledge construction in response to 

social interactions through social negotiation, discourse, reflection, and explanation. 

This principle supports the idea that teachers should be engaged in activities that 

necessitate verbal interaction with both novices and experts in their field of study. 

During the learning process, professional collaboration occurs as teachers of various 

levels of experience work together in groups to study their practice through the 

implementation of a reading.  Therefore, teachers should be confronted with problems or 



11 

 

discrepant events that motivate them to seek, test, and assess answers within socially 

collaborative environments. 

To improve learners‘ level and horizon of understanding and learning performance of 

various skills proposed the theory of social constructivism. The theory argued that Social 

Constructivism is important in teaching and learning specifically reading programmes, 

because it sees learning as a social activity which is constructed through communication, 

collaboration activities and interaction with others in making meaning and knowledge 

construction. 

Furthermore, Vygotsky emphasizes that the child‘s environment; especially the social 

environment and adults play an active role in assisting the child's learning.  In that 

regard, he stresses the fundamental role of social interaction in the development of 

cognition. He believed strongly that community plays a central role in the process of 

making meaning (Vygotsky, 1978).  In this regard, peers and the whole society should 

assist children to acquire basic principles in Kiswahili reading processes. The social 

nature of learning as cited by Wood, Bruner & Ross (1976) from Vygotsky should help 

a child develop skills through the process of scaffolding.  

 In addition, the primary theoretical principle of social constructivism asserts that the 

social nature of knowledge and the belief that knowledge is constructed through social 

interaction and is a shared rather than an individual experience. According to Gergen 

(1995), social constructivism theory emphasizes on knowledge construction in response 

to social interactions through social negotiation, discourse, reflection, and explanation. 

This principle supports the idea that teachers should be engaged in activities that 



12 

 

necessitate interacting verbally and require that they communicate often with both 

novices and experts in their field of study.  

The theory views teaching and learning taking place in schools particularly primary 

schools as a shared social experience in which meanings are jointly and actively 

constructed and more knowledgeable others such as teachers, peers and parents develop 

the learner‘s understanding. 

Further, the theory remains as the tool for teachers or facilitators for understanding and 

effectively meeting the diverse learning needs of students in schools. In this context, the 

theory emphasizes that, in facilitating lesson particularly of reading skills, a teacher 

should provide much support to learners and must be more knowledgeable and skilled 

enough. Social constructivism believes that learners get their own conclusions through 

the creative aid of the teachers and the best way is to plan worksheet, lesson plan and 

study skills for learners while teachers monitor and flexibly guide the learners to the 

correct answer and encourage critical thinking. 

With regard to the context of this study, it can be noted and confirmed that poor 

interaction, collaboration and communication from teachers, parents and peers can 

hinder the attainment of the required level of ability to read Kiswahili words in public 

primary schools. 

The major implication of social constructivism theory is that, it emphasizes teaching and 

learning that focuses on individual learners‘ interaction with resources and  their active 

participation as an inexhaustible house potential for increasing and improving the level 

and horizon of their  understanding and better performance in different subjects or 
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activities, including reading skills specifically reading Kiswahili words. Therefore, 

schools need to plan for quality learning experiences that ought to involve social active 

interaction (learner-centred) approaches to teaching and learning different subjects 

specifically reading skills. 

2.3 Conceptual Framework 

The conceptual framework of this study is regarded as a mental structure that guided the 

researcher in investigating the nature and prevalence of inability to read Kiswahili words 

among pupils in public primary schools.  On this particular regard, Miles and Huberman 

(1994) asserted that a conceptual framework of visual or written product on different 

factors helps to presume the relationship of various concepts used in the study. 

This study was guided by multi-variable model as adapted and modified from Rosenblatt 

and Shirom (2005). The rationale for choosing this conceptual framework is because it 

shows that students‘ performance in reading is an outcome which is realized by a 

combination of different factors and its variations on life and country economy. Also the 

model provides in-depth understanding of the trend and nature of students‘ performance 

in reading in relation to the context and factors for such results.  
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Figure 2. 1: Conceptual Framework for Studying Nature and Prevalence of 

Reading Kiswahili Words among Pupils in Public Primary Schools 

 Source: Adapted with modification from Rosenblatt and Shirom (2005). 
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Components of learner-specific factors, school factors and contextual factors create a 

foundation for the nature and prevalence of inability to read Kiswahili words among 

pupils in public primary schools. Learner-specific factors are further divided into two 

groups namely; learner personal factors such as knowledge, skill, age, class/grade and 

experience. Another group of learner factors is learner satisfaction aspects such as 

learning materials, class size, teaching/learning methods and motivation to learn. 

According to the structure of the model, learner personal factors such as knowledge, 

skills, age, class/grade and experience influence students‘ performance in reading 

Kiswahili words indirectly, because of variation on learners‘ satisfaction and 

commitment. This implies that learners‘ commitments vary with time and space. These 

variations are directly influenced by aspects like learning materials, class size 

teaching/learning methods and motivation to learn.  

This means that, the presence of required Kiswahili learning materials, recommended 

number of students in a classroom, proper teaching/learning methods used in learning 

and learners‘ motivation to learn positively influence performance in reading; whereas 

absence of such variables can negatively influence performance in reading. This is 

because; these factors are directly related to learners‘ value, expectation and satisfaction 

towards performance in learning specifically Kiswahili words. 

Apart from that, at the school level, other factors determine students‘ performance in 

reading Kiswahili words. These include organizational modality within the school such 

as the school principal‘s leadership style, norms within the school, supervision from the 

local or state authorities, learning environment and presence of professional teachers. 
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These factors have direct influence to school and students‘ performance in learning 

particularly reading skills.  

The structure of the model shows that the  presence of strong supervision of schools, 

supportive leadership, pleasant learning environment, learning materials and required 

professional Kiswahili teachers in school programmes positively influence students‘ 

performance directly, simply because these factors are related to social and learning 

interaction within the organization or school as well as teaching and learning process. 

Furthermore, contextual level factors like the nature of interaction, family support and 

place of residence of learners have both direct and indirect influence on pupils‘ 

performance in learning (reading). This implies that, schools located in areas with high 

level of interaction and community support, teachers‘ residential houses and students‘ 

dormitories will experience high performance in reading. 

Therefore, personal characteristics of the learners, school factors and context level 

aspects are interdependent towards teacher level of satisfaction and students‘ learning 

performance determination. 

The nature of students‘ performance, specifically in learning reading Kiswahili words, is 

operated and determined by teaching and learning processes. In light of this 

understanding, variation in performance in reading Kiswahili words in public primary 

schools occurs because of unsatisfactory factors on aspects of learners‘ personal 

characteristics, learners‘ satisfaction, school level factors and contextual level aspects.  

Moreover, the structure of the model affirms that, the presence of unsatisfactory 

students‘ performance in reading Kiswahili words in the context of teaching and 
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learning is influenced by pupils‘ dissatisfaction, inadequate commitment of teachers and 

students, poverty, poor learning environment and weak supervision of schools. 

Improvement of learners‘ competence, confidence, understanding, creativity and 

improvement in reading, writing and speaking ability are the aspects which indicate 

performance in learning (reading) to students in public primary schools. 

 In the context of teaching and learning, improvement of students‘ ability in performance 

in reading Kiswahili words is influenced by combination of different identified factors 

by the model.  

Therefore, unpleasant teaching and learning environment experienced in most public 

primary schools affect the smooth teaching and learning of pupils, hence variation in 

performance in reading Kiswahili words.  

2.4 Common Learners Variation in Performance in Reading Kiswahili Words  

According to Lazareva (2014) any meaningful learning needs to involve learners as 

partners and negotiators in the creation of new knowledge, skills and attitude and better 

performance. Also, teaching-learning transactions require close interactions that 

encourage feedback on the basis of information that cross between and among 

participants in learning communities.  On  this  particular   aspect, Mosha (2006) argues  

that learning like other social activities involving two or more participants, results from 

active interaction between people involved when it   comes  to  teaching in traditional 

classrooms, hence serving  as  performance determination. 

In reviewing students‘ performance in reading various concepts in relation to the 

language used in learning instructions, UNESCO (2015) pointed out various common 
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learners‘ variations in performance in learning languages including English and 

Kiswahili words in developing countries. The variations observed were such as variation 

in ability and motivation to learn, regular attendance for learning language, ways of 

evaluation, competence resulting from learning and the contents learned.  

 Therefore, the main scholarly conceptions and perceptions of teachers and learners 

encourage and emphasize that variations in the implementation of learning pave the way 

for efficiency and effective teaching and learning. This results into inability in 

performance in learning various subjects specifically reading Kiswahili words. 

2.5.1 Learner-Specific Attributes Influence Inability to Read in Basic Education 

2.5.2 Attributes Influencing Inability to Read in Basic Education among learners 

Strategies used to prepare teachers, specifically for Kiswahili language, are one of the 

factors observed to influence poor performance in learning the core subjects including 

Kiswahili. In this regard, the period to train grade ‗‗A‘‘ teachers and diploma teachers 

was reduced from two years to one year, the result of this ambitious policy, quality 

variations in teacher preparation, active teaching and learning and students‘ learning 

performance were   compromised (Ishumi, 2006). 

Despite the fact that evaluations made by UNESCO (2015) have shown that, schools in 

developing countries have increased students‘ retention, improved attendance and 

increased performance achievements. The issue that challenges these achievements is on 

how to improve performance in reading skills which is highly obscured by the variations 

in language used in learning instructions. 

In addition, the study by UNESCO (2015) noted that, quality learners, reading 

environment, content, process and quality outcomes bring together many dimensions 
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that contribute to quality performance in reading. Specifically, Kiswahili language 

which is used for instructions in primary education system; where there is a call to all 

countries to plan for improvements of these variables purposely for maintaining quality 

performance in learning not only language but with most attention to other core subjects. 

The study by Mosha (2006) asserted that, students‘ performance in reading Kiswahili 

words in Tanzania has been affected because of lack of preparation and poor planning 

specifically to accommodate and improve teaching and learning during and after the 

expansion of primary schools through primary education development programme. 

Similarly, Galabawa (2001) notes that, most of the developing countries in Africa 

particularly Tanzania failed to improve reading skills and students‘ performance in 

learning specifically during the expansion time because of poor economic base that 

could not support the improvement of learning environment as well as teachers‘ 

incentives and students‘ motivation to learn. 

Moreover, the study by Bhalalusesa (2011) pointed out that performance in reading 

through participatory methods, needs commitment and more time to teachers for 

preparation. However, evidences show that, the presence of rampant absenteeism of 

primary schools‘ teachers has obscured the implementation of active teaching and 

learning where pupils are provided with more time for leisure but with less for 

educational activities, hence poor performance in learning specifically reading skills 

which are assessed in the summative evaluation. 

These findings are strongly supported by Mosha (2006) who claims that, effective 

reading skills failed to be achieved because of insufficient accountability of teachers and 

other government officers which is generally noted to be associated with the widespread 
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of absenteeism of teachers in public educational institutions and eventual poor 

performance in learning of learners particularly in public education institutions. 

From the reviewed studies found in both developed and developing countries, it was 

affirmed that specific learning factors have   been influencing poor performance in 

reading particularly for Kiswahili language. These factors   were said to be complex and 

they were associated with socio-economic, political, technological and environmental 

aspects. 

2.6 The Influence of Learner-Specific Characteristics on Performance in Reading 

Kiswahili 

The survey made by UNICEF (2010) on the influence of various factors towards 

positive performance in reading skills in Sub-Sahara Africa had some lessons. This 

survey noted that, quality processes aspects such as professional learning for teachers, 

continuing for student-centred learning, active standard-based participation methods, 

teacher feedback mechanism, administrative support and leadership. On the other hand, 

student access to language used at school have contributed significantly to the social and 

emotional growth and performance in learning in terms of participatory behaviour, 

working in groups, helping other pupils and expressing opinions in the classroom. 

Similarly, the study by Salvucci (2015) asserted that, the quality of children‘s lives 

before beginning formal education. Such qualities include good health and nutrition, 

early childhood psychological development experiences, regular attendance for learning 

and family support for learning. All these influence performance in learning different 

concepts including reading skills. In support of the above arguments, Richard (2014) 

concluded that, positive learning outcomes to students can best be achieved by support 



21 

 

of learning environment factors such as quality of school facilities, interaction between 

school infrastructure and other quality dimensions like class size and peaceful and safe 

environment. 

The study by World Bank (2009) suggested that, performance of pupils in reading skills 

can be achieved by improving incentives of teachers in order to motivate and increase 

their commitment on teaching and in facilitating reading. With the use of incentives, 

Miheso (2002) warned by pointing out that, incentives alone cannot raise teachers‘ 

morale and commitments on helping students to learn or read.  

The study by Jacobson (2010) concluded that proper programmed incentives such as. 

Cash bonus for good performance in learning assessed by summative evaluations, 

improved performance in junior primary schools for 86% following implementation of 

district initiated monetary incentives plan in California. 

In addition, the study by Hannafin, Land and Oliver (2005) proposed four determining 

environmental elements that influence effective reading to take place. These elements 

include reading skills such as, an enabling context, resources, tools and scaffolds. They 

all allow and guide learners to manipulate, discuss and actively create strategies for 

problem solving. Similarly, Mosha (2006) asserted that, reading materials and improved 

environment for reading have great influence in generating conditions for learners to 

participate and interact with each other hence active learning and better performance 

specifically in reading skills and competence of learners. 

Furthermore, the study by Galabawa (2005) noted that, full investment of the 

government in education paves the way for smooth implementation of active teaching 

and learning and better performance in reading. This is due to the fact that, the 
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investment on reading skills ensures the availability of enough teaching and learning 

materials and improves learning environment. Similarly, Kafanabo (2011) asserted that, 

the improved curriculum by the government is believed to put emphasis on learners‘ 

performance in learning various contents such as reading skills realised   through full 

involvement of learners during classroom teaching and learning. 

However, the arguments  given  by Mosha (2011) emphasized that, to implement 

reading skills is to have good and clear vision and mission statement that must identify 

future aspiration results and broad outcomes that will  facilitate   its implementation. On 

the same regard, Miheso (2002) observed that, clearly stated vision and mission result 

into the recruitment of well-trained and professionally developed teachers ensure that 

students master and manipulate the subject content confidently and with competence.  

Moreover, Nzigilwa (2010) found that efficient systems of monitoring teachers‘ and 

effective supervision of the instructional programmes such as teachers‘ preparation of 

scheme of work, log books, lesson plans, scheduled tests and examinations and regular 

evaluations of academic processes in the classrooms are among the best ways for 

students and school performance in learning different core subjects. 

 In this regard, HakiElimu (2012)  makes  it  clearly  that, the use of participatory 

methods such as group discussion, demonstration, problem solving, group work, 

presentation and debates encourage learners to interact and involve themselves  in 

learning  hence  resulting  in  better understanding of  the concepts matters and better 

performance in learning including reading skills. 
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Therefore, improvement of students‘ performance in reading skills is more likely to be 

organized and accomplished through the use of teaching methods and techniques that 

allow interaction among learners, with teachers and resources. 

2.7 Empirical Studies on Students’ Performance 

Related studies on learners‘ inability to read from both developed and developing 

countries, based on the common learners‘ variations in performance in reading. 

However, learner-specific factors influencing performance in reading and the influence 

of learner-specific factors on performance in reading Kiswahili in primary schools have 

traced and provided the required information needed and addressed by this study. 

2.7.1 Empirical Studies from Developed Countries 

The study by Tingle, Schoenebergers, Wang, Algozzine and Kerry (2012) revealed that, 

students‘ performance in reading skills in basic schools and secondary schools is 

interrupted by absenteeism behaviours of some teachers.   

Moreover, the study suggested some supportive aspects that could influence 

performance in learning to students which include the presence of committed teachers 

with recommended knowledge and qualifications as well as improved teaching and 

learning environment. Also, the study concluded that, better reading performance of 

students in their core subjects such as language subjects is impossible with cases of 

absentee teachers simply because its realization needs the use of participatory methods 

and enough time for preparation. 

Similarly, Mary (2009) conducted a study on the effects of teacher absenteeism on the 

students‘ performance in reading core contents in Cobb County school District (large 
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urban school district with total number of 114 schools) in the United States of America 

(USA). The findings revealed that, when the teacher is absent from classroom, student 

learning is disrupted and pupils are unable to interact actively in the lesson and 

classrooms.  Due  to  a  number  of  reasons,  it  has  been  noted  that  most of the  

teachers fail to initiate active reading skills in basic schools. These are such as lack of 

work commitments, strong support from the schools‘ owners and inefficient supervision 

on teaching and learning by school managements hence resulting into poor performance 

specifically on reading skills during examinations which are globally used as a tool of 

measuring quality of learning. 

The study by Vaughn, Wanzek, Murray, Sammacca, Thomson and Woodruff (2009) in 

USA (Carolina) indicated that, the use of friendly and participatory methods in teaching 

the lesson will highly attract lower grade learners and higher learners to interact with 

their committed teachers, mates, and the available teaching and learning resources.  

Given   this context, the study concluded that in order to achieve quality performance of 

students in learning and their summative examinations specifically to lower and higher 

grade learners, practically there is a need of improving learning environment, security 

and teachers‘ morale. 

2.7.2 Empirical Studies from Developing Countries 

The study by Bennel, Hyde, and Swaison (2010) in Sub Sahara Africa noted that, the 

issue of students‘ performance in learning skills such as reading skills through their 

national examination specifically in primary and secondary education institution, was at 

crisis level and more than worse. The study identified the root cause of such situation 

and pointed out that it was associated with shortage of qualified teachers after the 
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expansion of primary and secondary education under the influence of Education for All 

(EFA) policies. In addition, the study also discovered that majority of  the  employed 

teachers fail to facilitate their lesson actively because of health morbidity that is 

associated with HIV/AIDS pandemic which highly affects public educational institutions 

for  both teachers and students. Therefore, the study confirms the importance of good 

health on performance in learning. 

In discussing the issue of quality education and learners‘ performance in reading in 

public educational institutions in developing countries, Habyarimana (2012) conducted a 

study in Uganda on the context of implementing active teaching and reading skills. In 

this study, Habyarimana discovered that, head masters and head teachers  were  expected 

to play a control role in monitoring teachers‘ attendance and supervising smoothly 

learning and teaching, but they  were  absent from the school even more often than 

ordinary teachers.  

The situation of head teachers  absenting  themselves  from  their  duty  stations  often 

invites teachers and students‘ absences and hence  attracting  inefficiency  in   the 

process of assuring quality and performance in reading various contents including 

literature. The study also argued that, students‘ performance in reading in both primary 

and secondary schools can be assured by empowering parents, community position and 

strengthening the schools‘ inspectorate agency in monitoring teaching and learning. 

In addition, Uwezo (2011) conducted a study on the effects of teacher absenteeism on 

learners‘ performance in learning and summative examinations in public primary and 

secondary schools in Tanzania. The findings revealed that, inability to read among 

pupils in primary schools was   in crisis and considerably more severe in education 
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system. In addition, the study asserted that, teacher absenteeism affect schools‘ 

instructional hours in which the implementation of active teaching is impossible. It was 

noted that fewer hours were being given for academic issues and the use of teaching 

methods that did not actively involve learners thus encouraging students‘ poor 

performance in reading different subjects specifically Kiswahili words. 

Also, the  study by Uwezo (2011)  recommended  that  the government must improve 

the demands and needs of teachers as  this  would  raise their attendance  morale  and 

therefore  become  actively involved in facilitating active learning to  pupils, hence 

resulting  in quality performance in learning. 

Also the study by HakiElimu (2014)  done  on  Tanzania education system revealed that, 

many blame for insufficient performance in learning specifically reading skills in both 

primary and secondary public schools have been thrown mainly around due to lack of 

professional teachers and poor teaching and learning environment. However,  the  study  

noted  that  there  were  schools that although they had  acceptable number of qualified 

teachers,; yet active teaching and learning  was  still debatable in  these  schools . In this 

regard, the study concluded that there was a need to shift teaching and learning paradigm 

from content based to competency based, that allows active participation of learners in 

the lesson. In addition the study noted that, these can only be acquired if there are 

adequate teaching and learning materials in schools. 

2.8 Synthesis of Literature Review 

The reviewed literatures reveal that, students‘ performance in reading various contents 

including Kiswahili words in primary schools is a serious problem in both developed 

and developing countries but inability to read among students in primary schools has 
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highly been observed in developing countries mainly Sub Saharan Africa. This is in 

form of ability and motivation to learn, regular attendance for reading and contents 

learned. 

Many studies associate learning skills performance of students with complex 

phenomenon based on quality learners, learning environment, content, process and 

outcomes programmed in schools and community in general. 

With regard to the importance and objectives of education to both developed and 

developing nations, quality learners‘ performance in reading the core contents is very 

essential. This can be attained or influenced with the presence of enough qualified and 

motivated teachers, teaching and learning materials and improved teaching and learning 

environment. The performance in reading specifically in languages to students in many 

countries particularly developing countries is affected by a number of factors including 

shortage of qualified teachers, unsupportive environment, weak school supervision and 

poor planning on education system. 

2.10 Knowledge Gap  

The reviewed literature on students‘ inability to read core contents from both developed 

and developing countries discussed and documented the essential and general grounds. 

The factors and strategies for improving students‘ academic performance, needs and its 

importance.However,less attention   has been paid on the causes of inability to read 

Kiswahili words in the context of Tanzania public primary schools Yet, none of the 

study of that  nature has  been carried  out  in Songea district council.  

In addition, most studies such as the study by Sumra and Rajan (2009), HakiElimu 

(2009), HakiElimu (2014) Uwezo (2011) and Twaweza (2017) conducted in Tanzania 
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focused mainly on primary school ‗pupils‘ performance in reading and came up with the 

results that, there are some facts about pupils of standard seven in public primary 

schools failing to read common Kiswahili names and words. Given this context, 

therefore, this study intended to bridge the gap by investigating the nature and 

prevalence of inability to read Kiswahili words among pupils in public primary schools 

in Songea district. 
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CHAPTER THREE 

RESEARCH METHODOLOGY 

3.1 Overview 

This chapter describes and justifies the research approach, research design, and study 

area, sampling techniques, sampling unit, and sample size, tools for data collection, 

reliability, validity, data processing and analysis procedures, ethical consideration, 

generalization of research findings and lastly it gives the summary of the chapter. 

3.2 Research Approach 

This study employed qualitative approach to investigate the nature and prevalence of 

inability to read Kiswahili words among pupils in public primary schools. The 

researcher selected this approach because it allows sharing an understanding and 

perceptions of respondents and described deeply the views and opinions of the 

respondents on the nature and prevalence of inability of pupils to read in primary 

schools from respondents (Berg, 2007).Qualitative approach also enabled the  

respondents to provide additional information about the nature and prevalence of 

inability to read among learners in primary schools in a relaxed way on the specific 

setting or natural setting, because qualitative approach highly considers individuals‘ 

perceptions and subjective apprehensions (Creswell, 2009). 

This approach was selected because it helped the researcher to interact and capture 

multiple participants‘ views, ideas, opinions and interpretations on the researched area. 

Besides, it helped the researcher to engage the respondents   in constructed nature and 

prevalence of inability to read Kiswahili words among primary schools in Songea 
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district. This requirement was met through the use of interviews, focus group discussion 

and documentary reviews. 

3.3 Research Design 

The study employed case study design. A case study is an empirical inquiry that 

investigates a contemporary issue within its real life context (Yin, 2003). Kothari (2010) 

states that case study design helps the researcher to intensively investigate understand 

and describe the stated problem.  The researcher selected this research design because it 

focuses on a particular situation or phenomenon, making it possible to investigate 

problem in their natural setting (Shuttleworth, 2008; Yin, 1994). In other words case 

study design provides the possibility of capturing real life situations as experienced by 

the participants. 

 Also, the researcher decided to employ a case study design in this study because 

according to studies conducted by Muhanika, (2011); Uwezo, (2011) and Twaweza, 

(2016) in several regions including Ruvuma found that there was an illiterate problem in 

some public primary schools. Therefore, a case study design enabled the researcher to 

interact with respondents who were expected to have the required information about the 

study.  

3.4 Area of the Study 

 The study was conducted in Mpandangindo ward, Songea district in Ruvuma region, 

Southern Tanzania. Mpandangindo ward has only three public primary schools, namely 

Mpandangindo, Kituro and Liweta. All three public primary schools were included in 

the study. The selection of the area was based on the following reasons. 
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 The selection of this study area was based on the fact that the researcher is familiar with 

the research area so as to reduce the cost for accommodation and travel. Also, head 

teachers of Mpandangindo public primary schools had indicated enthusiasm to welcome 

the investigation to carry out the research in their schools made too good to ignore. 

(Sumra & Rajan, 2009). Furthermore, the study conducted by Uwezo in Ruvuma region 

also revealed the presence of pupils who were not able to read Kiswahili words in public 

primary schools in Ruvuma region including the Mpandangindo ward. (Uwezo, 2011).  

3.5 Sample Size and Sampling Procedures 

3.5.1 Sample Size 

The sample size of this study included three public primary schools with 30 respondents 

that included the Primary District Education Officer (PDEO), one Ward Education 

Quality Assurer (WEQA), District Education Quality Assurers (DEQA),3 Head 

teachers, six Kiswahili subject teachers in standard three and four where each school 

involved two teachers in each school, and 18 standard three pupils of which 6 were 

considered from each school. According to Cohen, Manion and Morrison (2008) the 

selection of sample size is determined by the nature of the study, area of the study and 

time availability.  

Therefore, the purpose of selecting the study area was because of the presence of pupils 

with reading inabilities in standard three at Mpandangindo ward since the study by 

Uwezo showed the presence of pupils with reading inabilities in Ruvuma Region 

(Uwezo, 2011). 

3.5.2 Sampling Procedures 
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The researcher used purposive sampling to obtain samples of schools, district education 

officer, ward education coordinator, head teachers and Kiswahili subject teachers and 

quality assurer. Stratified sampling was used to obtain pupils. According to the study 

conducted by Uwezo (2011), it was found that Songea district had pupil with inability to 

read Kiswahili words. Therefore, Mpandangido as one of the wards in Songea district 

had also a problem of inability of pupils to read Kiswahili words. Based on that fact the 

researcher conducted this study in that area. PDEO was selected because he was the 

supervisor of educational issues in the district. So, it was expected that he had more data 

on the presence of pupils with inability to read in Mpandangido ward. 

DEQA was involved in the study due to his position as an educational inspector in the 

district. Therefore, he had also some information to share with me cases of inability to 

read among primary school pupils. Head teachers were involved in the study because 

they are the ones who knew the real situation of their pupils concerning the inability to 

read Kiswahili words among their pupils in school. So, it was expected that they would 

share their views concerning the inability of the pupils to read Kiswahili words in their 

schools. On the other hand, Kiswahili language teachers were selected for this study 

because they knew the scope of the inability to read among pupils at their schools. 

3.6 Data Collection Methods 

In order to get information about the causes of inability to read Kiswahili words among 

pupils in public primary schools in Songea district, data were collected by using a 

combination of different methods namely interview, focus group discussions and 

documentary review. The use of different methods helped the researcher to cross-check 

the consistency of the information provided by different respondents (Kothari, 2010). 
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The researcher used more than one method in order to compare the truthfulness of the 

respondents‘ answers. 

3.6.1 Interview 

The interview method involved the presentation of oral-verbal stimuli and reply in terms 

of oral-verbal responses. This method can be used through personal interviews and, if 

possible, through telephone interviews (Kothari, 2010). Also, it is a qualitative research 

technique which involves a purposeful conversation between the researcher 

(interviewer) and one or more respondents (interviewee). 

 The researcher used the semi-structured interview as a primary data collection method 

from the respondents. These respondents were the PDEO, WEQA, DEQA, three head 

teachers and six Kiswahili subject teachers of standard three and four where each school 

involved two teachers. Interview method enabled the researcher to explore clearly the 

views, experiences, emotions, and feelings of the respondents. It also allowed the 

researcher to ask questions where the respondent listened and was willing to answer. A 

total of twelve (12) interview sessions were carried out. Each interview session 

depended on the way the respondent shared his or her knowledge about the nature and 

prevalence of inability to read among primary school pupils. Each session lasted for not 

less than one hour. 

Based on this understanding, interview guide was prepared to seek the nature and 

prevalence of pupils with inability to read Kiswahili words by exploring the 

respondents‘ views, experiences, emotions, and feelings. 

3.6.2 Focus Group Discussions 
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In this study, the researcher involved group discussions with standard three pupils 

selected from three primary schools. The focus groups consisted of participants who 

discussed together with the researcher and provided enough data about the nature and 

prevalence of inability to read Kiswahili words among students in public primary 

schools. In this study, 18 students for focus group discussions were selected from three 

primary schools with six students from each school. The researcher formulated a group 

of six pupils in each school. So, a total of three sessions were carried out. Each group 

discussion used 1:30 hours where the researcher used note book for recording the 

information provided by the participants. The choice of this method based on the fact 

that it allowed the researcher to get enough data in social context whereby participants 

considered their own experiences in relation to others‘ experiences. The focus group 

discussions promoted mutuality among participants and the researcher that enabled the 

researcher to have deeper understanding of the phenomenon investigated (Hancok, 

2002). 

Therefore, focus group discussion was carried out to standard three pupils using guiding 

questions prepared by the researcher. This enabled to get their views and opinions on the 

nature and prevalence of inability to read Kiswahili words at their schools.  
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3.6.3 Documentary Review 

The researcher used the documentary review as a secondary data collection tool. The 

procedures included seeking permission from the head teacher so that I could get 

Kiswahili teachers who could provide the researcher with various reading documents to 

make a review. From the head teachers‘ office the researcher used standard three 

January-2019 class-journal to see whether teachers were attending classes regularly. He 

also used standard three schemes of works to see if teachers were teaching according to 

the syllabus. Likewise, he  used  standard three Kiswahili lesson plans to see if teachers 

were  making  preparations before teaching and standard three Kiswahili subject log 

book to see when the topic was started and when it was ended and the recommendations 

given whether the topic was understood or not. Other documents included were teachers‘ 

attendance register to see whether teachers were  attending  to  schools and school 

inspection reports to see various school recommendations given  by inspectors about the 

school  some of which might  be on the  recommendations  about  what  to  do  about  

the  inability of  pupils to read.  

From the office of PDEO, the documents reviewed included statistics showing the 

numbers of pupils with inability to read Kiswahili words in the selected schools and 

statistics showing distribution of Kiswahili text books in Songea district to see whether 

these books were supplied according to the needs. From ward quality assurer office, the 

researcher needed to get statistics of pupils with inability to read in the ward in order to 

see the scope of the problem. 
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3.7 Trustworthiness of the Data 

Throughout the process of data collection and analysis, the researcher was keen to 

ensure trustworthiness of the data. In addition, the researcher was ardent to ensure that 

all of the findings were accurate during data interpretation (Creswell, 2005). In this 

study, the researcher employed triangulation, pilot study and peer review to improve the 

quality and credibility of data collected and analysed. 

3.7.1 Credibility 

Gay, (2016), argued that credibility maintains how confident the researcher is of the 

truth of the findings based on the research design, informants, context and the 

documents reviewed. In this study, credibility was ensured through linking the study‘s 

findings with reality in order to demonstrate the truth of the findings. In this case, the 

nature and prevalence of inability to read Kiswahili words among the pupils in public 

primary schools in Songea District council was linked to the real situation. 

3.7.2 Transferability 

Transferability is the degree to which qualitative study findings can be applied to other 

contexts, instances and situations. This means that the study findings could be applied by 

other researchers to conduct studies related to this study (Creswell, 2014). In this study, 

transferability was ensured through taking thick description to show that the research 

study‘s findings can be applicable to other contexts, circumstances, and situations. This 

was made possible through the use of multiple methods including interview, focus group 

discussion and documentary review. The involvement of various study participants was 
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done to respond to study methods of collecting data brought about transferability when 

these responses were generalized. 

3.7.3 Dependability 

Dependability is the extent to which the same study could be repeated by other 

researchers and the findings remain consistent (Creswell, 2014). To ensure dependability 

in this study, the researcher employed an editor who examined the research process and 

data analysis in order to justify whether the findings were consistent and could be 

repeated. 

3.7.4 Conformability 

According to Gay (2012), conformability refers to the degree of neutrality in the 

research study‘s findings. To ensure conformability, the research findings based on 

participants‘ responses, field notes for interviews, focus group discussion and checklist 

for documentary reviews were employed in this study. These methods did not contain 

any biases or personal motivation from the researcher. Therefore, conformability was 

ensured through editing and using other inquiries to interpret and analyse the data in 

order to provide a rationale of the findings. 

3.8 Triangulation 

The study employed multiple methods for data collection namely interview, focus group 

discussions and documentary review. The use of triangulation methods enabled the 

researcher to know the reality of the problem through various methods employed to 

explore the nature and prevalence of inability to read Kiswahili words among the pupils 

in public primary schools which almost found similar findings. On this aspect, Cohen, 
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Manion & Marrison (2008) state that triangulation helps the researcher to adjust and 

present data that are both accurate and credible. 

 

 

3.9 Data Analysis 

This study used thematic data analysis system as argued by Maphosa and Shumba 

(2010) in their study. The researcher analysed data in the form of description of themes 

that were derived from the three research questions and quotations as analysed by 

Maphosa and Shumba (2010) in their study. The collected data through interviews, focus 

group discussion and documentary reviews were analyzed by summarizing and 

interpreting them for meaningful conclusions about the responses from the respondents. 

The objective was to determine the relationship and assumptions that inform the 

respondents‘ views of the world in general and of the topic in particular (McCracken, 

1988). In this study the topic in particular was the nature and prevalence of inability to 

read Kiswahili words among the pupils in public primary schools in Songea district 

council. 

3.10 Ethical Considerations 

3.10.1 Research Clearance Letters  

In this study, the fundamental ethical principle was used to ensure that no harm should 

arise to participants as a result of their participation in this study. With this in mind, the 

researcher adhered to rules and regulations guiding the initial consideration for issues in 

the field that a researcher should address when planning and conducting research. First, 

the clearance letter was sought from the following offices: Director of Graduate Studies 
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and Continuing Education of  The University of Dodoma (UDOM), District Executive 

Director of Songea (DED),Finally, the researcher contacted with PDEO, WEQA, 

DEQA, Head teachers, KST and pupils of the respective schools and offices for the 

purpose of effective data collection. 

 

3.10.2 Informed consent 

After receiving research permit from the Executive Director of Songea district, the 

researcher met with respondents to inform them about the purpose of the study at 

different days as a pilot study. Informed consent enabled respondents to be aware of the 

purpose of the study and to understand the importance of participating in the study 

(Leedy, 2001). The researcher also explained how the study was going to be conducted 

and the uses of information obtained from the respondents. The researcher informed the 

participants that they were free whether to participate or to withdraw from the study. 

3.10.3 Confidentiality 

The researcher ensured confidentiality of the information from the respondents by hiding 

their real identity (Cohen et al., 2008). In this study, the researcher ensured privacy 

during the data collection processes where there was a special room for conducting 

interview sessions and a special classroom w to conduct focus group discussion. 

Moreover, documentary review was conducted in the head teachers‘ office. During the 

interview, there was no interaction with other people. Furthermore, the researcher 

informed the respondents during the beginning that the information obtained was to be 

treated confidentially and for the general research purpose of the study, which was 



40 

 

intended for improvement of education and students‘ performance and were free to 

express their views. 
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CHAPTER FOUR 

DATA PRESENTATION AND ANALYSIS 

4.1 Introduction 

This chapter contains presentation and analysis of the findings of the study on the nature 

and prevalence of inability to read Kiswahili words among pupils in public primary 

schools in Songea district. The data presentation and analysis is based on investigating 

the nature and prevalence of pupils with inability to read Kiswahili words among the 

selected primary schools, identifying difficulties facing teachers and pupils in the 

process of teaching and learning Kiswahili words and identifying strategies employed in 

teaching and learning Kiswahili subject among pupils in public primary schools in 

Songea district. 

The data were collected from three public primary schools, using interviews with one 

primary district education officer, one ward education officer, one district quality 

assurer, three head teachers and six teachers. Other data were collected using focus 

groups discussion with eighteen pupils. These findings were supported by documentary 

review. Three schools involved in the study were identified by their names which were 

Mpandangindo, Kituro and Liweta. Teachers‘ and pupils‘ names used in this study were 

not their real names rather they were factious names. This was done for the sake of 

maintaining confidentiality. In contrast, the PDEO, DEQA, WEQA and Head teachers 

involved in this study were identified by their names and positions since  it  was  thought   

there  was  no  any  harm  that  they  would get   and  that  given  their  positions  being  

specific and  the names  of  their  schools  known, there  was  no  way  that  their  

identities  would  be  hidden. 
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Demographic Profile of the Respondents 

Table 4.1. 1: Education Officers 

The following is a demographic Profile of PDEO, DEQA and WEQA who participated 

in the study. 

Name Age Position Working 

Experience in 

Years 

Level Of Education 

1.Tanu 

Kameka 

51 PDEO 5 Master Degree in Education 

 

2.Totnant 

Mwageni 

 

48 

 

DEQA 

 

4 

 

Bachelor Degree in 

Education 

 

3.Polycarp 

Malekela 

 

55 

 

WEQA 

 

9 

 

Bachelor  Degree in 

Education 

 

Table 4.1. 2. Headteachers  

The following is a demographic Profile of Head teacher who participated in the study. 

Name Age Years of 

Teaching 

Experience 

Years  

Spent in the 

Position 

Level of 

Education 

Subject          

Taught 

 

1.Martin 

L.Millinga 

 

35 

 

15 

 

04 

 

Bachelor 

 

English and 

Kiswahili 

2.Faraja E. 

Challe 

50 22 12 Certificate Mathematic 

3.Edgar 

L.Mwingila 

48 17 09 Diploma Kiswahili 

and science 
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Table 4.1. 3: Kiswahili Subject Teachers 

The following is a demographic Profile of Kiswahili subject teachers who participated in 

the study. 

Name Age Name of school Years of 

Teaching 

Experience 

 Level of 

Education 

i.T1 53 Mpandangindo 13 Certificate 

ii.T2 48 Mpandangindo 16 Certificate 

iii.T3 56 Kituro 19 Certificate 

iv.T4 43 Kituro 22 Certificate 

V.T5 57 Liweta 32 Certificate 

vi.T6 27 Liweta 05 Certificate 

 

Table 4.1. 4: Names of School and Pupils of Standard Three 

The following is a demographic Profile of pupils from Mpandangindo,Kituro and Liweta 

who participated in the study. 

Name of school. Pupils’ names Age Level Of 

Education 

Mpandangindo  

Primary School. 

 

Kituro Primary School. 

 

Liweta Primary School. 

Mambo,Semeni,Musa,Tangu,Joker 

and Njiwa.  

 

Samba,Komba,Chui,Tembo,Mamba 

and Janguo . 

 

Kihika,Safari,Manga,Juli,Hasa and 

Getu 

10-13 

 

 

10-13 

 

10-13 

Standard 

Three 

 

Standard 

Three 

 

Standard 

Three 
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4.2 Common Differences in Reading Skills 

4.2.1 Common Factors for inability to Read Kiswahili Words  

This section presents the analysis of the first research objective which aimed at 

investigating the nature and prevalence of pupils with inability to read Kiswahili words 

in public primary schools in Songea district. More specifically, the section provides 

answers to the first research question respectively. ―What are the common nature and 

prevalence of inability to read Kiswahili words among pupils in public primary 

schools?‖ This question was constructed to explore data needed by first objective which 

addressed inability in recognizing letters, speaking, listening and test scores. The data 

regarding the learners‘ variation in performance in reading Kiswahili words were 

collected using interviews, focus group discussions and supplemented with documentary 

review. 

4.2.1.1 Inability in Recognizing Kiswahili Words 

The main focus was to identify common learners‘ variations in performance in 

recognizing Kiswahili words experience among learners in public primary schools in 

Songea district. Through interview and focus group discussions teachers, head teachers, 

WEQA and students were asked to respond to the following question: ―What are the 

common learners‘ inabilities in reading Kiswahili words in primary schools?‖ This 

question was formulated to explore how learners in primary schools differed in 

performance in recognizing Kiswahili words. Underlying this question, the researcher‘s 

assumption was that,   the prevalence of pupils with inability to read was real as some 

pupils failed to recognize Kiswahili letters. The assumption was in line with Benson 
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(1999) who pointed out that, most learners in Africa specifically Sub-Saharan Africa 

varied in reading specifically in recognizing exactly the letters of the learned contents. 

The responses from pupils equal to 100% indicated that, there were some pupils with 

inability to read as most pupils varied in performance in reading Kiswahili words as they 

differed in recognition of letters. Following such responses, the researcher was interested 

in finding out how and when do learners vary in recognizing Kiswahili letters. The 

findings from most respondents revealed that, most learners failed to recognize the 

differences between Kiswahili letters and specifically those of English, when they were 

admitted in standard three. To emphasize this, Janguo precisely explained: 

―…our performance in reading skills differs specifically in reading letters 

and words written in Kiswahili. On my side and other students, we 

experienced such variations from the first day we reported and started 

learning in this school. We normally face difficulties in recognizing some 

difficult letters such as ―nywa‖, ―ng‘o‖ and ―fye‖. For example, in 

standard three classes, only few pupils are able to read and recognize the 

letters correctly. As a result, such situation reduces confidences in 

learning to majority of pupils and eventually attracts incompetence in our 

understanding of other skills and subjects. (Focus group discussions with 

pupils from Kituro primary school: 27/02/2019). 

The response above indicates that, variations in recognizing Kiswahili letters when 

reading programs are conducted is a serious problem and is widespread to most primary 

pupils particularly those in public primary schools. Another focus group discussion was 

conducted at Liweta primary school on the same question where Kihika reported that, 
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 ―…we have different abilities in reading skills especially recognizing letters 

written in Kiswahili. We usually experience these differences in our class. Few 

of us are able to recognize these letters correctly. Although our teachers are 

helping us, the problem still exists (Focus group discussions by Kihika from 

Liweta Primary school: 28/02/2019)‖. 

Moreover, Njiwa from Mpandangindo primary school revealed that: 

―From standard one we have been facing this problem that is why some 

of us do not know how to read Kiswahili words up to the moment. Some 

of us have been discouraged to read Kiswahili words. So, we have   

different abilities  when  it  comes  to  in understanding Kiswahili words  

that is why some of us know to read and others do not‖ (Focus group 

discussion by Njiwa from Mpandangindo primary school,26 /02/2019)‖. 

These findings are in line with the recommendations made by Haki elimu (2014) which 

asserted that, variations in learning performances varied among pupils due to differences 

in abilities of recognizing both Kiswahili and English letters correctly during reading 

programmes as a means of retrieving the learned materials. 

Further, the findings from the interviews with majority of the teachers indicated that, 

almost all schools were experiencing pupils with inability in reading Kiswahili words 

specifically, in recognising the correct meaning or letters of Kiswahili words. The 

researcher was interested in finding out how learners varied in recognizing Kiswahili 

letters or words. The findings from most teachers revealed that, most learners were not 

aware of the new words of Kiswahili simply because they were not exposed to such 

language when they were at their homes. To clarify this, teacher T5 stated that: 
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―In our school, it is surprising that some time you find that most of the 

students in standard three, fail to recognize the real meaning of some 

letters. It is in such situation that learning, performance and 

understanding reading skills differ. Actually, the situation is highly 

influenced by learners‘ previous learning base specifically when they 

were in their home and pre-primary studies. (Interview with Teacher 5 

from Liweta primary School: 28/02/2019)‖. 

The above paragraph indicates that, most pupils had problems in recognizing proper 

word sounds as indicated from the dictionaries and other books. These findings are 

compatible with Inkontha (2008) who noted that, majority of the learners in West 

African and other countries experienced huge differences and problems in recognizing 

the correct sound of letters or words when reading processes were organized in both 

primary and secondary schools. 

Furthermore, the findings from most sampled head teachers revealed that, there were 

some pupils who were unable to read words, but the intensity of the problem differed in 

time and class grade. In addition, the findings showed that, most of the pupils with 

inability to read Kiswahili words were found in lower classes. These data to some extent 

resemble with the above literature within the context of Tanzania education system. 

Furthermore, the researcher asked the head of schools why many pupils with inability to 

read were found in lower grades and which sex was more affected. The responses from 

majority of the respondents indicated that, these grades needed more creativity of 

teachers to facilitate effective learning and as it was revealed most male students were 

being faced with this problem. To emphasize this, the head teacher from Mpandangindo 

reported that: 



48 

 

―In our schools, the presence of pupils with inability to read as well as to 

write is inevitable. This is because of the nature of some pupils enrolled 

as some of them have mental problems, while others have psychological 

problems. In this context, it is impossible to teach them and perform 

effectively. But the education policy directs all government schools to 

indicate and incorporate all students in normal classrooms and in our 

district we do not have special schools for these special needs students.  

Therefore, many teachers are not qualified to deal with such students 

(Interview with the head teacher from Mpandangindo: 26/02/2019). 

 Again, when answering the same question concerning nature and prevalence of pupils 

with reading disabilities another head teacher from Liweta primary school remarked: 

―I think this problem is inevitable in our schools. We have been trying to 

insist our teachers to employ various teaching and learning strategies but 

we seem to fail since only few pupils are able to read Kiswahili words in 

class three. This problem has been in existence since when they were in 

standard one. This is because of the number of reasons from both pupils 

and teachers and the government in general. For instance, the presence of 

a t large number of pupils in the classroom, psychological problems of 

pupils and unqualified teachers who teach pupils in lower grades 

(Interview with the head teacher from Liweta primary school: 

28/02/2019)‖ 

The explanations above indicate that education rules and regulations were recognized 

and therefore allowed some students with special needs to be enrolled in normal classes 

and sessions with the hope that they could improve their learning abilities as well as 

implement the internal and global policies that put more emphasis on quality education 

and education for all, specifically, education for all. Moreover, there were teachers who 

were teaching reading skills in lower grades including standard three classes who were 
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not qualified. Therefore, it was likely that the problem of inability to read Kiswahili 

words could not be eliminated. 

To cross-check the information given by interviews and focus groups discussions 

through documentary review such as lesson plans and schemes of work available in all 

primary schools involved in the study, the researcher found that, some lesson plans were 

programmed with reading skills as well as sound recognition skills to students of 

standard one and two; while in some lesson plans, teachers had been recommending that 

they were supposed to repeat the lesson specifically in the recognition of  letters and 

sounds to 20%-40% of pupils who did not understand the lesson specifically on reading 

skills. These findings are similar to URT (2010) that recommends that, students in 

primary schools must learn how to recognize letters and sounds correctly through 

competence based curriculum specifically in learning writing skills. These findings 

generally confirm about the variations in performance in learning specifically in reading 

ability of learners to read Kiswahili words (to recognize Kiswahili words) in public 

primary schools. 

4.2.1.2 Inability to Pronounce Kiswahili Words 

The main focus of this sub-section was to find out how learners vary in performance in 

fluent reading Kiswahili words in public primary schools. Using interviews and focus 

group discussions, heads of schools, teachers and students were asked to respond to the 

following question: ―What are the common learners‘ variations in performance in 

speaking and listening to Kiswahili words in your school?‖ This question intended to 

explore the universal learners‘ variations in performance in speaking and listening to 

Kiswahili words experienced in primary school-learners. Underlying this question, the 
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researcher‘s assumption was that, learners differ in fluent speaking and understanding of 

the Kiswahili words. This assumption goes hand in hand with the study by Miheso 

(2002) who found that, there is high variation in performance in speaking language 

words during reading programs to learners of primary school specifically those found in 

Sub Sahara Africa. 

The findings from interviews with most reading skills teachers and head teachers in all 

sampled schools indicated that, common variations in speaking lay on pronunciations 

and the use of proper tenses when trying to speak Kiswahili words. Following these 

responses, the researcher was interested in finding out how learners varied in 

pronunciations and tenses application when communicating and learning Kiswahili 

words. The findings on the majority of teachers revealed that, majority of pupils differed 

in performance when it came to speaking Kiswahili words during reading skills lessons, 

as some of them failed to pronounce words properly and others had problems of 

listening and understanding Kiswahili words specifically especially  on how  to  speak  

fluently. To clarify this, teacher T3 from Kituro reported that: 

Basically, most public primary schools found in this Songea rural district, 

vary in performance in reading skills when learning is conducted. It is a 

normal situation to see and hear that most of the students fail to 

pronounce Kiswahili words properly and sometimes speak broken 

Kiswahili especially without considering tenses. I have been teaching in 

this school for ten years now. The general performance in using 

Kiswahili words or language is very low as only few pupils are able to 

pronounce words properly and fluently (Interview with the Kiswahili 

Teacher from Kituro primary School: 27/02/2019)‖. 
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The paragraph above confirms that, variations in performance in properly  pronouncing 

Kiswahili words to learners in public primary schools is a persistent and widespread 

phenomenon which  has  been detected  and   experienced.  

Similarly, teacher T6 from Kituro primary school emphasized that, 

Most of our primary schools in this district have differences in reading 

skills when reading sessions are conducted. They usually fail to manage 

to read Kiswahili words as required. I am an experienced teacher in this 

school. This problem seems to   be inevitable due to various historical 

reasons (Interview with the Kiswahili Teacher from Kituro primary 

School: 27/02/2019)‖. 

These findings are similar to those by Oluoch (2006) who found that, fluctuation in 

performance in reading Kiswahili words among primary school learners Tanzania is 

real.  Therefore, the government and other stakeholders should pay attention to such 

essential aspect for future prosperity of the nation.  

Furthermore, the findings from focus group discussions with students indicated that, 

variations in performance in reading Kiswahili was a real phenomenon experienced by 

many students in public Primary schools. Following such responses, the researcher was 

curious to know the main variation in reading Kiswahili words experienced by the 

majority of the learners.  The findings from majority of the pupils on this aspect revealed 

that, some pupils were not able to read Kiswahili words at all while majority of them 

were able to speak and read but not fluently and correctly. To prove this, pupil Kihika 

emphasized that: 
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There are three things regarding performance in speaking and reading 

Kiswahili words in our school. The first variation observed is that few 

students can at least speak and read Kiswahili words properly while other 

few learners try to speak and read Kiswahili words but  with poor 

pronunciations and many grammatical errors. However, majority of them 

do not speak any Kiswahili word at all, specifically those in lower grades. 

With such context, proper reading of Kiswahili words to us is a terrible 

process and makes us inferior and sometimes we find  ourselves losing  

the morale of teaching (Focus group discussion with  pupils  from Liweta 

primary  school : 28/2/2019). 

The quotation above reveals  that variations in performance in reading Kiswahili words 

among primary school pupils is one  of  the phenomena that jeopardize and confuse 

learners in the process of contextualizing  reading skills. These findings commensurate 

with Carnoy (1999) who discovered that there are great variations in performance in 

speaking and reading both local and foreign language words specifically Kiswahili and 

English in African primary and secondary schools. The context of his findings based on 

colonial context exemplified by southern Sahara Africa. 

4.2.1.3 Inability Revealed in Test Scores of Reading Skills 

The main focus of this sub- section was to track down the common variations in 

performance of test scores among learners in public primary schools specifically in 

reading skills. Using interviews and focus group discussions involving six teachers and 

18 students, WEQA and DPEO were asked to respond to this question: ―What are the 

universal learners‘ variations in performance in test scores in reading skills in your 

schools?‖ This question intended to explore how test scores varied in learning reading 

skills as experienced in public primary schools. Underlying this question, the 

researcher‘s assumption was that, there are variations in reading Kiswahili sentences in 



53 

 

form of coherence during assessment. These findings are parallel with NECTA (2011) 

which recommended that variations in consistency in reading of Kiswahili words among 

primary school candidates influenced variation scores in the summative evaluations 

assessed by the National Examinations Council. 

The findings from sampled schools specifically from majority of the teachers and head 

teachers revealed that, most students were poor in reading words as well as had low test 

scores. This finding is similar with the study by Posamentier and Stepelman (1999) who 

asserted that, there is a close relationship between consistency reading skills and 

performance in test or examinations to learners in primary and secondary schools. 

Furthermore, the researcher asked teachers and head of school as to why pupils with 

poor reading skills were more likely to receive low test scores. The responses from most 

of the head teachers indicated that, poor readers were the ones who failed to understand 

the demands of the questions and to a great extent failed to write the words properly. To 

emphasize this, one head teacher participant reported that: 

What I can say is that variations in performance in reading words among 

our pupils are inevitable. As you can see, most of our pupils are poor 

writers while others are not aware of the structure of Kiswahili words as 

used in almost all lessons taught in our school: With such context, it is 

very difficult to our students to get  high test scores (Interview  with  the  

head teacher from Kituro primary  school: 27/02/2019)‖. 

The explanation above indicates that the key determinant factor in test scores to primary 

schools‘ learners is mastery in reading and writing skills of Kiswahili words which is 

used in almost all the lessons learned as a means of instructions. These findings are in 

line with the study by Miheso (2002) which pointed out that, some of candidates 
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enrolled in primary schools had low ability on reading skills which in turn created a 

difficult environment for them to comprehend the teaching and learning in primary 

schools. 

Likewise, the findings from students of all sampled schools (100%) supported the above 

findings as given by the teachers and head teachers which confirmed that most of the 

pupils masqueraded themselves as readers and had some superficial ability of copying 

notes from the teachers. These finding are similar to the World Bank (2009) which 

recommended that, proliferation of primary schools in developing countries specifically 

Sub-Sahara Africa had created a new problem of the widespread incompetent graduates 

with less reading ability. 

 Following the pupils‘ responses, the researcher was interested in finding out more on 

the specific implications of the tendency of most pupils copying notes from teachers.  

The findings from majority of the pupils on this particular regard revealed that many 

pupils had insufficient base in reading skills since they were in pre-primary education. 

To justify this, pupil Semeni precisely reiterated that: 

Frankly speaking, variation in skills and test score to us is inevitable as 

you know our background in reading skills is shaky. In fact, our primary 

education emphasizes less on reading skills. In this context, the problem 

is persistent in most public schools found in our locality. Generally, the 

variation in performance in reading ability is an inherited phenomenon 

(Focus group discussion with pupils from Mpandangindo school A: 

26/02/2019).  

These views above reveal that, primary school pupils are aware of the issue of variations 

in performance in reading skills as a chain of issues originating from their previous 
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learning experiences in pre-public primary schools. Similarly, Carnoy (2006) 

recommend that, learners‘ variation in performance in learning in secondary and primary 

schools in most developing countries found in Africa is associated with the weaknesses 

of government policy responsible for  coordinating and supervising educational affairs. 

To confirm the information given by teachers and pupils, the researcher through 

interview asked the WEQA and DPEO on the status of schools with pupils with inability 

to read Kiswahili words, where  the responses from all of the  participants indicated that, 

inability to read Kiswahili words among pupils in most public primary schools was 

persistent and widespread. Following such responses, the researcher was curious to 

understand the scale of magnitude of the problem in public primary schools. The 

findings mostly revealed that statistically, the number of pupils with total inability to 

read words ranged between 8 to 16 pupils in each sampled school found in Songea 

district. These findings are similar with NECTA (2008) which pointed that all primary 

and secondary schools were required to improve pupils‘ reading ability and utilize 

effectively all days indicated in the school calendar for performance improvement. To 

clarify this, DPEO said that: 

Normally, my schools and other public primary schools have school 

calendar provided by the department responsible for coordination of 

schools and education. It is within such calendar we plan for teaching and 

learning including readings skills. In all schools, teachers and students are 

required to adhere to reading programmes. We normally strongly 

supervise the implementation of 3Rs in all primary schools. But the 

prevalence of some pupils with inability to read and other skills in our 

schools is a challenge to us (Interview with PDEO: 01/03/2019). 
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This paragraph indicates that, prevalence of pupils with inability to read Kiswahili words 

in public primary schools was really experienced. However, there were some deliberate 

efforts being made to minimize its existence. These findings are in line with 

recommendations and directives given by URT (1995) that, active learning phenomenon 

should best be interpreted and implemented by emphasizing the teaching of 3Rs 

specifically to low grades learners. 

Furthermore, to verify the information given by head teachers, teachers and pupils, 

WEQA and DPEO, through documentary review (pupils‘ profiles, lesson plans pupils‘ 

exercise books and internal examination results) the number of pupils with inability to 

read Kiswahili words differed among schools ranging  between 6 to 12 pupils with total 

problem of reading skills specifically Kiswahili words. Surprisingly, the researcher 

discovered that, many pupils were writing some words with many errors in the form of 

spellings and other grammatical errors.  Also the researcher found that some pupils did 

not have any notes of their own or those given by the teachers. These findings contradict 

with the guidelines provided by URT (1995) which regard teachers as facilitators of 

teaching and learning and not the centre figures when teaching and learning process take 

place in schools. 

4.3 Difficulties Facing Teachers and Pupils in Teaching and Learning Kiswahili 

Words 

This section presents and analyses the second research objective that aimed at 

identifying difficulties facing teachers and pupils in the process of teaching of Kiswahili 

words in public primary schools in Songea district. Specifically, the section provides 

answers to the second research question respectively: ―What are the challenges facing 
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teachers and pupils in the process of teaching and learning Kiswahili words?‖ The 

question was set to explore the data needed by the second research objective to address 

socio-economic, environmental and personal factors triggering pupils‘ variations in 

performance in reading Kiswahili words in public primary schools. The data pertaining 

to this objective were collected using interviews and focus group discussions to teachers, 

Head teachers, DPEO, WEQA and DEQA respectively. 

         4.3.1 Socio-economic Factors Influencing inability to Read Kiswahili Words among 

Pupils in Primary Schools 

The main focus of this sub-section was to identify the socio-economic constraints 

influencing inability in reading Kiswahili words among pupils in public primary schools. 

Teachers, Head teachers, DPEO, WEQA and DEQA were asked the following question: 

―In your own opinion, what are the socio-economic factors that influence learners‘ 

presence of pupils with inability to read Kiswahili words?‖ The question intended to find 

out which socio-economic factors embraced learners‘ differences in performance in 

learning specifically reading skills in public primary schools. Underlying this question, 

the researcher‘s assumption was to get common variations on inability in reading 

Kiswahili words rooted from social-cultural experiences of the learners. This assumption 

is similar to Rakungu (2000) who discovered that differences in cultural aspects among 

learners accelerated variations in performance in learning various concepts specifically 

in reading skills as addressed by this study. 

The responses from majority of the sampled teachers revealed that learners‘ inability in 

performance in learning or reading Kiswahili words greatly was fuelled by differences in 

historical background of the learners highly experienced by most public primary schools 



58 

 

in Songea district. These findings are compatible with the World Bank (2012) which 

supported that performance in learning core skills in Africa is affected by variations of 

cultural aspects found in learners‘ localities. Further, the researcher was curious to know 

more on which cultural things influenced variations in performance, hence inability in 

reading to some pupils. The findings revealed that most teachers highlighted that 

differences in ethnic language and other cultural elements were among the factors that 

caused such variations. To emphasize this, teacher T3 disclosed that: 

Look here, most of our pupils originate from the near locality of the 

schools with little skills in reading received in pre-primary studies. To us, 

it is difficult to teach them by using Kiswahili language fluently simply 

because it takes long time for many pupils to understand even simple 

concepts. We normally use Kiswahili and sometimes local words in 

teaching and learning which actually confuse pupils and sometimes create 

variations in understanding and performance in learning as well as in test 

and examination scores (Interview with teacher from Kituro school: 

27/02/2019). 

In answering the same question teacher T2 from Mpandangindo primary school 

emphasized that 

I think it is known that many pupils in our schools have little skills in reading 

originating from pre-primary school. So, it gives us hard time to teach them 

through Kiswahili language because it takes long time for them to understand. 

Sometimes vernacular languages are employed to teach so that pupils may at 

least understand what you are asking (Interview with teacher from Kituro 

primary school: 26/02/2019). 
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The quotation above reveals that differences in historical backgrounds and experiences 

among primary school learners in public primary schools are persistent and wide spread 

which in turn creates variations in performance in reading skills although most learners 

have poor base or foundation in basic concepts and principles of teaching lower grades. 

Similarly, UNICEF (2000) asserted that, a variation in performance in learning basic 

skills in most primary schools in Sub-Sahara Africa is affected by historical differences 

of learners. 

In addition, information from focus groups discussion revealed by majority pupils‘ 

responses reported that, differences in family and school support as motivation to learn 

among learners greatly influences the inability to read Kiswahili among pupils 

experienced in sampled schools. These findings match with Eshiwani (1998) who 

asserted that motivation to learners is very essential towards activating performance in 

learning various core subjects. Moreover, the researcher was interested in finding out 

about the kind of motivation important to learners‘ performance in learning. The 

findings revealed that provision of food, transport -fares and incentives for good 

performance are very important in removing variations in performances in reading 

Kiswahili words. To emphasize this, pupil Getu reiterated:  

In our school, variations in performance in learning reading skills and 

other subjects are a widespread phenomenon. This actually happens due 

to lack of motivation to learn both from our parents and teachers. For 

example, we normally start our lessons from 8:00 am to 3:20 pm every 

day without taking any food. Worse still, even our parents fail to support 

us for food and transport. Actually, the situation disappoints majority of 

us to learn and love our school (Focus Group Discussion with pupils from 

Liweta primary school: 28/02/2019). 
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In responding to the same question, pupil Samba from Kituro primary school insisted: 

It is true that we differ in performance in reading Kiswahili words due to 

various reasons For instance, some parents encourage their children to 

read different books that they buy for them but some of them do not. 

Other pupils come to school from far-off homes to the extent that they 

arrive to school either tired or late and get punishment from teachers. 

This situation makes them hate the lessons including learning to read 

Kiwahili.At school we do not have meals. So we stay the whole day 

without taking food. Therefore, we lose the spirit of learning. (Focus 

Group Discussion, with pupils from Liweta Primary School: 27/02/2019). 

The paragraph above depicts that absence of learners‘ motivation for learning is one of 

the key factors that contribute to the variations in performance in reading skills and other 

lessons in public primary schools. It is important to note that, negative support or 

motivation regardless of its nature has negative impacts on performance in teaching and 

learning as HakiElimu (2009) pointed out that unpredictability of learners‘ performance 

in learning practically is associated with shortage or lack of motivation for learning 

among public primary schools‘ learners. 

 

 

4.3.2 Environmental Factors Influencing Inability in Reading Kiswahili Words 

The main focus of this sub-section was to identify environmental factors which 

influence inability in reading Kiswahili words among pupils in public primary schools in 

Songea district. Through interviews and focus groups discussions, head teachers, DPEO 

and students were asked to respond to the following question: ―What are the main 
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environmental reasons behind the inability to read Kiswahili words among pupils in 

your school?‖  

The essence of this question was to explore the environmental factors accelerating 

variations in performance in reading skills among pupils in public primary schools. 

Underlying this question, the researchers‘ assumption was to reveal the presence of 

unfriendly environment to support the claim that the learning environment influences 

variations in performance in learning. This assumption is similar to African Economic 

Research Consortium (2011) which  found that  variations in performance in learning 

specifically reading skills in most primary schools were associated with unsupportive 

learning environment experienced by most primary schools found in developing 

countries particularly Sub-Sahara Africa. 

The findings from 6 sampled teachers and three head teachers revealed that, shortages of 

teaching and learning material experienced by many public primary schools fuelled the 

variations of performance in reading Kiswahili words among pupils. Following such 

responses, the researcher was eager to find out the specific teaching and learning 

materials influencing presence of some pupils with inability to read Kiswahili.  The 

responses from majority of teacher participants indicated that shortage of books, 

classrooms, tables and chairs highly influenced variations in performance in learning 

specifically reading skills. To clarify this, teacher T1 disclosed that: 

I do not believe even for a second that the established community 

primary schools aimed to improve performance in learning. This is 

simply because our schools have many problems including shortage and 

sometimes lack of teaching and learning materials and poor learning 

environment. These are very essential in maintaining understanding of 
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the concepts. Therefore, with such context, variations in performance in 

learning among pupils in public primary schools are inevitable (Interview 

with teacher T1 from Mpandangindo primary school: 26/02/2019). 

The observation above by teacher T1 confirms that expansion of primary schools in 

developing countries specifically Sub-Sahara Africa has not paid attention to the 

improvement of teaching and learning materials hence encouraging variations in 

performance in learning among learners in the established primary schools. These 

findings are similar to Sumra and Rajan (2009) who pointed out that, quality 

performance in public primary schools to a great extent is influenced by scarcity of 

teaching and learning materials. 

Further, the findings from 18 sampled pupils revealed that shortage of qualified and 

committed reading skills teachers was confirmed to influence the variations in 

performance in reading Kiswahili words among learners in primary school. The 

researcher was interested to know why there was shortage of professional and 

committed reading-skills teachers in most sampled public primary schools. With regard 

to this, most of the   responses revealed that not employing teachers, poor training policy 

and low incentives given to teachers created such differences in performance in learning 

and teaching. This is parallel to the findings by Carnoy (2006) who pointed out that; 

teachers‘ incentives in developing countries are low which in turn reduces their morale 

in effectively facilitating teaching and learning.  

These findings concur with World Bank (2009) that noted that the shortage of teachers 

in most public primary schools found in rural areas prevented girls and boys from 

realising equal level in understanding various concepts including reading skills. Taking 

into account the responses from the DPEO, the researcher was eager to know the real 
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effects of teacher shortage in connection to pupils‘ performance in reading skills. The 

findings revealed that most pupils were discouraged to be enrolled; and once enrolled, 

they performed poorly specifically in basic skills, including reading skills. Clarifying on 

this, the DPEO disclosed that: 

In my schools, 95% of the teachers have no special training for teaching 

basic skills specifically for standard one and two, hence generating many 

pupils with insufficient reading skills. In this context, parents and pupils 

are discouraged; and hence,   most of the absenteeism and drop out cases   

are as result of poor performance of the school in standard four and 

standard seven examinations. Generally, this affects in equal proportions 

both boys and girls in terms of their performance and access to primary 

education (Interview with DPEO: 01/03/2019). 

In regard to the above finding, it was reported that teachers who were teaching reading 

skills were scarce. However, as it was also noted, other schools were also facing 

shortage of teachers of other subjects. They also explained that there was no immediate 

action which had been taken to improve the situation. Hence inability to read among 

pupils as well as drop out in turn caused inequality in access to public primary school 

education. These findings are compatible with the study by UNESCO (2012) which 

noted that, shortage of teachers in upper and lower grades in public primary schools was 

one of the major impediments for pupils‘ inability to read Kiswahili words, attendance, 

retention and completion of primary education cycle in rural areas of most countries in 

Sub-Sahara Africa.  

Moreover, through documentary review specifically on teachers‘ profile, school time 

table class journals and teachers‘ attendance register book, the researcher noted that: in 

all sampled schools, there was only one specialist teacher in each school teaching 
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reading skills in both standard one and standard two. Also the researcher confirmed that, 

absenteeism of both teachers and students was persistent and widespread. Actually, the 

information verified on the presence of learners‘ variations in performance in learning 

specifically reading skills was associated with variations in learning environment 

experienced in most public primary schools. 

4.3.3 Personal or other Factors Influencing Inability to Read Kiswahili Words 

The main focus of this sub-section was to identify learners‘ personal or other factors 

influencing inability to read among pupils in public primary schools in Songea district. 

Through interviews and focus group discussions, teachers and students, WEQA, DEQA 

and DPEO were asked to respond to this question: ―What are the learners‘ personal 

factors influencing inability to read Kiswahili words in primary schools?‖ The research 

question intended to explore sources of inability to read among students in less 

documented personal settings in learning in public primary schools. Underlying this 

question, the researcher‘s assumption was that there existed learners‘ personal factors 

that triggered variations in performance in reading Kiswahili words among students in 

public primary schools. This assumption was in line with De Grauwe (2001) who found 

that together with social, economic and political reasons, there were other learners‘ 

factors which caused variations in performance in reading skills in public primary 

schools such as learners‘ experiences and grades. 

The findings from majority teacher respondents revealed that variations in performance 

in reading Kiswahili words among primary schools‘ learners were because of differences 

of learners‘ ability.  On this particular   aspect, the findings are similar to the conclusion 

drawn by King and Ozler (2002) who said that in evaluating variations in students‘ 



65 

 

performance in learning; it is difficult to exclude learners‘ ability and differences. 

Following responses from teacher respondents, the researcher was curious to know the 

various learning abilities commonly observed to learners in public primary schools. 

With reference to this, most of the responses revealed that some learners had high 

learning capability; others had medium learning capacity while some had low learning 

aptitude. To clarify this, teacher T4 said that: 

Basically, our schools receive pupils originating from various local 

administrative units found in our locality. These pupils come with 

different experiences, skills and knowledge ability specifically in reading. 

With such differences; one of the major expected outcomes is variations 

in performance in learning. (Interview, with teacher T4 in Kituro primary 

school: 27/02/2019). 

 

 From  the  above  findings, it is evident that proliferation of primary education and the 

ways used in enrolling pupils from pre-primary schools to join primary education in 

most developing countries provide the environment for the creation of many learners 

with different learning inabilities ; hence variations in performance in learning 

specifically reading skills or Kiswahili words. These findings correspond with the study 

by World Bank (2010) which revealed that differences in learners‘ learning ability 

obscure the attainment of quality learning performance in primary schools in Sub-Sahara 

Africa. 

Further, majority of the pupils reported that inability in reading Kiswahili words and 

other concepts experienced in most sampled schools to some learners was caused by 

differences in level of learners‘ readiness in learning. These findings are in line with 
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philosophical arguments of Lazareva, (2014) who recommended that consistency 

learning in learning institutions can be attained by considering learners‘ preferences and 

willingness to learn various programmes. Following pupils‘ responses, the researcher 

was interested in finding out the specific reasons for the differences of readiness in 

learning among pupils in public primary schools. The responses showed that differences 

of willingness in learning among pupils were associated with age of the learners and 

demoralization influenced by unsupportive school learning environments.  

This statement indicates that, there is a problem in supervising and controlling teaching 

programmes and learners regarding their differences in age and preferences in public 

primary schools, which need practical measures. This is similar to Hallack and Poisson 

(2007) who suggested that, improvement of quality students‘ performance in learning in 

schools, colleges and universities must consider learners‘ age and ability to learn. 

Furthermore, the findings from most interviewed respondents reported that inability to 

read Kiswahili words among pupils in primary schools is associated with rampant 

teacher absenteeism which is highly experienced in most primary schools. Following 

these responses, the researcher was interested to know the impact of teacher absenteeism 

specifically to lower grade pupils. The responses indicated that, teachers were failing to 

complete the syllabus and teach students consistently. 

It is argued that rampant teacher absenteeism experienced in most sampled schools was 

associated with weak supervision of public primary schools the result of which highly 

impeded the implementation of active learning time planned as allocated in the school 

time tables. These findings commensurate with Chapman (1994) who discovered that 

both female and male teachers in secondary and public primary schools tended to be 
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absent in excused form from the authority with a number of reasons, hence great 

implications in the implementation of active learning time and learners were the victims 

who suffered and suffocated most from this absenteeism behaviours, specifically when it 

came to the issue of competences in basic skills of pupils. 

4.4 Strategies Employed for Improving Teaching and Learning Kiswahili Words 

This section presents and analyses the third objective of the study on the findings 

relating to the strategies employed for improving teaching and learning Kiswahili words 

in public primary schools in Songea district. More specifically, the section provides 

answers to the third research question: ―How do you employ strategies to address the 

challenges of inability to read Kiswahili words among pupils in primary schools?‖ The 

section consists of two sub-sections: (1) Direct programme strategies (2) Indirect 

programme strategies. Data were gathered using interview and focus group discussions. 
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4.4.1 Direct Programs Employed for Improving Teaching and Learning 

The main focus for this sub-section was to investigate the direct programmes employed 

for improving teaching and learning in public primary schools in Songea district. Data 

for this subsection were collected using interviews to one DPEO, DEQA, WEQA, three 

head teachers and six teachers. They were asked to respond to the following questions: 

―What steps or measures have been taken to reduce the problem of inability to read 

Kiswahili words among pupils in your school?‖ ―What are the regulations which govern 

effective teaching and learning?‖ ―How effectively are these regulations being 

implemented?‖ These questions were intended to investigate efforts made and strategies 

devised to overcome the problem of inability to read found in public primary schools. 

Underlying these questions, the researcher‘s assumption was in line with Chediel (2010) 

who pointed out that some countries prefer to use direct programmes such as incentives 

and external inspection for improving teaching and learning in primary and secondary 

schools and teaching. 

The findings through interviews with most head teachers and quality assurer revealed 

that schools were  using teachers‘ attendance register book and class journals to monitor 

and control teachers‘ attendance and teaching programmes, where heads of schools were  

reviewing  both attendance register and class journals. Following these responses, the 

researcher was interested in finding out discipline measures which were being taken by 

heads of schools against absentees after reviewing attendance registers and class 

journals. Regarding this, the findings revealed the following: 

Firstly, head teachers organized personal conversations with teacher absentees in order 

to find the reasons for their absence. The conversation was also intended to give formal 
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advice to the teacher on the importance of attending schools and effective teaching of 

pupils. This procedure is best supported by Chapman (1994) who noted that 

conversations with teacher absentees can best c improve teacher attendance and result in 

effective teaching and learning in public institutions. 

Secondly, teachers who showed frequent absenteeism after the conversation, what 

followed was the written warning that asked absentee teachers to respond in writing on 

their absence. This also improved their attendance to school. To clarify this, one of the 

head teachers said:   

I am experienced in managing public primary schools with poor teaching 

and learning environment.  However, managing such schools needs more 

wisdom than applying rules and principles. Excuses to teachers with 

problems are inevitable. When disciplinary action is taken against 

absenting teachers can create unhealthy relationships between heads of 

schools and teachers.  To smoothly even things, we normally resolve 

teacher absenteeism cases internally (Interview with the head teacher of 

Liweta primary school: 28/02/2019). 

The paragraph above indicates that at the school level, many heads of schools are weak 

in implementing strategies of controlling teachers‘ attendance and encouraging effective 

teaching as stipulated by government policy due to different understandings and 

perceptions on the types of teacher absenteeism and fairness. Similarly, Hallak and 

Poison (2007) found that teacher absenteeism in schools was associated with inadequate 

supervision over teacher behaviour and teachers‘ code of conduct. 

Further, interviews with majority of the teacher respondents indicated that one of the 

ways used to control teacher attendance as well as teaching and learning in public 

primary schools was by collecting lesson plans from the academic offices and inspecting 
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of schemes of works on every Friday in the week despite the fact that teachers reported 

that the strategy was not efficient due to inability of instituting disciplinary action 

against indolent teachers by their immediate seniors. Following this, the researcher 

asked teachers on the best methods that could that could be applied   to improve 

teachers‘ attendance as well as teaching and learning. The  responses  given  revealed 

that teacher attendance and effective teaching could be improved by enhancing teachers‘ 

incentives and teaching and learning environment such as offering  accommodation 

facilities, offices spaces, classrooms, library and toilets to  teachers. These findings are 

similar to World Bank (2008) which suggested that improving of teachers‘ economic 

incentives will motivate and increase commitment of teachers on teaching and learning.  

When the PDEO was asked by the researcher to share with him issues concerning 

teachers‘ absenteeism at school he said, reported that: 

―Currently, heads of schools and school committee have been empowered 

to control teaching and learning and teachers‘ behaviour including 

attendance of teachers, by allowing them to act instantly on all teachers‘ 

professional misconduct such as suggesting for cancellation of the erring 

teacher‘s promotion, removing them as a punishment and unpaid 

vacations for teacher absentees (Interview with PDEO, 01/03/2019‖) 

 These findings are in line with Galabawa (2001) who noted that, strengthening school 

level supervision by stipulating duties of heads of schools and their power is one of the 

major strategies to overcome teacher absenteeism and hence  improvement of teaching 

and learning in schools. 

Moreover, through interview with the WEQA on strategies to improve reading skills to 

pupils through supportive environment he reported that: 
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―At ward level budget for construction of classrooms and toilet pits has 

been prepared and some money has been provided to two schools for 

constructing two classrooms specifically for standard one and two so as 

to reduce overcrowding during teaching and learning .Overcrowded 

classrooms discourage teachers from  dealing  with every pupils‘ learning 

difficulties (Interview with WEQA,25/2/2019‖). 

During the interview, the researcher discovered that the project of establishing 

classrooms was conducted in sampled schools and it aimed to improve access, retention 

and effective teaching and learning specifically reading skills. These findings are in line 

with Mosha (2006) who strongly recommended that strengthening school level 

supervision by improving learning environment including students‘ classrooms 

improves access and retention as well as competences of students in various skills and 

general quality of education in primary and secondary schools. 

4.4.2 Indirect Programmes Launched for Improving Teaching and Learning 

The main focus of this sub section was to investigate indirect programmes launched and 

implemented to improve teaching and learning particularly reading skills in public 

primary schools in Songea district. Data for this subsection were collected using 

interview conducted to three head teachers and six teachers who were asked   to respond 

to the following question: ―What are other measures which have been taken to improve 

teaching and learning in public primary schools?‖ This question was intended to 

investigate other indirect methods used to encourage and improve teaching particularly 

reading skills in primary schools. Underlying this question, the researcher‘s assumption 

was in line with various literature such as Carnoy (2006) who found that many countries 

prefer to employ indirect strategies such as rewarding  teachers to improve attendance of 
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teachers as well as teaching and learning because those strategies are less expensive and 

affordable. 

The findings from most of the sampled head teachers revealed that at school level, most 

of the schools were rewarding teachers for good performance of pupils in standard four 

and seven national examinations. Moreover, the researcher asked head teachers how and 

when teachers were being rewarded in relation to pupils‘ good results.  The responses on 

this indicated that most schools were rewarding teachers during the beginning of the 

year or graduation, and the rewards given were inform of certificates of appreciation. To 

clarify this, the head teacher of Liweta School disclosed that:  

―I always reward my teachers after the results of standard four and seven 

examinations are out. I normally reward my teachers by giving them 

certificates of appreciation for effective teaching and working hard. I do 

not to reward them in terms of money due to financial constraints facing 

my school and other primary schools found in our district. These rewards 

increase competition and commitment among teachers. I have noted that 

this act encourages teachers to attend classrooms and teach effectively 

(Interview with head teacher from Liweta primary school: 28/02/2019)‖.  

The findings above indicate that rewarding teachers by associating them with pupils‘ 

good performance motivates and encourages them to attend classrooms and devoutly 

teach these pupils. Further, these findings justify the importance of rewards to raise 

teachers‘ enthusiasm and commitment in teaching and coordinating other activities 

carried out in schools. These findings match with Wang, Algozzine and Kevin (2010) 

who suggested that the best and less expensive way of improving teacher attendance and 

teaching is through indirect strategies like giving  rewards to teachers for students‘ good 

results. 
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Furthermore, the interview with teacher T3 from Kituro primary school revealed that: 

―Teaching ability and attendance have been improved after the schools 

decided to provide free lunch, conduct in-service training specifically to 

teachers who facilitate in standard one and two and three something 

which in turn has increased teachers‘ teaching skills and encouraged them 

to attend and remain in schools full time (Interview with T3 from Kituro 

primary school, 27/02/2019‖). 

On the other hand, the researcher asked teacher T1 from Mpandangindo on the extent to 

which free food and seminars encouraged teachers to attend and effectively teach pupils 

particularly reading of Kiswahili words. The teacher disclosed that:  

―Provision of food has reduced the common practice of teachers leaving early 

home for lunch and leaving students unattended while in-service trainings to 

teachers provide them with new teaching approaches specifically on teaching 

basic skills (interview with teacher 1 from Mpandangindo primary school, 

26/02/2019‖).  

To emphasize this, T5 from Liweta primary school responded that: 

Our school has no teachers‘ houses.  Therefore, many teachers stay far 

from school environment. Before the programme of offering free lunch to 

school staff was put into action, we used to leave early. But nowadays the 

school has been providing   lunch something which encourages teachers 

to remain with students and teach them effectively. On its  part,  our 

district education  administration  has   been conducting  seminars to 

teachers of class one and two as all  in  a  bid  to improve their skills on 

teaching basic skills including reading skills addressed by this study 

(Interview with teacher from Kituro school : 27/02/2019). 
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The views above indicate that to consider and recognize the needs and importance of 

teachers in schools, some improved services can help boost attendance of teachers and 

teaching and learning. For instance, teachers‘ absenteeism can be minimized by 

providing or improving services such as breakfast and lunch. Similarly, it was noted 

that, provision and improvement of teacher services and needs create supportive 

environment for teaching by raising the morale of teachers (World Bank, 2010). 

 From the foregoing, it is clear that direct and indirect programme is the major strategy 

for controlling and improving teaching and learning as well as teachers‘ attendance in 

primary schools.  It has been   noted most countries prefer to apply indirect strategies 

because they are less expensive. But the findings of this study noted that direct 

programmes best improve teachers‘ attendance as well as effectuating teaching 

including reading skills the  focal  point  addressed by this study. 
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CHAPTER FIVE 

DISCUSSION OF THE FINDINGS 

5.1 Introduction 

This chapter gives the discussion of the findings that were gathered from the respondents 

as presented and analysed in chapter four on the nature and prevalence of inability to 

read Kiswahili words among pupils in public primary schools in Songea district. This 

discussion is based on the three set objectives and questions presented in chapter one. 

5.2 The Nature and Prevalence of Pupils with Inability to Read Kiswahili Words 

Section 4.2 investigated the first objective of the study on the nature and prevalence of 

inability to read in public primary schools. The study came up with some major findings. 

The study noted that, inability of reading among pupils revealed that some of the 

students in class three and class four were not able to correctly recognize Kiswahili 

letters in form and their meaning. This contradicts with the directives and 

recommendations given by the Tanzania Education Training Policy of 1995 that 

expected all pupils to know how to read when they reach standard three in all primary 

schools (URT, 1995). 

In addition, it was revealed that pupils‘ personal characteristics (age and experience) had 

an influence on inability to read Kiswahili words among pupils in public primary 

schools. The findings indicated that many pupils failed to pronounce Kiswahili words as 

directed by the syllabus and related text books. Further, the findings noted that most 

pupils were being misled by their teachers on how to pronounce words. These findings 

match with the recommendations given by Mosha (2006) who strongly argued that 
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planning for expansion of primary and secondary education in most African countries 

has paid less attention on the issue of training and preparation of professional teachers to 

facilitate effective learning to meet the global demand of quality education. 

Further, the findings revealed that there is a relationship between inability to read 

Kiswahili words as experienced in most sampled schools with poor performance in both 

internal and national examinations. The findings indicated that pupils who are not able 

to read Kiswahili words also perform poorly in both formative and summative 

evaluations specifically in lower grades of standard two and three. However, the 

findings also noted the prevalence of few students with inability to read words and 

simple sentence in upper grades of standard five and six. With such evidences, the 

findings support the recommendations made by Sumra and Rajan (2009) who pointed 

out that the primary education development plan of the 2000s ignored the issue of 

learning basic skills including reading skills something which has in turn been 

generating incompetent graduates with insufficient reading and writing skills. 

From the findings, it is clear that there is a relationship between teachers‘ personal 

characteristics of pupils, teachers‘ educational status with inability to read Kiswahili 

words among pupils experienced in public primary schools in Songea district. The study 

noted that only few pupils were totally not able to read Kiswahili words in most sampled 

schools. However, the findings confirmed that majority of the pupils had an average 

performance in reading skills with normal variations in relation to their level of grades 

and experience. 
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5.3 Difficulties Facing Teachers and Pupils in the Process of Teaching and 

Learning Kiswahili Words  

Section 4.3 explored the second objective of the study that is, to identify the factors 

influencing inability to read among pupils in public primary schools in Songea district. 

The study revealed key findings. 

The findings of the study noted that socio-economic factors highly fuelled inability to 

read among pupils as experienced in most public primary schools in Songea district. In 

addition, the study findings asserted that differences in historical background of the 

learners, lack of moral and financial support of the school and parents to pupils in 

learning various skills were among the major socio-economic reasons that triggered the 

widespread problems of competences in basic skills including reading skills. In the 

context of teaching and learning, the study also revealed that poverty of parents prevents 

pupils from receiving basic needs for academic uses. Similarly, Mosha (2006) observed 

that most students fail to perform well academically because of absence of strong 

support from parents and community in general. 

Furthermore, the findings of the study also revealed other environmental factors that 

provided fertile grounds for inability to read Kiswahili words as experienced among 

pupils learning in public primary schools in Songea district. These factors are such as 

poor teaching and learning environment, shortage of teaching and learning materials and 

lack of proper supervision in schools. The study findings confirmed that such shortages 

lower the morale of teachers and pupils to teach and learn effectively.  To verify the 

study findings, it was noted that the presence of acute shortage of teaching and learning 

materials, professional teachers as well as insufficiency and poor infrastructure were in 
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perfect keeping with URT (2017) which confirmed the presence of acute shortage of 

classrooms (113,952 or 49.2%), teachers‘ houses (158,822 or 79% boys pit latrines 

(92,008 or 55.9%) and girls‘ pit latrines (118,762 or 60.9%) in primary schools. 

  Furthermore, the study noted that the most extreme cases of the inability to read 

experienced in public primary schools in Songea district were revealed and noted to be 

caused by personal or other factors such as differences of learners‘ ability, differences of 

the level of learners‘ readiness in learning as well as teachers‘ absenteeism and student 

truancy. The study findings also noted that weak supervision of teaching and learning at 

school level and other authority strongly remained the root cause of the prevalence of 

some pupils with inability to read Kiswahili words as strongly supported by Galabawa 

(2001) who pointed out that inefficient teaching and learning in primary and secondary 

schools found in most Tanzania public schools were associated with weak supervision of 

authority responsible in organizing and coordinating education. 

From the findings, the study suggests that inability to read among students in public 

primary schools in Songea district is a situational process, influenced by the combination 

of different reasons. The study also noted that economic and environmental factors have 

been fuelling problems in reading skills in unexcused form while social and personal 

factors have been attracting schools to have students with inability to read on the pretext 

basis which blames it all on the nature of pupils enrolled. 
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5.4 Strategies Employed to Improve Teaching and Learning in Primary Schools 

Section 4.4 investigated the third objective of the study that is, strategies employed in 

reducing inability to read and general improvement of teaching and learning in public 

primary schools in Songea district. The study came up with the following major 

findings. 

The findings revealed that the use of teachers‘ attendance register, class journals, 

inspecting of lesson plans and schemes of work, stop paying salary, inspecting ongoing 

teachers‘ classroom activities at school and district level and referral of absentee 

teachers to TSD for further actions, were some of  the measures that were being 

employed in public primary schools purposely for controlling teachers‘ attendance and 

which were seen to encourage effective teaching of  pupils as scheduled in the 

curriculum. In addition, the study findings also discovered that holding conversation 

with indiscipline teachers, meeting with parents, empowerment of school management 

team and school committees and constructions of infrastructure, were other strategies 

employed in the process of improving teaching and learning. These strategies match 

with the recommendations made by Carnoy (2006) who strongly pointed out that 

improvement of supervision in schools and empowerment of school committees on 

behalf of parents creates the sense of ownership hence improvement of the quality of 

education. 

Further, the study findings suggest that rewarding of teachers for good student 

performance, improvement of social services like food and residential areas for teachers 

and rewarding teachers as the best workers as well as conducting in-service training in 

form of seminars revealed as indirect programmes  were   being used to improve 
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teaching and learning in primary schools in Songea district. Furthermore, the study 

discovered that these programmes once effectively implemented, increased teachers‘ 

motivation and commitment on attendance. Generally, these findings correspond with 

practical solution proposed by Mosha (2006) on the power of rewards to teachers and 

students towards the improvement of performance in primary and secondary education. 

From the study findings, it is clear that most of the direct strategies such as teachers‘ 

attendance registers employed in public primary schools in Songea district were aimed 

at controlling teachers‘ attendance and hence encourage effective teaching, while 

indirect strategies including rewards to teachers were aimed at encouraging and 

improving teaching and learning as well as attendance of teachers (Banarjee & Duflo, 

2006). Similarly, Carnoy (2006) found that most of the developing countries largely 

were concentrating on implementing indirect strategies for improving teachers‘ teaching 

and learning and their attendance because these strategies were less expensive and 

affordable.  
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CHAPTER SIX 

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 

6.1 Introduction 

This chapter gives the summary, conclusion and recommendations of the study based on 

the analysis and discussion of the information presented in chapter four and chapter five. 

It consists of six sections: (1) the summary of the study; (2) the summary of the key 

findings; (3) conclusion; (4) new knowledge; (5) implications of the study findings for 

practice; and (6) recommendations for further studies. 

6.2 Summary of the Study 

The purpose of the study was to investigate on the nature and prevalence of inability to 

read Kiswahili words among pupils in public primary schools in Songea district. The 

study was guided by the following objectives: (1) to investigate the nature and 

prevalence of pupils with inability to read Kiswahili words; (2) to identify difficulties 

facing teachers and pupils in the process of teaching and learning Kiswahili words; (3) 

to identify strategies employed in teaching and learning Kiswahili subject among public 

primary schools in Songea district. 

The study used case study research design and qualitative research approach. Data were 

gathered by using interviews, focus groups discussion and documentary review. The 

data collected were analyzed by using thematic or content analysis supported by direct 

quotations expressed by the respondents integrated in the descriptive presentation. 

The study involved 30 respondents consisting of six teachers, three head teachers, 18 

pupils, one district education officer, one ward education officer and one district 
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education quality assurer. These were purposely obtained through stratified sampling 

technique. 

6.3 Summary of the Findings 

The study established the following major findings: 

Firstly, inability to read Kiswahili words among pupils is real, persistent and highly 

experienced in public primary schools in Songea district. The study noted that most 

pupils in sampled schools varied in performance in reading Kiswahili words specifically 

in recognizing Kiswahili letters and words, in pronouncing words and the scores they 

were   earning in reading skills of both internal test and national examinations. 

Secondly, there were clear and real fluctuations on performance in reading Kiswahili 

words among pupils and different public primary schools in Songea district. The 

findings revealed that the variations were highly found within the age and level grades, 

in all sampled public primary schools.  

Thirdly, socio-economic factors such as differences in historical background of the 

learners, poor foundation of learners in reading skills concepts and differences in family 

and school support as motivation to learners in learning influenced variations on 

performance in inability to read Kiswahili words in public primary schools involved in 

the study. 

Fourthly, environmental factors such as poor teaching and learning environment, 

shortage of teaching and learning materials like books, classrooms, tables, chairs and 

toilets and shortage of qualified and committed teachers accelerated by poor training 
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policies and low teachers‘ incentives, were  also strongly influencing  inability to read 

Kiswahili words among learners in public primary schools. 

Fifthly, differences of learners‘ ability because of inefficient ways used to evaluate 

learners, teachers‘ absenteeism, students‘ truancy and differences in the level of 

learners‘ readiness.  This is due to age and learning context that were other important 

factors influencing variations on performance in reading Kiswahili words among 

learners in public primary schools. 

Sixthly, it was noted that direct strategies serve as one of the major strategies for 

improving teaching and learning in public primary schools specifically in reading skills. 

These include: improvement of teachers‘ incentives, inspection of schemes of work, 

lesson plans, and meeting with parents; empowerment of school management team and 

school committees and proper supervision of teachers‘ attendance.  The findings 

revealed that most of these direct strategies aimed at controlling teachers‘ attendance as 

well as teaching and learning in public primary schools. 

Seventhly, indirect strategies serve as motivators for improving teachers‘ attendance and 

teaching and learning. These include rewards given to teachers for good performance of 

pupils, in-service training in form of seminars and provision of food to teachers and 

pupils. These strategies were   mainly devised and  put  to  action  to encourage and raise 

enthusiasm of teachers so  as  to  make  them  teach pupils effectively. 

6.4 Conclusions 

Based on these findings, the study indicates that common variations on performance in 

reading Kiswahili words experienced in public primary schools in Songea district is a 
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complex and multifaceted process and outcome influenced by a combination of 

numerous reasons. The study established the following:  

Firstly, even though the study put more attention on common inability in reading 

Kiswahili words among pupils in primary schools, such as fluctuations in reading and 

scoring in both formative and summative evaluations, there were other less documented 

variations on performance in learning Kiswahili concepts including variations in 

speaking and listening noticed to majority of the pupils in public primary schools. The 

study suggested that there were great variations on students‘ performance specifically in 

recognition of letters, correct sounds, pronunciations and proper use of tenses. Likewise, 

the study discovered that inability to read Kiswahili words experienced in most public 

primary schools is a situational process and outcome. 

Secondly, it was noted that socio-economic and environmental factors such as 

background of the learners, support from the family and schools, shortage of teaching 

and learning materials and shortage of qualified and committed teachers influenced 

variation on performance in reading Kiswahili words among primary schools‘ pupils 

indirectly. Also, personal factors including differences of learners abilities and 

willingness of students to learn, teacher absenteeism and student‘s truancy were 

affecting consistency in learners‘ learning directly. 

Lastly, through strategies employed to minimize the problem of inability to read 

Kiswahili words among pupils in primary schools and improvement of teaching and 

learning, it was noted that most of these strategies aimed at controlling teachers‘ 

attendance and effective teaching and learning instead of encouraging and raising the 

morale of teachers in attending and teaching effectively. As a result, inability to read 
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Kiswahili words among students in most public primary schools continued to exist due 

to insufficient supervision in schools supported by weaknesses of government policies. 

6.5 New Knowledge Developed in this Study 

The general purpose of this study was to investigate on the nature and prevalence of 

inability to read Kiswahili words among pupils in public primary schools in Songea 

district. As most previous researches based on the factors affecting  pupils ‘ academic 

performance, this study went a step further and investigated on the nature and 

prevalence inability to read Kiswahili words. This study also has provided a detailed 

understanding on the common learners‘ variations in performance in reading Kiswahili 

words, difficulties facing teachers and pupils in the process of teaching and learning 

Kiswahili words and strategies employed in reading Kiswahili subject in public primary 

schools. Therefore, the government and other stakeholders may use these findings for 

improving teachers‘ and students‘ attendance, effective teaching and performance in 

public primary schools. 

6.6 Recommendations of the Study Findings for Practice 

On the basis of the key findings, the following recommendations are being made: 

 The government should revive teachers‘ service policies in order to restrict grounds 

that influence inefficient teaching and learning and therefore improving students‘ 

performance in learning specifically basic skills. 

 The government should improve teaching and learning environments for the sake of 

motivating and attracting teachers and students to attend and effectively teach and 

learn. 
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 The government should improve school supervision by empowering, supporting and 

motivating heads of school and school committees on behalf of parents towards 

monitoring teaching and learning. 

 The government should effectively implement rules and regulations which govern 

teachers and students‘ attendance, absenteeism and effective teaching and learning.  

 The government should employ more qualified subject teachers to rescue the situation 

of serious inability to read Kiswahili words in most primary schools triggered by 

shortage of professional teachers. 

 Schools and the government should motivate teachers by improving their incentives in 

order to raise their morale on attendance and effective teaching to students. 

 Successful teaching and learning should start with identifying learners, individual 

differences and harmonizing them with learners and teachers during teaching 

processes. 

6.7 Recommendations for Further Studies 

i. This study used a case study design and it was conducted to investigate the nature and 

prevalence of inability to read Kiswahili words among pupils in public primary schools 

in Songea district. Thus, a similar study is needed to widen the scope of understanding 

regarding the scale and impact of the variations in performance in reading Kiswahili 

words in other districts of the Ruvuma region and beyond. 

ii. In addition, this study was conducted in rural public primary schools; therefore, other 

studies should focus on urban public primary schools to make comparison with the 

nature and reasons for variations on performance in reading Kiswahili words in urban 

public primary schools. 
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iii. Furthermore, this study investigated the nature and prevalence of inability to read 

Kiswahili words in primary schools only. Other studies of the same nature are needed to 

examine the reasons that influence variations on performance in reading skills in other 

levels of education such as secondary schools, colleges and universities. 

iv. Moreover, there is also a need to investigate the nature and prevalence of inability of 

learners in learning other subjects in both private and public primary schools, because 

there are grievances being aired on the performance in learning other subjects. 
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APPENDICES 

Appendix 1: Interview Guides and Probable Questions for Respondents 

A: Interview Guides for PDEO 

1. What do you think to be the nature of reading inability among pupils in your district? 

2. How do you encourage teachers to involve parents/guardians in facilitating their children 

to acquire reading abilities?  

3. What kind of remuneration do you motivate Kiswahili teachers with when their pupils 

perform well in standard one and two?  

4. How do you address the problem of reading inabilities in your district? 

B: Interview Guides for DEQA 

1. Why are there primary school pupils with reading inabilities in your district?  

2. What do you think to be the nature of reading inabilities among pupils?  

3. How do you encourage teachers to involve parents/guardians in facilitating their children 

to acquire reading abilities?  

4. When you identify pupils with inability to read during the school inspection, what 

measures do you take /advice do you give to the class teachers? 

5. What are the strategies that you take to overcome reading inability among pupils in your 

district? 

 C: Interview Guide for WEQA  

1. What do you understand about reading inabilities?  

2. Why are there primary school pupils with reading inabilities? 
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3. What do you think to be the nature of reading inability among pupils?  

4. How do you encourage teachers to involve parents/guardians in facilitating their 

children to acquire reading abilities?  

5. What kind of remuneration do you motivate Kiswahili teachers with when their 

pupils perform well in standard one and two?  

6. What are the strategies that you take to overcome reading inability among pupils in 

your ward? 

D: Interview Guides for Head teachers 

1. What do you understand about reading inabilities?  

2. Why are there primary schools pupils with reading inabilities? 

3. What do you think to be the nature of reading inability among pupils?   

4.  How do Kiswahili text books satisfy Kiswahili reading needs? 

5. Apart from Kiswahili teachers, what support do pupils with reading inabilities get 

from other teachers?  

6. What do you do to encourage peer coaching for those who are able to read to help 

those with inability to read? 

7. Apart from Kiswahili teachers, what support do pupils with reading inabilities get 

from other teachers?  

8. How do you get support from parents/guardians for pupils with inability to read?  

9. What kind of remuneration do you motivate Kiswahili teachers with when their 

pupils well in standard one and two? 
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10. What are the strategies that you take to overcome reading inability among pupils in 

your school? 



100 

 

E: Interview Guide for Kiswahili Teachers 

1. What do you understand about reading inabilities?  

2. What do you think to be the nature of reading inability among pupils?  

3. Why are there primary schools pupils with reading inabilities?  

4. How do Kiswahili text books satisfy Kiswahili reading needs? 

5. Apart from Kiswahili teachers, what support do pupils with reading inabilities get 

from other teachers?  

6. To what extent do teaching and learning resources available in your school help you 

in teaching Kiswahili reading?  

7. What do you do to help all pupils engage in the classroom activities?  

8. What do you do to encourage peer coaching for those who are able to read to help 

those with inability to read?  

9. How do you get support from parents/guardians concerning with pupils with 

inability to read?  

10. What do you do to encourage peer coaching for those who are able to read to help 

those with inability to read?  

11. To what extent do teaching and learning resources available in your school help you 

in teaching Kiswahili reading?  

12. What are the strategies that you take to overcome reading inability among pupils in 

your class?  

F: Focus group guides for pupils 

1. What are the common learners‘ inabilities in reading Kiswahili words in primary 

schools?  
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2. In your school, what are the common learners‘ variations in performance in speaking 

and listening Kiswahili words?  

3. Why are there primary school pupils with reading inabilities? 

4. In your schools, what are the universal learners‘ variations in performance in test 

scores in reading skills?  

5. In your own opinion, what are the socio-economic factors that influence the presence 

of pupils with inability to read Kiswahili words? 

6. How do Kiswahili text-books satisfy the reading needs? 

7. Apart from Kiswahili teachers, what support do you get from other teachers about 

reading inabilities?  
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Appendix 2: Documentary Review Checklist 

Office Std three 

books ratio 

Std 

three 

Reading 

inabilitie

s 

statistics 

Std 

three 

schemes 

of 

works 

Std 

three 

lesson 

plans 

Std three 

class-

journal 

Std three log-

books 

PDEO 1:18 29     

DEQA  29     

WEQA  29     

Headte

acher 

  -If 

teachers 

teach 

accordin

g to the 

syllabus 

-if 

teachers 

read 

referenc

es. 

-if 

teachers 

-If 

teachers 

prepare 

the 

lesson 

before 

teaching 

-If 

teachers 

teach 

accordin

g to the 

stages of 

If 

teachers 

attend 

classes 

regularly 

-If teachers 

teach 

according to 

the time 

allocated for 

each topic 

-If teachers 

indicate the 

date when the 

topic started 

and when it 

ended 
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prepare 

teaching 

and 

learning 

material

-If 

teachers 

give 

remarks 

after 

teaching 

a topic 

teaching 

-If 

teachers 

use 

teaching 

aids 

during 

the 

lesson 
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Appendix 3: Authorization Letter from University of Dodoma 
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Appendix 4: Authorization Letter from Songea District Council 

 

 


