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ABSTRACT 

This study investigated the influence of teacher‟s knowledge and skills on 

Competence Based Assessment (CBA) practices on students' achievement in 

Commerce. The study also investigates teacher‟ assessment, behavior as well as to 

propose the best ways commerce could be taught following CBA. The sampled 

schools were seven. The study was a mixed research approach that used samples of 

74 respondents; 7 academic masters, 13 Commerce teachers and 54 commerce 

students. Data were collected through questionnaires, interviews, Focus Group 

Discussion (FGD) and documentary analysis. Quantitative data were analyzed using 

Statistical Package for Social Science (SPSS) version 20 while the qualitative data 

were analyzed by organizing themes accordingly. 

The study found that the main teacher‟s knowledge and skills in CBA practices 

include assigning student different activities at the end of the lesson, the ability to 

assess subject competence and the provision of feedback to students on provided 

activities. The identified teacher assessment, behavior includes assessment of 

students at the end of the lesson, use of homework assignments and use test, quiz, 

and examinations as the major means of assessment. Finally, the proposed best ways 

Commerce could be taught following CBA include the use of teaching aids and 

supportive language to strengthen learning and to assign students different activities 

(hands-on and minds-on activities) during and after teaching and learning. The study 

concluded that the majority of teachers possess a partial knowledge and skills 

required in CBA practices in Commerce teaching and learning. It is recommended 

that In-service training to teachers about CBA should be done in order to equip them 

with proper and clear framework about CBA as the majority of teachers seem to lack       

adequate knowledge and skills regarding CBA. 
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CHAPTER ONE 

BACKGROUND OF THE STUDY 

1.0 Introduction 

This study intended to examine the influence of a teacher‟s knowledge and skills of 

Competence Based Assessment (CBA) on the student‟s achievement in commerce. 

This chapter starts by describing the background of the study, which gives a clear 

overview of the problem, statement of the problem and objectives. The chapter is 

then extended by describing research questions, significance of the study, 

delimitation and limitation of the study as well as operational definition of key terms 

used in the study. 

1.1 Background of the Study 

The study was about the influence of a teacher‟s knowledge and skills of CBA 

practices on students‟ achievements in Commerce in secondary schools in Tanzania. 

The history of the CBA can be traced back to the 1950‟s. CBA lies down in 

behavioral models of human psychology which J. F. Skinner who lived from 1904-

1990 is the main proponent of this model. This is based on the view that CBA is 

concerned with establishing inferences about competence on the basis of the 

performance (Pitman, Bell & Fyfe, 2000). 

In tracing back the origin of CBA it is very important to link it with the history of 

Competence Based Curriculum (CBC) which are two things that are not the same 

but also inseparable. The history of the CBC has been traced back by different 

authors, Richard and Rogers (2001) argued that the history of the CBC can be traced 

back to the earliest of 1970‟s when CBC emerged firstly in the United States of 

America. They also emphasized that it was a type of educational pressure that 
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defined educational goals based on the precise, quantifiable descriptions of 

knowledge, skills, and change of behaviors expected from students at the end of the 

course of study. 

Thereafter, Wolf (2001) elaborates that this education movement spread to other 

European countries such as the United Kingdom and Germany in the 1980s. In 

Africa, CBC was firstly adopted in South Africa in 1998, following the severe 

shortage of professionals like engineers, technicians and artisans. In Tanzania, as 

explained by Makunja (2015) in the education sector several reforms have taken 

place since 1995 when the Education and Training Policy (ETP) was issued.  Most 

of the reforms in 1995 ETP have focused on improving access, equity, quality and 

capacity building. 

The education sector in Tanzania has reviewed its curricula of education at different 

levels of education starting from 2004 to 2008. The review of education curricula 

was basically intended to make a shift from the traditional content-based curriculum 

to CBC in order to eradicate the problem of incompetence and inefficiency 

graduates from different learning institutions hence this makes the shift from 

content-based curriculum to CBC. This was accompanied by gradually moving from 

the traditional examination culture to more flexible assessment culture which based 

on assessing if the competence has been attained or not. In Tanzania CBC was 

adopted in 2005 as a result of frequent and rapid surveys about secondary education 

curriculum done by Tanzania Institute of Education (TIE) in 2004. 

The global educational assessment scenario has gradually moved from the 

traditional examination culture to more flexible assessment culture (Rahim, Venville 

&  Chapman, 2009). Tanzania also shifted from a traditional examination culture 
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since it adopted the CBC in 2015 to more flexible assessment which is CBA 

although there is still a challenge in its implementation. MoEST (2016) concurs with 

assessment for learning by explaining that in every unit there is/are proposed 

question or areas for assessment. In assessment both formative and summative 

evaluation should focus towards mastery of the competence and skills developed 

within the course. 

MoEST (2016) emphasizes that in the assessment of commerce subject various 

methods of assessment are available and mentioned some of those methods includes 

project work, portfolio, writing reports, test, completion of assigned tasks and 

terminal examination in which the scores will be compiled to be used in continuous 

assessment. Thomas (2012) in his study concluded that both trained and untrained 

teachers believe that alternative, student-centered assessments are effective. They 

believe in the concept of assessment for learning and assessment as learning. This is 

due to reasons that assessment for learning shifts the focus from summative to 

formative, from making judgments (at the end of a unit or a course) to creating 

formative descriptions (such as keeping records of reflective interviews and keeping 

anecdotal records of students). Hence it is suggested that teachers gather a wide 

range of data concerning students‟ needs, strengths and weaknesses so that the 

teachers can modify the learning work of their students and gather sufficient 

amounts of data to make judgments about students‟ performances and learning 

achievements. 

It has been observed that students who study commerce in public secondary schools 

in Dodoma City tend to perform very poorly in Certificate of Secondary Education 

Examinations (CSEE).  



4 

The analysis of the CSEE results for the past five years from 2013-2017 in seven 

selected secondary schools showed a very poor performance on a commerce subject 

as shown in Table 1.1 and Table 1.2. 

Table 1. 1: Commerce performance trend for CSEE public secondary school 

for five (05) years from 2013-2017 in Dodoma City 
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01 Miyuji 36 0 0 36 100 31 0 0 31 100 - - - - - 

02 Dodoma  129 35 27.1 94 72 57 8 14 49 86 91 9 9.9 82 90.1 

03 K. Ndege 23 3 13 20 87 24 7 29.2 17 70.8 16 5 31.2 11 68.8 

04 Viwandani 47 2 4.3 45 95.7 24 2 8.3 22 91.7 96 7 7.3 89 13.7 

05 Chinangali 77 0 0 77 100 49 1 2 48 98 44 1 2.3 43 97.7 

06 Hazina 55 15 23.3 40 76.7 17 3 17.6 14 82.4 33 1 3.3 32 96.7 

07 Kisasa - - - - - 36 4 11.1 32 88.9 42 12 28.6 30 71.4 

Source: NECTA results of CSEE from 2013 to 2017. 

Table 1. 2: Commerce performance trend for CSEE public secondary school 

for five (05) years from 2013-2017 in Dodoma City 

S/N SCHOOLS 2016 2017 
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01 Miyuji 51 0 0 51 100 32 2 6.3 30 93.7 

02 Dodoma  52 7 13.5 45 86.5 72 3 4.2 69 95.8 

03 K. Ndege 17 11 64.7 6 35.3 18 5 27.8 13 72.2 
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04 Viwandani 87 5 5.7 82 94.3 56 10 19.9 46 80.1 

05 Chinangali 35 1 2.9 34 97.1 37 7 18.9 30 81.1 

06 Hazina 32 0 0 32 100 51 5 9.8 46 90.2 

07 Kisasa 34 4 11.8 30 88.2 44 5 11.4 39 88.6 

Source: NECTA results of CSEE from 2013 to 2017. 

Observation from Table 1.1 and Table 1.2 showed that in an average number of 

students who passed and those who failed Commerce in the CSEE in seven selected 

public secondary schools were very few. This situation raiseed questions to why 

students failed in Commerce examination which mainly focused on assessing if 

students attained the stipulated subject competence after completing a particular 

course level. 

1.2 Statement of the Problem 

The Tanzania education sector has undertaken several reforms since 1995 when the 

ETP was issued. Tanzania started to implement CBC in teaching and learning since 

2005 when it was adopted as a result of frequent and rapid surveys about secondary 

education curriculum done by TIE in 2004 (Makunja, 2015). 

It was necessary to be known that, CSEE from National Examination Council of 

Tanzania (NECTA) plays a fundamental role in judging students‟ competence and 

placements of students in advanced secondary education and higher learning 

institutions. These institutions included universities, colleges and vocational training 

centers. In these institutions the government expects to get highly qualified experts 

and professionals to save the nation in different fields like education, health, mining 

and in the industrial sector. The analysis of the CSEE results from 2013 to 2017 

shows that majority of students who study Commerce in public secondary school 

including these in Dodoma City performed poorly. This raised the questions to why 
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mass failure in Commerce which is based on assessing students' attainment of the 

stipulated subject competence. 

If no serious measures were taken to solve these problems of mass failure in 

commerce subject there was a possibility that very few students will pass 

examinations to join form five and higher learning institutions, hence inadequate 

qualified personnel to save the nation in different fields like marketing, accountant, 

finance and budgeting. It must be noted that Tanzania changed from content-based 

curriculum to CBC aiming at solving problems associated with content-based 

curriculum that prepared graduates with limited competencies to serve different 

fields. 

The adoption of CBC was expected to be accompanied by CBA. However teacher‟s 

knowledge and skills to undertake CBA are still in doubt (Alkharusi, Aldhafri1, 

Alnabhani, and Alkalbani, 2012; Gulikers, et al, 2009; Nbina, 2012; Komba &  

Mwandanji, 2015). Therefore, this study intended to assessed the influence of a 

teacher‟s knowledge and skills of CBA practices on student‟s achievements 

particularly in commerce subject. The focus is to inform on teacher‟s knowledge, 

skills and their practices on CBA as well as to propose the best ways commerce 

could be taught to enhance the student‟s achievements. 

1.3 General Objective of the Study 

The general objective of the study was to assessed the influence of a teachers‟ 

knowledge and skills of CBA practices on student‟s achievements in commerce in 

public secondary schools in Tanzania a case of  Dodoma City.  
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1.4 Specific Objectives of the Study 

The specific objectives of the study were; 

i. To investigate teachers‟ knowledge and skills on CBA practices in 

commerce teaching and learning process. 

ii. To examine the influence of teacher‟s assessment behavior on CBA to 

students‟ learning achievement in commerce. 

iii. To proposed the best ways commerce could be taught following CBA 

practices to improve student learning achievement. 

1.5 Research Questions 

In order for the mentioned specific objectives to be attained the following 

research questions were formulated to guide the study. 

i. What is the level of knowledge and skills of teachers in the CBA in 

teaching and learning of Commerce? 

ii.  Is there any gap between teacher‟s knowledge and skills of CBA and 

behavior on assessment practices in commerce? 

iii. How commerce subject could be taught under CBA practices to improve 

student‟s learning achievement? 

1.6 Significance of the Study 

The significance of this study can be categorized into mainly two categories which 

are knowledge contributions and practices contributions. 

1.6.1 Knowledge Contribution 

Informing the TIE on the influence of a teacher‟s knowledge and skills of CBA 

practices as well as enabled the relevant education stakeholder understanding the 
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contributions of the teacher‟s knowledge and skills to the influence on student‟s 

leaning achievements in commerce subject.  

The findings of this study can equip teachers with knowledge and skills which 

helped teachers to restructure their teaching and learning techniques. In objective 

three the study proposed the best ways commerce teachers could used to improve 

students learning  achievement in commerce. When teachers used the proposed ways 

in a proper manners could helped students to master the subject competence. 

Also, study findings helped relevant education stakeholders like the Ministry of 

Education, Science and Technology (MoEST), TIE and facilitators of In-Service 

Training (ISET) to understood the necessary constructive measures toward 

improving the teacher‟s knowledge and skills on CBA, hence helps in improving 

student‟s academic performance in commerce subject. 

1.6.2 Practice Contribution 

Study finding could helped commerce teachers to improve their teaching practice 

through the used of proposed ways which could be used to teach commerce in order 

to improve students‟ learning achievements. When teachers used the proposed ways, 

it could helped to improve their teaching practices. 

Also the findings from this study could helped relevant education organs responsible 

for planning and facilitating in-services teachers training to include the proposed 

ways which could be adopted to ensure students achievents in commerce. Also the 

findings particularly about teachers assessment behavior can helped relevant 

education organs to implement different measure to rectify the observed weakness in 

teachers assessment behavior.  



9 

1.7 Scope and Delimitation of the Study 

The study examined the influence of a teacher‟s knowledge and skills of CBA 

practices on student‟s learning achievements in Commerce. The study was 

conducted in Dodoma City which was in Dodoma region. The sample of the study 

included senior academic masters, commerce teachers, and commerce students. The 

study was conducted only in seven selected public secondary schools which are 

found in Dodoma City. 

1.8 Limitation of the Study 

During the data collection process, the researcher encountered some limitations. 

Firstly, the selected schools were in their normal routine where teachers and students 

were busy based on the school time table. In secondary schools, school  time table 

used to monitor all the school activities hence no room for unplanned event. To 

overcome this limitation the researcher spent much of time in schools and request 

for teachers and students appointment so as to get a chance to meet with the targeted 

sample that enabled collection of enough data as planned.  

Secondly, in some schools there were unexpected visitors who interfered the 

researcher‟s appointment with the targeted samples. For example during data 

collection in certain school  School Quality Assuers (SQA) visited the school 

without a prior information and demanded to meet with all teachers. This interfeared 

the reseachers interview with some teachers and FGD which were planned to 

involved some students. To solve this challenge the researcher request for follow up 

appointment with teachers and students that enabled to proceed with data collection 

process as were planned.  
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Thirdly, Commerce being an option subject led to shortage of a large sample of 

teachers in the selected schools. Hence, the findings of this study may not be 

suitable for generalization into other schools in the country, simply because the 

sample was small and covered the small area. For suitable generalization the same 

study can be conducted in other regions involving the large sample. 

1.9 Operational Definitions of Key Terms 

1.9.1 Competence 

The term competence has been defined differently in different fields but in 

education, it has been defined focusing on three main issues which are; the 

knowledge, skills and attitudes which students are supposed to achieve during a 

particular training/course and after completing a particular training/course or class 

level (MoEST, 2016). In the same line Tambwe (2017) holds that competence 

incorporated set of skills, knowledge and attitudes that helps an individual or group 

to successfully perform the given task on a certain level based on the standards 

expected at school level or sector level or for self-employment.  

Competence refers to the knowledge, skills and attitudes which students are 

supposed to achieve during a particular training/course and after completing a 

particular training/course or class level (MoEST, 2016). In this study competence 

means the ability of students to demonstrate subject knowledge, skills and aptitudes 

in accordance with Commerce subject. 

1.9.2 Competence Based Assessment 

Amri (2017) defines CBA as the process of collecting facts and making a decision 

on whether competence has been attained or not. Amri (2017)  emphasise lies in the 

aim of such an assessment which is to verify if an individual can act upon the 
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standard expected in the workplace as expressed in the related accepted competence 

standards. In CBA there a number of challenges. Hayton and Wagner (1998) 

asserted that one among the challenges of CBA is focused on determining a person‟s 

existing abilities to perform assigned tasks in relation to a given set of competency 

standards. In this study CBA is the whole process of collecting information which 

can be used to make decision about students if he/she attains the stipulated 

Commerce subject competence or not after completing form four Commerce 

syllabus.  

1.9.3 Achievement 

Achievement is the word which is mostly preferred in the education field. It is 

characterized by the degrees of implication required on the part of student to give 

answer and the type of reference to a cognitive process which is made explicit in the 

measurement tools (Algarabel & Dasi, 2001). In this study achievement means the 

ability of the student to demonstrate stipulated Commerce subject competencies 

during and after completing a particular class level. 

1.9.4 Knowledge 

Knowledge is the term which had been defined differently by different scholars in 

different fields. Bolisani and Bratianu (2018) hold that knowledge is concept which 

is very powerful and  yet it has no single clear definition so far.  In this study 

knowledge was defined as  the combination of concepts, principles and and 

information which can help a teacher to ensure proper and successive undertaking of 

CBA. This implies that in order teachers to had a clear understood of stipulated CBA 

methods teachers had to  be aware about CBA concepts, principles which guide 

CBA as well as possessed a clear understood in all information regarding to CBA.  
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1.9.5 Skills 

Skills can simply be defined as the application of a certain knowledge in performing 

a specified task. In this study skills implied the ability of the teachers to used CBA 

knowledge and appling it properly in teaching and learning context aimed to 

improve students learning achievemnts in commerce. For example when  teachers 

had ability to used the stipulated CBA methods in assess students if they had 

attained the intended subject competence as outlined in the new syllabus or not 

attained. The terms knowledge and skills are frequently used together but they are 

two different technique words which had the different meaning.  
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CHAPTER TWO 

LITERATURE REVIEW 

2.0 Introduction 

This chapter mainly deals with reviews of the literature related to the teacher‟s 

knowledge and skills of CBA on the student‟s achievement. The primary aim of this 

literature review was to help a researcher to get an insight from other scholars who 

conducted various studies on the same field. In this chapter, four important issues 

were described. The first issue was the theoretical framework that was used in the 

study. The second was the empirical review of the literature third issue was 

researched gap and the fourth was conceptual framework of the study. 

2.1 A Theoretical Framework 

Theoretical framework is the „blueprint‟ or guides for research (Grant & Osanloo, 

2014). Theoretical framework created on a prevailing theory in a field of inquiry that 

reflects the hypothesis of a study. It is a plan that is often „borrowed‟ by the 

researcher to help him/her in conducting research. This study was guided by Piaget 

theory of cognitive development. The main prominent founder of Cognitive 

Development theory was Jean Piaget (1896-1980). The cognitive-developmental 

theory explains the change in the reasoning level of a child by acquiring new ways 

of understanding their world (Piaget, 1983).  

The theory assumes that all children go through the same sequence of development, 

but they do so at different rates (Piaget, 1983). Teachers must make a special effort 

to provide classroom activities for individuals and small groups, rather than for the 

total class group. Assessment should be based on individual progress, rather than on 

class progress or standards of same age peers. An important implication of Piaget's 
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theory is an adaptation of instruction to the learner's developmental level. The 

content of instruction needs to be consistent with the developmental level of the 

learner(Piaget, 1983).  

2.1.1 Application of Cognitive DevelopmentTheory in CBA 

In this study, the theory of cognitive Development theory emphasis that teacher's 

role should base on facilitating learning by providing a variety of experiences that 

are appropriate to the level of the learners in order to help learners to attain the 

stipulated Commerce subject competence as it is emphasized in CBA. In addition, it 

shows how teachers must make a special effort to provide classroom activities for 

individuals and small groups, rather than for the total class group. Also in CBA 

individual attainment of the subject competence was emphasized, the theory also 

emphasized assessment should be based on individual progress, rather than on the 

normal standards of same age peers. 

2.2 Empirical Review of the Literature 

Teacher‟s knowledge and skills on CBA are considered to be an important factor 

that contributes to the student‟s achievements in teaching and learning process. (Van 

Merrie¨nboer & Kirschner, 2007) argued that learning can be very successful if 

assessment of the program focuses on the competence expected after a learning 

session. Assessment techniques are powerfull ways that influence what students can 

learn and how they learn it. 

Assessment is an important component of the teaching and learning process as it 

helps teachers in classroom decision-making (Rahim, Venville & Chapman, 2009). 

There are different classroom assessment strategies that can be employed to collect 
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information about students' achievement which are traditional strategies or teacher-

centered strategies and alternative strategies/student-centered strategies. Traditional 

strategies or teacher-centered strategies include tests, exams, quizzes and textbook 

exercises. Student-centered strategies and include concept maps, group work, 

portfolios, journals and presentations 

Earl (2003) defines three approaches to classroom assessment. These are the 

assessment of learning, assessment for learning and assessment as learning. 

Assessment of learning is a summative assessment and can pressurize teachers to 

encourage students to practice prior to testing in order to raise their scores. 

Assessment for learning is the assessment that shifts the focus from making 

judgments at the end of a unit or course to create descriptions such as keeping 

portfolios, keeping records of reflective interviews and keeping anecdotal records of 

students. The last approach is assessment as learning, this is a type of assessment 

that the student is actively engaged in making sense of information and relating it to 

his or her prior knowledge and in mastering the skills involved. It occurs when 

students personally monitor what they are learning. 

Gulikers et al. (2010), explained that in areas where CBA was adopted, its major 

focus is to assess students‟ ability to act or perform professional tasks in relation to 

specific criteria. This means that the change of curriculum from content-based to 

competency-based education was aimed at better incorporation of knowledge, skills 

and attitudes students acquire from what they learn. 

Paulo and Tilya (2014) in their study on “The 2005 Secondary School Curriculum 

Reforms in Tanzania: Disjunction between Policy and Practice in its 
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Implementation” found that most of secondary school teachers continue to use 

traditional paper and pencil assessment methods which measured factual knowledge. 

This is due to the fact that majority of secondary school teacher‟s failure to use 

modern advocated learner-centered pedagogy in their day to day classroom practices 

due to lack of adequate knowledge and skills on how to use it. This makes the 

teachers' knowledge and skills on CBA as well as their assessment behavior 

questionable. 

Also other studies done by Banda, (2011);  Kahwa, (2009); Shemwelekwa (2008); 

and Timothy, (2011); hold that  majority of teachers in secondary school in Tanzania 

had generally continued to assess students' competence in  traditional ways which 

based much on  tests, quizzes, examination and oral questions and ignore other 

methods of assessment  stipulated in the new syllabus. This proves that regardless of 

the changes in the curriculum from content-based curriculum to CBC, but still 

teachers continue to use the traditional ways of assessment and ignore completely 

the assessment methods stipulated in Commerce syllabus. 

Moreover, regarding teacher‟s assessment, behavior the study done  by found 

Nihuka and Ambrosi (2012 ) out that many teachers assign their student activities at 

the end of the lesson. Also, from the study, they found out that most of the teachers 

assign student group assignments at the end of the lesson in order to reduce a 

marking load due to large and overcrowded classes.  

Due to different challenges including that of overcrowded classes and heavy 

teaching loads to some teacher they develop behavior to assign their students, a 

group assignment at the end of the lesson so as to reduce marking loads. 
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Torrance and Pryor (2002) indicate that although the majority of teachers were 

familiar with various types of assessment practices, they have been found to lack a 

clear framework for implementing assessments that would reflect and support 

students learning. This is a very serious problem for the majority of teachers in 

assessing students‟ competence. In order for the teachers to possess the required 

knowledge and skills about education reforms or changes, serious in-service training 

for teachers is inevitable. Due to lack of proper training about education reforms or 

changes lead the teachers to lag behind what is really supposed to be done in 

comparison to reform or changes. 

According to Hargreaves, Earl and Schmidt (2002), the use of assessment for 

improving learning may be practically hindered by a shortage of time and large class 

sizes. Teachers believe that traditional forms of assessment (paper and pencil 

assessment) are more time efficient and valuable because they serve summative 

requirements and accountability demands. Due to this belief majority of teachers 

continue to assess student‟s competence by using the old and traditional ways of 

assessment which do not assess student‟s ability to demonstrate the targeted subject 

competence. 

Nbina (2012) conducted a study in Nigeria to investigate the influence of a teacher‟s 

competence on the student‟s academic performance in senior secondary chemistry. 

The study findings revealed that there is a considerable relationship between 

teachers‟ competence and students‟ academic performance in chemistry. 

From the study findings, it shows that chemistry students taught by qualified 

teachers perform considerably better than those taught by unqualified teachers. The 
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study, based on a general teacher‟s competence in the student‟s performance in 

chemistry.  This study will mainly focus on the influence of a teacher‟s knowledge 

and skills of CBA practices on the student‟s achievement in commerce in secondary 

schools in Tanzania. 

Benzehaf (2017) in the study “Exploring Teachers‟ Assessment Practices and Skills” 

falls within exploratory research type and utilizing a mixed approach in secondary 

schools in the town of El Jadida. The findings of the study showed that although 

some teachers indicated that they used a variety of assessment strategies and a 

variety of question types, but no one indicated the use of projects or performance-

based assessments which are another critical and recommended aspect of alternative 

assessment. 

Based on the teacher‟s assessment, behavior, Benzehaf (2017) found out that the 

majority of teachers do not give written feedback to student‟s test papers. Very few 

teachers indicated writing comments on students‟ test papers which they described 

as descriptive. The majority of teachers have the tendency of just writing the scores 

and grade students obtain in a respective test, quiz or examination with no more 

comments which can be constructive to students.  

In case of Tanzania, some teachers rely on classroom tests and ignore the use of 

other strategies which is more competence based and recommended to be used in 

assessment by most. 

Another study was done by Komba and Mwandanji (2015) on teachers‟ ability to 

prepare competence-based lesson plans which must observe a number of criteria, 

including describing the teaching and learning activities, way to assess student‟s 
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competence and specify the skills or abilities that a student expected to be attained at 

the end of the lesson. From the study findings most of the reviewed lesson plan has 

not met the qualities of competence-based lesson plan as they did not possess the 

criteria of a good competence based lesson plan. They emphasized that preparation 

of competence-based lesson plan is one of the knowledge and skills which a teacher 

needs to demonstrate in CBA. Therefore, this study mainly based on the general 

teacher‟s knowledge and skills of CBA practices on student‟s learning 

achievements, particularly in commerce subjects in secondary school in Tanzania. 

Alkharusi, Aldhafri1, Alnabhani, and Alkalbani (2012), conduct a study on 

Educational Assessment Attitudes, Competence, Knowledge, and Practices.  The 

study findings indicate that although teachers held a positive attitude towards and 

perceived themselves as being competent in educational assessment matters, but still 

teachers demonstrated a low level of knowledge in educational assessment, 

especially CBA. They emphasized that teachers used a variety of assessments in the 

classroom primarily for assigning grades and motivating students to learn, with 

some variations by gender, grade level, and subject area.  

This study focused much on the influence of a teacher‟s knowledge and skills on 

CBA practices on the student‟s achievement in commerce subject in secondary 

schools in Tanzania. 

Another study is by Zhang, Judith and Stock (2003) who conducted a study in 

Alabama on Classroom Assessment Practices and Teachers‟ Self-Perceived 

Assessment Skills and the study findings show that the knowledge possessed by 

teachers in measurement and testing has a major impact on teachers‟ self-perceived 
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assessment skills regardless of their teaching experience.  They also emphasized this 

in terms of interpreting standardized test scores, revising teacher prepared tests, 

modifying instruction based on assessment feedback; using performance assessment; 

and communicating assessment results. Also, the finding showed those teachers‟ 

assessment practices are much influenced by the nature of the subjects and grade 

levels they teach. Therefore, this study assesses the influence of a teacher‟s 

knowledge and skills of competence-based assessment of student‟s achievement in  

commerce subject, particularly in form four national examinations. 

2.3 Knowledge Gap 

Teachers‟ knowledge and skills of CBA practices had greater influence on student 

learning achievement in commerce subject. Currently there are few studies which 

have been conducted in teacher's knowledge, skills and on assessment matters. 

These studies include Alkharusi, Aldhafri1, Alnabhani, and Alkalbani (2012); 

Benzehaf (2017); Gulikers, et al (2009); Komba and Mwandanji (2015); Nbina, 

(2012); and some recommendation given out by NECTA (2014).  

The studies are on how to improve the candidate‟s performance. In general, the 

literature available address the issues of CBA in multidisciplinary professionals not 

in commerce subject. 

Regardless of that number of studies, none of them have investigated the influence 

of a teacher‟s knowledge and skills of CBA practices on student‟s learning 

achievements in  commerce subject in secondary schools in Tanzania. Therefore, it 

was within this study where the researcher investigated on the influence of a 

teacher‟s knowledge and skills of CBA practices on student‟s learning 
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achievements. It is a long time now from when Tanzania adopted the CBC in 2005 

but there no local studies about the influence of a teacher‟s knowledge and skills of 

CBA practices on students‟ achievements particularly in commerce subject subjects 

in secondary schools in Tanzania.  Also, there is necessity to undertake this study 

due to a serious massive failure of students in form four national examinations as it 

is already shown in Table 1.1 and Table 1.2. 

2.4 Conceptual Framework 

Camp (2001) defines a conceptual framework is a structure or layout which the 

researcher can use and believes can best explain the phenomena to be studied in the 

research. This study applied the modified C.I.P.P model developed by Stuffledbeam 

et.al (1971) as a conceptual framework. The conceptual framework in figure 2.1 

indicates that there is mutual influence between context, input, process and product. 

It shows that when teachers have adequate knowledge and skills to incorporate the 

context, which implies poor performance, poor teaching and learning approach and  

inappropriate assessment criteria using materials available which are competence 

based syllabus, scheme of work and lesson plan, and teaching and learning material 

as an input through the process which is learners centered teaching and learning, 

activity-oriented, problem-solution oriented, appropriate assessment for learning and 

authentic assessment toward achieving the intended product which is skills, 

knowledge and attitude improved, improved learning achievement, competent 

learners as well as improved learning achievements. 
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Figure 2. 1: Conceptual Framework of the Study 

Source: Adopted  from C. I. P. P Model (Stufflebeam, et-al 1971). 

According to this study model, C.I.P.P is the abbreviation of Context, Input, Process 

and Product.The context in this study refers to poor pperformance, inappropriate 

teaching and learning approach as well as inappropriate assessment criteria. Inputs 

are different materials which are competence based syllabus, scheme of work, lesson 

plan, and teaching and learning material. Process refers to competence based 

methodology, which includes learners centered teaching and learning, activity-

oriented, Problem-solution oriented, appropriate assessment for learning and 

authentic assessment. Finally product refers to CBA outcomes including improved 

commerce skills, knowledge and altitude, which will result in competent learners, 

improved learning achievement as well as improved academic performance. 
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Based on conceptual framework of the this study the intended product of CBA 

include improving; skills and knowledge of the learners, improved learning leaning 

achievements as well as producing competent learners. To achieve those products 

the existed situation (context) which were poor performance, inappropriate teaching 

and learning approach and inappropriate assessment criteria had to interact with 

materials such as competence based syllabus, scheame of work, lesson plan through 

the process which was competence based methodology. In this process teachers 

were required to use the available inputs through processes like learner centered 

teaching and learning process, activity oriented and appropriate assessment for 

learning in order to achieve the intended CBA outcomes. 
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CHAPTER THREE 

RESEARCH METHODOLOGY 

3.0 Introduction 

This chapter provides a detail of the methodology used in data collection and 

analysis of the study. This chapter covers the research approach, research design, 

location of the study, targeted population, sample size and sampling techniques. It 

also presents methods used in the data collection process, research instruments, 

validity and reliability of the instruments as well as data analysis procedures and 

ethical consideration issues. 

3.1 Research Approach 

The research approach is the strategy and the procedures for research that extend the 

decisions from broad assumptions with detailed methods of data collection and data 

analysis (Creswell, 2014). The research approach also involves the connection of 

philosophical assumptions, designs, and specific methods to be used in the research 

(Creswell, 2014). The study employed a mixed research approach that combines 

both qualitative and quantitative research approaches. The reasons behind 

employing a mixed research approach was because the nature of research objectives 

needs both qualitative and quantitative data in order to be attained. For example, in 

dealing with objectives one and two both open-ended and close-ended 

questionnaires were administered to teachers and students to collect quantitative and 

qualitative data. Also, in all objectives qualitative data were collected through 

interviews, which was conducted to senior academic masters and Commerce  class 

teachers.  
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Due to mentioned reasons the researcher used mixed research approach, although 

the study dominated by qualitative approach while the quantitative data takes the 

small portion of the study particularly data collected through open-ended 

questionnaire and demographic characteristics of the respondents. Demographic data 

were categorized into sex, age, educational background and working experience. In 

all the mentioned categories were involved some simple calculation on percentage 

hence necessited the use of mexed research approach in order to accommodate 

qualitative datas. Also in data analysis the data collected to each objective the 

responses were firstly  calculated in terms of frequence, percentage and ranks.  

3.2 Research Design 

Research design is the type of inquiry within a research approach which can be a 

qualitative research approach or quantitative research approach or mixed research 

approach that provide specific direction to the researcher for procedure in a research 

design (Creswell, 2014). This study used convergent-parallel mixed methods which 

is one among the types of mixed methods, design that allowed the researcher to 

combined both quantitative and qualitative data in order to provide a detailed and 

comprehensive analysis of the research problem (Creswell, 2014).  

In this research design, the researcher typically collected both forms of data at the 

same time and then integrated the information in the interpretation of the overall 

results. The reason behind the selection of this research design is because it allows 

the researcher to collect both qualitative and quantitative data at the same time, 

something which helped the research to attained the objectives of the study and 

conducted a study within a required time. 
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3.3 Location of the study 

The study was conducted in Dodoma City.  The researcher choosed this study area 

as it consists of some schools with a very poor performance in Commerce subject in 

form four national examinations in past five years as already shown in Table 1.1 and 

Table 1.2.  Also, another reason behind the selection of this study area was because 

it offers a reasonable number public secondary school, which offers Commerce 

subject, therefore, it assures the researcher the availability of the sample to be 

involved in the study. Dodoma City is one of the seven districts found in Dodoma 

region. Other districts are Kondoa, Chemba, Kongwa, Bahi, Mpwapwa, and 

Chamwino as it can be seen in figure 3.1. 
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Figure 3. 1: The map of Dodoma City 

Source: From Dodoma Profile Book (2018). 

3.4 Targeted Population of the study 

A population can simply defined as a group of things or objects or individuals who 

have the same characteristic (Creswell, 2012). For example, all teachers in a certain 

area would make up the population of teachers.   
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The populations in this study were academic masters, Commerce subject teachers, 

and students who study Commerce subject in Dodoma City. Also, Creswell (2012) 

argued that targeted population (or the sampling frame) is a population with some 

common defining characteristics that the researcher can identify and study. 

3.5 Sample, Sample Size and Sampling Techniques 

Sample can be defined as the small part or portion that a researcher takes from the 

studied  population and believe to be a true representative of the whole population 

(Kothari, 2004). The sampling frames of the study were senior academic masters, 

commerce  class teachers, and students who studied commerce subject from seven 

selected public secondary schools in Dodoma City. The sample, sample size and 

sampling techniques used in this study were described as follows; 

3.5.1 Senior Academic Masters 

In selecting sample size Singh (2006) argued that there is no single rule that binds a 

researcher to use a certain amount or numbers as a sample size. The best solution is 

to use as large a sample as possible. Also, Singh (2006) emphasis that technically, 

the sample size to be used in any study depends upon the researcher desires in 

estimating the population limit at a particular confidence level.  

In this study, the researchers use a sample size of seven senior academic masters. 

The reasons behind the selection of this sample size was first, from each school 

involved in the study, the researcher chose one senior academic master who was 

involved directly in the supervision and coordination of academic affairs of the 

school and the second reason was it was enough to give out the data intended to be 

collected by the researcher. 
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Sampling can be defined as a process that a researcher uses to select a subgroup of 

things or items or objectives or number of individuals from a given population that a 

researcher believed that a selected subgroup contains elements representatives of the 

characteristics found in the entire population. (Frey et. al 2000 & Berinstein 2003). 

A purposive sampling technique has been used to obtain seven senior academic 

masters who participate in the study. Creswell and Plano (2011) argued that the 

purposive sampling technique is the purposefully and intentionally identification and 

selection of individuals or groups of individuals to be used as the sample from the 

entire population based on their knowledge and familiarity of the phenomena under 

to be researched. 

The reason to used purposive sampling is because it offers a room to the researcher 

to select senior academic master whom the researcher is sure to get data that cannot 

be obtained from other participants due to the vitality of their position held. From 

senior academic master the researcher generates qualitative data through the use of 

the structured interview guide. 

3.5.2 Commerce Class Teachers 

In case of sample size, the study used thirteen (13)  commerce subject class teachers 

as the sample size. The researcher uses a sample size of thirteen  subject class 

teachers because firstly was the sample found available in selected seven schools 

involved in the study and secondly the sample was enough to generate the data for 

this study. 

In selecting sample size, purposive sampling techniques and simple random 

sampling were used to obtain the sample for the study. Purposive sampling 
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techniques have been used to obtain thirteen  commerce subject class teachers who 

participate in the study. Creswell and Plano, (2011) argued that the purposive 

sampling technique is the purposefully and intentionally identification and selection 

of individuals or groups of individuals to be used as the sample from the entire 

population based on their knowledge and familiarity of the phenomena under to be 

researched. 

The reasons of using purposive sampling is because it offers a room to the 

researcher to select commerce subject class teachers whom the researcher is sure to 

get data that cannot be obtained from other teachers due to the reasons that the study 

deals with the influence of teachers knowledge and skills on CBA practices on 

students learning achievement in commerce. The researcher generated qualitative 

data through the use of structured interview guide and open-ended questionnaires, 

also from the same sample size the researcher collects quantitative data through the 

use of close-ended questionnaires. 

3.5.3 Commerce  Subject Students 

Another sample used in the study was commerce subject students.  The sample size 

of commerce subject students was fifty-four students. The researchers used this 

sample size because it's a true representative of the entire population under the study 

and also there no single rule that blinds the researcher to use a certain amount or 

number as a sample size in the study. Singh (2006) argued that there is no single rule 

that binds a researcher to use a certain amount or numbers as a sample size. Also, it 

is emphasized that the best solution to the question of the size of what sample size to 

be used is to use as large a sample as possible. 
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In this study apart from purposive sampling techniques simple random sampling 

techniques have been used to select the sample of the population and Blind folded 

method was the technique that applied to obtain students who participate in the 

study.Simple random sampling techniques the probability method used to select the 

participant to be used for the sample which gives each individual equal chance to be 

selected from the given population (Creswell, 2012). 

In this study, the researcher used simple random sampling to select students because 

it helps the researcher to get a sample without any form of business or segregation of 

the individual members in the entire population of the study. In this sample the 

researcher collects qualitative data, though FGD and quantitative data through close-

ended questionnaires administered to commerce students. 

Table 3. 1: Sampling and sample size 

Category of respondents Sampling techniques Sample size 

Academic Masters Purposive 7 

Commerce Teachers Purposive 13 

Commerce Students Random 54 

Total  74 

Source: Field data (2019). 

3.6 Data Collection Methods and Instruments 

This study involved various methods and instruments for collecting data. The 

methods used in data collection in this study were; Interview, Open-ended 

Questionnaire and Focus Group Discussion (FGD). The instruments used to collect 

data in this study were Documents Analysis Checklist and Close-ended 

Questionnaire. 
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3.6.1 Methods of Data Collection 

This study employed a number of methods in the data collection process. According 

to Kituma (2015) there are several ways a researcher can use to collect appropriate 

data which differ considerably in terms of time, cost and other resources required to 

accomplish the study. Similarly to Cohen and Manion (2000) who hold that the 

choice of research method depends on the purpose of the research and research 

questions to be investigated. The methods of data collection used in this study were 

Interview, Open-ended Questionnaire and Focus Group Discussion (FGD). 

3.6.1.1 Interview 

The interview can be defined as the method of data collection whereby a researcher 

uses interview guide to asking questions to respondents and data can be collected by 

listening to individuals, recording, filming their responses, or a combination of 

methods (Abawi, 2013). The interview was opted due to reason that it allows 

individuals to talk openly about problem researched. Also, researcher considers 

interview as a suitable method to collect qualitative data from senior academic 

masters and commerce subject class teachers as it allowed them to gave more 

explanations compared to other methods like questionnaire. 

The interview guide was used to collect qualitative data from the respondents when 

the researcher decided to use the interview as a method of data collection. In this 

study, the researcher used semi structured interview guide to conduct a face to face 

interview with academic masters and commerce  teachers. The reasons behind 

opting interview guide were because the researcher intended to collect qualitative 

data that were needed to answer all research questions. The nature of prepared 

questions in the interview guide focused on collecting data which answers all the 
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research questions. The first interview guide was used to senior academic master to 

all visited schools and another one was used to commerce  teachers. 

3.6.1.2 Focus Group Discussion (FGD) 

Focus Group Discussion (FGD) is a method used to collect in-depth data based on 

attitudes, perceptions and experiences of a particular group of people (Cohen, 

Manion and Marnson, 2007). Also, Kombo and Tromp (2006) view that, FGD is the 

process whereby a researcher acts as a member of a given group and discusses a 

selected topic of interest with the respondents. 

This method was opted as it gave room for the researcher to participate in 

discussion, hence helped the researcher to know exactly what has been discussed in 

the group. Also, FGD was opted as it helped the researcher to collect qualitative data 

from many respondents at once during group discussion compared to interviewing 

which needs to interview one person after another. The data collected through FGD 

were qualitative data from the sample of students who participated in the study. 

FGD guide was used to collect qualitative data from the sample commerce subject 

students who involved in the study.  In this study, the researcher conducts FGD with 

a group of commerce  students based on the FGD guide. The students get enough 

time to discuss as guided in the FGD guide and present their information in written 

form. 

Also, in every group, the students were given freedom to select the chairperson who 

managed the discussion and the group secretary who noted down issued discussed 

by the group member. The data collected through FGD guided were targeted to 
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answer research question number three which was about; how could commerce be 

taught under CBA practices to improve student learning achievement. 

3.6.1.3 Open-ended Questionnaire 

A questionnaire is a data collection method whereby a researcher sets a series of 

questions and other prompts in a sheet of paper that will be used for the purpose of 

gathering information from respondents (Abawi, 2013). A questionnaire can also be 

defined as the formatted set of questions that being drawn up by the researcher to 

meet the objectives of the study (Ary et.al 1996). 

Singh (2006) argued that open-ended questionnaire is also referred to as Short-

answer, or Free-response questionnaire because offer the question and provided a 

space in which the respondent is asked to write his/her answer. This type of 

questionnaire permits explanation. The researcher opted to use this method because 

it was considered to be the most flexible tool and possess  of collecting both 

qualitative information. The data generated through an Open-ended Questionnaire 

were qualitative data from the sample of commerce class teachers and  students. 

The researcher decided to combine the methods with an expectation that they could 

help to generate appropriate data from the participants about CBA. All methods 

were selected and used because the strength of one method helps to correct the 

weakness of another. 

3.6.1.4 Close-ended Questionnaire 

The closed-ended questionnaire is sometimes is referred to as the Restricted or 

structured questionnaire. It consists of a question or a statement to which a person 

responds by selecting one or more choices which may be to select Yes or No. In this 
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study researcher administer close-ended questionnaires to the selected teachers and 

students. This questionnaire was administered to the teachers and students for the 

purpose of collecting quantitative data from them. The data collected is used to 

answer research question number one which was divided into two parts, part one 

was; what are the knowledge and skills teachers have in the CBA in  subject 

teaching and learning. Part two was; to what extent teacher‟s knowledge and skills 

of CBA influencestudents learning in  subject. 

Also, the findings answered research question number two which was divided into 

two parts : Is there any gap between knowledge and skills of CBA and teacher‟s 

behavior on assessment practices in  subject? The second part of the research 

question two answered by the data collected by this instrument was; is there any 

influence of teacher‟s CBA knowledge, skills and behavior on the student‟s 

achievement in  subject?  

The researcher opted to use close-ended questionnaire because it was considered the 

most flexible tool over others in collecting quantitative information. The data 

generated through questionnaire were quantitative data from the sample of 

commerce subject class teachers and students. 

3.6.1.5 Document Analysis  

Document analysis was one among the methods a researcher used to collect data.  In 

document analysis, the following may be used as sources of data; official records 

and reports, printed forms, textbooks, reference books, letters, autobiographies 

diaries, pictures, films and cartoons (Singh, 2006). Document Analysis Checklist  

was used to examine the current records or documents as sources of data. The 
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researcher opted to use document review as the method of data collection because it 

helped to collect quantitative data from a sampled commerce teachers about their  

knowledge and skills on CBA. The data  collected helped to make comparisons with 

what teachers and students responded  through questionnaire. 

During the data collection process the researcher reviews some documents from the 

commerce subject teachers and students based on the documentary review checklist 

as the instrument of data collection. The document reviewed by  commerce subject 

teachers was competence-based lesson plan, lesson notes and scheme of work while 

from commerce subject students only lesson notes were reviewed. The document 

analysised were requested from the the teachers and students. 

3.7 Validity, Reliability and Trustworthiness 

The study was intended to collect valid and reliable data from the targeted 

population that would contribute to the body of knowledge in an acceptable manner. 

3.7.1 Validity 

The validity of the tools is crucial to the validity of the findings of a study (Singh 

2006). Validity is an important key to effective research, if a piece of research is 

invalid, then it is worthless (Cohen et al. 2007). Validity in qualitative research are 

procedures like member checking and triangulating data sources that qualitative 

researchers use to demonstrate the accuracy of their findings and convince readers of 

this accuracy (Creswell, 2014). To ensure the validity of the close-ended 

questionnaire and document analysis checklist used in data collection the researchers 

conducted a pilot study before the real data collection process began. In the pilot 

study, the researcher noticed some parts in the close-ended questionnaire and 
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documentary analysis checklist which needed some modification, improvement and 

correction before they were administered to the selected sample for real data 

collection process. Also, the researcher used member checking to ensure validity of 

the close-ended questionnaire and document analysis checklist. This was through 

asking help from college mates to check the tools.  

3.7.2 Reliability 

Saunders et al. (2000) defines reliability, as the ability of the study to give up the 

same result when conducted on the same occasion. The reliability of the study is all 

about consistency of data due to the repeatability of the instruments. In the same line 

Joppe (2000) defines reliability, as an extent to which results are consistent over 

time and the extent the study can reproduce the same result when conducted in the 

same methodology. To achieve reliability in this study, the researcher used different 

methods and tools for  data collection.  

These include questionnaire, interviews, FGD and document review checklist. which 

all together contributed to getting more reliable data and diverse construction of 

realities. 

3.7.3 Trustworthiness 

The trustworthiness of qualitative research can be ensured by satisfying four criteria 

which are transferable, credibility, dependability, and confirmability (Shenton, 

2004).  In this study, the researchers ensure credibility by giving the real picture of 

the problem researched in the background of the study. In case of transferability the 

researchers described the study area in detail as well as state the delimitation and 

limitation of the study. Also, dependability was ensured by addressing methodology 
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used in the study, which  may give room for other researchers to apply it to see if 

can yield the same result. Final the researcher ensures confirmability by collecting 

and presenting the data collected from the respondents and not from his/her own 

biases or ideas. Also the researcher triangulation qualitative data collected in this 

study by the use of different methods of data collection which are questionnaires, 

interviews, FGD and documentary review. 

3.8 Data Analysis 

Data analysis is the whole process of making meaning in the material and what is 

represented in it, whereby making meaning can refer to subjective or social 

meanings (Flick, 2013). In this study the data collected were in two categories which 

are qualitative data and quantitative data. Data analysis in qualitative research 

mostly failed under content analysis and thematic analysis. (Cohen, Manion & 

Morrison, 2007). 

The researcher started to analyze the qualitative data by following six steps of 

thematic analysis proposed by Creswell, (2014). The researchers first organized and 

prepared all qualitative data collected from senior academic masters through 

interview guide, from commerce subject teachers though interview guide and open-

ended questionnaire and data collected from  commerce subject students through 

open-ended questionnaire and FGD. 

After organizing and preparing the qualitative data the researcher read critically all 

the data in order to identify which data attempts to answer research questions 

according to the extent the respondents respond to the on the given questions in the 

open-ended questionnaire, FGD guide and from semi-structured interview guide. 
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In step three the researcher coded the qualitative data by giving the code numbers to 

the data based on the objectives the data attempts to answer. For example, the data 

that attempted to answer objective number one were coded 1, those attempted to 

answer objective number two were coded 2, and those attempted to answer objective 

three were coded 3. 

In step four, the researcher established groups of themes from the codes whereby 

data grouped into three groups, one consist of data related to teachers knowledge 

and skills on CBA. Group two consisted of data related to teachers' assessment, 

behavior on the CBA and the last group consisted of data about the proposed 

methods commerce subject could be taught following CBA practices. 

In the fifth step the researcher presented the data in quotation form as collected from 

a senior academic master and  subject class teacher through semi-structured 

interview guide. Also, the data collected through open-ended questionnaire and FGD 

guide were presented in narrative form and finally in step six the research interpreted 

the data by explaining what exactly the data meant.  In case of quantitative data, the 

Statistical Package Software for Social Sciences (SPSS) version 20.0  was used to 

make analysis. The data were presented in tables in   the form of frequency, percent 

and rank. 

3.9 Ethical Considerations 

In any research ethical issues are very important to be considered by the researcher. 

Singh (2006) argued that any researcher who involves a human being in his/her 

sample must ensure the dignity and welfare of human being samples, offer freedom 

to quit participation at any time, confidentiality of the information as well as guard 
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them against violation or invasion of their privacy. Also informed Consent to all 

participants was considered as the studies involved only a human sample. In addition 

to that the researchers ensured that all the respondents have a clear understanding of 

the research advantages and disadvantages of involving in the study. Before the 

respondents engage in the study the researcher  briefied them about the study in 

general and there are free to participate in study or not to participate. 

In this study, the researcher first adheres to all University of Dodoma (UDOM) 

Graduate Studies Regulations and Guidelines for conducting research including  

prepared and presenting a research proposal for the intended study. The researcher 

also asking a permission letter from the Director, Graduate Studies and Continuing 

Education. The reason behind asking for permission letter was because the 

permission letter played a fundamental role to introduce the researcher to a 

respective area where the study was planned to take place.  

Secondly ask for the permission letter from City Executive Director (CED). The 

letter from CED was the one which introduces the research to a respectives heads of 

school where the researcher planned to collect data for the study. Due to 

administractive and security purpose no CED who could allowed the researcher to 

conduct a study in his/her area without a permission letter from a recognized 

institutions like UDOM. Also it was difficult for the heads of school to cooperate 

with the researcher with no letter from CED. Therefore, the researcher observes all 

ethical issues required during the whole process of the study as well as without 

breaking the rules and regulation of the UDOM or any other institutions. 
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CHAPTER FOUR 

DATA PRESENTATION, ANALYSIS, AND INTERPRETATION 

4.0 Introduction 

This chapter provides details of data presentation, data analysis and interpretation on 

the influence of a teacher‟s knowledge and skills of CBA practices on student‟s 

achievements in commerce subject. The chapter presents data based on the specific 

objectives of the study, which were; to investigate teacher‟s knowledge and skills on 

CBA practiced in commerce subject teaching and learning process, to examine the 

influence of teachers assessment, behavior on CBA to the student‟s achievement in 

commerce subject, to propose the best ways commerce subject could be taught 

following CBA practices hence improve student‟s achievement. The begins 

description of  the demographic data of the respondent which includes sex, age, 

education background and working experience for the teachers. 

4.1 Demographic Characteristics of the Respondents 

This part presents information related to demographic characteristics of the 

respondent which based on sex, age, education background and working experience 

as follows; 

4.1.1 Sex of the Respondents 

A total of 74 respondents were involved in the study. Respondents sex was 

investigated due to the fact that teachers knowledge and skills on CBA can be 

compared across gender. Also the number of students who opted for commerce can 

also be compared across gender. The sex of respondents is summarized in Table 

4.1.1. 
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Table 4.1.1: Distribution of Respondent by Sex 

Sex 

Category 

Respondent categories and percent Total 

Teachers Students 

Male  14(18.9%) 13(17.5%) 27(36.4%) 

Female  06(8.1%) 41(55.4%) 47(63.5%) 

Total  20(27%) 54(72.9%) 74(100%) 

Source: Field Data (2019). 

Table 4.1.1 showed that 27(36.4%) of the respondents were male, while the 

remaining 47(63.5%) were female. Students were leading by having a higher 

number 41(55.4%) of female respondents compared to teachers who were 

6(8.1%).This was because the sample size of students was large 54(72.9%) 

compared to a sample size of teachers which was 20(27%). In case of teachers 

sample male sex was dominant 14(18.9%) compared to 6(8.1%) female teachers. 

Also, in this study  girls who opted commerce subject seems to be many compared 

to boys. Girls dominate in student sample size 41(55.4%) when compared to boys 

who were 13(17.5%). The summary above showed that the number of girls was 

many than boys due to fact that majority of student who opted commerce are the 

ones who found difficult to proceed with science subjects and girls are mostly in this 

category. 

4.1.2 Distribution of Respondents by Age 

The study also sought to investigate age distribution of the respondents. Age was 

studied to help in understanding if the knowledge and skills on CBA could be 

differentiated based on age. The age of the respondent was summarized into two 

categories which included teachers and students as shown in Table 4.1.2. 
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Table 4.1.2: Distribution of Respondents by Age 

Age of Students (Years) Students Teachers 

Below -16 24(44%) - 

17-19 29(54%) - 

20+ 01(2%) - 

Age of teachers (Years)   

Below -25 - - 

26-40 - 14(70%) 

40+ 

Total                                                  

- 

54(100%) 

06(30%) 

20(100%) 

Source: Field Data (2019). 

Information in Table 4.1.2 indicates that most of students 29 (54%) were aged 

between 17-19, then followed by 24 (44%) who they age were under 16 years and 

the fewer 01 (2%) was above 20 years. This means that majority of students 

30(56%) age of being in secondary school and are mentally matured enough to 

participate in the study and understand commerce subject. 

In case of teachers most of them 14 (70%) were aged between 26-40 years and a few 

06(30%) were above 40 years This means that the majority commerce subject 

teachers are young and energetic enough to actively participate in teaching 

profession.Also, they can change with different changes in science and technology, 

which might facilitate and simplify the process of teaching and learning like the use 

of computers, projectors, searching materials online sources as well as designing 

teaching and learning in teaching careers. 
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4.1.3 Distribution of Respondents by Educational Background 

The study also investigated teachers education background as it could help to know 

relationship between education level possessed by the teachers and their knowledge 

and skills on CBA. Distribution of respondents by Education background has been 

seen as summarized in Table 4.1.3 were education levels were categorized into three 

main levels, which are Diploma in Education, Bachelor in Education and Masters in 

Education 

Table 4.1.3: Education Background of the Respondents 

Education Category Teachers 

Diploma in Education - 

Bachelor in Education 20(100%) 

Masters in Education - 

Total 20(100%) 

Source: Field Data (2019) 

Information in Table 4.1.3 showed that all 20(100%) of commerce subject teachers 

had attained education up to Bachelor degree in Education. This implies that all 

commerce teachers participated in the study had a university degree in educatio. 

This implied that all teachers attained teaching professional training which  include 

methodologies of teaching, preparation of teaching and learning materials, as well as 

matters related to assessment of students learning. 
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4.1.4 Distribution of Respondents by Working Experience 

Working experience of the teachers were investigated because the researchers hopes 

that teachers knowledge and skills on CBA can be compared across the working 

experience of the teachers. Working experience of the respondent who participated 

in this study was summarized as follow in Table 4.1.4 

Table 4.1.4: Respondents by Working Experience 

Working Experience in Years Teachers 

0-3 - 

4-7 11(55%) 

8+ 9(45%) 

Total 20(100) 

Source: Field Data (2019). 

The information in Table 4.1.4 shows that majority of teachers 11(55%) had a 

working experience ranging from 4-7 years and the remaining 9(45%) had working 

experience owhich is more than 8 years in the field of teaching. This implies that 

Commerce subject teachers involved in this study had a working experience of more 

than three (3) years in the teaching profession. Based on teachers' experience it 

researchers hoped that teachers are aware of teaching and learning environment and 

can provide reliable data about their knowledge and skills on CBA, their assessment, 

behavior on CBA and also propose the best ways commerce subject could be taught 

to improve student‟s achievement in learning the subject. 
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4.2 Teacher’s Knowledge and Skills on CBA 

The first objectives of the study investigated teachers' knowledge and skills on CBA 

practiced in  commerce subject teaching and learning. Data for this objective were 

obtained through questionnaires that were administered to subject teachers and 

students, an interview that were conducted to senior academic masters and subject 

teachers, FGD that was conducted to  subject students and from documents analysis  

where competence-based lesson plans, lesson notes and scheme of work were 

reviewed. The data collected through questionnaire are summarized in Table 4.2.1  

Table 4.2.1: Teacher’s Knowledge and Skills on CBA (N=67) 

Knowledge and skills Frequency Percent Rank 

Assign students activities at the end of the 

lesson 

59 88 1 

Ability to assess subject competence 57 85 2 

Provision of feedback on provided activities 55 82 3 

Ability to link classroom assessment with real 

life experience, knowledge and skills 

 

47 

 

70 

 

4 

Use of other methods to assess student 

competence rather than paper and pencil 

 

43 

 

64 

 

5 

Source: Field Data (2019). 

Information in Table 4.2.1 reveals that teachers had good knowledge and skills of 

CBA practiced in commerce subject teaching and learning process. The findings 

show that teachers had the knowledge and skills on CBA practiced in  subject 

teaching and learning process ranging from knowledge and skills to assign student 

different activities at the end of the lesson 59 (88%); ability to assess subject 

competence 57 (85%); provision of feedback on providing activities 55 (82%).  

Furthermore, the findings also show that teachers had the knowledge and skills on 



48 

(CBA) practiced in commerce subject teaching and learning processes which are 

able to link classroom assessment with real-life experience, knowledge and skills 

and ability to use other methods to assess student‟s competence rather than paper 

and pencil. 

Similarly, when the academic masters were interviewed, they identified similar 

knowledge and skills about teachers practice on CBA. For example one academic 

master from school E revealed that: 

“Assigning students activities at the end of the lesson is a common 

issue because teachers are educated on the advantages and necessity 

of assigning student’s activity(s) after teaching and learning in every 

period.” (Academic Master E, 2019). 

Another academic master from school A who was interviewed about teacher‟s 

knowledge and skills on (CBA) practiced in  commerce subject teaching and 

learning process agree by providing the following information. 

“I used to check class journal in every Friday to see if teachers 

attend classes as per timetable and also to see if in every period the 

students were provided an activity(s) to do after every period and if 

teachers sign the class journal accordingly. In this school teachers 

provide different activities at the end of lesson” (Academic Master A, 

2019). 

Moreover, the information through an interview with another academic master in 

school F reveals that:  

“Most of the teachers are aware of assigning students different 

activities at the end of the lesson. School Quality Assurers (SQA) 

educates teachers and keeps on emphasizing on providing students' 

activity in every period and must be seen and noted in every student 

exercise book and class journals respectively.” (Academic Master F, 

2019). 

Apart from the information collected through questionnaire and interview the  

researcher also collected data through documentary review. In documentary review 

involved teacher‟s lesson plans, teachers' lesson notes and scheme of work to assess 
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if teachers are able to prepare them in accordance to CBA. During a documentary 

review researcher found that the majority of the teachers indicated learning activities 

to be assigned to students at the end of the lesson with no assessment activities 

during the introduction and mid of the lesson. Also  nature of the activities assigned 

to students at the end of the lesson were mostly based on the definition of terms and 

short answers on what have already been discussed in the session. 

From the findings above, it can be seen that most of the teachers assigned students 

different learning activities at the end of the lesson due to pressure from the 

administration, especially from the senior academic master on behalf of heads of 

school and from the SQA. Also, the study found that although teachers possessed  

some knowledge and skills in assessing students at the end of the lesson, this 

practiced following the emphasis and regular monitoring from SQA and academic 

masters respectively. 

Furthermore, during the interview with one academic master, it shows that teachers 

have a little knowledge, skills and ability to assess subject competence. During an 

interview with academic master in school C asserted that: 

“It is still a challenge to some teachers as some of them lack the 

proper knowledge to assess subject competence. The new syllabuses 

stipulate competences and methods to be used in assessment at each 

class level, but the majority of teachers still relying on tests and 

examinations indicated on the school calendar only” (Academic 

Master C, 2019). 

Commenting on the same issue interviewed teacher in the same school C had this to 

say: 

“…… To me assessing the subject competence is a challenge, 

although it is true that the new commerce subject syllabus is well 

detailed on the methods to be used in assessment of subject 

competence as well as the competence to be assessed at each class 

level. There is no training on how to follow it as a guide or how the 

stipulated methods can be used in assessing subject competence. 
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Therefore, I keep on using test and examination, which are somehow 

aware of it” (Teacher C, 2019). 

Moreover, in addition to data collected through questionnaires and interviews also a 

researcher collects another data through documentary reviews in answering the same 

objective. In documentary review a researcher review different teacher‟s documents 

which included teacher‟s lesson plan, teachers' lesson notes and scheme of work. In 

a reviewed lesson plan and lesson notes the researcher found that teachers do not 

plan and design students learning activities which is relevant to the competence 

supposed to be assessed. Also during analysis of lesson plan review the researcher 

found that teaching and learning activities are dominated by the teacher while the 

students play a very little role as no activity assigned to them during teaching and 

learning process. 

The above information implies that teachers have little knowledge and skills to 

assess subject competence, although the new commerce syllabus tries to simplify the 

process of assessing subject competence compared to old commerce syllabus. Also 

the above information indicates that due to lack of frequent on the job training 

among teachers on how to use the stipulated CBA methods in assessment of subject 

competence still the challenge remains to teachers on how to assess subject 

competence. 

The provision of feedback which helps students to perform better in the next 

assigned task was another knowledge and skill identified by the teachers in CBA. 

Most of the teachers provide feedback to activity(s) assigned to students. During an 

interview with one Academic master from school B revealed that: 

“It’s the role of academic office to ensure that every activity(s) 

assigned to students are marked and feedbacks are provided to 
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students. To ensure this academic office used to inspect student 

exercise books to see if the assigned tasks are marked, in case of 

examinations like terminal and annual examinations all teachers are 

supposed to fill the results in the parent report form in order to be 

complied by the class teacher and then posted to parents” (Academic 

Master B, 2019). 

Commenting on the same issue another academic master from school D when 

interviewed, he had this to say; 

“In every test and examinations which are indicated in the school 

calendar, teachers must submit the list of all students with scores 

from a respective class to the academic office as evidence that the 

test/examination scripts are marked and for other administrative 

purposes” (Academic Master D, 2019). 

In addition to datas which had been collected through questionnaire also a researcher 

collects data through document review. During assessment of the lesson plan 

reviewing the researcher noticed that no lesson plan which indicated the correction 

about the provided activities, test and examinations. Also, in reviewing student's 

lesson notes some of the activities were unmarked. 

The above information shows that teachers usually used to provide feedback which 

mainly based on marking the assigned task and awarding grades to students. This 

feedbacks mainly based on administrative purposes like to inform the 

parents/guardians about the educational progress of their children. Hence this shows 

that teachers lack clear knowledge and skills on how to provide constructive and 

helpful feedback to students. During an interview when one teacher from school G 

asked about knowledge and skills on CBA practiced in  commerce teaching and 

learning process, he had this to say: 

“….. In reality, when I want to assess student’s competence, I used 

the common test and examinations which are familiar to me and I 

have the experience to use it and is more time effective” (Teacher G, 

2019). 



52 

The above quotation indicates that teachers normally use test and examination as the 

major means of assessment because other methods of assessment like project 

methods, portfolios and report writing needs some extra stationery like papers, files, 

printing facilities which are unavailable in most of the schools. Also, the above 

quotation shows that teachers lack proper knowledge and skills about other methods 

of assessment stipulated in new commerce syllabus like project methods, portfolios 

and report writing. It also indicates heavy teaching loads limits teachers in using 

other methods of assessment. Similarly another teacher in school D had this to 

commented about teacher‟s knowledge and skill on CBA practiced in teaching and 

learning and  Commerce subject: 

“…… Grades obtained from tests and examinations are the ones 

compiled by the subject teacher and used to judge the particular 

student about their progress in the respective subject. Most of other 

activities are just for the sake of teaching and learning process, not 

administered for the sake of awarding scores” (Teacher D, 2019). 

The above quotation revealed most of them have a perception that teaching and 

learning activities take place during teaching and learning process are not supposed 

to be involved in final grades or judging a particular student. The majority of 

teachers think that tests and examinations, especially midterm tests, terminal and 

annual examinations are the best ways to assess student‟s competence by using the 

grades obtained on that test and examination. 

General even analysis  of the scheme of works revealed that the midterm test, 

terminal and annual examination, hence this proves that teachers still relying on the 

use of test and examination as the major means of assessment. 
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4.3 Teacher’s Assessment Behavior on CBA 

The study also intended to examine the influence of teacher‟s assessment, behavior 

on CBA to student learning achievement in commerce subject. Data for this 

objective were obtained through questionnaires that was administered to commerce 

subject teachers and students, an interview that was conducted to senior academic 

masters and  commerce subject teachers, FGD that was conducted to commerce 

subject students and from documentary review. The data collected through 

questionnaire is summarized in Table 4.3.1. 

Table 4.3.1: Teacher’s Assessment Behavior on CBA (N=67) 

Category of teacher’s assessment behavior Frequency Percent Rank 

To assess students at the end of the lesson 58 86.5 1 

Homework assignment 57 85 2 

Oral questions (Brainstorming) 56 83.5 3 

Use of test, quiz, and examinations 47 70.1 4 

Use of project methods 37 55.2 5 

Source: Field Data (2019). 

Based on information in Table 4.3 shows the teacher‟s assessment behavior on CBA 

to students learning achievement in commerce were ranked from assessing students 

at the end of the lesson which agreed by 58(86.5%) respondents. This implies that 

the majority of teachers do not assess students during teaching and learning sessions 

rather they used to assess students at the end of the lesson.Another identified 

teachers‟ behavior is the use of homework assignments which was mentioned by 

57(85%). The finding identified that at the end of the lesson teachers provide  

homework assignments which the students have to do them while they are in homes. 

This implies that during teaching and learning sessions, teachers dominate the class 
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by teaching with limited individual or group activity during the session. Oral 

questions (Brainstorming) were mentioned by 56(83.5%). Another teacher‟s 

assessment behavior on CBA onthe student‟s achievement in commerce subject was 

the use of quiz, test and examinations which was mentioned by 47(70.1%) 

respondents. This behavior seems to be common to the majority of teachers 

participated in the study as they perceive it as a simple, cost and time-effective 

method of assessment. Use of project methods 37(55.2) was identified as special 

methods to assess  students only when they are approaching final national 

examination. 

Similarly, the information obtained from interview revealed the same behavior as 

that from the questionnaires. One  commerce subject teacher from school B said: 

“At the end of the lesson is when I used to assess my students on what 

I taught them. During teaching and learning process, students have 

to listen what I plan to teach and then when I accomplish, I can 

assign the an activity to see if they understood the lesson” (Teacher 

B, 2019). 

On the same hand during an interview with another  subject class teacher from the 

same school B she stated the same issue of assessing the students at the end of the 

lesson and she had the following to say: 

“…… To assess a student at the end of the lesson it helps me to 

accomplish what I plan to teach as per lesson plan if I undertake any 

other assessment activities during teaching and learning it will be 

very difficult to accomplish the topics and concur with my lesson 

plan” (Teacher B, 2019). 

Another interviewed teacher from school F on the same issues revealed that: 

“It is very difficult to use 40 minutes to teach and conduct CBA to 

students at the same time in the class” (Teacher F, 2019). 

The above quotations showed that the teachers‟ behavior on CBA to the student‟s 

achievement in  Commerce subject is to assess students at the end of the lesson.  
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On top of tha during the analysis of lesson notes and lesson plan the researcher 

found that the majority of teachers assign students some activities to do at the end of 

the lesson. Some of the teachers indicate reviewing questions at the end of the topic. 

This implies that some of teachers had the tendency of assessing students 

understanding only when the topic ended. 

On the same vein, teachers stated the frequent use of homework assignments as 

another teacher‟s assessment behavior on CBA. Also, during an interview with 

commerce subject teachers from school D in his explanation commented that: 

“School timetable is full of periods, thus why I prefer to assess by 

using homework assignments where students can get enough time to 

do the homework when they are at homes after school sessions” 

(Teacher D, 2019). 

In addition, the findings from other teachers revealed that teachers have the behavior 

of conducting CBA to students based on the use of homework assignments. Many 

teachers use homework assignments in order to get time to accomplish the topic and 

plan for other lessons in other classes. One teacher from school E stated that: 

“Am the only  commerce subject teacher in this school, therefore I 

use homework assignment because it gives me a time to plan and 

teach other classes compared to other assessments which need my 

presence in the class” (Teacher E, 2019).  

From the quotations above, it indicates that the teacher‟s behavior on the frequent 

use of homework assignments on CBA is because they lack enough time to plan and 

use other methods of assessment. Also, the majority of teachers lack clear 

knowledge and skills needed to use other methods of CBA. Reviewed lesson notes 

indicate that teachers prefer to assign students homework assignments at the end of 

each lesson. In students lesson notes exercise books students must write the date of 

the lesson and homework assignments from the teacher. 
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Oral question (brainstorming) has been mentioned by the respondent from the 

questionnaire as the behavior of some teachers on CBA to the student‟s achievement 

in commerce subject. Similarly, during an interview some teachers confirmed that 

use of oral questions was another teacher‟s assessment, behavior on CBA which 

influence student‟s achievements in  commerce subject. This was enhanced by one 

teacher from school B during an interview state that:  

“I used oral questions at the beginning of the lesson to ask students if 

they remember about the previous lesson, and if they do, I can 

proceed with new lessons. Also, I used oral questions to ask students 

if we are in the same truck before moving from one part of the lesson 

to another part during teaching and learning” (Teacher B, 2019). 

Another teacher from school G insisted that the use of oral questions is the behavior 

of almost all teachers in CBA. 

“…. On my side, I used oral questions when I want to move from one 

part to another part during teaching and learning process. What I do 

is to ask my students if they understood and if they replay yes, I can 

now move from one part of the lesson or from one sub-topic to 

another to another sub topic” (Teacher G, 2019). 

The above quotations showed that the use of oral questions is another teacher‟s 

behavior used in CBA and most of the teachers used it just to know if students are 

aware of the previous lesson so as to allow teachers to move to another part or start 

the new lesson. 

Regarding use of oral questions, all reviewed lesson plans indicate that teachers 

frequently use oral questions in the assessment column as the preferred methods of 

assessment during teaching and learning process. Also, some reviewed lesson plan 

shows that teachers use oral questions when they introduce the lesson to students. 
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The use of tests and examinations is another assessment, behavior on CBA to the 

student‟s achievement in commerce subject. During an interview one teacher from 

school D had the following to comment: 

“In most cases, I used test and examinations as per the school 

calendar. For example, I used to assess my students at the end of the 

term by using midterm test, at the end of the term by using a terminal 

examination and at the end of the year by using an annual 

examination as stipulated in school calendar” (Teacher D, 2019). 

Also, another teacher in the same school during an interview commented on the 

same issues by saying that: 

“Using test and examination are teacher’s assessment behaviors 

developed as the result of continuous washing of the school calendar, 

it is common to both students and teachers and students are aware of 

when this assessment will take place”(Teacher D, 2019). 

In addition to this another interviewed teacher from school F she had this to say 

about the use of the test, quiz and examinations as one among the teacher‟s behavior 

on CBA: 

“Test and examination grades are mainly used to judge student’s 

competence regardless of change from content-based curriculum to 

CBC. Even top leaders when they ask about a student’s progress 

what they are interested in are grades student’s scores in test and 

examinations” (Teacher F, 2019). 

During analysis of the scheme of works the researcher noticed that every scheme of 

work to include the midterm test, terminal and annual examination, hence this 

proves that teachers still relying on the use of test and examination as the major 

means of assessment. 

Based on the above comments, it is evident that most teachers develop the behavior 

of assessing students by using tests and examinations as the results of continued use 

of the school calendar. Also, the above comments show that both teachers and other 

education stakeholders like NECTA mostly used student‟s grades obtained in tests 



58 

and examinations as the major way to judge subject competence attained by the 

students. 

Project methods were identified as the common method used to assess form four 

students. The study found out that it has been the teacher‟s assessment behavior to 

assess form four students with project writing methods as it emphasized by NECTA. 

During an interview one teacher from school C had this to say about the use of 

project method in CBA: 

“….. It is within the guidelines that form four students have to be 

assessed by writing a project. This kind of assessment is guided by a 

teacher who teaches the subject from which the project topic was 

selected. Not only that but also the teachers are responsible to mark 

the project and submit marks to the academic office for filling in 

Continuous Assessment Form (CAF) which later has to be submitted 

to NECTA” (Teacher C, 2019). 

Commenting on the same issue about the use of project method another interviewed 

teachers in school A insist that: 

“When students reach form four apart from other assessment 

methods, they have to be assessed by writing the project, although it 

is time consuming to both teachers and students and also it is very 

cost fully to students” (Teacher A, 2019). 

During document review all the reviewed documents which are a teachers lesson 

plans, lesson notes and scheme of works none of the mentioned documents showed 

the use of project methods in assessing student‟s competence as it used only once to 

only form four students before starting NECTA examinations. 

The above information implies that assessing form four students by using the project 

method is the common practice as emphasized by NECTA. Also, the quotation 

shows that due to lack of clear framework on knowledge and skills required in CBA   

some teachers think that project method is special for form four students only, not to 



59 

other students in lower classes like form one to three and consider it as a very 

expensive method of assessment. 

4.4 Best Ways Commerce could be Taught following CBA 

From this objective the study intended to find out the best ways through which 

commerce subject could be taught following CBA practices hence improve student 

learning achievement. Data in this objective was obtained through a questionnaire 

which was administered to students and teachers. Also Focus Group Discussion 

(FGD) which was conducted to the selected students. In addition to that an interview 

was conducted for class teachers in order to collect data on this objective. FGD and 

interview were used to make confirmation of the data collected through 

questionnaires. The data collected through questionnaires are summarized in Table 

4.4.1. 

Table 4.4. 1: Proposed ways commerce subject could be taught following CBA 

(N=67) 

Proposed ways Frequency Percent Rank 

Use of teaching aids and supportive language to 

simplify learning during teaching and learning  

 

55 

 

82 

 

1 

To assign students to many different activities 

(hands on activity) during teaching and learning  

 

51 

 

76 

 

2 

To link subject with real life context and 

examples  

Setting exams based on NECTA format and 

valuing classroom assessment than final exams 

 

46 

 

37 

 

68.6 

 

55.2 

 

3 

 

4 

To encourage field trips/ study tour to enhance 

meaningful learning 

 

32 

 

47.7 

 

5 

Source: Field Data (2019). 
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Information in Table 4.4 shows that use of simple and supportive language during 

teaching and learning was ranked number one by mentioned 55(82%) respondents. 

This implies that when  subject teachers use simple and supportive language during 

teaching and learning process could help to improve student‟s achievement in 

learning. Assigning students, many different activities (hands-on activity) during and 

after teaching and learning were ranked the second as it mentioned by 51(76%) 

respondents. This means that in order students to attain the intended subject 

competence the issue of hands-on and minds-on activity is inevitable that the 

reasons which make many respondents propose this way to be used in commerce 

teaching and learning process. 

Linking subject with the real-life context and examples were mentioned by 

46(68.6%) respondents implying that when teachers manage to link classroom 

teaching and learning with real-life context and examples could help students to 

understand the lesson in a more simplified manner hence improves students learning 

achievement.Setting examination by observing NECTA format and valuing 

classroom assessment that final assessment was proposed by 37(52.2%). This 

implies that currently there is a weakness in setting examination and classroom 

assessment is less considered. Due to this reason commerce teachers and students 

propose this way to be used in teaching commerce in order to improve student 

learning achievement. 

Encourage field trips/study tour to enhance meaningful learning were mentioned by 

32(47.7%) respondents implying that students can also learn better when they can 

link and see the reality of what is taught in the class in its natural environment and 

asked for more clarification to experts who work in the selected area of study. 
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Moreover, the data collected through the questionnaire were also complimented by  

FGD and interviews in order to obtain deep information from the respondents. 

During the interview with the teachers, for example one teacher from a school B 

comment by saying that:  

“Teaching aids and supportive language when used correctly can 

help to improve the student’s achievements in the subject. She also 

insists that when teaching aid and supportive language used during 

teaching and learning commerce it will help students to understand 

the lesson without much complication” (Teacher B, 2019). 

 

Also, another teacher from school F during a comment on the same issue by saying 

that: 

Teaching aids help students to understand in areas when the 

word/explanation from the teacher seems to be insufficient to help the 

students with understanding, but the challenge is the availability of 

the teaching aids” (Teacher F, 2019). 

The above quotations evidenced that the use of teaching and supportive language 

during the teaching and learning of commerce, subject can help to improve the 

student‟s learning achievements in the subject. This was supported by the students 

responses during FGD who gave the opinion that the using of teaching aids and 

supportive language could help them to understand the lesson because some students 

are very poor in English. During FGD one student from school E commented by 

saying that: 

“…… Use of teaching aids and supportive language, it helps us to 

understand the lesson in a simple way. Some teachers use 

complicated language and term something which is very difficult for 

us to understand the lesson as you know many of us to have a poor 

English background” (FGD School E, 2019). 

Therefore, the above information shows that there is a need for more examples and 

the use of supportive language in order to help students to understand the subject 

and improve the student‟s learning achievements in the subject.   
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Assigning students different activities (hands-on and minds-on activity) during and 

after teaching and learning is another proposed way commerce could be taught to 

improve students‟ learning achievements. During the interview with a commerce 

teacher from school A she had this to comment: 

“In CBA students have to be assigned with many activities during 

and after teaching and learning process. This could help students to 

develop the required subject competence hence this can improve 

student’s learning achievement in final examinations” (Teacher A, 

2019). 

 

In addition, during FGD also one student explained that teachers should provide 

many and different activities to students during and after the teaching and learning 

process which could help to improve student‟s confidence and experience in 

answering examination questions. Commenting on the same issue during FGD one 

student from school D responded by saying that; 

“When teachers give us many and different activities, it can help us 

to gain confidence and experience of attempting examination 

questions, he emphasized that many and different activities help us to 

know different techniques used to set examination questions and how 

to answer them” (FGD School D, 2019). 

The finding above shows that when students assigned many and different activities 

they can gain experience, skills and techniques required to answer examination 

questions. Also, the findings evident that students lack confidence in the 

examination room if they are not well exposed to many and different activities 

before the final examinations. 

Also, the respondents propose that by linking the subject with real-life context and 

examples is another way commerce teacher could use on CBA practices to improve 

students‟ learning achievements in commerce subject. They insist that when students 

find out a correlation between what they taught in the classroom with world realities 

they can understand in a simplified way compared to when they failed to link what 
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happens in the classroom with real-life experiences. One teacher from school F had 

this to comment when interviewed: 

“In order students to understand the lesson properly they must see 

the correlation of what taught in the classroom and what is really 

happening in the life context. Therefore, teaching commerce by 

linking classroom activities with what is really happening in the 

students surrounding by giving them a real-life example will help to 

improve student learning achievement in  commerce subject” 

(Teacher F, 2019). 

On the other hand, another teacher from school C supported this by saying that: 

“…. Students can understand the subject well if they can relate what 

the teacher teaches in the classroom during teaching and learning 

process with what is actually taking place in their real-life 

environment. This can be possible by giving students examples which 

come from their real-life environment and experiences” (Teacher C, 

2019). 

Apart from data collected through questionnaire and interview a researcher also 

conducted FGD with students in school B. During FGD one student had this to say; 

“…… It is simple to understand the lesson if teachers give us an 

example which comes from our surrounding. If teachers show us the 

reality of concepts discussed in the classroom with realities outside 

the classroom first it will help us to understand the lesson easily and 

also helps in remembering and using real-life experiences in 

answering classroom activities” (FGD School B, 2019). 

From the above finding it is clear that students  understand the lesson well if 

teachers manage to link the lesson with real-life experience and environment where 

students live. In addition to that, when teachers‟ link the subject with real-life 

experience, students can use real-life knowledge and skills to attempt some 

classroom activities, hence this could help to improve the student‟s learning 

achievements in commerce. In this study it implies that when students possed a 

knowledge and skills to link the classroom activities with things which took place 

outside the classroom it helped the students to understood the lesson in a more 

simplified way. 
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Furthermore, setting examination based on NECTA format was another way 

teachers could use as CBA practices to improve student learning achievement. Also, 

teachers should understand their roles toward preparing students for NECTA 

examinations which include setting school examinations based on NECTA format so 

as to raise ability of students to answer final examination. During an interview with 

the teacher at school D had this to comment: 

 “Teachers should teach students examination techniques; they 

should teach students the best approaches to answer examination 

questions. Also insist that teachers should set their school 

examination in accordance to NECTA format. This will help the 

students to gather experience in doing examination before the 

national examinations” (Teacher D, 2019). 

Also commenting on the same issue another commerce teacher in school A 

emphasizing on setting the examination by observing the NECTA format and he had 

this to say; 

“Setting examinations by following the NECTA format help students 

to gain more experience in attempting examinations of that nature. 

Also, students will learn how to manage time during national 

examination as well as selection of questions to attempt.  Also insist 

that following the NECTA format can be used as a reminder to 

teachers with emphasis more on examination techniques when 

providing feedback to students about their regular examinations like 

terminal, annual, mock and pre NECTA examinations depending on 

school calendar” (Teacher A, 2019). 

The data collected through FGD from students in school B emphasized the setting of 

internal examination based on NECTA format. During FGD with students in school 

B, one student had this to say: 

“Teachers should set the examination based on the NECTA format, 

and also find different NECTA past papers to be solved in the 

classroom. This could help improve students’ techniques and 

experience in answering NECTA examinations hence improving 

students learning achievement in commerce” (FGD School A, 2019). 

The findings above show that there is a need for teachers to set their school 

examination based on NECTA format in order to prepare the student  for national 
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examinations. Also, the findings showed that experience and examination techniques 

like time management and proper selection of questions in national examination are 

very important aspects of students learning achievement in commerce. This implied  

that when students exposed to frequently examinations which follows the  NECTA 

format they can understood different examination techniques which finally could 

help them to perform well in their final examinations. 

A study tour (field trips) is also among the mechanism proposed to be used in 

commerce teaching and learning in order to improve student‟s achievement. 

Respondents argued that study tour can increase student‟s interest in the subject and 

motivating them to study hard. During an interview one teacher from school F 

during an interview commented that: 

“Apart from being funny to the students it also gives them a chance 

to learn new things from other expertise that usually used to work in 

a selected area. It also helps students to link a theoretical part of the 

lesson discussed in the classroom with what is really happening in 

the field particularly in a selected area of study” (Teacher F, 2019). 

Similarly, another commerce teacher comments this during an interview; 

“Although it is expensive and time-consuming, study tours are one 

among the best ways which could help to improve students’ learning 

achievements in  commerce subjects as it could help students to learn 

things in its realities” (Teacher F, 2019). 

In the same vein during FGD one student from school B had this to say: 

“Study tour, first of all, is a funny way of learning almost to all 

students and bring us a lasting memory. When teachers properly plan 

for a study tour in the issues discussed in the classroom it can help us 

see and learn new things in its reality apart from what is theoretically 

taught in the classroom” (FGD School B, 2019). 

Another student at school C comments on the same issue during FGD by saying; 

“Study tour is an interested way of learning even a lazy student, also 

long-lasting memory students get during the study tour if it well 

planned and organized by the subject when combine with classroom 

discussion it helps in improving students learning achievements” 

(FGD School C, 2019). 
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The above quotation showed when students changed the learning environment they 

create new interest in learning. This implies that when field trips arranged well and 

the objectives or purposes for field trips are well outlined to students may help then 

to learn more and link what learned in the classromm with what is real happening in 

the field. Moreover it means that some students loose subjects interest due to poor 

teaching and learning creativity from the teachers. It also revealed that when study 

tours are properly planned and managed is one of the best ways commerce teachers 

could use on CBA practices to improve student learning achievement.  

Therefore, it is the role of commerce teachers to plan, arrange and manage study 

tour in order to help students to improve their learning interest about the subject 

hence could help to improve their achievement in commerce subject. 
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CHAPTER FIVE 

DISCUSSION OF THE FINDINGS 

5.0 Introduction 

This chapter discuss the findings on the teachers‟ knowledge and skills on CBA,  

assessment behavior on the CBA and the way commerce teachers could teach based 

on CBA practices to improve students‟ learning achievements in Dodoma City. The 

discussion of the study findings is based on the key findings based on research 

objectives and in line with the variables in the conceptual framework. 

5.1 Teacher’s Knowledge and Skills on CBA 

The first objective of the study aimed to investigate teacher‟s knowledge and skills 

on CBApracticed in commerce teaching and learning process in Dodoma City. The 

findings showed that teacher‟s knowledge and skills on CBA practiced in commerce 

teaching and learning process were; assigning student different activities at the end 

of the lesson, ability to assess subject competence, provision of feedback to students 

on providing activities, and the last one was the use of other methods to assess 

students' competence rather than paper and pencil assessments. 

The findings from this study showed that the majority of teachers had some 

knowledge and skills of assigning students different activities at the end of the 

lesson. The study found that most of the teachers assigned students activities at the 

end of the lesson which mostly based on homework assignments. This implied that 

teachers focused o assigned students activities at the end of the lesson and little 

activivies during the process of teaching and learning. This also resulted due to 

overgrouded classes hence make difficult for the teachers to manage hand and mind 

on activivity during teaching and leaning process. 
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These findings are in the same line with Nihuka and Ambrosi (2012) who found out 

that many teachers assigned their student with activities at the end of the lesson, in 

the same study they found out that most of the teachers assigned student group 

assignment at the end of the lesson in order to reduce a marking load due to large 

and overcrowded classes. 

In addition, the finding of this study are in line with the findings from Komba and 

Mwandanji (2015) who found out that teacher taught for 80 minutes were the 

communication was only teacher-students such that students had no opportunities to 

interact with the teacher or among themselves. In the same session, it was also 

revealed that there were no collaborative tasks provided by the teacher for students 

to do in the classroom until at the end of the lesson. 

Also, Salema (2017) found that majority of the teachers 89% and 97% of the 

students considered big classes to be a challenge to the use learners centered types of 

assessment for students. Due to this situation teachers used to assign student group 

assignment at the end of the lesson. Therefore, it can be confirmed that the majority 

of the teachers used to assigning student activities at the end of the lesson and 

ignoring the collaborative activities which could stimulate learning during teaching 

and learning process in the classroom. 

Again the finding of this study showed that the majority of teachers lacked proper 

knowledge and skills on how to assess student‟s competence although they had 

some ideas how the CBA had to be conducted in order to help students to attained 

the stipulated subject competences.  Most of interviewed teachers still relied mostly 
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on the use paper and pencil assessment and this was due to lack of proper knowledge 

and skills about other methods of assessment. 

The above findings concur with that of Paulo and Tilya (2014) who found out that 

most of secondary school teachers continue to use traditional paper and pencil 

assessment methods which measured factual knowledge. This is due to the fact that 

majority of secondary school teacher‟s failed to use modern advocated learner-

centered pedagogy like small group discussion, hand and minds on activities in their 

day to day classroom practices due to lack of adequate knowledge and skills on how 

to use it as well as due to lack of time and class size. 

The findings are also supported by Banda, (2011); Kahwa, (2009); Shemwelekwa, 

(2008);  and Timothy (2011); who hold that  majority of teachers in secondary 

school in Tanzania have generally continued to assess students' competence in  

traditional ways which based much on  tests, quiz, examination and oral questions 

and ignore other methods of assessment  stipulated in the new syllabus such as 

project method, portfolio, self-assessment, written report, written tests, completion 

of task, classroom observation and terminal examinations. This was because same 

stipulated CBA methods required a well trained teachers and well established school 

infrastructures like reasobable class size and enough teaching and learning materials.  

In addition Alkharusi, Aldhafril, Alnabhani and Alkalbini (2012) on the study about 

Educational Assessment, Attitudes, Competence, Knowledge, and Practices 

maintain that although teachers have a positive attitude and consider themselves as 

being competent in educational assessment, but still they demonstrated a low level 

of knowledge in educational assessment. Also insisted that the majority of teachers 
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used a variety of assessments in the classroom with the primary objectives of 

assigning grades and motivating students to learn. Hence it can be confirmed that the 

majority of teachers lack a clear framework on other methods of assessment 

something which makes teachers to relying on paper and pencil assessment. 

Regarding to the provision of feedback to the provided learners activities the 

findings showed that many teachers have a tendency of providing feedback to 

students' work by recording the scores on the students‟ scripts with no other 

constructive comments which could help students in learning process. In CBA 

feedbacks provided to students regarding to assigned task should go beyond 

awarding grades, it should be more constructive and helping students in tackling 

other assigned tasks and mastering of subject competence. 

The above study findings are in line with Benzehaf (2017) on the study, Exploring 

Teachers‟ Assessment Practices and Skills who found out that the majority of 

teachers do not give a written feedback to student test papers. Very few teachers 

indicated writing comments on students‟ test papers which they described as 

descriptive. However Black and Wiliam (1998); Hattie (1999); and Higgins et al. 

(2002) gives similar issue that feedback was one among the most powerful factor 

that could enhance student learningachievement. 

Moreover, regarding to provision of feedback to students the findings revealed that 

some teachers failed to provide constructive feedback to students due to limited 

time. This finding supported by that of Shemwelekwa (2008) who maintain that due 

to shortage of time caused by administrative responsibilities and the large class 

majority of teachers do not mark or grade students‟ response something leads to 

rarely receive feedback from teachers to determine their progress towards the 
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learning objective and even if they receive feedback it is not descriptive and 

constructive.  This indicates that the majority of teachers do not provide a helpful 

feedback to students. Therefore, it can be concluded that when students provided 

feedback of high quality, it improved students‟ work, thus contributing to an 

increase in standards regardless of student‟s much interest in grades they also a need 

to be guided to learn from other feedbacks apart from scores. 

Regarding linking classroom activities with real life examples, the findings revealed 

that most of the teachers lack proper knowledge and skills on how to link classroom 

activities with real life examples during teaching and learning. This situation creates 

a difficulties for the students to master the lesson and attain the required competence 

as well as hindering proper CBA. 

The findings of this study are supported by Nihuka and Ambrosi (2012) on the study 

on Learner Centered Approaches for Curriculum Implementation in secondary 

schools who hold that majority of secondary school teachers could not relate their 

lesson to students‟ daily experiences. The findings show that the majority of teachers 

use chalk and talk as a dominant teaching approach without any relevant teaching 

aids as well as linking classroom activities with real life examples from student‟s 

day to day experiences. 

Also, Mkalage (2003) found out that some students showed the negative attitudes 

towards subjects due the lack of teaching and learning materials, the use of improper 

teaching methods which include teacher‟s failure to link classroom activities with 

real life context and example. Therefore, it can be confirmed that students have to be   
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taught with relevant teaching methods that could put students in their best way to 

study the subject. 

In line with inappropriate assessment criteria as the variable in this study the 

findings of this study showed that the majority of teachers lack a proper 

frameworkof other methods which can be used in CBA. The study findings indicate 

that majority of teachers based on frequent use of traditional paper and pencil 

assessments as their major means of assessing student‟s competence. This is due to 

poor knowledge and skills on over the use of other means which can be used to 

assess student‟s competence. 

Also, Torrance and Pryor (2002) indicate that although the majority of teachers were 

familiar with various types of assessment practices, they have been found to lack a 

clear framework for implementing assessments that would reflect and support 

student learning. This is a very serious problem forthe majority of teachers in 

assessing students‟ competence as they still focus on test and examination. 

In addition to that Paulo and Tilya (2014) revealed that assessment practices to the 

majority of teachers involved the use of traditional paper and pencil assessment 

methods which assess student‟s factual knowledge, also the mainly aim of this 

assessment still relay on enabling students to pass the final examination which is 

used to select students for further education. 

However, Salema (2017) gives a similar issue that the majority of the teachers 70% 

were of the opinion that mindset is a problem for some of teachers regarding the use 

of inappropriate assessment methods.  
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 There are some traditional teachers who thought that the old style of teaching and 

learning as well as methods of assessment was the best compared to advocated 

learner centered assessment methods. 

In the same line with the variables in conceptual framework the findings of this 

study indicate that inappropriate assessment criteria used by the majority of teachers 

like use of traditional paper and pencil assessment contributes much to poor students 

learning achievement in commerce subject. This finding was supported by Salema, 

(2017) who found out that most of the questions in examinations settled by teachers 

were simplistically set to assess a portion of learned content, but the questions were 

mostly testing knowledge and comprehension of concepts and ignore critical 

thinking to students. 

Therefore, it can be confirmed that the majority of teachers still relying on the use of 

traditional methods of assessment, especially paper and pencil due to lack of a clear 

framework on advocatingmethods to be used in CBA. 

5.2 Teacher’s Assessment Behavior on CBA 

The second objectives aimed to examine the influence of teacher‟s assessment, 

behavior on CBA to student‟s learning achievements in commerce in Dodoma City. 

The findings of the study revealed that between the teacher‟s assessment, behavior 

on CBA were; to assess students at the end of the lesson, frequently use of 

homework assignments, use of oral questions (brainstorming), group discussion and 

use of quiz, test and examinations as the major means of assessment. 

The finding of the study showed that the majority of teachers have a tendency of 

assessing students at the end of the lesson than during teaching and learning process. 
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The findings revealed that teachers frequently used to assess students understanding 

about what they teach at the end of the lesson than during the introduction and 

middle of teaching and learning process. This resulted from the use of lecture 

method by the majority of teachers which results to teacher domination in the class 

by talk and write notes on the blackboard while students are busy copying the notes. 

Also finding concurs with that of Nihuka and Ambrosi (2012) who found out that 

many teachers assigned their students‟ activities at the end of the lesson. Also, from 

the study, they found out that using a lecture approachto automatically lead teachers 

to assign student group assignment at the end of the lesson because almost the whole 

teaching and learning process were dominated by teachers lecture with no time for 

activities during the introduction or at the mid of the learning session. 

In addition, Komba and Mwandanji (2015) found out that the majority of teachers 

have the common behavior of dominating the class during teaching and learning. In 

their study, they observed teacher teaches for 80 minutes by using the lecture 

method while the students had no opportunities to interact with the teacher or among 

themselves. In the same session, it was also revealed that there were no collaborative 

tasks provided by the teacher for students to do in the classroom until at the end of 

the lesson. 

Therefore, it can be confirmed that due to inappropriate teaching and learning 

approach leads to poor collaboration of teaching with other teaching and learning 

materials like a scheme of work, competence-based lesson plan, competence-based 

syllabus, hence hinder competence-based methodology and final limits expected 

competence-based outcomes like to improve learning achievement.  
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The study findings also showed that majority of commerce teachers prefer to assess 

their student‟s competence by the use of homework assignment. Some teachers point 

out they prefer to use homework assignment because it gives a student‟s enough 

time to do the assigned task when there are at homes because in most of secondary 

schools the school timetable is full of periods hence no extra time for students to do 

assignments when they are in school. They also emphasize that homework 

assignment gives teachers extra time to plan for the next lesson as well as teaching 

other classes. 

The findings are in line with Benzehaf (2017) on the study, Exploring Teachers‟ 

Assessment Practices and Skills who found that using of homework assignments 

were preferred by the majority of teachers in Morocco. The study findings indicate 

that most of the teachers (95%) in Morocco claimed that they assigned homework 

tasks to students. This method was preferred as it offers much time to teacher to 

engage in other activities like planning and preparing teaching and learning 

materials for the next sessions. 

However, Banda, (2011); TIE, 2011) and Timothy, (2011); found out that 

sometimes teachers combine lectures with recall-based closed-ended oral questions 

which bring out minimal thinking among students. Therefore, it can be confirmed 

that teachers develop the behavior to assess student‟s competence by the use of 

homework assignments in order to save time and get an extra time to engage in other 

activities including planning the next session. 

The findings from the study showed that teachers prefer to use oral questions when 

introducing the lesson to see if students remember the previous lesson. Also, oral 
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questions are frequently used by the majority of teachers when they what move from 

one part of the lesson to another, they used to ask oral question to see if there are in 

the same line with students. In CBA appropriate teaching and learning approaches 

are encouraged to be used by teachers like assigning students‟ many and different 

activities that are realistic enough to assess the stipulated subject competence rather 

than just using oral questions as the way to undertake CBA. 

This finding was also supported by Benzehaf (2017) who state that the majority of 

teachers used written tests as the major way of assessment. He also identified a 

variety of assessment strategies which include written tests, homework assignments 

and oral questions. However, the overall umbrella for this variety of assessment 

tools is oral questions as the teachers used much time to dominate the class by 

lecture methods. 

In addition, Hargreaves, Earl and Schmidt (2002) found that teachers use oral 

questions as the method of assessment for the purpose of saving time. They also 

emphasize that the use of assessment for improving learning may be practically 

hindered by a shortage of time and large class sizes. Teachers believe that traditional 

forms of assessment, including oral questions and paper and pencil assessment are 

more time efficient and valuable because they serve summative requirements and 

accountability demands. 

Therefore, based on the findings above, it can be confirmed inappropriate 

assessment among  teachers in using oral questions to assess the student‟s 

competence are among the factors which hinder CBA are this behavior are more 
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focused on saving time and not assessing the extents to which the intended 

competence are attained by students.  

The finding from this study showed that the majority of teachers, although they 

incorporate other means of CBA like project methods to form four students, but they 

are mostly relaying on the use of written test, quiz and examination as the major 

means in assessment competence attained by students after completing a particular 

study. 

Also Paulo and Tilya (2014) on their study The 2005 Secondary School Curriculum 

Reforms in Tanzania: Disjunction between Policy and Practice in its Implementation 

found out that regardless of the changes in curriculum from content based 

curriculum to CBC, which require teachers to change the teaching and assessment 

methods, still assessment practices to majority of teachers is remaining on traditional 

paper and pencil assessment methods which measure students‟ knowledge based on 

fact and recall. 

In addition to that Salema (2017) found out that majority of teachers continuous to 

assess the student‟s competence based on the traditional ways of assessment which 

put test and examination at the center of the assessment. The findings in the same 

study showed that questions in examinations settled by teachers were simplistically 

set to assess a portion of learned content, but the questions were mostly testing 

knowledge and comprehension of concepts and ignore critical thinking to students. 

However  Banda, (2011); Kahwa, (2009); Shemwelekwa, (2008)  and Timothy, 

(2011) address similar issue that  the majority of teachers in secondary school in 

Tanzania has generally continued to assess students' competence in  traditional ways 
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which based much on  tests, quizzes, examination and oral questions and ignore 

other methods of assessment  stipulated in the new syllabus.  

Therefore, it can be confirmed that majority of teachers continue to use 

inappropriate assessment approacthe majority relaying much on tests, quizzes, 

examination and oral quescontinuedd ignore  ostudents'ropriate methods 

recommended  in the new syllabus like writingreport, project method,  portfolio, 

observation, self-assessment and completion of tasks due to lack of clear framework 

on the use of recommended methods.  

5.3 The Proposed ways Commerce could be taught following CBA 

In this objective the study intended to propose best ways commerce could be taught 

following CBA practices in order to improve student‟s learning achievements. The 

findings from this study showed that the use of teaching aids and supportive 

language during teaching and learning could help to improve student learning 

achievement in commerce. When commerce, taught by using teaching aids and 

supportive language can help to increase students‟ interest about the subject as well 

as helping them to understand the subject in a more simplified manner hence this 

can help to improve the student‟s learning achievements in commerce subject. It also 

observed that the majority of students who opt for a commerce, subjectare those of 

lower learning ability and those who fail to opt for science subject. 

Hence there is a serious need to use simple and supportive language during 

commerce teaching and learning process. The findings are in line with that of  

Komba and Mwandanji (2015) who find out that the majority of teachers did use 

teaching aids in their teaching and learning process. In their study, they find out that 
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more that 60% of the lesson plans did not indicate the list of teaching aids to be used 

during teaching and learning process in order to enhance meaningful learning. 

Also, Nihuka and Ambrosi, (2012) found that majority of teachers were using the 

lecture approach as dominant teaching and learning approach in all schools without 

any relevant teaching aids to illustrate their explanations. Teachers were based on 

the lecture method of teaching which do not give a room for the use of teaching aids 

which could help to increase students learning achievement in commerce. Therefore, 

it can be confirmed that the majority of teachers do not use teaching aids in their 

teaching and learning process. In CBC and CBA teachers are emphasized to use the 

available resources in school environment (improvisation) in order to help student 

master the stipulated subject competence. 

The findings of the study showed that when commerce, taught by assigning students 

many and different activities (individual and group) during and at the end of the 

lesson could improve students‟ learning achievements. When teachers assign 

students, many different activities during and at the end of the lesson (hands on and 

minds on activities) it will improve the student‟s learning achievements in 

commerce subject. The study found that activities help students to gain experience 

and confidence as well as develop and promote students‟ thinking ability regarding 

teaching and learning. 

The findings supported by Makunja (2015) who found out that teachers lack proper 

knowledge and skills to select learning activities which promote critical thinking, 

problem-solving and inquiry learning skills among. Also, emphasis, 72% of teachers 

were unable to specify and show clearly the competence-based learning activities 
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required to take place in the class, such as teacher activities, student activities and 

assessment activities. Hence this can be confirmed that it is necessary to incorporate 

teaching and learning process with different activities during and after teaching and 

learning in order to students understanding about the lesson which finally improves 

students learning achievements. 

The finding of the study showed that when commerce teachers use field trips in their 

teaching and learning can help to increase student‟s interest about the learning hence 

can improve student‟s learning achievements. Field trips apart from being a fun way 

of learning it also helps students to learn from real life experience and this can 

enhance the lasting memoryof the students. In field trips, students are exposed to 

real life context of the selected topic as well as gain more elaboration about the topic 

under study from field expertise rather than their teachers. 

These findings are in line with that of Sampath, Panneerselvam and Santhanam 

(2006) who found that during the field trips, the students can get opportunity to 

learning experiences in a real situation which has been undertaken with a specific 

purpose. The principal purpose of the field trip is to give the students first-hand 

experiences that cannot be had in the classroom. Many things in field trips can be 

studied best on their natural settings. The findings also emphasis that it is easier to 

grasp the lesson when students do hands on activities because it is very easy to 

remember actions than remembering the words. 

In addition, Shakil, Faiz, and Hafeez (2011) found that field trips are not only 

helpful in effective learning, but promote the qualities of leadership, discipline and 

self-confidence among the students. The findings emphasized that field trips are 
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beneficial for society and individuals and also promote the importance of culture and 

historical places.  At the end of field trips the students become able to write a short 

report, which enhances their observation and written capabilities as well. Therefore, 

it can be confirmed that the involvement of field trips in commerce teaching and 

learning can help to improve students‟ learning achievements as it helps students to 

build long lasting memories as well as opportunity to learn from other experts of the 

selected topic. 

The findings from this study showed that Linking classroom teaching and learning 

activities with real life examples and experiences can help to improve the student‟s 

learning achievements in commerce. The study revealed that sometimes student‟s 

failure to understand the lesson because the majority of the teachers lack proper 

knowledge on how to link classroom activities with real life examples and 

experiences to student‟s environment during teaching and learning. The study 

revealed that the majority of teachers fail to link what teaches in the class with real 

life context, examples and experiences help students understand the lesson. 

Also, Nihuka and Ambrosi (2012) on the study Learner Centered Approaches for 

Curriculum Implementation in secondary schools found out that the majority of 

secondary school teachers could not relate their lesson to students‟ daily 

experiences. The majority of teachers use chalk and talk as a dominant teaching 

approach without any effort to linking classroom activities with real life examples 

from student‟s day to day context and experiences hence hinders students learning 

achievements. 
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In addition, Gainsburg (2008) found that many teachers do not make real world 

connections of contents taught in the classroom  with world realities. In a study in 

the United States of America, most teachers made no attempt to connect content to 

students‟ lives and many researches showed that students understood the lesson well  

when real world environment is connected  properly  with classroom contents 

(Gainsburg, 2008). Due to limited teaching and learning materials as well as little 

knowledge and skills on how to undertake improvisation some teachers think that it 

is very difficult to link subject with worls realities. To make more real-world 

connections with classroom activities  teachers needs to be more creative  about 

what connections to make or how to make them. When classroom activities lacked 

of worldly connections students' understanding of the lesson are hindered. 

Therefore, it can be concluded that there is a need for linking classroom activities 

with real life example and context in order to help students understood the lesson in 

a more simplified way hence could help to improve student learning achievement in 

commerce. 
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CHAPTER SIX 

SUMMARY, CONCLUSIONS AND RECOMMENDATION 

6.0 Introduction 

This chapter presents the overall summary of the study,  conclusion based on the 

major findings of the study and the recommendations which drawn following each 

conclusion statement. Recommenadation in this study had been categorized in main 

three categories which are; recommendations for actions to rectify the problem, 

recommendations for further studies and lastly were recommendations for the 

policy. 

6.1 Summary of the Study 

The purpose of the study was to assess the influence of a teacher‟s knowledge and 

skills on CBA practices on student‟s learning achievements in commerce subject in 

Dodoma City. The study was quided by three specific objectives of this study.  The 

specific objective of the study was; to investigate teacher‟s knowledge and skills on 

CBA practices in commerce teaching and learning process. To examine the 

influence of teacher‟s assessment, behavior on CBA to student learning achievement 

in commerce. To propose the best approach commerce could be taught following 

CBA practices, hence improve student learning achievement in Dodoma 

Municipality. 

Due to poor performance among students who study commerce in public secondary 

schools in Dodoma City it raised questions to why student‟s failure in examinations 

while they are well taught under CBC and assessments done by following the 

stipulated   CBA methods. 
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This study was guided by the Piaget theory of cognitive development by Jean Piaget 

(1896-1980). The conceptual framework used in this study was C. I. P. P Model that 

was adopted  from Stuffledbeam, et-al (1971) and modified by the researcher. The 

review of the related literature includes literatures from the developed countries and 

from developing countries. They literature were used in order to develop the 

research gap. 

The study used mixed research approach. The study employed a total sample of 74 

respondents categorized into three categories which are 7 academic masters, 13 

commerce teachers and 54 commerce students. The data in this study were collected 

through questionnaires, semi structured interviews, FGD, and documentary review. 

A questionnairewas administered to commerce teachers and students, the semi 

structured interview was conducted two senior academic masters and commerce 

teachers, FGD was conducted to students and documents analyzed were scheme of 

work, lesson plan and lesson notes. 

Validity, reliability and trustworthiness of the study were guaranteed. In order for 

the researcher to collect a correct and unbiased data from the field the isuues of 

validity, reliability and trustworthiness are inevitable. Valid instruments are the main 

sourse of valid data in any research work. The ethical considerations were clearly 

adhered including obtaining permission letter from the relevant university and 

municipality authorities respectively. Also the reasons to why all ethical issue to be 

adhered are explained well and the prcedured to adhere some ethical issues are 

outlined. Also, the respondent‟s permission to participate in the study was given 

greater consideration. Moreover, the quantitative data were summarized in simple 

tables showing category of an item, frequency, percent and rank of that particular by 
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using statistical package for social science (SPSS) version 20. In case of qualitative 

data, the data analyzed though content analysis. 

With regard to research findings the major findings in objective one which was 

identified as the teacher‟s knowledge and skills in the CBA in commerce teaching 

and learning was toassigningstudents‟ activities at the end of the lesson. In objective 

one  the issue of assigning student activities was mentioned by the majority of the 

teachers and students as the knowledge and skills commerce teachers possess 

regarding to CBA, although they lack a clear framework on how to assign student 

activities during and at the end of teaching in order to improve students‟ learning 

achievements in commerce subject. 

With respect to research objective number two which was to identifed teacher‟s 

assessment behavior on CBA practices. The study findings identify the use of a 

tests, quizes, and examinations as the major means of assessment. The study 

findings showed that the majority of teachers still relaying on using traditional paper 

and pencil assessment in the assessment of students' competence rather than 

combining the stipulated methods in new commerce syllabus. 

Lastly, the use of teaching aids and supportive language to enhance learning was 

proposed the best way commerce teachers could use on CBA practices to improve 

students‟ learningachievements. The findings show that when teachers use teaching 

aids and supportive language in commerce teaching and learning could help to 

improve students‟ learning achievements in commerce. 
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6.2 Conclusions of the Study 

Based on the major findings of this study it can be concluded that; 

i. A majority of teacher‟s lack clear framework of knowledge and skills 

required in CBA practices in commerce teaching and learning. The major 

finding of this study showed teachers assigning students‟ activities at the 

end of the lesson while no collaborative activities assigned to students 

during teaching and learning process. 

ii. Also, majority of teacher‟sassessment, behavior relies on traditional paper 

and pencil assessment which measure the ability of students to memorize the 

lesson contents.  

iii. In regard to findings in objective three the proposed way commerce could be 

taught following CBA are mainly focused involving students in the whole 

process of teaching and learning in order to master the intended objectives. 

The study proposed the use of teaching aids and supportive language to 

enhance learning as the best way teacher could use to teach commerce 

following CBA, which could help to improve commerce teaching and 

learning as well as student learning achievement in commerce subject. 

6.3 Recommendations from the Study 

The study recommendations relied on main three categories; firstly 

recommendations for actions which ad to be taken to rectify the proplem, secondly 

are the recommendations for further studies and lastly are the recommendations for 

the policy. 
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6.3.1 Recommendations for Action 

Based on the study findings, the study come up with the following recommendations 

for action to rectify the problem 

i. Schools infrastructures should be improved in order to be suitable for the 

teachers to implement CBA as some of the school infrastructures like 

classrooms do not support hand-on and mind-on activities during teaching 

and learning process due to its size and available facilities. 

ii. In-service training to teachers about CBA should be done in order to equip 

them with proper and clear framework about CBA as the majority seems to 

lack proper knowledge and skills regarding to CBA. 

iii. Teachers should be reminded by senior administration like heads of schools 

and senior academic master on the uses of teaching aids during commerce 

teaching and learning in order to strengthenthe learning process. Also the 

skills of improvisation should be encouraged among teachers so as to use the 

available resource to enhance learning. 

iv. Students should be educated about the advantages of mastering the subject 

competence rather than focusing on memorization of the subject content and 

passing examinations. 

v. Also, commerce teachers are encouraged to form their platform where they 

can meet and discuss different matters, including challenges to undertake 

CBA as well as sharing knowledge regarding their challenges. 

vi. Different universities and colleges involved in preparation of teachers should 

equip student teachers with different knowledge and skills regarding to CBA 

and put much emphasis that in CBC teachers is the facilitator in the process 

of teaching and learning and not the dictator or the owner of knowledge.  
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vii. The government should establish special training programs to all education 

stakeholders who will be affected by the changes in the education system. 

This could help to reduce lack of proper knowledge and skills to the 

education stakeholder who sometimes needed to implement the introduced 

education changes. 

viii. School Management Team (SMT) through academic office should plan for a 

special progame to educate students on matters relating to their future carrer 

in order to help them in selecting their respective subjects. 

6.3.2 Recommendation for Further Studies 

i. There is a need to carry a study on the teacher‟s knowledge and skills of 

CBA practices on student‟s learning achievements in other subjects in order 

to see if teachers possess the same knowledge and skills on CBA. 

ii. Also, the study should be conducted on teacher‟s perception toward CBA 

practices in comparison paper and pencil assessment to see how teachers 

perceived CBA. 

iii. How school environment influence CBA is another study to be conducted in 

order to find out to what extent school environment especially school 

infrastructures like classroom affects CBA. 

iv. Also study about teacher‟s, student‟s and parent‟s perception toward 

commerce, subject as an option subject after former Education Minister Hon 

Joseph Mungai‟s speech to cancel option subjects including Commerce. 

v. Commerce teachers altitude toward the students who opted to commerce 

subject is another area for further studies as it seems majority of students 

who failed to joined science classes are the ones who opted to commerce 

class. 
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vi. Ability of teachers training colleges and university in terms of resources like 

skilled man power and infrastructures in training a qualified teachers should 

be studied. 

6.3.3 Recommendation for Policy 

The government through MoEST should introduce a special policy which guide any 

changes which takes place in education sector. The policy should strictly prohibit 

implementation of any changes in education sector if the relevant education 

stakeholders like teachers, parents DEO‟S, and REO‟S are not well educated or 

trained about the changes and how to implement it. 
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APPENDICIES 

Appendix 1: Students Questionnaire 

Dear students,  

I am SeraphinLemunge Kilian a student from the University of Dodoma (UDOM) 

pursuing Master of Arts in Education (MAED). I am currently conducting a research 

on “The influence of teacher’s knowledge and skills of Competence Based 

Assessment (CBA) practices on student’s learning achievement in commerce” as 

my fulfilment in Masters of Arts in Education 

I kindly request you to respond to this questionnaire items honestly so as to provide 

information that can help to improve teacher‟s way of conducting CBA in teaching 

and learning.  Your answers to this questionnaire will be used for academic purpose 

only and will not be used otherwise. All the information you provide shall be treated 

strictly in confidentiality.  Please; you are requested to answer all questions in the 

best of your knowledge in the space provided. You are allowed to withdraw from 

answering this questionnaire at any stage whenever you fill to do so. 

You are not supposed to write your name in this questionnaire. 

NAME OF SCHOOL………………………………….. 

PART A: Preliminary information 

Put a tick (√) in a space provided to each item 1 to 3. 

1. Sex: Boy……………..     Girl………… 

2. Age: Below 16 yrs………… (17-19 yrs)…………, Above 19 yrs………….. 

3. Commerce grade in Form Two National Assessment. (FTNA) 

 A…., B…., C….,D…..E…., F….. 

4. What are your inspired combination in case you join Advanced level. 

PCB….. 

EGM….. 

HGK….. 

HKL….. 

ECA….. 

HGE….. 

Others ……………………………… 
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PART B:  

Put a tick (√) in YES or NO questions and write short answers in space 

provided to the respective questions 

1. a)  Does your teacher give you a class activities during teaching and 

learning? YES…..NO….. 

b) If YES at what stage of the lesson? In the beginning………..In the 

middle of the lesson………at the end of the lesson……… 

c) What type of activities he/she gives you (mention the type of activities) 

i. …………………………….. 

ii. …………………………….. 

iii. …………………………….. 

iv. ……………………………. 

2. a) Does your teacher give you a class activities after teaching and learning? 

YES…..NO….. 

b) What type of activities he/she gives you (mention the type of activity) 

i. …………………………….. 

ii. …………………………….. 

iii. …………………………….. 

iv. …………………………….. 

3. a) Are the activities related to the content he/she teaches in the class? 

YES…..NO….. 

b) Give reasons for your answer in question  three (3a) 

…………………………………………………………………………………

…………………………………………………………………………………

…………………………………………………………………………………

…………………………………………………………………………………

………………………………………………………………………………… 
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4. Does your teacher give you different activities based on the following subject 

competence as stipulated in commerce syllabus as shown on the table below 

(pleasetick where applicable) 

S/n Competence Yes No 

1 Demonstrate self-confidences and reliance attributes   

2 Demonstrate supportive arguments during trading and 

dialogues 

  

3 Demonstrate ability to lobby and negotiate in business 

transactions 

  

4 Demonstrate ability of financial literate and managing 

risks 

  

5 Demonstrate accountability to the nation   

 

5. a) Does the teacher provide feedback on the provided activity in the class? 

YES…..NO….. 

b) What kind of feedback?  

i. Just a list of scores……… 

ii. Return marked scripts/task without correction……………. 

iii. Return marked scripts/task with correction……………... 

iv. Clarification of unknown terms/concepts………………. 

v. Others (list them)……………………        .…………….…..         

……………… 

c) Does the provided feedback help  to improve your ability to understand/ 

tackle other assigned task/ examinations questions?  YES…..    NO….. 

6. Is the classroom assessment linked to real life experience, knowledge or 

skills YES…..NO…..  

7. Do you find any coherence how the teacher assesses in classroom during 

teaching and learning to what is  assessed in the examination like terminal, 

annual, quizzes and home works? YES…..NO….. 
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8. The following is the list of methods which can be used in competence-based 

assessment as mentioned in commerce syllabus for secondary schools. Put 

(√)to the space provided to show your opinion in what method do your 

teacher use for assessment before, during and after lesson 

S/n Methods Frequentl

y used 

When 

used 

Rarely 

used 

When 

used 

Not used 

01 Project Method      

02 Portfolio      

03 Self-assessment      

04 Written Report      

05 Written Test      

06 Completion of 

task 

     

07 Classroom 

Observation 

     

08 Terminal exams      

 

9. In your opinion what do you suggest about the best ways commerce could be 

taught to improve student‟s achievement? 

i. ………………………………………………. 

ii. ………………………………………………. 

iii. ………………………………………………. 

iv. ………………………………………………. 

v. ………………………………………………. 

 

10. What would you like your commerce subject teacher do when conducting 

assessment in order to improve your performance in the subject. (Indicate 

only things that the teacher does not normally practice) 

a) Before the lesson 

i. ………………………………………………………………… 

ii. ……………………………………………………………….. 
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iii. …………………………………………………………….…

… 

iv. ………………………………………………………………… 

b) During the lesson 

i. …………………………………………………………………… 

ii. ………………………………………………………………….. 

iii. …………………………………………………………….…….. 

iv. …………………………………………………………………… 

c) After the lesson 

i. ………………………………………………………………… 

ii. …………………………………………………………………

. 

iii. …………………………………………………………….…

… 

iv. ..……………………………………………………………… 

d) When setting examination questions 

i. …………………………………………………………………… 

ii. ………………………………………………………………….. 

iii. …………………………………………………………….…….. 

iv. ……………………………………………………………………… 

 

 

 

 

 

 

 

 

THANK YOU FOR COOPERATION 
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Appendix 2: Teachers Questionnaire 

Dear Teacher 

I am SeraphinLemunge Kilian a student from the University of Dodoma (UDOM) 

pursuing Master of Arts in Education (MAED). I am currently conducting a research 

on “The influence of teacher’s knowledge and skills of Competence Based 

Assessment practices on student’s learning achievement in commerce”as my 

fulfilment in Masters of Arts in Education 

I kindly request you to respond this questionnaire items honestly so as to provide 

information that can help to improve teacher‟s way of conducting CBA in teaching 

and learning. Dear teacher this questionnaire is for academic use only and will not 

be used otherwise. All the information you provide in this questionnaire shall be 

treated strictly in confidential.  Please you are requested to answer all questions in 

the best of your knowledge in the space provided.You are allowed to withdraw from 

answering this questionnaire at any stage whenever you fill to do so. 

You are not supposed to write your name in this questionnaire. 

NAME OF SCHOOL………………………………….. 

Preliminary information 

Put a tick (√) in a space provided to each item 1 to 3. 

1. Sex: Male……………..     Female………… 

2. Age: Below 25years…… (26-40years)………….Above 41years…………… 

3. First appointment as commerce teacher………….. 

4. Education level when appointed. Teacher grade A………, Diploma………. 

Degree………Mastars………..Phd…………. 

5. How many years have you been teaching commerce since employed?  

Below 3 yrs………, (4-6yrs)…………, above 7yrs………….. 

6. Please indicate your highest education level.  

Teacher grade A………, Diploma………. 

Degree………Mastars………..Phd…………. 

7. When did you join this school………..(mention year) 
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SECTION A 

Put a tick (√) in YES or NO questions and write short answers in space 

provided to the respective questions 

1. a) Do you give your students any class activities during teaching and 

learning? YES…..NO….. 

b) If YES at what stage of the lesson?  In the beginning………..In the 

middle of the lesson………at the end of the lesson……… 

c) What type of activity do you give the students (mention the type of 

activity) 

i. …………………………….. 

ii. …………………………….. 

iii. …………………………….. 

iv. …………………………….. 

2. a) Do you give your students any class activity after teaching and 

learning? YES…..NO….. 

b) What type of activity do you give the students after teaching and 

learning (mention the type of activity) 

i. …………………………….. 

ii. …………………………….. 

iii. …………………………….. 

iv. …………………………….. 

3. a)  Do you provide feedback on the provided activity in the class? 

YES…..NO….. 

b) What kind of feedback?  

i. Just a list of scores……… 

ii. Return marked scripts/task without correction……………. 

iii. Return marked scripts/task with correction……………... 

iv. Clarification of unknown terms/concepts…………….. 

v. Others (list them)……………………        .…………….…..         

……………… 

 



104 

4. Do you give your students different activities to assess subject 

competence stipulated in commerce syllabus as shown in the Table 

below (please tick where applicable)? 

S/n Competence Yes No 

1 Demonstrate self-confidences and dependence attributes   

2 Demonstrate supportive arguments during trading and 

dialogues 

  

3 Demonstrate ability to lobby and negotiate in business 

transactions 

  

4 Demonstrate ability of financial literate and managing 

risks 

  

5 Demonstrate accountability to the nation   

 

5. Apart from Paper and Pencil assessment, what other methods do you use 

to assess your student‟s competence during teaching and learning and 

during tests/examinations. 

A. During teaching and learning 

i. …………………………………………………………………… 

ii. ……………………………………………………………….…… 

iii. …………………………………………………………………… 

iv. ………………………………………………………………… 

 

B. During tests/examinations. 

i. ………………………………………………………………… 

ii. ………………………………………………………….……

… 

iii. ……………………………………………………….……… 

iv. ………………………………………………………………… 

6. List any three principles which guide Competence Based Assessment 

(CBA) 

i. …………………………………….. 

ii. …………………….………………. 
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iii. ……………………………………. 

7. What kind of CBA activities do you prefer to give the students during 

the following stages of the lesson? (Fill in the table below) 

Stage Kind of 

activities 

How do you 

assess 

Feedback given to 

students 

Introduction  

 

  

Developing 

new knowledge 

 

 

  

Reinforcement  

 

  

Reflection  

 

  

Consolidation  
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SECTION B 

S/n Methods Frequently 

used 

Rarely 

used 

Not 

used 

Give reasons 

01 Project Method    1. 

2. 

02 Portfolio    1. 

2 

03 Self-assessment    1. 

2 

04 Written Report    1. 

2 

05 Test    1. 

2 

06 Completion of 

task 

   1. 

2 

07 Observation    1. 

2 

08 Terminal 

examinations 

   1. 

2 

 

8. The following are the list of methods which can be used in Competence 

Based Assessment as mentioned in commerce syllabus for secondary 

schools. Put (√ ) to the space provided to show your opinion on whether 

you use or not and reasons. 

 

9. What knowledge and skills would you like to gain/acquire or be trained 

regarding CBAimplementation. 

A. During teaching and learning 

i. ………………………………………………………………… 

ii. ………………………………………………………………… 

iii. ………………………………………………………………… 

iv. ………………………………………………………………… 
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v. ………………………………………………………………… 

B. In test and examinations 

i. ………………………………………………………………… 

ii. ………………………………………………………………… 

iii. ………………………………………………………………… 

iv. ………………………………………………………………… 

v. ………………………………………………………………… 

10.  How do you assess student‟s competence during teaching and learning? 

......................................................................................................................

......................................................................................................................

......................................................................................................................

......................................................................................................................

......................................................................................................................

.... 

11. How do you link CBA during teaching and learning and CBA in the 

test/examination? 

……………………………………………………………………………

……………………………………………………………………………

……………………………………………………………………………

……………………………………………………………………………

…………………………………………………… 

12. In your opinion what are your suggestions about the best ways 

commerce could be taught following Competence Based Assessment 

(CBA) practices hence improving student‟s learning achievement? 

i. ………………………………………………. 

ii. ………………………………………………. 

iii. ………………………………………………. 

iv. ………………………………………………. 

v. ………………………………………………. 

 

 

THANK YOU FOR COOPERATION 
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Appendix 3: Interview schedule for commerce Teachers 

Dear Teacher 

My name isSeraphinLemunge Kilian a student from the University of Dodoma 

(UDOM) pursuing Master of Arts in Education (MAED). I am currently conducting 

a research on “The influence of teacher’s knowledge and skills of Competence 

Based Assessment (CBA) practices on students’ achievement in commerce”.  

I kindly request you to respond my questions honestly so as to provide information 

that can help to improve teacher‟s way of conducting CBA in teaching and learning. 

Dear teacher all the information you provide shall be treated strictly in confidential. 

1. What is your knowledge and skills with regard to Competence Based 

Assessment (CBA) practiced in commerce teaching and learning? 

2. What should the teacher do to ensure proper Competence Based Assessment 

(CBA) practices during teaching and learning and during assessment? 

3. What are your assessment behaviorsregarding to Competence Based 

Assessment (CBA) to student‟s achievements in commerce? 

4. In your opinion what are your suggestions about the best ways commerce 

could be taught following Competence Based Assessment (CBA) practices 

hence improving student‟s achievement? 

5. In your opinion how should Competence Based Assessment (CBA) in 

commerce teaching and learning be practice to ensure students‟ better 

performance in final examination (NECTA) 

 

 

 

 

THANK YOU FOR COOPERATION 
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Appendix 4: Interview schedule for Academic Masters 

Dear Academic Masters 

My name is SeraphinLemunge Kilian a student from the University of Dodoma 

(UDOM) pursuing Master of Arts in Education (MAED). I am currently conducting 

a research on “The influence of teacher’s knowledge and skills of Competence 

Based Assessment practices on students’ achievement in commerce”.  

I kindly request you to respond my questions honestly so as to provide information 

that can help to improve teacher‟s way of conducting Competence Based 

Assessment (CBA) in teaching and learning. Dear teacher all the information you 

provide shall be treated strictly in confidential. 

1. What are the knowledge and skills of commerce teachers possessed 

regarding to Competence Based Assessment (CBA) practiced in commerce 

teaching and learning? 

2. What are the assessment behaviors commerce teachers had on Competence 

Based Assessment (CBA) to student‟s achievements in commerce? 

3. In your opinion what are your suggestions about the best ways commerce 

could be taught following Competence Based Assessment (CBA) practices 

hence improving student‟s achievement? 

 

 

 

 

 

 

THANK YOU FOR COOPERATION 
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Appendix 5: Focus Group Discussion (FGD) guide for Students 

Dear Students 

My name is SeraphinLemunge Kilian a student from the University of Dodoma 

(UDOM) pursuing Master of Arts in Education (MAED). I am currently conducting 

a research on “The influence of teacher’s knowledge and skills of Competence 

Based Assessment (CBA) practices on students’ achievement in commerce”.  

I kindly request you to respond my questions honestly so as to provide information 

that can help to improve teacher‟s way of conducting Competence Based 

Assessment (CBA) in teaching and learning. Dear teacher all the information you 

provide shall be treated strictly in confidential. 

1. What would you like your commerce subject teacher do when conducting 

assessment in order to improve assessment process? (Indicate only things 

that the teacher does not normal practice) 

a) Before the lesson 

b) During the lesson 

c) After the lesson 

d) When setting examination questions 

2. What are the best ways commerce teachers could use CBA practices to 

improve student‟s achievement? 

3. In your opinion what are your suggestions about the best ways commerce 

could be taught following Competence Based Assessment (CBA) 

practices hence improving student‟s achievement? 

 

 

 

 

THANK YOU FOR COOPERATION 
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Appendix 6: Document Analysis Checklist 

S/n Attribute Present Not 

present 

Remarks 

1 Competence based lesson plan    

2 Lesson notes    

3 Scheme of work    

4 Use of real-life examples.    

6 Use of teaching aids to enhance 

meaningful learning  

   

6 Use of various methods to strengthening 

student‟s development of competence 

   

7 Use of participatory method(s) of 

teaching 
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STAGE 

LESSON PLAN 

Activity How to 

assess 

Feedback 

to 

students 

Remarks 

 

Introduction 

    

Developing new 

knowledge 

    

 

Reinforcement 

    

 

Reflection 

    

 

Consolidation 

    

 

 

 

STAGE 

LESSON NOTES 

Activity How to 

assess 

Feedback 

to students 

Remarks 

 

Introduction 

    

Developing new 

knowledge 

    

 

Reinforcement 

    

 

Reflection 

    

 

Consolidation 
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Appendix 7: Introduction Letter from the University of Dodoma 

 



114 

Appendix 8: Permission Letter from Dodoma Municipal Council 

 


