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ABSTRACT 

The major focus of the current Tanzanian education reforms and restructuring of the 

education system is to improve academic performance. The fundamental goal has 

been to push up students’ academic performance. However, the big debate on the 

table is about what should be done to advance students’ achievement. This study 

examined the influence of collegiality and collaboration aspects of school culture on 

students’ achievement in government secondary schools, taking the case of Ubungo 

Municipality. The study employed mixed method approach. A sample of one 

hundred and two respondents (102) was selected. The data were obtained through 

questionnaires, focus group discussion, interviews and documentary review. SPSS 

version 21 and Microsoft Excel programs were used in data analysis and 

presentation. 

The study also found out that there is an influence of collegiality and collaboration 

aspects of school culture on students’ academic performance in government 

secondary schools. Also, the study revealed that staffs were not fully involved in 

making a decision, which is an important aspect that missing in schools. It was again 

found that teachers, parental involvement in schools’ decision making needs more 

improvement. The findings indicated further that the some heads of schools were not 

given any kind of motivation and encouragement to both teachers and students. The 

study findings have recommended that school administration should create various 

students and teachers motivation systems that will fully motivate and encourage them 

to their level best. Enough learning resources should be provided to government 

schools within the municipality to improve academic performance.  
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CHAPTER ONE 

INTRODUCTION 

1.0 Introduction 

The purpose of this study was to investigate the influence of collegiality and 

collaboration aspects of the school culture on secondary students’ academic 

performance in Tanzania. The first part of this chapter provides the background to 

the problem and statement of the problem. The chapter also provides the research 

objectives, research questions, and significance of the study. Then, the chapter 

describes the scope of the study, limitations and the definition of the key terms.  

1.1 Background to the Problem 

Countries all over the world spend their fortunes to enhance students’ academic 

performance. This is because education progress is the cornerstone of economic and 

social development (Maina, 2010). As technology advances, new methods of 

production depend on well-trained and intellectually flexible labor force (Hamdia & 

Phadett, 2011). Education is one of the largest sectors in most countries (UNESCO, 

2015). For the education to bear fruits, students’ academic performance is expected 

to progress from one level of education to another (Maina, 2010). However, this 

progress can be hampered by poor student academic performance. Basically, 

examinations tell students how they are succeeding or failing (Atieno, 2014). For 

students’ academic performance to be steady, however, the aspect of collegiality 

among school based stakeholders is necessary in the school setting. 

Actually, teachers are fully occupied with workloads and extra managerial tasks 

which make the difficult time to talk or engage through team working (Heider, 
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2005). Teachers require chances to work together with each other as they perform 

their responsibilities so as to handle their learners well and more appropriately 

(Dillon, 2003). Shah (2012), defines collegiality as teachers being involved with their 

colleagues at any level, be it intellectual, moral, political, social and or emotional in 

performing their roles of teaching in schools.  This will encourage team working and 

improve school performance. It also encompasses both professional and social-

emotional interaction among school leaders, teachers, and students in the workplace. 

Teachers’ teamwork is a cultural learning experience, with shared attitudes, 

standards, and principles. The head of schools and teachers should work together to 

familiarize with their colleagues and professional relations. This set of behavior and 

attitudes in relation to teacher cooperation is normally considered as collegiality. 

Barth (2006), revealed that most of the successful schools are those with a higher 

stage of working together among employees. Shah (2012), has also claimed that 

teamwork does the awfully significant task in job fulfillment, managerial, skilled 

promise as well as teaching excellence in learner achievement. MacNeil, Prater, and 

Busch (2009), revealed that positive culture raised the working morale of teachers in 

Texas. Also, these scholars maintain that collegiality has supported, motivated 

teachers and has given to the rise of students’ academic performance and school 

achievement. For the improvement of students’ academic achievement, the school 

heads are advised to focus on improving collegiality and collaborative school culture 

because this culture gives good relationship among teachers, students, and parents. In 

that case, there is a need for the head schools to conduct collective responsibilities 

throughout. All in all, teaching staff and non-teaching staff within the school 
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organization: administrators and subordinates need to stick together for the 

attainment of school goals.  

 On the other hand, as a result of stakeholders’ suggestions towards education in July 

2004, the government of Tanzania introduced the Secondary Education Development 

Plan (SEDP) with the aim to improve the quality and quantity on the provision of 

education so as to advance students’ academic performance in the country. SEDP 

was established following the broad idea of the Education Sector Development 

Program (ESDP) of 1997 and Secondary Education Master Plan (SEMP) of 2000 

(URT, 2003). 

The focus of SEDP was to raise academic performance division wise, that is, division 

I-III from 36% to 70% by the year 2009 with the aid of training, workshops, and in-

service short courses and upgrading the teachers’ professionalism. SEDP further 

intended to improve school laboratories, libraries, involve teachers in reviewing the 

curriculum, provision of the capitation grant for teaching and learning supplies, set 

up of examination structure, increase enrollment of diploma and degree teachers 

together with education on HIV/AIDS. All these plans and initiatives have aimed at 

improving students’ academic performance. Nevertheless, despite the efforts to raise 

academic performance as per the SEDP initiatives, the performance has remained 

low, that is, the pass rate has remained below 40% for division I-III as envisioned. It 

seems that there are other, equally important factors.  

The researcher conducted a pilot study in six schools which were different from 

those selected for the study. During the pilot study, the researcher discovered that 

teachers’ workload in government secondary schools is high as teachers busy 
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throughout the day completing their periods. This situation makes them lack time 

even talking to each other. Currently, many scholars and parents claiming about the 

situation of academic performance among government schools that not good as most 

of students’ found in division four and zero. Similarly the researcher preferred to use 

form four results from 2015 to 2018 as they are recent results for providing valid 

outcomes.  

Since scholars, parents and other stakeholders their big cries on government schools 

is to see them giving quality education as well as improving their students’ academic 

performance and school achievement at large. In this regard studies so as to rescue 

the situation are more needed. Therefore researcher was motivated to undertake a 

study of collegiality and collaboration aspects of school culture so as to find out 

whether it could influence the academic performance of the government secondary 

education level in Tanzania.  

1.2 Statement of the Problem 

In Tanzania, there is debate from different scholars on the issue of quality education 

that is being offered in secondary schools. Education stakeholders from different 

levels of society are not happy with the situation of poor academic performance in 

schools (URT, 2003). Poor academic performance is manifested by students getting 

results under the expected level. Poor academic performance not only frustrates 

students and parents, but also becomes a burden to the society in all spheres of life 

(Aremu, 2000). A number of people blame the government, while others charge the 

school heads and teachers for this poor academic situation. Who is to blame? If the 

school heads and teachers are guilty, is it caused by the school culture?  During pilot 
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study the researcher has noted that two schools among four lacks unity among 

teachers. Those schools their performance was very poor. The other two schools 

which at least had better collaboration among staffs were at least having good 

performance in their final examinations.  

Similarly, collaboration and collegiality has been identified that brings focus, 

commitment and determination towards organization objectives. It is also claimed 

that it is very important for the schools to produce more students with better 

performance. It is believed that the teachers’ collaborators and collegiality in schools 

have vital impacts to the students’ academic performance and school achievements. 

(Chughtai & Zafar, 2006). Furthermore, collaboration and collegiality once 

implemented in schools can lead to the improvement of school performance among 

secondary schools. There seems to be a gap that needs to be filled that is between 

collaboration and collegiality aspects of school culture and students’ academic 

performance in secondary schools. 

Therefore, in order to solve poor students’ academic performance, this study 

intended to examine the influence of school collegiality and collaboration aspect of 

school culture on students’ academic performance in the Tanzania Certificate of 

Secondary Education Examination (CSEE). 

1.3 Purpose and Objectives of the Study 

The study aimed to explore the influence of collegiality and collaboration aspects of 

the school culture of secondary students’ academic performance in Tanzania. 

Specifically, the study was guided by the following objectives namely to: 
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1. Determine the level of collegiality and collaboration aspects of school culture as 

is done in government secondary schools. 

2. Assess factors for collegiality and collaboration aspects of school culture that 

has an influence on students’ academic performance in government secondary 

schools. 

3. Examine the relationship between collegiality and collaboration versus academic 

performance in secondary schools from 2015 – 2018. 

1.4 Research Questions 

The study sought to answer the following research questions: 

i. How do the collegiality and collaboration aspects of the school culture transpire 

in government schools?  

ii. What factors of collegiality and collaboration aspects of the school culture has 

an influence on students’ academic performance in government schools? 

iii. What are the relationships between academic collegiality and collaboration and 

performance in secondary schools from 2015 to 2018? 

1.5 Significance of the Study 

The culture that prevails in schools serves as a starting point for the educational 

development of the teaching and learning process. This study raises important 

questions, not just about how we want to organize our schools and education system, 

but maintains that education has focused on the kind of society that has to be built 

(Forsey, 2010). The perceived organizational culture in the educational system of the 

country plays a great role in the future well being of its people. 
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The recognition of the influence of collegiality and collaboration aspects of the 

school culture of students CSEE performance in Tanzania may give the direction of 

the heads of schools on whether to change their school culture or remain with their 

current culture. The findings of this study would therefore help teachers to know the 

contribution of collegiality and collaboration aspects of the school culture on the 

intention of molding and maintaining a strong school culture. Through the findings 

of the study, other researchers may take as a point of reference for further study, 

within the Ubungo municipality and other parts of the country. 

The study may further be vital for policy makers, managers, practitioners and 

development partners in reflecting on the implication and the applicability of the 

experiences which will have been attained by the present study.  The study may also 

be helpful to remedy faults and sooner or later improve school culture and show the 

way in effectiveness and efficiency of the school’s academic performance. Actually, 

the results of this study may widen up the knowledge to the community about how 

school culture can impede or improve students’ academic performance. 

1.6 Definitions of Key Terms 

1.6.1 School culture: - This refers to the shared ideas, assumptions, values, and 

beliefs that give an organization its identity and standard for expected behavior. 

1.6.2 Secondary schools: - refers to the next level after primary schools. 

1.6.3 Government schools: - refers to the schools that funded, supervised and 

managed by the government. 
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1.6.4 School performance- refers to school academic success in average/position 

wise, for example the total average of the school or position of the school in the 

consideration of other schools. 

1.6.5 School achievement- refers to a situation where the school is measured with 

consideration of her goals and objectives.  

1.6.6 Student’s achievement – refers to the situation whereby the student's 

performance is measured on how well reached his/her academic goals. 

1.6.7 CSEE- Refers to Certificates of Secondary Education Examinations, which is a 

final examination for form four students. 

1.6.8 Collegiality: - This refers to the situation whereby heads of school, teachers 

and students have mutual support and respects among each other in the school.  

1.6.9 Collaboration: - This refers to the situation whereby people working jointly 

with others or colleagues’ by the school, such as head of schools, staffs, students, and 

parents working together as a team. 

1.6.10 Student’s performance:-This refers to the situation where the performance 

of the student is measured by involving statistics on what he/she did, the results 

given in division, grades or GPAs.  

1.6.11 School performance: This refers to the situation whereby the performance of 

the school is measured by considering the overall performance of the students in the 

school, the results given in positions.  
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1.7 Scope of the study 

The study limited itself to the ordinary public secondary schools of Ubungo to 

examine the influence of collegiality and collaboration aspects of school culture on 

students’ academic performance. The study covered only government secondary 

schools’. The decision to select government schools and leaving aside private 

secondary schools was based on the fact that private schools have flexible ways of 

doing their activities and are self-autonomous. This is quite different from the 

government schools which follow the centralized curriculum. Consequently, the 

private schools owned by different institutions like religious and individual 

institutions. Therefore, these institutions they vary from one school to another as they 

are guided with different ideologies. 
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CHAPTER TWO 

LITERATURE REVIEW 

2.0 Introduction  

This chapter reviews the literature on essential matters associated with the topic of 

the study that was the influence of collegiality and collaboration aspects of school 

culture on students’ academic performance in government schools. The review 

conducted with the intention to gain a deep understanding of the work done by other 

scholars who have carried out a similar or related area of the study. The chapter also 

presents the theoretical framework, empirical studies and synthesis of the literature 

review. The chapter ends with the conceptual framework of the study.  

2.1 Theoretical Framework 

The study adapted administrative theory by Henri Fayol 1841-1925 which involves 

14 principles. The study has adapted from this theory whereby some principles that 

was related to the study on collegiality and collaboration were used. Those principles 

were as follows; 

Firstly, unity of direction principle which states that management is all about unity 

and focus. All employees have to deliver the same activities that are linked to the 

same objectives. Activities should be carried by a cooperative group that forms 

teamwork. This principle implies that unity of direction enhances common goals and 

directions as results bring better performance and ensured the attainment of 

organizational objectives. 

 Secondly, the principle is a discipline that borrowed by this study state that 

management is about obedience. It is a part of the core values of a mission and vision 
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in the form of good conduct and respectful interaction. The principle implies that 

discipline in an organization like schools enables the performing of duties on time as 

scheduled. Also, every worker will obey to the rules and regulation of the 

organization, for example going to school early, performing all assigned duties.   

Moreover the degree of centralization, this principle states that management and 

authority for decision making should be well organized and balanced in an 

organization. The principle implies that decision in an organization should be 

organized and balanced; this is between the administrators and subordinates. For 

example, changes should be discussed together and there should be a fair chance for 

the contribution from all staff members.  

Last but not least is the principle of equity that states that workers in any institution 

should be treated gently and alike. The principle implies that workers should be 

given their rights, and they should be treated equally, no one to be treated differently 

from others. The researcher adapted administrative theory by Henri Fayol which 

involves 14 principles because supports the study. The four principles were chosen as 

they suit to explain well about collegiality and collaboration aspects of school 

culture.  

2.2 School Culture 

Mugoh (2011), has defined school culture as the aspects of school surrounding that 

was established in a long period of time. School culture comprises the values, norms 

of its members and leaded attitudes. Cavanagh and Waugh (2004), has categorized 

school culture into six elements, namely; (1) Professional values concerning the 

importance of the social institution of education and the need for school growth is 
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grounded in pedagogical principles; (2) An emphasis on learning produces a learning 

community in which there is a commitment to professional growth and improved 

outcomes for students; (3) Collegiality empowers teachers to exercise professional 

judgments through the development of supportive interpersonal relationships; (4) 

Collaboration is interaction between teachers in which information is shared on 

school operational matters including the instructional program; (5) Shared planning 

is a collective process whereby a common vision of the school is actualized by 

logical planning; and (6) Transformational leaders shares power and facilitate a 

school development process that engages the human potential and commitment of 

teachers,” (p.7).   

2.2.1 Collegiality 

Collegiality implies good relations among teaching and non-teaching staff in the 

school, actually the term is all about positive value, referring to the ‘good’ 

(supportive stimulating, rewarding democratic) relationship among staff 

(Kelchtermans & Ballet, 2002). Little (1982), explains collegiality as a norm shown 

through four specific values. Schools with collegial relationship discuss issues, plan 

and practice together. They also observe each other, attached to the doing of teaching 

and administration. Teachers connect together during curriculum by planning, 

designing, researching and evaluating it. As a final point, collegiality is shown when 

teachers collaboratively design, plan and discuss together and reach into arguments.  

Collegiality seems to be a vital element in teachers’ professional development and 

power to sharpen up teachers’ creativity and understanding.  The traits and features 

of teacher that belong to individualism and isolation are widely considered as 
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obstacles to teacher professional development and progress. Currently, schools have 

been considered an important place in favor of educators to study along with 

developing their competences and institution is real to reorganize and provide more 

chances of teach together (Darling & Richardson, 2009). Collegial communities 

build such a helpful atmosphere that increases the level of improvement and passion 

between teachers and give sustainable support for personal professional development 

(Jarzabkowski, 2002).  

2.2.2 Teachers’ Collegiality 

Collegiality offers a big deal to the novice teachers as they may learn from the 

experienced teachers. It avoids tryout from beginning teachers which are commonly 

facing them at an early stage of their profession. A Study done in San Franscisco 

United States of America in educational organizations aimed to find out the 

sustainability of leadership in those organizations.  The finding of the study was 

claimed that collegiality provides qualified and new teachers opportunities of 

working together which strengthening the proficiency and self-confidence of the 

novice teachers (Hargreaves, 2007).  

Also, revealed that collegiality facilitates teachers to deal with doubt and 

complication to make immediate changes and make an atmosphere that gives 

standards risk-taking and progressive development (Hargreaves, 2007).  Collegiality 

in school organization has been identified as a contributing factor of teachers’ 

commitment to work hence shaping and determining school achievement. It is 

believed to be essential aspects for school efficiency, development and 

organizational outcomes.  
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The study conducted in Pakistan universities in order to find out the challenges faced 

institutional commitment among teachers. The study claimed that commitment of 

teachers to school goals and objectives are considered to have great impact on 

teachers’ performance, students’ success and school achievement (Chughtai & Zafar, 

2006). However, collegiality viewed as genuine teamwork and vital factor of the 

achievement in an organization as its people work together on a regular basis, they 

plan and discuss their issues together and reach into agreement on  how to 

accomplish them (Leonard & Leonard, 2003). 

Retallick and Butt (2004), in their paper study about professional, wellbeing and 

learning. The study examined about workplace interactions of teachers with their 

colleagues in consideration to their expertise and life in learning and teaching 

practices. They came to find out that friendly interactions portrayed positive support, 

backups, giving out, appreciation, reliance, and common goal and compassionate to 

each other. Workers who seemed to have positive interaction with their colleagues in 

working area were happy asking technical support from each other. The sharing 

between them was regularly, permanent, comfortable and surrounded by prosperous 

working relationships.  

These staff also engaged in coaching, instructing, mentoring, being a role model for 

watching, engaging fully in teams, action research, serious conversation and common 

understanding. The study confirmed that the outcome of teamwork led to the high 

level of job fulfillment, hard work and constructive mindset towards 

work. Therefore, through this review the researcher, aimed to find out whether 
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friendly interactions and positive support among teachers of governments secondary 

schools can improve students’ academic performance.  

Serious collegial interactions between teachers in school have always been believed 

to be a vital element for school success and achievement (DuFour, 2004; Little et al. 

2003). The study of school effectiveness states that the most productive approach for 

continuous school achievement is establishing a collegial school culture (Goldenberg 

& Joyce, 2004). 

Moreover, Huang (2006), studied collegiality among secondary school teachers in 

Taiwan claimed that teachers with collegial culture felt comfortable and enjoying 

their teaching professional when they were encouraged and supported by their 

colleagues.  Teachers giving remarks on each others’ work, sharing about their 

students’ development and gain from each other mostly during planning. 

2.2.3 Collaboration 

In differentiating teachers’ collegiality and collaboration Shah (2012), in his study 

conducted in Malaysia literature review at University of Malaya, Kuala Lumpur. The 

study was about the significance and payback of collegiality and collaboration in 

secondary schools.  Defined collegiality that is when teachers engage with colleagues 

in work, be it intellectual, moral, political, social and or emotional. It involves both 

professional and social-emotional interaction in the pale of work while collaboration 

mostly implies to the professional sphere of relations. Teachers’ collaboration is a 

learning situation which relates to the beliefs, norms and attitudes that school 

members, especially heads of schools and teachers orient their personal and 

professional relations.  
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2.2.4 Teachers’ Collaboration  

Even before 1980, the perception of collegiality started its progress from teacher 

relationships and norms of collaboration. Armor et al. (2007), and Rutter et al. 

(2009), claimed that well thought teaching as a collective accomplishment within the 

school setting is essential to be maintained for teachers’ growth and learning so as to 

provide student achievement. Furthermore, Cobb (2014), in the study about climate, 

culture and collaboration which aimed at creating safe and conducive learning 

environment in schools. Rosenholtz et al. (2009), has argued that in contrast to their 

isolated counterparts, teachers committed to the norms of collaboration interacts 

more about professional issues and work together with a larger number of colleagues  

Jarzabkowski (2003), claimed that apparent in every successful school, educators 

must act in teamwork, collaborating with their colleagues to arrive at common 

institutional goals. Moreover, collaboration relations among teachers are considered 

to influence school achievement and students’ success and these results to increase 

teachers’ cooperation and ownership. Collaborative teachers believed to share ideas 

and professional difficulties, but also critically discuss issues and reach into common 

understandings (Brownell et al., 2006). 

Collaboration in decision making plays big roles in the smooth running and 

development of the organization. Gubayi (2007), in his study about an institution 

procedure in schools Atlalya -Turkey has argued that for the existence of the people 

in an organization and the world at large collaboration is necessary. Furthermore, 

they claimed that combined efforts and shared knowledge through collaboration 

enable teachers to improve and develop their awareness, carrier, and culture in the 
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school. For the organization system to work and tied together collaboration does as it 

is playing a role of unity and harmony. Development and teamwork are two parts in 

a single coin, insisted that in the absence of collaboration well-thought plan of action 

is impossible. Therefore, for strong and sustainable development of an institution like 

school team work is inevitable. 

Odhiambo (2005), conduct study in Kenya schools, the study was about 

collaboration. From the study has claimed that collaboration in schools is popularly 

done through school committees, school baraza, staff meetings, and department 

meetings. There is a connection of students’ achievement in studies with 

collaboration offered in school. Therefore, effective collaboration the subject 

teachers and head of school to the students and from administrators to subordinates is 

important so as improving students’ academic performance. A Collaboration of 

teachers’ students, parents and other stakeholders from government and NGOs may 

contribute to the attainment of the school objectives hence rise students academic 

performance. 

2.2.5 Secondary Education 

Refers to the level after primary school where ones join when successful pass 

national examination in regards to the required standard of performance (URT, 

1995:06). Also, secondary education implies to the level of knowledge that is given 

to a person who completed standard seven and has attained a specified entry 

qualification (Tilya, 2003). 
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2.2.6 Students’ academic performance 

Learners output measured through a national examination as evidence that has 

attained a formal educational curriculum. Students’ academic performance is the 

capability to learn and memorize what has learned and transform into the facts and 

form a bigger pattern of knowledge as well as being able to communicate through 

papers (Nyagosia, 2011). Maslowski (2001), the study titled scientific theory of 

culture at the University of North Carolina. From his study revealed that students’ 

academic performance reflects the success, efficiency of the schooling process and 

the accomplishment of the school objectives. As these definitions show, 

effectiveness and efficiency are judged according to the school objectives. Although 

these are school specific to some degree, a school performance research focuses 

solely on the objectives that schools or distinct type of schools has in common 

(Maslowski, 2001). 

 Despite this specific focus, there are numbers of foundation studies, like Scheerens 

(2002), has claimed to have several aspects in measuring performance. The concepts 

of effectiveness and efficiency are based on the relative performance of schools. In 

other words, the school is classified as effective or efficient if that particular school 

performs better on some known aspects in comparison to other schools (Maslowski, 

2000).  

In the field of education effective research, it is normally agreed that should employ 

‘value added’ performance measures, instead of adjusted outcome standard. ‘Value 

added in this aspect can be defined as a sign of the extent to which any given school 
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has fostered the development of all students in a range of subjects during a particular 

period of time (Sammons & Mortimore, 2011).  

Therefore the term development indicates that a student’s achievement is measured 

by looking for what progress made for a particular period of time as far as academic 

concern or other student’s characteristics. Bosker (2014), recognized different forms 

of students academic performance measurement that based on looking for prior 

achievement and they are considered with the current, then collective student 

learning gains and therefore do justify to the efforts of the schools (Teddlie & 

Reynolds, 2000).  

2.3 Empirical Literature review 

Several studies have been reviewed to examine collegiality and collaboration aspects 

of school culture on students’ academic performance worldwide; 

2.3.1 Review of literature worldwide 

From America U.S.A Hargreaves and Fink (2006), conduct study about leadership 

sustainability in San Fransisco.   From the study has claimed that inside the aspects 

of collegiality and collaboration in teaching is highly encouraged to conduct a test 

with improvement because boast logic of expertise and practices. Therefore, 

collaboration and collegiality building a sense of work ownership hence improves 

productivity.  

Sergiovanni (2009), in his study about building communities in schools has focused 

on collaboration and collegiality. Has claimed that, rather create collaboration 

communities  than regard to other factors to deal with actions, organization depend 
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on objective, collective expertise, mutually respectful, collaboration to meet expected 

results (Sergiovanni, 2009). Furthermore, Sergiovanni (1998), conducted the study 

about mutual professional in schools help a corporation to develop. Once educators 

reach into an agreement with a common understanding, as shared ideas, makes the 

institution stronger and promotes equal opportunities instead appear on various levels 

structures of professionals. 

According to Barth (2008), U.S.A in his study how improving schools from within is 

possible argued that collaboration should significantly be emphasized as an aspect of 

culture in order to shape the value of the educational in the organization. Therefore, 

it is understood that the idea of establishing collaboration is a very important 

assignment in the attainment of school objectives. Collaboration emerges as a joining 

idea that has several features in the improvement of schools in late in the 1990s.  

McDowell (2004), has argued that the top collegial relationship between training 

personnel show the way in achieving worth teaching as it is enlarged learner 

intellectual attainment. Therefore, it has been argued that fostering collegiality and 

collaboration in the educational system will promote learners’ understanding than 

applying other practices (Wald & Castleberry, 2000).  In the schools which take 

collective accountability for their students’ development, students show higher 

performance in their core subjects (Garmston & Wellman, 2003). It has been claimed 

that collaborative school has higher performance in comparison to other schools 

(McDowell, 2004).  A study that purposely paying attention with school 

collaborative culture found that in those schools having some similar activities 
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through their occurrence. Although, shared tasks normally differ in arrangement 

moment which requires gathering twice in a month (Barrett, 2006). 

2.3.2 Review of literature in Africa 

Singh (2002), from South Africa in his study about collegiality in education in the 

faculty of education has argued that those teachers at secondary schools are happier 

in a collegial administrative structure. They show that they consider themselves more 

essential as they participated in the decision making of school practices and future 

objectives of the institution. The study further revealed that the collegial 

administration system provides teachers motivation to work hard and give more 

service to a school than what has been expected. This looks to be great as for the 

teachers were more comfortable with the climate of sharing school vision. This is a 

very important ingredient of collegial school culture. 

Enyi (2015), in the study about professional and professional development of 

teachers in Nigeria has discussed about teachers collegiality and collaboration.  From 

his study claimed that anticipated character that teacher should have is corporate well 

among themselves within the school and other parts of the world. A professional 

teachers’ character tells the total manner of educators in a sense of societal, ethical 

and scholarly progress of the school. The teacher should be kind, attentive, neat and 

calm to suggest a related character to the learners. Collaboration among teachers 

develops the school atmosphere and more important teaching and learning 

achievement. This agrees with arguments of Oyetunji (2006), a study conducted in 

Botswana secondary schools, the study were about the relationship between 

leadership style and school climate. The study has found that the head of the school 
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who allows collective tasks no matter what students and teachers’ performance make 

conducive environment that enhances the achievement of teaching and learning 

outcomes. 

2.3.3 Review of literature in East Africa 

According to Cheng’oli (2012), title about school culture and its influence on 

Kiswahili performance in secondary schools the West Pokot County in Kenya. The 

study has claimed that there is a mutual connection among educational cultures and 

Kiswahili in form four national examinations. Njogu (2012), in his study about 

influence of school culture on students’ performance in secondary schools aimed to 

check on whether school culture can influence students’ performance.  The study 

argues that teachers enjoyed team working for experienced teachers not only helping 

novice teachers to cope with the school environment easily, but also with shared 

ideas from both academic and social aspects. Educational institutions have to 

encourage teamwork and mutual relationships as they improved their knowledge and 

generating successful the workplace. This in advance helps teachers to overcome 

institutional problems and proper carrying out their duties. Therefore collegiality and 

collaboration management system are essential components for the accomplishment 

of the school objectives.  

Kisumo, Osman and Ongeti (2013), from their study about school culture which 

focuses on the implication to the school improvement and performance in national 

examination in Kenya. From the study they have claimed that collegiality and 

collaboration aspects of school culture have the ability to provide answers and 

stabilize students’ academic performance in national examinations in Kenya 
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secondary schools. The findings noted that the level of collegiality and collaboration 

among school heads, teachers, students, and parents decide the extent of the 

performance of schools in their final examinations. School focus towards providing 

better academic performance expected to invest in meaningful connection to 

collegiality and collaboration aspects of school culture. Since this study conducted in 

Kenya the research was curious to study about collegiality and collaboration aspects 

of school culture in Tanzania secondary school to find out their outcomes. 

2.3.4 Review of literature in Tanzania 

Peter (2015), a study conducted in Tanzania about school culture on teachers’ 

professional commitment has argued that school culture has a significant 

contribution to professional commitment as teachers who were supported, recognized 

and involved in shared decision making were likely to feel better in their professional 

and perform better compared to their counterparts. Therefore school culture has a 

vital contribution to educational achievements. 

Laurent (2011), has claimed that collaborative culture is associated with teachers’ 

morale, parent participation. Therefore, responsibility and collaboration leadership 

found to have positive results in school management. Galabawa (2001), investigated 

the organizational culture of the University of Dar es Salaam (UDSM) which focuses 

to understand the process of how to improve performance and stability. The study 

argues that values of organizational culture have a great contribution to the academic 

progress of the University community as a result of appreciating the values of 

teamwork and collaboration climate. 
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 The findings from the study carried out by Llah (2010), claimed that courage of 

collaboration with teachers leads the school to develop students’ academic 

performance. Spirit of team working is encouraged by inspiring teachers through 

paying satisfactory salary and pays on time. The leaders’ wide discussion with 

teachers, allow open minded, relationships among staff, weekly teachers’ meetings, 

participate in making decision and pay attention to each other. 

The findings from the study done by Kilewo (2014), on the influence of school 

administration on students’ academic performance in Tanzania, a case of selected 

secondary schools in Dar es Salaam, have revealed that factors for teamwork such as 

collegiality and collaboration, recognizing teachers, motivating the teacher 

development are fundamental in development hence joint effort leads to the 

encouragement of students’ academic performance. 

2.4 Synthesis of the Reviewed Literature 

Relevant reviewed literature from various nations has revealed that collegiality and 

collaboration aspects of school culture practices have an influence on students’ 

academic performance. Globally, most of the countries considered school culture as 

the most influential aspect in the attainment of students’ academic performance and 

success of school goals. The literature reviewed have exposed and supported that 

collegiality and collaboration aspects of school culture have positive effects on 

students’ academic performance (Singh, 2002; McDowell, 2004 & Barth, 1990).  

School progress and change efforts have been found to be more productive when 

implemented in a school with a collegiality and collaborative culture. Collegiality 

and collaboration allow teachers to engage in school challenges in discussion and 



25 

find solutions from their context (McDowell 2004; Wald & Castleberry, 2000). It is a 

big deal to the novice teachers to cope easily with the school environment as they 

learn from the experienced teacher, but also will strengthen the proficiency and self-

confidence of the novice teachers. (Little, 2001; Nias, 2002). Therefore, may 

strengthen the organization effectively and efficiently, hence students’ academic 

performance. 

2.5 Knowledge Gap 

Based from reviewing studies the researcher has indicated that collegiality and 

collaboration aspects of school culture have an influence on student achievement.  

In Kenya, several studies have been conducted to test the influence of school culture 

on students’ academic performance (Kisumo & Ongeti 2013; Maina, 2010; 

Cheng’oli, 2012; Njogu, 2012). The study reviewed has revealed that school culture 

has great impact on students’ academic performance and school achievement. 

Collegiality and collaboration aspects of school culture enable to solve day to day 

challenges openly and peacefully.  

Tanzania in particular, studies has been concentrated in the areas of teachers’ 

efficacy, leadership and professionalism as well as organization culture in Higher 

learning institution (Laurent, 2011; Peter., 2015 & Galabawa, 2001). Since it has 

observed that many studies focuses on leadership and professional development. But 

also, those studies came up with several suggestions and most of them were applied, 

for example reasons for poor academic performance were; lack of enough teaching 

and learning materials which almost solved, poor infrastructure solved in most 
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schools, lack of in-service training just to mention a few, these challenges were 

almost solved to the extent that they should provide positive results.  

However, still poor academic performances persist. School culture is among of the 

areas with few studies in Tanzania especially in the lower levels.  In this case, more 

studies in this area of school culture need for further investigation. Therefore the 

researcher specifically has determined to investigate the influence of collegiality and 

collaboration aspects of school culture on students’ secondary school. 
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2.6 Conceptual Framework 

The conceptual framework of this study consists of four variables, namely; School 

culture, heads of schools, teachers collegiality and collaboration, School departments 

lastly students academic performance. 

 

 

 

  

 

 

 

 

 

 

Figure 2. 1: Conceptual framework of the study.  

Source: Modified from Kimani, Kara and Njagi (2013). 

The conceptual framework shows the relationships between variables that may 

influence students’ academic performance. Head of a school influences the culture of 

the school through his/her actions. A decision made by the head of schools helps to 
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changes. Heads of schools, therefore, help to assure the acquisition of standard and 

quality of education, along with greater accountability and ownership of school 

goals. Head of school has a major role in the implementation of norms, values and 

standard of the school. 

Teachers’ collegiality and collaboration which normally influenced by the head of 

schools, refers to interaction between teachers, head of schools and students. 

Resulting from a need to develop and retain good relationships in the school. This 

includes teaching staff and non-teaching staff to support for one another. These 

relations encourage hard work through adaptability transformational and stable 

willingness to improve students’ academic performance. Head of school may allow 

this to take place in staffs meetings, school team meeting, school baraza, discipline 

meetings, parents’ meetings, advices the school board chairperson to act the same but 

also can insist on class meetings as well. 

Teachers’ participation in decision making helps them to be aware of the school plan, 

project and goals. Therefore provide a chance to share their ideas and commit by 

themselves what is going to happen once fail to meet the expected school goals. 

Promote professional relationships between school staff that support effective 

collaboration. Create an environment where everyone feels secure and happy sharing 

thoughts and ideas with colleagues about academic and social aspects. Promote 

mutual respect for individual differences and encourage patience and harmony. 

Happy sharing thought and ideas may lead to improvement of students’ performance 

and automatically the school may achieve planned goals and objectives. 
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However, the involvement of teachers in school matters such as academic masters, 

discipline masters, sports and game masters, heads of department and class teachers 

in making decisions will raise working morale. Involvement also will assure teachers 

to participate fully in the accomplishment of planned objectives as they feel part of it. 

Preserve a situation of caring communications which promote constructive staff, 

students’ interaction for the success of students’ academic performance. 

All in all, the entire figure above shows the interconnection and interdependence 

from one element to another for the achievement of better students’ academic 

performance.  

According to Kimani, Kara, and Njagi (2013), the components of an education 

system can be presented in an input-process-output model. The model is a production 

system that has outputs. The output in this context is students’ academic performance 

in CSEE which is considered as a dependent variable. Therefore, teachers and 

students are involved in the process of teaching and learning. School culture in this 

study is independent variables. The process involved teaching and learning between 

teachers and students. The inputs in this study were the independent variables which 

included collegiality, collaboration and teacher’s involvement in decision making. 

The study, therefore, investigated the influence of collegiality and collaboration 

aspects of school culture in Ubungo Municipality. 
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CHAPTER THREE 

RESEARCH METHODOLOGY 

3.0 Introduction 

Chapter three discusses research methodology that applied by the researcher during 

the study. This chapter is organized into the following sections: research approach, 

research design, the location of the study, the target population, sample size and 

sampling procedures. The chapter also covers data collection methods, data analysis 

procedures, validity and reliability of the study, ethical issues and considerations.   

3.1 Research Approach 

Refers to the strategies for research that cover all stages starting with hypothesis to 

the short process of recording, compilation, examine and understanding (Creswell, 

2003). The mixed research approach was adopted so as to obtain more information. 

Quantitative approach had investigative features which can be analyzed and 

projected in numbers (Kothari, 2004). Ame and Baradyana (2009), revealed that the 

quantitative approach provided more attention and views to a researcher with regard 

to the nature of a particular study. The quantitative approach has formally agreed to 

the study with some numbers in the data to be collected.  

However, making findings more dependable and provide a complete explanation of 

the research problem, one method alone could not suffice (Ary, Jacob & Sorensen, 

2010, 2006). The two approaches were corresponding to one another and when 

combined, they optimize between reliability and validity of the current findings. 

Qualitative method was chosen by the researcher as it enabled accessing insiders’ 

perspectives and captured social action in its natural context about the influence of 
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collegiality and collaboration aspects of school culture on students’ academic 

performance. Ary et al. (2010; 2006) argue that a qualitative approach searches to 

identify the incidence by targeting on the whole picture instead of putting it into 

asymmetrical.  

Moreover, mixed approach allowed the researcher using own understanding and 

proficiency to obtain information that was meaningful. Through qualitative method 

the researcher was able to strengthen and understand more about the study. The 

researcher was able to collect the ideas and skills from respondents in regard to 

research objectives. 

Lastly, the researcher decided to use mixed approach since the nature of the data 

needed were in both obtained by explanations behaviors’ and statistical data form for 

example about values, norms and standard of the teachers and students, students 

results are in numbers. 

3.2 Research Design  

The study employed comparative non experimental design which was convergent 

parallel mixed methods design. Convergent mixed methods approach is a form of 

mixed methods design in which the researcher converges or merges quantitative and 

qualitative data in order to provide a comprehensive analysis of the research 

problem. In this design, the investigator typically collects both forms of data roughly 

at the same time and then analyzes, integrates the information in the interpretation of 

the overall results. Thereafter the results compared to see if the findings confirm or 

disconfirm each other. The key hypothesis of this approach is that both qualitative 

and quantitative data provide different types of information; often detailed views of 
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participants qualitatively and scores on the instrument quantitatively and together 

they provide results that should be the same (Creswell, 2014). 

3.3 Location of the Study 

The study was conducted in the Dar es Salaam region in Ubungo municipal. The 

research site is located in the western part of Dar es Salaam central business 

municipality in Tanzania. To the north it surrounded by Kinondoni municipality, to 

the south Ilala municipality, to the east is bordered by the Coast region. Ubungo 

municipality has 59 secondary schools (29 community secondary schools and 30 

private secondary schools) by the time the study was undertaken district education 

officer. 

The area of the study was selected considering that collegiality and collaboration 

take time to build and work. The schools are always under pressure from the highest 

levels (such as municipality leadership) so that the strategies to improve performance 

through collegiality and collaboration have not been assigned enough time, which 

causes the performance to remain poor. Secondly the study was selected the 

researcher is familiar with the study area.  Last, it was chosen for the study as it 

possesses characteristics of rural and urban areas, hence the findings could serve as 

indicators of what may be experienced in another part of the region and the country 

at large. 

3.4 Population   

Target population refers to the collection of people who possess some features which 

have an interest that a researcher will actually need (Best & Kahn, 2006).  The 
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targeted population incorporated all heads of secondary schools, teachers (class 

teachers’, academic teachers and heads of departments) and students in particular 

schools. Cooper and Schindler (1998), assert that the target population owns the 

information which the researcher has it in mind to make an implication.  

This part is important as the research got an awareness of the population dealt with in 

the study area its nature and location, for example heads of schools, teachers and 

students. 

3.5 Sample Size and Sampling Procedures 

Sampling refers to the portion of individuals of a particular population who has 

characters of the entire population (Creswell, 2008). Charles (1995) defines sample 

as a portion or a group taken within a population that a researcher thought will 

provide the information required for the study. The study adopted probability 

sampling and non-probability sampling, whereby the researcher through simple 

random sampling helped to obtain the number of respondents (teachers and students) 

from six selected schools. Random sampling eliminates the possibility that the 

sample is biased and that accurate random sample permit for the uppermost stage of 

simplification in the study to authenticity (Abbott & Bordens, 2011). Neumann et al., 

(2009), contend that probability sampling allows a broad respective picture of the 

population under study. Since the study used questionnaires for teachers to collect 

the data, simple random sampling was deemed fit for the study as it gives a chance to 

any student and teacher to participate in the study. 

Through purposive sampling, the investigator selected six schools, but also helped to 

obtain the respondents who were the heads of schools and some teachers (academic 
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teachers and heads of departments) for an interview. This is because as heads of 

schools they possessed important information for the study. Purposive sampling also 

used to provide respondents who were academics and heads of department teachers 

for an interview chosen because they possessed important information associated 

with the study. However, purposive sampling used to obtain participants (focus 

group discussion) was students of form three and form four. Form three and form 

four because at this level at least were able to discuss, comments and make some 

arguments.  

3.5.1 Sample Size 

Paul (2008), revealed that the sample size is the number of components chosen from 

a numerical population whose traits are deliberated to get information on the whole. 

This is the actual numbers of participants or respondents selected from the 

population that comprises the sample (Adam & Kamuzora, 2008). Bryman and 

Cramer (2011), have recommended that the sample size should be chosen from 

members of the population. In the Ubungo municipality, government schools consist 

of 30164 students and the number of teachers fall of 1003 (data from the municipal 

education officer). A sample size of the study was obtained through the formula 

initiated by Yamane (2013), whereas the degree of precision of 10% was used. 

Considering the population shown above sample size was attained using the 

following procedures;  

Whereas n/N+1(e) 2.  

Therefore; N=Total population of Ubungo government schools. 
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                (e)2 = levels of significance, that is 10% 

                n = Sample size 

                             For that case; n=31167/31167+1(10)2 

                                                   n= 31167/31168x10 

                                                   n=99.9967 

 This entails that the sample size was estimated 100. Therefore, n =100+2, which 

included 54 students, 42 teachers and 6 heads of schools (key informants) which 

make the total of 102 respondents. For access and attainable sample, the sample 

organization consists of 102 respondents. Out of 102, 54 (52.9%) were students, 42 

(41.2%) were teachers and six (6) heads of schools which was equivalent to 5.9% as 

indicated in the Table 3.1 below. 

Table 3. 1: Sample Composition of the Study  

Category of respondents  Number of respondents Percentage % 

Students  

 

54 52.9 

Class teachers 

 

30 29.4 

Academic masters 

 

6 5.9 

Heads of department 

 

6 5.9 

Heads  of schools 

 

6 5.9 

Source: Data Findings from the Field, 2019 

Students were selected from the sample as they are the final product in the process of 

education system. They are among the determinants of the failure or success of the 

school. Teachers are the main implements of the curriculum to ensure that students 

are taught and performance is improved. Lastly, heads of schools were included as 



36 

they are responsible in matters related to education example school administration, 

discipline and academic. Students, class teachers, academic masters, head of 

departments and heads of schools from the culture of the school. Since collegiality 

and collaboration are aspects of school culture, teachers and heads of schools were 

vital participants for the study. 

3.6 Data Collection Methods 

During data collection, the following instruments were applied by the researcher, 

including questionnaires, interviews, documentary review, observation methods and 

focus group discussion. All these methods were applied and helped to obtain 

information as follows: 

3.6.1 Questionnaires 

Data obtained through questionnaires using open and closed-ended questionnaires.  

According to Cohen et al. (2005), questionnaires tend to be reliable because they are 

anonymous, encourage greater honesty and more are economical in terms of money 

and time. Questionnaires enabled the researcher to collect data in a short period of 

time in a large population and saved money. The questionnaires were designed to 

collect data from students and teacher respondents. In this study, twenty four (24) 

questionnaires administered to teachers and (24) questionnaires also for students.  

However, questionnaires were constructed to make relevant to the study objectives. 

One of the questionnaires developed (Appendix III) administered to teachers. It 

included open ended, closed ended and likert scale type of questionnaire. It was 

divided into two parts. Part A had 10 items, dealt with demographic information. Part 
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B had 6 questions and 25 items, it dealt with perceptions, views and experience of 

teachers. The core value was what was done in schools and what should be done.  

3.6.2 Interview 

The interview is a method of data collection where by a researcher pose questions to 

the participant and respond to those questions. An interview may be carried out face 

to face, through telephone or online such as by Skype. There are three types of 

interviews: structured interviews are when researcher asks respondents’ questions 

that follow a certain order. Unstructured interviews refer to the form of questions 

where the researcher is not prearranged, the researcher probe respondents’ with 

questions to provide intended data, unstructured used for academic teachers and 

heads of departments. In a semi structured interview the researcher asks questions 

using guideline for some part of the interview and some questions without interview 

guideline and later allow for open discussion, those used for heads of schools 

(Mugenda & Mugenda, 2012, p. 165). 

Since the study was conducted through mixed research approach, semi-structured 

and structured interviews used considering the nature of respondents interviewed. 

The interviews have a number of advantages: the interview made possible to obtain 

data required for the study. Interview conducted provided detailed information that 

may not be easily collected using other instruments. In comparison to questionnaires, 

the examiner was flexible whereby adapted to the situation of each participant. 

Six (6) heads of schools and eighteen (18) teachers (academic masters 09 and heads 

of departments 09) were interviewed. Heads of the schools were interviewed as they 

had important information about school management and organization. Teachers 
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were interviewed about teaching practices and students’ academic performance. The 

participants allowed the investigator to acquire the data that were related to 

collegiality and collaboration aspects of school culture of secondary schools 

(Interview schedule Appendix IV).  

3.6.3 Focus Group Discussion 

Focus Group Discussion (FGD) is a tool for gathering information in details, 

particularly those which based on attitudes, perceptions and experiences of a 

particular group of people (Cohen, Manion & Marnson, 2007). Also, Kombo and 

Tromp (2006), views that, FGD is the process whereby a researcher acts as a member 

of a given group and discusses a selected topic of interest with the respondents. 

Checklist (Appendix II) was used as a guide for the researcher to obtain data from 

FGD. FGD was administered to thirty (30) students from six selected secondary 

schools. Each school provided one group of five (5) students. The data were recorded 

through note taking and audio recording. The audio recorded with the consideration 

of permission from the participants.  

3.6.4 Documentary review  

The information from this source was obtained from surveys schools and from other 

sources that contained relevant data. (Appendix V) In this study, the key documents 

included information from the files of the teachers’ ‘day to day duties, leadership, 

management, students’ examination results, minutes of meetings such as staff 

meetings, parent meetings, class meetings, school Baraza, school committee’s 

records as well as online data educational sources. These documents contained 

academic issues (students and school performance), discipline and administration 
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issues. From these sources the researcher added knowledge and skills. Documentary 

review has some benefits: Firstly, it is a reliable source of data that may be exploited 

for a long time. They are appreciated because they provide more insight, into the 

study through close certifying and supplementing data obtained from other sources. 

Furthermore, documentary review has advantage to bring the data which cannot be 

obtained from other sources; it was economical and provided detailed information 

about the study. 

3.7 Data Analysis 

The data collected were analyzed in such a way that gives answers to the question 

asked. Data collected through questionnaires, interview and documentary review 

were analyzed as follows: at the beginning, the researcher first reads the data 

collected, edited so as to identify and eliminate some errors made by the participants 

and put a summary to get a general idea of the information.. Second, the data 

collected were organized based on the research objectives. Third, coding of data was 

done, which involves the grouping of data into themes and subthemes. This helped 

the research to give meaning to the data collected from the field.  

The tools used for the analysis of the quantitative data were Statistical Package for 

Social Sciences (SPSS) software version 21. In considering this, the data gathered 

were manually processed, where codes were developed, analyzed and organized in 

the template. Editing and coding of the questionnaires(likert scale) was done and the 

data were entered into the SPSS computer program following the developed codes 

ready for analysis. Finally, the data were interpreted and presented as findings.  
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3.8 Validity and Reliability 

Validity and reliability of data depend on the instruments used in the research 

Kothari (2004). Validity means that proper procedures have been followed in getting 

answers to the question asked (Dawson, 2002). Validity is the point to which a tool 

measures what it is expected to measure. To ensure the accurateness and meaningful 

of the study findings, different measures were taken by the researcher in this study. 

For example, tools were checked by the supervisor and other researcher experts for 

some corrections and advice. The validity of the tools used was also ensured 

whereby a pre survey conducted by the researcher in order test the tools before they 

were taken to the actual study.  

Reliability refers to the measurement procedures which provide the same answers 

even after being repeated several times (Dawson, 2002). Some measures were taken 

to ensure the reliability of the study findings. This included the triangulation of the 

data collected. Triangulation is the use of various data sources of information 

including interviews, observation, and document analysis.  

3.9 Ethical Considerations.  

Ethics of the research were highly considered by the researcher in this study. Before 

going for the actual study, the researcher asked for the consent letter from the 

University of Dodoma to carry out the study and then processed a letter from the 

municipal director of the study area (Appendix VI and VII). The members were 

informed about the purpose of the study and what the researcher expected to get from 

them. The researcher also informed respondent about their rights, were informed that 

to join in the study is voluntary. But also they can withdraw from the study at any 
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stage during the study. Confidentiality was also observed as the researcher used 

anonymously. Letters were used instead of their names, for example L, M, N, O, P, 

and Q during the interviews voices. The researcher acknowledged ideas of the 

people, all works used in the study were cited and acknowledged within the context 

but also their references provided. The participants’ privacy and dignity was 

considered throughout the study. Any aspects of identifications example names, 

address or location within questionnaires were avoided.  
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CHAPTER FOUR 

PRESENTATION OF FINDINGS 

4.0 Introduction 

Chapter four presents and analyses the findings based on study objectives indicated 

in chapter one.  The chapter starts with demographic information on the participants’. 

The study objectives were as follows: Firstly was to determine the level of 

collegiality and collaboration aspects of school culture done in government 

secondary schools. Secondly was to assess factors for collegiality and collaboration 

aspects of school culture that have an influence on students’ academic performance 

in government secondary schools. The third was to identify relationships between 

collegiality and collaboration versus academic performance in secondary schools 

from 2015 -2018.  

4.1 Demographic characteristics of respondents 

This part presents demographic data of study participants, including heads of 

schools, teachers and students. The part involves the gender of participants, age, 

level of education and years of working experience. This information was important 

as they encourage participants understanding the influence of collegiality and 

collaboration aspects of school culture on students’ academic performance as well 

their ability to answer study questions. 

4.1.1 Students respondents by age 

Figure 4.1 shown that age of respondents whose age were between 13 to > 20 years 

grouped as follows; 13-16, 17-20 and above 20. In these findings, it has been 

indicated that the group age of 17-20 years was the majority of respondents by 
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25(46.3%) followed by group aged between 13-16,  24 (44.4%) whereas the age 

group between 20 years and above were only 5 (9.3%) of all respondents. 

 

Figure 4. 1: Students respondents of by Age  

Source: Field Data, (2019).  

4.1.2 Distribution of the respondents by class level 

The class levels of respondents are presented in figure 4.2 The study showed that 

involved form two to form four as follows; The majority of respondents were from 

form four class who were 28 (51.8%) followed form three who were 20 (37.0%) and 

form two who were 6 (11.1%).  
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Figure 4. 2:  Distribution of the Respondents by Class Level 

Source: Field Data (2019).  

4.1.3 Teachers respondents by age 

Findings are presented in figure 4.3. Respondents described in the study are aged 

between 25 to >45. In these findings, it has been shown that the group aged between 

36-45 are the majority of respondents by 20 (30%) followed by the young aged 

between 25-35, 15( 27.7%) whereby the group aged around 45 and above were only 

7 (12.9%). 
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Figure 4. 3: Teachers Respondents by Age  

Source: Field Data (2019).  

4.1.4 Level of education 

The findings of this study in figure 6 indicated that the majority of respondents were 

degree holder 24(30.0%) followed by diploma holder 12(27.7%) whereby masters 

degree 6(12.9%). 
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Figure 4. 4: Level of education of teachers  

Source: Field Data (2019). 

4.1.5 Experience of teachers  

The level of experience of the respondents was very essential for the study as it has 

an added advantage for teaching professionals. Figure 4.5 described below presents 

that respondents having experience between 06-10 years were 10 (23.8%) which 

were the majority followed by respondents having experience between 16-20 years 9 

(21.4.%) and respondents experienced around 20 years and above were 8 (19.0%), 

again respondents experienced 11-15 years by 8 (19.0%) between while those 

experienced between 0-5 years 7(16.6%)  
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Figure 4. 5: Years of experience for teachers  

Source: Field Data (2019). 

4.1.6 Head of school age 

The findings of the study have been shown in figure 4.6, below that, the respondents 

aged between 36-45 were 3(50%) again those aged within 45 years and above were 

3(50%). 

 

 

 

 

 

 

 

Figure 4. 6: Head of school age 

Source: Field Data (2019). 
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4.1.7 Heads of school experience in leadership 

Respondents’ level of experience was very important in this study since enabled to 

find out whether they have enough experience in teaching professional and school 

management. The experience was divided into the following groups 0-5, 6-10, 11-15, 

and 16 to 20 years of experience and within 20 years and above. The findings of the 

study indicated in figure 4.7 below. The respondents having experience between 6 to 

10 years were the majority by 4 (66.7%) while those lied around 0 to 5 years were 2 

(33.3%). 

 

Figure 4. 7: Head of Schools experiences in leadership 

Source: Field Data (2019). 
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possessed by 1 respondent which is equal to 16.7%  again 1 respondent out of 6 

posses masters degree which is equals to 16.7% of all respondents. 

           

Figure 4. 8: Educational level of the heads of school 

Source: Field Data (2019). 

4.2 Determine the collegiality and collaboration transpire in secondary schools. 

The first objective of the study sought to find out how collegiality and collaboration 

aspects of school culture were done in the government secondary schools in 

Tanzania. The data from this objective were obtained through questionnaires which 

were administered to teachers. Furthermore, the interviews were administered to the 

heads of schools and teachers as shown in Table 4.1 below. Observations were also 

involved in the study so as to ensure that important data which were not asked and 

those asked were checked and proved as were observed by the researcher.  
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Table 4. 1: Collegiality and collaboration culture in secondary schools  

Questions 
A SA D SD N 

F % F % F % F % F % 

When heads of school take time 

to praise teachers. 26 43.3 6 10 22 36.7 2 3.3 4 6.7 

When heads of schools in our 

school facilitate teachers 

working together. 

          

31 51.6 2 3.3 22 36.7 2 3.3 3 5 

When teachers are encouraged 

to share ideas 37 61.7 1 1.7 19 31.7 

  

3 5 

When heads  

of schools value teachers’ ideas 

          

39 65 1 

 

1.7 

 

17 

 

28.3 

 

1 

 

1.7 

 

2 

 

3.3 

When teaching practices 

disagreements are voiced 

openly and discussed. 

          

23 53.3 2 3.3 32 38.3 1 1.7 2 3.3 

When teachers trust each other 35 58.8 3 5 17 28.3 2 3.3 3 5 

Key: A-Agree, SA-Strongly Agree, D-Disagree, SD-Strongly Disagree, N-

Neutral  

Source: Field Data (2019).  

 

Data presented in Table 4.1. indicates that 26 (43.3%) of respondents agreed with the 

statement which said that when leaders took time to praise teachers who performed 

well influences students’ academic performance. 31 (51.6%) of teachers who agreed 

that when heads schools facilitate teachers’ working together leads to improvement 

of students’ academic performance. 37 (61.7%) of teachers who agreed that when 

teachers encouraged to share ideas leads to better students’ academic performance. 

39 (65%) of teachers who agreed that when leaders valued teachers’ ideas leads to 

the improvement of students’ academic performance. 23 (53.3%) of teachers who 
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agreed that when teaching practices disagreements were voiced openly and discussed 

leads to better students’ academic performance. 35 (58.8%) of teachers agreed that 

when teachers’ trust each other leads to better students’ academic performance. 

These agreement rates proved that collegiality and collaboration aspects of school 

may lead to the attainment of school objectives.  

4.2.1 Heads of school views on praise giving 

Provision of praise to teachers can help the improvement of the students’ academic 

performance in (CSEE). However, in one of the interviews with one of the heads of 

schools from school ‘A’ stated that:  

It is a good thing to provide praises to teachers who perform well 

from their subjects. Giving praise to teachers enables them to work 

hard thinking that their efforts are valued, hence rises of the 

student's academic performance.  It is very unfortunate there is no 

fund for teachers who perform well, which is somehow 

discouraging teachers. This may be a reason for bad performance in 

my school as teachers think that their efforts are not valued. (Head 

of school A, 4
th

 March, 2019) 

Moreover, when interviewed with heads of school, one head of school from school 

‘Q’ was quoted saying that: 

In my school, we are not giving any motivation to teachers who 

perform well, though that can be seen as a good practice to 

introduce in our schools. We shall introduce it in the future. This is 

because can be used as a motive to the teachers in performing their 
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duties properly, hence may rise the learners’ academic 

performance. (Head of school ‘Q’ held on 15
th

 March, 2019). 

Teamwork among teachers can help the improvement of the students’ academic 

performance in (CSEE). This is because through teamwork they can share their 

experiences, views and solve some difficulties in their lessons.  However, in one of 

the interviews one of the heads of schools from school ‘P’ said that: 

Teamwork will help teachers tackle difficulties in their lesson 

preparation and teaching practices. Also, teamwork can help 

teachers to evaluate one another and advise each other to clear 

some weaknesses. (Head of school ‘P’ in 13
th

 March, 2019). 

Another head of school from school ‘Q’ commented by saying:  

Teamwork in my school for sure may raise the performance of 

school as teachers share what they know to one another. Again, 

teamwork enables teachers who are not doing well in their subjects 

to gain experience of those who do better in their subjects.  

( Head of school ‘Q’ on 15
th

 March, 2019). 

However, during the interview of school heads, one of the schools heads from school 

‘O’ shared his ideas and this is what he said:   

Teachers who work and plan together bring a sense of collective 

responsibility in preparation and application practices. A sense of 

togetherness can develop among teachers and increases trust in one 

another. This spirit can serve school objectives as teachers are 
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willing to accomplish their duties without supervision. This 

practice facilitates students’ academic performance and school 

achievement.( Head of school ‘O’ on 13
th

 March, 2019). 

The comments from one of the heads of schools from school ‘M’ are as follows: 

It is important to share and discuss with teachers on important 

issues related to academic, financial and discipline, since may build 

unity among school members. In my experience, when teachers are 

involved and given time to share their ideas, they feel part of the 

school and may raise the morale of their work. (Interview 

conducted with head of school ‘M’ on 13
th

 March 2019).  

Moreover, another head of school from school ‘O’ came out with different ideas 

from the previously stated that: 

 Teachers should be given the opportunity to share their views only 

on some matters, especially those related to academics whereas on 

some issues they are just given information. My point is you cannot 

share each and everything with teachers. In some matters teachers 

should only be informed of the action. ( Head of school ‘O’ on 13
th

 

March, 2019). 
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However, in an interview with another head of the school from school ‘Q’ on a 

similar point has said the following: 

In my school teachers are given chances to perform different tasks 

and discusses together. Actually am facing difficulties sometimes 

as you know we differ in thinking, but I managed to clear those 

differences and were moving on. However, school issues are many 

for one person to manage. Making decisions with teachers may 

create better solutions for school problems, this also can motivate 

teachers and provides to the quality of their work. An interview 

with head of school ‘Q’ on 17
th

 March 2019) 

4.2.2 Teachers’ views on praise, giving 

Prize giving to the teachers: The findings imply that poor performance among the 

school may be accelerated by teachers lacking motivations and incentives from 

leaders. During the interview with one of the teachers from school ‘M’ commented 

on praise giving by saying that: 

Giving praise to teachers who perform well could help those 

teachers to increase their efforts so as to perform more as they 

expect to be praised. Those with low performance in their subjects 

will be encouraged to find the cause of poor performance. This can 

create some sort of competition within the school. (Interview with 

teacher from school ‘M’ 6
th

 March 2019). 

 



55 

Moreover, one teacher from school ‘O’ commented on this issue of   praise giving as 

follows:  

I remember we were given praise in my former school every year 

in a parents’ day. The criteria used are regarded those teachers’ 

who got grade A and B from their subjects. Every A was valued 

10,000/=Tshs and B was valued 2,500/= Ths. The performance of 

the school was very good; we were a leading school in the 

municipality. (Teacher of school ‘O’ 13
th

 March, 2019). 

Provision of praise for the teachers of municipal could help the teachers to work hard 

so that the performance in government schools could be improved.  

Teamwork is emphasized on sharing ideas, solving teaching and learning difficulties 

together. Team work can provide better performance. One of the teachers from 

school ‘M’ during an interview about teamwork responded that: 

Regarding the facilitation of leaders for teachers’ working together 

in lesson preparations and teaching as a way out to bad 

performance, most of teachers’ in the government schools in the 

area usually performing their duties individually. (Teacher from 

school ‘M’ on 6
th

 March, 2019). 

Comment from another teacher from school ‘P’ on the same issue revealed that: 

There is no teamwork in our school; most teachers work on their 

own. Teachers are struggling to complete the unfinished topics of 

their lessons. Taking an example of my school, it is almost five 
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years since I came here; there are no even departmental meetings.   

(Teacher from school ‘P’ 15
th 

March, 2019). 

On the other hand, the researcher interviewed one teacher from school ‘L’ had the 

following to share: 

It is very layer to see teachers working in a team, normally were 

busy for each and every one on his/her own. Teamwork enables 

teachers to gain new knowledge from each other during preparation 

and practices. The knowledge and experience obtained can help 

teachers tackle some challenges faced in the classroom. This can 

bring some important changes and improve the performance of the 

school. (Teacher from school ‘L’ on 4
th

 March, 2019). 

From the observation, the researcher established that most teachers in the field were 

busy individually as they struggled to finish up their lessons off they went. This has 

been observed several times. Likewise, during the interview, one teacher reported 

that teachers are not given time for sharing their ideas or discuss important issues 

with heads of schools. One of the teachers from school ‘Q’ commented on this as 

follows: 

Most of our heads of schools in the area are reluctant to share ideas 

with their teachers. Again, heads of schools think that they are 

always right. Once teachers ask anything about school and try to 

give out their views, they would be considered as enemies. 

(Teacher of school ‘Q’ on 17
th

 March, 2019). 
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Also in the same vein, one teacher from school ‘P’ stated that: 

Few teachers are only arguing about school matters; most of the 

teachers stay quiet even if they have a point. This is because 

making an argument with leaders may lead to misunderstanding 

hence conflicts in the school community. (Teacher of school ‘P’ on 

15
th

 March, 2019). 

The quotations above imply that poor performance in government schools may be 

because teachers are not encouraged, but also not given enough time to share their 

ideas. This may be the reason for bad performance in government schools. 

4.3 Collegiality and collaboration aspects of school culture on performance 

From this objective, the researcher, aimed to find out whether the factors of 

collegiality and collaboration aspects of school culture have an influence on students’ 

academic performance in government schools. The data were collected through 

questionnaires which were administered to teachers and students. Furthermore, heads 

of schools and teachers were interviewed. Observation was also used to collect 

important data which were not asked and those asked were proved as were observed 

by the researcher. All these instruments were administered so that they could be 

complemented from each other. The extent to which collegiality and collaboration 

culture influenced students’ academic performance in government schools as 

presented in Table 4.2   
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Table 4. 2: Factors of collegiality and collaboration influence on academic 

Questions 
A SA D SD N 

F % F % F % F % F % 

When leaders trust the 

professional judgments of 

teachers. 37 61.7 2 

 

 

3.3 

 

 

18 

 

 

30 

  

3 5 

When teachers are 

involved in the decision-

making process. 38 63.3 1 1.7 15 25 

  

6 10 

When teachers are 

rewarded for 

experimenting with new 

ideas and techniques. 

          

37 61.7 1 1.7 19 31.7 1 1.7 2 3.3 

When teachers are kept 

informed of all current 

issues in the school. 

 

36.0 

 

60.0 

 

2.0 

 

3.3 

 

19.0 

 

31.7 

 

1.0 

 

1.7 

 

2.0 

 

3.3 

When teachers spend 

considerable time 

planning together. 35 58 2 3.3 18 30 1 1.7 4 6.7 

Leaders to support risk-

taking and innovation in 

teaching. 37 61.7 2 3.3 18 30 1 1.7 2 3.3 

Key: A-Agree, SA-Strongly Agree, D-Disagree, SD-Strongly Disagree, N-

Neutral  

Source: Field Data (2019).  
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Data presented in Table 4.2 on the responses of teachers on the factors for 

collegiality and collaboration that influence students’ academic performance to rise 

as stated above show that 37 (61.7%) agreed on the statement that when leaders trust 

the professional judgment of teachers, 38 (63.3%) students’ academic performance, 

37 (61.7%) agreed that when teachers are rewarded for experimenting with new ideas 

and techniques influence students’ academic performance, 38 (61.7%) agreed that 

the involvement of teachers in policy and decision-making process influences 

students’ academic performance, 36 (60.0%) agreed that when teachers kept 

informed of all current issues in the school has influence on students’ academic 

performance, 35 (58%) agreed that when teachers spend considerable time planning 

together has influence on students’ academic performance, 37 (61.7%)  agreed with 

statements says that when teachers have opportunities for dialogue and plan across 

grades and subjects has influence on students’ academic performance, 37 (61.7%) 

agreed with the fact that when leaders support risk taking and innovation in teaching 

has influence on students’ academic performance.  

Similar to a previous objective interview conducted as well, which intended to 

collect more information in detail. 

4.3.1 Heads of schools’ views on trust of professional judgement 

Trust of professional judgments of teachers during the interview with the head of 

school from school ‘P’ commented as follows: 

When you trust your teacher not only good for them, but also make 

the supervision of the school to be easy. This is because being 

trusted feel appreciated hence will work hard so as to be more 

trusted by their leaders. Also, the school can be benefited by 
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improving its performance. (Head of school ‘P’ on 15
th

 March, 

2019). 

However, in an interview with another head of the school from school ‘Q’ on a 

similar point has said the following: 

School issues are many for one person to manage them alone. 

Involving teachers in the decision making process provide several 

important outcomes which can create better solutions for the 

excellence of the schools, but also motivate teachers and provide 

for the quality of their work. (Interview with head of school ‘Q’ 

on17
th

 March, 2019). 

Commenting on the same topic head of school from ‘Q’ said that: 

Teachers understand more challenges because they are the one faces in the 

teaching and learning process than administrators do. Therefore, their 

involvement can ensure the provision of proper information and may 

manage to tackle the problem of low performance. (Head of school ‘Q’ on 

17
th

 March, 2019). 

Therefore, heads of schools argued that the involvement of teachers in decision 

making enables teachers willing to implement what they have planned in the class 

hence promote students’ academic performance.  

When teachers kept informed of all current issues in the school comment from one of 

the heads of school from school ‘O’ stated that: 

Information to teachers helps to minimize unnecessary blames and 

misunderstanding between teachers and administrators. This is 
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because of a lack of information may create a vacuum for false 

information to take part. (Head of school ‘O’ on 13
th

 March, 2019). 

Therefore giving information to teachers creates unity and harmony in the school. 

Also an interview with the head of school from school ‘Q’ commenting that: 

Honestly speaking, source of riots and strikes in many schools 

appears when teachers hide from school issues, or they have not 

informed on time. You can hear teachers blaming misuse of the 

school fund, but the reality they don’t have enough information 

about. (Head of school ‘Q’ on 15
th

 March, 2019). 

Head of school ‘Q’ continued and said that: 

Remind you even if the fund may be used properly, but, if they do 

not involve teachers and inform them cannot satisfy. Teachers 

should be informed because if they not, riots and strikes may arise 

which negatively affect students’ academic performance. (Head of 

school ‘Q’ on 15
th

 March, 2019).    

When a leader supports risk-taking and innovation in teaching during the interview 

with school heads, one of the heads from school ‘L’ shared his ideas, this is what he 

said: 

A leader is like a mother or father who took care of children, so 

supporting his/her people are very necessary for them to grow 

healthier and energetic. It is obvious that bad performance of the 

school the first to be finger pointed is the head of school. Also, 

good performance the first to be noteworthy is the head of school. 
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Therefore, heads have to support their staff in all means because 

what their staff does is just on their behalf. (Head of school ‘Q’ on 

4
th

 March, 2019). 

Moreover, during the interview with school heads, one of the heads from school ‘Q’ 

quoted by saying that:  

We leaders differ from one another and everyone uses different 

strategies to lead his/her people. However, mistakes must be 

corrected in a right way, if teachers are going to take risks they 

have to be considered that they are on the part of the learning 

process. A school needs staff with creativity, teachers who think 

out of the box. Mistakes should be welcomed and corrected for the 

sustainable future benefit of the students and the school at large. 

(Head of school ‘Q’ on 15
th

 March, 2019). 

Heads of schools argued that teachers should be supported in their work if it happens 

that they must be corrected they should corrected politely. 

4.3.2 Teachers’ views on trust of their professional judgment 

Trust of professional judgments of teachers during the interviews with one teacher 

from school ‘O’ has provided his views on this issue by saying that: 

When a leader supports his/her staff may encourage finding out the 

solution of the problem without fear of being criticized. This may 

raise teachers’ morale to work hard and provide positive results; 

again positive results can facilitate the achievement of the 
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organizations; but also students’ academic performance. (Head of 

school ‘O’ on 13
th

 March, 2019). 

However, one teacher from school ‘M’ stated that: 

 If teachers trusted by leaders they will be free to ask anything 

concerning their teaching and learning. Also, feeling trusted may 

motivate them to perform their duties effectively, whereby 

students’ academic performance may be improved. (Teacher of 

school ‘Q’ on 6
th

 March, 2019). 

Furthermore, during the study when the researcher interviewed teachers, one of the 

teachers from school ‘O’ had this to say: 

By trusting teachers judgment in their work will enable leaders to 

reduce individual differences of the subordinates. Through trust 

may build a spirit of being responsible because no work belongs to 

someone, anyone who is able may be entitled to. (Teacher of 

school ‘O’ on 13
th

 March, 2019). 

When teachers informed on all issues in one of the teachers who interviewed from 

school ‘L’ shared the same sentiments, here is what she said: 

To get an update of the school is very important in the community 

like school. ‘Information is power’ after all, we are all teachers’ we 

are part and parcel of the school; I think there is nothing to hide. It 

is teachers’ right for information on current issues of the school. By 

the way, giving information to teachers, can lead to the trust and 

openness around. Moreover, this can help to prevent unnecessary 
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doubt and wastage of time discussing minor issues using teaching 

periods. (Teacher of school ‘L’ on 4
th

 March, 2019). 

On the same vein, one of a teacher from school ‘Q’ when interviewed has 

commented as follows: 

Sometimes I don’t know these leaders why they sit with the 

information in their office of which can’t benefit from. Last year 

my head received my letter which required me to attend a certain 

seminar. The head kept the letter to his office until one day before 

the seminar, when informed by my fellow from a different school 

that was required to attend the seminar, I asked him about has 

pretended as if the letter received one ago, he used to do the same 

to my colleagues, this is very discouraging. (Teacher of school ‘Q’ 

on 15
th

 March, 2019). 

The above quotation reveals that information to the teachers about their day to day 

activities is a vital part of their professional. These facilitate the smooth running of 

the day to day activities of the school. 

When leaders support risk-taking and innovation during the interview with teachers, 

one teacher from school Q had views on the point, and here was his comment: 

Leaders should encourage their staff to be creative, innovative and 

take the risk to support them. Let your staff recognize that you are 

supporting them; appreciate their efforts, their success or failures. It 

is very unfortunate that most of our leaders have so much criticism 

and bad language to their staff. Give your staff the courage to 
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perform better can make them feel comfortable will struggle to 

succeed in their duties. (Teacher of school ‘Q’ on 15
th

 March, 

2019). 

The above quotation implies that most of the teachers agreed that leaders should 

support their staff for better performance. The researcher observed on the head 

shouting and confronting with his staff,  bad enough in front of visitors and some 

students around, the issue was about chemicals were not enough for students 

practical training, have seen how the teacher was very disappointed by the reaction 

from his leader. Taking this as a point, leaders have to be very keen on how they treat 

their staff; regarding this it is obvious that the teacher cannot provide better results. 

Therefore, heads of school should be aware that the more they support their staff the 

better results it becomes, and the more they discourage them the bad results should 

be expected. 

4.3.3 Students’ views on teachers motivation 

During the interviews with students one of the students from school ‘L’ quoted 

saying that: 

Teachers should be motivated they as they are living in difficult 

environments. Just imagine the location of the school is very far 

from the main road, to reach here, you should hire motorcycle no 

buses. They should be given houses around the school to reduce the 

cost of they spend per day. Also the government should provide 

satisfactory salaries and other kind of motivation should be 

considered. (Interview with student of school ‘L’ on 4
th

 March, 

2019). 
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4.4 Academic performance versus collegiality and collaboration 

In this study, it was found that a large number of students in the school, studied 

scored Division IV and 0 as shown in the Table 4.3 from year 2015 to 2018. The 

study found that there was poor academic performance of CSEE within four years 

from 2015 to 2018 in selected secondary schools, despite the measures taken by the 

government, such as in-service teacher training (workshops and seminars) and 

increasing funds for teaching and learning resources. Table 4.3 below shows the 

trend of students’ academic performance in four years from 2015 to 2018. The table 

reveals the number of students, percentage and their scores from Division One to 

Division Zero. 

Table 4. 3: Academic performance in six secondary schools 2015-2018  

Year Division I Division II Division III Division IV Division 0 

2015 14 (1.11%) 83 (6.6%) 176 (13.9%) 485 (38.4%) 506 (40.03%) 

2016 7 (0.6%) 68 (5.8%) 180 (15.2%) 581 (48.6) 346 (29.3%) 

2017 6 (0.5%) 51 (4.6%) 112 (10.1%) 575 (57.8%) 362 (28.2%) 

2018 21 (1.8%) 74 (6.2%) 151 (12.6%) 637 (53.4%) 311 (26%) 

Source: Necta website (www.necta.go.tz) (2019). 

Table 4.3  portrays that in 2015 the number of students who sat for CSEE are 1264; 

where students got division I to III were 273 (21.6%), while division IV  485 

(38.4%)  and division 0 were 506 (40.03%). In 2016 the number of students who sat 

for CSEE was 1182, and division I to III were 255 (21.6%), division IV were 581 

(49.2%)  and division 0 were 346 (29.3%).In 2017 the number of students who sat 

for CSEE are1106 division I to III were 169 (15.3%), division IV  575 (51.7%)  and 

division 0 were 362 (32.7%).In 2018 number of students who sat for CSEE are 1194 

http://www.necta.go.tz/
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division I to III were 246 (20.6%), division IV  637 (53.4%)  and division 0 were 311 

(26.1%). 

Table 4. 4: Collegiality and collaboration versus academic performance (N = 60) 

Factors 
A SA D SD N 

F % F % F % F % F % 

Parent 

participation 40 66.7 2 3.3 15 25 2 3.3 3 5 

Participatory 

teaching 

methods  38 63.3 1 1.7 15 25 

  

6 10 

Team teaching 35 58.3 2 3.3 18 30 1 1.7 4 6.7 

Motivation for 

teachers 41 68.3 4 6.6 11 18.3 1 1.7 3 5 

Key: A-Agree, SA-Strongly Agree, D-Disagree, SD-Strongly Disagree, N-

Neutral  

Source: Field Data, (2019).  

Data presented in the Table 4.4 shows the responses of teachers on collegiality and 

collaboration factors on students’ academic performance in secondary schools. The 

responses indicates that 40 (66.7%) respondents agreed that parent participation raise 

students’ academic performance, 38 (63.3%) agreed with the statement that 

participatory teaching methods raise of students’ academic performance, 35 (58.3%) 

agreed on a statement that team teaching led to the improvement of students' 

academic performance, 41 (68.3%) agreed on a statement that motivation for 

teachers leads to students' academic performance. However, the following were other 

justifications from other sources. Apart from questionnaires, interviews also 

administered to teachers and heads on factors of collegiality and collaboration versus 

poor students’ academic performance. 
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4.4.1 Heads of schools’ views on parent participation in education matters 

Participation of parents on education issues: Cooperation between teachers and 

parents considered to be an important combination for the development of students’ 

academic and discipline wise. This is due to the fact that the information on both 

sides, about students’ can be received on time. One of the heads of school from 

school ‘P’ during the interview said: 

Most parents do not have time for their children on matters related 

to academic progress. Some of the parents appear to school on the 

day of student registration and when called for disciplinary matters. 

Therefore, they leave each and everything to teachers; it is very 

rare for parents paying a visit for their children for just asking 

academic issues. Teachers and parents working together enable 

students to achieve their academic goals; one side alone could be 

very difficult for students to achieve. (Interview with head of 

school ‘P’ on 15
th

 March, 2019). 

In addition, one of the heads of school from school ‘O’ supported the point she said 

that: 

Due to poor participation of parents in their children’s there are 

loopholes which led to the rise of the rate of absenteeism in 

schools. Poor communication between teachers and parents lead to 

the deployment of the information from teachers to parents. (Head 

of school ‘O’ on 13
th

 March, 2019). 

Participatory teaching methods: During the interview with heads of school, one of 

the heads of school from school ‘M’ said: 
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Participatory methods for students not only will gain lesson content 

but also will learn how to communicate with each other, learn to be 

tolerated in others, and be ready to listen to the opinions of their 

fellows. As for the teacher, can teach and learn at the same time 

when evaluating their work. (Head of school ‘M’ on 6
th

 March, 

2019). 

However, one of the heads of schools from school ‘M’ comment on the same issue 

and here is what he said: 

Participatory teaching methods will stimulate and exploits students’ 

innovative potential and mold students to become competent in 

their lesson. Knowledge for solving the problem and also learn how 

to justify their ideas and arguments. (Head of school ‘M’ on 6
th

 

March, 2019). 

Team teaching: During the interview with heads of schools, one of the heads of 

school from school ‘P’ quoted saying that:  

It is great that having two minds in the classroom where students 

hear different viewpoints. One teacher is teaching while the other 

observed and helping those students who may need extra attention. 

This allows to a large extent the lesson objectives to be attained. . 

(Head of school ‘P’ on 15
th

 March, 2019). 

One of the heads of school from school ‘O’ during the interview was quoted 

explaining what she knows about team teaching. Here was what she said: 

Team teaching allows for more opportunities for students to get one 

on one attention or group attention. This practice enables teachers 
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to grasp the full attention of learners towards the lesson. . (Head of 

school ‘O’ on 13
th

 March, 2019). 

Motivation to teachers: During the interview of heads of schools, one of the heads of 

school from school ‘L’ has commented by saying that:  

The moment we have a culture of rewarding teachers who has good 

performance in their subjects, it is kind of appreciation for their 

efforts, for that case, this habit will motivate them to perform 

better. Also, students who rewarded after obtaining good 

performance are encouraged to perform better in their final 

examinations. (Head of school ‘L’ on 4
th

 March, 2019). 

Likewise, during the interview of heads of schools, one of the heads of school from 

school ‘Q’ has the following to say:  

It should be noted that well-motivated teacher, who is provided 

with working incentives, provided house allowance, good working 

conditions, good salaries and paid on time can dedicate his teaching 

efforts so as to bring students' academic achievement. (Head of 

school ‘M’ on 17
th

 March, 2019). 

4.4.2 Teachers’ views on parent participation in school matters  

Parent participation: During the interview, one teacher from school ‘M’ commented 

on parents’ participation saying that: 

Nowadays, parents are very busy with life; they do not have time 

for    their children. Parents are reluctant on issues regarding their 

children. It can take more than a month for some parents to respond 

when they are summoned.  (Teacher of school ‘M’ on 6
th

 March, 

2019). 
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Another teacher from school ‘O’ stated that: 

I do not know why! Parents are hard to participate in school matters 

for their children. The reasons may be that they do not know the 

importance of participating or because of economic issues as 

parents are very busy at work from morning to evening. All in all, 

teachers alone without help from parents cannot bring about good 

performance for our students. (Teacher of school ‘O’ on 13
th

 

March, 2019). 

Commenting on the same issue during the interview one of the teachers from school 

‘O’ has narrated by saying that: 

You know my friend! Frankly speaking, good payments motivate 

teachers in their teaching activities. First, the salary is very, do not 

enough for teachers to manage monthly expenses. Low salary made 

our self-lives in lower living standards; we do not even afford to 

pay school fees for our kids just in a normal good school. The 

salary, which will consider real-life situation, could be the strategy 

to improve students’ academic performance in our schools. 

(Teacher of school ‘O’ on 13
th

 March, 2019). 

Moreover, one of the teachers from school ‘P’ during the interview has quoted 

explaining on this issue of motivation. Here was what he said: 

It is obvious that teachers need to be valued because this is the way 

of recognizing the teachers’ efforts.  Salaries should not be 

considered as the only way to motivate teachers, but also 

recognition of teachers whose subject get good results, example to 

be recognized at the school level, district level, and regional level. . 

(Teacher of school ‘P’ on 15
th

 March, 2019). 
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In the study revealed that teachers are not given motivation, they were not given their 

allowance on time, and they are not recognized when providing better performance. 

This situation may discourage teachers and reduce teaching competence in 

performing their duties inefficiently. Therefore, teachers should be given teaching 

allowances, housing allowances, transport allowances, satisfactory salary, working 

hardship allowances and medical allowances. 

Participation of parents: During the interviews one of the teachers from school ‘Q’ 

has commented as follows: 

The challenges we faced with the response of some parents was 

that we tell them the problem of their children, but they allied with 

their children go against teachers. Most of them left everything to 

the teachers to take care of their children. (Teacher of school ‘Q’ 

on 17
th

 March, 2019). 

Most teachers have argued that in order to improve students’ academic performance, 

participation of parents in education matters is very essential for the development of 

students. It was revealed that parents were not given enough cooperation for 

teachers, but rather left their duties to teachers. Teachers argued that parents’ 

participation allows direct flow of information from teacher to parent and from 

parent to teacher. The involvement may enable identifying the challenges of students 

early and look for a solution. Therefore, parents should regularly visit schools so as 

to get a progress report of their children.  

Participatory teaching methods: During the interview with teachers, one of the 

teachers from school ‘O’ said that: 

Teachers have a dialogue with a view to helping students’ construct 

their knowledge. The classroom is no longer a place where a 
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teacher pours knowledge like empty vessels to be filled. Teachers 

in participatory methods remain as a facilitator who coaches and 

helps students widen and assess their understanding and this means 

they are learning. (Teacher of school ‘O’ on 13
th

 March, 2019). 

Furthermore, one of the teachers from school ‘L’ quoted saying that: 

A participatory teaching method helps teachers to evaluate the 

lesson easily and build communication skills for students. 

However, needs enough facilities such as books for the lesson to be 

effective. In our school the situation is not good for example, in my 

history subject there only five copies. In that case, these books 

meant for teachers’ use. (Teacher of school ‘L’ on 4
th

 March, 

2019). 

From the findings, it is revealed that a participatory teaching method allows 

collegiality in the teaching process. Therefore, it is an important factor for the 

improvement of students’ academic performance.  

Team teaching: During the interview of teachers, one of the teachers from school 

‘M’ has commented on this factor. This is what he said: 

 Overall, I felt that team teaching was a very positive experience. I 

have gained very useful knowledge from working alongside 

another teacher in the class. Team teaching starts with lesson 

preparation for teaching practice, this method has enriched me in 

subject content and pedagogy. (Teacher of school ‘M’ on 6
th

 

March, 2019). 
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Commenting on the same issue during the interview one of the teachers from school 

‘Q’ has narrated by saying that: 

Team teaching provides students with plenty of learning experience 

as they get more attention from two teachers. This situation 

learning becomes enjoyable. In my school, we normally conduct 

team teaching with examination classes like from two and form 

four. At this time we prepare our students by making revisions of 

topic tests and correction using team teaching. (Head of school ‘Q’ 

on 17
th

 March, 2019). 

The study findings from the interview went together with findings from 

questionnaires. Therefore, teachers argued that, teachers should employ team 

teaching in their schools so as to improve academic performance.  

4.4.3 Students views on participatory teaching methods 

During focus group discussion with students one of the students from school ‘O’ 

quoted saying that: 

A participatory method is useful, especially in Kiswahili or English 

subjects in literature to part of book analysis. When I was in form 

three our English teacher involved students in a role play the book 

titled ‘I will marry when I want’. Really, it was an amazing period I 

cannot forget those concepts we discussed about that book 

((Interview with Form four students of school ‘O’ on 13
th

 March, 

2019). 

Participatory methods have believed to provide long lasting memory for learners. 

Therefore, using participatory methods may solve the problem of bad performance as 

they can memorize what they taught during the examinations. 
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CHAPTER FIVE 

DISCUSSION OF THE FINDINGS 

5.0 Introduction 

This chapter presents a discussion of the findings on the influence of collegiality and 

collaboration aspects of school culture on students’ academic performance of 

government secondary schools in the Certificate of Secondary Education 

Examination in Ubungo Municipal. The discussion concentrates on the findings 

presented in Chapter Four. The major findings are discussed in relation to research 

objectives and literature review. 

5.1 Demographic factors 

The study revealed out that  teachers’ level of education and years of experience has 

some impact on students’ academic performance. The general findings indicate that 

level of education adds skills and strategies in teaching. The findings are in line with 

Julius (2018), claimed that years of experience, level of education has an impact on 

teaching, therefore has significant contribution to students academic performance. 

5.2 How collegiality and collaboration aspects of school culture occurred 

The first objective of the study aimed at finding out how collegiality and 

collaboration aspects of school culture were done in government schools in Ubungo 

Municipality. The finding of the study suggests that a lack of praise, giving to 

teachers who performed well led to poor academic performance. The findings 

showed that leaders did not facilitate teachers working together; leaders do not 

encourage teachers to share ideas, teaching practice disagreement was not voiced 

openly and discussed, and teachers had no trust in each other. 
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The general findings revealed that lack of praise, giving to teachers who performed 

well had contributed to poor academic performance. The study found that giving 

praise to teachers influences students’ academic performance. Teachers were of the 

opinion that leaders did not take time to praise teachers who performed well. Giving 

praise to teachers raises their working morale, which can help to raise students’ 

academic performance of the school. The teachers can be motivated to work hard as 

their efforts are valued through praise and appreciation.  

These findings are in line with Algers (2014), who concluded that appreciation of 

teachers who perform well in schools through given rewards, prizes and promotions 

were positively influenced students academic performed. The students’ academic 

performance was directly proportional to teachers’ motivation offered. 

There is no doubt that a teacher who is motivated enough, given working incentives, 

good working environment, and satisfactory payment is bound to be devoted to 

his/her teaching commitment so as to provide the required conditions for teaching 

and learning process. This is supported by Archibong (2013), who argued education 

success does not happen by chance but can be possible through active involvement of 

stakeholders in the education institution, particularly by providing teachers 

incentives through benefits allowances. If the aforementioned benefits, allowances 

are well exploited, teachers could be encouraged to handle well their lessons, go to 

school every day and on time, focus on classes as planned, and perform well-

teaching activities and assess learners both within and outside of their particular 

classes. 
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The findings were supported by Wikipedia (2014), claiming that motivation is the 

powerful energy that enables the change from expected goals to actual goals. For 

example, starvation is a motivation that stimulates a need to eat. According to Usman 

(2015), motivation is important, selected and goal-oriented performance that involves 

certain aspect or motives acting on so as to develop, maintain and provide 

performance. Cole (2006), predetermined that motivation is a useful term to explain 

all procedures, both plan and activities of which people look forward to pursue the 

fundamental force, proposed wants and individual ambitions which shape the human 

performance. 

These findings also concur with Mbwana (2015), who found that actually, provision 

of rewards and allowances for teachers with better performance contributes to raising 

morale and motivating teaching mode. Furthermore, an acknowledgment of the best-

performed schools and teachers’ appreciation would enhance students’ academic 

performance and school achievements in Tanzania secondary school. 

The study has revealed that teachers’ motivation has a positive effect on the students’ 

academic performance.  As the incentives increase, the performance level of both 

teachers and learners also increases. At this point, the findings of the study are in line 

with the findings of Mustafa and Othman (2010), who found that there is a positive 

connection between motivation and performance. School administrators have to take 

clear measures and initiatives on motivation such as welfare packages that would 

increase the morally of teachers.  

Furthermore, these findings relate with Subtoka (2014), who has revealed that, good 

payments is the major significant issue in motivating workers to achieve good 
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performance, additionally the development of encouragement system and salary 

work as a mechanism of inspiring workers to work hard to be dedicated and  finally 

to be contented with the motivation they get. 

French (2009), broadly stated that praise organization structures play a major role in 

institutions with the ability to motivate teachers to offer their full potential as a result 

to get high levels of academic performance. Motivation may be given in different 

ways, for example through encouragement, collaboration, and teamwork as a single 

unity and appreciation at work.  

The findings indicated that giving praise to teachers has an impact on the teachers 

working effectiveness and efficiency. Respondents’ opinion showed that giving 

praise, rewards, and appreciation has a direct impact on students’ academic 

performance. They indicated that praises and rewards offered creates some sort of 

competition to get better performance among teachers, this competition positively 

affects learners’ performance. According to the respondents, most teachers were not 

being given praises or rewards, though many teachers believed in praises and 

rewards giving to improve students' academic performance. They suggested that 

praises should be given regularly. 

These findings agreed with Gitonga (2012), who found that one of the elements of 

poor academic performance include lack of prizes and rewards giving for teachers 

and for this have not done successfully. The findings exposed that lack of prizes 

giving makes teachers ineffective in teaching. Therefore, results in poor attainments 

of educational objectives. 
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The study findings also indicated that leaders did not facilitate teachers working 

together. The study findings have revealed that teamwork help teachers to tackle 

difficulties in their lesson preparation and teaching process. Moreover, teamwork can 

help teachers to evaluate one another and advise each other to clear some 

weaknesses. Again, teamwork enables teachers who are not doing well in their 

subjects to gain experiences of those who do better in their subjects. The study has 

revealed that teamwork improves students’ academic performance, hence facilitates 

the achievement of institutional goals. 

The study findings are in line with Oseiboakye (2015), who investigated the relations 

between two variables that was a joint effort and organization performance. From the 

study claimed and came to the conclusion that there are positive relationships 

between teamwork and performance within the organization. The findings of the 

study clearly revealed that there was a significant positive effect of teamwork on 

institutional performance. Also, there was clear evidence that teamwork led to the 

effectiveness and efficiency of work, therefore, raise the productivity and 

performance of the organization. Principally, the major reason for teamwork is to 

offer successful and competent strategy so as to advance the professional 

performance of workers, their individual expertise and talents for the achievement of 

institutional goals. 

The study also supported by Agarwal and Chekitan (2003), who claimed that leaders 

may be able to advance the performance of institution by raising the number of 

teamwork, but to ensure better individual performance precaution should be made 

through checking the magnitude of work in regarding of teamwork on hand. 

Teamwork in the organization is greatly advantageous and its impact is in a straight 
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line on the staff member’s performance. When a staff member obtains enough 

chances of teamwork guarantees better performance and hence he/she will be happy 

with the work, this could make sure that skills are effectively utilized. Eventually, 

might increase the chance of an institution achieving the high levels of performance. 

5.3 Factors of collegiality and collaboration aspects of school culture 

The second objective aimed to find out the extent to which collegiality and 

collaboration aspects of school culture contributed to students’ academic 

performance in Ubungo Municipal government secondary schools. The findings of 

the study showed that factors of collegiality and collaboration aspects of school 

culture that has influence on students’ academic performance are when leaders trust 

the professional judgment of teachers, when teachers are involved in the decision-

making process, when teachers are involved in the policy and decision-making 

process, when teachers are kept informed of all current issues in the school, when 

teachers spend considerable time planning together, when teachers have 

opportunities for dialogue and planning across grades and subject and leaders when 

support risk-taking and innovation in teaching. The following are among the studies 

which have provided similar results and different from the current study.  

The respondents claimed that when leaders trust the professional judgment of 

teachers, make them be happy with their job and feel free to ask anything about the 

teaching and learning process. Similarly pointed out by heads of schools added that 

teachers, when trusted tend to perform their duties above the limit and the vice versa 

discourage them. Such trust will make the school activities smoothly done, but also 

reduces the burden to leaders as some of the duties will be delegated to subordinate. 
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Trusting teachers may reduce teachers’ isolation and increase commitment in their 

duties.   

The findings in line Wahlstrom and Louis (2008), suggested that, when leaders have 

the trust of teachers, creates trust back to their leaders as well and encourages good 

relationship and they may be free to express their views, ideas, and feelings towards 

work. Also may result in more beneficial impacts such as teachers’ job satisfaction 

and self-efficacy. The results also agreed with Walstrom and Louis’s (2008), 

proposed that trust to teachers through sharing leadership may expand to include 

more teachers in decision making, using more time and more efforts at work, hence, 

this might facilitate positive impacts on school achievements.   

The study findings also indicate that involving teachers in the decision-making 

process have a positive contribution to the students’ academic performance. The 

involvement of teachers in decision making allows social interactions and awareness 

among teachers. According to respondents, this is a very crucial element in teaching 

professional. These findings revealed that the involvement of teachers in decision 

making may facilitate teachers to be effective and efficient in their duties. The 

involvement of teachers in decision making may reduce conflicts from individual 

differences. Also, staff members may be aware of all important issues in the schools, 

whether are effective or ineffective. A common understanding of school goals within 

the school community will be possible when there is sharing in decision making. 

The findings also indicated that, since schools comprise many issues for one person 

to manage alone. Involving teachers in decision making are significantly important 

as different ideas from the different department may be provided. This may enable 
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schools to come up with better ideas and solutions for the excellence of the 

institution.  Teachers’ involvements also raise morale of the work and may create a 

friendly environment. 

However, the study revealed that teachers understand more challenges because they 

face them in teaching and learning than administrators do. Therefore, their 

involvement may assure the provision of proper information for the better and right 

decision making, effective and efficient utilization of the school resources. During 

the interview, the respondents were told that there were minimal involvements of 

teachers in decision making. Moreover, teachers were aware that, their involvement 

in decision making may have positive effects on the attainment of the school 

objectives. 

The findings of this study concur with Goddard, Hoy, and Hoy (2000), has claimed 

that successful leaders involve their staff members in decision making in all matters 

related to school. In such schools, staff openly discusses issues and reaching into the 

conclusion without quarrels. This practice ensures that the school community is fully 

benefited from the best thinking of every member of the institution. Therefore, this 

kind of leadership facilitates the solving of educational problems and hence the 

attainment of school goals. 

The findings of this study are in line with Zulueata (1999), who found that the 

participation of staff members in decision making may help the elimination of 

conflicts caused by individual differences in the organization. Also, the participation 

of teachers in making the decision is good for leaders as they are just sharing them 

authorities and responsibilities. By sharing together, all staff members will be aware 
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of what is required of them and how the outcomes of their performance will be 

assessed and evaluated. If accurately organized and managed, this kind of doing 

could be a chief reason for institutional achievement. Sharing of community 

members is very essential for the sustainable development of the organization. 

According to Bennis (2002), the objectives of the organization will be effective and 

efficiency attained when the organization reaches the climatic point where members 

can share one another in openly and in a friendly way. For the achievement of the 

organizational goals, it is important for leaders’ to start with the working relationship 

from top to down. 

The study findings revealed that teamwork for teachers has assured greater 

interaction in the workplace, thus contributing to teachers’ happiness,  good 

performance, students can enjoy learning and attainment of school goals. Also, study 

findings showed that through the combination of hard work spirits of teachers who 

employ a similar planning period with support from the administration assured work 

accomplishment and achievement of organization goals.  Moreover, Scarnat (2001), 

have claimed that the team working is essential in school practices as they sharpen 

teachers’ knowledge and experiences, but also facilitate the attainment of school 

achievement to both teachers and learners. These benefits are achieved when 

teachers are given time for planning together different from individual planning time. 

Flowers, Mertens, and Mulhall (2003), believe that teachers may be highly effective 

and efficient to utilize their professionals when they invest in the communication, 

planning and team collaboration. The research has indicated that similar planning 

time is a vital element of these three components in any team. For the team to be 

successful, there must be a common time planning together. Teams with exactly 
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common planning time revealed that there were successes in their activities more 

regularly as well as ensures a favorable environment of teamwork p. 56 

Flowers, Mertens, and Mulhall (2003), have summarized their reports about 

teamwork came up with the following findings, they indicated that students’ 

performance were improved, student misbehavior decreased, self-awareness and 

better academic achievement (p. 55). Generally, they reported that common planning 

time in lesson content and instructional pedagogy has improved individual students’ 

achievement scores. Furthermore, for more than two year schools with teamwork 

established exciting progress in improving students’ achievement scores. 

5.4 Academic performance versus collegiality and collaboration 

In this objective, the study intended to suggest some measures to improve students’ 

academic performance in government schools. The findings revealed that factors 

related to collegiality and collaboration aspects of school culture could help to 

achievement of students’ academic performance. The researcher has identified some 

factors that are parents’ participation, participatory teaching methods, team teaching, 

teachers and students’ motivation. The following are among the studies that support 

the findings of the study.  

The study by Shirima (2013), in his study of the effectiveness of participatory 

methods in teaching English subject has claimed that students enjoy the lesson when 

using participatory teaching methods than teacher centered. Most of the learners 

declared that they better understood the concepts when involving role plays, debates, 

and group discussions. It is said that the use of learner-centered methods enables the 

learner to keep a long-lasting memory. 
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According to Cohen and Bailey (1997), team teaching is a combination of teaching 

staff who are inter-reliant in the teaching tasks and who share duties for the results. 

The teams help the teacher to collaborate, improve person expertise and give a 

productive comment with no quarrel among teachers (Gurgur & Uzuner, 2011). For 

the proper organization of the school and for the advance of academic performance 

team teaching is very important. Due to the advancement of science and technology, 

which provide a variety of sources of knowledge, teaching practices becomes 

complex therefore team teaching can settle those complexes. One study has 

concluded that it is worth involving team teaching for quality provision of education 

and better students’ academic performance and school achievement (Pfaff & 

Huddleston, 2003).  Team teaching members develop their proficiency, 

understanding, and skills during the practice (Chang, 2009). This implies that team 

teaching improves teachers’ skills, knowledge, and capability as they learn from each 

other in the team, and by so doing facilitate them make effectively and efficiently 

compared to teachers who employ single teaching approaches. 

Adepoju and Oluchukwu (2011), have revealed that the excessive use of a single 

teaching approach is the causative of poor students’ academic performance. 

Therefore, this study encourages the practice of various teaching methods like team 

teaching due to the fact that team teaching allows more opportunities for students to 

get one on one attention or group attention. Also, this practice enables teachers to 

grasp the full attention of learners towards the lesson. 

Regarding parents’ participation, studies such as those by Mngarah (2017), Oladipo 

(2009), have clearly established that the involvement of parents contributes to raising 

academic as well as social development of children. This requires schools and 

families to collaborate or work in concert so as to ensure that children proceed and 
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are fully supported. It is unfortunate, however, that this collaboration tends to remain 

poor as Mngarah (2017), observes in the Tanzanian context. 

The study also was in line with Carbonel, Banggawan and Agbisit (2013), revealed 

that parents have a great contribution in influencing their children’s as well as 

molding their achievement in students’ academic performance and progress and their 

general conduct and attendance. Parents’ roles such as financial support for children's 

education and school participation are all essential, as it is their duty to know their 

child’s day to day development. Therefore, parents should participate fully by talking 

to their children on a regular basis about their learning. 
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CHAPTER SIX 

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 

6.0 Introduction 

This study presents the summary, conclusion, limitations, recommendations of the 

study and areas for further studies. The summary presents the major findings of the 

study, basing on the objectives of the study, the conclusion is provided in the 

consideration of the findings in research objectives and limitations of the study, 

summaries of the challenges that a researcher came across during the study. 

Furthermore, recommendations have been given, but also areas for further studies. 

6.1 Summary of the Study 

The purpose of the study was to investigate the influence of collegiality and 

collaboration aspects of school culture on students’ academic performance in 

government secondary schools in Ubungo Municipality. To accomplish the study, 

three research objectives were formulated. They included; determining how 

collegiality and collaboration aspects of school culture are doing in government 

schools. To assess the factors of collegiality and collaboration aspects of school 

culture that has an influence on students’ academic performance in government 

schools (CSEE). To identify the relationship between academic performance and 

collegiality and collaboration culture selected secondary schools from 2015 – 2018 

(CSEE).  

The study was guided by one theory, namely administrative theory by Henri Fayol 

(1841-1925) which involves 14 principles. The conceptual framework was adopted 



88 

from (Kimani & Njagi, 2013). The review of the related literature was categorized 

from worldwide, Sub -Saharan African countries, East Africa and Tanzania. 

The study employed comparative non experimental design which is convergent 

parallel mixed methods design. The study employed a total sample of 102. Students 

54, Teachers 42, and 6 Heads of schools data were collected through questionnaires 

from teachers and students, interviews from the head of schools and class teachers 

and observation methods. 

Validity in this study was assured through the pilot study to the few selected schools 

before the actual study was conducted. The reliability of this study has been well 

thought out that triangulation of data collection used whereby varieties of data 

collection method involved in the study example interview, questionnaires, and 

documentary review are used in the same study. The ethical considerations were also 

considered for the initial study by obtaining a letter of permission from relevant 

authorities. 

Moreover, qualitative data analyzed by using content analysis and quantitative data 

were summarized in tabular forms showing percentage tables and frequencies by 

using statistical package for social sciences (SPSS) version 21. The first research 

objective number one, the study identified how collegiality and collaboration aspects 

of school culture were done in the government schools in Ubungo Municipality. 

Furthermore, the study assessed factors for collegiality and collaboration aspects of 

school culture that has an influence-on students’ academic performance in 

government schools in Ubungo Municipality. Finally, the study assessed the effects 
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of factors related to collegiality and collaboration aspects of school culture to 

improve students’ academic performance in the government schools. 

The study found out that collegiality and collaboration aspects of culture are not well 

practiced in government secondary schools in Ubungo Municipality. Teachers 

argued that they were not fully involved in decision making which discourage them 

and lower their morale towards teaching. The involvement of teachers in decision 

making and other related matters in their work enable feel part of the school and 

gives their full support to the school.  Therefore, the study further revealed that there 

is a relationship between collegiality and collaboration aspects of school culture and 

students’ performance.  

6.2 Conclusion 

Based on specific objectives of the study, it can be concluded that poor performance 

affects the society and the nation at large. It is evident from the study that poor 

students’ academic performance negatively affects the social, economic and political 

stability of the country. Moreover, poor students’ academic performance causes the 

nation to produce inadequate competent people who can provide quality service to 

the society and to the nation; the greater number of failures the small number of 

qualified people to serve the society.  

6.3 Recommendation from the Study 

The recommendations are based on the findings of the study. The study came out 

with the following recommendations; - 

The teachers should identify students with learning difficulties and provide learning 

support to help them achieve their academic goals. The school administration should 
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create various students and teachers’ motivation system that will fully motivate them 

to their level best. Enough learning resources should be provided to the government 

secondary schools within the Municipal to improve students’ academic performance.  

Moreover, teachers should provide more and more frequent, continuous assessment 

tests to their students to enable them to be more competent and ready for their 

national examination (CSEE). The head of schools should hold more frequent 

meetings that staff members are able to share and discuss how to improve their 

academic performance. 

6.4 Limitation of the study 

Some teachers were reluctant to fill the questionnaires and participate in the 

interviews. However, their actions did not affect the findings as the research was 

passion and convinced them to join in the study. Audio recording during the 

interview was a challenge for some teachers did not prefer to be recorded. Moreover, 

the numbers of participants volunteered were enough for the study to obtain the 

intended information.   

Another limitation of the study is that, the study was conducted in urban area 

Ubungo Municipality focusing on the schools are scattered and traffic jams of the 

City. The travelling from one school to another was a challenge. 

6.5 Recommendation for Further Studies 

To investigate the extent to which indiscipline among students is influencing 

students’ academic performance. To determine how students with how entry 

marks/score impacts on students’ performance in the Municipality. The same study 

should be conducted, but directed towards private schools for comparison purposes. 
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Further investigation should be carried out to explore the influence of collegiality 

and collaboration aspects of school culture among public primary schools. The same 

study also should be carried out in other municipalities in the country so as to find 

out whether the same study aspects of school culture affect the whole region and 

hence create national policies that address the problem. 

Moreover, the current study focused on the influence of collegiality and 

collaboration aspects of school culture, therefore another study could be conducted 

on other aspects of school culture, for example collaborative leadership, professional 

development, learning partnership or unity of purpose. 
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APPENDICIES 

Appendix I: Students Questionnaires 

Dear student, 

I Kiluwa, Hashim Kassim, a student from the University of Dodoma (UDOM) 

pursuing Master of Arts in Education (MAED) and currently I’m conducting 

research titled “Influence of Collegiality and collaboration aspects of the school 

culture on secondary students academic performance in Tanzania.: A Case of 

Ubungo Municipality”. 

I kindly request you, to respond to the following questions honestly so as to 

accomplish my study successfully. It is my hope to receive maximum cooperation 

from you. Please be assured that the information provided will be confidential and 

used for the purpose of academic only. 

A: Person Details 

1. Name of School………………………….. 

2. Sex…………………………………………. 

3.    Age…………………………………………..  

4.  Class…………………………………………  

B: General assessment on Influence of Collegiality and collaboration aspects of 

the school culture on secondary students’ academic performance in Tanzania. 

Please tick (√) where appropriate or fill in the required information on the spaces 

provided 

1. Do you feel part of the school? 

a) Yes  (        )       b) No   (         ) 
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2. When do you contact with your teacher when having academic difficulties? 

a) Any time (        )  b) During class session (        )  c) During remedial  (         ) 

    d) Not all (         )  

3. Which division do you expect to get in your final examination (CSEE)?  

One [      ] Two [      ] Three [      ] Four [      ] Zero [      ] 

4. What are some challenges that may make you not to obtain the division indicated in 

(1) above?  

a) Inadequate teaching and learning material                        [           ]    

b) Lack of discipline                                                              [           ] 

c) Lack of focus                                                                     [           ]   

d) Poor preparation environment at home                             [           ] 

e) Others……………………………………………………………………………… 

5. Do you know the school vision and mission of your school?  

                              Yes [        ]                                    No [         ]  

6.  i) Do you involve in decision making?    

                  Yes [        ]                                    No [        ] 

ii) If yes in (i) above how do you involve in decision making? Choose from the 

following alternative; (a) Through class meeting [      ] (b) Through suggestion box [     

] (c) Through classroom representatives [     ] (d) 

Others……………………………………………………… 
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7. To what degree do you think the following collegiality and collaborative school 

culture are valued in your school? Please Tick (√) the answer of your choice 

S/N 

Levels of 

Satisfaction 

Collegiality 

and 

Collaboration  

  

1.Strongly 

Agree 

 

2.Agree 

       

3.Disagree 

   

4.Strongly 

Disagree 

    

5.Neutral 

1. 

Students have 

involved in 

decision-

making process. 

     

2. 
Teachers value 

students’ ideas. 

     

3. 
Teachers value 

students’ ideas. 

     

  4. 

Students in this 

school trust 

academic 

judgments of 

their teachers. 

     

  5. 

Teachers are 

willing to help 

learners out 

whenever there 

is a problem. 

     

6. 

Students in this 

school trust 

academic 

judgments of 

their teachers. 

     

7. 
Students trust 

each other. 
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8. The following collegiality and collaboration aspects of school culture influence 

students’ academic performance. Please Tick (√) the answer of your choice. 

1. 

Students when 

emphasized working 

together in their 

preparation time. 

     

2. 

Close cooperation 

between teachers and 

students. 

   

 

  

3.. 

Teachers take time to 

praise students that 

perform well 

     

4. 

When students  are 

encouraged to share 

ideas 

     

       

 

 

Thank you for your cooperation 
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Appendix II: Focus Group Discussions (Students) 

Dear student, 

I Kiluwa, Hashim Kassim, a student from the University of Dodoma (UDOM) 

pursuing Master of Arts in Education (MAED) and currently I’m conducting 

research titled “Influence of Collegiality and collaboration aspects of the school 

culture on secondary students academic performance in Tanzania.: A Case of 

Ubungo Municipality”. 

I kindly request you, to respond to the following questions honestly so as to 

accomplish my study successfully. It is my hope to receive maximum cooperation 

from you. Please be assured that the information provided will be confidential and 

used for the purpose of academic only. 

A: Person Details 

1. Name of School………………………….. 

2. Sex…………………………………………. 

3. Age…………………………………………..  

4.  Class…………………………………………  

B: Guiding Questions 

1. What do you think should be done to improve students’ academic 

performance in secondary schools? 

2. What do you think should be done to motivate teacher in teaching? 

3. Do you have any challenges in learning process? 

4. What are the causes of poor academic performance in secondary schools? 

5. i. Do you know about teaching methods? 

ii. What are your opinions on participatory teaching methods? 

Thank you for your cooperation 
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Appendix III: Structured Questionnaire for Teachers 

Dear Sir/Madam, 

I Kiluwa, Hashim Kassim, a student from the University of Dodoma (UDOM) 

pursuing Master of Arts in Education (MAED) and currently I’m conducting 

research titled “Influence of  school culture on secondary students academic 

performance in Tanzania.: A Case of Ubungo Municipality”. 

I kindly request you, to respond to the following questions honestly so as to 

accomplish my study successfully. It is my hope to receive maximum cooperation 

from you. Please be assured that the information provided will be confidential and 

used for academic purposes only. 

A: Person Details 

1. Name of school……………………………… 

2. A number of respondents………………………. 

3. Sex: Male [ ] Female [ ]  

4. Age: ……………………years old.  

5. Marital status……………. (1=married, 2=Single, 3=Divorced, 

4=Widow/widower)  

6. What is your highest level of education?  

(a) Diploma [ ] (b) Degree [ ] (c) Master’s degree [ ] (d) Others 

(Specify)…………………… 

7. A number of years of teaching (experience)………………………. 

8. Subject (s) taught……………………………………………. ……… 

9. The number of classes taught…………………………………… ……... 

10. The number of students in each class (class size)…………………. …. 
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B: Influence of Collegiality and Collaboration aspects of school culture on 

secondary students academic performance in Tanzania. 

Involvement of teachers in decision making 

1.  a)  Apart from teaching do you have any other duties?  

………………………………………………….........................................................… 

b) If yes for (a) above mention them. 

i) …………………………………………………….ii)…………………………… 

iii)……………………………………………………iv)  

Who makes all the decisions at the school? 

......................................................................................................................................... 

Please Tick (√) the answer of your choice  

2. How often do you have staff meetings?  

(a) Every day                                                           (           ) 

(b) Every week                                                        (           )                                                                                     

 (c) At least once for a month                                    (           ) 

 (d) Once a term                                                      (           )                                                                   

3. How often your students are assessed in your school?  

(a) Everyday                                                           (           )                                                                

 (b) At least once a week                                          (           ) 

(c) At least once a month                                         (           )                                                                  

(d) Once a term                                                       (           ) 
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4. How do you involve in decisions making in your school?  

(a) Staff meetings                                                    (           ) 

(b) Provide advice in school-opinion boxes                (           ) 

 (c) Riots                                                                (           )  

(d) Others (specify) ………………………………………… 

6. To what degree do you think the following collegialities and collaborations 

aspects of school culture are valued in your school? Please Tick (√) the answer 

of your choice. 

S/N 

Levels of 

Satisfaction 

Collegiality 

and 

Collaboration  

    1. 

Strongly 

Agree 

   2. 

Agree 

     3. 

Disagree 

     4. 

Strongly 

Disagree 

    5. 

Neutral 

1. 
Leaders value 

teachers’ ideas. 

     

2. 

Leaders take 

time to praise 

teachers that 

perform well. 

     

3. 

Leaders in our 

school facilitate 

teachers 

working 

together.  

   

 

  

4. 
Teachers are 

encouraged to 

share ideas. 

     

5. 

Teaching 

practice 

disagreements 

are voiced 

openly and 
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discussed. 

6. 
Teachers trust 

each other.  

     

7. 
Teachers’ ideas 

are valued by 

other teachers. 
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7. The following collegiality and collaboration aspects of school culture 

influence students’ academic performance. Please Tick (√) the answer of your 

choice. 

S/N 

Levels of 

Satisfaction 

Collegiality 

and 

Collaboration 

     

1.Strongly 

Agree 

   

2.Agree 

    

3.Disagree 

     4. 

Strongly 

Disagree 

    5. 

Neutral 

1. 

When heads of 

schools support 

risk-taking and 

innovation in 

teaching.  

 

 

    

2. 

When teachers 

are rewarded 

for 

experimenting 

with new ideas 

and techniques.  

     

3. 

When teachers 

when taking 

time to observe 

each other 

teaching. 

     

4. 

 When the 

involvement of 

teachers in 

decision-

making. 

     

5. 

When heads of 

schools take the 

time to praise 

teachers that 

perform well. 

     

6. 

When teachers 

have 

opportunities 

for dialogue 

and planning 

across grades 

and subjects. 
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7. 

When teachers 

work together 

to develop and 

evaluate 

programs and 

projects. 

     

8. 

Teachers when 

spend their 

considerable 

time planning 

lessons 

together.   
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8. The influence of collegiality and collaboration factors on students’ 

academic performance in government schools (CSEE). Please Tick (√) the 

answer of your choice. 

S/N 

Levels of 

Satisfaction  

Collegiality 

and 

Collaboration 

     

1.Strongly 

Agree 

   

2.Agree 

    

3.Disagree 

     4. 

Strongly 

Disagree 

    5. 

Neutral 

1.  Parent 

participation 

     

2. Participatory 

teaching 

methods 

     

3. Team teaching      

4. Motivation for 

teachers 

     

             

Thank you for your cooperation. 
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Appendix IV: Interview Schedule 

DATE SCHOOL PARTICIPANTS 

4/03/2019 HONDOGO SEC SCHOOL 
Head of School and 

teachers 

6/03/2019 GOGONI SEC SCHOOL 
Head of School and 

teachers 

11/03/2019 KIBAMBA SEC SCHOOL 
Head of School and 

teachers 

13/03/2019 
MPIJI MAGOHE SEC 

SCHOOL 

Head of School and 

teachers 

15/03/2019 MBEZI INN SEC SCHOOL 
Head of School and 

teachers 

17/03/2019 KILUVYA SEC SCHOOL 
Head of School and 

teachers 

 

The issues to be discussed in the interview are;-  

i. A general assessment of school culture (Collegiality and Collaboration) in 

selected secondary schools.  

ii. Influence of collegiality and collaboration aspects of school culture on students 

academic performance in secondary school. 

iii. An overview of academic performance in selected secondary schools from 2015 

– 2018. 

iv. Effective ways to improve academic performance in secondary school. 

Thank you for your cooperation 

 



117 

Appendix V: Documentary Review 

Name of the School__________________ 

 

ITEMS 
TYPES OF 

INFORMATION 

OBJECTIVE TO BE 

ANSWERED 

Examination results  
Grades of students,  

Position of school 

Identify the relationship 

between collegiality and 

collaboration versus 

academic performance in 

secondary schools from 

2015-2018 

 

Duty report 

Day to day activities of 

the school 

Attendance of students 

Teachers  

To determine the level of 

collegiality and collaboration 

aspects of school culture as 

in government schools. 

 

 

Minutes of class 

meetings 

 

 

Student  participation in 

school matters 

To determine the level of 

collegiality and collaboration 

aspects of school culture as 

in government schools. 

 

Minutes of staff 

meetings  

Participation of staff in 

decision making 

Attendance of staff in 

meetings 

Role of head of school in 

meetings 

 

To determine the level of 

collegiality and collaboration 

aspects of school culture as 

in government schools. 

Online educational 

data 

Necta website 

Form four National 

examination results  

Identify the relationship 

between collegiality and 

collaboration versus 

academic performance in 

secondary schools from 

2015-2018 
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Appendix VI: LETTER FROM UNIVERSITY OF DODOMA 
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Appendix VII: LETTER OF PERMISSION FROM UBUNGO MUNCIPAL    

           COUNCIL. 

 

 

 


