
The University of Dodoma

University of Dodoma Institutional Repository http://repository.udom.ac.tz

Education Master Dissertations

2019

Educating learners with hearing

impairment in inclusive classrooms: A

case of Singida region

Saidi, Riadha

The University of Dodoma

Said, R. (2019).  Educating learners with hearing impairment in inclusive classrooms: A case of

Singida region  (Master's Dissertation). The University of Dodoma, Dodoma.

http://hdl.handle.net/20.500.12661/2382

Downloaded from UDOM Institutional Repository at The University of Dodoma, an open access institutional repository.



EDUCATING LEARNERS WITH HEARING 

IMPAIRMENT IN INCLUSIVE CLASSROOMS: A CASE 

OF SINGIDA REGION 

 

 

 

 

 

RIADHA SAIDI 

 

 

 

 

 

 

 

                 MASTER OF ARTS IN EDUCATION  

THE UNIVERSITY OF DODOMA  

OCTOBER, 2019 



EDUCATING LEARNERS WITH HEARING IMPAIRMENT IN 

INCLUSIVE CLASSROOMS: A CASE OF SINGIDA REGION 

 

 

 

 

 

RIADHA SAIDI 

 

 

 

 

 

 

 

A DISSERTATION SUBMITTED IN PARTIAL FULFILLMENT OF 

THE REQUIREMENTS FOR THE MASTER OF ARTS IN 

EDUCATION 

 

THE UNIVERSITY OF DODOMA  

OCTOBER, 2019 



i 

DECLARATION 

AND 

COPYRIGHT 

I, RIADHA SAIDI, declare that this dissertation is my original work and that it has 

not been presented and will not be presented to any other University for a similar or 

any other degree award.  

 

 

   Date 05/11/2019 

 

 

 

 

 

No part of this dissertation may be produced, stored in any retrieval system or 

transmitted in any form or by any means without prior written permission of the 

author or the University of Dodoma. If transformed for publication in other format 

shall be acknowledged that, this work has been submitted for degree award at the 

University of Dodoma. 



ii 

CERTIFICATION 

The undersigned certifies that he has read and hereby recommends for  acceptance by 

the University of Dodoma a dissertation entitled “Educating Learners with Hearing 

Impairment in Inclusive Classrooms: A Case of Singida Region” in partial 

fulfilment of the requirements for the degree of Master of Arts in Education of the 

University of Dodoma. 

 

 

 

Dr. Karoli J. Mrema (PhD) 

(Supervisor) 

 

 

 

Date……………………………… 

 

 

 

 

 

 

 

 



iii 

ACKNOWLEDGMENTS 

I would like to thank to Almighty Allah for giving me health as I was writing this 

research report.  He was there for me when the hope was almost gone. To you alone 

my heavenly father I say be all the glory. I sincerely wish to register my 

unquantifiable appreciation to my supervisor Dr. Karoli (PhD) Mrema who 

painstakingly read through the whole work with care and dedication, and 

constructively made all   the necessary corrections.  I also wish to extend my thanks 

to District Executive Director- Iramba District for leave permit for my study, his 

honourable  Prof. Sospeter Muhongo for his untiring financial support, and his 

honourable Hamisi A. Kigwangalla for his encouragement and support during my 

time at the University of Dodoma. 

Moreover, I express my thanks to all my respondents involved in this study. Without 

their cooperation, this dissertation would not have been possible.   

Lastly, I wish to express my special affection to my son, Husni A. Mohamedi for his 

untiring waiting during my first semester where he was a very little boy with only 3 

months of his life, special thanks also go to my mother Zaituni Dausen Ndosi and 

Gress Mogan my house sister for taking care of my son when I was not present at 

home for my studies. You, whose names are not mentioned here. I say thank you and 

God bless each of you. 

 

 



iv 

DEDICATION 

This research work is dedicated to my son Husni A. Mohamedi and my message to 

him is to always support people with special needs because no one knows what 

tomorrow will bring forth. 

 

 

 

 

 

 

 

 

 

 

 

 

 



v 

ABSTRACT 

This study investigated about Educating Learners with Hearing Impairment in 

inclusive Classrooms. It was guided by three objectives  which were: to assess the 

perceptions of including learners with  hearing impairment in inclusive classrooms, 

to explore the practices of educating learners with hearing impairment in inclusive 

classrooms and to identify the challenges that learners with hearing impairment 

experience in inclusive classrooms. The study used qualitative approach and multiple 

case study design. One primary School was purposively sampled. A total of 42 

respondents of different categories were involved in the investigation. Respondents 

were selected using purposive sampling technique. Data were collected through 

semi-Structured Interview, observation and documentary review. Data gathered in 

this study were analysed by using content qualitative analysis.  The findings 

indicated that teachers and learners perceived inclusion of hearing impaired learners 

as a good thing but the environment is what hindered its effectiveness.  The study 

findings revealed that, practically, learners with hearing impairments need a well 

prepared   environment in terms of lesson plan, good sitting arrangement like U-

Shape and Semi-circle, Aids and Methods. The study further revealed that there are 

challenges of including hearing impaired learners like lack of trained teachers, lack 

of common medium of communication, shortage of learning materials, shortage of 

specialized equipment, lack of in-service training and motivation for teachers of 

students with hearing impairments. The study concludes that inclusion of hearing 

impaired learners is perceived positively but the environment to enhance its 

effectiveness should be improved. Among others, the study recommends that 

teaching and learning environment of inclusive classes with hearing impaired 

learners should be improved in terms of equipment, trainings, and   motivation to 

teachers. 



vi 

TABLE OF CONTENTS 

DECLARATION AND COPYRIGHT ......................................................................... i 

CERTIFICATION ....................................................................................................... ii 

ACKNOWLEDGMENTS .......................................................................................... iii 

DEDICATION ............................................................................................................ iv 

ABSTRACT ................................................................................................................. v 

TABLE OF CONTENTS ............................................................................................ vi 

LIST OF FIGURES ..................................................................................................... x 

LIST OF TABLES ...................................................................................................... xi 

LIST OF APPENDICES ............................................................................................ xii 

LIST OF ABBREVIATIONS ................................................................................... xiii 

 

CHAPTER ONE ........................................................................................................ 1 

GENERAL INTRODUCTION ................................................................................. 1 

1.0 Introduction ............................................................................................................ 1 

1.1 Background to the Problem .................................................................................... 1 

1.2 Statement of the Problem ....................................................................................... 7 

1.3 Objectives of the Study .......................................................................................... 8 

1.3.1 General Objective................................................................................................ 8 

1.3.2 Specific Objectives.............................................................................................. 8 

1.4 Research Questions ................................................................................................ 9 

1.5 Significance of the Study ....................................................................................... 9 

1.6 Scope of the Study ............................................................................................... 10 

1.7 Limitation of the study ......................................................................................... 10 

1.8 Definition of key terms ........................................................................................ 11 

 

CHAPTER TWO ..................................................................................................... 12 

LITERATURE REVIEW ........................................................................................ 12 

2.0 Introduction .......................................................................................................... 12 

2.1 Theoretical Framework ........................................................................................ 12 

2.2 Conceptualizing inclusive classrooms ................................................................. 13 

2.2.1 Education........................................................................................................... 14 

2.2.2 Hearing impairment .......................................................................................... 14 



vii 

2.2.3 Learners ............................................................................................................. 14 

2.3 Empirical studies outside Tanzania ...................................................................... 15 

2.4 Review of Empirical Studies in Tanzania ............................................................ 25 

2.5 Synthesis and Knowledge Gap from the Literature ............................................. 27 

2.6 Conceptual Framework ........................................................................................ 28 

 

CHAPTER THREE ................................................................................................. 31 

RESEARCH METHODOLOGY ........................................................................... 31 

3.0 Introduction .......................................................................................................... 31 

3.1 Research Approach .............................................................................................. 31 

3.2 Research Design ................................................................................................... 31 

3.3 Site of the Study ................................................................................................... 32 

3.4 Sample and Sampling Procedures ........................................................................ 33 

3.5 Methods of Data Collection ................................................................................. 34 

3.5.1 Semi-Structured Interview ................................................................................ 34 

3.5.2 Document Review ............................................................................................. 35 

3.5.3 Observation ....................................................................................................... 35 

3.6 Establishing Trustworthiness of Research Data ................................................... 36 

3.6.1 Credibility ......................................................................................................... 36 

3.6.2 Transferability ................................................................................................... 36 

3.6.3 Dependability .................................................................................................... 37 

3.6.4 Confirmability ................................................................................................... 37 

3.7 Data Analysis ....................................................................................................... 37 

3.8 Ethical Considerations ......................................................................................... 38 

3.9 Chapter Summary................................................................................................. 38 

 

CHAPTER FOUR .................................................................................................... 40 

DATA ANALYSIS AND PRESENTATION OF THE  FINDINGS ................... 40 

4.0 Introduction .......................................................................................................... 40 

4.1 Demographic Characteristics of the Respondents................................................ 40 

4.1.1 Distribution of the Respondents involved in this Study ................................... 40 

4.1.2 Distribution of Respondents by Sex .................................................................. 41 

4.2 Data Analysis According to the Objectives ......................................................... 41 



viii 

4.2.1 Perceptions of the Respondents on Including Learners with Hearing 

Impairment in Inclusive Classrooms .................................................................. 42 

4.2.1.1 Positive Perceptions ....................................................................................... 42 

4.2.1.2 Negative Perceptions ...................................................................................... 43 

4.3 Practices of Teaching and Learning of Students with HL in Inclusive Schools .. 44 

4.3.1 Preparation of the  Lesson Plan ......................................................................... 45 

4.3.2 Physical Structures of Classes ........................................................................... 46 

4.3.3 Language of Communication ............................................................................ 47 

4.3.4 Methods and Strategies of Teaching ................................................................. 48 

4.3.5 Assessment of Learners with HI ....................................................................... 49 

4.4 Challenges Facing Student with HI ..................................................................... 49 

4.4.1 Language Barrier ............................................................................................... 51 

4.4.2 Lack of in-service Professional Training .......................................................... 51 

4.4.3 Lack of Enough Equipment .............................................................................. 52 

4.4.4 The Number of Teachers ................................................................................... 53 

4.4.5 Absenteeism ...................................................................................................... 54 

4.4.6 Stigmatization from the Regular Teachers ........................................................ 55 

4.4.7 Time Constraint ................................................................................................. 55 

4.4.8 Over Crowded Classes ...................................................................................... 56 

4.4.9 Other Challenges ............................................................................................... 57 

4.5 Chapter Summary................................................................................................. 57 

 

CHAPTER FIVE ...................................................................................................... 59 

DISCUSSION OF THE FINDINGS ....................................................................... 59 

5.0 Introduction .......................................................................................................... 59 

5.1 The Participants‟ Perception  on  Including Learners with hearing Impairment in 

Inclusive Classrooms .......................................................................................... 59 

5.1.1 Positive Perceptions on Inclusive Education .................................................... 60 

5.1.2 Negative Perceptions ......................................................................................... 61 

5.2 Criteria  for  Effective  teaching and  Learning   of  Hearing Impaired Learners in 

Inclusive classrooms ........................................................................................... 65 

5.2.1 Preparation of Lesson Plans .............................................................................. 65 

5.2.2 Sitting Arrangement .......................................................................................... 66 



ix 

5.2.3 Methods of Teaching HIL ................................................................................. 67 

5.2.4 Language of Communication ............................................................................ 67 

5.2.5 Assessing Learners with HI .............................................................................. 68 

5.3 Challenges Experienced in Inclusive of Hearing Impaired Learners................... 70 

5.3.1 Language Barrier ............................................................................................... 70 

5.3.2 Lack of Training ................................................................................................ 71 

5.3.3 Lack of Motivation and Teaching Morale ........................................................ 71 

5.3.4 Lack of Enough Equipment .............................................................................. 72 

5.3.5 Shortage of Enough Teachers with Special Training ........................................ 73 

5.3.6 Poor Attendance ................................................................................................ 73 

5.3.7 Stigmatization ................................................................................................... 73 

5.3.8 Other Challenges ............................................................................................... 74 

5.4 Chapter Summary................................................................................................. 75 

 

CHAPTER SIX ........................................................................................................ 77 

SUMMARY OF THE FINDINGS, RECOMMENDATIONS AND 

CONCLUSION ................................................................................................. 77 

6.0 Introduction .......................................................................................................... 77 

6.1 Summary of the Study .......................................................................................... 77 

6.2 Conclusions .......................................................................................................... 78 

6.3 Implications of the findings ................................................................................. 81 

6.4 Recommendations ................................................................................................ 82 

6.4.1 Recommendations for Practice ......................................................................... 82 

6.4.2 Recommendations for Policy ............................................................................ 83 

6.4.2 Recommendations for Further Research ........................................................... 83 

REFERENCES ......................................................................................................... 85 

APPENDENCES ...................................................................................................... 93 

 

 

 



x 

LIST OF FIGURES 

Figure 1.1: The Conceptual Framework Guiding this Study .................................... 29 

Figure 1.2:  The Map of Singida Region................................................................... 33 

 

 

 

 

 

 



xi 

LIST OF TABLES 

Table 1.1: Categories of the Respondents Involved in the Study ............................. 34 

Table 1.2:  Distribution of the Respondents in Terms of Number ............................ 41 

Table 1.3: Distribution of the Respondents by Sex................................................... 41 

Table1.4:Perceptions of the Respondents on Including Learners with Hearing 

Impairment in Inclusive Classroom in Singida Region ............................ 42 

Table1.5: Practices of Teaching and Learning of Students with HI in Inclusive 

Schools ..................................................................................................... 45 

Table1.6:The Challenges of Including Learners with Hearing Impairment in 

Inclusive Classrooms ................................................................................ 50 

 

 

 

 

 

 

 

 

 



xii 

LIST OF APPENDICES 

Appendix A: Introductory Note to Respondents ....................................................... 93 

Appendix B: Interview for Teachers ......................................................................... 94 

Appendix C: Hojaji kwa Wanafunzi Viziwi ............................................................. 95 

Appendix D: Hojaji kwa Wanafunzi Wanaosikia ..................................................... 97 

Appendix E: Observation Checklist .......................................................................... 98 

Appendix F: Documentary Review List ................................................................. 100 

Appendix G: Introduction Letter ............................................................................. 101 

Appendix H: Research Clearance ........................................................................... 102 

Appendix I: Comments From External ................................................................... 103 

 

 



xiii 

LIST OF ABBREVIATIONS 

 CS    Coping   Strategies 

DC    Disabled Children 

EB    Education Barrier 

EFA    Education for All 

EHI    Education of Impairment  

EHIL    Education of Hearing Impaired Learners 

HIL    Hearing Impaired Learners 

IC    Inclusive Classroom 

IHIL    Including Hearing Impaired Learners 

IPS    Inclusive Primary School 

IS    Inclusive Setting 

LWHI     Learners with Hearing Impairment  

PEDP    Primary Education Development Plan  

PS    Primary School 

ST    Sampling Technique 



1 

CHAPTER ONE 

GENERAL INTRODUCTION 

1.0 Introduction 

Responding to learners with hearing impairment in inclusive setting is an agenda 

which is getting recognition in the world with the support of different conventions 

and declarations to enhance its effectiveness. Tanzania as among the signatory 

countries has been putting different efforts to strengthening inclusive education. The 

current study researched on the education of hearing impaired learners in inclusive 

classrooms. In that context, this chapter presents introduction, the background to the 

study, statement of the problem, purpose, objectives of the study, research questions 

and significance of the study. 

1.1 Background to the Problem 

Globally, the history of special education shows that people with special needs did 

not have educational platforms before the 18
th 

C. Rather, they were struggling 

towards their educational pioneered by different people such as psychologists, 

philosophers, lawyers and missionaries. Such pioneers were Jean Jacques Rousseau, 

Charles Michel‟ Epees, Madame Von Paradis, Jean Marc Gaspard Itard, Rev. 

Thomas Gallaudet, Elizabeth Farrell (Tungaraza , 2018).  

The introduction of special schools during the 18
th 

C helped many people with 

disabilities to join educational arena. Introduction of special education encouraged 

the establishment of special schools in different parts of the world, for example, in 

Tanzania, the first school which started providing education to people with special 

needs was in the late 1940s by a Christian Missionary Wilson Carlile. He  established 
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formal regular school in 1984 known as School for Blind Boys (now Buigiri School) 

in Dodoma Region (Opini & Onditi, 2016). 

Tanzania continued to provide special education for children of different needs like 

the blind, deaf, mentally retarded, autistic, and physically disabled and deaf blind. 

The environment for the provision of education to such learners continued to be 

improved in terms of school building, skilled teachers in addition to equipment. A 

good example in Tanzania was the earliest school which provided Education of  

learners with Hearing challenges in Tabora Deaf Mute (now Furaha) which 

established by the Lutheran Church  (Rishaelly, 2017). 

The Lutheran Church also pioneered two special residential primary schools in 1981; 

Bukoba School for the learners with hearing loss and Mwanga School for the 

learners with hearing difficulties in Kagera and Kilimanjaro regions.  Besides, the 

primary schools and units for learners with hearing lost, there were eight secondary 

schools that offered education to a few students who got the chance to go to 

secondary school. The MoEVT records show that students who have hearing 

challenges in Tanzania‟s secondary schools included 300 male students and 220 

female students in 2010 (Migeha, 2014). 

 In recent years, some students with hearing impairments have been admitted to 

colleges and universities. In 2009, for example, the University of Dar es Salaam 

enrolled eight students with hearing disabilities and one student, who was partially 

deaf, joined the University in 1990. A totally deaf student was also admitted to the 

University in 2006 where the University of Dar es Salaam had, for the first time, to 

employ a language interpreter to work with her (Mwaipopo, 2011). 
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The focus on people with disabilities continued in Tanzania and in 1967, the 

Socialism and Self-Reliance Policy and the Education for Self-Reliance (ESR) 

Policy were developed to encourage equality and respect for all people including  

opportunities in education. The Constitution of  the  United  Republic  of Tanzania 

also played a great role in  encouraging  the  establishment and development  of  

special schools by enacting  different laws. The Tanzanian National Education Act, 

for example, was passed in 1978, making education compulsory for all children (Lal, 

2012). 

Tanzania also signed and ratified the United Nations Convention on the Rights of 

Persons with Disabilities (PWDs). UN convention on the right of person with 

disability including the Universal Declaration of Human Rights (1948), the UN 

Convention on the Rights of Person with Disabilities (2006) the Standard Rule on 

Equalization of Opportunities for People with Disabilities (1993) and the Salamanca 

Statement and Framework for Action (1994). The  government of Tanzania ensured 

the application of UN convention in every education plan, for example, the 

Tanzanian Government introduced Primary Education Development Programme 

(PEDP I & II),  which among of its goals, was to encourage the education for special 

needs learners (Davidson, 2005). 

Special schools were noted as the beginning of several achievements in providing 

education to the people with special needs all over the world. For example, in 

Tanzania, some of achievements noticed were the establishment of The Disability 

Policy and Disability Act. Another achievement of inclusive education is the 

establishment of Department of Special Education by (TIE) which resulted to the 
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increase of the number of tutors and special education teachers. (Ocloo & Dogbe, 

2000). 

Inclusive education, as defined in the Salamanca Statement entails “recognition of 

the need to work towards schools for all”. The right to inclusive education for 

persons with disabilities is a fundamental human right which emerged first in general 

guarantees set forth in the Universal Declaration on Human Rights and then in more 

detailed expression in the International Covenant on Economic and Cultural Rights. 

In 1994, UNESCO‟s Salamanca statement on principles, policies and practice in 

special needs education was adopted and asserts that education for all must 

encompass the inclusion of all types of learners in a single learning environment 

(Kanter,2017). 

Tanzania is one of the countries committed to attain education for all (EFA) goals 

and targets, this commitment started in 1998 when an expert was sent by UNESCO 

to conduct inclusive education training seminars. Thirteen National Resource Teams 

that included teachers and parents were trained for three weeks in inclusive education 

and four inclusive primary schools Mgulani, Kibasila, Wailes and Salvation Army 

Primary schools in Temeke District were started on a pilot basis ( Edholm, 2009). 

In inclusion setting, hearing impairment learners are given supported device such as 

hearing aids and the frequent use of sign language, lip reading as well as appropriate 

setting arrangement.  Also the  interpreter for sign language are welcoming in the 

class so that they can work  with teachers by interpreting what teachers say during 

teaching by sign the language spoken in order to enhance effective learning of 

hearing impaired learners (HIL) in inclusive classrooms (Bright, 2014).   
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Since the year 2000, Tanzania has also been implementing several education 

development programmes related to supporting inclusive education. These are, such 

as: Primary Education Development Plan (PEDP I, 2002-2006; PEDP II, 2007-

2011), Secondary Education development Plan (SEDP I, 2004-2009; SEDP II, 2010-

2015) (MoEVT, 2010) and Teacher Development and Management Strategy 

(TDMS) of 2008. Education development programmes established  has been 

focusing on attracting, developing, and retaining adequate quality teachers and 

building capacity of primary and secondary school teachers in special needs 

education (Ntulo, 2008). 

There are numbers of benefits which inclusive education brings to our community. 

Such benefits are increasing the number of enrolment, promotion of unity, treatment 

of the psychological isolation to hearing impairment learners, inclusion  also brings 

confidence to every learner whether is of special need or not (Kisanga, 2017). 

 Hearing impaired learners as one of the groups that are responding to inclusive 

schools are also benefiting from the mentioned advantages of inclusive education, 

evidence from the literature revealed that including hearing impaired learners brings 

challenges like communication barriers, less number of equipment required in 

addition to less number of teacher‟s needed,  (Mtuli, 2015). 

There are different initiatives established in inclusive schools worldwide which 

however differ across continents, these have been taken in order to overcome the 

obstacles of including hearing loss in the ordinary Schools. India for example, 

teachers use different aids such as visual and technological aids to foster learning of 

hearing impaired learners during the classroom instructions (Erbas, 2017).  
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Evidence from the literatures revealed that although of the different measures to 

enhance effective learning and teaching of hearing impairment learners in inclusive 

setting but challenges behind their education is still there as the days go on due to 

inadequate materials in addition to a few number of required teachers,  in Kenya for 

example, the study done by Joel, Kochung, Kabuka, Charles and Orach, 2013 

revealed that teachers lacked the skills to support children with special needs, peers 

were not prepared to work with children who looked different because of their 

special needs; lack of adaptive aids for children with special needs ( Joel, Kochung, 

Kabuka, Charles, & Oracha, 2013). 

The government of Tanzania as an exponent of EFA in its Education Act (1978), the 

Education and Training Policy (2017) and the Primary Education Development Plan 

(PEDP) is endeavouring to support non-government institutions practising 

specialization or regular schools that opt to offer education to children with 

disabilities through integration approach, training of classroom teachers and school 

inspectors where by District Education Officers and Ward Education Coordinators, 

conduct census  of children with disabilities for enrolment, create awareness to 

parents and community,  They implement  several policy and curriculum reforms 

with  regard to  inclusive education (Massenga & Mkandawire, 2007).  

Despite the initiatives taken by the government of Tanzania soon after the acceptance 

of inclusive agenda, the current studies reveal that there has been a serious problem 

of including hearing impairment learners (HIL) in ordinary settings. The existing  

problem which the literature confirmed was related to communication barrier, less 

number of needed teachers, less in-service training, less availability of required 
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materials, less number of resource centres and teachers in addition to lack of sign 

language instructors (Charles, 2015). 

In real situation, effective implementation of inclusive education of hearing 

impairment learners is still a challenge in Singida region due to negative perceptions, 

lack of skilled teachers, lack of in-service trainings in addition to lack of enough 

required materials. Teachers are doing their job in a difficult environment; they are 

trying for their level best but in actual situation they are in a difficult condition which 

make them to be disappointed at all. Due to unfriendly environment in inclusive 

schools of hearing impairment learners in Singida region there is no a strictly 

measures to overcome such challenges noted. Therefore, through these the goals and 

aims of including hearing impairment learners are not reached as it was planned.    

1.2 Statement of the Problem 

The implementation of inclusion of hearing impaired learners in the regular schools 

brought about a lot of benefits as it was expected. Since the establishment of 

inclusive education in Tanzania, hearing impairment learners were treated from 

psychological isolation, encouraged to promote unity, helped to become confident 

enough, just to mention a few. The government of Tanzania created environment for 

dealing with the requirement of the needs of hearing impairment learners (HIL) since 

its first implementation of inclusive education by planning different initiatives such 

as in-service training, provision of the required materials so as to deal with the 

challenges facing HIL in IS (Charles, 2015). 

Despite the previous good plans of inclusion of special and regular learners initiated 

by the Government, inclusion of HIL in inclusive settings is facing a lot of 
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challenges. Up to now, the situation is still worse due to the existing challenges and 

failure to meet the goals of inclusive education (IE) as it was intended. Such 

challenges are like communication barrier, less number of assistive materials like 

hearing aids, less number  of special teachers, less in-service training for the 

accommodation of the needs of  hearing impairment learners (Mushi, 2010). 

In fact, several studies which were done on inclusion of hearing impaired  learners 

(IHIL) in Tanzania explored some areas basing on the education of hearing impaired 

learners (HIL), like the study done by Mushi (2010) on the “Regular teachers‟ 

strategies for teaching students with Hearing impairment (HI) in inclusive setting 

(IS). Also, the study done by Sara (2017) on the educational barriers (EB) of students 

with sensory impairment (SI) and their coping strategies (CS) in higher education 

institutions. Moreover, there is a study done by Charles (2015) and Saidi (2010) on 

“The challenges facing hearing impairment learners in inclusive setting. In reality, 

there was inadequate information basing on the classrooms of the hearing 

impairment learners. Therefore, this study investigated the educating learners of 

hearing impairment in their classrooms starting from perception of both learners and 

teachers, their practices and challenges. 

1.3 Objectives of the Study 

1.3.1 General Objective 

The purpose of this study was to investigate about educating learners with hearing 

impairment in inclusive classrooms in Singida, Tanzania. 

1.3.2 Specific Objectives 

The study was guided by the following specific objectives: 
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(i) To assess perceptions on including learners with hearing impairment in 

inclusive classrooms. 

(ii)  To explore the practices of educating learners with hearing impairment in 

inclusive classrooms. 

(iii) To Identify the challenges that learners with hearing impairment experience 

in inclusive classrooms. 

1.4 Research Questions 

The research was guided by the following questions: 

(i) What are the perceptions on including learners with hearing impairment in 

inclusive classrooms? 

(ii) What are the practices of including learners with hearing impairment in 

inclusive classrooms? 

(iii)What are the challenges of including learners with hearing impairment in 

inclusive classrooms? 

1.5 Significance of the Study 

This study is expected to be useful to the inclusive school community of hearing 

impairment learners to determine what should be improved so as to address the 

existing challenges of educating hearing loss learners in General setting. Besides, the 

results of this study may be used by the Government and other practitioners to 

review the intervention of the obstacles which hearing impairment learners are facing 

in inclusive setting so as to come up with the reliable solutions. Also the findings 

from the field will give a room to different stakeholders to participate fully in the 
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race towards addressing of the challenges which learners with hearing impairment 

face in inclusive classrooms. 

The present study will also add new knowledge on the educational life of Hearing 

loss learners in general setting. Moreover, the results of this work will be used as a 

point of reference by other researchers to explore more on the education given to 

hearing impaired learners so as to enable them learn effectively when they are in 

inclusive setting.     

1.6 Scope of the Study 

The study was confined to inclusive primary schools responding to hearing impaired 

learners. It was conducted in one inclusive primary school in Singida region. 

Moreover, this study was restricted to four major objectives which were to assess the 

perception, practice and challenges facing by hearing impairment learners in 

inclusive classroom. 

1.7 Limitation of the study 

The study involved only one school in Singida region where at first the whole region 

was intended to be involved in the study but it was not possible, the reasons behind 

were due to the lack of hearing impaired learners in other inclusive schools due to 

drop out and lack of enrolment of hearing impaired learners compared to other 

vulnerable learners, a researcher filled this gap by taking larger numbers of 

respondents from the researched school. Also, the study faced sign language problem 

because the researcher was possessing little sign language skills hence 

communication between the researcher and hearing impaired learners was difficult 
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during interview, to deal with this issue, a researcher asked for a help from a 

specialist.  

1.8 Definition of key terms 

Education is the process of facilitating learning, or the acquisition of knowledge, 

skills, values, beliefs and habits. 

Inclusive classrooms means that children with and without special needs participate 

and learn together in the same classes. 

Hearing impaired learners are those learners in whom the sense of hearing is 

defective or non-functional as a result of problems associated with their auditory 

system.  

Sign language refers to languages that use systematic oral communication like lip 

reading and residual hearing in addition to sign language like sign language itself and 

alphabetical sign language to deliver meaning. 
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CHAPTER TWO 

LITERATURE REVIEW 

2.0 Introduction 

This chapter contains a review of literature related to the study. It is divided into 

theoretical review, empirical review of studies, and conceptual framework. 

2.1 Theoretical Framework 

This study used the Disontogenesis Theory (distorted or typical development) in the 

socio-cultural context by Lev Vygotsky, the Russian psychologist (1896-1934). The 

theory is based on the idea that human development is the process of a child 

mastering their experiences in their social context (Darja, 2012). 

Vygotsky insisted that, disability viewed in a bad way but helps in the preparation of 

the conducive environment for disable. He insisted that ability of an individual 

always hindered by the environment which is not conducive. Vygotsky mentioned 

the availability of different equipment which cover various needs as a fundamental 

tools to be taken into considerations so as to give services equally. 

The intellect ability of either disabled children or normal children is diversified in the 

socio-cultural background. Vygotsky‟s give argument that hearing loss education 

should use sign language in communication and interaction among individual is 

supposed to be insisted. Vygotsky‟s theory insisted on the cooperation the  among 

teachers and other stakeholders as a fundamental way of providing effective 

education to hearing loss learners. 

Moreover, Vygotsky‟s theory claimed that disabled cannot measured with what abled 

do but can be measured with what they can do as they can have ability to one area 



13 

and can be weak in another area. Teachers job is to ensure that social interaction 

worked as a heart to them because they can learn a lot of thing in social context  and 

taken themselves as the member of the community they are coming from (Wang, 

2009). 

This theory is related to this study because it suggests the creation of good 

environment to the disabled people including hearing impaired ones so that they can 

cope with the environment instead of looking upon their disability only and 

forgetting about their ability. Also, the theory is related to this study because it 

suggests that special children should be given a chance to interact with others in the 

community in order to help them not to be attacked by social isolation which special 

schools normally have. 

2.2 Conceptualizing inclusive classrooms 

Khoaeane and State (2012) define inclusive class room  as the means of developing a 

classroom that caters for all children (Khoaeane & State, 2012). According to Hehir 

et al., 2016) inclusive classrooms refer to as a placement of students with disabilities 

within mainstream classes without accompanying structural changes, For example, 

organization, curriculum and teaching and learning strategies, do not constitute 

inclusion (Hehir et al., 2016). Dagleish et al, (2007) pointed out that inclusive 

classroom is a class where lessons are designed and planned in such a way that 

diverse learning needs are accommodated and full participation in the learning 

process is achieved. Therefore, according to Larry (2018) inclusive classrooms refer 

to the educational movement to include all children, regardless of academic abilities 

or disabilities into regular classrooms. 
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2.2.1 Education 

According to Ramana (2012) education is any act or experience that has a formative 

effect on mind, character or physical ability of an individual (Romana, 2012). 

Romana (2012) added that education in its technical sense is a process by which 

society deliberately transmit its accumulated knowledge, skills, and values from one 

generation to another. Kumar and Ahmed (2018) added that education is utilized in 

three senses: knowledge, subject and process (Kumar & Ahmmed, 2012). National 

college of Educational Research and Training (2014) also adding that education is 

not limited to a classroom only but it is considered to be a lifelong process, where all 

the experience, knowledge and wisdom that an individual acquires at different stages 

of one‟s life through different channels (NCERT, 2014). 

2.2.2 Hearing impairment 

According to Series (2008) hearing impairment is defined as a hardship in perceiving  

sound due to hearing loss (Series, 2008). Duthy (2013) added that hearing 

impairments is inability to hear sound frequencies in the normal range of hearing 

(Duthey, 2013). Hearing loss is generally described as slight, mild, moderate, severe, 

or profound, depending upon how well a person can hear the intensities or 

frequencies most strongly associated with speech where Impairments in hearing can 

occur in either or both areas, and may exist in only one ear or in both ears (Caroline, 

1825). 

2.2.3 Learners 

According to Breisacher (2007) a learner is anyone who is embracing a new way of 

thinking (Breisacher, 2007).  Breisacher (2007) added that historically a learner was 

considered to be a student, but even a teacher can learn from their students, so that is 
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more of a generic way of thinking. Sarkar (2018) defined a learner as a someone who 

is learning about a particular subject or how to do something (Sarkar, 2018). Panndy 

(2018) defined a learner as a someone who had the ability to understanding, recall 

and applying what they learnt. Therefore, according to Shah (2017) a learner is 

somebody who is ready to un-learn and then re-learn what is necessary (Shah, 2017). 

2.3 Empirical studies outside Tanzania 

McKee and Vale (2014) did a project on the vitality of New Zealand sign language, 

parents of deaf and hearing impaired children. The findings from this survey study 

reported that resources available were not enough to learn NZSL (New Zealand sign 

language) in order to enhance formal sign language in the family. Also, this survey 

revealed that teacher‟s attitudes were the main barriers to the effective learning of 

deaf in the class and these made deaf learners miss out information when they were 

in the classroom.  It was revealed that teachers were also less trained on NZSL which 

hindered effective teaching. The survey concluded that although NZSL remained the 

language for the deaf it was important for hearing members of the society where deaf 

were available (Mckee & Vale, 2014). 

Belay 2005 did a study on the impact of inclusion of children with hearing 

impairment into regular schools: a case study of Dakamela primary school in 

Zimbabwe. The results from the field revealed that the curriculum in ordinary 

schools was meant for children without hearing impairment. It was revealed that 

most of the teachers admitted that they conducted their lessons as though they were 

teaching children who were the same physically and mentally. It was also evident 

that majority of the teachers had no experience in teaching children with hearing 
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impairment in an inclusive setting. Neither were they in possession of an appropriate 

qualification to properly guide children with hearing impairment. 

Sheeya (2018) conducted a study on the benefits and challenges of including learners 

with hearing impairment in inclusive schools in the Khomas and Oshana regions. 

The results from the field noted that the benefits of including hearing loss included: 

socialization opportunities, inclusivity in the school environment, teacher‟s 

empowerment, academic benefits and preparation after school life. The findings 

further revealed that the inclusion of hearing loss learners came along with 

challenges. The challenges perceived by learners, teachers and parents were: lack of 

teachers‟ training, problems with interpreters, lack of interaction, academic 

performance, teaching and learning process and less parental involvement (Sheeya, 

2018) 

Chimhenga (2013) conducted a study on Challenges faced by Hearing Impaired 

pupils in learning: A case study of King George VI memorial school. The findings 

from the field revealed that general teachers lacked skills for teaching Hearing 

impaired learners, children with hearing loss had difficulty understanding and writing 

complex sentences, some of the pupils highlighted the fact that they lost interest in 

some subjects because general teachers did not attempt to learn the sign language. 

The findings from Chimhenga also revealed that children with hearing loss had 

difficulty with all areas of academic achievement.  The hearing losses often reported 

feeling isolated, without friends, and unhappy in school (Mpofu & Chimhenga, 

2013). 
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Alasim (2018) did a study with the title “Participation and Interaction of Deaf and 

Hard-of-Hearing Students in Inclusion Classroom.” The findings from the field 

revealed that the facilitation of participation and interaction of deaf and hard of 

hearing students in the general education classroom required the knowledge and 

skills of the schools‟ staff, including teachers and interpreters. Additionally, the 

finding revealed that, teachers‟ awareness and attitudes toward deafness and 

inclusion are important for increasing the participation and interaction of deaf and 

hard of hearing students in the general education classroom. 

Franks (2008) conducted a study with the title “Why Do Students with Hearing 

Impairment Resist Wearing FM Amplification?” The results from the field revealed 

that at least, half of all the participants believed that one of the main reasons students 

with a hearing impairment were not wearing their FM amplification systems is 

because of a social factor, specifically, not wanting to appear different from their 

peers. This popular belief seemed to hold some credibility with all participants as it 

was listed as the number one reason FM systems were not used in all categories 

developed. Another recurrent problem that emerged from the survey was the notion 

of support needed for both staff and students to ensure that equipment were  used 

correctly and consistently (Franks, 2008). 

Gudyanga (2014) did a study on Challenges Faced by Students with Hearing 

Impairment in Bulawayo Urban Regular Schools. The findings from the field 

revealed that there was a risk of students with hearing impairment being excluded 

from the teaching and learning. The study established that besides communication 

problems, students experienced feelings of anger, frustration and isolation depending 

on the dictates of the environment (Gudyanga, 2014). 
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Desalegn (2016) did a study on the Challenges of Hearing-Impaired Students in 

Integrated Class in Public Schools in Ethiopia: A Review Article. The findings from 

the reviewed article revealed that children with even minimal hearing loss were at 

risk academically compared to their normal hearing peers. Another major problem 

encountered and mentioned from the reviewed literature was Ethiopian sign language 

where it was noticed that hearing learners cannot provide any kind of support except 

for themselves. Due to the absence of communication with other hearing peers in the 

school, they sometimes quarrelled with hearing peers. Lack of resources centre  is 

another challenge for hearing impaired student which the study also noted (Desalegn, 

2016). 

Yuhan (2013) conducted a study on Peer Interaction of Children with Hearing 

Impairment. The findings from the field revealed that children with normal hearing 

often utilize spoken language to initiate a social interaction. On the contrary, for the 

children with hearing impairment, there are difficulties in initiating social interaction 

by oral language or speech because of their deficiency in hearing and speech. 

Hearing impaired children have more difficulties in making friends and their 

relationships with peers, and appear to proceed less smoothly than those of hearing 

children. Their difficulty in peer relationships might be relevant to their difficulty in 

maintaining peer interactions (Yuhan & District, 2013). 

Messaria (2002) did a study on the schooling situation of hearing-impaired pupils in 

four regular schools of Bahirdar and Debretabor towns. The findings from the field 

revealed that most of the hearing-impaired pupils wanted to be with children like 

themselves, with friends whom they could feel socially accepted and comfortable. It 

was found that majority of the parents (19 out 23) were still wishing there were no 
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loss of hearing. The finding also revealed that it was also observed that most of these 

parents' feelings were deep grief for their children‟s  misfortune (Messaria, 2002). 

Olika (2009) did a study on attitudes hearing impaired children face from hearing 

people a case study of Wollega, Ethiopia Ruth. The results from the field revealed 

that all the children with hearing impairment talked about their parents and siblings 

as a big factor that influenced how they looked upon themselves and their situation 

as hearing impaired. They found it difficult to relate to the child and even try to 

communicate with the child. They explained this and said that they were afraid of the 

cultural understanding of hearing impaired  as a punishment, and that was why they 

had waited for some time before they told the family (Olika, 2009). 

Belay (2005) also revealed that majority of the respondents indicated that they had 

inadequate resource materials to meet the needs of children with hearing impairment. 

They revealed that there was an acute shortage of materials in their schools to meet 

the needs of children with hearing impairment. The respondents also indicated that 

they were not comfortable with having a student with hearing impairment in their 

classrooms. This implies that most teachers still hold negative attitudes towards the 

hearing impaired children. Some of the reasons put forward for  the little interest 

towards these impaired children included that attending to one child with hearing 

impairment was like teaching five normal children, the teacher had to always speak 

at the top of their voice among others (Belay, 2005). 

Prakash did a study on Inclusion of Children with Hearing Impairment in Schools: A 

Survey on Teachers‟ Attitudes. The findings of this study revealed that most teachers 

agreed that there was a need for curriculum and classroom modifications to include 
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children with disabilities, and that inclusion would benefit all children, whether with 

or without disability. It was also noted that teachers working in government 

institutions displayed significantly more positive attitudes towards inclusive 

education (Prakash, 2012). 

Kigotho (2016) did a study on barriers faced by students with hearing impairment in 

inclusive learning environment whose findings noted that hearing loss learners 

experience barriers in obtaining higher education. The study established various 

barriers the hearing impairment (HI) students face especially in inclusive education 

settings. There have been barriers related to the lecturing method of teaching and 

examinations where speech, the expression of ideas and thought and time allocated 

during examinations for the students have been a challenge. Sign language 

interpreters seemed to have played a big role in the learning outcomes of the HI 

students at the university (Kigotho, 2016).   

Chimhenga & Sibanda (2016) conducted a study on accessibility of curriculum by 

learners with hearing impairment in schools: a case study of Bulawayo secondary 

schools in Zimbabwe. The results showed that all the deaf students had hearing aids 

and were mostly taught by regular class teachers in the mainstream but with constant 

withdrawal to the resource rooms for specialized services such as auditory training. 

Despite wearing hearing aids, most deaf students could not hear the spoken 

languages used by teachers. All mainstream teachers were not conversant with Sign 

Language. There was occasional Sign Language „interpretation‟ in the mainstream 

classes whenever the specialist teachers were available. Deaf students participated in 

most  of  the academic curriculum class activities with hearing peers in the secondary 

schools (Chimhenga & Sibanda, 2016).   
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Musengi and Chireshe (2012) conducted a study on Inclusion of Deaf Students in 

Mainstream Rural Primary Schools in Zimbabwe: Challenges and Opportunities. The 

findings from the field noted that some materials were said to be in short supply and 

others were adequate. Mirrors that were said to be needed in the teaching of speech 

were cited as material resources that were in short supply. Another challenge from 

the field was large class sizes which were seen as affecting their ability to pay 

attention to individual deaf learners. Also the findings revealed that the hearing 

specialist teachers who used Sign Language accommodations did not have native-

like competency but the signs that they learnt in training were apparently appreciated 

by their pupils (Musengi & Chireshe, 2012). 

Tsuladze (2015) did a study on Teaching and Learning of Deaf Students in Ordinary 

Vocational Education Setting, whose findings revealed that teachers and deaf 

learners preferred to use direct communication in the course of personal interaction 

and to refer to the help of sign language interpreter mainly for transferring theoretical 

content of the course material. It was noted that the teachers distinguished between 

the adaptation of the learning goals and the ways of achieving these goals stating that 

deaf learners were able to follow the general requirements. It was also revealed that 

the teachers did not change the goals of teaching but the teaching approach within 

the ordinary curriculum. It was likewise noted that   notable that the teachers‟ high 

expectations towards deaf learners were translated from the objectives into the actual 

practice (Tsuladze, 2015) 

Tochuku et al., (2017) did a study on Using Total Communication Technique in 

Teaching Students with Hearing Impairment in Inclusive Classrooms in Enugu State 

- Nigeria: Teachers‟ Perspectives and Difficulties the findings from the field revealed 
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that all the general education teachers perceived the use of total communication  as a 

teaching technique that helped to motivate and bring about healthy interactions 

among the teachers, the students  with hearing impairment and their hearing peers in 

the class. They also agreed that Total Communication increased verbal skills of 

students and concentration of Student with Hearing impairment (Tochukwu et al., 

2017) 

Mapolisa and Tshabalala (2013) did a study on the Impact of Inclusion of Children 

with Hearing Impairment into regular schools: a case study of Dakamela primary 

school in Zimbabwe. The findings from the field revealed that there were various 

problems experienced by children with hearing impairment in ordinary schools. The 

findings affirmed the assumption that most regular teachers lacked the necessary 

expertise and did not have adequate resources to handle children with hearing 

impairment. The study recommended that regular teachers undergo in-service 

programmes on how to effectively handle children with hearing impairment in 

regular classrooms. Teachers in regular classrooms should also be provided with 

proper equipment (Thembinkosi & Tshabalala, 2013).    

Patrice (2010) did a qualitative grounded theory study on the Factors Affecting the 

Educational and Personal Success of Deaf or Hard of Hearing Individuals and the 

findings from the field admitted that deaf or hard of hearing had personal success due 

to different kinds of support like personal support, family support, role model 

support and academic support where resources were available for them to fulfil their 

needs as hearing learners. The study concluded that deaf and hard of hearing  need 

support from every angle of the society to enhance their total success of life 

including educational success (Patrice, 2010). 
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Studies Education (2013) did a qualitative study on the impact of inclusion of 

children with hearing impairment into regular schools: a case study of Dakamela 

primary school in Zimbabwe. The findings reported that hearing loss learners in 

general setting are challenging in terms of curriculum barrier, unqualified teachers, 

less number of resources required such as hearing aid, audiometer to enhance 

learning of hearing impaired in inclusive setting. This research concluded that 

regular teachers are supposed to be given frequent training; curriculum should also 

be modified to go with inclusion agenda instead of using the outdated curriculum 

which was special for regular schools (Thembinkosi & Tshabalala, 2013). 

Safder, Muhammad, Akhtar, Fatima & Malik (2012) established a qualitative study 

on Problems Faced by Students with Hearing Impairment in Inclusive Education at 

the University Level and the results admitted that regular teachers were less prepared 

to deal with inclusion of hearing learners in inclusive setting (IS). Also, the study 

revealed that there was inadequacy of resources and less in-service training to update 

regular teachers so that they could match with the current inclusive context. The 

study concluded that in-service training was supposed to be frequently conducted, 

resources also should be increased and regular teachers were supposed also to be 

prepared psychologically to practice inclusion effectively  (Safder, Muhammad, 

Akhtar, Fatima, & Malik, 2012). 

Rishaelly (2017) did a qualitative study on factors influencing academic performance 

of hearing-impaired students in inclusive education. The results admitted that there 

was shortage of special needs teachers for hearing impaired in Moshi Technical 

secondary school. It was found that, the school had no enough special needs teachers 

who could be used to teach in inclusive classes for hearing impaired students.  It was 
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revealed that Teachers who were teaching in inclusive classes were not comfortable. 

It was found that, most teachers who were teaching in inclusive classes were 

ordinary teachers who had no sign language skills and knowledge on how to deal 

with hearing impaired students, hence, making them uncomfortable in those classes. 

Moreover, even those few teachers who had special needs education for hearing 

impaired  didn‟t use sign language in the classroom effectively due to the reason that 

it consumes a lot of time to teach by using sign language and ordinary language 

(Rishaelly, 2017). 

Ezema (2013) did a study on the effect of total communication on academic 

achievement of pupils with hearing impairment in Enugu state; where the results 

revealed that children with hearing impairment exposed to the use of total 

communication (T.C.) in English Language performed better than those in control 

group. It was note that gender had no significant difference on the academic 

achievement of pupils with hearing impairment. Ezema (2013) also noted that 

Training in T.C. and gender had no significant interaction effect on the academic 

achievement of pupils with hearing impairment.  

Soneni (2016) did a study on Education involving regular learners and special need 

learners and the Plight of the Hearing Impaired in Zimbabwe. The study 

demonstrated that students who had difficult were not yet fully integrated into the 

mainstream schools due to lack of resources something that seemed to be a barrier to 

effective inclusion. This prevented the hearing impaired from realizing their dreams 

and vision of turning away from darkness into light. The study also unveiled that 

there was unfair distribution of resources as well as lack of sensitization of the 
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concerned communities towards the eradication of the stigma attached to disability 

and the prejudice and discrimination experienced by disabled people. 

Ewa (2016) did a study on  An Evaluation of Existing Service Provisions for 

Students with Hearing Impairment and the Conditions Necessary for Effective 

Implementation of Inclusive Education Programme in Nigeria, The  results  of the 

researched area noted that skilled teacher were much needed, in-service training, 

required resources and readiness of the regular teachers were very much important to 

improve success learning of  hearing loss  in inclusive settings (Ewa, 2016). 

Muiti (2010) conducted a study on obstacles to effective learning of pupils with 

hearing impairment in Meru North District-Kenya and the findings from the field 

reported that regular teachers were  finding  it  difficult to use their professional 

knowledge  to  hearing impaired  in  inclusion  classes  due to lack  of skills with the  

little in-service training they had. Also, the results of this study identified less 

availability of the required resources and conducive environment for HIL to learn 

effectively in inclusive setting. The study suggested the provision of in-service 

training and increasing of the required resources to address the existing challenge of 

including hearing  impaired  learners in  inclusive setting (Muiti, 2010). 

2.4 Review of Empirical Studies in Tanzania 

This section reviews various works of literature as they were conducted by numerous 

scholars and their weakness which gave the gap of knowledge. It also reveals how 

this study filled the gap existed. By starting with Migeha (2014) who did a study on 

analysis of academic performance of students with hearing impairment in Tanzania 

secondary schools, the results from the field revealed that secondary schools had 
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acute limitation of teaching and learning materials, lack of uniformity in the use of 

the language of instructions, lack of specialist teachers in addition to lack of in-

service training (Migeha, 2014) 

Mushi (2010) researched on regular teachers‟ strategies for teaching students with 

hearing impairment in inclusive secondary schools in Tanzania. The results from the 

study revealed that regular teachers were less professional to teach HIL in inclusive 

setting. They failed to use sign language and had poor preparation of lesson plan 

which did not cover all the needs of the learners in inclusive setting. Also, the 

findings identified that there was less in-service training to improve regular teacher‟s 

performance. The study concluded that in order for inclusion of hearing impaired to 

be efficient, the existing challenges should be taken into consideration (Mushi, 

2010). 

Charles (2010) assessed the difficulties teachers and learners encountered when 

teaching and learning of students with hearing issues enrolled in regular primary and 

secondary schools in Tanzania. The findings demonstrate that learners with hearing 

loss were getting a lot of obstacles like poor assistance from regular teachers which 

led to poor under performance of hearing loss. Other challenges included the limited  

resources like hearing aids, language barrier from hearing teachers and hearing 

learners, curriculum barrier as well as less conducive environment for the hearing 

impaired learners to learn effectively as hearing ones in such inclusive setting 

(Charles, 2015). 

Kisanga (2017) explored on the Educational barriers of students with sensory 

impairment and their coping strategies in Tanzanian higher education institutions. 
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The findings from the field revealed that students with sensory impairment were 

experiencing educational barriers like unavailability of the resources required, 

communication barrier and social isolation. The coping strategies the study found 

were social and personal support. The study concluded that such strategies should be 

adopted by other learners with hearing difficulties (HIL) in different areas where 

inclusion is taking place and the barriers should be taken into consideration so that 

learners with hearing impairment in inclusive setting get equal opportunity like other 

vulnerable learners (Kisanga, 2017). 

2.5 Synthesis and Knowledge Gap from the Literature 

In general, most studies conducted in Tanzania portrayed the challenges hindering 

effective learning of hearing impaired learners in inclusive settings.  For instance, 

Charles (2015) brought about the challenges of teaching and learning of hearing 

impaired students enrolled in regular primary and secondary schools. On the other 

hand, Kisanga (2017) explored on the Educational barriers of students with sensory 

impairment and their coping strategies where the aims remained on the identification 

of the challenges. All these studies provided inadequate information on the education 

given to the learners with hearing impairment in inclusive setting. Again, the 

findings from the researched areas were too general as they did not explicitly 

research out on the education of hearing impaired learners in inclusive classrooms. 

Since there were no empirical studies on the education of hearing problem to learners 

in inclusive classrooms and little information on the education of hearing impairment 

learners (HIL) in inclusive classrooms, it was imperative to fill this knowledge gap 

by assessing the education of hearing loss learners in inclusive classrooms 
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specifically on the perceptions, practice and challenges taking Singida as a case 

study. 

2.6 Conceptual Framework 

CIPP model developed by the American scholar Stufflebeam (1983) was applied in 

this research whereby C stands for context, I- Input, P- Process and P - product. CIPP 

model deals with a programme evaluation by assessing the quality of what was 

planned, and the level to which planned issues are carried out as well as the 

worthiness of the product. The model seeks to look at the effectiveness of the 

programme from the point of view of the context, process and assessment of the 

product quality. Therefore, based on the Stufflebeam‟s model, the study  derived a 

conceptual framework for assessing the education of hearing impaired  learners in 

inclusive classrooms (Saidi, 2010). 
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The linkage of the major components of the conceptual framework are summarised in Figure 2.1 below   

 

 

 

 

 

 

 

 

 

 

 

 

Figure 0.1: The Conceptual Framework Guiding this Study  

Adopted from Saidi (2010) 
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In the Figure 2.1 above, the "context" is defined as a place where teachers and pupils 

come together for educational purpose. “Inputs" comprise of all resources of 

different kinds for teaching hearing impairment learners (HIL) like teachers, pupils, 

non-teaching staff, teaching materials and equipment, community school buildings 

and adequate funds. “Process" in this model refers to specific teachers' and pupils' 

activities practised as part of the teaching and learning procedure. This involves 

examining the application, the language of teaching, the seating plan of learners in 

the classroom contexts, appropriate teaching and learning materials. Also, the 

products as highlighted in the figure above will be effective learning such as good 

performance and the increase of confidence. 
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CHAPTER THREE 

RESEARCH METHODOLOGY 

3.0 Introduction 

This chapter presents the methodology that was used to conduct this study. The 

chapter describes selection of the methods, approach and design of the study, study 

area, location, population, sample and sampling procedures that were used. 

Furthermore, it elaborates the trustworthiness pertinent to this research. Finally, the 

chapter presents data analysis procedure as well as ethical considerations. 

3.1 Research Approach 

Research Approach is about plans and the procedures for research that span the steps 

from broad assumption to detailed methods of data collection, analysis, and 

interpretation, these terms  paradigm  and  approach   have  multiple,  varying  

meanings  which  are  likely  to  lead  the researcher into  looking  for the complexity 

of views rather than narrowing meanings into few categories (Creswell, 2013). This 

study used qualitative research approach, whose primary goals were to get the actual 

meaning of the respondents from the context about the education of hearing 

impairment learners in inclusive classes or schools. 

3.2 Research Design 

A research design is a systematic plan to study a scientific problem, It is the 

framework that has been created to seek answers to research questions (Boeije, 

2009).  The research design articulates what data is required, what methods are going 

to be used to collect and analyse the data, and how all of this is going to answer the 

research question ( Brian van Wyk, 2018). Research design is a strategic framework 

for action that serves as a bridge between research questions and the execution, or 
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implementation of the research strategy (University of Pretoria, 2003.) This study 

used  multiple case study research design because it had got more than one case to be 

studied and a researcher sought to foresee what is happening in the schools 

(Gustafsson, 2017). 

3.3 Site of the Study 

 Site of study briefly describes the organization, agency or community in which the  

researcher  conducts research work (Dawson, 2007). This study was conducted in 

Singida region due to the few research on education given to hearing impairment 

learners compared to other region in Tanzania as per literature review made by a 

researcher. Singida Region is located below the Equator between latitudes 3052 and 

7034. Longitudinally, the region is situated between 33027 and 350 26‟ east of 

Greenwich. To the north, it shares borders with Shinyanga Region, Arusha, Manyara 

and on the east, it borders with Dodoma, to the South it shares borders with Iringa 

and Mbeya while on the West there is Tabora Region. 
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Figure 1.2:  The Map of Singida Region 

Source: Google Map 

3.4 Sample and Sampling Procedures 

Sampling is a process of selecting samples from the population (Perumal, 2014). 

Sampling involves the selection of a number of study units from a defined study 

population (Phrasisombath, 2009). Sampling  is the process through which a sample 

is extracted from a population (Personal, Archive, & Alvi, 2016).  This study used 

Purposive sampling procedures due to the fact that the researcher got an opportunity 
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to choose the required respondents purposively.  In this study, 1 primary school was 

used and 42 respondents were included in the study where 11 were hearing impaired 

learners, 24 were hearing learners, 1 special teacher and 6 regular teachers. Table 3.1 

gives the summary of the respondents involved in this study. 

Table 1.1: Categories of the Respondents Involved in the Study 

Categories of Respondents Number of respondents 

Special Teacher 1 

Regular Teachers 6 

Hearing Impaired Learners 11 

Hearing Learners 24 

Total 42 

Source: The Researchers self-design (2019)  

3.5 Methods of Data Collection 

Research instruments are various procedures of collecting data or different ways of 

gathering or collecting information (Zohrabi, 2013). In this study therefore, 

interview, observation and documentary review methods were used to collect 

primary and secondary data in the field due to the nature of the study, the use of 

these instruments helped the researcher to get deep insights about the topic under 

study. 

3.5.1 Semi-Structured Interview  

A semi-structured interview is a qualitative research method that combines a pre-

determined set of open questions (questions that prompt discussion) with the 

opportunity for the interviewer to explore particular themes (Van Teijlingen, 2014). 

Semi-structured interview   have predetermined questions. In this study, semi-

structured interview was used to get information on the education of hearing 
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impairment learners (HIL) in inclusive  primary schools (IPS), this is because  semi 

structured interview gives a room for a researcher to collect complete information 

with greater understanding (Pouline and Habimana, 2013). The collected data were 

recorded in the form of interview notes. 

3.5.2 Document Review 

Document review is a way of collecting data by reviewing the existing documents 

(US Department of Health and Human Services: Centres for Disease Control and 

Prevention, 2009). The documents may be internal to a programme  or organization 

(such as records of components of an asthma management programme  implemented 

in schools) or may be external (such as records of emergency room visits by students 

served by an asthma management programme) (Methods & Review, 2018). The 

documentary reviews used in this study were enrolment books, examination results, 

exercise books and teachers‟ lesson plans because a researcher want to get previous 

and current situation of the Education given to Hearing impairment learners. 

3.5.3 Observation  

Observation is a method of data collection in which researchers observe within a 

specific research field (Prof & Bryant, 2018). In the context of this study, the 

researcher observed the whole process of teaching learners with hearing impairment 

in a natural setting. The researcher observed teaching methodology, teaching and 

learning materials and pupils‟ participation during teaching and learning process. In 

carrying out this, observation record sheets were used for the teachers‟ and pupils‟ 

activities as well as physical environment of the classroom. 
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3.6 Establishing Trustworthiness of Research Data  

There are various criteria that were used  to ensure trustworthiness of the 

instruments, data and findings in qualitative studies these are credibility, 

transferability, dependability and conformability (Anney, 2014). Credibility refers to 

confidence in the 'truth' of the findings, transferability means showing that the 

findings have applicability in other contexts, dependability shows that the findings 

are consistent and could be repeated. Confirmability refers also to a degree of 

neutrality or the extent to which the findings of a study are shaped by the respondents 

and not  the researcher bias, motivation, or interest (Lincoln, & Guba, (1985).       

In this study, the following criteria with specified techniques were used to ensure 

trustworthiness of instruments, data and findings.  

3.6.1 Credibility 

Credibility is all  about giving  reasonable grounds for being believed (Dean, 1996). 

Credibility is defined as people‟s assessment of whether information is trustworthy 

based on their own expertise and knowledge (Lewandowski, 2012). In this study, 

Triangulation technique was used to ensure credibility of the instruments of data 

collection and findings. This is because it is a powerful technique that facilitates 

validation of data through cross verification from two or more sources  (Issue & 

Educational, 2017). In this study, semi structured interview, documentary review and 

observation were triangulated to address credibility of the instrument and findings. 

3.6.2 Transferability 

Transferability  refers to the degree to which the phenomenon or findings described 

in one study are applicable or useful to theory, practice, and future research (Moon, 
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Brewer, Januchowski-Hartley, Adams, & Blackman, 2016). To ensure transferability 

of this study ,Thick description technique was used because it involves the researcher 

elucidating all the research processes, from data collection, context of the study to 

production of the final report which  helps other researchers to replicate the study 

with similar conditions in other settings (Anney, 2014). The study used this 

technique to ensure transferability of the study in other contexts.   

3.6.3 Dependability 

To ensure dependability of the methods of data collection, back translation technique 

was used by taking a translated document and translating it back into the original 

language as a means of checking the accuracy of the translation (Lambert, Kim, & 

Burts, 2014). In this study, the interview schedules were translated into Kiswahili for 

easy communication with the respondents. A proficient speaker of Kiswahili was 

asked to translate the Kiswahili version back into English to check for the clarity and 

accuracy of the contents. 

3.6.4 Confirmability 

To ensure confirmability of this study, triangulation technique was employed where 

methods of data collection and findings from the field were triangulated respectively. 

3.7 Data Analysis  

According to Miles and Hurberman (1994) Data analysis is a form of analysis that 

sharpens, sorts, focuses, discards and organizes the raw data collected in such a way 

that a final conclusion can be drawn and verified. In this study, data obtained from 

the field were analysed differently according to the methods used in data collection 

as examined below: 
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Data obtained from interview and observation were analysed through labelling. The 

summary made was categorized into themes with each theme having themes for the 

purpose of creating meaningful sentences for easy analysis. Documentary data were 

subjected to content analysis so as to get relevant information to the study. 

Documents like enrolment of the pupils‟ book, text books, examination results, 

exercise books and lesson plans were critically analysed through extraction of 

relevant information to the study and they were summarised and then they were 

compared with the information from other method type.   

3.8 Ethical Considerations 

Research ethics are set of principles about how researchers and research 

organizations should conduct themselves when dealing with research participants, 

other researchers and colleagues, the users of their research and society in general. 

To ensure ethical consideration, the researcher sought the letter from the post 

graduate studies office to allow her go into the field to collect data, secondly, while 

in the field, the researcher  asked the District educational officer (DEOS) for primary 

schools as the school administrator to allow her also to gather information from the 

teachers and thirdly, the  researcher assured the respondents that the  data gathered 

from them would remain confidential and would be used for the purpose of the 

research only. 

3.9 Chapter Summary 

This chapter has highlighted the research methods that were used to find answers to 

the research questions. It details how the study was organized as well as sampling 

procedures followed.  The research instruments for the purpose of data collection 

were selected and clarified. Likewise, the trustworthness of research instruments 
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elucidated. The chapter further explained how the ethical issues would be taken into 

consideration.  
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CHAPTER FOUR 

DATA ANALYSIS AND PRESENTATION OF THE  FINDINGS 

4.0 Introduction  

This chapter presents analyses and discusses data from the field. The findings 

obtained focused on investigating the education given to hearing difficulties learners 

in inclusive classrooms. Chapter Four prepared according to three objectives: to 

assess the perception of learners with hearing impairment in inclusive classrooms, to 

assess practice and challenges of including learners in inclusive classrooms. The 

chapter presents the demographic characteristics of the respondents analyzed various 

data and finally presented the results by following objectives of the study.  The study 

involved one primary school where data were analyzed qualitatively and was done 

through Content Analysis. 

4.1 Demographic Characteristics of the Respondents 

This section gives an overview of the characteristics of the respondents who were 

involved in this study. 

4.1.1 Distribution of the Respondents involved in this Study 

The participants involved in the study comprised of the Regular Teachers, Special 

Teacher, Hearing Impaired Learners and Hearing learners as revealed in Table 4.1 

below: 
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Table 1.2:  Distribution of the Respondents in Terms of Number  

Respondent  Frequency  Percentage  

Regular teachers 

Special teacher 

Hearing impaired learners 

Hearing learners  

Total  

6 

1 

11 

24 

42 

14.3 

2.4 

26.2 

57.1 

 

Source: Field data (2019) 

Table 4.1 shows that the Regular teachers involved in the study were 6 (14. 3%), 

Special teacher was 1 (2.4%), hearing learners were 24 (57.1%) and hearing impaired 

learners were 11(26.2%). 

4.1.2 Distribution of Respondents by Sex 

Table 4.2 below shows the sex distribution of the respondents involved in this study.  

Table 1.3: Distribution of the Respondents by Sex  

Sex of the Respondents Frequency Percentage  

Males 

Females  

12 

30 

28.6 

71.4 

Source: Field data (2019) 

Table 4.2 above shows that there were 12 (28.6%) male respondents and 30 (71.4%) 

female respondents who were involved in the current research work. 

4.2 Data Analysis According to the Objectives  

The section presents and analyses data from the field in addressing the three 

objectives of the study. 
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4.2.1 Perceptions of the Respondents on Including Learners with Hearing 

Impairment in Inclusive Classrooms 

The first objective of this study sought to find information on how the participants‟ 

inclusion of hearing impaired learners is perceived. The findings were gathered 

through Semi-structured Interview, observation and documentary review. The results 

are summarized in Table 4.3: 

Table 1.4: Perceptions of the Respondents on Including Learners with Hearing 

Impairment in Inclusive Classroom in Singida Region  

S/N Perception 
Respondents 

RT ST HIL HL Total Percent 

1 Positive 

Perception 

7 1 10 20 38 90 

2 Negative 

Perception 

5 0 4 6 15 37 

Source: Field data, (2019).  

Key: RT=Regular Teacher, SP=Special Teachers, HIL=Hearing Impaired learners, 

HL=Hearing learners 

4.2.1.1 Positive Perceptions 

The findings in Table 4.3 show that 38 (90%) of the participants claimed that 

inclusive education was good in offering of best education to the learners with 

special needs.  

All together, they stated that inclusion of students with hearing impairment in normal 

schools was a good practice. They revealed that inclusive education helps the 

students with hearing challenge to feel the sense of togetherness promotes unity 
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among learners of varying needs and builds their confidence.  During interview, one 

of the teachers said the following: 

It is a good thing to teach Hearing Impaired learners in inclusive 

classrooms because they feel the same as other members of the 

community where they are coming from compared to special schools 

where isolation is what comes into their minds as they feel that they 

don’t have the right to mix up with other hearing learners simply 

because they don’t hear. Source: Semi-Structured Interview (2019) 

4.2.1.2 Negative Perceptions 

The other perception of including learners with hearing challenges was negative. The 

field data indicated that 37% of the participants demonstrated the negative 

perceptions of including learners with hearing difficulties. In this case, the 

participants revealed that including learners with hearing problems had negative 

effects towards learning process in regular schools.  Reacting to this, one respondent 

said: 

If we want learners with Hearing Impairment to be like us in academic 

progress, we should give them special environment including teachers and 

other things. But including them within the mainstream class they don’t learn 

better. They feel inferior because when we talk, they don’t talk or respond we 

laugh but they don’t know why we are laughing. Actually, it is 

embarrassment to them. Source:  Semi-Structured Interview (2019) 

Most of the respondents with negative perception on including learners with special 

needs within the mainstream classes   revealed that inclusion of learners with hearing 
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impairment (HI) in regular schools was not favourable for them as learners. They 

emphasized that the environment was not conducive for such learners. They also 

demonstrated that the schools lacked special equipment, specialized teachers, and 

infrastructures. In addition, they revealed that sometimes learners with hearing 

impairment felt segregated especially when other learners were laughing or 

communicating without involving them. Generally, these participants suggested that 

learners with hearing issues should be taken to special schools where there are 

enough facilities and enough special teachers for them. 

Also through the observation made by a researcher during classrooms it was noted 

that regular teachers were getting a lot of difficult in teaching hearing impaired 

learners because classrooms were not prepared well to cover needs of the hearing 

impaired learners in terms of language of communication, equipment and other 

necessary elements towards the effective learning of hearing impaired learners in 

inclusive setting. Even the documentary review made by a researcher confirmed this 

where hearing impaired learners were in the last line in the examination results 

compared to hearing learners.   

4.3 Practices of Teaching and Learning of Students with HL in Inclusive 

Schools 

This section presents findings on the practices of educating children with hearing 

impairment in inclusive schools as shown in Table 4.4 below. In this context, the 

main focus was to examine how learners with hearing problem access education in 

inclusive schools. Specifically, the findings on class appearance, strategies and 

methods of teaching and learning, preparation of lesson plans, assessment of students 

as well as the means of communication are presented in this section. 
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Table 1.5: Practices of Teaching and Learning of Students with HI in Inclusive 

Schools  

S/N Perception 
Respondents 

RT ST HIL HL Total Percent 

1 Lesson Plan 9 1 0 0 10 23.8 

2 Medium of 

Instruction 

9 1 7 9 26 61.9 

3 Physical 

structure of 

the class 

6 1 7 15 29 69 

4 Strategies and 

methods of 

teaching 

10 1 6 15 32 76.2 

5 Assessment 9 1 7 11 28 66.7 

Source: Field data, (2019). 

Key: RT=Regular Teacher, SP=Special Teachers, HIL=Hearing Impaired learners, 

HL=Hearing learners 

4.3.1 Preparation of the  Lesson Plan 

One of the areas studied was about the preparation of lesson plan where the 

respondents revealed that before they taught, they prepared a lesson plan which 

fulfilled every learner‟s needs in terms of objectives to be attained, methods and 

strategies and assessment to be employed to evaluate the knowledge taught. With 

regard to this, one of the participants revealed; 

Before class we prepare a lesson plan which includes the   

objectives to be attained, preparation of the methods and 

strategies to be used during teaching, teaching aids in addition 
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to the kind of assessment to be employed which will cover every 

learners needs.  Source: Semi-Structured Interview (2019) 

4.3.2 Physical Structures of Classes 

Another area that was studied by the researcher was the appearance of classrooms for 

learners with hearing impairment. During the discussion, different participants aired 

out different opinions on the class appearance and the way classes were supposed to 

be structured to support students with hearing impairment (HI). 

On the class appearance, various participants revealed that the classes and chairs 

were generally arranged to support learners of various needs. Particularly, the 

participant D said that they made sure that the classrooms were friendly for hearing 

and hearing-impaired learners. Moreover, the sitting arrangement used had U-shape 

and Semi-circle in the resource room while in inclusive classroom, the U-shape and 

Semi-circle was not easy to use due to the larger number of learners in which 

friendly sitting arrangement is normal. This was captured   well through focus group 

discussions where participant B put it as follows:  

 “We are trying to make sure that classrooms are conducive for 

every learner to learn effectively but we get more challenges of 

making the classrooms conducive for both Hl and HIL as we are not 

able to use correct sitting arrangement. Our classrooms   do not 

have sufficient light and are generally not conducive for HIL 

because of the nature of the classes which have larger number of 

learners” Source: Semi-Structured Interview (2019) 
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The above quotation shows that the administration of the inclusive schools was 

constrained by the large number of learners hence it was difficult to have good sitting 

plans. Likewise, the classes had no sufficient light as pupils were congested in 

classrooms. Consequently, learners with hearing challenges experienced hardship in 

learning different subjects. Even the observation made by the researcher noted the 

same results that learners were congested in the classrooms, where the windows were 

just two in front of the class allowing in insufficient light and for that, teachers were 

not able to walk up to the back of the class due to the bad arrangement of the desks 

due to a big number of learners which made it difficult to arrange the desks in a 

proper way. 

4.3.3 Language of Communication 

As part of practice of educating learners with hearing complicatedness in inclusive 

classrooms, the language of communication was an area of interest in this study. 

Basing on the language of communication, the participants revealed that  the medium 

of instruction used was a  sign language and vocal one through  focus  group  

discussion,  respondent B  revealed that “Most of the time the vocal language is the 

one used frequently compared to sign language because we regular teachers we  are 

not good in sign language” Source:  Semi-Structured Interview (2019) 

Through the observation also made by a researcher during classroom it was noted 

that regular teachers were using vocal language completely and forget about the 

availability of hearing impaired learners in the class. The finding also explained that 

due to the necessities of sign language, hearing learners and hearing impaired 

learners, regular learners taught themselves the sign language so that they could be 

able to communicate effectively during and after the class. 



48 

4.3.4 Methods and Strategies of Teaching 

Methods of teaching were another area of interest in this study. The researcher was 

interested to know methods and strategies adopted by teachers to teach these learners 

with hearing loss in inclusive classrooms. Basing on this point about methods used in 

inclusive classrooms, the participants especially teachers said that they were trying to 

use interactive methods to allow hearing impaired learners to participate fully in the 

learning process. The process also was very repetitive to strengthen their 

understanding. The participant C who was a regular pupil, speaking on this issue 

noted as follows:  

Teachers use actions to teach us during learning to allow our friends 

who are hearing impaired to get the point easily. They also use 

participatory methods like group discussions and demonstrations which 

help hearing impaired learners to learn easily. Source: Semi-Structured 

Interview (2019). 

The above-mentioned methods of teaching were very effective in helping learners to 

understand the subject matters taught in the classroom. However, some of the 

learners experienced some difficult in understanding the subjects because of over-

crowded classes and lack of hearing aids equipment. Also, observation made by the 

researcher noted the interactive methods used by teachers during learning where 

teachers asked questions and gave chances to the hearing Impaired and Hearing 

Learners to give answers. Also, the researcher was able to often note the substance of 

the knowledge taught by the teacher during teaching and noted that such content was 

helping the hearing impairment learners (HIL) catch the point easily. However, the 

researcher noted lack of enough time for completing those activities by the teacher.  
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4.3.5 Assessment of Learners with HI 

Another area of practice of educating learners with hearing impairment was 

assessment of learners. With this, numerous participants especially teachers 

described how they were assessing learners with hearing impairment. They shared 

their experiences that they were assessing learners both during and after teaching 

lessons. Evaluations were being done to ensure that every one was acquiring the new 

knowledge effectively. One participant who was the learner with hearing impairment 

said: “Teachers ask us frequently whether we understand, although time is not 

enough. Teachers also pass through our exercise books during learning to see 

whether we go together or if we have understood or not.” Source: Semi-Structured 

Interview (2019) 

In addition to the above quotation, another participant B who was the teacher also 

revealed that they were using teaching aids to simplify learning for both hearing and 

hearing impaired learners respectively.  Reacting on this, the participant B said: “We 

also use teaching aids and demonstrate each piece of information related to the study 

of the new knowledge to make sure that we are going together.” Source: Semi-

Structured Interview  (2019) 

These quotations reveal that the teachers were using the appropriate methods and 

strategies of teaching learners with special needs.   However, the challenges related 

to lack of instruments to help them hear the information and the overcrowded classes 

made the teaching processes to be difficult to the learners with hearing impairment.  

4.4 Challenges Facing Student with HI 

Complications of including learners with hearing difficulties in inclusive classrooms 

are presented in this section. On this particular regard, the participants showed 
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different challenges which they were facing in accommodating hearing impaired 

learners in inclusive classrooms. Table 4.5 below presents the challenges facing 

students with hearing loss. 

Table 1.6: The Challenges of Including Learners with Hearing Impairment in 

Inclusive Classrooms  

S/N Perception 
Respondents 

RT ST HIL HL Total Percent 

1 Language 

barrier 

9 1 7 15 32 76.2 

2 Lack of service 

training 

10 1 0 0 11 23.8 

3 Lack of enough 

Equipment 

11 1 8 13 33 78.6 

4 Absenteeism 10 1 6 9 26 61.9 

5 Stigmatization 7 1 11 6 25 59.5 

6 Lack of Special 

Teachers 

10 1 7 13 31 73.8 

7 Time constraint 11 1 9 15 36 85.7 

8 Overcrowded 

Classroom 

10 1 8 14 33 78.6 

Source: Field data, (2019)  

Key: RT=Regular Teacher, SP=Special Teachers, HIL=Hearing Impaired learners, 

HL=Hearing learners 

As it is revealed in Table 4.5 above, pupils with hearing impairment experience 

many challenges in their struggling to access quality education. Various participants 

demonstrated numerous numbers of challenges facing learners with hearing 

impairment. In this section, the presentation of the findings on these challenges was 

based on the perceptions given by the learners with Hearing impairment, Regular 
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Teachers, Special teachers, Hearing impaired pupils. Generally, the environment to 

facilitate learning process to learners with hearing difficulties was not conducive. 

This fact resulted into the ineffective process of learning to the learners with hearing 

loss in inclusive classrooms. 

All participants in general agreed that learners with hearing impairment (HI) and 

their teachers were experiencing several challenges including; lack of sign language 

for learners and lack of in-service training and teaching morale for their teachers. 

The findings from the field are presented below as follows: 

4.4.1 Language Barrier 

Language barrier was reported to be the leading challenge facing not only learners 

with hearing impairment but also other hearing pupils and teachers. Hearing 

impaired pupils used sign language while other people used oral language. Therefore, 

the language barrier affected the whole school because the participants failed to 

communicate with one another.  The participants of this study showed that the 

challenge of communication barrier was very serious since the learners with hearing 

impairment found themselves lost in the mid of communication during within both 

the classroom hours and out of classes. Reacting of this participant C said: “I am a 

regular teacher but sometimes failed to communicate with hearing loss learners 

because of sign language” Source: Semi-Structured Interview 2019 

4.4.2 Lack of in-service Professional Training 

Another challenge that was revealed by the participants of this research was lack of 

professional development training. Teachers claimed that for a long time, the 

government had not given them professional development training. This process 

made them fail to attend learners with special needs since they had no such skills. As 
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a result, teachers failed to teach or even to communicate with learners with disability. 

Consequently, these schools proved failure to the learners with hearing loss and 

experienced a big number of school dropouts of these learners. Other effects included 

absenteeism to the learners with hearing loss. With regard to training, one of the 

participants who were a regular teacher said:  

I can give you one example, I am a regular teacher but, since my first 

appointment here, I have received no any training which could help 

me do my work effectively. But what I am doing is just the same as I 

received regular teaching training that has nothing to do with special 

learners such as hearing impaired pupils in our school. All in all, the 

policy is good but the environment of implementing leaves a lot to be 

desired. Source: Semi-Structured Interview (2019) 

The above quotation reveals that the regular teachers were experiencing difficulties 

in handling learners with hearing loss due to lack of training on education with 

special needs. Although these participants recognized the importance of inclusive 

education, however, they suggested that the government should prepare conducive 

environment for learners with HI to understand and acquire knowledge. 

4.4.3 Lack of Enough Equipment 

Another challenge that faced learners who had hearing issues in inclusive schools 

was lack of enough equipment. Learners with hearing hardship needed hearing aid 

equipment to simplify the communication process. In the school where this study 

was conducted, it was found that there were only two hearing aids where there were 

more than ten pupils with hearing challenges. This situation made these pupils fails 

to hear and understand subjects which were taught by teachers. To prove this 
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assertion, one participant who was the head teacher said, “Lack of enough equipment 

like hearing aids is a challenge here where we have only two hearing aids but 

learners with hearing impairment are eleven.” Source: Semi-Structured Interview 

(2019) 

This situation had great effects to the learners because most of them failed to 

comprehend various subjects taught in that school. 

4.4.4 The Number of Teachers 

One more challenge that children with hearing impairment were encountering in this 

school was about the numbers of the teachers. It was revealed that most of the 

inclusive schools lacked sufficient teachers especially those with special training in 

learners with disability. For instance, in the school where this study was conducted, 

there was only one teacher who had special training, respondent C said: “the number 

of teachers here are 11 but regular teachers are ten and special teacher is 1” 

Source: Semi-Structured Interview 

The additional challenge related to this problem was loss of morale among teachers. 

Teachers claimed that they lost morale due to poor working condition, lack of 

training, and other challenges facing them. These teachers lost the morale of teaching 

and helping learners with special needs. Consequently, learners with hearing 

problems felt to be disregarded and stigmatized. One of the participants, a teacher at 

this school said;  

Lack of teaching morale is also a challenge here since no one cares 

something which leads us not to value our work. There is no 

orientation, no motivation and you do not know how to communicate 
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with some of the learners owing to language barrier, and it is boring 

and making us lack teaching morale at all.  Source: Semi-Structured 

Interview (2019) 

This quotation revealed how teachers had lost morale of teaching learners. As a 

result of this, the most affected   ones were learners with hearing impairment. 

4.4.5 Absenteeism 

Another challenge that was revealed to affect learners with hearing impairment was 

absenteeism. These learners had poor attendance in schools. Almost all pupils with 

hearing impairment (HI) were attending only two or three days per week. 

Surprisingly, neither teachers nor parents bothered as to why these learners were not 

attending to school. On this issue, one participant who was the head teacher said:  

Absenteeism is a challenge because the attendance of the hearing 

learners is not good for the hearing impaired learners. For example, 

hearing impaired learners always don’t attend to school as it is 

required compared to the hearing learners. Teachers wanted to know 

why learners with hearing impairment (HI) had this problem. They 

interviewed other learners and the whole school community. They 

came up with answers that hearing impaired learners were not 

considered like hearing learners even in their homes because parents 

said that going to school to them had no any advantage, rather it   was 

wastage of time. Source: Semi-Structured Interview (2019) 

The above quotation reveals a very serious challenge as parents disregarded children 

with hearing impairment. It   was noted that failure to value these children by the 
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parents made these them lose the affection from both teachers and parents, lost 

passion with schools thus increasing absenteeism and dropouts. 

4.4.6 Stigmatization from the Regular Teachers 

Moreover, it was   found that learners with hearing impairment were being 

stigmatized. They were being stigmatized by their fellow pupils and teachers due to 

their condition. One of the participants, the learner with hearing impairment, said the 

following: 

Stigmatization from both hearing teachers and hearing learners 

makes us feel bad.  We are being stigmatized because; our fellow 

pupils just take us as if we are not here for academic purpose like 

them. Likewise, teachers consider us as if we are in school just for 

passing time not for   the same academic achievement as the hearing 

learners Source: Semi-Structured Interview (2019). 

This problem is very serious and was making these learners feel uncomfortable 

to learn in schools. This was another reason why some learners were not even 

attending to school some days in a week.  

4.4.7 Time Constraint 

Furthermore, some participants reported the issue of time constraint to be another 

challenge facing learners with hearing complexity in these mixed schools.  

Participants of this study said that time for learning to these learners was not enough 

because they were learning slowly compared to the time allocated for one period. 

However, these learners were given the same time as the normal pupils, something 

that made them to be left behind given their slowness in learning. One participant, 
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the pupil with hearing impairment claimed that, “Shortage of time is a challenge to 

us because we learn slowly but the time used by the teacher isn’t enough for us to 

learn comfortably. We are given the same time for learning like the normal pupils” 

Source: Semi-Structured Interview (2019) 

Thus, teachers were requested to consider the possibility of giving more time to the 

learners with hearing impairment to learn comfortable. 

4.4.8 Over Crowded Classes 

Overcrowded classes were noted to be another challenge facing learners with special 

needs in inclusive schools.  It was observed that the classes were very crowded as 

there were many pupils in a single classroom. This situation made the learners 

including those who had hearing impairment, fail to effectively understand the 

subjects taught. Participants of this study indicated that the number of learners in the 

classes was big compared to the classroom conditions required for the hearing 

impaired in inclusive classrooms.  On this particular aspect, one of the participants, a 

teacher said:  

Overcrowded classroom is a challenge here. This is because, hearing 

impaired learners need attention, special sitting arrangement and 

other considerations. So, our classes here have bigger numbers of 

learners which sometimes makes it not easy to make sure that learning 

is taking place to every learner especially hearing impaired learners 

who need some special care to make sure that they understand the 

piece of knowledge taught. Source:  Semi-Structured Interview (2019) 
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This assertion in a quotation above demonstrates there were populated classes in 

these inclusive schools. This challenge made the learners with disability fail to get 

the knowledge as it was intended because these learners needed special attention and 

care to make sure they fully understood the information taught. 

4.4.9 Other Challenges 

It was also noted that there were other challenges that were discussed by the 

participants in this study. These challenges included lack of interpreters of the sign 

language, note takers, clinician, audiologist and the speech language therapist who 

were very important elements in the learning of the hearing impaired. In relation to 

this, a participant who was the pupil with hearing challenge claimed: 

 Lack of language interpreters, note takers, clinicians, Audiologists, 

speech language therapists and others are giving us hard ship because 

we are depending on everything which is special for the hearing 

impaired learners from the special teacher which embarrasses and 

overworks her. Source:  Semi-Structured Interview (2019)  

4.5 Chapter Summary 

This chapter   has presented various data that were found during the fieldwork. These 

findings were organized depending on the objectives of the study. It was shown in 

the first section that including hearing impairment leaners perceived negative by 

some respondents while others took it positively, practices of educating learners with 

hearing impairment included classes appearance, methods of teaching and 

evaluation. It was found that classes were not conducive. It was also found that 

teachers faced difficult to teaching large populated classes and with limitation skills 

to support their needs. It was also found that learners experienced many challenges 
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as they were struggling to get knowledge. Some of these challenges included 

language barrier, time constraints, congested classes, stigma, and lack of support, 

love and care from parents. The discussion of these findings is done in chapter five. 
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CHAPTER FIVE 

DISCUSSION OF THE FINDINGS 

5.0 Introduction  

The previous chapter presented the analysis of various findings of this study. This 

chapter five discusses these findings in detail. Since this study investigated the 

education given to Hearing Impaired Learners in Inclusive Classrooms, its discussion 

will base on the three objectives of the study. The research objectives discussed 

under this chapter involve perceptions of including Learners with hearing loss in 

Inclusive classrooms, practice, and challenges facing learners with hearing 

impairment in the inclusive classrooms. The discussion presented in this chapter 

consists of what was found in the field, how did it relate to other scholars, how 

theory was used to generalize the findings, the implications of the findings, and the 

position of the researcher. 

5.1 The Participants’ Perception  on  Including Learners with hearing 

Impairment in Inclusive Classrooms 

As it was highlighted in the chapter four, participants presented various perceptions 

of including learners with hearing loss in Inclusive Classrooms. It was presented that 

there were two groups of perceptions reported from the participants. It was found 

that the first group of the participants had positive perceptions while the other had 

negative perceptions. Basically, inclusive education was designed to bring equity to 

the learners of varying needs and backgrounds. This is supported by Blackie (2010) 

who argued that Inclusive education is meant to offer individual students not only 

educational equality but also, social, economic and political equality regardless of the 

student‟s intelligence, disability, gender, race, ethnicity and social background. 
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5.1.1 Positive Perceptions on Inclusive Education 

The first group of participants reported positive perceptions on the inclusive 

education. There were about 38 (90%) out of all 42 participants who stated positive 

perception regarding the hearing impaired learners. During the data   collection, it 

was revealed that the participants demonstrated that inclusive education played a 

significant role in promoting equity and in supporting learners with HI in getting 

education. Participants revealed some advantages of including learners with HI in 

schools. Some of these benefits were psychological treatment of isolation, 

socialization, academic support and others. 

For effective educating learners of various needs and backgrounds, participants of 

this study suggested that the environment should be conducive to support their access 

to quality education. This group of participants recommended some serious actions 

to be taken for improving the current situation. Some of these actions included 

provision of in-service trainings, increasing the number of skilled teachers, 

provisions of enough equipment like hearing aids. In addition, they called for the 

government to increase the numbers of buildings including enough classrooms to 

accommodate the required number of learners in each class in order to avoid extra 

big numbers of learners.  

Setting the conducive environment for inclusive learners; would correspond to the 

requirements and objectives stated by the National Strategy of Tanzania (2010). The 

requirements and goals stated by the National Strategy on the inclusive education are 

designing Education policies and programmes that increase  values and practices, 

designing teaching and learning activities that respond to the diverse needs of 

learners, provision of  educational support to all learners, widening professional 
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capabilities for inclusive education, and strengthening  community ownership and 

participation in inclusive education (Education & Training, 2009). 

It was also found in this study that the goals set by the Educational policy of 2010 on 

the inclusive schools were not implemented effectively as teachers lacked skills 

related to inclusive education like sign language competence. This was revealed to be 

a great obstacle to the regular teachers and hearing learners. This situation was 

witnessed by the researcher during classroom observation whereby, the teacher was 

not able to make communication with hearing impairment learners in the class and 

failed to facilitate the knowledge required by such learners. 

Also the theory used in this study insisted that that social interaction is very 

important to hearing impaired learners rather than isolating them in their context as 

in social life they are getting an opportunity to learn well and feel comfortable to be 

mixed by other hearing learners. Moreover, in conceptual frame work of this study 

good prepared environment, good prepared process and good product of the 

environment and process work as a heart towards effective learning of hearing 

impaired learners in inclusive classroom as it was mentioned by the respondent of 

this study. 

5.1.2 Negative Perceptions 

Another group of the participants revealed negative perceptions of inclusive 

education. There were about 15 (37%) out of 42. They demonstrated negative 

perceptions on inclusive education. In this group, participants expressed that 

inclusion of hearing impaired learners was not good at all. These participants 

expressed that learners with HI in most of the time felt bad especially when they 

were seeing other hearing learners communicating effectively and happily while they 
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were not hearing anything. This tendency made them feel isolated. It was highly 

reported by most participants that the inferiority complex felt by the learners with 

hearing difficulties was a big hindrance for them to learn and be the same as hearing 

learners in inclusive classrooms. So, this group of respondents did not support 

inclusive system of education to hearing loss learners.  They advised that learners 

with HI should have their special schools designed for them with special needs for 

betterment of their education. 

During classroom observation, it was noted that learners with HI were feeling bad 

when hearing learners answered questions. The situation was even worse when these 

learners wanted to understand certain things, but they were left helpless.  This was 

due to the fact that both regular teachers and hearing learners failed to communicate 

with them by using the sign language. During the interview, participants claimed that 

they were trying to make the teaching and learning environment accommodate the 

needs of both categories of learners but they were constrained by the school 

environment which was not prepared for inclusive education. So, they advised for 

preparing such an environment especially by the government because it had the 

means to do so including the human labour and   financial resources. These findings 

concur with Rishaelly (2017 who conducted his study in Moshi Technical Secondary 

school about the factors influencing academic performance of hearing impaired 

students in inclusive education. His findings indicated that 100% of the teachers felt 

that it was not conducive to teach in inclusive classes. It was found that both ordinary 

teachers and special needs teachers said that it was not conducive to teach in 

inclusive classes. The ordinary teachers who were  teaching  in inclusive classes gave 

the reason that it was not conducive to teach in inclusive classes due to their  

inability to use sign language in teaching and learning process (Rishaelly, 2017). 
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From the study, it was learnt that one of the biggest reasons which made the 

inclusive education to be taken negatively was the way it was being implemented.  

Many participants in this study were concerned about the availability of enough 

equipment, skilled teachers, limitation of time, and awareness of the members of the 

society which sometimes reduced the rationale of inclusive education at all. For 

example, it was observed in one of the classes, where the teachers were teaching 

learners with HI that they did not have the required sitting arrangement. This was 

caused by the large number of learners in the class which did not allow the U-Shape 

or Semi-circle sitting arrangements. 

 The participants‟ suggestion is in agreement with study done by Alindiamao (2010) 

who did a study on the perceptions of teachers on teaching learners with Hearing 

Impairment in an Inclusive Mainstream Primary Classroom Setting in Liberec and 

Prague in the Czech Republic and argued that most participants perceived learners 

with hearing impairment and the deaf as handicapped. Therefore, they could not be 

integrated successfully with the hearing learners, He also added that during 

exploration, the participants expressed that hearing impairment learners (HIL) 

needed the experts to assist them. The study concluded that HIL required 

individualized attention. Thus; they should be in separate schools which could not be 

linked with the negative perceptions which arose from this study about the inclusion 

of HIL.  

According to Bulat  et al. (2017), teachers in inclusive classrooms were supposed to 

make sure that the class is conducive for every learner to learn comfortably 

regardless of their differences (Bulat, Hayes, Macon, Tichá, & Abery, 2017). Also, 

the theory used by this study explained how the special learners could be supported 
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through preparing the environment where equipment, skilled teachers, methods and 

strategies are put at the centre to ensure that hearing impairment learners (HI) are 

learning easily in inclusive classrooms. 

Thus, it is evident that including hearing impairment learners (HIL) is perceived 

differently as it has been seen from the findings. Most matters mentioned earlier 

about including such learners were based on the way its implementation had failed 

due to unavailability of required equipment, skilled teachers, and the number of 

learners in the classrooms. On the other hand, those participants who supported 

inclusion of hearing impairment learners (HIL) were focused on the goodness of the 

inclusion. On the other hand, those participants who did not support inclusive 

education presented challenges that were hindering the effective implementation of 

inclusive education. 

Therefore, from the researcher‟s point of view, inclusion of hearing impairment 

learners (HIL) is a good thing and should continue to be implemented. However, the 

main point which should be taken into consideration is good prepared environment in 

terms of equipment, number of skilled teachers and enough building just to mention 

a few. This follows the observation made by the researcher as it was evident that the 

environment was not conducive at all for the hearing impairment learners (HIL) to 

learn effectively in inclusive classrooms. Even the researcher was able to understand 

that the participants who had negative perspective towards inclusion of HIL, it was 

because of the bad environment which they were facing in teaching HIL in inclusive 

classrooms. The language barrier was one of the challenges hindering them from 

teaching learners with hearing impairment (HI) So, including hearing impaired 
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learners, from the researcher‟s point of view was good but should be adapted to the 

environment to ensure effective implementation.   

5.2 Criteria  for  Effective  teaching and  Learning   of  Hearing Impaired 

Learners in Inclusive classrooms 

5.2.1 Preparation of Lesson Plans 

During learning in inclusive classrooms with hearing impairment learners (HIL) and 

hearing learners (HL), the findings revealed that preparation for the lesson was a 

very important part in teaching in inclusive classrooms. Teachers revealed that they 

were always identifying the whole process which would be used during learning a 

certain knowledge some of which were time, methods, and strategies. During the 

discussion with teachers, it was revealed that in inclusive classrooms, the lesson plan 

was prepared in such a way that every learner‟s needs would be covered in terms of 

methods, teaching aids, strategies, and assessment. It was also revealed that teachers 

were trying their level best to prepare lessons of   which every learner would benefit 

from regardless of their differences which means whether they were hearing or not. 

According to Vargiya (2016),  Inclusive Education means educating all categories of 

children together  in one class than  having the various dimensions of different needs 

of all categories (Vargiya, 2016). 

It was revealed that a lesson plan played an important role in giving the picture of the 

whole process of teaching and learning. This was supposed to be given the first 

priority because it is through which the objectives were analysed. On the contrary, 

these goals and aims of learning would never be attained. From the data collected, it 

was found that the process of preparing lesson plan was a crucial stage before 

teaching in inclusive classrooms of the hearing impairment learners (HIL) and 
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hearing learners (HL). Teachers reported that during this process, they were making 

sure that the whole process was designed in such a way that all needs of the different 

categories of learners would be covered. 

 Through documentary analysis made by the researcher, something different was 

noted where most of the lesson plans were not prepared to cover every need of the 

learners. These lesson plans were general as if there were no special learners who 

needed special consideration in terms of methods, strategies, time, and assessment.  

So, there was a need to help teachers on how to prepare a lesson which would 

identify different needs of the learners in the inclusive class. They might be general 

but useful to each learner in inclusive classrooms. 

Teaching is a smart process which before it takes place; there are necessary 

preparations to be conducted to ensure its effectiveness. Such preparations are like 

preparation of the lesson plan which includes objectives to be attained, preparation of 

the methods and strategies to be used during teaching, teaching aids in addition to 

kind of assessment to be employed which should be analysed clearly for the effective 

learning process. 

5.2.2 Sitting Arrangement 

Also, during the data collection, it was noted that Hearing impaired learners were 

sitting in U-shape or Semi-circle to allow them to have direct vision with the teacher 

in front of the class. This sitting arrangement according to the data collected, helped 

learners with hearing impairment to be able to read the lips of the teacher and to 

understand what the teacher was saying. Also, the data collected, revealed that 

teachers were using the proposed sitting arrangement in resources room while in 



67 

inclusive class the proposed sitting arrangement was not possible to use due to the 

larger number of learners.  

The observation made by the researcher also identified the same results where there 

was no proposed sitting arrangement used in inclusive classes. This was due to the 

larger number of learners in the classes while such proposed sitting arrangement was 

used in resources room but not frequently.  

5.2.3 Methods of Teaching HIL 

From the study, it was revealed that teachers were using interactive methods like 

group discussion, demonstrations as well as questions and answers to enable every 

learner to participate fully in learning. The study also revealed that other strategies 

which were invariably used were the repetition of the knowledge taught in order to 

strengthen understanding of hearing impaired learners. Also, the collected data 

revealed that teachers always put their ears closer to the hearing impaired learners to 

see whether they needed support or not as a strategy to enable them learn effectively. 

The findings indicated that teachers used helping materials during teaching to help 

learners with hearing impairment to learn easily.  It was also revealed that when 

teaching aids were used, explaining of the knowledge to the hearing impaired 

learners was somehow easier than when the aids were not used.  

5.2.4 Language of Communication 

Another area that was discussed by the participants was the means of communication 

between teachers and learners of different needs. From the study, the participants 

stated that the language of communication used was the sign language and the oral 

language. From the data collected, it was revealed that most of the time the spoken 



68 

language was the one used frequently compared to the sign language. This was 

because; hearing teachers and learners were not good at using the sign language. The 

finding also showed that because of the necessities of sign, language hearing learners 

and hearing impaired learners taught themselves sign language so that they could be 

able to communicate effectively during and after the classes. 

According to Rock et al. (2016), students who were deaf or hard of hearing received 

information in various ways: through sign language, an interpreter, through speech 

reading, through an assistive listening device (ALD), real-time captioning, C-Print  

or a similar system of speech to print transcription (Rock, Owen, & Ed, 2016). 

Also, through observation, it was discovered that language of communication which 

is sign language was the biggest hindrance to the effective teach of Hearing Impaired 

Learners in inclusive classrooms. Regular teachers and hearing learners sometimes 

failed completely to communicate with hearing impairment learners.  

Therefore, it was learnt from the study that preparation of lesson plan was very 

crucial part to be done effectively in inclusive of hearing Impaired and Hearing 

learners in order to give a room for the clear selection of objectives to be attained, 

methods and strategies to be used in addition to effective assessment of learners with 

hearing impairment (HI) 

5.2.5 Assessing Learners with HI 

Another criterion of educating learners with hearing hardship was how these learners 

were assessed. During the investigation, it was found that teachers were evaluating 

knowledge acquired when they were teaching by asking different questions to 

hearing impaired learners. According to the participants, it was revealed that it   was 
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until they had taught the lesson that they understood where to start in the next period 

so that they would think or plan of the best way to help learners with special needs. 

The findings also insisted that assessing hearing impaired learners during learning 

was very important because it helped teachers in understanding whether the methods 

and strategies they used were functioning or not in comparison   to exercises which 

would be given later. 

According to Erbas (2017), in order to maximize the effectiveness of the inclusive 

environment for academic and social development of students who are deaf, the 

environment should be enriched with opportunities that include effective teaching 

these finding are in similar with the findings of this study. In the context of this 

study, it was evident that strategies used by the teachers to sustain the inclusion of 

students who were deaf and hard of hearing, enabled their students who were deaf to 

benefit from their instructions. Their attempts also contributed to an environment in 

which the deaf students interacted with students with hearing and were a part of their 

classrooms. Additionally, teacher responses to follow-up questions highlighted the 

support of interpreters and special education teachers of deaf pupils for the 

application of strategies. Strategies and materials, effective classroom settings, and 

effective activities for students who were deaf interacted with hearing pupils and 

teachers respectively. 

These findings agree with the study done by Tsuladze (2015), on teaching and 

learning of deaf students in ordinary vocational education setting. The findings from 

the field revealed that teachers and deaf learners‟ preference to use direct 

communication with the help of sign language interpreter facilitated transferring of 

theoretical content of the course material. It was apparent that the teachers 
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distinguished between the adaptation of the learning goals and the ways of achieving 

these goals. Deaf learners were able to follow the general requirements. The teachers 

did not change the goals of teaching but the teaching approach within the ordinary 

curriculum. It was notable that the teachers‟ high expectations towards deaf learners 

were translated from the objectives into the actual practice. 

5.3 Challenges Experienced in Inclusive of Hearing Impaired Learners 

This section discusses the findings on the third objective of this study. This objective 

was guided by the research question: what are the challenges facing learners with 

hearing impairment? (HI) In that regard, the section discusses the challenges facing 

the learners with hearing impairment in inclusive schools. According to Sarton & 

Smith (2017), there are many challenges facing children with disabilities despite the 

fact that the right to education for all is enshrined in the  myriad national and 

international treaties (Sarton & Smith, 2017).   

It was found that almost all the participants who were included in this research said 

that inclusion of hearing impaired learners was a good thing despite some challenges 

which hindered its effectiveness in the whole process.  

5.3.1 Language Barrier 

The first challenge encountered in inclusive schools was the language barrier. For 

example, from the collected data, it was demonstrated that language barrier was one 

of the big challenges they were. It was claimed that both regular teachers and 

learners finding it difficult to use sign language because it was new to them and they 

were not able to use it to communicate to the learners with hearing impairment (HI). 
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The findings further revealed that teaching hearing impaired learners in inclusive 

classrooms was almost hindered by sign language as hearing impairment learners 

(HIL) did not use spoken language as other vulnerable learners in inclusive 

classrooms. Also, through the observation made by the researcher, it was  noted  that  

it  was really difficult for the regular teachers to use sign language as the researcher 

verified it when a teacher was teaching standard five through the spoken language 

while in the class there were two hearing impaired learners whose learning depended 

on sign language. 

5.3.2 Lack of Training 

Again, the study found out that another challenge of including hearing impaired 

learners was lack of in-service trainings.  The participants exposed that in spite of the 

introduction of inclusive schooling in their school; no any training was made to the 

regular teachers to update their knowledge. Therefore, the barrier was that they did 

not know how to communicate and serve children with disabilities.  According to 

Schaeffer (2009), inclusive education and the consideration of diversity involves a 

greater professional competence for teachers (Schaeffer, 2009). 

5.3.3 Lack of Motivation and Teaching Morale 

Another challenge that was revealed by the participants was the teaching morale.  In 

relation to this particular aspect, the findings indicated the challenge of lack of 

teaching morale where by teachers said that they were in a context where they did 

not know how they could accommodate learners with hearing impairment.  It was 

noted that many teachers were not good in sign language and therefore they knew 

little about these learners. One participant who was the teacher claimed that he had 
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rejected all classes that had learners with hearing impairment (HI) because he was 

unable to communicate with them and he lacked morale to teach them.  

In  the  same  line  of  argument, Khoaeane and State (2012) note that in inclusive 

settings, teachers always  deal with complex dilemmas both in and out of the 

classroom in the process of delivering the curriculum in a way which is relevant to 

the diverse needs of their learners (Khoaeane & State, 2012). This happens due to the 

complication which hinder inclusive education from being implemented effectively. 

5.3.4 Lack of Enough Equipment 

It was found in this study that another challenge was lack of enough equipment 

where, during the group discussion, it was revealed that equipment which were 

available were not enough compared to the number of hearing impaired learners. One 

of the participants claimed that there were only two hearing aids in the whole school 

that were supposed to be used by eleven (11) learners.  Also, through observation, 

the researcher noted that there was lack of knowledge to use some equipment where 

teachers who were regular and special were not able to use an equipment like sound 

level meter due to lack of knowledge about that equipment. They blamed the district 

academic officer who brought such an instrument without orienting them on how to 

use it. Therefore, the government should provide in-service training to fill gaps 

related to the lack of knowledge especially on equipment like this.  

 In  relation  to this  study, Bower, (2006) added that the teachers of the deaf should 

have a very different orientation to teach and to assist the pupils in their care-In a 

way specifically geared to the individual's best method of learning and this is 

reflected within the unit, in the adaptation of the curriculum's language and 

environmental modifications. 
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5.3.5 Shortage of Enough Teachers with Special Training  

Another challenge revealed   to have   been in inclusive schools was lack of 

sufficient teachers with special needs training. The findings also revealed that this 

challenge was very serious. The participants confirmed that there was only one 

special teacher who was responsible for providing services to all the hearing 

impaired learners.  

From the researcher‟s point of view, a number of special teachers available in 

inclusive schools reveals that the inclusive policy is not serious at all because 

learners such as the hearing impairment (HIL) will not achieve anything without a 

facilitator. Therefore, in addition to the regular teachers about the formalities of 

inclusive policy, the number of special teachers should be increased and these are 

supposed to be taken into consideration in order to make inclusive education 

effective instead of simply theorising about it.  

5.3.6 Poor Attendance 

Again, the participants added another challenge facing the inclusive schools to be 

poor attendance of the hearing impaired learners. It was revealed that the hearing 

impaired learners were not attending school every day compared to hearing learners.  

It was reported that such situation was leading to their poor academic progress. This 

also was observed by the researcher through the attendance books where one of the 

Hearing impaired learners in class X, was able to attend school only 15 days in a 

month. 

5.3.7 Stigmatization 

Another challenge of including hearing impairment learners (HIL) that was reported 

by participants especially learners with hearing impairment (HI) was stigmatization. 



74 

During the group discussion with HIL, they revealed that hearing learners and 

teachers did not take them as normal learners. They considered them as time losers in 

academic matters and sometimes did not want to stay with them. The participants 

insisted that this situation happened to teachers and learners within the school and 

out of the school compound.  

It was observed that some teachers had negative attitudes towards hearing impaired 

learners as they believed that these learners could not study up to the higher level of 

education.  When they were asked about how many pupils with hearing impairment 

(HI) who passed examination in last year, they responded that there was no any 

learner with HI who passed the examination. This was very discouraging because the 

facilitators themselves acted as the hindrance towards academic progress of their 

pupils. Consequently, this tendency led them not to devise methods and strategies for 

helping them due to that attitude which is within them. 

5.3.8 Other Challenges 

During discussion with participants and direct observation, this study discovered 

other challenges that were hindering learners with hearing impairment to learn in 

inclusive schools. Some of these challenges were the lack of language interpreter, 

clinician and note taker during teaching. According to teachers who participated in 

this study, it was revealed that these kinds of people were very important to enhance 

effective learning of hearing impaired learners in inclusive classrooms. Furthermore, 

the findings revealed that special education teachers were being over loaded with a 

lot of works because of the lack of the mentioned important people. It was revealed 

that only one special teacher who was there, was a language interpreter, note taker 
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and was responsible for each and everything related with hearing impairment 

learners. 

These findings are in agreement with Sheeya (2018) who found that the inclusion of 

hearing impaired learners came along with challenges. The challenges perceived by 

learners, teachers and parents were: lack of teachers‟ training, problems with 

interpreters, lack of interaction, academic performance, teaching and learning 

process and parental involvement. 

The results from Sheeya (2018) also make it evident that insufficient teaching 

materials and resources made it difficult for the teachers who were teaching learners 

with hearing impairments to deliver their lesson successfully and for the learners to 

understand the lessons well. The study also concluded that lack of teachers‟ training 

had direct impact on the success of education for learners with hearing impairment in 

inclusive schools and as a result, it influenced the implementation of inclusive 

education in general (Sheeya, 2018).  

Basing on the challenges spotted from the study; there is a need for inclusive 

practices to be checked out in order to come up with the best solution. This is 

because; the situation is worse and the policy about special education has not been 

closely followed for its implementation. It has been. left as if it is going well which is 

not true. The findings revealed that language barrier, lack of skilled teacher, lack of 

enough equipment and poor environment in general were the things to be taken into 

consideration if for sure we need effective implementation of inclusive Education. 

5.4 Chapter Summary  

This chapter discussed various research findings of this study. The discussion was 

followed with the three specific objectives of this study. Despite the efforts made to 
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improve inclusive schools, there are still numerous numbers of challenges that hinder 

the provision of quality education to learners of various needs. It is high time now for 

the government to look at these schools and provide conducive environment for the 

learners to access the best education. 
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CHAPTER SIX 

SUMMARY OF THE FINDINGS, RECOMMENDATIONS AND 

CONCLUSION 

6.0 Introduction 

This section highlights conclusion of the study, recommendations for action, and 

recommendations for further studies.  

6.1 Summary of the Study 

The main focus of this study was to investigate the Education given to Hearing 

impaired Learners in Inclusive Classrooms, in Singida region, in the Tanzanian 

context. The study was lead by three objectives which were to assess the perception 

of the participants on including learners with hearing challenges, to assess the 

practice of including hearing impaired learners and to identify the challenges of 

including hearing impaired learners. 

This study was underpinned by the Disontogenesis Theory by Lev Vygotsky. The 

review of related literature from various scholars was conducted to identify weakness 

which the current study considered as gap to fill. 

Also, this study employed a qualitative approach and multiple case study design. The 

sample size of 42 respondents with different categories (Regular teachers, Special 

Teacher, Hearing learners and Hearing impaired Learners) were chosen. Data were 

collected through focus group discussion, observation and documentary review. 

The study findings were presented according to the research objectives. The first 

objective was to investigate the perception of including learners with hearing 

impairment. The study found that there were respondents who agreed with inclusion 



78 

of hearing impairment learners (HIL) but with some suggestion to enhance its 

effectiveness like preparing environment in terms of equipment, number of teachers, 

in-service training in addition to time.  

The second objective examined the practice of including learners with hearing 

difficulties, most of the respondents mentioned preparation of lesson plan which 

included objectives to be attained, methods and strategies and assessment as a 

preliminary part in teaching inclusive classrooms of hearing loss learners where 

individual needs should be given special consideration in objectives, methods of 

teaching and strategies in addition to assessment. 

The third objective explored the challenges of including students with hearing 

hardship in inclusive classrooms. The findings revealed some of the challenges like 

language barrier, lack of enough equipment, lack of skilled teacher in addition to lack 

of in-service trainings.   

6.2 Conclusions 

The following are conclusions of the current study. These conclusions based on 

objectives of the study. Firstly, the perception of including learners with hearing 

impartment in inclusive classrooms has been perceived positively although there are 

some who have taken it negatively due to the challenges related to its 

implementation.       

During the investigation, it was apparent that the environment is the one which 

should be seriously taken into consideration if we really want to enhance effective 

learning in inclusive classrooms especially for hearing impaired learners. The 

findings revealed that there must be enough equipment, trainings and motivation to 
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support teachers and learners in inclusive classrooms. Also, the findings revealed that 

apart from the analysed challenges related to education of hearing impaired learners, 

the findings have shown that inclusive of hearing impaired learners is much 

beneficial to both hearing and hearing impaired learners. Some of the advantages 

taken from the findings were treatment of psychological isolation, promotion of unity 

just to mention a few 

Basing on research objective two, the practice related to the inclusion of hearing 

impaired learners in inclusive classrooms, the findings also pointed out that teachers 

were trying their level best to prepare the lesson in relation to the needs of hearing 

and hearing impaired learners. For example, the findings revealed that before class 

teachers were preparing teaching aids, learning notes, methods of teaching and 

strategies to fulfil learning needs of hearing and hearing-impaired learners. The 

findings also insisted that for effective teaching of hearing impaired learners in 

inclusive classes, lesson preparation is a heart of the learning in the classrooms. 

The findings also revealed that in inclusion of hearing impaired learners, there are 

two types of sitting arrangements noted which were Semi- circle and U-shape.  The 

findings pointed out that these two main sitting arrangements could be used much in 

resource rooms compared to inclusive classrooms due to the larger numbers of 

learners in inclusive classrooms where it was impossible to sit in that proposed 

sitting arrangements i.e. U-shape and Semi-circle. 

The findings also revealed that there were two types of languages used in inclusion 

of hearing impartment which were Sign and Vocal languages. The Vocal Language 

was noted to be much used compared to Sign Language and the reasons behind were 
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related to the Sign Language being unknown to the majority of teachers and learners 

in inclusive classrooms.  

Furthermore, the findings revealed that teachers were using interactive methods such 

as group discussion, demonstrations, and questions and answers to enable every 

learner in inclusive settings to participate completely in learning. The findings also 

pointed out that teachers were supporting hearing impaired learners during learning 

through different strategies to ensure that they went together with hearing learners 

without being left behind. Such strategies were like calling their names during 

learning, asking them to express themselves what they had learnt and giving them 

frequent reinforcement. 

The findings also pointed out that teachers were evaluating the learning level of the 

learners during learning by asking them frequent questions to measure their 

understanding. Also, the findings revealed that hearing impaired learners were 

evaluated easily during teaching and learning compared to after teaching. The 

findings suggested that for hearing impaired learners to learn easily, it is important to 

evaluate them during and after learning for better results. 

The findings revealed that there were some challenges related to the inclusions of 

hearing impaired learners which were lack of enough equipment, lack of skilled 

teachers, stigmatization, lack of teaching morale just to mention a few. All in all, the 

findings pointed out environments that were not conducive as a big challenge 

hindering effective learning of hearing impaired in inclusive classrooms.     
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6.3 Implications of the findings 

The study examined the perception of including hearing impaired learners in 

inclusive classrooms, practice and challenges related to the inclusion of them in 

inclusive classrooms in Singida region Tanzania. 

The findings revealed that inclusion of Hearing impaired is good but there are some 

actions to be taken to ensure its effectiveness like in-service trainings, provision of 

enough equipment, motivation to teachers in addition to increasing number of special 

teachers. Also, there were some important points noted during practice where the 

findings revealed that lesson plan is a crucial stage which analyses the whole process 

of teaching hearing impaired in inclusive classrooms because it is where objectives 

are to be attained, methods and strategies, teaching aids and assessment identified 

very well.  

This implies that there must be efforts made to make sure lesson plans are prepared 

well to ensure the effectiveness of teaching hearing impaired learners in inclusive 

classrooms if the existing challenges are to be overcome.  Likewise, it is important to 

note that inclusion itself without serious action is nothing. Therefore, there must be a 

day to day check up to help the implementers to come up with different intervention 

to make sure the policy succeeds.  In addition, the study findings account that 

language barrier is a big challenge towards effective implementation of inclusion of 

learners with hearing complications as a result; giving of education to hearing loss 

learners has not been satisfactorily implemented.  
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6.4 Recommendations 

In the light of the perception of including hearing impaired learners, practice and 

challenges in primary schools in Tanzania, the study calls for actions to be taken as 

the tool to overcome the challenge. 

6.4.1 Recommendations for Practice 

After a thorough investigation and a deep discussion of the findings, this study 

recommends the following to be taken into action:  

The government should ensure that hearing impaired learners have dormitories 

which will help them to attend school every day because the findings confirmed that 

one  of the  reasons which cause hearing impaired learners  not to  attend  to  school  

regularly  like  the  hearing learners is due to lack of dormitories something  which  

makes these learners go back home after school hours where parents are   mistreat 

and not allow them to attend school every day like  hearing learners. 

The government also should ensure that the number of special teachers is increasing 

in inclusive schools to cater for the needs of the hearing impaired learners so as to 

help regular teachers cope with the inclusive environment in terms of sign language 

and other formalities related to the hearing impaired learners. 

The government should make sure that the in-service trainings are conducted 

frequently to update the regular teachers‟ knowledge because implementing inclusive 

education without in-service trainings is nothing.  

Educational Stakeholders are supposed to treat each learner equally to make them 

loved and wanted. If this is done, it is likely to improve their academic performance  
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The Government and other stakeholders should come up with different interventions 

to address the language barrier because it seems that the language barrier is the 

biggest hindrance for the effective learning of hearing impaired learners in inclusive 

classrooms.   

The Government should ensure that all academic officers at all levels are visiting the 

inclusive schools every time in order to check the progress and not to rely on the 

reports which are not realistic that the progress is good while the situation is actually 

deteriorating. 

6.4.2 Recommendations for Policy 

The government should ensure that the policy of inclusion is well understood by the 

whole community not only learners and teacher but also the whole community so as 

to make them ready for the effective implementations at home and learning 

compound as well. 

Sign language should be trained to all teachers training college regardless of whether 

the college is special or not in order to deal with language barrier which has been 

acting as big hindrance for effective teaching of hearing impaired learners. 

Sign language should be taught as a subject to every learner from primary school up 

to other levels of learning to prepare a society which will take sign language as other 

languages. 

6.4.2 Recommendations for Further Research 

The following areas should be studied: 

i. Special teacher‟s trainings in facilitating education of hearing impairment 

learners. 
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ii. Academic progress of the hearing impaired learners in inclusive setting. 
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APPENDENCES 

Appendix A: Introductory Note to Respondents 

 I am Riadha Saidi, a student at the University of Dodoma pursuing M.A in 

Education I am now conducting a study on the Educating Learners with Hearing 

Impairment in Inclusive classrooms in Singida Region. This study is a part of my 

course. Kindly, I am requesting you to provide correct and appropriate responses 

without any bias to all questions asked. All responses that you provide will be treated 

with strict confidence and will be used for this research purpose only. Please bear in 

your mind that, no any answer is regarded as right or wrong. Your contribution 

determines the success of this study. 

I thank you in advance! 

Yours Sincerely, 

…………………………. 

Saidi, Riadha 
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Appendix B: Interview for Teachers 

Interview Schedule for Teachers of Pupils with Hearing Impairments 

Name of school………………… District/Municipality of……………………. 

Sex: Male (         )                        Female (        ) 

Teacher experience……………………………. 

Date…………………………………………… 

These questions aim to get your views/suggestions on the education of the learners 

with hearing impairments in inclusive classroom. The questions and your answers 

will be personal between you and the researcher. Your answers will be used to 

improve education of the learners with hearing impairment in inclusive classroom. 

Question 

1. What do you know about inclusion of hearing impairment learners and 

hearing learners? 

2. How many teachers are there in your school? 

3. How many special and regular teachers are available? 

4. Is there any in-service training which you attended for improving your ability 

to teach hearing impaired learners in inclusive setting? 

5. If the answer to question number four is No, how do you teach them? 

6. What obstacles do you face in teaching learners with hearing impairment in 

inclusive classroom? 

7. Are you encouraged in teaching learners with hearing impairment in inclusive 

setting?  

8. What are your opinions in improving education of hearing impairment 

learners in inclusive school? 
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Appendix C: Hojaji kwa Wanafunzi Viziwi 

Hojaji Kwa Wanafunzi Viziwi 

Maswali haya yanaulizwa ili kupata maoni yako juu ya elimu mnayoipata mkiwa 

katika madarasa ya jumla. Maswali na majibu yote yatakuwa siri kati yako na 

mtafiti.Matokeo ya utafiti huu yatasaidia kuboresha elimu kwa wanafunzi viziwi. 

Jina la shule………………………………….Manispaa ya………………………….. 

Darasa la……………………….Tarehe…………………………………… 

Weka alama ya vema panapostahili (v) 

Jinsia: Mvulana (          ), Msichana (          ) 

Jibu masuali yafuatayo: 

1. Mnalizungumziaje swala hili la kuchanganywa na wanafunzi wanaosikia? 

2. Wanafunzi viziwi mpo wangapi darasani? 

3. Mnatumia lugha gani kujifunza mnapokuwa kwenye madarasa ya jumla? 

4. Lugha mnayotumia kujifunza inaeleweka na walimu na wanafunzi wote 

katika madarasa ya jumla?  

5. Je, Shule ina mtaalamu wa kutafsiri ishara, kufundisha matamshi, mganga na 

tabibu wa kupima usikivu?  

6. Walimu wanatumia njia/mbinu gani kuwafundisha katika madarasa ya jumla? 

7. Unashika nafasi ya ngapi darasani? 

8. Msaada gani mnaopewa ili kuwawekea mazingira mazuri ya kujifunza katika 

madarasa ya jumla? 

9. Wanafunzi wangapi viziwi wamefaulu mtihani wa darasa la saba katika shule 

yenu? 

10.  Ni changamoto zipi mnazokumbana nazo mnaposoma kwenye madarasa ya 

jumla? 
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11. Unashauri nini kifanyike ili kuboresha utoaji wa elimu kwa wanafunzi viziwi 

wanapochanganywa na wanafunzi wanaosikia? 

                                     Asante kwa ushirikiano 
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Appendix D: Hojaji kwa Wanafunzi Wanaosikia 

HOJAJI KWA WANAFUNZI WANAOSIKIA 

Maswali haya yanaulizwa ili kupata maoni yako juu ya elimu mnayoipata mkiwa 

katika madarasa ya jumla yenye wanafunzi viziwi. Maswali na majibu yote yatakuwa 

siri kati yako na mtafiti.Matokeo ya utafiti huu yatasaidia kuboresha elimu katika 

madarasa ya jumla yenye wanafunzi viziwi. 

Jina la shule…………………………….Manispaa ya……………………………….. 

Darasa la……………………….Tarehe…………………………………… 

Weka alama ya vema panapostahili (v) 

Jinsia: Mvulana (          ), Msichana (          ) 

Jibu masuali yafuatayo: 

1.Mnalizungumzuaje swala la kuchanganywa na wanafunzi wasiosikia? 

2.Mnawasiliana kwa kutumia lugha gani? 

3. Changamoto zipi mnazipata kusoma na wanafunzi viziwi? 

4.Mnawasaidiaje wanafunzi viziwi darasani? 

5. Walimu wanatumia njia/mbinu zipi kuwafundisha wanafunzi wanaosikia na 

wasiosikia katika darasa la jumla? 

6. Mnashauri nini kifanyike ili kuboresha elimu ya wanafunzi viziwi katika madarasa 

ya jumla? 

 

Asante kwa ushirikiano 
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Appendix E: Observation Checklist 

OBSERVATION SCHEDULE 

(For recording classroom conversation and occurrence during teaching and learning 

process). 

Name of school………………………….. Class…………………………………... 

Number of pupils …................. Numbers of pupils with hearing 

impairment…………………… 

Date………………….. 

Time………………………..Subject…………………………………...... 

Teaching and learning materials 

S/N RESOURCES AVAILABLE/NOT 

AVAILABLE 

1.  Assistive technology like computer, Hearing 

aids   

 

2.  Written materials like hand outs, books  

3.  Visual cues   

4.  Educational interpreters  

5.  Adequate lighting  

6.  Swivel chair  

 

B: Classroom Management and Teaching Strategies 

S/N   Arrangement and strategies Remarks 

1 Class size  

2 Sitting position of HIL  
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3 Communication being used  

4 Arrangement of things in the class  

5 Position of the teacher during teaching  

6 Face of the teacher during teaching  

7 Support given to HIL  

8 Hearing Aids uses  

9 Presentation speed  

10 Degree of sound given by the teacher during 

presentation 
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Appendix F: Documentary Review List 

DOCUMENTARY REVIEW LIST 

1. Lesson plan. 

2. Examination results. 

3. Class attendance. 

3. Students‟ enrolment book 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



101 

Appendix G: Introduction Letter  
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Appendix H: Research Clearance  
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Appendix I: Comments From External  

GENERAL  COMMENT RESPONSE 

1. In the tittle: consider replacing 

the word effects with the 

effectiveness  

The word effectiveness took place in the 

tittle to replace effects. 

2. problem with sampling  The problem has solved accordingly 

3.In discussion, what is reported is 

just the repetition of the results 

In the discussion, the problem cleared 

4.the student has to improve 

writing scientific report 

Improved on how to write sciatic report  

5.The student need to explain on 

how he prevented contamination 

during the study 

Prevention of contamination has 

explained in the document 

6.Table of liner regression need to 

be improved  

The table already improved 

7.Student asked to clarify whether 

study population had exposure to 

PPH prior to study  

Clarification done, that student had 

exposure to PPH prior to study and 

evidence was given on the next day 17
th

 

Sept. 2019, and both external and 

internal  supervisors agreed and 

approved 

8. Both external and internal 

agreed that student passed with 

minor correction. 

 

 

 


