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ABSTRACT 
This study focused on the investigation of shadow education in preschools in 
Tanzania. The study sought to cover the following objectives: To explain the 
magnitude of shadow education among preschool pupils. It’s also, identified factors 
influencing the demand for shadow education among preschool pupils and to explore 
stakeholders’ perception on shadow education for preschool pupils in Tanzania. A 
mixed method approach was employed during data collection (Qualitative and 
Quantitative approaches) However, Qualitative approach was dominant in the study. 
Interviews, documentary review and questionnaires were used as the major data 
collection instruments. Other tools of collecting information was recording 
participants information and written as quotations in study. Statements from 
interview quotations were analyzed through content analysis. Quantitative data were 
subjected into Computer software SPSS and analyzed through descriptive statistics. 
Sixty three participants were sampled under the following categories; six   primary 
schools, thirty teachers, twenty four parents, two tuition centers owners and  One 
District Education Officer (DPEO). The findings show that shadow Education are 
raised due to different factors like reducing children movement in the street, desire 
for teachers to rise income, overclouded enrolment of pupils to the government 
schools and  shortage of employment among graduate teachers. Also, all teachers, 
parents and the community at large should work co-jointly in making sure that 
children get quality education as prescribed in the curriculum. On the light of this 
idea, the study recommended that the Ministry of Education, Science and 
Technology (MoEST) should always asses the way education is offered to pupils in 
the county. Also, community at large should work hand-in-hand with school 
leadership so as to ensure that quality education is obtained among pupils. 
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CHAPTER ONE 
INTRODUCTION  

1.1 Introduction 
This study is about shadow education for preschool pupils in Tanzania. This chapter 
aims to present the general overview of study and explain the basis for conducting 
this study. This chapter covers the background of the study, statement of the 
problem, research objectives and research questions. Then, scope and delimitation of 
the study, definitions of terms and organization of the study are presented. This 
chapter  end up by providing the summary of the whole chapter.  

1.2 Background for the Study 
Shadow education phenomenon has become popular subject of debates in many 
countries among researchers, educationists and other educational stakeholders. The 
big question is: why shadow education is attracting the attention of many education 
practitioners? The study conducted in South Korea by Kim (2005) about “school 
quality and demand for private tutoring” revealed that among the factors that cause 
the need for shadow education was influenced by the excellence of schools. Pupils 
from low quality school were highly in demand for shadow education than their 
counterparts from high excellent schools due to quality of Education provided.  

Kim (2006) Also the study showed that the widespread of shadow education in 
Korea was influenced by both educational and social factor such as family socio-
economic status.  

In different years’ substantial magnitude of growth in the level and intensity of 
private tutoring have been observed worldwide (Bray, 2009). This supplementary 
tutoring is extensively called shadow education because it operates along normal 
mainstream schools and to some extent mimics the real curriculum in operation. The 
growth of tutoring has far-reaching implications.  

Major issues embrace social inequalities (Dang & Rogers, 2008), the impact of lives 
to pupils and parents (Bray, 2009) and backwash on learning and teaching in 
mainstream schools (Bray, 2014). In the level of private tutoring, Hong Kong ranks 
high alongside East Asian jurisdictions, such as Japan, South Korea, Taiwan and 
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Singapore (Bray &Lykins, 2012; Kim & Lee, 2010). It has been observed that 
private supplementary teaching assist learners to catch up with their peers in class, 
but it can also create strain with mainstream education and may conflict with the 
initiatives of education reforms. Despite its contribution to human capital, it can 
make social inequalities and cause burdens for families and individuals. 

The extension for implementation of shadow education in many countries worldwide 
has been escalated by the impact of globalization and the advancement of science 
and technologies. However, some factors have at least some relationship with the 
political changes and thereafter (Bray, 2014).  

The demand for shadow education is predominantly great in East Asian societies, 
such as South Korea, Japan and Taiwan, for great extent competitive and extremely 
rooted in the Confucian culture that values education and diligence (Kim & Lee, 
2010; Liu, 2012). As in other parts of the world, shadow education has become 
visible in China. A study drawing on information extracted from China’s 2004 urban 
household indicated that 55% of the urban households were investing in 
supplementary lessons for academic and non-academic subjects (Xue& Ding, 2008,) 

Moreover, private supplementary tutoring acknowledged as an educational 
phenomenon in many parts of the world (Bray &Silova, 2006). According to Bray 
(2007) in particular, the scale of private supplementary tutoring is, indeed, universal 
in nature and character. 

 Example, in the north, private supplementary tutoring has been reported in North 
America, France, Greece, Japan, and Italy (Bray and Silova, 2006; Campani, 2013). 
In an industrialized country like Japan, for example, private supplementary tutoring, 
which endorses the Japanese idea of juku (meaning commercialized education) has a 
longstanding history. Juku attendance doubled between 1976 and 1993 at elementary 
education level (Bray, 2007). Today, private supplementary tutoring programmes are 
widespread in the country. The programmes are attributable to dissatisfaction with 
and concerns about education among the Japanese. As Dierkes (2010, p. 56) affirms, 
“The government of Japanese has been obsessed by an education fear. This fear has 
led to widespread insecurity about conventional schools that are in Eastern Europe, 
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especially among the former Socialist republics, private supplementary tutoring is 
also widespread. According to Silova and Bray (2006), private tutoring has increased 
rapidly in central and South-East Europe and the former Soviet Union.  

In particular, Silovaet al. (2006) indicates that private tutoring had been in existence 
in Azerbaijan since 1918. In Bosnia and Herzegovina (the former Yugoslavian 
socialist states), the practice of private tutoring was evident among education 
stakeholders even before the disintegration of Yugoslavia (Campani, 2013). 
According to Bray (2009), private tutoring is a widespread educational phenomenon 
in Georgia as well. Thus, private tutoring has been an educational feature that takes 
place at all levels of education, from elementary to general secondary education. 
Like other countries in the region, private tutoring in Georgia was regarded as a 
viable approach to passing examinations. In Slovakia, private tutoring is also 
widespread at all levels of the country’s education (Kubanova, 2006).  

In Africa, private tutoring programmes are also evident in many countries including 
Egypt, Guinea, Mauritius, Morocco, South Africa, and Zimbabwe (Bray, 2007; & 
Lee, 2013). In Egypt, a collection of literature reports a mushrooming of private 
tutoring which cuts across all strata of Egyptian society (Hartmann, 2008). It must, 
however, be noted that private tutoring in Egypt is and/or was available for all 
Egyptians who could afford it. According to Hartmann (2008), private tutoring 
involved children from both urban and rural areas. In the early 1980s, stakeholders 
had already raised concerns over the practice of private supplementary tutoring in the 
country. In Mauritius, private supplementary tutoring was common among pupils in 
primary schools (Bray 2009). Pupils’ involvement in private tuition programmes was 
an increasing trend (Foondun, 1992). According to Foondun, private tuition was a 
means of striving for a place of excellence (prestigious) secondary schools in 
Mauritius. The forgoing lines suggest that shadow education today is a global 
agenda. 

In East African countries, Shadow Education is manifested in a large range from 
Preschools to secondary schools.  For example, in Kenya the implementation of 
shadow education has been in place since 1980`s (Mboi & Nyambedha 2013). 
Teachers in Kenya use shadow Education for preparing pupils from Primary schools 
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for Kenya certificate (KCPE). According to Bray (2007) the practice of shadow 
education in Zanzibar is apparent for almost 44 percent of primary schools. Also the 
Zanzibar Government allowed officially its schools to charge slight amount money 
from parents for shadow education provided by teachers after working hours. 
Tanzania like other countries in East Africa practice shadow education from pre-
primary to Secondary schools for the purpose of preparing and improving pupils 
academic performance in classes and  national examinations. The learning day does 
not end when the school bell rings for the end of classes (Cavet, 2006). Homework 
must be done, to consolidate classroom learning and to prepare for the next steps. 
This homework may be accomplished by pupils individually or in groups, and 
perhaps with the assistance of family members. In addition, growing numbers of 
pupils receive private supplementary tutoring. Such tutoring may also be received 
individually or in groups, and sometimes received in large classes. The content may 
be linked to the specific lessons covered that week in school, or it may have 
additional material. The tutoring may be received after school hours on school days, 
and/or at week-ends and public holidays, and/or during school vacations. 

The momentum of changing the nature of tutoring in East Africa is escalating 
vigorously over time in east African countries.  For example, as societies become 
more competitive, in part because of the forces of globalization, school systems also 
become more competitive which in turn expands the demand for tutoring (Bray, 
2009). Since the turn of the century, the scale and nature of tutoring have intensified 
in most of the countries in the region (Bray, 2009). Also striking is the impact of new 
technologies. In particular, the internet has considerably altered the mode in which 
tutoring may be provided Ventura & Jang, 2010). Some forms of tutoring are 
becoming globalised in which, for example, for pupils in the Kenya and Rwanda pay 
by credit cards for tutoring using the internet and web-cameras (Ventura & Jang, 
2010). 

Tanzania is among the countries where the implementation of shadow education is 
escalating very rapidly. The main purpose of shadow education is to complement on 
what has been learnt by pulpils at school (Biswalo, 2009). But on the other side it is 
taken as a means of self-employment for those who are not employed in a 
government system. However, some teachers who are employed use it as the way to 
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raise their income. For a considerable number of years’ Tanzanian teachers have 
been complaining that they are paid very low salaries.  

In October 7th, 1998, the Government of the United Republic of Tanzania (URT) 
through the Ministry of Education and Culture (MoEC) banned the practice of 
private tutoring on school premises on Tanzania Mainland with effect from January 
1st, 1999 (Jamhuri ya Muungano wa Tanzania [JMT], 1998). The ban on private 
supplementary tutoring came about two decades after its inception in the early 1980s. 
More than fifteen years later the practice of private supplementary tutoring remains 
widespread and on the rise in many parts of the country instead of declining. To 
cement the idea the Daily News of June 2015 reported that the government is 
working on a strategic plan, which was among other issues; reinforce the ban on 
tuition classes. The move comes amid revelations that teachers have continued to 
disobey the Ministry's directives that prohibits them to conduct tuition classes. Now 
the study, intended to investigate the factors influencing shadow education among 
Preschool pupils and stakeholders’ perception in Tanzania. 

1.3 Statement of the Problem  
Shadow education which is also known as private tutoring or tuition as it is 
commonly known in Tanzania, recently attracted the attention of many educational 
practitioners around the world. However, there have been mixed opinions and 
ambivalent attitudes among academicians and researchers on shadow education. 
While some scholars argue for its ending on the ground that its limitations out-weight 
its advantages, other argues for its continuity on the sense that shadow education  
used to supplement mainstream education which is considered inadequate to meet the 
needs and demand of all children (Anangisye, 2010; Bray & Kobakhidze, 2014).  

In 1998 the government of Tanzania through the Cabinet Secretary responsible for 
National Education issued a circular to ban all sorts of shadow education in the 
country (URT/MOEC, 1998; 2012; Anangisye, 2010). However, the reasons for 
banning the practice of shadow education in Tanzania remains unclear among the 
key educational stakeholders including teachers, parents and pupils themselves. As a 
result, the study by Anangisye (2010) revealed that shadow education was still 
widely practiced in Tanzania despite the presence of the government circular aiming 
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at abolishing it. This might suggest existence of a wide gap between educational 
policy-makers, implementers (teachers) and other stakeholders (parents and pupils).  

Nevertheless, in Tanzania, studies on shadow education have not received much 
attention from scholars and researchers. Few studies that have been done on this 
topic such as that on a “review of the longstanding ban on private supplementary 
tutoring in Tanzania Mainland” (Anangisye, 2010), “Private tutoring and distance 
learning process at the Open University of Tanzania” (Kabage 2015), “Stakeholders 
perceptions on private tuition in Zanzibar”. The analysis  about of world experience 
on private tutoring have not disseminated sufficient information about the status of 
shadow education in the country.   

Thus, one can hardly find a study that assesses the status of shadow education in 
Tanzania particularly among preschool pupils. As a result, there was deficit of 
knowledge about the magnitude of shadow education among preschool pupils, 
factors that lead to the  increasing demand for shadow education and stakeholders’ 
perceptions on shadow education. Declining of knowledge on this matter is more 
likely to impact government efforts to provide excellent education to all children. 
Thus, the current study attempted to fill this knowledge lacuna by providing up-to-
date information on the status of shadow education in the country by focusing on 
preschool pupils. 

1.4 General Objective of the Study 
The general objective of this study was to examine the current status of shadow 
education for preschool pupils in Tanzania. The purpose was to provide evidence 
based findings that could lead to the formulation of appropriate policy which could 
show the practice of shadow education in the country.  

1.5 Specific Objectives of the Study 
This study, specifically aimed; 

1. To estimate the magnitude of shadow education among preschool pupils in 
Tanzania 

2.  To identify factors influencing the demand for shadow education among 
preschool pupils in Tanzania. 
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3. To explore stakeholders’ perception on shadow education for preschool 
pupils in Tanzania. 

1.6 Research Questions 
This study was guided by the following questions; 

i. What is the magnitude of shadow education among preschool pupils in 
Tanzania?  

ii.  What are the factors influence preschool pupils receive shadow education in 
Tanzania? 

iii. What are stakeholders’ perceptions on shadow education for preschool pupils 
in Tanzania?  

1.7 Scope and Delimitation of the Study 
The study focused on shadow education for preschool school pupils in Tanzania. The 
study involved teachers, parents’ and owners of private tuition centers in Ludewa 
District.  

1.8 Limitations of the Study 
Limitations of the study are those factors or conditions beyond the control of the 
researcher, which hinder one from obtaining the required data and may place 
restrictions on the conclusions of the study (Creswell, 2012). Since participation in 
this study was voluntary, some factors such as ambiguities arose from participants’ 
interpretation of the questions, and the varying amount of time taken by the 
respondents to answer the questions also played a role. Also time constraint limited 
the researcher from effectively entering into a deep investigation of the problem. 
Another limitation emerged as some research informants were difficult to access. 
There were broken promises from some school heads and teachers, some were not 
prepared to be interviewed thinking that it was a waste of time, a they were too busy 
with daily routine. 
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1.9 Significance of the Study 
The study sought to examine the current status of shadow education to preschool 
pupils in Tanzania. The study findings are expected to broaden researchers 
understanding on the implementation of shadow education to preschool pupils in 
Tanzania It was also expected to provide an understanding to education stakeholders 
on how shadow education contributes positively on preschool pupils’ academic 
wellbeing. It was also expected to be important to administrator and policy makers as 
it identifies the major strategies to amend the characteristics of teaching in 
preschools in Tanzania. Moreover, the study was expected to add information on the 
body of knowledge on the field of shadow education. 

1.10 Operational Definition of Key Terms 
Shadow education: This is the education offered to pupils outside normal classroom 
sessions but it is parallel with mainstream schooling (Bray, 2012). In the context of 
this study shadow education is the one offered without the control of the government. 

Mainstream education: This is the education that is offered in a normal schooling 
system with proper prescribed curriculum (Bray, 2012). In the context of this study 
this is a form of education that is offered under the control of the government with 
effectively prescribed curriculum documents. 

Stakeholders: These are key players in the achievement of any sector in this study 
stakeholder involves teachers, parents’ pupils, REO and DEO. 

1.11 Organization of the Study 
This study comprises of five chapters. Chapter one divulges the problem which 
enlightens the study and its setting. Also, it provides the rationale for the study. 
Chapter two presents a review of relevant literature, summary and research gap to the 
study. Chapter three explains the research methodology and procedures of data 
collection and analysis. Chapter four involves data presentation, analysis and 
discussions, while chapter five provides the summary, conclusions and 
recommendations of the study. References and appendices cover the last part of the 
study. 
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CHAPTER TWO 
LITERATURE REVIEW 

2.1 Introduction 
Literature review is presented in this chapter on studies relating to shadow education. 
The review is specifically organized in different themes as per research objectives, 
where these themes are preceded by conceptualization of the term shadow education. 
Conceptual framework, synthesis of the reviewed literature and knowledge gap cover 
the last part of the chapter.  

2.2 Conceptualizing the Term “Shadow Education” 
Mori and Baker, (2010) define shadow education as those measures that are intended 
to assist the pupils to improve their learning in examinable subjects. These learning 
must be paid by the pupils, parents or on their behalf, and payments are given 
privately (outside of formal schooling). This definition takes main ideas from the two 
schools of thought and merges them for a comprehensive picture. It is worth noting 
that it does not include those learning which are organized by government to improve 
the academically dull pupils in their studies even when teachers are paid for those 
extra classes (Bray &Lykins, 2012). It is because those payments are made by the 
public schools or government, not by the pupils or their parents. That would get rid 
of the element of privatives. But even this definition of shadow education would 
cause similar kind of confusion as has been the case with the definition put forward 
by different scholars (ibid.). 

Moreover, literatures report that shadow education encompasses a large set of varied 
educational actions that are confidently embedded within the private sector (Bray, 
1999).Pupils and their parents pay tuition for private schools to prepare them for 
academic matters, procure books with questions from prior examinations, and pay for 
practice tests that are administered and graded by private companies (Stevenson & 
Baker, 1992). This definition entrenches different types of teaching which may be 
used to improve a student’s academic learning and examination performance. This 
definition and approach appears to complete as it covers most of the extra activities 
that can be employed at time that was not interfering mainstream schooling system. 
Thus evening hours and weekend days are more preferred, but it has its own 
drawbacks.  
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Researchers Bray and Silova (2006), comment that shadow education has been in 
existence in the world for centuries. However, in the United States, the practice dates 
back to the 1880s (see, for example, Chuadhry & Javed, 2012). Likewise, as 
experienced elsewhere, private supplementary tutoring has a longstanding history in 
Tanzania. According to Osaki (2000) and Puja (1981), the origin of private 
supplementary tutoring dates back to the 1980s. In its infancy stage, private 
supplementary tutoring was identified as a culture for urban pupils.  

Today, the culture has spread its tentacles to all urban, semi-urban and rural parts, as 
the craving for quality education cuts across all social strata. Also, private 
supplementary tutoring was primarily the concern of primary and secondary school 
pupils from affluent households (Mosha, 1995). Today, the practice takes on board 
pupils from all socio-economic backgrounds. Similarly, Osaki (2000) indicates that 
in the 1980`s private supplementary tutoring was mainly concerned with science 
subjects (Physics, Chemistry and Biology), Mathematics and English. Today, there is 
evidence that the practice involves all subjects taught in school. 

2.3 Factors Underlying the Demand of Shadow Education 
The implementation of shadow education in various places of the world has its own 
justifications and reasons behind. Among others the following are some of the 
reasons for the implementation of this type of education. 

2.3.1 Perceived poor quality of education 
Many other countries in the world, the growth of private supplementary tutoring has 
to do with the malfunction of the government education at school level and the 
general system at large. Private tutoring was, therefore, a means of addressing 
educational gaps experienced in the mainstream education system (Bray & Silova, 
2006). Thus peoples` concern on the quality of education opened the door for private 
supplementary tutoring. In this regard, shadow education was initially the concern of 
economically advantaged households or families that could afford the costs. As 
Mosha (1995, p. 9) puts it, “…affluent parents had discovered that both primary and 
secondary schools were no longer providing quality education for their children”. 
However, over time private supplementary tutoring programmes began to attract 
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children from all geographical and socio-economic backgrounds as quality education 
was concern of all parents and/or guardians and children (Sambo, 2001). 

2.3.2 Teachers’ need for supplementary income 
Majority of the available literature on shadow education proclaims economic factor 
as a fundamental reason for the development of private tutoring in Tanzania (Sambo, 
2001). Teaching profession in Tanzania is mentioned as among the less paid 
profession (Bray & Baker, 2010). To curb the situation teachers always strives to 
find an alternative means of subsidizing their income so as to cope with the 
economic challenges sometimes, teachers engage in private tutoring at the request of 
pupils or parents (ibid.). Teachers may use their premises or pupils’ homes to 
conduct private tutoring lessons. Generally, teachers are attracted to private 
supplementary tutoring because they are in dire need of money to supplement their 
inadequate income (Bray, 1999). It should however be noted that besides cash, 
depending on the family’s economic position, teachers may be given material things, 
such as furniture, grain or clothes (Osaki, 2000). 

2.3.3 Shortage of teachers 
The shortage of competent teachers for preschools and in some subjects also 
necessitates the provision of shadow education. The government acknowledges the 
shortage of teachers in some subjects in many schools (JMT, 2014). The problem has 
a longstanding history in the country. As portrayed elsewhere, for decades the 
subjects of Science, English and Mathematics have been facing a severe shortage of 
teachers. As a result, in some secondary schools` pupils have gone untaught in these 
particular subjects. This miserable experience compelled school managements to 
look for teachers or experts to teach the subjects at risk. Parents and/or guardians also 
took the initiative by looking for teachers or individuals with expertise in the 
subjects. On several occasions, form six or four leavers were involved in teaching 
private supplementary tutoring classes. Usually these pupils did very well in their 
national examinations (for example Certificate of Secondary Education Examination 
(CSEE) and Advanced Certificate of Secondary Education Examination (ACSEE). 
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2.3.4 Desire to shine in examinations 
Increase of shadow education was also attributable to parents’ definition of the 
concept of high standards in education (Osaki, 2000). For many parents, one of the 
indicators of high standards in education is good performance in the final 
examination. As Osaki (1996) puts it, “to increase the chances of children passing the 
Primary School Leaving Examination (PSLE) and moving upwards, many parents, 
especially the middle class in urban areas, began to hire private tutors” (p. 15).Due to 
that many parents preparing their children through preschools so as to gain academic 
matters. The shadow education culture was embraced to enhance the prospects of 
attaining excellence in various examinations. Initially, as indicated elsewhere, the 
private supplementary tutoring culture was limited to a few academic disciplines, 
inter alia, mathematics, science and English (Peters, 2009).  

However, as time went on shadow education was extended to all other academic 
disciplines taught in Tanzania’s primary and secondary schools (Osaki, 2000). The 
basic question at this juncture was whether the foregoing reasons for private 
supplementary tutoring justify the condemnation of the practice by any authority or 
individual (Tanners,2009). The aspiration of parents is associated with the desire of 
the United Nations to provide all children with quality education. Since 1948, 
following the implementation of the Universal Declaration of Human Rights 
(UDHR), efforts made globally to make quality education available to- all people. 

2.3.5 The trend of pupils’ enrolment in schools 
Young pupils build a strong foundation for social, emotional, physical and 
intellectual growth when at school (Samir, 2006). A lifetime love of learning is 
developed through an outstanding and developmentally appropriate curriculum led 
by experts in the field of early childhood education. It was obvious that when the 
magnitude of enrollment was very high the ability of classes and teachers to 
accommodate children would be at stake. Baker (2010) comments, that when 
teachers fail to attend individual pupils during class session this  influence them to 
find extra time for treating individual pupils in a less congested circumstances. 
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2.4 Conflicting Perspectives on the Implementation of Shadow Education 
In the field of shadow education, it was often reported that those pupils who do not 
receive shadow education may feel disadvantaged (Bray &Lykins, 2012).  For 
example, if some pupils in a class have access to shadow education and others do 
not, normally it is implied that there are disparities in the class as some do not have 
access to that added advantage, stresses more on capability (having ability of an 
individual or individuals to carry out activity) than commodity.), it was a person’s 
potential (access, resources or ability to have/do something) and then functioning 
(using that capability to do the desired task) that leads to satisfaction and happiness 
or otherwise than just having or not having commodity or thing.  

Part of the idea of actual disparity focuses on the first part of capability approach, 
suggesting that if a person does not have capability to do, have or receive something; 
it was more likely to cause emotional, social and psychological distress than actually 
not receiving that (Tanner,2009).unveils that if someone who stays away from a 
certain thing (shadow education in this case), does it by one’s own choice (have 
capability- access, permission and/or resources- and then stay away by one’s own 
choice) or was kept out due to the lack of capability (access, permission and/or 
resources). The point here was that if a person stays away from anything by his or 
her own choice, it was highly unlikely to cause distress to that person (actual 
disparity).  

2.5 Empirical Evidences on Shadow Education 
A study by Zhang (2014) in China which employed mixed method approach and 
involved pupils and their parents that the implementation of shadow education 
among pulpils is attributed to economic growth, family income and desire to achieve 
excellently among pupils. 

A qualitative study by Li (2010) with pupils in Liaoning Province, found that they 
were receiving shadow education in English and mathematics. Shadow education is 
delivering in a different forms ranging from one-to-one tutoring to large-group 
lectures. The tutoring provider is a matrix of commercial enterprises, college pupils, 
professional tutors, and school teachers. 
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Another study by Lei’s (2005) in Gansu and Hunan Provinces employed mixed 
method approach collected information from pupils suggested a positive correlation 
between shadow education and pulpils’ academic performance. Zhang’s (2011) study 
based on data collected in Jinan from upper secondary pulpils indicated that tutoring 
may have positive impact on the Gaokao results of urban pulpils with lower 
achievement or in schools with lower quality, but no statistically important effect on 
Chinese test scores. The contradictory nature of these findings underlines the need 
for further research to make out what durations and types of tutoring are wanted for 
what kind of pulpils at different stages of their careers and in dissimilar subjects. 

A mixed method design study by Tang (2009) in Hubei province of China which 
involved primary and lower secondary pupils exposed that the participation rate 
among primary school pupils and lower secondary school pulpils was almost equal. 
For example, the rate for participation among primary pupils was 71.1% and that of 
Lower Secondary pupils was: 71.6% a difference of only 0.5% 

Similarly, a qualitative study by Dindyal and Besoondyal (2007) in Mauritius which 
collected views from parents, teachers, and pupils this was a convenience sample as 
many of them were not ready to talk about private tuition openly’’. Information 
collected from these informants disclosed that shadow education is the consequence 
of weaknesses experienced from the mainstream schooling system. Study findings 
declared that there is a need for the normal education system to be well managed so 
that education that will be offered can make pulpils competent enough to cope with 
their environment. 

2.6 Challenges on the Implementation of Shadow Education 
Different Literatures show that the implementation of shadow education is 
characterized by different challenges. One among the immense challenge facing the 
implementation of shadow education to preschool pupils was on the value of 
education offered. It is evident that most of these tuition centers operate out of 
mainstream system of education control, so there was a possibility for teachers in 
these centers to teach the content that was beyond what are recommended in the 
curriculum documents. When this happens pupils can be misled and fail in their 
examinations (Bregvadze, 2012).  Also, these pupils can end up having useless 
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knowledge that cannot enable them to cope with their environment after completion 
of their continuing of the studies. 

Moreover, this system of education can create categories among pupils and parents 
(Guill and Lintorf, 2019). This is due to the fact that; people do vary in terms of 
financial status. Teachers implementing shadow education aims to secure money 
from parents and guardians of these children. When it happens that these parents are 
not financially good to let their children attend shadow education their children feel 
isolated due to their poverty. Consequently, this creates categories of people in the 
society which are the affluent and the non-affluent households. 

Most of teachers who are running tuition centers in Tanzania are not professional. 
Due to employment problems you can find a lawyer, an engineer, sociologists among 
others launch a tuition center and start teaching pupils of different levels (Kim, & 
Chang, 2010).  Teaching profession are characterized by its own codes of conducts a 
person who was not professional was likely to breach these conducts and portray 
different professional misdemeanors. When this happens pupils are likely to be 
misled and be imparted with wrong facts and behavior.   

 Again most of the pupils attending shadow education sessions are those whose` 
academic results are not appealing. This form of education promotes paper and 
pencil type of learning. Where all parents, teacher and pupils strive to make sure that 
their pupils achieve excellently in their examinations instead of making sure that 
these pupils become competent and good at their daily life problem solving (Dang, 
2007). This can be evidenced when you visit different tuition centers you will find 
teachers are busy in solving previous national examination questions. This makes 
most of the pupils are narrow minded as most of the content is left uncovered. 

2.7 Theoretical Framework 
Maslow hierarchy of need theory guided this study, Maslow theory by Abraham 
Maslow (1943) show that people are motivated to suit their demands and that needs 
can be set in a hierarchy of importance people always desire good success, they 
always struggle to attain what they do not yet have. Maslow’s theory on the 
hierarchy of needs was one of the most popular theories of incentive. Maslow`s 
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stated that individuals in any organization have five levels of needs and that human 
needs were in the form of a hierarchy rising from the lowest to the highest one: 

  Physiological needs are the basic biological needs like air, water, food, sex and 
shelter. In an organization these are reflected in the needs for adequate heat, air, and 
salary to guarantee survival, Safety Needs, Safety needs are the needs for security 
and protection from danger during the implementation of different organizational 
activities jobs, safe working/learning environment need to be safe.  

Social Needs, people needs for interaction with other people, belongingness, and 
love among others. These needs reveal the desire to be accepted by one’s peers, 
friendships, be part of a group and loved. In the work or learning situation, these 
needs affect the desire for good relationships with co-pupils, participation in a work 
group and a positive relationship with teachers.  

 Esteem needs, was the desire for respect, which was affected by the person’s 
standing reputation, his need for attention, recognition, achievement and 
appreciation. Maslow explains two versions of esteem needs, a lower one and a 
higher one. The lower one is the need for the respect of others, the need for status, 
recognition, attention, reputation, appreciation, and dignity. The higher form 
involves the need for self-respect, including feelings as confidence, competence, 
achievement, mastery, independence, and freedom. In organizations, esteem needs 
reflect a inspiration for recognition, an increase in responsibility, high position and 
approval for contributions to the organization.  

Self-actualization, these refers the desire for self-fulfillment, it is a drive for 
individuals for self-development, creativity and maximum accomplishment. They are 
related to developing one’s full potential, increasing one’s competence and becoming 
a better person by providing people with opportunities to grow and to be 
creative..how ever the theory shows the individual needs this it relates to preschool 
because the education provided is usefulness to an individual and community at 
large. Also thorough these hexarchy of needs, it shows that preschool have an 
important to children. Although the theory has some strength but it faces weakness 
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due to generalization of needs to all people while human being are differ from  one  
to another.  

2.8 Conceptual Framework  
This study was guided by Stake’s Countenance Model. The model was found in 1967 
by Stake, aiming to help an evaluator in collecting, organizing, interpreting qualitative 
and quantitative data. Stake shows three stages of program evaluation this are 
Antecedent phase, Transaction phase and Transaction phase. 

Stake model is based on showing planned and actually product through records of 
performance between pulpils’ profile and teachers profile on how may affect 
teaching and learning outcomes through interactions between pulpils, teachers and 
environment. The preferred products are to enhance attitudes, values and skills, 
behavior among the pulpils, perceptions and attitudes of teachers and leaders. 
Generally, the model deals with input, process and output in the programme. 

 
 
  

 
 
 

  
 
 
 

Figure 2. 1: Created and Modified by the researcher from Stake model (1967) 
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2.9 Synthesis of Literature Review and Knowledge Gap 
Majority of the reviewed literatures have revealed that shadow education was one of 
the education systems that are growing rapidly in rural and urban places. Although it 
was becoming famous in most of the countries worldwide very few countries have 
made it official. This type of education has been observed to be implemented parallel 
to mainstream schooling system. Also literatures have disclosed that there are 
various reasons that influence the implementation of shadow education these include; 
shortage of teachers, lack of qualified teachers, desire to promote the earning of extra 
funds among others. Again literatures have manifested that despite all these reasons 
policy makers have not complied with them so that they become part and parcel of 
the policies. However, despite all these literatures very little have been done in the 
context of Tanzania.  When it comes to Ludewa District very little or none have been 
done on the field. 

Moreover, based on the of literature review the researcher presents different factors 
for the implementation of shadow education that it differs from country to country 
even within a country. From this understanding Bray (2009) made a case that 
learners are pooled in classrooms of all kinds across the world, from lightless huts 
with few or no qualified teachers to the most fully-equipped, modern schools with 
highly qualified teachers. Despite these ranges the desire to attend tuition among 
secondary school pulpils is almost the same between pulpils from best schools to 
those from poor schools. This has influenced the researcher to look for other factors 
that influence pulpils attending tuition despite those mentioned in literatures.  Bray 
added that the curricula may vary from one region to another and from country to 
country thus, affecting the quality of their accomplishment. Therefore, situating the 
study in Tanzania is important as it contributes to the knowledge base on factors 
influencing shadow education among preschool pupils in Tanzania and perception to 
stake holders. 
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CHAPTER THREE 
RESEARCH METHODOLOGY 

3.1 Introduction 
This chapter describes the research methodology that was used in conducting the 
current study. This chapter is divided into the following sub-sections: research 
approach, Research design, location of the study, target population, sample size and 
sampling techniques, methods of data collection, data analysis plan, validity and 
reliability issues, and ethical considerations.  

3.2 Research Approach 
The study employed a mixed method approach to investigate and get detailed 
information on the current status of shadow education among preschool children in 
Ludewa district. A mixed research approach is a way of conducting research through 
involving of both quantitative and qualitative approach in a study (Creswell, 2012). 
This approach was used as it enabled the researcher to explore and acquire holistic 
and detailed information that helped to create new knowledge on the problem under 
study. According to Cohen, Manion, and Morrison (2007), the qualitative approach is 
credited for being highly comprehensive and dependable in making deep exploration 
of information from participants. This is because it involves different methods of 
data collection from all approaches such as questionnaires, interviews, and 
observation that in collaboration produced in detail information that helped to 
understand the central observable fact.  

3.3 Research Design 
Research design is a plan showing approach and strategies of investigation conceived 
by the researcher in order to obtain relevant data which fulfill research objectives and 
answers the set of research questions or tasks (Cohen, Manion & Morrison, 2000). 
The study employed mixed method approach under embedded design, where 
findings from quantitative and qualitative approaches supported and supplemented 
each other in investigating the current status of shadow education among preschool 
pupils in Ludewa district. The use of both of these approaches helped the researcher 
to complement the weakness of each therefore, provide an extended room for 
triangulation of both instruments for data collection and approaches. Qualitative data 
was given more priority than quantitative data, because the researcher wants to get 
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in- depth information about the problem and support them more with quantitative 
data (Creswell, 2012). The study aimed to investigate the current status of shadow 
education among preschool pupils.   

3.4 Location of the Study 
The study was carried out in Ludewa District, which is found in Njombe region. The 
District is located between 10o 30’37” and 9o 32’ 15” latitudes South of the Equator 
and 340 8 2’’ to 350 14’ 57’’ longitudes East of Greenwich as depicted in Figure 3.1. 
Ludewa District was selected for this study because it was  among the District 
practicing the shadow education for preschools and is a district  that perform poorly 
at Njombe Regional compared with other District at Njombe.Therefore, this 
influenced the researcher to select the district for this study (URT, 2012) 

Figure 3. 1: Ludewa District, Sketch map Showing the Area of Study 

 
Source: Modified from URT, 2005 
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3.5 Target Population 
Target population is the group of participants to whom the information of the study 
was generalized (Imenda & Muyangwa, 2000). Also, according to Davies (2007) 
targeted population is the group of people about whom a researcher is intending to 
draw the sample. The study focused on investigating the state of shadow education 
among preschool children in Tanzania. Therefore, basing on the objective and 
purpose of the study, the target population included; teachers, head of preschool 
institutions, District Education Officer, owners of private tuition centers and parents 
of preschool children in Ludewa District. 

3.6 Sample Size and Sampling Techniques 
Punch (2005) argues that it is important for the researcher to select a sample because 
practically the researcher cannot collect data form the whole targeted population “No 
study can include everything; you cannot study everyone, everywhere doing 
everything”. Basing on the nature of the current study, both probability and non-
probability sampling techniques were used to select the samples for this study.  Non 
probability sampling techniques were used to select preschool, parents’ owners of 
tuition centers and education officer while, preschool teachers and schools were 
obtained through probability sampling procedures. This study had a total sample of 
sixty-three participants as described below. 

3.6.1 Selection of Ppreschools 
Three  government and three  private preschools centers were purposively selected 
for this study. The technique was used so as to allow the selection of schools by 
virtue of their nature and information expected by the researcher (Kombo & Tromp, 
2006). The rationale of including both government and private preschools center in 
this study is to help the researcher to investigate the state of shadow education from 
diverse socio-economic background.   

3.6.2 Selection of heads of school and teachers 
Six heads of schools were purposively selected one from each school. The technique 
was used due to the fact that head of schools holds information about the school they 
lead that cannot be obtained to somebody else. Thirty teachers were obtained by 
simple random sampling procedures. This allowed equal chance for each teacher to 
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involve in the study. Under this procedure the researcher prepared pieces of paper 
written “Involve” and the others written “Not involve”. Participants were asked to 
pick one piece of paper. Those who picked pieces written “Involve” were used as 
part of the sample for this study. 

3.6.3 Selection of parents 
About twenty-four parents were obtained purposively. This mainly relied on parents 
with children attending extra class selected by heads of school. Their involvement on 
the study depended on the fact that they were more useful in providing information 
about the study than others. This is due to the fact their children already are attending 
extra classes. Thus, they have reasons for doing so. Semi structured interview guide 
was the main tool for data collection. 

3.6.4 Selection of District education officer and owners of private tuition centers  
Ludewa District Education Officer and owners of private tuition centers were 
purposively selected to involve in this study. They involved by virtue of his position 
and information he holds.  

3.7 Data Collection Methods 
This study used multiple methods to collect data from research participants. 
Specifically, the following methods were used; semi-structured, questionnaires, 
documentary review and interviews. The use of multiple methods helped the 
researcher to gather as much data as possible while at the same time increasing the 
trustworthiness of the findings.  

3.7.1 Self-administered questionnaires 
Closed and open ended items were administered to teachers. Joyce and Showers 
(1988) observed that, questionnaire is helpful for documenting past information. 
Researchers have noted important of using questionnaire techniques. They are of 
moderately low expenses and respondents have sufficient time to give well thought 
out (Kothari, 2004). The questionnaires helped the researcher to obtain information 
about the magnitude of shadow education among preschool children in the district, 
factors influencing the demand for shadow education and perception of stakeholders 
on shadow education. How over, the instrument was used, because of its usefulness 
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at focusing on the respondents concerns, due to its objectivity in collecting plenty 
information from subjects who are literate within a relatively short period of time 
(Creswell, 2012). 

3.7.2 Semi-structured interviews 
This study used semi-structured interviews to collect detailed information from target 
population. Creswell (2012) argued that, in-depth Interview is “a data collection 
process in which the researcher asks questions to and record answer from only one 
participant at a time”. During interviews the researcher asked questions and probing 
questions to teachers, parents, head of schools and education officer that helped to 
collect data about perceptions and factors influencing the demand for shadow 
education. Each interview session had an average of twenty  minutes. 

3.7.3 Document review 
Documentary review can support other methods to get in depth information. 
Published documents, this is a secondary data collection method, from this study 
documentary review was used, to supplement the information collected through 
questionnaires and interviews, this method is less costly. 

Information obtained by using this method helped the researcher to cross check the 
consistency of the findings obtained through questionnaires and interviews. In the 
documentary review, mainly in qualitative research, it enabled the researcher to gain 
insights to the study.  In this study pupils’ academic reports and registration books 
were reviewed. 

3.8 Validity 
Validity is the ability of tool to assess what is supposed to assess (Kothari, 2004). 
In order to ensure the validity for the study, the researcher used of multiple 
instruments in collecting information from the research participants 
(triangulation). Therefore, researcher in this study triangulated semi-structured 
interviews questionnaires, and documentary review. In doing so, the weakness of 
one method was lessened by the strengths of the other instruments. 

In addition, Language translation strategy was used in order to ensure validity for 
this study. Language translation is explained as the process of translating 
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information from its originality language to other language (Chrisler & McCreary, 
2010). This is done for the aim of simplifying communication process. Thus all 
materials which include interview guide and questionnaires which were written in 
English language were translated into Kiswahili language for easy communication 
and clear understanding among researcher and participants.  

3.9 Reliability 
Reliability refers to the consistency of research result (Omari, 2011). The 
reliability refers on how reliable a research process or tool is. Therefore, in order 
to attain reliability of this study the researcher used triangulation, creating 
reasonable conclusion from the data collected, being specific in explaining result, 
spending adequate time in the study as well as minimizing or removing 
researcher’s prejudice.  

3.10 Data Analysis Procedures  
Data analysis provide ways of investigative, comparing, distinguishing and 
interpreting meaningful outline, According to goals and objectives of the study. In 
this study the data obtained were interpreted both qualitatively and quantitatively. 

Qualitative data were analyzed in accordance to framework stipulated by Miles 
and Huberman (1994). This part draws on three stages include, Data decrease this 
starts at the very early stage when concepts and methods are developed and 
subjects are selected. It deals with the process of choosing, focusing simplifying, 
abstracting and transforming field notes, interview record or other raw data. Data 
was organized compressed and assembled in the study. It makes data compact and 
instantly, reachable so that the large amount of data can be seen at once. Drawing 
and verifying conclusion after organizing and coding the data is the beginning of 
thinking about and deciding about the implication of data. Interview and 
Documentary data were analyzed through this method 

On the other hand, Quantitative data were analyzed by employing the computer 
software programme. Statistical Package for Social Sciences (SPSS) version 16 in 
computer software and Microsoft Excel 2007 were used. The data were collected 
through questionnaire. The quantitative data were coded by entering into the 
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computer by using the forgoing mentioned computer software and then subject 
them into descriptive analysis. 

3.11 Ethical Considerations  
Before data collection the researcher sough for permission letter from the 
respective authority at the University of Dodoma. The letter helped the researcher 
to get permission from Dodoma University to go to the Regional Administrative 
Secretary (RAS) at Njombe region who allowed the researcher to work with 
Regional Education Officer (REO), District Education officer (DEO) at Ludewa 
district, Headmasters, Subject teachers’ owners of tuition centers and parents. The 
researcher got a permissions letter from the University of Dodoma which allowed 
the investigator to collect data. Also the clearance helped the researcher to avoid 
possible misunderstandings between the researcher and participants. The 
researcher ensured that the information collected was not identified by names all 
information collected was used for the purpose of the study only. The 
confidentiality of the information that was considered secrete and remained for the 
purpose of the study only. 
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CHAPTER FOUR 
DATA PRESENTATION, ANALYSIS AND DISCUSSION 

4.1 Introduction 
This section deals with the research data presentation, analysis and discussion of the 
findings on the current status of shadow education among preschool pupils in 
Tanzania.  An analysis and discussion of the data and findings are presented in three 
major sections in accordance with the research objectives as depicted below;To 
estimate the magnitude of shadow education among preschool pulpils in Tanzania, 
To explain factors influencing the demand for shadow education among preschool 
pulpils in Tanzania and To explore stakeholders’ perception on shadow education for 
preschool student in   Tanzania. 

4.2 Respondents Profile 
Table 4.1 gives a summary of the participants of the study with respectively to their 
academic qualifications, gender and experience. It is clear from the table that large 
proportion of teachers were certificate holders  and very small proportion of teachers 
were diploma holders. Ludewa district primary education officer was master degree 
holder and  the two tuition centers owners  were holding bachelor degree holders. 
Also, table 4.2 portrays that majority of parents had Teachers college of education. 
The implication of these observations would be discussed concurrently in the 
subsequent sections. In presenting informants voices imitation names for schools and 
informants were used. 
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Table 4. 1: Respondents Profile 
S/n Respondents Category Gender Working Experience in Years Academic qualification 
  M F 1-2 3-5 6-10 Above 10 

Ce
rtif

ica
te 

Dip
lom

a 

De
gre

e 

Ma
ste

r 

1. Head of schools 04 02 - 02 01 03 - 04 02 - 
  - 33.3% 16.7% 50% - 66.7% 33.3% - 

2. Teachers 15 15 06 17 04 03 16 11 03 - 
50% 50% 20% 56.7% 13.3% 10% 53.3% 36.7% 10% - 

3. DEO NA 01    01    01 
     100%    100% 

4. Tuition center  owners 02 NA   01 01   02  
    50% 50% - - 100% - 

Total 22 17 06 19 06 08 16 15 07 01 
Source: Field Data (2020). 



28 

Table 4. 2: Parents Profile 
Category Gender Level of education 
Parents  F M Standard 

seven 
Form four   Form six  College 

Education  
16 08 04 6 2 12 
66.7% 33.3% 16.7% 25% 8.3% 50% 

Source: Field Data (2020). 
 
4.3 The Magnitude of Shadow Education among Preschool Pupils in Tanzania  
This section sought to answer the questions related to the extent to which shadow 
education is implemented among preschool pupils in Tanzania. Information was 
collected through questionnaire, interviews and documentary search. The question 
worth of pursuit is to what extent preschoolers are involved in shadow education.  In 
this section the presentation was guided by the following main them and subthemes 
as presented in tabular form below; 

Table 4. 3: Sub themes for Objective One  
S/n Main theme  Subthemes  
1. The Magnitude of Shadow Education 

among Preschool Pupils in Tanzania  
1.1 Academic expectations  

2 The Magnitude of Shadow Education 
among Preschool Pupils in Tanzania  

1.2. children’s` age   
1.3 Location  

 
Through questionnaires and interviews participants declared that the involvement of 
pupils of this level in shadow education is not very common in Ludewa district. 
Study findings portrayed that (89%) of the parents unveiled that majority of the 
pupils at preschool level are not used to shadow education in most places of the 
country due to the fact that output of what would be learned can not easily be noticed 
until these children reaches higher classes. This concurs with Mosha, (1995) who 
reported that, private supplementary tutoring was primarily the concern of preschool 
pupils from affluent households. Similarly, Osaki (2000) indicates that in the 1980s 
private supplementary tutoring was mainly concerned with science subjects (Physics, 
Chemistry and Biology), Mathematics and English. Today, there is evidence that the 
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practice involves all subjects taught in school and Examined by National 
Examination Council, including Kiswahili, as a national language. Mosha (1995) 
comments that, affluent parents discovered that both primary and secondary schools 
were no longer providing quality education for their children”. However, over time 
private supplementary tutoring programmes began to attract children from all 
geographical and socio-economic backgrounds as quality education is a concern of 
all parents and/or guardians and children (Sambo, 2001). 

Also it was declared that young children are not well conscious and ready to attend 
extra classes as their mind set is subject to short recognition span. Consider the 
experience of the following informant; 

…Shadow education is common to pupils of higher classes like 
secondary schools. For preschool pupils it is not common because 
most of them go to school for the purpose of learning social skills. 
Thus parents do not see any importance of taking these children for 
extra classes… (Interview, teacher school A: 27-03-2020). 

Another informant substantiated the following; 

 .. Affluent families can take their children for extra classes otherwise 
it is worthless for a parent to take a preschool child for extra classes. 
This is due to the fact that value for money can not be recognized… 
(Interview, Parent B: 27-03-2020). 

Again one tuition center owner reported that; 

…We have very little number of preschool pupils attending extra 
classes. Our main customers here are class seven, six and five pupils. 
However, majority of secondary school pulpils prefers attending 
tuitions after class sessions… (Interview, Tuition center owner: 26-
03-2020).  

It is apparent from voices above that; the magnitude of preschool pupils attending 
shadow education is insignificant due to various reasons. Including unnoticeable, 
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return of the acquired education, need for only social skills than content that is 
offered at school among others. 

Qualitative data above complies with quantitative data where participants were asked 
to respond on the question that demanded them to say “Yes” or “No” on the question 
that “magnitude of preschool pupils attending extra classes is large”. The findings 
showed that the number of preschool pupils attending private tutoring is insignificant 
as compared to those of higher classes in primary or secondary schools. Statistical 
data revealed that majority of the respondents said that insignificant number of 
preschool pupils or none attend for extra classes.  This is due to the fact that parents 
and the society at large claim that it is insignificant for a young child to attend extra 
classes at tender stage like that. Table 4.3 portrays the response of participants. 

Table 4. 4: Preschool Children Attending Extra Classes  
S/n Category of 

respondents 
Yes No 

  Frequency  Percent (%) Frequency  Percent (%) 
1. Teachers  05 16.7% 25 83.3% 
2. Parents 07 29.2% 17 70.8% 
3. Head of school - 00% 06 100% 

Source: Field Data (2020). 

Data in table 4.4 illustrate that majority of the participants reported that there is 
insignificant number of pupils attending shadow education.  For example, (83.3%) of 
teachers, (70.8%) of parents and (100%) of head of schools reported that there is 
small number of preschoolers who attend shadow education. 

Correspondingly, when parents were asked to explain the extent to which they take 
their preschool children for extra classes they revealed that children at this age learn 
better when at home rather than at school. This is due to the fact that at tender ages 
like these children learn better when they interact and imitate on what happens at 
home from both parents and other family members. However, due to the fact that 
some families lack children who are age mates some parents take their children to 
school for socialization. It is clear that children learn best by imitation and 
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observation. The role of teachers at this age is almost similar to that of parents and 
other family members. Dindyal and Besoondyal (2007) assert that some parents take 
their children to daycare centers for the purpose of avoiding the cost of employing 
house girls/boys but not for the purpose of letting their children learn. 

However, it was found that for those schools and centers that implement shadow 
education to preschool pupils the sessions are normally conducted during weekends 
and evening during week days. It was found that during weekends some parents do 
hire teachers to go to their homes and teach their children.  This concurs with the 
idea posed by Stevenson and Baker, (1992) that there are different types of teaching 
which may be used to improve a student’s academic learning and examination 
performance. This definition and approach appears to complete as it covers most of 
the extra activities that can be employed at time that is not interfering mainstream 
schooling system. Thus evening hours and weekend days are more preferred, but it 
has its own drawbacks.  

Consider the voice from one of the parents;  

“I am interested inviting teachers to come and teach my young child 
at home during weekends. This ensures the security of my child” 
(Interview, Parent D: 21-03-2020). 

Another informant had the following to substantiate; 

 …Normally, I go to teach preschool children at their homes by 
request from some parents.  I normally do this during weekends where 
each session can take an average of 30 to 60 minutes… (Interview, 
Teacher A: 21-03-2020). 

It is apparent from lines above that although shadow education to preschool children 
is not common in Ludewa district. For the places where implementation occurs it is 
normally implemented during weekends and evening during weekdays. 

Moreover, when participants were asked to explain forms of private tutoring 
implemented in Ludewa district they reported that there are three major forms/types 
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of private tutoring offered in the area. These include private tutoring offered at 
homes and private tutoring that is offered at schools or specific centers. Table 4.5 
depicts forms of private tutoring implemented in Ludewa district. 

Table 4. 5: Forms of Private Tutoring Implemented for Preschool Children 
Forms of private tutoring  Frequency Percent (%) 
Home based private tutoring  12 40 
Center based private tutoring  16 53 
School based private tutoring  02 07 
Total  30 100% 

Source: Field Data (2020). 

Data in table 4.5 represents that substantial number of participants declared that 
common types of private tutoring for preschool children is center based (53%) 
followed by home based private tutoring (40%).While insignificant number of 
participants (7%) reported that school based private tutoring is implemented in 
Ludewa district. 

Information obtained through documentary search reveled that there is insignificant 
number of preschool pupils who join for shadow education. Information further 
revealed that teachers who planned to implement extra classes for preschool children 
changed their mission to primary children as the demand for them to learn extra class 
was observed to be more appealing than that of young children. 

4.4 Factors Influencing the Demand for Shadow Education among Preschool 
pupils in Tanzania 

This section investigates factors influencing the demand for shadow education 
among preschoolers in Tanzania. The information from participants was collected 
through questionnaire and interviews. Study findings revealed that there a lot of 
factors that influence the demand for shadow education in Tanzania particularly in 
Ludewa district. These factors were categorized into nine major categorize as 
indicated in table 4.6: Subthemes for Objective Two. 
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Table 4. 6: Factors for shadow Education 
S/n Main theme (Objective) Subthemes/factor  
2. Factors Influencing the Demand 

for Shadow Education among 
Preschool Pulpils in Tanzania 

 Assist parents in managing their 
children while they are at work 
 Desire for teachers to raise more 
Income 
 Shortage of teachers 
 Control children movement 
 Quality of education offered in 
preschools 
 Level of families income  
Performance in examinations  
Number of pupils enrolled per annum  
Lack of employment among graduate 
teachers  

Source: Field Data (2020) 
 
Assist parents in managing their children while they are at work. Study findings 
divulged that some times children are taken to private tutoring centers for the 
purpose of assisting parents while they are busy struggling for their children’s daily 
bread. Thus, instead of employing somebody at home who will be taking care of 
their young children this role is taken by preschools or day care centers. Consider the 
experience of one parent  

Today due to free education from primary to secondary education it is 
very difficult to get house girls or boys who can take care of our 
children. This being the case it is better to take our children to day 
care centers where they can learn, being raised and groomed under 
safe environment… (Interview, Parent E: 21-03-2020).  
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Another informant lamented; 

“My timetable is very complex to extent that it is worthwhile to take 
my children to day care centers in the morning while moving to my 
work station” (Interview, Parent F: 21-03-2020). 

Excerpts above suggest that some parents take their children to daycare centers so 
that they perform their responsibilities comfortably. 

Desire for teachers to raise more Income:  Study findings revealed that some 
teachers reported that they launch tuition centers for preschool children so that to 
enhance their income. Sambo, (2001) declare   economic factor as one of the 
fundamental reason for the development of private tutoring in Tanzania Teaching 
profession in Tanzania is mentioned as among the less paid profession (Bray & 
Baker, 2010). To curb the situation teachers always strives to find an alternative 
means of subsidizing their income so as to cope with the economic challenges 
sometimes, teachers engage in private tutoring at the request ofpupils or parents. 
Generally, teachers are attracted to private supplementary tutoring because they are 
in dire need of money to supplement their meager income (Bray, 1999). It should 
however be noted that besides cash, depending on the family’s economic position, 
teachers may be given material things, such as furniture, grain or clothes (Osaki, 
2000). In evidencing this fact one teacher was hear lamenting that; 

 “It is true that we teachers are paid low salaries. Therefore, 
sometimes we employ extra effort on teaching shadow Education in 
preschools so as to earn additional income to sustain our life” 
(Interview, Teacher school C: 18-03-2020). 

Moreover, the education officer had the following to substantiate; 

…It has become common in our district that teachers find extra 
activities that will enable them earn more funds. One among those 
activities is conducting extra classes with pulpils/pupils. It is possible 
perhaps that if salaries are raised teachers will stop running shadow 
education… (Interview, DEO: 18-03-2020). 
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Another teacher added that; 

 “Shadow education it has some significant due to fact that it   help to 
prepare pupils for academic learning and creates student to learn the 
environment and loving the school” (Interview, Teacher school C: 18-
03-2020). 

Again one parent was heard reporting; 

 “I think the implementation of extra classes for our children aims just 
to keep them busy. Thus, if children will be very free it might make 
them loose in streets”. (Interview, Parent A: 21-03-2020). 

Excerpts above suggest that the implementation of shadow education to preschool 
pupils is influenced by different factors. 

Similar trend was evident in statistical data where participants were asked to say 
“Yes” or “No” on the statement that implementation of private tutoring is part of 
raising income among teachers. Majority of teachers agreed that due to the fact that 
they are poorly paid so it is worthwhile to find alternative means of securing extra 
funds otherwise life will be very challenging.  Figure 4.1 summarizes the findings   
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Figure 4. 1: Teachers Conduct Private Tutoring so as to Raise Extra Income 

 
Source: Field Data (2020). 
 

Figure 4.1 shows that substantial number of participants (83.3 %) declared that they 
convene extra classes to preschoolers for the purpose of earning extra funds While 
insignificant number of participants (16.7%) running extra classes for preschoolers 
can not enable a teacher to raise extra funds This concurs with the idea posed by 
Bray, (1999) that teachers may use their dwellings or pulpils’ homes to conduct 
private tutoring lessons.  

Generally, teachers are attracted to private supplementary tutoring because their 
income is low that makes them to experience difficulties in running their homes. It 
should be noted that besides cash, depending on the family’s economic position, 
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teachers may be given material things, such as furniture, grain or clothes (Osaki, 
2000). 

Shortage of teachers:  Information collected through questionnaire revealed that 
shortage of teachers in primary schools is one of the compelling forces for parents to 
take their children for extra classes. Table 4.7 portrays the responses on this question.  

Table 4. 7: Factors Influencing Pupils Involvement on Shadow Education  
  Statement  Frequency Percent (%) 
 Shortage of teachers 23 76.7 
Lack of qualified teachers 4 13.3 
Pressure from parents/guardians 3 10.0 
Total 30 100.0 

Source: Field Data (2020) 
 
Data in table 4.7 depicts that significant number of participants (76.7%) reported that 
shortage of teachers in primary schools is one of the alarming problems in primary 
schools of Ludewa District. This necessitates parents to find teachers outside the 
normal schooling system so that they can assist their children. JMT (2014) 
comments, that shortage of competent teachers in some subjects necessitates the 
provision of shadow education. The government acknowledges the shortage of 
teachers in some subjects in many schools. The problem has a longstanding history 
in the country. As portrayed elsewhere, for decades the subjects of science, English 
and mathematics have been facing a severe shortage of teachers. 

Control children movement: Study findings disclosed that if children are left 
uncontrolled it is very possible for them to make unnecessary movement from one 
street to another and learn different things of which no one who can assure about 
their authenticity. This is evident in the following voice: 

 “Private tutoring keeps our children confined and busy. Otherwise 
they could be moving in the street” (Interview, Parent G: 24-03-
2020). 



38 

Another parent had the following to declare; 

Children care centers bring all of our children together. Thus, children 
can not make unnecessary movements while they are together playing 
and leaning… (Interview, Parent G: 24-03-2020). 

It is clear that parents perceive that private tutoring control children movement when 
they are busy with different chores.  

Quality of education offered in preschools.  Study findings disclosed that majority 
of the parents are not comfortable with the quality of education that is offered in 
most of the preschools. To conceal the lacuna majority of the parents, take their 
children to different day care centers or tuition centers. This is due to the fact that 
any parents always dream higher and positively for their children. This is in line to 
what was suggested by Bray and Silova, (2006) Thus; private tutoring is a means of 
addressing educational gaps experienced in the mainstream education system. Hence 
peoples` concern on the quality of education opened the door for private 
supplementary tutoring. In this regard, shadow education was initially the concern of 
economically advantaged households or families that could afford the costs.  

Mosha (1995) comments that, affluent parents had revealed that both primary and 
secondary schools were no longer providing quality education for their children”. 
However, over time private supplementary tutoring programmes began to attract 
children from all geographical and socio-economic backgrounds as quality education 
is a concern of all parents and/or guardians and children (Sambo, 2001). Consider the 
experience of one informant 

…Children are taken to school so that they can be educated. When it 
comes that education offered to a child is not appealing there is a need 
to take measures … (Interview, Parent 16-03-2020). 
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Another informant lamented; 

Parents claims that teachers are not implemented their routine 
responsibilities as prescribed in their employment. This is one of the 
compelling factors for them to take their children for extra classes 
(Interview, Teacher school C: 26-03-2020). 

Similarly, one head of school acknowledged that; 

Normally I get complains from some parents that, teachers are not 
assisting their children well in academic matters. That is why majority 
of children are not well in academic matters… (Interview, Head 
teacher school A: 14-03-2020). 

It is apparent from voices above that the quality of education that is offered in most 
of the preschool classes is questionable. Consequently, parents take their personal 
initiates to curtail the situation. 

Level of income among different families: It is obvious that taking children for 
extra classes is reflecting about parents financial status. Majority of the parents in 
rural areas particularly in Ludewa district are financially poor this has negative 
impact when it comes to the issue of financing education of their children. Children 
from less or low affluent families are not likely to attend private tutoring as 
compared to their counter parts. Mosha (1995) comments that, shadow education was 
initially meant for economically advantaged households or families that could afford 
the costs. However, affluent parents had discovered that both primary and secondary 
schools were no longer providing quality education for their children”. However, 
over time private supplementary tutoring programmes began to attract children from 
all geographical and socio-economic. In cementing this fact one parent substantiated 
that; 
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…Always education is expensive. That is why there is a certain 
paradox that says that if you think that education is expensive try 
ignorance. For us with blurred level of income it becomes very 
difficult to take our children for private tutoring… (Interview, Parent 
E: 15-03-2020). 

It is clear that level of income dictates the ability of parents to take their children for 
further studies. 

Qualitative data complied with statistical data collected through questionnaire. 
Where, participants were asked to respond on the question that demanded them to 
say “Yes” or “No” on the statement that Level of income among parents influences 
their ability to take their children for extra classes. Figure 4.2 indicates their 
responses.  
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Figure 4. 2: Parents Level of Income Influence Pupils Attendance for Private 
Tutoring 

 
Source: Field Data (2020). 

Data in figure 4.2 suggests that majority of the participants (73.3%) agreed that 
parents level of income has significant impact on pupils’ access to private tutoring 
studies. Thus, majority of the parents in rural area are not eligible for taking their 
children for private tutoring due to their doomed economy. 

Performance in examinations: Study findings revealed that majority of the parents 
take their children for private tutoring so that they perform brilliantly in their 
examination. It was clear that an indication that, education offered to children is good 
is reflected through pupils’ examination results. For parents it is a prestige when 
his/her child performs extraordinarily among his/her colleque. Therefore, substantial 
numbers of the parents take their children for extra classes so that they can achieve 
well in their examinations.  
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 Osaki (1996) comments, that many parents agree that one of the indicators of high 
standards in education is good performance in the final examination.  Therefore, 
taking children for extra classes increase the chances of children passing the Primary 
School Leaving Examination (PSLE) and moving upwards, many parents, especially 
the middle class in urban areas, began to hire private tutors” (p. 15). The private 
tutoring culture was embraced to enhance the prospects of attaining excellence in 
various examinations. Initially, as indicated elsewhere, the private supplementary 
tutoring culture was limited to a few academic disciplines, inter alia, mathematics, 
science and English (Peters, 2009). However, to date this culture is crosscutting all 
academic disciplines. Consider the voice of one tuition center owner; 

When parents bring their children to my center they insist that they 
need us to help their children so that they can perform better during 
examinations. This is an indicator that the primary goal of most of the 
parents to take their children for extra classes is to make sure that they 
do better during examinations… (Interview, tuition center owner: 21-
03-2020). 

Another informant had the following to authenticate; 

I take my child for extra classes so that he/she can do better in 
examinations. When a child performs well it is an indicator that 
he/she is going to become somebody in future… (Interview, Parent E: 
17-03-2020). 

Moreover, information collected through questionnaire when teachers were 
asked to say “Yes” or “No” on the statement Parents take their 
children for private tutoring so that they perform better in their 
examinations. Majority of them agreed with the statement. Figure 4.3 
portrays the findings.  
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Figure 4. 3: Parents Take Their Children for Private Tutoring so That they 
perform Well in Examinations 

Yes,  23%

Yes,  77%

Frequency Percent
Source: Field Data (2020). 

Data in figure 4.3 indicates that significant number of participants (77%) agreed that 
most of the parents take their children for private tutoring so that they can perform 
well during examination. While only (23%) of the participants reported that the main 
purpose of parents taking children for private tutoring is not aiming to improve 
pupils performance during examinations. 

Number of pupils enrolled per annum. The introduction of free education from 
preschools to ordinary level secondary education in 2016 has enhanced the number 
of pupils’ enrollment year after year while school infrastructures has remained the 
same. This is one of the factors that have made our classes to be congested to the 
extent that teachers can not manage all the pupils at a time. For parents who are 
interested at building the future of their children this has impressed them to find 
alternative way of ensuring that their children get what is intended. One among the 
way forward taken by parents is to take their children for private tutoring classes. 
This concurs to the idea posed by Baker, (2010) that when the magnitude of 
enrollment is very high the ability of classes and teachers to accommodate children 
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will be at stake. Baker continued asserting that when teachers fail to attend individual 
pupils during class session this will influence them to find extra time for treating 
individual pupils in a less congested circumstances. This can be witnessed in the 
following presentations; 

…Our schools are extremely congested thus our teachers can not 
manage to assist all of our pupils at a time. Thus for those children 
coming from knowledgeable and affluent families the only solution to 
solve the problem is to take children for extra classes… (Interview, 
Head of school E: 17-03-2020). 

Another informant substantiated; 
“Children are not well attended in schools because preschool classes are 
highly congested due to high enrolment that is occurring nowadays” 
(Interview, Parent C: 20-03-2020). 

Similarly, one teacher acknowledged that; 

…My class is highly congested amounting to about 60 pupils I wish I 
could have an average of thirty pupils my teaching could be very 
simple… (Interview, teacher school B: 17-03-2020).  

It is apparent from voices above preschools classes are highly congested leading to 
the implementation of private tutoring among teachers. 

Qualitative information above concurs with statistical data obtained though 
questionnaires. Where, teachers were asked to explain whether their classes have 
reasonable number of pupils or not. There responses revealed that classes contain 
number of pupils beyond their capacity. This is one among the factors that hinder 
them to implement their professional responsibilities as recommended. Figure 4.4 
shows participants’ response on the question.  
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Figure 4. 4: Nature of Preschool classes in Ludewa district  

 
Source: Field data (2020). 

Data portrayed in figure 4.4 indicates that reasonable number of the participants 
(83.3%) reported that most of the preschool classes are crowded. This situation has 
been observed to hinder teachers’ ability to teach pupils effectively. Consequently, 
parents have been taking measure of taking their children for private tutoring 
sessions.  

Lack of employment among graduate teachers: The challenge of unemployment 
among graduates of miscellaneous professions in Tanzania and other countries 
worldwide is still uncertain. Teaching profession is one of the cadres with large 
number of graduates each year. Thousands of graduate teachers are deployed to the 
world of employment each year. For years insignificant number of teachers in 
particularly science, mathematics and English language teachers have been 
employed. This has raised concern to majority of teaching professionals in Tanzania. 
In Tanzania particularly in Ludewa district study findings portrayed that majority of 
unemployed teachers try to find out the solution of overcoming financial distress by 
doing different activities.  
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One of the dominant activities that majority of them enjoys best is opening tuition 
centers or attaching to different tuition centers for teaching. This compiles with what 
was suggested by Sen (1985) who stresses more on capability (having ability of an 
individual or individuals to carry out activity) than commodity. According to Sen 
(1985), it is a person’s potential (access, resources or ability to have/do something) 
and then functioning (using that capability to do the desired task) that leads to 
satisfaction and happiness or otherwise than just having or not having commodity or 
thing. This can be evidenced in the following voice; 

 In my center I have got a lot of application letters from fresh 
university and teacher colleges’ graduates who seek for part-time 
teaching vacancies. This indicates that there is problem of 
employment among graduate teachers… (Interview, Tuition center 
owner: 17-03-2020). 

Another informant reported that; 

As a head of school I have been receiving a lot of letters from 
graduate teachers who ask for part-time teaching vacancies as 
volunteers. These applicants have been saying that they are ready for 
any payment that the school will arrange for them. This is one of the 
factors that has been used by these teachers to convince both children 
and parents for private tutoring… (Interview, Head of school A: 27-
03-2020). 

Similarly, one parent was heard lamenting; 

I have got two children who have finished their studies as teachers last 
year. To date these children are not yet employed. One of them is 
teaching tuition in one of the centers. 

It is clear from these voices that unemployment among teaching profession graduates 
has embarked majority of them to involve on private tutoring.  
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4.5 Stakeholders’ Perception on Shadow Education for Preschool Pupils  
This section aimed at establishing stakeholders’ perception of shadow education to 
preschool pupils. In particular, the section identifies the extent to which shadow 
education in preschools was perceived by teachers, parents and education officers. 
Table 4.8 depicts theme and subthemes that guided this section. 

Table 4. 8: Subthemes for Objective Three 
S/n Main theme (Objective) Subthemes  
3. Stakeholders’ Perception on Shadow 

Education for Preschool Pupils 
Private tutoring is meaningless to 
young children  

   Private tutoring is meant for urban 
children 
 Private tutoring is Implemented 
under poor environment   
Private tutoring for young children 
is a wastage of fund 

Source: Field Data (2020). 
 
Private tutoring is meaningless to young children: Study findings divulged that 
majority of the participants had negative perception on the implementation of 
shadow education to preschoolers. It was evident that when parents were asked to 
explain on how they feel when they take their preschool pupils for extra classes. 
Majority of them reported that private tutoring to young children is meaningless as 
children at this stage need only to learn about local social skills and how to 
communicate. Some parents reported that it is wastage of funds to take preschool 
child for extra classes. Thus, parents can take children from class four to seven 
because at least these children are conscious on what they are doing and value for 
money can be noticed. 

Private tutoring is meant for urban children:  It is clear from study findings that 
participants revealed the fact that extra classes are meant for both urban and rural 
people. However, the magnitude of its implementation is significant in urban areas. 
Thus, people common from rural areas implement private tutoring at insignificant 
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level. Also it was revealed that most of the people from rural areas are financially 
doom. This being the case they unveiled the fact that shadow education is for affluent 
families and it is not meant for poor families. Thus, most of them are not in position 
to spent funds for extra classes while they are not sure of getting three meals a day.  

 Zhang’s (2011) indicated that private tutoring may have positive impact on urban 
pulpils with lower achievement or in schools with lower quality, but no statistically 
important effect on test scores. The contradictory nature of these findings underlines 
the need for further research to make out what durations and types of tutoring are 
wanted for what kind of pulpils at different stages of their careers and in dissimilar 
subjects. Guill and Lintorf (2019) assert that this system of education can create 
categories among pulpils and parents. This is due to the fact that, people do vary in 
terms of financial status. Teachers implementing shadow education aims to secure 
money from parents and guardians of these children. When it happens that these 
parents are not financially good to let their children attend shadow education their 
children feel isolated due to their poverty. Consider the experience of one informant; 

Private tutoring is very famous to people leaving in urban areas. 
People  leaving in rural areas are not used to tuition because very few 
or none of them knows the reason behind taking children to learn 
outside the normal schooling system (Interview, Parent 16-03-2020). 

Moreover, another informant had the following to acknowledge;  

Majority of the parents think that private tutoring is only meant for 
affluent families that is why there is a relationship between financial 
position of the parents and taking children for extra classe.. 
(Interview, Teacher school D: 27-03-2020). 

Again the education officer was heard lamenting; 

My office does not encourage teachers to run extra classes. Because 
sometimes they can teach below standard in a normal schooling 
system for the purpose of attracting children to attend their classes 
outside the normal system. Also due to variation in economic status 
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among parents private tutoring can create classes among parents and 
pupils themselves… (Interview, DEO: 18-03-2020). 

With regard to quantitative data stakeholders’ perception of the implementation of 
shadow education to preschool pupils’ participants unearthed negative perception 
towards the implementation of shadow education to preschool pupils. The findings 
are summarized in figure 4.5. 

Figure 4. 5: Teachers Interest Towards Implementing Shadow Education to 
Preschool Pupils  

Source: Field Data (2020). 
 
Data in figure 4.5 portrays that majority of teachers (80%) are not interested in 
running extra classes for preschool pupils. Most of them reported that young children 
mainly learn about socialization but not about the content. When it comes to content 
very little is done by teachers. Thus, it is better for parents to take this role. 

Private tutoring is Implemented under poor environment:  Moreover, majority of 
the participants reported that the implementation of shadow education in Ludewa 
district and the whole country at large is endowed with many challenges. They said 
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that most of the centers implementing shadow education are characterized by 
unpromising environment for studying. Also it was found that some teachers who are 
working in tuition centers are not qualified as teachers. As a result, there is a 
possibility for pulpils to be misled on what they learn from these teachers.  

This is in line with what was reported by Kim, and Chang (2010) that, due to 
employment problems you can find sociologist, an engineer and lawyers among 
others launch a tuition center and start teaching pulpils of different levels.  Teaching 
profession is characterized by its own codes of conducts a person who is not 
professional is likely to breach these conducts and portray different professional 
misdemeanors. When this happens pulpils are likely to be misled and be imparted 
with wrong facts and bad behavior.   

This can be evidenced in the following voices. 

Most of the tuition centers a lack user friendly environment for our 
children to study. You can find some lack furniture and have very 
small rooms. Consequently, children are always congested which can 
cause the transmission of contagious diseases to children… 
(Interview, Parent A: 18-03-2020). 

Another parent said; 

“Most of the tuition   centers for young children charges high costs to 
parents. Referring to the financial status of most parents in Ludewa 
district this becomes very difficult to afford” (Interview, Parent B: 18-
03-2020). 

Another informant was heard lamenting; 

Taking children to private tutoring centers is one of the big problems 
to some parents in our area. This is due to the fact that early years of 
child development need tender care of both parents. When children 
are taken and stay outside their parents for long time children will 
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miss parents love and intimacy. Also children can adopt bad behavior 
from their fellows… (Interview, Parent D: 18-03-2020). 

It is obvious from voices above that majority of parents have negative attitude 
towards the implementation of shadow education in Ludewa district. 

Private tutoring for young children is wastage of fund: It is clear from study 
findings that substantial number of parents reported that taking young children for 
extra classes is the wastage of fund. Thus children at early stages of their 
development need only to learn about social skills and best ways to live in the 
society. It is non sense for a young child to attend extra classes at lower ages because 
during this time children need close attention of their parents than anybody else for 
them to be good future being. Peters (2009) unveils that majority of the parents are 
not interested taking their children for extra classes as the out put for it is not 
appealing. Consider the experience of one parent 

“I always wish to be close with my child. As this is the best way to 
ensure that he prospers well socially” (Interview, Parent D: 18-03-
2020). 

Another parent said: 

I can not take my child for extra classes as her brain is not able to 
capture organized information. Children aged 3- 4 years go to school 
only for playing (Interview, Parent D: 18-03-2020). 

It is clear from voices that majority of the parents have negative perception on taking 
children for extra classes  
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CHAPTER FIVE 
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 

5.1 Introduction 
The summary of the study, major findings, conclusions and recommendations of the 
study are presented in this chapter. The chapter has four sections, section one 
contains the summary of the study, while section two provides a brief reflection on 
the findings, section three presents the conclusion. The recommendations for 
practical solutions and some related educational areas which call for further research 
are presented in section four. 

5.2 Summary of the Study 
The main purpose of this study was to investigate the implementation of shadow 
education to preschool pupils in Tanzania Specifically, the researcher sought to 
estimate the magnitude of shadow education among preschool pupils in Tanzania. 
Then, explained factors influencing the demand for shadow education among 
preschool pupils in Tanzania and to explore stakeholders’ perception on shadow 
education. Furthermore, a mixed method approach was employed. Purposive and 
simple random sampling strategies were used to obtain sixty-three participants for 
the study.  

The information was collected through questionnaire, semi-structured interviews and 
documentary review. The qualitative data from interviews and documentary review 
were relating to the content analysis like data reduction: data were selected, focused, 
simplified, abstracted and transformed; data display, data were organized, 
compressed to permit conclusions to be drawn and action. Quantitative data were 
coded in a computer programme called SPSS (version 16) and analysed through 
descriptive statistics. 

5.3 The Major Findings of the Study 
Major findings under this part are viewed from objectives as portrayed below: 
Participants unveiled that majority of the pupils at preschool level are not preferring 
to shadow education in most places of the country particularly in Ludewa district due 
to the fact that output of what will be learnt can not easily be shown until these 
children reaches the level of secondary education (secondary level). Also it was 
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declared that young children are not aware and ready to attend extra classes as their 
mind set is subject to short recognition span. 

Factors influencing the demand for shadow education among preschool pupils it can 
be shown as follows. Study findings revealed that there are some factors that 
influence the implementation of shadow education in Tanzania particularly in 
Ludewa district. Among those factors include raising teachers’ income, to control 
children movement, assist parents in managing their children while they are at work. 
Thus instead of employing somebody at home who will be taking care of their young 
children this role is taken by preschool centers. Also, some teachers reported that 
they conducted tuition centers for preschool children so that to enhance their income 
due to low salaries. 

Stakeholders when asked on how they felt perception on shadow education for 
preschools education were explained clearly. Majority of them reported that shadow 
education for preschools is not important. Children need only to be trained social 
skills but not about the content. Some parents reported that it is wastage of funds to 
take preschool child for extra classes. Thus parents can take children from standard 
four to standard seven because at least these children are conscious about what they 
are doing and value for money can be noticed. 

Moreover, another group of participants revealed that shadow education is meant for 
people of urban area only. Thus, people coming from rural areas have no access to 
shadow education. Also it was revealed that most of the people from rural area are 
financially unstable this being the case they unveiled the fact that shadow education 
is for wealthy families and it is not meant for poor families. 

5.4 Conclusions 
These study findings have added to the body of knowledge concerning the factors 
influencing the implementation of shadow education to preschool pupils in Tanzania. 
It has established that lack of competent teachers, lack of teachers, caring of children 
while parents are at work among others are some of the factors that influences the 
implementation of shadow education in Tanzania. In consequence, this study 
contributes towards the generation of new knowledge on the implementation of 
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shadow education to preschools in Tanzania. It helps the better understanding on the 
field of education. However, the knowledge is expected to provide feedback to the 
educational planners, policy makers and practitioners at district, regional and 
national levels and thus assist in devising effective mechanism of implementing extra 
classes to pupils at different levels of education. 

5.5 Recommendations  
Based on the research findings and conclusions of this study, several 
recommendations are made: 

5.5.1 Recommendations for action 
Recommendations for action are viewed on different categories basing on who has to 
work on it; 

To the Ministry of Education and Vocational Training 
The Ministry of Education and Vocational Training has provided guidelines to 
education institutions on how extra classes can be operated. Thus, if it is 
implemented it has to be free of charge and all pupils have to be involved. The 
government has to review the decision of banning shadow education and suggest 
proper way of providing shadow education.  

To the Parents and the community:  
Parents should work hand-in-hand with teachers on how to assist their children on 
academic matters after school session at home.  They should realize that the success 
of their children is on the hand of both teachers and the community at large.  

To Teachers:  
Teachers should always increase efficient in a mainstream schooling system so that 
pupils get required content so that there will be no need for extra classes. 

To education officers and Head of Schools: 
District Education officers and heads of school should improve their management in 
schools so that education offered is of high quality and make sure that teacher teach 
by following roles, regulation and education polices. 
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5.5.2 Recommendations for further study 
i. To examine shadow education in other level of education fore example 

secondary school and primary schools. 
ii. The impacts of shadow education in formal education to the parents, pupils, and 

education stakeholders.  
iii. Shadow education conducted in urban area and their impacts to the community. 
iv. Economic status has any impacts in shadow education conducted in Tanzania? 
v. Is the contents provided in shadow education is relevant to Tanzanian education.  
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APPENDICES 
Appendix A: Teachers` Questionnaire 

Dear teachers, 
This questionnaire aims to collect information on Shadow Education in Tanzania: 
Observation from Preschools in Ludewa District you are requested to provide true 
responses on each question accordingly. The information provided will be treated 
strictly confidential and only used for the purpose of this research. 
Date of filling the questionnaire…………………………………. 
Name of the School ………………………………………………….  
Tick to the appropriate response or fill in as appropriate in each of the following 
questions 
I. Demographics: 
1. Your gender   
 (i) Male (    )  
(ii) Female (    ) 
2. Years of employment as a teacher ……………. 
 (i) 0 to 3 years (  ) 
ii) 4 to 6 years (  ) 
(iii) above 6 years(   ) 
3. What is the highest professional level of education you have attained? 
 (i) Certificate (     )  
(ii) Diploma (    ) 
 (iii) Bachelor’s degree (    )  
(iv) Master degree (   ) 
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II : Professional Practice  
4. Which factors influence your pupils to attend private tuitions? (Tick any that 
applies) 
i) Shortage of teachers (     )  
ii) Lack of qualified teachers (    ) 
 iii) Pressure from parents/guardians (     ) 
iv) Lack of employment among teachers (   ) 
v)Control of children movement (    ) 
vi) To raise extra income among teachers (  ) 
vii) To promote pupils performance during examinations (  ) 
5.Are you interested teaching private tuitions to your pulpils 
i) Yes (   )  ii) No (     ) 
6. Which of the following factors influence you to teach tuition? 
i) To earn extra funds (    ) ii) To help my pulpils (    ) iii) Low salaries (    ) 
7. Do you think shadow education is for the academic wellbeing of your pulpils? 

i) Strongly Agree (    )ii)  Agree (     ) iii) Disagree (    ) iv)Strongly disagree (  ) 
8. Do you think the government supports the implementation of shadow education in 
our country? 

i) Strongly Agree (     )ii)  Agree (    )iii)  Disagree (    )iv) Strongly disagree (  ) 
9 .Do you think private tutoring is one of the challenge in the mainstream 

schooling  
i) Strongly Agree (    )ii) Agree (    ) iii) Disagree (    ) iv) Strongly 

disagree (    ) 
10.  Do you think we need to continue implementing private tutoring in our country?   
i) Yes (  )   ii) No (  ) 
11. To what extent preschool pupils attend private tutoring in your area? 
i) Majority of the pupils (  ) ii).Very little (  )  iii) Non of them attend (  ) 
12. Do you think private tutoring improves your income?  
i )Yes ( )  ii) No  (  ) 
13. Do you think that the society is well informed about private tutoring in Ludewa 
district? 
i )Yes (    ) ii) No (    ) 
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14. In your own opinion do you think private tutoring has to be recognized officially 
by the government and other stakeholders on its implementation? 

i) Strongly Agree (     )ii)  Agree (    )iii)  Disagree (    )iv)  Strongly disagree ( ) 
ii) III SHORT ANSWER QUESTIONS  

13.  In your own opinion to what extent preschool pupils attend extra classes in your 
area?................................................................................................................................
........................................................................................................................................ 
14. In your opinion what are the factors that influence you to attend private tutoring 
centers?...........................................................................................................................
.........................................................................................................................................
. 
15. How do you passive the spread of different tuition centers in various corners of 
your home places……………………........................................................................ 

………………………………………………………………………………
……………………………………………………………………………….. 

16. Outline different challenges facing pulpils as far as private tutoring is concerned 
………………………………………………………….. 

                  ……………………………………………………………. 
                   …………………………………………………………… 
17. In your own opinion at what time shadow education is implemented in your 
areas?...............................................................................................................................
............................................................................................................... 

 
 

Thank you for your participation 
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Appendix B: Interview Guide for Teachers, Owners of Tuition Centers Head 
masters and DEO 

1. What do you understand by shadow education? 
2. In your own opinion to what extent shadow education is implemented in 

your area? 
3. In your opinion what are the factors the influence pulpils to attend 

tuitions after normal class sessions? 
4.  In your opinion do you support the implementation of shadow education 

in your school/district? 
5. In your opinion what are the common challenges of shadow education to 

the mainstream education  
6. According to your experience at what time shadow education is 

implemented? 
 
 
 
 
 
 

Thank you for your participation 
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Appendix C: Interview Guide for Parents 
1. What do you understand by shadow education? 
2. Do take your preschool child for extra classes? 
3. In your own opinion what factors normally influences you to take your child for 

extra classes? 
4. In your own opinion do you think it is important to take your child for extra 

classes? 
5. What are the common challenges of taking young children for extra classes? 

 
 

 
 
 
 
 
 
 
 

Thank you for your participation 
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Appendix D: Documentary Search Guide 
The Researcher was Guided by the Following Documentary Guide 

Type of the document Type of information  sought 
for 

Comment 

- Pupils  Academic 
Performance records 
 

- Pupils registration 
books 

 

- The performance of pulpils 
attending tuitions and those 
who do not attend  

 
-  The number of pupils who are 

registered to pursue extra 
classes 
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