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ABSTRACT 

This study explored the access to guidance and counselling services for the welfare of 

public secondary school girls in Tanzania: A case of Kilombero District. The study 

was conducted at Kilombero District in Morogoro Region. The study was guided by 

three specific objectives, which were to investigate availability of guidance and 

counselling services to public secondary school girls, to examine public secondary 

school girls’ perceptions towards guidance and counselling provided for their welfare 

and to explore challenges facing public secondary school girls in accessing guidance 

and counselling services. The study employed qualitative approach with case study 

design in which 36 participants were involved. Participant categories were distributed 

as follows three head of schools, three teacher counsellors, three discipline teachers, 

three class teachers and 24 public secondary school girls. Purposive sampling was 

employed in selecting participants where sex, experience, position and access to 

guidance and counselling services were criteria for selection. Data were collected 

using interview, focus group discussions, observation and documentary review. Study 

was guided by system theory. Thematic analysis was used in analysis and themes were 

created based on specific objectives. The findings revealed that guidance and 

counselling services were available in schools and girls had access to the services. In 

addition, it was revealed that girls in public secondary schools had positive perception 

towards guidance and counselling services. Moreover, guidance and counselling 

services were revealed to have been facing challenges such as absence of counselling 

rooms, time limitation, and lack of training to teacher counsellors. The study 

recommends that schools should use the available resources so that guidance and 

counselling services can be accessed, provision of trainings or seminars so that teacher 

counsellors can have counselling skills in dealing with all cases that require their 

attention. Lastly, there should be maintenance of confidentiality and strengthening 

relationships between teacher counsellors and girls in order to ensure accessibility of 

guidance and counselling services in schools. 
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CHAPTER ONE 

BACKGROUND OF THE PROBLEM 

1.1 Introduction  

This study explored the access to guidance and counselling services for the welfare of 

public secondary school girls. The chapter describes the background of the problem, 

statement of the problem, general and specific objectives, and research questions, 

significance of the study, scope and definitions of the key terms. Lastly, the chapter 

gives the organisation of the work. 

1.2 Background of the Study 

Guidance and counselling is a field that aids individuals to understand themselves, 

their environment and cope effectively (Bobga, 2016; Kanga, 2017; Marry, 2014). 

Guidance and counselling is important in modelling students’ behaviours (Gysbers & 

Henderson, 2000). Through guidance and counselling, learners are assisted to 

understand themselves, realise their potential and abilities, develop individual targets 

acceptable within social limits (Kanga, 2017).  

Guidance and counselling has been in existence since the beginning of human societies 

(Anderson, 1995). Guidance and counselling originated back in 19th century in 

America. Among the pioneers of guidance and counselling, Frank Parsons is regarded 

as the father of vocational guidance (Bobga, 2016). It was initiated as a humanitarian 

movement aiming at solving unemployment and poverty problems therefore 

improving the living standards (UNESCO, 2009). In the wake of this movement, 

guidance and counselling policy was introduced to guide the provision of guidance 

and counselling in schools (Anderson, 1995). Guidance and counselling is regarded as 

an essential part of education system (Mtima, 2016).  

In schools, there is a need for guidance and counselling which is vital in helping girl 

students make decisions, solve problems, develop coping skills, establish personal and 

social goals and avoid emotional distress (Lunenburg, 2010; Republic of Kenya, 

2008). Furthermore, guidance and counselling benefit secondary school girls by 

improving their self-esteem and enabling them to fully participate in social activities. 

(Bobga, 2016). Secondary school girls are at the stage of adolescence, which requires 

guidance and counselling to help them cope with physical, emotional, moral, 
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intellectual and social changes (Eliamani, Richard, & Peter, 2014; Harris, 2013). 

Guidance and counselling is an effective tool in helping girl students resolve problems 

(Kelkay, 2019).  

The purpose of guidance and counselling is to help improve the welfare of girls, study 

attitudes and habits, decrease school dropouts, unwanted pregnancies, violence, sexual 

abuse, (Eliamani et al., 2014; Yilmaz-Gözü, 2013). Moreover, guidance and 

counselling help girl students to understand and maintain their status quo. They also 

strengthen their social skills to cope with the surrounding environments (Baugh, 2018; 

Nyan, 2014). According to Marry, (2014) and Aroko, (2014) Guidance and 

counselling is an essential component of the education system for resolving emotional, 

social, and physical issues. 

In developed countries, the provision of guidance and counselling is a fundamental 

part of the education system. These services are offered by professional trained 

counsellors with clear established roles and responsibilities (Wako, 2016). In 

Malaysia, guidance and counselling services as a profession resulted from the initiation 

of counsellors Act in 1998. The Act of 1998 led to the establishment of the Board of 

Counsellors and existence of professional counsellors, the board regulates and licenses 

code of conducts and disciplinary actions within the profession. Training of 

professional counsellors is done through university programmes offered at bachelor, 

master and doctorate levels (Amat, 2019).  

In Ethiopia, the University of Addis Ababa was the first to introduce guidance and 

counselling in its curriculum in 1967 (Alemu, 2013; Wako, 2016). The Department of 

Psychology that was fully established in 1974, supervises programmes that offer 

guidance and counselling. Graduates from these programmes are assigned as school 

counsellors. The introduction of guidance and counselling was a response to societal 

changes in terms of political, social and economic landscape (Wako, 2016). In Nigeria, 

schools started to offer guidance and counselling services since 1959. The aim was to 

eradicate ignorance, help students to make correct and informed career choices and 

develop acceptable personality. (Eliamani et al., 2014; Suleiman, Olanrewaju, & 

Suleiman, 2019). This suggests that guidance and counselling services are accessible 

in their schools for helping students. 
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 In Uganda, guidance and counselling is seen as a cultural act that helps to curb societal 

problem such as pregnancies and HIV/AIDS. The country has a Counselling 

Association, which, when legally-empowered, will regulate counsellor supervision, 

practice and training (Nyan, 2014). This indicates that students have access to guidance 

and counselling which have been assisting them in their daily life. In Kenya, formal 

guidance and counselling was introduced in 1967 under the supervision of the Ministry 

of Education (Marry, 2014; Republic of Kenya, 1976). The Gachathi Report of 1976 

led to the introduction of guidance and counselling in secondary schools the aim being 

to help students discover their potentials, abilities and limitations within and outside 

school environments (Eliamani et al., 2014; Ndegwa, 2013). 

Guidance and Counselling in Tanzania education system was formalized in 1984 by 

the Education and Vocational Training Policy of 1984. It is also embraced in the 1995 

and 2014 Education and Training Policies (Mtima, 2016; URT, 1995, 2014). In 2007, 

the guidelines for counselling in schools and colleges was introduced by the Ministry 

of Education and Vocational Training (MOEVT) (Aroko, 2014; Eliamani et al., 2014; 

URT, 2007). Additionally, the revised Education and Training Policy (ETP) of 2009 

put guidance and counselling as compulsory services in schools at all levels (URT, 

2009, 2014). According to these policies, guidance and counselling help girl students 

to cope with sexual changes, avoid early pregnancies, school dropouts and sexually 

transmitted diseases and unwanted pregnancies (URT, 1995, 2009, 2014) 

The access to guidance and counselling for girl students in schools help them in 

preventing early marriages, unplanned pregnancies, sexual abuse, in developing skills 

such as self-awareness, self-confidence and improving their social welfare (Mtima, 

2016; UNESCO, 2009; UNIGEI, 2014). Poverty, peer pressure and biological changes 

are among the reasons for girls to engage themselves in peer relationships in order to 

meet their needs. However, they lack skills and power to engage in safe relations thus 

leading to early marriages, unplanned pregnancies, school dropout and sexual 

transmitted diseases. (UNICEF 2010). For this reason, it is important to ensure that 

secondary school girls access guidance and counselling services for their better future 

and improved welfare while schooling (Bobga, 2016).  
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The welfare of girls at school includes menstrual hygiene, sanitary facilities, equal 

participation, promotion of self-esteem, freedom of expression and privacy, emotional, 

and mental support. Girls in secondary schools face several setbacks such as lack of 

self-confidence and poor skills in decision making (United Nations, 2019). They also 

face increasing cruelty and violence which threaten their well-being and dignity 

(Chimonyo, Mapuranga, & Rugonye, 2015; United Nations, 2019). Guidance and 

counselling services aid girls and the community to develop skills for handling these 

setbacks and cultivate acceptable customs, norms and morals within the society 

(United Nations, 2019). Access to guidance and counselling at school promotes the 

welfare of girls through developing their social skills.  

 At adolescent stage, girls tend to lose direction and engage in behaviours such as 

truancy and peer relationships. This leads to increasing number of students dropping 

out of schools, unplanned pregnancies and sexual transmitted disease such as 

HIV/AIDS (Chimonyo et al., 2015; Eliamani et al., 2014). In Tanzania, the 

government decided to introduce the provision of guidance and counselling at all 

school levels to provide necessary help to girls (Chimonyo et al., 2015; URT, 2014). 

Additionally, various Non-Governmental Organizations like Campaign for Female 

Education (CAMFED) provide guidance and counselling through teacher mentors, 

school feeding, transportation and school facilities like stationaries, school uniforms, 

and sanitary wares (UNOCHA, 2016). The government, through Ministry of 

Education established Prevention and Awareness in Schools of HIV/AIDS (PASHA) 

whose function is to train counsellors to provide guidance and counselling services in 

schools (Eliamani et al., 2014).  

 Despite these efforts by the government and Non-Governmental Organisations, girls 

are still exposed to lack of sanitary facilities, unsafe relationships, peer pressure, 

unplanned pregnancies, and early marriages that lead to school dropout. For that 

reason, it is vital to explore access to guidance and counselling services for secondary 

school girls to make them cope and adjust safely to school environment.  

1.3 Statement of the Problem 

Guidance and counselling was officially established in schools and colleges in 2002 

under the Circular Act Number 11 (URT, 2002) to improve behaviours and discipline 
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of the students at schools and homes (Hassan & Farah, 2013). It also contributed to the 

prevention of early pregnancies among girls in schools (Chisara, Esther & Ovie, 2019). 

In schools guidance and counselling services are been provided by appointed teachers. 

Despite their efforts, the welfare of  girl students is  still a problem in schools as shown 

several problem facing girls such as low self-confidence and self-esteem, poor decision 

making skills which would lead to unsafe relationships, unplanned pregnancies and 

school dropout (Chisara et al., 2019). 

Several studies that have been done in Tanzania, investigated different issues related 

to guidance and counselling such as the effectiveness of guidance and counselling in 

schools (Ntilisinda, 2017; Onyango, Aloka, & Raburu, 2018), the role of guidance and 

counselling to students (Anyi, 2017; Mabele, 2017; Salgong, Ngumi, & Chege, 2016) 

and the provision guidance and counselling in schools (Hassan & Farah, 2013). Less 

effort have been dedicated to investigate the difficulties facing girls in secondary when 

attempting to schools to access guidance and counselling in schools. It is decisive to 

examine the welfare of girls in schools as they face numerous challenges such as early 

marriages, unplanned pregnancies, health problems and school dropout (Eliamani et 

al., (2014) & Yilmaz-Gözü, (2013). Therefore, it is important to provide them with 

necessary guidance and counselling  

The absence of guidance and counselling services in schools would help to numerous 

problems facing girls in secondary schools such as increased number of pregnancies, 

engaging in early-age sexual relationships with students and teachers, low self-esteem 

and confidence that would ultimately threaten their welfare at schools. . Furthermore, 

the lack of skills to deal with challenges they face in school environment or cope with 

unpleasant situations eventually affect the welfare of girl students and increase the rate 

of school dropouts. The study provide a worthy knowledge source that would help 

students to reach their potential through access to guidance and counselling services. 

1.4 Objectives of the Study  

The purpose of the study was to explore the access to guidance and counselling 

services for the welfare of public secondary schools girls. 
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1.4.1 Specific objectives 

1. To determine availability of guidance and counselling services to public 

secondary school girls.  

2. To examine girls’ perceptions towards guidance and counselling services 

provided for their welfare.  

3. To explore challenges facing girls in accessing guidance and counselling 

services  

1.5 Research Questions 

1. What kind of guidance and counselling services are available to public 

secondary school girls? 

2. What are perceptions of public secondary school girls on guidance and 

counselling services for their welfare? 

3. What are the challenges facing public secondary school girls in accessing 

guidance and counselling services? 

1.6 Significance of the Study 

The study aimed at exploring access to guidance and counselling services for the 

welfare of girls in public secondary schools. The knowledge gained from the study 

findings might help head of schools, teacher counsellors and class teachers to broaden 

their knowledge and skills on how to supervise and provide GCs and enabling girl 

students to improve their welfare. 

 The study findings are expected to benefit curriculum designers and developers, 

policy makers and planners to design and develop curricula that integrate guidance and 

counselling services. The study findings are expected to help policy planners and 

makers to plan and make policies that might ensure the provision of guidance and 

counselling. Moreover, the school administration may also benefit from these findings 

by creating supportive and conducive environment for teachers who are entrusted with 

providing guidance and counselling services (Kelkay, 2019). Lastly, the study findings 

are expected to pave the way for improvement in accessing GCs to girl students. 

Moreover girls students might improve self-confidence to share their problems hence 

improve their welfare not only in the present life but also for their future life (Eliamani 

et al., 2014; Harris, 2013). Practically based on the current situation and future needs 
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for adolescent girl students. It is hoped that recommendations for the study might 

become a directing means for the improvement of access to GCs in public secondary 

schools. 

1.7 Scope of the Study 

The study intended to explore the access to guidance and counselling services for the 

welfare of public secondary school girls in Kilombero district. The study confined 

itself to secondary schools and not in primary schools and universities. This was 

because secondary school girls are at adolescent stage with physical, emotional, 

biological and social changes. For that reason, the need for proper guidance and 

counselling is very important. Again the study was worthy in public secondary schools 

since it is where girls are being strengthen their abilities of solving and handling 

personal problems compared to other levels of education. 

1.8 Definition of Key Terms  

In this study, the following terms were used and defined to provide information on 

how they meant in this study. 

1.8.1 Guidance and Counselling 

Is the process of helping individuals become fully-conscious of themselves and ways 

to respond to influences of their environment (Akinade, 2012). In this study, guidance 

and counselling is the process of helping secondary school girls to understand 

themselves and ways in which they respond to personal problems. 

1.8.2 Girls’ Welfare  

Refers to all that organisation that meet the educational, personal, social needs of girls 

students (MUHAS, 2018). In this study, girls’ welfare means the presence of all those 

that the school does to meet health, hygiene, emotional, intellectual and physical needs 

of secondary school girls. 

1.8.3 Access to Guidance and Counselling 

Is the extent to which students are able to obtain guidance and counselling services in 

times of needs (Valerie & Ruth, 2002). In this study, access to guidance and 

counselling means the availability and easiness of obtaining mental, social and 
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physical support for public secondary school girls when confronted with difficulties in 

their daily lives 

1.8.4 Perception 

Refers to the way people view or see the world. It involves the way people become 

aware of something through senses or is the way in which something is interpreted or 

understood. In this study perception means the way girl students feel, see and think 

about the access to GCs for their welfare. 

1.8.5 Challenges 

Refers to the situation of being encountered with something that want great mental or 

financial effort in order to be done well. In this study challenges refers to difficulties 

encountered by girl students, heads of schools and teacher counsellors in accessing 

GCs in public secondary schools. 

1.9 Organisation of the Study  

This study is divided into five chapters of which chapter one has presented the 

background of the problem, statement of the problem, objectives of the study, research 

questions, and significance of the study, scope and operational key terms. Chapter two 

presents the review of literature that aimed at shaping the study. Chapter three presents 

the research methodology employed in conducting research. Chapter four presents 

data, interprets and discusses the findings. Chapter five summarises, concludes 

findings, and makes recommendations for actions and further studies. 
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CHAPTER TWO 

LITERATURE REVIEW 

2.1 Introduction 

This chapter presents the related literatures on the topic of the study regarding access 

to guidance and counselling services for the welfare of secondary school girls in 

Tanzania. It reviews the availability of guidance and counselling services, perceptions 

of students on guidance and counselling services and challenges facing guidance and 

counselling services. Again, the chapter covers the theoretical framework, synthesis 

and knowledge gap and conceptual framework 

2.2 Theoretical Framework 

The study was guided by the System Theory developed by a Biologist Ludwing Von 

Bertalanffy in the 1940s. He based on ideas that real systems are open and interactive 

(Chikere & Nwoka, 2014). System theory emphasises on interactions as the centre in 

relationships that lead to sustaining of an organisation (Mele, Peles, Polese, 2017). The 

theory is based on structure and patterns emerging from interactions among several of 

its components such as inputs, process, outputs and feedback (Lai & Huili Lin, 2017). 

In this theory, an organisation is considered as a system having interrelated parts that 

must be coordinated for efficiency and effectiveness (Chikere & Nwoka, 2014). 

 For the system to be functional, it needs interaction of the components and 

environments as well as process of communication among organisational members 

(Chikere & Nwoka, 2014). These components can be described as follows: Inputs that 

include people, materials, and financial resources in order to provide services. Process 

includes application of production technology to change inputs or outputs. Outputs are 

concrete products and services of the organisation that have market values. Feedback 

is what allows the system to attain its desired state (Mwambi, 2020). 

2.2.1 Relevance of the Theory  

The theory was relevant to the study as school represents an organisation that provides 

guidance and counselling services. Inputs in the provision of counselling services 

include heads of schools, teacher counsellors, discipline teachers, class teachers, 

secondary school girls, and time indicated guideline. Meanwhile, process includes 

supervision and provision of the service, presence of positive relationships and 
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interaction between school administration, teachers and public secondary school girls, 

guidance and counselling sessions and effective communication. Output includes 

ability of students to make proper decisions, improve self-esteem and confidence. The 

results of these lead to improved welfare of secondary school girls. To ensure access 

to counselling service for the welfare of public secondary school girls, the school 

administration must interact with teachers together with secondary school girls to 

improve the accessibility of the service. All these components must work together to 

ensure the access to guidance and counselling services. 

2.3 Guidance and Counselling in Schools 

Guidance is considered important today in relation to transition between education and 

the world of work (Christensen & Larsen 2011). It is very important to incorporate 

guidance and counselling (Ntilisinda, 2017) as it helps students within and outside 

school environment to realise their strengths and weaknesses (Alika & Aluede, 2019). 

In addition, counselling helps female students to make proper decision, view things in 

possible ways, facilitate positive change and be able to complete their studies (Alika 

& Aluede, 2019). Therefore, guidance and counselling is the vital tool for helping 

female students in education 

In Chinese schools, guidance and counselling services are guided by the policy that 

ensures effective implementation and provision of counselling. Mental health 

education is one among the services that are offered in schools. Teachers are also 

trained before they begin to provide the service (Yuen, Gysbers, Mow, & Chan, 2008). 

This shows that services are available due to presence of clear policy that guides the 

whole process of providing the services. Again, counsellors are trained so as to have 

enough skills of dealing with all matters hence ensuring accessibility.  

In Germany, guidance and counselling services in schools are mandatory and legal 

responsibility of all education institutions. These services are provided by trained 

teachers, social workers, and school psychologists aiming at helping students in all 

spheres of life (The Euroguidance Network, 2012). Guidance and counselling in 

schools empowers girls by improving interactions and conditions. In Nigeria, teacher 

counsellors use different approaches to provide counselling to students by separating 

students based on gender (Ocholi & Ocholi, 2017). Girls are taught different lessons 



11 

like personal care, proper conduct. All of these aim at promoting self-confidence and 

enhancing interactions. It is true that guidance and counselling are so helpful in helping 

students to cope with school life, however the literatures have failed to show how 

guidance and counselling helps in improving welfare to girls in schools. 

2.4 Welfare of Students in Schools  

Welfare of students is very important as it ensures and promotes the wellbeing of 

students and it is enhanced when all members participate effectively in all programmes 

conducted in school (Amit, 2019). Schools are obliged to provide best learning 

environment to students like safety. Safety of school is very crucial because it makes 

students learn and enjoy school life. Students welfare policy was introduced in 2018 

with the aim of helping schools to promote good practices (TATCOT 2018). Students’ 

welfare includes ensuring personal and social needs, positive climate, and provision of 

opportunity for students to enjoy. Welfare of girls is so important in providing quality 

education; hence, the study explored how guidance and counselling is significant in 

promoting welfare to girls in public secondary schools. The access to guidance and 

counselling services is determined through the welfare of girls themselves. 

2.5 Empirical Studies  

2.5.1 Availability of Guidance and Counselling Services in Schools  

Several literature has explored the concept of guidance and counselling on different 

facets. Eliamani, Richard and Peter (2014) conducted a study on factors influencing 

the access to counselling services among secondary school students in accessing their 

studies and career choices. The study employed both qualitative, quantitative 

approaches with descriptive, and correlation designs. The findings revealed that 

academic, moral and health awareness were attained through counselling services 

offered in schools. Revelation from the study shows that availability of guidance and 

counselling services in schools modifies the attitudes of students on career choices and 

academic matters. This indicates that availability of counselling services plays a great 

role on academic life and wellbeing of students. However the study focused much on 

awareness of students regarding career and academic services and left aside how their 

awareness facilitate welfare. 
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Chepkemei, (2014) examined the role of guidance and counselling on discipline of 

students in school using employed descriptive survey design. The findings indicated 

that guidance and counselling services were being provided in school and students 

were benefiting from the services especially in learning, academic performance. This 

was revealed mostly in national examinations, relationships and psychological 

guidance. This was noted to help improve the wellbeing of the students. This suggests 

that availability of guidance and counselling services is very essential in promoting 

academic achievement and strengthening social relationships among students. 

However the study based much on academic achievement and social relationship 

among students, unlike the current study the focus was on how the access to guidance 

and counselling services help girl students in their welfare.  

Moreover, Kinyua (2018) conducted a study to investigate how social skills of students 

with disabilities was influenced by guidance and counselling. The study employed 

both qualitative and quantitative approaches with descriptive survey design. The 

findings show that academic and career guidance and counselling services were 

available to students with disabilities. Information and peer counselling were among 

services offered to students with disabilities. This implies that availability of 

counselling service in schools aimed to help learners with disabilities to adjust the in 

school environment hence improving their welfare. This study is different from the 

current study since it focused how social skills was influenced by guidance and 

counselling services to student with disabilities. Contrary to the current study which 

focused on welfare of girl students. 

2.5.2 Students’ Perceptions on Guidance and Counselling Services  

There have been several literatures reporting on students’ perceptions of guidance and 

counselling services in school. In 2011, Seyoum conducted a study on implementation 

of guidance and counselling services to enhance the quality of education in higher 

institutions. The findings show that majority of students had insufficient knowledge 

on guidance and counselling services. However, students had positive thinking and 

attitudes towards guidance and counselling services. This indicates that students lack 

information about the kind of guidance and counselling services offered in universities 

hence they are affected in terms of the opportunity to access the service Seyoum 

(2011). However the study focused on how guidance and counselling services enhance 
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the quality of education in higher learning institution. On contrary to the current study 

the main focus was on girls’ perceptions on guidance and counselling services towards 

welfare. 

 On top of that, Abhayasinghe (2020) carried out a study on how students perceive 

psychological counselling. The study employed descriptive cross sectional design and 

the findings revealed that students were sufficiently knowledgeable on guidance and 

counselling services with positive attitudes. The study recommended workshops to be 

conducted to enhance knowledge of students on counselling services. This shows that 

knowledge about guidance and counselling services is needed to improve students’ 

access to it. This is because, through having knowledge about the service, they can be 

able to seek for the services due to benefits gained from the services. However the 

study concentrated much on how students perceived psychological counselling, unlike 

the current study focused of how girl students perceived guidance and counselling 

services for their welfare.  

Again, a Arfasa (2018) did a study on perceptions towards guidance and counselling 

by students and teachers in school. The study used mixed approach with descriptive 

survey design. The findings revealed that teachers and students had positive outlook 

on the need for guidance and counselling. However, among them, some had negative 

perceptions on guidance and counselling provided on career information, personal 

problems and students’ empowerment. This indicates that perceptions on guidance and 

counselling may be affected by services that are being provided in schools and how 

they are being offered. Yet the study focused on perceptions of teachers and students 

in general, the study did not indicate which area was the main focus. On contrary to 

current which focused only on girl students perceptions on guidance and counselling 

services for their welfare. 

2.5.3 Challenges Facing the Access to Guidance and Counselling Services in 

School 

Previous literature has primarily concentrated on challenges facing the provision of 

counselling services in schools. Jibril and Mikrie (2020) conducted a study on 

challenges and practices of guidance and counselling services in Southwest Ethiopia. 

The study employed descriptive survey design. The findings revealed that a large 
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cluster of students never visited guidance and counselling services due to time limit, 

absence of rooms, lack of cooperation from teachers and poor supervision. The study’s 

conclusion revealed that the wellbeing of students is implicated by guidance and 

counselling services. This implies that most of the students were rarely accessing 

counselling services in school due to lack of the supportive environment. . Though the 

study findings revealed that large number of students never visited guidance and 

counselling services. On contrary to current study girl students visited guidance and 

counselling services hence ensure the access to services.  

In addition, Kelkay (2019) conducted a study on the practice and challenges of 

providing guidance and counselling services in secondary schools. The findings show 

that academic and behavioural services were vastly being provided to students. Again, 

the study pointed out that among the challenges facing access to counselling services 

were lack of support from school administration, poor organisation in the provision of 

services in most schools, limited awareness on guidance and counselling service, 

absence of necessary guidance and counselling facilities and fear among students. This 

shows that schools have the responsibility of ensuring that guidance and counselling 

services are being accessed since they are supervisors of all procedures. Nevertheless 

the study focused on challenges facing guidance and counselling services in general 

and findings showed that most of the challenges were caused by administration. Unlike 

the current study focused on both provision of services and girl students challenges in 

accessing those services.  

Moreover, Boitt (2016) conducted a study to evaluate the challenges experienced in 

the implementation of counselling programme in schools. The findings indicated that 

implementation of the counselling programmes in schools was facing several 

challenges such as limited time, lack of funds, poor cooperation from students and 

school administration, inadequate facilities and negative attitude of students. The study 

recommended that time should be allocated for the service, counsellors should be 

employed and there should be reduction of workload to teacher counsellors. This 

implies that counselling services are not well accessed due to the mentioned factors, 

which hinder accessibility of these services in schools. However the study focused on 

evaluating challenges on implementation of counselling programme on contrary to 
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current study which focused on challenges facing the access to guidance and 

counselling services for the welfare of girl students. 

In Tanzania, various studies have been conducted concerning guidance and 

counselling services in different areas. Kazimoto, (2020) examined the effectiveness 

of guidance and counselling wellbeing of students comparing public and private 

schools. The findings shows that counselling services in both private and public 

schools were ineffective in promoting students’ wellbeing due to under-qualified 

teacher counsellors and inadequate facilities. However, it was revealed that teacher 

counsellors in private schools were more committed than those in public schools. 

 The study recommended the government to improve the quality of guidance and 

counselling services through training teacher counsellors and providing of the facilities 

in both private and public schools. This indicates that private schools were very 

committed in ensuring that guidance and counselling was being offered in schools. 

However the focus was on comparing public and private schools on effectiveness of 

guidance and counselling services for the wellbeing of students. Unlike the current 

study focused on accessibility of guidance and counselling services for the welfare of 

girl students in public schools only. 

Likewise, Minga (2018) conducted a study on modification of students’ behaviour 

through effective guidance and counselling. The findings revealed that shortage of 

competent and trained counsellors led to ineffective counselling session that could not 

alter students’ behaviour. Moreover, the absence of conducive environment and 

workload of teacher counsellors was affecting the effectiveness of counselling in 

schools. The study suggested for the establishment of the guideline that would help to 

coordinate counselling services and employ qualified counsellors. This implies that 

guidance and counselling services contribute a lot in shaping behaviour of students 

regardless of the challenges that face the provision of the services. However the study 

focused on effectiveness of guidance and counselling services in shaping behavioural 

problems of students in ward secondary schools. Unlike the current study focused on 

the access of guidance and counselling services for the welfare of girl students in 

public schools. 
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Lastly, Mtima, (2016) examined the extent to which guidance and counselling services 

were contributing to the prevention of early pregnancies in primary schools pupils. 

The study employed qualitative approach and case study design. The study revealed 

that there was irregular provision of counselling in public primary schools and most of 

these services were insisting on academic and discipline. It was also noted that there 

were obstacles that were hindering the provision of counselling services in schools. 

These were like poor integration of guidance and counselling into curriculum, absence 

of aids in guidance and counselling and lack of experts.  

The study recommended the integration of guidance and counselling into school 

curriculum, capacity building of teachers and regular provision of guidance and 

counselling services. However the study focused on contribution of guidance and 

counselling services in preventing early pregnancies in primary schools, on contrary 

to the current study the main focus was on welfare of girls in public secondary schools. 

Lastly the above literatures did not show how guidance and counselling services were 

accessible and significant in promoting welfare among girls in secondary schools.  

2.6 Synthesis and Knowledge Gap 

Several studies that have been conducted on guidance and counselling in Tanzania. 

They have focused on contributions, effectiveness, quality and challenges facing the 

delivery of guidance and counselling in schools (Kazimoto, 2020; Minga, 2018; 

Mtima, 2016; Nyangarika, Nombo, & Mtani, 2020). However, these studies did not 

focus on the access to guidance and counselling services for the welfare of students. 

Therefore, the study focused on access to guidance and counselling services for the 

welfare of girls in public secondary schools due to many challenges facing them like 

lack of self-confidence, early pregnancies, dropout, and early marriages. 

2.7 Conceptual Framework 

A conceptual framework is a graphical presentation of connected concepts that help to 

give understanding of how ideas within a study correlate (Grant & Osanloo, 2015). It 

is an explanation of detailed way through which the problem would be explored 

(Kiche, 2019). Conceptual framework contains thoughts on identification of the 

research topic and determines where the study will proceed. Conceptual framework 

pronounces the interrelationship of different concepts based on the study. 
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The study used open system theory model which was developed by Ludwing Von 

Bertalanffy in (1940) and modified by the researcher for the purpose of suiting the 

study by considering its elements. Bertalanffy included four elements in his model 

which are Inputs (I), Process (P), Output (O) and Feedback. Inputs include human 

resources, materials, time and physical resources. Process involves teaching and 

learning activities and products focuses on the four aspects which are sustainability, 

effectiveness, transportability and impact. Feedback is obtained from environment can 

be positive or negative. 

In the current study, inputs included school administration, teachers, teacher 

counsellors, secondary school girls, indicated time, guidance and counselling facilities 

(special rooms, books, guidelines, television). Process involved proper supervision, 

guidance and counselling sessions, positive relationship between school 

administration, teachers and students, effective communication. outputs included 

ability of students to make decisions, promotion of self-awareness self confidence and 

self-esteem, hardworking, girls retention, problem solving skills, reduction of the 

number of early marriages and unplanned pregnancies and reduction of school 

dropouts. Feedback included girls’ welfare can be positive or negative, it is very 

important in accessing guidance and counselling services. 

 

 

 

 

  

 



18 

 

Figure 2. 1: A conceptual model  

Source: Adopted and modified from Bertalanffy  (1940) 

2.8 Chapter Summary  

This chapter has presented the review of literature where the System Theory and its 

relevance to the study were presented. The reviewed literature from the developed 

countries and developing countries revealed that guidance and counselling services in 

schools have been helping strengthen students’ welfare. In addition, the chapter has 

given the synthesis and identified the knowledge gap in which many studies focused 

on contributions, roles, influence and effectiveness of guidance and counselling 

services. Moreover, the chapter presented conceptual framework that guided the study. 
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CHAPTER THREE 

RESEARCH METHODOLOY 

3.1 Introduction  

This chapter presents the methodology of the study. It includes research approach, 

design, and study location, population, sampling technique and sample size. Again, 

methods of data collection, data analysis plan, trustworthiness of the study and ethical 

considerations are also presented. 

3.2 Research Approach 

The study employed qualitative research approach. The approach was used to gain 

understanding, views, opinions and experiences on access to guidance and counselling 

service for welfare of girls in public secondary schools. According to Creswell (2014) 

qualitative approach explores understanding and meaning of individuals or group 

which they ascribe to social or human problem. It is characterized by detailed 

understanding of a phenomena and learning from participants through their views 

(Creswell, 2012). 

The approach was used to obtain detailed information on how guidance and 

counselling services were being provided and supervised among girls in public 

secondary schools. The qualitative approach was suitable in this study because 

information were obtained in the natural setting hence it was easy to understand well 

the problem and obtained first-hand information on access to guidance and counselling 

services in public secondary school girls. Again the approach fitted the study since 

data were collected from people who had experience to GCs. This included 

experiences, views, opinions and perception from the study participants. The selection 

of the research approach depends on the nature of the problem, experience of the 

researcher and study participants (Creswell, 2014). 

3.3 Research Design 

The study used a case study design. In the case study design, the researcher develops 

in-depth analysis of a case (Louis Cohen, Manion, & Morrison, 2017). Cases involve 

programmes, event, activity, process or a group of people (Creswell, 2014). The study 

made use of cases that were schools, heads of schools, teacher counsellors, class 

teachers and discipline masters/mistresses and secondary school girls. Research design 
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is the logical structure of inquiry (Creswell, 2012) the purpose of the research 

determines the design to be used (Louis Cohen et al., 2017). In case study design the 

researcher tries to collect all the information in details and explore all the uniqueness 

of each case (Yogesh, 2006). 

The design helped the researcher to understand how guidance and counselling services 

were being supervised by head of schools, provided by teacher counsellors, class 

teachers and discipline teachers. Further, the design explored the accessibility of 

services for the welfare of girls in public secondary schools. The case study was used 

to get detailed information on access to guidance and counselling services for the 

welfare of girls in public secondary schools.  

3.4 Study Location 

The current study was conducted in Kilombero District in Morogoro region eastern 

part of Tanzania. The region has nine districts, which are Gairo, Ifakara Town Council, 

Kilombero, Kilosa, Malinyi, Morogoro, Morogoro Municipal Council, Mvomero and 

Ulanga (BEST, 2018). Kilombero is found on the western side of the Morogoro region. 

It is bordered by Morogoro rural district and Kilosa district to the north. Mufindi and 

Kilolo border the district to the East. Kilombero covers 14918 area square kilometres 

(URT, 2011).  

It was imperative to conduct the study in Kilombero District, as it is one of the districts 

which were being supported by Campaign for Female Education (CAMFED), which 

focuses on marginalised girls who are living in rural areas encountering several 

setbacks which limit their education opportunities (CAMFED, 2019). CAMFED’s 

main goal is to track the welfare of girls especially those with vulnerability like 

absence of school necessities, lack of food, and school transport for those students who 

live far from school area. These difficulties have been leading to dropout, early 

pregnancies and marriages. With this experience, it was worthy to conduct the current 

study in the area,  

3.5 Target Population  

Target population is a cluster of participants with similar characteristics from whom 

the researcher expects to collect data (Creswell, 2012). The target population of the 
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current study comprised of the head of schools, teacher counsellors, discipline 

masters/mistresses, class teachers and secondary school girls. Head of schools were 

selected because they supervise guidance and counselling services. With regard to 

teacher counsellors, they were selected because they are ones who provide guidance 

and counselling services. Discipline masters/mistress were selected due to fact that, 

they control discipline of students that need guidance and counselling for handling 

those disciplinary cases. Furthermore, class teachers were selected because they are in 

direct contact with girls and possess first-hand information on girls’ welfare. Lastly, 

secondary school girls in public secondary schools were since they were the 

beneficiaries of guidance and counselling services for their welfare.  

3.6 Sampling Technique and Sample Size 

The study employed purposive sampling technique. Purposive sampling is a process 

of selecting a sample population through identified criteria set by the researcher 

(Etikan & Kabiru, 2017). Meanwhile, sampling involves selecting a representative of 

the population for investigation. Sampling criteria employed in the current study was 

position of study participants. Head of schools were purposely selected because 

oversees everything in schools, teacher counsellors were selected purposely because 

of duty appointed to them of providing GCs. Discipline masters/mistresses because of 

dealing with any misconduct happened in schools and class teachers due to classroom 

supervision. Lastly, girl students who had access to GCs in schools. 

Purposive sampling technique and its criteria ensured diversity of information in the 

collected data, thereby enforcing the trustworthiness of the study findings. Technique 

employed to obtain 24 girl students in three schools, in the first school researcher 

conducted two FGDs with 10 girl students. After there, it seemed that the information 

given was repeating and therefore the saturation was attained. In the second school one 

FGD was conducted with 8 girl students and saturation was achieved, while in the third 

school only one FGD with 6 study participants and saturation of information was 

observed. 

3.6.1 Sample Size 

Sample size was 36 study participants from Kilombero District from three public 

secondary schools. The sample size was determined by using purpose of the study and 
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saturation attainment of data. Three schools were obtained through District 

Educational Officer (DEO) who identified those schools supported by CAMFED, this 

was to main purpose of the study on girls’ welfare. The sample distribution involved 

three (3) head of schools, three (3) teacher-counsellors, three (3) discipline teachers, 

three (3) class teachers and twenty for (24) girls were selected through teacher-

counsellors’ office and it based on those girl students who had access to guidance and 

counselling services. 

Table 3. 1: Sample Size and Distribution  

Sampling technique Target Population Sample size  Method 

Purposive Sampling 

 

 

Head of Schools 03 Interview 

Teacher counsellor 03 Interview 

Discipline  03 Interview 

masters/mistress 03 Interview 

Class teachers 03 Interview 

Secondary schools girls  24 FGD 

3.7 Data Collection Methods and Tools 

Data collection methods are tools for collecting data from the research field to 

formulate an understanding and accurate measurement of facts and evidences about 

the research topic (Denscombe, 2010). Cohen, Manion, & Morrison (2007) argued that 

no single method can suffice on its own because it can change the meaning and the 

entire situation of reality of which the researcher is exploring. The study used multi-

methods of data collection that were interview method, focus group discussion, 

documentary review, observation and method for triangulation of the study findings. 

Since the study was qualitative, hence it was important to use all these methods to 

ensure trustworthiness of the study. 

3.7.1 Interview Method  

According to Cohen, Manion, & Morrison (2012) interviews collect research related 

information from study participants examining their knowledge, opinion, ideas and 

reality construction. The study employed semi-structured interview to allow the 

researcher to modify questions according to the environment and flexibility (see 

appendix I, II, III and IV).  
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 Semi-structured interviews were conducted between the researcher and head of 

schools, teacher counsellors, discipline masters/mistresses and class teachers Twelve 

(12) participants from three schools were interviewed accompanied with note taking 

and audio-recordings. Research data that were collected through interviews provided 

answers to the first and the third objectives. Through interviews, the researcher 

managed to collect rich information from study participants on access to guidance, 

counselling, and their impact on the welfare of girl students. This information helped 

to create meaning and understanding of the phenomenon under consideration. 

3.7.2 Focus Group Discussion (FGD) 

Focus group discussion is an in-depth interview accomplished in groups and is led by 

the moderator (Mishra, 2016). Focus group discussion collects data through logical 

open ended questions in group discussion (Parker & Tritter, 2006). Moreover, focus 

group gives insights on how people think and understand a certain phenomenon. It 

encourages participation of participants in the discussion. This study used focus group 

discussion to allow girls to share their views, experience and opinions on accessibility, 

contributions and experiences in accessing guidance and counselling services for their 

welfare.  

FGDs were conducted in school R, S and T with varying number of participants. 

School R had ten (10) participants in which, one (1) student was from Form I, two (2) 

students from Form II, three (3) students from Form III and four (4) students from 

Form IV. In school S, eight (8) participants in which one (1) student was taken from 

Form I, two (2) students were taken from Form II, and five (5) students were taken 

from Form III. In school T, six (6) participants in which  three (3) students from Form 

III and, three (3) students from Form IV. These focus group discussions were guided 

by guiding questions (See appendix V). Data collected through FGD were used to give 

answers to all objectives by mainly focusing on the public secondary school girls  

3.7.3 Documentary Review 

Documentary review involves systematic procedure for evaluating and reviewing 

documents (Bowen, 2017). Documentary review aims to gain meaning and 

significance of what is contained in the documents (Ahmed, 2017; Bowen, 2017).In 

the context of this study, documents helped the researcher to verify information from 
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the participants and add knowledge (Bowen, 2017).The study reviewed the school time 

table. This was aimed at checking the presence scheduled time for providing guidance 

and counselling. Again, the minutes of guidance counselling were reviewed to check 

if schools were conducting meetings concerning guidance and counselling and 

sessions for counselling (See appendix VII). Furthermore, all these documents were 

obtained from the head of school office, the class teacher and the teacher counsellors. 

The method provided data for answering objective number one on the availability of 

guidance and counselling services in public secondary schools.  

3.7.4 Observation 

According to Kawulich, (2015) observation is the method of collecting information 

about people, processes and cultures. Observation provides first- hand information 

where the researcher observes people and places at the research site. Observation 

method provided data for answering objective number one. The study used observation 

method to observe the presence of counselling rooms, sanitary facilities and first aid 

kits. In observing the presence of counselling rooms, the study focused on 

confidentiality and privacy in accessing guidance and counselling. Meanwhile, 

observation of sanitary facilities and first aid kits focused on the welfare of girls (see 

appendix VI). Research data collected through this method were used to validate data 

from interview and focus group discussion.  

3.8  Data Analysis 

The study employed thematic analysis by Braun and Clarke. Thematic analysis refers 

to a method of identifying, analysing and reporting patterns within data. The method 

organises and describes data set in detailed structure (Braun & Clarke, 2006). In this 

study, thematic analysis involved six systematic procedures. The first step in thematic 

analysis is data familiarization. In data familiarization, the researcher read and re-read 

field notes, listened to audio-recordings and organized the data.  

The second step-involved generation of initial codes that involved labelling of data 

corpuses using specific codes known to the researcher. The next step-involved group 

of initial codes based on resemblance in relation to searching for themes. After, 

generating themes from the initial codes, the researcher reviewed them to establish 
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their relevance to the aim of the study. Each theme was carefully defined to establish 

its meaning.  

The last step involve theme reporting, in which each theme had specific sub-themes. 

Participants’ data were systematically analysed and organized into specific sub-themes 

that built up to the entire themes. All these steps allowed the researcher to collect data 

and construct collective meaning from transcribed data on theme as per research 

objectives. Since data were analysed manually, this helped the researcher to become 

aware of the data from the beginning to last stage of reporting. 

3.9 Trustworthiness of the Study  

According to Chowdhury (2015) trustworthiness is regarded as influential criterion of 

quality of social research. It is measured through four criteria namely; credibility, 

transferability, dependability and conformability (Palmer & Bolderston, 2006); 

Chowdhury, 2015; Shenton, 2004). Trustworthiness occurs in the study when the 

researcher uses multiple methods of inquiry and ethical issues in evaluating the quality 

of research. In ensuring trustworthiness, choosing appropriate methods of collecting 

and analysing information is very crucial (Chowdhury, 2015). 

3.9.1 Credibility  

Credibility means truth value, the confidence on how well information and analysis 

address the real meaning of the research participants (Cathryne & Bolderston, 2018; 

Moon et al., 2016). It is ability to understand multiple realities without losing focus. 

Credibility can be obtained through use of triangulation, audit trial, searching for 

disconfirming, evidence member checks and prolonged participant engagement 

(Chowdhury, 2015). To ensure credibility, the study used triangulation of data 

collection method in generating information by using interview, focus group 

discussion, observation and documentary review. Further, it also used different 

participants like head of schools, teacher counsellor, discipline teachers, class teachers 

and secondary school girls.  

3.9.2 Transferability  

Transferability refers to the applicability of the findings to various contexts (Cathryne 

& Bolderston, 2018). Shenton (2004) contends that it is very important to provide 



26 

sufficient description of the phenomena in order to give a chance for readers to 

understand very well the study and make comparison with other situations. To 

guarantee transferability, the researcher gathered rich-information from all study 

participants through understanding experiences and opinions and making 

interpretations of the information provided. The aim was to ensure thick explanations 

to attain transferability of the findings.  

3.9.3 Dependability  

Dependability is the consistency of study findings. It is the extent to which procedures 

within a research study are documented to provide a chance to other people to audit 

and critique (Moon et al., 2016). In qualitative research, dependability is ensured 

through audit trail, in depth description and overlapping methods (Chowdhury, 2015). 

In order to meet dependability requirements, the study used interviews and focus group 

discussions to enhance interaction with the study participants to collect detailed 

information. Data analysis and interpretation were traceable and documented.  

3.9.4 Conformability  

Conformability is the neutrality of data rather than neutrality of researcher (Cathryne 

& Bolderston, 2018). To ensure conformability, triangulation of data collection 

methods was employed in collecting information, to avoid biasness. Again, the 

researcher kept all audio recordings and field notes that helped in cross checking and 

confirming during report writing. 

3.10 Ethical Considerations 

Ethics are set of principles and rules forming the central entity that guides the research. 

It is very important for the researcher to be faithful when conducting research by 

following and ensuring confidentiality through creating close relationship with the 

study participants (Chowdhury, 2015). When conducting the research, the researcher 

had clearance form and approval letter from the University of Dodoma, research 

permit from the Morogoro Regional Administrative Secretary (RAS), and research 

permit from the Kilombero District Administrative Secretary (DAS) .In the process, 

the researcher ensured that informed consent and confidentiality were taken into 

consideration before, during data collection and data analysis and presentation.  
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During the process of collecting data, the researcher explained to the participants the 

purpose of the research. This was done to give them a chance to decide to participate. 

Moreover, confidentiality and privacy were observed through asking for permission 

from the participants to be recorded willingly. Again, the use of pseudo names in 

addressing the study participants was taken into account, keeping data in secured place 

so as to ensure confidentiality during data collection and analysis and presentation of 

collected data, was also adhered to.  

3.11 Chapter Summary 

This chapter focused on methodology of the study. The chapter presented qualitative 

approach with case study design. The data collection methods were interview, focus 

group discussions, observations and document review. The study participants involved 

the head of schools, teacher counsellors, discipline teachers, class teachers and 

secondary school girls. In addition, the chapter has presented how ethics was 

considered in the study. 
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CHAPTER FOUR 

ANALYSIS, PRESENTATION AND DISCUSSION OF THE FINDINGS 

4.1 Introduction  

This chapter presents the findings of the study on “Guidance and Counselling Services 

for the welfare of public secondary school girls in Tanzania: The case of Kilombero 

district”. The study was guided by three objectives, which were: 

1. To determine the availability of guidance and counselling services to 

public secondary school girls  

2. To examine public secondary school girls’ perceptions towards guidance 

and counselling services provided for their welfare  

3. To explore challenges facing public secondary school girls in accessing 

guidance and counselling services 

The findings are presented in two parts; where the first part presents the demographic 

profile of the study participants whose aim is to appreciate their contributions, 

opinions, views and perceptions in this research. The second part is data presentation, 

interpretations and discussions of the findings organized according to the research 

objectives. 

4.2  Demographic Characteristics of the Study Participants 

This first part presents the demographic data of the head of schools, teacher 

counsellors, class teachers, discipline masters/mistresses and secondary school girls in 

public schools. These demographic characteristics of the study participants are in five 

different categories such as sex, working experience, position experience, and class 

level. 
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Table 4. 1: Demographic Information of the Study Participants  

Category  Participants Percentages (%) 

Heads of school 3 8.3 

Teacher counsellors 3 8.3 

Class teachers 3 8.3 

Discipline 

masters/mistresses 

3 8.3 

Secondary school girls 24 66.6 

Total 36 100 

Gender 

Male 06 50 

Female 06 50 

Total 12 100 

Teaching experience (Years) 

 1-5 1 8 

 6-10 5 42 

11- Above 6 50 

Total 12 100 

Head of School experience   

Name of school   HoS Experience (Years)  

School R 3 Years 

School S 2 Years 

School T 14 Years 

Teacher counsellors’ experience   

Name of School  TC Experience (Years 

School R 2 Years 

School S 1 Year 

School T 6 Months 

Source: Field Data, 2021  

4.2.1 Participants’ Categories  

The study included five categories of the study participants to collect of the needed 

information, to have different views and opinions on access to guidance and 

counselling services for the welfare of the public secondary school girls. The 

participants included head of schools, teacher counsellors, class teachers, discipline 

masters/mistresses and public secondary school girls. The total number the study 
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participants was 36 and this number was divided for each category where the heads of 

school were 3 (8.3%), teacher counsellors were 3(8.3%), class teachers were 3 (8.3%), 

discipline masters/mistresses were 3(8.3%) and secondary school girls were 24 

(66.6%). Moreover, the demographic information of the study participants was 

organized into gender, working experiences and class level for students.  

Participants’ Sex  

The study involved both sexes that is male and female respondents in order to have 

different perspectives of both sexes access of guidance and counselling services for 

the welfare of public secondary school girls how both sexes were supporting and 

getting access to guidance and counselling services. Again, inclusion of both sexes 

aimed at gauging the role they were playing in ensuring access to guidance and 

counselling services of the public secondary school girls as part of their welfare in 

public secondary schools. The number of both male and female participants was equal. 

This balance aimed at having different experiences in terms of the participants’ 

perceptions on how guidance and counselling services were being accessed by student 

girls in public secondary schools. 

Participants’ Working Experience  

Working experience was one of the characteristics of the study participants which was 

taken into consideration. It was thought that different working experiences of the 

respondents was important in having the researcher know the importance in accessing 

guidance and counselling services basing on what the study participants had 

experienced about such services. It was noted that those with long time working 

experience had different views and opinions based on those years they had experienced 

these services compared to those with short time period of time. The study found that 

most of the study participants had working experience above five years. This may 

indicate that teachers had enough experience on the access to guidance and counselling 

services. Again, they had enough understanding on the welfare of girls in public 

schools. 

Head of Schools’ Experiences 

 Position experience was one of the characteristics of the study participants that this 

study took into account. It was noted that the study participants with long time working 
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experience based on their positions as head of schools. Made them have different 

perceptions based on what they had experienced in supervising and providing guidance 

and counselling services. The study found that most of the head of schools had two to 

three years in their position except one such study participant who had 14 years’ 

experience of working as the school head.  

Teacher Counsellors’ Experiences 

 It was noted that the teacher counsellors had considerably short working experience, 

It was found that one of them had stayed in her position only for six months and the 

other two had stayed for one and two years respectively. This may imply that most of 

teacher counsellors had no full understanding and awareness on the girls’ problems 

and challenges especially in providing guidance and counselling service due to the 

short time they had spent in their position. 

Students’ Class Level 

Class level was one of the characteristics of the study participants where the study 

included all the class levels except one school where only form one up to three where 

taken because the school was established in 2019;therefore it had no form four 

students. Again, the number taken from all levels was different. This is because, with 

form three and form four, the number of the students was bigger in comparison to other 

class levels. Form three and form four were involved in this study because they had 

enough experience on the access to guidance and counselling services that were being 

provided in their schools due to time they had spent in schools.  

4.3 Presentation and Discussion of the Findings 

This second part presents the study findings from the field that were analysed 

according to research objectives. The data collected from the field were coded 

followed by their analysis. Themes and sub-themes were created according to the 

research objectives, which aimed at having clear understanding on access to guidance 

and counselling services for the welfare of public secondary school girls. Data were 

collected from head of schools, teacher counsellors, discipline masters/mistresses, and 

secondary school girls through interview, focus group discussion, documentary review 

and observation.  
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Table 4. 2: Themes and Sub-themes Profile 

Theme Sub- themes  

Availability of guidance and 

counselling services to public 

secondary school girls  

 Provision of GCs in schools 

 Types of GCs provided for public secondary 

school girls 

 Ways employed to ensure access to GCs for 

public secondary school girls 

 Impact on the availability of GCs for girls’ 

welfare 

Girls’ perceptions on GCs for 

their welfare 

 Girls’ perceptions on GCs provision 

 Girls’ perceptions on benefits of GCs 

 

Challenges facing public 

secondary school girls in 

accessing GCs 

 Challenges facing girls in accessing GCs 

 Challenges on provision of GCs 

 

4.3.1 Availability of Guidance and Counselling Services to Public Secondary 

School Girls 

The first objective of the study aimed at investigating the availability of guidance and 

counselling services to secondary school girls. Data for this objective were collected 

from head of schools, teacher counsellors, discipline masters/mistresses and secondary 

school girls. Semi structured interviews were used to collect data from head of schools, 

teacher counsellors and discipline masters/mistress. In contrast, focus group discussion 

was used to collect data from public secondary school girls. Moreover, observations 

and documentary review were used. The main theme in this objective was availability 

of guidance and counselling services to public secondary school girls. From this theme, 

three sub-themes emerged which were criteria for selecting teacher counsellors, types 

of guidance and counselling services and importance of guidance and counselling 

services. 
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Provision of Guidance and Counselling services in schools  

Study sought to understand how GCs were provided and how teacher counsellors were 

obtained since their presence ensured the access to guidance and counselling services 

in schools. Teacher counsellors play a significant role in ensuring the availability of 

guidance and counselling services in schools. The findings indicated schools provided 

GCs through group and individual counselling though group counselling was highly 

used compared to individual counselling. Through document review, it was noted that 

schools conducted GC sessions and teacher counsellors were the ones who arranged 

the programme. Study was able to review GC minutes and discovered that group 

guidance was highly provided compared to individual counselling. Also study revealed 

in all schools teacher counsellor were available and each head of school had its own 

ways in obtaining them. Majority of the head of schools had used the following 

methods in selecting teacher counsellors: positive relationship between teachers and 

students, confidentiality of teachers that is, the ability of these teachers to keep secrets. 

Other methods were the perception of students towards the chosen teacher counsellors 

and closeness of the teacher with the students. 

 However, it was noted that one head of school had used different method where by 

teacher counsellor was selected by students then approved by the head of school. Again 

through document review, study confirmed that majority of heads of schools were not 

aware of process of providing GCs in their schools because in all schools circulars 

were not available, though one head claimed to have soft copy. This implies that every 

school had its own way of getting teacher counsellors and the head of school had 

autonomy to choose which teacher should provide the service. Again, it was noted that 

students had freedom to choose which teacher they wanted him or her to work as their 

counsellor. This freedom means that they could access the service easily therefore 

making them get solution for the problems they were facing. This claim was made by 

the head of school “R” who said: 

On my side, I just check on how the teacher I want to appoint as the 

school counsellor interacts with students, the closeness she/he has with 

them, how students are free to talk to her/him. In short, I base my 

appointment on how students and the teacher interact. Nevertheless, 

this is not enough I also check the level of the teacher to keep secrets 

(Interview, May 2021). 
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On the same, regard, the head of school “S” added by saying: 

Frankly speaking, the first thing that matters is the closeness that the 

teacher earmarked to be a school counsellor has with students and how 

these students interact with the teacher. In fact, we want a teacher who 

can be friendly with students. The issue here is to make sure that the 

counselling and guidance services are available to girls. Therefore, the 

need for a person who can communicate easily with students is very 

important (Interview, May 2021). 

On the contrary, as it was found, the school “T” teacher counsellor was selected by 

students themselves through secret ballots where the teacher with more votes was 

approved by the head of school to take responsibility. This shows that students had 

freedom to choose a teacher who they could approach because they had voted secretly 

hence, their decisions could not be monitored or controlled by anyone. This was 

revealed by the head of school T through interview who said: 

In my school, it is the students themselves who choose the teacher 

counsellor. They do so through casting votes. The teacher who gets 

more votes is approved. By the school head as the teacher counsellor. 

In this school, students have freedom to select their own counsellor 

according to what they feel and this is done secretly. When we about to 

go about this exercise, even the teachers are not informed as to the 

voting time. The purpose behind this is to get a person who is real 

students’ choice not someone who has been influenced by teachers’ or 

the head of school’s choice (Interview, May 2021). 

These arguments indicate that each school had its own way of getting teacher 

counsellor and that the heads of school had the duty to ensure that guidance and 

counselling services were being provided in their schools. This implies that each head 

of school had one’s own criteria in selecting the teacher counsellor. Regarding these 

findings, the study argues the school heads were doing these perhaps because they 

were not aware of procedures on how to appoint teacher counselors it has been 

indicated in Circular Act Number 11 of 2002. What was noted is that, in going about 

the exercise, they were only using their experience and perceptions to appoint those 

who they thought would provide the service.  

 However, this kind of choosing the teacher counsellors was likely to affect the 

accessibility of the services due to fact that some of them may not have enough skills 

to handle problems of the students. On the other side, the findings revealed that 
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guidance and counselling services were available due the presence of teacher 

counsellors in all schools who were responsible for ensuring that the girl students had 

access to the service all of the time. 

 These findings on the provision of GCs in schools are different from those revealed 

by the study done by Wako (2016) who asserted that teacher counsellors in Ethiopian 

secondary schools must had guidance and counselling degree in order for them to work 

as school counsellors. This means that criteria for selecting teacher counsellor was for 

one to have a degree in guidance and counselling. In the same manner, Amat (2019) 

revealed that those teachers who provide guidance and counselling services must be 

professionals with licenses authorising them to provide the services. This shows that 

in developed countries and some of the developing African countries like Ethiopia 

professionalism has been considered as a vital criterion in appointing school 

counsellors. In contrast, within the Tanzanian context, guidance and counselling 

services have been provided with people who only use their knowledge and experience 

not professionalism in the provision of the services. This situation may affect the 

welfare of girls due to school counsellors’ lack of essential skills in handling complex 

cases.  

Types of guidance and counselling services provided for public secondary school 

girls  

The access to guidance and counselling services is determined by the kind of services 

offered to public secondary school girls and how these services are provided. The study 

revealed the following guidance and counselling services that were being offered in 

secondary schools. These were academic, personal and social. Regarding these 

services, the findings were collected from teacher counsellors, secondary school girls 

and class teachers through interview and focus group discussion.  
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Table 4. 3:  Guidance and Counselling Services Provided in Schools 

Types of Service Count 

Schools 

Representative quotes 

Academic Guidance 

and Counseling 

3/3 In our school academic guidance is our priority 

we are doing all what is possible to improve 

academic performance  

Personal Guidance 

and Counseling 

3/3 When form one arrived I talked to them about 

personal hygiene  

Social Guidance and 

Counseling 

3/3 We have many cases of girls especially those 

involving in sexual relationships, sometimes we 

act as parents  

 

Academic guidance and counselling 

 The study revealed that all teacher counsellors from all schools were providing 

academic guidance to girls; they were guiding them on how to study by giving them 

techniques that would help them in private studies. Again, it was revealed that they 

were guiding them on how to answer questions in their examinations and lastly 

balancing domestic activities at home and private studies. It was found that this 

guidance was being done through monthly meetings where the teacher counsellors 

were inviting academic masters/mistresses to talk to girls about academic issues that 

had to do with examination or test results. Through these meetings, those students with 

special needs were being identified and given counselling individually. The findings 

revealed that many secondary school girls were being helped, and changes were being 

seen through their achievements. On this particular regard, one teacher counsellor from 

school “S” said highlighted this by saying:  

Here in my school, academic guidance and counselling is our priority. 

We are doing all what is possible to improve the academic performance 

of girls because their performance is poorer compared to that of boys. 

We have made them be responsible for their studies. Each girl has her 

own action plan. I came up with this technique after talking to them last 

year about their performance. From that discussion, I realized they did 

not have plans for themselves. They were just studying without having 

any focus. This made me think about the idea of subjects’ action plans 

(Interview with the School Counsellor School S, May 2021). 
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 It was found that provision of academic guidance was known by the girls from all 

schools that were involved in the study. They mentioned about these service during 

focus group discussion. Regarding the same, one study participant from school “R” 

revealed the following: 

I had a problem with how to study. Therefore, I consulted my Civics 

teacher for help. He gave me tips on how to study because before I did 

not know how to organize myself. Once I took my notes, I just studied 

the whole exercise book. Nevertheless, at the end of the day I just forgot 

all the things I had studied. However, through guidance now I know 

how to study properly (FGDs, May 2021). 

It was revealed that majority of the teachers were prioritizing academic guidance due 

to its importance in school. This indicates that the need for academic guidance and 

counselling is very essential in order to help girls in addressing their academic 

difficulties. It should be noted that girls generally face a number of challenges in school 

and home environment which hinder them from getting academic achievement. For 

example, they lack enough time to revise what they have learnt in school due to 

domestic chores that they are usually given at home after school hours. Given this 

situation, the need for academic guidance is very crucial. It should be borne in mind 

that, good grades motivate girls to attend classes, reduce dropout. Therefore, they 

complete their studies. 

These study findings are similar with the study of Ndumbaro (2020) which was 

conducted in Dar es Salaam in Tanzania. The study revealed that academic guidance 

helped students with disabilities to achieve their academic goal because the teacher 

counsellors guided them on how to study and organize themselves academically 

depending on their needs. In the same line, the study done by Ntilisinda (2017) 

revealed that guidance and counselling services helped students how to learn and 

resolve academic difficulties due to the efforts made by teacher counsellors who 

emphasized much on academic achievements. This shows that majority of the teacher 

counsellors devote much of their time in giving guidance on academic area because it 

is the focus in school. In the context of the current study, they were revealed to have 

been employing different ways which enabled students to realize their strengths and 

focus much on their academic matters. 
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Personal guidance and counselling services 

The study revealed that personal services were one of the services that were being 

offered to girls in all schools under the study. It was found that this service was being 

provided due to its importance in the welfare of girls. The study found out that many 

of the problems that were facing girls in the study schools had to do with health related 

issues which were affecting their welfare to a large extent. For instance, menstruation 

difficulties seemed to be the most challenging problem. However, through guidance 

and counselling this difficult was being solved to many of them. The study observed 

how these services were ensured by looking on health facilities. Through observation, 

study found that in all schools first aid kits were available with all medicines and 

sanitary facilities (pads). Medicines like Panadol, diclofenac, diclopar were provided 

to help girl students whenever they faced difficulties in their menstruation period. 

The study found out that schools were offering personal hygiene guidance. It was noted 

that the teacher counsellors, with the help of health teachers, were providing guidance 

to students on how to maintain their hygiene. In addition, it was revealed that there 

was provision of health education about HIV/AIDS, sex education and nutrition 

education. These services were being provided through seminars and the use of guest 

speakers. It should be remembered that health guidance is of help to girls especially 

during menstruation periods where difficulties like over bleeding, over pains during 

menstruation periods were identified by girls during focus group discussion. Problems 

of this nature were revealed by one girl from school “R”, who, during focus group 

discussion said: 

I had over bleeding. It was very worse. My class teacher noticed it and 

advised me to go to hospital. I felt relieved because I had a lot of stress 

thinking about my situation. She even called my mom and told her to 

send me to the hospital immediately. Now I am ok thanks to her and 

her guidance (FGDs, May 2021). 

 Likewise, the presence of health guidance and counselling in schools was a revealed 

by the teacher counsellor from school “S” who said that:  

Apart from advising and counselling them academically, I also guide 

and counsel them about health issues like what they should do once 

they face a challenge. For example, when they are menstruating. 

Sometimes some of them come to school and find themselves bleeding. 
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Therefore, you have to tell them that once they are in that situation, they 

have to consult the health teacher for help. We have first aid kits with 

pads, painkillers like Panadol and other medicine (Interview with the 

Teacher Counsellor from school “S” 2021). 

Another teacher counsellor from school “T” added that: 

When the form one arrived in January I talked to them about health 

issues for example once they get sick where they could go and ask for 

help. In addition, I talked with them about personal hygiene how to be 

smart. I made them note that sometimes if you are not smart, you lose 

confidence and that is why we are guide and tell them the importance 

of personal hygiene. (Interview with the Teacher Counsellor from 

school “T”, 2021). 

 Personal guidance and counselling is very important for the welfare of girls in order 

for them to achieve academic goals. It was noted that safety and comfort were reducing 

challenges in their studies which otherwise might affect their focus. The findings of 

this study showed that some girls might lack self-confidence because of their health 

related problems which, as a result, would hinder their study abilities. Therefore, 

having personal guidance promotes their welfare since they become aware of their 

personal issue due to self-understanding and awareness. 

This finding correlates with Ndumbaro (2020) who revealed that students with 

disabilities need health guidance for their wellbeing. This is because, as it has been 

revealed, students with disabilities lack self-confidence due to health challenges, 

which affect their study concentration. Therefore, this shows the necessity of personal 

guidance for making students with disabilities feel safe and secure. 

Social guidance and counselling service 

 It was revealed that in all schools social guidance and counselling services were 

provided especially in discipline cases. Discipline plays a significant role in retention 

of girls and enables them complete their school. In the context of the current study, it 

was revealed that girls were involved in disciplinary cases like engagement in love 

affairs with classmates and villagers personal conflicts, theft and truancy. The findings 

revealed that the biggest disciplinary cases from all schools was for the girls to engage 

in love affairs (sexual relationships’). This problem was revealed to have been leading 

to early pregnancies hence school dropout. Further, the study revealed that guidance 

and counselling services were being used as a tool to shape these students to maintain 
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their discipline through guiding and counselling them about the negative impacts of 

what they might do or were doing. Speaking on this, discipline master of school “T” 

said the following:  

We have many cases of girls especially those involving sexual 

relationships. On these issues, we sometimes play a role as parents by 

asking them politely especially for those with repeated cases. When a 

girl is again exposed to the same problem, what comes to mind is that 

punishment has not helped that girl. We try to talk to them why they 

are engaging in love affairs some of them talk openly. One time I had 

a student who was abandoned by her parents. She started taking care of 

herself and her four siblings. Due to this hardship, she found herself in 

relationship with villager who acted as her sponsor (Interview with the 

Discipline Master School ‘T’, May 2021). 

The same thing was explained by another discipline mistress from school “R” who 

added: 

Majority of the parents in this community are farmers. Therefore, they 

spend most of the time away from their homes. When they are away, 

they leave their children with no guidance. The result of this girls lack 

skills in making decision that is why they find themselves engaging in 

unsafe sexual relationships. With this scenario no way you can stick to 

your position as a discipline teacher would not work (Interview with 

the Discipline Mistress, School ‘R’ May 2021). 

The above quotes indicate that girls in public secondary schools were at risk of 

dropping out from schools due to lack of basic necessities and burdens which their 

parents left them. They lacked important skills to cope with difficulties hence making 

other people take advantage of them with the pretext of helping them. The findings 

further revealed that social guidance was being used as a tool to help teachers realize 

students’ problems comprehensively and therefore providing proper solution. 

These study findings concur with the study done by Madaraka (2020) which asserted 

that guidance and counselling was used in handling disciplinary cases. Counselling 

seemed to be useful in helping students on how to behave. On the other side these 

study findings are different from the study done by Minga (2018) who revealed that 

guidance and counselling services provided in schools were not effective in handling 

behavioural problems. This implies that guidance and counselling plays crucial role in 

helping teachers to resolve disciplinary cases once there is proper utilization of the 

services and once all people are aware about the importance of the service.  



41 

Ways employed in ensuring access to guidance and counselling services for public 

secondary school girls 

The study wanted to know which ways were being used by head of schools and teacher 

counsellors to ensure that guidance and counselling services were being provided to 

public secondary school girls. Data were collected from heads of schools, teacher 

counsellors and public secondary school girls through interviews and focus group 

discussions. The following were revealed to be ways that were being employed by 

schools to ensure the availability of guidance and counselling services. 

Ways employed by schools in ensuring access to guidance and counselling services 

for secondary school girls  

The study wanted to know how schools were ensuring that girls were accessing 

guidance and counselling services. Heads of schools and teacher counsellors 

mentioned different ways they were employing in ensuring the availability of services 

such as the use of remedial time for group counselling, insisting closeness between 

teacher counsellors and girls in order to understand their problems, to provide 

academic offices to be used as counselling rooms. Moreover, cooperating with 

educational stakeholders, the use of sports and games festivals and insisting teacher 

counsellors to identify students with problems. This indicates that schools were trying 

their level best to ensure that girls in public secondary schools were access guidance 

and counselling services using available resources .This was evidenced by the head of 

school “R” who said:  

Our students especially girls are not open on their issues. Sometimes I 

ask the teacher counsellor to study these girls closely use her extra time 

with the cooperation from class teachers to identify those girls who 

have problems (Individual Interview, May 2021).  

Another head of school from school “S” revealed some ways that they were using in 

giving guidance and counselling to girls in public secondary schools:  

We cooperate with the ward executive officers, ward educational 

officers and even village chairperson who support us in handling some 

cases like those students who live in vulnerable environment. In 

addition, there is a campaign that has been organized by one of the 

NGOs which insist on protecting young girls through educating boys 

with the slogan of “Kijana bora wa sasa baba bora wa baadaye that is, 

a well-mannered young man today is a good father in future 

(Individual Interview with the head of school ‘S’ , May 2021). 
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Again, the head of school “T” indicated different ways they were using to ensure that 

guidance and counselling services were being accessed by girl students in public 

secondary schools:  

We are trying our best to help teacher counsellors by giving them time 

for group counselling at least they can have time to talk with students, 

we have school programmes of group counselling in every term 

(Individual interview with the Head of School, ‘T’ May 2021). 

The above quotations show how public secondary schools through their heads were 

trying to make sure that guidance and counselling services were being accessed by 

using their positions as heads of schools to support their teachers and girls so as to 

strengthen their welfare. According to the system theory, school as an institution must 

cooperate with other components in providing positive outcome. Therefore, the 

presence of proper supervision ensures the access to guidance and counselling 

services. 

On their side, teacher counsellors identified ways which they were employing to 

ensure access to guidance and counselling services .These were such as creation of 

positive relationship with students through the use of friendly language. Others were 

being close to students, cooperating with class teachers and discipline 

masters/mistresses. This was being done to identify those students who needed 

guidance and counselling. The other way mentioned was cooperating with parents and 

guardians in order to talk with student girls in public secondary schools about their 

problems and then find solution together. The other way included making follow up 

especially on health related issues, use of remedial time for provision of counselling. 

These findings were evidenced by the teacher counsellor from school “R” who said: 

We call students friendly and talk to them like parents. I just talk with 

them so that they can feel free to talk. This has worked because they 

are comfortable and free to express themselves. They never become 

conscious that I am their teacher (Individual Interview with the 

School Counsellor School ‘R’, 2021).  

The findings above imply that existence of good relationship among school 

counsellors and girl students plays a very significant role in making these girls access 

guidance and counselling services. This is due to fact that it builds trust between girls 

and teacher counsellors hence promoting self-confidence that gives them a chance of 
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sharing their issues. In addition, it was found that teacher counsellors were applying 

counselling skills like building rapport to make girl students present their problems. 

With a particular, focus on this, the teacher counsellor from school “S” added by 

saying:  

I make follow up especially for issues related to health. I just ask them 

the progress and this motivates them to come and ask for counselling. 

In this way, you make them feel cared (Individual Interview with the 

Counsellor of School ‘S’, May 2021). 

The above quotations show the importance of feedback in enhancing girls’ welfare and 

building trust to teacher counsellors, making follow up to ensure the accessibility of 

guidance and counselling services. Again, the teacher counsellor from school “T” 

revealed that the use of private time for individual counselling after class hours had 

facilitated access in one way or another because girls were seeking for counselling also 

communicating with discipline masters/mistresses to identify girls with disciplinary 

cases. This was evidenced with the following quotation: 

Yes. There is no time indicated for counselling but as the teacher 

counsellor, I use extra time after class hours to help them instead of 

resting. I just talk to those who need the service. I also talk to the 

discipline master. This has been helpful in identifying those who really 

need counselling (Individual Interview, May 2021). 

 Study found out that all schools had employed different strategies in ensuring there 

was access to services. It was noted that in ensuring access to guidance and counselling 

services the head of schools, teachers, students, education stakeholders and community 

in general need to work together as a team so as to make the service provided effective. 

This fact was justified by heads of schools during interview reported that schools used 

available resources and encouraged teacher counsellors to be close to students together 

with the use of polite language. These findings correspond with the findings by 

Nkechi, Ewomaoghene, & Egenti (2016) who revealed that confidence and trust of 

counsellors to girls is a crucial factor to ensure they provide rightful information to 

counselors. Guidance and counselling brings maximum development and self-

actualization among girls. This process helps students to make rational and correct 

academic and career choices. Therefore, it is important to ensure that girls are open to 

their problems and receive the right kind of guidance and counselling services.  
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Further, the findings of this study relate with the study conducted by Amadike & 

Andiela (2018) who revealed that provision of guidance and counselling services in 

schools helps students to develop better attitude, reduce anxiety, harness intellectual 

ability and make them adjust to the school environment. Group and individual 

counselling services helps to ensure that students are progressing well with academic 

and social matters. Nevertheless, feedback and follow up are important factors for 

teacher counsellors to consider. Feedback helps teacher counselors to track the 

progress made by girls in several aspects ranging from academic to social aspects. In 

the system theory, an organization sustain only if there is interconnectedness among 

components that are inputs, process, outputs and feedbacks. The theory guided the 

study in which the school as a system needs to interact with its components to ensure 

access to guidance and counselling services. 

Impact on availability of guidance and counselling services for girls’ welfare  

The study collected data on the impact obtained through availability of guidance and 

counselling services. Data were collected from secondary school girls through focus 

group discussion. The study found that guidance and counselling services had impacts 

on promoting self-awareness and problem-solving skills, self-confidence, increasing 

of hard working spirit, strengthening academic achievement, promoting girls’ 

retention and reducing school dropout, and reducing the number of early pregnancies. 

The study participants revealed that guidance and counselling was giving chance to be 

confident through self-understanding, being aware of the challenges that they faced in 

and outside school compound.  

During focus group discussion with girls from school, “R” it was revealed that 

guidance and counselling had helped them to understand themselves and fulfill their 

academic responsibilities. This was explained by study participants during focus group 

discussion who responded to the question by saying; 

Guidance has helped me a lot I did not know how to defend myself with 

boys when they approached me, through Kipepeo programme, we were 

taught how to value ourselves and defend ourselves. It changed my life 

completely after I listened to the story of one of the guests. Therefore, 

guidance is so useful for us as girls. Sometimes we can learn better 

through practical examples (FGDs, May 2021). 
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This idea was complemented by another study participant from school “S” who added 

by saying: 

Teachers’ guide us on how to be self-reliant so that we can solve our 

personal problems (school needs) like school uniforms, socks, note 

books, pens. One time I confronted my class teacher about my idea of 

leaving school because of lack of school uniform and shoes. She gave 

me the direction what to do to have all the needs I wanted. Look, now 

I sell vegetables during weekend so I can have some money to meet my 

needs (FGDs, May 2021). 

Again the impacts of guidance and counselling was explained by study participants 

from school “T” who also explained how they had been helped by guidance and 

counselling services by saying; 

You know, we as girls sometimes need to be directed by the right 

people because sometimes you can find yourself in a difficult situation 

because you did not have proper guidance. Basing on my personal 

experience, I had a problem which I thought could not be solved by 

anyone and this made me lack concentration but after sharing it with 

my elder sister I got relief (FGDs, May 2021). 

The above quotations indicate that girls were facing a number of problems that might 

affect their welfare. Therefore, proper guidance and counselling was very crucial in 

order to help them realise their potentials and purpose in life so that they could have 

ability to make proper decisions.  

Study findings indicated that GCs had an impact on girls’ welfare since it promoted 

self-confidence, improve academic achievement and reduce school dropout. This was 

justified by girls during focus group discussion revealed that GCs had impact on 

decision making and overcome adolescent challenges. Given this context, the 

availability of guidance and counselling strengthens the welfare of girls since they are 

at the adolescence stage that is characterised by many challenges. These challenges 

might be a threat in completion of school due to lack of proper guidance. 

These findings correlate with the study by Eliamani (2014) which indicated that 

guidance and counselling services enabled students to adjust to their studies, thus 

reducing school dropout and helping them know their career. It should be noted that 

the choice of career starts from the lower levels in which schools help students to 
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understand their potentials and guide them to choose the relevant career. In the same 

line of argument, Amat (2018) asserted that guidance and counselling services promote 

positive development of students as they get self-understanding, which enables them 

to adjust in the school environment. This shows that accessibility to guidance and 

counselling services in schools facilitates the welfare of girls not only academically 

but also socially. 

Generally, the study revealed that guidance and counselling services were available in 

all schools that the services which were being provided were about academic, personal 

and social matters. It was noted that schools were employing different ways to ensure 

that guidance and counselling services were accessible. Furthermore, the study 

revealed that provision of guidance and counselling services was playing a significant 

role in promoting and strengthening the welfare of public secondary school girls.  

4.3.2 Girls’ Perceptions on Guidance and Counselling Services for their Welfare 

The aim of this objective was to find out the views, opinions, understanding and 

attitudes of girls towards guidance and counselling services for their welfare. Data for 

this objective were collected from secondary school girls through focus group 

discussions out of which two sub-themes were created namely; girls’ perceptions on 

service provision, and girls’ perceptions on benefits of guidance and counselling. 

Girls’ perceptions on guidance and counselling services provision 

The study was attracted to know the perceptions of girls on guidance and counselling 

services that were being provided in their schools. Data for this sub-theme were 

obtained from the girls themselves through focus group discussions. The study found 

that girls had positive perception towards guidance and counselling services because 

majority of them were aware of the meaning of guidance and counselling, who was 

responsible for providing the services and how such services were being provided. 

This was evidenced by one of the girls from school “T” who, during the focus group 

discussion said: 

In our school, we have the teacher counsellor and counselling room for 

providing the services. Once you find yourself with a problem, you just 

go and visit the teacher counsellor. However, the problem is that the 

counselling office is sometimes used as an office. This makes us afraid 

of going there. Nevertheless, the counsellor is available and very 

welcoming (FGDs, May 2021). 
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 The above quotation shows that girls were aware of the guidance and counselling 

services that were being provided in their schools and they had positive attitude 

towards the teacher counsellor who was in charge of the service provision. This implies 

that girls had access to guidance and counselling services though there were some 

challenges that may affect accessibility to these services. These were like lack of 

privacy. This view was supported by another girl from school “R” who said; 

I am aware of the guidance and counselling services that provided in 

our school. Every month, girls talk with our teacher counsellor. In those 

meetings, we discuss many issues we get a chance of asking questions 

and the teacher answers them openly. This has been of help to us 

because we get a chance to understand different issues that are 

important to us girls (FGDs, May 2021). 

The findings as highlighted in the above quotation show that the teacher counsellors 

were using group counselling as one of the ways of providing the services. It was noted 

that the advantage of the method was that, it ensured accessibility of guidance and 

counselling services to all girls within a short period. This was due to fact that it does 

not consume a lot of time. However, the challenge of this technique was that some of 

girls might feel less comfortable to express themselves well during the discussion. In 

addition, lack of indicated time was noted to reduce the morale of girls to seek for 

guidance and counselling services. Despite having positive perception toward the 

services, girls from school “S” were of the opinion that:  

 Despite the fact that we are getting services in our school and they are 

good, we need to be given enough time to share our problems and 

challenges. This is because as it is now, there is no time indicated in the 

timetable for counselling. Instead, you just find your own time to talk 

with the teacher counsellor. This is so challenging. Just imagine, would 

form one students have courage to face the teacher? Obviously, with 

this kind of arrangement, they will not seek counseling (FDGs, May 

2021). 

The findings as revealed in the above quotation suggest that most of the girls had 

positive perception towards guidance and counselling services provided in their 

schools. However, lack of time that was indicated in timetable for providing the 

services and special rooms for counselling, were seen to be a hindrance to them in 

seeking for guidance and counselling services. It is evidenced that access to guidance 

and counselling may be affected by school as an institution since it is the one which 
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ensures that all facilities and supportive environment for provision of services are 

available.  

These study findings concur with the study by Arfasa and Weldmeskel (2020) which 

revealed that teachers and students in Ethiopia secondary schools had positive 

perception towards guidance and counselling services offered in their schools although 

these services were experiencing a number of challenges like small number of students 

seeking for counselling hence leading to their not functioning effectively. This shows 

that unsupportive environment for provision of services affects the accessibility. 

However these findings do not align with those of Abhayasighe (2014) who revealed 

that majority of the students in Sri Lanka University were aware of the counselling 

services provided in their university. However, it was found that most of them had 

negative attitude towards psychological counselling. These findings show that 

majority of the students were aware of the guidance and counselling services therefore, 

more efforts were needed to provide enough education about the importance of 

guidance and counselling services for their welfare.  

Girls’ perceptions on the benefits of guidance and counselling services  

 The study sought to understand the views and opinions of the girls on the benefits of 

guidance and counselling services for their welfare. It was revealed that they had 

positive perception on the benefits of guidance and counselling. However, it was found 

that, for guidance and counselling to be beneficial, education should be provided to 

them to make them girls aware of the importance of the services. Moreover, it was 

noted that the benefits of guidance and counselling for girls included access to first aid 

when they got sick especially during menstruation period. It was also found that these 

services were helping student girls find proper ways of solving their problems, as well 

ensuring their protection inside and outside the school environment. The other benefits 

included reduction of the girls’ fears and that they had made them be responsible to 

their academic matters. With respect to this, one girl from school “R” revealed that: 

We need to be educated about the need for proper guidance and 

counselling. This is because, sometimes, we share our problems with 

friends and find ourselves in trouble because we find that our problems 

have increased. However, I believe that once we are educated we can 

be able to utilize the services effectively and see the benefits. However, 
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generally speaking, counselling has helped us on how to solve problems 

by using our own means. (FDGs, May 2021) 

Based on the findings as highlighted in the quotations above, it was found that there 

was a need for girl students to get education about the importance of guidance and 

counselling services in schools. If implemented, this would make the student girls 

avoid some of the problems such as engagement in bad behaviour whose consequences 

could be a threat in their school life including their welfare. Girls from school “S” 

identified the benefits they had obtained from the guidance and counselling services. 

This was observed in the focus group discussion where one girl argued: 

Actually, I have experienced the goodness of guidance and counselling 

after starting selling vegetables and getting profits. This income has 

enabled to help my siblings and myself. Now I can study comfortably 

without feeling inferior. This is different from what it was before. I had 

planned to leave school because I was unable to buy uniform.” (FDGs, 

May 2021). 

The finding revealed in the above quotation shows that guidance was helping girls 

complete their studies, create self-confidence and strengthen their abilities of solving 

problems. This finding was supported by another girl from school “T” who added by 

saying: 

Guidance has helped us to perform well and this is a benefit of being 

guided. Now we know how to study to solve our problems. This has 

reduced fears and worries to us. We are being helped a lot in creation 

of self-confidence and ability of solving problems (FGDs, May 2021). 

These findings correlate with the findings from Abolance, Lawal and Ofodile (2017) 

which revealed that most of the students were benefitting from guidance and 

counselling services especially during orientation period. It was noted that minority of 

the respondents had benefited from social, personal and academic through seminars 

organised by counsellors. In the same line, Mwangi (2015) asserted that students 

appreciated the role of guidance and counselling. However, lack of privacy seemed to 

be the challenge in making them access the services due to the location set for the 

provision of such services. Again, Ntilisinda (2017) revealed that majority of the 

students lacked awareness on the use of guidance and counselling services due to lack 

of trained counsellors and materials. This implies that despite the benefits obtained 
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from guidance and counselling services, there was a need to improve service provision 

to make it more efficient. 

Girls’ perception on the benefits of guidance and counselling services on their 

welfare 

 The findings revealed that guidance and counselling services had made a positive 

impact on the girls’ welfare. Through focus group discussion, girls explained that they 

had managed to abstain from unsafe sexual relationships because of HIV/AIDs 

seminars. It was noted that the Kipepeo programme which was organised by Clouds 

media through musicians who spoke to them about the impacts of engaging in sexual 

relationships while they were students and at an early age helped them to change their 

bad behaviour. Again, it was noted that counselling provided by their teachers on how 

to abstain from sexual intercourse, had helped them a lot by creating a positive impact 

on their welfare. 

 Through guidance and counselling they had received, they were able to promote self-

confidence where they could share and report the bad actions that were humiliating 

and oppressing them like sexual harassment. It was further noted that guidance and 

counselling services had helped them in building good relationship with their teachers. 

It was revealed that through group meetings, they were able to see the other side of 

their teachers. This finding was revealed by one study participant from school “T”. 

The participant explained this during focus group discussion when they were asked if 

guidance and counselling services had any impact in their social life: 

Yes, guidance and counselling services have made impacts in our life 

especially at our stage of adolescent where we need to be counselled a 

lot and being told about the negative impacts of engaging ourselves in 

sexual relationships at this age. When I heard a story of one among the 

musicians who came for Kipepeo programme, it made me think twice 

of what I had been doing (FGDs, May 2021). 

This implies that guidance and counselling services are very important for young girls 

as they make them behave properly and focus on their academic issues. Again, the use 

of guest speakers was found to play a significant role in making young girls understand 

the negative impacts of what they were up to. Regarding the same, another study 

participant from school “S” added by saying: 
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Yes. These services have impacts in our life. Through group 

counselling, we get to know other sides of our teachers because they 

talk to us friendly. This has helped us face problems once we get them. 

Without this group counselling we could have been in risk, because 

there are some problems that need help from teachers (FGDs, May 

2021). 

Another study participant from school “R” supported this idea by saying: 

Guidance and counselling has helped build good relationship with our 

teachers. This is because, under normal circumstances, most of the 

students see teachers like police officers. Therefore, it is hard to them 

to share with their teachers their problems. However, through guidance 

and counselling, we get a chance to talk with them in a friendly, way. 

The result of this is confidence of speaking to elders and telling them 

what you think. This confidence is not only expressed in school context 

but also outside school (FGDs, May 2021).  

Study findings indicated that positive relationship is very crucial to make girls access 

guidance and counselling services because it strengthened their ability to express their 

problems. The findings reveal that, one of the hindrances to accessing guidance and 

counselling is negative relationship between teachers and students, which might 

threaten girls’ welfare because of hiding the problems they might be facing  

These study findings concur with those revealed by the study done by Momanyi (2013) 

that the presence of health relationship between teachers and students was a result of 

guidance and counselling services offered in schools. It was noted that guidance and 

counselling helped to reduce the use of drug abuses regardless of the challenges 

encountered through the implementation of the services. On the same regard, Kiptala 

& Kipruto (2021) asserts that suitable sensitization provided through motivational 

speakers, teacher counsellors and peer counsellors played a great role in making 

students aware of different matters which could have been a problem for their welfare. 

 Within the context of this study, it should be noted that students developed positive 

guidance and counselling due to their engaging themselves directly in sensitization 

activities. Given this scenario, these study findings show the role of positive 

relationship, seminars, festivals and motivational speakers in making girls in schools 

understand their purpose in life as well as changing their bad behaviour. 
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4.3.3 Challenges facing Secondary School Girls in Accessing Guidance and 

Counselling Services 

The aim of the third objective was to explore challenges facing secondary school girls 

in accessing guidance and counselling services. This was important because presence 

of challenges might affect their welfare because they might hide their problems. The 

data for this objective were collected from head of schools, teacher counsellors, class 

teachers and secondary school girls through interview, focus group discussion and 

observation. In this objective three sub-themes were created namely: experiences of 

secondary school girls in accessing guidance and counselling services, challenges 

facing guidance and counselling services and ways to improve guidance and 

counselling services. 

Table 4. 4: Challenges Facing Girls Students in Accessing Guidance and 

Counselling 

Challenges Counts  Representative Quotes 

Lack of self confidence among 

girls 
4/4 

We doubt ourselves even before 

speaking to them 

Lack of privacy 4/4 
There is no special room for 

counselling  

Negative attitude towards 

teachers 
2/4 

The way we perceive out teachers 

during classroom sessions make us 

lose confidence of confronting them 

Low commitment of teachers 1/4 

Sometimes teacher counsellors do not 

make follow up of what we discussed 

and not take our problems seriously  

Lack of confidentiality to 

teacher counsellors 
1/4 

We don’t feel comfortable sharing our 

problems because people who are 

responsible for counselling sometimes 

share our problems to others  

 

Challenges facing girls in accessing guidance and counselling services  

The study sought to explore challenges that were facing girl students in public 

secondary schools in accessing guidance and counselling services. Through focus 
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group discussions, these girl students revealed different experiences that they had 

passed through and which had affected their access to guidance and counselling 

services as part of their welfare. To get these data, the girl students were asked what 

had been the hardest thing in accessing guidance and counselling services. In their 

responses, they identified the following: negative attitude towards teachers, lack of 

privacy, lack of confidentiality, lack of self-confidence and low commitment of 

teachers in provision of the services. 

Negative attitude towards teachers 

This part of the sub-theme above was revealed by girls from school T who explained 

that one of the hardest things they were experiencing in seeking for guidance and 

counselling was the negative attitude they had on their teachers due to their harshness. 

It was noted that harshness of teachers was discouraging them a lot from seeking for 

guidance and counselling services from them. Given this problem, they opted to hide 

their problems or decided to share with their friends what they had on their minds. To 

them teachers were like judges who there to judge them whenever they presented their 

problems to them. It was noted that whenever they had done something wrong, there 

was no room for them to be guided or counselled except being punished. Therefore, 

approaching teachers for counselling was found to be the hardest thing. Explaining this 

kind of relationship existing between teachers and girl students, one of the participants 

from school T, said the following: 

Sometimes, when we go to our teachers for help, they are too harsh. 

This makes us lose confidence because of the way they talk to us which 

makes it hard for us to be free to them to share our problems with them. 

More often than not we never go to them because before we think of 

going to tell them our problems, when we think of what we are likely 

to get from them, we stop from going to meet them (FGDs, May 2021). 

This observation was supported by another student participant from school “S” who 

added that: 

There were one time I went to seek for counselling from the teacher. 

However the way that teacher welcomed me discouraged me a lot. She 

talked harshly and I was so disappointed. I might a little bit defend her 

that she is not all the time like that all the time, but the experience I 

went through on that fateful day, was completely a put off to me 

(FGDs, May 2021). 
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The findings above indicate that sometimes, the girl students were failing to seek for 

guidance and counselling services from their teachers because they were perceiving 

their teachers as judges and not counsellors. The negative atmosphere that they were 

experiencing when they went to them was a complete put off. Based on these findings, 

this study sees that there is a need for training for service providers (teacher 

counsellors) to make them have counselling skills like politeness, building positive 

relationship and listening skills. If they get these skills, it will make it possible for girl 

students to access guidance and counselling services in a friendly atmosphere 

These findings concur with study done by Aroko (2014) who asserted that students in 

higher learning institutions ignored seeking for guidance and counselling services due 

to lack of rapport with counsellors. It was noted that wardens who sometimes 

controlled and maintained discipline played the role of being counsellors. This stand 

as a barrier due to how they were supervising students’ cases, which made students 

not comfortable in seeking for counselling services. Again, Aroko (2016) revealed that 

there was no rapport from teacher counsellors and the career services were 

unrecognized. This made students not to seek for career guidance and counselling in 

schools. 

These findings also align with Ndumbaro (2020) who asserted that teacher counsellors 

were perceived as judges due to their double roles like teaching and correcting students 

when they did wrong. It was noted that their roles affected access to guidance and 

counselling services due to lack of trust and confusion to students. The need for 

positive relationship between teacher counsellors and students cannot be 

underestimated since it affects accessibility to guidance and counselling services in 

one way or another. Again, educating students about the roles of teacher counsellors 

can be of help as this will make them distinguish the teaching responsibilities from the 

counselling roles. 

Lack of self-confidence among girls 

 With regard to this, majority of girls in all schools under the study explained that lack 

of self-confidence was the biggest challenge that was facing student girls in their bid 

to access guidance and counselling services. This was revealed when they were asked 

to whom they would go first and why after they had got a problem and needed advice. 
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With regard to the responses, majority of the student girls in all schools mentioned 

their friends to be the first persons to whom they would go to seek for advice whenever 

they had problems. They claimed that they were not comfortable confronting their 

teachers because of being scared. They were worrying much of how their teachers 

would react after telling them their problems. On this particular regard, the participant 

from school “S” claimed that  

We doubt about ourselves even before speaking to them because we do 

not have the confidence to speak to them and once you start doubting 

yourself it is hard to go for counselling (FGDs, May 2021).  

Again, another study participant from school “T” added: 

The problem is with ourselves. We do not trust our instincts because all 

the time we think of being punished because of our mistakes and this 

has affected us. It has made us even shy away to go for counselling. We 

see teacher counsellors like police officers who are just there waiting 

for criminals. Therefore, we fail to seek for guidance and counselling 

services (FGDs, May 2021).  

Based on the findings revealed in the above quotations, it is implied that girls were not 

aware of the teacher counsellors’ roles. They were just seeing them like other teachers 

due to relationship they had with them. This was noted to have negative impact on 

them when it came to accessing guidance and counselling services because they were 

not comfortable and free to share and present their problems which might affect their 

welfare. 

 These study findings are similar with the study done in Kenya by Warui (2018) who 

revealed that students were feeling shy and fearful due to lack of trust to their teachers. 

It is revealed by the study findings that they felt that teachers would disclose their 

issues thus making them end in trouble. Again, Mwangi and Otanga (2015) asserted 

that lack of trust; confidence and fear were cited to be one of the reasons that were 

making students in teachers’ colleges seek counselling services somewhere else. It 

should be noted that Self-confidence is vital for girl students to have when seeking for 

guidance and counselling services simply because it promotes trust and reduces fear 

of the client by making that client open thus making him or her share their real 

problems or issues. 
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Lack of confidentiality to teacher counsellors 

This finding was revealed by girls from school S who claimed that teacher counsellors 

were sometimes failing to keep secret what they had been told during counselling 

sessions thus making them get into trouble or being sent to discipline teachers. Bad 

enough, it was reported that, sometimes, other students would be told of the guidance 

and counselling seekers’ problems. This claim was made by one girl participant from 

school “T” who said: 

You know, sometimes we don’t feel comfortable sharing our problems 

because people who are responsible for counselling sometimes share 

our problems with their fellow teachers and these teachers sometimes 

make fun of us. Give this case, how can I seek for counselling services? 

(FGDs, May 2021). 

 Regarding the same observation, another study participant from school added by 

saying: 

They failed to keep our secrets. Instead, they reveal them to other 

teachers. Bad enough, sometimes, our fellow students are told of what 

we did and said to the counsellor. We are being taken as examples of 

wrong doers who due to that, other students should not do what we are 

alleged to have done. Due to lack of confidentiality as revealed by the 

teacher counsellors, we sometimes find that it is better to remain with 

our problems (FGDs, May 2021).  

The findings as highlighted in the above quotations imply that teacher counsellors 

lacked enough skills to handle girls’ problems. They were unaware of their roles as 

counsellors. The need for seminars and short training for reminding them of their 

responsibilities would be very important as it would make girl students and other 

students get access to guidance and counselling services without fear that what they 

tell the teacher counsellors will be later on revealed. Therefore, confidentiality 

promotes access to guidance and counselling services in which students especially 

girls feel comfortable and safe to share their problems. 

These study findings correspond with those by the study done by Minga (2018) who 

revealed that guidance and counselling services were being offered in places like 

libraries, staffrooms and administration offices, which lacked confidentiality thus 

limiting freedom of expression of students. It was noted that students were afraid of 

being disclosed of their matters to others. These findings further align with those by 



57 

Ntilisinda (2017) who revealed that teacher counsellors lacked confidentiality in 

dealing with students’ problems because of disclosing those problems to discipline 

teachers. Therefore, it is argued here that confidentiality is an important element of 

counselling as it makes the clients trust the counsellor thus making them feel safe to 

express themselves.  

Lack of privacy  

Lack of privacy was explained in different ways by all girl students from all schools. 

Girls from school R and S revealed that there were no special rooms for counselling 

services. It was revealed that teacher counsellors were using academic office, head 

masters’ office and open places like conducting guidance and counselling services 

under trees. Through observation, the researcher found that in the two schools, there 

were no counselling offices. This was further evidenced by one study participant from 

school “R” who revealed the following: 

The problem with we here is that there is no special room for 

counselling and due to that, most of the time teacher counsellor stay in 

staffroom with other teachers and this makes us fail to go there. How 

can you ask the teacher to come out? Lack of proper office for offering 

guidance and counselling services is a big problem (FGDs, May 2021). 

 On the same issue, another study participant from school “S” added by saying: 

Most of the time, counselling especially personal counselling is done 

under trees. This makes us uncomfortable because other people will be 

moving here and there. Some of them might have an impression that 

when they see you talking with the teacher counsellor then you are 

telling the teacher the problem for example, when it happens that you 

had misunderstanding or you quarreled with your classmate. This may 

lead to further misunderstanding and enmity (FGDs, May 2021). 

Study showed that in all schools privacy seemed to be the biggest problem due to 

absence of counselling rooms though one school had counselling room but it had 

multiple functions. Through observation, facts were confirmed in which out of three 

schools only one school had counselling office, though the room was treated like 

office. The fact was confirmed by girl students who revealed that in their schools there 

were no rooms for counselling services. These findings concur with the study done by 

Boitt (2016) which revealed that one of the challenges facing guidance and counselling 

services in Baringo secondary schools was inadequate guidance and counselling 
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facilities like counselling office, finance, books and files for the provision of the 

service. On the same regard, Minga (2018) revealed that majority of the schools in 

Kyela district were using the available resources like libraries as counselling room. It 

was noted that this was acting as a barrier for students in seeking for the services 

because they feared to present their issues in the presence of other people. Therefore, 

it should be noted that availability of guidance and counselling facilities plays a 

significant role in supervision, provision and acceptance of the service for the welfare 

of students in general. 

Low commitment of teachers 

Low commitment of teachers was also identified to be a challenge that was facing 

student girls of school “R” in accessing the guidance and counselling services. It was 

revealed that, sometimes, teachers were not taking girls’ problems seriously. It was 

noted that they were not making follow up of the advice they had given to their students 

and sometimes, they tended to forget even what they had advised their clients about 

This lack of commitment was noted to discourage girls in seeking for guidance and 

counselling services. This was noted during discussion when one of study participants 

revealed: 

Those counsellors sometimes discourage us a lot, due to how they 

handle our problems. You can find yourself having a serious problem 

but they do not see it as serious one. They do not make follow up of 

what you have agreed with them. Due to this, how can I go again for 

counselling? It is better to find another teacher who is committed 

(FGDs, May 2021). 

Based on these findings it is revealed that low commitment of teachers was hindering 

access to guidance and counselling services of the girl students in the public secondary 

schools that were selected in the study. These findings concur with Ntilisinda (2017) 

who revealed that guidance and counselling services were not being given much 

attention by school administration and teacher counsellors because they were not 

giving feedback to students when they were presenting their issues. It was noted that 

the time chosen for counselling was too short and inappropriate because the school 

administrations seemed not to realise the importance of the service.  
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Again, these findings echo what Kazimoto (2020) found that teacher counsellors had 

low commitment. This was due to fact that they were seeing guidance and counselling 

as an extra responsibility. This indicates that guidance and counselling services in 

schools have not been given much attention due to low commitment shown by 

supervisors towards the services. Heads of schools and service providers who are 

teacher counsellors have been revealed to show this low commitment.  

Challenges facing guidance and counselling services 

Regarding the challenges facing guidance and counselling services the findings of the 

current study revealed a number of challenges which were facing these services in 

general. Based on the findings, the following challenges were revealed: untruthfulness 

of girls, absence of counselling room, time limit, workload, lack of confidentiality 

from students, and lack of training. 

Table 4. 5:  Challenges on Provision GCs 

Challenges Count schools Representative Quotes 

Absence of counseling room 3/3 Sometimes I ask headmistress to use her 

office for a while because there are issues 

need privacy  

Time limitation 3/3 There is no time indicated for GCs in our 

school 

Lack of seminars and training 3/3 Our counsellors have not been given any 

training or seminars on how to about the 

practice  

Untruthfulness of students 2/3 You can find a girl student addressing 

her problem wrongly with the aim of 

protecting some people 

Lack of confidentiality 2/3 It happens that you counsel a student but 

what you told her turns against you 

because she tells others who as a result 

see you as an enemy  

Teaching workload of teacher 

counsellors 

1/3  The teacher counsellor for female 

students is a science teacher and has big 

teaching load  
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Untruthfulness of students  

Lack of trustfulness to students was explained by teacher counsellors from school R 

and T. They revealed that many students were not genuine when expressing or 

presenting their problems. It was noted that they were hiding essential details, which 

could be of help in presenting their problems especially regarding those issues related 

to intimate relationships. The impact of this the problem remained unresolved and girls 

kept on losing focus on academic matters. This was evidenced by the teacher 

counsellor from school “R” who said: 

You can find a student addressing her problem wrongly with the aim of 

protecting some people. This happens for those cases referred to the 

discipline masters. With this kind of situation, you might think you 

have solved the problem but in actual sense, you have not (Individual 

Interview, May 2021). 

In addition, the head of school from school “R” added by saying that: 

Our students are not honest when presenting their problems. They do 

not speak the truth especially when they are implicated in sexual 

relationships cases and this is because our society perceives it as a 

normal thing. The situation is even worse because sometimes, parents 

themselves defend their children when they are implicated in sexual 

matters. With this kind of a situation, how can we can handle this? 

(Individual Interview with the School R, May 2021). 

The findings above imply that girls were so secretive in their issues something that 

was affecting the provision of the guidance and counselling services. It might be 

because they did not perceive their teachers as counsellors rather than judges. They 

were fearful that the information they would provide would be known after expressing 

themselves. That is why they were hiding important details but this was affecting their 

welfare. 

Absence of counselling room 

Privacy is very important in provision of guidance and counselling because it makes 

the client feel free and comfortable in presenting their problems/issues. Among the 

three schools, only one school had counselling room and the room had multiple 

functions. Two schools had no counselling rooms instead the headmasters’ and 

academic office were used as counselling office sometimes. Again, open places like 

under the trees were sometimes being used as areas for counselling. This led to 
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negative impacts in ensuring that services were being provided due to lack of privacy 

thus making girls lack interest of seeking for the service. On this particular regard, the 

teacher counsellor from school “S” revealed that  

I usually use this area for individual counselling although as you can 

see, people are watching us. Others are moving so you can imagine 

when it comes to counselling, how can a student feel free to share her 

problem in this place? It is so challenging but I do not have any option 

because there is no room for this activity (Individual interview with 

the teacher counsellor from school S, May 2021). 

Another teacher counsellor from school “S” added by saying: 

Sometimes I ask the head mistress to use her office for a while because 

there are issues that need privacy, which I can’t discuss in the staffroom 

or somewhere else. (Individual Interview, 2021) 

 The challenge of lacking a room for conducting the guidance and counselling 

activities was also noted by the researcher through observation done in two schools 

where it was noted that there were no counselling rooms instead, the teacher counsellor 

was organizing on her own to ensure the services were being provided. Again, it was 

noted that the school administration had not put much effort in ensuring that these 

counsellors were supported by creating conducive environment for them. These 

findings are in the line with those of Minga (2018) who reported that schools had no 

office for counselling instead the academic office, department office and libraries were 

used as counselling rooms. However, these resources lacked privacy hence affecting 

confidentiality of guidance and counselling  

Time limitation 

This seemed to be the biggest challenge because basing on the findings from all the 

schools, it was noted that there was no time indicated in the school time table for 

guidance and counselling. Teacher counsellors were using their own time to provide 

the services. For example, the teacher counsellor from school “R” explained that she 

was providing counselling at the end of the month (group counselling). Through 

documentary review, the researcher did not find in any document like school timetable 

or school calendar where it was indicated that there was timetable for guidance and 

counselling. In school, “S” the teacher counsellor was using remedial time to talk to 

girls but which was not regularly. Again, in school, “T” based on the interview with 
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the head of school and teacher counselor that they had school programme for 

counselling but it was being done in groups two times in one term. However this was 

not seen anywhere in school calendar or timetable. This was evidenced by the teacher 

counsellor from school “R” who said: 

Actually, there is no time indicated for guidance and counselling 

services in the school timetable. Instead, at the end of the month I 

normally ask the head mistress to give me chance of talking to girl 

students. Sometimes I have to devote my time for this because it is 

something which I planned myself (Individual interview, May 2021). 

In addition, another teacher counsellor from school “S” added by saying: 

I just use my extra time for providing the service because there is no 

time indicated for counselling services. Although it is hard to have time 

for counselling, I am trying my level best to do what I can do 

(individual interview, May 2021). 

The findings as indicated in the quotations above suggest that in schools, teacher 

counsellors were responsible for finding the time for counselling. This was noted to 

have impact on the provision of the guidance and counselling services because such 

services depended on the commitment of the teacher counsellor herself/himself, which 

might affect girl students’ access to the guidance and counselling services. Again, it 

was noted that the school administrations had little involvement in ensuring that these 

counsellors were supported or facilitated with a good environment for providing these 

services. 

These findings are similar with those of Boitt (2016) who revealed that school 

timetables did not indicate time for the guidance and counselling activities. It was 

noted that this made teacher counsellors have little time in dedicating themselves to 

the service. In the same line, Ntilisinda (2017) asserted that timetables in schools did 

not indicate time for guidance and counselling sessions instead these services were 

provided whenever the need arose or when students faced challenges. This might be a 

threat to the welfare of students because of not being aware and realise the importance 

of seeking for guidance and counselling services.  
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Teaching Workload of teacher counsellors 

This was revealed by the teacher counsellor from school “T” who identified this 

challenge. It was found that big teaching workloads of teacher counsellors was a 

challenge in providing guidance and counselling services in school “T” because the 

teacher counsellor in this school had a big number of lessons which she had to teach 

from Monday to Friday since she was the only teacher who was teaching biology from 

form one to four. It was noted that having so many lessons to teach made her focus a 

lot on academic issues rather than providing guidance and counselling services to girl 

students. This finding was revealed through interview where by the teacher counsellor 

from school ‘T’ said the following: 

You know students chose me and that was hard for me to refuse the 

appointment. However, I do not carry the guidance and counselling 

activities effectively because I have a lot of lessons to teach per week. 

Imagine, we have 1800 students in our school and for now, I am all 

alone teaching biology subject for the whole school something that 

denies me of having enough time to work as a counsellor (Individual 

Interview with the school Counsellor School T, May 2021). 

This finding was supported by the head of school from “T” who said: 

Our teachers are trying their level best to give the services but the 

challenge is their academic responsibilities. For example, the teacher 

counselor for female students is a science teacher but she has a big 

teaching load and that limits her time for giving the guidance and 

counselling services (Individual Interview with the Head of School 

T, 2021). 

The above quotations show that teacher counsellors were failing to perform their 

responsibilities effectively due to the academic responsibilities which they were 

having which as a result, limited them from providing the services something which 

might be an obstacle to girl students in accessing guidance and counselling services 

thus eventually affecting their welfare in one way or another. 

These findings correspond with those by Minga (2018) which revealed that teacher 

counsellors were facing the problem of having overloaded activities like being class 

teachers and at the same time teaching something which was limiting their time in 

providing guidance and counselling services. Again, Mary (2014) revealed that teacher 

counsellors had little time for discharging guidance and counselling services due to 
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having overloaded teaching activities. Thus, reducing the teaching workload to teacher 

counsellors could give them access to guidance and counselling services. 

Lack of confidentiality to girls  

 The findings revealed that teacher counsellors were being faced with lack of 

confidentiality shown by the girl student clients. It was noted that sometimes, girl 

students who were seeking guidance and counselling service would share with others 

what they had been told by the counsellor. It was noted that this situation was leading 

to enmity between counsellors and other school community members especially the 

teachers. It was found that sometimes, personal issues regarding the lives of these 

teachers would be disclosed by girl students thus creating enmity among staff 

members. This finding as a challenge was revealed through interview which the 

teacher counsellor from school “R” who said: 

Students themselves are a challenge because they share what you have 

discussed with them with other people who may not take it positively,. 

I remember one time having a conflict with my fellow teacher because 

of a student who told him what we had discussed in the counselling 

session. Honestly speaking the situation was bad, very bad. Despite the 

fact that we resolved the matter, it was difficult to make our relationship 

be like what it was before (Interview with the teacher counsellor 

from school R May 2021). 

On the same regard, the teacher counsellor from school “T” revealed the following: 

Sometimes these girls expose their problems to other people especially 

those that have to do with their intimate relationship cases. It happens 

that you counsel a student but what you told her turns against you 

because she tells others who as a result see you as an enemy. Imagine 

on issues that involve villagers who are accused of involving 

themselves in intimate relationships with our students. You may find 

yourself in big trouble because of this (Interview with the Teacher 

Counsellor School ‘T’, May 2021). 

The findings as highlighted in the quotations above suggest that lack of confidentiality 

shown by girl students seeking guidance and counselling services were discouraging 

teacher counsellors from providing guidance and counselling services. Given this 

situation, it was noted that it might lead to negative effects to girl students since their 

problems might be left unsolved.  
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Lack of seminars and training 

 It was noted that all of the teacher counsellors in all of the three schools were simply 

using their own experiences in giving guidance and counselling services because they 

had not been trained or given seminars when they were appointed. It was found that 

lack of exposure to seminars and training to teacher counsellors was making it hard 

for them to provide professional guidance and counselling services by they lacked 

important skills that would make them address problems facing their girl students. It 

was noted that some girl’ students’ problems were left unsolved because even teachers 

themselves as counsellors did not know how to solve them. This finding was revealed 

through the teacher counsellor from school “T” who said the following during 

interview: 

We real need to be trained or even given short seminars because using 

experience only is not enough. When you have time (researcher) please 

give us some tips about counselling skills because sometimes we some 

cases that are beyond our capacity (Interview with the Teacher 

Counselor School ‘T’ May 2021). 

This finding was also supported by her head of school who said: 

Our counsellors have not been given any training or seminars on how 

to go about the practice. They just use their own knowledge and 

experience and this is the problem because it makes their work be 

difficult and unprofessional (Individual Interview with the Head of 

School ‘T’, May 2021).  

The findings, as revealed in the above quotations show that teacher counsellors were 

only relying on their experiences in providing guidance and counselling services 

something which was acting as an obstacle to the access of guidance and counselling 

services because they lacked important skills which would make them handle big 

cases. This could be a threat to the welfare of secondary school girls.  

These findings correspond with the study done in Nigeria by Ocholi and Ocholi (2017) 

who revealed that teacher counsellors lacked training and seminars which therefore 

limited their knowledge and skills in approaching complex situations. Likewise, 

Minga (2018) revealed that teacher counsellors were not trained to provide the 

guidance and counselling services, instead they were simply using their experiences to 

handle behavioural challenges of students. On the same regard, Aroko (2014) asserted 

that guidance and counselling services were provided by people who lacked training 



66 

something which had a negative impact on students as this made them not seek for 

guidance and counselling services.  

The findings that have been revealed above most of which come from Africans 

countries, match with the Tanzanian context since classroom teachers have been used 

as counsellors unlike as it is the case with developed countries where counsellors are 

professionals. Generally, the findings revealed the challenges that were facing 

accessibility to guidance and counselling services by the girl students. These 

challenges were such as lack of indicated time, absence of counselling rooms, lack of 

training and seminars, challenge of lack of confidentiality to both teachers and 

students, lack of self-confidence among girls and attitude of students towards teachers. 

These challenges were seen to affect the access to guidance and counselling services. 

4.4 Chapter Summary  

This chapter has presented the findings based on the research objectives. The findings 

from the first objective revealed that guidance and counselling services were available 

in all schools due to the presence of teacher counsellors, services and the ways 

employed by schools to ensure access to guidance and counselling services. The 

second objective revealed that girls in public secondary schools had positive 

perception towards guidance and counselling services provided in their schools. 

Lastly, the study revealed challenges in accessing guidance and counselling services 

like lack of indicated time, lack of counselling room, lack of training and seminars, 

confidentiality challenges, lack of self confidence among girls, and attitudes of girls 

towards their teachers. All these were findings obtained from the study. 
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CHAPTER FIVE 

SUMMARY, CONCLUSION AND RECOMMENDATIONS 

5.1 Introduction  

This chapter gives the summary of the study, conclusions and recommendations of the 

study as established by the researcher based on the main findings of the study. The 

chapter starts with giving the summary of the study followed by the conclusion based 

on the research questions, and lastly, the study gives recommendations and areas for 

further researches.  

5.2 Summary of the Study 

The current study was conducted in Kilombero district with the aim of exploring the 

access to guidance and counselling services for the welfare of secondary school girls. 

The study was guided by three specific objectives, which were: 

 To determine the availability of guidance and counselling services to public 

secondary school girls  

 To examine girls’ perceptions towards guidance and counselling services 

provided for their welfare  

 To explore challenges facing girls in accessing guidance and counselling 

services 

The study was guided by systems theory developed by Ludwing Von Bertalanffy in 

1940s who believed in interactions as a centre in relationships to sustain the 

organizations. School as an organization must interact together to ensure students of 

access to guidance and counselling services. In order for secondary school girls to have 

access to guidance and counselling services, the school administration must work 

together with, teachers, students, community and government to create supportive 

environment for the access to guidance and counselling services. 

The study used open system theory model by Bertalanffy (1940) which explained 

about four elements inputs, process, output and feedback. All these elements must 

work together because the accessibility to the services depends on them. The 

conceptual framework was suitable since it explained how the system could either 

affect or promote access to guidance and counselling services. 
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The study employed qualitative approach with case study design. The study had 36 

study participants (3 heads of schools, 3 teacher counsellors, 3 discipline 

masters/mistresses 3 class teachers and 24 secondary school girls). Purposive sampling 

was used since all study participants were available hence, they could be accessed 

easily. Primary data were collected through interview, focus group discussion and 

observation. Secondary data were collected through reviewing documents such as 

minutes of the guidance and counselling service sessions. Thematic analysis was 

employed in analyzing data. 

With regard to the availability of guidance and counselling services for secondary 

school girls, the study revealed that all schools had teacher counsellors although the 

criteria for selecting them differed from one schools to another. It was noted that 

majority of school heads were using criteria like confidentiality level of the teachers 

and their positive relationship and closeness to the students. It was also found that 

some of the school heads were giving the students themselves the opportunity to 

choose teacher counsellors they wanted. They were doing this through voting process.  

The study also revealed that guidance and counselling services were being provided in 

schools for girls on academic, personal and social aspects. All these services were 

available in all the schools under the study. Lastly, the study indicated that guidance 

and counselling services for girls had impacts on promotion of self-understanding and 

confidence, developing of problem solving skills, increasing the hard working spirits, 

strengthening academic achievements, promoting girls retention and reducing early 

pregnancies and school dropout rate  

 The study discovered that girls had positive perceptions towards provision of services 

because of being aware of how services were being provided, and the person 

responsible for providing the services. Again, girls revealed how they were benefiting 

from guidance and counselling services like access to health services. Other benefits 

of guidance and counselling services including being handled during menstruation 

periods increase of their protection inside and outside school environment and 

reduction of fear. Lastly, with regard to perception of girls on the impacts of guidance 

and counselling services, majority of the participants revealed that they were 

benefiting from changing of bad behaviour, abstaining from sexual relationships and 

building positive relationships. On the challenges facing guidance and counselling 

services, the study revealed the following; lack of confidentiality, absence of 
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counselling room, lack of training and seminars for teacher counsellors, workload of 

teacher counsellors, and low commitment among teachers, untruthfulness of girls, lack 

of indicated time, and attitude towards teachers. The study found out that different 

ways were being employed by schools in mitigating those challenges such as the use 

of extra time, insisting closeness between teacher counsellors and girls, the use of 

administration office for counselling sessions, cooperating with educational 

stakeholders, the use of festivals for giving awareness of guidance and counselling.  

Again, the study gave suggestions for improving access to guidance and counseling 

services where girl students suggested inclusion of guidance and counselling sessions 

in school timetable, building counselling rooms, building the culture of confidentiality, 

and positive relationship with teachers. On the other side, heads of schools and teacher 

counsellors suggested employing of professional counsellors or training the available 

teacher counsellors, building rooms for counselling, formation of clubs to raise 

awareness and provision of financial support for the vulnerable. 

5.3 Conclusion of the Study  

 Based on the findings the study concludes that although guidance and counselling 

services were being provided in all schools and girls had access to those services, these 

services were being provided by teachers who lacked counselling skills in dealing with 

complex cases. However some girl students failed to access due to lack of self-

confidence which hinder from revealing their actual problem. Therefore, there is need 

for provision of education and campaign to sensitize girl students about the importance 

of seeking GCs. Provision of education may enhance girl students’ ability and skills 

for dealing with unpleasant situations. 

 It was also found that secondary school girls had positive perceptions towards 

guidance and counselling services due to the benefits they were obtaining from those 

services. Those benefits as it was noted strengthened their welfare hence reducing the 

school dropout rate. Lastly, the study concludes that all schools were experiencing 

challenges in ensuring the best way to access guidance and counselling services. In the 

light of findings of the study, it is necessary for schools and educational stakeholders 

to support girl students with necessary facilities needed for strengthening their welfare. 



70 

5.4 Recommendations  

Based on the findings and discussions the study has the following recommendations. 

5.4.1 Recommendations for Actions 

 Basing on the findings obtained from the study on the access to guidance and 

counselling services for secondary school girls’ welfare, the study recommends the 

following: 

  Through the heads of the schools, the school administration should appoint 

teacher counsellors based on the guidelines provided by the Ministry of 

Education Science and Technology through its circulars. 

 Heads of school should ensure that guidance and counselling services are given 

in schools to make sure all teachers and students are aware of the services.  

  Since teacher counsellors are engines of ensuring guidance and counselling 

services in schools, they should be exposed to short courses and seminars to 

help them provide the services effectively thus building their personal 

capacities as counsellors. 

5.4.2 Recommendations for further Research  

Study recommends some areas that can be investigated for further research as follows  

 A study on guidance and counselling services for the welfare of secondary 

school boys. To gain views and opinions of GCs from boy students as they 

also face problems like the use of drug abuse, theft, which threaten their 

welfare. 

  Since the study was done in rural areas, there is the need for the same study 

to be conducted in urban areas to gain views, experiences and opinions of 

secondary school girls who live in urban to share what they have been 

experiencing. 

 Since the scope of the study was limited to public schools in Kilombero 

district, researchers may expand the study topic by comparing public schools 

and private schools. 
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 Since the study was conducted in secondary schools, it is important to conduct 

the same study in primary schools because it is where adolescent stage begins 

hence the need for proper guidance and counselling.  
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APPENDICES 

Appendix I: Interview guide for Head of School 

Introduction  

I am Bibiana Edward Haule a postgraduate student pursuing Master of Education 

(MED) at the University of Dodoma. I am currently conducting research on “The 

Access to Guidance and Counselling Services for the Welfare of Public Secondary 

School Girls.” Dear participant, I kindly request for information required here in order 

to accomplish this study. The information provided will be confidential and used only 

for academic purpose. 

A: Personal Information 

Name ………………………………. 

Sex…………………………………. 

Position…………………………….. 

Interview guide for Head of School  

i. For how long have you been in this position as a head of school? 

ii. Do you have a teacher counsellor in your school? How did you get 

him/her? 

iii. What kinds of guidance services for girls are being offered at your 

school and how do they provided? 

iv. What kinds of counselling services for girl students are offered in your 

school?  

v. Do girls seek counselling services freely? If yes, how free are they? If 

not, which strategies do you use to make them feel free? 

vi. Have you ever faced any problem/challenge in service provision? 

vii. What do you do to avoid more challenges?  

viii. How do you address them? 
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Appendix II: Interview guide for Teacher Counselor 

Introduction  

I am Bibiana Edward Haule a postgraduate student pursuing Master of Education 

(MED) at the University of Dodoma. I am currently conducting research on “The 

access to Guidance and Counselling Services for the Welfare of Public Secondary 

School Girls.” Dear participant, I kindly request for information required here in order 

to accomplish this study. The information provided will be confidential and used only 

for academic purpose. 

A: Personal Information 

Name ………………………………. 

Sex…………………………………. 

Position…………………………….. 

Interview Guide for Teacher Counselor 

i. For how long have you been in this position as teacher counsellor? 

ii. Do girls come freely to seek for guidance and counselling services? 

iii.  Which guidance services do you provide for girls? 

iv. Which counselling services do you provide for girls? 

v. How do you provide guidance and counselling services for girls in your 

school? 

vi. Have you faced any challenge/ problem in providing guidance and 

counselling services? 

vii. What do you do to avoid more challenges?  

viii.  How do you address them? 
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Appendix III: Interview guide for Class Teacher 

Introduction  

I am Bibiana Edward Haule a postgraduate student pursuing Master of Education 

(MED) at the University of Dodoma. I am currently conducting research on “The 

Access to Guidance and Counselling Services for the Welfare of Public Secondary 

School Girls.” Dear participant, I kindly request for information required here in order 

to accomplish this study. The information provided will be confidential and used only 

for academic purpose. 

A: Personal Information 

Name ………………………………. 

Sex…………………………………. 

Position…………………………….. 

Interview Guide for Class Teacher 

i. Can you identify frequent problems that are reported in your class by 

girls and reasons for those problems? 

ii. Do girls seek guidance and counselling services to you? If yes, what 

kinds of services do they seek? If not, why don’t they seek the services? 

iii. How do you make them feel free to seek for guidance and counselling 

services? 

iv. Basing on your position, what are the challenges that you face in 

providing guidance and counselling services for girls? 

 

v. In your opinion, what should be done to improve the accessibility of 

guidance and counselling service for girls in your class? 

 



85 

Appendix IV: Interview guide for Discipline Master/Mistress 

Introduction  

I am Bibiana Edward Haule a postgraduate student pursuing Master of Education 

(MED) at the University of Dodoma. I am currently conducting research on “The 

Access to Guidance and Counselling Services for the Welfare of Public Secondary 

School Girls.” Dear participant, I kindly request for information required here in order 

to accomplish this study. The information provided will be confidential and used only 

for academic purpose. 

A: Personal Information 

Name ………………………………. 

Sex…………………………………. 

Position…………………………….. 

Interview Guide for Discipline Master/Mistress  

i.  For how long have you been a discipline master/mistress? 

ii. In your experience, what types of disciplinary cases for girls are 

reported frequently? 

iii.  Are guidance and counselling services used in handling those cases? If 

yes, what kinds of services are used? If not, how do you, handle them?  
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Appendix V: Guide Questions for FGD for Secondary School Girls 

Introduction  

I am Bibiana Edward Haule a postgraduate student pursuing Master of Education 

(MED) at the University of Dodoma. I am currently conducting research on “The 

Access to Guidance and Counselling Services for the Welfare of Public Secondary 

School Girls.” Dear participant, I kindly request for information required here in order 

to accomplish this study. The information provided will be confidential and used only 

for academic purpose. 

A: Personal Information 

Name ………………………………. 

Class level…………………………………. 

Guiding Questions for Secondary School Girls 

i.  When you have problems/challenges and you need advice who do you 

see and why? 

ii. Which problems do you think need to be reported and why? 

iii. Do guidance and counselling services help in solving those problems? 

If yes, what kind of services? If not, what are the reasons behind this? 

iv. Do you think guidance and counselling services offered in your school 

are beneficial in your welfare? 

v. What is your views/ opinions on guidance and counselling services 

offered in your school? 

vi. Do they have any impact in your social life? If yes why, and if not, how 

do they not influence you? 

vii. What can be done to improve your welfare through guidance and 

counselling services offered in your school? 

viii. What kind of experiences do you have when accessing guidance and 

counselling services? 

ix. What has been the hardest thing in accessing guidance and counselling 

services? 

x. How have these difficulties affected your welfare in school? 

xi. What advice do you have for improving the access to guidance and 

counselling services? 
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Appendix VI: Observation checklist  

S/N Items Available Not Available Status 

1 Teacher counsellor’ office     

2 Health facilities ( first aid kit, 

availability of water) 

   

3 Sanitary facilities (pads)    

4 Guidance and counselling 

facilities 
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Appendix VII: Document Search Guidelines 

S/N Items Available Not Available Status 

1 Guidance and counselling 

minutes of meetings 

   

2 Guidance and counselling 

circulars  

   

3 Guidance and counselling 

books, journals, magazines 
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Appendix VIII: A permission letter from the University of Dodoma  
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Appendix IX: A research permit from Kilombero District  

 

 



91 

Appendix X: A research permit from the DAS 

 

 


