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ABSTRACT 

This study intended at exploring on guidance and counselling services in enhancing 

academic performance among female students at rural secondary schools in Muleba 

district, Tanzania. The objectives of the study were:  to investigate on how 

counsellors with different qualifications provide guidance and counselling services in 

secondary schools, to examine the attitude of both teachers and female students 

towards the contribution of guidance and counselling services in enhancing good 

academic performance in their studies. Lastly, was to explore the involvement of 

parents/guardians in providing guidance and counselling practices to their children. 

Qualitative approach with case study design were adopted to get data from 32 

participants comprising of 3 head of schools, 3 academic masters/mistresses, 3 

teacher-counsellors and 23 students using purposive sampling technique. Data were 

collected through focus group discussions, document review and interview and 

analysed through thematic analysis. 

The results found that; GCSs were significant in enhancing academic performance 

among female students in rural secondary schools. It was also found that both 

teachers and students were holding a positive attitude towards guidance and 

counselling in enhancing academic performance to students. However, the absence 

of professional trained teacher-counsellors, lack of guidance and counselling 

facilities, teacher-counsellor workload and lack of clear timetable for guidance and 

counselling services were leading to poor provision of guidance and counselling 

services to students in rural secondary schools. Furthermore, minimal involvement of 

parents in providing guidance and counselling services to their children were seen to 

hinder the provision of guidance and counselling services to the students in rural 

secondary schools.  

Based on the findings, the study recommends that; the government should employ 

qualified teacher-counsellors, establish guidance and counselling facilities, enhance 

strong school management support and training to the teacher-counsellors.  In the 

same vein, parents have to be given education on the importance of participating 

fully in providing guidance and counselling services to their children. This will help 

to improve the provision of good guidance and counselling services.  
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CHAPTER ONE 

BACKGROUND OF THE STUDY 

1.1 Introduction 

This study investigated on guidance and counselling services in enhancing academic 

performance among female students in rural secondary schools. The first section of 

this chapter presents the background to the problem, statement of the problem, 

research objectives, and research questions, significance of the problem, scope of the 

study and definition of key terms. 

1.2 Background of the Problem 

Guidance and counselling are the services that  are  intended to help individuals to 

understand themselves and therefore  adjust to the environment accordingly (Minga, 

2018). Marandu (2018) reported that guidance and counselling are the programmes 

provided to people with the aim of helping them adjust to social, economic and 

academic life. Guidance and counselling services are conducted in most schools with 

the aim of empowering students  to  make  them  their studies and life at large 

(Heyden, 2011). Furthermore, these services are provided to students so that they 

may make positive decision for the betterment of their lives.  However, These 

services will be of good potential only if school counsellors are competent enough to 

deal and understand personal problems (Marandu, 2018). 

In Australia, guidance and counselling is important as it helps students to make good 

career choices. This is due to positive attitude of teachers and students towards the 

contribution of guidance and counselling services in enhancing students’ academic 

performance and the effective use of career development theories (Vanin, 2015). In 

Iran, Shaterloo and Mohammadyari (2011) reported that guidance and counselling 

services are so useful in students’ academic  performance as these services plant a 

sense of cooperation between students and teachers as well as parents in academic 

issues. 

A South African scholar, Olivier (2016)asserted that guidance and counselling are 

the services which have shown significant impacts to the students especially open 

Distance Learning as they lead to the improvement in their academic matters. This is 

because they help them to overcome social, emotional and psychological challenges. 
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In Cameroon, Bobga (2016)reported that such services are so helpful in shaping 

students’ behaviours as most of bad behaviours like violation of school rules, 

cheating in examinations and promiscuity  are not seen among students in both 

schools and universities.  

Musa and Nasiru (2014)asserted that, in Nigeria, most of the teachers are not 

competent enough in guidance and counselling services thus leading students to lack 

career guidance hence making improper career choices. However, the competent and 

qualified school counsellors have to be permanently found in all secondary schools 

as they play a big role in enhancing students’ performance (Nwonyuku, 2017).  On 

the other hand, Eremie and Ruth (2018) added on this by saying that such guidance 

and counselling services are so helpful in improving students’ academic 

performance, so they need to be properly provided to the students. 

In Kenya, Njeri (2007)reported that guidance and counselling showed  positive 

impacts to the students especially in their academic life as they found themselves 

improving their academic achievements time after time. Ajowi and 

Simatwa(2010)reported that, these guidance and counselling services are so crucial 

in instilling good discipline among students in most of the schools found in the 

country. This fact comes as these services play a very important role in showing the 

right direction for students to pass through, hence making them not engage in bad 

behaviours hence guaranteeing good discipline to them.  

Tanzania, like any other country in the world, with  regard  to  guidance and 

counselling services are provided in schools, colleges and other high learning 

institutions for the betterment of students (Minga, 2018). Some of the problems such 

as drop outs, indiscipline cases and adolescent changes forced Tanzania to initiate 

some of the guidance and counselling services in schools (Marandu, 2018). Kihombo 

(2017) added that Tanzania is experiencing poor performance among female students 

in rural secondary schools. Also, Rwegasira (2017) reported that in Kishapu district 

most of the  girls’ failure in academic was due to both home and school factors like 

lack of sanitary services, excessive domestic activities, poor girls’ participation in 

classroom activities, sexual harassment to female students and long travelling 

distance from home to school. Chuwa (2018)asserted that female students in Geita 
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have been performing poorly due to reasons like early marriage, peer pressure and 

family education background. 

However, Malisa (2017) asserted that engaging in unsafe relationships among female 

students when they are at school is mentioned to be one of the big problem that  has 

been  facing  most of them  thus leading  to loss of concentration in their studies 

hence making  them  perform poorly. Pregnancies and poverty are among the 

challenges  that  have  been leading to poor performance among girls in Kilimanjaro 

(McCubben, 2016). However, Minga (2018)reported on 3439 cases of female 

students’ drop outs relating to early pregnancies. Having seen the challenges facing 

female students across the country, the researcher of this study found the necessity of 

carrying out this study. That is, to investigate on guidance and counselling services in 

enhancing academic performance among female students at Muleba District. The 

researcher was  interested to understand on how guidance and counselling services 

were being conducted in schools, taking in mind that female students still experience 

poor performance according to studies conducted by Rwegasira (2017), Chuwa 

(2018) and (Kihombo, 2017). 

Following these problems, the government has tried to establish various interventions 

to salvage the academic life of most of the  Tanzanian female students (Minga, 

2018). The first intervention was the introduction of guidance and counselling 

services in secondary schools which were guided by a Circular of 2002 Act No. 11 

that is responsible for guiding all guidance and counselling matters. The circular was 

addressed to all heads of secondary schools and college principals.  This circular 

came as a response to indiscipline cases and drop outs that were being displayed by 

students. This circular contains six guidelines such as appointing a school teacher 

counsellor who can maintain confidentiality and reduce work load to the appointed 

school counsellor (Marandu, 2018). 

The second initiative is that, the government in cooperation with other stakeholders 

is now trying to educate parents, teachers and community at large on the importance 

of guidance and counselling services to the academic life of their students. This 

education is being provided to the people through radio and television where the 
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presenters of these media do broadcast various issues concerning guidance and 

counselling services to students. 

Guidance and counselling services are provided in various secondary schools in 

Tanzania (Marandu, 2018). Students are given such services by school counsellors in 

some of the schools while in other schools, discipline teachers do take such 

responsibilities and sometimes class teachers take such responsibilities (Boitt, 2016). 

These counsellors do play an important role of helping students adjust to school, 

social, physical and academic environment (Marandu, 2018) . They also play an 

important role of helping female students cope with the changing world especially 

the technological changes. Currently, the government has issued a guidance and 

counselling Circular of 2002 Act No. 11 which is there for the aim of guiding all 

guidance and counselling services (Marandu, 2018). This circular has six guidelines 

that heads of schools have to follow for better implementation of the guidance and 

counselling services in schools. Every head of school is provided with a copy of this 

circular (URT, 2019). 

There are some studies which have been conducted by some scholars on guidance 

and counselling services. These studies include the study done by Ntilisinda (2017) 

focused on the effectiveness of guidance and counselling services in facilitating 

learning among secondary school students and found that few students were aware of 

the importance of guidance and counselling services in improving their  academic 

performance.  Marandu (2018) also conducted a study that focused on the appraisal 

of guidance and counselling in enhancing academic performance and found that 

guidance and counselling services are important to enhance the academic 

performance.  

Above studies prove that guidance and counselling services plays a great role in 

shaping students behaviour and facilitating learning in secondary schools, thus they 

have left behind the role of guidance and counselling services in enhancing academic 

performance among female students. So this study intends to fill the gap by 

investigating the role of guidance and counselling services in enhancing academic 

performance to female students in Tanzania secondary schools.  
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1.3 Statement of the Problem 

 Guidance and counselling services are provided in schools in Tanzania. They are 

also provided in colleges and other high learning institutions for the betterment of 

students (Minga, 2018). GCSs are provided in Tanzania following some of the 

problems such as drop outs, indiscipline cases and adolescent changes forced 

Tanzania to initiate some of the guidance and counselling services in schools 

(Marandu, 2018). 

The government has tried to introduce some efforts to combat the problem such as 

the issuance of guidance and counselling Circular of 2002 Act No. 11 that is there for 

the aim of guiding all guidance and counselling services provided in secondary 

schools. The Circular contains six guidelines that heads of schools have to follow for 

the better implementation of GCSs (URT, 2019). Following this circular there are 

guidance and counselling departments that have been introduced in schools. These 

departments are responsible in creating guidance and counselling timetables, 

providing guidance and counselling services to students and also they make sure that 

guidance and counselling services are being provided to students according to the 

guidelines indicated in the circular.  

The government also has introduced guidance and counselling as a course in some of 

the teacher-colleges and universities. This is done in order to equip teacher-

counsellors with basic skills and knowledge on guidance and counselling services, so 

as to handle students’ challenges. As teachers are the ones staying with students for 

such a long time when compared to parents. In some uncertainties these students do 

face various challenges, so teacher need to be equipped with basic skills and 

techniques of handling students’ behaviour so as to harmonize the teaching and 

learning environment for both teachers and students.  

Again, in regard to the above explanations there are some of the universities which 

offer degree courses relating to guidance and counselling services. The universities 

which offer these are such as Tumaini University, University of Dar-es-Salaam 

(UDSM), Teofilo Kisanji University (TECU) and The University of Dodoma 

(UDOM). This is done so as to produce some of the guidance and counselling 
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expertise so as to meet the demand of a fast growing need of counsellors in 

secondary schools (URT, 2019). 

Guidance and counselling services plays a great role in students’ life especially 

academic life. That is why the government and other education stake holders try their 

level best to implement guidance and counselling services in secondary schools. 

Scholars have also conducted some studies so as to realise the role of guidance and 

counselling services to students, such studies include the study done  by Minga 

(2018) on the effectiveness of guidance and counselling services in shaping students’ 

behavioural problems in ward secondary schools in Tanzania found that, guidance 

and counselling services are significant in shaping students behaviour. Again, the 

study of Ntilisinda (2017) on effectiveness of guidance and counselling services in 

facilitating learning among secondary school students in Tanzania. The study found 

that guidance and counselling services are significant in facilitating learning to 

students in secondary schools in Dodoma Municipal. However, the study of Mbera 

(2013) focused on the importance of guidance and counselling services on the 

education of girls in secondary schools in Sameta Division. The study found that 

guidance and counselling plays a great role on girls’ education in Sameta Division.  

Above studies prove that guidance and counselling services plays a great role in 

shaping students behaviour and facilitating learning in secondary schools, thus they 

have left behind the role of guidance and counselling services in enhancing academic 

performance among female students. Though Mbera did the study which focused on 

GCSs on the education of girls in secondary schools, but it was conducted in Kenya 

particularly Sameta Division. So this study intends to fill the gap by investigating the 

role of guidance and counselling services in enhancing academic performance to 

female students in Tanzania secondary schools.  

1.4 Objectives of the Study 

1.4.1 Main Objective of the Study 

The main objective of this study was to explore on guidance and counselling services 

in enhancing the academic performance among female students at rural secondary 

schools in Muleba district.  
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1.4.2 Specific Objectives of the Study 

The following are the specific objectives of this study that guided the researcher in 

formulating research questions. Specifically, the current study intended to:  

• Explore on the qualifications of counsellors providing guidance and 

counselling services in secondary schools. 

• Examine the attitude of both teachers and female students towards the 

contribution of guidance and counselling services in enhancing good 

academic performance. 

• Explore the teacher’s perception towards the involvement of 

parents/guardians in providing guidance and counselling practices to their 

children 

1.5 Research Questions 

• How do guidance and counselling services take place in secondary schools in 

relation to the qualifications of counsellors? 

• What is the attitude of both teachers and female students towards the 

contribution of guidance and counselling services in enhancing good 

academic performance of students in their studies?  

• What are the teacher’s perceptions towards parents involved in providing 

guidance and counselling practices to their children? 

1.6 Significance of the Study 

The significance of this study is expected to be revealed in the following ways; to 

begin with, the results of this study might benefit female students as guidance and 

counselling services will be given to them following the guidelines from the Circular 

Act No.11 of 2002 by the school administration. This might help to reduce female 

students’ academic problems, hence leading them to enjoy school life thus improving 

their academic performance. 

Second, the study findings are expected to be beneficial to the curriculum designers. 

For instance, the study findings are expected to help in creating awareness among the 

curriculum designers especially in designing relevant guidance and counselling 

contents that will suit the needs of female students when they are at school.  
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Third, this study might have benefits to the school administration and education 

stakeholders. It might not be a problem anymore in implementing guidance and 

counselling services because this study will have already shown clear guidelines 

from the circular hence making education stakeholders especially teachers and 

counsellors efficiently give these services. 

Fourth, the results of the study might help to raise awareness among parents, society 

and government at large on the importance of guidance and counselling to the female 

students’ life when they are at school and outside school. Therefore, this will 

motivate parents by making sure that they counsel and guide their children to help 

them make rational decision for their future life. This will go hand in hand with 

eliminating poor African cultural beliefs which forbid guidance and counselling to 

children especially on issues concerning reproductive health. 

1.7 Scope of the Study 

This study focused on secondary school female students because most of the 

secondary school students especially female students are being faced with adolescent 

problems compared to primary students and higher level of education students. 

Hence they need close care through providing them with proper guidance and 

counselling services so as to make them cope with body changes. The study also 

focused on female students due to the fact that these individuals do face direct 

impacts of various problems compared to boys especially when it comes to school 

drop outs and adolescent changes. So it was worthy for this study to focus on female 

students in order to help them overcome such obstacles for the benefit of themselves 

and the community at large. 

1.8 Definition of Key Terms 

Guidance refers to the help given to an individual to be able to cope with the 

challenging situation (Minga, 2018). In this study, guidance means giving ability to 

female students to make them cope with the challenges facing them in their studies. 

This is provided to them through having various sessions of guidance and 

counselling to give them various techniques on how to deal with school and 

academic environment in a good and productive way. This implies that female 
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students have to be empowered through giving those skills and techniques that will 

make them be able to cope with various challenging situations for their better future.  

Counselling refers to the process of helping an individual in dealing with hard 

situations in a very wise and systematic way (Marandu, 2018).  In this study, 

counselling means helping female students experiencing hard situations in such a 

way that they will not harm their academic life. This means that most of the female 

students are faced with various challenging situations, which mostly lead them to 

drop out from   school due to lack of competent awareness on how to deal with those 

situations. Following this situation, female students need to be made aware of how to 

deal with challenging situations in a productive way. 

A counsellor is the qualified expert dealing with helping people to make wise 

decisions in dealing with various problems in a constructive way (Heyden, 2011). In 

this study, a counsellor is referred to as a teacher-counsellor who is responsible in 

showing the right directions to the female students to make them succeed in their 

academic matters. Teacher-counsellors do make sure that they help students, 

especially female students when they come across any problem in very confidential 

way. They are also responsible for providing various academic techniques, which 

will be helpful to the students to improve their academic achievements.  

1.9 Organization of the study 

The study is divided in five chapters in which the first chapter presented back ground 

of the problem, statement of the problem, objectives of the study, research questions, 

significance of the study, scope of the study and operational key terms. Chapter two 

presented literatures that aimed at shaping the study. Chapter three presents the 

research methodology employed in conducting research. Chapter four presents data, 

interprets and discusses the findings. Lastly, chapter five summarises, concludes 

findings and makes recommendations for actions and further studies. 
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CHAPTER TWO 

LITERATURE REVIEW 

2.1 Introduction 

This chapter reviews literatures relating to the effectiveness of guidance and 

counselling in enhancing academic performance among female students in secondary 

schools. It focuses on the theoretical underpinnings of the study, empirical studies, 

conceptual framework and research gap.  

2.2 Theoretical Framework 

The study employed Empowerment Theory. The theory was found by a social 

scientist Julian Rapp port in 1981. This theory stresses on helping an individual to 

strongly and confidently control one’s life through realizing and recognizing one’s 

potentials. The theory also stands on two important things, namely making an 

individual more powerful to exercise one’s power in dealing with difficult situations 

and making individuals believe in themselves so as to attain total transformation 

towards positive or successful directions(Calves, 2009).From these assumptions, the 

focus of the theory is to help individuals innovate new and potential meanings about 

themselves.  

The theory emphasizes that the main task of the counsellor is to provide and create a 

change environment or condition to an individual. Thus, the theory lays down two 

important things namely; letting out the power of individuals to have personal access 

to power with all strengths and confidence in overcoming all the obstacles and 

assisting marginalized groups recognize their potentials and use them for total 

development of themselves. In schools, female students have to be given 

opportunities to show their power in solving various problems that face them 

especially those that have to do with academic matters. This should be done to create 

confidence among female students. Female students also, need to be given an 

opportunity to recognize the potentials that they have and use them in transforming 

their lives from one stage to another stage especially in their academic situations. 

The combination of these two main things leads to the creation of conducive 

environment to female students in terms of growth, change and self-actualization for 

total improvement in their academic lives. Similarly, this study acknowledged that 
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realizing the strong and workable potentials among female students has got a great 

contribution to the female students’ good academic performances.  It is expected that 

female students will put more efforts in their academic matters since they will have 

recognized what are their potentials and how to use them in a right way for total 

development in their academic issues. It is, therefore, necessary to understand the 

effectiveness of guidance and counselling on female students’ academic 

performances.  

The theory was useful in solving learners’ problems thus it has been used by various 

researchers and scholars in their studies. Eremie and Ruth (2018) documented the 

theory by investigating on the influence of educational counselling on the academic 

performances of students. The study revealed that guidance and counselling is so 

effective in enhancing students’ academic performances. Therefore, it has to be 

provided to the students for the betterment of their school life. Magati (2013) used 

the theory by investigating on the importance of guidance and counselling in the 

education of girls in secondary schools. The study found that guidance and 

counselling was significant in improving girls’ academic performance though there is 

little awareness of these services to girls. However, it is doubtful how guidance and 

counselling services are used to enhance the academic performance among female 

students. 

Among the strengths of empowerment theory are that, it encourages individuals to  

make  them more confident and stronger especially in controlling their lives in any 

situation(Calves, 2009).Also, Rappaport’s theory helps female students to recognize 

themselves and find their path and reduce hindrances in their journey of education 

(Njeri, 2007).  On the other hand, the theory helps teachers to meet their teaching and 

learning goals since they are teaching students who recognize and understand their 

potentials (Odhiambo, 2014). 

Despite the vital role played by the theory in reducing learners’ issues, the theory 

faces some criticism such as the theory seems to be selective in some situations, for 

instance the theory does not show how mentally sick  female students will be helped 

in recognizing their potentials (Weidenstedt, 2016). Again, Calves (2009) added that 

this theory does not indicate how an individual’s self-esteem can be consolidated so 
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as to meet the empowerment terms in a planned way. However, Weidenstedt 

(2016)reported that the theory does not show what ways will be used to make sure 

that potential qualities of girls are realized or recognized by female students. 

The empowerment theory was relevant to this recent study because it emphasized on 

helping female students realize their potentials and use them strongly and confidently 

in overcoming various social, cultural and environmental problems that can hinder 

them in their studies. In addition, the theory was useful in this study since it 

emphasizes on female students to show out their abilities in dealing with difficult 

situations that could hinder their studies, thus ending up improving in their academic 

performances.  Lastly, the theory informs teachers that female students have much 

potential, which can be helpful in addressing various difficulties concerning teaching 

and learning processes, so they need to be given opportunities to use those potentials 

for their benefits. 

Implications of the theory in real life 

Basing on the key arguments of theory which emphasise on helping a person to 

realize his or her potentials and use them to solve difficult situations that he or she 

faces in the life time. This is evident as now days in schools through implementing 

learner-centred curriculum, what is done by teachers is only facilitating or guiding 

students on how and where they can get best materials for a particular subject and the 

lest is being done by students themselves. So they are given chance of using the 

potentials they have in facilitating their learning activities rather than depending on 

their teachers for each and everything.  

Apart from that, the government also is emphasizing on guiding students in 

entrepreneurship activities so as when they finish school they may not depend on 

being employed by the government rather to employ themselves. By doing so 

curriculum designers have designed a subject known as vocational skills which deals 

with teaching students various skills such as textile, cooking, cleanliness, crafts and 

arts. This is done to make sure that a student is empowered in various skills which 

will be helpful to him or her after completing the school.  
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However, the initiation of the programme called “ELIMU YA KUJITEGEMEA” in 

all primary schools in Tanzania is one of the efforts made by the government for the 

aim of empowering students. In this programme the main activity that is done is to 

teach students proper farming ways which will led to great performance. It is found 

that every class has got its own farm whereby every member of the class has got his 

or her own portion to work on. It has been so helpful to the students as they acquire 

important skills for the betterment of their future life.     

2.3 Guidance and Counselling in Students’ Academic Performances 

Guidance and counselling played an important role of improving students’ academic 

performance through shaping their behaviours (Salgong et al., 2016). Kanga 

(2017)argued that the presence of guidance and counselling departments in schools 

enabled students to adjust themselves within the physical, social and academic 

environment in schools. Also, it was believed that the services provided by guidance 

and counselling played a significant role in facilitating teaching and learning 

activities among teachers and students (Ntilisinda, 2017). Odhiambo (2014)stated 

that these services have been playing a great role of changing the negative attitude 

among students towards their education, thus encouraging them to participate fully in 

academic matters. 

According to Atsuwe and Albert (2018)guidance and counselling services enhance 

students’ academic performance by encouraging teachers counsellor training so as to  

make  them provide effective services to students. Malisa (2017) reported that 

guidance and counselling programmes help in changing students’ behaviours. These 

behaviours are from bad to good behaviours. It is believed that students with good 

behaviours perform better than those who misbehave (Minga, 2018).  Students with 

good behaviours heed their leaders (teachers and parents) and they have enough time 

to study and concentrate on studies. On the other hand, misbehaving students lack 

enough time for studies rather they concentrate on misbehaviours and they do not 

heed their leaders. Thus, effective guidance and counselling programmes in schools 

are mandatory in modifying students’ behaviours and encouraging them to overcome 

various obstacles hindering them. These students were provided with self-awareness 

education from counsellors which helped them realize their needs and goals (Kituyi, 

2014). These matters, therefore, helped students’ in improvement of their academic 
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performances since there are free from any inconveniences. Moreover, Njeri (2007) 

added that guidance and counselling services help students to adjust to school life 

hence achievement in their academic matters. These studies, however, placed little 

focus on how these GCs services protect girl students in their learning.  

2.4 Empirical Studies 

2.4.1 Teachers and Students’ Attitudes towards Guidance and Counselling 

Services 

Teachers and students attitudes towards any school programmes matters a lot in the 

success of such programmes. So, the extent to which teachers and students will take 

into consideration the guidance and counselling services will prove if the programme 

is being  effectively implemented or not (Minga, 2018). The study conducted by  

(Ntilisinda (2017) in Dodoma reported that students were not aware of the guidance 

and counselling services provided in school. Their tendency of looking for these 

services was so rare due to lack of facilities such as consultation room and 

professional school counsellors. However, this study by Ntilisinda (2017) said a little 

on how these poor attitudes towards GCs were  affecting female students’ in 

achieving success  in their academic matters.  

Aroko (2016) informed that both teachers and students were not utilizing GCs 

effectively due to lack of awareness on how to use the services in improving their 

academic performances. The study conducted in Kenya by (Nyarangi, 2011) revealed 

that most of  the secondary school students in Nyanza Province had negative 

attitudes towards GCs. These cases made the services not be used effectively among 

teachers and students. In Nigeria, Egbo (2015) justified that negative attitude among 

school counsellors were among the big barriers to the success of GCs. These studies 

in Nigeria and Kenya show that guidance and counselling services were mostly 

affected by negative attitude of teachers, students, school administration and other 

education stakeholders. However, the findings of these studies failed to reveal how 

these poor attitudes had effect on the girls’ education and the need to resolve cases in 

schools. Hence, it was necessary to reveal the role of GCs in improving the academic 

performance among female students in schools.   
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2.4.2 Girls’ Academic Performance 

Girls’ education has been  facing a lot of challenges such as excessive domestic 

activities and poor girls’ participation in classroom activities (Rwegasira, 2017). 

Nyalusi (2013) reported that girls were performing poorly due to challenges like rape 

and lack or poor facilities such as hostels, sanitary and changing room. Issues like 

pregnancies, cultural practices and long distance from home to school were  some  of 

the  big barriers on girls’ academic performance (Kihombo, 2017). Additionally, 

Chuwa (2018) reported that early marriage, poverty and peer pressure contributed to 

poor academic performance among girls in Tanzanian secondary schools. With these 

arguments, however, little attention was placed on how these issues were related to 

the provision of GCs. It was therefore, compulsory to conduct a study on how GCs 

contributes to girls’ academic matters.  

It should be noted that the Tanzanian government together with other education 

stakeholders has been trying to establish various efforts aiming at raising girls’ 

academic performances. HakiElimu (2010) asserted that education for self-awareness 

was being provided to girls to make them recognize the importance of education in 

their school journey and lives in general. Various laws and declarations were 

established to help girls succeed in their education. These laws included; jailing for 

30 years anyone who would be caught seducing or engaging in love relationships 

with school girls. Other  issues  concerned increasing  of motivation especially to 

girls taking science subjects and reduction of pass marks to girls joining universities 

(URT, 2019). However, these studies reported a little on how these efforts helped 

girls doing well in their academic matters.  

Additionally, Damas(2016) asserted that building girls’ hostels, making other schools 

to be boarding schools and introduction of high schools for girls were efforts done 

towards helping girl students. Mbera (2013) reported that the provision of GCs on 

sexual motivation and menstrual management and hygiene among girls helped them 

cope with school situation. It helped girls attending schools without missing. This is 

because during menstrual times girls fail to attend school, as they do not know how 

to manage themselves, hence leading them to miss studies ending up in performing 

poorly. Also, Marandu (2018) informed that GCs helped youth girls cope up with the 

changing environment and rapid adolescent change. These changes mostly resulted 
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into indiscipline cases leading to poor performance among female students. 

Odhiambo (2014) argued that GCs was playing an important role of helping girls 

participate fully in their studies. On the other hand, all GCs efforts elaborated with 

various fore mentioned studies were not fully focused on how the services were 

helping the youth especially female students in overcoming their issues. Therefore, 

knowing the role of GCs in schools in helping weakness and matters among female 

students is required.  

2.4.3 Girls’ Dropout 

Girls dropping  out  of  school is a serious problem in most of the  Tanzanian 

secondary schools (Rwegasira, 2017). This problem is due to the pregnancies, family 

poverty and poor cultural beliefs on girls’ education (Kihombo, 2017). According to 

Mbera (2013) in most of the  sub-Saharan countries, girls have been facing negative 

attitudes from the society concerning their education. This goes beyond since in 

some tribes they consider girls as a source of entertainment to men as they force 

them to get married with young age. This signifies that girls are considered to be the  

source of income to their families who  therefore  should  not  be  taken to school 

(Chuwa, 2018). Gender based violence is also mentioned to be the main root of girls 

dropping out in their studies. According to WHO (1997) gender based violence is 

mentioned to be one of the violations of human rights as it leads to denial of some 

rights to a certain gender or sex. Gender based violence that is practised among 

female students do induce much fear among girls who attend schools.  According  to 

Subrahmanyam (2016) gender violence may be done by parents, friends, teachers 

and community and it can be practised at any place such as at school, at home, 

church or mosque. In schools, gender violence done to girls is being practised by 

teachers who usually harass female students in front of their fellow students.   

Literatures reviewed above have failed to show the impact of guidance and 

counselling services in combating the gender based violence problem. Hence, this 

study was conducted for the aim of giving awareness among people on the great 

impact of guidance and counselling services towards eliminating gender based 

violence, thus resulting into the improvement of the academic performance among 

girls.  
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In addition, gender violence are practised at home by some parents and other 

relatives by denying some rights for girl students. Subrahmanyam (2016) asserts that 

the right to education among female students in most of the African countries is 

denied to them. This problem mostly contributes to girls’ lack of  education which is 

their basic right (HAKIELIMU, 2010). Raping among girls in some of the places 

among African countries has   become a big threat to the girls concerning all matters 

related to their education. Girls are being raped when  on their  way to school and 

this is due to the long distances that they travel from home to school (Rwegasira, 

2017). Most of the time raping go hand in hand with kidnapping girls especially 

when they refuse to do what they are told to do by some people with bad behaviours 

in the society (Vuri, 2007). Also, Female Genital Mutilation (FGM) is another threat 

to female students, where girls are forced to practise FGM by their parents (Mbera, 

2013). This is commonly practised among Maasai, Kurya, Gogo and Sukuma tribes. 

It is done because of poor cultural beliefs that this practice does protect girls from 

unwanted and unsafe sexual intercourse. This practice  keeps female students long 

time at home waiting for them to recover, hence leading them to dropping out in their 

studies (Kihombo, 2017). However, these studies failed to show how the contribution 

of GCs helps female students with this kind of problem. In addition, these scholars 

failed to indicate the role of GCs could play in order to combat this problem. Thus, 

the study focused on GCs in helping female students overcome various problems 

hence leading to academic performance improvement. 

2.4.4 Importance of Girls’ Education 

Educating girls is one  of the ways of empowering them and way of eradicating 

poverty in the community and the  national at large (Rutakinikwa, 2016).Through 

capacity building, women become productive in all aspects of life. Educated girls are 

in the  right position to understand various issues especially those relating to family 

planning (Rutakinikwa, 2016). Women are the victims of unstoppable pregnancies 

something which makes them fail to engage effectively in economic issues (World 

Bank, 2020).Therefore, having awareness on family planning matters will be helpful 

to them. According  to Kobani (2014) education leads to community development. 

Education among girls provides them with opportunity as a functional member in the 

community as they participate fully in various economic activities. The outcome of 
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these matters transforms the community from low stage to high stage of 

development. Thus, scholars failed to show the contribution of guidance and 

counselling in bringing about success to girls’ academic lives. 

Somani (2017) asserted that educating girls is one of the essential tools towards 

development of the family and community at large. When girls get education they 

will be empowered in various ways, which will make them, participate fully in the 

economic activities, hence leading to total development. Apart from that, education 

provides girls with important skills which lead them to be so potential in their 

families and community (Khanda, 2018). These skills include farming skills, 

production skills, good communication skills and professional skills. These have 

proved to be more effective to girls themselves and the community at large. This 

indicates that skills and knowledge that girls get from school are not enough for them 

if they are not be directed towards the right paths for them to pass. If that is done, it 

will fit in the skills and knowledge they have. Hence, this study filled this gap by 

providing directions to girls on all matters concerning right places where their skills 

and knowledge to become successful and potential people in their societies. 

According to, World education is so helpful to girls as it equips them with nutrition 

and healthcare knowledge. It is widely known that girls are mostly vulnerable to 

various dangerous diseases found around the world(WHO, 1997). Therefore, 

education plays a great role in creating awareness to girls on how to overcome such 

kinds of diseases. Thus, educated mothers have proved to have healthier and strong 

families. Masuda and Yamauchi (2017)asserted that education is so important to girls 

especially adolescents as it makes them avoid early pregnancies and early marriage. 

Attending school without missing among girls has proved to have reduced the 

probability of girls to have early marriages and early pregnancies (Marandu, 2018). 

Moreover, awareness on the negative impacts concerning early marriage and early 

pregnancies has been given to them when they were at school, thus making them 

avoid problems. HAKIELIMU (2010) reported that educating girls plays an 

important role as it helps girls think critically, grabbing available opportunities, 

having self-confident and identity, good communication skills, with knowledge of 

overcoming various challenges in life such as poverty, gender based violence and 

diseases.  The above literatures have indicated well on the importance of education to 
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girls but failed to state clearly the contribution of guidance and counselling in 

successful academic matters among girls. Hence, this study filled the gap by 

investigating on the effectiveness of guidance and counselling in enhancing girls’ 

academic performance. 

2.4.5 Contribution of School Management towards Guidance and Counselling 

Services 

School management is the best instrument of improving the quality of management 

and implementation of  the school’s GCs (Minga, 2018). According to Massawe, 

2014) better school management is determined through proper articulation of  the 

school’s vision and mission. In both developed and developing countries, most 

successful GCs are as result of good and organized school management 

(Cruickshank, 2017). On  the  same regard, (Firmina, 2015) added that good 

participatory school management gives  motivation to the school counsellors when  

implementing GCs. In the same vein, Heaven & Bourne (2016) reveal that  the 

school management should  maintain and control guidance and counselling facilities 

for better implementation of  the GCs. In Tanzania, for example, the GCSs Circular 

of 2002 articulates that the heads of schools have got mandate of selecting and 

maintaining school counsellors for better implementation of guidance and 

counselling services in their schools Marandu (2018). Hence, school management 

supports the need to come first in all services and programmes conducted in schools 

so that students and teachers may utilize them effectively in the way they are 

planned. So speaking of guidance and counselling programmes that seems to be very 

important for the survival of the school, school management support need to be of 

high concern than anything else.              

To the contrary, Nzoko and Orodho (2014) argued that the  school management that 

do not cooperate with other staff members especially the  school counsellors 

automatically leads to poor implementation of school counselling services.  Poor 

practices of GCs results from a school administration that lacks cooperation, 

accountability and transparency (Makore & Shukuru, 2017). Mdidi (2015) reported 

that GCs provided in schools were not helpful due to poor coordination of 

counselling activities from the school management. In Kenya, students were  

receiving poor GCs due to poor support from the school management and board of 
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governors, thus increasing unacceptable behaviours among students which resulted 

to poor academic performance (Nyarangi, 2011). 

Boitt (2016)found that apart from poor support from school administration towards 

GCs, there were other challenges that were hindering school counsellors. These 

challenges included; lack of time to teacher counsellors, inadequate facilities, lack of 

qualified personnel and uncooperative clients (Ntilisinda, 2017). 

School management support comes first from the success of all services and 

programmes done at school. These programmes include guidance and counselling 

services, which play a great role in making sure that both students and teachers live 

in a harmonized environment.  However, the above literatures have failed to state 

clearly as to what extent the school management has seriously been supporting 

guidance and counselling services in their schools. Hence, this study investigated 

how seriously was the school management supporting guidance and counselling 

services for effective implementation. 

2.5 Conceptual Model 

Conceptual framework refers to the road map of the research which is presented in 

narrative, diagram or graphic form (Adom & Hussein, 2018). Conceptual framework 

is the summary of research, which specifically shows the key ideas of the research 

topic. It also shows the relationship of variables or concepts used in the research. The 

conceptual framework of this study conceptualized on the effectiveness of guidance 

and counselling services in enhancing academic performance among female students 

in rural secondary schools.  

The conceptual framework of this study shows that having confidential school 

counsellors as a determinant of guidance and counselling will lead to school 

attendance among students hence resulting into good female academic performance 

(Bita, 2015). In the same vein, Boitt (2016) reveals that having teacher counsellor 

trainings and guidance and counselling services at school as a determinant of 

guidance and counselling services, will generally lead to respect, love and hard work 

among female students thus ending  up causing good academic performance among 

female students in rural secondary schools.  
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According to Cheruiyot (2017)good school management support is so crucial in the 

implementation of guidance and counselling services. This goes hand in hand with 

provision of necessary guidance and counselling service facilities thus resulting into 

good academic performance among female students. On the other hand, bad 

outcomes like rape, peer pressure and negative attitudes of students and teachers 

towards guidance and counselling services if treated well by putting more effort of 

discouraging such behaviours, it is highly expected to result into good female 

academic performance (Nyalusi, 2013). 

Generally, the conceptual frame work of this study conceptualizes that good 

determinants of guidance and counselling services in school such as confidentiality, 

presence of guidance and counselling facilities, school management support and 

training to teachers; will lead to effectiveness of guidance and counselling services in 

school. This will eventually result into school attendance, hard work love, respect, 

and peace and student retention thus good female academic performance. Also bad 

determinants such as lack of empathy, poor attitude and poor communication skills 

might lead to dropping  out of students, poor performance, rape and early marriage 

thus leading to ineffectiveness of guidance and counselling services in school but if 

well processed and treated, will end up causing good academic performance among 

female students. 
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Figure 2. 1: A Conceptual Model 

Source: Researcher own creation (2021). 

2.6 Knowledge Gap 

Literatures that have been reviewed revealed that guidance and counselling services 

are so helpful in enhancing academic performance among female students, since it 

helps them to avoid various temptations, which may face them thus leading them to 

drop out from   school. Most of the studies have reported that guidance and 

counselling services are one of the strategies that teachers use in order to enhance 

academic improvements among students, especially female students (Ntilisinda, 

2017). 
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However, poor performance is still experienced among female students as reported 

by Rwechungura (2014) that most secondary schools in Tanzania still experience 

female students poor performances in their examinations due to temptations that they 

face on their way to school or from school as well as when they are at school. 

Therefore, there was a need of conducting a study on guidance and counselling 

services in enhancing academic performance among female students in rural 

secondary schools. The aim was to understand how Guidance and Counselling were 

conducted, if the services given were effective as well as the qualifications of the 

service providers. 
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CHAPTER THREE 

METHODOLOGY 

3.1 Introduction 

This chapter contains the research approach, research design, location of the study, 

population of the study, sample size and sampling procedures, data collection 

methods, data analysis plan, trustworthiness and ethical considerations.  

3.2 Research Approach 

Qualitative approach was employed in this study due to the fact that it intended to 

understand its  subject   matter in    more  subjective way thus allowing the data to be 

collected from the natural settings (Dooly & Moore, 2017). According to Burke and 

Larry (2017) qualitative study is the kind of study that describes the world’s life of 

the people participating in the research. This study intended to provide an 

understanding of the social realities as well as understanding of multiple dimensions 

of reality.  Qualitative studies are interested with views, opinion and meaning 

making through direct conversations with the study participants from the natural 

settings. Also, the selection of this approach was based on  its flexibility as it allowed 

the researcher to change her assumptions and strategies according to the situation 

experienced in the field thus collection of multiple information (Mohajan, 2018). 

Qualitative approach placed its interests in collecting the data from people who really 

experienced the phenomena. The approach allowed participants to give out their 

experiences, perceptions and suggestions concerning the phenomena under the study. 

Qualitative approach was significant in this study because the data for the study were 

collected from teachers and female students who really experienced the problem of 

poor performance. This approach was time consuming in nature as it collected 

perceptions and suggestions of the research participants. However, this problem was 

mitigated through allocating enough budget for research and enough time to each 

school to make sure that the research participants got enough time to express 

themselves concerning the issue at hand 

3.3 Research Design 

A research design is a summary of all things that a researcher intends to do before 

going to the field, in the field and after the field (Mukherjee, 2017). The study 
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adopted case study design. Case study design refers to the empirical inquiry which 

investigates a specific phenomenon or cases in depth and within its real world 

(Hollweck, 2016). It allows the use of triangulation method in data collection, 

meaning that in case study design, the researcher is allowed to use more than one 

method of data collection.   

According to Creswell the researcher needs to select cases to deal with basing on the 

population that he or she is given for study. According to, Kothari (2004) A case may 

refer to an individual, a group of people, a programme, an event, a problem or an 

organization (Kothari, 2004). In this study, cases involved teachers, schools, students 

and academic performances; hence, the study used multiple case study design. The 

choice of these cases based on the fact that teachers, students and academic 

performances have great impacts on the female academic performances. This study 

employed descriptive case study because it gave description of the phenomenon 

under  the  study (Burke & Larry, 2017). 

3.4 Location of the Study 

This study was conducted in Muleba district in Kagera region, Tanzania. Muleba 

district is found at the Eastern tips of Lake Victoria. Muleba district borders with 

Bukoba Urban and Bukoba Rural to the North, Biharamulo District to the South, 

Lake Victoria to the East and to the west, it borders with Karagwe and Ngara 

districts. Muleba district has  386,328 population and is located at latitude 31032’ S 

and 1051’ W (URT, 2017). 

The area was selected due to the fact that it experiences higher female students 

dropout than any other district in Kagera Region (URT, 2017).The problem of 

female students dropping out from school has been due to indiscipline cases such as 

truancy and engaging in unsafe relationships. According to URT (2017) cases of 

school dropouts among female students in the region were analysed as follows: 

Ngara district 17 cases, Bukoba district 25 cases, Muleba district 49 cases, Missenyi 

district 16 cases, Bukoba MC 11 cases, Kyerwa 10 cases, Karagwe district 11 cases 

and Biharamulo district 25 cases. Following these statistics, it was worth for this 

study to be conducted in Muleba District to see the role of GCs in enhancing 

academic performance to female students. This was because of the uncertainties that 
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the researcher had as to whether guidance and counselling services given in schools 

were helpful to the female students in Muleba district in enhancing their academic 

performances. 

 

Figure 3. 1: A Map of the Study Location 

The study focused on rural secondary schools because first, most of the female 

students found in rural areas generally have less exposure to different things 

compared to female students found in urban areas, hence making female students in 

rural areas easily tempted with small things thus ending up losing their studies and 

destroying their future. 

 The second reason was that most of support from various NGOs that has been   

given to students is mostly found in urban areas compared to rural areas.  Support 

such as sanitary services, reproduction health education and accommodation services 

are mostly provided in urban secondary schools compared to rural secondary 

schools, hence helping female students to avoid some of the tempting situations that 

could destroy their lives. 

 The third reason is inadequate knowledge on the importance of female students’ 

education among parents or guardians and the community at large.   It has been noted 

that most of the families in rural areas are not committed to female education as they 

do not make enough follow up of their education. It has been alleged that other 

parents tend to ignore taking their girl children to school simply because they will get 
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married, so they do not see the advantage of educating a female child. Hence, they 

leave without support and help thus facilitating their dropping out from school.  In 

contrast, these actions are very rare in urban areas. 

3.5 Population of the Study 

Population refers to the group of objects, institutions and individuals that have got 

common characteristics which are seen to be of the interest to the researcher 

(Murphy, 2016). The researcher has to choose the population in which he or she is 

able to draw the sample that will represent others in the whole population (Creswell, 

2014). 

The targeted population of this study contained teachers specifically teacher 

counsellors, head of schools and academic masters/ mistresses and female students as 

well as male students. Female students were the main participants of this study 

because, are the ones who have been facing direct problems when compared to male 

students. These  problems  are  noted  especially when it comes to students drop outs 

(Rwegasira, 2017). Despite  the  fact  that even male students were  chosen to  

participate  in the  study, this was due to the fact that there was other information that 

female students might fail to give hence male students could provide them in a better 

way compared to female students. For instance, information related to love affairs, it 

was found that female students were shy to reveal such information. Therefore it was 

thought  that  male  students  would  be  more  daring  to  disclose such  information . 

Head teachers were selected because are the ones monitoring all daily activities 

taking place in their schools. Teacher counsellors were selected simply because they 

were dealing with all the activities concerning guidance and counselling services to 

students’ especially female students, Furthermore, academic masters were selected in 

the study because they had experience on students’ performances. This population, 

therefore, was believed to provide a very good sample that would be able to provide 

accurate and reliable information concerning guidance and counselling services in 

enhancing academic performance among female students in rural secondary schools. 
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3.6 Sample Size and Sampling Procedures 

Sample size refers to the number of representatives selected from the population 

according to some rules and plans (Hollweck, 2016). Oribhador and Anyanwu (2004) 

reported that it is necessary for a researcher to select appropriate sample size for 

effective data collection. The sample size should be small for efficiency and effective 

data collection process (Taherdoost, 2016). The study involved 32 participants, 

whereby there were 9 teachers categorized as follows; 3 head of schools, 3 academic 

masters, 3 school counsellors and 13 female students as well as 10 male students. 

Sampling is a process of getting a sample from the target population (Kothari, 2004). 

Sampling was also important because it helped to save time and resources during 

data collection because only a small group of people was involved (Bhardwaj, 2019). 

The current study employed purposive sampling technique to access research 

participants who were rich with the information. Purposive sampling was used to 

select teachers who were heads of schools, academic masters/mistresses and teacher-

counsellors and students to participate in the study. According to Taherdoost (2016) 

purposive sampling focuses on selecting those participants who directly experience 

the phenomena, hence believing that their experience could help to provide accurate 

information concerning the research topic. As students who were chosen were those 

who had poor performances in their studies. Thus, teachers and students fell under 

this criterion. The selection of suitable sampling technique is one of the determinants 

of a quality research 

3.7 Data Collection Methods 

Data collection methods refer to the methods that the researcher will use in the whole 

process of gathering information from the research participants (Creswell, 2014). 

Kabir (2018) asserted that quality research is the one that uses multi methods in data 

collection popularly known as triangulation. Multi method is so helpful to a 

researcher because one method does compensate the weaknesses of the other 

methods, hence allowing the researcher to collect accurate information from the 

participants. This study used multiple methods of data collection namely; interview, 

focus group discussion and documentary review.  
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3.7.1 Interview Method 

Interview is a data collection method where  the researcher conducts face to face 

dialogue with the study participants in the process of data collection (Oltmann, 

2016). Fox (2009) argued that there are three types of interview namely structured, 

semi-structured and unstructured. This study, therefore, used semi-structured 

interview to collect data from the study participants. The method seemed to be 

significant to this study because it is flexible as the researcher may modify the 

questions according to the situation.  

Semi-structured interview was used in collecting confidential data from teachers who 

were head masters, academic masters and school counsellors. This method was as 

suitable as it allowed the research respondents to express themselves by giving out 

their perceptions and opinions concerning the research topic. This method was time 

consuming as it collects perceptions and views of the informants and it may be found 

that informants were busy thus hindering the process of data collection. This problem 

was mitigated through using free time for the informants and allocating enough time 

for each school to get enough time of collecting enough and accurate information. 

3.7.2 Focus Group Discussion Method 

Focus group discussion is a data collection method where the researcher does 

conduct a group discussion with people not less than six. Bara pointed out that focus 

group need to consist eight to twelve people. The study conducted a focus group 

discussion among students who were chosen based on their gender. In school A the 

Focus group discussion involved 8 students; school B involved 7 students and school 

C involved 8 students. This method provided an opportunity to the students to share 

their experience concerning guidance and counselling services in enhancing their 

academic performance (Kothari, 2004). The method also was so significant to this 

study because it makes participants feel like they own something in what is known 

about the research topic. The method was time consuming, as it needed informants to 

share view and perceptions of every member in the group. This problem was 

mitigated through allocating enough time for the discussion as informants mostly 

used the free time to the purpose being not to interfere teaching and learning 

timetable. The moderator was one student from the group. 
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3.7.3 Documentary Review Method 

Documentary review is a data collection method that involves passing through 

various documents that are believed to provide accurate information concerning the 

effectiveness of guidance and counselling in enhancing academic performance 

among female students from responsible offices (Kothari, 2004). This data collection 

method reviews publications like magazines, newspapers, books, journals, school 

timetables and examination results. Hence, it is responsible for collecting secondary 

data (Creswell, 2014). In this study, the researcher reviewed the female results of 

different years in order to compare them with those of boys; the researcher also, 

reviewed the school timetable to check if time for guidance and counselling session 

is allocated. In addition, the researcher had a look at trend of female attendance to 

school as well as guidance and counselling minutes. This helped to show the clear 

picture of what was going on concerning guidance and counselling services at school 

and the female performance rate.  

3.8 Data Analysis 

Data analysis refers to the process that outlines the procedures that will be used in 

conducting data analysis as it will help in organizing and arranging the collected data 

in such a way that they will be presentable and understood to the readers (Banks et 

al., 2013). Thematic analysis framework developed by Braun and Clarke (2006) was 

used to analyse data specifically the inductive approach as it allows the researcher to 

use determined themes found in the collected information (Nowell et al., 2017). 

According to Braun and Clarke (2006) there are six procedures involved in data 

analysis. These procedures include, familiarizing with the data, generation of initial 

codes, searching for themes, reviewing themes, defining and naming themes and 

theme reporting.  

3.8.1 Data Familiarization  

Data familiarization is the first procedure of data analysis that is obtained through 

having a through overview of the collected data to determine the themes found in the 

data. This process also involves transcribing audio and reading through text while 

taking important notes.  
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3.8.2 Initial Codes Generation 

In this procedure, the researcher highlighted all sections by looking at themes that 

fall in the same category. The highlights was done by colouring all the same 

categories by different colours generating themes 

The researcher had to generate themes of the study, as these were identified by 

passing through the codes where the researcher combined the codes that were related 

to each other to create a theme, because the theme is broad when compared to the 

code.  

3.8.3 Reviewing Themes 

 In this process, the researcher rechecked the created themes if they were accurate 

and reflected what are found in the collected data. Hence, the researcher compared 

the collected data with the created themes.  

3.8.4 Defining and Naming the Themes 

This procedure has two things that are defining and naming the themes. Defining the 

themes means explaining what each theme exactly means and how is it significant in 

understanding the data whereas naming the theme means coming up with an 

understandable name to represent each theme. This helped to separate one theme 

from the other.  

3.8.5 Report Writing 

This procedure involved writing the report of the study using past tense and this 

followed the academic writing principles, as it started with the introduction, 

methodology, findings of the study and finally conclusion.   

3.9 Trustworthiness of the Study 

Lemon and Hayes (2020) explain that trustworthiness is used by qualitative 

researchers to make sure that the same thing is obtained between the researcher and 

the reader. Creswell (2007) reported that trustworthiness happens when there is 

proper collection of data that allows obtaining of accurate and in depth information. 

According to Gunawan (2015) trustworthiness consists of four components namely; 

credibility, transferability, dependability, dependability and conformability.  
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3.9.1 Credibility 

According to Korstjens and Moser (2018) credibility refers to truth of the research 

findings. Credibility in this study was ensured through prolonged engagement and 

triangulation. In addition, this study used peer debriefing by seeking support from 

other research professionals such as members of academic staff and supervisors to 

improve the study from proposal to report writing. 

3.9.2 Transferability 

Sinkovics et al. (2008) define transferability as the degree to which research findings 

can be transferred to other researches in a different situation. Therefore, to ensure 

transferability of the study, the researcher provided a rich and extensive set of details 

concerning methodology, context of the study and production of the final report and 

criterion purposeful sampling of participants.  

3.9.3 Dependability 

Dependability refers to the consistence of the research as the researcher has to ensure 

that the study at hand has to follow all the accepted standards set to guide research 

studies (Lemon & Hayes, 2020). This study used audit trail by examining all the 

research activities and a code-recode strategy where the researcher coded the same 

data twice to see if the same results would be obtained.  

3.9.4 Conformability 

Conformability means being neutral. This means that the interpretation of data 

should not base on the researcher’s  own feelings and perceptions rather it has to 

depend on the data collected from the participants (Korstjens & Moser, 2018). 

Conformability in this study was ensured through triangulation approach and 

documentation of data. 

3.10 Ethical Considerations 

According to Parveen and Showkat (2017) ethics means the principles that govern 

the behaviours of people. In research, ethics have been designed to govern the 

researchers to do what is legally and morally right in research. Therefore, the 

research has to consider important matters when conducting research to maintain 

ethics in the research process. In the context of this study, the researcher asked for 
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the research permission, considered informed consent and anonymity and 

confidentiality. 

3.10.1 Research Permission 

The University of Dodoma was responsible for providing the research permission to 

the researcher for data collection. The main task of this permission letter from the 

University of Dodoma was for introducing the researcher in the study area where the 

data were to be collected. Then, the permission letter was taken to the regional office 

by the researcher. The Researcher’s permission came from the Regional 

Administrative Secretary (RAS) to the District Administrative Secretary (DAS) 

thereafter to District Executive Director (DED) for consideration.  The DED gave the 

permission through the District Educational Office (DEO) to introduce the researcher 

to the schools for data collection. Lastly, the permission letter was provided to the 

heads of schools of the particular schools to allow the researcher to conduct her 

research. 

3.10.2 Informed Consent 

Informed consent means the process of making decision of whether to participate in 

research or not. Informed consent is as important as it increases trust between the 

researcher and the participants (Roache, 2014). Therefore, participants of this study 

had an opportunity of making a choice to either participate in the study or not. In 

addition, they were allowed to confirm themselves if they liked to be recorded their 

voices during interview session or not. 

3.10.3 Anonymity and Confidentiality 

The anonymity and confidentiality of the participants were given first priority by the 

researcher. According to (Petrova et al., 2014) confidentiality means avoiding 

discussing the information provided by a participant with other people and presenting 

the discussed information in any way that other individuals will not know who 

provided such information. Hence, this study ensured that all the information 

provided by the participants was presented in a way that no one could determine the 

one who provided the reported information. This was ensured using fixation names 

of the respondents and anonymity. 
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CHAPTER FOUR 

PRESENTATION OF THE FINDINGS AND ANALYSIS 

4.1 Introduction 

This chapter presents the findings of the study titled effectiveness of guidance and 

counselling in enhancing academic performance among female students in rural 

secondary schools. The data presented in this chapter were collected from the field. 

These were both primary and secondary data. The analysis of the findings of this 

study was based on the three objectives namely: to investigate how guidance and 

counselling services were taking place in secondary schools in relation to the 

qualifications of counsellors; to examine the attitude of both teachers and female 

students towards the contribution of guidance and counselling services in enhancing 

good academic performance in their studies. The last objective was to explore the 

involvement of parents/guardians in providing guidance and counselling services to 

their children. This chapter, therefore, begins with the presentation of participants’ 

demographic information and later presents the findings of the study based on the 

study objectives.  

4.2 Demographic Information of the Study Participants  

This part presents participants’ information regarding their sex category, students 

included in the study, age and education level. Participants involved in providing 

information were head teachers, academic masters/mistresses, teacher-counsellors 

and students. 

4.2.1 Participants’ Distribution by Sex 

This study involved both genders with the purpose of collecting diverse perspectives 

and perception concerning the research problem. Table 4.1 below indicates that there 

was 32 (100%) participants; where 18 (56%) were female participants and 14 (44%) 

were male participants. Based on Table 4.1 below it is revealed female participants 

were in bigger number than male participants. This was due to the fact that, this 

study based on female gender thus it was worthy to involve more female participants 

than male participants. This played a great role of helping the researcher to obtain 

enough information concerning female matters. 
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Table 4. 1: Participants Distribution by Sex 

Sex of the participants Frequency Percent 

Male 14 44% 

Female 18 56% 

Total 32 100% 

Source: Field data (2021) 

4.2.2 Distribution of Students Included in the Study 

The current study involved students from all classes in the three selected schools. 

Students from form one up to form four had a chance to participate in the study. 

Students were involved in this study basing on the following ratio: Form one 13%, 

from two 13%, form three 30% and form four 44%. Form one and two had low 

percent in this study compared to other classes. This is because they claimed to be 

less experienced in guidance and counselling services that were being provided in 

their schools compared to other classes. Table 4.2. Below is how the distribution of 

students included in the study. 

Table 4. 2: Distribution of Student Participants by class Levels included in the 

Study 

School Form I Form II Form III Form IV Percentage 

A 1 1 2 3 30% 

B 1 1 2 4 35% 

C 1 1 3 3 35% 

Total 3 3 7 10 100% 

Source: Field data (2021) 

4.2.3 Age of the Participants 

The study involved participants who were aged 10 to 50 and above. These ages were 

chosen because the participants at these ages were mature enough to provide accurate 

information in order to fulfil the needs of the researcher. Table 4.3 below indicates 

clearly the ages of the participants that were involved in the study as follows; 23 

(72%) students were aged 10-20 and 9 (28%) were the academic masters/mistresses, 

head of schools and teacher counsellors of the three selected schools. This implies 
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that the participants involved in the study were mature enough to provide relevant 

information about guidance and counselling services in enhancing academic 

performance among female students in rural secondary schools. 

Table 4. 3: Distribution of the Participants Age wise  

Category 10-20 20-30 30-50 50ABOVE 

Students 23 - - - 

A/Masters/Mistresses - - 3 - 

Head of Schools - - 3 - 

T/Counsellors - - 3 - 

Total 23=72% 0=00% 9=28% 0=00% 

Source: Field Data (2021) 

4.2.4 Participants’ Educational Level 

The level of education of the participants’ involved in the current study was so 

important. Table 4.4 below indicates the teacher participants’ professional 

knowledge but it does not show that of students’ participants. The participants’ 

education level is indicated as follows 1 (11%) of the participants had diploma in 

education, 7 (78%) of the participants were bachelor degree holders in education and 

1(11%) of the participants had Master of Arts in education. The findings show that a 

big number of the participants were bachelor degree holders. These were 7(78%) of 

the total participants. The level of education of the study participants was vital 

because having high knowledgeable participants gave a golden chance for the 

researcher to collect deep information concerning the research problem.   

However, students were not involved in this category because they were not 

professionals. 

Table 4. 4: Participants’ Education Levels 

Participants Diploma Degree Master 

9 1=11% 7=78% 1=11% 

Source: Field Data (2021) 



 
 
 

37 

Generally, the participants involved in the current study were appropriate as they 

provided relevant and accurate information about the study and they fulfilled the 

needs of the researcher. This has clearly been shown in Table 4.1 above where 

gender was highlighted. The researcher collected various perceptions and opinions 

from both genders, hence making the information more reliable and valuable. 

Students from all classes that is from form one up to form four also participated in 

the study as illustrated in Table 4.2 above Age of the participants was also 

considered as it has been indicated in Table 4.3. It is revealed that respondents were 

mature enough to provide accurate and in depth information concerning the research 

topic. Lastly, the level of education of the participants was also considered as it has 

been illustrated in Table 4.4 above. The level of education of the participants 

involved in this study was enough for the researcher to collect accurate information 

as the study participants were knowledgeable enough on the research topic.  

4.3 Findings of the Study 

This section presents the data collected from the field and were analysed according to 

the specific objectives of the study. The findings are presented based on the 

identified themes and sub-themes to indicate the participants’ views and opinions 

guidance and counselling services in enhancing academic performance among 

female students in rural secondary schools. The findings were generated from the 

data   collected from teacher-counsellors, head of schools, academic masters and 

students both males and females. The research methods that were employed to 

generate data of the current study were focus group discussion, semi-structured 

interview and documentary review. The analysed themes and sub-themes relate to 

the specific objectives of the study. 

Importantly, the information concerning participants and schools were kept 

confidential and all research findings reporting were done by using pseudonyms. 

Pseudonyms were used to keep anonymity of the research participants.  

4.3.1 Investigate how counsellors with different qualifications provide Guidance 

and Counselling services in secondary schools.  

The first research objective of this study sought to find out how counsellors with 

different qualifications provided guidance and counselling services to students in 
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secondary schools.. Interview, focus group discussion and documentary review were 

used to collect data from head of schools, academic masters/mistresses, teacher 

counsellors and students. The theme that emerged from the collected data was about 

the experience of the teacher-counsellors. The research findings basing on this 

specific objective revealed that teacher counsellors in secondary schools were only 

using the experience they had in conducting counselling services among students but 

not professional counselling. Their experience was based on two things namely 

knowledge and the environment surrounding them. These have been analysed into 

the main theme and sub-themes below.                    

Table 4. 5: Data Visualization for Objective One 

S/N Theme Sub-Theme Codes 

1 Experience Knowledge  Seminars 

 Workshops 

 Introduction to GCs, during 

undergraduate students 

2.  Surrounding environment   Polite look 

 Sociability 

Source: Field Data (2021) 

4.3.1.1 Knowledge 

One of the sub-themes that emerged from the findings was about Knowledge. The 

knowledge of teacher-counsellors was assessed basing on its importance in providing 

guidance and counselling services to students especially female students. The 

findings revealed that, none of the teacher-counsellors had received professional 

training regarding guidance and counselling services that one was giving. Instead, as 

it was found, teacher counsellors were only using the little knowledge they got when 

they were taking their undergraduate studies in various colleges and universities. The 

little skills and techniques that they had were the ones that they used in meeting 

students’ challenges especially female students. The following quote illustrates this 

view: 
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Madam, I have been the teacher-counsellor in this school for about 

five years now. I am not a professional counsellor. Therefore, the only 

knowledge that I use in providing guidance and counselling services 

to the students is that which I got when I was taking my first degree at 

the University of Teofilo Kisanji Mbeya. I have a Bachelor Degree of 

Arts with Education. When I was a third year student, I studied a 

course called Introduction to Guidance and Counselling. In this 

course we were taught various skills and techniques such as coping 

with environment skills which we could use to handle students’ 

problems in our work places. Therefore, the little knowledge that I got 

from this course is the one that I use to handle students’ problems 

[Male teacher M/School B/Interview, May 2021] 

The quotation above was supported by the findings as revealed in Table 4.5 below 

that indicate the level of education of teacher counsellors based on the knowledge 

they had in guidance and counselling services. 

Table 4. 6: Level of Education of Teacher Counsellors  

Level of Education                                  Frequency Sex Percentage (%) 

  M F  

Bachelor of Education in GCs                       - - - - 

Bachelor of Arts with 

Education                    

3 1 2 75 

Master Degree  in Guidance 

and Counselling           

- - - - 

Master of Arts in Education                         1 - 1 25 

Total    4 1 3 100 

Source: Field Data (2021). 

The study findings as revealed in Table 4.5 above indicate that most of the teacher-

counsellors in all the three selected schools had Bachelor degree of Arts with 

Education and were the ones who were serving as counsellors in those schools. They 

were conducting guidance and counselling services using only the knowledge that 

they got in the course called Introduction to Guidance and counselling during their 

undergraduate studies.  As it was noted, this course was provided to the students only 

for the duration of four months where they were provided with skills and techniques 

on how to handle and deal with students’ challenges, especially female students. This 

was revealed by a female teacher-counsellor from school B who reported: 
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I am not trained to serve as a counsellor, I perform this task basing on 

the knowledge I got from Introduction to Guidance and Counselling 

at the University of Dodoma (UDOM). This course was provided to 

all third year students in the second semester. We were taught 

guidance and counselling skills and techniques which would help us 

handle students’ challenges. Therefore, in one way or another, this 

knowledge has been helpful to me since I am now able to counsel a 

student to change his or her bad behaviour and it works. So I would 

like to suggest that there should be conducted  various seminars and 

workshops to teacher-counsellors which will help them to update  

their knowledge they have, so as to provide what is better to students               

[Female teacher Z/School B/Interview, May 2021]. 

In the same vain, another participant, male teacher S from school B added that: 

Apart from teaching various subjects here in this school, I also deal 

with students’ challenges through guiding and counselling them. 

Nevertheless, I do this not because I was trained in guidance and 

counselling services. Rather, I always use the knowledge I got from 

the course of Introduction to Guidance and Counselling that I took 

when I was taking my bachelor degree. The knowledge I have in one 

way or another has been helping students solve their problems. The 

good news is that it has helped me especially in reducing problems of 

early pregnancies among female students. I am happy that since the 

beginning of this year, there is no pregnancy problem that has been 

reported among students. My suggestion to this is that teacher-

counsellors have to be given in-service training on guidance and 

counselling services, so that they keep updating their knowledge 

concerning guidance and counselling services [Male teacher S/ 

School B/Interview, May 2021]. 

Based  on  the  findings  as  revealed  in the  quotations  above, teacher participants 

revealed  that the knowledge they had was  helpful in   resolving students’ challenges 

because some of the students who were previously  misbehaving were  now behaving 

in a way that was acceptable.  It was noted that the techniques and skills that these 

teacher counsellors were sharing with other teachers were productive in meeting 

students’ challenges. Teacher participants added that most of the teachers who were 

degree holders had attended only a course known as General Introduction to 

Guidance and Counselling, so the knowledge that they had obtained in this course 

was also the same knowledge that other teachers who  were  not  school counsellors 

also had. This was significant to teacher-counsellors because they were able to share 

such knowledge in the guidance and counselling services. On this particular aspect, 

male teacher A, an academic master from school A, remarked that: 
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What I can say is that most of the teacher-counsellors in secondary 

schools are not professional counsellors, particularly those in our 

school. Despite this fact, guidance and counselling services should be 

provided to students. Therefore, what we did here is that after 

students had selected their teacher-counsellors that  is, male and 

female counsellor, was to make these work  in collaboration with 

other teachers so that  the knowledge on guidance and counselling  

they  had, could be shared to help students. Every teacher who studied 

the introduction to guidance and counselling course during his or her 

bachelor studies under the school management was required to share 

his or skills and techniques with the teacher-counsellors. This was 

done in order to add more competence to the selected teacher-

counsellors and it was productive. Based on this point, I would like to 

suggest that teachers should   cooperate with teacher-counsellors to 

provide what is the best to the students concerning guidance and 

counselling [Male teacher A/ School A/Interview, May 2021].  

Another study participant, female teacher M from school C, narrated that: 

The only knowledge that teacher-counsellors use in providing 

guidance and counselling services to students is that which they got 

during their undergraduate studies from various universities. 

Therefore, they do share with selected teacher-counsellors the 

techniques and skills they have concerning guidance and counselling 

for the betterment of the students. Therefore, my suggestion on this 

task   is that teachers have to give full cooperation to teacher-

counsellors by sharing with them the skills and techniques they have 

on guidance and counselling services, hence simplifying their work 

[Female teacher M/ School C/Interview, May 2021]. 

Furthermore, some of the teachers reported that apart from some teacher-counsellors 

using the knowledge they got during their undergraduate studies, some of them had 

knowledge concerning guidance and counselling which they got from attending 

various seminars and workshops provided to teacher-counsellors with the aim of 

updating their knowledge in guidance and counselling services. It was noted that 

there was a certain NGO in Muleba district called HUMULIZA which was dealing 

with providing knowledge to both teachers and students on how to cope with difficult 

situations. This organization was also providing knowledge to girls and their teacher-

counsellors on the better ways to avoid temptations that might hurt their future. To 

do  these, it  was  learnt  that  the  organisation  was  giving  seminars and workshops 

mainly to teacher-counsellors with  the  understanding  that they were the ones 

concerned with helping students  address their challenges, especially female students. 
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On this particular aspect, the study participant teacher N, a female teacher counsellor, 

said the following: 

I am not a profession counsellor but I have done this work for about 

10 years. My level of education is diploma in Education. I discharge 

my duties as a counsellor by relying on the experience I have in 

guidance and counselling activities which I have done over the ten 

years I have been practising the work. The knowledge that has been 

helping me provide guidance and counselling services to students in 

the way I am doing it is because of the training I obtained from 

attending various seminars and workshops prepared by an 

organization called HUMULIZA. This organization frequently 

arranges various seminars and workshops to teacher-counsellors in 

Muleba district with the aim of updating them on how to address 

students’ challenges. Much as what the organisation is doing, I would 

suggest that more seminars and workshops be conducted to teacher-

counsellors, to keep them updated with new ways and skills to address 

students’ challenges [Female teacher N/School B/Interview May 

2021]. 

On the same regard teacher A, a male teacher counsellor from school C, had these to 

say: 

I am the teacher-counsellor providing guidance and counselling 

services to male students. However, I do not have professional 

training that I would use to conduct this work. I am simply a diploma 

holder with limited training on the work I am doing. The skills which I 

use in performing this work I got them from attending several 

seminars and workshops prepared by HUMULIZA organization. This 

is an organization found in Muleba district. It deals with awareness 

giving to students through their teacher counsellors on how to 

address various challenges which they face especially sexual 

temptations to girls. Therefore, from the training I got from those 

workshops and seminars, I am now equipped with various skills and 

techniques that I   use to help students handle their challenging 

situations. I would like to suggest that seminars and workshops to 

teacher counsellors have to be given to update their skills and 

techniques of meeting students’ challenges, especially female students 

[Male teacher A/ School A/Interview, May 2021]. 

Based on the findings  of this  study, it is evident that apart  from  the little 

knowledge that teacher-counsellors got  from  attending  the  course Introduction to 

Guidance and Counselling during undergraduate studies, they  were  also  getting  

training by  attending several seminars and workshops which  were helping them to 

address students’ challenges especially female students. However, these teachers 



 
 
 

43 

lacked skills like that of making students cope with the school environment that were 

so helpful in making students improve their academic performance. It should also be 

noted that these teacher-counsellors were subject and class teachers at the same time. 

In that regard, most of the time they were considering teaching as their first priority 

but making guidance and counselling as an extra duty to them. Therefore, conducting 

guidance and counselling to students; was  to them  like  engaging  in  an  optional  

or  part time  activity  that  would  be  done when  the  environment  suggested  but   

which  was  not a  must.  This finding was revealed through the interview conducted 

with the teacher I, a male teacher-counsellor from school C, who had the following 

to say:  

It is found that most of the teacher counsellors are at the same time 

subject teachers, others also save as matrons and health teachers, 

thus lacking enough time of providing guidance and counselling 

services to students. The only thing they do is just prioritising their 

activities and the first priority is conducting teaching and learning 

activities, and making guidance and counselling services a part time 

activities which is done when it is necessary and not must to be done 

[Male teacher I/School C/Interview, May 2021]. 

During focus group discussion, student participants also acknowledged that their 

teacher-counsellors were being overloaded with many activities. It was found that a 

teacher-counsellor might be busy since morning up to evening just teaching, 

monitoring classes and doing other activities as directed by the school management. 

This situation was making students with problems lack help from their teacher-

counsellors, hence remaining with their problems. Reacting on this situation, student 

A from school B, reported that: 

Sometimes, in this school, the teacher-counsellors are so busy to the 

extent that they not spare even one minute to attend students with 

problems. You find that every time you go to the office expecting to be 

served, you find the counsellor is not there. In addition, if it happens 

that you find him or her in the office he or she tells you that he is so 

busy that you should go and come back later. When you go again, you 

find the same situation, and then you decide to go home with your 

problem unsolved. It reaches a time that you stop following him or 

her as you think of other alternatives of how to solve your problem. 

Given this situation, most of the students end up finding a wrong 

alternative, hence generating another problem. My suggestion to 



 
 
 

44 

solve   this problem is for the school management to make sure that 

teacher-counsellors are not given other tasks apart from guiding and 

counselling students [Student A/School B/FGD, May 2021]. 

Basing on the above quotations as given by the study participants, the study findings 

revealed that teacher-counsellors lacked effective skills in dealing with students’ 

challenges, especially the skills that would make them cope with the school 

environment .As a result, they ended up telling students to leave school for good or 

simply go and get married or just leaving them hopelessly without any guidance. It 

was noted that this situation was contributing to the increase of poor performance as 

well as making some students drop out from the school especially the female ones. It 

was also noted that teacher-counsellors were being overloaded with many activities as 

they were performing more than one activity at the same time.  

The current study revealed that, the general knowledge that teacher-counsellors had 

from the course of Guidance and Counselling was the one that they were using in 

addressing with students challenges, especially female students. This situation 

indicates that, guidance and counselling services in secondary schools were not good 

because they were being conducted with unprofessionally trained counsellors 

(Aroko, 2016). Similarly, Minga (2018) reported that lack of professional counsellors 

was a very big threat in providing accurate guidance and counselling services among 

students. Again, the study by Marandu (2018) found that teacher-counsellors were so 

overloaded as they had a lot of activities to perform. It was revealed that teacher-

counsellors were also class teachers, subject teacher and sometimes were teachers on 

duty. It was found that they had to do all of the activities and accomplish them within 

time. This, as it was noted, was guidance and counselling services be sporadically  

provided-the main reason  why guidance and counselling sessions did not have a 

predictable  timetable. 

These findings are in line with the study  by Bita (2015) who found that lack of 

professional counsellors in most of the secondary schools in Kenya was a big threat  

in the provision of productive guidance and counselling services to the students. It 

was found that most of the counsellors in secondary schools lacked competent skills 

such as coping and adjusting to school environment skills. This, as it was noted, was 

contributing too many drop out cases among students as they were not given more 
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time on how to adjust to school environment especially to form one students. On  the  

same regard, Atsuwe and Albert(2018) in Nigeria reported that lack of trained 

counsellors and little training to teacher counsellors was a threat towards the 

provision of accurate guidance and counselling services to students. It was reported 

most of the teacher-counsellors lacked competent skills in giving guidance and 

counselling services to students. This situation was noted to make students remain 

with unsolved problems, thus ending up dropping out of school and going to engage 

in unacceptable deeds. In a similar point of view, the findings from the study which 

was conducted by Arfasa and Fisseha(2020) in Ethiopia revealed that lack of 

professional training to teacher-counsellors was the threat in providing accurate 

guidance and counselling services to students. It was revealed that teacher-

counsellors had no professional skills on how to practise competent guidance and 

counselling services to students, that is why indiscipline cases were seen to increase 

day after day. 

It can be said that, in Tanzania guidance and counselling has been conducted in most 

of the public secondary schools.  It has been reported that teacher-counsellors who 

have been responsible to do this task have been trying their level best to do what is 

better for them, in providing accurate services to the students.  However, their efforts 

have been hindered by lack of professional training in guidance and counselling 

services. In addition, the guidance and counselling workload that they have has been 

also a threat in their providing guidance and counselling services to students. This 

situation has been making guidance and counselling services to do not be provided in 

an accurate manner, hence increasing poor performance among students, especially 

female students.  

4.3.1.2 Surrounding Environment 

Another sub-theme which emerged from data was the surrounding environment in 

which teacher counsellors were working. It should be noted that environment 

surrounding the school counsellors was examined following its importance in the 

provision of guidance and counselling services to students, especially female 

students. Some of the teacher counsellors in secondary schools were selected to give 

guidance and counselling services to students basing on the surrounding 

environment. Surrounding environment includes things like polite look and closeness 
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to students (Sociability). The findings obtained through focus group discussion with 

student participants and interviews to teacher participants indicated that some 

teacher-counsellors were selected to be schools teacher-counsellors basing on their 

sociability to students, teachers and other people as well as polite look. This was 

revealed by a male teacher Y, a head master from school A, as he remarked that: 

Students are the ones who have been choosing their teacher 

counsellors. What is considered during choosing of these teachers is 

their polite look. This politeness is measured by how the teacher 

behaves herself or himself in and outside the classroom. This attribute 

may qualify him or her to be teacher-counsellor. [Male teacher 

Y/School A/Interview, May 2021]. 

Another study participant female teacher A, the academic mistress of school C 

supported the above quote by saying: 

What is done here at school is that those teachers who are seen as 

they behave themselves in and outside the class mostly are being 

selected to be teacher-counsellors. Students believe that they are 

confidential enough to keep their secrets so they qualify to be their 

counsellors. After these teacher-counsellors have been chosen they 

give guidance and counselling services to students using the little 

knowledge they got from the surrounding environment and from some 

seminars that they have been attending at different times. Some of 

them use the knowledge they obtained when they were taking their 

undergraduate studies. My suggestion here is that students have to be 

given some education before they choose their teacher counsellors on 

what are the things to consider when choosing the teacher-

counsellors [Female teacher A/School C/Interview, May 2021]. 

The argument above indicates that students are the ones who were choosing their 

teacher-counsellors and not the school management. The act of students choosing 

their teacher-counsellors is based on the guidelines of the Guidance and Counselling 

Circular of 2002Act. No. 11. This circular contains guidelines which the school 

management has to follow in providing guidance and counselling services in their 

schools, where the act of students choosing their teacher-counsellors forms one of the 

guidelines for guidance and counselling services in secondary schools.  

During focus group discussion with student participants, it was revealed that during 

choosing their teacher-counsellors students were considering someone with polite 

look and the one who appeared social. These things were being considered because a 
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counsellor should be the one who is social to everyone who can take time to sit down 

and talk to people with the aim of helping them to solve their problems. Therefore, 

teacher-counsellors were selected to provide guidance and counselling services to 

both male and female students. This was revealed through focus group discussions 

where student P from school C revealed the following: 

The teacher-counsellors we have in our school were chosen by 

students both females and males. The qualification that we considered 

in choosing our teacher-counsellors was a polite look and sociability 

of the teacher. In this, students considered the teacher who was 

behaving well both within and outside the school. This goes hand in 

hand with smart wearing style of the teacher. So considering these 

points both male and female teacher-counsellors were chosen and 

their services have been productive as guide and counsel students to 

follow the right ways that will help them make their future life. My 

suggestion here is that teacher-counsellors have to maintain the 

provision of guidance and counselling to students because these 

services are so helpful in the creation of better future life of students 

[Student P/ School C/ FGD, May 2021] 

Another study participant, student G a female student from school B supported the 

above quote; the following quote illustrates her support: 

Our female teacher-counsellor was chosen because she is social to all 

students, especially female students. She is ready to talk to a student 

with problems even for two hours to solve his or her problem. So 

female students trusted her because she was a charming person. I 

would like to advise teacher-counsellors to maintain guidance and 

counselling services to their students, especially female students. 

Additionally, they have to show concern to those students who face 

problems, especially female students [Student G/School B/FGD, 

May 2021]. 

In addition, some student participants added that some of the teacher-counsellors 

were chosen because they were close to students and they were concerned with 

students’ issues. Teachers who were seen to closely make follow-ups to students’ 

problems were chosen to be counsellors since students had trust in them that they 

would help them solve their problems. During the FGD student J from school A, had 

the following to say regarding this issue: 
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Some of the teacher-counsellors were chosen following their ability to 

make close follow ups of students’ problems and solve them on time. 

For example, a male teacher-counsellor here at school was chosen by 

male students as he used to make close follow up of students’ 

problems. For instance, when it was happening that someone was not 

seen at school for a couple of days, he could make a close follow up to 

know what was the reason behind that student was not coming to 

school. Sometimes he would go to visit a student at home to 

encourage such student to attend school when he realized that the 

reason for that student’s absence from school was not sickness. So 

following his spirit of wishing good things to other people, he was 

simply chosen a male teacher-counsellor so that male students may 

enjoy his guidance and counselling services. Therefore, my suggestion 

to this is that teacher-counsellors have to commit themselves to 

provide guidance and counselling to students because these services 

are helpful to students in creating their better future [Student 

J/School A/FGD, May 2021]. 

The above quotation implies that teachers with a spirit of wishing good to other 

people were seen as potential people therefore, they were chosen to be teacher-

counsellors. Students put their trust in that person because they considered him or her 

as their mentor. 

The current study found that personal attributes like polite language, sociability and 

closeness to students were the qualifications that students were using to choose their 

teacher-counsellors who would deal with their challenges and problems. This finding  

is supported by the study conducted by Minga (2018) who reported that personal 

attributes displayed by teachers were considered by students in choosing their 

teacher-counsellors.  It should be noted that professional qualifications were not 

considered during the choice of teacher-counsellors by students. It was also found 

that teachers were using the surrounding environment to provide guidance and 

counselling services to students. Therefore, this implies that, these students were not 

choosing counsellors rather they were choosing friends. This situation was putting 

weaknesses of guidance and counselling services to students thus creating a very big 

problem as these personal attributes were  not at all used to determine a counsellor 

rather a mere teacher (Ntilisinda, 2017). 

These study findings are relatively consistent with the study by Shaterloo and 

Mohammadyari (2011) who found that in Iran, lack of professional counsellors in 

secondary schools was a threat to good guidance and counselling services to the 
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students. It was noted that teachers-counsellors were using only the experience they 

had from their environment where they were living in counselling students and they 

forgot that these students needed to be exposed to other places as they were also 

important in their academic achievements. In support of  the same claim, the study 

by Arfasa and Fisseha (2020) revealed  that lack of professional counsellors among 

secondary schools in Ethiopia was  leading to the provision of unpleasing guidance 

and counselling services to students. It was noted that teacher-counsellors lacked 

competent skills of providing guidance and counselling services to students as they 

were relying only on the experience they had from their surrounding environment in 

guiding and counselling their students. Likewise, it was found that students were 

using the surrounding environment to choose their teacher counsellors.  

 However,  Mbera (2013) in his study found that in Kenya, most secondary schools 

lack professional counsellors to deal with guidance and counselling services to them, 

especially female students. Mbera found that most of the female students’ dropping 

out from school was due to lack of dependable guidance and counselling services 

from their teacher-counsellors. This was caused by lack of qualified teacher-

counsellors to guide them in the right way.   

Therefore, it can be argued that within the Tanzanian context, most of the schools 

lack professional counsellors to deal with students’ problems.  It has been revealed 

that the teacher-counsellors who provide guidance and counselling services to 

students are not professionally qualified; therefore, they end up using only their 

experience they have in dealing with various problems in helping students to address 

their academic and environmental challenges that they face. Students also who are 

responsible in choosing their teacher-counsellors do consider the personal displayed 

attributes like polite look and sociability of the teacher. In so doing, they do not 

choose the counsellor rather they choose friends, something that is not very helpful 

in their guidance and counselling. Based on these findings, the researcher suggests 

that students have to be given education on what are the things considered when 

choosing a teacher-counsellor. In addition, the government has to employ qualified 

counsellors to deal with students in all issues concerning guidance and counselling 

services, especially to female students.  
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4.3.2 Attitude of teachers and Female Students towards the Contribution of 

Guidance and Counselling Services in Enhancing Good Academic 

Performance in their Studies 

The second objective of this study sought to examine the attitude of both teachers 

and students towards the contribution of guidance and counselling services in 

enhancing good academic performance in their studies. It is believed that in order to 

implement something, people’s attitude is so vital in such thing’s implementation. 

The same applies to guidance and counselling services implementation in secondary 

schools, the positive or negative attitude of both teachers and students is so vital in 

the implementation of proper guidance and counselling services in secondary 

schools. The findings generated from data collected through interview and focus 

group discussion among teachers and students indicated various attitudes towards 

guidance and counselling services in secondary schools. The main theme that 

emerged from this objective was the teachers and students attitude towards guidance 

and counselling services.  The sub-themes that emerged from this main theme were 

teachers and students’ understanding on guidance and counselling services and lastly, 

were teachers and students beliefs about guidance and counselling services. Table 

4.7. Below, shows the main theme and sub-themes of this objective. 

Table 4. 7: Data Visualization for Objective two 

S/N Main Theme Sub-Theme Codes 

1. Teachers and students 

attitude towards GCS. 

1. Teachers and students 

understanding on 

GCS. 

 

 

 

2. Teachers and students 

belief towards GCS 

 As a teaching 

strategy 

 As a warning 

 As a caution 

 As an advice 

 

 Avoid temptation 

 Shape students 

behaviours 

 Learning moral 

 Cope with 

academic life and 

environment 

 School retention 

Source: Field Data (2021) 
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The main theme that emerged from this objective was the teachers and students’ 

attitude towards guidance and counselling services. The findings also revealed that 

both teachers and students had a clear understanding and they were holding positive 

attitude towards guidance and counselling services in enhancing academic 

performances among female students. The awareness they had on the benefits of 

guidance and counselling services helped the researcher to realise that teachers and 

students holds positive attitude towards guidance and counselling services in 

enhancing their academic performances.  

Based on the above main theme, two sub-themes emerged as it is in Table 4.6 above. 

These sub-themes were teachers and students’ understanding on guidance and 

counselling services and Teacher and students beliefs on guidance and counselling 

services. 

4.3.2.1 Teachers and Students’ Understanding of Guidance and Counselling 

Services 

The first sub-theme that emerged from the analysed data was teachers and students’ 

understanding of guidance and counselling services. The understanding of both 

teachers and students on guidance and counselling services was considered in this 

study because their understanding had a stake in the implementation of guidance and 

counselling services in secondary schools for the betterment of students. Based on 

the findings, all nine teachers who were interviewed from the three selected 

secondary schools showed that they were aware of what the term guidance and 

counselling services meant. The study participants showed that they knew much 

about guidance and counselling services as an important strategy of helping students 

avoid wrong deeds and follow the right acts as   a way of making their future bright. 

Speaking on this, male teacher A from school A, revealed:  

Guidance and counselling is the action done to a person in order to 

help him or her change from bad actions to right actions. The main 

aim of this service is to help someone avoid all unacceptable deeds 

that could harm his or her future and engage in acceptable deeds that 

will help him or her create a bright future. If guidance and 

counselling services cannot take place the person will end up in a 

wrong place that might end up by causing harm or bad life to him or 

her. Therefore, guidance and counselling services are important as 
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they make people avoid such problems [Male teacher A/School 

A/Interview, May 2021]. 

The above quote indicates that guidance and counselling services in one way or 

another considered as warnings to people. This is because these services are provided 

to students when it is discovered that they have started to involve themselves in 

actions that might end up destroying their future.  Actions like involving themselves 

in unsafe relationships is dangerous to students’ especially female ones. Hence, it is 

inevitable to provide guidance and counselling services to students’ to caution them 

to be careful with their future. On the same regard, a female teacher-counsellor 

madam Q from school A said the following: 

Based on my understanding, guidance and counselling are the 

services provided to students before they are destroyed morally. 

Therefore, it is like a warning to them that they should change so that 

they can be able to create a bright future. For example, when it is 

noticed that students have started engaging in unsafe love 

relationships especially girls, immediately those concerned are called 

to discourage such practices for the betterment of their future. This 

action is done by giving them advantages and disadvantages of doing 

such actions in their lives. Following the great advantages of 

guidance and counselling services, I would suggest that when it is 

noticed that a particular student is not behaving properly, immediate 

actions should be taken which will include counselling and showing 

him or her the right way to follow. Doing this will help to save the 

future life of that student. [Female teacher Q/School A/Interview, 

May 2021]. 

Study participants also acknowledged that guidance and counselling services were a 

beneficial process to the students as they were playing a very big role in enhancing 

their academic achievements. Teachers said that guidance and counselling services 

had many benefits to students as they enhanced students’ academic performances. 

This is because this process was encouraging them to concentrate strictly on studies 

rather than engaging into useless things. Therefore, guidance and counselling 

services encourage them to use most of their time in studies instead of wasting time 

on useless things.  Based   his argument on this issue, male teacher D, the academic 

master of school C, had these to say: 
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For sure guidance and counselling services are beneficial to our 

students both male and female students. Guidance and counselling 

sessions which are being conducted here at school   by the teacher-

counsellors encourage students to use most of their time in studies 

rather than wasting their apple time on useless acts. Hence, when they 

do this they improve their academic performance. Based on what  I  

have  said ,I would suggest that, all secondary schools in Tanzania 

maintain the provision of guidance and counselling services to 

students as it is beneficial to them, especially in enhancing their 

academic performance[Male teacher D/School C/Interview, May 

2021]. 

Moreover, teachers acknowledged that guidance and counselling services entailed 

advice given to students that acted as a better strategy for academic success. 

Teachers shared their understanding on guidance and counselling as one of the 

strategies for academic success, especially to female students. This is due to the fact 

that most of the students who took into consideration what they were being advised 

by their teacher-counsellors mostly showed positive changes in their academic 

achievements.  This was revealed through the interview with the male academic 

teacher Mr M from school C, who these to say:  

The way I understand is that guidance and counselling are the 

services provided to students to help them cope with social, academic 

and cultural environment for their success in academic matters. It is 

evident that students who seriously take the advice given to them by 

their teacher-counsellors they mostly show great improvements in 

their academic issues. Therefore, guidance and counselling are 

sometimes used by teachers as one of the best ways to improve 

students’ academic performances. Following the importance of 

guidance and counselling services on students’ academic 

performances, my suggestion is that instead of teachers using a lot of 

energy giving corporal punishments to students when they fail in their 

studies, it is better to use guidance and counselling. This is because 

they have been observed to be a better way of improving students’ 

academic performance [Male teacher M/School C/Interview, May 

2021]. 

During focus group discussion with students, most of them showed to have 

understanding on guidance and counselling in enhancing academic performance 

among students. They declared that guidance and counselling services were acting 

like a map to them as they were showing clear directions  which  could  be  used to  

improve their studies, especially female students. This implies that guidance and 

counselling encourage students to avoid engaging in misbehaviour thus encouraging 
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them to follow the right path, which is likely to guarantee their academic success. 

This finding was supported by student A from school B, who reported that:  

Based on my understanding, guidance and counselling are the guidelines 

given to someone in order to help him or her avoid engaging in bad actions 

and encourage him or her to engage into good actions for success. Here at 

school guidance and counselling services being provided to students so that 

they could change their bad behaviours into good ones. This is for their own 

success especially academic success. My opinion on this is that, because 

students keep on meeting different people in their lives, guidance and 

counselling to them is not supposed to stop. Teachers, in cooperation with 

parents and other students have to continuously keep on providing guidance 

and counselling to these young adolescent creatures [Student A/School 

B/FGD, May 2021]. 

Based on the quotation above, it can be argued that apart from being a guideline, 

guidance and counselling it was defined by students as a technique that could be used 

by people and which can guarantee their success.  

Again, students’ defined guidance and counselling as a problem solver that enables 

people to solve their problems. On this, one of the students in the group discussion 

admitted that: 

The way I understand guidance and counselling is that it is a process 

of solving problems that happen to our friends by providing them with 

better ways of solving them. For example, here at school we have 

many friends who face different problems, especially female students 

who sometimes find themselves faced by various problems some of 

which have to do with unsafe intimate relationships.  The best way 

that we use is to sit with them and give them what we think are best 

ways that they could use to solve their problems. We find this 

technique to be significant in solving students’ problems. The 

suggestion I can give here is that guidance and counselling services 

have to be maintained in schools for the betterment of students, 

especially female students. It has been observed that without guidance 

and counselling services to students in schools, students’ academic 

performance would be very poor. Therefore, guidance and 

counselling are the services that are so important to students for the 

betterment of their academic life [Student P/ School C/ FGD, May 

2021]. 

 Based on the quotation above, it is indicated that students understood   that guidance 

and counselling services were vital in making students succeed in their social and 
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academic life. Based  on their  arguments  as  revealed  in the quotations  above, the  

implication  is that they were  aware of the great role of guidance and counselling 

services that it  was  intended  to  discourage them from doing wrong things while 

encouraging them to do good things as one of the techniques to make them succeed 

in their academic matters.  

It should be noted that guidance and counselling are so helpful to students though 

some students would take them for granted, something that was found to discourage 

teacher-counsellors. It  was  found  that in  the  schools where  this  study  was  

conducted most of the students who were  considering  the advice given to them, 

they  were  reported  to show improvements in their academic ventures  as  well as 

improving their behaviours. However, it was noted that   the big number of these 

students were boys. It was noted that female students mostly perceived   the advice 

they were given in a negative way. However it  was  found  that  this was affecting 

them in their academic performance as  their  performance was poor compared  with  

that  of boys. In addition, as it has been hinted above, there was no official or formal 

timetable for guidance and counselling sessions. Due to this, these services were 

being taken for granted by both teachers and students. It was also noted that students 

were shy to share their problems with their teacher-counsellors. This finding was 

revealed through the female teacher-counsellor Miss J from school A, who said the 

following during interview: 

Guidance and counselling services are being perceived differently 

among students despite their importance to them. It has been 

discovered that most girls do not take what they have been advised 

seriously; hence they perform poorly compared to boys. In contrast, 

boys perceive guidance and counselling services in a positive way 

thus they succeed in their academic matters additionally, students feel 

shy to share their problems to their teacher-counsellors. However, 

there is no clear timetable for guidance and counselling sessions. 

Therefore, my advice is that female students have to know that 

guidance and counselling services are helpful to them for the 

improvement of their academic achievements. Therefore they have to 

take it very seriously if they want to better academically [Female 

teacher J/School A/Interview, May 2021]. 

 With reference to the above quotation, it is clear that teachers were aware of what 

guidance and counselling services were although it was not effectively being 
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provided to the students despite its importance. It should be noted that the act of 

students perceiving guidance and counselling services in a negative way was 

threatening these services.  

This study found that guidance and counselling services were being provided to 

students in secondary school. Though it faced challenges like different perceptions 

towards guidance and counselling among students (Malisa, 2017).Again, Aroko 

(2016) found that lack of clear timetable for  guidance  and  counselling services was 

a big threat to the whole process of providing guidance and counselling services to 

students. It was found that most of the time was being spent on teaching and learning 

activities, cleanliness, sports and religious matters, thus making teacher-counsellors 

lack enough time to conduct guidance and counselling services to students especially 

female students. These findings align with the study by Ntilisinda(2017) who found 

that guidance and counselling services were ineffective in secondary schools due to 

the fact that some of the students were taking  guidance and counselling services for 

granted. 

 However, the findings of this study contrasts with those of the study by 

Minga(2018) who found that both teachers and students had minimal understanding 

on guidance and counselling services in helping students improve their social, 

academic and environmental life. This is because Minga’s study focused on the 

contribution of guidance and counselling services in shaping students’ behaviours 

while this study focused on the contribution of GCSs in enhancing academic 

performance among students, especially female students.  

 Nevertheless the findings  of  this study  correspond with those  by the study  of 

Warui (2018) who revealed that lack of cooperation between teachers and students 

during GCSs in Kenya was hindering the provision of GCSs to students.  It was 

found that students were considering GCSs in a normal way hence making teacher-

counsellors lose   interest in guiding and counselling students. Similarly, Atsuwe and 

Albert (2018) reported that poor perception towards guidance and counselling 

services among students in Nigeria, was  found  to hinder the provision of good 

guidance and counselling services to students.  It was noted that some students had 

poor perception on guidance and counselling services as things that would enhance 



 
 
 

57 

their academic performance. Therefore, they were taking these services for granted. 

This situation was discouraging teacher-counsellors in providing what was better for 

students. These findings also align with  the findings of the study by (Chepkemei, 

(2014) who found  that lack of proper time for guidance and counselling services in 

secondary schools in Zimbabwe was noted to hinder accurate provision of guidance 

and counselling services to students, especially female students.  Based on these 

findings, it is evident that guidance and counselling services in most of the secondary 

schools has been considered as an extra task that is not of importance to students, 

that is why there is no specific time allocated for such services  

4.3.2.2 Teachers and Students’ Beliefs on Guidance and Counselling Services 

Another sub-theme that emerged from the analysed data were about teachers and 

students’ beliefs on guidance and counselling services. The findings revealed that 

both teachers and students interviewed from the selected schools had positive 

perception that guidance and counselling services were significant in enhancing 

academic performance of students’ especially female students. Participants view, 

opinions and perceptions as well as the clear understanding they had on the benefits 

of GCSs in their academic achievements revealed that they hold positive attitude on 

GCSs. The following quotation echoing what female teacher A from school B said 

reveals this finding:  

Guidance and counselling services are helpful to our students 

especially in their academic activities. This is because; these services 

plant an academic spirit in them.  During guidance and counselling 

sessions teacher counsellors do plant an academic spirit among 

students, which is so helpful in reducing truancy among students.  

This makes students attend and participate fully in all teaching and 

learning activities thus improving academic performance in their 

studies. Therefore, my suggestion on this is that teachers have to 

maintain the provision of guidance and counselling services to 

students following the benefits of these services [Female teacher 

A/School B/Interview, May 2021]. 

Based on the quotation above it  indicates that guidance and counselling services are 

helpful in making students who were not attending school regularly attend and those 

who had already given up their studies to get new hope and new energy to attend 

school.  
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Again, teachers also believed that through using guidance and counselling services 

several times to students it was observed that, these services were so helpful in 

changing students’ behaviours. Students, who before showed unpleasing behaviours 

like truancy, were now showing great changes after receiving guidance and 

counselling services from their teacher-counsellors. Clarifying this, male teacher A, a 

Head mistress of school C, had these to say:  

Guidance and counselling services are the services that are helpful in 

changing students’ behaviours. As it is known, most of the students in 

secondary schools are experiencing adolescent changes that are 

generally not pleasing to the society. Bad behaviour like truancy 

among students was previously a very big problem here but through 

the teacher-counsellor who was  using counselling sessions to mould 

students, this  problem  has now  been   reduced  to  a  great  extent  

especially among female students. This has been going hand in hand 

with the improvement of their academic achievement. So my 

suggestion is that teacher-counsellors have to maintain the provision 

of guidance and counselling to students, especially female students 

because they are the ones who are mostly affected by adolescent 

changes compared to boys [Male teacher A/School C/Interview, 

May 2021]. 

The above quotation indicates that, guidance and counselling services do impart 

discipline to students that orients them to academic success. The discipline they get 

from such services helps them to have regular attendance to school, engage and 

participate fully in all teaching and learning activities as well as avoid engaging in 

unsafe relationships while at school.  However, as it was noted, this resulted into 

teachers believing that guidance and counselling services are significant in reducing 

temptations among students’ especially female students. Female students are facing 

many temptations from different angles, which in one way or another contribute 

much to their school dropping out due to pregnancy and early marriage.  It was found 

that the main source of female students’ temptations was from motorcycle drivers 

commonly known as Bodaboda. On this particular aspect, all the study participants 

had the similar view. For example, Miss G a female teacher-counsellor from school 

C, stated that:  
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Based on the experience I have in this position as a female school 

counsellor, it is true that female students have been facing the big 

problem of being tempted by bodabodas on their way to school and 

from school. This situation has been resulting into many female 

students dropping out from school due to pregnancies and early 

marriages something that many female students not reach their goals. 

However at this point, it is evident that the rate of pregnancy cases 

have been reduced. This is because since the beginning of this year we 

have not experienced any pregnancy case something that was usual in 

previous years. For sure, guidance and counselling services have 

greatly helped most of female students to avoid falling into various 

temptations. My suggestion on this is to maintain the provision of 

guidance and counselling services to students that should go hand in 

hand with making close follow up to students, especially female 

students. This will help to discover the root causes of academic 

failures and be in a right way to combat the problem [Female teacher 

G/School C/ Interview, May 2021]. 

Similarly, these findings were obtained from teacher H a male teacher-counsellor 

from the same school, who said the following: 

Guidance and counselling sessions that we have here at school for 

sure have played a great role in helping students in their school life 

especially female students. In previous years, students had many 

problems unlike it is at this time. For example, in a year, three to four 

female students would found pregnant while others would not come to 

school because they were married.  However, with the help of 

guidance and counselling sessions we teacher-counsellors in 

corroboration with other teachers have  been  giving female and male 

students  significant  guidance  and  counselling  services that  appear  

to  help them avoid such temptations and instead concentrate on their 

studies. [Male teacher H/School C/ Interview, May 2021]. 

On the same regard, the respondents said that guidance and counselling services were 

helping them to adjust to the school environment. Through guidance and counselling 

sessions, teacher-counsellors were giving them important tips on how to continue 

with schooling and concentrate on studies. This was especially important to form one 

students who were new to secondary school environment including the language of 

instructions. So in guidance and counselling sessions form one students were being 

provided with important tips that helped them to cope and adjust to secondary 

environment. During the Focus group discussion student Q a form one student from 

school A, commented that:  
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Guidance and counselling services have been so important to me 

because when I came to school I had a lot of fear as I was not used 

to secondary school environment especially using English language 

as a language of instruction and learning. Nevertheless, when I 

attended the first guidance and counselling session my fear went 

away because our teacher-counsellors gave us various techniques on 

how to cope and adjust to the school environment. I am now 

enjoying life, as the fear of thinking that English language is hard to 

know is gone instead I am enjoying speaking  English. My 

suggestion is that teacher-counsellors have to maintain providing 

guidance and counselling services to students because these services 

are like a light to those that are walking in the darkness [Student 

Q/School A/FGD, May 2021]. 

During focus group discussion, female students acknowledged that, guidance and 

counselling was significant to them as it was helping them avoid temptations that 

they were facing. Female students declared that they were facing temptations on the 

way to school and from school that in one way or another were contributing much to 

hindering their academic life. They were getting temptations from male teachers, 

their fellow students and those motorcyclists popularly known in Kiswahili as 

Bodabodas who claimed to take care of them through buying for them small gifts 

like chips, fried chickens, fashioned clothes and carrying them on their motorcycles 

to school and back home. The knowledge they were getting from guidance and 

counselling sessions were helping them avoid such temptations as teacher-

counsellors were imparting them with the spirit of depending on themselves rather 

than waiting for fake favours from those people who had bad intentions for them.  

On this aspect, student R from school B had the following to say: 

It is true that we female students do face a lot of temptations when 

compared to male students which sometimes lead some of us to drop 

out of school and others perform poorly in their studies. In the past, 

we used to experience many pregnancy cases where lot of female 

students were dropping out from school. Nevertheless, after receiving 

guidance and counselling services from our teacher-counsellor, this 

problem has now reduced to a great extent. This is, because since the 

beginning of this year, there has been no any pregnancy case. I would 

like to suggest that teacher-counsellors and school management 

increase more ways of maintaining guidance and counselling services 

to students for the betterment of the students, especially female 

students [Student R/School B/ FGD, May 2021]. 
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The above quotation implies that guidance and counselling services are like a 

guideline that both teachers and students use to rescue the future life of students 

especially female students. These guidelines do show them the right path to go 

through towards their bright future. In the context of this study, students confirmed 

that without guidance and counselling services their school life would be hard. 

Therefore, they could not manage to create their future in the absence of guidance 

and counselling services.  

However, it was noted that students acknowledged that guidance and counselling 

services were not accurate to them in one way or another despite their importance to 

them.  This  lack  of  proper  guidance  and  counselling services was  due to lack of 

rooms with  privacy in the schools, one of the barriers that were  hindering  good 

provision of guidance and counselling services in  schools. Students said that the 

situation of not having a special room for guidance and counselling was discouraging 

most of the students especially female students  as they  were  not sharing their 

problems with teacher-counsellors something  that   was leading  to dropping   out of 

school  of  some  of  the  female students due to lack of help in solving their 

problems. On this particular aspect, student R, a female student from school A had 

these to say:  

Lack of a room with privacy is the big challenge facing our school in 

all matters concerning guidance and counselling services. The room 

we have is used as a sick room where students who get sick when they 

are at school are taken there for a short rest. Therefore, it is very 

hard to share with the teacher-counsellor your problems which is 

personal while there are other people listening at you. Therefore, 

when it happens that a student has a personal issue we usually sit 

under the tree with the teacher-counsellors. Even this way is not safe 

because other students when they pass they start staring at you hence 

making you lose confidence to explain the problem openly. This 

situation leads to lack of confidentiality of someone’s problem since 

others feel shy when they are seen talking to teacher counsellors. 

They would like to be in an environment that has privacy to be free to 

explain their problems. Therefore, lack of a room with privacy makes 

students fail to share their problems with teacher-counsellors to get 

help. [Student R/School A/FGD, May 2021]. 
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On the same regard, another student from school B, revealed the following: 

The big problem that is experienced by students in this school is lack 

of a room that is special for them to sit with the teacher-counsellor 

and share their problems. In the case of our school, our teacher 

counsellors are found in the staff room with other teachers. When it 

happens that, a student has a personal problem he or she follows the 

teacher-counsellor in the office in front of other teachers who must be 

looking at him or her.  Given this environment, the teacher-counsellor 

will usually get out, sit under the tree and start listening to you. 

Sometimes, the teacher-counsellor may talk so loud that other 

students will hear what the teacher is sharing with you. This situation 

makes many students decide to remain with their problems. Hence, 

sometimes other students especially female students end up dropping 

out of school due to lack of a place with privacy, which could be used 

to share their problems with the school-counsellor. [Student 

M/School B/FGD, May 2021]. 

The above quotations indicate that students’ especially female students were 

dropping out of school because school management was taking guidance and 

counselling services for granted which  if  were  taken  seriously  would  have  

averted  the  crisis . As the quotations above reveal, the school administrations were 

not considering these services as a way to help students because they had not 

constructed rooms with privacy in their schools. Students also mentioned that there 

was a lot of interference during guidance and counselling sessions. It was also 

revealed that most of the time students got the chance for getting guidance and 

counselling services they were being interfered with other activities such general 

cleanliness, sports Bonanza and joint examinations for form two or form four. Hence, 

there was no other time for conducting these sessions. Regarding this, the student Z 

from school C, said the following: 

Sometimes, when  we  would  seek  for  guidance  and  counselling  

services, some interference would  crop  up hence making  the  

session be postponed. For example, when the time reaches for 

guidance session students may be having sports bonanza or there may 

be joint examinations for form two or form four classes. Hence, the 

chance to receive important hints which would help us shape our 

future life will be gone until some other time.  However, the next time 

the guidance and counselling session is due, interference comes 

again. [Student Z/School C/FGD, May 2021]. 
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The quotation above indicates that guidance and counselling services in secondary 

schools under the study were being given a very little time.  It was noted that these 

services were being considered as extra duty to be practised by both teachers and 

students at large. This situation was putting guidance and counselling services in a 

way that they would not be effectively practised.  

According to empowerment theory which emphasize on helping a person realize his 

or her potentials and use them to solve difficult situations that he or she faces in life 

time. Basing on the above discussion both teachers and students have acknowledged 

that when they are given guidance and counselling services they are in the right 

position of avoiding temptations, they get school morale, they avoid indiscipline 

cases like truancy and they gain the spirit of working hard, hence improving their 

academic achievements. So students have to be empowered by being given guidance 

and counselling services frequently.  

However these findings are contrary to the study of  (Mbera, 2013) who found that 

female students in Kenya holds negative believes towards the contribution of GCSs 

in enhancing their academic performance. This situation happened due to the kind of 

society where the study was conducted. The society of Sameta Division in Nyanza 

county holds a negative believe towards providing GCSs to female students when 

they are at school  until when it is time for  a girl to get  married. So GCSs to female 

students in school is not considered to be a strategy of enhancing academic 

performance among female students 

These  findings  relate  with  the  study   conducted by  Arfasa and Fisseha (2020) in 

Ethiopia who found that lack of guidance and counselling facilities was  hindering  

the provision of  guidance and counselling services. Lack of facilities such as rooms 

with privacy where students and teacher counsellors could sit confidently to discuss 

various issues and generate constructive solutions to the problem for the betterment 

of students, was hindering the provision of guidance and counselling services to 

students, especially female students. Again, these findings concur with those of Alice 

et al. (2013) who found that in Kenya, lack of guidance and counselling facilities in 

secondary schools  was hindering  the provision of  guidance and counselling 

services to students.  The act of both teachers and students to lack a special room 
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with privacy for sharing their opinions and perceptions concerning a certain problem 

was making students remain with their problems. Therefore, in some incidents, this 

situation was leading to students dropping out of school. 

Again, Cruickshank (2017) reported that poor support from school management was 

a very big threat to the proper implementation of guidance and counselling services 

to students in Kenya. School managements in secondary schools failed to create 

conducive environment for guidance and counselling services as there were no rooms 

with privacy for giving guidance and counselling services to students and also there 

was no clear timetable for guidance and counselling sessions.  

4.3.3 Exploring the teachers and students perception towards the involvement 

of Parents/Guardians in Providing Guidance and Counselling to their 

Children 

The third objective of this study aimed at assessing the involvement of parents or 

guardians in providing guidance and counselling practices to their children. It should   

be borne in mind that parents are directly responsible in providing guidance and 

counselling to their children when they are at home. They need to take time to sit 

together with their children to give them some advice on how to create the bright 

future. Parents have great contribution in directing their children to follow right paths 

for their bright future. Appropriate information of this objective was collected 

through interviews and focus group discussions among teachers and students. The 

information indicated various perceptions towards the involvement of parents in 

guidance and counselling services to their children. In relation to the research 

objective, the findings found that there were various perceptions with regard to the 

involvement of parents in providing guidance and counselling services to their 

children. These perceptions led to the creation of two themes namely teachers’ 

perceptions on parents’ involvement in guidance and counselling services and 

students’ perceptions on parents’ involvement in guidance and counselling services. 

These themes are explained as follows: 
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Table 4. 8: Data Visualization for Objective Three 

S/N Theme Codes 

1. Teachers’ perceptions towards involvement of 

parents in GCSs. 

 Time limit 

 Cultural practices 

2. Students’ perceptions towards involvement of 

parents in GCSs. 

 Irresponsible 

 

Source: Field Data (2021) 

4.3.3.1 Teachers’ Perceptions towards Parents’ Involvement in Guidance and 

Counselling Services 

The first theme that emerged from the third objective was about teachers’ 

perceptions on parents’ involvement in guidance and counselling services. Teachers 

reported that parents were rarely involving themselves in providing guidance and 

counselling services to their children especially academic guidance and counselling 

services. It was revealed that most of the parents were focusing on giving social and 

economic guidance and counselling services to their children but forgetting academic 

guidance and counselling to them. It was found that teachers especially teacher-

counsellors were the ones who were left with the big burden of providing academic 

GCSs to students.  It   was  noted  that the big burden was left to teachers in 

upbringing children but  parents  were  engaged in  economic  activities  without  

taking  part  in  the  upbringing of  their  children  especially  female  children.  It 

was noticed that teachers were staying with students for few hours compared with the 

time that they were staying at home but without their parents.  It was revealed that 

teachers were complaining that parents had forgotten their responsibility regarding 

caring and directing their children on the right ways to follow.  It  was  found  that 

the  act  of  parents  shunning  their  responsibility  in  bringing  up their  children  

especially  on the  aspect of  guidance  and  counselling, was  making  many 

students’ drop out of  school. This was because the student was being controlled at 

school by being directed to behave properly for his or her betterment, but when that 

student reached home he or she lacked the same control and direction from parents. 

This parental vacuum was making students not behave properly because the 

insistence to do so was only on one side. In support of his, male teacher A from 

school A was quoted as saying: 
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Parents are hardly involved in guidance and counselling services to 

their children. Most of the parents have left all guidance and 

counselling issues of their children to teachers something that is not 

good as there are many students in school compared to the number of 

teachers. This is a very big problem in controlling students because 

when they are at school, teachers try their level best to advice and 

control students to follow the right paths for their success. 

Nevertheless, when they reach home such services are not provided to 

them. Therefore, they do whatever they want. However, when it 

happens that students fail in their lessons or misbehave, all the 

blames are directed to teachers something that is not good. Therefore, 

I would suggest that parents be responsible in directing their children 

in the right path instead of leaving the burden to teachers [Male 

teacher A/School A/Interview, May 2021]. 

The above quotation indicates that there was lack of cooperation between teachers 

and parents’ on issues concerning guidance and counselling services something that 

was threatening the provision of proper guidance and counselling services to 

students. It was found that parents were being blamed by teachers for not 

participating in providing guidance and counselling services to their children.  It was 

also revealed that some of the parents reach a point of challenging the guidance and 

counselling services that were being provided in schools. It was revealed that they 

were spreading rumours on teacher-counsellors that they hated their children simply 

because they were making close follow ups of those students that were   

misbehaving. However, they failed to realize that these teachers were trying their 

level best to help their children create a bright future.  This finding was revealed 

through the male teacher-counsellor teacher N from school C, who had these to say: 

There is no cooperation between parents and teachers in directing 

students to follow the right path for their best future. When they 

realize that a certain teacher is much concerned with controlling 

students that they do not engage in misbehaviour, most of the parents 

consider her or him as a bad teacher who doesn’t like their children. 

This discourages most of the teachers who like to see students succeed 

especially teacher-counsellors and discipline teachers. [Male teacher 

N/School C/Interview, May 2021]. 

The quote above was supported by another participant, male teacher F, the academic 

master of school B who revealed the following: 
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Parents in this society are not cooperative at all. This is especially the 

case when it comes to the academic issues of their children. Most of 

them do ignore matters concerning academics of their children. They 

show cooperation in things that do not have any benefit to their 

children’s future life. For example, things like graduation ceremonies 

are being given much attention by parents but they do not bother to 

know if their children will pass their examinations or not. What I can 

recommend here is that education is needed to be provided to the 

parents on the importance of being responsible for their children’s 

education [Male teacher F/School B/Interview, May 2021]. 

Again, teachers said that parents were ready to contribute to wedding ceremonies, 

birthday ceremonies or graduation ceremonies without any problem but they were 

not willing to contribute their views even the financial means to enhance the 

academic performance of their children. It was found that only few parents were 

attending at schools when there was a parents’ meeting. Moreover, even those few 

who happened to attend they simply came to blame teachers for initiating remedial 

classes to their form two and form four children. They also blamed the teacher-

counsellors and discipline teachers as to why they were keeping on following their 

children especially girls. . During interview male teacher A the academic master of 

school A, revealed the following with regard to what parents were doing: 

Parents of this society prefer luxury things rather than creating a 

better future for their children. A parent is happy and is ready to use a 

lot of money in ceremonies but not investing in the education of his or 

her child. For example, before going for a midterm break, there was a 

teacher who initiated a weekly test programme that was being 

conducted on every Friday morning. In this programme, every student 

was required to come with only one ream paper as an answer sheet. 

Nevertheless, surprisingly some students were coming without any 

answer sheet claiming that their parents did not have one hundred 

shillings, the amount that was used to buy one paper. Some of the 

students come from rich families but they were claiming that they did 

not have money to buy the one paper sold at one hundred shillings. It 

was so discouraging. [Male teacher A/School A/Interview, May 

2021]. 

On the same regard, Miss I, a female teacher-counsellor from school A added the 

following: 
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Most of the parents of this society do consider luxury things to be a 

better thing that they can give their children rather than education. 

Parents reach to the extent of deceiving class teachers that a certain 

student that is, their child is sick. They lie because they want that 

child to attend a certain ceremony in the village. However, after 

sometime, teachers discover that the student who was said to be sick 

was not actually sick but went to attend a ceremony somewhere in the 

village. For sure, parents of this society put teachers in a very difficult 

situations because they affect their teaching performance [Female 

teacher I/School A/Interview, May 2021]. 

Based on the quotations above, it is revealed that parents had negative attitude on 

guidance and counselling services as a tool to enhance the academic performance of 

their children.  On the same regard, Mr S, the Head of school A, revealed the 

following: 

Parents do not believe that guidance and counselling services are 

useful and helpful in enhancing academic performance of their 

children. Due to this negative attitude, which they hold towards 

guidance and counselling, they do not see any importance of sitting 

together with their children and advise them. Some of the parents tend 

to go further and claim that advising children on how to create their 

better future is wasting their time because that is not their task; it is 

the task of teachers. Other parents claim that the government has 

employed teachers to make sure that they advise students on how to 

create a better future. [Male teacher S/School A/Interview, May 

2021].  

Adding on what parents were doing, another study participant, female teacher A 

from school A, had the following to say: 

Some parents even go further by saying that their traditional taboos 

do not allow them to sit down and talk with their children if they have 

not reached the time to get married, especially the girls. They claim 

that doing so is a shame to the mother of the child especially girls. So 

they say that this practice is done to only those children who are 

about to get married and not students. [Female teacher A/School 

A/Interview, May 2021]. 

 Based on the above quotes, it is indicated that parents were rarely involved in 

providing guidance and counselling services to their children. This was due to poor 

cultural practices that were limiting the provision of the services to the children, 

especially female students despite the fact that these were the vulnerable group that 

was likely to drop out from school.  
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This study found that parents were hardly involving themselves in providing 

guidance and counselling services to their children especially academic GCSs. This, 

as it was noted, was due to the factors like poor cultural practices and negative 

attitude of parents towards the significance of guidance and counselling services   as 

a tool to enhance female academic performances. This argument is supported by the 

study of Minga (2018) who reported that negative attitude that the society holds 

towards guidance and counselling services among Tanzanians is a threat to  guidance 

and counselling services. In the same vein, Aroko (2016) asserted that shyness 

among Tanzanians that was  preventing  them  from sharing their problems to other 

people so as to get help was also a barrier towards  guidance and counselling 

services.  It was found that most of the parents were feeling shy to talk to their 

children especially on matters concerning reproductive health. This situation ended 

up causing unwanted pregnancies among female students because they lacked 

enough knowledge from their parents on how to avoid such situations, thus leading 

to massive female dropouts.    

The findings of  this  study  also  concur with the study of (Warui, 2018) which 

reported that, lack of cooperation from parents in Kenya was a very big barrier 

towards provision of guidance and counselling services to students.  It was reported 

that parents tended to forget their responsibilities of guiding and counselling their 

children claiming to be busy. This situation was making children lack control when 

they were at home, as they started engaging in unacceptable ways, which ended up 

destroying their future life. In the same vein, Arfasa and Fisseha (2020) reported that 

in Ethiopia, shyness among parents to talk to their children made  them  lose  

directions as  they started engaging  in wrong acts.  

Similarly, Mbera (2013) found that in Kenya, there was minimal cooperation 

between teachers and parents on  issues of providing GCSs to their children 

especially academic GCSs.  It was noted that the big burden was left to teacher-

counsellors something that was threatening the provision of GCSs.  Again, Atsuwe 

and Albert (2018) revealed that there was inadequate participation of parents in 

providing guidance and counselling services especially academic GCSs to students  

in Kenya.  
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4.3.3.2 Students’ Perceptions on the Involvement of Parents in Guidance and 

Counselling services 

During focus group discussion, students from all the selected schools showed a 

negative perception on the involvement of parents in providing them guidance and 

counselling services especially on academic matters. They admitted that their parents 

were rarely concerned with providing them with guidance and counselling services. 

It was reported that most of the parents in most families were very busy with 

economic activities rather than the welfare of their children. It was reported   that 

parents were leaving home early in the morning for their daily activities and coming 

back home at night while tired. What they would do is just eat dinner and go to sleep.  

It was reported that some of them might leave home even for the couple of days 

without being seen by their children claiming that they were working hard for their 

children to live a happy life in future. However, they had forgotten that guiding their 

children were better than being busy working to earn money.  Highlighting this 

perception of parents, student T from school B, said the following: 

Most of our parents are not involved in providing guidance and 

counselling services to their children. It has been a tendency of many 

parents to claim that when they buy all school requirements for their 

children, other activities should be taken care of teachers. Provision 

of guidance and counselling to their children is one of the things that 

most of the parents do not participate fully as they claim that it is the 

duty of teacher-counsellors and discipline teachers. Thereafter when 

it happens that their children misbehave, all the blames are directed 

to teachers as if teachers are the ones to take care for their children. I 

would suggest that parents know that they have a big responsibility of 

taking care and guiding their children and not teachers [Students 

T/School B/FGD, May 2021]. 

In the same line of argument, student Z a female student from school A supported the 

above quote by saying: 

What I can say is that parents hardly involve themselves in providing 

guidance and counselling services to their children. It has been noted 

that most of the parents concentrate much on economic activities and 

forget their children. There are other parents who leave home early in 

the morning for various activities and come back home late at night 

while tired and others come back home while drunk.. What they do is 

sleep without seeing their children. Those who come while drunk start 

shouting at their children and even chasing them out. This is a very 

big threat to the provision of guidance and counselling services to 
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their children. These  children  are left  with  only  one  avenue  of  

getting  such  services and  this  is  through  the little knowledge they  

get  from teacher-counsellors which however is not enough for them 

to sustain their academic life.[Student Z/School A/FGD ,May 2021]. 

Students also said that parents were not aware that one way of creating a bright 

future to their children was to provide them with guidance and counselling services. 

Due to this ignorance, they had a negative perception towards the importance of 

guidance and counselling services in helping their children enhance their academic 

performances. Given this situation, most of the parents were not cooperative with 

teachers in matters concerned with guidance and counselling services. They tended 

to discourage the provision of guidance and counselling services to students 

whenever teachers used it as one of the strategies of building a better future for their 

children. Focusing on this aspect, participant F, a female student from school C, was 

quoted as saying: 

Most of the parents do not believe that guidance and counselling 

services are part of the strategies to create a better future for their 

children. Most of them believe in corporal punishments to be a best 

way to bring discipline to their children, but in real sense, corporal 

punishment is not so good in making someone change. I would like to 

advise parents to develop a tendency of guiding and counselling their 

children as this will  show how they care for them [Student F/School 

C/FGD, May 2021]. 

The above quote indicates that most of the parents believed in corporal punishment 

to be the better way of taking back their children to the right track. It  was  noted  that  

they  were  resorting  to  this  mechanism  because they did  not have enough time to 

sit down and counsel their children. Given  that  caning was  too mechanistic  and  

easier  to  administer,  they  found themselves  resorting  to it rather than providing 

guidance and counselling to them. Apart from lacking time to talk with their 

children, family conflicts were also acting as a barrier to parents in providing 

guidance and counselling services to their children. Highlighting on the aspect of 

conflicts in families, student E, a male student from school A was quoted as saying: 

Many of the families in our village are in continuous conflicts. Many 

of these conflicts have economic interests behind them. Generally 

speaking, it is mothers who generate some money out of the 

agricultural activities they engage in. Fathers want to get that money 
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for their own use. This is the point where conflicts begin. When  the  

father  and  mother  are  engaged  in  an  endless conflict, children  

are  forgotten. No guidance and counselling is done   to them. This is 

disastrous to children [Student E/School A/FGD, May 2021]. 

The findings, as highlighted in the quotation above, align with Arfasa and Fisseha 

(2020) in Ethiopia who revealed that lack of parent involvement in guidance and 

counselling services to their children was a challenge that  was facing effective 

provision of guidance and counselling services to students, especially female 

students.  It was reported that parents tended to ignore cooperating with teacher-

counsellors in providing guidance and counselling services to their children.  It was 

further revealed  that the big burden was left to teachers, thus making  guidance and 

counselling services not be  done to their fullest extent , hence  denying students of  a  

basic  component  in their  schooling. 
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CHAPTER FIVE 

SUMMARY, CONCLUSION AND RECCOMENDATIONS 

5.1 Introduction 

This chapter gives the summary of the study, conclusion, recommendations and areas 

for further study. Section number one gives the summary of the study basing on the 

study objectives. Section number two gives the conclusion of the study basing on the 

discussion of the findings. Section number three gives the recommendations basing 

on the findings of this study for further study.  

5.2 Summary of the Study 

The main objective of the study was to examine guidance and counselling services in 

enhancing academic performance among female students in rural secondary schools. 

The study was specifically conducted in three rural secondary schools in Muleba 

district, Kagera, Tanzania. The study objectives were; first, to examine on how 

counsellors of different qualifications provided guidance and counselling services in 

secondary schools. Second, to examine the attitude of both teachers and students 

towards the contribution of guidance and counselling services in enhancing good 

academic performance in their studies. Three, to explore the involvement of 

parents/guardians in providing guidance and counselling services to their children. 

The study was guided by the empowerment theory and the conceptual model, which 

originated from the researcher’s own conceptualisation. The study employed 

qualitative research approach basing on case study design. Data were collected from 

32 participants including teachers in the following categories; teacher-counsellors, 

head of schools, academic masters/ mistresses and students using purposive 

sampling.  

Interview, focus group discussion and documentary review were used to collect data. 

The collected data were analysed thematically and presented through Tables and 

quotations. The findings indicated that, rural secondary schools lacked professional 

teacher-counsellors who would meet students’ challenges.  It was noted that teacher-

counsellors lacked competent skills and techniques that could best help them in 

addressing students’ challenges.  
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Furthermore, it was discovered that, there was lack of guidance and counselling 

facilities such as confidential rooms with privacy where students’ confidential issues 

could be handled. Contrary  to  this  expectation, teacher-counsellors and students 

with confidential issues used to sit under the tree and discuss the problems  that  

students  had  brought  to them  plus  the solutions they  sought  that  those  problems  

deserved. . Given this situation, it was noted that students were not comfortable to 

share their confidential problems because of lack of privacy. 

Moreover, the findings showed that, both teachers and students had clear 

understanding and beliefs on guidance and counselling services in enhancing 

academic performance among students. Both teachers and students admitted that 

guidance and counselling was beneficial to students as it was encouraging them to 

stick to studies rather than something else. Lastly, the study found that there was 

minimal participation of parents in providing guidance and counselling services to 

their children. 

5.3 Conclusion of the Study 

Following the study findings, the following conclusions are made. It was revealed 

that most of the teacher-counsellors who provide guidance and counselling service to 

students lack profession training on guidance and counselling services. They use 

little knowledge they got from various workshops and seminars which are conducted 

to them seasonally.  It was revealed that both teachers and students had positive 

attitude towards guidance and counselling services. Lastly, it was noted that there 

was poor participation of parents in providing guidance and counselling services to 

their children especially academic guidance and counselling services. Parents tend to 

be so busy in their socio-economic activities and tend to ignore their children in 

issues of providing right directions to their children.  

5.4 Recommendations of the Study 

Based on findings and discussions, the study has the following recommendations. 

5.4.1 Recommendations for Improvement 

i. The government through the Ministry of Education, Science and 

Technology and other education stakeholders, should provide seminars and 
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workshops to teacher-counsellors, to equip them with update skills and 

knowledge on how to deal and handle students’ challenges. 

ii. The government through the Ministry of Education, Science and 

Technology should allocate enough funds for guidance and counselling 

services in secondary schools. This will help to create a conducive 

environment for the services. This should go hand in hand with building 

rooms that guarantee privacy where guidance and counselling services 

might become comfortably conducted. 

iii. The government through the Ministry of Education, Science and 

Technology should employ professional counsellors who will be responsible 

for handling students’ challenges. The government has to train school 

counsellors for at least four or three years rather than assigning mere 

teachers who studied guidance and counselling as a short course during their 

undergraduate studies.  

iv. There are should be enough cooperation between parents and teacher-

counsellors in providing guidance and counselling services to students. 

Parents have to participate fully in providing guidance and counselling 

services to their children instead of leaving the big burden to teachers. 

v. School management is encouraged to provide full support in implementing 

guidance and counselling services in their schools. The school management 

under the head of school has to show its full support to guidance and 

counselling services by making sure that it supervises all guidance and 

counselling practices in school plus making sure that it creates a conducive 

environment for giving guidance and counselling services.  

5.4.2 Recommendations for Further Study 

The current study recommends the following to be done by other researchers in the 

field of guidance and counselling services in order to enhance academic performance 

among female students: 

i. More studies have to be conducted on guidance and counselling services 

in Tanzania both in rural and in urban areas 

ii. Studies should be conducted to compare the practices of guidance and 

counselling done in public and private secondary schools. 
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APPENDICES 

Appendix I: Interview guide for Teacher-Counsellors 

Introduction 

I am Rhoda William a postgraduate student pursuing Master of education (MED) at 

the University of Dodoma. I am currently doing a research on “Effectiveness of a 

Guidance and Counselling in Enhancing Academic Performance among Female 

Students at Rural Secondary Schools in Muleba district, Tanzania”. Dear participant 

I kindly request for the required information order to accomplish this study. The 

information provided will be treated confidentially and used only for academic 

purpose.  

A: Personal Information 

Name: …………………………………………………………………... 

Sex …………………………………………………………………….. 

Position ……………………………………………………………. 

Interview guide for Teacher-Counsellors 

1) How often do academic guidance and counselling services take place 

to female students? 

2) What is the level of your education? 

3) What challenges do you face when providing guidance and 

counselling services to female students concerning their academic 

matters? 

4) What do you think can be done to ensure proper provision of 

academic guidance and counselling to female students? 

5) Are the services helpful to female students in their academic matters? 

6) What do you suggest in order to combat the challenges facing 

guidance and counselling in your school? 
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Appendix II: Focus Group Guides for Students 

Introduction 

I am Rhoda William a postgraduate student pursuing Master of education (MED) at 

the University of Dodoma. I am currently doing a research on “Effectiveness of a 

Guidance and Counselling in Enhancing Academic Performance among Female 

Students at Rural Secondary Schools in Muleba district, Tanzania”. Dear participant 

I kindly request for the required information order to accomplish this study. The 

information provided will be treated confidentially and used only for academic 

purpose.  

A: Personal Information 

Name: …………………………………………………………………... 

Sex …………………………………………………………………….. 

Position ……………………………………………………………. 

Focus Group Guides for Students 

1) What do you understand by the term guidance and counselling? 

2) Are you aware of the academic guidance and counselling services? 

3) How often do you receive academic guidance and counselling 

services? 

4) How is academic guidance and counselling services provided here at 

school? 

5) What are the challenges do you face in accessing academic guidance 

and counselling services? 

6) Is guidance and counselling helpful in your academic life? Give 

reasons. 

7) What are the best ways you can suggest for better guidance and 

counselling? 
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Appendix III: Documentary Review checklist 

ITEM PRESENT ABSENT 

National examination results   

Counselling timetable   

Female school attendance   

Minutes for counselling meetings   
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Appendix IV: A permission letter from District Administrative Secretary 
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Appendix V: Ethical clearance from the University of Dodoma 
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Appendix VI: A permission letter from the University of Dodoma 

 

 


