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ABSTRACT
This study was about the basic literacy skills training to primary school teachers and
its impact on lower grades pupils‟ performance. References for this study were
drawn from Nyamagana District-Tanzania. The study sought to meet three
objectives, namely; to investigate on teachers‟ learned basic literacy skills to
improve pupils‟ literacy, assessing the impacts of basic literacy skills training to
primary school teachers on lower grades pupils‟ performance and to investigate on
challenges that hinder effective development of basic literacy to pupils. The study
employed mixed method approach and was further actualized using descriptive
cross-sectional research design. Data were collected from 210 participants who were
obtained from eleven (11) public primary schools found in Mkolani and Isamilo
wards in Nyamagana District. These respondents included 22 STD I and II teachers
and 176 STD I and II pupils, 11 head teachers and 1 District academic officer. Data
and information was gathered using questionnaire, interview guides, documentary
review and observation. The analysis of the data obtained from pupils and teachers
revealed that training on literacy skills has contributed to the improvement of
literacy competencies to teachers as well as pupils. However, the test results
revealed that 20.5% of the STD I pupils failed to read unfamiliar words, 44.3% of
the STD two pupils scored below the average in comprehension skills test. This
failure is said to be the result of frequent transfer of STD I and II teachers from one
school or class to another, lack of school feeding programme for pupils, pupils‟
family problems, poor teaching and learning environment, or inadequate
teaching/learning materials. Following these findings, it is recommended that the
government, the community and other agencies should improve the provision of
teachers‟ in-services training, improve teaching/learning environment, supply
enough teaching/learning materials and aids, motivate teachers and enroll a
reasonable number of pupils in a class.
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CHAPTER ONE
INTRODUCTION AND BACKGROUND TO THE STUDY
1.1 Introduction
This study sought to assess the basic literacy skills training to primary school
teachers and their impact on lower grades pupils‟ performance. Data for the study
were obtained from Nyamagana District. This first chapter introduces the problem
and establishes the rationale for the study. The chapter is broken into subsections
namely the background to the problem, statement of the problem, research
objectives and questions, significance of the study and the delimitation of the study.

1.2 Background Information
Rising citizen‟s awareness through learning is a global initiative to make people
responsible for their lives and their nations at large. UNESCO (2005) perceives
education as a human right which everybody must have access in increasing
capacities of individuals. This is important inasmuch as it enables the individuals to
lead to the life they value and participate in all socio-economic spheres. Friere
(1987) elaborates this observation with an argument that education is one of the
fundamental factors whose contribution is foremost in the progress of a country and
the prosperity of the masses. This significance of education therefore, gives a need
to improve access to quality education to every individual in the society.

What may be interesting is that the global community has realized and appreciates
this importance and, consequently, there is an increase in primary school
enrollments over the past two decades (William & Flora Hewlett Foundation, 2014).
This increase in enrollment is a result of the efforts initiated since 2000 to realize the
goal of Education for All by 2015.These efforts, generally, galvanized many
1

countries in sub-Sahara Africa (SSA) into confronting their historically low rates of
enrolment. They have been remarkably successful in attracting many more children
into schools (UNESCO, 2008). It is an obvious fact that more children attend school
today than at any other time in history. This massive enrolment of school children
needs effective teachers on literacy skills to meet the expectations propounded by
UNESCO (2005).

While celebrating this achievement in the increase of enrollment and the
community‟s understanding of the importance of education, it is important to
understand that teachers are the most important part of an educational hierarchy.
Fatima et al. (2014) stress that teachers are not only the builders of pupils‟
personality but a source through which knowledge is transferred in a magnanimous
way. Therefore, the instructions to improve pupils‟ literacy need teachers who are
knowledgeable and committed. This, on the other hand, means that teachers must be
improved in terms of their literacy knowledge and skills to improve children
literacy. Literacy skills are the ground of almost all processes of learning. They are
necessary for pupils not only to acquire languages and study literature but also to
understand other subjects (Denton and West, 2002). Emphasizing the importance of
literacy skills, Denton and West argued that if pupils‟ reading literacy level is low,
the acquisition of other subjects will be affected adversely.

It is through the literacy skills that basic life skills can be achieved, such skills
include communication (literacy) skills, co-operation, autonomy, creativity,
problem-solving and persistence are acquired and positive and negative dispositions
towards learning (e.g. motivation to learn, pleasure in learning) and society are
shaped in early years (UNESCO, 2010). Scileanna (2016) went further by informing
2

that, literacy skills highly improve quality of teaching and learning. He adds that
literacy has to be included as key skills across learning in all subjects at junior cycle
as it promotes the cross-curricular development of literacy skills. For example, the
new English specification at junior schools will help to support progression in the
development of students‟ literacy skills, including oral language skills from the
primary level.
It is perhaps this reason that Scileanna (2011) alerts that, teachers‟ professional skills
should continuously be developed throughout their career to make a very substantial
difference to the quality of pupils‟ learning. Skills development assists teachers to
develop and maintain the ability to teach literacy effectively. Scileanna continues
arguing that though the teachers of the lower grade pupils are required to have
multidimensional skills, reading and writing that are regarded as the core. They also
need to have the ability to facilitate learners to use the acquired knowledge for
developing the competencies, abilities and talents with which they are born (Kaneez
et al., 2014). The characteristics and responsibilities of teachers seem particularly
significant now as, with professional competencies and a clear vision and
understanding of the world, they can produce „sophisticated‟ and „cultured‟
individuals in this modern age of global competition (Rao, 2004).

The experience from the literature shows that the majority of teachers lack these
skills which, consequently, lead to underperformance of the pupils. For example, in
India, the best performing states, fewer than half of 10 and 11-year-olds are
proficient at reading a simple passage but the majority cannot (ASER, 2011).
Moreover, in Uganda and Mali, only 1 in 50 of the second graders can read (Uwezo,
2013; Early Grade Reading Assessment, 2009). This lack of basic competencies
3

undermines the productivity, health, and wellbeing that education is expected to
deliver. This, therefore, gives the need to ensure that children of the primary grades
attain proficiency in literacy skills (UNESCO, 2013).

In response to the overwhelming evidence of the learning crisis across the globe,
parents, governments and donors are in the struggle to improve pupils‟ performance
(William & Flora Hewlett Foundation, 2014). In particular, they are eager for
solutions that will work within the existing, resource-constrained school systems. In
2006, when the Hewlett Foundation started the Quality Education in Developing
Countries initiative, one of the initiative‟s goals was to help to improve pupils‟
performance. From 2007 to 2013, combining resources with co-funding from the
Bill & Melinda Gates Foundation, the Foundation supported eleven school-level
approaches to improving early learning, accompanied by ten rigorous evaluations.
The grants spanned India and five countries in Sub-Saharan Africa: Kenya, Uganda,
Mali, Senegal, and Ghana. Most organizations focused on improving instructional
practice, tackling head-on the fact that teachers are insufficiently prepared to teach
reading and Mathematics in the early primary grades.

A similar and strong commitment in this regard has also been shown by Tanzania
Government since her independence in providing primary education for all to its
children by investing much in education. As a result, Tanzania achieved a high level
of literacy among its citizens in early 1970 to mid-1980s (Kitta, 2004). Moreover,
the Tanzania Government launched Primary Education Development Programme
(PEDP) in 2000 to make primary education accessible, attainable and that of good
quality to Tanzanians. The programme resulted in a significant increase in pupils‟
enrolment in primary schools (MoEVT, 2011).
4

However, some studies have shown that there are some challenges that have been
hindering prosperity of the education sector in Tanzania. UNESCO (2005) claims
that primary education provision in Tanzania is still hindered by high teacher-pupils
ratio, overcrowded classes, inadequate or lack of instructional materials,
conventional teaching and learning methods, lack of teachers‟ pedagogical, content
knowledge and skills, teachers‟ unaccountability and teachers‟ absenteeism. Rajani
and Sumra (2010) and Uwezo (2013) informed that these factors have created
undesirable teaching and learning environment in Tanzania. They have further
resulted in the poor academic performance of Tanzania primary schools pupils.
Furthermore, MoEVT (2011) claims that the introduction of cost sharing policy in
the subsequent years to the end of the 1990s led to pupils‟ dropout and poor literacy
among children.

Currently, the Government has been taking purposeful efforts to make sure that
education at the lower level is accessible, attainable and of good quality. The
Government has stopped the policy of cost sharing at primary and secondary
education which has even further resulted in mass enrollment of Standard I pupils in
primary schools. In 2015, the Government under PMO-RALG (TAMISEMI)
provided in-service training on numeracy and literacy knowledge and skills to
Standard One and Two teachers at the University of Dodoma. This training was
done to the teachers from more than 10 regions of Tanzania Mainland. The regions
are Mwanza, Kagera, Mara, Singida, Arusha, Manyara, Kilimanjaro, Dar-es-salaam,
Pwani, Mtwara, Lindi, Katavi, Mbeya, Ruvuma, Morogoro and Geita (URT, 2015).
The same programme to train the teachers who teach pupils in lower classes in
primary schools was provided by EQUIP-Tanzania, in regions of Dodoma, Kigoma,
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Shinyanga, Simiyu and Tabora (EQUIP, 2015). These teachers were the focus in
order to equip them with the acceptable knowledge and skills for the improvement
of pupils‟ literacy skills, as appropriate to the need of the current curriculum for
Standard I and II. It was important to assess the impact of these training to Standard
I and II teachers on improving the basic literacy skills to pupils. This study,
therefore, was an attempt to assess the impact of the training and Nyamangana
District was taken as a reference point to this study.

1.3 Statement of the Research Problem
Improvement of the literacy skills to teachers at the primary school level is of the
essence. This assertion is reinforced by Anderson and Mundy (2014) who argue that,
learners learn best when they have classrooms with teachers and administrators who
are knowledgeable and well trained to play an active role to support learners.
Tanzania has realized this importance and it is in the struggle to enhance primary
teachers‟ literacy skills who will, in turn, guide the children to acquire the
appropriate knowledge. The Education and Training Policy (TETP) of 1995 (as
quoted below) will suffice to illustrate the need to have skillful and knowledgeable
teachers in the country:
The Government intends to enable every child to acquire basic
learning tools of literacy, communication, numeracy and problem
solving as well as basic learning content of integrated relevant
knowledge, skills and attitudes needed for survival and development
to full capacity (URT, 1995:5).
Equally, the Government has been training new in colleges and universities teachers
along with providing in-service training to meet this requirement of the teachers in
the primary schools along with other levels of education (URT, 2011; 2012). One of
the significant training programmes which this study sought to establish its
6

contribution is the 2015 training where teachers from more than 10 regions from
Tanzania Mainland were called by PMO-RALG (TAMISEMI) to attend training at
the University of Dodoma. The training was on the current Standard I and II
contents and new ways of imparting knowledge and skills to pupils. Along with
this, there was the EQUIP-Tanzania which was offered in five regions (EQUIP,
2015). However, there was a lack of information to inform how the training
programmes improved teachers‟ skills to teach literacy skills to pupils, the impact of
the training on the pupils‟ performance as well as the challenges that may be
hindering pupils‟ learning of literacy skills. This knowledge is important to establish
in order to understand if the programme was significant or that, some more measures
are still required for learners to acquire the skills. While this information is
important but lacking, much of the research in the field of pupils‟ learning could not
address the problem. Instead, the research was centered on other issues related to
pupils‟ learning. For example, the research by UWEZO (2010; 2013), Haki Elimu
(2012) and Rajani and Sumra (2010) and EQUIP (2014) concentrated on the status
of pupils‟ educational achievements, general factors on poor performance of pupils
in final examinations, and low level of numeracy and literacy pupils acquired. It is
this lack of the information about the aforesaid issues that motivated the researcher
to conduct this research to assess the contribution of the training that was provided
to Standard I and Standard II teachers in 2015 at UDOM in Tanzania. Nyamagana
District of Mwanza Region of Tanzania was selected to inform the researcher in this
study.

7

1.4 Research Objectives
1.4.1 General Objective
The broad objective of the study was to assess the basic literacy skills training to
primary school teachers on the impact of lower grades pupils‟ performance, in
Nyamagana District.

1.4.2 Specific Objectives
In order to achieve the above general objective, the following specific objectives
were set to be achieved which were to;
(1) Investigate teachers‟ learned basic literacy skills to improve pupils‟
literacy
(2) Assess the impacts of basic literacy skills training to primary school
teachers on lower grades pupils‟ performance.
(3) Investigate challenges that hinder effective development of basic literacy
to pupils.

1.4.3 Research Questions
From the specific objectives above, the research has answered the following
questions:
(1) What is teachers‟ learned basic literacy skills to improve pupils‟ literacy?
(2) What are the impacts of basic literacy skills training to primary school
teachers on lower grades pupils‟ performance?
(3) What are challenges that hinder effective development of basic literacy to
pupils?

8

1.5 Significance of the Study
This study has got both empirical and policy based significances. The findings are
beneficial to different education stakeholders in the following ways:
i)

Policy Makers/Government: study findings may raise awareness to the
Government, policy makers and policy implementers on the reality of
the outcome accrued from invested skills and knowledge to the trained
teachers.

ii) Public: Findings and recommendations of the study may provide useful
insights on various factors that influence the implementation of policy
measures to achieve efficiency in the adoption of literacy skills to both
teachers as instructors and pupils as receivers.
iii) Academicians: The findings and recommendations of this research may
add new concepts and approaches on the provision of trainings to
teachers so as to have positive and valuable outcomes in the teaching and
learning processes in Tanzania.
iv) Researchers: Considering empirical importance, it may add information
on the existing gap of knowledge in regard to the topic in question in the
context of Tanzania.

1.6 Delimitation of the Study
This study was carried out in Nyamagana District in Mwanza City whereby two
wards were included that are Mkolani and Isamilo wards. Also, the study was
conducted only to the selected primary school in Nyamagana District. It is restricted
only to the basic skills of reading and writing at the lower grades in primary school
education.
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CHAPTER TWO
LITERATURE REVIEW
2.1 Introduction
In the attempt to assess basic literacy skills training to primary school teachers on
the impact of lower grade pupil‟s performance, different kinds of literature related to
the study were reviewed. The review was aimed to inform the researcher about the
subject of the study. The chapter is then divided into six main parts, namely
definitions of key concepts, theoretical review, and empirical literature which
discuses related literature and studies, conceptual framework, the conclusion of the
reviewed literature and research gap that led to the current study.

2.2 Operational Definitions of the Key Concepts
Basic literacy skills: The word literacy has various meanings. Most of the
definitions available in the literature are context specific and some depend on who is
defining literacy and for what purpose (Roberts, 2005). The components of literacy
have become increasingly complex in perceiving them. For example, Save the
children (2012) defines basic literacy skills as the set of skills which allow an
individual to engage fully in society and in learning through the use of different
forms of language and the range of texts which society values and finds useful.
According to Bozsik (2015: 102), the literacy framework has three elements:
listening, talking, reading and writing. These skills, alongside the numeracy and
health and wellbeing, sit at the heart of school‟s curriculum as the foundations of the
knowledge, skills and attributes which equip children and young people for learning,
life and work. In this study, basic literacy skills refer to the abilities to read and
write, which support the acquisition of new skills, knowledge and attitude. They
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include literacy aspects like awareness of sounds of language and relationships
between letters and sounds.

Training, according to Obisi (1996), is used interchangeably with the concept of
development, professional development, or continuing professional development of
an individual on the specific skills, knowledge or attitudes. However, it can be
differentiated from the other. Training is for specific job purpose while development
goes beyond specific development which covers not only those activities which
improve job performance but also those which bring about the growth of personality.
Continuing Professional Development has been defined as formal and/or informal
learning that leads to the enhancement of knowledge, skills and personal attributes
necessary to carry out professional duties (Gosha, Billionniere, Gilbert, & Ramsey,
2010; Guskey, 2000; Stefani, 2005). Personal attributes might include beliefs about
the importance of professional activities and attitude towards professional activities.

In training, we use one stone to kill one bird while in development we use one stone
to kill two birds (Mamoria, 1995). According to Obisi (2001), training is a process
through which the skills, talent and knowledge of an employee are enhanced and
increased. He argues that training should take place only when the needs and
objectives for such training have been identified. Lawrence (1996) notes that
training is a short-term process which utilizes a systematic and organized procedure
by which non-managerial personnel learn technical knowledge and skill for a
definite purpose. Basing on the current purpose of the study, teachers training can be
referred to purposeful effort of improving teachers‟ subject contents and pedagogical
competencies so as to enhance teaching-learning process in implementing the
current curriculum. The ultimate aim of every training and development programme
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is to add value to the human resource. Any training and development programme
that would not add value should be abandoned. It is from this assumption, why the
government strives to make training and development of its teachers a continuous
activity.

2.3 Theoretical Literature
This sub-part explains the theoretical understanding of the basic literacy skills
training to primary school teachers on the impact of the lower grade pupil‟s
performance. That this study sought to understand issues about literacy skills, it was
important to the study to draw some basics from the theory that lays the basic
foundation in predicting teachers‟ learned basic literacy skills, the impact of training
on pupils‟ literacy and the challenges that may hinder effective teachers‟ training for
the enhancement of the basic literacy skills to pupils. Therefore, the researcher used
the Experiential Learning Theory (ELT) by David Kolb (1984) to predict the impact
of training programmes on improving in-service teachers‟ competencies for effective
instruction of subject matter to pupils.

2.3.1 Experiential Learning Theory (ELT) by David Kolb (1984)
The Experiential Learning Theory (ELT) by David Kolb (1984) is the process of
learning through experience and is more, specifically, defined as “learning through
reflection on doing.” According to Kolb and Kolb (2008), the theory was developed
in the 1970s. The theory has been widely used in management learning research and
practice for over thirty-five years. Experiential learning theory offers a dynamic
theory based on a learning cycle driven by resolution of the dual dialectics of
action/reflection and experience/abstraction.
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David Kolb published his learning styles model in 1984 from which he developed
his learning style inventory. Much of Kolb‟s theory is concerned with the learner‟s
internal cognitive processes. Kolb states that learning involves the acquisition of
abstract concepts that can be applied flexibly in a range of situations. In Kolb‟s
theory, the impetus for the development of new concepts is provided by new
experiences. The theory propounds that, “Learning is the process whereby
knowledge is created through the transformation of experience” (Kolb, 1984, p. 38).
Experiential learning is a cyclical process that capitalizes on the participants'
experiences for the acquisition and application of knowledge. This process involves
four principles, which include: concrete experience - (a new experience of situation
is encountered, or a reinterpretation of the existing experience); reflective
observation (of the new experience of particular importance are observed when
there are any inconsistencies between experience and understanding); abstract
conceptualization (Reflection gives rise to a new idea, or a modification of an
existing abstract concept); and active experimentation (the learner applies them to
the world around them to see what results).

The theory illustrates a cycle of experiential learning which can be applied to all inservice trainees in any training environment for utilization and application of the
learnt skills and knowledge (McLeod, 2013).The cyclical process suggests that
effective learning is seen when a person progresses through a cycle of four stages: of
(1) having a concrete experience (prior knowledge of existing one) followed by (2)
observation of and reflection on that experience which leads to (3) the formation of
abstract concepts (analysis of new competencies) and generalizations (conclusions)
which are then (4) used to solve the current problem, resulting in new experiences.

13

By engaging in these activities, learners construct meaning in a way unique to
themselves, incorporating the cognitive, emotional, and physical aspects of learning
and application.

2.3.2 Strengths and Weakness of Experiential Learning Theory
Most theories do possess merits and criticisms in their applications to an actual field.
In the same way, the theory of experiential learning has its strengths and weaknesses
including the following:

Oxendine et al. (2004) helped in explaining the strengths of the theory when they
argued that the theory highlights the importance of developing and using
experienced employees to maximize performance. Kolb's theory accounts for this
fact and shows how the teachers can utilize their experiences and learning strengths
in the process of constructing knowledge. Kolb also did a good job of integrating the
two dialectical entities into the theory to create a complete learning cycle in which
the entire learning process can be traced. On the other hand, Kolb did a valuable job
of showing how the learner can be effective in utilizing their learning strengths
while at the same time using the skills that are underdeveloped to complete the
learning cycle and perform its responsibilities effectively and efficiently.

Since Kolb created the Experiential Learning Theory and the accompanying learning
model, his work can be criticized about its worth and effectiveness. One of the
criticisms as cited in Yorks, Kasl, (2002 p. 180-81) of this model is that the concrete
experience part of the learning cycle is not appropriately explained in the theory, and
remains largely unexplored. Other scholars, like Herron (1978) also believe that the
notion of feeling is nowhere defined or elaborated. Thus, a concrete experience is
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not properly explored. The model is really about reflective observation, abstract
conceptualization, and active experimentation. Another common criticism of the
theory has also been questioned by Miettinen (2000). He explains that the idea of
immediate and concrete experience is problematic and unrealistic. Generally, the
theory has failed to clearly explain how individual‟s feelings enhance effective
acquisition of knowledge and skills during training and positively provide academic
impact to other learners (pupils).

2.3.3 Application of the Theory
Experiential Learning Theory provides a holistic model of the learning process and a
multilinear model of professional development reflecting on outcomes of the skills
and knowledge acquired for work performance (Baker, Jensen, Kolb, 2002). In other
words, this is an inclusive model of adult learning that explains the necessity of and
differences between adult learners within a single framework in an organization. The
focus of this theory is the experience on a kind of job, which serves as the main
driving force in learning, as knowledge is constructed through the transformative
reflection on one's experience. It was, therefore, appropriate to assess how the
experience gained by teachers. In the case of in-service teachers, the theory suggests
that, each individual has to be trained according to his/her responsibility in the
institution; in order to stimulate the already existing knowledge and skills of an
individual‟s experiences. The provision of training to an employee depends on the
field of his/her work. Through training, an employee is able to acquire useful
knowledge and skills that will support him/her to perform the day to day activities
accurately, efficiently and effectively.
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Moreover, Kolb's (1984) learning stages and cycle could be used by education
executors to critically evaluate the learning provision typically available to teachers
and to develop more appropriate learning opportunities. Further, the theory suggests
that, educators should ensure that, activities are designed and carried out in ways
that offer each learner the chance to engage in the manner that suits them best. Also,
individuals can be helped to learn more effectively by the identification of their
lesser preferred learning skills and the strengthening of these through the application
of the experiential learning cycle. In a simplistic interpretation, implementing staff
training enhances the capabilities of employees and strengthens their daily work
performance. It is this reason that this study was conducted to understand if the
teachers who attended the services considered these aspects in their teachings and
their perception about the contribution of the trainings to the improvement of their
teaching skills.

Ideally, training and material should be developed in ways that draw on abilities
from each stage of the experiential learning cycle and take the learner through the
whole process in sequence in a reasonable time. Effective training will improve the
personal characters and professional abilities for quality products and services.
This theory, generally, made the researcher conclude that teachers‟ training on
knowledge of the subject matter and instructional skills serves as a vital attempt
which aims at improving teachers competencies that are expected to enable effective
instruction of literacy skills to pupils at lower grade classes. In the teaching and
learning perspective, improvement of teachers‟ knowledge and pedagogical skills
can ensure the proper acquisition of required literacy syllabus to pupils and enhance
pupils‟ academic understandings and performance in their schooling. However,
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empirical literature was required to justify this conclusion made based on the theses
put down by the theory and this study was an appropriate place to justify this
conclusion. The research was, further, necessitated by the fact that the pre-existed
research studies, some of them cited in the subsection below, could not provide the
information regarding the contribution of the training that teachers of the lower
grades received in 2015 to the improvement of performance of learners in primary
schools in Tanzania.

2.4 Empirical Literature
This sub-section is dived into two parts, the first part reviews the related literature on
the impact of teacher training and professional development, briefly inform on the
education sector in Tanzania, basic education and literacy competencies as well as
objectives of improving literacy skills to learners. The second part reviews studies
related to the impact of training of standard I and II teachers on improving basic
literacy skills to pupils.

2.4.1 The Impact of Teachers Professional Development Training
The drivers for change in the current educational climate are significant and EPD
has been perceived to be extremely important at this time (Bradwell, 2009; CLEX1,
2009).Teacher training alone or in combination with other strategies is the most
common approach to improving teacher quality in the developing world (Chapman,
2000). Understanding what is happening with teachers‟ availability, training and
quality is one of the most pressing issues facing education in Africa today (DFID,
2011).Training or continuing professional development for teaching is important for
institutional renewal, teacher development and student learning improvement
1
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(Doherty, 2011). Education professional development (EPD) is important for the
renewal and vitality of institutes of basic education. The training of individual staff
members and developing teaching improves and enhances student learning (Guskey,
2000; Lanthan, Camblin & Steger, 2000).

According to DFID (2011), a good quality teacher can guide the learning process of
children, making learning relevant and stimulating. S/he can develop knowledge and
skills that will help children to secure their educational rights, improve their health
and self-esteem, and gain fair employment. A teacher can also be a role model by
embracing the principles of social justice and treating all students equally without
discrimination while encouraging each student‟s unique strengths. Indeed, a
dedicated and well-trained teacher can provide children with the essential skills to
critically analyse challenge and improve the discriminatory attitudes or behaviour
that may be present in their homes, schools and communities.

Action Aid (2010), shows that though there is little existing research that directly
correlates students‟ achievement outcomes with teachers‟ training, qualification and
contract variations, the fact that teachers are the main staff responsible for
supporting pupils‟ learning makes a connection between these two factors which are
highly likely. The Education for All Global Monitoring Report (EFA GMR) finds
that „what students achieve in school is heavily influenced by classroom practices
and teacher‟ skills. One of the most important requirements for sustained progress
towards better quality in education is an improved learning environment,
encompassing the physical school infrastructure, the learning process and the
interaction between children and teachers (UNESCO GMR, 2010: 114–15).
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ActionAid (2010) asserts that over the past decade many African countries have
been reducing their investments in teacher training and recruiting non-professional
teachers both as a cost-cutting measure and as a quick-fix solution to the teacher
shortage. The full impact of this trend is only now being felt as the teaching
profession fragments and learning outcomes deteriorate. However, an ongoing
policy challenge is the lack of data on the impact and effectiveness of different
training and development models (ActionAid, 2010). Based on the information
included within the review the teacher training and ongoing continuing professional
development must be relevant, timely and context-specific. This study, therefore,
assessed the impact of training of standard I and II teachers on improving basic
literacy skills to pupils.

2.4.2 Initiatives for Teachers Professional Development: a Global Trends
An effective educational system depends upon competent teachers when other
factors remain constant. OECD (2010) asserts that teachers professional
development initiatives have globally been implemented in different countries. The
perceived reasons for implementation of teachers‟ professional development include
that some countries regard teachers‟ professional development as compulsory to
enhance teachers‟ work capacity; teachers‟ professional development is perceived as
teachers‟ salary supplements to motivate them. Also, teachers‟ development takes
the form of policies and practices to support teachers who are either new to the
profession (OECD, 2009).

According to OECD (2012), the negative impact of low-performing teachers is
severe, particularly during the earlier years of schooling. At the primary level,
students that are placed with low performing teachers for several years in a row
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suffer an educational loss which is largely irreversible. UNESCO (2014) in its
document, of Education for All Global Monitoring Report, shows that all countries
should make sure that learning in the early years of primary school on the numeracy
and literacy skills, to enable the disadvantaged children are not falling behind.

International agencies like LANES, USAID, DFID, UNESCO and others have been
struggling to increase access and ensuring the provision of quality education in
schools. They have largely been guided by the Millennium Development Goals,
whereby their programmes in East Africa aim among others to improve pedagogical
skills of numeracy and literacy to teachers, improve teaching and learning resources,
improve learning infrastructure and enhance effective school administration
(EQUIP, 2015; USAID, 2014; UNESCO, 2014; DFID, 2012).
According to Essel et al. (2009), in Africa, teachers‟ in-service training for the
essential element in the professional development is done to improve teachers‟
knowledge and pedagogical skills through in INSET/CPD programmes. Initiatives
by different global agencies on education development affirm that since time
immemorial, efforts to improve teaching and learning have been taken to make
children ready to live in a challenging and competing world, nationally and in their
respective society.

In Tanzania, teacher professional development initiatives have its foundation in the
Tanzania Education and Training Policy (ETP).The policy among others intends to
improve the quality of education and training through strengthening in-service
teacher training programmes and the supply of teaching and learning materials
(URT, 1995). Therefore, in-service training to make teachers familiar with new
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phenomena is deemed important. Improved teachers‟ competencies are expected to
effectively impart knowledge and skills to pupils.
2.4.3 Initiatives in Improving Learners’ Literacy Skills
The purpose of any education, in general, is to help an individual to acquire the core
and useful basic life skills to live an independent life. Primary education is,
therefore, aimed at enabling a child to read, write and acquire some basic arithmetic
skills (Mkumbo, 2011).It is the key to ensure that all children succeed at school is to
enable them to attain critical foundational skills, such as reading and basic
Mathematics. Without these basic skills, many children will struggle to keep up with
the prescribed curriculum and learning disparities will widen for disadvantaged
children (UNESCO, 2014).Harold and Buick (2015: 1) state that “if smart growth is
about knowledge and innovation, investment in literacy skills is a prerequisite for
achieving such growth. Our world is dominated by the written word, both online and
in print. This means we can only contribute and participate actively if we can read
and write sufficiently well. But, each year, hundreds of thousands of children start
their secondary school two years behind in reading; some leave even further behind
their peers. The statement by Harold and colleague implies that literacy skills are
very crucial in enhancing child competencies for an effective society.

Save the Children (2012) shows that teacher training is more effective when teachers
are trained on a regular and scheduled basis. When teachers are trained, they are
enabled to practice each individual skill in the classroom between training sessions
and reflect on their successes and challenges together. David et al. (2010) affirm that
teaching reading and writing is not only solely the responsibility of elementary
teachers but also secondary English teachers. This is because students at lower to
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higher levels should acquire the skills necessary to make sense of a variety of texts
and write for a variety of purposes of different subject matter. Scott (2002) noticed
that even the best prepared students at low grade classes need continued instruction
in reading and writing during the process of learning. For that matter, teachers have
an opportunity and responsibility to dramatically expand students‟ options in life by
building upon the foundational skills taught in elementary classrooms, emphasizing
reading and writing instruction and practice and providing targeted, remedial
instruction when necessary.

According to Bozsik (2015: 102), the literacy framework has three elements:
listening, talking and reading and writing. These skills, alongside numeracy and
health and wellbeing, sit at the heart of school curriculum as the foundations of the
knowledge, skills and attributes which equip children and young people for learning,
life and work. Drawing from the final report of the EU High Level Group of Experts
on Literacy (2012), Bozsik (2015) identifies improvement in literacy as essential to
greater economic prosperity, social cohesion and the improved wellbeing and
participation of all citizens. Bozsik recognizes that levels of literacy are closely
linked to children‟s and young people‟s overall achievement in school and their life
chances.
The Government of Tanzania has currently taken initiatives to improve teachers‟
literacy skills through teachers‟ training on literacy competencies that were
conducted in Dodoma University in 2015 and other conducted by Equip-Tanzania in
the same year. The Government has also improved the curriculum for Standard I and
II in order to meet the current demand of literacy and numeracy skills to children in
lower classes. URT (2016) asserts that decision to improve the curriculum for
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Standard I was a result of the Government plan to develop the skills of Reading,
Writing and Arithmetic (3Rs). This plan has taken into account the results of
different researches that show some pupils to complete primary school without
acquiring the 3Rs skills. The document adds that the improved syllabus focuses on
building the capacity of teachers to help pupils to develop their skills in the 3Rs and
it has been prepared to take into consideration the primary school curriculum for
Standard I and II of 2005. The curriculum emphasizes the use of learner-centered
teaching and learning approaches and the phonics approach in learning how to read.

URT (2016) identifies literacy skills that are to be instructed to pupils with well
trained teachers. Those skills are in two categories, reading and writing skills. The
reading skills involve oral communicating, phonemic awareness (sound recognition),
phonics (sound-letter relationship), reading fluently, reading and listening for
comprehension and using vocabulary. The writing skills involve, using basics of
writing, forming alphabetic letters, writing with accuracy and coherency, writing in
the correct sequence of events and writing in printing style. It is this argument that
the researcher assessed the impact of training of Standard I and II teachers on
improving basic literacy skills to pupils. The study concentrated on assessing the
impact of training on some of the skills which are phonemic awareness (sound
recognition), reading fluently and using vocabulary as reading skills, whereby
writing skills were assessed on the use of basics of writing meaningful relating to
other words in the sentences.

2.4.4 Factors Influencing Pupils Performance on Literacy
Researchers have shown that there are many different and usually very complex
causes for the difference in the pupils‟ performance level. For example, often those
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are factors beyond school influence. They include issues such as the income level
and education which correlate with the academic achievements of students but there
are quite many factors that influence students‟ learning achievements at school
(Goodwin, 2000).

Geske and Ozola (2008) conducted a study on the factors influencing reading
literacy at the primary school level. From the findings, they concluded that the
socio-economic situation of the family has a great impact on students reading
literacy as well as parents‟ education and reading aloud to a child at the preschool
age. They also found out that students who had high achieving in reading literacy
were usually those who like reading for their own enjoyment and those who come
from families where parents spend a lot of time on reading. This means that though
literacy skills can be taught at school, they are enhanced at home grounds.

Skillful teachers are more important in enhancing children literacy competencies.
The professional responsibilities of teachers have many other aspects to do than
teaching (Deen, 2000). This is because teachers have to impart not only subject
matter to the students but also facilitate them in use of knowledge for developing the
competencies and abilities and talents with which they are born. The study of
Nannyonjo (2007) on analysis of factors influencing learning achievement in
Uganda found that teachers characteristics that may improve students‟ performance
were teachers qualifications, in-service training of teachers, age, teachers‟
experience, tenure of leadership, teaching strategies and evaluation systems in a
school. Professional development for Standard I and II teachers is paramount as
teachers need new techniques, skills and knowledge to uplift children understanding
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of subject matter. Therefore, the kind of teacher professional development
determines quality of teachings and acquisition of literacy skills to pupils.

Other literatures show that, availability of teaching and learning resources
(instructional materials) have an influence towards pupils‟ academic performance.
According to Agosiobo (2007), the use of teaching resources is important because
they motivate learners to learn as they offer stimulus variation and assist in
sustaining learners' attention throughout the lesson. Learning resources clarify
information, sometimes a concept may be complex and words alone cannot offer a
clean explanation. Lowe (2009) recommends that learners should be allowed to learn
in a way which suits the preferred style of learning. Through the use of variety of
learning resources, learners are given an opportunity to learn their own learning
style.

Conducive learning environment enhances children academic achievements.
Learning environment takes into account several variables that have direct and
indirect effect on learners‟ performance. Lizzio, Wilson and Simons (2002) noted
that academic achievement of a student is most often associated with a lot of
components of learning environment. Suitable learning environment motivates
children school attendance and learning. According to Bosque and Dore (1998),
teaching and learning environment ought to implement six (6) functions: inform,
communicate, collaborate, produce, scaffold and manage. They further added that
conceptually speaking, the learning environment refers to the whole range of
components and activities within which learning happens.
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It should also be understood that conducive learning environment which
encompasses good infrastructure (classrooms, staff offices, enough number of toilets
for both staff and pupils, presence of school library), sufficient and motivated
teachers, good school governance and availability of teaching and learning resource
enhance teaching and learning practices, hence good academic performance to
pupils.

2.5 Basic Literacy Skills Training to Teachers Vis-a-vis Pupils Performance
This sub-section reviews studies from different parts of the world which relate to the
topic under study. The reviewed studies are based on teachers‟ training and pupils‟
achievement, Status of Literacy Competencies in Primary Schools in Tanzania,
challenges to effective training and challenges hindering development of basic
literacy skills.
2.5.1 Teachers’ Training and Pupils’ Achievement
In terms of impact evaluations, teacher quality has been examined either through
measurable teacher characteristics or through a „fixed teacher effect.‟ The literature
seems to be mixed in terms of whether it has impact on pupil achievement. A study
from the Global Poverty Research Group, looking at student performance in India,
finds that pre-service teacher training and having a Masters‟ level qualification
together raise student achievement by a small but significant amount (Kingdon,
2006). Other studies also show that teachers‟ subject knowledge increases students‟
test scores (Lee et al., 2005; Spreen and Fancsali, 2005).

Previous research strongly agreed that qualified teachers are critical factor in
educational success and pupil learning achievement (Adedoyin, 2011; Akiba,
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LeTendre, & Scribner, 2007; Blömeke, Suhl, & Kaiser, 2011; Stronge, Ward,
Tucker, & Hindman, 2007). The report by DFID (2011) asserts that a good quality
teacher can guide the learning process of children, making learning relevant and
stimulating. S/he can impart knowledge and skills that will help children to secure
their educational rights, improve their health and self-esteem, and gain fair
employment. A teacher can also be a role model by embracing the principles of
social justice and treating all students equally without discrimination while
encouraging each student‟s unique strengths. Indeed, a dedicated and well-trained
teacher can provide children with the essential skills to critically analyse challenge
and improve the discriminatory attitudes or behaviour that may be present in their
homes, schools and communities (DFID, 2011).
A few studies show that girls‟ achievement is higher when they have a female
teacher (Aslam and Kingdon, 2008). The TEGINT project in particular, finds that
better trained teachers (pre-service training) are associated with girls speaking out
more about obstacles to completing their education (e.g. early marriage and
pregnancy) and possible solutions.

However, other literatures do not find direct relationship between teacher in-service
training and students‟ academic achievement. A literature review carried out under
the ILOPS programme (ActionAid, 2010) found no clear evidence of the impact
different types of teachers training have on student learning outcomes. It concluded
that there is a distinct lack of robust evaluation or empirical evidence. Anecdotal
evidence portrays the role of increasingly using non-professional teachers to fill the
gaps as a promising policy option yet warns of the potential negative impact on
quality. Much of the literature supports the notion that purposeful parental
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involvement can have a positive influence on students‟ learning (ActionAid, 2008).
The current study found out the truth on whether training to Standard I and II
teachers had impact on pupils‟ literacy skills achievement or not.

2.5.2 Status of Literacy Competencies in Primary Schools in Tanzania
Most of the reviewed literatures show that, the performance of pupils in literacy
skills in primary schools in Tanzania is not satisfying; as a result, most of the pupils
join secondary schools with inadequate literacy skills. For example, the study of the
Education Quality Improvement Programme in Tanzania (EQUIP-T), conducted by
Oxford Policy Management (OPM) in 2014 showed that there were poor educational
outcomes, including relatively low pass rates in the primary school leaving
examination in five initial regions: Dodoma, Kigoma, Shinyanga, Simiyu and
Tabora; hence, a need to improve education quality through pedagogy training in
primary schools to Standard I and II teachers in those areas (EQUIP-T, 2015).

DFID (2012) from its report has shown that there has been a lack of attention to
learning outcomes and to the trade-off between increasing access and ensuring
quality in three East African countries: Ethiopia, Rwanda and Tanzania. As a result,
the quality of education being provided to most children is so low that a large
majority is failing to achieve basic literacy and numeracy. A study conducted by
Twaweza (2011) entitled “Are our Children Learning? Revealed that though there
had been a notable achievement in enrolment and construction of schools, children
learnt very little; and many had not acquired basic literacy and numeracy skills.
UWEZO (2013) from its annual learning assessment report showed that the 2012
Standard Seven National Examination results indicated that some pupils graduated
without skills of reading, writing, and numeracy.
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Haki Elimu (2012:5) based on the study findings also contends that, among those
who completed primary schooling (Standard 7) before 2010, less than half could
read Standard 2 level English and one in Standard Four could not read Standard 2
level Kiswahili. This study, therefore, assessed the impact the efforts done by the
government in improving teachers literacy competencies, which their outcomes have
been seen through children acquired literacy competencies. Level of literacy
achievement has been revealed as a result of teacher training that has determined the
extent at which the program has been successful and recommendations based on the
findings have been given.
2.5.3 Challenges for Effective Teachers’ Training
Studies have shown different challenges that in one way or another hinder the
achievement of training purpose to employees including teachers. The study
conducted by Congo (2005) in Kwazulu-Natal South Africa entitled, “how effective
is in-service training for teachers in rural schools context?” found out that teachers
were not trained adequately in the prescribed areas of language, social sciences and
Mathematics. The reasons behind such inadequacy included inadequate time for
training schedule, overlap in planning without clear solution, lack of confidence,
knowledge and poor management of training process among trainers.

The study conducted by Komba and Nkubi (2008), in Iringa, on perceptions and
practices of teacher professional development in Tanzania showed that most
respondent perceived teacher professional development important because it
improves the teacher professionally and academically. However, the findings
revealed that teacher professional development was poor budgeted and coordinated
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at all levels (national, district, ward, and school levels). Basing on such hindrances,
teachers showed that were inadequately supported and motivated.

2.5.4 Challenges hindering Development of Basic Literacy Skills among Pupils
Challenges to the effective development of basic literacy skills and other skills to
early grade learners can be associated with individual teacher factors, institutional, a
learner and or community influences. Equip-Tanzania (2015) in its “Impact
Evaluation” report analyzes some factors, including instructional time for early
grade lessons is below official guidelines; high rates of teacher absence from
classrooms when they are present in school and timetabled to teach which reduces
instructional time for pupils; high rates of pupil absenteeism; shortage of textbooks
and supplementary reading books. Moreover, the report by Equip-Tanzania (2015)
shows that most pupils in early grade lessons have something to write with and an
exercise book, but textbooks are used infrequently, and supplementary reading
books are rarely available. It was realized that there is a shortage of more than threequarters supplementary reading books for pupils to practice their reading skills
hinder the effective learning of literacy skills. Another challenge is that teachers
rarely switch languages during lessons to support pupils who don‟t speak Kiswahili
or English at home. The vast majority of pupils whose home language is not
Kiswahili only hear Kiswahili during lessons; poverty factor which affects
negatively attendance rates, which suggests that hunger may be a barrier for many
children. Parents and community in a disadvantaged district were faced with poverty
which resulted on struggling families‟ food rather than children schooling.

According to Oxford Policy Management (OPM) (2015), effective development of
basic skills including literacy to early grade learners is constrained by Teacher
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performance and support. The main constraints on good teaching involved
inadequate curriculum knowledge and poor subject knowledge among a minority of
teachers; lack of effective and inclusive pedagogy; high teacher absenteeism; and
little effective monitoring or support for teachers.

Mmasa and Ndunguru (2015) conducted a study on literacy teaching practices in
Tanzanian classrooms in the provision of primary education, to examine standard
two and three mastering of literacy skills in Kiswahili language in public primary
schools. The study findings revealed that there were serious problems of literacy
teaching in public primary schools. The investigated factors that contributed to
illiteracy were pupils‟ late enrolment in standard one, shortages of teaching and
learning resources, and parents‟ level of education, inadequate literate teachers and
teachers with poor literacy teaching skills. The current study, therefore, has assessed
educational achievement acquired by standard I and II teachers on literacy in-service
training, and its impact on Standard I and Standard II children.

2.6 Conceptual Framework
A conceptual framework is a collection of concepts or models which inform a
research study. It relates a study to the existing ideas or principle. The conceptual
framework (refer Fig.1) developed by the researcher shows that the assessment of
the impact of training of Standard I and II teachers on improving basic literacy skills
to pupils is determined by the interaction of three different variables. The impact of
training (dependent variable) of Standard I and II teachers on the level of attained
basic literacy skills by both teachers and pupils dependents on influential factors
(intervening variables) to influence positively or negatively the training programme
(independent variable) and its implementation.
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Independent variable is the training programme for Standard I and II teachers on
literacy skills. The assessment of the independent variables is based on two main
literacy skills with their components. Those skills are based on reading and writing
learned by teachers and instructed to pupils in primary schools in Standard I and II.
It is expected that the training of teachers on knowledge and pedagogy of literacy
skills would lead to the improvement of the instruction of such knowledge and skills
which, in-turn; pupils‟ literacy competencies would be improved.

Intervening Variables they are the variables that provide a causal link between
other variables (independent and dependent variables). Intervening variables are
expected to influence the independent variable positively or negatively on the
process of attaining objectives of the programme. The intervening variables of this
study are the effectiveness of the training, availability of teaching and learning
resources during training and at school, teaching and learning infrastructure like
availability of class rooms with a conducive environment and teachers‟ commitment.
These intervening variables are expected to determine the outcome of the
programme. This means that if influential factors have positively interacted with the
independent variable, there will be achieved pre-determined objectives of the
programme, if variables have negatively interacted, the opposite is true.

Dependent variables are the outcomes of the interaction between the independent
variable(s) and the intervening variables. If independent variables will positively be
linked with intervening variables, the improved pupils‟ literacy competencies are
expected which ought to promote desirable academic performance of pupils. On
other hand, if the same factors are negatively interacted or mistreated result into poor
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acquired literacy skills, which will also be reflected by its impacts in learning. The
arrows have been used to show the direction of influence.

Independent
Variable

Training to STD I &
II Teachers on
Literacy Skills
Reading skills
-Phonemic awareness
- reading fluently
-using vocabulary
Writing skills
- The use of basics of
writing
- writing words.

Intervening
Variable

Influential Factors
-Effectiveness of
teachers‟ training
-Availability of
teaching and learning
resources
-Teaching and
learning
infrastructure
- Teachers‟
commitment

Dependent
Variable

Achievements in
Literacy skills
-Improved
Teachers‟ literacy
skills
- Effective
instruction of
literacy skills to
pupils
- Pupils‟
application of
literacy
competencies

Figure 2.1: The Conceptual Framework to Predict the Basic literacy skills
training to primary school teachers: the Impact on lower grades
Pupils’ performance

2.7 Conclusion on the Reviewed Literature and Research Gap
The literature reviewed the ideas related to the training of the Basic literacy skills to
primary school teachers. The literature has informed on the impact on lower grade
pupil‟s performance. The main concepts defined in the study are literacy, pupil,
teacher and training have been defined for the understanding of what the study was
mostly concerned with. The Experiential Learning Theory was seen appropriate for
this study. The theory focuses on the experience of an individual on a kind of job, as
the main driving force in learning, as knowledge is constructed through the
transformative reflection on one's experience. It suggests that each individual has to
33

be trained according to his/her responsibility in the institution in order stimulate the
already existing knowledge and skills of the individual‟s experiences for optimal
outcomes. The empirical literature reviewed from both related literature and studies
opened an understanding of the role and impact of teacher training, challenges to
effective teacher training, influential factors on the development of basic literacy
skills and the status of literacy competencies in primary schools in Tanzania. The
reviewed studies conducted in Tanzania (EQUIP, 2014; DFID, 2012; UWEZO,
2013; and Haki Elimu, 2011) have also been revealed to concentrate on the status of
pupils‟ educational achievements. This generally led to the knowledge about the
limited research in Tanzania to expose the impact of training of Standard I and II
teachers for the improvement of basic literacy skills to pupils in primary schools.
This study, therefore, was proposed to assess the impact of the training provided to
teachers who were teaching standard I and II in 2015, whereby the gap of knowledge
has been filled by the study findings.
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CHAPTER THREE
RESEARCH METHODOLOGY
3.1 Introduction
This chapter is about the methodological approach used when tackling the research
problem in this study. The key areas of this chapter include the study area, research
approach, research design, sampling and sampling procedures, research methods,
data recording, pilot study and analysis and ethical considerations observed during
research methodology process.

3.2 Research Approach
Creswell (2007) defines research approach as plans and procedures for a research. It
spans the steps from broad assumptions to detailed methods of data collection,
analysis, and interpretation. Combinations of both quantitative and qualitative
research approaches were applied by the researcher to accomplish this study.
According to Creswell (2005), a mixed research method is a procedure for
collecting, analyzing and mixing both quantitative and qualitative data in a single
study so as to understand a research problem. The method provides the best
opportunity to address specific sub facets of the research topic. Quantitative research
approach in this study facilitated the collection and quantification of data on the
impacts of basic literacy skills training acquired by teachers of STD I and II on
pupils‟ performance.

Qualitative data also supplemented on the quantitative. With the qualitative
approach, a researcher talks with the people about their experiences and perceptions
through interviews and observations (Krishnaswami, 2008).According to Cohen,
Manion and Morrison (2007), the qualitative approach is credited for being highly
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exhaustive and reliable in making deep exploration of information from respondents.
Thus, its use in this study enabled the researcher to obtain detailed information
regarding the respondents‟ views and opinions on processes teacher trainings, effects
of STD I and II teachers‟ training on literacy and the challenges that hindered
effective development of the basic literacy to pupils. Basically, the two approaches
complemented each other to make the outcome of the study more informative. The
mixed methods approach to enquiry reduced the problem of uncertainty and the
weaknesses in data collection, analyses and interpretation.

3.3 Research Design
Kothari (2004:31) defines research design as the arrangement of conditions for
collection and analysis of data in a manner or as a plan or an arrangement of
situation that aims to combine relevance to the research purpose with economy in
procedure. Creswell (2008) expands this definition arguing that it is the plan or
proposal to conduct research which involves the intersection of philosophy,
strategies of inquiry and specific methods. The study used a descriptive crosssectional research design. The use of this research design was influenced by the
nature of data expected to be collected from the field. White (2000) asserts that,
descriptive cross-sectional research design allows collection of data from the
variables with the nature of producing data required for quantitative and qualitative
analysis and to allow simultaneous description of views, perceptions and beliefs at
any single point in time. In that regard, the research design employed fitted very well
with the research approach and it is expected to have improved both validity and
reliability of the research findings.
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3.4 Description of the Study Area
The study was conducted in two wards out of 19 wards found in Nyamagana District
in Mwanza Region.The study was carried out in primary schools found in Mkolani
and Isamilo wards. The selection of Mkolani and Isamilo wards was based on the
reports which showed that most of their primary schools ranked the last in the results
of the District STD IV Mock examinations of 2015 (Nyamagana District Education
Office, 2016). Moreover, the area was considered appropriate because of the
availability of a reasonable number of schools that could provide sufficient data
from teachers and pupils. Besides, the classes of the schools in the areas have high
enrollments of pupils; therefore, it was important to investigate how the teachers‟
training was helpful to learners.

3.5 Target Population and Sampling Frame
3.5.1 Target Population
Neelkamal (2008: 54) defines population as any complete group of entities or people
sharing some characteristics. The targeted population for this study was education
stakeholders, especially teachers and pupils at the primary schools and the district
education officers who were able to reflect the impact of teachers‟ training on
literacy skills.

3.5.2 Sampling Frame
According to Kombo and Tromp (2006), sampling frame is a list of individuals/units
from which a sample for the study is drawn. The sampling frame included teachers,
head teachers, pupils for STD I and II and the District Academic officer for primary
schools.
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3.6 Sampling Procedures
Sample refers to a small proportional of population selected for observation and
analysis (Best & khan, 1993). Kothari (2004) defines sampling procedures as that
technique or the procedure the researcher would adopt in selecting items for the
sample. They may as well lay down the number of items to be included in the
sample, i.e., the size of the sample (Kothari, 2004). The sampling procedures
employed in this study describe the way the selection of schools that participated in
the study as well as respondents was conducted. Therefore, the study utilized
probability and non-probability sampling techniques as applied below.

3.6.1 Stratified Random Sampling
Kothari (2004) asserts that if the population from which a sample is to be drawn
does not constitute a homogeneous group, then stratified sampling technique is
applied so as to obtain a representative sample. In this technique, the population is
stratified into a number of non overlapping subpopulations or strata and sample
items are selected from each stratum. For this study, the researcher employed
stratified random sampling as a technique of probability sampling in selecting
schools and pupils among others. This technique was employed so as to avoid bias
in selecting the potential units to provide relevant data.

Schools: were firstly stratified into two groups, those which had higher performance
in the STD IV mock examination results of 2016 and those with lower performance.
One group involved 5 schools, which highly performed. These were randomly
selected and the second group constituted 6 schools which had low performance in
their STD IV mock examination of 2016. These were also randomly selected.
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Pupils: STD I and II pupils were stratified into two groups in each class. The
researcher used terminal examination results of May 2017 to get two halves of
pupils of the entire classes by categorizing pupils depending to their performance.
The first half of the pupils were those who scored higher position to the middle, and
the second group involved those from the middle to the last one at lower positions
according to lists of class examination results. Then, from those groups, pupils were
selected randomly to constitute a sample size. The selected pupils responded to
questions which were set to assess the impact of teachers‟ training acquired aiming
at improving STD I and II pupils‟ competencies on literacy skills.

3.6.2 Purposive Sampling
Purposive sampling allows a researcher to have a purposive target on a group of
people believed to be reliable for the study (Kombo and Tromp, 2006:23). Purposive
technique was applied in drawing the key informants and respondents from among
participants. The technique was used to select teachers for STD I and II, head
teachers and the district academic officer. According to Kothari (2004), the
informants who are rich in information are purposively selected.

Standard I and II Teachers: these teachers were purposively selected and involved
in the sample as are those who attended training to improve their knowledge and
skills on teaching literacy skills to STD I and II pupils.

Head teachers and District academic officer: were purposively selected because
they were thought to have in-depth information on the objectives, implementation
and influential factors on the achievements of the programme. They were involved
so as to give their opinions on achievement of the training and challenges affected
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improvement of both teachers and pupils‟ literacy skills. The informants were also
expected to suggest possible strategies to enhance teaching and learning of literacy
knowledge and skills in primary schools.

3.6.3 Sample Size
Sample size is the exact number of items selected from a population to be sampled
for study (Kothari, 2004). Best and khan (1993 argue that there is no sample size
which is best. However, a good sample should be that which reflects an accurate
profile of the population from which could be gathered quickly, effectively and
economical. In this study, the researcher has determined sample size using the
formula by Daniel (1999) as calculated below:

NZ 2 p(1  p)
Formula: n 
( N  1)d 2  Z 2 p 2
Where: n =

Sample size with finite population correction

N=

Entire population (1820)

Z=

Standard normal deviate (1.96)

p=

Expected proportion (in proportion of one) which is 0.5

d=

Precision (in proportion of one), which is 0.05

So, N = 1820, Z = 1.96, p = 0.5 and d = 0.05
(

)

n= 317.3492which can be approximated to 317
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Therefore sample size of a population = 317
The calculated sample size is 317. However, participants whom provided effective
cooperation to the researcher during data collection were 210 (66.24%) of the
expected sample size. This was due to different factors; including insufficiency of
time in testing pupils was limited to allow more pupils participate in the sessions,
especially oral tests that required participation of an individual pupil for evaluation
and not as a group. Some class teachers also did not provide effective cooperation to
the researcher that led to the assessment of few pupils out of the expected number.
Teachers involved were 22 for Standard I and II from 11 primary schools; the
researcher managed to test 176 STD I and II pupils from 11 primary schools,
whereby 8 pupils were tested from each class which made a total number of 16
pupils in each school. In addition, 11 head teachers and 1 District Academic Officer
were interviewed (refer, Table 3.1).

Table 3.1: Distribution of the Sample Size
Category of

Number of

Total population

respondent

schools

in 2 wards

11
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Standard I and II
Teachers

Sample size

22 class I and II
primary Teachers

Standard I and II Pupils

1760

176 pupils

Head teachers

11

11 key informants

District Education

3

1 Key informant

Officers
Total

1820

Source: Researchers‟ Sampling Scheme, 2017.
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3.7 Methods of Data Collection
Research method refers to a technique for collecting data.It can involve a specific
instrument such as a self-completion questionnaire or a structured interview
schedule or participant observation whereby the researcher listens to and watches
others (Bryman, 2008: 2). Seidman (1991) asserts that data collection method refers
to not only the selection of sampled units but also the way data is collected from
them. Different methods and tools have been used during collection of data. Both
primary and secondary data have been collected.

3.7.1 Primary Data
Primary data are the information gathered directly from respondents or first-hand
records which are both qualitative and quantitative. Primary data are collected
through various methods such as observation, interviewing (Krishnaswami, 2000).
The researcher employed survey-questionnaire, semi-structured interview and
observation methods in collecting data, whereby survey questionnaires, interview
guides and check list during physical visits were employed as data collection
instruments.

3.7.2 Data Collection Tools
These are research instruments to be utilized by the researcher in collecting data
while at a field. Bryman (2008) asserts that instrument of data collection refers to a
technique for collecting data. It can involve specific instruments such as a selfcompletion questionnaire or a structured interview schedule or participant
observation, whereby the researcher listens to and watches others. Since the study
needed to obtain numerical and descriptive data, both quantitative and qualitative
data were generated. Therefore, different tools were used to collect quantitative and
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qualitative data for analysis, presentation and interpretations. Cohen and Marrison
(2000) noted that no single method can act in isolation since any bias can distort the
whole picture of reality the researcher is investigating.

3.7.2.1 Survey Questionnaire
These are quantitative research instruments consisting of a series of questions and
other prompts, for the purpose of gathering data from the study area (Oulu, 2002).
Kothari (2004: 16) asserts that a questionnaire is a tool which is employed to reduce
bias and it gives the respondents convenient time. Questionnaires containing a
number of closed and open ended questions were used to collect quantitative data.
Self administered questionnaire was used to collect data from twenty two (22)
respondents who were class I and II teachers (Refer Appendix I).

The reasons for using self administered questionnaire in this study was that the
instrument enabled the researcher to save time by collecting data from respondents
within a short period of time though it had many questions for respondents to
respond. The technique was cheap and easy to administer and reduced bias in
collecting data. The questionnaires were also employed to get numerical data from
teachers to assess the extent to which the programme has benefited teachers and
pupils. Questionnaires were used to collect data on the kind of literacy skills that
teachers acquired to enhance children literacy competencies, the extent at which
achieved teachers‟ literacy skills have enhanced children literacy performance,
factors to effective pupils‟ learning outcomes; and the challenges and possible ways
to enhance children‟s literacy competences.

43

3.7.2.2 Semi-structured Interview Guides
An interview is a verbal communication in which the researcher asks some questions
to elicit information or opinions from the informant (Oso and David, 2009). Semistructured interview guide was used to guide the interviews. Interviews were used to
collect information from eleven (12) key informants (i.e. 11 heads of schools and 1
City Academic Officer) (refer appendix III and IV respectively). Semi-structured
interview guide enabled the researcher to get natural and holistic information from
informants to nourish the data collected from Standard I and II teachers. The
technique helped the researcher to collect some opinions on the achievement of the
training and the challenges which affect the improvement of both teachers and
pupils‟ literacy skills. The informants were also expected to suggest the possible
strategies to enhance teaching and learning of literacy knowledge and skills in
primary schools.

3.7.2.3 Tests for Pupils
Prepared tests were used to collect data from Standard I and II pupils to capture their
competencies regarding reading the writing skills learnt in their classes. Sub-tasks to
measure literacy level were conducted orally and in writings. Each group at each
class for test had 8 pupils from Class I, and 8 pupils for Class II which made a total
of 16 pupil respondents from each school. Different tests on literacy skills were
conducted to the participants. Tests explored level of literacy competencies which
pupils had acquired. Assessment of literacy competencies was based on phonemic
awareness, reading and writing competencies. Tests for assessment of literacy skills
are attached as in Appendix II.
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3.7.2.4 Observation
According to Rwegoshora (2006), in using physical visit as a tool for data collection,
the observer goes to the field and makes a study of the phenomenon. Once the
researcher observes things in a scientific manner, he or she thoughtfully studies the
facts. In this study, the researcher physically visited the study sites to see the reality
and assess the impact of the training on literacy skills to teachers. The researcher had
to investigate the changes made by teachers in their classes as the result of the
training, to enhance teaching and learning. Photographs were taken in some classes
and a check list was used to guide the researcher on what to observe and assess
(refer Appendix V).

3.7.3 Secondary Data
These are data obtained from the existing records or publication (Panneerselvam,
2007: 13).To achieve the objective of this study, secondary data were collected from
heads of schools and the municipal academic officer. The collected information was
compared with primary natural data for validation.

3.7.3.1 Documentary Review
According to McMillan and Schumacher (2001:451), documentary reviews help to
provide an internal perspective of the organisation and can describe its functions and
values, and how various people define the organisation. The main sources of data
through this method included the reports on for different academic issues, school
records, internet, newspapers and publications. Heads of schools provided the stored
information on the academic performance of pupils in their terminal examinations
for the year 2017 for STD I and II, and mock examination results of 2016 for STD
IV, registered pupils in class I and II and the number of teachers who teach STD I
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and STD II. The information was essential in providing the number of pupils
available in classes I and II pupils, number of the available teachers at school for
Standard I and II and pupils academic performance (refer Appendix VI).

3.8 Pilot Survey
The research instruments were firstly developed and the researcher prepared a pretest/pilot testing of the research tools to ensure the credibility of the findings.
Piloting is the system that is used to test how good something is before introducing
it. According to Janesick (1998), pilot testing the questionnaire is important to
improve the validity and reliability of the study. The researcher, in this study,
conducted a pilot study in two primary schools. Two teachers for STD I and II from
two schools, one teacher from each class, were given questionnaires to respond and
one head teacher was interviewed. Pupils for STD I and II were also tested, whereby
eight (8) pupils from two (2) schools, each class provided two (2) pupils were tested.
Findings of the pilot study were used to modify the questions set in each group so as
to make them valid and informative, reflecting specific objectives of the study.

3.9 Data Quality Control
Validity and reliability of the research instrument were ensured by the use of
different strategies so as to collect data that give a real picture on the studied subject
matter (impact of basic literacy skills training to primary school teachers on STD I
and II pupils‟ performance in Nyamagana District).

3.9.1 Validity of Instruments
Validity refers to the extent to which the instruments will be used during the study to
measure the issues they are intended to measure (Amin, 2005). To ensure the
validity of instruments in this study, the instruments were developed under a close
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guidance of the supervisors. After the questions were designed, they were pre-tested
to a few respondents different from the actual sample of the study. The pilot study
was conducted in two primary schools. In the schools, STD I and II teachers from
two schools in each class were given questionnaires to respond and the heads of the
schools were interviewed. STD I and II pupils were also tested, whereby in each
class, 2 pupils were tested. Pre-test of the instruments assisted the researcher to
identify ambiguous questions and re-aligned them to the objectives.
3.9.2 Reliability
Reliability is the extent to which the measuring instruments will produce consistent
scores when the same groups of individuals are repeatedly measured under the same
conditions (Amin, 2005). The reliability of the study was ensured by administering
one type of questionnaires and interview guides to teachers in all schools. Also, the
study used multiple methods and tools during data collection, including interviews
(interview-guides), survey (questionnaires as tools), documentary review (through
check list) and observation. Reliability was also ensured by the use of appropriate
sampling techniques, including stratified random technique and purposive sampling
technique to select the appropriate sample and suitable sample size.
3.10 Data Collection Procedure
Before getting the schools, the researcher visited the schools to introduce herself and
communicated to head teachers about the research as well as set the schedule with
STD I and STD II teachers of the days to visit them for data. Data were
systematically collected in three phases.
In the first phase, data were collected from Standard I and Standard II pupils and
teachers. Pupils were given tests to measure the acquired competencies on literacy
skills. During those days of collecting data from pupils, teachers had to respond to
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the questions in the questionnaires. There was arranged time for tests to be
conducted which was after morning break, and pupils had do written and oral works.
Moreover, before conducting the tests at the morning lessons, the researcher had to
observe the teacher in class to learn about the teaching and learning activities used,
pupils‟ sitting arrangements and how the teacher interacts with pupils to reinforce
learning.
In the second phase, the data were collected through interviews with head teachers.
The time for the interviews was approximately 60 minutes per every interview. The
interview sessions were employed to collect detailed information on main issues
concerning the contribution of the training to improving teachers‟ ability to teach,
challenges and recommendation on teaching and learning of literacy skills to pupils.
In the third phase, an interview was conducted with district academic officer. The
interview lasted for 60 minutes. Also interview was done to get views on the
contribution of the training to STD I and II teacher on teaching literacy to pupils, the
challenges and recommendations of teaching and learning of literacy skills.
3.11 Data Analysis
Data analysis is a process that involves editing, coding, classification and tabulation
of collected data (Kothari, 1990). Data from questionnaires were coded into a code
book and entered in a computer programme for analysis. The researcher entered the
quantitative data collected from the field into Statistical Package for Social
Scientists (SPSS) programme assisted in analyzing them. In the analysis, data were
put into tables and figures to produce frequencies and percentage of responses for
discussion and interpretation. Frequencies and percentage were used to describe
respondents‟ opinions.
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Qualitative data were analyzed using content analysis technique. In this, data
collected through interviews with the head teachers and the District academic officer
were analyzed descriptively and some quotes were taken to reinforce the findings.
These were the related to, as Denscombe (1998) suggests, a record of thoughts,
observations, opinions, feelings or words. Results from pupils‟ tests were recorded
on test papers, marked and coded for SPSS analysis. The SPSS assisted in producing
data in frequencies and percentages for data presentation, interpretation, and
discussion.
3.12 Ethical Considerations
The researcher observed research ethics in the whole process of conducting the
study. At the onset of data collection, the researcher sought a research permit letter
from the UDOM Postgraduates Office (refer appendix VII), and the District
Education Officer (refer appendix VIII) who introduced the researcher to the head
teachers. The head teachers also introduced the researcher to the teachers as well as
the pupils. In addition, each questionnaire set contained an opening introductory part
requesting for the respondents cooperation in providing the required information for
the study. The respondents were further assured of confidentiality of their
information they had to provide and that the study findings were only for academic
purposes. Moreover, respondents were assured of their personal protection and that
they had the authority to refuse or accept to be interviewed. To avoid infringement
of the participant, pseudonyms were used. Also schools were named as school A,
school B, school C, D, E, F, G, H, I, J, and K during data collection and analysis.
Indeed, confidentiality was observed during the process of data analysis and in
writing this report.
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CHAPTER FOUR
DATA PRESENTATION, ANALYSIS AND DISCUSSION OF RESULTS
4.1 Introduction
The previous chapters of this study have systematically introduced the study and
provided an overview of the study followed by a critical review of the literature to
inform what scholars say about the problem of the study and the gap that is left
uncovered. The appropriate methodology that was employed to fill the gap that was
uncovered by the pre-existed literature is presented in chapter three of this study and
this chapter informs about the finding obtained from the analysis of the data
generated. Therefore, in this chapter; presentation, analysis and discussion of the
findings are presented in two parts. The first part of the chapter explains exclusively
about the demographic characteristics of the study participants in terms of gender,
age, level of education, class taught by, and teaching experience. Similarly, the
second part begins with the presentation of the data pertaining to teachers‟ learned
basic literacy skills to improve pupil‟s literacy and then explanation concerning the
impact of basic literacy skill training among primary school teachers on lower grade
pupil‟s academic performance. Eventually, this section ends by describing the
challenges hindering the development of basic literacy among primary school pupils.
Presentation of the findings of each objective is followed by a detailed discussion in
accordance with the research objectives.
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4.2 Demographic Characteristics of the Respondents
This section presents the demographic characteristics of the study participants
(teachers) in terms of gender, age, level of education, the class of teaching, and
teaching experience. These characteristics of the teachers were important to
understand because teachers were believed as the center of the teaching/learning
process and these characteristics may affect their performance in the profession.
Demographic characteristics are presented graphically in Fig. 4.1, 4.2, 4.3, 4.4, and
4.5.

4.2.1 Gender of the Respondents
To know the gender dominance in teaching literacy skills to primary class children,
the column graph was used to characterize all the teachers who participated in this
study. The sampled teachers were those teaching STD-I and II.
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Figure 4.1: Distribution of Respondents by Gender
Source: Field Data, July 2017
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As can be read in Figure 4.1, only 3 (13.6%) of the respondents were male teachers
and 19(86.4%) were female teachers. A close analysis of this information revealed
that the female teachers were 73% more than male teachers. When the researcher
went further inquiring why there was such a big difference, it was realized that, in
the study area, the lower basic grade classes including pre-primary classes, STD I
and II were mostly taught by female teachers. There was a common belief in the
country that female adult teachers could teach young children best because they
were good caring mothers. However, this difference in gender representation of the
participants in the study did not affect the findings of this study.

4.2.2 Age of Respondents
The bar graph given below depicts the ages of the teachers who were teaching
literacy skills to STD-I and II children. It deemed important to know the common
age group teaching these lower classes.
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Figure 4.2: Distribution of Respondents by Age Group
Source: Field Data, July, 2017
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It is found from the Figure 4.2 that 13 (59%) of teachers involved in this study were
above 51 years old, 8(36.4%) were in the age group of 31-40 years while 1(4.6%) of
the teacher was at the age of 41-50 years. This indicates that the majority of the
teachers teaching STD –I and II were about to retire. On the other hand, this
observation has an implication that the majority of teachers who participated in
training to improve the knowledge and pedagogical skills on literacy were aged ones
and some of have already retired or would retire in the near future. This situation left
the schools to run without trained teachers on the same skills.
4.2.3 Education Level of Respondents
The column graph given below depicts the education level of teachers who were
teaching literacy skills to STD-I and II children. As teachers‟ knowledge and
pedagogical skills are the concern of this study, it was important to know the
education levels of teachers teaching to these lower class children.
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Figure 4.3: Distribution of Respondents according to the Level of Education
Source: Field Data, July, 2017
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The presentation in the Fig.4.3 shows that 13(59.1%) of the teachers were from
Grade A (i.e. teachers with certificate of education) 4(18.2%) were Diploma holders,
while 5(22.7) were degree holders. These result imply that the biggest number of
teachers who teach STD I and II were those with Grade A qualification while those
who held bachelor degree were very few.

4.2.4 Classes Taught by Teaches
The pie chart below depicts the classes that, teachers taught literacy skills. This
information helped the researcher to understand the classes which the teachers
taught literacy skills.

STD II Teachers
50%

STD I Teachers
50%

Figure 4.4: Distribution of Respondents according to Class they Taught
Source: Field Data, July, 2017
The information in the above chart entails that 50%of teachers were teaching STD I
and 50% of teachers were teaching STD II children. Therefore, this study had an
equal representation of the teachers who were teaching literacy skills in both
Standard I and Standard II.
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4.2.5 Experience of Teachers in Teaching STD- I and II Children
The bar graph below depicts the experiences of teachers in teaching literacy skills to
STD-I and Standard II children. It is obvious that experience in the teaching job
matters and, therefore, it was important to understand the teachers‟ experience in
teaching literacy skills.
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Figure 4.5: Distribution of Respondents by Experience of Teaching STD I and
II
Source: Field Data, July, 2017

The information in Fig.4.5 informs that 3(13.6%) of teachers had an experience of 12 years, 8 (36.4%)of teachers had 3-4 years of teaching experience, 2 (9.1%) of
teachers had the experience of 5-6 years and 9 (40.9%) of teachers had anexperience
of more than 7 years of teaching literacy skills to either STD-I or STD II children.
Inferences can be drawn from this observation that, approximately, 14 per cent of
teachers were not assigned to teach literacy skills to either STD-I and STD II
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children just after getting training. Possibly, they were either shifted from lower
class to upper class or from one school to other.
4.2.6 Summary of Demographic Characteristics of Respondents (STD I and II
Teachers)
This study mostly involved female respondents who accounted for 84.6% as
opposed to male who were only 13.6%. With regard to age of STD I and II teachers
who took part in the study, the majority of them (59%) were above 51 years of age,
and most of the respondents were Grade IIIA teachers. Both STD I and STD II
teachers were equally involved in study (i.e. 50%) each and, finally, within the
sample, the majority (i.e. 40.9%) had the experience of more than 7 years in teaching
in STD I and II classes.
4.3 Teachers’ Learned Basic Literacy Skills to Improve Pupils’ Literacy Skills
The data pertaining to teachers‟ learned basic literacy skills to improve pupil‟s
literacy and the impact of basic literacy skills training among primary school
teachers on lower grade pupil‟s academic performance are analyzed. Data
presentation concentrates on three major issues. These include agencies that
involved in running training programmes to enhance STD-I and STD II teachers‟
literacy skills; learned basic literacy skills by teachers to improve pupils‟ reading
and writing skills; and challenges hindering the development of basic literacy to
primary school pupils as well as strategies used by teachers to improve reading and
writing skills among pupils are presented.
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4.3.1 Agencies/Programmes Provided Training to STD I and II Teachers on
Literacy Skills
Teachers were asked to identify which agency/programme engaged in improving
their literary competencies for effective instruction of STD I and STD II children.
Teachers‟ responses are expressed in terms of frequency and percentage by using
cross tabulation.

Table 4.1: Agencies/Programme Engaged in the Provision of the Training to
Enhance the Pedagogical Skill of Teaching Literacy Skills (N=22)
Teachers

Agency/Programme Involved/ Organised

from
GEP-

Big Results

GEP-LANES &

LANES

Now

BRN

2 (9.1%)

2 (9.1%)

7 (31.8%)

11 (50%)

STD II

4 (18.2%)

1 (4.5%)

6 (27.3%)

11 (50%)

Total

6 (27.3%)

3 (13.6%)

13 (59.1%)

22 (100%)

STD I

Total

Source: Field data, July, 2017
The data as shown in Table 4.1 above indicate that 2 (9.1%) STD I teachers and
4(18.2%) STD II teachers of 22 participated in a training that was organized by the
Global Education Partnership (GEP) under-LANES; 2(9.1%) STD I teachers and
only 1(4.5%) STD II teacher were trained during the programme of Big Results Now
(BRN).As well, 7(31.8%) STD I teachers and 6(27.3%) STD II teachers were trained
in both two programmes, i.e. GEP-LANES and BRN. The findings imply that most
of the teachers teaching in both classes, i.e. STD I and STD II who are 13(59.1%)
were regularly trained to enhance their instructional capacity, so that they could
assist pupils in improving literacy competencies. However, the findings revealed that
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some of the teachers did not participate in the current programme (GEP-LANES)
that specifically dealt with literacy and numeracy improvement to STD I and STD II
teachers. This is evident in the findings as it is indicated that 2(9.1%) STD I teachers
and 1(4.5%) STD II teacher were only trained during the programme of BRN. These
teachers are assumed to lack the current literacy skills that were acquired by other 19
teachers through the GEP-LANES training at UDOM in 2015.
4.3.2 Learned Basic Literacy Skills by Teachers to Improve Pupils’ Reading
and Writing Skills
This part of the study sought to know what skills were learned by teachers to
improve pupils‟ competencies on reading and writing during the training at UDOM
under GEP-LANES in 2015. Data obtained from the field are displayed in Table 4.2.
Table 4.2: Learned Skills on Reading and Writing (N=22)
Response
Leaned Skills

Yes

No

1.Alphabet reading

√

_

2.Recognition of upper and lower case

√

_

3.Recognition of syllable sounds

√

_

√

_

5.Phonemic awareness of individual sounds, e.g. [b] [m] [g]

√

_

6.Punctuation

√

_

7.Reading comprehension

√

_

8. Dictation

√

_

9.Word and sentence Writing

√

_

4.Integration of syllable sounds for making appropriate words, e.g.
ba+ba=baba

Source: Field data, July, 2017
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Information carried in Table 4.2 indicates that all the nine (9) skills (i.e. alphabet
reading, recognition of upper and lower case, integration of syllable sounds for
making appropriate words, phonemic awareness of individual sounds, punctuation,
reading comprehension, dictation and word and sentence writing.) of reading and
writing were taught to all (22) teachers. The teachers confirmed that they had very
little knowledge about the reading and writing skills before the training and after the
training, all were capacitated with literacy knowledge and skills based on reading
and writing competencies in order to build up the literacy competencies to STD-I
and STD-II children. Referring to the skills outlined, it is obvious that the training
was based on the new syllabus for SDT I children which was to be launched in 2016.
In this connection, District Academic Officer added by describing that:
The decision to improve the curriculum for Standard I was a result
of the government plan to develop the skills of Reading, Writing and
Arithmetic (3Rs). This plan has taken into account as a result of
different researches that show that some pupils complete primary
school without acquiring the 3Rs skills. This syllabus focuses on
building the capacity of teachers to help pupils to develop their
skills in the 3Rs (Interview, 2017).
These findings concur with the study by URT (2016) that reading skill involves
different competencies which include, communicating orally, phonemic awareness
(sound recognition), phonics (sound-letter relationship), reading fluently, reading
and listening for comprehension and vocabulary use; while writing skills aim at
improving pupils‟ competencies on using basics of writing, forming alphabetic
letters, writing with accuracy and coherency, writing in correct sequence of events
and writing in printing style. Therefore, regarding to literacy skills, the syllabus
insists on improving pupils‟ reading and writing skills.

Moreover, a report by UWEZO (2010) reveals that, though there has been a notable
achievement in enrolment and construction of schools, children learn very little; and
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many do not have the basic literacy and numeracy skills. The recent Standard Seven
National Examination results indicated that some pupils graduated without skills of
reading, writing, and numeracy (UWEZO, 2013). This this gave the need to include
the above named skills in the training for effective improvement of reading and
writing skills among children.

4.3.3 Strategies Adopted by Teacher to Improve Literacy Skills among Pupils
through LANES
This part of the study sought to know different strategies used by teachers to
improve the reading and writing skills among pupils; more importantly if they
implement those strategies learned through GEP-LANES training programme
conducted at UDOM in 2015. Data from the field has been displayed in Table 4.3
below.
Table 4. 3: Strategies used to implement Literacy Skills
Response
Strategies

Yes

No

1.Use of drill card method

√

_

2.Use of real objects

√

_

3. Let pupils read aloud individually and in groups.

√

_

4.Use of songs

√

_

5 Use of posters

√

_

6.Joint oral learning method

√

_

7.Imitation

√

_

8. Use of visual aids

√

_

9.Cover-write method

√

_

10.Sequential cards

√

_

11.Action cards

√

_

Source: Field Data, July, 2017
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Data carried in Table 4.3 entails that, there are11 different kinds of strategies used to
instill literacy knowledge and skills among pupils. Such strategies are the use of drill
cards, sequential cards and action cards, use of real objects, visual aids songs and
poster, use of individual and group loud reading technique, and imitation technique,
use of jointed oral learning method and cover-write method. One of the teachers in
school A had this to say:
Teaching with the combination of different strategies is the most
suitable approach to improve literacy skills among pupils and it is
obvious that, though some of the teachers were using it earlier, most
of us use it after receiving the training (Interview, 2017).
Considering the fact and information above, it can be interpreted that the literacy
training provided to the teachers have a positive impact in enhancing teachers‟
pedagogical skills in teaching reading and writing skills among pupils. Moreover,
teachers were able to analyze the required competencies contained in the syllabus
and deliver accordingly. It is, therefore, logical to conclude that there would be
better academic performance among pupils following the teachers‟ improved
pedagogical skills.
4.3.4 Summary
Generally, it was found, through this study, that most of the teachers in both STD I
and STD II were trained under GEP-LANES and BRN programmes to enhance their
instructional capacity. This training programme was meant to improve the pupils‟
literacy competencies. Through the training programmes, the teachers significantly
improved their pedagogical skills for teaching reading and writing skills and, in turn,
pupils‟ learning of the skills was improved. Following this improvement, different
methods and strategies were used by teachers to instruct pupils in their respective
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classes. Therefore, it can be said that teachers were able to analyze the required
competencies contained in the syllabus and deliver accordingly.

4.3.5 The Impact of Basic Literacy Skills Training to Primary School Teachers
on STD I and II Pupils’ Performance
This part describes the results concerning the impact of basic literacy skills training
to primary school teachers on improving STD I and STD II pupils performance.
Therefore, the results pertaining to the extent which the primary school teachers are
capacitated through GEP-LANES training programme are presented at the beginning
and then explanations of the contribution of the training to improving literacy
competencies to pupils is explained. Finally, performance scores obtained by
Standard-I and Standard II pupils from reading and writing test is presented in the
end.
4.3.5.1 The Level at which the Literacy Skills Training Capacitated Teachers’
Instructional Skills
Data relating to the extent to which literacy skills training capacitated STD-I and
STD II primary school teachers with reading and writing instructional skills is
presented in Table 4.4.
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Table 4.4: Level of Training Contribution in Enhancing Literacy Teaching
Capacity to Teachers (N=22)
Variable

Description

Freq

%

8

36.4

and II on literacy skills have Great extent

13

59.1

improved teaching capacity of Some extent

1

4.5

literacy skills to pupils?

-

-

22

100.0

1. To what degree Training provided Great extent

10

45.5

to STD I and II teachers have Large extent

12

54.5

improved pupils‟ understanding Some extent

-

-

and application of literacy skills?

-

-

22

100.0

1. To what extent training for STD I Very Great extent

Little extent
Total

Little extent
Total

Source: Field Data, July, 2017

Data carried in Table 4.4 shows that 8(36.4%) of the respondents conformed that
training for STD I and II teachers on literacy skills , to a great extent, helped to
improve teaching capacity of literacy skills to pupils, 13(59.1%) affirmed the same
training , to some extent, improved teachers‟ teaching capacity, while it is only
1(4.5%) of the respondents who viewed that there was a little contribution of
training for STD I and STD II teachers in teaching literacy skills to primary school
children. In line with these findings, one of the teachers had this to say during an
interview with her:
Before the training, we had our traditional ways of teaching;
therefore, the training has widened up our minds by providing us
with the scientific ways of teaching literacy skills and made great
improvement in our teaching competences. (Teacher from school K,
2017)
Similarly, the data presented in the table above inform that 10(45.5%) of the
teachers confirmed that, to a great extent, the training provided improved pupils‟
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understanding and application of literacy skills and brought changes in pupils
performances; while 12(54.5%) of them perceived that the contribution of the
training was significant. The inferences from these data imply that, regardless of
challenges encountered during the programme, the training added something to
teachers in making them achieve teaching objectives at higher standards than it was
before. This is because a large number of the teachers viewed that the training was
important to improve pupils‟ academic performance in terms of understanding and
application of literacy skills.
4.3.5.2 Levels at which the Training Assisted in Improving Pupils’ Literacy
Competencies
In order to meet this variable, nine issues were examined. These were: the level at
which skills provided to STD I and II teachers improved pupils‟ teachers‟ teaching
capacity, pupils‟ level in understanding and application of literacy skills, ability to
recognize Kiswahili sounds, ability to differentiate small and capital letters, pupils‟
ability to pronounce letters and syllables, ability to write syllables, ability to read
familiar and unfamiliar words, performance level in reading and writing, pupils‟
ability to write words, ability to write sentences, and pupils‟ ability to comprehend a
passage. The frequency and percentages of the findings from teachers and pupils‟
test results have been used here to show the reality revealed. Qualitative data from
interviewees and observed situation have been used to nourish upon quantitative
information. Table 4.5 below summarizes the contribution of the training to the
improvement of pupils‟ literacy skills.
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Table 4.5: Levels of Training Contribution to Improve Pupils Literacy
Competencies (N=22)
Items

Description
Very

Great

Some Little

Great

extent

extent extent little

extent
1. The degree at which

Very

Total

extent

Freq

11

10

1

-

-

22

%

50%

45.5%

4.5%

-

-

100

2. The degree at which

Freq

10

11

1

-

-

22

pupils can differentiate

%

45.5

50

4.5

-

-

100

Freq

7

14

1

-

-

22

%

31.8

63.7

4.5

-

-

100

5

17

-

-

-

22

%

22.7

77.3

-

-

-

100

Freq

1

21

-

-

-

22

%

4.5

95.5

-

-

-

100

6. The level that pupils

Freq

1

18

3

-

-

22

perform in reading and

%

4.5

81.8

13.6

-

-

100

Freq

2

15

5

-

-

22

%

9

68.3

22.7

-

-

100

Freq

1

15

6

-

-

22

able in writing sentences

%

4.5

68.3

27.2

-

-

100

9. The extent at which a

Freq

1

12

6

2

1

22

%

4.5

54.8

27.2

9

4.5

100

pupils are able to recognize
different Kiswahili sounds

small and capital letters
3. The degree at which
pupils are able to
pronounce letters and
syllables
4. The level that pupils can Freq
write syllables
5. The level that pupils are
proficient in reading
familiar and unfamiliar
words

writing practices
7. The level that pupils are
able to write words
8. The level that pupils are

pupil can correctly
comprehend a passage

Source: Field Data, July, 2017
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The data in Table 4.5 indicate that11 (50%) of 22 respondents affirmed that, to a
great extent, the training contributed to the improvement of literacy skills in terms of
phonology. This means that STD-I and STD II pupils were able to recognize
different Kiswahili sounds. Again, 10 (45.5%) teachers agreed that the training had
contributed to a large extent, while only 1(4.5%) agreed that the training had
contributed to some extent in improving the literacy skills in terms of phonology.
This implies that most of the teachers believed that the literacy training has a
maximum contribution in developing the knowledge to recognize the different
Kiswahili sounds. In the similar direction, one of the teachers of school „F‟ had this
to say:
Teachers who attended the training are an asset in delivering
literacy knowledge and skills to early grade pupils. Investing on
these teachers during 2015 literacy training made a cascade system
to assist the other teachers on how to pronounce language sounds,
syllables, and words correctly. The implication of this training is
that most of the pupils have improved their literacy competencies in
recognizing sounds and in reading and writing the words (Teacher
from school F, July 2017).
Indeed, the researcher‟s own observation revealed that most of the teachers use the
appropriate teaching and learning materials to supplement the instructional process
of reading and writing skills which improve the learning. Figure 4.6 below presents
a typical example of the classrooms found in some of the schools visited in the
Nyamagana District where posters are displayed on walls to reinforce pupils‟
understanding.
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Figure 4. 6: A classroom with posters at school H in Nyamagana District
Source: Field Observation, July 2017

Generally, most of the teachers affirmed, and supported through the researcher‟s
own observation, that training on literacy skills to teachers has a great and higher
contribution in improving literacy competencies (phonology, meaning that
recognition of Kiswahili sounds) except in improving pupils‟ ability in
comprehending passage.
Regarding the level of contribution of literacy training on enhancing pupil‟s ability
to differentiate small and capital letters, the findings indicate that 10(45.5%) of the
teachers viewed that the training has led to improved pupils‟ ability, to a great
extent, in differentiating small and capital letters, 11(50%) of teachers expressed that
the training has, to a large extent, contributed to improve the pupils‟ ability to
differentiate small and capital letters, while 1(4.5%) of the teachers said that the
same has a minimum contribution to the differentiation of small and capital letters.
These findings imply that the literacy training provided to teachers had improved
pupils competence in differentiating small and capital letters to the expected levels.
In addition to this, one of the head teachers from school „K‟ asserted that:
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A large number of pupils were facing difficultness in differentiating small
and capital letters but, as the time goes, changes are strongly shown by
most of the pupils in differentiating small and capital letters. This implies
that teachers are carefully making use of all the gained skills from the
training (Head Teacher from School K, July, 2017).
Similarly, with respect to the degree which STD-I and STD II pupils are able to
pronounce letters following the improved teachers‟ literacy skills; the findings
indicate that 7 (31.8%) of the teachers affirmed that, to a great extent, literacy
training has enabled pupils to pronounce letters with correct manner but 14(63.7%)
of teachers opined that, to a large extent, pupils‟ have the knowledge to pronounce
letter without any error after the training, while 1(4.5%) of the teachers agreed that
pupils were able, to some extent, to pronounce the letters following the improved
teachers‟ literacy skills. This, further, implies that due to enhanced literacy
instructional practices; pupils‟ ability to pronounce letters without any errors has
improved.

As for the extent to which pupils can accurately write the syllables, teachers were
asked to share their experience. From the teachers‟ responses, it was found out that
pupils were able to write correctly the syllables to a great extent as revealed by the
5(22.7%) teachers. Similarly, 17(77.3%) of the teachers reported, to the large extent,
pupils had the ability in writing syllables without committing any error. This shows
that teachers were trained potentially about literacy skills that enabled them to
enhance the pupils‟ literacy competencies.

Also, the findings collected from teachers on the level at which pupils are proficient
in reading familiar and unfamiliar words show that 1(4.5%) of the teachers viewed
that pupils‟ proficiency in reading familiar and unfamiliar words was at a great
extent. Similarly, 21(95.5%) of the teachers reported that, to the large extent, pupils‟
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proficiency in reading familiar and unfamiliar words were shown. The findings
suggest that teachers have effectively applied knowledge and skills acquired through
GEP-LANES training. Supporting this finding, the District Academic officer said
that the following:
The training has increased teachers teaching capacity in terms of
knowledge and pedagogical skills. We have seen improvement of the
pupils in STD II mock examinations of 2016, whereby very few
students performed below average. Moreover, academic
performance of pupils’ mock STD IV examination results of 2016
rose up in that year different from the previous years. In 2015, 64%
of the pupils in the district scored above the average while, in 2016,
the percentage of those who scored above the average rose up to
78%. This observed achievement connote that the training has
contributed much in improving pupils’ literacy competencies (DAO,
July, 2017).
Moreover, in investigating the level at which pupils perform in reading and writing
practices following the enhanced teachers‟ literacy skills, 1(4.5%) of the teachers
rated pupils‟ performance ability at a great extent, but 18(81.8%) to a large extent,
while 3(13.6) of the teachers showed that pupils‟ performance ability in reading and
writing practices was to some extent. This implies that teachers‟ literacy ability has
led to the improved literacy ability of pupils. The head teacher of school H replied
that:
Yes of course, the training conducted at UDOM in 2015 to STD I
and STD II teachers has significant outcomes academically not only
to pupils but also to other teachers who missed the opportunity. For
example, now most pupils in the classes have improved spelling of
vowels, consonants and words. Moreover, classrooms have changed
their look since teachers have increased posters and other learning
aids in order to enable pupils to refer on what they learned
previously. We can call classes are now talking themselves even in
the absence of teachers. This has influenced other teachers in other
classes to imitate the approach (head teacher of school H, July,
2017).
Further observations revealed that most of the teachers used appropriate teaching
and learning materials to supplement the instructional process of reading and writing
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skills and, hence, they improved the pupils learning. Figure 4.7 below shows a
classroom that had drawings on the walls to provide support to pupils‟ learning.

Figure 4. 7: A classroom at school H in Nyamagana District
Source: Field Observation, July, 2017

With regard to the level at which pupils are able to write words, the findings
indicated that 2(9 %) of the respondents regarded pupils to have enhanced their
ability in writing words, to a very great extent, 15(68.3%) perceived pupils‟ ability
at great extent, while 5 (22.7%) of the teachers affirmed that pupils were able to
write words to some extent.

Again on the level at which pupils were able to write sentences, the findings
indicated that 1(4.5%) of the teachers regarded pupils to have enhanced their ability
to write sentences to very great extent; similarly, 15(68.3%) perceived pupils‟ ability
level at great extent, while 6(27.2%) of the respondents affirmed that pupils were
able to write sentences to some extent. With regard to this finding the head teacher
at school I had this to say:
The contribution of the training in enhancing pupils’ literacy at this
school is obvious. For example, in 2015, a half of the pupils in STD II
who were received from STD I were not able to read a simple sentence
in Kiswahili. But, among the pupils received in STD II in January of
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this year (2017), only 12 out of 145 pupils were unable to read simple
Kiswahili sentence. This means that the training had contributed to
making teachers competent, skillful and knowledgeable in teaching
literacy skills to pupils (head teacher at school I, July, 2017).
Besides, with regard to the teachers‟ views on the extent to which a pupil can
correctly comprehend a passage, the findings showed that 1(4.5%) of the teachers
indicated that, to very great extent, pupils were able to comprehend a passage,
but12(54.8%) indicated that, to a great extent, pupils‟ ability was improved .Also,
6(27.2%) indicated that the contribution was to some extent, 2(9%) indicated that it
is to the low level, while 1(4.5%) of the teacher indicated that it is at the very low
level of pupils‟ competence in comprehending passage. These findings suggest that
teachers were still experiencing some challenges in enabling pupils to master this
competence. This is because 3% of the teachers indicated low and very low level of
the pupils‟ performance. Moreover, comparing to other competencies, this
competence has scored low percentage as the teachers‟ affirmed that, the
contribution is to a great and large extent.

Generally, the findings suggest that the training provided to teachers was a valuable
option to enhance teachers‟ knowledge and instructional ability on literacy skills.
The findings also alert that regular training to teachers promote teachers‟ work
performance which in turn pupils learn effectively and efficiently.

Head teachers and the District academic officer were also interviewed to give indepth information on the achievements of the programme. The head teachers and the
district academic officer had almost the same perception on the contribution of the
programme conducted at UDOM in 2015 to improve STD I and STD II teachers on
literacy instruction. The findings from the informants have shown that the
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programme, to a great extent, enhanced teachers‟ literacy knowledge and
pedagogical skills. These have also led to the improvement of pupils‟ literacy
competencies. Generally, the interviewees affirmed on the positive return of the
programme. In responding to the question on whether training for STD I and STD II
teachers enhanced pupils‟ capacity, the District Academic Officer had the following
to say:
Thank you for your question researcher, I can say that there have
been different trainings on building academic capacity to teachers.
They are all important but the current training to STD I and STD II
teachers was the most important than others. Currently, there is a
new syllabus for STD I, so without this training it could be a
challenging situation for teachers to utilize it in class effectively.
Teachers’ mind and skills have changed on how to assist pupils
understanding and application of literacy competencies. For
example, before the training, they were wrongly demonstrating to
pupils how syllable sounds were to be pronounced, but currently
even pupils pronounce them correctly (Interview, July 2017).
4.3.5.3 STD-I and II Pupils’ Achievement Results from Reading and Writing
Test
This part presents lower grade pupils‟ literacy achievement result received from
reading and writing test. These tests were developed to measure literacy skills of
Kiswahili language by considering the syllabus meant for STD-I and STD II pupils.
Again, these tests were conducted both orally and in written forms. It was necessary
to administer these tests because it was imperative to unveil the contribution of
literacy skills training to primary school teachers in improving the STD-I and II
pupils‟ reading and writing performance. The literacy achievement results received
from these tests are analyzed separately for STD-I and STD II pupils.
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4.3.5.3.1 STD-I Pupils’ Literacy Achievement Results
Specifically, in this phase, STD-I pupils‟ literacy achievement results in terms of
ability to read letters and syllable sounds; familiar and unfamiliar words; and writing
of familiar and unfamiliar words have been presented in Table 4.6, 4.7 and 4.8
respectively.

Table 4.6: Results on Ability of Reading Letters and Syllable Sounds (N=88)
Task of Reading Letters and

Performer of

Performer of

Syllable Sounds

Letter Reading

Reading Syllable
Sounds

F

%

F

%

53

60.2

60

68.2

Able to read 6-9 items correctly

24

27.3

12

13.6

Able to read 5 items correctly

5

5.7

7

8.0

Able to read only 1-4 items

6

6.8

3

3.4

-

-

6

6.8

88

100.0

88

100.0

Able to read all 10 items
correctly

correctly
Not able to read any item
Total
Source: Field Data, July, 2017
The information presented in Table 4.6 above show that 53((60.2%) out of 88 pupils
read correctly all 10 letters, 24(27.3%) read 6-9 letters, 5(5.7%) read 5 letters, while
6(6.8%) of the pupils were able to read 1-4 letters. At the same time, 60(68.2%) of
the pupils were able to read all 10 syllable sounds, 12(13.6%) managed to read 6-9
syllable sounds correctly, those who correctly managed to read 5 syllable sounds
were 7(8.0%), 3(3.4%) managed to read 1-4 syllable sounds, while 6(6.8%) of the
pupils were not able to read any syllable sound.

73

Furthermore, the analysis of the data obtained revealed that most of the pupils
60(68.2%) succeeded to read syllable sounds; i.e. all 10 letters and 10 syllables
respectively, 93.2% of the pupils were able to read more than a half and above (610) letters, also 89.8 % of the pupils succeeded to read 5 and above syllable sounds.
These findings suggest that most of the pupils had good achievement in reading
letters and syllable sounds. The training provided to teachers seems to have
influenced teachers‟ effective instruction of literacy to pupils, although the findings
have shown that 6.8 of the pupils failed to read any syllable sound.

Pupils' Ability to Read Familiar and Unfamiliar Words
At this sub-test, the study aimed at assessing pupils‟ ability to read familiar and
unfamiliar words written on sheets. The results are presented in Table 4.7 below.

Table 4.7: Pupils Results on Ability to read Familiar and Unfamiliar Words
(N=88)
Words
Familiar words
Readers of familiar words

Unfamiliar words

Frequency

Percent

Frequency

63

71.6

32

36.4

6

6.8

17

19.3

4

4.5

15

17.0

7

8.0

3

3.4

Not able to read any word

8

9.1

21

23.9

Total

88

100.0

88

100.0

Able to read all 10 words
correctly
Able to read 6-9 words
correctly
Able to read 5 words correctly
Able to read only 1-4 words
correctly

Source: Field Data, July, 2017
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Percent

From this analysis, it is clear that the pupils‟ ability to read familiar words is
increased. The findings in Table 4.7 indicate that 63(71.6%) of the pupils succeeded
in reading all 10 familiar words, 6(6.8%) managed to read 6-9 words, 4(4.5%) read 5
words out of 10, 7(8.0%) read 1-4 words, while 8(9.1%) of the respondents were not
able to read any word. These findings imply that though the good number of pupils
(71.6%) succeeded to read all 10 words, there were still challenges that hindered
effective acquisition of literacy skills to pupils due to the presence some of the
pupils (9.1%) who failed to read even 1 familiar word.
The findings in Table 4.7 also illustrate that 32(36.4%) of the respondents could read
all 10 unfamiliar words, 17(19.3%) were able to read 6-9 words, 15(17.0%) read 5
words, 3(3.4%) read 1-4 words, while 21(23.9%) of the respondents failed to read
even a single unfamiliar word. Deduction from the findings suggests that pupils
were not exposed fully in recognizing new words that they were not familiar with.
This means, pupils lacked more practices to enable them read different words that
are not common.

4.3.2.3.2 STD I Writing Test Results
This sub-task sought to measure STD I pupils‟ level of writing competences a result
of the improved STD I teachers‟ literacy skills. Pupils responded individually by
writing on sheets, the words which were displayed on the board.

Pupils' Competence level in Writing Familiar and Unfamiliar Words
Table 4.8 displays pupils‟ test results collected from them after writing the required
words on sheets.
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Table 4.8: Pupils Results showing their level of Competence in writing Familiar
and Unfamiliar Words (N=88)
Words
Familiar words
Writes of familiar and

Frequency

Unfamiliar words

Percent Frequency Percent

unfamiliar
Capable in writing all 10 words

55

62.5

53

60.2

14

15.9

13

14.8

4

4.5

13

14.8

14

15.9

7

8.0

incapable to write any word

1

1.1

2

2.3

Total

88

100.0

88

100.0

correctly
Capable in writing 6-9 words
correctly
Capable in writing 5 words
correctly
Capable in writing only 1-4
words correctly

Source: Field Data, July, 2017
Table 4.8 that present test results to reveal pupils‟ capability in writing familiar and
unfamiliar words have shown that 55(62.5%) out of 88 pupils wrote correctly all 10
words, 14(15.9%) wrote 6-9 words, 4(4.5%) were able to write 5 words, 14(15.9%)
wrote 1-4 words, while 1(1.1%) of the pupils failed to write any word accurately.
Besides, the results on pupils‟ capability in writing familiar words, have also shown
that 53(60.2%) of the pupils were able to write all 10 unfamiliar words accurately,
13(14.8%) managed to write 6-9 unfamiliar words accurately, those who accurately
wrote 5 unfamiliar words were also 13(14.8%), 7(8.0%) wrote 1-4 words correctly,
while 2(2.3%) of the pupils were not able to write any unfamiliar word.
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The results displayed in Table 4.8 show that 82.9% of the pupils were able to write
correctly 5-10 familiar words. This means that only 17.1% of the pupils did not
perform at an average level. In addition to this, the study findings indicate that
89.8% of the pupils were able to write 5-10 unfamiliar words, leaving only 10.2% of
the pupils who scored below average. These findings suggest that a good work was
done by teachers as most of the pupils‟ writing competence was at an acceptable
level. With these findings, it is expected that pupils‟ literacy skills would be more
improved in the future.

4.3.2.3.3 STD II Reading Test Results
This sub-task measured STD II pupils‟ capability on reading names of letters,
familiar and unfamiliar words. Test results were used to determine the success of the
training provided to STD II teachers which aimed at improving pupils‟ ability of
literacy skills. The results were put into categories according to the number of
correct scores as collected from a total number of 88 STD II pupils from 11 primary
schools.
Pupils’ Ability to read Names of Letters
Results presented in Table 4.9 show the pupils scores on the measured competence.
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Table 4.9: Pupils' Results on the Ability to read Names of Letters (N=88)
Reading scores

Frequency

Percent

Able to read all 30 letters correctly

61

69.3

Able to read 16-29 letters correctly

21

23.9

Able to read 15 letters correctly

-

-

Able to read 1-14 letters correctly

6

6.8

Not able to read any letter

-

-

88

100.0

Total
Source: Field Data, July 2017

The results summarized in Table 4.9 indicate that 61(69.3%) of the pupils examined
could read all 10 letters correctly, 21(23.9%) could read 16-29 letters, while the
remaining 6(6.8%) of the examined pupils were able to read 1-14 letters. This
implies that most pupils, i.e. 92.2 %, were at the acceptable level of reading letters
and there is little effort still needed to improve all pupils‟ ability to read letters. This
is a great achievement since the ability to read consonants and syllables builds up a
foundation to pupils to successfully read words and sentences correctly.
Pupils’ Ability to read Familiar and Unfamiliar Words
STD II pupils‟ ability to read familiar and unfamiliar words written on sheets was
also measured. The results obtained are as presented in Table 4.10 below.
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Table 4.10: Pupils’ Results on the Ability to Read Familiar and Unfamiliar
Words (N=88)
Words
Familiar words
Pupils’ reading scores

Unfamiliar words

Frequency

Percent

Frequency

Percent

59

67.0

35

39.8

18

20.5

23

26.1

6

6.8

12

13.6

4

4.5

11

12.5

Not able to read any word

1

1.1

7

8.0

Total

88

100.0

88

100.0

Able in reading all 10 words
correctly
Able in reading 6-9 words
correctly
Able in reading 5 words
correctly
Able in reading only 1-4
words correctly

Source: Field Data, July, 2017
A look at pupils‟ ability to read familiar words revealed that 59 (67%) out of 88 the
pupils could read all 10 familiar words, 18(20.5%) managed to read 6-9 words, 18
(20.5%) could read 5 words, 4(4.5%) could read 1-4 words, while 1(1.1%) of the
tested pupils failed to read any word displayed on the blackboard. These findings
affirm that most of the pupils (i.e. 87.5%) had the ability to read more than 5
familiar words correctly. This means that the training of teachers had added value in
teaching and learning practices at schools.

In reading unfamiliar words, 35(39.8%) of the pupils could read all 10 unfamiliar
words, 23(26.1%) could read 6-9 words, 12(13.6%) could read 5 words, 11(12.5%)
could read between 1-4 words, whereby 7(8.0%) of the examined pupils could not
read any unfamiliar word accurately (refer Table 4.10). In the main, these findings
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suggest that effort still needed to be done to assist pupils to recognize words which
are not familiar to them since it is 65.9% of the pupils who managed to read 6-10
unfamiliar words while 20.5% scored below 5 words.

4.3.2.3.4 STD II Comprehension and Writing Test Results
The sub-tasks here assessed STD II pupils‟ comprehension and writing ability.
Pupils’ Ability to Read a Passage for Comprehension
The results of the assessment made to pupils on the ability to comprehend a passage
are presented in Table 4.11.

Table 4.11: Pupils Results on the Ability to Comprehend a Passage (N=88)
Pupil’s scores

Frequency

Percent

Scored all 5 questions

18

20.5

Scored 4 questions

21

23.9

Scored 3 questions

10

11.3

Scored 1-2 questions

27

30.7

Did not score any question

12

13.6

Total

88

100.0

Source: Field Data, July, 2017
The test results as portrayed in Table 4.11 show that those pupils who could
correctly answer all 5 comprehension questions were 18 (20.5%) out of 88
pupils,21(23.9%) scored 4 questions, 10(11.3%) scored 3 questions, 27(30.7%)
scored 1-2 questions, while 12(13.6) of the pupils examined did not score any
question. A general conclusion to make here is that 55.7% of the pupils scored 3-5
questions which is a good performance of the pupils. However, there are more
efforts needed since there was a total of 44.3% of the STD II pupils who scored
below the average or could not score any questions.
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Pupils’ Ability to Write Words Appropriately to Complete Sentences
The results exposing STD II pupils‟ ability in completing sentences are displayed in
Table 4.12.

Table 4.12: Pupils' Results on Ability to the Write Words Appropriately to
Complete a Sentence (N=88)
Pupil’s scores

Frequency

Percent

Scored all 5 questions

46

52.3

Scored 4 questions

12

13.6

Scored 3 questions

7

8.0

Scored 1-2 questions

16

18.2

Did not score any question

7

8.0

Total

88

100.0

Source: Field Data, July, 2017
The test results in Table 4.11 show that those who wrote 5 words appropriately in
completing sentences were 46 (52.3%) out of 88 pupils, those who scored 4
questions were 12(23.9%), pupils who wrote 3 words appropriately were 7(8.0%),
16(18.2%) scored 1-2 questions, while 7(8.0) of the pupils failed to write any
appropriate word in completing a sentence.The results show that 84.2% of the pupils
scored 3-5 questions which signify a good achievement of the pupils. However,
there is still a need of some efforts to help the 8% of those who failed to write any
appropriate word in completing a sentence.

4.3.2.4 Discussion of the Findings
The findings related to the variables that examined the objective on the impact of
basic literacy skills training to primary school teachers on lower grades pupils‟
performance, have shown the respondents‟ views and pupils‟ test results.
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The findings of this study show that 99.9% of the respondents appreciate the
contribution of training which was conducted at UDOM in 2015. In their arguments,
the training has contributed to tangible impacts on improving literacy and numeracy
skills and,to a great extent, improved teachers‟ work performance. Moreover, 72.8%
of the respondents affirmed that training on literacy skills to teachers had a great and
higher contribution in improving literacy competencies among pupils. However,
pupils‟ ability in comprehending passages was not satisfactory as only 59.3% of the
pupils were able to comprehend a passage. The interviewees also appreciated the
contribution of the training towards the improvement of both teachers‟ competencies
and pupils‟ literacy skills. These findings are a confirmation of the argument made
by Komba and Nkubi (2008) that teacher professional development is important
because it improves the teacher professionally and academically. This then informs
that the qualified teachers are a critical factor in educational success and pupil
learning achievement (Adedoyin, 2011; Akiba, LeTendre, & Scribner, 2007;
Blömeke, Suhl, & Kaiser, 2011; Stronge, Ward, Tucker, & Hindman, 2007).
Therefore, the findings imply that the training provided to teachers was a valuable
option to enhance teachers‟ knowledge and instructional ability on literacy skills.

Considering the results of the tests conducted to STD I and STD II pupils, the results
have, generally, shown good performance of the pupils which implies that, pupils‟
literacy skills have been improved. However, some few competences were not done
well but only done at an average number of the pupils. In this, 93.2% of the pupils
could read more than a half (6-10) letters, also 89.8 % of them could read 5 and
above syllable sounds. Similarly, the results show that 82.9% of the STD I pupils‟
were able to write 5-10 familiar words accurately, at the same time, 89.8% of the
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pupils managed to write 5-10 unfamiliar words accurately. STD II pupils, 61(93.2%)
succeeded to read correctly more than a half (16-30) out of 30.The results also
revealed that most of the pupils (87.5%) had the ability to read more than 5 familiar
words correctly and 65.9% of them managed to read 6-10 unfamiliar words.

These results are contrary to those of by Haki Elimu (2012:5) that contended that,
among those who completed primary schooling (Standard 7) before 2010, less than
half could read Standard II level English and one in STD II could not read STD II
level Kiswahili text. The findings of this study also differ from those of UWEZO
(2013) which showed that the 2012 STDVII national examination results indicated
that some pupils graduated without reading, writing, and numeracy skills. These
findings give a hope that when these pupils reach STD IV or VII, they would be
more competent in reading and writing skills but this is only if the same factors
which existed at the time of conducting this study could remain constant.

The findings imply that most of the STD I and STD II pupils had a good level of
literacy competence though there were some weaknesses noted in some areas. These
results suggest that training to teachers had a positive impact on pupils‟ academic
achievement. This is also supported by DFID (2011) which stipulates that a
dedicated and well-trained teacher can provide children with the essential skills, to
critically analyse the challenges and improve the discriminatory attitudes or behavior
that may be present in their homes, schools and communities.

While the teachers get some credits in other areas, the results show that 20.5% of the
STD II pupils failed to read unfamiliar words as they scored below 5 words to not
being able to recognize a single word. As for the STD II pupils, the results indicate
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that 44.3% of them scored below average or did not score any mark in
comprehending a passage. These results are not encouraging and the situation calls
for more effort in improving pupils‟ competence on those areas.

4.3.3 Challenges that Hindered Effective Development of Basic Literacy to
Teachers and Pupils
This variable sought to investigate challenges that negatively affect the development
of teachers‟ literacy skills during training, also improvement of pupils‟ literacy
competencies at schools.

4.3.3.1 Challenges that Affected the Effectiveness of the Training to STD I and
II Teachers Conducted in UDOM in 2015
Teachers presented their views concerning the challenges that in one way or another
lowered the effectiveness and efficiency of the training on literacy and numeracy
skills. Table 4.8 below show the frequency of each challenge to show the most
mentioned challenges to the least one in accordance to the level of their seriousness.
The challenges mentioned included limited time to accomplish the training, poor
infrastructure and manpower leading to many trainees in one room, poor leaning
environment to support all trainees, incompetent trainers, inadequate learning
materials and insufficient training allowance.

84

Figure 4. 8: Response Rate of the Challenges that Affected the Effectiveness of
the Training for STD I and II (N=22)

Poor arrangement of services to trainees

90.9%

Inadequate learning materials

54.5%

Challenges

Many trainees in a study room

63.6%

Insufficient tarining allowance

86.3%

Incompetent trainers
Poor learning infrastructure for particiants
of different needs
Limited time of accomplishing training

68.2%
18.2%
100%

0
20
40
60
80
100 120
Percentage of Response rate of each challenge

Source: Field Data, July 2017
The summarized information in Figure 4.6 above is the rank of the challenges
mentioned to be affecting the STD I and STD II Teachers‟ literacy skills. The main
challenge that seems to adversely affect the project is limited time in the provision
of the training. However, all the challenges are presented and discussed below.


Short duration of the training: The findings in Figure 4.8 indicate that, all
22(100%) of the respondents mentioned that time set for the training was
only 10 days. According to them, this was not sufficient to learn and practice
the knowledge and skills required. Some of the respondents informed that
instructors had to rush in order to complete their topics within the short time
they had. There were many competencies under reading, writing and
arithmetic skills to be taught to STD I and STD II teachers within only 10
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days. Teachers were also required to demonstrate the knowledge and skills
learned within the same period while the classes were occupied with more
than 70 trainees. Therefore, some of the skills were not taught properly nor
practices were done. Furthermore, teachers were asked to make self-studies
for some of the topics which could not be taught in classes.



Poor arrangement of training services: In fact,20(90.9%) of the respondents
showed that there was improper arrangement to direct training participants
on where they can get food, classes for lessons, accommodation and
allowances. . The respondents informed the researcher that it took them two
full days to be oriented to the environment which, generally, imply that they
received an eight days training only.



Insufficient training allowance: Actually, 19(86.3%) of the respondents
mentioned insufficient training allowance as a challenge to effective
participation in training. Some informed that they were paid a half of the
required allowance which demoralized them and reduced their attentiveness
and concentration during the training.



Incompetent trainers: As shown by the results, 15(68.2%) of the
respondents said that there were some instructors who were incompetent in
the areas they were assigned to train. The respondents wrote that some
instructors were unable to clarify more on some challenging topic, even
when were asked by trainees to do so. Therefore, some of the important
challenges on certain skills were left unsolved.



Overcrowdings of the trainees: This challenge was mentioned by 14(63.3%)
out of 22 respondents. The respondents‟ explanations indicated that, during
the training, the classes had many trainees, making it impossible for each
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participant to participate in practical or presentation sessions. Therefore,
most of the trainees missed opportunity to exercise what they learnt and
make corrections of the mistakes that they encountered.


Inadequate learning materials: This was another factor that contributed to
ineffective training. This was mentioned by 12(54.5%) of the respondents
who also added that some of the materials, like school bags, exercise books,
syllabus for STD I, pens and text books to provide supportive explanations of
literacy contents were few and so some respondents could not get them.



Poor learning infrastructure: This challenge was pointed out by 4(18.2%)
of the respondents. The programme involved teachers from different 14
different regions in Tanzania. It involved STD I and II teachers where some
of them were physically impaired. Therefore, some of the lecture rooms were
not friendly for the disabled trainees to reach in the class, which created
unfavorable condition for them to learn.

4.3.3.2 Sufficiency of Training Allowances Provided to Teachers for Effective
Participation
Respondents were asked to give their views on the sufficiency of the allowance they
earned during training to facilitate them with different services like meals and
accommodation, transportation and other private services. Data from the field are
presented in Table 4.13.
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Table 4.13: Responses on the Sufficiency of Training Allowance (N=22)
Acceptance

Frequency

Percent

Strongly agree

-

-

Agree

5

22.7

Undecided

3

13.6

Disagree

9

40.9

Strongly disagree

5

22.7

Total

22

100.0

Source: Field Data, July, 2017
The analysis of the data obtained from the field has shown that 5(22.7%) of the
respondents agreed that the training allowance provided was sufficient, 3(13.6%) of
the respondent did not decide whether the allowance was sufficient or not, 9((40.9%)
disagreed that the allowance was insufficient and 5(22.7%) of the respondents
strongly disagreed on that the training allowance provided was sufficient. Generally,
these findings show that most of the respondents, i.e. 14(63.6%), disagreed that the
training allowance given was sufficient. This suggests that what was disbursed to
trainees did not fulfill their needs and, consequently, lowered their morale of
participation in the programme.

4.3.3.3 Challenges which Hindered Effective Instruction of Literacy Skills to
Pupils and their Literacy Competences
Teachers for STD I and II, head teachers and the District academic officer provided
their views on the challenges that adversely affected the instruction of literacy skills
among pupils in primary schools. Respondents‟ views are presented in Table 4.14
below. The explanations of the informants‟ views are also explained.
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Figure 4. 9: Responses on the challenges that hindered effective Instruction of
Literacy Skills to Pupils (N=22)
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Source: Field Data, July, 2017
A close observation of the information in Table 4.14 above show the most
mentioned challenges include regular transfer of STD I and STD II teachers from
one school or class to another, lack of food for pupils at school, pupils‟ family
problems, poor teaching and learning environment, inadequate teaching and learning
materials. The mostly mentioned challenges were the lack of motivation to teachers
and a high number of pupils in classes. The challenges are, further, discussed below.


High number of pupils in class: All 22 (100%) respondents mentioned
overcrowded classrooms that were caused by a large number of registered
pupils in STD I and STD II as the main challenge. They informed that there
were large numbers of pupils in class which were mostly attended by only
one teacher. This was said to reduce teachers‟ effectiveness and efficiency of
teaching and assisting pupils with difficulties in learning.
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Head teachers also pointed out the same situation as the main problem to effective
class instruction. For example, the head teacher of primary school B had the
following to say with regard to this:
Teachers who teach STD I and STD II at my school work hard to
help pupils to understand and use literacy competencies. However,
classes have large numbers of pupils. This has forced me to add
another two teachers who were not trained, so as to assist the class
teachers. ... You just imagine, STD I has a total number of 142
registered pupils and STD II has 104 pupils (head teacher of
primary school B, July, 2017).
The head teacher of school C added that the following in that aspect:
STD I and STD II have a big number of pupils which has made
difficult for teachers to go around the class in assisting pupils. STD
I has 116 pupils while STD II has 121pupils. These classes are
occupied by desks and no way easily move to the other side while
teaching. The situation has affected teaching practices (head
teacher of school C, July, 2017).
The district academic officer also added the following in the same regard:
Most of the schools in the municipality have experienced the
increase of pupils’ enrollment, especially in lower grade classes. I
think this is due to the abolition of school fees and other
unnecessary contributions. Therefore, there is a challenge to teach
in such big classes and make all pupils understand the lesson. There
should be purposive efforts to add more classrooms in schools so as
to accommodate the massive increase of pupils (DAO, July, 2017).
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Figure 4. 10: One of the Overcrowded Classrooms at School F in Nyamagana
District
Source: Observational Field Data, July, 2017
A close observation of the photograph (Figure4.10) above shows a class with high
number of pupil. The situation does not allow teachers to move around the class to
support each individual pupil accordingly.


Lack of motivation to teachers: This challenge was mentioned by 21(95.5%)
of the respondents. They added that teachers who teach in SDT I and STD II
are not motivated as a way of recognizing their difficult job of teaching
classes with big number of pupils which needed intensive and motherhood
care.



Regular transfer of STD I and II teachers to other schools or classes: This
was mentioned by 18(81.8%) respondents. This was wrote as an hindrance as
they stated that some teachers have been transferred to other schools or
classes and leave the class (either STD I or II) with a teacher who did not
attend the training.
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The head teacher of school G also said the following:
At my school, STD II teacher who attended the GEP-LANES
training for improvement of literacy and numeracy skills has been
transferred to another school when the Municipality was balancing
number of teachers in schools. Currently, STD II pupils are taught
by a teacher who had not attended any training concerning to
literacy improvement (head teacher of school G, July, 2017).
A different but related statement was given by the head teacher of school J,
who had this to say:
STD I class has a total number of 208 pupils which I assigned 3
teachers to teach them. However, in this year, some of the teachers
were transferred to other schools which led me to take one of the
three teachers to upper class. This transfer has disturbed effective
teaching and management of the class (head teacher of school J,
July, 2017).


Inadequate teaching and learning materials: Respondents who mentioned
this factor accounted for 16(72.7%) of all the respondents. They said, schools
had inadequate teaching/learning materials like text and supplementary
books.

Most if not all head teachers had the same complain on the scarcity of text books at
schools. The head teacher of school E informed the following in this regard:
There is a shortage of text books at these lower classes (STD I and
II). Since the introduction of new syllabus, very few books were
distributed and we were told to wait for other new books because
there was certain editing exercise being done. It is a year now
pupils have no books instead they learn what teachers teach them
without making reference from books they could be possessing. This
situation creates difficulties in teaching pupils because a pupil is
required to read some items from the book. It is difficult also to
insist home study while pupils have no books at home (head teacher
of school E, July, 2017).


Poor teaching and learning environment: This challenge was also
mentioned by 16(72.7%) of the respondents. They mentioned that classes are
overcrowded, some of the blackboards in schools are defective and schools
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do not have fences that could be used to control pupils and keep them safe
within the school compounds.

The District academic officer when asked on the challenges hindering effective
instruction of literacy to schools said that following:
.... some schools are constrained by high number of pupils in
classes, text books are not enough, some of the school environment
are not conducive to support effective teaching and learning
process. For example, some schools have no fence and are close to
main roads or public areas for commercial activities, which affect
concentration of pupils when learning (DAO, July, 2017).

Figure 4. 11: A Defective Blackboard at School K for Teaching and Learning
Source: Observational Field Data: A classroom at school K in Nyamagana District,
July 2017
A close observation of the photograph (Figure4.11) shows that some of the
blackboards in schools are conducive enough to support effective teaching and
learning process and enhance pupils‟ literacy.


Students’ family problem: This challenge was mentioned by 13(59.1%)
among respondents. Respondents showed that some family problems had a
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contribution in lowering pupils‟ achievement in literacy skills. Some said that
pupils‟ poor home economic background, pupils or parent sickness and
marital conflicts have been leading to pupils‟ truancy which in turn pupils
end up in poor literacy competencies.



Lack of food at school: 6(27.3%) respondents recognized this as a challenge
towards improvement of pupils‟ literacy skills. They informed that lack of
food at schools impedes pupils‟ effective acquisition of skills being taught in
class. In fact, a hungry pupil cannot concentrate on learning rather h/she will
be sleeping.

4.3.3.4 Number of Pupils Registered in Classes (STD I and II)
The data summarized in Table 4.15from respondents show the class status on the
number of registered pupils.

Table 4.14: Responses on the current Number of Pupils in STD I and II (N=22)
Frequency

Percentage

40-45 pupils

-

-

46-60 pupils

-

-

61-80 pupils

3

13.6

81-100 pupils

3

13.6

Beyond 100 pupils

16

72.7

Total

20

100

Number of pupils in class

Source: Field Data, July 2017

The findings presented in Table 4.15 show that 3(13.6%) of the respondents said that
their classes had 61-80 pupils, 3 (13.6 %) of the respondents showed that their
classes had 81-100 pupils, while 16(72.7%) of the respondents showed that their
classes had beyond 100 pupils. The findings regarding the number of pupils in class
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indicate that most schools are occupied by more than 100 pupils in their classes.
This is justified by 72.7% of the respondents who had the same affirmation. What
may be surprising, but confirming the real situation in the country, is that there was
no a single respondent who informed to have 40-45 pupils at any school. These
findings imply that all schools had a high number of students in classes which in one
way or another affected effective the instructional practices to improve literacy skills
among pupils.
4.3.3.5 Strategies of Improving In-service Training for Enhancing Teachers’
Knowledge and Teaching Literacy Skills
The study wanted respondents to suggest possible strategies that may be used to
improve in-service training to teachers. Respondents who were 34 in total, i.e. 22
teachers, 11 head teachers and 1 District academic officer, mentioned different
strategies as summarized in Figure 4.11. The strategies mentioned include provision
of enough time for training, selection of competent trainers, conduciveness of the
infrastructure, good leadership of the training managing team, regular provision of
training to teachers and establishment of TLC in the district for STD I and STD II
teachers.
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Figure 4. 12: Responses on the Strategies to improve In-Service Training to
Teachers (N=34)
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Source: Field Data, July, 2017

Therefore, with these findings (Figure 4.11) above, it suffices to say that there are
enough and appropriate strategies, in place, that could be used to improve in-service
teacher training.


Provision of regular training to teachers, as well as considering setting
enough time for training: These strategies were proposed by all 34 (100%)
respondents. The recommendations assume that if teachers would regularly
be trained, they would be competent and up to date with regard to literacy
knowledge and skills that are important to improve pupils‟ literacy
competencies. The provision of adequate time for training would make
teachers acquire the exact dose of the set training subjects and enhance
teachers‟ skills.
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Selection of competent trainers: This was proposed by 22(64.7%) of the
participants. This proposal suggests that trainers are expected to be both
knowledgeable and skillful on the subject matter they instruct. Having
competent trainers would enable effective delivery of the prepared lesson to
receivers. This would, further, enable trainees acquire the expected
knowledge and skills that would be used to improve pupils‟ literacy
competencies.



Conduciveness of the infrastructure: This was recommended by 28(82.3%)
participants. They emphasized that, in order enhance effective participation
of all trainers, the infrastructure should be supportive and conducive to
accommodate all kind of participants, whether able or disabled people.



Good leadership of the training managing team: Actually, 20 (58.8) of the
participants advised that the supervisory team should be committed,
responsible and accountable to the activities arranged in making the
objective of the programme achievable.



Establishment of TLC in the district for STD I and II teachers: This was
proposed by 12 (35.2%) participants. This suggestion if implemented would
enable all teachers to get the required knowledge at any time at a nearby
environment.



Provision of a just allowance to training participants: This was suggested
by 18(52.9) participants arguing that an allowance that is sufficient and
reasonable might raise trainees‟ morale and make the engage full in
exercise.
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4.3.3.6 Strategies to Improve Teaching Literacy Skills in Class
This variable sought to explore ways that can improve class instruction to make all
pupils develop the literacy skills effectively. Different ways were proposed by 34
respondents as analyzed in Figure 4.12. The proposed ways include arrangement of
40-45 pupils in a class, adequate number of teachers, availability of teaching and
learning materials, availability of teaching and learning aids, improvement of
teaching and learning environment, community involvement, regular training to
teachers and provision of motivation to teachers.
Figure 4. 13: Response rate on Strategies to Improve Teachers’ Instructional
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88.2%
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100%

Arrangement of 40-45 pupils in a class

100%
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Source: Field Data, July, 2017

Findings in Figure 4.9 show the strategies that could be employed to facilitate
effective delivery of lessons in class and improve pupils‟ literacy skills. The
strategies are, further, elaborated hereunder.


Arrangement of 40-45 pupils in a class; adequate number of teachers,
and availability of teaching and learning materials: These are the main
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strategies that were proposed by all respondents. They showed that if a class
would be occupied with a small number of pupils, not exceeding 45,
according to the Ministry of Education and Vocational Training guideline,
class instructions would be easier to teachers and quality education will be
maintained. This should be accompanied with availability of teaching and
learning materials and presence of adequate teachers at school.



Availability of teaching and learning aids: This was mentioned by 17(50%)
of the participants who recommended that teaching and learning aids if
available at schools would facilitate an understanding of the subject to pupils.



Improvement of teaching and learning environment: In fact, 20(58.8)
participants stated that improve leaning environment like enough classes
with a reasonable of pupils, good and enough toilets, enough desks in class
and noiseless area would enable teachers and pupils to participate in an
educational process comfortably and effectively.



Community involvement: This strategy was proposed by 15(44.1%) of the
participants. They stated that community should participate in school
development activities and effective parenting of their children. They should
contribute in improving learning environment like building classes and
fencing a school. Regarding parenting, parents have to take the responsibility
of providing important school needs to their children and also making follow
up on how their children are progressing academically.



Regular training to teachers: Results show that 32(94.1%) of the
participants suggested for the provision of regular training to teachers. The
exercise was expected to make teachers‟ knowledge and skill up to date and
meet the current needs of the education system.
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Provision of motivation to teachers: This was advocated by 30(88.2%) of
the participants. The suggestion implies that motivation may make teachers
become committed and work hard to assist pupils.

4.3.3.7 Discussion of the Findings
The set variables were used to collect respondents‟ views on challenges that affected
teachers training as well as effective class instructions. Possible solutions to improve
the situation were also investigated. The quantitative and qualitative data supported
by the researchers own observations were considered to assess the teaching/learning
environment.

The findings have shown that, during training, there were challenges that hindered
effective provision of training on literacy to STD I and STD II teachers. Those
challenges included limited time of accomplishing training, many trainees in one
room, poor leaning environment to support all trainees, incompetent trainers,
inadequate learning materials, and insufficient training allowance. These findings
are in agreement with other research findings. For example, the study conducted by
Komba and Nkubi (2008), in Iringa, on the perceptions and practices of teacher
professional development in Tanzania revealed that teacher professional
development was poorly budgeted and coordinated at all levels (national, district,
ward, and school levels). Based on such hindrances, teachers showed that they were
inadequately supported and motivated.

Apart from that, a study conducted by Congo (2005) in Kwazulu-Natal South Africa
entitled, “how effective is in-service training for teachers in rural schools‟ context?”
found out that teachers were not trained adequately in the prescribed areas of
Language, Social Sciences and Mathematics. The reasons behind such inadequacy
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are not far from what was realized in Tanzania. These included inadequate time for
training schedule, overlap in planning without clear solution, lack of confidence,
knowledge and poor management of training process among trainers.
On the other side, respondents also discussed the challenges that negatively
influenced instruction of literacy skills to STD I and STD II pupils. Those challenges
included regular transfer of STD I and STD II teachers from one school or class to
another, the lack of food for pupils at school, pupils‟ family problems, poor teaching
and learning environment, inadequate teaching and learning materials and the most
fluently mentioned challenges which were lack of motivation to teachers and high
number of pupils in classes. The findings of this study corroborate the existing
findings of Mmasa and Ndunguru (2015) whose study findings revealed that there
were serious problems of literacy teaching in public primary schools due to the lack
of teaching and learning materials. Tanzania and other countries with similar
problems need to take some lesson from Agosiobo (2007) who insisted that teaching
resources are important to motivate learners to learn as they offer stimulus variation
and assist in sustaining learners' attention throughout the lesson but when are not
available reduce teaching effectiveness and hence poor pupils‟ performance.
The study by Geske and Ozola (2008) basing on the findings concluded that the
socio-economic situation of the family has a great impact on students reading
literacy as well as parents‟ education and reading aloud to a child at lower grades.
Lizzio, Wilson and Simons (2002) noted that academic achievement of a student is
most often associated with a lot of components of learning environment. This study,
therefore, emphasize that unsuitable learning environment discourage children
school attendance and learning. The Government needs to consider this and make
the necessary interventions to prepare a conducive learning environment.
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CHAPTER FIVE
SUMMARY, CONCLUSION AND RECOMMENDATIONS
5.1 Introduction
This chapter presents summary, conclusions and recommendations of the study to
give readers a gist of what is contained in the whole study Finally, the researcher
provides recommendations to facilitate the improvement of training provided to
teachers as well as class instructions to enable pupils to acquire the required
knowledge and skills.
5.2 Summary of the Study
The study was conducted in Nyamagana District in Mwanza Region. The purpose of
the study was to assess the basic literacy skills training to primary school teachers on
the impact of lower grades pupils‟ performance. Nyamagana District was used as a
reference point for this study. The study was guided by Experiential Learning
Theory (ELT) by David Kolb (1984). Further, empirical literature related to the
current study was thoroughly reviewed, discussed and then the gap of knowledge
that led in conducting this study was established. There were three specific
objectives set to achieve the facts pertaining current research problem. These
research objectives were to investigate teachers‟ learned basic literacy skills to
improve pupils‟ literacy; to assess the impacts of basic literacy skills training to
primary school teachers on lower grades pupils‟ performance, and to investigate
challenges that hinder effective development of basic literacy to pupils.
The study employed mixed research approach, whereby both quantitative and
qualitative approaches were used. Specifically, descriptive cross-sectional research
design was used to collect data from the variables with the nature of producing data
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required for quantitative and qualitative analysis. Collection of data was conducted
in eleven (11) public primary schools in Nyamagana District and it involved 210
study participants. Basically, data were collected from STD I and II teachers who
attended training on the improvement of literacy and numeracy skills to teachers and
the District academic officer. STD I and II pupils were used to assess their
achievement on literacy competencies. Closed and open-ended questions, interview
guides, observation checklist and documentary review were guide used as research
tools in collecting valid and reliable data. Quantitative data were analyzed
descriptively with an while the quantitative data were analyzed using the Statistical
Package for Social Sciences that produced numerical data (frequency and
percentage) for presentation and interpretation, qualitative data were analyzed
through the use of content analysis involving inductive reasoning.
5.3 The Main Findings of the Study
The main findings of the study are presented in line with the specific objectives of
the study stated above.
The first objective investigated teachers‟ learned basic literacy skills to improve
pupils‟ literacy. The findings revealed that all teachers 100% affirmed to learn
reading and writing skills which included alphabet reading, recognition of upper and
lower cases, recognition of syllable sounds, integration of syllable sounds for
making appropriate words, and phonemic awareness of individual sounds. Other
learned skills are punctuation, reading comprehension and dictation. The findings
also revealed that teachers could apply different methods in instructing pupils. These
are the use of drill card, real objects and allowing pupils to read aloud individually
and in groups. Teachers also affirmed to use songs and posters, and Jointed oral
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learning method. Other methods were imitation, the use of visual aids, cover-write
method, sequential cards and action cards.

The second objective assessed the impacts of basic literacy skills training on the
primary school teachers on lower grades pupils‟ performance. It was unveiled that
99.9% of the respondents accepted that training which was conducted in UDOM in
2015 improved literacy and numeracy skills to teachers. Moreover, the findings
indicated that most respondents (at least 16 or 72.8%) affirmed that training on
literacy skills contributed to improving literacy competencies to pupils. Through the
tests conducted to STD I and II pupils, the results have, generally, shown good
performance of the results. In this, it was observed that 93.2% of the pupils could
read more than a half (6-10) letters, also 89.8 % of them could read 5 and letters and
above. Similarly, the results showed that 82.9% of the STD I pupils „could write 510 familiar words accurately, at the same time, 89.8% of the pupils could write 5-10
unfamiliar words. STD II pupils, 61(93.2%) succeeded to read accurately more than
a half (16-30) out of 30.The results also revealed that most of the pupils (87.5%)
could read more than 5 familiar words accurately and 65.9% of them could read 610 unfamiliar words. The results showed, further, that 20.5% of the STD I pupils
failed to read unfamiliar words as they scored below 5 words and zero score while
for STD II pupils. The findings indicated that 44.3% of them scored below the
average or did not score any questions in in the comprehension test.

The third objective investigated challenges that hindered effective development of
basic literacy to pupils. The findings explored the challenges which included
frequent transfer of STD I and II teachers from one school or class to another, lack
of food for pupils at school, pupils‟ family problems, poor teaching and learning
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environment, inadequate teaching and learning materials, and the most fluently
mentioned challenges which were lack of motivation to teachers and high number of
pupils in classes. Furthermore, the respondents proposed possible solution of
improving instructional practices in schools. The proposed best practices are
arrangement of 40-45 pupils in a class, providing adequate number of teachers,
availability of teaching and learning materials, ensuring the availability of teaching
and learning aids, improvement of teaching and learning environment, the
authorities to involve the community in school matters, regular training of teachers
as well as provision of motivation to teachers.
5.4 Conclusion
Generally, the findings of this study lead into the conclusion that training to teachers
is of significant outcome not only to teachers but also to learners. The findings
revealed that the investment made to train teachers during training had enhanced
pupils‟ academic achievement. The findings suggest that regular provision
professional development to teachers is a valuable option that would benefit
teachers, the school, pupils, parents and the nation at large. A good educated person
is created from the grass root (lower grade classes), so it is not wastage of resources
to regularly improve teachers who are responsible in improving our children literacy
competencies. Therefore, the Government, community and other education
stakeholders should purposely take action of improving availability of teachers,
teaching and learning materials, teaching and learning aids, improvement of teaching
and learning environment, and provision of motivation to teachers.
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5.5 Recommendation of the Study
On the basis of the findings of this study, recommendations suggested are divided
into two parts, action based recommendations and recommendations for further
studies as follows;
5.5.1 Action Based Recommendations
For proper and effective improvement of literacy skills to pupils, purposive efforts
should be taken by education stakeholders by observing the following:
The Government should facilitate and allocate sufficient funds to initiate training
and development of teachers‟ competence by enhancing provision of reasonable
time of trainings, select competent trainers to train teachers, improve or select good
areas with conducive infrastructure for training. The Government should also
establish teachers training centre for STD I and II, which will be used to improve
their knowledge and skills depending to the current needs. It should supply adequate
teaching and learning materials like reference and supplementary books, e.g. text
and story books, teaching aids, like postures and drill cards for STD I and II pupils.
It should also recruit teachers for STD I and STD II in order to balance the number
of teachers and pupils for effective instructions.
The Ministry of Education Science Technology (MoEST) should deploy more
efforts in providing teachers‟ regular professional development. It should be done by
providing pre and in-services training to the existing teachers as appropriate
measures in updating their skills and knowledge. This can be done by organizing
seminars workshop and orientation programme for new teachers in primary schools.
Curriculum developers, MoEVT, School quality assessers and other stakeholders,
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however, might better rethink of how to orient teachers on how to optimize
classroom interaction through practicing learner-centered approaches.
Teachers should be encouraged to prepare teaching and learning materials using
local materials (improvisation).Teachers‟ commitment is vital in the teaching and
learning process. Therefore, teachers should be responsible and accountable to the
assigned subjects. They have to attend their sessions, and observe punctuality in
teaching. Also, teachers need to motivate their children during teaching and learning
process. They must show love to children love that will stimulate children‟s interest,
since children‟s at this age are highly concerned with love and care, which trigger
their mind at ease.
5.5.2 Recommendation for Further Research
The results of the present study throw some valuable light on the improvement of
academic achievement in literacy skills by involving education stakeholders.
Nevertheless, the study was based on a sample drawn from limited geographical area
and was confined to STD I and STD II pupils only. Thus, it would be appreciable if
similar research efforts are put in with a sample drawn from wider geographical area
and on other levels such as upper primary classes. It may also be worthwhile to
undertake similar studies in other parts of the country on the same issue to see the
effectiveness of the training country wide.
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APPENDICES
Appendix I: Questionnaire for Class I and II Teachers
This study intends to assess the basic literacy skills training to primary school
teachers on the impact of lower grades pupils‟ performance Nyamagana District is
selected to inform the researcher. Therefore, you are kindly requested to participate
in this study by filling in this short questionnaire. The information you will provide
here will be confidential and will be used for the purpose of this study only. Please,
feel comfortable and provide honest information required.
Section A: Teachers’ Personal Information
1. Gender: Please tick (√) appropriately.
Male
Female
2. Age of the respondents: Please tick (√) appropriately.
20-30yrs
31 -40yrs
41 -50yrs
Above 51yrs
3. Level of education attained: Please tick (√) appropriately.
Grade A teaching certificate
Grade B teaching certificate
Diploma
Degree
Informal Education
4. Which class do you teach? Please tick (√) appropriately.
Standard I
Standard II
5. For how long have you been teaching this class? Please tick (√)
appropriately.
a) 1-2 years
b) 3-4 years
c) 5-6 years
d) more than 7 years
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Section B: Teachers’ learned basic literacy skills to improve pupils’ literacy
skills.
6. Indicate the agency/programme that provided you with training(s): Please
tick appropriately;
Matokeo Makubwa Sasa (BRN)
SCHOOL BASED
GEP-LANES
EQUIP-T
MUKA
STEP
CDP
TZ21
7. Basic literacy skillslearnt to improve pupils‟ reading and writing
literacy:Please tick appropriately in an acceptance column;
1. Aspects of basic literacy skills were learnt
Acceptances
a. Alphabet readings
Yes No
b Recognition of upper case and lower case
c. Recognition of syllable sounds
d. Integration of syllable sounds for making appropriate
words, e.g. ba+ba=baba.
e. Phonemic Awareness (an awareness of the individual
sounds in spoken words), e.g. [b] [m] [g]
f. Punctuation
g. Reading Comprehension
h. Dictation
g. Punctuation
i. Word and sentence writing
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8. What strategies do you apply to implement these reading and writing skills to
your pupils:Please tick appropriately in an acceptance column;
Strategies do you apply to implement reading and writing Acceptances
skills
Yes No
a. Use of Drill card method
b. Use of Real objects
c. Let pupils read aloud individually and in groups
d Use of Songs
e. Use of Posters
f. Joint oral learning method
g. Imitation
h. use of visual aids ( e.g. charts, pictures)
i. Cover-write method
j Sequential cards
k Action cards
Section C: Impacts of basic literacy skills training to primary school teachers
on lower grades pupils’ performance.
Statements

Level of contribution of training in enhancing
literacy teaching capacity to pupils
very
great Grea Some
Littl Very
extent
texte extent
e
little
nt
exte extent
nt

9. To what extent
trainings of STD I
and II on literacy
skills have
improved teaching
capacity of literacy
skills to pupils?
10. To what degree
trainings provided
to STD I and II
teachers have
improved pupils‟
understanding and
application of
literacy skills?
11. To what degree a
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pupil is able to
recognize different
Kiswahili sounds?
12. To what degree a
pupil can
differentiate small
and capital letters?
13. To what degree are
pupils able to
pronounce letters
and syllables?
14. To what level a
pupil can write
syllables
15. At which level
pupils are
proficient in
reading familiar
and unfamiliar
words
16. To what level
pupils perform in
reading and
writing practices?
17. To what level are
pupils able to write
words?
18. To what level are
pupils able to write
sentences?
19. To what extent a
pupil can correctly
comprehend a
passage
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Section D: Challenges that hinder effective development of basic literacy to
pupils.
20. Mentioned any challenges that hindered in one way or another the
effectiveness of the training to STD I and II conducted at UDOM in 2015
a) ................................................................................
b) ...............................................................................
c) ................................................................................
d) ................................................................................
e) ................................................................................
21. Were training allowances provided to teachers enough to make trainees
participate effectively?Please tick (√)appropriately;
Strongly agree
Agree
Undecided
Disagree
Strongly disagree
22. What challenges hinder you to effectively instruct literacy skills to pupils and
improve their literacy competences? Please mention at least five challenges
a) ....................................................................................
b) ......................................................................................
c) ........................................................................................
d) .................................................................................................
e) .....................................................................................................
23. What is the total number of pupils registered in your class?Please tick
(√)appropriately;
40-45 pupils
46- 60 pupils
61-80 pupils
81-100 pupils
Beyond 100 pupils
24. In your opinion, what should be improved to make in-service training
effective for the improvement of teachers‟ knowledge and teaching skills?
(please list at least five)
a) ..............................................................................................................
b) ................................................................................................................
c) ........................................................................................................
d) ..........................................................................................................
e) .......................................................................................................
25. What strategies should be improved at school so as to enhance STD I and II
teachers‟ instructional practices for the improvement of literacy competences
to pupils? (please mention at least five strategies)
a) ..............................................................................................
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b)
c)
d)
e)

................................................................................................
.................................................................................................
...............................................................................................
................................................................................................

Thank you for very much for your time and cooperation
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Kiambatisho I-B: Dodoso kwa walimu wa Darasa la I na II
Dodoso hili ni kwaajili ya chuo kikuu cha Dodoma. Malengo yake makuu
nikutathimini mafunzo ya stadi za kusoma na kuandika kwa walimu wa darasa laI na
la IIna athari zake katika matokeo ya wanafunzi wa madarasa hayo katika wilaya ya

Nyamagana. Kwahiyo, unaombwa kushiriki kikamilifu katika zoezi zima la kujaza
dodoso hili. Taarifa hizi ni siri ya chuo pamoja na msimamizi wa utafiti huu hivyo
basi zitatumika katika kujifunzia na kuongeza ufanisi wa kielimu na si vinginevyo.
Sehemu A: Maelezo binafsi ya mwalimu
1. Jinsi: Tafadhari weka alama (√) Ipasavyo.
Me
Ke
2. Umri wa washiriki: Tafadhari weka alama (√) Ipasavyo.
20-30
31 -40
41 -50
Zaidi ya 51
3. Kiwango cha Elimu:Tafadhari weka alama (√) Ipasavyo.
Ualimu Draja la 111A
Ualimu Daraja B
Stashahada
Shahada
4. Unafundisha darasa la ngapi? Tafadhari weka alama (√) Ipasavyo.

Darasa la I
Darasa la II
5. Umefundisha darasa hili kwa muda gani?Tafadhari weka alama (√) Ipasavyo.
e) mwaka1-2
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f) Miaka3-4
g) miaka5-6
h) zaidi ya miaka 7

Sehemu B: Misingi ya kujifunza kusoma na kuandika aliyojifunza mwalimu ili
kujenga umahili wa kusoma na kuandika kwa wanafunzi.
6. Tafadhari onyesha kwa kuweka alama ya (√)katika kiboksi kuonyesha ni
programu ipi ulihudhuria mafunzo yake.
Matokeo Makubwa Sasa (BRN)
SCHOOL BASED
GEP-LANES
EQUIP-T
MUKA
STEP
CDP
TZ21
7. Misingi ya kufundisha kusoma na kuandika uliyojifunza ili kuinua kiwango
cha kusoma na kuandika kwa wanafunzi: Tafadhari weka alama ya (√)au
Xkatika jedwali / safu husika.
1.

Mambo mbalimbali uliyojifunza kwenye mafunzo ya kusoma na

Ndio/Hapana

kuandika
(√)

a.

Kusoma Alphabeti

b

Utambuzi wa herufi kubwa na ndogo

c.

Utambuzi wa sauti za silabi

d.

Uundaji wa silabi eg. ba+ba=baba.

e.

Utambuzi wa sauti mbalimbali mf; [b] [m] [g]

f.

Kusoma Ufahamu

g.

Imla

h.

Alama za uandishi

i.

Kuandika maneno na sentensi fupi
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No

8. Ni mbinu gani ambazo huwa unatumia katika ufundishaji wa stadi za kusoma
na kuandika kwa wanafunzi wako:Tafadhari weka alama ya (√) katika
jedwali / safu husika.
Mbinu mbalimbali zitumikazo katika kufundishia stadi za kusoma Ndio/Hapana
(√)

na kuandika
a.

Kadi za maneno

b.

Zana halisi

c.

Kuwafanya wanafunzi wasome kwa sauti mmoja mmoja na katika
makundi

d

Matumizi ya nyimbo

e.

Matumizi ya mabango

f.

Kusoma kwa pamoja

g.

Imitation

h.

Matumizi ya zana za kuona (mf. Chati na picha)

i.

Cover-write method

j

Kadi za usawa

k

Kadi vitendo
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x

Sehemu C: Athari ya mafunzo ya misingi ya stadi za kusoma na kuandika kwa
walimu wa shule za msingi na matokeo yake katika utendaji wa wanafunzi wa
darasa la kwanza na la pili.
Kwa kila maelezo yafuatayo tafadhari, onyesha kwa kuweka alama ya vema ni
kwa jinsi gani mafunzo uliyoshiriki yamekujengea umahili katika kufundisha
na kuboresha misingi ya stadi za kusoma na kuandika kwa wanafunzi.Weka
vema moja na jibu moja katika kila safu.
Maelezo

Ngazi/Viwango vya mchango wa mafunzo ya
msingi yakusoma na kuandika kwa walimu
na mchango wake katika kuimarisha
ufundishaji wa stadi za kusoma na kuandika.
Kwa
Kwa
Kwa
Kwa
Kwa
kiwango kiwan wastani kiwang kiwang
kikubwa
go
o cha
o cha
sana
kikub
chini
chini
wa
sana

9. Nikwa kiwango gani
umahili wako wa
kufundisha msingi wa
stadi za kusoma na
kuandika umesaidia
kuboresha ufanisi wa
stadi hizi kwa
wanafunzi?
10. Ni kwa kiwango gani
mafunzo uliyopata kama
mwalimu yamesaidia
kuboresha na kuongeza
umahili kwa wanafunzi
katika stadi za kusoma
na kuandika.
11. Ni kwa kiwango gani
mwanafunzi ana
utambuzi wa sauti
mbalimbali?
12. Ni katika kiwango kipi
mwanafunzi anaweza
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kutofautisha herufi
kubwa na ndogo?
13. Ni kwa kiwango gani
wanafunzi wanaweza
kusoma herufi na silabi?
14. Ni kwa kiwango gani
mwanafunzi anaweza
kuunda silabi kwa
usahihi
15. Ni kwa kiwango gani
mwanafunzi anaweza
kusoma kwa ufasaha
maneno yenye maana na
yasiyo na maana?
16. Ni kwakiwango
mwanafunzi anaweza
kufanya mazoezi ya
kusoma vizuri
nakuandika?
17. Ni kwa kiwango gani
mwanafunzi anaweza
kuandika maneno kwa
ufasaha?
18. Ni kwa kiwango gani
mwanafunzi anaweza
kuandika sentensi
fasaha?
19. Ni kwa kiwango gani
mwanafunzi anaweza
kuelewa kifungu cha
habari?
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Sehemu D: Changamoto zinazo kwamisha matokea mazuri katika ujifunzaji
wa misingi ya stadi za kusoma na kuandika kwa wanafunzi.
20. Taja changamoto zozote zilizokwamisha kwa namna moja au nyingine
ufanisi wa mafunzo yaliyofanyika UDOM mwaka 2015 kwa walimu wa
darasa la I na la II.
f) ................................................................................
g) ...............................................................................
h) ................................................................................
i) ................................................................................
j) ................................................................................
21. Je, posho uliyopewa wakati wa mafunzo ilikidhi mahitaji yako na
kukuwezesha kushiriki kikamilifu katika zoezi zima la mafunzo? Tafadhari
weka alama (√) ipasavyo;
Ilifaa sana
Ilifaa kiasi
Haikufaa
Sikubaliani
sikubaliani kabisa
22. Ni vikwazo gani unakutana navyo wakati wa mchakato mzima wa
ufundishaji wa stazi za misingi ya kusoma na kuandika kwa wanafunzi ili
kukuza umahili katika stadi hizo? Tafadhari taja angalau changamoto tano.
f) ....................................................................................
g) ......................................................................................
h) ........................................................................................
i) .................................................................................................
j) .....................................................................................................
23. Darasa lako lina wanafunzi wangapi waliondikishwa? Tafadhari weka alama
(√) Ipasavyo;
Wanafunzi 40-45
Wanafunzi 46- 60
Wanafunzi 61-80
Wanafunzi 81-100
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Zaidi ya100
24. Kwa maoni yako nini kifanyike ili kuboresha mafunzo kwa walimu kazini ili
kuwaongezea walimu maarifa, ujuzi na umahili katika ufundishaji? (tafadhari
taja angalau tano)
f) ..............................................................................................................
g) ................................................................................................................
h) ........................................................................................................
i) ..........................................................................................................
j) .......................................................................................................
25. Ni mikakati gani iboreshwe shuleni ili kusaidia walimu wa darasa la I na II
kujenga umahili katika zoezi zima la ufundishaji wa stadi za kusoma na
kuandika kwa wanafunzi? (tafadhari taja angalau mikakati mitano)
f) ..............................................................................................
g) ................................................................................................
h) .................................................................................................
i) ...............................................................................................
j) ................................................................................................

Asante sana kwa ushirikiano wako.
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Appendix II: Questions for Pupils’ Tests
A. Tasks for STD I
1. Reading Task
The task assesses pupils‟ ability to apply literacy skills. They include
pronunciation of letters, reading syllables and reading familiar and unfamiliar
words as shown on sheets.
Sub-test I: Phonemic awareness
The task assesses students‟ competence in recognizing letter sounds.
Assessment is made on pupil‟s proficiency level in pronouncing letters
displayed on a sheet (No limit of time). The responses of each pupil are
recorded in a pre-prepared table
Table of Letters for Evaluation of Pupil’s Pronunciation

Letter sounds

Correct

Pupil’s Responses
Incorrect No
response

Remarks

/e/
/n/
/a/
/t/
/y/
/ch/
/b/
/k/
/l/
/v/
Total response

Sub-test II: Reading fluently
At this sub-test pupils should read syllables, familiar and unfamiliar
words written on sheets, in 2 minutes per pupil.
a) Reading Kiswahili syllables
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fe, ya, zo, ti, ma, la, ga, do, va, wa,
b) Reading familiar words (Kiswahili)
Baba, Pete, Taa, Nyumba, Kisu, Bata, Soko, Kitabu, Embe, Shangazi
c) reading unfamiliar words
Chau,Bama, Vuke, Naki, Lupine, Sanacha, Zujiko, Tira, Dewa, Usari
2. Writing Task
a) Sub-test 1: writing familiar words
Mto, Kaka, Kijiko, Meza, Asubuhi, Gari, Nge, Papai, Mwanafunzi,
chanuo
b) Sub-test 1: writing unfamiliar words
Chanu, Peda, Tumi, Jaja, Shira, Yesiba, Lalizo, Swe, kwaki, aaha
B. Task for STD II Pupils
1. Reading task
Sub-test I: Phonemic awareness (sound recognition)
Reading letter names
Ask student to tell the name of those letters (in Kiswahili). A student should
read displayed letters by identifying them whether a letter is small or capital
letter. When the student names a letter incorrectly, the letter will be marked
by a slash and unread letter will be circled with a pencil.
O

a

G

m

u

R

Z

j

A

W

I

D

N

G

h

I

j

k

U

O

D

S

Y

R

V

K

ch

d

H

L
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Sub-test II: Reading fluently
a) Reading familiar words/Kusoma maneno yenye maana
Chakula, Mpira, Mti, Gogo, Viatu, Shangazi, Pete, Asubuhi, Barua,
Fenesi
b) Reading unfamiliar words
Samba, Donga, Huti, Ngabo, Pio, Zisa, Rosho, Pitikopo, Embweni,
Gazua
c) Reading for Comprehension/ ufahamu
Passage
Shule ya msingi Pwaga ilianzishwa mwaka 2014.Maua na Hamisi ni
wanafunzi katika shule hii. Wote wanasoma wa darasa la tatu. Hamisi hukaa
dawati la nyuma anapokuwa darasani.Maua yeye hupendelea kukaa dawati la
mbele akiwa darasani. Hamis na Maua hufanya vizuri katka masomo yao na
hushika nafasi za kwanza na pili katka matokeo ya mitihani.
Table for a pupil to fill answers

Questions

Answers

Maua na Hamisi wanasoma wapi?
Shule wanayosoma Hamisi na Maua
ilianzishwa mwaka gani?
Hamisi na maua wanasoma darasa la
ngapi?
Kati ya Hamisi na Maua nani
hupendelea kukaa dawati la Mbele
darasani?
Sifa nzuri ya Maua na Hamisi
wanapofanya mitihani ni ipi?
Total scores

130

Evaluation
correct

incorrect

1. Sub-test III: Writing Task
a) To let pupils fill in the blanks by using provided words in the box to
complete a meaningful sentence( Kukamilisha sentensi kwa kutumia
maneno yaliyomo katika jedwali).
Zile,wale,mimi,hivi,hiki,pale
a) Ni mwanafunzi wa darasa la tatu.
ii) Ulipokaa jana pamelowa maji
iii) Kamba zako za viatu nimeziokota
iv) Ni wanyama
v) Ni vitabu
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Appendix III: Interview Guide for Head Teachers
1. Has training for STD I and II teachers enhanced pupils‟ literacy
competencies?
a) If yes, how teachers‟ training provided has improved children literacy
skills?
b) If No, why?
2. How do you evaluate the current literacy ability level of STD I and II pupils,
compared to the time when teachers had not attended the current training on
literacy skills?
3. What challenges do teachers face to effectively impart literacy knowledge
and skills to STD I and II pupils? (please mention at least five challenges)
4. What do you think should be done to improve literacy competencies to lower
grade pupils in primary school?(please mention at least five challenges)
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Appendix IV: Interview Guide for District Education Officer
1. Has training given to STD I and II teachers enhanced pupils‟ literacy
competencies? If yes how, if no why?
2. How do you evaluate the current literacy ability level of STD I and II pupils,
compared to the time when teachers had not attend the current training on
literacy skills?
3. What challenges do teachers face to effectively impart literacy knowledge
and skills to STD I and II pupils? (Please mention at least five challenges)
4. What do you think should be done to improve literacy competencies to lower
grade pupils in primary school? (Please mention at least five challenges)
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Appendix V: Observational Check list in the Class Environment
1. observe whether posters and charts for pupils to learn are displayed on the
walls
2. Is the number of seats sufficient for the students who are present? (to see if
students are sitting on the floor or if multiple students are in a seat designed
for one)
3. To see whether the teacher have the required teaching materials in his/her
class
4. Does the classroom have adequate lighting for students and teacher to see the

blackboard and their materials?
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Appendix VI: Documentary Review Check list at Head Teachers’ offices
1. STD IV mock examination of 2016
2. School‟s annual results for STD I and II of 2016.
3. Pupils‟ Attendance register for STD I and II
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Appendix VII: UDOM, Research Permit Letter
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Appendix VIII: Nyamagana Municipal Director, Research Permit Letter
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Appendix IX: Comment from External Examiner
S/N Title

External

Types of Errors

Response

Define the key

corrected

Supervisor
Comments
1

Literature review

Page 10

concepts.
2

Research

43

Support with the

Methodology
3

Data

Corrected

reference used.
Page 50

Presentation,

Use chapter sub-

Corrected

heading

Analysis and
Discussion of
The Results
4

Summary

Page 107

Improve on the

Conclusion and

recommendations

Recommendation

for further research

138

Corrected

