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ABSTRACT 

This study examines effectiveness of lesson plan preparation and use for primary school 

pupils’ academic performance in Tanzania. In order to achieve the purpose of the study 

three specific objectives were developed under this study: Firstly, evaluating teachers’ 

views towards the preparation and use of lesson plans. Secondly, assessing teachers’ 

knowledge base towards lesson plans preparation and use and thirdly, assessing the 

practicability of the prepared lesson plans in teaching and learning process. The study 

location was Igunga District of Tabora Region. 

The study employed a sample of 111 respondents among them 60 were teachers from four 

purposely selected primary schools, 40 were pupils and 11 were key respondents under the 

following ratio; four head teachers, five school quality assurance officers, one district 

academic officer and one ward educational coordinator. The data were collected using 

Interviews, Questionnaires, documentary review and observation were methods used 

during data collection 

Through teachers’ views, the findings revealed that there were negative attitudes, low 

knowledge base and little supportive environment towards the preparation and use of 

lesson plans to teachers from all primary schools which were included in the study. On top 

of that negative attitudes and low knowledge base towards the preparation and use of 

lesson plans to teachers seemed to have a direct proportion with low academic 

performance to pupils. 

The study recommends that educational leaders at school, district, and national level 

should ensure effective preparation and use of lesson plans to teachers through facilitating 

them with all necessary tools during the preparation of lesson plans, provision of frequent 

and sustainable training on preparation and use of lesson plans, as well as insisting and 

motivating teachers to prepare and use lesson plans effectively. On top of that the 

government should develop effective strategies which will ensure effective training on 

preparation and use of lesson plans in teachers’ collages. 
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CHAPTER ONE 

INTRODUCTION AND BACKGROUND TO THE STUDY 

1.0 Introduction 

This chapter presents the background to the problem from global to national level, main 

and specific objectives of the study, research question of the study, significance of the 

study, organization of the study and definition of key terms used in the study. 

1.1 Background to the Study 

Education which is found under formal, non-formal and informal forms is considered to 

be one of the sources of human capital for economic and social development of Nations. 

Formal education which   corresponds to a systematic and organized education model has 

the central role in the process of forming and developing human skills (Claudio, 1988; 

UNESCO, 2004; Burchi, 2006; Melnic & Botez, 2014). Quality education is a key 

determinant of human success or human alienation and struggle in the realms of social, 

physical, emotional, cultural and economic life. Pupils’ academic performance is the one 

of the determinant of a quality education and it is influenced by the classroom practices. 

Amininik et al. (2000) believe that lesson plan preparation is one of the appropriate ways 

for promotion of education quality and pupils’ academic performance. The emphasize of 

preparing and using lesson plan from different education stakeholders is at climax point 

due to its importance, such as answering key questions on the topic of the lesson, content 

in that topic, what students should understand and demonstrate at the end of lesson and the 

role of teacher(s) during that particular lesson (Jones, 1998). Bazrafkan  Shokrpour (2005) 

adds that lesson plan is regarded as a vital constituent of teaching and learning process.  

Effective planning of the lesson also help to improve teaching and guide teachers during 
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the teaching process due to the fact that it help to develop knowledge of the content to be 

covered, it improves the quality of instruction, improves the quality of interactions 

between teachers and students, ensures efficient use of lesson time, coordinates classroom 

resources and space, and managing students’ behavior, all these lead to improved student 

outcomes that matter to their future success (Coe, R. Alaisis, C, Higgins, S and Major, 

L.E. 2014).  

Importance of lesson planning is emphasized in the education process of many countries. 

Borich (2007) states that as a combination of lesson objective designing, teaching, 

modeling, checking for understanding, re-teaching and teacher’s self-reflection, lesson 

plan is a crucial element in the process of meeting national content standards and 

optimizing the outcome of classroom teaching and learning. In United States of America 

(USA) for example, lesson plans are categorized into yearly lesson plans, weekly lesson 

plans which consist of five daily plans, daily lesson plans and substitute teacher plans 

(Farrell, 2002; Bailey, 1986). Richards (1998) states that in U.S.A a teacher should 

prepare the lesson plan by establishing a variety of instructional strategies focusing on 

academic expectations. More specifically, a lesson plan should address the following 

concept or objectives to be taught, time blocks,  procedures to be used for instructional 

design, materials needed both for the student and the teacher, independent practices or 

student time on task, evaluation, applications, and student understanding. 

Moreover, Su, Qin and Huang (2005) report that in the U.S.A, lesson planning is 

considered important as it allow teachers to explore multiple aspects of pedagogical 

content knowledge and have opportunities to think deeply about the subject matter, 

including the way the subject matter is represented in particular textbooks or in such 

aspects of the curriculum as standards and benchmarks. They (teachers) also have time to 

develop pedagogical activities or methods that enable pupils to grasp the subject matter 
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and hence lead to pupils’ academic performance. In their study they also find that contrary 

to China, American teachers’ classroom schedule leave very little time in school to 

undertake activities, including lesson planning which could improve their teaching 

practices. For example American teachers spent only thirty minutes for lesson planning in 

everyday classroom schedule. 

In china, Shen, Poppink, Cui and Fan (2007) report that Chinese teachers consider 

preparing for each lesson a very important responsibility.  For example an elementary 

teacher has at least two periods a day to prepare, and secondary teachers usually have even 

more time available. They spend at least one to two hours every day for lesson planning in 

their school schedule (Su, Qin & Huang, 2005). It is widely held that planning is a primary 

factor in the quality of the lesson and therefore teachers in China successfully carry out 

lesson planning as a professional activity that improve pupils’ achievements in school. 

Lesson plan is also used as the criteria for evaluating teachers’ practices in China, in that 

case school provide resources for lesson plan preparations and promote group lesson 

planning, shared lesson plans with other teachers and visiting other school to learn more 

on lesson planning. However, lesson planning in China has its difficulties one being 

individualizing instruction is difficult in large class, it also occupy much time of 

professional day which can be used for other productive activities and planning too 

extensively might neglect student learning issues that arise spontaneously in class (Shen, 

et al, 2007).  

In African countries lesson planning is also paramount for quality education outcomes. 

For example Borrow, Leu and Graan (2006) report that quality of teaching in Namibia is 

determined based on teachers preparation and use of lesson plans. This indicates the 

teachers understand the importance of lesson planning on enhancing quality education. In 

Kenya Kafu (2003) and Twoli (2006) stated that lesson planning gives teachers 
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confidence in curriculum instructional processes. They argued that during planning, 

teachers selects the relevant content to the lesson to be taught and organizes it in a 

functional way to help achieve the instructional objectives. It is quite obvious that without 

proper lesson planning the intended instructional objectives and education aims cannot be 

achieved. This confirms that lesson planning is the most critical part of the teacher’s 

instructional activities and classroom practices for successful pupils’ academic 

performance. Though of its importance in influencing academic performance Kimosop 

(2015) report that most teachers in Kenya never structured their teaching in terms of 

making schemes of work and lesson plans although having knowledge about it and its 

usefulness, many had old schemes of work, which were rarely used, and many never saw 

the need of making lesson plans, which they attributed that it was only done during 

teaching practice. 

Tanzania like other countries in the world embraces quality education for her people. For 

this regard teachers’ preparation both pre and in services training is given priority. Among 

other issue emphasized in teacher training is the skills in lesson plan preparation due to its 

importance on presenting  curriculum instructional objectives, classroom managements 

and pupils’ academic evaluation. Teachers should have skills in lesson planning for 

successful classroom practices. Lesson planning in Tanzanian context follow some 

procedures which should be observed by every teacher before going for classroom 

teaching.  Hakielimu (2014) report show that in most of schools teachers do not prepare 

lesson plan for effective teaching, the situation was specifically worse on Tanzanian 

secondary schools compared to primary schools. Moreover, Nemes and Sharali (2015) 

insisted that the presence of poor academic performance of primary and secondary schools 

is being facilitated with a number of factors including poor implementation of lesson 

plans. This give an alert not only to the government but also to educational stakeholders to 
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think on what should be done to rescue the situation so as to promote quality education 

and pupils’ academic performance in Tanzania. Therefore this study aimed at examining 

effectiveness of lesson plan preparation and use towards primary school pupils’ academic 

performance in Tanzania and come up with the recommendations which can help to 

rectify the situation; because without focusing on it quality of education in Tanzania will 

be jeopardized.  

1.2 Statement of the Problem 

Despite the government efforts in improving the quality of education through, 

implementation of different educational policies such as Education for Self- Reliance 

policy of 1967 and Education and Training Policy of 1995, and strategies such as Teachers 

Management and Development Strategy and Education Sector Development Programme 

of (ESDP) of 2008 the general performance of primary schools in Tanzania is still 

unsatisfactory, whereby most of the students are finishing standard seven with low skills 

and some of them cannot read, write and count (HakiElimu,2012). Ineffective preparation 

and use of lesson plan which is among important tools for teaching and learning process 

has been hypothesized as the reason for unsatisfactory academic performance (Neagley & 

Evans, 1970). 

Unsatisfactory academic performance of primary schools leads to have few competent 

students for secondary education (TWAWEZA, 2012) and low life’s skills for personal 

and country development. Thus effective investigations which will help to understand the 

root cause (s) of poor academic performance should be undertaken in order to identify 

effective and implementable solutions. Therefore, this study sought to investigate 

effectiveness of lesson plan preparation and use towards academic performance of primary 

school pupils in Tanzania focusing Igunga District as a study location. 



 
 

6 

1.3 Purpose and Objectives of the Study 

1.3.1 Main Purpose of the Study  

The main purpose of this study was to examine the effectiveness of lesson plan 

preparation and use for primary school pupils’ academic performance in Tanzania. 

1.3.2 Specific Objectives of the Study 

The specific objectives of the study were: 

i. To evaluate teachers’ views towards the preparation and use of lesson plans. 

ii. To assess teachers’ knowledge base towards lesson plans preparation and use for 

pupils’ academic performance.  

iii. To assess the practicability of the prepared lesson plans in teaching and learning 

process. 

1.4 Research Questions  

In order to archive the above mentioned objectives this study dealt with the following 

research questions: 

i. How are the teachers’ views towards the preparation and use of lesson plan? 

ii. What is the teachers’ knowledge base towards lessons plan preparation and use for 

pupils’ academic performance?  

iii. How is the practicability of the prepared lesson plan in teaching and learning 

process? 
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1.5 Delimitation and Limitations of the Study 

1.5.1 Delimitation of the Study  

The study focused on effectiveness of preparation and use of lesson plans by primary 

school teachers in the whole learning and teaching process for pupils’ academic 

performance. It confined itself to only preparation and use of lesson plans because it is a 

key activity for effective teaching and learning process which results to higher academic 

performance of pupils. The research was conducted in four primary schools in Igunga 

District, Tabora Region where as some pupils, teachers, HTs, WECs, DAO and SQAOs 

were the respondents to the study during data collection.  

1.5.2 Limitations of the Study 

During the data collection process the researcher encountered some restrictions. The 

researcher encountered troubles in accessing some research participants in their particular 

offices. Participants like HTs, WECs, DAO and SQAOs claimed that they were busy with 

their daily official duties. As a result, sometimes their promises for documents and 

interviews with the researcher could not be implemented for several days. Such situation 

affected the researcher because the researcher’s schedule had to be reworked and thus, 

delayed other activities such as data analysis. To overcome this limitation, the researcher 

had to work extra hard to compensate the lost time.    

Furthermore, some schools and participants especially pupils and teacher were worried to 

provide information to the researcher due to nature of the study. Therefore, the researcher 

spent more time discussing with them and assured them that information provided would 

be held confidentially and would be used only for academic purposes such that there was 
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nothing to do with status of their employment. At the end, they understood what the study 

meant and accorded great effective participation.  

1.6 Significance of the Study 

The study examined effectiveness of lesson plan preparation and use for the academic 

performance of primary school pupils in Tanzania. The findings of the study are expected 

to assist educational planners, educational policy makers and educational administrators in 

planning and setting appropriate strategies to overcome the problem of poor academic 

performance. Moreover, the study will serve as a reference for future interventions and 

help government officials especially on the area of lesson plan preparation and use. 

1.7 Organization of the Study 

The study is organized into five chapters whereby, chapter one contains the background to 

the study, statement of the problem, purpose and specific objectives of the study, research 

questions and significance of the study. Literature review which helped to familiarize the 

researcher with state of the art and information that helped to discover the knowledge gap 

is presented in chapter two. Chapter three contained methodology of the study including 

the research approach, research design, study location, population, sample size, sampling 

procedures, data collection methods, validity and reliability of the study, and data analysis 

procedures. Then chapter four includes presentation, analysis and discussion of the 

research findings. The summary, conclusions and recommendations of the study are 

presented lastly in chapter five.  

1.8 Definition of Key Terms 

The following terms have been operationally defined to enlighten the possible hidden 

meaning of the study theme.  
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1.8.1 Education 

Education is a process of teaching and learning especially in schools or colleges to 

improve knowledge and skills (NBS, 2011). In the context of this study education refers to 

as teaching and learning processes which aim to improve knowledge and skills of primary 

school pupils. 

1.8.2 Effectiveness 

Effectiveness is the accomplishment of the planned objectives (Botha, 2010). In the 

context of this study effectiveness refers to as accomplishment of the planned learning 

objective prepared by primary school teachers in lesson plans.  

1.8.3 Attitude 

Refers to “a psychological tendency that is expressed by evaluating a particular entity with 

some degree of favor or disfavor” (Eagly & Chaiken, 1993). In the context of this study 

attitude refers to as psychological tendency of primary school teachers on the preparation 

and use of lesson plans. 

1.8.4 Curriculum  

Refers to what is learned and what is taught (context); how it is delivered (teaching-

learning methods); how it is assessed (for example, exams); and the resources used (e.g., 

books used to deliver and support teaching and learning) (UNESCO, 2004). In the context 

of this study curriculum refers as materials which help to ensure effective teaching and 

learning process to primary teachers and pupils. 
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1.8.5 Lesson Planning  

Lesson planning is a creative process which provides a framework for purposeful learning 

(Jones, 1998). In the context of this study lesson planning refers to as a process whereby 

primary school teachers develop a framework to a specific lesson which guide them in 

teaching and learning process.  

1.8.6 Quality Education 

Quality education is a system of learning that produces well-educated individuals who can 

handle matters of concern within their area of study proficiently. The system should 

improve desirable qualities such as moral ethics in the individuals (Digolo, 2006). In the 

context of this study quality education refers to as learning system which ensured effective 

academic performance of primary school pupils in their final examinations  

1.8.7 School Infrastructure 

School infrastructure refers to as physical facilities of the school essential for imparting 

education (Silvia, 2011). In this study, school infrastructures include buildings like 

libraries, laboratories and classrooms. In the context of this study school infrastructure 

refers to as school environment which is supportive with the preparation and the use of the 

prepared lesson plans. 

1.9 Chapter Summary 

This chapter has put the study problem in context. It has outlined the introduction and the 

background, introduced the problem, and stated the purpose and objectives of the study.  

Finally, the chapter stated the significance of the study as well as the delimitations and 

limitation of the study and operational definitions of key terms are also in order. The next is 

chapter two and is on literature review. 
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CHAPTER TWO 

LITERATURE REVIEW 

2.0 Introduction 

This chapter presents the reviewed literature related to this study about the effectiveness of 

lesson plan preparation and use for primary school pupils’ academic performance. The 

literature review helped to identifying knowledge gap (s) that demand further 

investigation, establish methodological focus and to compare the findings. The chapter 

starts with the review of theoretical framework, the concept of lesson plan, teachers’ 

attitudes towards preparation and use of lesson plan, need for instilling the use of lesson 

plans in teaching process, teachers’ knowledge base towards lesson plan preparation, 

environmental conditions which affects the use of lesson plan, synthesis of the reviewed 

literature and knowledge gap. Conceptual framework concludes the chapter. 

2.1 Theoretical Framework 

Due to the fact that the preparation and use of lesson plan focus on improving teaching 

and learning process by ensuring effective pupils’ academic performance (Hightower, 

Lloyd & Swanson, 2011), therefore in this study the researcher uses Walberg's theory of 

educational productivity.  

2.1.2 Walberg's theory of educational productivity  

Walberg's (1981) theory of educational productivity is the empirically tested theory of 

school learning based on an extensive review and integration of over 3,000 studies 

(DiPerna, Volpe & Stephen, 2002).   “Wang, Haertel, and Walberg (1997) used the theory 

and analyzed the content of 179 handbook chapters and reviews and 91 research syntheses 

and surveyed educational researchers in an effort to achieve some consensus regarding the 
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most significant influences on learning" (Greenberg et al.,  2003,  p. 470).  Using a variety 

of methods, Wang, et al. (1997) identified 28 categories of learning influence.  Of the 11 

most influential domains of variables, 8 involved social-emotional influences:  classroom 

management, parental support, student-teacher interactions, social-behavioral attributes, 

motivational-effective attributes, the peer group, school culture, and classroom climate 

(Greenberg et al., 2003).  Distant background influences entail state, district, or school 

policies, organizational characteristics and curriculum. The theory further entails variables 

representing student ability and prior achievement, age and developmental level, 

motivation, quality of instruction, and quantity of instruction.  It also entails classroom 

climate, home environment, peer group, and exposure.  

The theory’ strengths entail the fact that Walberg and his colleagues have tested the model 

in a national sample of high school seniors and found the included variables to be good 

predictors of learner achievement across a wide range of people. Walberg’s first five 

factors are also well known in several educational models and each of the factors appear 

necessary for teaching and learning in school.  

In the context of this study, the theory is relevant as the three aspects namely pupils’ 

ability, motivation, and age reflect characteristics of the student.  The other aspects reflect 

instruction quantity and quality and finally aspects of classroom environment and 

curriculum all need to be taken into account in teachers’ preparation and use of lesson 

plans for effective pupils’ academic performance.  This study thus used Walberg’s 

educational productivity theory to guide the study and illuminate the findings. 

2.2 The Concept of Lesson Plan  

Planning ahead to identify a course of action that can effectively reach goals and 

objectives is an important first step in any process. Lesson plan is a detailed description of 
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an instructor’s course of instruction that guide him/her to help learners achieve a particular 

learning objective. It is one of the important planning tool in education context. Lesson 

plans communicate to learners what they will learn and how they will be assessed. They 

also help instructors to organize content, materials, time and instructional strategies in the 

classroom. Lesson planning helps instructors to create a smooth instructional flow and 

scaffold instruction for learners. Developing lesson plan is the first and helping stage 

towards deriving lesson objectives which is the driving tool for developing lesson 

objectives for effective instruction (Heinich, R.Molenda, M. Russell, J. & Smaldino, 

S.2001).  

Oser & Baeriswyl (2001) report that lesson planning is a complex activity that demand the 

planning teachers, to design lessons for activating learning by taking into account both 

learners prior knowledge and learners motivation; to anticipate the kind of mental 

activities to take place when students learn the planned lesson, to plan different kinds and 

levels of supporting individual students in their learning, and to plan how to assess the 

outcomes of implemented instructional plans. In this regard lesson planning gives teachers 

opportunities to plan instructional activities more effectively to meet pupils’ learning 

needs that enable all pupils to benefit from instruction. In the study by Wong (2009) it was 

revealed that lesson plans affects not only teachers instruction but classroom management 

as well. Therefore lesson plan is a crucial element in the process of meeting national 

content standards and optimizing the outcome of classroom teaching and learning. 

2.3 Teachers’ Views  towards the Use of Lesson Plan 

Due to the fact that planning for classroom teaching is an essential process for successful 

teaching, Stella (2012) conducted a study which aimed to investigate the attitudes of 

chemistry teachers towards the use of lesson plan in the teaching process. The study 
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revealed that the majority of teachers had positive attitude towards lesson planning in the 

teaching process. Furthermore the study conducted by Heidari (2015) which aimed to 

investigate teachers views towards lesson planning based on their gender showed that 

female teachers were more likely to use plan as compared with male teachers. Moreover a 

study conducted by Bazrafkan and Shokrpour (2005) showed that teachers were very 

positive with lesson plan though, their activeness in implementing lesson plan were very 

minimal. 

Also, Nesari and Heidari (2014) conducted a study which aimed to explore teachers' 

opinions towards use the of lesson plan in the class. The study found that, the majority of 

English teachers preferred the use of lesson plan as compared to other subject teachers. On 

the other hand, Moradana and Pourasadollah (2014) found that, there was less use of 

lesson plan to most of older and experienced teachers as compared with younger and 

novice teachers who gain class confidence through the use of lesson plan. Fattah, Jalili, 

Alizadeh, and Adhami (2009), concluded that most of the teachers didn’t have positive 

attitude toward preparing and use lesson plan in teaching and learning process. In the same 

view Jones (1998) argue that most of experienced teachers do not write their lesson plans 

but rather their experience guide them in the teaching process. 

Furthermore, Aghipour (2013) found that positive attitudes towards lesson plan were 

meaningfully related to the educational level, example, the higher academic degree is the 

more positive attitude towards lesson planning was. The study conducted by Nesari and 

Heidari (2014) showed that there is no difference between teachers’ attitudes towards 

lesson planning according to their educational degree. 

2.4 The Relationship between Lesson Plan and Pupils’ Academic Performance 

Lesson planning is the most crucial part of teaching, and of improving pupils learning and 

academic performance. The relationship between lesson plan and pupils’ academic 
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performance bases on the fact that lesson plan as a teacher’s working tool provides them 

with opportunities to plan instructional activities for effectively meet students’ learning 

needs (Kibret, 2016). Lesson plan further differentiates instruction to enable all students to 

benefit from the lesson. Through planning, the teacher organizes and structures 

instructional activities to enhance the cognitive activation of students (Oser & Baeriswyl, 

2001). Oser and Baeriswyl (2001) also argued that through planning teachers are expected 

to create both the concrete activities of students and the cognitive operations of students. 

Literature reveals that most teachers organize only the conditions for the concrete 

activities of students over the inner mental activities of learners (Kibret, 2016). The 

processes of lesson planning is a complex activity as such demand the planning teachers 

(1) to design lessons for activating learning by taking into account both learners prior 

knowledge and learners motivation; (2) to anticipate the kind of mental activities to take 

place when students learn the planned lesson, (3) to plan different kinds and levels of 

supporting individual students in their learning, and (4) to plan how to assess the outcomes 

of implemented instructional plans (Oser &Baeriswyl, 2001). From the reviewed 

literature it could be argued that effective planning is an essential element of good 

teaching and of promoting student learning and achievement. 

2.5 Advocating the Use of Lesson Plans in the Teaching Process 

A number of studies insist the importance of lesson plan in teaching and learning process. 

The study conducted by Stella and Box (2012) showed that there was unsatisfactory 

performance in science subjects only because most of science teachers use their mastery 

experience which they have to teach students without considering the use of lesson plans. 

Majority of heads of science department and chemistry teachers did not prepare and use 

the lesson plans (Cicek & Tok, 2012). 
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On the other hand, Dangara (2015) found out that there is satisfactory performance in arts 

subject only because most of arts teachers are more and prior guided by lesson plan than 

their experience in teaching process. With this trend it has been shown that planning for 

classroom teaching through the use of lesson plan is a major prerequisite for successful 

teaching. It is generally assumed that an experienced teacher does not need a lesson plan 

because he is already aware of how to teach. Further literature has revealed that lesson 

preparation and use is desegregated into subject specializations namely science, arts or 

language. Nevertheless, planning for all teachers is still vital as each class or lesson is 

unique and may raise issues least expected even by the most experienced teachers. 

Jensen et al (2001) add that lesson plan which is the heart of being an effective teacher has 

a number of benefits including the link between one activity and the next, the relationship 

between the current lesson and past or future lessons. The correlation between learning 

activities and assessment practices are also the benefits of lesson plan. Also lesson plan 

allows teachers to evaluate their own knowledge with regards to the content to be taught. 

In the same vein, Jones (1998) says that lesson plan is the helpful tool towards 

underpinning purposeful leaning and effective teaching and exempts a teacher to focus on 

excellence provision and engagement with the learners. These views are in line with 

Nesari and Heidari (2014) who said that a lesson plan is a description of education process 

in which it is shown what, when, where and with which method learners should learn and 

how they should be assessed. 

Furthermore Nesari and Heidari (2014) point out that lesson plan is a series of course plan 

which provides direction for a teacher of what kind of materials of study to be taught and 

how to teach them. Teacher proper decision making and planning seem to be crucial in 

avoiding students’ unwillingness during learning process.  
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2.6 Teachers’ Knowledge Base towards Lesson Plan Preparation  

Planning which is the teacher’s responsibility which helps to decide about the form and 

content of their instruction, such as how much for presenting, questioning, and discussing. 

It also entails how much material to cover in the allotted time; and how in–depth to make 

their instruction. In planning process defining goals and objectives is important. The other 

factors in lesson planning process are knowledge of the learner, knowledge of subject 

matter, and knowledge of teaching methods (Cicek & Tok, 2012). Nesari and Heidari 

(2014) point out that training is the root cause which could help to improve teacher’s 

knowledge of lesson plan preparation as supported by Saleem, Naseem, Ibrahim, Hussain, 

and Azeem (2012) who said that in order to effectively meet the needs of diverse learners 

there is a need to provide teachers with knowledge, skills and support necessary on how to 

use instruction tool 

The study conducted by Nesari and Heidari (2014) which looked on the important role of 

lesson plan on educational achievement indicated that lack of the knowledge on how to 

prepare effective lesson plan was the main obstacle to most of teachers.  

2.7 Policy and Environmental Conditions which affect the Use of Lesson Plan  

The Government of Tanzania through its Education and Training Policy (ETP) of 1995 

focused on establishing an effective mechanism to foster education management and 

administration for the betterment of the country’s schools. In this regard, the Ministry of 

Education and Vocational Training (MoEVT) stipulates the roles of heads of school in 

monitoring school teaching and learning activities. These roles include monitoring 

curriculum implementation, supervising the preparation and reviewing teaching and 

learning documents/ tools (lesson plan, scheme of works and lesson notes), and ensuring 

proper pupils’ assessment (Nemes & Sharali, 2015). This has been supported by (Okumbe, 
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2007) who said educational management should help teachers to achieve their goals 

through lesson plans, schemes of work and furthermore school management should review 

of pupils’ exercise-books if they are in line with the prepared lesson plans, lesson notes 

and scheme of work. 

Furthermore, the study conducted by Nemes and Sharali (2015) which investigated that 

ineffective preparation and use of lesson plan is being facilitated by poor ecological 

conditions at school and district level. But this study failed to explore more how these 

ecological conditions affect the implementation of lesson plan to teachers. Therefore, this 

study focuses to fill these gaps from all the reviewed literatures. 

2.8 Synthesis of the Reviewed Literature and Knowledge Gap 

The reviewed literature related to lesson planning in teaching and learning process has 

indicated that there is a critical need for teachers to prepare lesson plans (Stella & Box, 

2012). Literature further has indicated that most of the teachers do not prepare lesson 

plans despite its importance (Heidari, 2015; and Box & Stelle, 2012). Most of the previous 

studies have confined themselves on looking at teachers attitudes on lesson plan 

preparation and use across gender (Heidari, 2015), teachers attitudes on lesson plan 

preparation and use across subject specializations such as Chemistry (Stella & Box, 2012); 

teachers knowledge base for preparing lesson plans has been pointed as being low due to 

lack of training to teachers. Little information exist that tackles teachers’ attitude towards 

lesson plan preparation and use catering for all categories of teachers at primary school 

level. This study further investigated on teachers’ knowledge base towards lesson plans 

preparation and use for pupils’ academic performance since previous studies Nesari and 

Heidari (2014) looked on the important role of lesson plan on educational achievement 

and indicated that lack of the knowledge on how to prepare effective lesson plan was the 
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main obstacle to most of teachers knowledge base the reason behind teachers’ lack of 

knowledge while they have undergone formal teacher’ training is not clearly known. The 

study also embarked on assessing the practicability of the prepared lesson plans in 

teaching and learning process since the previous studies did not address the same and that 

preparation of a lesson plan is one thing and its use in the classroom is another. This study 

blends the two aspects i.e preparation and use of lesson plans to explore primary school 

teachers’ practices and pupils’ academic performance in the study location. 

2.9 Conceptual Framework 

The conceptual framework adopted in this study is essentially based on modified model 

from Gage and Dunn in 2009. The Model consists of four components (Inputs, activities, 

outcomes and impacts) which provide a linear, “logical” interpretation of the relationship 

between inputs, activities, outcomes and impacts. It shows the causal relationship between 

inputs, activities, outcomes and impacts. Conceptual framework in figure 2.1 outline the 

needed inputs and activities which could result in effective preparation and 

implementation of lesson plan towards the attainment of pupil’s outcome and impacts in 

learning process. 

2.9.1 Inputs 

Inputs include teaching and learning materials. Resources and materials such as subject 

syllabus, text and reference books, scheme of works and teachers’ guide book are very 

important towards effective presentation of the prepared lesson (Brown, 2010). 
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2.9.2 Activities 

This includes teacher’s preparation such as collection of teaching and learning materials 

and lesson notes preparation. This means that, effective results from the prepared lesson 

plan depend on accurate interconnection from presentation stage up to evaluation stage. 

2.9.3 Outcome 

Outcome is measured through pupil’s responses during teaching and learning process. 

Pupil’s effectiveness towards homework, quiz, test and group work performance is the key 

determinant which could measure the effectiveness of the prepared lesson plan. 

2.9.4 Impacts 

The end results like the increase rate of pupil’s level of knowledge and correlation of 

instructional materials used to pupil’s academic performance. The most measurable 

pupil’s end result is academic performance mostly in summative examinations. Therefore, 

with this consideration its means that pupils’ academic performance depends firstly on 

effective preparation of lesson plan from teachers 
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Figure 2.1: Conceptual Framework Showing Effective Preparation and Use of 

Lesson Plan 

 

 

 

                  

 

 

 

 

 

 

 

  Source: Adopted and modified from Gage and Dunn (2009) 

2.10 Chapter Summary  

This chapter has focused on the theoretical framework of the study, related literature to the 

study and research gaps. The chapter ends with conceptual frame work. Research 

methodology of this study is going to be discussed in the next chapter. 
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CHAPTER THREE 

RESEARCH METHODOLOGY 

3.0 Introduction 

This chapter discusses the techniques and procedures which were used to collect and 

analyze data on the effectiveness of lesson plan preparation and use for primary school 

pupils’ academic performance. The chapter is organized into the research approach, 

research design, study location, sample size and sampling procedures, data collection 

techniques, validity and reliability of the study, data analysis and interpretation plan then 

ends with ethical issues. 

3.1 Research Approach. 

This study employed mixed research approach, whereby both qualitative and quantitative 

approaches were used. Data under qualitative approach are presented using words differed 

from quantitative approach which present data using graphs, tables and numerals 

(Johnson, Onwuegbuzie & Turner, 2007). Qualitative approach was employed in order to 

examine in detail respondents’ views and perspectives on the preparations and use of 

lesson plans for the purpose of coming out with detailed information regarding the issues 

under study. Quantitative approach enables the researcher to measure and make a broad 

generalization to the set of data which provided an immediate picture of the study 

(Kothari, 2004). Therefore, the collected data were presented with the support of 

quantitative approach, whereby graphs, table and charts were used to support the results 

from qualitative approach.  
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3.2 Research Design 

Research design is the decided plan by the researcher which clearly illustrates the way and 

approach which accomplish the intended investigations of a study. A research design 

identifies and states the population to be studied, the procedures for the study and the 

process for data processing and analyzing (Kothari 2009). Creswell (2003) explains a 

research design as the action plan which precisely stipulates what or who is to be studied, 

how, when and for what purpose a study is conducted. Due to the fact that explanatory 

research design ensures holistic and in-depth investigation of the targeted findings 

(Mugenda,1999 ), therefore, the researcher used this research design in order to get in-

depth details from Head Teachers (HTs), teachers, pupils, School Quality Assurance 

Officers (SQAOs), District Academic Officer ( DAO) and Ward Education Coordinator 

(WEC) about the effectiveness of the prepared lesson plans. 

3.3 Location of the Study 

Igunga District Council was selected as the study location. It is among the eight District 

Councils in Tabora Region. Other Districts Council in the region include Urambo District 

Council, Nzega Disrtict Council, Nzega Town Council, Sikonge District Council, Uyui 

District Council, Kaliua District Council and Tabora municipality. The District’s 

geographical location is -4.356215 Latitude East and 33.617577 longitudes east. The 

major reason of selecting the area was that, academically the district has been performing 

poorly in primary school leaving examination which generally affects the academic 

performance of Tabora region (EQUIP – Tanzania, 2015). Therefore, four primary schools 

were selected for the purpose of accomplishing the research purpose of understanding the 

effectiveness of lesson plan preparation and use towards primary school pupil’s academic 

performance in Igunga district.  
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Figure 3.1: Map of Tanzania Showing Igunga District 

 

Source: Retrieved from https://en.wikipedia.org/wiki/Igunga_District 

 

3.4 Study Population 

Mbokane (2001) defines population as a group of individuals who have one or more 

characteristics in common that are of interest to the researcher. On the other hand, the 

target population refers to the actual sampling units from which the sample is selected 

(Komba, 2015). Therefore, the targeted populations under this study included HTs, 

teachers, and primary school pupils. Also DAOs, SQAOs and WECs were involved. 

3.5 Sample Size and Sampling Techniques 

3.5.1 Sample Size 

The study sample involved respondents from four primary schools, district and ward 

education officers from other participants. These comprised HTs, teachers, pupils, DAOs, 

SQAOs and WECs, which make a total of 111 (how did come with this amount, justify-

consult) respondents as shown in Table 3.1, subsequently. 
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Table 3.1 Number of Respondents Involved in the Study  

Sample group  Number of respondents 

HTs 04 

Teachers ( 15 teachers from 4 schools) 60 

Pupils ( 10 pupils from 4 schools) 40 

DAOs 01 

SQAOs  05 

WECs 01 

Source: Field work (2017) 

3.5.2 Sampling Techniques 

Purposive sampling was used to get a list of four primary schools and as argued by 

Mugenda & Mugenda (1999) to obtain members who were knowledgeable with school 

assessment and pupils’ academic attainment. These knowledgeable members included 

SQAOs, DAO, WECs, and HTs. 

Simple random sampling techniques were also employed to obtain a sample. Gall, Borg, 

and Gall (1996) define random sample as a group of individuals drawn by a researcher in 

which all the individuals in the sample have equal chances and independent chances of 

being selected as a sample. Random sampling was employed in selection of teachers and 

pupils because at this level all these categories of respondents had equal chance of being 

included in the study. In this regard,  the names of teachers were written on the small 

pieces of paper which were folded and mixed. Only 15 pieces of papers were picked and 

involved in this study. Moreover under the guidance of attendance registers and 

examination result sheets in class, the researcher prepared two boxes whereby the first box 

comprises names of those pupils whom had high academic performance and the second 

box comprises names those pupils with low academic performance. Then these names 

were folded and mixed. Only 5 pieces of papers from each box which made a total of 10 
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pieces of papers were picked and involved in this study thus cater for both low 

academically performing and high academically performing pupils. 

3.6 Data Collection Methods 

Multiple methods were used due to the fact that no single data collection method could be 

complete in itself (Lyimo, 2015). This helped to strengthening each research technique for 

generating concrete results; therefore interviews, questionnaires, documentary review and 

direct observation were used in order to get relevant information about effectiveness of 

lesson plan preparation and use towards primary school pupils’ academic performance.  

3.6.1 Interviews 

According to Kombo and Delno (2006), interviews are questions asked orally. They 

involve subjecting every interviewee in a sample to the same questions. The method is 

suitable because it helps to explain questions to respondents although it is time consuming 

(Phellas, et.al 2011). In this study in depth interviews were used to tap data from HTs, 

DAOs and WEC. The method enabled the respondents to give their views about 

effectiveness of lesson plan preparation and use towards primary school pupils’ academic 

performance. Interview with HTs, DAOs and WEC helped to understand how teachers 

took into consideration the preparation and use of lesson plan, teachers knowledge base 

towards lesson plan preparations and use  for pupils’ academic performance. Interviews 

also captured information on the practicability of the prepared lesson plans in teaching and 

learning process. 



 
 

27 

3.6.2 Questionnaires 

Questionnaire is mainly made up of a list of questions; include clear instructions, definite 

purpose and space for answers with related objectives of the research. The method has an 

advantage of gathering a lot of information within a short period of time (Nyirenda, 1993).  

Open ended questionnaires which provide a direct view into a respondent’s own thinking 

(Roberts et al, 2014) was used to collect information from teachers, pupils, and SQAOs 

about teachers’ attitudes towards the preparation and use of lesson plan. Also the tool 

helped to get information about school environmental conditions which affected the 

preparation of lesson plan. 

3.6.3 Direct Observation 

This is a method that enables the researcher to collect information by seeing what is 

happening in the field area (Zablon, 2004). Non participatory observation where by, data 

are collected by chatting, watching, experiencing, comparing and contrasting was used in 

to observe how teachers prepare lesson plans and how they use them in teaching and 

learning process. Direct observation was used to observe the general school environment 

which supports teaching and learning process. 

3.6.4 Documentary Review 

Is the process of reviewing documents with the intention of collecting independently 

verifiable data and information (Many, 2007). The collected information from documents 

were used to strengthening the obtained information from interviews, questionnaires, 

checklist and observation. 
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3.7 Validity and Reliability of Research Instruments. 

3.7.1 Validity of Research Instruments 

 A study is said to be valid if one can draw meaningful and useful inferences from the 

prepared instruments (Creswell, 2003). Both content validity and concurrent validity were 

checked in this study. To ensure content validity, each research instrument 

(questionnaires, interviews, observation guide and documentary review) were examined 

by my supervisor whereby some items from these instruments were restructured, 

reconstructed and others deleted. Furthermore, the researcher took representative 

questions from each instrument (questionnaires, interviews and documentary review) and 

evaluating them against the desired outcomes of the study objectives. Moreover, the 

findings from this study were cross-checked against those from other secondary data to 

ensure concurrent validity. 

3.7.2 Reliability of Research Instrument 

Reliability in research refers to data collection process whereby the results and findings 

are consistent and dependable (Zohrabi, 2013). The researcher elaborated every aspect 

with detailed description of the rationale and design of the study. Also through the use of 

questionnaires, interviews and observation capture to multiple responses from the selected 

respondents. To ensure reliability, a pilot study was conducted in one primary school in 

Igunga district where by nine teachers, 15 students and four HTs were involved. 

3.8 Data Analysis Plan 

3.8.1 Analysis of Quantitative Data  

Software Package used for Statistical Analysis (SPSS) was used to analyze some of the 

questions from teachers’, pupils’ and SQAOs questionnaires due to the fact that the 
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software allows different types of analyses, easy transformation of data, and effective 

output in short period of time (Arkkelin, 2014). 

3.8.2 Analysis of Qualitative Data  

Content analysis was used to analyze interviews responses from the HTs, DAO and 

WECs.  Content analysis was also used to analyze data from documents reviewed and 

observation. 

3.9 Ethical Issues 

Before accessing the research sites (schools, district and ward education offices), the 

researcher obtained written permission from the administration of university of Dodoma 

(research clearance) and introduction letter from Igunga district education officer. After 

getting such permission, the researcher consulted the selected participants to participate by 

giving them consent form to sign. More over during data collection, the information were 

collected under respondent’s permission. Furthermore the researcher clarified the purpose 

of the study to the respondents. During data collection, the researcher did not force the 

respondents to participate and to provide the required information but each respondent 

participated with his/her willingness and in a free responding atmosphere. On top of that 

the researcher assured the respondents that the collected information were used for 

research purpose only and not otherwise. The confidentiality of the collected information 

was also assured whereby names of schools and respondents were not mentioned. Instead 

anonymity in which their positions and titles such as teachers, head teachers, WECs, DAO 

and pupils were used as a strategy to protect respondents from harm that may occur due to 

their participation and provision of information. 
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3.10 Chapter Summary 

This chapter focused on the methodological issues of the study. It opened- up with an 

introduction in which the main sections of the chapter were listed. These are; research 

approach, research design, location of the study,  study population, sample size, and 

sampling techniques,  method of data collection, validity and reliability of instruments and 

ethical issues.  

At the center of this chapter were the arranged study approach and how the findings would 

be interpreted. The nature of the study made it necessary for the researcher to organize 

mainly a qualitative approach. 
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CHAPTER FOUR 

DATA PRESENTATION, ANALYSIS AND DISCUSSION 

4.0 Introduction 

This chapter provides a detailed presentation, analysis and discussion of the study 

findings. Generally this study sought to examine the effectiveness of lesson plan 

preparation and use for primary school pupils’ academic performance in Tanzania. The 

presentation, analysis and discussion of the study findings have been presented in line 

with specific objectives and research questions.  

4.1 Background Characteristics of Respondents 

This sub-section presents the findings on the level of teaching experience of teachers, 

education, age and gender of respondents. 

4.1.1 Distribution of Respondents by Academic Qualifications 

The distribution of teachers who had bachelor degree in education were 5(8.3%), those 

who had diploma in education were 3 (5%), those who had grade III A certificate were 20 

(33.3%), those who had  form six certificate were 3 (5%) and those who had form four 

certificate were 29 (48.4%). On the other hand 1(25%) HTs had bachelor degree in 

education, 1(25%) HTs had diploma in education and 2 (50%) HTs had form four 

certificate. Therefore this indicated that teachers could have low attitude with the use of 

lesson plan as evident by Aghipour (2013) who argued that positive attitudes towards the 

use of lesson plan were meaningfully related to the educational level. 
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Furthermore, at district level the distribution of officers from the department of school 

quality school assurance who had bachelor degree in education were 2 (25%), and those 

who had diploma were 3 (75%). Moreover, DAO had master of art in education.  From 

these findings, it can be said that majority of primary teachers and HTs in Igunga District 

had low and unsatisfactory education level differed from their district officers (DAO, 

DEO, WEC and SQA) who had satisfactory education level. Table 4.1 summarized these 

findings. 

Table 4.1: Distribution of the Respondents by Academic Qualification 

    Respondents  Level of Education  Frequency  Percentage 

Teachers 

 

Bachelor degree 5 8.3 

Diploma in education  3 5.0 

Grade III A certificate 20 33.3 

Form six certificate 3 5.0 

Form four certificate 29 48.4 

HTs Bachelor degree 1 25.0 

Diploma in education  1 25.0 

Form four certificate 2 50.0 

DAO Master degree 1 100% 

WEC Bachelor degree 1 100% 

SQA Diploma in education 2 40% 

Bachelor degree 3 60% 

Source: Field Data (2017) 

4.1.2 Distribution of the Respondents by Gender 

The respondents were also asked to indicate their gender. It was found that 27(67.5%) of 

the pupils were male while 13 (32.5%) were female. Also 40(66.7%) of the teachers were 

female while 20(33.3%) were male. Furthermore out of 4 (100%) of the HTs 3 (75%) 

were male. This indicates that the use and preparation of lesson plan in these schools 



 
 

33 

could be high as in reference with Heidari (2015) who argued that female teachers were 

more likely to use lesson plans as compared to male teachers. The table 4.2 subsequently 

summarizes these findings. 

Table 4.2: Distribution of the Respondents by Gender 

    Respondents  Gender Frequency  Percentage 

Pupils 

 

Male 27 67.5 

Female 13 32.5 

Teachers 

 

Male 20 33.3 

Female 40 66.7 

HTs Male 3 75.0 

 Female 1 25.0 

Source: Field Data (2017) 

4.1.3 Distribution of Teachers by Teaching Experience 

Teachers were asked to specify the period for which they had taught in school. It turned 

out that 45 (75%) of the respondents said that they had taught for more than five years, 10 

(16.7%) of the respondents stated that they had taught for a period between one to five 

years, and 5 (8.3%) of the respondents specified that they had taught for less than one 

year. From the study findings majority of teachers had taught for a long period of time, 

therefore they may be less committed to prepare and use lesson plan as nyakundi (2012) 

reported that teachers with more experience tends to be less committed in preparing and 

use lesson plans than those teachers who mostly use lesson plan as their important tool in 

teaching and learning process. These findings are presented in figure 4.1 subsequently. 
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Figure 4. 1: Distribution of Teachers by Teaching Experience 
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Source: Field Data (2017) 

4.2 Teachers’ Views towards the Preparation and Use of Lesson Plans 

This sub section presents the findings of the first objective which evaluate teachers’ 

attitudes towards the preparation and use of lesson plans. Data from this objective were 

collected through the use of questionnaires, interviews and observations. The respondents 

under this objective were teachers, HTs, students, SQAOs and WECs 

In order to understand teachers’ attitudes towards preparing lesson plan, the researcher 

was firstly interested to know how teachers felt free during the preparation of lesson plan. 

The findings showed that 7 (11.7%) teachers were very free, 8 (13.3%) teachers were free, 

24(40%) teachers were somewhat free, and 21(35%) teachers were not free. Figure 4.2 

subsequently summarizes the findings. 
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Figure 4. 2: Freedom of Teachers during the Preparation of Lesson Plan 

 

Source: Field Data (2017) 

Secondly, the researcher asked teachers how free they were with the whole process of 

lesson plan preparation. The findings showed that minority of teachers were very free and 

free while majority of them were somewhat free and not free as summarized in table 4.3 

subsequently.  

Table 4.3: Freedom of Teachers during Preparing Lesson Plan 

Responses Frequency Valid Percent 

Very Free 5 8.3 

Free 15 25.0 

Somewhat free 18 30.0 

Not free 22 36.7 

Total 60 100.0 

Source: Field Data (2017) 
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Thirdly the researcher was interested to know if teachers prepared lesson plans. Findings 

from teachers showed that 22 (36.7%) of teachers were prepared lesson plans frequently 

while 20 (33.3%) of them were occasionally prepared and 18 (30%) did not prepared 

lesson plans at all as summarized in figure 4.3. On the other side, findings from HTs, 

DAO, SQAOs and WEOs showed that majority of teachers prepared lesson plans. 

 

Figure 4.3: The Percentage Rate of Preparing Lesson Plans 
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Source: Field Data (2017) 

Therefore from the findings, majority of teachers prepared lesson plans but they were not 

feeling free with the whole process of lesson plan preparation. This is in line with the 

findings by Fattah, Jalili, Alizadeh, and Adhami (2009) who found that majority of the 

teachers had negative attitude with lesson plan preparation. 

4.2.2 Teachers’ Views on Using the Prepared Lesson Plan 

In order to understand teachers’ attitudes towards using the prepared lesson plans in the 

teaching process, the researcher was interested to know the one who influenced teachers to 

prepare and use lesson plans in teaching and learning processes. The findings showed that 

the majority of teachers were influenced by external inspectors and school administration 



 
 

37 

while minorities of them were influenced by fellow teachers and personal inspiration. The 

table 4.3 subsequently summarizes the findings. 

Table 4.4: The Ones Who Influence Teachers to Prepare Lesson Plans   

 Responses  Frequency Percent 

Valid 

School administration 20 33.3 

External inspectors 30 50.0 

Fellow teachers 1 1.6 

Personal inspiration 7 11.7 

Total 58 96.6 

Missing System 2 3.4 

Total  60 100.0 

 Source: Field Data (2017) 

The researcher was interested to understand the use of lesson plans in classrooms. 

Through the use of questionnaires, responses from teachers showed that majority of 

teachers prepared lesson plans but they don’t use them in classrooms as summarized in 

table 4.5 subsequently. 

Table 4.5: Teacher’s Views towards the Use of Prepared Lesson Plans 

 Responses  Frequency Percent 

Valid 

They prepare and use their lesson plans 15 25.0 

They prepare and they don’t use their lesson 

plans 
43 71.6 

They don’t prepare lesson plans 1 1.7 

Total 59 98.4 

Missing System 1 1.7 

Total 60 100.0 

Source: Field Data (2017) 
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On top of that, the researcher was interested to know the extent to which lesson plans were 

used in classrooms through including pupil’s views. Through questionnaires, the 

researcher asked pupils if their teachers reminded them where they ended in the last period 

before starting the new period. Findings showed that 10 (25%) pupils agreed that their 

teachers asked for reminder about the previous period before starting the new lesson, 

while the remaining 30 (75%) pupils disagreed. 

Furthermore the researcher asked pupils if teachers involved their participation and 

contributions during the discussion of the last period. Findings showed that 6 (15%) pupils 

agreed and the remaining 34 (85%) pupils disagreed. On top of that the researcher asked 

pupils if teachers ensured their active participation during the introduction of new lesson 

and took their views during the continuation of lesson. The findings showed that 12 (30%) 

pupils agreed, 26 (65%) pupils disagreed and 2 (5%) pupils failed to respond.  

Moreover, the researcher asked teachers how free they felt when they were using lesson 

plan in classroom. Findings showed that 9 (15%) teachers were very free, 22 (36.7%) 

teachers were somewhat free, and 29 (48.3%) teachers were not free. The figure 4.4 

subsequently summarizes these findings. 
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Figure 4.4: Freedom of Teachers in Using Lesson Plans in the Classroom  
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Source: Field Data (2017) 

In addition, the researcher required teacher’s responses on whether the use of lesson plan 

helped to increase their efficiency in teaching process. The findings showed that 15 (25%) 

teachers agreed that lesson plan helped to increases teacher’s efficiency in teaching 

process because it acted as a guide during the teaching process, while 45 (75%) teachers 

disagreed only because more time are given to the teaching stages of lesson plan than 

teaching process in general. Also HTs, DAO, SQAOs and WECs were asked the same 

question and the findings showed that 7(100%) of them agreed that lesson plan helped to 

increases teacher’s efficiency in teaching process. The figure 4.5 subsequently summarizes 

the findings from teachers’ responses. 
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Figure 4.5: Teacher’s Views on Lesson Plan in Ensuring Teaching Efficiency 
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Source: Field Data (2017) 
 

Therefore from findings, it was evident that teachers who had teaching experience of more 

than five years prepared lesson plans under the influence of external inspectors and school 

administration but they did not use them in classrooms due to the fact that following the 

prepared teaching stages on lesson plan during the teaching process seemed to limit the 

efficiency and freedom of teachers. These findings were in line with those by Jones (1998) 

who found that most of experienced teachers do not write their lesson plan but rather use 

their experience to guide them in the teaching process. On the other side, minority 

teachers who used the prepared lesson plans in classrooms did not effectively follow 

teaching stages presented in lesson plans as in lined with  Cicek (2013) who explained that 

majority of teachers prepare effectively and preciously lesson plans but they failed to 

present during the teaching process.    

Despite of the importance of lesson plans in teaching and learning process it is evident that 

majority of teachers prepared lesson plans but they did not use in classrooms. Therefore 

this could affect teaching performance as in reference with the findings of Nesari and 

Heidari (2014) who pointed out that the use of lesson plan help to provide direction to 



 
 

41 

materials to be taught to students and how to teach them. The findings are also in contrast 

to those by Naimie et al. (2012) provide for other authors if this is the first time who 

argued that teaching and learning styles should be compatible with effective preparation of 

lesson plans due to the fact that “well planned is half done”. 

4.3 Teachers’ Knowledge Base towards Lessons Plan Preparation and use for 

Pupils’ Academic Performance 

This sub section presents the second objective which aimed to assess teachers’ knowledge 

base towards lesson plans preparation and use for pupils’ academic performance. Data 

from this objective were collected through the use of questionnaires, interviews, 

documentary review and direct observation. The respondents were teachers, HTs, pupils, 

DAO, SQAOs and WEC. To be able to capture information on teachers’ knowledge based 

towards lesson plan preparation and use for pupils’ academic performance, information on 

teachers’ knowledge base for developing learning objectives, effective teaching stage, 

developing teaching aids which reflect the developed learning objectives were thought 

crucial. 

4.3.1 Developing Learning Objectives during Preparation of Lesson Plans  

Under this sub section the researcher was interested to know teachers knowledge base 

with regard to developing learning objectives in particular. Teachers were asked on their 

capability to develop and their understanding the importance of learning objectives. 

Therefore firstly, teachers were asked to explain what guided them during developing 

learning objectives in their lesson plans. Through the use of questionnaires it was found 

out that teachers developed their learning objectives depending on the main topic to be 

taught.  
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Secondly the researchers wished to know the importance of the prepared learning 

objectives during the teaching process. Through the use of questionnaires to teachers it 

was found out that 15 (25%) teachers said that learning objectives helped to maintain 

focus between teachers and pupils during teaching and learning process while 45 (75%) 

teachers did not respond to the question. Furthermore the researcher reviewed lesson plans 

prepared by teachers in order to observe how learning objectives were developed. The 

observation revealed that only 10 (16.7%) out of 50 (83.3%) of the reviewed lesson plans 

had learning objectives which were Specific, Measurable, Attainable, Realistic and Time-

based (SMART). 

In order to have deep understanding of the developed learning objectives, the researcher 

asked teachers the number of books which were used as supportive reference during 

developing learning objectives in their lesson plans. The findings showed that 38 (63.3%) 

teachers said they used one book, 13 (21.7%) teachers said they used one to two books 

and 9 (15%) teachers said they used more than two books as shown in table 4.5 

subsequently. 

 

Table.4.6: Teacher’s Responses on Number of Reference Books Used in Lesson Plan 

Preparation 

Responses  Frequency Percent 

One book 38 63.3 

One to two books 13 21.7 

More than two books 9 15.0 

Total 60 100.0 

Source: Field Data (2017) 

On top of that HTs were asked if they were making follow up to the developed teacher’s 

lesson plans. Through the use of interviews it was found out that 4 (100%) HTs agreed 
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that they made daily follow up. Furthermore the researcher required HTs to give out their 

views about learning objectives which were developed by their teachers. HTs said that 

developing learning objectives was the major challenge to most of their teachers.  

HT from school A said that: 

“……In spite of reminding and insisting that learning objectives should be 

measurable, attainable, realistic and time-based, but still most of the reviewed 

lesson plan have weakness in the developed learning objectives whereby most 

of them are not measurable, attainable, realistic and time-based ….” 

(Interview; HT from school A, 2017). 
 

HT from school B said: 

 “……Majority of teachers prepare learning objectives which are not clearly 

stated. This has been facilitated by limited trainings from DEOs….Their 

office should set aside fund to cater for teachers’ workshops and trainings 

on the prepararion of important academic documents such as lesson plans” 

(Interview; HT from school B, 2017) 

HT from school C said:  

 “……Developing learning objectives is a major challenge which affect the 

effectiveness of lesson plans which teachers prepare and need to be given 

special attention. Only few teachers try to prepare lesson plans which have 

SMART objectives but majority of them fail to prepare SMART objectives 

….” (Interview; HT from school C, 2017) 

Moreover, SQAOs and WEC were also asked if they monitored and evaluated teacher’s 

lesson plans in primary schools. The findings showed that 5 (100%) SQAOs said teachers’ 

lesson plans were monitored and evaluated. On the other side, interviews with WECs 

revealed the same findings in which five (100%) WECs said that they monitored and 

evaluated teachers’ lesson plans.  

After these responses, the researcher wished to know the quality of learning 

objectives which teachers developed. One of the interviewed SQAO said 

the quality of the developed learning objectives were satisfactory different 

from the majority of the interviewed SQAOs who said that the quality of 

lesson plans were poor only because most the developed objectives were 

not SMART. In this regard, one of the interviewed WEC added 

that:“……majority of teachers failed to differentiate between the main and 

specific learning objectives. This problem is mostly caused by the change of 
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school curriculum which occurs with limited trainings ….” (Interview 

WEC, 2017). 

From the above findings it is evident that majority of teachers failed to develop learning 

objectives which were smart. Therefore this could affect effective subject mastery for 

pupils and consequently effect negatively the pupils’ academic performance as insisted by 

Smith (2016) who explained that learning objectives which are not clearly stated affects 

the adjustments in instructional practice and the self-regulation of teachers’ instructional 

skills during teaching and learning process. 

4.3.2 Effectiveness of the Prepared Teaching Stages in the Lesson Plan during 

Teaching Process 

Under this sub section the researcher was interested to know if teachers were capable to 

prepare effective teaching stages in their lesson plans which were applied during the 

teaching process. Therefore the researcher asked teachers if the prepared teaching stages 

in their lesson plan were followed as planned during the teaching process. The findings 

showed that 13 (21.7%) teachers said that the prepared teaching stages were effectively 

followed 17 (28.3%) teachers said the prepared teaching stages were followed and 30 

(50%) teachers said the prepared teaching stages were not followed completely as shown 

in figure 4.6. Also during classroom teaching the researcher observed that majority of 

teachers failed to follow effectively the allocated teaching stages in their lesson plans 

because they lacked consistence between the planned teaching stages with the allocated 

time per each teaching stage. This was due to the fact that majority of teachers spend 

much time in one teaching stage (s) as compared with other stages. 

On top of that SQAOs and WEC were asked for their responses about the quality of the 

prepared teaching stages in teacher’s lesson plans which they were monitored and 

evaluated. The findings SQAOs showed that 5 (100%) SQAOs said that majority of the 
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prepared teaching stages were not clearly explained. On the other hand WEC responded to 

the same as SQAOs. Moreover SQAOs and WEC were asked if these teaching stages were 

followed while they made classroom assessment with staff teachers. It was evident that 

majority of teachers were not effectively followed the prepared teaching stages.  

 

Figure 4.6: Teacher’s Responses towards Following Teaching Stages in Lesson Plans 
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Source: Field Data (2017) 

Therefore from the study findings,  it was evident that majority of teachers failed to 

develop effective teaching stages in their prepared lesson plans, and at the same they did 

not effectively followed the developed teaching stages during the teaching process. 

Therefore these could affects the performance of teachers during the delivering of the 

planned teaching contents as insisted by Hammond (2010) who argued that unclear and 

inconsistence teaching stages is direct proportional with low effectiveness in teaching and 

learning process.  

4.3.3 Developing Teaching Aids Which Reflect the Developed Learning Objectives 

Under this sub section the researcher was interested to know if teachers were capable to 

develop teaching aids which reflected the learning objectives in the lesson plan. Therefore 
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firstly teachers were asked if they prepared teaching aids which helped to implement the 

prepared learning objectives. Through the use of questionnaires the findings showed that 

45 (75%) teachers were frequently prepared teaching aids, 10 (16.7%) teachers were 

occasionally prepared teaching aids and 5(8.3%) teachers did not respond as shown in 

table 4.6. Also HTs were asked if their teachers were prepared teaching aids for teaching 

and learning process. The findings showed that 4 (100%) HTs said that their teachers were 

prepared teaching aids.  

HT from school A said“……Teaching aids are prepared by majority of 

teachers despite the fact that most of the teachers are not using them in 

teaching and learning process ….” (Interview; HT from school A, 2017) 

HT from school B said:  

“……Teachers are very positive with the preparation of teaching aids…… 

But the limited materials for preparing teaching aids reduce motivation of 

teachers to prepare teaching aids frequently ….” (Interview; HT from 

school B, 2017) 

 

HT from school C said:  

“……Most of the time I use to motivate and insist my teachers to prepare 

teaching aids for the purpose of ensuring effective interaction between 

teachers and students… good enough majority of them are well 

motivated….” (Interview; HT from school C, 2017) 
 
 
 

Table 4.7: Teacher’s Responses towards Preparing Teaching Aids 

Responses Frequency Percent 

Valid 

frequently prepared 45 75.0 

occasionally prepared 10 16.7 

Total 55 87.5 

Missing System 5 8.3 

Total  60 100.0 

Source: Field Data (2017) 
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After understanding the frequency of the prepared teaching aids, the researcher was 

required to know the criterion which guided teachers to select the correct teaching aids. 

The findings showed that 38 (63.3%) teachers said school environment was the guiding 

criterion, 12 (20%) teachers said the subject to be taught were the guided criterion, and 10 

(16.7%) teachers did not respond as shown in the figure 4.7 subsequently. 

 

Figure 4.7: Criterion of Selecting the Correct Teaching Aids Based on the Prepared 

Learning Objectives 
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Source: Field Data (2017) 

Then the researcher was interested to understand the frequency of using the prepared 

teaching aids in the teaching process. Responses from teachers showed that 17 (28.3%) 

used teaching aids frequently, 30 (50%) teachers said they occasionally used and 13 

(21.7%) teachers said they did not use teaching aids at all. Moreover pupils were asked if 

the taught lessons were supported with teaching aids. The findings showed that 10 (25%) 

pupils agreed that the taught lessons were supported with teaching aids while 30 (75%) 

pupils disagreed by commenting that most of science subjects were not taught with the 

support of teaching aids. On top of that the researcher asked pupils if the used teaching 
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aids helped to improve their understanding. The findings showed that 35 (87.5%) pupils 

agreed that teachers used teaching aids and 5 (12.5%) pupils said that teachers did not use 

teaching aids at all. 

Moreover the researcher asked SQAOs and WEC if they used to assess teaching aids 

while they monitored and evaluated teacher’s lesson plans. Both SQAOs and WEC said 

that they assessed the teaching aids used by teachers and that majority of teachers’ 

teaching aids were not relevant with the stated learning objectives. Furthermore on the 

basis of their experience SQAOs and WEC were asked them if the prepared teaching aids 

were used in classrooms. The findings showed that 4 (80%) SQAOs said that the prepared 

teaching aids were occasionally used while 1 (20%) SQAOs said teaching aids were not 

used which was the same response from WEC.WEC said: 

“……Despite the fact that majority of teachers prepare teaching 

aid, most of the prepared teaching aids are not effectively 

responding to the prepared learning objectives ….” (Interview; 

WEC, 2017) 

From the study findings it was revealed that majority of teachers developed teaching aids 

which were not relevant with the prepared learning objectives. Moreover the developed 

teaching aids were not used in the classroom by majority of teachers despite its 

importance of improving pupils understanding and good academic performance. These 

findings were in line with the conducted study in primary school by Mnyanyi (2010) who 

found out that some teachers felt difficulties in preparing and using teaching aids. 

However, both teachers and pupils agreed that teaching aids influenced participation in 

classroom activities among pupils. 
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4.3.4 Effectiveness of the Prepared Component which Assess Pupils’ 

 Understanding in the Prepare Lesson Plan     

Under this sub section the researcher was interested to know if teachers were capable to 

develop the components which assess pupils’ understanding in prepared lesson plan from 

the taught period. Therefore teachers were asked to respond if they consider the 

importance of measuring pupils’ assessment in their prepared lesson plans. The findings 

showed that 56 (93.3%) teachers agreed that they consider the importance of measuring of 

pupils’ assessment while 4 (6.7%) teachers failed to respond. Furthermore the researcher 

was interested to know the key assessment measure (s) which were used to measures 

pupils’ understanding. Responses showed that 40 (66.7%) teachers said exercises and 

homework were used, 13 (21.7%) teachers said through oral questions after period were 

used and 7 (11.6%) teacher did not respond. 

Also pupils were asked if they were given assignments by their teachers soon after the 

taught period. Findings showed that 33 (82.5%) pupils agreed that their teachers gave 

them assignment with very minimal feedbacks which were not come on time while 7 

(17.5%) pupils disagreed. On top of that pupils were asked if corrections under the 

guidance of teachers were made after receiving the given assignments. The findings 

showed that 10 pupils (25%) agreed while 28 (70%) pupils disagreed and 2 (5%) pupils 

did not respond. 

In order to capture more facts from this subsection the researcher inquired the responses 

from SQAOs and WEC if the prepared learning assessments in lesson plans by teachers 

were clearly presented. The findings showed that five (100%) SQAOs said that learning 

assessment was not clearly presented. On the other hand WEO added that the components 
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which assess pupils understanding were not filled by majority of the prepared teacher’s 

lesson plan. 

Moreover the researcher required responses from school HTs, SQAOs and WEC about the 

general situation of the prepared and used lesson plans. Findings from SQAOs showed 

that One (20%) officers said that most the prepared lesson plans were satisfactory same as 

the findings from HTs. The remaining four (80%) officers said the prepared lesson plans 

were poor due to the fact that most of them had learning objectives which were not clearly 

stated, also learning assessment were not written after the period, and teaching stages were 

not preciously explained.  

These finding implied that teachers provided assignments to pupils after lessons 

presentation but the given assignments had limited feedbacks and corrections of the found 

pupils’ mistakes and errors. On the other hand the developed learning assessments were 

not effectively and clearly presented in lesson plans. Therefore with these findings the 

academic performance of pupils could be hindered  as insisted by Andrews (2004) who 

argued that ineffective provision and supervision of learning tasks is direct proportional 

with low academic performance to pupils. 

Similarly, despite the insistence from Victoria (2005) who said that in order to realize 

quality teaching and learning in our classrooms, schools and other educational system 

should ensure continuous improvement to teachers on lesson plans which they are using, it 

had been evident that majority of teachers had limited knowledge towards lesson plan 

preparation and use for pupils’ subject mastery. These findings further contradict with the 

tenets of the Walberg's (1981) theory of educational productivity which insist on the 

quality of  instructions for a good productivity in this case good pupils’ academic 

performance. 
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4.4 The Practicability of the Prepared Lesson Plan in Teaching and Learning 

Process 

This sub section presents the third objective which aimed to assess the conditions which 

affect the practicability of the prepared lesson plan in teaching and learning process. Data 

from this objective were collected through the use of questionnaires and interviews. The 

respondents were teachers, HTs, SQAOs, WEC and DAO. The findings helped the 

researchers to conclude on the practicability of the prepared lesson plan in teaching and 

learning process. The subsequently sections presents relevant data on the practicability of 

the prepared lesson plan in teaching and learning process. 

4.4.1 Supports to Teachers for Enhancing Lesson Plan Preparation and Use  

Under this sub section the researcher was interested to know whether teachers were given 

support on lesson plan preparation and use from school management and district education 

office. Therefore firstly the teachers were asked if they were facilitated with trainings 

focusing on lesson plan preparation and use from the district office. The findings showed 

that 10 (16.7%) teachers said they were occasionally facilitated while 42 (70%) teachers 

said they were not facilitated and 8 (13.3%) teachers did not respond. On the other hand 4 

(100%) HTs said that limited support from district office in ensuring teacher’s trainings 

was one of the major constraint which hindered effective preparation and use of lesson 

plan.   

Moreover DAO was asked if they provided training to teachers which were 

related to the preparation and use of lesson plans. The DAO had this 

comment: “……. We receive minimal fund for capitation to cater for 

training from PO-RALG… therefore we used to provide these trainings at 

least once per year to teachers….” (Interview; DAO, 2017) 

On top of that HTs and DAO were asked if there were other supports which they provided 

to teachers during the preparation of lesson plans apart from training facilitation. The 
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findings showed that teachers were facilitated with all necessary tools which were 

required during the preparation of lesson plans. In order to get more conclusive facts 

teachers were also asked if their school management gave to them all the required tools for 

the preparation of lesson plans. The findings showed that 12 (20%) teachers said they 

were frequently given, 45 (75%) teachers said they were occasionally given and 3 (5%) 

teacher said they were not given as shown in the figure 4.8 subsequently. 

 

Figure 4.8: Teacher’s Responses on Receipt of the Required Tools During the 

Preparation of Lesson Plans 
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Source: Field Data (2017) 

These findings were contrary with a  number of literatures including that of Craig, Kraft, 

& Plessis (1998) who instead that ministries of education and regional office staff are 

accountable to provide sufficient trainings and adequate facilities to teachers which 

support effective implementation of the curriculum. On top of that Craig, Kraft, & Plessis 

add that insufficient training to teachers affects effective delivery of teaching curriculum. 

This implies that lack or little training to the part of teachers in the study location and 

insufficient materials negatively affected pupils’ academic performance. 
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4.4.2 School Environmental Conditions Which Influence the Preparation and Use 

of Lesson Plans 

Under this sub section the researcher was interested to know the influence of school 

environmental conditions towards the preparation and use of lesson plans. Therefore 

firstly the researcher asked teachers if their schools had enough teachers per teaching 

subject. Findings showed that 50 (83.3%) teachers agreed that they had enough teachers 

per teaching subject and 10 (16.7%) teachers disagreed.  

Moreover teachers were asked if their schools had enough teaching and learning books. 

The findings showed that 36 (60%) teachers agreed that their schools had enough books 

and 24 (40%) teachers disagreed. On the other hand pupils were also asked if they were 

distributed with books during teaching and learning process. The findings revealed that 28 

(70%) pupils agreed that they were given enough books while 12 (30%) pupils were 

disagreed. 

Furthermore SQAOs, WEC and DAO were also included to explain the main factor (s) 

which hindered effective preparation and use of lesson plan among teachers. The finding 

showed limited trainings on lesson plans preparation and use, limited tools for lesson plan 

preparation and high number of period per subject among teachers were the main hindered 

factors. In this regard one of the interviewed DAO intimated that: 

“……Number of factors could be the source which hinders effective 

preparation and use of lesson plan including limited trainings which could 

affect teacher’s effectiveness. But shortage of teachers which leads to the 

increase of periods per teacher could be one of the major reasons ….” 

(Interview; DAO, 2017) 

Therefore it had been evident that despite of having enough teaching and learning books 

schools had satisfactory number of teachers per subject. Therefore this could hinder 

effective preparation and use of lesson plan as supported by the study conducted by Mgani 
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(2013) who found that the higher the number of teachers per subject is direct proportional 

with effective preparation and use of lesson plan.  

From these findings it could be said that despite of low attitude and limited knowledge on 

preparation and use lesson plans to majority of teachers, there were low support of 

providing necessary tools during the preparation of lesson plans and limited training on 

preparation and use of lesson plans from responsible educational organs. Therefore this 

seemed to increase the ineffective rate of preparing and using lesson plan during teaching 

and learning process and consequently affect negatively pupils’ academic performance in 

the study location. 

4.5 Chapter Summary 

This chapter presented, analyzed and discussed study findings focusing on objectives and 

research questions of this study. The study findings in each section have been presented in 

the following order: findings from questionnaires which were administered to 60 teachers, 

40 pupils and five SQAs. Findings from interviews were administered with four HTs, one 

DAO and one WEC. These findings have been supported by information gathered from 

observation and documentary review. 

The next chapter is on summary, discussion synthesis of the study, conclusions and 

recommendations. 
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CHAPTER FIVE 

SUMMARY, CONCLUSION AND RECOMMENDATIONS 

5.0 Introduction 

This chapter provides a summary, conclusion and recommendations based on the purpose 

of the study which looked at the effectiveness of lesson plan preparation and use for 

primary school pupils’ academic performance in Tanzania with focus to Igunga district as 

a study location. The study has been presented in the following chronological order; 

Explaining the background of the study, reviewing  the related literatures, developing 

methodological focus, developing data presentation, analysis and discussion, and 

concluding with recommendations for action and for further studies.  

5.1 Summary of the Study   

The main purpose of this study was to investigate effectiveness of lesson plan preparation 

and use towards primary school pupils’ academic performance in Tanzania. In order to 

accomplish this study three research objectives were formulated for guidance purpose. 

The first objective aimed to evaluate teachers’ attitudes towards the preparation and use of 

lesson plans. Secondly, the study focused on assessing teachers’ knowledge base towards 

lesson plans preparation and use for pupils’ academic performance and thirdly, the study 

aimed to assess the practicability of the prepared lesson plans in teaching and learning 

process. However, the developed questions from each objective helped the researcher in 

data collection and analysis. 

In order to establish clear methodological and content focus a number of related empirical 

literatures were reviewed on the concept of lesson plan, need for instilling the use of 
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lesson plans in teaching process, teacher’s knowledge base towards lesson plan 

preparation, environmental conditions which affects the use of lesson plan.  

During data collection, the study employed a sample of 111 respondents of whom 60 were 

teachers from four purposely selected primary schools, 40 were pupils and 11 were key 

respondents under the following ratio; Four (4) HTs, five (5) SQAOs, one (1) DAO and 

one (1) WEC. 

Interviews, Questionnaires, direct observation and documentary review were the 

instruments which helped the researcher during the process of collecting data where by the 

collected qualitative data from open ended questionnaires, interviews, documentary 

review and observation were analyzed through content analysis while those quantitative 

data from structured questionnaires were analyzed through SPSS version 20. 

5.2 Summary of the Research Findings 

This sub section presents the summary of the study findings in line with specific 

objectives and research questions as presented subsequently 

5.2.1 Teachers’ Attitudes towards the Preparation and Use of Lesson Plans 

The study found that despite the fact that the majority of teachers prepared lesson plans, 

the majority of them were not free and happy with the whole process of lesson plan 

preparation and so they had negative attitude. 

Also the prepared lesson plans were under the influence of external inspectors and school 

administration. On top of that, the prepared lesson plans seemed to limit the efficiency and 

freedom of teachers during teaching and learning process therefore the majority of 

teachers did not use them in classrooms. On the other hand minority of teachers who used 

the prepared lesson plans in classrooms did not effectively followed the teaching 
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procedures presented in lesson plans implying a limited knowledge base for lesson plan 

preparation and used among teachers. 

5.2.2 Teachers’ Knowledge Base towards Lesson Plans Preparation and Use for 

Pupils’ Academic Performance 

The researcher found that majority of teachers failed to develop learning objectives which 

were Specific, Measurable, Attainable, Realistic and Time-based (SMART) as proved by 

WECs, 80% of SQAOs and 100% of HTs.  

Also the study found that majority of teachers failed to develop effective teaching stages 

in their prepared lesson plans, and at the same time they did not effectively follow the 

developed teaching stages during teaching. 

Furthermore the researcher found that majority of teachers developed teaching aids which 

were not relevant with the prepared learning objectives. Moreover the developed teaching 

aids were not used in classroom by majority of teachers despite their importance on 

improving pupils understanding. 

Moreover the researcher found majority of teachers provided assignments to pupils after 

lessons presentation but the given assignments had limited feedbacks and corrections of 

the found pupils’ mistakes and errors. Also on the other hand the developed learning 

assessments were not effectively and clearly presented in lesson plans. 

5.2.3 The Practicability of the Prepared Lesson Plans in Teaching and Learning 

Process 

It had been evident that despite low attitude and limited knowledge on preparation and use 

of lesson plans to majority of teachers still there were low support of providing necessary 
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tools during the preparation of lesson plans and limited training on preparation and use of 

lesson plans from the responsible educational leaders at school and district levels. 

5.3 Conclusion  

In the light of the research results the following conclusion were drawn. There were low 

attitudes and knowledge base towards the preparation and use of lesson plans among 

teachers from all primary schools which were included in the study. On top of that 

educational leaders at school and district levels had catalysed the ineffectiveness 

continuation of the preparation and use of lesson plans through low support in providing 

necessary tools during the preparation of lesson plans as well as limited trainings on 

preparation and use of lesson plans. 

Low attitudes and knowledge base towards the preparation and use of lesson plans among 

teachers seemed to have direct proportional with low academic performance to pupils.  It 

showed that for the past three years (2014-2016) the standard seven examination results 

for primary schools which were included under this study were poor despite of having 

enough number of teachers per subject, enough teaching and learning materials, and 

availability of other important social services which accommodated both teachers and 

pupils.  

5.4 Recommendations 

5.4.1 Recommendations for Action. 

Educational leaders at school, district, and national levels should ensure effective 

preparation and use of lesson plans to teachers through facilitating them with all necessary 

tools for the preparation of lesson plans. Provision of frequently and sustainable training 

on preparation and use of lesson plans, and insisting and motivating teachers to prepare 



 
 

59 

and use lesson plan effectively. On top of that the government should ensure effective and 

sustainable training on preparation and use of lesson plans to teacher’s collages. 

5.4.2 Recommendation for Further Studies  

Due to the facts that the study included only government primary schools, there is a need 

to undertake a study for comparing the preparation and use of lesson plans in government 

and private primary schools.  
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APPENDICES 

Appendix1. Questionnaires for teachers  

I am a master’s student at University of Dodoma (UDOM) conducting a research on “The 

Effectiveness of Lesson Plan Preparation and Use Towards Primary School Pupils’ 

Academic Performance in Tanzania”. Please fill this questionnaire honestly, frankly and 

sincerely. The information you provide will be used for research purpose and not 

otherwise. 

Thank you in advance. 

Halala, Remigius  

Please answer the following questions by filing in the space provided or ticking the 

appropriate alternative 

SECTION A: BACKGROUND INFORMATION 

1. Name of school………………….  

2. Sex of respondent……………… 

3. Position and role of respondent……………… 

4. Teaching subjects………………… 

5. What is your highest level of academic qualification?                  

 Diploma 

 Bachelor 

 Masters 
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 Others (please specify) ……………………………………………. 

6. For how long you have been teaching at this school……………………………. 

 Less than one year 

 1-5 years 

 More than five years 

SECTION B: TEACHERS’ ATTITUDES TOWARDS THE PREPARATION AND 

USE OF LESSON PLANS. 

7. How free do you feel during lesson plan preparation? 

 Very free 

 Free 

 Somewhat free 

 Not free 

8. Are you happy with the whole processes which are being used in lesson plan 

preparation? 

 Very happy 

 Happy 

 Somewhat happy 

 Not happy 

9. According to your views do you think pupil’s academic performance are being 

facilitated with effective preparation and use of lesson plans? 

 Yes. If yes,  
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 why…………………………………………………………………… 

………………………………………………………………………… 

 No. If no  

 why…………………………………………………………………..... 

………………………………………………………………………… 

10. Which among the following inspire you to prepare lesson plan? 

 Inspiration from school administration   

 Inspiration of external inspectors 

 Inspiration from my fellow teachers 

 Personal inspiration  

11. Are you using the prepared lesson plan in classroom? 

 Very frequent  

 Frequent 

 Occasionally 

 Not at all 

12. How free are you when you are using lesson plan in classroom? 

 Very free 

 Free 

 Somewhat free 

 Not free. If not free explain  

 why……………………………………………... 

13. According to your views do you think lesson plan increases teacher’s efficiency in 

teaching process? Give reasons 
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 Yes. If yes give  

 reasons………………………………………………………………… 

………………………………………………………………………… 

 No. If no  

 why…………………………………………………………………... 

………………………………………………………………………… 

14. According to your views most of teachers are in which among the following groups? 

 They prepare and use their lesson plans 

 They prepare and they don’t use their lesson plans 

 They don’t prepare lesson plans 

 

SECTION C: TEACHERS’ KNOWLEDGE BASE TOWARDS LESSONS PLAN 

PREPARATION AND USE FOR PUPILS’ SUBJECT MASTERY  

15. What are the most important things which you consider during the preparation of 

Learning Objectives in your lesson plan? 

………………………………………………………………………………………………

………………………………………………………………………………………………

……………………………………………………………………………………… 
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16. The prepared learning objectives help and guide you to get what during teaching 

process? (Please explain)  

…………………………………………………………………………………………… 

………………………………………………………………………………………………

………………………………………………………………………………………… 

17.  Are you prepared teaching tools in your lesson plan? 

 Yes 

 No 

18.If Yes what criterion which guide you to select the collect teaching tools based on the 

lesson to be taught? (Please explain) 

…………………………………………………………………………………………. 

………………………………………………………………………………………… 

19. How frequent are you using the prepared teaching tools in teaching process to the 

classroom?  

 Very frequently 

 Frequently 

 Occasionally 

 Not at all 

20. How many books do you take as references during the preparation of lesson plan? 

 One book 

 One to two books 

 More than two books 
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21. Does the prepared lesson plan followed as plan when you present your lesson to 

students?  

 Are followed for the most of part 

 Are followed for small part 

 Are followed for very small part 

 Are not followed 

22. During lesson plan preparation do you consider the component of measuring student’s 

understanding (student’s assessment) from the taught lesson?  

 Yes 

 No 

23. If Yes how do you measure (assess)? 

a. …………………………………………………………………………. 

b. …………………………………………………………………………. 

c. ………………………………………………………………………….. 

24.What advantages are you getting from this component?  

a. ………………………………………………………………………….. 

b. ………………………………………………………………………….. 

c. ………………………………………………………………………….. 

SECTION D: THE PRACTICABILITY OF THE PREPARED LESSON PLAN IN 

TEACHING AND LEARNING PROCESS 

25. 10. Do You facilitated trainings focusing on lesson plan preparation and use? 

 Very frequently 

 Frequently 



 
 

72 

 Occasionally 

 Not at all 

26. Does your head and school management in general provide support which aim to 

ensure effective preparation and use of lesson plan? 

 Very frequent are being given 

 Frequent are being given 

 Occasionally given 

 Not at all 

27. Does the school has enough facilities which ensures effective preparation of lesson 

plan?  

 Yes 

 No 

28. In general, what things facilitates effective/ poor preparation of lesson plan to primary 

school 

teachers………………………………………………………………………………………

………………………………………………………………………………………………

……………………………………………………………………………………… 

 

29.What should be done in order to modify the efficiency of lesson plan preparation and 

use?........................................................................................... 

 

THANK YOU VERY MUCH 
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APPENDIX 2 

Interview with head teachers and academic masters 

Dear respondents 

I am a master’s student at University of Dodoma (UDOM) conducting a research on “The 

Effectiveness of Lesson Plan Preparation and Use Towards Primary School Pupils’ 

Academic Performance in Tanzania”. Please fill this questionnaire honestly, frankly and 

sincerely.  

1. What is your highest level of academic qualification? 

2. For how long you have been working as head teacher/ academic master? 

3. You have been specialized to which subjects? 

4. Do the teachers of this school prepare lesson plans? 

5. According to your views do you think lesson plan increases teacher’s efficiency in 

teaching process? Give reasons. 

6. Do you have a tendency of evaluating teacher’s prepared lesson plan? What are the 

most considered things during such evaluation? What is the general evaluation? 

7. Is there any given training to teachers focusing on lesson plan preparation and use? 

8. As head of school what support do you have to your teachers during lesson plan 

preparation and use? 

9.  Does your school has enough facilities which support effective preparation of 

teacher’s lesson plan? 

10. In general, what things facilitates effective/ poor preparation of lesson plan in this 

school? 

 
 

THANK YOU VERY MUCH 
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APPENDIX 3 

 Interview with district academic officer of primary education 

Dear respondents  

I am a master’s student at University of Dodoma (UDOM) conducting a research on “The 

Effectiveness of Lesson Plan Preparation and Use Towards Primary School Pupils’ 

Academic Performance in Tanzania”. Please fill this questionnaire honestly, frankly and 

sincerely. The information you provide will be used for research purpose and not 

otherwise. 

Thank you in advance. 

Halala, Remigius 

1. According to your views do you think lesson plan increases teacher’s efficiency in 

teaching process? Give reasons. 

2. According to your views do you think pupil’s academic performance are being 

facilitated with effective preparation and use of lesson plans? Give reasons 

3. What support do you have to your teachers during lesson plan preparation and use? 

4. Is there any training which district give to teachers focusing on lesson plan 

preparation and use? if they are available at what interval are they given? 

5. In general, what things facilitates effective/ poor preparation of lesson plan to 

primary school teachers 

6. What should be done in order to modify the efficiency of lesson plan preparation 

and use?  

 
 

THANK YOU VERY MUCH 
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APPENDIX 4 

 Interview with officers who ensures the quality assurance of primary schools 

Dear respondent 

I am a master’s student at University of Dodoma (UDOM) conducting a research on “The 

Effectiveness of Lesson Plan Preparation and Use Towards Primary School Pupils’ 

Academic Performance in Tanzania”. Please fill this questionnaire honestly, frankly and 

sincerely. The information you provide will be used for research purpose and not 

otherwise. 

Thank you in advance. 

Halala, Remigius 

1. According to your views do you think lesson plan increases teacher’s efficiency in 

teaching process? Give reasons. 

2. According to your views do you think pupil’s academic performance are being 

facilitated with effective preparation and use of lesson plans? Give reasons 

3. Does this department have any used mechanisms which help you to ensure teacher’s 

efficiency towards lesson preparation and use? 

4. As school quality assurers, how do you monitor and evaluate teacher’s lesson plan? 

What are the most considered this during under this process?   

5. What is the real situation about teacher’s responses towards lesson plan preparation and 

use? 

6. In general, what things facilitates effective/ poor preparation of lesson plan to primary 

school teachers 

7. What should be done in order to modify the efficiency of lesson plan preparation and 

use? 

 

 

 

THANK YOU VERY MUCH 
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APPENDIX 5 

 Focus group discussion with students 

Dear respondents 

I am a master’s student at University of Dodoma (UDOM) conducting a research on “The 

Effectiveness of Lesson Plan Preparation and Use Towards Primary School Pupils’ 

Academic Performance in Tanzania”. Please fill this questionnaire honestly, frankly and 

sincerely. The information you provide will be used for research purpose and not 

otherwise. 

Thank you in advance. 

Halala, Remigius 

1. Do all subject teachers enter to the classroom with teaching tool? Which teaching 

tools they mostly prefer to enter with? 

2. Does those teaching tools helps you to understand the subject? Explain how 

3. When teachers start lessons do they remind on the previous lesson? Do they 

include your participation? How?  

4. Do teachers consider your participation on explaining the previous lesson before 

starting the new one? Which methods do they use in order to include your 

participation?   

5. Do you participate in explaining your views when the lesson starts? How do you 

participate? During the lesson do you participate too? How? 

6. Does your subject teacher used measures your understanding when they are in 

teaching process? How do they measure your understanding? 

7. Do these given measures clearly correlate with what you have been taught? 

8. Do you receive feedback from what you have been measured? Does the feedback 

come on time? 

9. Do you make corrections with teachers soon after these feedback? 

 

 

 
 
 

THANK YOU VERY MUCH 
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APPENDIX 6. 

 

 Documentary review 

Name of School……………………… 

KEY: A=Very good, B= good, C=Satisfactory, D=Poor 

No Documents Reviewed Grade Reason (s) 

 A B C D 

1 Standard seven examination 

results ( 2014-2016) 

     

2 Teacher’s lesson plans      

4 Student’s attendance registers      
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MATRIX TABLE FOR ERRORS CORRECTION IN A DISSERTATION TITLED 

“Effectiveness of Lesson Plan Preparations and Use for Academic Performance of Pupils 

in Primary Schools in Tanzania”  

BY 

REMIGIUS H. HALALA 

S/N EXTERNAL EXAMINER 

OBSERVATION 

WHAT HAS BEEN DONE 

1. Title: The use of “towards” in the 

title is vague  

The title  now reads as “ “Effectiveness 

of Lesson Plan Preparation and Use for 

Academic Performance of Pupils in 

Primary Schools in Tanzania” 

2.  Page 1: Spacing “non- formal”  

 

The correction has been done by 

removing a space on “non- formal”  

3. Page 3: Last paragraph omit the 

word …of…. 

The word “of” has been omitted in the 

sentence “…..Lesson planning is also 

paramount for quality education 

outcome.  

4. Page 4: In the last paragraph the 

word insisted to be paraphrased. 

The external examiner recommended the 

use of “emphasized” instead of 

“insisted” and it was used as 

recommended. 

5 Page 5: spacing “where by” The space was removed and now the 

word  reads as “whereby”  

6. Page 6 and page 14: In objective 

one and research question one use 

of the word “views” instead of 

“attitude”  

The external examiners recommendation 

as been accommodated.  

7. Page 11: …empirically tested 

theories…. 

This was changed to …empirically 

tested theory….  

8. Page 12: remove space on the 

following words 

 Student – teacher 

 Social – behavioral  

 Motivational – effective 

Also change Walberg to Walberg’s 

and appears to appear 

All spaces have been removed and the 

words Walberg and appears have been 

changed accordingly. 

 

9. Page 18: The word teachers….. This was changed to teachers’…an 

apostrophe added 
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10. Page 19: The word results to…. 

Should be changed to result in….. 

The comment of external examiner was 

accommodated 

11. Page 35 and 55: add the word “the” 

to the word “majority” …… 

The word was changed to “the 

majority…” 

12. Page: 56 use the word “on the other 

hand” instead of “on the other side” 

The word was changed as recommended 

by external examiner 

13. Page 57: omit word “of” .. and 

replace by word “in”….. 

The word was omitted, the sentence now 

reads as.. “low support in providing…..” 

14. Page: 57 write “Plans as well as 

limited” not “Plans and limited” 

This comment is also accommodated in 

this error free document 

15. Literature Review: the chapter  is 

weak in empirical analysis and 

critical literature review 

Literature review is enriched according 

to external examiner’s comments. 

 Section 2.4 page 15 : “Need for 

instilling the use of lesson plan in 

the teaching process”  has been 

paraphrased and now read as “ 

advocating the use of lesson plan 

in the teaching process”.  

 The section has also been moved 

to 2.5 and 2.4 has been replaced 

by new heading “the relationship 

between lesson plan and pupils’ 

academic performance”.  

 

 

 


