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ABSTRACT 

This study was undertaken to investigate influences of school leadership styles on 

the students academic performance in Tanzania community secondary schools in 

Dodoma municipality. To achieve research objectives three research questions were 

formulated; what are the influencers that necessitate good academic performance in 

community secondary schools? what leadership styles does head of school use to 

promotes student academic performance in community secondary schools?, and 

what roles the school leadership undertake in enhancing quality of teaching and 

learning in community secondary schools? Data were collected through interview, 

documentary review and observation techniques. The data were analysed 

qualitatively into thematic areas for easy coding and interpretation, whereby the 

researcher transcribed each of the interviews by identifying and reviewing common 

themes through coding process. 

The results of this study revealed that, head of the schools in community secondary 

school uses different styles of leadership such as democratic, laissez-faire and 

autocratic leadership style depending on the situation, whereby democratic style is 

mostly used by heads of the schools in community secondary schools and by large, 

teachers believe in democratic leadership style due to their involvement in decision 

making process. This implies that democratic leadership styles has the most 

influence on the students academic performance compared with laissez-faire and 

autocratic leadership styles.  Researcher conclude that, democratic leadership style is 

viewed as an important aspect of teamwork and collaboration, because teachers are 

fully involved in decision making process and are supported in different ways by 

their leaders to accomplish their duties. 
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CHAPTER ONE 

1.0 Introduction 

The study investigated on Influences of School Leadership Styles on the Students‘ 

Academic Performance in Tanzania Community Secondary Schools. This chapter 

introduces the study in various section including background of the problem, 

statement of the problem, purpose of the study, research questions, significant of the 

study, delimitation of the study, limitation of the study and operational definition of 

key terms. 

1.1 Background Information of the Problem 

Performance of community secondary schools is influenced by the kind of 

leadership styles employed by head of school, which in turn lead to the achievement 

of school goals and national goals at large. Iramba (2016) asserted that, studies on 

school effectiveness reveal a significant effect of leadership, not only on students‘ 

academic achievement but also on an array of school conditions. According to 

Ezeuwa (2005) leadership is the key to the progress and survival of any kind of 

organization, and hence success schools in this case largely depends on the quality 

of its leadership. This implies that through leadership teachers are engaged to 

struggle willingly and actively towards the accomplishment of the pre-determined 

goals. 

Allie (2014) reported that, one the head of schools (HoS) core responsibilities is to 

ensure that the school achieves a high level of academic performance through the 

optimum utilisation of all human and material resources. This can best be achieved 

through effective leadership (Botha, 2004). In connection to effective leadership, 

Cole (2004) asserts that, for a school to perform well both in academics and in co-
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curricular activities, effective leadership is needed. Effective leadership has been 

described as the key organizational factor that has the most positive impact on an 

organization operation. Basing on Goleman‘s (2000) research, effective leadership 

in a multicontextual environment can be achieved by employing three primary 

leadership styles stated as: vision, mobilizing people toward change; Serving, by 

building emotional bonds; Leading others to greatness, by developing people for 

future responsibility. Effective leadership style is a key to solve the problem of 

working with various employees and convey the organizational progress and change 

to the next level. 

Duke, Tucker, Salmonowicz and Levy (2007) have observed that a lack of effective 

leadership in schools lowers learners‘ achievement; and often results in 

dysfunctional school organisation and programmes. They add that, lack of 

appropriately designed leadership leads to unstable and discontented staff, learners‘ 

negative attitudes to academic work and discipline, an unhealthy school system or 

climate and lack of cooperation from parents or the community. 

Marishane and Botha (2011) emphasise on the significance of teaching, learning and 

effective leadership as the core determinants of school effectiveness. In the same 

view, Zulu (2005) argues that an effective school is one that satisfies external 

criteria: such as the demands of the community, parents or learners and performs 

well when measured against comparable institutions in areas such as examination 

results. Also, research by Lezotte (2010) led to a conclusion that in the effective 

school, the principal acts as an instructional leader and effectively and continually 

communicates the mission of the school to staff, parents, and students. Having 

common core values and shared sense of purpose helps guide all members of the 
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instructional team and avoid individuals straying from the intended goals (Kirk & 

Jones, 2004). In that regard, Lezotte (2010) identifies seven correlates of effective 

schools; strong instructional leadership, clear and focused mission, safe and orderly 

schools, climate of high expectations for success, frequent monitoring of student 

progress, positive home-school relations, and opportunity to learn/time on task. 

A review of studies concerning the characteristics of ineffective schools highlights 

four aspects: lack of vision; unfocussed leadership; dysfunctional staff relations; and 

ineffective classroom practices (Sammons, Hillman & Mortimore, 1995). Also, 

ineffective schools are most commonly found in areas of deep poverty since they are 

poorly funded, lack technology or qualified leaders (National Education Association, 

2001). 

According to Lezotte (2010) instructional leadership is one of the correlates of 

effective schools. Evidently, the effective instructional leaders are proactive and 

seek help in building team leadership and a culture conducive to learning and 

professional growth which have in turn shown positive effect on school 

improvement and effectiveness (Lezotte, 2010). Therefore, effective head teachers 

are able to transform schools into successful teaching and learning communities, 

while ineffective head teachers inhibit the progress and success of schools (Bottery, 

2001). 

Apart from that, head of school is the executive leader at the school level, the prime 

agent articulating, embodying, and implementing the schools mission and ethics 

(Sullivan, 1999). The executive function of the head of school aims at attaining of 
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the national educational goals and the planned school educational goals especially 

by raising students‘ academic performance. 

Msemwa (2005) asserts that, the overall performance of any educational institution 

depends very much on leadership style of the head of institution, thus head of 

schools are the central persons in creation of harmony or disharmony and a feeling 

of membership spirit on the teachers. Successful leadership is the results of 

possessing knowledge and understanding leadership skills along with ability to 

effectively implement those attained skills. 

The South African Standard for School Leadership (SASSL) clarifies exactly what 

the education system currently expects of its principals (Department of Education, 

2005). The SASSL identifies six key areas of the principal‘s role as a leader and 

manager; leading and managing the learning school, shaping the direction and 

development of the school, assuring quality and securing accountability, developing 

and empowering the self and others, maintaining the school as an organisation, and 

working with and for the community. School leaders have to develop school 

climates an 

d cultures that help to motivate both students and teachers leading to the creation of 

better teaching and learning environments which are more conducive to higher 

levels of students‘ achievements (Mulford, 2003). Students‘ performance and 

teachers willingness to carry out teaching and learning activities are influenced by 

their perception of the school leadership style. 

Maicibi (2005) contends that, without a proper leadership style, effective 

performance cannot be realized in schools. Leaders must be equipped with 
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leadership skills so as to enhance performance efficiency and adequately deal with 

educational challenges they face now and in the future. Allie (2014) argues that, 

head of school leadership skills have a substantial influence in determining the 

success or failure at a school.  Johansson (2002) found that, head of schools play a 

crucial role in the area of teaching and learning. Today‘s school leaders needs to 

attain a set of competencies that will assist them to implement their vision and lead 

effectively. 

To create a leadership that lasts over time, leaders must show intended competence 

in multicultural awareness and practice. It is important they understand the 

significance of leadership and leadership expectations, and to develop and sustain 

effective leadership strategies for long-term change (Ulrich & Smallwood, 2012). 

This means that, essential leadership components and major leadership skills need to 

be identified to enhance school leaders‘ competitiveness and performance efficiency. 

The lack of these components affects school performance in various ways including 

poor motivation for teachers and students, mismanagement of school funds and 

inappropriate use of instructional resources all of which lead to poor school 

performance (Mazengo, 2013). 

Evidently, poor performance among the community secondary school is reflected in 

analysis done by the Ministry of Education and Vocational Training (MoEVT) on 

Certificate of Secondary Education Examination (CSEE). URT (2012) reports that, 

academic performance of students has been deteriorating. URT (2007) maintained 

that, poor academic performance in community secondary schools in Tanzania has 

been a major concern to the government. According to Sigalla (2013), Tanzania has 

recently been in demise of education failures reflecting on the performance of form 
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four secondary leavers. He maintain that, trend of the results from 2009 seems to 

pose serious challenges for the future development of the country. Observation of 

academic achievement records in secondary school level has indicated a consistent 

declining trend, especially in form four national examination results (Mwanisi, 

2013). Table 1.1 below indicates the performance of form four national examination 

results (CSEE) in percentage from 2008 to 2014. 

Table 1. 1: Form Four Examination Results (CSEE) in Percentage from 2008-

2014 

YEARS DIVISION 

 

TOTAL NUMBER OF 

CANDIDATE EXAMINED 

I to III (%) IV to 0 (%)  

2008 26.7 73.3 162,855 

2009 17.9 82.1 161,277 

2010 11.4 88.6 266,731 

2011 10.7 89.3 249,838 

2012 6.3 93.7 274,807 

2013 13.27 86.72 226,634 

2014 21.6 79.39 132,635 

Source: Adapted from URT (2012, 2015). 

The data in table 1.1 indicates the performance in percentage of the Certificate of 

Secondary Education Examination. The performance of the students has been 

declining from 26.7% in 2008 to 6.3% in 2012 and 21.6% in 2014, while the 

underperformance of those categorized in divisions IV and 0 has been increasing 

from 73.3% in 2008 to 93.7% in 2012 and 79.39% in 2014. The number of students 

examined increased from 162,855 in 2008 to 226,634 in 2013 and decelerated to 

132,635 in 2014. Academic deficit of secondary school students is not healthy for 

the education and economic growth of Tanzania as a nation.  
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Furthermore, Sigalla (2013) added that, in 2011 the results of form four students 

indicate that about 51% attained a zero class and in 2013 the report of ministry of 

education revealed that 63% of the students have attained zero grade. Although both 

community secondary schools and other government secondary schools are managed 

and served by the government in facilities and human resources, still there are exist a 

gap in performance between community secondary schools and other secondary 

schools which are not communally owned. 

For instance, statistics from 2013 form four examination results show that the 

average pass rate among the community secondary schools was 48% as compared 

59.7% in public ones and in 2014 it was 63.56% among community secondary 

schools compared to 64.49% in public ones (MoEVT, 2015). The table 1.2 shows 

the comparison of students performance in Certificate of Secondary Education 

between community secondary schools and other government secondary schools. 

Table 1. 2: Comparison of the students’ performance in CSEE between 

community secondary schools and other government secondary 

schools from 2008 to 2014 

Academic 

Year 

Performance of 

Community Secondary 

Schools in percentages (%) 

Performance in other 

government secondary schools 

in percentages (%) 

2008 

2009 

2010 

2011 

2012 

2013 

2014 

81.35 

67.67 

43.07 

42.54 

35.40 

48. 20 

63.56 

91.61 

82.16 

71.01 

64.27 

51.21 

59.71 

64.49 

Source: Adapted from URT (2015) in Iramba, (2016) 
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Also, table 1.2 indicates the differences in performance between community 

secondary schools and other government secondary schools where by the 

community secondary schools perform poor compared with other government 

secondary schools. From 2010 to 2013 the performance of community secondary 

schools was below 50% while the performance from other government secondary 

schools were above 50% which differs in each year. 

Aremu (2000) stresses that academic failure is not only frustrating to the students 

and the parents, its effect are equally grave on the society in terms of dearth of 

manpower in all spheres of the economy and politics. In addition, high failure rates 

of the students are costly to all government and community since the throughput of 

the high school and the university is reduced. This increases the cost of training 

graduates as well as reducing admission opportunities for high school students 

seeking a university education (Mlambo, 2011). General observation from the above 

analysis shows that poor students‘ performance among the community secondary 

schools has been increasing yearly. Therefore, this study aims to investigate the 

leadership style which is compatible to better school performance. 

1.2 Statement of the Problem 

Student academic performance is of utmost important for the country‘s 

development. According to Nyandwi (2014), students‘ academic performance plays 

an important role in producing the best quality graduates who will in turn get 

absorbed in the labour market to compete against others by demonstrating 

competence required by the available jobs in the market. The progress in 

performance of the community secondary schools is not good, this means the 

intended school goals and national goals are not yet achieved, although government 
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and the community play their role in the establishment and development of the 

community schools in the country. Still community schools are facing a number of 

challenges, leadership styles being among them which yield to poor performance. 

For example students academic performance in divisions one to four dropped from 

67.42% in 2009 to 57.51% in 2011 equivalent to a difference of 9.91%, also the 

rates of students who failed have increased from32.58% in 2009 to 46.63% in 2011 

(URT, 2012). 

In this regard, different stakeholders have argued that school leadership is 

inefficient, ineffective and showing little impact (Lwaitama & Galabawa, 2007; 

URT, 2008; Mosha, 2011; in Iramba, 2016). Wilson (2013) asserts that, the low 

academic performance in secondary schools may be attributed partly to poor 

leadership at the school level while Namirembe (2005) argues that many secondary 

schools still lack the necessary performance requirements, not only because of 

inadequate fund or even poor facilities, but also categorically due to poor leadership. 

According to Tilley (2011) asserts that, among the key factors that affect academic 

achievement at schools is leadership style. Also, the study by Mngara (2010) found 

that, education system in many parts of the world are managed poorly and 

administered inefficiently, as the results students‘ academic performance are not 

satisfactory as the students are still performing poorly in their examination. 

Moreover, Caldwell (2002) insists that, the workload of school heads is becoming 

more and more unmanageable, and many head of schools lack the time for and an 

understanding of their leadership task. 

The relationship between leadership styles and academic achievement deserves a 

systematic study now because, on the one hand, Tanzania has been witnessing a 
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continuous decline in academic achievement levels, which requires a serious 

attention to resolve the problem (Joshua, 2011). Much as efforts have been in place 

to increase numbers of students, yet what is persistently been happening poses for 

the need of research to investigate how school leadership styles can influence 

students‘ academic performance in Tanzania community secondary schools. 

1.3 Purpose of the Study 

This study aims to investigate the influence of school leadership styles on students‘ 

academic performance in Tanzania community secondary schools. 

1.4 Research Questions 

Three research questions were developed to guide the study. 

(i) What are the influencers that necessitate good academic performance in 

community secondary schools? 

(ii) What leadership styles do school leadership uses to promote student academic 

performance in community secondary schools? 

(iii) What roles the school leadership undertake in enhancing quality of teaching 

and learning in community secondary schools? 

1.5 Significance of the Study 

The knowledge created by the findings of this study might be useful and used for 

training school administrators such as heads of the schools by increase of their 

knowledge about the leadership styles, hence improve their practice because they 

will become more knowledgeable about effective leadership style skills basing on 

the ways to solve students and teachers problems, different ways of working 
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effectively with different groups found in school environment which have different 

perception. 

The findings might be used by the think tank (Department of policy analysis and 

formulation) in the Ministry of Education, Science and Technology (MEST) in 

formulating capacity building programmes to empower both district and regional 

educational officers, administrators and heads of schools in terms of their leadership 

styles. This will help them to change and modify their leadership techniques used in 

day to day administrative activities. The findings will also help the head of schools 

and district or regional educational administrators to implement the formulated 

educational policies by involving teachers, parents and other stakeholders for the 

aims of improving the students‘ performance and the quality of education by re-

examine and appraise their own leadership style and hence make adjustment where 

necessary. 

Lastly, the findings of this study will add knowledge to the existing body of 

knowledge in leadership styles because the study will be used for further reference 

in scholarly work. By passing through or reading this research document findings 

people will now understand the influence of the school leadership on student 

academic performance. The study also will extend the knowledge and support prior 

research that focuses on the influence of school leadership on students‘ academic 

performance. 

1.6 Delimitation of the Study 

This study aimed to investigate on the influence of school leadership styles on the 

students academic performance in Tanzania community secondary schools. Due to 



12 

the limited time and the financial constraints in covering the all schools found in 

Dodoma municipality, the study was delimited to only three selected community 

secondary schools found in Dodoma municipal council, Dodoma Region. The study 

did not focus into other levels of education in both public and private such as 

primary schools or tertiary education or other secondary schools in other districts in 

Dodoma region or other regions and districts in Tanzania. 

1.7 Limitation of the Study 

Limitation is an aspect that may influence the results negatively but over which the 

researcher has no control (Mugenda & Mugenda, 2010). On conducting research the 

researcher faced different problems such as time constraints. On March 20
th

, 2017 

research got permit for data collection from the University of Dodoma and on march 

21
st
, 2017 he got permit from the Dodoma municipality when students were 

prepared to sit for the mid-term examination started on March 27
th

, 2017 ended on 

April 06
th

, 2017 when school were officially closed. Due to this it was difficult to 

conduct a study because teachers and students were on leave. Researcher started data 

collections on the second week when schools were opened as the results researcher 

did not submit his work on time, the deadline was June 30
th

, 2017. 

The researcher was not able to control the attitude of the respondents, for instance 

during data collection process particularly through interview process some of the 

respondents were receiving the mobile calls during conversation. This made a 

researcher to make frequent pauses during interview and to continue with an 

interview when interviewer finished to talk. So this prolonged the interview 

conversation and affected time management in the study. 
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Moreover, few respondents particularly female teachers who were interviewed were 

not able to be recorded as the results researcher used much time when he interview 

them because researcher was supposed to write down (document ) almost all 

provided important information. 

1.8 Operational Definition of Key Terms 

To help readers understand this research study, researcher thought that there is a 

need of defining important terms that are used in this study. The following are the 

definitions of the important terms as used in this study. 

1.8.1 Community Secondary Schools (CSS) 

URT (2009) defines Community/ Ward secondary schools as those schools which 

are built by the efforts of local communities with both cash and in-kind contributions 

but operate and are managed by the government and considered as government 

schools. 

In this study CSS has been used to refer the schools which are managed by the 

partnership between the community and the government, where by the community is 

responsible for the constructions of school infrastructures and the government 

teachers, teaching and learning materials and administrators.  

1.8.2 School Leadership Styles (SLS) 

Lussier (2000) defines leadership style is a combination of traits, skills, (and) 

behaviours managers use to interact with employees. 

In this study SLS has been used to refer the different administrative approaches or 

pattern of the behaviour used by the educational administrators like head of schools 
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during their day to day activities in influencing members of the group or 

organization. School leadership style most preferred or used by heads of schools are 

Democratic, Laissez-faire and Autocratic leadership styles.  

1.8.3 Student Academic Performance (SAP) 

Academic performance refers to how well students perform or progress during their 

academics. It, also refer to both behaviours and results, and adjusting organizational 

behaviours and actions of work to achieve results or outcomes (Armstrong 2006). 

In this study SAP has been used to refer the marks scored, grades and divisions 

obtained by candidates with respect to the examination standard board of a country 

such as National Examination Council of Tanzania (NECTA). In Tanzania, NECTA 

criteria of awarding divisions is as follows: A candidate who sits for NECTA 

examinations is awarded divisions I, II, III, IV or 0. Division four and zero per this 

study are considered as poor performance. 

1.9 Summary of the Chapter One 

This study aimed at investigating on the influence of the school leadership styles on 

the students‘ performance in Tanzania community secondary school. In this chapter, 

it is established that academic performance in Tanzania community secondary 

schools are poor compared to the intended school goals as well as national goals. 

Furthermore, background of the problem, statement of the problem, purpose of the 

study, research questions, significant of the study, delimitation of the study and 

operational definition of key terms are well elaborated by referring various academic 

documents. The following chapter focuses on the reviewed literature in relation with 

the study objectives. 
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CHAPTER TWO 

LITERATURE REVIEW 

2.0 Introduction 

This chapter presents issues related to the essence of the community schools, school 

performance, leadership styles, review of the empirical studies, conceptual 

framework and the research knowledge gap. This aims at providing a broad base of 

literature on the influence of the school leadership styles on the student‘s academic 

performance in Tanzania community secondary schools.  

2.1 The Essence of Community Schools 

Globally, community schools also known as ward schools were established and 

managed by communities and religious organisation mostly churches during the 

colonial period, but later these schools were taken over by the government after 

independence and integrated into public school education system (Saga, 2014). The 

basis for community schools can be seen as an explicit partnership involving 

children at the center surrounded by families and communities. This was because the 

main focus of the community school was students‘ educational success, health and 

well-being (Hoyer, 2011). 

The establishment of community schools is one of the major educational reform in 

Tanzania secondary education during the 1980‘s and 1990‘s (Machumu, 2011). The 

1990 Education for All (EFA) meeting in Jomtien provided an expanded vision of 

basic education and called for strengthening partnerships with civil society 

organizations, local communities, and nongovernmental organizations (NGOs) in 

providing education (Miller-Grandvaux & Yoder, 2002).Ten years later, in 2000, the 

Dakar Framework for Action (DFA) developed at the World Education Forum 
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(WEF) reaffirmed the goals of reaching universal access to learning, broadening the 

means and scope of basic education, and strengthening partnerships between schools 

and communities. The partnerships have to consist of school leadership and other 

representatives of the school, parents, community-based organizations and 

community leaders. The partners develop a set of shared goals and a system to 

accomplish planned goals. In the last ten years community schools have become an 

important part of the educational landscape in sub-Saharan Africa, we know that 

thousands of community schools now exist in Africa though we don‘t have an exact 

count (Miller-Grandvaux & Yoder, 2002). 

Currently, the establishment, expansion and development of community school 

movement has entered a new stage. The strategy is now planning at district, city, or 

municipal level and are creating whole systems rather than just one or a few of 

community schools. There are a great number of community school in Africa 

supported by government, Non-Government Organisation (NGOs), community, 

international and local donors. 

In Zambia, a community school is a community-based, owned, and managed, 

learning institution that meets the basic/primary education needs of pupils, who for a 

number of reasons cannot enter government schools (Miller-Grandvaux & Yoder, 

2002). They maintain that, a committee of community representatives manage and 

organize these schools, which can be locally or externally initiated. Community 

schools target orphans, underprivileged children and girls. World Education 

Community Schools (WECS) in Mali are defined as a cost-sharing arrangement with 

government (Welmond, 2000). 
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In Tanzania community schools are the government schools, the schools are 

managed by partnership between the community and the government. According to 

Hoppers (2005) ward secondary schools are the community secondary schools 

established, run and largely managed through the efforts of community members 

with support from local and central governments. In this partnership the government 

is responsible for supply of teaching and learning materials, teachers and 

administrators while communities are responsible for the construction of 

infrastructure network system. 

The main objective of establishment of community school was to enhance the 

quality and accessibility of secondary education to the majority of Tanzanians 

especially those in the rural and remote areas, as a result, more rural secondary 

schools were built all over the country (Wedgwood, 2006). Due to this, currently in 

every ward or community found in Tanzania there are community secondary 

schools, while other community have got more than one community secondary 

schools. 

The establishment of the community secondary schools have positive contributions 

to the country‘s education development, such as an increase in number of public 

secondary schools, spread of secondary education service to the remote areas of the 

country, increasing access and enrollment rate to the secondary education (URT, 

1995, 2004). Miller-Grandvaux & Yoder (2002) added that, community schools 

have an impact on national education systems in a number of ways: bringing about 

educational innovations or reforms and assisting in the process of decentralization, 

they have helped to move monitoring, supervision, and training to a more local level 

and contributed to the decentralization of basic education management. Moreover, 
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an establishment of the community schools in Tanzania communities increased a 

number of the educated Tanzanians compared to the previous years before its 

establishment. 

2.2 Student Academic Performance 

Since Community Secondary Schools were established in Tanzania the main 

challenges in community secondary school seem to be academic performance of 

students as Nyandwi (2014) contends that, despite the efforts made by the 

government of Tanzania, and community in expanding secondary schools which 

extended to ward level, lowering education expenses to improve the education 

systems, the academic performance is still poor. Evidence tends to suggest that 

overall performance of secondary education students has remained poor (Mosha, 

2000). According to Westera, (2001) the quality of education is increasingly judged 

by focusing on students‘ performance, what students actually learn, and how well 

they learn it. Armstrong (2006) define performance as both behaviours and results, 

and adjusting organizational behaviours and actions of work to achieve results or 

outcomes. 

Performance is understood as achievement of the organization or contribution of an 

individuals or teams to the planned organizations goals. Odubuker (2004) defines 

academic performance as the quality and quantity of knowledge, skills, techniques, 

positive attitude, behaviour and philosophy that students acquire. In education, 

Wilson (2013) asserts that, performance is often presented as synonymous with 

achievement or attainment in carrying out of a task, assignment or a course. Hawes 

and Hawes (1982) defined achievement as a successful accomplishment or 
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performance in a particular subject, area, and course usually by reasons of skill, hard 

work inter typically realized in various types of grades and marks. 

Poor academic performance according to Aremu and Sokan (2003) is a performance 

that is adjudged by the examinee/testee and some other significant that shows as 

falling below an expected standard. Also, Asikhia (2010) described poor academic 

performance as any performance that falls below a desired standard. It means if 

students score below the standard suggested or planned is regarded as showing poor 

performance. 

The persistence of poor academic performance in secondary schools can simply 

predict that no single factor can sufficiently determine the academic achievement of 

secondary schools in the Tanzanian context (Wilson, 2013). Most commonly poor 

academic performance is determined by combining demographic, socio-economic 

and environmental factors such parents‘ educational level, occupational status and 

income level (Jeyness, 2002). Bryk (2010), identified five essential supports for 

student success: strong school-parent-community(ties); enhanced professional 

capacity; a student-centered learning climate; a coherent instructional system; and 

leadership that drives change and enlists teachers, parents and community members 

to help expand the reach of the work and share overall responsibility for 

improvement. 

Moreover, Edmonds (1981) research noted the following characteristics of 

successful schools: strong administrative leadership, focus on basic skills, high 

expectations for student success, frequent monitoring of student performance, and 

safe and orderly schools. Therefore, for the successful of the school in academic 
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matters the school leadership have to take into consideration noted characteristics of 

the successful school. 

2.3 Leadership Styles 

Armstrong (2004) defines leadership as influence, power and the legitimate 

authority acquired by a leader to be able to effectively transform the organization 

through the direction of the human resources that are the most important 

organizational assets, leading to the achievement of desired purpose. Northouse 

(2004) views leadership as a process whereby an individual influences a group of 

other individuals to achieve a common goal. 

Wangithi (2014) argues that, although there are many definitions of leadership made 

from different aspects, most of them point at leading followers to reach a specific 

achievement. It is the way by which the leader uses his or her authority to influence 

the subordinates or followers for the aims of attaining organization goals. 

Leadership occurs when mutual interactions exist between leader and their followers 

in which the leader can affect followers through behaviors such as contingent 

reward, contracts exchange of rewards for effort, promises rewards for good 

performance, recognizes accomplishments, Management-by-Exception (active), 

watches and searches for deviations from rules and standards, takes corrective action 

and management-by-Exception (passive): Intervenes only if standards are not met 

(Bass & Avolio, 1993). 

Leadership in educational institutions is thus a dynamic process where an individual 

is not only responsible for the groups tasks but also actively seeks the collaboration 

and commitment of all the group members in achieving group goals in a particular 
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context (Cole, 2004; Richlin & Cox, 2004). Waters, Marzano, and Mcnutty (2003) 

described that, the caliber of leadership in a school could have a dramatic effect on 

student achievement. 

The leadership style used by head of schools are importance for the students‘ 

academic performance. Haymon (1990), found a positive relationship between 

leadership styles and student performance in the elementary schools. Leaders have 

the roles of providing direction and using influence on persons and other things in 

order to achieve the school‘s goals. School leadership style is crucial for the 

academic performance of the students because school's performance are judged by 

the results learners produce, as Mkhize (2005) argued that, a high standard of 

performance is necessary because the effectiveness of the school principal's 

leadership is measured by the academic success of the learners and vice versa. 

Lussier (2000) defines leadership style is a combination of traits, skills, (and) 

behaviours managers use to interact with employees. Maicibi (2005) contends that, 

without a proper leadership style, effective performance cannot be realized in 

schools. Kashu (2013) added that, even if the school has all the required 

instructional materials and financial resources, it will not be able to use them 

effectively, if the students are not directed in their use, or if the teachers who guide 

in their usage are not properly trained to implement them effectively. Miller, Walker 

and Drummond (2002) view leadership style as the pattern of interactions between 

leaders and subordinates. Moreover, Clark and Clark (1994) observe that, leadership 

is a process by which a person influences others to accomplish an objective and 

directs the organization in a way that makes it more cohesive and coherent. 
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The term style is almost comparable to the manner where the leader influences 

subordinates (Lunenburg & Ornstein, 2004). According to Wangithi (2014) the ways 

in which leaders influence their subordinates are called styles of leadership. Also, 

Koontz and Weihrich (1998), portray the term leadership style as the way leaders 

handle their subordinates during problem solving towards attainment of the 

organizational goals, and they identify three basic leadership styles: autocratic, 

democratic or participative and laissez faire. In addition, Lunenburg and Ornstein 

(2004) state that, leadership was classified into three different types according to the 

leader's style of handling several decision-making situations during experiments, the 

authoritarian leadership, the democratic leadership and the laissez-faire leadership. 

2.3.1 Autocratic Leadership Style (ALS) 

In autocratic leadership style all command, actions and compliance are expressed by 

single person. Mgbodile (2004) asserts that, autocratic leadership style appears 

generally self-centered and allows minimum participation of the subordinates in 

decision making. Cherry (2014) contends that, they typically make choices 

unilaterally based on their own ideas and judgments; they seek little feedback from 

the group, because their primary focus is on getting the job done. According to Allie 

(2014) this can be viewed as a dictatorial style of leading which ultimately stifles the 

creativity of others: it leads to accumulated resentment amongst group members. He 

maintaining that, the characteristics of autocratic leaders include being dictatorial, 

distrustful, task focused and the taking of full responsibility and credit for decisions, 

actions or outcomes. 

However, autocratic leadership style can be beneficial in some instances, such as 

when decisions need to be made quickly without consulting with a large group of 
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people (Cherry, 2014). Kitavi (2014) added that, a head teacher who subscribes to 

autocratic management style determines school policy alone, the staff has no say, 

directives are given and must be followed without question. Generally, there will 

always be misunderstanding in the school and difficult to attain school goals under 

autocratic leadership style because subordinate are not involved in decision making 

pertaining school development hence poor performance. Subordinate will usually 

implement what head of the school told them to do, there will be no creativity to the 

subordinate. 

Figure 2.1 shows self-centered head of the school who provides the directives or 

command to the teachers (subordinates). According to Mtey (2013) no contribution 

is expected or received from teachers in the process of decision making. This is 

characterized by a high degree of hierarchy (Koontz & Weihrich, 1988; in Mtey, 

2013). 

Figure 2. 1: Autocratic leadership style 

 

 

 

 

 

 

Source: Adopted from Koontz and Weihrich (1988) in Mtey (2013). 

2.3.2 Laissez-faire Leadership Style (LLS) 

Laissez-faire is French expression meaning lead it alone, it is also known as hand-

off-style (Mtey, 2013). Laissez-faire leadership styles refer to the style which allows 

free contributions of ideas or opinions without interference by the leader (Wangithi, 
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2014). The leader takes a leave-the-employees-alone approach, allowing them to 

make decisions, decide what to do, and does not follow up (Mkhize, 2005). 

In laissez faire leadership style, organizational members have almost complete 

freedom or authority, operate with a minimum of rules, and often serve as leader in 

making decisions that guide the organization. In laissez-faire leadership, the head 

teacher believes that there should be no rules and regulations since everyone has a 

sense of responsibility (Pont, Nusche & Moorman, 2008). 

Generally, laissez-faire leadership style works to the subordinate who real knows 

and understand their responsibilities and are committed because head of the school 

does not interfere their activities, rather he or she prescribes what to be done and 

leave them to do on their own. The leader using this style remain in the background 

and seldom express an opinion or work with organizational member. By being free 

to contribute ideas, opinion and acting on their own without interference of the head 

of the school, teachers will work hard towards the educational goals hence good 

academic performance. 

The figure 2.2 shows illustration of the Laissez-faire leadership style whereby head 

of the school allow teachers to do on their own what they like, less power is used. 

According to Koontz and Weihrich (1988) in Mtey (2013) in laissez-faire leadership 

style teachers have high degree of autonomy. 
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Figure 2. 2: Laissez-faire leadership style 

 

 

 

 

 

 

 

Source: Adopted from Koontz and Weihrich (1988) in Mtey (2013). 

2.3.3 Democratic Leadership Style (DLS) 

Mgbodile (2004) democratic style is rather people oriented and counts on the 

participatory contribution of the subordinates. The main assumption of the 

democratic leadership style is the involvement of people including subordinates, 

peers, superiors and stakeholders in decision making process. A participative 

leadership style involves consultation with subordinates, taking their ideas and 

opinions and integrating their suggestions into decisions about the future of the 

school (Northhouse, 2012). 

According to Vain (2000) a democratic leader does not normally takes arbitrary 

orders and decision as he regards the subject as partner in progress. Mkhize (2005) 

argues that, leader encourages learner‘s participation in decisions, works with 

learners to determine what to do and does not closely supervise learners. This based 

on the belief that, several people deciding together make better decisions than one 

person alone. Also it is believed that, when people make decisions together, the 

social commitment to one another is greater and thus increases their commitment to 

the decision. 
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Denton (2009) insisting that, workers‘ morale was improved when leaders 

demonstrated democratic leadership. These ideas prove to be beneficial in increasing 

output efficiency. Kojo (2001) avers that in conflict management and resolution, the 

democratic leader will usually employ wide consultation, dialogue, persuasion and 

above all, compromise as veritable tools for achieving a stable and enduring 

tranquility within the system. He added that, at all times, the democratic leader 

makes available his advice and suggestion to his class. One critique of this approach 

is that it might not work for companies that have hundreds of staff members (Allie, 

2014). 

Generally, democratic leadership style emphasizes on the group participation in 

decision making whereby the decisions reached are for the all members in school. 

Also subordinate are involved in solving problems, generating new ideas and setting 

school goals or objectives. This resulted to good performance of the school because 

a school will be owned communally where by members contribute their ideas and 

work hard for the development of the school. 

Figure 2.3 shows an illustration of the democratic leadership style where it describes 

interdependence between head of the school and teachers. According to Koontz and 

Weihrich (1988) in Mtey (2013) the head of the school consults teachers before making 

decisions, while teachers also consults their head of the school in making their decisions. 
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Figure 2. 3: Democratic head of the school 

 

 

 

 

 

 

Source: Adopted from Koontz and Weihrich (1988) in Mtey (2013). 

2.4 Theoretical framework 

The theoretical framework of this study was guided by the Distributed Leadership 

Theory (DLT). 

2.4.1 Distributed Leadership Theory (DLT) 

Globally, there is growing recognition that the old organisational structures of 

schooling simply do not fit the requirements of learning in the twenty-first century 

because of the increasingly complex world of education. The new and more complex 

forms of schooling require new and more responsive leadership approaches to 

traverse a very different organizational landscape, the work of leadership will 

require diverse types of expertise and forms of leadership flexible enough to meet 

changing challenges and new demands. 

Recent Distributed Leadership Approach can be said to fully change even ignore the 

traditional leadership and leader definitions since leadership in distributed leadership 

approach has a more complex structure than leadership behaviors (Harris & 

Lambert,  2003). 
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According to Hersey and Blanchard (2001) leadership is the process of influencing 

the activities of an individual or a group in effort toward goal achievement in a given 

situation. That is to say, when observers are affected by a single individual in the 

realization of aims, it is claimed that leadership process is in effect (Birdal & 

Aydemir, 1992). Leader in this leadership process is accepted as the person with the 

most or highest effect on the members of the group and defined as the individual 

with the highest impact on individuals or groups (Freadman, Sears & Carlsmith, 

2003) and as the individual who leads others to act in a specific way for a specific 

purpose (Erturk, 2000). 

A distributed leadership perspective recognises that, there are multiple leaders 

(Spillane, Halverson & Diamond, 2004) and that leadership activities are widely 

shared within and between organisations (Harris, 2007). A distributed model of 

leadership focuses on the interactions, rather than the actions, of those in formal and 

informal leadership roles in an organization. According to Harris and Spillane 

(2008), a distributed perspective on leadership acknowledges the work of all 

individuals who contribute to leadership practice, whether or not they are formally 

designated or defined as leaders. It is primarily concerned with leadership practice 

and how leadership influences organisational and instructional improvement 

(Spillane, 2006). 

The term distributed leadership is believed to have been used for the first time by 

Gibb (1954), an Australian psychologist, who drew attention to the dynamics of 

influence processes as they impact on the work of different groups (Menon, 2011). 

Gibb (1954) suggests that, leadership should not be viewed as the monopoly of the 

individual but rather as shared functions among individuals. Menon (2011) asserts 
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that, distributive leadership involves two aspects: the leader-plus aspect (who) and 

the practice aspect (how). The leader-plus aspect acknowledges that the work of 

leading schools involves multiple individuals and is not restricted to those at the top 

of the organisational hierarchy or those assigned formal leadership duties. In this 

distributed leadership approach, leadership practice is the outcome of the interaction 

of school leaders, followers, and their situations (Spillane, Hunt, & Healy, 2008). 

According to Gronn (2000), a distributed view of organisational activities and tasks 

is linked to a new form of the division of labour in organisations, in which the 

authorship and the scope of the activities to be performed have to be redefined to 

encompass pluralities of agents whose actions dovetail or mesh to express new 

patterns of interdependent relations. Gronn (2002) distinguishes between two forms 

of distributed leadership, namely, additive and holistic. Additive forms of 

distribution refer an uncoordinated leadership pattern, in which many different 

people may engage in leadership practices without taking into account the leadership 

activities of others in the organisation, while holistic leadership refers to consciously 

existing and managed collaborative patterns involving some or all leadership sources 

in the organisation. 

2.4.2 Elements of Distributed Leadership Theory (DLT) 

According to Bennett, Wise, Woods and Harvey (2003), there are three distinctive 

elements of the distributive leadership: 

Firstly, distributed leadership highlights leadership as an emergent property of a 

group or network of interacting individuals. This contrasts with leadership as a 

phenomenon which arises from the individual. Gronn (2002), called it as the 
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concertive action. According to Gronn there are three main patterns in concertive 

action: Spontaneous collaboration concerning tasks. Leadership is evident in the 

interaction and relationships in which people with different skills, expertise and 

from different organisational levels (coalesce) to pool expertise and regularise 

conduct for the duration of the task; Shared role which emerges between two or 

more people, involving close joint working within an implicit framework of 

understanding (emphasis added) and emergent intuitive understandings; and 

Institutionalisation of structures of working together (concertive mechanisms). 

Secondly, distributed leadership suggests openness of the boundaries of leadership. 

According to Bennett et.al (2003) this means that it is predisposed to widen the 

conventional net of leaders, thus in turn raising the question of which individuals 

and groups are to be brought into leadership or seen as contributors to it. The notion 

of distributed leadership does not suggest how wide that boundary should be set. 

Thirdly, distributed leadership entails the view that varieties of expertise are 

distributed across the many, not the few. Related to openness of the boundaries of 

leadership is the idea that numerous, distinct, germane perspectives and capabilities 

can be found in individuals spread through the group or organisation (Bennett, et.al 

2003). They also asserts that, if these are brought together it is possible to forge a 

concertive dynamic which represents more than the sum of the individual 

contributors. Initiatives may be inaugurated by those with relevant skills in a 

particular context, but others will then adopt, adapt and improve them within a 

mutually trusting and supportive culture. 
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The reason for choosing this theory is basing on the assumption that, distributed 

leadership focus on the interaction of the members within an organization.  This 

means that, leadership practices are the outcome of the interaction of the members 

within an organization. For the success of an organization leadership activities have 

to be shared activities distributed towards each an individual within an organization. 

According to Silins, Mulford, Zarrins and Bishop (2002) the more distributed the 

leadership is throughout the school community, in particular to teachers, the better 

the performance of that school in terms of student outcomes. 

Any organizational member is therefore responsible for the development of an 

organization and the leaders have to acknowledge the work done by all members 

within an organization for the achievement of an organization. Distributed 

leadership is more likely to have a greater impact on student achievement/outcomes 

than traditional, top down forms of leadership (Gronn, 2000; Spillane et. al., 2004). 

At the school, teachers may be considered to engage in distributed leadership 

practice when, for instance, they collaborate in an attempt to take action regarding 

specific problems (Menon, 2011). 

2.5 Review of the Empirical Studies 

This sub-section present the review of the empirical studies or research papers 

related to the study objectives. The studies reviewed were conducted in different 

areas by using different approaches but were deemed to have insight to guide this 

particular study. According to Mulford (2003), the ongoing developments in 

societies and their provision of education are reflected in the roles, recruitment and 

development of school leaders. That is to say, school leaders have a role to play for 
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the success of the school as an organization such as having good students‘ academic 

performance. 

Studies of the styles of leadership were conducted by researchers in Iowa, Ohio and 

Michigan to determine the most effective style in influencing performance on the 

part of those being lead (Mkhize, 2005). These studies shed light on the styles of 

leadership which are effective in enhancing student performance. For instance, a 

study conducted by Konkle (2007) in urban elementary school in the state of Ohio 

for the purpose of identify leadership styles of school principals in relation to school 

effectiveness. It was found that leadership styles of the school principals have effects 

on students‘ performance. 

In a review of effective schools in the Unite State of America (USA), Croninger and 

Lee (2001) found evidence that, schools with a common sense of purpose and strong 

communal organization involving collegial relationships among staff and positive 

adult student relationships are efficient in promoting a range of academic and social 

outcomes reflecting students' engagement and commitment. This means school 

heads have to work with staff members collaboratively so as to analyse their 

problems, set school developmental plan and priorities, and resolving issues like 

group dynamics. 

Also, Korkmaz (2007) in Denton (2009) studied the effects of leadership style on the 

organizational health of schools in Turkey. He cited studies that relate the 

dissatisfaction of teachers to low salaries, lack of resources, inappropriate 

administrative leadership styles, and job related stress. In addition, he cites studies 

that attribute strong correlations between the principal‘s leadership style and 
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teachers‘ job satisfaction. He said, in many respects, the principal is the most 

important and influential individual in the school. It is his or her leadership that 

shapes the school‘s learning climate, the level of relationship between staff, and the 

teacher morale. 

Another study performed in New York city on how school performance relate to the 

characteristics of school principals, Clark, Martorell & Rockoff, (2009), found that 

there was a positive relationship between principals experience and school 

performance, implying that schools led by inexperienced principals would reveal 

poor performance. This means that schools lead by experienced principal would 

reveal good performance.  

Moreover, Leithwood and Jantzi (2000) in their study which examined the effect of 

principal and teacher leadership on student engagement with school, based on the 

analysis of survey data from a sample of 1762 teachers and 9941 students in a large 

Canadian district. They found that principal sources of leadership had larger effects 

on student engagement than teacher sources of leadership, hence good performance. 

The authors reported non-significant negative effects of collective leadership on 

students. 

In Africa, intensive effort to improve school leadership was one of the most 

promising points of intervention to raise retention, the quality and efficiency of 

secondary education across Sub-Saharan Africa (SSA). In developed countries there 

are huge effort played by the government for the aim of improving administration in 

educational organizations. 
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For instance in South Africa, leadership training for secondary school heads was to 

improve quality of Education hence good performance while, in Senegal's 

Improvement Plans (SIP) created in 1996, encourage enterprenoual skills of head 

teachers to find funding for school projects that enhance educational quality (Nzoka, 

2014). A study conducted by Okoroji, Anyanwa and Ukpere (2014) titled, Impact of 

leadership styles on teaching and learning process in Iwo state revealed that, 

majority of secondary school teachers in Owerri North uses democratic leadership 

style more than other types of leadership styles. 

A study conducted by Tilley (2011) in reviewed the leadership style of principals in 

high-performing schools in extreme-poverty areas to determine what factors 

accounted for academic achievement. The study revealed that school leadership that 

had high expectations for staff members and emphasised small group instruction, 

collaboration, and continuous improvement in instructional practices played a 

significant role in academic achievement. 

In addition, the study made by Kitavi (2014) established that there is a positive 

moderate relationship between the democratic leadership style and student academic 

performance in primary schools. The study revealed that most school manages used 

the democratic style of leadership. Schools are composed of intelligent people 

whose ideas are crucial in the day-to-day running of the same schools. Teachers, 

pupils and prefects, for example, have the capacity to advise effectively on academic 

matters in the school. Their ideas and contributions cannot be ignored. 

Also, a study conducted by Nsubuga (2003) in Uganda for the aim of examine the 

influence of leadership styles adopted by school heads on the overall performance of 
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secondary schools in twenty-four secondary schools in three regions in Uganda 

revealed the extent to which leadership style contributes to student academic 

performance was limited; denoting a coefficient determination of 32.8%. 

According to Nsubuga (2003) leadership style may be a strong factor in accounting 

for the academic performance of learners in a school, but its degree of influence may 

be limited if the school lacks reliable teachers, funds, an experienced principal and a 

strong culture of academic excellence. The remaining 67.2% is the measure of the 

extent to which extraneous variables such as the quality of teachers, availability of 

school facilities, instructional materials and the experience of head teachers, school 

culture and nature of learners contribute to school performance. 

Moreover, Wangithi (2014) found that, democratic leadership style has a positive 

impact with school performance of secondary schools while Laissez-faire leadership 

style of school heads has negative impact on school performance, it need to be 

avoided and the greater the use of autocratic principles, the poorer the learners‘ 

academic performance. Nsubuga (2008) added that, most school manages used the 

democratic style of leadership. The school head uses the democratic leadership style 

to build trust, respect and commitment because the style allows people to have a say 

in decisions that affect their goals and how they do their work (Wangithi, 2014).  

Furthermore, the study by Kasinga (2010) indicated that the democratic style of 

leadership was the most applied one by Principals in secondary schools in Nairobi 

province and laissez-faire leadership style was the least applied while a study by 

Okoth (2000) on the effects of leadership styles on performance in Kenya Certificate 

of Secondary Education (KCSE) in the same province revealed that democratic 
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headteachers produced higher mean score grades as compared to autocratic head 

teachers. 

In Tanzania, studies have been done focusing on the aspect of the roles of school 

leadership styles and the students‘ academic performance in both public and private 

secondary schools. For instance, a study conducted by Mazengo (2012) titled, the 

leadership styles of the school heads and school performance in private secondary 

school. The purpose of the study was to examine and identify the leadership styles of 

secondary school heads and school performance in private secondary schools. The 

study found that the democratic leadership style was highly mentioned by the 

respondents as the most effective from better performing private secondary schools 

followed by autocratic or authoritarian leadership style. He maintain that, school 

heads and teachers report that the democratic leadership style is essential for 

involving teachers and students on various matters and decision making at school. 

Another study was conducted by Mosha (2000) articulated that, school management 

and performance require effective school leadership style whereby school heads are 

able to handle both external operations as well as the school environment 

interaction. Also, a study conducted by Nzigilwa (2010) titled, the role of school 

leaders in influencing students‘ achievement in secondary schools. The study 

revealed that, in those highly performing secondary schools their schools heads were 

much concerned with the component including articulation of school vision and 

mission, recruitment of teachers and effective utilization of the resources, 

supervision of teaching and learning processes, monitoring of students‘ progress, 

motivating teachers and students and creating orderly teaching and learning 
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environment. While low performing secondary schools were less concerned with the 

above mentioned components. 

2.6 Knowledge gap 

In order for a school to perform better, there is a need for the leaders with a good 

and strong character who engage in the entire process of school administration. A 

school will not have good performance by figuring out where it wants to go, but by 

having effective leaders. Leaders who do whatever they have to do in order to get 

the job done for the success of an organization. Leaders have to employ different 

leadership strategies for school performance as, Ruben (2012) asserts that, school 

leaders should be empowered to use different strategies to insure that teachers are 

working collaboratively with students for their future academic performance. 

Currently, due to poor performance of the schools it seems like the school leaders do 

not play their roles effectively in school administration. Head of schools are still 

employing old public system of administration (Mulford, 2003). This results to 

demoralization of teachers‘ commitment in teaching at community secondary 

school, hence poor performance. 

Through the literature reviewed much has been done on: Relationship between 

Dodoma students learning styles and academic performance by Mwakobela (2010), 

Science teachers assessment tools: effects on students‘ academic performance and 

the Influencing of some selected personality variables on secondary schools 

students‘ academic performance by Mwaitenga (2010). Little in Tanzania is on the 

influence of school leadership styles on students‘ performance in Tanzania 

community secondary schools. Objective of the present study aims at investigate the 
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influence of school leadership styles on the students‘ academic performance in 

Tanzania community secondary schools. Therefore, the current study is of necessary 

to bridge the gap. 

2.7 Conceptual framework 

This study adopted Distributed Leadership Theory, a theory focuses on the 

interactions, rather than the actions, of those in formal and informal leadership roles 

in an organization. In distributed leadership theory, school leadership practice is the 

outcome of the interaction of school leaders, followers, and their situations. The 

interaction among school leadership, teachers and students at school will trigger to 

students‘ academic performance. Head of school must employ comprehensive kind 

of leadership style where he or she will involve subordinates as a team for the 

achievement of an organizational goals.  

The kind of leadership styles employed by head of the school is what will determine 

the interaction within the school context. Hersey, Blanchard, and Johnson (2001) 

asserts that, the suitability and effectiveness of a leadership style depend on the 

operating situation in which a leader matches his or her leadership style with the task 

of their followers. 

A distributed perspective on leadership acknowledges the work of all individuals 

who contribute to leadership practice, whether or not they are formally selected or 

defined as leaders. The leaders in successful situations work and share their wisdom 

with others to stimulate and create conditions which support efforts of their 

subordinates (Wangithi, 2014).Although head of school is clearly a leader, there are 
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many other individuals who take on leadership roles within a school in different 

situation. These kind of peoples in a school are known as the followers/subordinates. 

The term follower is used to denote individuals who, in a particular activity, do not 

take on a leadership role yet but participate in ensuring that the activity is 

accomplished (Spillane, 2006). For instance academic master or mistress, discipline 

master or mistress, heads of departments, and second master or mistress. It is 

important to remember that leaders and followers are dynamic and fluid terms, 

meaning that an individual who is a follower in one activity could be a leader in 

another activity (Grenda, 2011). 

Situation is the basic concept within the distributed leadership framework (Grenda, 

2011). The proposed study focus on two aspects of the situation: structures and 

routines. Structure refers to the ways of organizing. That is to say how the school is 

organized. The use of structure in this sense focuses on the concept of institutional 

structure that refers to the cultural or normative ideas that organize how people 

interact with one another; structure as a cultural phenomena that guides social 

action–roles, positions, expectations (Spillane, 2006). While routine refers to day-to-

day activities or actions performed by the school. For instance the daily activities of 

teaching and learning. Routines are a repetitive, recognizable pattern of 

interdependent actions, involving multiple actors (Feldman & Rafaeli, 2002). 

Therefore, a network of leaders, followers, their situations and school leadership 

practices, then, describe leadership through a distributed way. 
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Figure 2. 4: Distributed Leadership Framework 
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Source: Adopted and modified from Grenda, 2011 

2.8 Summary of Chapter Two 

This chapter is a review of different studies on different leadership theories. The 

literature reviewed in this chapter has provided an important background and 

conceptual understanding of the research problem, the influence of school leadership 

styles on the students‘ academic performance. The literature reviewed shows that 

academic performance can be influenced by a number of factors such as school 

leadership. Also, this chapter covers the sections on essence of community schools, 

conceptualization of the students‘ academic performance, leadership styles, 

theoretical framework, review of the empirical study, conceptual framework and 

knowledge gap. 
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CHAPTER THREE 

RESEARCH METHODOLOGY 

3.0 Introduction 

According to Myers (2009), the research method is a strategy of enquiry, which 

moves from underlying assumptions to research design and data collection. This 

chapter is the continuation of chapter two, it presents specific issues of this 

particular study including research approach and design study area, population of the 

study, sample size, sampling techniques, data collection methods, data analysis 

methods, bracketing, Trustworthiness of research instruments, pilot study, data 

saturation, data management and ethical consideration. 

3.1 Research Approach and Design 

There are three research methodology paradigm or approaches; quantitative, 

qualitative and mixed paradigms. This study uses the qualitative research paradigm 

to conduct a case study research. Holloway and Wheeler (2002) view qualitative 

research as a form of social enquiry that focuses on the way people interpret and 

make sense of their experience and the world in which they live. The qualitative 

approach was used to analyze data collected from interview, observation and 

documentary review. It provides an effective means for the researcher to gather, 

interpret, and describe data collected from human participants concerning their 

thoughts, opinions, and perceptions (Denton, 2009). 

Munhall (2001) made a similar point in her textbook that, the term qualitative 

research encompasses a variety of designs and methods which have a number of 

common features such as a holistic approach, a focus on human experience, a 

sustained contact with people in their natural setting, a high level of researcher 
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involvement and the production of descriptive and/or narrative data. Walliman 

(2011) asserts that, each type of research design has a range of research methods that 

are commonly used to collect and analyse the type of data that is generated by the 

investigations. In this study the researcher employed descriptive case study design. 

Descriptive research is designed to provide a picture of a situation as it naturally 

happens (Burns & Grove, 2009). 

3.2 Study Area 

The study was conducted in Dodoma region specifically Dodoma municipal. 

Dodoma region is the administrative political capital of Tanzania, it is found in 

central zone of the country covers an area of 41,311 square kilometers. Based on the 

2012 census, the population of the Dodoma region is estimated at 2,083,588 million 

of the people, including 1,014,974 males and 1,068,614 females (URT, 2012 in 

Iramba, 2016). Dodoma region have seven districts which are: Bahi, Kondoa, 

Kongwa, Mpwapwa, Chemba, Chamwino and Dodoma municipality which consist 

of Gogo, Burungi, Rangi and Sandawe inhabitants. Dodoma is situated at an 

elevation of 1,135 metres in a sparsely populated agricultural region ; it is a market 

centre for peanuts (groundnuts), castor beans, sunflower seeds, corn (maize), rice, 

and sorghum (Iramba, 2016). 

Dodoma municipality was established in 1980, bordered by Bahi district in West and 

Chamwino district in East. It lies between latitudes 6.00 and 6.30 degrees South and 

longitude 35.30 and 36.02 degrees East. It covers an area of 2,769 square kilometers. 

According to the census conducted on 26/08/2012 Dodoma municipal have a 

population of about 410,956 where males are 199,487 which comprised 48.5% and 

females are 211,469 which comprised 51.5%. 
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Basing on Dodoma Municipal Council Profile (DMCP) (2008) in Paulina (2013), 

administratively, Dodoma municipality is divided into four divisions, thirty wards, 

fourty villages and seventy street. Economically about seventy five percent (75%) of 

the municipality income comes from agriculture and twenty five percent (25%) of 

the population is engaged in petty business. The original inhabitant of the Dodoma 

municipal are believed to be Wagogo and Warangi, there are now quite good 

number of mixed tribes from neighboring regions this is due to trade and cultural 

relationship in the area. 

Despite of being the capital city of Tanzania with huge number of the universities 

and the colleges the performance of the community secondary schools in Dodoma 

region are still poor compared to the other region, municipal or districts. For 

instance, analysis done by MoEVT (2010) revealed that among the ten secondary 

schools that were poorly in CSEE, five of them were from the Dodoma region. 

In addition, in the previous 2016 national examination results of form four Dodoma 

region was not even appeared in the list of the top twenty regions that were 

performing well. Furthermore, even in the list of the district and municipals that 

performing well there were no municipal or district of Dodoma region in the list of 

twenty three district and municipals that were performing well in CSEE 2016. 
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Figure 3. 1: A map of Dodoma Region 

 

3.3 Population of the Study 

Population in research, does not necessarily mean a number of people, it is a 

collective term used to describe the total quantity of things (or cases) of the units 

which are the subject of your study, so a population can consist of certain types of 

objects, organizations, people or even events (Walliman, 2011). 

The population of this study comprised of teachers, where by eleven (11) teachers 

were interviewed. Teachers were involved because are subordinates of the head of 

the school, are the ones who observe and have impact on the leadership styles used 

by head of the schools. Also they have rich information on how head of the school 

administrate the school and the students academic performance in general. 

N 
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Qualitative researchers are concerned with using samples that will provide the 

greatest depth of information and understanding (Ary, Jacobs, Razavieh, & 

Sorensen, 2006).  

3.4 Sample Size 

Mugenda and Mugenda (2008) define a sample as a small group obtained from the 

accessible population. In this study sample size refers to the number of the 

participant involved. The target of this study was to involve purposely a sample size 

of total number of fifteen (15) participants which constitute the population of 

academic staff, five (5) from each selected community secondary school in Dodoma 

municipality. The objective of qualitative studies seek to obtain a significant depth 

of information, their sample size is relatively small (Ary et. al., 2006). During the 

study the target of involving total number of fifteen teachers was not fulfilled as the 

results only eleven teachers were involved others dislike to be interviewed by the 

researcher due to their various personal reasons. 

3.5 Sampling Techniques 

The quality of a piece of research stands or falls not only by the appropriateness of 

methodology and instrumentation but also by the suitability of the sampling strategy 

that has been adopted (Cohen, Manion & Marrison, 2007). Kothari (2004) defines 

sampling techniques as the techniques or procedures that the researcher would adopt 

in obtaining the participant (respondent) for the study from the given population. 

In this study purposive sampling technique was used. Patton (2002) asserts that, 

purposeful sampling in this case increased in-depth understanding by selecting 

information rich experiences from participants who have experienced and lived 

disaster relief. Kombo and Tromp (2006) insisted that purposive sampling technique 
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is used when choosing the individuals or objects that are the only ones to give the 

rich information about certain facts. For this study purposive sampling was used to 

select eleven teachers, whereby selection criteria for inclusion was used to select 

teachers from each selected community secondary school basing on their gender, 

age and working experience. According to Garfield, Blake, Chatainger and Walton-

Ellery (2011) purposive sampling provides a sample where the identified group is 

selected according to specific characteristics that can be considered important to the 

study.  

3.6 Data Collection 

This study used three methods of data collection which are interview, observation, 

and documentary review. Cohen, Manion and Morris (2000) pointed out that no 

single method can act in isolation because it can distort the whole picture of reality 

that the researcher is investigating. 

3.6.1 Interview 

According to Gill (2008) research interviews are used to explore views, experiences, 

beliefs and motivations of individuals in specific matters: such interviews provide a 

deeper understanding of social phenomena than could be obtained from purely 

quantitative methods. According to Bogdan and Biklen (1992) there are: semi-

structured interviews; group interviews, while Lincoln and Guba (1985) add: 

structured interviews. 

This study used semi-structure interview, this is the open interview whereby the 

researcher and respondents engage in a formal interview. Willig (2001) states that 

using semi-structured, open-ended questions can lead to further discussion on 
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different areas; setting out themes for exploration that is less biased. Researcher used 

interview protocol (see to Appendix A) to administer the conducted interviews and 

guide each interview. This interview protocol ensured that the researcher covered the 

same relevant topics with each participant while allowing necessary flexibility in the 

wording and sequencing of questions (Patton, 1998). Eleven teachers were 

interviewed so as they can express their opinions and ideas about the influence of 

school leadership styles on the students‘ academic performance in Tanzania 

community secondary schools. 

The informants were free to express their ideas and opinions. Researcher allows new 

ideas similar with the study objectives to be brought up during the conversation. 

Basing on the ethical issues some of the interviews conversation were audio 

recorded after a researcher get a permit from the interviewed teachers who allow the 

researcher to record the conversation. Researcher document each and every thing 

from those interviewed teachers who dislike to be recorded. Interview was 

conducted for about eleven days where by one interview session took time interval 

of about 45 minutes to 1 hour and 54 minutes. 

3.6.2 Documentary Review 

It is the method of collecting reference material that is relevant to the dissertation 

and may come in many different forms, formats and from many different sources 

(Scott, 2006). This includes various publications, journals, books, magazines, 

newspapers, statistics, reports and others (Prakashan, 2003). Documentary sources 

may also be needed when situations or events cannot be investigated by direct 

observation or questioning (Hammersley & Atkinson, 1995). 
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In this study researcher reviewed students continuous assessment records, form two 

national examination results sheets and form four national examination results sheets 

(see Appendix B), both documents helps the researcher to be updated about the 

history of previous academic performance and the current performance of the 

students in selected community secondary school. Also the reviewed documents 

used to support study‘s findings by build a coherent justification for themes emerged 

from other tools used such as interview and observation during findings 

development. 

3.6.3 Observation 

Walliman (2011) asserts that, observation is a basic data collecting activity for many 

branches of research, particularly the natural and technical sciences, for example, 

observing the results of experiments, the behaviour of models, and the appearance of 

materials, plants and animals. The distinctive feature of observation as a research 

process is that it offers an investigator the opportunity to gather live data from 

naturally occurring social situations (Cohen, et.al 2007). 

In this study, the researcher observed directly what took place on the school 

environment in relation with study objective. Researcher observe classrooms, 

laboratories, libraries and school environment in general (see Appendix C), also 

during interview researcher observe how the participants react on the question asked 

which help researcher to gather live data from naturally occurring social situations. 

The data obtained from observation for instance the classroom size, facilities and 

number of the students in the classroom helped researcher to build a coherent 

justification for themes emerged from other tools used such as interview and 

documentary review during findings development. 
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3.7 Data Analysis 

According to Leedy and Ormrod (2001) data analysis is a systematic process of 

selecting, categorising, comparing, synthesising and interpreting data to provide 

explanations of the single phenomenon of interest. Due to the fact that this study 

collected qualitative data, therefore analysis was done qualitatively. Thus, the 

process involved continual reflection about the data, coding the material into 

categories and finally interpreting the data for understanding meanings and patterns 

(Wilson, 2013). 

It has been argued that there is no distinct stage where data collection ends and 

analysis begins (Hammersley & Atkinson, 1995). Therefore data analysis is the 

process that continue throughout the study. In this study data analysis process started 

when researcher start data collection process, as Denton (2009) asserts that, in 

qualitative inquiry, data analysis occurs concurrently with the data collection. 

Initially through interview process researcher took audio recording for those 

participant who allow researcher to record the conservation and taking important 

information from those participants who disagree to be recorded so as to get a 

general sense of the whole and ideas presented. 

After each interview the audio recording was transcribed by the researcher. 

Followed by coding process whereby the data or interview responses were broken 

down into themes which Kerlinger (1990) defines as the translation of the question 

responses and respondents information to specific categories for the purpose of 

analysis. According Silverman (2010) coding refers to the process of putting data 

into theoretically defined categories in order to analyse them. Breaking down data 

helps the researcher to realize the saturation of the data when repetitive themes 
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occur. The researcher transcribed each of the interviews to identify and review 

common themes and answers as well as individual thoughts, feelings, and opinions. 

Then, summarization process followed whereby researcher summarize each of the 

interview into a narrative organized according the research questions from the 

interview protocol. The narrative basing on the participants response from each 

research question asked by researcher. The categories of themes from participants 

responses were compared in order to identify similarities and differences based on 

research questions. Through constant comparison the researcher noted participants 

responses which were finally used to refine and categorize themes. The responses 

were made to fit into specified groups of similar data or information provided. 

Finally, researcher synthesized the participants responses from each research 

question by interpreting and presenting themes in the form of tables and narrations 

with few voices from respondents. Thereafter, researcher wrote a rich and 

exhaustive description of the lived experience provided by participants and from this 

the essential structure basing on the research objectives was formulated whereby the 

data from other tools used by researcher such as documentary review and 

observation was used to build a coherent justification for themes emerged. Therefore 

the data obtained were presented on tables, figures and graphs then narration of 

those data in words.  

3.8 Bracketing 

Qualitative researchers use bracketing to improve rigour and to reduce bias in their 

studies. According to Bertelsen (2005), bracketing is a process where you create a 

distance from previously held theories and assumptions in order to become a non-
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participating observer of conscious experiences of the world. For this study 

bracketing was presented into two forms of the researcher engagement with data and 

with developing findings. Researcher gave the room for the participant to express 

their experience, feelings and opinions during data collection. He did not intervene 

the information given by the participants. Also, when developing finding of this 

study researcher rely on the opinions and ideas given by the informant, what he 

observe and reviewed only. Stewart and Mickunas (1974) asserts that, researcher 

should not base insights on traditional or well-established theories, (or prior 

conclusions reached through personal experiences), whether philosophical or 

scientific, but only on immediate insights into the phenomena themselves. 

3.9 Trustworthiness 

Trustworthiness refers to the degree to which interpretations and concepts reveal 

mutual meanings between the participant and the researcher (McMillan & 

Schumacher, 2001). According to Billups (2014) trustworthiness, a concept adapted 

and promoted by Lincoln and Guba (1985), is considered the quintessential 

framework for evaluating qualitative research, but receives minimal attention from 

many institutional researchers, especially those predominantly oriented to 

quantitative methods. Trustworthiness has been further divided into credibility 

(truth), which corresponds roughly with the positivist concept of internal validity; 

dependability (consistency), which relates more to reliability; transferability 

(applicability), which is a form of external validity; and confirmability (neutrality), 

which is largely an issue of presentation (Lincoln & Guba 1985). 
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3.9.1 Credibility 

This refers to the study have to ensure that, it measures what is intended. Credibility 

in qualitative research denotes that the results of a qualitative study are believable 

and trustworthy from the perspective of a participant or subject in the research itself 

(Allie, 2014). Lincoln and Guba (1985) argue that ensuring credibility is one of most 

important factors in establishing trustworthiness. In this study what intended to be 

investigated was the influence of school leadership style on the student academic 

performance in Tanzania community secondary schools. 

The credibility of this study ensured by using triangulation method where by 

multiple sources were used to produce greater depth and breadth of understanding. 

Per this study triangulation was accomplished through two approaches: method 

triangulation and data triangulation. Method triangulation involved the use of the 

different data collection methods. Researchers used three techniques of data 

collection such as observation, interview and documentary review. Therefore, 

according to Wilson (2013) it is believed that, the use of different techniques helped 

to cross-check the authenticity of data gathered. Guba (1981), Brewer and Hunter 

(1989) insisted that, the use of different methods in concert compensates for their 

individual limitations and exploits their respective benefits. Where possible, 

supporting data may be obtained from documents to provide a background to and 

help explain the attitudes and behaviour of those in the group under scrutiny, as well 

as to verify particular details that participants have supplied. 

Data triangulation refers to the use of different participants or data sources within 

one study in subsets of people, time, and space (Cohen & Crabtree, 2006). This 

involved the use of the wide range of the informant whereby individual opinions, 
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ideas and experiences can be verified against others. Per this study data were 

collected from three different community secondary schools, from each school 

different teachers were interviewed by researcher. Data triangulation may be 

achieved by the participation of informants within several organisations so as to 

reduce the effect on the study of particular local factors peculiar to one institution 

(Shenton, 2004). Where similar results emerge at different study areas findings may 

have greater credibility in the eyes of the reader. Also, the sampling of a range of 

people in different organisations may be employed to provide the diversity that 

underpins Dervin‘s concept of circling reality. According to Dervin‘s (1983) circling 

reality refers to the necessity of obtaining a variety of perspectives in order to get a 

better, more stable view of reality based on a wide spectrum of observations from a 

wide base of points in time-space. 

3.9.2 Dependability 

This means the consistent and stability of the research findings over time. According 

to Gasson (2004) dependability (reliability) deals with the core issue that, the way in 

which a study is conducted should be consistent across time, researchers, and 

analysis techniques. In addressing the issue of dependability or reliability, the 

positivist employs techniques to show that, if the work were repeated, in the same 

context, with the same methods and with the same participants, similar results would 

be obtained (Shenton, 2004). While, Miles and Huberman (2014) insist that, the 

same research process generates the same essential findings often depends on 

external audits, these audits (also known as inquiry audits) are an important strategy 

for feedback, to assess the truthfulness of preliminary findings. 
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According to Billups (2014) there are several options for external auditing: by ask 

institutional research colleagues at other institutions to review all of your research 

procedures and findings, by ask a faculty member or team of faculty to collaborate, 

building partnerships to ensure subsequent acceptance of the findings, or by engage 

graduate students with research experience to serve as the external auditors. In any 

of these instances, you generate alternate perspectives on your study to develop 

‗truthfulness‘ and develop partnerships (Billups, 2014). Per this study researcher 

works with his supervisor who have research experiences as the external auditor. 

The external auditor reviews the activities undertaken by the researcher from the 

beginning of the proposal writing until the end of the research report. 

3.9.3 Transferability 

This means that, the transferring of the findings and the conclusion presented into 

other situation or context. This is also known as the external validity. Merriam 

(1998) writes that external validity is concerned with the extent to which the 

findings of one study can be applied to other situations. Shenton (2004) assert that, 

in positivist work, the concern (transferability) often lies in demonstrating that the 

results of the work at hand can be applied to a wider population. While the goal of 

qualitative research is not to produce results which are statistically generalizable, the 

intent is to produce findings which other researchers can interpret for similar 

settings, even to the point of applying the research design for their own purposes 

(Trochim, 2006). 

According to Billups (2014) transferability is accomplished through the strategy of 

thick description, a term first used by Ryle (1949) and extended by Geertz (1973). 

Thick description comprises the researcher‘s field notes including extensive detail 
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and explicit descriptions when recording conversations, observations, and 

interpretations during data collection. This practice allows the researcher to evaluate 

comparable transferability of the same circumstance of people, place, and 

phenomenon under similar conditions, with similar participants. It is also important 

that sufficient thick description of the phenomenon under investigation is provided 

to allow readers to have a proper understanding of it, thereby enabling them to 

compare the instances of the phenomenon described in the research report with those 

that they have seen emerge in their situations (Shenton, 2004). 

Basing on the research objective and research question the findings of this study can 

be applied to other situation similar to the study area. The selected community 

secondary schools were among the community schools found within the country 

which shares the same characteristics with other community secondary schools. For 

this study readers were provided with enough detailed contextual background 

information so as to decide on their own if the findings can be transferable in their 

context. Lincoln and Guba (1985) suggest that, it is the responsibility of the 

investigator to ensure that sufficient contextual information about the fieldwork sites 

is provided to enable the reader to make such a transfer. Shenton (2004) added that, 

after perusing the description within the research report of the context in which the 

work was undertaken, readers must determine how far they can be confident in 

transferring to other situations the results and conclusions presented. 

3.9.4 Confirmability 

This means the accurate of the findings. According to Trochim (2006), 

confirmability refers to the degree to which results could be confirmed or 

corroborated by others. Morrow (2005) asserts that, confirmability (objectivity) is 
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based on the acknowledgment that research is never objective. The concept of 

confirmability is the qualitative investigator‘s comparable concern to objectivity, 

here steps must be taken to help ensure as far as possible that the work‘s findings are 

the result of the experiences and ideas of the informants, rather than the 

characteristics and preferences of the researcher (Shenton, 2004). 

Per this study confirmability was ensured by linking the data to their original 

sources. Researcher used bracketing, this make researcher to be subjective, he did 

not intervene with the information provided by participant during interview when he 

develop findings. The researcher sets aside his potential prejudices and biases in a 

technique called bracketing (Creswell, 2009).Through the use of bracketing 

researcher set aside his ideas, opinions and experience during data collection process 

and finding development.   

3.10 Pilot Study 

A pilot study is a small scale study administered before conducting an actual study 

(Fraenkel & Wallen, 2000). Before conducting intended research study, the 

researcher conducted a small preliminary research study in one of the community 

secondary school different from the three selected community secondary schools 

found in Dodoma municipality where he interviewed one teacher, whereby selection 

criteria for inclusion was used to select a teachers (see sampling techniques page 

39). 

The field test conducted was for the aim of assessing research tools to be used 

throughout the study by finding out any weakness that might be contained in the 

instrument of the study. Also, to ensure that the data from the tools used are valid 
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and reliable. The pilot study conducted help the researcher to identify ambiguities, 

grammatical errors  and to make a review of the prepared interview protocol guide 

by adding more probes questions for the aims of getting more information pertaining 

the study topic. For example researcher found ambiguities by using a word 

instructional materials where by a teacher define it as teaching aids only which is not 

true, researcher change it to teaching and learning materials (see Appendix A). 

3.11 Data Saturation 

Interview technique was used by researcher for data saturation whereby researcher 

use Interview protocol (see Appendix A) which was structured by researcher to 

facilitate asking multiple participants the same questions. After each interview the 

audio recording was transcribed by the researcher. Followed by coding process 

whereby the data was broken down into themes. According Silverman (2010) coding 

refers to the process of putting data into theoretically defined categories in order to 

analyse them. Breaking down data helps the researcher to realize the saturation of 

the data when repetitive themes occur. Data saturation is not about the numbers per 

se, but about the depth of the data (Burmeister & Aitken, 2012). They insisted that, 

large sample size does not guarantee one will reach data saturation, nor does a small 

sample size—rather, it is what constitutes the sample size. 

3.12 Data Management 

Refers to the administrative process of by which the required data is stored, 

protected and processed to satisfy the needs of the data users. In this study during 

data collection process some of the information provided by the participant 

especially who agreed to be recorded was recorded in tape recorder after having a 

long conversation about the confidentiality of the information provided. While other 
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important information provided by few teachers who did not want to be recorded 

were documented during interview process. Researcher formulate a folder in his 

personal computer where by each transcribed from interview audio recorded were 

kept and managed. 

3.13 Ethical Consideration 

Researcher is aware about the ethical requirement, before leaving for data collection 

in the field have to seek and get permit from the authority, University of Dodoma 

(UDOM). The given permit (introductory letter) for data collection from the 

University of Dodoma was presented to the Executive Director of Dodoma 

Municipal Council (EDDMC) who also gave researcher an introductory letter as a 

permit for data collection in the selected community secondary schools. The permit 

allowed researcher to go for the data collection process to the selected community 

secondary schools. Then the introductory letter was presented to the Heads of the 

selected community secondary schools. During the study ethical consideration was 

based on the following areas. 

3.13.1 Informed Consent 

Informed consent has been defined by Diener and Crandall (1978) as the procedures 

in which individuals choose whether to participate in an investigation after being 

informed of facts that would be likely to influence their decisions. In this study, 

participants were informed about the purpose of the study and how the study will be 

conducted. After being informed participant had the chance of choosing either to 

participate in the study or not. 
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Respondents were further assured of their personal protection and that they had 

authority to refuse or accept to be interviewed and withdraw from the interview 

session as the need arise. Nachmias and Nachmias (1992) suggest that, informed 

consent is particularly important if participants are going to be exposed to any stress, 

pain, invasion of privacy, or if they are going to lose control over what happens 

(example, in drug research); such informed consent requires full information about 

the possible consequences and dangers. Moreover, during interview researcher ask 

for the permit from the participant when he wanted to take audio recording, some of 

the participant agreed while others disagreed.  

3.13.2 Anonymity and Confidentiality 

In this study proposed circumstances for anonymity and confidentiality were given 

priority, and made very clear to participants. According to Lewis and Ritchie (2003), 

anonymity means the identity of those taking part not being known outside the 

research team. Researcher used artificial names instead of their real names to those 

interviewed teacher from teacher number one to teacher eleven and their respective 

organisations were named by using letters instead of names as the school A, B and 

C. 

While, confidentiality means avoiding the attribution of comments, in reports or 

presentations, to identified participants, both direct attribution (if comments are 

linked to a name or a specific role) and indirect (by reference to a collection of 

characteristics that might identify an individual or small group) must be avoided 

(Lewis & Ritchie, 2003). Researcher inform the participant about the confidentiality 

of the provided information. He told the participant that the provided information 
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will be used for study purpose only and not otherwise and will be kept in 

confidential between participant and the researcher. 

3.14 Summary of Chapter Three 

Chapter three covers the methodologies which was employed by researcher in his 

study. This study uses the qualitative research approach. Under this research 

approach descriptive case study design was employed. Interviewing, observation and 

documentary review as data collection techniques were also used in this study. 

Moreover, different phases of the study were described systematically such a 

description of the design, study area, sample size, sampling techniques, data analysis 

techniques, bracketing, trustworthiness, pilot study data management, and data 

saturation. Ethical issues used in this study was also taken into consideration and in 

detailed was discussed. The following chapter (chapter four) present the findings of 

the study, analysis and discussion. 
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CHAPTER FOUR 

DATA PRESENTATION, ANALYSIS AND DISCUSSION 

4.0 Introduction 

This chapter presents the analysis of the research findings obtained from the field. 

The major purpose of this study was to investigate the influence of school leadership 

styles on the students‘ academic performance in Tanzania community secondary 

schools in Dodoma municipality. The data were presented and analysed qualitatively 

through descriptive approach basing on the research questions employed by the 

researcher during data collection. In data gathering process researcher employed 

interview, observation and documentary review methods. 

Before data collection process the researcher conducted pilot study which aimed to 

test the research instruments used in this study. The data were collected and 

presented along with three specific research questions outlined in chapter one of this 

study. These are: 

(i) What are the influencers that necessitate good academic performance in 

community secondary schools? 

(ii) What leadership styles do head of school uses to promote student academic 

performance in community secondary schools? 

(iii) What roles the school leadership undertake in enhancing quality of teaching 

and learning in community secondary schools? 

Also, this section covers the demographic characteristic of the respondents, 

biographical information of the participants, data presentation, analysis and 

discussion of the findings. 
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4.1 Demographic characteristics of the respondents 

In this study demographic characteristics of the eleven (11) interviewed teachers are 

described as indicated in the table 3 below basing on age, gender, marital status, 

working experiences, time working in current school and highest level of education 

such as Diploma in Education (DEd), Bachelor in Education (BEd), Master‘s degree 

and PhD. 

Table 4. 1: Respondents demographic characteristics 

Name of 

the teacher 

Age 

(years) 

Gender Marital 

status 

Working 

experiences 

(in years) 

Time 

working 

in school 

Highest 

level of 

education 

Allan 

Emily           

Goodluck 

Millian 

Jollie 

Monica 

Abisay 

Vitalis 

Agnes 

Lilian 

Kelvin 

32 

35  

33  

31 

35 

30 

30 

37 

28 

40 

28  

Male 

Male 

Male 

Female 

Female 

Female 

Male 

Male 

Female 

Female 

Male 

Married  

Married 

Married 

married 

Married 

Unmarried 

Married 

Married 

Married 

Married 

Unmarried  

        8 

        6 

        7 

        3 

        8 

        5 

        4 

        10 

        3 

        12  

        3 

6 months 

6 years 

7 years 

3 years 

8 years 

5 years 

4 years 

10 years 

3 years 

9 years 

3 years 

BEd 

BEd  

BEd 

BEd 

BEd  

BEd 

BEd 

BEd 

BEd 

BEd 

BEd 

Source: Field data, 2017 

The table above indicates an artificial names of the interviewed teachers basing on 

the age, gender, marital status, working experiences, time working in school and 

level of the education. Teacher Allan, Emily and Goodluck are from school A, a 

school containing total number of 219 students and 30 teaching staff; teacher 

Millian, Jolie, Monica and Abisay are from school B, a school have total number of 

450 students and 46 teaching staff; and the last are teacher Vitalis, Agnes, Lilian and 
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Kelvin are from school C. It is an oldest community secondary school compared 

with school A and B having total number of 882 students, 42 employed teaching 

staff and 1 temporary teacher. 

4.2 Biographical information of the respondents 

Allan is a permanent teaching staff at school A. He teaches mathematics but due to 

the scarcity of the teachers in his school he also teaches civics subject. He has a 

teaching working experience of eight years of teaching since 2009. He started 

teaching at Wera secondary found in Dodoma region for about seven years before 

transferred in his current school on October 2016. In his teaching career he has been 

working with different heads of schools, current he has six months working with his 

head of school. He has bachelor degree in education, started teaching working with 

Diploma in Education (DEd) before upgraded into Bachelor in Education (BEd). 

Emily has a bachelor degree in education and Master‘s degree in Business 

Administration (MBA) of the University of Dodoma. He is permanent teaching staff 

at school A, employed officially by the government in 2011. He has a working 

experience of six years. In his working station he has been working with three head 

of schools since its establishment, he working with the current head of school for 

two years. He also has six years in his working station (school), teaching history. 

Goodluck has seven years teaching working experience with 33 years old. He is 

permanent teaching staff at school A, teaching Geography. Currently he has a 

bachelor degree in education, working period of seven years in his school. In his 

teaching working experience he has been passed into different educational levels 

started with diploma level of education before up graded himself in bachelor degree 
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in education. He has been working with different head of school in his teaching 

carrier including two years with his current head of the school. 

Millian has started teaching with diploma level of education before up graded 

herself in bachelor degree in education. She is a blind, having a teaching working 

experience of three years. In her teaching experience she has been working with 

various head of schools. She is permanent teaching staff at school B, started teaching 

in the current school in 2014. In her school she works with two head of schools 

including the current one who take the position after the retirement of the previous 

head of the school. 

Jolie is teaching English subject at school B. She started teaching with diploma level 

of education, and has eight years teaching experience. She is permanent employed 

teaching staff at school B, having 35 years old. In her working station she works 

with different head of the schools, one year working with the current head of the 

school. Currently, she has a bachelor degree in education of the University of 

Dodoma graduated in 2012. She is the head of the English department in her school. 

Monica has 30 years old started teaching with diploma education level. She has five 

years teaching working experience, teaching chemistry subject. Currently, she has 

bachelor degree in education graduated in the year 2016. She is permanent employed 

teaching staff at school B. She was academic master in her school before going for 

bachelor degree in educational studies but current she has no position in school 

administration. She has been working with different head of the school in her school 

including one year working with the current head of the school. 
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Abisay is currently elected signatory member of the school B. Also, he is a sport 

teacher and member of the School Management Team of school B. He has four 

years of teaching working experience employed in 2013, teaching Kiswahili subject. 

Since he got employment he has been working with two heads of school including 

the current one who took position after the retirement of the previous head of school. 

He has a bachelor degree in education of the University of Dodoma graduated in 

2012. 

Vitalis has been working with different heads of school in school C. He has ten 

years teaching experience. He started teaching with diploma level of education in his 

working station (school) before up graded himself in bachelor degree in education 

studies. In his school he work with three heads of school including the current one 

who took the position in 2016. Currently he is acting as the librarian because his 

school has no a librarian. 

Agnes is 28 years old, permanently employed teaching staff at school C. she is 

current acting as the senior academic master at school C. She has three years 

working experience, teaching history. She has bachelor degree in education 

graduated in 2014.   

Lilian is an oldest teacher with twelve years teaching working experience compared 

with other interviewed teachers in both schools. She teach civics in school C. She 

started teaching with diploma education level in 2005 to 2007 at private schools. 

Then after three years she was employed in public schools in 2008. Currently she 

has bachelor degree in education. She has been working with different head of the 

school started when she was in private sector before got permanent employment in 
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government schools. She has been working with the current school for nine years 

including one working with the current head of the school. 

Kelvin has 28 years, permanent employed teaching staff at school C. He has a 

bachelor degree holder in education graduated in 2013. He was employed in 2014, 

having three years teaching working experiences. He has three years working with 

the current school, in his school he works with two heads of school including one 

year working with the current head of the school. 

This section also presents the findings of the study based on research questions. 

4.3 Research Question One: What are the influencers that necessitate good 

academic performance in community secondary school? 

This was the first research question which intended to elicit information pertaining 

influencers that necessitates good academic performance in community secondary 

schools. The question asked was the result of the mass failure of the community 

secondary school students in various national examination results such as form two 

and form four national examinations. This has been explained in the chapter one of 

this study, the background of the problem. Also, by consulting through various 

academic achievement reports such as form two and form four national examination 

results during data collection in selected community secondary schools, the 

reviewed documents shows declining of the students‘ performance in community 

secondary schools as shown in the table below. 

 

  



67 

Table 4. 2: Shows the performance of the students in form four national 

examination results of the three selected community secondary 

schools from 2014 to 2016 

Name 

of the 

school 

Year Distinction 

or Division 

One 

Merits    

or 

Division 

Two 

Credit    

or 

Division 

Three 

Pass        

or 

Division 

Four 

Fail         

or 

Division 

Zero 

Number of 

Total 

Candidates 

Examined 

School 

    A 

2014 

2015 

2016 

00 

00 

01 

02 

00 

05 

09 

03 

08 

09 

12 

14 

06 

08 

31 

26 

32 

59 

School 

    B 

2014 

2015 

2016 

00 

00 

00 

04 

03 

02 

07 

07 

04 

26 

34 

40 

25 

45 

40 

65 

108 

86 

School 

    C 

2014 

2015 

2016 

01 

00 

00 

04 

11 

06 

12 

13 

26 

40 

80 

58 

30 

80 

89 

87 

197 

179 

Total  02 37 89 313 354 839 

Source: Field data, 2017 

The table above indicates the mass failure of the students in form four national 

examination. There are an increasing poor performance of students who are getting 

division four and zero compared with students who are passing by getting division 

one and two. Out of 839 students examined from 2014 to 2016 in three selected 

community secondary schools only 128 students got division one, two and three. 

Majority of the students got division four and zero, it is about 711 students got 

division four and zero in three selected community secondary schools from 2014 to 

2016. It is about more than three quarter of the students were performing poorly in 

their form four national examination. 

Due to the mass failure of the community secondary school as it has been elaborated 

above the first research question asked by researcher: What are the influencers that 

necessitate good academic performance in community secondary school? which 
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aimed at investigating what are the influencers that necessitates good academic 

performance in community secondary schools, the information pertaining first 

research question was obtain through interview, whereby the data from other tools 

used by researcher such as documentary review and observation was used to build a 

coherent justification for themes emerged. The respondents interviewed had 

different ideas and experiences when researcher interview them, they pointed out 

various influencers that necessitates good academic performance in community 

secondary schools. Participant responses contributed to the identification of the 

following themes shown in the table below. 

Table 4. 3: Themes emerged and participants responses 

Emerged themes Respondents responses 

Availability of text books 

Teachers commitment 

Teachers motivation 

Human resources 

Financial support 

Teaching and learning facilities 

Students discipline 

Complete syllabus 

More examination 

Availability of laboratories 

Students readiness 

Methods used in teaching 

Language of instruction 

School location 

Availability of classrooms 

Availability of library 

Good cooperation between parents and teachers 

5 

1 

5 

3 

2 

3 

2 

1 

1 

2 

2 

1 

4 

5 

3 

2 

5 

Source: Field data, 2017 
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The table above presents themes emerged and number of the respondents response 

during interview conversation. Highly mentioned influences by majority of the 

respondents were availability of text books, teachers‘ motivations, school location, 

Language of instruction, good cooperation between parents and teachers, availability 

of classrooms, teaching and learning facilities and human resources. In this 

presentation only those influencers considered being important and relevant in 

relation to the students‘ academic performance were discussed. 

4.3.1 Teachers’ Motivation 

The findings revealed that teachers‘ motivation is among the factors that necessitate 

good students‘ performance in community secondary school. Also, it was found that, 

poor academic performance of the students in community secondary schools are 

results of the poor motivation done by the government to their employed teachers. 

Further, it was found that, in order to have good performance in community 

secondary schools the government should motivate teachers. 

These findings complements the study of Shelnutt (2003) which revealed that, the 

literature indicates that levels of a school‘s teacher motivation can negatively or 

positively affect school academic outcomes. Also, the findings in line with the study 

made by Association for the Development of Education in Africa (ADEA, 2006) 

noting that improvements in education quality and better learning achievements of 

students in SSA will ultimately be determined in classrooms by motivated teachers 

who have the skills and resources to respond effectively to students‘ learning needs. 

From this study the interviewed teachers during interview conversation commented 

that, poor academic performance of the students in community secondary schools 

are results of the poor motivation. This relate with the findings of Bennell and 
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Acheampong (2007) in Shafiwu and Salakpi (2013) that, over one-third of all the 

teachers at the survey primary schools in five of the six extended case study 

countries indicated that teachers at their school are poorly or very poorly motivated. 

The results shows that, teachers in public sector specifically in community 

secondary schools have been forgotten by the government as the results of low 

motivation to them. This has been reported by teacher Emily from school A as 

follows: 

―Teachers in public schools have been forgotten by the government. 

There no any other kind of motivation teachers receive from the 

government, they all depend on the monthly salaries which is not 

enough for them‖ 

This result concurs with the findings of Sumra (2004) and HakiElimu (2005) which 

established a strong evidence that the vast majority of teachers in Tanzania are 

unhappy with their salaries, housing arrangements, benefits, workload, and status 

within their communities. Teacher Allan from school A, who is teaching the same 

school with teacher Emily agreed, and added that: 

―Teachers in public schools are not taken into consideration like 

other workers in public sector, teachers are like any other workers in 

private and public sectors who have their needs that need to be 

fulfilled‖ 

Also, it was found that when teachers‘ needs and demands are not fulfilled they tend 

to work under the low quality and high pressure, hence poor students‘ academic 

performance because they will be in thinking about other activities which will rise 

up their income. 

Further, the finding shows that teachers need to be motivated in about four main 

areas namely; being paid highly in relation with their work of imparting knowledge, 

promotions for those doing best, allowances for their work like other sector and 
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encouragement for better achievement. It was observed that, as the results of above 

consideration areas there are many private schools which are perform well compared 

with the public schools. The kind of the motivations provided by their employees 

make them to love their work and stimulate teachers morale towards their daily 

teaching and learning activities, hence good performance. 

In addition, it was found that, the reason for variation in performance between public 

community secondary schools and private secondary schools is teachers‘ motivation 

in terms of the salaries they receive. This research finding corroborate with study by 

Msemwa (2005) who found that salary was a motivating agent in private schools. It 

was observed that, a degree holder teacher in private schools receive high amount of 

salary compared with a teacher in public schools. This situation has been described 

by teacher Abisay from school B that, ―The amount of the salaries received by the 

private and public secondary schools teachers are differ although all are paid 

basing on their educational levels‖. For instance, it was found that in private 

secondary schools a degree holder teachers received salary ranged between one to 

three millions per month depending on the kind of school which he or she teach 

while in public secondary schools it is about seven hundred thousand per month 

which is very little. Teacher Jolie of the same school agreed, and added that: 

―…the one who is receiving a high salary will always think and work 

for the better achievement compared with the one who receive low 

salary always will seek the other work or activities that will increase 

his or her income…‖ 

According to Msemwa (2005) this was found to affect teachers‘ mobility and morale 

and therefore affected pupils‘ performance as each year teachers moved to higher 

paying schools, leaving the head of the schools training new teachers. 
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Also it was found that, in those well performed secondary schools teachers are being 

encouraged for better school achievement, this is another form of teachers‘ 

motivation. Sweat words are used to encourage teachers in their daily teaching and 

learning process compared with the teachers in some community secondary schools 

where teachers are fully controlled and supervised without encouragement. Teacher 

Jolie said that, ―Teachers in some community secondary schools are fully controlled 

and supervised by their educational officers‖. Educational officers only focusing 

and emphasize teachers to fulfill their responsibility and forgotten encouragement 

words to their teachers as the results teachers perform their works under pressure 

and fearing the top position education leaders or officers. Teacher Jolie added that: 

―For instance when District Education Officer (DEO) or Educational 

Quality Assurance Officers (EQAO) comes for the aim of doing 

educational inspection some of the words used by them make 

teachers to fear them‖ 

For instance, the results show that some of the educational leaders or officer when 

they come in schools for inspection or administrative activities they do not use good 

language if they found weakness to some teachers when conducting supervision or 

classroom inspection. They normally use the abusive languages to make teachers 

fear them, this make teachers to feel guilt. Also, it is found that, sometimes head of 

the schools uses staff meetings for the aim of discriminate teachers especially those 

who do not prepare lesson plan and scheme of work by posing abusive languages to 

them. They forgetting that, teachers need to be encouraged by being told good 

words. 

Further, results found that in some schools which perform well teachers are being 

promoted and rewarded by their administration. For instance, there are awards for 

those teachers who perform well in their subjects for example you can find subjects 
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with the performance of A grade in national examination results subject teachers 

awarded Tsh. 20000, for B grade Tsh. 15000 and Tsh. 10000 for C grade. This make 

teachers always to work for competition so as they can make good performance for 

their students.  

Apart from above, it was observed that before the policy of fee-free education some 

of the head of schools in community secondary schools used their school revenue 

such as a capitation fee and various school contributions to motivate teachers who 

were doing well in their subject performance in form four national examination 

results. But currently things changed because there are no more contribution from 

the parents due to the policy of fee-free education whereby school depend on the 

capitation fees from the government. Teacher Jolie asserted that: 

―Previous head of school tries to motivate their teachers by using the 

school revenue like capitation fees and various school contribution 

fees as the motivation to those teachers who their subjects perform 

well in form four national examination results‖ 

Moreover, it was found that currently due to the policy of fee-free education where 

school is only depend on the government contribution and not contribution from the 

parents. Heads of the schools failed to motivate their subordinates because 

community schools are not receiving enough money for the administration purposes. 

In the same vein, it was reported that, the results of the low paid salaries done by the 

government to the secondary school teachers is the scarcity of the teachers because 

due to the low paid salaries some of the teachers are like to be employed by the 

private schools and others professional teachers decided to diverge from their 

teaching professional to other well paid professionals like in banks, non-government 

organizations, telecommunication company and others self-employed. The situation 

has been described by teacher Vitalis from school C as follows: 
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―There a huge number of the teachers who graduate from the various 

universities and colleges in Tanzania yearly, but still there are 

problem of the scarcity of teachers in public secondary schools. One 

among the reasons for this problem is the low amount of the salary 

which teachers receive from the government, this made teachers to be 

employed in private schools and others to find the employment in well 

paid private organisation as the result they decided to run away from 

their teaching professional, hence scarcity of the teachers in public 

secondary schools‖ 

Moreover, it was observed that because teachers are not motivated by their 

employers they are engaged in other small activities at school. It was found that 

teachers are the ones who are selling some of the commodities at school. During 

data collection process when students went for tea break at 10:40 am, the researcher 

observed and heard a teacher telling their students that she has bans. She need 

assistance from the students to help her to sell her bans. Teacher Abisay added that, 

―Some of the teachers are operating and owning shops at schools and out of the 

school this aims at increasing their income‖ Further, it was found that in rural areas 

teachers are own big farms, they are engaged in agricultural activities for their 

survival due to the low salary and in urban areas teachers are engaged in business by 

selling varieties of goods. The results of teachers to concentrate in other small 

economic activities is poor performance of the students because much of the time 

used for engaged in other activities and forgetting about teaching. 

4.3.2 School Location 

Results show that, the location of the some community secondary schools are far to 

be reached by the educational administrative organs responsible for quality 

assurance to conduct supervision. This is due to the poor infrastructure network 

system, as the results indicate that many of the schools especially in rural areas have 

never being visited/checked by or took long time to be reached by education quality 

assurance personnel or any other educational officers. For example a study by 
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Isangedigh (1998) in Nigeria revealed that a school location and physical building 

are important factors for a successful academic achievement. This is what 

Isangedigh (1998) refers to as learner‘s environment. According to him an 

unconducive learning environment promotes poor academic performance. When 

researcher interviewed teacher Kelvin, he said that: 

―Some of the school due to their location it is difficult to be reached 

by the educational officers such as district or regional education 

officers, officers from the ministry of education or quality assurance 

officers for the aim of checking the quality of the education provided 

and how teaching and learning process is taking place at that 

particular school‖ 

The findings shows that in order to have good performance schools are to be 

supervised and visited or checked by quality assurance officer in given period of 

time. But some of the community secondary school due to their location takes long 

time to be reached for inspection while other schools have never been checked by 

educational officer since their establishment. According to Msemwa (2005) 

inspectors‘ visits would help heads identify problems areas and make follow up to 

teachers. As the results there are different in performance between most schools 

found in urban and rural areas. In urban areas supervision is frequently conducted by 

quality assurance officers due to their location, easy to be reached this is different in 

some rural schools. 

Results shows that most of the community secondary school are not fenced as the 

results there are huge interaction between community and the school within school 

environment. Researcher observes that, community secondary school are not fenced 

this has negative impact in the whole process of teaching and learning process as 

teacher Lilian from school C was quoted by researcher saying that: 
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―Because there are no fence in this school, it is easy for the students 

to come in school at any time she/he want, also not all students are 

using the main entrance ways when they are coming in school, 

majority of the students use unofficial ways called ‗panya‘ roads‖ 

Results shows that, because community schools are not fenced, it is easy to be 

invaded by the community members at any time. This is because these schools are 

surrounded by people‘s buildings and farms. Sometimes community members are 

crossing illegally in the school environment and disturbing the students when are 

studying for instance when are crossing by using motorcycles. Teacher Kelvin from 

school C reported that, ―Sometime peoples are passing around the school with 

motorcycles or cars which make noise and that noise disturb us in the whole process 

of teaching and learning‖. 

 Also, there are some of the students who are escaping lesson by staying out of the 

schools in unfinished houses called ‗mapagala‘. Sometimes students are not coming 

to school, they told their parents they are going to school but are not coming at the 

school rather are used to stay in those ‗mapagala‘ engaged in making stories 

themselves and using of the drugs like marijuana/bhangi. When researcher arrived at 

the first time in school C at 09:15 am, he observe students walking and making 

stories outside of school in community houses.   

The findings also revealed that due to school location students are walking long 

distance to and fro the school which affect their academic performance. It was found 

that some of the students are living very far from their school location, as the results 

they used to walk one to three hours to reach their school. As the results some of the 

students normally become lateness in their schools, entered in the classrooms after 

the end of first or even second morning lesson. Teacher Millian from school B 

reported that, when they reach at the school they become tired because of the 



77 

distance used to walk from their home to school as the results others started 

sleeping during class hours. 

Moreover, due to the school location there are huge number of the students in 

community secondary schools who are living in the renting houses near by the 

school. Researcher observe that, there no hostel for the students to stay in both 

visited community schools as the results students are staying in renting houses 

nearby school without any controlling from their parents. This corresponds with the 

study by Iramba (2016) that, lack of hostels in ward secondary schools has forced 

students especially those who live in areas far away from their schools to rent rooms 

in neighboring surroundings. Teacher Agnes from school C reported that: 

―Staying in renting houses without parent controlling will be easy for 

the students to be engaged in indiscipline cases, dangerous peer 

groups, drugs uses, prostitution for girls‘ hence poor academic 

performance‖ 

It was found that, by staying in renting houses students are free and in position of 

doing anything they want by or as influenced by their friends. This in line with 

Iramba (2016) who insisted that the ghetto life can entice students into indiscipline 

behaviour that may ultimately affect their academic performance.  

4.3.3 Physical Facilities 

Results revealed that in order students in community secondary schools to perform 

well there should be well equipped library, classrooms and laboratories. It was found 

in some community secondary school there are scarcity of classrooms, no library 

and laboratory with its facilities. This finding correspond with that of Wilson (2013) 

argued that, more than three quarters of the respondents 53(76%) mentioned schools 

lacking libraries, laboratories, science teachers, and classrooms to be the factors 
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influencing the academic performance of students in the community secondary 

schools. 

In addition, the findings compliments the research study by Lloyd, Mensch and 

Clark (2000) that low performing schools were characterised by inadequate school 

facilities, while the study made by Saga (2014) asserts that, supportive learning 

infrastructures like libraries and laboratories are very crucial to ensure excellence 

not only theoretically, but also in practical aspect which supplement the 

understanding of subjects, or science and technology aspect. 

The findings shows that, community secondary schools had no school library. For 

instance researcher found that, in both visited community secondary school 

especially school A, and B there was no library, while in school C researcher found 

very local library with very few facilities such as books, chairs and table in relation 

to the huge number of the students that school occupy, it has about 880 students. 

It was observed that, due to the unavailability of the school library in visited 

community schools the available text books are kept in the office of head of school 

and some facilities are in separate rum within staff room named academic office. 

This findings strengthen the claim by Ndyali (2013) that, the sampled community 

secondary schools lacked libraries fostering the books safely, and for easy 

accessibility by the books users. She added that, books were stored in school heads‘ 

offices, academic offices, subject teachers‘ offices and other offices. 

Researcher observes that, in visited community secondary schools those books kept 

in the academic office are under supervision of academic masters. Teacher Allan 

from school A reported that, ―Subject teachers is responsible to borrow from 
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academic office and distribute books to their students if they need‖. Due to the 

absence of the school library and librarian, teachers are found to be overloaded 

because there are acting as the librarian in the schools and students have no morale 

of leading books because schools have no library. 

The presence of the professional school librarian in community secondary schools 

will helps the students by teaching them about the uses of the school library. 

Researcher observe students in school C using the library as the way of escaping 

lesson, they were going to hide themselves in library by making stories and not 

studying. This happened when one among the teachers who were staying in library 

ask them if teacher entered in their classroom as they reply yes, so a teacher ask 

them why are they in library if there is a teacher in their classroom. 

In addition, it was found that there are scarcity of the classrooms in community 

secondary school in relation to the number of students that occupy. It was observed 

that number of the classrooms available in community secondary school does not 

relate with the number of the students found in the school. When researcher 

interviewed teacher Kelvin, he commented that, ―Classroom occupy huge number of 

the students it as about more than 70 students within a single classroom‖. 

Researcher observe that in school A there are about 219 students with five 

classrooms, school B there are about 450 students with eight classrooms and school 

C having total number of about 880 students with only twelve classrooms, due to 

this classrooms are overloaded and it is difficult to teach huge number of the 

students within a single class. 
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This in line with the study of Saga (2014) who found that among all surveyed 

community schools there is a deficit of classrooms ranging from two to nine 

classrooms. This also is supported by the study conducted by Wilison (2013) who 

found that, in almost all surveyed classrooms in most schools caused overcrowded in 

most schools.  He added that, this make difficult for teachers to apply other teaching 

and learning methodology such as participative because it will consume 

more time and other students will not understand what is taught. When researcher 

passed in the classrooms he observed overcrowded of the classrooms, they occupy 

huge number of the students. Teacher Kelvin stated that: 

―Classroom occupy huge number of the students it as about more 

than 70 students within a single classroom, this make difficult for 

teachers to apply other teaching and learning methodology such as 

participative because it will consume more time and other students 

will not understand what is taught‖ 

Figure 4.1 below shows students congestion in the classroom as it was observed by 

researcher at school B during the field study. Research results show that, 

overcrowded classrooms are difficult to teach effective because not all students will 

participate in teaching and learning process as the result very few will understand 

what teacher is teaching and majority will not understand the lesson hence poor 

performance. 
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Figure 4. 1: Students’ Congestion in the Classroom 

 

Source: Field data, 2017 

Moreover, researcher observed that some of the community school have no 

laboratories at all and others with unfinished laboratories building, only walls have 

been built. Due to the unavailability of the laboratories the apparatus available are 

kept in the office of head of the school. When researcher interview teacher Abisay, 

he reported that: 

―We have no laboratory and school lack enough laboratory facilities 

for science subjects practicals as the results our students are not well 

in science subjects such as physics, chemistry and mathematics, 

sometimes teachers uses local made apparatus‖ 

Unavailability of laboratories in community secondary schools make difficulties for 

teachers to implement their responsibilities and students to learn as some time they 

used local made apparatus for conducting practicals and the practicals are conducted 

in classrooms. This relate with the study by Haki Elimu (2012) which asserts that, 

secondary schools face significant deficiencies in science laboratories and materials, 
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leaving science subjects to be taught theoretically rather than with a practical, hands-

on lab component. Also a study by Fonseca and Conboy (2006) insisted that, 

reasonable laboratory conditions, and even class decoration, can be significant 

elements in improving student interest and achievement in science. 

4.3.4 Teaching and Learning Materials 

The findings shows that there are scarcity of the teaching and learning materials in 

community secondary schools such as text books, supplementary materials, teachers 

guide books, syllabus. The findings revealed that community schools enroll huge 

number of the students compared with the teaching and learning materials that they 

had. The results are also consistent with study conducted by UNESCO (2011) points 

out that the rapid expansion of students enrolments, led to inadequate resources 

which resulted into difficulties in creating expected outcomes.  

Also, Saga (2014) noted that, many schools did not have teaching and learning 

materials. In addition study by Nyandwi (2014) added that, the scarcity of these 

facilities in the study area made difficulties in teaching process in which it took a 

long time to deliver a simple concept that could be taught in a short time on a subject 

matter to students by teachers. Both interviewed teachers such as Allan, Emily, 

Jolie, Monica and Vitalis commented on the scarcity of teaching and learning 

materials in their working stations (schools).Teacher Jolie reported that, ―In a single 

subject a school has ten text books which covers about seventy students within a 

single class, due to this there will be no effective learning‖. This is in line with 

studies conducted in Kenya by Mudulia (2012) found that schools with adequate 

resources performed better than those without. He insisting that, learners at low-

performing schools were disadvantaged by their lack of resources. 
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Moreover, it was found that there are unequal distribution of teaching and learning 

materials especially science books and the arts or business books. Teacher Vitalis 

said that: 

―There are scarcity of the text books especially in arts subjects 

compared with science subjects. From 2014 – 2016 government used 

to provide science text books only, for other subjects text books were 

not provided especially arts and business books. As the results there 

are shortage of books in other subjects‖ 

This confirms the study by Ndyali (2013) who found that books for science subjects, 

Mathematics, English and Kiswahili were at least available in a big amount 

compared to other subjects like History, Geography, Civics, Literature, Book-

keeping and Commerce. She added that, this was due to the government increasing 

supply of books for science subjects, mathematics, English and Kiswahili as the 

principal subjects. Teacher Vitalis added that: 

―In arts subject the ratio of the text books that school have is one text 

books for a number of ten students (1:10), from 2014 to 2016 the 

government used to provide science text books in community 

secondary schools they do not provide arts subjects text books‖ 

This is similar to the study by Saga (2014) who found that, textbooks were being 

shared in the ratio of one book to eight students, while study conducted by Nyandwi 

(2014) added that, heads of the secondary schools from the selected secondary 

schools reported that the students‘ books ratio as follows: Msanzi secondary 30:1, 

Matai secondary 5:1, Mpui secondary 7:1 and Mzindakaya secondary 20:1. 

The official government recommended students‘ books ratio should be at least 3:1 

(URT, 2010). When researcher was interviewed teachers at school C in library he 

observes scarcity of the text books in the library where other library shelves were 

empty with no books, other shelves contain ten to fifteen books. Also, researcher 

observed that availability of many science books compared with arts books as the 
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results in school A, he observe some of the science books were very old books 

which were kept in boxes in the office of academic master. 

Moreover, due to the scarcity of text books in community secondary school 

researcher observed that, geography teacher in school A came from out of school 

environment with the photocopy of the geography pamphlet borrowed from a 

teacher in other school. This showed that it is true that there are lack of the text 

books in community secondary school. To some visited community schools some of 

the interviewed teachers were lamenting that they use their own money to buy text 

books so as they can use in teaching and learning process.  

Currently, due to the existence of so many supplementary books country wide which 

are sold in book shops one of the interviewed, teacher Jolie shows her fear about the 

content within these supplementary books. She said that: 

―In order to have good performance teachers have to use the same 

text books which have the same contents that have been verified by 

the ministry of education for the aims of avoiding overloading to 

students‖ 

It was observed that, teachers uses different books in teaching the same class, you 

can find within form four class in case of English subject some teachers are using 

text books published by Nyambari Nyangwine or text books published by Kidunda 

while others are using text books published by Tanzania Institute of Education (TIE) 

or text books published by McMillian. Both supplementary and text books needs to 

be checked by the government organ responsible because some of books overload 

students and are not good to be used in educational sector for the health of the 

education development of the students. 
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Also, the finding shows some of the supplementary book have to be stopped by the 

government because are prepared for business issues not to make students 

understand the contents as the results students are just claiming. Students have habit 

of believing each and everything written in these book, some of the students cannot 

make a judgment and assess the truthiness of the content within these supplementary 

books according to their level. Teacher Jolie reported that: 

―For instance those supplementary books which are prepared in form 

of questions and answers, they make students to recite answers and 

not understand where the answer comes from or why they suggest 

that particular answer for such kind of the question‖ 

Moreover, it was observed that some of the teaching and learning materials such as 

subjects syllabus content need to be reviewed by the government organ responsible 

for the aim of improving or changing of the content to resemble with the current 

situation. Researcher heared some of the teachers in school B discussing syllabus 

content specifically civics syllabus. They were discussing about its content that is 

according to the syllabus there are three countries within East African Community 

which are Tanzania, Kenya and Uganda. Currently this is not true, there are about 

six countries within East African Community including Tanzania, Kenya, Uganda, 

Rwanda, Burundi, and south Sudan. 

4.3.5 Good Cooperation between Parents and Teachers 

Results shows that there is no good cooperation between parents and the schools and 

some of the parents do not play their role on their children. This have been explain 

by Goodluck, Agnes and Lilian during interview session who both believe that good 

academic performance of the students is the results of good cooperation between 

parents and the community. This finding relate with the study made by Farooq, 

Chaudhry, Shafiq and Berhanu (2011) who asserts that, the school personnel, 



86 

members of the families and communities provide help and support to students for 

the quality of their academic performance. The results are also consistent with study 

of Steinberg (2006) shows that the type of parental involvement that has the most 

impact on student performance requires their direct participation in school activities. 

The findings shows that, students who performing well their parents cooperate with 

their teachers, they are the one who attend the parents meeting at the school while 

those who are performing poorly/badly their parents do not want to cooperate with 

the teachers. This concur with the study conducted by Henderson and Berla (2004) 

argue that when parents are involved in their children‘s education at home they do 

better in school. Also, Krashen (2005) concluded that students whose parents are 

educated score higher on standardized tests than those whose parents were not 

educated. He insisted that, educated parents can better communicate with their 

children regarding the school work, activities and the information being taught at 

school.  

Also, there are should be good cooperation between teachers and parents as teacher 

Agnes reported that, ―All have to play their roles for good achievement of the 

students‖. This in line with the study by Goddard (2003) asserts that, social 

assistance has a crucial role for the accomplishment of performance goals of 

students at school. It was found that, at the school teachers have to be responsible for 

controlling and managing the students also at home parents have to control and 

manage their students. 

The findings shows this is different to some students parents in community 

secondary school where students rearing is one sided basing on teachers, they are 
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not cooperated with teachers. This relate with finding by Adelman and Taylor 

(2006) who found that in situations where principals work in collaboration with the 

school community there is improved school attendance, fewer behavioural problems, 

improved interpersonal skills, enhanced academic performance, increased bonding 

at school and home, higher staff morale, and better use of resources. 

Also, the results of this study may be explained by Considine and Zappala (2002) 

found that families where the parents are advantaged socially, educationally and 

economically foster a higher level of achievement in their children. They also found 

that these parents provide higher levels of psychological support for their children 

through environments that encourage the development of skills necessary for 

success at school. It was found that, parents have the great roles to play for the 

performance of their children. Teacher Lilian reported that: 

―As the school we play our roles by conducting parents meeting for 

the aims of informing them on the progress of their students in 

academic performance and sometimes we used to counsel them on 

how they can manage to control their students‖ 

This finding is in line with the study conducted by Marzano (2003) who said that, 

the school authorities can provide counseling and guidance to parents for creating 

positive home environment for improvement in students‘ quality of work. Also, 

Barnard (2004) added that, the academic performance of students heavily depends 

upon the parental involvement in their academic activities to attain the higher level 

of quality in academic success. 

Due to the poverty in some of the families students play their parents roles. Some of 

students have been forgotten by their parent. Teacher Jolie stated that: 

―You can find a children who is our students engaged in small 

economic activities including riding of motorcycle or helping their 
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parents by doing small business after school especially during the 

evening for the survival of their family‖ 

It was found in other school, for instance, in rural areas students engaged in 

agriculture activities by doing temporary activities like digging other peoples farms 

for the survival of their family as the results you can find they have no enough time 

for private study hence poor performance. 

4.3.6 Language of Instructions 

The findings revealed that English language for instruction used during teaching and 

learning process is not familiar with students because they had poorly prepared on 

that particular language. This is similar with the study made by Nyandwi (2014) the 

poor performance of students in their academic achievement in their national 

examinations, for many years has been directed to low proficiency of the Language 

of Instruction (LOI) which is English. 

Harb and El-Shaarawi (2006) found out that the most important factor with positive 

effect on students' performance is students‘ competence in English. It was found that 

in order to have good performance the language used for the instructions should be 

familiar with both people that uses the language (teachers and students). Also, 

Fakeye and Ogunsiji (2009) observed that students‘ success in school depends upon 

their being proficient in the LOI. 

Both interviewed teachers Kelvin and Lilian insist on the use of the familiar 

language during teaching and learning process. When research interviewed teacher 

Lilian, she stated that, ―In our community schools the English language used is 

problem for not only students but also teachers‖. Results finding revealed that, 

language used for instruction have to be known by those who are using it, because 
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both will understand will be in position of understanding each other. The LOI plays 

a crucial role in learning, as Malekela (2003) observed that if the learner is 

handicapped in the LOI, then, learning may not take place as the instructor and the 

learner will not be communicating effectively. 

Further, it was found that, students are not familiar with the language used in 

teaching and learning process due to their poor bases of English language. For 

instance, in primary school the language used for instruction was Kiswahili except 

for English subject while in secondary schools English language is used. The 

findings shows that, students in government schools from pre-primary school up to 

standard seven are taught by using Kiswahili as the medium of instructions except 

for the English subject where English language is mostly used in giving instructions. 

In ordinal level and advance level the language used for instructions is English. 

When students are admitted to secondary education are supposed to use English in 

all activities taking place at the school. There is only one subject which allow the 

students to use Kiswahili, this is Kiswahili subject. In other subjects and all activities 

conducted at school students are using English to perform them, this took them long 

time to cope with the LOI in secondary level. As the results during teaching and 

learning students does not understanding what a teacher is teaching hence poor 

performance. 

Moreover, it was found that, in some places especially in rural areas pupils do not 

understand even Kiswahili language, they are using their local language as the 

medium to communicate themselves illegally when they are at school. As the results 
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of this Kiswahili language is used so as to make them avoiding the use of their local 

languages. Teacher Kelvin contend that: 

―Some of the students are affected by their mother language for 

instance in some rural community secondary schools they normally 

use local languages to communicate themselves when are alone 

especially during break time‖ 

The findings concur with the study conducted by Nyandwi (2014) more than 95% of 

students in the study area of Sumbawanga District originated from the local area and 

so they use the local language as their first language (Kifipa). He added that, 

Kiswahili is their second language, English as a language of instruction leaves 

students out and divert them from concentration in the subject matter. 

During the study the researcher observed students during break time are making 

jokes by using their local languages no one spoke the language used as the medium 

of instruction (English language). While he was in the field researcher observe that 

in those selected community secondary schools their rooms for instance academic 

office, office of the head of school, staff room on their doors there was some 

writings written speak english (No english, No service) but researcher observe 

students are using Kiswahili to communicate with their teachers. 

Moreover, results shows that the use of the English language is not only the problem 

for the students but also for the teachers. It was found that in community secondary 

schools some of the teachers do not master English language as teacher Lilian 

reported that: 

―Even teacher do not master the English language as the results 

some of them during teaching and learning process are using 

Kiswahili when are insisting certain important issue. Even I, 

speaking English language frequently is difficult for me‖  
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4.3.7 Human Resources 

Results revealed that there are scarcity of the teachers in community secondary 

schools. The findings shows that, availability of human resource specifically 

teachers in community secondary school make students to perform well because 

teachers will teach them and students will use them by consult them for effective 

learning. Through reviewed document researcher found that, the number of the 

students was high compared with the number of the teachers. 

For instance, school A containing total number of 219 students and 30 teaching staff, 

school B have total number of 450 students and 46 teaching staff and school C 

having total number of 882 students, 42 employed teaching staff and 1 temporary 

teacher. This finding confirm those of Saga (2014) contend that, all schools from the 

study area suffer from shortage of teachers in relation to students‘ ratio (1:40). He 

added that, according to the Tanzania Ministry of Education and Vocational 

Training, the number of students per stream is supposed to be 40, which means one 

teacher to forty (1:40) students. A study conducted by Nyandwi (2014) found that 

the pupil to teacher ratio stands at an average of 52:1 and is as high as 72:1 in some 

regions. 

Also, it was observed that, there are huge number of the arts teachers compared with 

the science teachers for instance in school A, out of thirty teachers there are about 

only two science teachers. In both selected community secondary schools 

interviewed teachers reported that there are scarcity of teachers particular for Basic 

mathematics, Physics and Chemistry. When researcher interviewed teacher Emily, 

he reported that, ―In community secondary schools there are scarcity of teachers 

especially in science subjects hence poor performance. Availability of the teachers 
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resulted to the good academic performance‖. It was observed that, there are very 

few mathematics, physics and chemistry teachers in community secondary schools 

as the results students are performing poorly in science subjects. For instance school 

B had three chemistry teachers while school A had one physics teacher and school C 

had three mathematics teacher, two teachers are permanent employed and one is 

temporary. 

Due to scarcity of teachers, science teachers are overloaded with many subject to 

teach, for instance you can find in community schools there are only a single teacher 

who is teaching mathematics from form one to form four and you can find a school 

have got more than 300 students. This finding concur with the finding made by 

Wilison (2013) who reported that the number of mathematics teachers is limited to 

such an extent that a single teacher teaches form one to form four. 

However, URT (2010) Secondary Education Development Program (SEDP) II 

projections show that students to teacher ratio of 20:1 is a target benchmark for 

secondary school by 2015 and teachers with degrees by 50 % to all degree and 

diploma holders. This is explained by the figure below which shows a mathematics 

teacher marking huge number of students exercise books because he is only one who 

is teaching mathematics in that particular school. 

4.4 Research Question Two: What leadership styles do head of the school uses to 

promote students’ academic performance in community secondary schools? 

The second research question intended to elicit information about what leadership 

styles does head of schools use to promote students‘ academic performance in 

community secondary schools. This question was asked aiming at investigating 
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among various types of the leadership styles used by head of the school what 

leadership style promote students‘ academic performance in community secondary 

schools. From this second research question participants gave out different 

perception about what type of leadership head of school take during interview 

conversation. 

Results revealed that heads of the schools in community secondary schools uses 

different or various leadership styles such as democratic, laissez-faire and 

democratic leadership styles in their school administration. The findings shows 

different styles of leadership are being used by heads of the schools in different 

environment according to the situation they face. For instance, when researcher 

interview teacher Allan and Monica both stated that head of the schools uses more 

than one leadership styles. Teacher Monica stated that, ―Head of the school uses all 

styles of leadership in his administration at the same time‖. While, teacher Allan 

reported that, ―Head of school is flexible, he uses more than one leadership style‖. 

This implies that, there are no one leadership style that head of the schools practiced 

in the school. In addition, by being flexible a leader can use different leadership 

styles in his day to day administrative activities depending on the situation that he or 

she face. 

The finding supports the notion that different styles are needed for different 

situations and each leader needed to know when to exhibit a particular approach 

(Rad & Yarmohammadian, 2006). For instance through laissez-faire heads of the 

schools allows teachers to fulfill their responsibilities on their own, no one is telling 

the other to prepare lesson plan or doing something because teachers understand 

their responsibilities. These findings support the notion that with laissez-faire 
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manager is characterized by a high degree of freedom of students and teachers (Pont, 

Nusche & Moorman, 2008). 

Also, through participative or democratic leadership style heads of the schools 

usually delegate their power to their subordinates so as they can act on behalf. It was 

found that, when some of the heads of the school found that there are laziness in 

implementation of some decisions such as lateness or issues related to students 

indiscipline cases from the teachers he became very harsh by using dictatorship 

leadership style. As teacher Allan stated that, ―There are some teachers who always 

become late in their working stations so head of the school have to be harsh in order 

teachers to change‖. 

The findings illustrate that, teachers react differently and most of them do not like to 

be lead through dictatorship leadership style. Most of the teachers react negatively 

because they dislike dictatorship leadership style. It was found that negative results 

of using dictatorship leadership style are social stratification within school where it 

might be existence of the groups in a school, misunderstanding between teachers and 

the heads of the schools, where it reach a point they do not great each other which 

influence negatively students‘ academic performance. Teacher Kelvin reported that: 

―In our school teachers have been divided in groups, there are the 

others who support head of the school while others are against head 

of the school. Those who support head of the school perceive 

positively on what head of the school is doing, others who are against 

they perceive negatively and want him to change‖ 

From the analysis, results shows that, some of the teachers belief that dictatorship 

leadership style has positive impact as it speed up the implementation of the 

decisions because head of the school acting him or herself without involving 
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teachers and there are some directives or orders which need to be implemented only 

and not discussing. This has been explained by teacher Allan as follows: 

―It reach a time head of the school have to use dictatorship 

leadership style by giving directives or orders to the subordinates as 

there are some of the directive or orders that teachers have to 

implement without discussion‖ 

The research results also shows that, democratic leadership style is mostly used by 

head of the schools in community secondary schools, being the dominant one. This 

findings confirm those of the literature reviewed, Nsubuga (2009) revealed that the 

democratic or consultative form of leadership was the best in Ugandan schools. He 

reported that, most headteachers in Uganda used this kind of leadership in order to 

create ownership. Also, study by Kitavi (2014) revealed that most school manages 

used the democratic style of leadership. 

When researcher interviewed teachers including as Jolie, Vitalis, Millian, Abisay, 

Goodluck, Lilian, Emily and Kelvin all reported that their head of the schools mostly 

prefer to use democratic leadership styles. For instance, teacher Emily said that, 

―Head of the school mostly prefer to use participatory leadership style where 

teachers are involved in each activities and school plans‖. While, teacher Lilian 

added that, ―Head of the school mostly prefer to use participative leadership style. 

We are discussing many issues in staff meeting, this is different in relation to other 

head of schools‖. The findings are in line with the study made by Okoroji, Anyanwa 

and Ukpere (2014) who revealed that majority of secondary school teachers in 

Owerri North uses democratic leadership style more than other types of leadership 

styles. 

It was found that most head of the schools in community secondary schools like to 

use democratic leadership style because it has more positive contribution compared 
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with other leadership style such as dictatorship and laissez-faire leadership styles. 

Through democratic leadership style, cooperation between administration and 

subordinate is maintained, and teachers morale and creativity increased. The results 

are consistent with the leadership theory employed by researcher in this study, the 

Distributed Leadership Theory. A distributed model of leadership focuses on the 

interactions, rather than the actions, of those in formal and informal leadership roles 

in an organization. According to Harris and Spillane (2008), a distributed 

perspective on leadership acknowledges the work of all individuals who contribute 

to leadership practice, whether or not they are formally designated or defined as 

leaders. It was discovered that schools that used dispersed or distributed leadership 

were associated with overall school improvement (Kitavi, 2014). 

The results also found that through the use of the democratic leadership style you 

can find there are no conflicts between teachers and teachers work as a team by 

discussing on how to deal with different challenges that they face such as how they 

can make students to perform better. In addition, everyone is allowed freely to 

express his or her feelings, ideas and opinions on certain presented topic during staff 

meeting then the decisions reached are for the all, not a single person. 

According to the findings, teachers have different belief on the leadership styles 

used by their heads of the schools whereby most teachers belief on the democratic 

leadership style as a good style in leadership. When researcher interviewed teacher 

Agnes, she insisted that, ―For good school achievement a leader have to play his or 

her role when standing at the centre by listening views and opinions from different 

peoples for concrete decisions‖. It was found that in order an organisation such as a 

school to attain its goals or objective a leader have to work in collaboration with his 
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subordinate. Head of the school through democratic leadership style should create 

teamwork, collaboration and conducive working environment to his or her 

subordinates. In his study Nsubuga (2008) stated that, most school would improve 

their performance by becoming more collaborative. Also, this relate to what has 

been described in chapter one, school leaders have to develop school climates and 

cultures that help to motivate both students and teachers leading to the creation of 

better teaching and learning environments which are more conducive to higher 

levels of students‘ achievements (Mulford, 2003). 

4.5 Research Question Three: What roles school leadership undertake in 

enhancing quality of teaching and learning in community secondary schools? 

The last research question intended to solicit information about the roles school 

leadership undertake in enhancing quality of teaching and learning in community 

secondary school. Research results shows that, heads of the schools are the main 

actor for the development of the students‘ academic performance in community 

secondary school. He or she play various roles in the organization and leading all the 

activities which are perform by his or her subordinates and students in the school. As 

Waweru (2003) asserted that, the headteacher is, for instance the key person in 

management, development, implementation and evaluation of all activities 

pertaining to the day-to-day running of the school. 

It was found that, there are different roles taken by head of school in enhancing 

quality of teaching and learning in community secondary schools. Basing on their 

ideas and experiences respondents pointed out roles that head of the schools take in 

enhancing quality of teaching and learning when researcher interview them. The 
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respondents responses contributed to the identification of the following themes as 

shown in the table below. 

Table 4. 4: Respondents’ responses on the roles of school leadership 

Emerged themes Respondents responses 

Encourage teachers to prepare lesson plan 

Encourage teachers to prepare scheme of work 

Encourage teachers to finish the topics 

Passing in classroom 

Implementation of school timetable 

Provides teaching and learning resources 

Motivating teachers 

Make frequent students follow-up 

Encourage teachers to prepare teaching notes  

Making inspection of students exercise books 

Involved in teaching and learning process 

Encourage teachers to give students exercises 

Encourage teachers to prepare log book 

9 

7 

2 

9 

4 

6 

3 

1 

2 

1 

2 

1 

1 

Source: Field data, 2017 

The table above indicates emerged themes and the number of the respondents 

responses. In the table above, highly identified roles school leadership take in 

enhancing quality of teaching and learning in community secondary school were 

encourage teachers to prepare lesson plan, scheme of work, passing in the 

classrooms, provides teaching and learning resources, implementation of school 

timetable and motivating teachers. In this presentation only those identified roles 

considered being important and relevant in enhancing quality of teaching and 

learning in community secondary school were discussed. 
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4.5.1 Provision of Teaching and Learning Resources 

Research results revealed that, teaching and learning process can not been properly 

conducted without provision of the teaching and learning resources to the teachers. 

According to Ndyali (2013) experience had shown that effective supervision of any 

educational programme requires good supply of important resources. Teaching and 

learning resources are text books, supplementary books, log book, lesson plans, 

syllabus, teachers guide books, scheme of work, teachings aids and science facilities 

which are used in facilitating teaching and learning process. 

During the study teachers pointed out that head of the school have the role of 

provide teaching and learning resources. For instance when researcher interviewed 

teacher Goodluck from school A, he stated that, ―Head of school is responsible to 

provide teaching and learning resources for the aims of facilitating teaching and 

learning process‖ It was found that, at the beginning of the academic year during 

the first staff meeting when teachers are discussing about the plan of the new 

academic year is were teaching and learning resources such as books, lesson plan 

and scheme of work are distributed. As teacher Lilian from school C reported that, 

―At the beginning of the academic year teachers took some of the facilities from the 

academic office for their preparation‖. 

Also, the results shows that, sometimes teaching and learning resources like scheme 

of work to some schools are distributed at the end of the academic year where by 

teachers used to prepare them when they are in holiday leave. Academic office 

which is operating under the office of head of the school is responsible for the 

provision of teaching and learning resources. Researcher observe one of the teacher 
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in school C, asking his academic master to borrow him a history book for form four 

because he wanted to look for some content within the book. 

Moreover, in some of the community secondary schools, it was found that teachers 

specifically department teachers are involved in the whole process of checking if the 

school have enough teaching and learning facilities that will be used in that 

particular academic year. Also, it was found that head of school involve teachers in 

making a proposal of deciding to buy a certain kind of book of any other teaching 

facility by using the capitation fee that school got if they recognise their school lack 

some important books or teaching and learning facilities. For example teacher 

Vitalis of school C said that: 

―In my school there are teachers who are concerned with 

procurement activities. They receive orders from the teachers 

(subject department) when they want a certain book or teaching and 

learning facility to be bought‖ 

Moreover, it was observed that although head of the school play his or her role of 

providing teaching and learning resources but there are still adequate teaching and 

learning facilities in the community secondary schools as the results head of the 

school sometimes encourage teachers to use locally made teaching aids if they found 

the facilities are not found in the school or are out of his control so as to facilitate 

teaching and learning process. Also, head of the school used to borrow teaching and 

learning materials from other nearby school particularly science materials including 

some apparatus, acids and base. 

4.5.2 Supervision of School Time Table 

Results found that, head of the school as the executive organ in the school have the 

role of making sure that teachers and students follow school teaching time table, 

where by teachers and students have to come in the school early in the morning, 
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students attending in the school and teachers are teaching. It was found that in those 

visited selected community schools there are school teaching time table which has 

been placed on the walls in staff room, academic office, head office, classrooms and 

notice board. 

Researcher observed that, school teaching time table containing the overall teaching 

and learning activities taken place in school at specific time interval at all levels. 

Teacher Abisay from school B reported that: 

―School teaching time table shows distribution of the subjects and the 

teacher who is responsible, time interval used in teaching particular 

subject, break time, period for private study, and religious periods‖  

Results found that head of the school have to make sure that teachers and students 

are attending school early in the morning, where by teachers have to sign in the 

teachers attendance book when they arrived at the school. Researcher observed 

teachers attendance book in the staff room at school C which comprised name of the 

teacher, time he or she arrived and his or her signature. Also it was found that class 

teachers are the who make follow-up of the students attendance by filling their 

presence in the students attendance books on behalf of the head of school. When 

researcher was in the form two classroom conducting his study in school A, he 

observe a class teacher knocking the door for the aim of taking students attendance. 

Moreover, apart from having general school teaching time table the results found 

that head of the school is responsible for the preparation of the general school time 

table showing activities to be performed annually. It was observed that, general 

school time table showing numbers of the school staff meeting with the specific 

date, number of the school board meeting with the specific date to be conducted, 

number of the classroom meeting, number of the school Barraza meeting, 
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examinations dates both national and internal examinations, general students 

government elections, number of the parents meetings, number of the School 

Management Team (SMT) meeting, number of the departmental meeting. 

4.5.3 Classroom Teaching and Classroom Visits  

It was also found that head of the school normally visit classroom aims at checking 

if students are taught. They play a role of clinical supervision, a direct supervision 

conducted in the school specifically in the classroom aimed primarily to help 

teachers understand and improve their teaching (Msemwa, 2005).When researcher 

interview teacher Millian from school B, she explained that: 

―Currently head of the school introduced a new technique to teachers 

he used to pass in the classrooms when teachers are teaching sitting 

at the back danger and listen to what a teacher is teaching‖ 

The results shows that head of the school usually entered in the classroom when 

teachers are teaching sitting at the back of the classroom and listen if what is taught 

resemble with what has been written in the scheme of work and lesson plan. This in 

line with the study by Ndyali (2013) when her data collected through the 

questionnaires to both students and teachers and the interview held with school 

heads revealed that sometimes school heads paid physical visit in particular classes 

to observe actually what had been going in classrooms. 

When researcher interviewed teacher Abisay in school B the conducted interview 

did not reach at the end because teacher Abisay was called by head of the school and 

had to go to class to teach. As the result researcher had wait to continue with the 

interview when he was finish to teach. The findings also revealed that, this kind of 

supervision aims at making sure teachers teach all allocated periods according to the 

teaching period guide in a particular level. For instance when researcher reviewed 
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documents he observe in Physics, English and Mathematics subjects students should 

be taught total number of six periods in a single class level either form one, two, 

three or four levels. 

In addition, it was found that apart from being a leader of the school as an 

organization, heads of the schools are teachers, so they are play the role of teaching 

in their schools. When researcher interview teacher Lilian from school C, she 

reported that, ―Head of the school is teaching mathematics in form two‖. When 

researcher arrived at school B at 09:00 am in the second day of data collection he 

found head of the school was prepared himself to go in the class for teaching. Head 

of the schools in school B is teaching English while that of school C is teaching 

Mathematics. 

4.5.4 Teachers’ Encouragement on Preparation of Lesson Plan and Scheme of 

Work 

Findings shows that, in the community secondary school head of school is 

responsible for making sure that teachers are preparing lesson plan and scheme of 

work. It was observed that scheme of work are prepared at the beginning of the 

academic year in the first week when schools are opened or during the end of the 

academic year when teachers are in holiday leave. Results shows that, teachers 

prepare scheme of work for first six months or for the whole academic year. While 

teachers prepare lesson plan every day before he or she goes in the class for teaching 

purposes. 

The results revealed that head of the schools usually involved in checking lesson 

plan prepared by teachers either in every morning before teachers goes in the 
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classroom or in Friday at any time. For instance in school B head of the school 

checked lesson plan on Friday while in school C the lesson plan was checked in 

every day morning before teachers goes in the classrooms. Teacher Agnes from 

school C said that, ―Head of the school checked for the lesson plan prepared by 

teachers in every morning when teachers arrived at school before the start of 

teaching and learning process‖. Researcher observe supervision of the lesson plan 

conducted by head of school in school B. Each teacher with his/her lesson plan was 

going to face and presents to the head of school showing what has been taught 

during his/her lesson. After checking the lesson plan head of school document it in a 

special note book. Teacher Monica from school B asserted that: 

―When teachers presents their lesson plan to the head of the school 

for checking, head of the school used to note what he observe in the 

lesson plan and document it in the special note book. Sometimes head 

of the school used to correct teachers on how to write good lesson 

plan‖ 

4.5.5 Teachers and Students Motivation 

Research finding shows that, head of the school have the roles of motivating their 

teachers and students for the aims of enhancing quality of teaching and learning 

process. The findings show that, in community secondary schools heads of schools 

tries to motivate their teachers by giving them breakfast during tea hours, this will 

help them to manage time instead of going out of the school seeking for the place to 

get tea they will settle within the school preparing the lesson and engaged in various 

academic activities. 

In those visited community schools it was found previous teachers were highly 

motivated by heads of the schools but since 2016 till today there no motivation at all 

because of the financial problem. It is only within school B in last year (2016) head 
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of the school prepared certificate of appreciation for a teacher and students. A 

teacher whose subject perform well and the students who perform well in their 

subjects specifically in national examination for form four were rewarded. Only one 

teacher got the certificate of appreciation in 2016. Teacher Monica from school B 

reported that: 

―The certificate of appreciation was given at the time of the form four 

graduation ceremony where teachers, parents/guardians and students 

participate. This encourage teachers to participate fully in teaching 

and learning process hence good students‘ academic performance‖ 

The results shows that, this kind of motivation will stimulate academic performance 

where by students will put much effort in their academic issues and studied in 

competitive manner. Each one will be struggling to be in position one so as he/she 

can be rewarded. Also, teachers morale in teaching and learning will increase hence 

good students‘ academic performance. 
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CHAPTER FIVE 

SUMMARY, CONCLUSION AND RECOMMENDATION 

5.0 Introduction 

This chapter presents the summary of the study from chapter one to chapter four, 

conclusion and recommendation of the research findings guided with the tittle the 

influence of the school leadership styles on the students‘ academic performance in 

Tanzania community secondary school. 

5.1 Summary 

The first research question was about, what are the influencers that necessitate good 

academic performance in community secondary schools? from this first research 

question participant pointed out teachers motivation, school location, physical 

facilities, teaching and learning materials, good cooperation between parents and 

teachers, language of instruction and human resources as the main influencers that 

necessitates good academic performance in community secondary schools. 

Second research question was about, what leadership styles do head of school uses 

to promote student academic performance in community secondary schools? 

Respondents have different perception when researcher interviewed them. It was 

found that heads of the schools in community secondary schools uses different 

leadership styles in their day to day administration activities such as democratic, 

laissez-faire and autocratic or dictatorship leadership styles depending on the 

situation that they face. The respondents pointed out that the mostly used leadership 

style is democratic leadership styles and teachers have positive perception on the 

democratic leadership style. Most of the teachers do not like dictatorship leadership 
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style as it did not involve them in decision making whereby head of the school 

decide on his own.  

The last research question was about, what roles the school leadership undertake in 

enhancing quality of teaching and learning in community secondary schools? 

research results found that, provision of teaching and learning materials, supervision 

of the school timetable, involved in teaching and visiting classroom, encouraging 

teachers to prepare lesson plan and scheme of work and motivating teachers and 

students as the roles school leadership undertake in enhancing quality of teaching 

and learning in community secondary schools. 

5.2 Conclusion 

The purpose of this study was to investigate the influence of the school leadership 

styles on the students academic performance in Tanzania community secondary 

schools. From the research findings researcher would like to make the following 

conclusion. 

Leadership is the key to the progress and survival of school as an organization. For 

the school to perform well in academic effective leadership is needed. Effective 

leadership styles is a key to solve the problem of working with various employees 

and convey the organizational progress and change to the next level. Lack of 

effective leadership in schools lowers learners‘ achievement: it often results in 

dysfunctional school organisation and programmes, leads to unstable and 

discontented staff, learners‘ negative attitudes to academic work and discipline, an 

unhealthy school system or climate and lack of cooperation from parents or the 

community. 
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There are various leadership styles such as democratic, laissez-faire and laissez-faire 

leadership styles used by head of the schools in community secondary schools. 

Democratic is mostly used by heads of the schools in community secondary schools 

and high number of teachers belief on democratic leadership style due to its 

involvement of them in decision making process. As the results it was believed to 

have an influence on students‘ academic performance than any other leadership 

styles used by head of the schools such as laissez-faire and autocratic leadership 

style. 

5.3 Implication of the Results 

The findings of this study will help the school leaders to enhance their knowledge 

about the leadership skills, because they will became more knowledgeable about 

effective leadership style skills basing on the ways to solve students and teachers 

problems, different ways of working effectively with groups found in school 

environment who have different perception. 

Also, the results will help the policy makers and curriculum developers by 

suggesting and adding different contribution on the leadership development to the 

school heads so as to keep them updated with the development of the contemporary 

society in order to be in the position of attaining the over whole goals and objective 

of education in the nation. Furthermore, the results help the educational 

administration to design and implement the policies to improve the students‘ 

performance and the quality of education by changing the attitude of students 

towards learning in order to facilitating students and improving the teaching 

procedures. 
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5.4 Recommendation 

Based on the findings of the study, analysis, discussion and conclusion drawn, the 

following recommendations both for action and for further research were made: 

5.4.1 Recommendation for Action 

The following five recommendations should be considered in order to improve 

students‘ academic performance in community secondary schools for the aims of 

achieving national educational objectives. 

Firstly, it is recommended that the government should provide enough teaching and 

learning resources like textbooks and other practical facilities for science subject. By 

providing enough text book this will make students not to rely on teachers only as it 

is today. Also by provision of the science facilities will make students engaged in 

real practical experiment and encourage them to like science subjects. Hence 

increasing number of the students who are taking science subjects. 

Secondly, it is recommended that government has the role of motivating teachers in 

community secondary schools because the results found that teachers have been 

forgotten by the government. They lack motivation as the results they only depend 

on the monthly payment salaries. The results show that the government have to 

motivate teachers by paid them highly in relation with their work of imparting 

knowledge, promotions for those doing best, allowances for their work like other 

sector and encouragement for better achievement, promotions for those doing best, 

allowances for their work like other sector and encouragement for better 

achievement. 



110 

Thirdly, it is recommended that the government has to make a review of the subject 

syllabus used in secondary schools for the aim of updating them so as to be related 

with the current situation. Also, making an effective controlling of the text books 

and supplementary books by verifying them before used by teachers and students. 

According to interviewed teachers there are various text books and supplementary 

books used by both teachers and students most of them are not verified by the 

government to be used. Other books such as questions and answers books have been 

prepared for the business purpose and not to make students to master what has been 

taught. 

Fourthly, it was recommended that parents have to play their role on their students‘ 

academic performance through cooperating with teachers and attending parents 

meeting for better achievement of their students. Because it was found that schools 

lack parents cooperation whereby teachers work themselves, very few parents 

cooperate with them. Also, community secondary schools should ensure they hold 

academic meeting at the beginning of each term (when schools are opened) with 

parents of students who perform poorly to explore possible measures. 

Fifthly, it is recommended that government has to supply enough teachers especially 

science teachers as it is believed that teachers have great role in fostering students‘ 

academic performance. It was found that there are scarcity of teachers in community 

secondary schools especially for science subject such as physics, chemistry and 

mathematics compared with arts subjects. As the results few available science 

teachers in some community secondary schools are overloaded due to the huge 

number of the students that schools occupy. 
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Due to the policy of fee-free education it was recommended that government should 

support community secondary school financially so as to implement their internal 

and external plans on time. It was found that sometimes community schools failed or 

delay to implement their internal and external plans due to the scarcity of the funds 

received from the government.  Also, the government have to provide education to 

the community about the policy of fee-free education for the aim of making it to be 

more understandable. 

5.3.2 Recommendation for Further Study 

As the aims of the study was to investigate the influence of the school leadership 

styles on the students‘ academic performance in Tanzania community secondary 

school. It is recommendation of this study that similar study to be conducted in other 

community secondary schools within Dodoma region and other regions and districts 

all over the country so as to develop a broad inferences of the influences of the 

school leadership styles on the students academic performance. 

Also, since this study dealt with only one aspect school leadership styles, it is 

recommended that similar studies be conducted to examine parents roles on the 

students academic achievement. Lastly, this study recommend studies to be 

conducted on the effectiveness of the fee-free education on the students‘ academic 

performance. 
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APPENDICES 

Appendix A: Interview Protocal for the Teachers 

Name of school: …………………………………………………………… 

District: ………………………………………………                   

Dear teachers, this is academic study about the influence of the community 

secondary school leadership styles on the students‘ academic performance. The 

information provided here will be confidential between respondent and the 

researcher and will be used for academic purpose. Please, answer the questions 

below bearing in mind that the answers provided will be used for research purpose 

only and will not be revealed to anyone. 

Questions: 

RESEARCH 

QUESTIONS 

INTERVIEWING 

GUIDE  

          QUESTIONS 

    PROBE QUESTIONS 

1. What are the 

influences that 

necessitate good 

academic 

performance in 

community 

secondary 

schools? 

(i) How is your school 

performance? 

(ii) What do you think 

promotes good 

performance in 

community 

secondary school? 

(iii) How head of school 

promotes students‘ 

academic 

performance? 

(iv) What should be done 

to improve students‘ 

academic 

performance in 

community 

 How can you judge the 

performance of your 

school? 

 What makes your school 

performance to be the way 

you see in (i)? 

 How do you compare your 

school performance with 

other nearby community 

secondary schools 

performance? 

 How do your fellow 

teachers perceive students‘ 

academic performance? 

 What are the academic 

problems faced by 
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secondary schools? students? 

 What are the measures 

taken by head of school in 

solving students‘ academic 

problems? 

 How school leadership 

facilitate students‘ 

academic performance? 

 How should it be done? 

2. What leadership 

styles does 

school leadership 

take to promote 

student academic 

performance in 

community 

secondary 

schools? 

(i) How head of school 

is performing day to 

day administrative 

activities? 

(ii) Which type of 

leadership style most 

preferred by your 

head of school in 

his/her 

administrative 

activities? 

(iii) To what extent head 

of school involve 

teachers in decision 

making process? 

 How and why head of 

school administrative task 

promotes students‘ 

academic performance in 

your school?  

 Why do you think the 

leadership style used by 

head of school is mostly 

preferred by your head of 

school? 

 What are the other 

leadership style do you 

believe have positive 

impact on students‘ 

academic performance? 

 How head of school handle 

teachers and students 

problem in his/her day to 

day administrative 

activities?  

 What are the challenges 

faced by head of school on 

kind of leadership style 

used? 

 Why and how the kind of 

leadership employed by 
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head of school conducive 

for both teachers and 

students? 

 How does head of school 

allow teachers and students 

to participate in decisions 

that affect them?  

 What are the teachers and 

students perception towards 

leadership style used by 

head of school? 

 What is the state of teachers 

discipline towards 

leadership style used by 

head of school? 

3. What roles the 

school leadership 

take in enhancing 

quality of 

teaching and 

learning in 

community 

secondary 

schools? 

(i) To what extent is the 

head of school 

involved in 

supervising teaching 

and learning 

process? 

(ii) How does the head 

of school provide all 

necessary teaching 

and learning 

materials in facilitate 

teaching and 

learning process? 

(iii) What are the 

problems faced by 

teachers during 

curriculum 

implementation? 

 How often does the head of 

school visit classroom 

during lessons? 

 What assistance is provided 

by head of school to enable 

teachers conducting classes 

well?  

 What are the challenges 

faced by the head of school 

in assessing teachers work? 

 How does teachers perceive 

supervision conducted by 

the head of school?  

 What are the impact of the 

kind of supervision done by 

the head of the school to 

the students‘ performance? 

 To what extent does your 

school have enough 

instructional materials? 
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 How does teachers use the 

provided instructional 

materials in teaching 

process? 

 To what extent does your 

school have all subject 

teachers? 

 What kind of assistance 

does head of school provide 

to teachers during 

curriculum 

implementation? 

 To what extent teachers 

leave school to attend 

workshop for their 

development? 

 How head of school 

motivate teachers? 

 What are the challenges 

faced teachers during 

teaching and learning 

process? 
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Appendix B: Documentary Review Protocol 

Name of school: …………………………………………………………… 

District: ……………………………………………… 

1. School preliminary information: 

(i) Number of teachers employed ………………. 

(ii) Number of temporary teachers ……………… 

(iii) Student – teacher ratio ……………….. 

2. Students‘ performance records 

Document Remark 

(i) Students continuous assessment 

records 

 

(ii) Form two (II) National 

examination reports of different 

years (three years) 

 

(iii) Form four (IV) National 

Examination report of different 

years (three years) 
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Appendix C: Observation Schedule 

Name of school: …………………………………………………………… 

District: ………………………………………………..                

The observational guide below point out a number of physical facilities found in the 

school. The observer have to explain in detail how he observe those physical 

facilities and other issues observed in community secondary school environment in 

relation to the research aims. 

What to observe Observation guide 

(i) Classrooms (a) Number of students in the class at the time 

of observation 

(b) Arrangement of the class 

(c) Facilities of the class 

(d) Size of the class  

(e) Other things observed in classrooms 

(ii) Laboratories (a) Total number of the laboratories 

(b) Facilities in the laboratories 

(c) Size of laboratories in relation to number of 

students 

(d) Arrangement of the laboratory 

(e) Other things observed in laboratories  

(iii) Library (a) Total number of the library 

(b) Facilities in the laboratories 

(c) Size of laboratories in relation to number of 

students 

(d) Arrangement of the laboratory 

(e) Other things observed in library 

(iv) Other issues observed on the school environment in relation to the 

study. 
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Appendix D: Introductory Letter for Data Collection from UDOM 
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Appendix E: Introductory Letter for Data Collection from EDDMC 
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Appendix VI: Comments from External Supervisor 

ISSUES ACTION PAGE NUMBER 

CHAPTER ONE. 

● Adding the word 

―Information‖ to be read 

―Background Information of 

the Problem. 

● Changing of Table 1 and 

Table 2 to be Table 1.1 and 

Table 1.2 

 

● The word ―Information‖ 

has been added and read 

―Background Information of 

the Problem‖ 

● The Table 1 and Table 2 

has been changed to be 

Table 1.1 and Table 1.2  

 

● 1 

 

 

 

● 6 

CHAPTER TWO 

● Adding abbreviation of the 

word ―Distributed Leadership 

Theory‖ that is ―DLT‖ 

 

● Changing position and 

number of the ―Knowledge 

Gap‖. 

 

 

 

 

● Figure number tittles to be 

placed above the figure. 

● Some of the words in 

―Figure 4‖ was not visible and 

clear, it was suggested to 

make it visible.  

 

● The abbreviation of the 

―Distributed Leadership 

Theory‖ has been added 

―DLT‖ 

● The position and number 

of the ―Knowledge Gap‖ has 

been changed. It should be 

after ―Review of the 

Empirical Studies‖ and not 

―Conceptual Framework as it 

was before. 

● Figure number tittles has 

been placed above the figure. 

● Some words in ―Figure 4‖ 

has been made to be visible 

and clear. 

 

● 29. 

 

 

 

● 36. 

 

 

 

 

 

 

● 23, 24, and 26 

 

● 39. 

CHAPTER THREE 

● Adding the words ―and 

Design‖ to be read ―Research 

Approach and Design‖. 

 

● The words ―and Design‖ 

has been added, now it is 

read ―Research Approach 

 

● 40 
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● Figure number tittles to be 

placed above the figure. 

and Design‖. 

● Figure number tittles has 

been placed above the figure. 

 

 

● 38 

CHAPTER FOUR 

● Adding the words 

―Research Question One, 

Research Question Two and 

Research Question Three‖. 

 

● Remove the word ―Sector‖ 

to be ―School‖  

 

 

 

● Changing of table number 

3, 4 and 5 to be Table number 

4.1, 4.2, 4.3 and 4.4. 

● To delete ―Research 

Questions (i)-(iii)‖ (It is 

repetition). 

 

● The words ―Research 

Question One, Research 

Question Two and Research 

Question Three‖ has been 

added. 

● The word ―Sector‖ has 

been removed to be 

―School‖ (Teachers in public 

school and not teachers in 

public sector). 

● Table number has been 

changed to be Table number 

4.1, 4.2, 4.3 and 4.4. 

● The research questions has 

been deleted. 

 

● 65, 92 and 97 

 

 

 

 

● 70 

 

 

 

 

● 61, 66, 68 and 98 

 

 

● 65 

CHAPTER FIVE 

● To delete page 106 to 108 

(It is all repetition). 

 

 

● Adding ―Implication of the 

Study‖ before 

Recommendation.  

 

● Page 106 to 108 has been 

deleted, few paragraphs 

remain as it was suggested 

by external supervisor. 

● ―Implication of the Study‖ 

has been added. 

 

 

● 106 to 107 

 

 

 

● 108 

 


