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ABSTRACT 

This study examined the impact of leadership styles on students‟ academic 

performance in public secondary schools in Mwanga District. The study specifically 

examined the leadership styles used by heads of schools in public secondary schools. 

This purpose was to determine the specific leadership style perceived by heads of 

schools to have positive impact on students‟ academic performance. In addition, 

challenges facing heads of schools in applying different leadership styles were also 

identified. Both qualitative and quantitative research approaches were used. 

Furthermore, descriptive survey design was conducted in five public secondary 

schools. A total of 45 participants were involved in this study. Data collection was 

done using questionnaire, interviews and documentary reviews. The findings 

revealed that school heads from the selected public secondary schools use different 

leadership styles to manage school resources. It was found that democratic leadership 

was the most preferred style while autocratic and laissez-faire were less preferred by 

school heads. Moreover, democratic leadership style was found to have positive 

impact on students‟ academic performance while the autocratic and laissez-faire had 

negative impact on students‟ academic performance. 

 Based on the research findings, the study recommended that, the government and all 

other education stakeholders should recognize a strong need to create an effective 

school leadership which is able to enhance students‟ academic performance.  
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CHAPTER ONE 

1.0 Introduction 

This study sought to examine the impact of leadership styles on students‟ academic 

performance in public secondary schools. This chapter presents a general 

introduction to the study. It presents, among others, the background, statement of the 

problem, purpose and objectives of the study, research questions and its significance.  

1.1 Background of the Study 

The current global trend towards the acquisition of excellence in education has 

created tense controversial debates on the types of leadership styles which schools, 

their heads, teachers and board members of school management should adopt for 

effective implementation of curriculum to produce high quality education output 

(Adlam, 2003). 

Various researchers show that, the academic achievement of many education 

institutions is influenced by the leadership styles of administration and management 

(Tetty-Enyo, 1997). Olombe (1997) also concurs with Tetty-Enyo (1997) that school 

leadership is the act of influencing the activities of the teachers and students in an 

effort to adhere to educational objectives within the school. It is on this basis that the 

importance of leadership in schools has become more pronounced today. On the 

other hand, the expansion of knowledge in the world has led to the growth of 

information technology, resulting to the formation of complex school organizations, 

which require trained specialists in order to achieve the set objectives (Tetty-Enyo 

1997). This explains why many researchers are interested in the field of leadership to 

test the various theories of leadership and build new ideas to improve on the 

effectiveness and success of various organizations including educational 
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organizations. Campbell (1974) indicates that secondary school heads are charged 

with responsibility of running schools by addressing themselves to six major 

administrative tasks namely curriculum and instructional, school community 

relationship, finance and business administration, staff personnel, pupils‟ personnel 

and school plant. 

Hoy and Miskel (1992) concur with Campbell by emphasizing that, at the building 

level, the heads of schools are usually the key figures in fostering shared governance 

within the schools.  The school heads not only have increased curriculum change and 

decisions, but also increased responsibility and authority in school programmes. 

Similarly, they are the key to increase accountability for students and program‟s 

success. Since educational institutions like schools play a prominent role in the 

intellectual and personal growth of the students, a school head‟s leadership style is 

often viewed as a major focus of efforts to pursue and achieve excellence in 

education (Nyagaka, 2012). 

Also Ubben and Hughes (1997) argue that excellence or success of a school is 

influenced by the type of leadership employed by the school head, because schools 

can make a difference in the level of student‟s performance. However, a good or 

poor school performance depends on the person who leads it. Maicibis (2005) 

contends that without proper leadership style, effective performance of the students 

cannot be realized in schools, even if the schools have all required instructional 

materials and financial resources.  

Namirembe (2005) argues that many secondary schools still lack the necessary 

performance requirements, not only because of inadequate funds and poor facilities, 

but as a result of poor leadership. 
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It seems that, the school leadership which is highly considerate is the most effective 

in students‟ academic performance in secondary schools‟ setting. This is because the 

development of positive personal relationship with the entire school is the care of 

school leadership and good academic performance (Okumbe, 1999). The role of 

school leadership is to promote human and interconnected relationships, 

management, motivation, school improvements and collaboration with stakeholders 

including students, teachers and community (Mosha, 2004). 

In Tanzania, the relationship between leadership and academic performance deserves 

a systematic study. This is because Tanzania has been witnessing a continuous 

decline in academic performance levels, which is really a national problem (Uwezo 

Report 2010 & Luddunuri, 2012). The initiatives made by the government under 

Secondary Education Development Plan II (SEDP) 2009 - 2012 revealed that, more 

attention had been given to quantitative expansion of physical facilities, students‟ 

enrollment, and supply of material inputs, while students‟ academic performance has 

been overlooked. 

Despite the government‟s initiatives to promote students‟ academic performance in 

public secondary schools, academic performance in the Certificate of Secondary 

Education Examinations (CSEE) is comparatively poor when compared with   

academic performance in private schools. For example, in the national examination 

results of 2016 almost the best schools in CSEE were private school while poor 

performing schools were public (BEST, 2017).  Experiences show that although 

access to secondary education has been achieved since the introduction of Ward-

Based Secondary Schools (WBSS), much need to be done to enhance leadership 

capacity to realize improved school administration, supervision and school 
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performance. Therefore, this study attempted to examine the impact of leadership 

styles used by heads of public secondary schools, in relation to students‟ academic 

performance in ordinary level secondary schools. 

1.2 Statement of the Problem 

The major concern of any school organization is to attain success or effectiveness in 

teaching and learning process. The leadership style of the school head is the one 

among many factors that impact students‟ academic performance in schools 

(Maicibi, 2005). 

Leadership style is an important factor, which may impact students‟ academic 

performance whether positively or negatively. For example, the findings by Naidoo 

and Botha (2012) in South Africa on management and leadership in secondary 

schools revealed that, leaders of schools used different leadership styles. The 

findings revealed that, the dominant style of leadership was participatory leadership 

which had the strongest positive impact on students‟ academic performance. 

Despite, the abundance of studies on school leadership, less attention has been done 

to examine the effects of leadership styles on students‟ academic performance in 

public secondary schools (Namirembe, 2005). Most of these studies focused on the 

factors which led to poor academic performance of students in relation to lack of 

teaching materials, poor and limited teaching environment, inadequate number of 

science teachers and lack of textbooks (Uwezo Report, 2010). 

Other studies on school leadership styles in Tanzania were based on the impact of 

leadership styles on teachers‟ job satisfaction in primary schools, leadership styles 

teamwork and implementation of school projects in secondary schools. Others were 
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based on the leadership styles of school heads and school performance in private 

secondary schools, as well as leadership styles and teachers work performance 

(Mafwimbo 2012, Mazengo 2012, Shoo, 2010 & Temu 1991). 

Moreover, the existing studies on school-leadership styles do not show a clear 

connection between the impact of leadership styles and students‟ academic 

performance in public secondary schools. Lack of clear information on the link 

between leadership styles and students‟ academic performance may hinder 

government‟s efforts to the expansion and improvement of secondary schools 

countrywise. The study on the impact of leadership styles on students‟ academic 

performance is very important taking into account that, majority of the secondary 

schools are owned by the government. Consequently, this study sought to examine 

the impact of leadership styles on students‟ academic performance in public 

secondary schools. 

1.3 Purpose of the Study 

The purpose of this study was to examine the impact of leadership styles among 

heads of secondary schools on students‟ academic performance. 

1.4 Specific Research Objectives 

Specifically, this study aimed to:- 

i) Examine different leadership styles used by school heads and their impact in 

students‟ academic performance in public secondary schools. 

ii) Determine a specific leadership style perceived to have a positive impact on 

students‟ academic performance among public secondary schools. 

iii) Identify challenges faced by school heads in applying a particular leadership 

style to improve students‟ academic performance. 
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1.5 Specific Research Questions 

i) What type of leadership styles used by school heads and their impact on 

students‟ academic performance?  

ii) Which specific leadership style used by heads of schools is perceived to have 

a positive impact on students‟ academic performance? 

iii) What are the challenges facing school heads in applying a particular 

leadership style to improve students‟ academic performance in public 

secondary schools? 

1.6 Significance of the Study 

Studying the impact of leadership styles on students‟ academic performance in public 

secondary schools is important in improving Tanzanian education system. This study 

intends to contribute to the ongoing research on leadership styles of school heads and 

students‟ academic performance. The study is expected to offer more insights into 

specific leadership styles that have significant impact on enhancing students‟ 

learning for improving academic performance in public secondary schools. Also, the 

study is likely to have a positive contribution to the body of knowledge concerning 

leadership styles among secondary school heads in educational institutions in 

Tanzania and beyond. 

Moreover, the study is expected to benefit the heads of secondary schools by being 

able to re–examine and appraise their own leadership styles and improve their school 

management. The purpose is to improve the overall academic performance of the 

students within public secondary schools. Consequently, this study suggests the 

appropriate leadership style for management of schools by school heads in improving 

students‟ academic performance. 
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1.7 Delimitation of the Study 

The focus of this study was to examine the impact of leadership styles on students‟ 

academic performance in public secondary schools in Mwanga District. Since it was 

confined to leadership styles of secondary schools heads and performance in public 

secondary schools, the study did not examine other leadership parameters of the 

complexities involved among leadership, leadership styles and school academic 

performance which require more extensive and intensive studies than the present 

study. Moreover the present study did not examine leadership styles of secondary 

school heads and students‟ academic performance in private secondary schools in 

Mwanga District. 

1.8 Limitation of the Study 

This study encountered the following limitations: first, some of the public secondary 

school heads were not ready to disclose some information on their leadership 

practices by fearing that the information would be released out. But the researcher 

solved the problem by elaborating more about the purpose of the study and 

confidentiality of the information given. Another limitation was that, some 

respondents, particularly teachers were reluctant to give the researcher the necessary 

cooperation especially in filling in the questionnaires with the hope of getting some 

money from her so as to fill the given questionnaires. Further, there was delay of the 

permission letter from the district office. The researcher spent much time in the 

districts‟ office waiting for permission to be granted to enable the exercise of data 

collection in the respective areas. This increased the number of days and cost to stay 

in the field.  
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1.9 Definition of Key Terms and Concepts 

In the present study the following terms are operationally defined as follows; 

Leadership: A social process of influencing others by eliciting the aid and support in 

order to accomplish common tasks and specified objectives of the organization or 

institution. 

Leadership style: The behavioral pattern exhibited by a leader during the process of 

influencing others to achieve a common goal which is mainly reflected on the way 

the leaders perform  duties and the developed relationship as result of the leaders‟ 

behaviour. 

School head: A person who is officially appointed to lead and manage a school to 

attain education goals at secondary level. The person is responsible for planning, 

mobilizing and coordinating human, financial and physical resources and 

management of time to attain the goals of education. Sometimes, such persons are 

called „school principals‟ 

Student: A person who is registered and attends secondary education at a certain 

learning institution, public or private secondary school. He/she is expected to show 

interest in learning so as to get knowledge and skills from a particular learning 

institution. 

Public secondary school: A schools built, owned, financed and managed by the 

government parse. This includes community based secondary schools which are 

managed directly by local government and the secondary school which are directly 

controlled by central government.  



9 

Academic performance: The extent to which a student, teacher or educational 

institutions have achieved their educational goals at a certain level of learning. Such 

goals are realized through an individual student‟s ability to accomplish tasks and 

studies successfully at a particular education level. It can be measured by internal 

continuous assessments and external examinations (National standardized 

examinations) 
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CHAPTER TWO 

LITERATURE REVIEW 

2.0 Overviews 

This chapter reviews literature relevant to this study. The chapter analyzes different 

studies on leadership styles among heads of secondary schools and students‟ 

academic performance. It presents the concept of leadership, leadership styles, 

leadership theories and models, conceptual framework, empirical studies and 

research gap.  

2.1 The Concept of Leadership 

Leadership is something that almost everybody desires to have. It is the process 

whereby one or several individuals have great influence and power over the group 

member toward the attainment of organizational goals. Some scholars such as 

(Okumbe (1999), Fulani (2001) and Lydian and Nasongo (2009) viewed leadership 

as the involvement of guaranteeing equal distribution of power among leaders and 

members. It is an ongoing activity engaged on by certain individuals of a community 

or an organization (Armstrong, 2004). 

According to Yoke (2002) cited in Nguni (2007) leadership refers to, the process of 

influencing others to understand and agree on the needs to be done, how it can be 

done effectively, the process of facilitating individuals and ensure there are collective 

efforts to accomplish the shared objectives. In addition, Campbell (1993) describes 

leadership as the process through which leader secures cooperation from followers 

towards goal achievement in a particular setting. 

Campbell (1993) identified leadership as an important key for the schools success or 

failure. It can be expected that, a role of the leader in any organization is to assist in 
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identifying desired goals, guiding groups in devising appropriate strategies for 

achieving expected objectives and providing direction as well as motivation to 

followers so that the desired goals are achieved. 

2.2 Leadership Styles 

Mozzarella and Smith (1998) define leadership style as a way through which leaders 

influence followers by commanding or motivating them to achieve the stated goals of 

an organization. Given this definitions various leadership styles and techniques are 

used by school management (Mantep, 1995; Vugtt, 2003). Accordingly, some 

leaders employ an autocratic or democratic leadership style, while others uses 

laissez-faire leadership style (Mozzarella & Smith, 1998). It is suggested that   

different leadership styles have different impact over students‟ academic 

performance (Koontz & Weihrich 1998). Concluding on the impact of leadership 

styles to students‟ academic performance, Maicibis (2005) contends that, leadership 

style is very important on students‟ academic performance. Therefore, in order to 

fulfill their instructional roles and functions towards students‟ academic 

performance, heads of schools adopt various leadership styles such as autocratic, 

laissez-faire or democratic leadership styles (Nsubuga, 2008). 

2.2.1 Autocratic or Authoritative Leadership Style 

Autocratic leadership style is also known as authoritarian style of leadership. Under 

this leadership style, power and decision making reside in the autocratic leader. 

He/she directs group members towards the way things should be done. The leader 

does not maintain clear channels of communication with his/her subordinates. The 

autocratic leaders tend to delegate authority to others without permitting subordinates 

to participate in policy- making (Hoy & Miskel, 1992). 
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In organizations such as schools, the heads with this type of leadership tend to 

determine the activities to be done by only commanding the methods and techniques 

of accomplishing the activities by closely supervising the way things are done. It is a 

leadership style that does not involve subordinates in decision-making, but the leader 

makes decisions alone without seeking advice or opinions from the followers in 

whatever course of action. He/she does not develop any close impersonal 

relationship with subordinates, and he/she is task oriented with little consideration 

for the workers‟ needs (Mantep, 1995). 

Figure 1 shows the communication between an autocratic or authoritative leader and 

his/her subordinates. The arrows show that in this type of communication, the 

commands come from the head of school to other teachers in the organization. There 

is no contribution expected or received from the teachers in the process of decision-

making because the communication between leaders and subordinates is 

unidirectional 

Figure 2:1 Autocratic leadership style 

 

 

 

 

Source: Researcher, 2016  

2.2.2 Democratic or Participative Leadership Style 

The democratic leadership style which is also known as participative leadership style 

emphasizes on group and leader‟s participation in making organization policies. In 

this style, the leader attempts as much as possible to make each individual feel that 

 Head of school 

Teachers Teachers Teachers 
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he/she is an important member of the organization (Gupta, 2006). Democratic leaders 

communicate in multidirectional ways while ideas are exchanged between employees 

and the leader (Bennis  & Nanus, 1985). 

A head of school who uses democratic leadership involves subordinates in solving 

problems, generating new ideas and setting their views. This style does not mean that 

the head of school has to surrender or submit to the majority with regard to the 

decisions made in school. Instead, by communication being multidirectional the 

democratic leaders retains as much of their leadership status and remains accountable 

for all the decisions made in schools (Reeves, Christine, Briene & Smith, 2002). 

A head of school uses democratic leadership style to build trust, respect, and 

commitment because the style allows subordinates to have a say in decisions that 

affect their goals and how they do their work. It is a style which requires heads of 

schools to be instructors who have a final say, but who gather information from staff 

members before making a decision (Campbell, 1993 & Oyetunji, 2006). It 

encourages everybody to participate in the affairs of the school as a whole. The 

subordinates feel that they are part of school, and hence they are free to participate in 

different activities in the schools (Nsubuga, 2008). 

Figure 2. 2 give an illustration of democratic or participative leadership style in a 

school setting. The double arrows suggest the existence of interdependence between 

a school head and subordinates. The school head consults teachers before making 

decisions while teachers also consult their school head in making decisions. 
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Figure 2: 2 Democratic Leadership Style 

 

 

 

 

Source: Researcher , 2016 

2.2.3 Laissez-faire Leadership Style 

Laissez-faire is a French expression which means “leading it alone”. It is known as 

“hand-off style”. Subordinates or delegates have a free reign through which leaders 

allow the employees to make decisions for an organization without interference 

(Gupta, 2006). This type of leadership is used when employees are able to analyze 

the situation and determine what needs to be done and how.  

Thus, laissez-faire style of leadership, according to Kemp and Nathan (1998), is 

where a leader surrenders the authority to the subordinates of an organization. This 

type of leadership concurs with Theory Y of McGregor (2006) who argued that, 

people are innately motivated, naturally like to do work and therefore there should be 

no rules since everybody has an inborn sense of responsibility. 

Under the laissez –faire leadership style, a head of school prescribes what is to be 

done and then lets the teachers do as they think fit for them. The head adopts hands 

of policy after clearly defining the teacher‟s task and takes very little effort to 

increase productivity, develop or even meet the teacher‟s needs (Mantep, 1995). 

Head of school. 

 

Teachers Teachers Teachers 
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Figure 2.3 shows an illustration of laissez-faire leadership style in a school setting. In 

this style of leadership, the head of school allows teachers to do what they like, and 

less power is used because teachers retain a high degree of autonomy. 

Figure 2:3 Laissez-Faire Leadership Style 

 

 

 

Source: Researcher, 2016 

2.3 Theoretical Framework 

A theoretical framework is the collection of interrelated ideas based on and 

supported by data or evidence (Gall & Gall, 2005). The theoretical framework of this 

study based on the following theories. 

2.3.1 Fiedlers’ Contingency Model of Leadership 

Fiedler developed Contingency Theory in 1976. This theory stipulates that, a leader‟s 

effectiveness depends upon three situational variables (Fiedler, 1976). The variables 

in this theory are leader‟s position power, leader- member relation, and task structure 

(Gupta, 2006). According to this theory the leader‟s position power refers to the 

power arising from the position in the organization. Because of position in an 

organization, a leader may subject followers to his/her influence because of rewards 

and incentives. Through the use of rewards and incentives, a leader can win control 

over his/ her subordinates, and make them move towards organization goals. Another 

situational variable arises from the leader-member relationship in an organization. 

This relation refers to the degree of respect, trust and confidence which followers 

have in their leader. Thus, because of the respect, trust and confidence, the leaders 

Head of school 

Teachers Teachers Teachers 
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have favorable relationship. On the other hand, task structure oriented leaders have 

high task performance in an organization. Thus, in well-structured and defined tasks, 

they demonstrate high quality of performance in the organization. Therefore, leaders 

can control the members to perform well, define tasks and be more effective than 

when the task is vaguely defined or non-routine (Gupta, 2006). 

It appears that, a situation which demonstrates strong position power, good leader-

member relationship and high task structure is the most favorable situation for a 

leader in an organization. This theory explains that, the leader needs to choose the 

appropriate leadership style in order to suit the existing situation rather than trying to 

change the situation to fit a particular leadership style (Nsubuga, 2008). However, 

according to Babyegeya (2002), an effective leader in a certain situation may not be 

necessarily effective in another situation. Therefore, concerning the Contingency 

leadership theory, effective leadership depends on the situation in which this kind of 

leadership is suited. 

Thus, the purpose of incorporating this theory in the current study is to examine 

different situational aspects which are more favorable for high performance of school 

heads measured by students‟ academic performance. Consequently, this theory suits 

the study which examined how the heads in public secondary schools make use of 

different leadership styles according to different situations and how those leadership 

styles affect students‟ academic performance. 

2.3.2 Path–Goal Theory Leadership 

The Path-Goal Theory is a situational model of leadership developed by House 

(1971). This theory explains how leaders impact their subordinates‟ perceptions of 

work goals and path to goal attainment. It states that, a leader‟s job is to clarify goals 
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and clear paths to these goals by providing guidance support and rewards. It focuses 

on four basic types of leaders depending on their behaviors which are Directive, 

achievement, supportive and participative oriented leaderships (Hoy and Miskel, 

2008). 

 The directive oriented leadership is the one in which a leader clarifies expectations, 

and direction and asks subordinates to follow rules and procedures. In the 

achievement-oriented leadership, a leader sets challenging goals, seeks performance 

improvements and shows confidence that subordinates will attain high standards. On 

the other hand, in supportive leadership, a leader shows concern for the well-being of 

subordinates and creates a friendly climate in the work-group. Participative oriented 

leadership is demonstrated when a leader calls for consolation with the subordinates 

and use of their ideas before making decisions towards organizational improvement. 

With regard to these theories, the current study aimed at examining much on the 

types of leaders‟ behaviour which are likely to support in improving the students‟ 

academic performance in public secondary schools.  

2.4 The Role of the Heads of Schools in Students’ Academic Performance 

The important role of a school head lies on students‟ academic performance 

(Campbel, 1993). Leadership is the application of power and legitimate authority 

acquired by the leader to be able to effectively transform the organization through the 

direction of human resources that are most important organizational asserts, which 

lead to the achievement of a desired purpose. This can be through pronunciation of 

the vision and mission of the organization at every moment and impact the staff to 

define their power to share this vision (Adlam, 2003). 
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 A visionary leader is responsible for defining a clear vision to provide direction for 

the future of the school. This vision would reflect their own personal understanding 

and perception of both the current and future situation. The vision of the school head 

is paramount for school excellence. Lack of vision and mission in the management of 

the schools often leads to imbalance in the allocation and use of resources (Nsubuga, 

2008). 

Schools do not become great because of magnificent building, but because of 

magnificent school heads. The quality of leadership makes the difference between 

the success and failure of school (Dunklee, 2000). A head of school is a leader in the 

school, the pivot around which many aspects of the school revolve, and the person in 

charge of every detail of the running of the school, be it academic or administrative. 

He/she should be involved in making most of the decisions of the school. It is 

therefore important that he/she is a leader, a thinker and a decision maker. A discreet 

head of school will employ teamwork as a working strategy. He/she will set up 

committees and smaller groups of members of staff to investigate ideas or strategies. 

It is therefore befitting the head of school to be a good team player. It is important 

that the performance of the school is appraised against the performance of the person 

who leads it (Sushila, 2004). 

Kwakwa (1973) describes the head of school as the keeper of the keys, director of 

transportation, coordinator of correspondence, quartermaster of the store, publisher 

of handbooks, director of public relations and the instructional leader. This implies 

that, a head of school is a key person in any education system. He/she takes care of 

the final arrangements for the education of the students in a school. One of his/her 

managerial duties is to oversee teaching and learning in the school by inspecting 
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teachers‟ professional documents such as schemes of work, lesson plans, lesson 

notes, records of marks and observing lessons while teachers teach (Nyagaka, 2012). 

Lesson observations are carried out for different purposes ranging from the need to 

assist new teachers, ensuring quality teaching in the school and for performance 

appraisal. The role of school head is to maintain the school so that it can successfully 

accomplish its task of maintaining high academic performance among the students 

(Nyagaka, 2012)  

2.5 Challenges of School Leadership in Relation to Academic Performance 

Enrollment growth has overtaken the increase in resources resulting in shortage of 

instructional materials and supplies, poorly stocked libraries and double or triple shift 

use of facilities (Mbelle & Kataboro, 2003). In Sub Saharan Africa, the number of 

students in the class is so large that high quality instruction cannot be ensured 

(ADEA 2003 & Nhandi, 2017). Sometimes the double shift system has emerged in 

the schools as a solution to overcrowding of classes in urban areas.  

In most Sub Saharan African countries, teachers resort to combine streams as a 

means to reduce the shortage of classrooms in both primary and secondary schools. 

Also double shift classes are adopted due to shortages of educational facilities, 

especially classrooms, furniture and teachers (IRIN, 2008). Teachers resort to 

borrowing textbooks and other teaching materials from the nearby schools. They also 

purchase their own texts and reference books so as to cope with the shortage of 

resources (Musera, Achoka & Mugasia, 2012). 

Teachers face many problems which hinder them from achieving their 

responsibilities, including styles of their leadership. In often times school heads have 

been assigned many tasks and there are also some informal tasks that are not 



20 

indicated in their duties and they are supposed to attend to them. This includes 

involvement outside the school, especially in learning activities, participating in peer 

coaching among principals and administrators, and spending time in community 

activities which hinder them from being in their school throughout, hence fails to be 

systematic in their daily leadership and leadership styles (Makundi, 2004).  

Teaching and learning environment is also a challenge to school heads when using 

various leadership styles because of shortage of resources. Research shows that, 

teaching and learning environment in Tanzania has great impact on students‟ 

academic performance since it does not ensure comfort and the ability to teach (Haki 

Elimu, 2007). Experience indicates that, as enrollment in secondary schools 

continues to rise and school heads are coupled with the pressure to produce quality 

results, still they have inadequate funds and poor facilities. This situation has created 

many challenges among school heads in their attempt to improve school environment 

and students‟ academic performance (Musera, Achoka, Mugasia, 2012, Nhandi, 

2017). 

2.6 Leadership Styles Practiced in Schools 

Successful heads of schools employ a democratic form of leadership style as they 

work with people in the organization (Lussie & Achua, 2001). Although autocratic 

approach was once a dominant form of leadership in human affairs, it has fallen out 

of favour in the present age, often replaced by more democratic or humanistic styles 

(Goleman, Boyatzis & McKee, 2002). In democratic leadership style, team members 

are often more dedicated to their work because they feel that they have input in, not 

just what is done but how it can be. The democratic leaders take ownership of 
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situations, which is entrusted to them, and they are usually willing to work harder 

because they know that they have share in the credit of their work (Vugt, 2003). 

Moreover, democratic leaders are supportive, are considerate of the needs and 

preferences of their subordinates by treating them with a sense of humanity. This 

shows that, the democratic leaders are consultative, participative and democratic in 

decision making (Vugt, 2003). Similarly, Goleman, Boyatzis and McKee (2002) 

argue that democratic leadership style involves supervising in a general manner 

rather than imposing tight controls over their subordinates. Leithwood (2006) added 

that, democratic leadership style is necessary because school organizations are so 

complex and the tasks are so wide that no single person has the energy and skills to 

handle all the leadership functions. On using the democratic leadership approach, the 

school relies on multiple sources of leadership across the school to guide and 

complete numerous tasks that vary in size (Hoy & Miskel, 2008).  

In a study of perceptions of senior management teams in selected secondary schools 

in Botswana, Mhozya (2010) found that, democratic leadership style was a dominant 

type of leadership in those schools. The argument in this finding is that, the 

democratic type of leadership reflects people‟s decision making processes at the 

school level. The school systems use this kind of leadership style because it has 

potential to contribute to teachers‟ professional development, especially for those 

teachers who show maturity to take authority and responsibilities in their work. It is 

the dominant leadership style in schools, although in some circumstances, other types 

of leadership styles such as autocratic and laissez-faire are also used (Adeyeni, 

2010). 
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Contrary to school heads who use democratic style of leadership, many school 

leaders who use autocratic style of leadership lead to poor students‟ academic 

performance, because they adopt harsh leadership styles. This is supported by Hersey 

(2009) and Nsubuga (2008) who explain that, the more heads of schools use 

autocratic leadership style, the poorer the academic performance of school becomes. 

2.7 Reviews of Empirical Studies 

2.7.1 Empirical Studies from Outside Tanzania 

Globally, there are various studies which have been done on leadership and school 

performance. Suraya and Yunis (2012) investigated the principal leadership style of 

high academic performance in selected secondary schools in Kelantan Dornan. The 

study aimed at investigating the perception of teachers on the principals‟ leadership 

styles in highly academic performing schools. The study involved five selected 

secondary schools that were acknowledged by the State Department of Education as 

high performing schools. The findings showed that the teachers perceived positively 

the principals‟ leadership styles. Moreover, it was found that the role of the 

principals was important in determining the high academic performance of the 

students in examinations. 

Furthermore, the study by Naidoo and Botha (2012) in South Africa on management 

and leadership in secondary school revealed that school leaders use different 

leadership styles. It was found that, participatory leadership style was dominant and 

had strongest positive impact on school academic performance because the heads of 

schools‟ motive is to empower teachers as partners and both the heads of schools and 

teachers are guided by a shared vision. 
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Khalid and Nasongo (2012) also conducted a research to compare the administrative 

leadership styles of secondary school heads of federal and provincial government 

schools in Pakistan. Six federal and fourteen provincial schools in Multan city were 

selected as sample for the study. All the teaching and non-teaching staff of the 

schools was taken as a population of the study. The findings from the study revealed 

that, there was significant difference between the federal and provincial employees 

towards the democratic styles of administration. 

Also Lin (1999) conducted a study on principals‟ leadership styles and school 

effectiveness in selected public secondary schools in New Jersey in the United States 

of America (USA). The study also investigated principals‟ leadership styles and 

flexibility. It also determined their relationship with schools‟ effectiveness as 

measured by students‟ academic performance, graduation rates and post-graduation 

plans in selected public secondary schools in New Jersey. The research findings 

revealed that principals‟ leadership styles did not have a significant correlation with 

schools‟ effectiveness as measured by students‟ academic achievements. The 

principals‟ leadership styles and flexibility were independent of school socio- 

economic status or sizes. 

While some studies indicate the relationship between effective leadership styles with 

positive students‟ academic performance (Naidoo and Botha 2012 & Khalid and 

Gullan 2012), others show that principal leadership style do not have a significant 

correlation with academic performance (Lin, 1999). 

2.7.2 Studies from Tanzania. 

Education and Training policy in Tanzania (URT, 1995) clearly stated the vital role 

leadership and administration play on promoting the effectiveness and quality of 
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education. Although this is clearly stated in the policy document, these goals 

however cannot be achieved without a well-established and effective management 

and administrative machinery system (URT, 1995). 

Comparatively, studies have been done in Tanzania on the aspects of leadership 

styles and other factors. A study by Mazengo (2012) on leadership styles in Dodoma 

municipality revealed that, democratic leadership style was the most preferred by 

school heads and owners of private secondary schools. It was concluded that, 

democratic leadership style determine to a large part, schools or students‟ academic 

performance (Mazengo, 2012). 

Another study by Machumu (2012) revealed that democratic leadership style was the 

most dominant for the best academic performance in primary schools. The study 

findings recommended democratic leadership style as the one that best promotes high 

teachers‟ job satisfaction in primary schools. On the other hand, a study by Shoo 

(2010) on leadership styles and teachers work performance in community secondary 

schools in Kongwa District found that some heads of Ward-Based secondary schools 

were reluctant in using transformation leadership.  Furthermore, a study on the 

leadership styles, teamwork and implementation of school project revealed that the 

common leadership styles were democratic with some elements of autocratic 

leadership styles (Temu, 1991). Consequently, based on the review of the literature 

with regard to the theories and related studies, the knowledge gap is briefly described 

below. 

2.8 Knowledge Gap 

Many studies have proved that school heads make a substantial contribution to 

improve students‟ academic performance (Hallinger 2003, Sushila 2004, Gupta 
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2006, Hoy & Miskel, 2008). However, many of the studies that attempted to examine 

leadership styles and academic performances were conducted outside of Tanzania. 

To relate them into Tanzanian schools‟ education system may not be clear, because 

such studies lack some key aspects such as challenges facing heads of schools on 

improving students‟ academic performance, types of leadership styles preferred by 

heads of school and a specific leadership style which may lead to positive impact on 

students‟ academic performance.  

However, the studies conducted in Tanzania focused only on different leadership 

styles and students‟ academic performance as well as leadership styles, teamwork 

and implication of school projects in secondary schools (Temu,1991), leadership 

styles and teachers work performance (Shoo, 2010), and leadership styles and school 

performance in private schools (Mazengo, 2012). Other studies were concerned with 

the impact of leadership styles on teachers‟ job satisfaction (Machumu, 2012). There 

is no clear study which shows the impact of leadership styles used by heads of 

schools in relation to students‟ academic performance in public secondary schools. 

Therefore, specific studies on the impact of leadership styles used by school heads in 

relation to students‟ academic performance in public secondary schools in Tanzanian 

context are sporadic.  

Thus, as an attempt of departure from the existing findings, the current study sought 

to examine leadership styles among heads of public secondary schools in relation to 

students‟ academic performance. Specifically, this study focused on three aspects. 

Firstly, to examine different leadership styles adopted by heads of schools and their 

impact on students‟ academic performance in public secondary schools. Secondly to 

determine the specific leadership styles perceived to have positive impact on 
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students‟ academic performance among public secondary schools in Mwanga 

District. Thirdly, to identify the challenges faced by school heads in applying a 

particular leadership style in the management of public secondary schools. This is a 

basis of knowledge gap which prompted the researcher to embark on this study and 

curiosity to explore the likelihood of leadership style and impact on students‟ 

academic performance. 

2.9 Conceptual Framework 

A conceptual framework is defined as something that explains something either 

graphically, or in narrative form (Anfara & Mertz, 2015). The importance of 

conceptual framework is to bring about order, unity and the relationship between 

variables (Hoy & Miskel, 1992). A conceptual framework for this study has been 

developed in order to bring order, unity and the relationship among variables, which 

take into account the link between effective leaders and high academic performance 

in public secondary schools in Mwanga District.   

It is believed that effective school leadership enhances high academic performance. 

Schools with effective leaders perform well in examinations. The conceptual 

framework of this study was designed to bring about order, unity and relationship 

between the input (independent variables) which are appropriate leadership styles 

and the output (dependent variable) which is students‟ academic performance. 

Figure 2. 4 shows that leadership style could be autocratic or task oriented where the 

leader makes the decision alone and announces it. Tasks are clearly defined, there is 

close supervision, but the style can cause fear and resentment. Heads of school who 

exercise autocracy in their schools are faced with high resistance from their staff, 

which may result in lower performance of duties in their schools. The second 
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leadership style is democratic leadership where the leader presents ideas and 

encourages subordinates to participate in decision- making. 

There is a sense of belonging and enhancement work of commitment. Heads of 

schools who apply democratic leadership style enhance efficiency in the performance 

of duties and learning which lead to good academic performance. The third 

leadership style is Laissez-faire. It is a kind of leadership which does not follow rules 

in the organization. It has no code of regulations. The leader is just a symbol because 

there is no hierarchy of authority and the primary role of the leader is to provide 

materials needed by the group. In this style of leadership, the head of the school sits 

back and allows everyone to do as it pleases. This might lead to chaos which would 

make it hard for a school to achieve its goals and objectives. 

All the discussed leadership styles have different impact on students‟ academic 

performance. Therefore, the fundamental objective of the study was to examine the 

impact of leadership styles used by the heads of public secondary schools in 

students‟ academic performance. The findings showed that, in public secondary 

schools, heads of schools use different leadership styles mainly being democratic, 

autocratic and laissez faire. The study established that, of the three leadership styles, 

democratic leadership was most preferred by the school heads in the studied public 

secondary schools while preference to the use of autocratic and laissez–faire 

leadership style was rarely used in the studied schools. 
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Figure 2:4 Leadership Styles of the Heads of Schools and Students’ Academic 

Performance 

 

 

 

 

 

 

 

 

 

 

 

 

Source: adopted and conceptualized by researcher from Fiedlers‟ contingency                     

theory 1976 and path- Goal theory by House 1971 
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CHAPTER THREE 

RESEARCH METHODOLGY 

3.0 Introduction 

This chapter deals with the study areas and methodological procedures used in the 

collection of relevant data. It describes the methods and the procedures employed in 

the process of data collection and analysis. More specifically, the study focused on 

its research approach, design, geographical setting, population, sample and sampling 

procedures, and methods and techniques of data collection. Other aspects included in 

this chapter are validity and reliability of the study instruments of data collection as 

well as ethical considerations. 

3.1 Location of the Study 

This study was conducted in Mwanga district which is located in Kilimanjaro region 

in Northern Tanzania. Kilimanjaro was selected because it is among the regions with 

many public secondary schools. Also, experience showed that no similar study had 

been conducted, especially in Mwanga district concerning leadership styles and 

students‟ academic performance after establishment of secondary schools. Moreover, 

Mwanga district was selected for study due to the fact that, some public secondary 

schools had experienced good academic performance while others had poor 

academic performance. This had been much experienced in the past two years. For 

example, in the National Examination for Form Four in 2016, some of the secondary 

schools in Mwanga District performed poorly regionwise. Among these schools were 

Kwangu and Vudoi secondary schools which ranked 253 and 155, respectively, out 

of 279 (BEST, 2017). In addition, Mwanga district  was chosen by researcher 

because is  the only district in the region with few public secondary schools 

compared with other districts such as Moshi Rural, Same and Rombo. For example, 
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Moshi Rural had almost 59 public secondary schools, followed by Rombo District 

with 41 schools as well as Same District with 36 schools while Mwanga District had 

only 25 schools (BEST, 2017). Therefore, statistical information had much influence 

on selection of Mwanga district for the investigation. 

Figure 3. 1: Maps of Tanzania and Kilimanjaro Region showing the Area of 

Study 

 

 
                                                                                       Location of the  study 

 

Source: URT, 2013 

3.2 Research Approach and Design  

Based on the overall research objectives, this study was conducted within the 

framework of mixed research approach. The researcher preferred the use of mixed 

approach as it was suitable for answering the research questions and successfully 

achieving the study objectives (Creswell, 2009). Also the approach was used to help 

in studying the same phenomenon using more than one paradigm, technique, design,
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approach or instrument so as to increase depth of understanding in a given research 

episode or phenomenon (Omori, 2011). Therefore, this study used both qualitative 

and quantitative study approaches. 

Best and Khan (2006), explain qualitative research approach as a method which 

involves presenting data in a descriptive way. In addition, Tuckman (1994) argues 

that qualitative research approach is used when a researcher wants to get informants 

inner feelings and opinions on a given problem. In this study, the qualitative research 

approach was used to gather information from informants in order to gain deeper and 

clearer understanding of their knowledge, experiences and feelings regarding aspects 

of leadership styles in relation to students‟ academic performance, and get first-hand 

information about the study problem. 

Quantitative research approach, on the other hand, is a systematic process of 

investigation in which information are collected and transformed into numerical data 

(Bryman, 2006). Quantitative methods use numbers of observations that ensure 

accuracy in measurement; they are objective empirical and can easily be summarized 

to facilitate communication of findings (McMillan & Schumacher, 1993 in Chireshe, 

2006). Thus quantitative method was used in statistical data collection and analysis 

in terms of frequencies, charts, and percentages by using Statistical Package for 

Social Science (SPSS) Software. 

The study also used descriptive survey design. This design was chosen in order for 

the researcher to be able to describe the characteristics of particular individuals or 

groups (Creswell, 2009). The major purpose of using descriptive design in the 

present study was to describe the impact of leadership style on students‟ academic 

performance in public secondary schools in Mwanga District.  
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3.3 Study Population 

A target population is a researcher‟s population of interest to which one would like 

the results of the research to be generalized (Gay, 2005). Also population is a group 

of individuals, objects or items from which samples are taken for measurement 

(Cresswel, 2009). The population of this study comprised the heads of schools and 

teachers. 

The heads of school were involved because they were perceived to have adequate 

information and experiences concerning leadership styles. This was due to their 

experiences they gained through seminars, workshops, and meetings on leadership 

management. Also, teachers were involved in order to provide information on how 

the heads manage their schools and the teachers as their subordinates. Also teachers 

were included on the sample because they generally had relevant and reliable 

information about the nature of leadership styles and performance in schools. 

3.4 Sampling Technique and Sample Size 

3.4.1 Sample Size of the Study 

Baker (2009) suggested two major goals through which sampling can be achieved. 

The first is to establish representatives of what is being studied and conversely to 

reduce bias. Second is to be able to make inferences from findings based on a sample 

to a larger population from which that population was drawn. Similarly, Best and 

Kahn (2006) argue that a sample is a small proportion of a population selected for 

observation and analysis. They maintain that there is no sample size that is the best; 

any sample size can be acceptable depending on the nature of the study. However, a 

good sample should reflect an actual profile of population from which it is drawn. 

Therefore, since this study aimed at examining the impact of leadership styles used 
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by school heads of public secondary schools in relation to students‟ academic 

performance, the representative samples of five (5) public secondary schools in 

Mwanga district were purposively selected on the basis of their geographical 

location. Also, five (5) school heads were purposively selected for the study due to 

their position while forty (40) teachers were randomly sampled from among teachers 

working in the five studied secondary schools. The sample helped the researcher to 

limit the investigation into small units to match with the available resources. 

3.4.2 Sampling Techniques 

Sampling is the selection of some parts of an aggregate or its totality on the basis of 

which judgment or inference about the aggregate or totality is made (Kothari, 2004). 

The study used purposive and simple random sampling techniques to establish a 

corresponding relationship between the research questions and the interviewees 

(Bryman, 2004). Purposive sampling was chosen deliberately to obtain informative 

data which informants likely to possess (Tongko, 2007). 

Given this procedure, the purposive sampling was used to select heads of schools by 

virtue of their administrative position. The fact was that school heads were 

considered to possess vital information about their schools objectives, students‟ 

academic performance and challenges in relation with the management of the 

schools. In addition, simple random sampling was used to select teachers from each 

selected public secondary school in order to obtain supplementary information. It 

eliminated bias by giving all individuals an equal chance to be chosen. It also 

provided the researchers with knowledge on how to use statistical methods to 

analyze sample results (Taylor, 2014). 
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3.5 Data Collection 

Data collection is the process of obtaining evidence in a systematic way for the 

purpose of answering the research problem (Cresswell, 1994). To obtain this 

evidence, five public secondary schools were visited in Mwanga District. They 

included Vudoi, Kisangara, Lembeni, Dr. Asharosemigiro, and Mandaka. Data 

collection from the selected secondary schools comprised both primary and 

secondary sources. Primary data were collected through questionnaires and semi- 

structured interviews while information for secondary sources was obtained from 

documentary reviews.  

3.5.1 Semi-Structured Interview 

According to Cohen (2001), an interview is regarded as an interchange of views 

between two or more people on a topic of mutual interest and emphasizes on the 

social situation of research data. Semi-structured interview was used to collect data 

from the heads of public secondary schools, because it gave the opportunity for the 

researcher to ask broad questions, observe high degrees of objectivity as well as 

investigate and seek clarification from those heads (Gay, 2005; Best & Khan, 2002). 

3.5.2 Questionnaire Survey 

Ary and Jacob (2002) define a questionnaire as a formatted set of questions that are 

drawn up to meet the objectives of the survey.  Open–ended and closed - ended 

questionnaires were used to collect data from teachers. This instrument was used 

because it was personally administered by the researcher and gave her the 

opportunity t to explain the purpose of the study as well as clarifying the meaning of 

the items that were not clear to the respondents. Furthermore, the study employed 

likert type scale in gathering the data. The likert type scale is a technique that 
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evaluates attitudes towards a study by presenting a set of statements about the study 

and asking the respondents to indicate for each set of statement whether they strongly 

agreed, undecided, disagreed, or strongly disagreed (Ary & Jacob, 1996). The 

advantage of likert type scale is that it is simple to construct even with few items 

(Ary et al., 1996).  

3.5.3 Documentary Review 

Documentary review entails reviewing different documents so as to get useful data 

for the study. The review provides an insight into the problem being studied by cross 

validating and augmenting information obtained from other methods and sources of 

data (Ary, 2002). For this case, documentary review was used to get into the records 

of National Form Four Examination results for the past three years (2014 - 2016), 

staff meeting minute books and minutes of students‟ council. In addition, teachers 

and student attendance registers were used to obtain data to find out the extent to 

which they observed punctuality as one of the determinants of the performance. 

3.6 Validity and Reliability 

Welman (2001) describes validity and reliability as mechanisms which ensure that 

the intended data have been collected successfully. In this study, the researcher made 

sure that throughout the process of data collection, analysis of results and discussion 

of findings observed reliability and validity. In order to ensure the validity of the 

instruments, pilot study was conducted at Dodoma secondary school. Also 

questionnaires were submitted to eight (8) students of Master of Arts in Education of 

the College of Education at the University of Dodoma for comments. Then, they 

were presented to the Supervisor for critical assessment. The instruments were 

adjusted in the light of comments from the fellow students, teachers from Dodoma 
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secondary school and the Supervisor. These measures tried to sight out the 

instruments if they could collect the intended information for this study. 

Furthermore, the researcher continued to cooperate and seek advice from the 

Supervisor to improve the accuracy of the study instruments.  

3.7 Data Analysis 

Data analysis is a process that implies editing, coding, classification and tabulation of 

collected data (Kothari, 2004). Data analysis was conducted using both qualitatively 

and quantitatively approaches to draw the suitable conclusion from the findings. 

3.7.1 Qualitative Data Analysis 

The data were collected from interviews, and closed open-ended questionnaires and 

documentary review and then subjected to thematic analysis. The analysis was 

carried out by designing detailed descriptions of the specific cases and using coding 

to put themes into categories. The data collected from the heads of schools and 

teachers on leadership styles and students‟ academic performance were coded, 

quantified and categorized according to the research specific objectives and their 

questions. 

3.7.2 Quantitative Data Analysis 

The data from structured questionnaires were subjected to quantitative data analysis. 

Descriptive statistics like frequencies and percentages were carried out by the help of 

Statistical Package for Social Science Software programme (SPSS). The quantitative 

data were then described to explain leadership styles on students‟ academic 

performance. 
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3.8 Ethical Consideration 

The study took into consideration all ethical issues in its conduct, including seeking 

for a letter of permission from the Director of Postgraduate Studies of the University 

of Dodoma. The letter helped the researcher to seek permission from the Regional 

and District Education Officers to visit the selected public secondary schools in 

Mwanga in order to conduct this research.  Secondly, the researcher informed the 

respondents on the objectives and seeking their consent to engage in the study and 

provide information without any forceful device from the researcher. Thirdly, the 

researcher observed the right of the respondents to privacy and confidentiality of the 

information they provided. Scheuren (2004) argues that confidentiality of the data 

supplied by respondents is of prime concern to all reputable survey organizations. In 

addition, plagiarism was avoided by acknowledging the authors by citing their 

scholarly work 
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CHAPTER FOUR 

DATA ANALYSIS, RESULT AND DISCUSSION 

4.0 Introduction 

In this chapter the study results, analysis and discussions are presented according to 

the research objectives. The study limited itself to examining the impact of 

leadership styles on the students‟ academic performance in public secondary schools 

in Mwanga District. It was guided by the following specific objectives: To examine 

different leadership styles used by the school heads and their impact to students‟ 

academic performance in public secondary school in Mwanga District. This was 

aimed further at determining the specific leadership styles perceived to have a 

positive impact on students‟ academic performance among public secondary schools 

in Mwanga District. The challenges faced by school heads in applying a particular 

leadership style to improve students‟ academic performance were also analyzed.  

Thus, data presentation, analysis and discussions reflect the above stated specific 

objectives. The findings of the study are presented based on the research objectives. 

It begins with the demographic features of the respondents which comprise aspects 

of respondents by their position, gender, level of educations and years of teaching 

experience. Data findings are descriptively presented in frequencies, Tables and 

Figures. 

4.1 Preliminary Study Finding’s Characteristics 

4.2 Demographics Characteristics 

The preliminary findings are based on the survey demographics include employment 

position, gender, level of education and work experience of teachers and heads of 

schools. Table 1 and 2 summarized all the background information of all 
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participants. As Table 1 and 2 show, with regard of employment position the data 

revealed that, school heads were 5 (14.3%) while teachers were 4 (85.7%). About 

gender, the findings revealed that there were more male heads of schools 3 (60%) 

compared with the female counter parts 2 (40%).  The analysis also revealed that 

there were more male teachers who constituted 27 (67.5%) while female teachers 

made up 13 (32.5%) of the sample. These results briefly indicate that there is a 

gender imbalance in terms of responsibility allocation. The fact that there are more 

male heads would mean that women‟s ability in administrative roles has not fully 

been appreciated. These findings are supported by the findings of Khan and Shan 

(2009) who found that, there was no gender parity in headship position in their study 

area. This violation is further enhanced by the presence of more male than the female 

teachers which portray a gender imbalanced setting in job allocation. 

In terms of education level, the study revealed that, 1 (20%) of the heads of school 

was a diploma holder while 4 (80%) were degree holders. Likewise, Table 1 show 

that, 16 (40%) of teachers had a diploma level of education where by 24 (60%) had 

degree level of education. This finding imply that teachers in secondary schools in 

Mwanga District were well trained and qualified to produce better academic results 

as most of them were first degree holders. 

Moreover, work experience of respondents was another important aspect which was 

taken into account during data collection. The respondents were asked to specify the 

duration they had been working in the public secondary schools. Findings show that 

10 (25%) had worked for less than 3 years in the same schools, 10 (25%) had worked 

between 4 to 7 years, 12 (30%) had worked between 8 to 11 years and 8 (20%) had 

worked for over 12 years. The results suggest that majority of teachers had enough 
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experience to implement the curriculum effectively. This is in line with the findings 

of Nambuya (2013) who found that performance of teachers as reflected by level of 

training and teaching experience determine the quality of grades attained in an 

examination. A trained teacher has had necessary pedagogical skills which promote 

students‟ understanding and motivate them to learn which both promote students‟ 

academic performance.  

Table 4:1 Demographic Characteristics of the Respondents 

Teachers 

Characteristics Category N % 

Employment position Teachers  40 85.7 

Gender Male 27 67.5 

Female  13 32.5 

Level of education Diploma 16 40 

Degree  24 60 

Work experience  0 – 3 10 25 

4 – 7 10 25 

8 – 11 12 30 

12 + 8 20 

Key: N = number of frequency, % = percentage 

Source: Analyzed field data, 2017 
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Table 4:2 Demographic Characteristics of the Respondents 

Heads of school 

Characteristics Category N % 

Employment position Heads of schools 5 14.3 

Gender Male  3 60 

Female  2 40 

Level of education Diploma 1 20 

Degree  4 80 

Key: N = number of frequency, % = percentage 

Source: Analyzed field data, 2017 

4.3 Leadership Styles and   Students’ Academic Performance. 

The first objective sought to examine various leadership styles used by school heads 

and their impact in students‟ academic performance in public secondary schools in 

Mwanga District. In order to collect data related to this specific objective, a number 

of questions were asked to capture this information. The first question was regarded 

teachers to identify the types of leadership styles which they thought were more 

practiced in their schools by their heads. The findings show that, 34 (85%) heads 

practiced democratic leadership style, 4 (10%) autocratic leadership style, and 2 (5%) 

the laissez faire leadership style. The results on the leadership style which was more 

practiced in these schools are presented in Table 3  
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Table 4:3 Dominant Leadership Styles Used in Public Secondary Schools 

Types  Frequency  Percentage  

Democratic leadership style 34 85 

Autocratic leadership style 4 10 

Laissez – faire leadership style 2 5 

Total 40 100 

Source: Analyzed field data, 2017 

The findings in Table 3 show that the majority of the heads of schools in Mwanga 

District practically used more democratic leadership style to run their schools 

followed by autocratic leadership. However, the findings revealed that there were 

heads of schools who used laissez – faire leadership style in management of school 

matters. 

To support these findings Nsubuga (2008) in his study on the analysis of leadership 

styles and school performance of secondary schools in Uganda found that heads of 

schools adopted a range of leadership styles which were democratic, autocratic and 

laissez faire leadership styles. This finding concur with Adeyeni (2010) study in 

Senior secondary schools in Ondo State in Nigeria which showed that democratic 

leadership style was most commonly used by principals of those schools followed by 

laissez faire and autocratic leadership styles. 

Likewise, the present study findings are supported by Omeke and Onah (2012) in 

Nsuka Education Zone of Enugu state in Nigeria on their study on the impact of 

principals‟ leadership styles on secondary schools and teachers‟ job satisfaction 

which showed that principals adopted autocratic, Laissez–faire and democratic 

leadership styles in their administration. 
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Furthermore, the present findings are in line with Naidoo and Botha (2012) who 

studied about management and leadership styles in secondary schools in South 

Africa which revealed that different leadership styles were used by teachers. It was 

found that, Participatory leadership was dominant and characterized by high tasks 

and relationship behavior. In the current study, participatory leadership is found to 

have a strong positive impact on school performance to those schools which 

practiced participatory leadership styles such as Mandaka, Kisangara and Dr. Asha 

rose migiro secondary schools. 

During interviews, the heads of schools asked to identify the types of leadership 

styles which they commonly use to manage schools. Data collected through 

interviews showed that the majority of the heads of schools use democratic 

leadership style in administering their schools, followed by autocratic type of 

leadership (see Table 4). 

Table 4:4 Leadership Styles used by Heads in Public Secondary Schools 

Leadership styles Frequency(n) Percentage (%) 

Democratic  4 80 

Autocratic 1 20 

Total 5 100 

Source: Analyzed field data, 2017 

Also during interviews, some heads of schools explained that sometimes they 

combine different types of leadership styles and use them depending on the nature of 

the subordinates and the school environment. One head of school commented that: 

I prefer to use the democratic leadership style, but sometimes I apply 

autocratic type of leadership style when I see teachers are not 

performing their daily duties and responsibilities effectively. But to a 

less extent, I apply laissez- faire style when the performance is good. 

(“A” Head of school from school 1) 
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The finding shows that heads of schools use different types of leadership styles in 

administering their schools. Based on the findings it is suggested that, school heads 

in public secondary schools should use the most appropriate leadership style that 

facilitates collective responsibility and which creates a conducive teaching and 

learning environment in schools in order to improve students‟ academic 

performance. In order to collect data related to this specific objective a likert type 

scale was used. The purpose of using likert-scale was to find out if the types of 

leadership styles mentioned by the respondents were practiced in their schools.  

In the schools where school heads practiced democratic leadership style different 

answers were given by respondents through questionnaires. For example in 

responding as whether school heads encourage and apply an open, participatory 

learning environment it was found that, 2 (5%)  strongly disagreed, 0 (0%)  

disagreed, 1 (2.5%)  neither disagreed nor agreed, 12 (30%)  agreed, and 25 (62.5%)  

strongly agreed that they encourages and apply open and participatory learning 

environment. These findings concur with informants‟ approval in the use of open and 

participatory learning environment. The informants‟ from good performing schools 

in students‟ academic were of the opinion that an open participatory learning 

environment is possibly a reason for the excellent academic performance 

demonstrated by students. 

The finding above concurs with the study of the relationship between leadership 

styles and school climate in Botswana secondary schools (Mhozya, 2010). The study 

found that, the open climate enhances teachers‟ commitment and empowerment. The 

relationship between the heads of schools and teacher is genuine, such that it 
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promotes discussion and cooperation, encourages teachers and increases their 

essence of working (Oyetunji, 2006). 

In response to whether heads of schools involved the staff and student in decision 

making, it was found that, 2 (5%) strongly disagreed, 1 (2.5%)   disagreed, 4 (10%) 

neither disagreed nor agreed, 20 (50%) agreed, and 13 (32.5%) strongly agreed. The 

results show clearly that, most of school heads provide a chance for the teachers and 

students for decision making especially on issues concerning students‟ academic 

performance. Additionally, the heads of schools emphasized that they had different 

ways of reaching to a conclusion and decision on students‟ academic matters. One 

head of school commented that; 

I exhibit transparency on all issues I do as a school leader and I 

involve teachers in decision making. I normally give my teachers 

opportunity to discuss matters concerning school development and 

learners’ performance (“C” school head in school 3). 

Another head of school had this also to say: 

I normally conduct meetings together with my teachers and sometimes 

with students. During a meeting session, teachers have equal chance 

to contribute their views (“B” school head in school 2). 

The statements show that in public secondary schools heads of school use democratic 

leadership. The findings show that, school head who prefer democratic leadership 

styles exhibit transparency in decision making and involve both teachers and students 

with equal chance to participate during school meetings. These findings suggest that, 

most of the heads of schools give room for both teachers and students to participate 

fully in decision making processes. 

Heads of schools reported that they involve both teachers and students in order to 

have unity and togetherness in issues related to the students‟ academic performance. 
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The present study findings are supported by Scheerens (2000) in the study that dealt 

with school effectiveness in developed and developing countries which established 

that, inclusion of all members of the school community in the decision making 

process is important. It is established that, decision making creates a climate whereby 

democratic value of fairness, justice and equality are honored and this leads to 

greater efficiency, effectiveness and better outcomes. 

Additionally, when asked whether heads of schools allow discussion among teachers 

and students the responses were as follows; 2 (5%) strongly disagreed, 7 (17.5%) 

disagreed, 7.5 (3%) neither disagreed nor agreed, 20 (50%) agreed, and 8 (20%) 

strongly agreed. Majority of the respondents where democratic leadership style is 

practiced agreed that the heads of schools allowed discussion among teachers and 

students to participate in matters affecting their schools. This finding is similar to the 

study done by Kohn (1998) who found that students‟ cooperation can be enjoyable 

when they are involved in discussion and decision making concerning with 

improvement of academics matters.  

Generally, students‟ academic performance in schools cannot be attained without the 

cooperation and efforts of both teachers and students. The major duty of the heads of 

schools is to manage their teaching staff and students. School heads should undertake 

the process of decision making and allow discussion in order to raise efficiency and 

effectiveness in their schools including students‟ academic performance. This 

supports the Path-Goal theory which explains that, when decision making is based on 

consultation with the group and information is shared with the group, it is ease for 

the group to achieve the work goal (House, 1971). The data presented and discussed 

above are summarized in Table 5 
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Table 4:5 How Democratic Leadership Style is Employed in Schools 

Statements Strongly 

disagreed 

Disagreed Neutral Agreed Strongly 

Agreed 

Total 

 

The head of school 

encourages an open 

participatory  

n % n % n % n % n % n % 

2 5 0 0 1 2.5 12 30 25 62.2 40 100 

The head of school 

provides a chance for 

decision making 

through involving 

teachers and students 

2 5 1 2.5 4 10 20 50 13 32.5 40 100 

The head of school 

allows discussion 

among teachers and 

students 

2 5 7 17.5 3 7.5 20 50 8 20 40 100 

Source: Analyzed field data, 2017 

With regard as to whether the head of schools use power and authority to maintain 

order in schools, only 3 (7.5%) strongly disagreed, 5 (12.5%) disagreed, 2 (5%) 

neither disagreed nor agreed, 10 (25%) agreed, and 20 (50%) strongly agreed. These 

findings imply that, most school heads strongly supported the view that, use of power 

and authority to maintain order in schools is a sign of authoritative style of 

leadership. This meant that, in schools, autocratic leader direct group members 

towards achievement of schools goal without clear channel of communication with 

subordinates (Hoy & Miskel, 1992). 

Another statement was concerning with whether the heads of school closely 

supervised students and established tight control to ensure that students show effort 

to study hard. The responses revealed that, 10 (25%) strongly disagreed, 1 (2.5%) 

disagreed, 5 (12.5%) neither disagreed nor agreed, 22 (55%) agreed, and (2 (5%) 
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strongly agreed. The results of this statement show that the leadership style adopted 

is autocratic.  

Another statement on how autocratic leadership style was employed was that, heads 

of schools neither delegate authority nor seek advice from the teachers in whatever 

decision pertaining to their schools. With regard to autocratic leadership the 

responses revealed that, 4 (10%) strongly disagreed, 1 (2.5%) disagreed, 0 (0%) 

neither disagreed nor agreed, 13 (32%) agreed, and 22 (55%) strongly agreed. This 

findings show that, autocratic leadership is also practiced in public secondary 

schools. 

In schools where the autocratic leadership style is practiced, respondents reported 

that power was concentrated in the office of heads of schools which show that all 

matters were decided by school heads. When interviewed, one head of school 

supported by saying: 

In most of the time, I use autocratic leadership style because of the 

nature and behavior of my subordinates. (“E” school head in school 

5). 

He further explained that: 

I have found several times in my absence some of the teachers do not 

teach. Others enter the class late while others are there just for the 

sake of being there. So due, to this I have to use harsh treatment so 

that they may be in the same channel (“E‟ school head in school 5). 

The current study has proved that autocratic leadership style is used in public 

secondary schools. In the light of these findings, public secondary schools can be 

suspected to have coercive leaders who often create a reign of terror, bullying and 

demeaning their subordinates. Under that circumstance, teachers get intimidated and 
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their morale of works reduced. Intimidated teachers are likely to have low morale to 

work that may lead to poor teaching and finally poor academic performance.  

However, this study has found out that authoritative leadership style should be used 

with caution because it denies teachers the opportunity to participate in academic and 

administrative activities at school. The findings have further revealed that if 

autocratic/ authoritarian leadership style is persistently used by school heads it may 

lead to poor academic performance. This is because autocratic leader tends to make 

use of harsh leadership styles which are highly resented by their subordinates 

including teachers and students. 

This statement is supported by Vugt (2003) when discussing about autocratic to 

social dilemmas. He observed that, autocratic leadership style is not very bad 

sometimes it is the most effective style to use. However, it requires clear procedures 

and effective supervision especially to untrained employees who do not know which 

tasks to perform. Similarly, MANTEP (1995) suggested that, in a certain situation 

people need to be forced to work in order to enhance better productivity. This implies 

that, school heads sometimes need to use contingency approach to deal with 

students‟ malpractices as Fidlers‟ (1976) had posited in his theory which suggests 

that, leaders‟ effectiveness depends upon three situational variables. 
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Table 4:6 How the Autocratic Leadership Style is employed in Schools 

Statements Strongly 

disagreed 

Disagree

d 

Neutral Agreed Strongly 

Agreed 

 Tota

l 

 

The head uses power 

and authority to 

maintain order in 

schools 

n % n % n % n % n % n % 

3 7.5 5 12.5 2 5 10 25 20 50 40 100 

The head of school 

does not delegate 

authority nor seek 

advice from the 

teachers in whatever 

decision pertaining to 

their schools 

4 10 1 2.5 0 0 13 32.5 22 55 40 100 

The head of school 

closely supervises and 

establishes tight control 

to ensure that students 

study hard 

10 25 1 2.5 5 12.5 22 55 2 5 40 100 

Source: Analyzed field data, 2017 

Another part of the questionnaire sought to check whether or not in selected 

secondary schools, laissez–faire leadership was used. In answering the statement 

whether heads of schools do not run the school according to the school regulations, 

the responses indicated that, 2 (5%) of respondents strongly disagreed, 10 (25%)  

disagreed, 2 (5%)  neither disagreed nor agreed, 20 (50%) agreed and 6 (15%)  

strongly agreed. The trend of the findings shows that the majority of respondents 

agreed that, school heads do not manage schools according to school regulations. 

This indicates that heads of schools do not run their schools using the available rules 

and regulations, which are the key disciplinary tools. It also shows that laissez faire 

leadership is also used in public secondary schools in Mwanga District. This 
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statement is further supported by Mac Donald (2007) that, the school heads that uses 

Laissez – faire leadership style looks after people value and friends‟ relations more 

as being productive to school management. 

Another statement as to whether heads of schools allow other teachers and students 

leaders to make decisions on their behalf provided they retain in their position, the 

responses revealed that, 2 (5%)  strongly disagreed, 3 (7.5%)  disagreed,  7 (17.5%)  

neither disagreed nor agreed, 20 (50%) agreed and 8 (20%)  strongly agreed. Under 

this statement, majority of respondents agreed with the statement that heads of 

schools in some cases allow other teachers and student leaders to make decisions on 

their behalf provided they retain their position. This shows that laissez-faire type of 

leadership is to some extent practiced in public secondary schools. These findings 

support the contingency theory that the leader‟s ability to lead is depends on various 

situational factors. It carries the belief that, the most effective leadership style 

depends on the ability to allow some degree of freedom to subordinates in 

administering any leadership style in school setting. 

Another statement as to whether or not school heads delegate school development 

planning to teachers and student leaders indicates that, majority 22 (55%) strongly 

agreed to delegate school development matters to other teachers and students leaders. 

It was found that only 2 (5%) of the respondents strongly disagreed, 13 (32.5%) 

disagreed, 2 (5%) neither disagree nor agreed, and 1 (2.5%) agreed. These findings 

revealed that, school heads do not have adequate time to share information with other 

teachers and students. They do not listen to teachers and students needs and discuss 

ideas and do not allow consensus building for common agreement in matters 

concerning academic issues that may lead to mutual benefits. This suggests that there 



52 

is laissez – faire leadership style in public secondary schools exhibited by some 

school heads. 

Table 4:7 How Laisser-faire Leadership Style is Employed in Schools 

Statements Strongly 

disagreed 

Disagree Neutral Agreed Strongly 

Agreed 

 Total 

 

The head of school does 

not run the school 

according to the school 

regulations 

n % n % n % n % n % n % 

            

2 5 10 25 2 5 2o 50 6 15 40 100 

The head of school 

allows other teachers 

and students to make 

decisions on behalf of 

him/her provided he or 

she retain the leadership 

position 

2 5 3 7.5 7 17.5 20 50 8 20 40 100 

The head of school 

leaves the concern of 

the school development 

to teachers and students 

2 5 13 32.5 2 5 1 2.5 22 55 40 100 

Source: Analyzed field data, 2017 

4.4 Specific Leadership Style and Impact on Students’ Academic Performance. 

The second objective sought to determine the specific leadership style perceived by 

the school heads to have a positive impact on students‟ academic performance 

among public secondary schools in Mwanga District. 

To determine the specific leadership style adopted by the school heads, which has a 

positive impact on students‟ academic performance, a number of questions were 

asked through a questionnaire and interviews to get the data. The first question 
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required teachers to mention specific leadership styles they thought would contribute 

to the improvement of students‟ academic performance. Figure 7 shows that, 38 

(95%) of the respondents mentioned democratic leadership style, while (2) (5%) of 

mentioned autocratic leadership style and there were no respondent who agreed that 

there was laissez – faire leadership. 

Figure 4:1 Types of Leadership which can Lead to the Improvement of 

Students’ Academic Performance 

 

Source: Analyzed field data, 2017 

The results show that, the majority of respondents answered positively that the 

democratic leadership style was more preferred to be used so as to improve students‟ 

academic performance than other leadership styles.  

The findings concur with Mhozya‟s (2010) study on perceptions of the senior 

management teams on the dominant leadership styles which found that, democratic 

leadership style had an impact on students‟ academic performance. It means that, 

school heads involve teachers in decision making and request ideas and inputs from 

teachers on upcoming plans and projects. Similarly, Hoy and Miskel (2008) 
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explained that, under democratic leadership style, there is positive environment in 

which the school is generalized by freedom and transparency, discussions are 

encouraged and every one‟s points of view are heard. 

The study also went further to look at the respondents‟ views on the type of 

leadership style found in their schools, whether it had a positive impact on students‟ 

academic performance. To answer this the respondents were required to respond to 

the question that, “do you think the leadership style used by the head of your school 

contributes to the students‟ academic performance in your school” and another 

question to the respondents required them to mention the types of leadership styles 

used by the heads of schools if it had a positive impact on students‟ academic 

performance. 

In the question that aimed to determine if the styles used by the heads of schools 

contribute to students‟ academic performance in their schools, the results showed 

that, were 36 (90%) of respondents agreed while 4 (10%) rejected. 

Figure 4:2 Impact of Leadership Style on Students’ Academic Performance 

 

Source: Analyzed field data, 2017 
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Figure 8 shows the impact of leadership style on the students‟ academic 

performance. The findings revealed that majority of respondents 90% agreed that the 

type of leadership adopted by relevant heads of schools had contributed to the 

students‟ academic performance. This explains the relationship between leadership 

style used by heads of schools and students‟ academic performance. Similar result 

was given to the question which required respondents to mention the type of 

leadership style used by the heads of schools if it had positive impact on students‟ 

academic performance.  

It was found that, 36 (90%) of respondents agreed that democratic leadership style 

have positive impact on students‟ academic performance while 4 (10%) of 

respondents mentioned autocratic leadership style used by their heads of schools but 

does not have positive impact on students‟ academic performance. The results given 

by teachers whose heads of schools use democratic leadership style also were 

supported by heads of schools who practiced a democratic leadership style during the 

interview by saying that, in their schools the students‟ academic performance 

improved because the heads of schools were transparent and normally involved 

teachers in decision making. With regards to the use of democratic leadership style 

by school heads, one head of school had this to say when responding to the interview 

question:  

At this school, everybody is part of the school leadership. As a school 

head, I mostly preferred democratic leadership style because all 

decisions regarding the school programmes involve every stakeholder 

of the school (“D” school head in school 4). 

This implies that school heads from public secondary schools use mostly democratic 

leadership style. The democratic leadership style is essential in involving teachers 

and students on various matters and decision making at school. The present findings 
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relate with Nsubuga (2008) who put forward that most school heads use democratic 

leadership style to build trust, respect and commitment among teachers and students 

compared to other leadership styles. 

Moreover, the heads of schools who practice democratic leadership style on their 

schools continued reporting that, students in their schools are taught different 

techniques of how to study hard. Also teachers and parents are involved in the 

discussion of how to improve students‟ academic performance. Also the majority of 

the heads of schools who practiced democratic leadership style reported that students 

are encouraged to study hard and they are free to talk about difficulties of their 

studies. Heads of schools concluded that, students‟ performance is the effort of both 

teachers and students themselves. Therefore, teachers and students should be 

involved in all matters concerning education in order to improve their students‟ 

academic performance especially in nation examinations. One head of the school 

claimed that: 

In my school, I normally use democratic leadership style. Through 

this I have seen the positive impact on students’ examinations. 

Normally we admit students from primary schools who got an average 

of “C” and sometimes with the average of “D” but at the end of Form 

Four some manage to pass with Division one, two, or three (“B” 

school head in school 2). 

This statement implies that, the leadership style(s) adopted by school heads 

determine to a larger extent the level of school performance due to the fact that 

leadership is an influence process. However, although the leadership style adopted by 

school heads has a relationship with school performance this relationship cannot lead 

to good school performance if other factors necessary for school performance are not 

in place. Such factors include adequate teachers, availability of teaching and learning 
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resources and a positive school culture necessary for teaching and learning. Nsubuga 

(2008) pointed out that, although the leadership style of the school head may be a 

strong factor accounting for improved school performance, its degree of impact may 

be limited if the school does not have good teachers, has limited funds and the school 

heads lack experience of the school culture. 

Also, through documentary review, the researcher observed that in all schools where 

the heads used democratic leadership style, the staff meeting minutes showed that, 

heads of schools conducted meetings with teachers as well as students several times. 

The documents revealed that most of the meetings which were conducted were about 

academic issues. Thus, it shows that democratic leadership style is the one which can 

lead to the improvement of students‟ academic performance. 

National examinations (NECTA) results for three consecutive years was examined to 

find out if leadership style of school heads had a positive impact on students‟ 

academic performance. Figure 8 shows students‟ academic performance in NECTA 

results of schools which used the democratic style of leadership. The NECTA results 

of the selected five schools were compared to examine the relationship between 

leadership styles and students‟ academic performance. 

It was found that, when NECTA results were compared to leadership styles, schools 

which practiced a democratic leadership style had excellent students‟ performance 

for three consecutive years. 
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Figure 4:3 Students’ Performance in NECTA in Schools with Democratic 

Leadership Style in Year 2014 to 2016 

 

 

 

 

 

 

Source: Analyzed field data, 2017 

Furthermore, three out of five schools practiced a democratic type of leadership the 

findings show that, students studying in these schools had comparatively good 

academic performance. The results show that, the number of students‟ who scored 

division I, II and III increased for the past three years that is from 2014 to 2016. The 

above results show that, there was progressive improvement in the NECTA students‟ 

academic performance in the last three years in the schools which practice a 

democratic type of leadership. The study findings concluded that, where democratic 

leadership style is practiced in schools, the academic performance of students is 

better compared to other leadership styles. 

It was also discovered from this study that, where there was collaboration and 

participation by all staff there was a likelihood of having an improved overall school 
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performance. Not only that, schools that used democratic leadership style were 

associated with overall school improvement performance. These findings are concurs 

with Sashkin and Sashkin‟s (2003) in their study on “Leadership that Matter” who 

observed that the democratic leadership style is likely to bring about teamwork and 

collaborative decisions. 

Similarly, Mgani (2006) in his study of leadership and school performance in 

NECTA observed that, heads of schools that used democratic leadership style 

yielded to high examination results. Also Yusufu (2012) findings on the impact of 

principals‟ leadership styles on students‟ academic achievement in secondary schools 

revealed that democratic leadership style had a significant relationship to students‟ 

academic achievement. This finding shows that democratic leadership style is a good 

style which can lead to good performance of the students, because good leadership 

style is associated with the school performance (Adeyeni, 2010). 

The current study also examined the performance in schools where the autocratic 

leadership style was applied. One out of five schools which practiced autocratic 

leadership style students scored poorly in their NECTA results for three consecutive 

years. 
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Figure 4:4 Students’ Performance in NECTA Results in a School with 

Autocratic Leadership Style in Year 2014 to 2016 

 

 

 

 

 

 

 

 

 

 

Source: Analyzed field data, 2017 

Figure 9 shows the NECTA results of schools which had a dominant autocratic 

leadership style. The findings indicated that this school has had comparatively poor 

students‟ academic performance. The finding suggests that, autocratic style of 

leadership tends to influence poor academic performance among students. This 

concurs with Nsubuga‟s (2008) study which indicated that, autocratic leadership 

style had negative impact on students‟ academic performance.  

In addition, this study found that school heads in public secondary schools also use 

autocratic leadership style to enforce decisions that cannot be fulfilled unless 

autocratic leadership style is used. This was noted during an interview where school 

heads explained on the use of autocratic leadership style. One school head argued 

that; 
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…..As a school head I am very careful with the use of leadership 

styles at my school….. I use a democratic leadership style when the 

situation allows but I sometimes use autocratic leadership style, 

especially in enforcing certain decisions (“A” school head in school 

1). 

From these findings therefore, it can be reiterated that, heads of schools used a mixed 

approach to leadership reflecting the use of autocracy, democracy and sometimes 

reacting depending on the situation at hand. This style of leadership could be 

described as transformative style whereby a leader acts in both formal and informal 

ways to build employees‟ commitment to the organization (Sushila2004). 

4.5 Challenges in Improving Students’ Academic Performance 

The third objective sought to identify the challenges that the heads of public 

secondary schools face in applying particular leadership style to improve students‟ 

academic performance. Despite the clear efforts towards the application of leadership 

styles to enhance students‟ academic performance, there are challenges facing school 

heads in their attempt to apply various leadership styles. Figure 10 shows the 

challenges which the school heads face while using various leadership styles to 

improve students‟ academic performance. 

The findings show that, 70% of the respondents from the selected  secondary schools 

experienced lack of staff offices, 90% noted high students‟ enrollment, 40% 

complained about the problems related to language of instruction, 50% complained   

poor students‟ communication and 45% of teachers had grievances on the prevalence 

of unconducive learning/working environment. 
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Figure 4:5 Challenges School Heads Face on Enhancing Students’ Academic 

Performance 

 

 

 

 

 

 

 

 

 

 

 

 

 

Source: Analyzed field data, 2017 

The same question challenges that the heads of public secondary schools face in 

applying particular leadership style to improve students‟ academic performance was 

administered to the heads of schools through interview whereby a number of 

challenges were mentioned and elaborated. School heads complained to have high 

students‟ enrolment while schools had limited facilities and learning resources. 

School heads reported to have received large number of students which created 

challenges on applying democratic leadership style in the management of schools. 

Although those who used democratic leadership style preferred conducting meetings 
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with students, they encountered difficulties due to lack of school halls which 

accommodate all students at once. 

Furthermore, high students‟ enrollment compelled the school heads to use non–

participatory methods of teaching due to the high number of students in one class. 

For instance, in one of the studied schools which were visited by researcher, one 

head of school, claimed that in his school some classes had 60 to 80 students, which 

forced a teacher to use lecture methods to simplify his/her work. This method did not 

allow teacher – students‟ interaction in teaching and learning process. The heads of 

schools, further reported that, high students‟ enrollment hindered students from 

developing inquiry mind. These findings are concurs by Museru, Achoka and 

Mugasia (2012) in their study concerning with the perceptions of secondary school 

teachers on the principals‟ leadership styles in school management. Museru, et al. 

(2012) found that, enrollment in secondary school continues to rise and school heads 

are pressured to produce quality results under poor funding and poor facilities. 

Another challenge given was poor teaching and learning environment. Heads of 

schools reported that, they are working in difficult environments that become 

unfriendly to them to the extent that they are not able to employ different leadership 

styles which will enhance students‟ academic performance. 

These findings are in line with Mosha (2000) in his paper titled “New direction in 

teachers‟ education for quality improvement in Africa” which observed that, factors 

that lead to poor academic performance in education are within the context of the 

environment surrounding the schools. 
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Moreover, lack of teaching, learning materials and facilities, such as classroom 

libraries, laboratories, teachers and supporting staff (school secretaries, accountants, 

storekeepers and others) was another challenge. Heads of schools reported that, their 

schools had a shortage of teaching and non-teaching staff which real affected 

students‟ academic performance in the selected public secondary schools. 

The heads in public secondary schools explained that, most of the studied schools 

had a very critical shortage of teachers, especially science teachers and non-teaching 

staff. In case of teachers, heads of schools reported that in public secondary schools, 

there was a shortage of teachers who taught the subjects such as Chemistry, Biology, 

Physics and Mathematics. They continued explaining that, shortage of science 

teachers leads to a poor performance of students especially in science subjects. 

During interview one head of the school commented: 

In fact, in previous days like three to four years ago, our public 

secondary schools had a great shortage of teachers in most of the 

subjects, but at current the problem has remained on the teachers of 

science subjects such as Chemistry, Biology, Physics and 

Mathematics (“c” school head in school 3). 

 In supporting this comment another head of the school had the 

following to say; 

…..I have never got science subjects teachers of all subjects even once 

….since the school was established… Frankly speaking, there is a 

great shortage of teachers …..and science teachers are becoming a 

critical challenge(“A” school head in school 1). 

This finding shows inconsistency on teaching and learning process for several 

subjects due to the critical shortages of teachers which create a knowledge gaps in 

the package of secondary education course to the students. The impacts of those gaps 

have been seen in the Form Four National Examinations that lead to students‟ poor 

academic performance (field data, 2017). This implies that, appropriate number of 
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teachers in each teaching subject with sufficient teaching materials is needed so as to 

facilitate the process of teaching and learning in secondary schools. 

 This finding is supported by IRIN (2008) which noted that, teaching and learning 

materials are very important in influencing learning outcomes. Teachers‟ 

qualifications, experiences and teacher-student ratio, school staffing problems and 

shortage of teachers are significantly related to students‟ poor academic performance. 

Lack of the administration office and teachers‟ offices were other challenges reported 

by the heads of schools. During the field study, it was hardly difficult to find any 

administrative building to any all schools among those studied. Heads of schools 

reported that, sometimes classrooms were partitioned to get offices and handle their 

responsibilities in small rooms with little ventilation and lighting. The school heads 

further reported that, plastic materials as office chairs while teachers used desks. In 

addition to the shortage of administrative buildings, one head of the school had the 

following comments: 

Due to the lack of the administration block, there is no privacy for the 

head of school. For example, teacher’s confidential files and other 

things related to lack privacy (“D” school head in school 4).  

He further continued to explain that: 

Sometimes the head of school might be unable to discuss private 

matters with teachers, students’ parents or any visitor that may need 

his/her attention due to the absence of the administration office (“D” 

school head in school 4). 

The comments given by heads of schools showed that public secondary schools   

have a shortage of buildings especially administration office. This has led to 

inconvenience in teaching and learning processes and creates an uncomfortable 

administrative environment. This finding is supported by URT (2004) report which 
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indicated that school heads lack administration offices as compared to more 

classrooms which were constructed in the implementation of PEDP. 

Also during the interview, school heads reported lack of science laboratory buildings 

for all studied secondary schools. In addition the observation revealed that, some 

classrooms were designed as temporary science laboratories to conduct practical 

sessions (experiments). These temporary laboratories were congested to the point 

that made difficult to allow students learning. School heads complained that the 

congestion has had discouraged smooth teaching and learning for both teachers and 

students respectively. The school heads suggested using contingency leadership style 

in order to help teachers to work under inadequate physical and instructional 

facilities to improve student participation in the teaching and learning process. This 

concurs with UNESCO (2005) report and Ngirwa (2006) findings in which 

inadequate physical facilities were found to hinder student participation in the 

teaching and learning process. Factors like financial problems, poor working 

conditions and shortage of resources were considered to push school heads to opt for 

autocratic leadership style to get things moving while making follow up of teacher‟s 

assigned tasks. 

In addition, student truancy, poverty and illiteracy of parents was another factor 

which hindered school heads in the school management resorting to the use of 

contingency leadership style in their attempt to improve students‟ academic 

performance. On the other hand, it was reported that, parents do not provide basic 

needs for their children such as material and intellectual support due to the financial 

limit and lower level of education.  
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School heads complained that students from poor household could not get breakfast 

at home and no money given to them to have breakfast at school. Many of these 

students had signs of tiredness and slept during class hours. Harassment from class or 

lesson teachers was common for children/students who slumbered in the classroom 

due to hunger. This influenced students to miss afternoon lessons culminating to 

truancy and dropout, pregnancy, joining groups of drug dealers and other bad things 

and eventually led to poor academic performance. 

Discipline was also reported as a challenge facing school heads to have consistency 

in democratic leadership style. Many school heads complained about poor student 

discipline which gave rise to poor time management, irregular attendance, and 

engagement in smoking and drinking alcohol among students‟ while at school 

premises. Heads of school explained that, these affect students‟ concentration and 

attention on academic affairs, which lead to poor academic performance. The school 

heads further reported that, the community around the schools has the impact on 

students‟ discipline, as one school head had this to say: 

The transformation of students is not only the responsibility of 

teachers but also of the community around, which reinforces and 

teaches the values to young and new members. Regularly, this is done 

through modeling value and participating in activities that involve 

interaction between a school and the community. Hence strengthening 

their mutual relationship. (“E” school head in school 5). 

 This statement implies that, parents and other community members were not giving 

support to help teachers to handle in disciplinary behavior. These findings are further 

supported by other studies, like Nhandi (2017) which reiterate that home 

environments and school communities contribute to students‟ poor discipline and 

academic performance.  
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Another challenge which was reported by heads of schools was the interference and 

directives from political leaders. Heads of schools reported that, there was an 

understandable tendency for Ward Executive Officers and local government officials 

to exercise more power of decision making than school heads in handling 

management and administration matters of the schools with regard to students 

truancy, indisciplinary behavior and issues of pregnancies of school girls. 

These findings show that the tendency of school heads to work under political 

pressure from political leaders limits their effectiveness in managing public 

secondary schools, since their management practically depends on the political 

influence and personal interest of these leaders. School heads claimed that they are 

discouraged by politics that interferes with their responsibilities in managing schools 

to the extent that their commitment to work is reduced. Such challenge is also 

reported by many scholars that political interference in management of schools and 

students‟ discipline brings even conflict (Nhandi, 2017). 

The last challenge which was reported by heads of schools was lack of students‟ 

commitment in studies. Heads of schools reported that some students lack 

commitment in learning. They complained that, there were students from selected 

public secondary schools who were not ready to learn. Furthermore, most of these 

students were reported to come to school as a daily routine and not as their journey 

of learning venture. Others did not even listen to the teachers when teaching, this 

made them to perform poorly at the end of Form Four National Examination by 

scoring  division four or they completely failed by scoring division zero. Possibly, 

these are the result of low expectation from students themselves because those with 

high expectations tend to do better in school. Omari (1995) argued that, academic 
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performance of any school depends on the efforts of both the students and the 

teachers and not otherwise. 

Consequently, heads of schools commented that academic performance depends 

much on individual‟s efforts rather than more adequacies of teachers and resources in 

school. Therefore, students must understand why they go to school and what is 

expected from them given that leadership style among school heads is contextually 

dependent. 
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CHAPTER FIVE 

SUMMARY, CONCLUSION AND RECOMMENDATIONS 

5.0 Introduction 

This chapter presents the summary, conclusion and recommendation on the various 

issues raised in this study in order to provide useful contribution for improving 

leadership and academic performance in public secondary schools. Finally, the 

chapter makes suggestions for further study.  

5.1 Summary of the Study 

The main purpose of this study was to examine the impact of leadership styles on 

students‟ academic performance in public secondary schools in Mwanga District. 

The study analyzed different leadership styles used by the school heads and their 

impact on the students‟ academic performance in the selected public secondary 

schools. Moreover, it determined the specific leadership styles used by heads of 

those public secondary schools which were perceived to have positive impact on 

students‟ academic performance. Finally, challenges facing the school heads in 

applying a particular leadership style to improve students‟ academic performance in 

the selected schools are also identified. 

Various literatures were reviewed from developed and developing countries with 

regard to the leadership styles in relation with student academic performance. To 

have a clear direction, this study was guided by the Fiedler‟s Contingency Model and 

Path–Goal theory of leadership. Both qualitative and quantitative research 

approaches were used. The sample of 45 respondents was used including 5 heads of 

public secondary schools and 40 secondary schools teachers from five (5) selected 
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secondary schools in Mwanga District. The data were collected mainly by using 

questionnaire, interview schedules and documentary reviews. 

The findings showed that, in public secondary schools, heads of schools use different 

leadership styles mainly being democratic, autocratic and laissez faire. In addition, 

the contingency theory was adopted depending on the school‟s context and the nature 

of the issues being addressed by school heads. There were three leadership styles 

which affected students‟ academic performance differently in the studied schools. 

The study established that, of the three leadership styles, democratic leadership was 

most preferred by the school heads in the studied public secondary schools while 

preference to the use of autocratic and laissez–faire leadership style was rarely used 

in the studied schools. 

Moreover, the study revealed a number of challenges that school heads encounter in 

the five selected secondary schools in their attempt to use a particular leadership 

style. These challenges included high number of students‟ enrollment, lack of staff 

offices, the problem of language of instruction, unconducive teaching and learning 

environment, lack of teaching and learning materials, shortage of teachers of science 

subjects, politics interference, poor discipline and parents‟ poverty and illiteracy. 

5.2 Conclusions 

This study concludes that, school effectiveness and students‟ academic performance 

are positively linked with the type of leadership style used by school heads. It was 

found that, democratic leadership style had a positive impact while autocratic and 

laissez-faire leadership styles had a negative impact in students‟ academic 

performance. 
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5.3 Implication of study 

This study revealed that, in public secondary schools heads use different leadership 

styles mainly being democratic, autocratic and laissez-faire. The study established 

that, democratic leadership was most preferred by school heads while autocratic and 

laissez-faire were rarely used. 

The implication of the study to the government is that, the government should make 

sure that it provides seminars and workshops to the heads of public secondary 

schools about specific leadership style that has positive impact on improving 

academic performance of students. Also the government should make sure that it 

suggests the appropriate leadership style for management of school heads in 

improving students‟ academic performance.   

5.4 Recommendations 

Based on its findings, this study recommends that: 

i) Heads of schools should use the most appropriate leadership style that 

facilitates collective responsibility and which creates a conducive teaching 

and learning environment in school. 

ii) There should be several trainings for heads of school on leadership. This will 

help them to be updated and provided with new knowledge and leadership 

skills with regard to changing context and management models. 

iii) There should be an emphasis on the provision of enough teaching and 

learning materials. Also motivation should be given both to teachers and 

students so as to improve teaching and learning environment. Furthermore, 

the government should ensure adequate supply of teachers to public 

secondary schools, especially science subject teachers. 
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iv) By using various leadership styles, school heads should closely monitor 

students‟ development in collaboration with other teachers and parents. This 

will help them to determine whether students adhere to the school academic 

targets and are able to make remedial measures to tackle the identified 

weaknesses in both leadership and performance. 

v) The government should review the system and procedures used to appoint 

heads of schools into leadership positions and propose an effective 

monitoring system to ensure that those who are appointed into school 

leadership had the necessary management skills and abilities for the 

leadership position as per established standards and criteria. It is therefore 

recommended that the appointment should consider education level, age, and 

teaching experience. 

5.5 Suggestions for Further Research 

Based on these study findings, further research is suggested in the following areas: 

i) Assessing the impact of the leadership styles which exist between private and                      

public secondary schools in relation to the student‟s academic performance  

ii) Examining teachers‟ perceptions on the heads of schools leadership styles 

and their job performance 

iii) Assessing  the influence of leadership styles on students‟ academic 

performance using a regression analysis   
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APPENDICES 

Appendix 1: Interview guide for heads of public secondary schools. 

A:  Personal information 

1. School name…………………. 

2. Sex male----Female------- 

3. What is your highest professional qualification? 

a) License in teaching 

b) Diploma in teaching 

c) Degree in teaching 

d) Masters in teaching 

4. How many years have you been head of this school? 

5. What is your experience in leadership? 

6. How many students do you have in this school? 

7. How many teachers do you have in this school? 

B:  Interview questions 

1. What leadership styles are used in this school? Why? 

2. What is the dominant leadership style in your school? 

3. Did you consult teachers in making decision on students‟ academic performance? 

 (a) How                    (b) when 

4. Is there any relationship between your leadership style and students‟ academic 

performance? 

5. What leadership style do you think is likely to lead into better students‟ academic 

performance? 

6. What are leadership and management challenges that hinder effective application 

of leadership styles that will enhance better students‟ academic performance?  
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Appendix 2: Questionnaire for public secondary schools teachers. 

Dear respondent, 

I am a student from the University of Dodoma (UDOM) pursuing Master of Arts in 

Education (MAED). Currently, I am doing a research on the impact of leadership 

styles on students’ academic performance in public secondary schools. The 

purpose is to examine how the types of leadership styles affect students‟ academic 

performance in public secondary schools. I kindly request for your cooperation. 

Please give your answer by either putting a tick against the answer you consider 

appropriate in the given space or write down your answer as appropriate. 

School name_________ 

A:  Person information 

1. Sex: Male____Female___ 

2. What is your highest professional qualification? 

a) Diploma                   

b)  Degree  

c) Masters 

3. How many years have you been teaching___________ 

4. How many years have you been working with your present head teacher? 
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B: General information 

1. Are teachers free to share views regarding students‟ performance during staff 

meeting? (a) Yes             (b) No 

2. What is the dominant leadership style used by head of school in your school?  

 (a) Democratic              (b) Autocratic           (c) laisser-faire          (d) other (specify) 

3. Which leadership styles do you like most? ……………………………………….. 

4. Do school leaders and teachers discuss and analyze students‟ academic 

performance as a team? (a) Yes             (b) No  

5. Which leadership style do you think contributes to the improvement of students‟ 

academic performance? ………………………………….. 

6. How is the type of the leadership style you have mentioned question 5 above 

employed your school………………………………………………………………... 

7. With reference to question 5 above, what challenges do you think hinder effective 

application of leadership styles in your schools?.......................................................... 

8. What are your views on the ways your head of school reflects the following school 

leadership‟s practices? Please respond to all statements by putting a tick ( ) in the 

appropriate response.  
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STATEMENTS Strongly 

disagree 

Disagree Neutral Agree Strong 

agree 

The head of school puts much 

emphasis on student‟s academic 

performance than on their welfare 

     

The head of school closely 

supervises and establishes tight 

control to ensure that students 

study hard 

     

The head of school provides a 

chance for decision making 

through involving teachers and 

students  

     

The head of school does not 

delegate authority nor seek advice 

from the teachers in whatever 

decision pertaining to their 

schools they are doing 

     

The head of school does not make 

learners abide to the school rules 

and regulations 

     

The head of school allows 

discussion among teachers and 

students. 

 

 

    

The head of school encourages an 

open participative learning 

environment 

 

     

 

The head uses power and 

authority to maintain order in 

schools 

     

The head of school allows other 

teachers and students to make 

decisions on behalf of him/her 

provided he or she retain the 

leadership position 
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Key: 1=Strongly Disagree 2=Disagree 3=Neutral 4=Agree 5=strongly Agree 

  

The head of school leaves the 

concern of the school 

development to teachers and 

students 
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Appendix 3: Documentary Review Checklist 

Document stem Location offices Information Comments 

Results 

(2014 - 2016) 

Academic office Academic results, form IV 

national results 

 

Staff meeting 

minute file 

Administration 

office 

Academic decision on 

quality improvement 

measures 

 

Students 

meeting minutes 

file 

Administration 

office 

Students‟ attitude towards 

school head administration. 

The problems face students 

in the school that affect 

their academic performance 
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Appendix 4: Research Clearance Letter 
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Appendix 5: Research Permit 
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Appendix 6: External Examiner’s Comments 

S/N TITLE EXTERNAL 

SUPERVISION‟S 

COMMENTS 

TYPES OF 

ERRORS 

RESPONSE 

FROM 

CANDIDETE 

1 Conceptual 

framework 

Page 22 Shift the 

conceptual 

framework 

from page 22 

to page 27 

Corrected as 

per external 

supervisor‟ 

comment 

2 Knowledge 

gape 

Page27 Place 

Knowledge 

gape above 

the 

Conceptual 

framework   

Corrected as 

per external 

supervisor‟ 

comment 

3 Conceptual 

framework 

Page 22 update 

Conceptual 

framework 

Corrected as 

per external 

supervisor‟ 

comment 

4 Implication of 

results 

Page 71 Discuss 

implication of 

results 

Corrected as 

per external 

supervisor‟ 

comment 

 

 


