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ABSTRACT 

This dissertation reports the findings of an assessment of the status of Meru language 

in Tanzania. The focus of the assessment was on the domains of use, intergeneration 

transmission, and speakers‘ attitude. In specific, the study examined the usage of 

Meru language in different domains; it evaluated the trend of Meru language 

transmission from one generation to another and assessed the attitudes of the 

speakers towards the language. 

 

The study was conducted in Meru district using the qualitative procedures, i.e. 

interviews, participant observation through the UNESCO framework and open 

ended questionnaires. A total of 105 informants were used to generate data which 

were at the end analysed using the qualitative procedures. Analysis of the 

information obtained revealed that Meru language is in danger of dying due to the 

influence and domination of Kiswahili. Currently, the language is even dominated 

by Kiswahili in informal domains, like the home environment, family meetings 

while Kiswahili continues to be used predominantly in formal domains, like school, 

market and religion. 

 

Following this finding and the importance of having ethnic community languages in 

our societies, it is suggested that the native speakers should assist their children to 

speak and create positive attitudes towards the language. There is also the need for 

linguists to document the language and other languages in danger of disappearing 

since there is a sign of disappearance of some important elements of the language. 
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CHAPTER ONE 

BACKGROUND INFORMATION TO THE STUDY 

1.0 Introduction 

This study assessed the status of Meru language focusing on the domain of use, 

intergeneration transmission and speakers ‗attitudes. The study addressed the three 

specific objectives and research questions that were well set to examine the status of 

Meru language. Therefore, this chapter introduces the study and provides an 

overview of the same.It includes the background of the study, statement of the 

problem, research objectives, research questions, significance and scope or 

delimitation of the study.  

 

1.1 Meru People and their Language 

Meru is a Bantu language which is predominantly spoken in Meru District of Arusha 

Region. According to Guthrie (1971, cited in Maho (2009), Meru language is 

classified into group E53.The Meru, which are also known as Varwa, means those 

who climb. They are Bantu speaking people who are reported to have come about 

three hundred years ago (Mesaki, 2013). They are carted with the reason that they 

moved from the down side of the country towards the higher land and from there 

they were called Varwa. The question of their origin is a perplexing one as there are 

so many explanations from different sources (Mbise, 2006). Spear (1997) argues that 

the earliest Meru were Chagga speakers from western Kilimanjaro who expanded 

across the Sanya plains, sometimes in the 17
th

Century. Spear further claims that 

Meru people had descended from agricultural Chagga who have long farmed a 

similar environment on Mountain Kilimanjaro. This is in support of Henry‘s (1981) 

assertion that the Meru people are the Chagga speaking Tanzanian ethnic and 

https://en.wikipedia.org/wiki/Chaga_language
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linguistic group found onthe slopes of Mount Meru in Arusha Region. Henry adds 

that the Chagga have been in contact with the Meru people (Ameru) who live in the 

Eastern and Northern slopes of Mount Kenya and on the Nyambene ranges in 

Kenya. Meru people in Tanzania are said to have arrived at the slopes of the great 

mountain around 300 years ago coming from the Usambara Mountains in Tanga 

Region (Henry, 1981). Upon arriving at the southeastern slopes of Mount Meru, they 

met the hunter and gatherers group called the Koningo who were absorbed into Meru 

society. Sometimes Meru and Arusha people are erroneously treated as belonging to 

the same ethnic group. Indeed, there is great similarity of cultural practices between 

Meru and the Arusha people. However, Spear (1997) discloses that the differences 

between Meru people and Arusha people arethat Meru people are Bantu speaking 

people who came from the Usambara area while Arusha people were Maasai 

speakers who lost their cattle during the tumultuous wars and forced to become 

farmers. Further, the Meru people have been farmers and the Arusha like their 

Maasai relatives, have herded cattle. Meru are primarily agrarian, growing a variety 

of crops (on the slope of Mount Meru) and keeping livestock and their home life and 

culture is similar to other Highland Bantus. 

 

According to LoT (2009), the population of Meru speakers in Tanzania is estimated 

to be 217,003. Meru speakers in Arusha Region are about 205,860, in Kilimanjaro 

are 10,362 and Manyara Region 782.Though Meru native speakers are living in 

different regions in Tanzania, the number of Meru native speakers is only limited to 

Arusha, Kilimanjaro and Manyara Region (LoT, 2009). Henry (1981) states that 

today many descendants of Meru people an ethnic and linguistic group are still 

located around Mount Meru in Arusha Region. Meru district is estimated to 

https://en.wikipedia.org/wiki/Meru_people
https://en.wikipedia.org/wiki/Mount_Kenya
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have142, 062 (LoT, 2009). However, according to Mesaki (2013), by the 1960s the 

bulk of population growth has been absorbed on the mountains or on the surrounding 

plains.  

 

1.2 Background of the Study 

According to Yoneda (1996), the language situation in Tanzania has changed greatly 

since the wide diffusion of Kiswahili, the national and official language in Tanzania. 

Indeed, there is a strong evidence to substantiate this considering the many people 

using Kiswahili language at the lower levels of the society. Kiswahili has come into 

the domains of ethnic languages and displaced them as stated by Batibo (1992, cited 

in Lusekelo, 2015) that the majority of Tanzania speech communities are in 

bilingual. However, the validity of this claim by Batibo is questionable as more 

people continue to use Kiswahili at the lower levels. Moreover, Yoneda (1996) 

points out that Kiswahili is now penetrating deeply into the speech of ethnic 

communities and families and most ethnic groups are presumed to be in bilingualism 

with L2 (Kiswahili) predominating or even ahead. As a result of the expanding 

domains where Kiswahili is used, the linguistic pressure of Kiswahili can easily be 

recognized in ethnic languages throughout Tanzania, even in remote areas. This 

rapid expansion then raises the need to make an assessment of the status of the 

ethnic community languages to understand their use and their sustainability in 

future. This information is important to establish some strategies that can help to 

protect the language for future generation. Acceptance of Kiswahili to a large extent 

is due to the fact that it can be learnt easily and even used creatively by speakers of 

other mother-tongues in East Africa (Abdulaziz, 1971). One may question, why is 

Kiswahili becoming a threat to the languages this time and not before as the 
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languages co-existed with Kiswahili for a long way back. The growth of Kiswahili 

in Tanzania is closely linked with the historical, social and economic development of 

Tanzania as a national state. These factors, along with others important factors for 

societal development, forces the society to move from their homes and meet with 

other speech communities for social, political and other economic activities (Millett, 

2001).This resulted in the shift of many ethnic languages, the situation that might be 

found in Meru language in favour of Kiswahili which is understood by the majority. 

 

It is for this reason that most of ethnic languages are in a threat of death or decline of 

their status over other languages. In connection to this, Krauss (1992) asserts that 

half of the estimated 6,000 languages spoken on earth are declining, since they are 

spoken only by adults who no longer teach them to the next generation. 

Additionally, 40% may soon be threatened because the number of children learning 

them is declining measurably. UNESCO (2003) contends that languages are the 

centre piece of the cultural diversity of the world, yet, they are also a vulnerable part 

of the world‘s cultural heritage. According to UNESCO, there are about 6,000 

languages spoken in the world. Krauss (2007) says that a language is endangered if 

there is no transmission of it to young generation. Krauss projects that if children 

won‘t speak in a language in 100 years, then such a language is endangered. 

 

In 1992, the Council of Europe adopted the European Charter for regional and 

minority languages protecting the rights of minority languages (the Charter became 

effective on March 1, 1998; it has, however, not yet been ratified by several 

European countries). Language policy is also becoming a sensitive issue in the 

Russian Federation(Robins, 1991).In 1967, Baraza la Kiswahili la Taifa 

(BAKITA)that is the National Swahili Council was established to promote the 
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development and usage of the Kiswahili throughout the United Republic (Goke-

Pariola, 1993).It is unfortunate that all these efforts are made to promote Kiswahili at 

the expense of ethnic community languages and there are no attempts in place to 

promote the growth of the languages despite their importance in the community. 

Batibo (1992) argues that several Ethnic Community Languages are at stack of 

extinction due to the expansion of Kiswahili. Education and Training Policy 

Document (URT, 1995) and Cultural Policy Document ( Sera ya Utamaduni) (URT, 

1997) shows that languages in Tanzania are in three groups, namely Ethnic 

Community Languages, which are more than 150, the national language (Kiswahili) 

and foreign languages (Tibategeza, 2010). Also, the Education and Training Policy 

(URT, 2014) claims that, the position of ethnic community languages remains 

unstipulated while the status of Kiswahili as national language and means of 

instruction in primary schools is maintained. Kiswahili has kept its elevated position 

in society. It has played a major role in unifying the people and solidifying national 

identity. Due to this fact, the ethnic languages in Tanzania are threatened by 

Kiswahili (Brenzinger, 2007), not by English. In general, speakers of the minority 

languages often forsake their languages for the social and economic benefits of 

larger languages. Legere (2002) comes out with the findings that the status and use 

of many languages and language varieties in Tanzania other than Kiswahili are 

slowly being eroded. This means that the spread of Kiswahili and the gradual agent 

to attain official status particularly after 1961 has left other Tanzanian languages and 

language varieties with no viable future in most formal domains (Legere, 2002). It 

seems that, approximately, 120s languages in Tanzania will lose many or all of their 

speakers within a generation or two (Janson, 2002). According to Janson (2002), a 

growing number of speakers who start to abandon their language are the first step 
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towards language extinction. When the next generation does not learn the language, 

the language is seriously threatened (Batibo, 2005 in Petzell, 2012). Language death 

is the culmination of language shift resulting from the complex internal and external 

pressures that induce a speech community to adopt a language spoken by others 

(Crawford, 1995). According to Crawford (1995), these may include changes in 

values, rituals, or economic and political life resulting from trade, migration, 

intermarriage, religious conversion, or military conquest. Wurm (1991) describes 

these as the changes in the ecology of languages with natural species. The Darwinian 

model suggests that these changes are necessary for languages and the languages 

must adapt the changes or perish. 

Baker (1992) suggests that attitudes to a language could be described as positive, 

negative or indifferent. Baker adds that such attitudes become more pronounced 

when speakers become bilingual or speak several languages. This means that these 

attitudes whether positive or negative will normally depend on the degree of 

symbolic or socio-economic value manifested by each language. Therefore, based on 

the knowledge from the literatures available, the proposed study assessed the status 

of Meru language which is spoken in Tanzania. 

 

1.3 Statement of the Problem 

Language status and the position of ethnic community languages have become part 

of the political and cultural agenda worldwide. Most of the languages spoken on the 

earth are declining due to the fact that they are spoken only by adult and they are not 

taught to the next generation (Krauss, 1992). They are marginalized by polices;thus, 

they lack socio-economic power. UNESCO (2003) contends that languages are the 
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centre piece of the cultural diversity of the world; however, they are also a 

vulnerable part of the world‘s cultural heritage. Krauss (2007) argues that a language 

is endangered if there is no transmission of it to young generation. This implies that 

if children will not speak the language in 100 years such language is endangered. 

One can predict this endangerment of the ethnic community languages considering 

the claim by the URT (2014 in Lusekelo, 2015), Petzell (2012), Yoneda (1996) and 

Peterson (2006)who have informed about the promotion of Kiswahili as a national 

and official language and language of instructions in all pre-primary and primary 

schools over ethnic languages; hence, Kiswahili encroached the domain of ethnic 

languages in Tanzania. It is through this trend of language use that attitude towards 

language (Kiswahili vis-à-vis ethnic community languages in this context) is 

developed; this – in turn – affects the status of the language. From the literatures, it 

is revealed that attitude is learned through socialization process which begins in the 

early childhood (Smieja, 2003; Nthapelelang, 2000; Baker, 1992; Fishbein and 

Ajzen, 1975). So the attitude of the speakers influences the status of the language 

when speakers become bilingual or speak several languages (Baker, 1992). Smieja 

(2003); Nthapelelang (2000); Fishbein and Ajzen (1975) pinpoint that the attitude of 

the speakers influences the status of the language due to the prestige of their 

language which results from their perception of its symbolic or utilitarian value. 

Despite this knowledge, studies of the statuses of ethnic community languages in 

Tanzania are few in Tanzania and, apparently, Meru is less often studied; thus, its 

status largely remained unknown. 

It is from this knowledge (that the status of ethnic community languages is 

threatened) that the current study was proposed to investigate the status of Meru 
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ethnic language in Tanzania. The assessment was focused on examining the domain 

of the language use, intergeneration transmission and speakers‘ attitudes towards the 

language. These aspects would clearly reveal the status of this language. 

 

1.4 General objective 

Generally, this study assessed the status of Meru language spoken in Tanzania. It 

focused on its domain of use, intergeneration transmission and the speakers‘ 

attitudes. 

 

1.4.1 Specific objectives 

More specifically, the study was established to meet the following objectives: 

(i)To examine the usage of Meru language in different domains 

(ii) To evaluate the trend of Meru language transmission from one generation to 

another 

(iii) To assess the attitudes of Meru speakers towards their language 

 

1.5 Research Questions 

Three research questions guided this study. 

(i) In which domains is Meru language used?  

(ii) How and to what extent is Meru language transmitted from one generation to 

another?  

(iii) What are the attitudes of Meru people towards their language? 
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1.6 Significance of the Study 

The findings of this study expected to inform linguists, government and non-

governmental organizations about the status of Meru language in Tanzania. Besides, 

the findings of the study reveal to the Meru speakers, students and pupils the 

necessity of valuing their language in the community. In addition, the findings 

would be the reference to other researchers who wish to conduct similar studies in 

other ethnic languages. 

 

1.7 Scope of the Study 

The study was confined to the assessment of Meru language spoken in the slopes of 

Mount Meru in Arusha Region. It was conducted in four wards in Meru District 

Schools from eight villages were involved in the study. The selection of the areas 

was determined by the fact that they are predominantly settled by Meru native 

speakers. With regard to the content of the study, the researcher considered the 

attitudes of people towards their language, transmission of Meru language from one 

generation to another and the domains of use of the language in the society. 

 

1.8 Chapter Summary 

This chapter introduced the problem of the study and provided an overview of the 

same. In the chapter, it is argued that the status of Kiswahili is promoted at the 

expense of ethnic community languages; there are agencies of the Government 

promoting the use of Kiswahili in the country while none is established to promote 

ethnic community languages. While this is the situation, there are no studies that are 

in place to see how the promotion and the expansion of Kiswahili language have 

affected ethnic community languages in Tanzania and Meru language is more often 
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ignored. This study was, therefore, necessary to establish the status of ethnic 

community languages in Tanzania. The study was, particularly, set to assess the 

domains of the use of Meru language, its transmission from one generation to 

another and the attitudes of the speakers towards the language. 
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CHAPTER TWO 

THEORETICAL FRAMEWORK AND LITERATURE REVIEW 

2.0 Introduction 

This chapter provides a description of previous studies relevant to the topic of our 

concern. It involves the theoretical framework that guided the data analysis and 

discussion. It also discusses literatures related to domains of language use, 

intergenerational language transmission and members‘ attitudes towards their own 

language. The chapter covers the literature related to language and identity, language 

endangerment, language shift, death and the role of the speech community, role of 

language attitude, domain of language use, empirical literature and research gap. 

  

2.1 Theoretical Framework 

The analysis and discussion of this study were guided by the UNESCO‘s (2003) 

criteria for the analysis of language vitality and endangerment. UNESCO (2003) 

suggests six major factors of language vitality, namely the intergenerational 

language transmission, absolute number of speakers, the proportion of speakers 

within the total population, shifts in the domains of language use, response to the 

new domains and media and materials for language education and literacy but there 

are other minor factors, including the community members‘ attitudes towards their 

own Language.  

 

In order to lay a foundation that would help readers get a better understanding of the 

findings, the researcher employed only three factors from the theory. These factors 

are the intergenerational language transmission, shifts in domains of language use 

and members‘ attitudes towards their own language for assessing the status of a 
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language under investigation. These three factors are closely relevant to the specific 

objectives of the study. 

 

2.2.1 Intergenerational Language Transmission (ILT) 

ILT is the most common factor used in evaluating the vitality of a language to know 

whether it is or it is not being transmitted from one generation to the next (Fishman, 

1991). Fishman highlights that even if the language is safe, it does not guarantee the 

language vitality, because at any time speakers may cease to pass on their language 

to the next generation. In the light of this, the findings discovered that Meru 

language is unsafe as it is in Grade 4 where the language is used by some children in 

all domains and it is used by all children in limited domains. This factor is 

summarized as in the Table 2.1 below. 

Table 2. 1: Intergenerational Language Transmissions 

Degree of 

Endangerment 

Grade Speaker Population 

Safe 5 The language is used by all age groups, 

including children. 

Unsafe 4 The language is used by some children in all 

domains; it is used by all children in limited 

domains 

Definitely endangered 3 The language is used mostly by the parental 

generation and upwards. 

Severely endangered 2 The language is used mostly by the 

grandparental generation and upwards 

Critically endangered 1 The language is known to very few speakers, 

of great-grandparental generation. 

Extinct 0 There is no speaker left. 

Source: UNESCO, 2003 
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2.2.2 Shifts in Domains of Language Use 

The factor highlights that the way the language is practiced by the speakers the 

stronger it becomes. It considers the nature of domains and the functions the 

language itself perform. UNESCO (2003) alludes that the frequently the language is 

used by the speakers it has a direct effect on the transmission to the next generation. 

The findings shows that Meru is almost falling in grade 3 in the degree of dwindling 

domain. It has been discovered that the native language is used at home and many 

functions, but the dominant language begins to penetrate at home domains. Table 1.2 

below indicates grades of language in relation to degree of language endangerment. 

 

Table 2. 2: Shifts in Domains of Language Use 

Degree of Endangerment Grade Domains and Functions 

Universal use 5 The language is used in all domains and 

for all functions. 

Multilingual parity 4 Two or more languages may be used in 

most social domains and for most 

functions; the ancestral language 

usually is rare in the public domain. 

Dwindling domain 3 The ancestral language is used in home 

domains and for many functions, but 

the dominant language begins to 

penetrate home domains. 

Limited or formal domains 2 The language is used in limited social 

domains and for several functions. 

Highly limited domain 1 The language is used only in very 

restricted domains and for a very few 

functions. 

Extinct 0 The language is not used in any domain 

at all. 

Source: UNESCO, 2003 
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2.2.3 Members’ Attitudes towards their own Language 

Marie (2009) explains that attitudes towards the own language are decisive when it 

comes to the death or survival of a language. This means that, if you grow up with 

the idea that the language you learn from your parents has a low status, it is very 

probable that you will soon abandon it in favour of the dominating high status L2. 

UNESCO (2003) reveals that when members‘ attitudes towards their language are 

very positive, the language may be seen as a key symbol of group identity. 

UNESCO (2003) points out that if members view their language as a hindrance to 

economic mobility and integration into mainstream society, they may develop 

negative attitudes towards it as depicted in Table 1.3. 

Table 2. 3: Members’ Attitudes towards their Own Language 

 

Source: UNESCO, 2003 

Therefore, it must be noted that these factors are useful for characterizing the overall 

sociolinguistic situation. No single factor alone can be used to assess language 

vitality or its need for documentation. The researcher used the knowledge obtained 

Grade Community Members’ Attitudes towards Language 

5 All members value their language and wish to see it promoted. 

4 Most members support language maintenance. 

3 Many members support language maintenance many others are 

indifferent or may even support language shift. 

2 Some members support language maintenance; some are indifferent or 

may even support language shift. 

1 Only a few members support language maintenance; many are 

indifferent or support language shift. 

0 No one cares if the language is given up; all prefer to use a dominant 

language. 
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from these three language vitality factors to analyse and discuss the data by tracing 

whether the Meru language was transmitted from one generation to another through 

speaking and cultural identification. In addition, the researcher analysed and 

discussed the data by understanding that the Meru language was used by native 

speakers in different domains such as at home, school, church or mosque and at the 

market. Besides, the researcher analysed and discussed the data discovered from the 

study concern the attitudes of Meru native speakers in their language. In accordance 

to this, the findings revealed that Meru language is placed in grade two (2) because 

some members in the speech community support language maintenance, some are 

indifferent or may even support language shift. 

 

2.3 Literature Review 

In order to give a context which will help to understand the findings of this study, 

the section presents the review of the status of ethnic community languages. It 

specifically, focuses on language and identity, language endangerment, language 

shift, death and the role of the speech community, role of language attitude, domain 

of language use, empirical literature and research gap. 

 

LoT (2009) asserts that the status and use of many languages in Tanzania, different 

from Kiswahili, are slowly being eroded. The spread of Kiswahili and its gradual 

ascent to attain official status particularly after 1961 has left other languages and 

language varieties in Tanzania with no viable future in most formal domains. LoT 

(2009) portrays that the use of Kiswahili has had a great effect on other formal 

domains such as business, economy, media, education and religious where languages 

and language varieties other than Kiswahili are used. In formal domains where 
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Kiswahili dominates, no other language is accepted or used as a means of 

communication. LoT further explains that position of most languages or language 

varieties whether spoken by a million or few hundred like Hadza which is on the 

verges of extinction are relegated to a few informal domains.  

 

Rubagumya (1990) explains that the status of Kiswahili was further strengthened 

when TANU (Tanganyika African National Union) was formed in 1954 and began 

using the language to mobilize the people in the struggle for independence. Since 

such a large number of people already understood the language, it came to be a 

unifying force. Politicians had hardly any need for interpreters because Kiswahili 

was understood all over the country. 

 

2.3.1 Language and Identity 

Wamalwa (2013) explains that language is very crucial in marking both individual 

and group identity. By using language one can distinguish one ethnic community 

from another. Within the same speech community, language plays a vital role in 

marking self identity through individual idiolects that differentiate one speaker from 

another. The role of language as a marker of identity is very important in moments 

of crisis. For instance, Wamalwa (2013) points out that in Kenya, during times of 

crisis such as the 1992, 1997, 2002 tribal clashes and the 2007-8 post election 

violence, language was effectively used to identify in groups colleagues and out-

groups enemies. Therefore, language is used to identify one‘s place within the group, 

mark and differentiate the speakers‘ age sets, occupations of interlocutors and 

religion (Hoffmann, 2009). 
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Languages are often seen as symbols of ethnic and national identity. Many 

endangered language campaigners claim that when a language dies out, a unique 

way of looking at the world also disappears (Fishman 1989; Nettle & Romaine 2000; 

& Dalby, 2002). Many recent writers, influenced by postmodernism see identities 

not as fixed, formal realities, but rather as fluid, constructed while people position 

themselves within and between the various social settings of their everyday lives 

(Castells, 2000; & Omoniyi & White, 2006).For instance, we may think of ourselves 

primarily as students at one point in the day and as members of a sports team at 

another. This may help to account for the contradiction, whereby many endangered 

language speakers claim a strong identification with their language, yet, do not 

transmit it to their children. Le Page and Tabouret-Keller (1985) note that feeling of 

ethnic identity can be alive for the total of language loss. Dorian (1999) comments 

that because it is only one of an almost infinite variety of potential identity markers, 

a language is easily replaced by others that are just sharp special issue for 

communicating change as effective. Lanza and Svendsen (2007) suggest that 

language might become important for identity when a group feels it is losing its 

identity due to political or social reasons. Therefore, language is an important tool in 

mapping out the geographical identity of its speaker. 

 

Therefore, a language is used to identify one‘s place within the group, mark and 

differentiate the speakers‘ age sets, and occupations. This fact resembled the current 

study in the sense that the Meru native speakers used their language, for sometimes, 

to identify their cultural and traditional activities including naming system.  
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2.3.2 Language Endangerment 

Batibo (2005) explains that endangered language denotes a language that is 

threatened by extinction. Krauss (2007) and Batibo (2005) suggest that the threat 

may come because the pool of speakers is declining rapidly to small numbers, the 

younger generations are not learning to speak the native language, and the domains 

of the language use is not regularly used in the speech community. Hoffmann (2009) 

notices that the notion of endangered language communities stand to lose valuable 

cultural practices, such as oral histories, traditional songs and poetry and other art 

forms that are tied to language. According to Krauss (1992), as many as 50% of the 

world‘s languages are no longer being learned by new generations of speakers, 

leading him to conclude that the number of languages which, at the rate things are 

going, will become extinct during the coming century is 3,000 of 6,000. Krauss 

(2007) says that a language is endangered if there is no transmission of it to young 

generation. Krauss projects that if children will not speak in a language in 100 years, 

then such a language is endangered. 

 

Krauss (1992) portrays that there are many reasons as for why a language might 

become endangered or even extinct. To mention few are as follows; the physical loss 

of speakers (due to genocide, natural disasters, or similar causes), the disintegration 

of the language community (due to displacement, assimilation into the dominant 

population, or economic concerns), the homogenizing effects of mainstream media 

(in the form of dominant language television, radio, and print media), and the forced 

abandonment of the language (through overt suppression, often accompanied by the 

institution of dominant language schools). These are among the possible factors that 

lead to language abandonment. For the language to become endangered, children 
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have a role to make the choice to stop learning their ancestral language and use the 

dominant language exclusively. Some parents fear that speaking the native language 

at home will slow the child‘s acquisition of the more economically valuable 

language. 

 

UNESCO (2003) insists that language endangerment can be caused by external 

forces such as military, economic, religious, cultural or educational subjugation, or it 

may be caused by internal forces, such as a community‘s negative attitude towards 

its own language. Internal pressures often have their source in external ones, and 

both halt the intergenerational transmission of linguistic and cultural traditions. 

Further, Batibo (2005) and UNESCO (2003) explain that many indigenous people, 

associating their disadvantaged social position with their culture come to believe that 

their languages are not worth retaining. Such people abandon their languages and 

culture with the hope of overcoming discrimination, to secure a livelihood, and 

enhance social mobility, or to assimilate to the global market place. Now (2000) 

comments that language endangerment arises in situations of contact between 

groups. Contact involves not only an exchange of cultural elements and products, 

but also of cultural prestige, which is often correlated with different degrees of 

technological advancement. Crawford (1995) speculates that western values, 

pressures for assimilation into dominant cultures and conscious policies of 

repression directed at indigenous groups are among the factors threatening the 

world's biodiversity as well as its cultural and linguistic diversity. 

 

Languages described as highly endangered are those which are currently deemed to 

be most vulnerable on the basis of different indicators. According to Batibo(2005), 

there are several indicators of an endangered language, which may be divided into 



20 

three categories. The first category is attitude-related in that the speakers of a 

language have the tendency to develop a negative attitude to it and therefore, 

become ambivalent in their loyalty and indifferent about teaching the language to 

their children. The second category of indicators is language use-related in that not 

only does transmission of the language become inactive but also the language is used 

in very few, mainly, primary domains. Moreover, the number of speakers diminishes 

progressively as they shift to the dominant language. The third category is the 

structure of a language in that the language becomes considerably limited in its 

stylistic variation and the structure is drastically eroded or simplified. At the same 

time there is a substantial lexical reduction, so that the language can no longer be 

used effectively in any discourse. 

 

2.3.3 Language Shift, Death and the Role of the Speech Community 

Batibo (2005) explain that language shift results when speakers abandon their 

language, willingly or under pressure in favour of another language, which then 

takes over as their means of communication and socialization. Nwo (2000) argues 

that language shift may be motivated by or concomitant with giving up a traditional 

economy that is central to the identity of the group, such as is the case for hunter 

gatherers, cattle nomads, or occupational castes such as smiths. 

Numerous studies of language shift have grown out of the literature on language 

contact, or the study of the languages and communities of bilingual speakers, 

including early studies in sociolinguistics such as (Gumperz, 1964; Ferguson & 

Gumperz, 1960; &Weinreich, 1951). The ultimate result of language contact must 

either be stable multilingualism that is maintenance of the two (or more) languages 
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in some form or language shift, whereby the community eventually shifts to use one 

language over the other (Gumperz, 1964). 

Batibo (1997) argues that language shift can only take place when there is a state of 

bilingualism as no community can afford to abandon its language and become silent. 

In order for the speakers of one language to be attracted to another, there must be 

significant differences in prestige and status between the two languages (Batibo, 

1992).Therefore, the rate of language shift depends to a large degree on the amount 

of pressure (or attraction) from the dominant language on the one hand, and the 

degree of resistance from the minority language on the other. Hence it results in the 

death of the minority language. 

 

Swiggers (2007) define language death as the process of disappearance of a 

language. Language death may occur through the abandonment of a language by its 

speakers, the non-use of the language in any domain, the disappearance of its 

speakers or the non-functioning of its structure (Batibo, 2005).Crawford (1995) 

reviles that a language dies when its speakers can perish through disease or 

genocide. For example, Crawford (1995) sights most of the languages which were 

spoken by the Arawak peoples of the Caribbean, who disappeared within a 

generation of their first contact with Christopher Columbus. Nwo (2000) explains 

that the processes of language shift and language death are interrelated as usual; a 

language becomes extinct when its speakers shift to another language. A language 

which is no longer used as a vehicle of communication within a society can be called 

dead or extinct.  
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Batibo (2005) highlights that the common factors of language shift and death are: 

demographic pressure in the sense that a language with a large number of speakers 

co-exists with language of fewer speakers, socio- economic pressure whereby the 

dominant and more socio-economically prevailed languages come into contacts with 

minority languages and economically weaker languages. Batibo ibid, also points out 

that language is associated with political influence through promotion of certain 

languages as national or official languages at the expenses of the others. Cultural 

pressure is also a factor for language shift and death that deals with certain traditions 

and religious over others. 

On the case of the role of the speech community, according to UNESCO (2003), in 

all parts of the world members of ethno-linguistic minorities are increasingly 

abandoning their native languages in favour of another language, including 

childrearing and formal education. UNESCO (2003) comments that among ethno-

linguistic communities, a variety of opinions on the future prospects of their 

languages can be observed. Some speakers of endangered languages come to 

consider their own language as backward and impractical. Such negative views are 

often directly related to the socioeconomic pressure of a dominant speech 

community. Other speakers of endangered languages, however, attempt to directly 

counter these threats to their language, and commit themselves to language 

stabilization and revitalization activities. UNESCO continues by telling that these 

communities may establish environments such as daycare centers, schools, or at least 

classes in which their languages are exclusively spoken. At the end, it is the 

speakers, not outsiders, who maintain or abandon languages.  
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2.3.4 Role of Language Attitude 

Fishbein and Ajzen (1975) define attitude as a learned predisposition to respond in a 

consistently favourable or unfavourable manner with respect to a given object in 

which it is learned through a socialization process which begins in early childhood. 

Eagly and Chaiken(1993) stressed that attitude is a hypothetical construct, which is 

to say; it is not directly observable but can be inferred from observable responses.  

 

Baker (1992) argues that, as far as languages are concerned, attitudes could be 

described as positive, negative or indifferent. Such attitudes become more 

pronounced when speakers become bilingual or speak several languages. There is a 

tendency to develop different attitudes for each of the languages that they speak. 

Based on Baker‘s arguments, these attitudes, whether positive or negative, will 

normally depend on the degree of symbolic or socio-economic value manifested by 

each language. The role of attitudes in language maintenance has been recognized by 

a number of scholars, including Adegbija (1998); Batibo (1992, 1997, 1998; 

Chebanne & Nthapelelang (2000); and Smieja (1999, 2003).This is because the 

native speakers hold the key toa given language basing on the continuation of 

transmission and non-transmission as well as the expansion and reduction of the 

language based on the domains in use. However, the speakers‘ attitudes depend 

heavily on the status and prestige of their language (Smieja, 2003). Such prestige 

results from their perception of its symbolic or utilitarian value. Batibo (2005) and 

Swiggers (2007) explain that language shift and death are very closely linked to 

language attitudes. This means that when the speakers are negative about their 

languages, they would consider them as not having any useful value in terms of 

symbolic or socio-economic gains. The monolingual speakers have only one attitude 
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towards their language because they have no other languages to compare with it 

(Maris, 2013). Meaning that when speakers are bilingual or multilingual, there is a 

tendency to develop different attitudes to each of the languages used. People‘s 

attitudes towards a language are often the reflection of how they perceive those 

people who speak that particular language (Zungu & Pillay, 2010). If attitudes are 

positive it is argued that, pupils might be more motivated to learn a language. 

Edward (1985) posts that positive attitudes are likely to facilitate second language 

learning. On the other hand, if people have negative attitudes towards a group of 

people, they are unlikely to acquire their language. Crawford (1995) asserts that 

naturally language choices are made in the final analysis by speakers themselves. 

This is to say when multilingual parents no longer speak the language for the future 

of their children and the children are no longer motivated to acquire active 

competence in a language it is lacking positive connotations. Hale (1992) states that 

as linguists it is our role to assist communities and preserve languages whenever 

possible, not simply document them. 

 

2.3.5 Domain of Language Use 

The domain of language use involves family, friendship, religion, education, and 

employment. In this research, the researcher employed familiar language domains 

which based on research participants. Therefore, the study involved four domains 

namely; family domain, friendship, religion, and education. Yakub (2012) explains 

that domains are regarded as institutional contexts in which one language is more 

likely to be appropriate than another and are to be seen as constellations of other 

factors such as topic, location and participants. In other words, what language an 

individual chooses to use may depend on whom s/he is speaking about what s/he is 
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discussing and where the conversation is taking place. Baker and Prys (1998) argue 

that the concept of domains may include such notions as formality and informality. 

They further assert that ethnic (minority) languages are linked with informal 

situations while majority languages are connected with formal situations. O‘Rourke 

(2011) argues that institutional support for a language and its use in institutional 

domains such as the media, education and public services affect social, economic 

and linguistic status of a language. According to Fasold(1984), different domains 

employ home and family, neighborhood, schooling, mass media, business and 

commerce. O‘Rourke (2011) further says that if the language is used in public 

services or in education, knowledge of the language may be required to gain upward 

social and occupational mobility or social advancement to enter and manipulate 

these formal domains. The languages at the lower end of the prestige scale retreat 

from ever increasing areas of their earlier functional domains, displaced by higher 

prestige languages, until there is nothing left for them to be appropriately used about 

(Denison, 1977). Regardless of the fact that more than 128 languages in Tanzania 

are the mother tongues of the majority of the inhabitants, they are not used in public 

domains, schools etc. Instead, Kiswahili and in some settings English are the official 

languages (Petzell, 2012).  

 

There are several studies conducted on the issue related to the study in hand. 

Maganda (2016) conducts a study on multilingual communities‘ in Africa and the 

findings revealed that students‘ social contexts weaken to use their native languages, 

meaning, although the value and presence of those languages in their lives was 

indisputable, their need to communicate with one another in a multilingual context 

prevented them from using their diverse languages. The study reveals that language 
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status in any society is tied to historical, political and social systems that need to be 

considered in literacy practices. Marie (2009) on the Situation of Ndengeleko 

revealed that the language has a low status because parents do not teach their 

children to speak it and frequently not use it at home. Marie (2009) asserts that the 

low status of language given to the speech community contributes to low self-esteem 

and low reliance on the own possibilities among the ethnic community languages. 

The study contributes that the recent spread of education to all layers of society, 

although of course positive, hinders the young generation in expanding their 

language. Therefore, the current study assessed the status of Meru language in 

Tanzania. It focused in domain of language use, intergenerational transmission and 

speakers‘ attitudes. Peterson (2006) indicates that Kiswahili is a language which 

may well be used for academic purposes. Thus, in line with Peterson, the author 

recommends that the Kiswahili department could serve as a model for the 

introduction of the Kiswahili medium in other subjects (Peterson, 2006). Also, 

encouraging Kiswahili as the medium of instruction reveals that other minority 

languages have no room in official domains hence result on low status. Other studies 

conducted by Herman (2015) and Gabriel (2014) titled language endangerment 

comment on the causes of language endangerment as the decrease of number of 

speakers in the language of community, loss of intergenerational transmission, 

education, war and negative attitudes of community towards their languages. In this 

case most African countries which still regard the languages of their former 

colonizers as more prestigious when compared to their own African languages. As a 

result, access to prestigious jobs is also be determined by knowledge of a particular 

language. Therefore, this situation affects the status of any language.  
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2.4 Research Gap 

The researcher has extensively made a review of the literature available and 

discovered that issues about language endangerment in Tanzania are presented in 

general with no particularized information about languages like Meru. In the 

literature, it is seen that the spread of Kiswahili and native language to obtain its 

official status has left other Tanzanian languages with no viable future (LoT, 2009, 

& Rubagunya, 1990). The ethnic community languages are confined to informal 

situation and, where they access the formal settings, their use is often limited 

(Madganda, 2016; Petzell, 2012; & Barker, 1998).It is claimed that language 

endangerment is caused by different factors such as socio-economic, political and 

cultural (Krauss, 2007, 1992; Batibo, 2005; UNESCO, 2003; Smeija, 2003; Baker, 

1998; & Crawfard, 1995).  What lacks in the literature is the information about how 

these factors have affected a Meru language. Thus, the literature failed to inform the 

domains of use of Meru language, the extent to which the language is being 

transmitted from one generation to another and the peoples‘ attitude towards their 

language. It is this gap that this study was established to fill.  

 

2.5 Chapter Summary 

This chapter has presented the descriptions of the literature that was reviewed to 

inform the researcher. In the literature, it is seen that language endangerment is not 

uncommon in Tanzania given the promotion and expansion of Kiswahili language. 

Even with this knowledge, there was the lack of information on how this expansion 

has affected Meru language and this study came into existence to address that gap in 

the literature. The theoretical frame work that was employed to guide the study and 

the literature that informed the researcher are presented. In particular, the 
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UNESCO‘s (2003) model of language assessment was employed to guide the study. 

It involved intergenerational language transmission, shifts in domains of language 

use and members‘ attitudes towards their own language. The related literature 

review have described on language and identity, language endangerment, language 

shift, death and the role of the speech community, role of language attitude, domain 

of language use, empirical literature and research gap. 
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CHAPTER THREE 

RESEARCH METHODOLOGY 

3.0 Introduction 

This section presents the research methodology that was employed to generate and 

analyse the data from the field. It describes the research approach, research design, 

study area, target population, sampling techniques and sample size and data 

collection techniques. Furthermore, it presents data analysis, research ethics, validity 

and reliability of the study, and summary of the chapter. 

 

3.1 Research Approaches 

This study employed the mixed research approach. Screwell (2009) states that mixed 

research approach combine or associates both qualitative and quantitative forms of 

research. It involves philosophical assumptions, the use of qualitative and 

quantitative approaches, and the mixing of both approaches in a study. Therefore, 

the study employed mixed approach in data collection. The qualitative part was used 

to collect and analyse the information obtained through observing behavior and 

interviewing participants. This approach was important since the study sought to 

know the attitudes of Meru native speakers towards their language and importance 

of using their language for communication. Also, the same approach helped the 

researcher to collect and analyse information on language transmission from one 

generation to another. On the other hand, some quantitative techniques were 

employed to obtain statistical information which was analysed using statistical 

procedures. Following requirement of the information about peoples‘ attitudes, 

experience and opinion and the requirements of some statistical information, it was 

necessary for the researcher to employ mixed research approach in this study. 
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3.2 The Research Designs 

The study employed a case study design in assessing the status of Meru language. A 

case study refers to small inclusive and extensive study of an individual(s) or area 

whereby an investigator employs all his/her skills and methods so as to allow 

systematic gathering of enough information about a phenomenon and permit one 

understands on how it functions as unit of society (Devi, 1997). Since this study 

required information from the Meru people, it was imperative to select the Meru area 

to conduct the study since this is where the researcher could easily meet many native 

speakers. This study employed case study research design to determine the usage of 

language in different domains and language transmission from one generation to 

another. Also, a case study research design enabled the researcher to describe the 

speakers‘ attitudes towards their language. Furthermore, it is possible for the 

researcher to deal with simple and complex situation while helping to answer ―how‖ 

and ―why‖ type of questions(Baxter and Jack, 2008).Therefore, this design was 

important for this study as the researcher was closely attention on formulating 

objectives of the study, designing the methods of data collection, selecting the 

sample, selecting the data needed, analyzing the data and organizing the findings 

which helped to draw conclusion from the study on the status of Meru language.  

 

3.3 Study Area 

Data for the study were primarily collected from Meru District. Geographically, 

Meru District is situated in Arusha Region. It is in the slopes of Mount Meru in 

Tanzania after Kilimanjaro that rise 14,000 ft. (4516m) above sea level. The district 

lies between latitude 3‘00°-3‘40° and longitude 36°-550° in the Eastern south of 

Equator.  
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The study employed purposive sampling to identify wards and villages with Meru 

native speakers. The data were gathered from four wards, namely; Leguruki, 

King‘ori, Usa-River and Maji ya Chai in which eight villages were involved, 

namely; Nkoasenga, Shishton, King‘ori, Nkoansiyo, Maji ya Chai, Imbaseny, Njani 

and Terati. The selection of these wards and villages was determined by the 

researcher‘s knowledge that the areas are inhabited by the native speakers of the 

language who have not much interaction with the outside societies who could have 

influenced their changes. Indeed, the researcher could get the tangible and sufficient 

data from this area. 

 

3.4 Target Population 

A target population is a researcher‘s population of interests to which she or he would 

like the results of the research to be generalized (Gay, 1981). The target populations 

of this study were all Meru native speakers, residing in Meru District ofArusha 

Region. According to LOT (2009), the Meru speakers in Meru District are about 

142,062, from which the sample of this study was picked.  

 

3.5 Sampling Techniques and Sample Size 

3.5.1 Sampling Techniques 

The study employed purposive sampling. Latham (2007) defines sampling as the 

ability of the researcher to select a portion of the population that is truly 

representative of said population. Kothari (2004) explains that sampling is the 

process of obtaining information about an entire population by examining on a part 

of it. Kombo and Tromp (2006) explain that the power of purposive sampling lies in 

the selecting information for depth analysis related to the central issues being 
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studied. Therefore, the researcher used purposive sampling for selecting Meru 

speakers, students and pupils from Meru District who were born and raised in the 

same community and they were well conversant in speaking Meru language. The 

pupils and students were selected considering those whose parents were native 

speakers of Meru language.  

 

Therefore, purposive sampling was used for selecting a sample depending on the 

target population, its element and aim of the research that was the assessment of the 

status of Meru language. This means that the individual characteristic was selected 

to answer necessary questions about a certain matter. 

 

3.6 Sample Size 

Best and Kahn (2006) explain that a sample is a small proportion of a population 

selected for observation and analysis, the characteristics which can enable the 

researcher to make certain inferences about the population from which sample was 

drawn. In this study, the sample size of 105 respondents was drawn from the old 

people and youngsters in Meru District. This sample was believed necessary 

because, according to Cresswell (1994), qualitative and quantitative research 

advocates the collection of rich data so as to present the reality accurately. 

A total of 72 respondents were surveyed by questionnaires from the District. This 

represented 69% of the anticipated respondents and 33 respondents surveyed by 

interview equivalent to 32%.The respondents of the study involved two age groups 

as summarized in the Table 3.1 below. 
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Table 3. 1: Sample Size 

Groups Category Years The information generated by 

informants 

A 

Young 

generation 

(i) school 

pupils 

05-18 Provided information on 

understanding language use in 

rural villages in Tanzania because 

their language mastery is likely to 

reflect the language used at home. 

 (ii) secondary 

students 

19-40 They provided information on 

language use in different domains 

for instance at school, home, etc. 

B 

Old 

generation 

(i)middle age 

speakers 

41-60 They provided information on 

how much they were speaking 

Meru language with their children 

at home. 

 (ii) old age 

speakers 

61-90 They provided information about 

story telling by using Meru 

language with children. 

Source: Field data, 2017 

Therefore, the informants in this study were selected in their households at schools 

and working places within the areas sampled. 

 

3.7 Methods of Data Collection 

The study employed three methods of data collection, namely; questionnaires, 

participant observation and interviews. The multiple techniques were used by the 

researcher to get the appropriate data from the participants that brought the reality 

and validity of the collected data. 
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3.7.1 Questionnaires 

This is a method of data collection in which written questions are presented to be 

answered by the respondents in written form (Kongmany, 2009). This method 

helped a researcher to collect the data about language use in different domains such 

as at church and /or mosque, home, school and market. In addition, the technique 

used to extract the information about language used by Meru native speakers for 

culture identification. The researcher distributed questionnaires to Meru native 

speaker and students from four wards as said earlier. Also, the researcher has 

distributed questionnaires hand in hand to the respondents and wait for their 

responses (see Appendix II).  

 

3.7.2 Interviews 

According to Cohen (2001), an interview is an interchange of views between two or 

more people on a topic of mutual interest and emphasizes the social situations of 

research data. The study used semi-structured interview to collect data from the 

informants. The method was applicable to the study because the researcher was able 

to communicate with informants orally. The technique was used for gathering 

information from the respondents concerning language transmission from one 

generation to another. Also, the researcher used the technique to obtain data from 

informants about Meru native speakers‘ attitudes towards their language. The 

technique was not administered to all informants rather 33 to from each group whom 

were randomly selected. The data were collected to the point that there was no new 

idea generated from the informant‘s view. Therefore, this technique comprised 

audio-recorder and questions as the tools for data collection used to assess the usage, 
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attitudes and trend of Meru language transmission from one generation to another 

(see Appendix I). 

 

3.7.3 Participant Observation 

This method implies the collection of information by way of investigator‘s own 

observation without interviewing the respondents (Kothari, 2004). The researcher 

being part and parcel of the community was able to minimize the manipulation of 

data as the respondents use the language unconsciousness. Therefore, the researcher 

observed the fluent of language used by Meru native speakers in which it was 

discovered that there was a code-switching and code mixing during their 

conversation. Also, this technique obtained the information about to what extent 

Meru language was used by the native speakers (old and young people) in various 

activities and in different domains. The researcher went for various activities such as 

chopping firewood, farm activities, and washing cattle. Moreover, the researcher 

participated with children in playing different games including football, playing 

cards and physical exercise. Notebook, wordlist, and pens were also applied as tools 

for data collection in this method. 

 

3.8 Reliability and Validity of the Data 

The validity of a data refers to the correctness and rationality of data to meet the 

research objectives. Churchill and Lacobucci (2002) define the reliability as the 

accuracy and completeness as well as sound and consistent characteristics of data for 

them to be relied up on. Elmanand Kruger (2001) describes validity as a mechanism 

that ensures that the process implemented to collect data has collected the intended 

data successfully. Therefore, the questionnaires, interview as well as participants‘ 
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observation were used to ensure sufficient and reliable information from the field. In 

order to ensure validity and reliability of the data, the researcher employed 

translation of all interview codes provided by informants. The research instruments 

prepared in English were translated to Kiswahili in favour of respondents‘ responses 

to the questions. The Kiswahili responses given by the informants were also 

translated into English because of writing report. On the other hand the statements 

were quoted by the researcher and presented in the report as uttered by the 

informants. Also, the quoted statements were translated by the researcher in English 

for the sake of interpretation of the data. The researcher stated to the respondents the 

aim of this study strictly is for academic purposes and not otherwise hence it avoided 

biased to their responses. In addition, the researcher assured enough time for almost 

all participants who participated in interview and questionnaires. Moreover, 

theoretical framework and literature reviews were clearly stated by the researcher on 

how they were utilized in conducting and organizing the study to the conclusion. 

 

3.9 Data Analysis 

Data analysis is a process which implies editing, coding, classification and tabulation 

of collected data (Kothar, 2002). The researcher used the information obtained from 

questionnaires and interview guides questions to analyse the data (see Appendixes 

I&II). The researcher used qualitative method to analyse data obtained through 

interview and participants‘ observation by using the content analysis. For 

quantitative analysis, the researcher used statistics to summarize the data, describing 

patterns, relationships and connections. The descriptive statistics was used in the 

field which helped the researcher to summarize the data. Therefore, data processing 

involved editing the questionnaires, coding and entering in the computer. The 
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Statistical Programme for Social Sciences (SPSS) version 20 and Microsoft Excel 

program were used as the tools to process the data. Frequency distribution tables and 

charts were used to analyze data in this study as in chapter four. Jennings (2001) 

states that the SPSS software package enables the researchers to enter and store data, 

engage in statistical analyses, generates graphs and reports, write reports, manage 

research reports and utilize retrieval strategies. 

 

3.10 Ethical Considerations 

A researcher requested for a letter of introduction from the University of Dodoma. 

The letter introduced the researcher to different authorities for the permission to 

collect the data from the field. The researcher informed the participants as they were 

taking part in the research, the purpose, the methods used and the outcome of the 

research. Also, the researcher held the information provided by participants 

confidential because the informants did not write their names on the questionnaires. 

However, the researcher provided the right of participant to withdraw when he/she 

chooses to withdraw from the research process. This gave the informants the 

freedom to participate in the study or not. 

 

3.11 Chapter Summary 

This study has employed different research methodologies. This chapter has clearly 

described the different components of research methodology that were employed to 

come up with the findings of this study. These are the research approach, design, 

study area, target population sampling techniques, sample size and data collection 

techniques. These methods assisted the researcher together with the reliable 

information from the respective district and came up with good and reliable 
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conclusion. Through these methodologies, the research collected the accurate and 

appropriate information, analyzed, presented and interpreted the data. Moreover, the 

study involves reliability and validity of the data, data analysis, and ethical 

considerations. 
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CHAPTER FOUR 

PRESENTATION, ANALYSIS AND DISCUSSION OF RESEARCH 

FINDINGS 

4.0 Introduction 

This chapter presents the findings obtained from the field. It provides demographic 

profiles of the respondents and then proceeds to examining the usage of Meru 

language in different domains. It also, evaluates the trend of Meru language 

transmission from one generation to another. Too quickly point again, on the 

information presented in this chapter is about the attitudes of Meru speakers towards 

their language. The information presented here was obtained from different areas of 

Meru District, namely Leguruki, King‘ori, Usa-River and Maji ya Chai. The data 

were collected through questionnaires in which 105 informants were administered, 

interviews as well as participant observation were offered in order to support the 

information discovered through questionnaire. 

4.1 Profile of the Respondents 

This part presents respondents characteristics in Meru District. It involves sample 

size, age, educational level, gender, marital status, and occupation. It includes the 

socio-economic characteristics of the population of the Meru district. Table 

4.1presents the data in percentage. 
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Table 4. 1: Socio-Economic Characteristics 

Respondents 

characteristics in 

Meru District 

Sample Size  Gender 

(%) 

Age (%) Educational Level 

(%) 

Marital 

Status (%) 

Occupation (%) 

 105 M F 05-18 19-90 Pr Sec D&C Deg Si Ma Div Cs Ps Inf Cas JI 

Total 105 51 49 78 22 39 56 3 1 6 88 6 22 6 6 50 16 

Source: Field data, 2017 

M = Male,F = Female,Pr= Primary Education, Sc = SecondaryEducation, Dp& Ce= Diploma and Certificate,Dg= Degree, Si =single, Ma= 

Married, Div=Divorced,Cs=Civil servant, Ps=Private sector, Inf=Informal sector, Cas=Casual, Jl=Jobless  
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This demographic information of the informants used in this study informs that the 

sample used is this study was useful in that it represented people with diversified 

characteristics. Such sample is good for generating information requiring people‘s 

attitudes, opinion and also in determining the transmission of the language to the 

next generation. 

 

4.2 The Usage of Meru Language in Different Domains 

This objective aimed at assessing whether the Meru language was used effectively in 

different domains in the community. For instance, at the village, market, home, 

burial ceremonies, religious, school, and traditional functions. Meru and Kiswahili 

are mostly used, while English was used in rare cases specifically those with high 

status in the study area. Yakub (2012) explains that domains are regarded as 

institutional contexts in which one language is more likely to be appropriate than 

another and are to be seen as constellations of other factors such as topic, location, 

and participants. The question of language use at the societal level arises where two 

or more distinct languages or varieties co-exist. Fishman (1972) identifies 

determinants of language use to be the social group to which an individual belongs, 

the context or setting at the moment of conversation, and the topic of discussion. 

These determinants are connected to language domains, which may differ from one 

speech community to another. 

 

Concerning language use in different domains, the data in this section was obtained 

through questionnaires and interviews (see Appendix I). 105 informants were 

involved in responding different questionnaires (see Appendix II) and some of them 

were interviewed in order to bring a clear picture of the status of Meru language in 

general. Observation method was not left behind by the researcher as it was 
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important to come up with a conclusion from the information obtained from the 

respondents. Two categories of people were involved in this aspect. The young 

people were involved to provide information on language use in rural villages and in 

various domains. Old people were involved to provide information about language 

transmission to young generation and storytelling. The informants (young and old 

people) were asked to state which of the languages they spoke before going to 

school, in and outside the classrooms, at home with family members, in the religious 

place, in the traditional ceremonies, at the market, with friends and with relatives. 

Meru language, Kiswahili, English and combinations of these were involved in the 

findings. The Meru native speakers are declining rapidly to small numbers. The 

younger generations are not learning to speak the native language, and the domains 

in which the language is used have disappear to the extent that it is not regularly 

used in the speech community. The Meru native language is in endangered due to 

lack of effective transmission of it to young generation. The distribution of language 

use is as presented in table 4.2 below. 
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Table 4. 2: Language use in Contemporary Meru Community  

Language use in different 

domains 

Meru 

(%) 

Meru & 

Kiswahili 

(%) 

Kiswahili 

(%) 

English 

(%) 

Arabic 

(%) 

Language 

used at 

Church 29 - 71 - - 

Mosque - - 57 - 43 

Language used with 

relatives 

53 22 25 - - 

Language 

used at 

school 

In 

classroom 

5 - 57 38 - 

      

Outside 

classroom 

20 - 66 14 - 

Language used at home 71 2 30 3 - 

Language used at the market 17 28 56 - - 

Language used with friends 43 - 54 3 - 

Source: Field data, 2017 

4.2.1 School Domain 

This part aimed to present information about the language(s) used by the students 

without and within the classrooms. This helped the researcher to determine the 

preferred language(s) by the students while discussing in or out of their classrooms. 

Concerning the language used at school, the data were obtained through 

questionnaires (see Appendix II). The informants were asked to tell the language(s) 

preferred outside and inside the classroom during their discussion with the reasons 

for the use of that language(s).Table 4.2 indicates that inside the classroom 57% 

informants use Kiswahili, 38% use English while five percent use Meru only. As it 

has been explained in chapter one Kiswahili is a lingua franca in Tanzania and has 

been given a special place in nation building since independence. This distribution 



44 

indicates that the students preferred Kiswahili as their national identity over other 

languages, in this case, Meru. The reasons for the use of Kiswahili: the national 

language, used by the majority, well understood, and our language. Also, other 

students provide the reasons for the use of Meru as it is their home language, and 

preserves their culture and customs while the informants who preferred English 

claimed that it is an international language. Pertaining, the language used outside the 

classroom, 66% used Kiswahili, 20% used Meru and only 14% used English with 

similar reasons indicated above. The reflection shows that most of the informants 

preferred Kiswahili than other languages. It was observed that Kiswahili was much 

used over other languages by the students in primary and secondary because of 

school regulations which forced them to use either Kiswahili throughout the school 

environment or English. Also, it was due to the government policies that restrict 

individuals to use home languages at schools except for Kiswahili and or English. 

The students were punished and humiliated for speaking their native language as 

part of a general campaign to wipe out every vestige of their home languages. Being 

punished for speaking their native language often devalued it in their own minds. 

Language policies in Tanzania are clearly realized in institutions such as at school 

where children are required to use Kiswahili and or English at all times and as 

observed in many cases, punishment is the reward for those who fail to adhere to this 

rule. This belief has permeated the minds of the rural youths the researcher studied 

and now they blindly support punishment for those who do not speak Kiswahili (in 

primary school) and or English in secondary school. However, this approach is 

based on a false belief that local languages are the enemy at most or useless at best 

for the pupils‘ success. Also, the observation indicates that the respondents were 

using Kiswahili because the majority of their teachers did not belong to Meru 
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community; hence, it was difficult for them (teachers) to understand when 

expressing themselves(s) (informants) in Meru language. Referring to Petzell (2012) 

argues that regardless of the fact that more than 128 languages in Tanzania are the 

mother tongues of the majority of the inhabitants, they are not used in public 

domains, namely; media, school, courtrooms, religious practices, and much more. 

Instead, Kiswahili and in some settings English are the official languages. It is very 

shameful and inferiority for someone to use home language at school compound. 

The school introduces and sustains the hegemony of the official languages by 

marginalizing the indigenous languages. Jaffe (1999) observed a similar situation 

among the Corsican students whom teachers warned that their Corsican language 

could not take them anywhere, and instead pushed them to embrace French. In the 

Tanzanian situation, students, especially those in rural areas are similarly convinced 

from the onset that in order for them to succeed they have to abandon using their 

local languages and instead focus on speaking and writing in Kiswahili or English as 

the only window to success. This attitude may lead to language death or shift as 

Batibo (2005) explains that language shift results when speakers abandon their 

language, willingly or under pressure in favour of another language, which then 

takes over as their means of communication and socialization. The same is 

happening in Meru context particularly, the school children are in pressure of 

abandoning their mother tongue due to the fact that they are punished at schools and 

their parents are not speaking the native language with them. This is in the same line 

with Chabanne (2000) in Herman (2015) indicates that after young generation 

became fluent in Setswana, they slowly abandon Khoe language. When parents 

spoke to them Khoe they responded in Setswana even in close family meetings. 

After completion of school they completely rejected Khoe in favour of Setswana 
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which is used at school. This is also happening in Meru community in which there is 

a slow attachment of language(s) learnt at school by the children who influence 

Meru language. As after the children completion school they abandon their native 

language in favour of Kiswahili or English which is used at school. The 

questionnaires were read as 6 what language(s) do you prefer outside the 

classroom? Why do you prefer such language? While3what language(s) do you 

prefer in your group of discussion in the classroom? .UNESCO (2003) framework 

argues that language is multilingual parity when two or more languages may be used 

in most social domains and for most functions. This is to say the first language 

usually is rare in the public domain. In accordance to this argument, it is revealed 

that the status of Meru language is in grade four (4) of language endangerment. 

Since the situation is accompanied by the language which is used by some of the 

children in all domains and the language is also used by all the children in limited 

domains. 

Therefore, the data shows that the informants have positive attitude towards 

Kiswahili. In fact, by them calling it, ―our language‖ they express not only a reason 

but also its relationship to them considering that they have other home languages. In 

other words, the reason for choosing Kiswahili is mainly associated with its status as 

a national language. Another prominent reason given is that informants know 

Kiswahili well and use it a lot. This is a practical reason but as seen in the responses, 

it was not the major reason. By examining the informants‘ responses, it is clear that 

they have a strong connection with their national language and that they feel proud 

about their national unity. 
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4.2.2 Family Domain 

This part aimed to assess the language (s) used by the informants for the 

communication at home. When respondents were asked which language they used 

for their communication at home and why they chose it. Table 4.2 illustrates that 

71% informants‘ use Meru only, 30% used Kiswahili, and three percent use English 

while two percent use both Kiswahili and Meru for their home conversations. The 

data show that most of people preferred their native language (Meru language) over 

other languages at home. In other words, Meru language seemed to mean more to 

them than any other language because it (Meru) preserves and develops their 

traditional values. This reflects Rubanza (1979) who says Ethnic Community 

Languages in Tanzania are reserved for family discussions and traditional functions 

such as marriage ceremonies and rituals in the villages, where family members are 

highly involved. On the other hand, Rubanza explains that recently, in Tanzania, 

there has been a rapid increase in English-based private schools from kindergarten 

through primary to secondary levels, spreading from urban areas to rural villages. 

The boarding school system established with strict rules of using English only. 

Therefore, with this evidences Meru community use Meru in their homes and send 

their children to the ordinary primary and secondary schools in which the native 

language may be at risk because of the language learnt by children at school that is 

Kiswahili. In accordance to this Batibo (1992) indicates that the language is at risk 

because the home domain is replaced by Kiswahili. However the data indicate that 

Meru language is still dominant at home though there is slow penetration of 

Kiswahili; some of parents with high status see advantages to raise their children 

mostly or entirely in English, the language of social and economic mobility. The 

responses from the informants in the field show that the pressure of shifting to 
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Kiswahili was not much high because the majority of them were familiar with the 

language. This brings with us the idea that almost everybody in the community had a 

chance of discussing the crucial and normal issues in the society by using Meru 

language. Assessing the effectiveness of Meru language, through observation, the 

children who are living in the family in the interior part of Meru area were observed 

using Meru language when they gathered themselves for playing around their home 

because it was the only language they used to hear from their families. This is in 

connection to Legere (1992) who argues that the home domain is a crucial and 

significant context for language vitality because it is where children who are great 

agents for language survival are raised. In this case, young generation in Meru 

societies still have an access to their language at homeas less educated parents and 

grandparents maintained their language through communicating with their children 

and grandchildren. It was noted that Kiswahili has penetrated at home and it is 

something normal to find only the grandparents‘ generation are using Meru 

language. As expressed earlier, Kiswahili is a lingua franca in Tanzania and has been 

given a special status in nation building since independence. In fact, due to the 

presence of community based secondary schools in Tanzania, young people have 

access to formal education which implies that Kiswahili is penetrating slowly 

towards family conversation. Yoneda (1996) points out that Kiswahili is now 

penetrating deeply into the speech of ethnic communities and families and most 

ethnic groups are presumed to be in bilingualism with L2 (Kiswahili) predominating 

or even ahead. The findings revealed that Meru language is shifting to Kiswahili as 

the educated families claimed that they mostly use both Kiswahili and Meru 

languages which result to code- switching, and mixing. The observations show that 

families with stable socio-economic status code-switch during conversation with 
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their children. Some of high educated informants claimed that they placed their 

children in an English-medium school and Kiswahili is dominant at home with their 

children. These families bring the concept that Meru was only used during special 

cases like visiting grandparents at their places. Also, it was observed that the 

children from a high educated family could not use Meru language throughout their 

conversation with their parents and or relatives without an additional of another 

language including Kiswahili. For instance, one of the informants used the following 

expressions during the interviews. 

My daddy, kovule, tikee na mwalimu veeru katiiya ndesi tikurike mayai avili nndu 

woose lakini mama amesema hayapo, helps me please!Sawa mototo wangu 

nitamkonsalt akupe 

My daddy, yesterday our teacher told us to collect two eggs for everyone in the class 

but my mother could not give me. Please, help me! Yes my child I‘ll consult her to 

provide them to you (researcher‘s translation).  

It is this kind of conversation that Poplack and Meechan (1995 in Yohana,2009) 

assert that code-switching may be defined as the juxtaposition of sentences or 

sentence fragments, each of which is internally consistent with the morphological 

and syntactic (and optionally, phonological) rules of its lexifier language. Poplack 

(1980) adds that code-switching is used by those individuals whose language skills 

in both languages are stable. Code-switching extends from the lexical level to that of 

syntax or utterances. Dulay, et al (1982) describes code switching as an active and 

creative process where material from two languages is incorporated in 

communication. In connection to this Utne and Holmarsdottir (2003) assert that the 

concept of code-switching is sometimes used interchangeably with code-mixing. 

Troike (1989) argues that code-mixing is an intra-sentential change, which implies 

that the language switch takes place within the same sentence.  
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Also, the researcher observed and participated in talks with teachers on the use of 

Kiswahili, English, and the Meru language on school premises. These kinds of 

interactions among teachers demonstrate that code-switching is inevitable in formal 

domains. This reality is ironic in the Tanzanian language situation, whereas the 

policy makers want to emphasize the use of Kiswahili and or English. Frequently 

they come to the realization that the language of prevalence for most people is 

Kiswahili in urban settings and ethnic languages dominate in the rural areas. What is 

important for the policy makers to realize is how well-established these ethnic 

languages are in speakers‘ minds and by this indication foster multilingualism 

instead of destroying the cultural identity of the people. 

 

It is revealed from the data that there is a gradual increase in the level of code-

mixing of Meru bilinguals‘ speech as they progressively move up in the academic 

ladder. Those with little or no education use mainly loaned words that consist of 

single lexical items. For instance, mwiko, shat, radio, treni, and kitabu etc. The 

grammatical class of such words or lexical items is always a noun. Examples are 

motor, fan, electric, table, beer, hotel pail, college, university, television, fridge, 

football, field, school and so on. In a situation where such loans have local 

alternative names, there is always a vacillation between the use of the foreign and 

local words. The younger people with good education prefer the foreign words, 

while the older monolinguals prefer the Meru alternative as in Table 4.3.  
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Table 4. 3: Foreign and Local words use in Contemporary Meru Community  

Foreign Local 

Bed Kiraa 

Spoon Uluko 

Cup Kyikombe 

Table Mesa 

Teach Ifunda 

Hoe Ikumbi 

Plate Saani 

Mirror Kyilola 

Source: Field data, 2017 

In conclusion, Meru language is regarded by most as important and worth saving, 

but in daily life Kiswahili is preferred as medium of communication. This slow rise 

of using Kiswahili, English and mixture of Meru and Kiswahili at home indicates 

that language shift from Meru language to Kiswahili will be reinforced if measures 

for preventing the situation will not be taken. As said earlier, Meru is used during 

special cases like visiting grandparents at their places and the children from high 

educated family could not use Meru language throughout which lead the shift of it 

(Meru) to Kiswahili.  

 

4.2.3 Market Domain 

The focus here was to find out the language used by the people at the market 

place(s). Gabriel (2014) states that market(s) are the informal places where language 

can be promoted because it is the place where members of the community socialize. 

A market is a collection of buyers and sellers, resulting in the possibility for 

exchange. Market boundaries are defined in both geographic terms and in terms of a 

range of products. In the field of study, there was a market day two times per week 
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depending on the specific village. Also, there were shops, club house, restaurants, 

motor parts, and the so called ―soko mjinga‖ where members of the community get 

their daily needs for subsistence. One of the major questions that the researcher 

sought answers was the language of communication participants used in their 

negotiation at the market in rural areas where ethnic language is more limited 

compared to urban areas. It was revealed through questionnaire that Kiswahili is 

mostly used over other languages. This came mostly from the young participants 

who reported that the use of Kiswahili in the market areas was very high. However, 

although the old people showed some agreement with this statement, they did not 

overwhelmingly agree with it. Table 4.2, summarizes the results and shows that 56% 

used Kiswahili, 28% used both Meru and Kiswahili, while 18%chose Meru only. 

English was not the language of their choice. An obvious question that one must ask 

in light of these facts is why the participants at the market should use Kiswahili over 

the others in their whole process of exchanging, yet they are supposed to be the 

custodians of using native languages? The answer lies partly in what is observed 

during the study whereby some speakers would temporarily switch into Kiswahili. 

Though Kiswahili was mostly used as observed in the data, when informants meet 

for themselves at shop, ―soko mjinga‖, restaurants, and motor place they used their 

ethnic languages. They were also observed using Meru language in groups during 

story making around the market place(s) over the other areas. However, from the 

markets point of view as it was observed traders were coming from within and 

outside the Meru community for their exchanges or transaction. The transactions 

based on agricultural commodities such as beans, corn, and bananas. They also have 

small cattle herds. Peasants and pastoralists consistently use Meru except during 

transactions with people from outside the community. This means that businessmen 
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and women use a combination of Kiswahili and Meru depending on the types of 

customers involved. As mentioned above, Kiswahili dominates the market place(s).  

 

Therefore, as people continue to be exposed to different forms of exchange, their 

products become a part of their lifestyles, building their confidence in their use. 

Although at the time of undertaking this study only a few young people had been 

exposed to Meru for socialization, currently most youngsters in Meru community 

connect with their friends and relatives on using Kiswahili. It is also important 

though, to point out that with the emergence of Kiswahili, old people have also 

emerged thus serving an important role of using their native language. While a 

dynamic community does not necessarily mean that local languages are declining in 

use, it, however, shows that Tanzanian official languages are now increasingly 

competing for the same communicative space in informal domains and continually 

help in constructing youths‘ language identities. 

 

The findings revealed that Kiswahili was mostly used because of the nature of the 

people who gathered themselves for the purpose of making exchange of goods and 

services. The marketers are coming outside Meru area with other languages. The 

market involves people who speak Chagga, Maasai, Pare, Kiarusha, and so on. The 

findings show that the market was populated by young people who use Kiswahili 

frequently in their gathering. For instance one of the informant(s) claimed that it is 

very rare to see young people using ethnic language at the markets because they are 

thinking that it is a prestige and they are seen as educated people when using 

Kiswahili. During the interview, the informants claimed that they were using 

Kiswahili to simplify communication with traders who used to come from outside 

Meru community with different languages and other activities around the market 
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places as they categorized Meru language as useless to them in the business areas. 

The implication here is that if the youngsters abandon their native language it may 

results in the shift and death of the language. However, very few elderly people who 

managed to participate at the markets were observed to use both Meru and Kiswahili 

during transactions with customers. Therefore, if the market domain is dominated by 

Kiswahili the Meru native speakers automatically abandon their language in favour 

of Kiswahili as it is revealed in the findings. 

 

4.2.4 Religion Domain 

Traditionally, the Meru followed persons called "Mugwe" who served as a prophet 

and spiritual leader. Mugwe(s) still exist today but are said to have only an attractive 

purpose. In the days of mission comity agreements, Meru was given to the 

Methodists. Methodism has, therefore, become the primary religion of the region. In 

many cases, church membership is a cultural rather than spiritual matter. Today the 

majority of the Meru are Christians and some of them are Muslims. The belief in 

ancestral spirits is widely common. There is a tight relationship between the clan, its 

ancestors and the land they settle on. This relationship must be worshiped through 

different religious practices. There is also a belief in witchcraft and magical 

practices. The Meru have ―Vanga‖ people, who have healing abilities and therefore, 

deal with good spirits, whereas the ―Vasawi‖, are malicious witches mostly dealing 

with poison to harm their victims. Meru language dominates the communication in 

traditional believe. The findings revealed that the area was much dominated by 

Christianity and Islamic who claimed to use Kiswahili in which Meru language was 

used for sometimes.  
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The respondents asked on the language used at the church and mosque and why they 

use that language. Table 4.2, revealed that, in churches, 71% informants use 

Kiswahili while 29% use Meru language. At the mosque, 43% informants used 

Arabic, while 57% used Kiswahili. The data shows that Kiswahili is mostly used in 

offering service at church, hence, results in the shift of Meru language. This is in the 

line with Mekacha (1993) who claims that religion as a formal domain accelerates 

the use of Kiswahili because it is a language understood by all people despite their 

ethnic variations. Reflecting the explanation in the Christianity, songs and prayers in 

churches were in Kiswahili whereby preaches by Priests or Bishop conducted in 

Kiswahili in order to simplify communication as most of the priests and Bishops in 

Meru community were non-Meru speakers. There were very few song and prayer 

books in Meru language obtained from the grandparents though were not used 

during the services. Through observation, the researcher identified that the young 

generation in most cases were using Kiswahili Bibles and hymn books because they 

used to face a problem in reading Meru language while some felt they did not know 

their home languages well and they felt most people in churches do not prefer home 

languages nowadays.  

 

In the case of Islamic religion, Table 4.2 indicates that, Meru language was not used 

in prayers or in preaching. All services were in Arabic with Kiswahili translation 

therefore whoever wanted to be a Muslim should acquire either Kiswahili or Arabic 

languages in order to be competent in Quran. This brings evidence that Meru 

language is very much overpowered by Kiswahili in the respected area. Therefore, 

the religious practice in Meru area makes the Meru language to be in danger zone 

because it is not effectively used compared to Kiswahili in religious services. 
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In conclusion, the section presents the findings on school domain, family, religion, 

and market. The findings revealed that Kiswahili is much used over the other 

languages because it is the national language, language of majority, and it well 

known. Also the data show that Kiswahili is the language of social and economic 

mobility which learnt mostly by children at school in regard to school regulations, 

and it is the language for socialization. In this case the Meru native speakers 

abandon their language in favour of Kiswahili. Therefore, the findings revealed that 

the Meru language is falling in dwindling in grade thee whereby the native language 

is used in home and for many functions, but the dominant language begins to 

penetrate at home domain which is Kiswahili in this case. 

 

4.3 Trend of Meru Language Transmission From one Generation to Another 

This objective assesses the intergenerational transmission of Meru language among 

Meru speakers. It aims to examine to what extent young speakers in the community 

were proficient and competent in Meru language due to their vital role in language 

vitality. Also, the study meant to find out whether there was transmission of Meru 

language to youngsters as a language can be endangered if it is spoken by only old 

people. It further looks at the strategies of transmission of language to young 

generation. In this part, the data were collected through questionnaires, interviews, 

while observing the informants for effective evaluation of their level of proficiency, 

competence and the rate of intergenerational transmission. 

 

The ability of language to facilitate the transmission of culture has rightly made it to 

be likened to a vehicle through which cultural experiences are accumulated, stored 

and passed on from one generation to another. The interaction amongst members of 

the society themselves has given rise to the formation and development of customs 
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within the concerned society which results to special set of traditional beliefs and 

practices in each community (Maris, 2013). Language is therefore a critical means 

without which passage of a people‘s experiences from generation to generation is 

not possible. This transmission can either be vertical or horizontal. Batibo (2005) 

says by use of language, we can distinguish one ethnic community from another. 

Within the same speech community, language plays a vital role in marking self-

identity through individual idiolects that differentiate one speaker from another. 

Therefore, this notion is relevant to the findings because the Meru native speakers 

abandon their native language in favour of another language which is Kiswahili in 

this case. Their shift was motivated by their economy which is the central identity to 

the group. The shift and death of a language are interrelated as usually a language 

becomes extinct when its speakers shift to another language as Meru native speakers 

did to their language. They considered their own language backward and 

impractical. 

 

4.3.1 Language Competence and Proficiency 

The section aims to examine to what extent the informants were competent and 

proficient in using Meru language. It focused on the language used with relatives, 

friends and in different grounds. The findings revealed the following:- 

 

Pertaining to the language used with relatives, Meru is reserved for this domain. 53 

informants out of 65 expressed their preference for Meru in conversations with 

relatives, while 22 favoured both Kiswahili and Meru, and 25 expressed their 

preference for Kiswahili. Observation shows that though family members would 

wish to maintain Meru with relatives when sensitive family issues are discussed, 

there are certain families which have relatives based in the urban areas, as noted 
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previously, Kiswahili is dominant. These relatives sometimes return to the village 

with their children who are not able to converse in Meru. As a result this increases 

the use of Kiswahili among relatives. In regard to Hoffmann (2009) asserts that the 

children have a tendency to make the choice to stop learning their native language 

and use the dominant language exclusively. Unfortunately, many feel that when they 

have learned the majority language, they must also stop using their own native 

language. Some parents fear that speaking the native language at home will slow the 

child‘s acquisition of the more economically valuable language. With regard to 

Meru language, this part aimed to examine whether the level of respondents‘ 

language competence and proficiency had influenced their conversation with friends, 

and in different grounds. The data were obtained through questionnaire (Appendix 

II). 

When informants were asked on the language used for conversation with friends in 

their holidays, the findings indicated that 35(54%) informants out of 65 were 

competent in Kiswahili because most people (in Tanzania) do not understand home 

languages nowadays.28 (43%) used Meru as their home language while two 

equivalent to (3%) use English as their proficiency in the sense that they received 

their education from Uganda where English is almost used as a medium of 

instructions. The findings disclosed that the informants are more competent and 

proficient in Kiswahili in conversation with their relatives. 

 

Concerning the language used by respondents in different grounds, the results 

revealed that 52(80%) informants out of 65, were proficient in Kiswahili because it 

is a national language, well understood, and recommended language for 

communication at schools.13 (20%) informants were competent in Meru language 



59 

because it is the language of their mother tongue, and used to identify their culture in 

general (see Chart 4.1 below). 

 

Chart 4. 1: Choices of Language(s) in Grounds and with Friends 

 

Source: Field data, 2017 

 

The results in chart 4.1 are a clear indication that the young people were highly 

proficient in Kiswahili compared to Meru and English languages. This implies that 

the transmission of Meru language by old people to young generation is not 

sufficient. On the other hand, young generation prefers Kiswahili as the language to 

be used in their daily lives. This would include family communication, settlement 

interaction and cultural activities. Therefore, the implication is that most parents 

would not like to see a shift to Kiswahili. These results do not bring the concept that 

the Meru children lack Meru language proficiency completely because their elders 

were still proficient in their language; here the concept is that they were slowly 

losing their competence due to the surrounding environment. The strong preference 

for Kiswahili, as seen above, stems from the Meru speakers attitudes towards 

Kiswahili. Kiswahili is preferred mainly because it opens the door to many 
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opportunities. Meru language, on the other hand, is seen as a remote elitist language 

which has little place in town life. The data indicate that young generation decided to 

select Kiswahili and abandon their native language because it does not suite the 

situation. 

The researcher examined children‘s competence in writing vocabularies of their 

native language (Meru) by using questionnaires (see Appendix II). The main 

purpose was to assess language competence and proficiency. The questionnaires 

involved list of Kiswahili vocabularies where by the informants were required to 

write by translating into Meru language. In Table 4.4 below with a list of 

vocabularies shows that 42% informants out 65 were able to write the listed 

vocabularies correctly, whereby 58% respondents were unable to write them 

(vocabularies) correctly. Therefore, the findings revealed that most of the informants 

(children) were not competent in writing vocabularies into their native language 

(Meru). Thus, the implication is that the children are not learning the language from 

their parents. Since Meru language is losing its vocabularies and not learnt by 

children, it lacks transmission to young generation hence it is likely to die in the 

days to come.  
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Table 4. 4: List of Words that Converted into Meru Language  

Items The informant:- 

Baba Mama Mjomba able to write un able to write 

Chakula Babu Salamu 42% 58% 

Bibi Lima Shangazi 

Kuku Kaka Dada 

Ng‘ombe Maji Nguo 

Kula Paka Mbwa   

Fagia Barabara Lala 

Nyumba Jirani Rafiki 

Total 42% 58% 

Source: Field data, 2017 

4.3.2 Intergenerational Communication 

This part aimed to present the information related to the way language is passed 

from one generation to another through communication within the speech 

community. It involves language used before attaining formal education (old and 

young generation), preferred language(s) for cultural activities, preferred language 

for cultural identity, preferred name(s) to be given to one‘s children and preferred 

language for storytelling. Krauss (1992) argues that most of the languages spoken on 

the earth are declining due to the fact that they are spoken only by adult and they are 

not taught to the next generation. Krauss (2007) says that a language is endangered if 

there is no transmission of it to young generation. 

 

The data on the choices of languages for intergenerational communication were 

obtained through questionnaires for young generation and interviews ns for old one. 

The findings revealed that throughout the area where Meru is spoken; children learn 

the language in a very limited way. Almost all children learn Meru at a very early 

age, as this is the language of their communication at home. In spite of this after 
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getting into school, it is very rare indeed to hear children speaking anything else than 

Kiswahili to each other. When the children grow older Kiswahili is absolutely 

dominant and secondary school pupils in or out of school abandon Meru completely 

in speaking with each other. As shown in Table 4.5 shows, for instance out of 65 

respondents, only 28% acquired Kiswahili before entering school, while 46 (72%) 

acquire Meru before entering school. The data revealed that majority of respondents 

acquired Meru language before schooling as it was the language for their 

communication at home with their daily activities. Though Meru language was 

learned before school by young people, the observation showed that the mastery of 

Kiswahili increased as the children get into schools where they learned Kiswahili 

and use it as their first or main language for communication. Kiswahili is the 

medium of instruction in all primary schools; children are also burned to speak their 

mother tongue in school environments. The implication here is that as time goes on 

gradually Meru native speakers abandon their mother tongue and adopt Kiswahili in 

favour of their native language. Therefore, the transmission of Meru language from 

one generation to another will be affected in the sense that the new generation will 

be exposed more to Kiswahili and other languages including English. Besides, 

Kiswahili is highly penetrating into the interior part due to community schools, use 

of mobile phone, religion, and trading activities. All these put the ethnic languages 

into hard time. 

The study also looked into the language used by the informants before school. The 

aim was to know which language(s) was acquired by the informants before school 

and determine to what extent the language was used by native speakers for the 

conversation with their children. The respondents were asked to state which 

language they acquired before they went to school. The data were obtained through 
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questionnaires. As indicated in Table 4.5, out of seven respondents, six respondents 

equivalent to (86%) acquired Meru language, while one equal to (14%) learnt 

Kiswahili. The findings revealed that majority of Meru native speakers acquired 

Meru language before their school as it is the language to be used in their daily live. 

As said earlier, this would include family communication, settlement interaction, and 

cultural activities. Also, it was observed that despite the fact that the informants 

acquired Meru as their first language before school, but, it was not effectively used 

for their daily interaction. The informants were using Kiswahili for their 

conversation with children, relatives, and friends. Since the language was not spoken 

to children effectively at home it is a threat to Meru language as transmission to 

young generation cannot take place.  

 

The study also looked at the language preferred to identify the culture of Meru 

native speakers in the community. The aim was to determine the preferred language 

for cultural identity and examine to what extent that language was used to identify 

their cultural. The questionnaires were used to obtain the data. Informants were 

asked which language they preferred to identify their culture. The responses are as 

follows: out of seven informants, four (57%) preferred Meru, while three informants 

equivalent to 43% used Kiswahili. This clearly shows that still Kiswahili is slowly 

penetrating into the Meru community which alerts Meru native speakers that if 

measures will not be taken the language will not only lose its status but also it may 

die in the coming generation. 
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Table 4. 5 Language acquired before School, Preferred language(s) for 

Cultural Activities, and Identity 

Item Meru % Kiswahili % Total % 

Language acquired by young people 

before school 

72 28 100 

Language acquired by old people before 

school 

86 14 100 

Preferred language for cultural identity 57 43 100 

Source: Field data, 2017 

 

Moreover, the study looked on whether Meru society preferred to give their children 

Meru names. The aim was to know the preferred name(s) to be given to one‘s 

children in Meru community and examine the implication of those names in the 

community. Concerning naming system, the informants were interviewed and their 

responses were given by yes or no with reasons for the answer(s) provided. Out of 

11 respondents, eight (71%) said yes, while three (29%) replied no. In Chart 4.2 the 

data show that majority were using Meru to name their children in order to know its 

origin and their functions in the society and also helped to differentiate one‘s 

generation-set to another. Baroin (2015) says the Rwa keep the official list of 

successive generation-sets that they say have existed from the beginning until today 

which they enumerate during important ceremonies. Each time a generation-set is 

created, it takes an appropriate name linked to a current or historic event. These 

generation-sets follow each other over time, and encompass the whole masculine 

population, but, it must be noted by the readers that women are not involved, which 

is no exception in such systems. Through interviews, the informant claimed that, in 

Meru community, there is list of Meru names according to a certain generation and 

their meaning. For example, some of these name to their children are like Kiboroy, 
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Kiwandai, Ulukuvai, Kisavai, Nginana, Kisaruni, Kisetu, Aremu, Marishari,Mirisho, 

Soori, Siyoi, Dung’uri, Mangusha, Ulutalala, Ulutuwati, Ulutareto, Kisali and 

Sitimuto mention few.These names have their meaning according to its generation. 

For example, the Kisali, the oldest, whose name signified "peace", the Sitimu, an 

initial name that comes from the English word ―steam‖, chosen because the first 

steam engines came into operation during their time, the Seuri (Shombo), a word that 

designates the Maasai sword, the Ulutalala (Roketi), derived from the English word 

―rocket‖, this name recalls that the first rockets were launched around the time of 

their inauguration. In accordance to this, it was claimed by informants that now day 

these names are evaporating because religious believes had taken the chance in their 

traditional activities. It was quoted from one of the informants who claimed that: 

kuna hawa watu wanaojiita walokole... hawataki kabisa kusikia haya majina yetu ya 

asili eti yameambatana na mizimu, tumeingiliwa....hali siyo nzuri wametuletea 

majina ambayo hayana maana kabisa” 

There are these people who call themselves the born again people…they don‘t want 

to hear these traditional names in the argument that they are connected to spirits, our 

traditions are being washed away…the situation is not good they have brought with 

us names with no meaning (researcher‘s translation). 

What is remarkable in this is that some of the Meru native speakers‘ picked the 

Kiswahili names and cultural identity to their own traditional names and culture. 

This shows that there is negative attitude developed towards ethnic languages and 

culture in preference to Kiswahili. As a result, intergenerational transmission of their 

language to the younger generations was little, and in many cases, nonexistent, as 

the children could only speak Kiswahili. 

 

Further, the researcher wanted to know whether Meru language was spoken to 

children by the parents. The intention was to examine to what extent the Meru native 

speakers were transmitting Meru to youngster through conversation. The results 
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show that out of 11 respondents only 36%were speaking Meru language with their 

children while 64 % respondents claimed to use Kiswahili with their children (refer 

Chart 4.2). In addition, the informants were supposed to tell if they were teaching 

Meru language to their children. Here the answers also were given by ticking yes or 

no. Of 11 respondents, 46%were teaching their children Meru language and 54% 

replied no, meaning that they were not teaching their children Meru through 

conversation. It was observed that, during conversation the children were not willing 

to speak Meru. This was evidenced when the one of the informant claimed that 

though Meru language promotes our culture and simplify the communication in our 

society the children are not willing to learn/speak it due to the increase of 

community secondary schools in Meru area. Considering these data, the number of 

those who said they were not teaching their children Meru language is bigger than 

those who teach them. The findings revealed that the children are not much 

conversant to their native language which indicates that it might die one day (see 

Chart 4.2 below). 

 

Also, the transmission of language from one generation to another can be done 

through storytelling. Concerning Meru stories or narrations to children, Meru stories 

are unreserved for Meru community. Chart 4.2 simplifies the results, 27 informants 

expressed their preference of telling their children Meru stories, while 73 were not 

offering stories to their children. This implies that most of the parents have no 

specific time for narrating story to their children. Observation shows that though 

family members would wish to maintain Meru with children when narrating stories 

concerning historical issues related to their community, there are certain families 

whom their children are in schools and have relatives in the urban areas, where 

Kiswahili is dominant. These relatives sometimes return to the village with their 
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children who are not conversant in Meru. This increases the absence of Meru 

storytelling among children. The findings disclosed that the parents have no ample 

time of telling their children stories. This is because during the evening the children 

are working for their homework offered from school and most of time they are 

watching TV. In this case, the Meru language is much affected because there is no 

specific time for storytelling to children by their ancestors.  

 

Chart 4. 2: The Language use for Speaking, Teaching, Naming and Storytelling 

 

Source: Field data, 2017 

 

To summarize this discussion on intergenerational communication in Meru 

community; the findings show that Kiswahili seems to be increased in Meru society 

because it is connected to schools. It is almost a language used as a national 

language for conversation with children, friends, relatives, and in daily lives. It was 

also connected to cultural activities, identity, and naming system. Therefore, the data 

brings the implication that Meru language loses its status and the language is often 

not passed on to the following generation, resulting in a rapid decline of language 

36% 

54% 

71% 

27% 

64% 

46% 

29% 

73% 

0%

10%

20%

30%

40%

50%

60%

70%

80%

90%

100%

Speaking Teaching Naming Meru storytelling

No

Yes



68 

use. The next section presents the attitudes of Meru native speakers towards their 

language. 

 

4.4 Attitudes of Meru Speakers towards their Language 

This part presents the attitudes developed by Meru native speakers towards their 

native language. It focuses on the attitudes towards the importance of Meru 

language, feelings, and the change of the status of the language. The section presents 

the data collected through interviews and questionnaires concerning how Meru 

native speakers regard their language for the future generation. The findings 

revealed that Meru language is not a language that enjoys any local or regional 

status, putting it right at the bottom of the hierarchy of language prestige. Meru 

people and their language are frequently looked down upon by other Tanzanians, as 

confirmed to the researcher in numerous personal communications. It is reflected 

that most of the Meru speakers cease to use the ethnonym when they have succeeded 

in acquiring a high-status. Through interviewed survey the participant(s) had this to 

say:- 

“mtoto wangu hiki kizazi chenu cha sasa nakishangaa sana, mtoto akishapata kazi 

huko mijini au elimu hataki kabisa kuongea kimeru eti hakina nafasi tena, huko 

waliko wanajifanya siyo wameru ni hatari sana ingawa hatuna tena cha kufanya‖. 

“My child, I am very excited with this current generation of yours, when a child get 

an employment there in town or education s/he denies speaking Meru with the 

reason that it has no chance ever and they pretend as they are not Meru people, it is 

very dangerous though we don‘t have any means to do‖ (researcher‘s translation). 

 

The data show that the young generation had negative attitudes towards their ethnic 

language. While the young people held a negative attitude, the findings from the 

interviews revealed that the old people are proud of their culture and language, and 

claimed that Meru language is disappearing. They expressed that the problem lies 
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with the older generation, which has not made enough effort to pass on the language 

to the youngsters. It is regarded as not within their power to change something about 

the situation, rather it is accepted as a matter of fact that the status of Meru language 

will later shift. Also, the informants did not regret the loss of the language, but rather 

indicated that it is in their interest to abandon their ‗backward‘ culture in favour of 

the national language. In this case the attitudes towards their own language are 

important when it comes to the death or survival of a language. If you grow up with 

the idea that the language you learn from your parents has a low status, it is very 

probable that you will soon abandon it in favour of the dominating high-status L2, 

which is Kiswahili in this case. In connection with this, Batibo (2005) asserts that 

monolingual speakers have only one attitude towards their language because they 

have no other languages to compare with it. He adds that, when, speakers are 

bilingual or multilingual there is a tendency to develop different attitudes to each of 

the languages used. Attitudes to a language could be described as positive, negative 

or indifferent (Baker, 1992). Baker adds that such attitude become more pronounced 

when speakers become bilingual or speak several languages. This means that these 

attitudes whether positive or negative will normally depend on the degree of 

symbolic or socio-economic value manifested by each language. A language that 

will not bring socio-economic advantages is seen as a waste of time to learn or to 

maintain. Hence, parents will not make an effort to teach their children this language 

but encourage them to learn the L2. Therefore, the findings disclosed that the 

majority is very positive to the documentation of the Meru language and enthusiastic 

about making a contribution as language consultant.  

 

Concerning attitudes towards the importance of Meru language, informants express 

the importance of Meru language in their everyday activities. The data were obtained 
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through interview questions and the informants‘ responses were as follows; they 

expressed that the Meru language lies on preserving their culture and traditions. It 

gives them joy to know who they are and where they originated from and also it 

brings unity in the society and simplifies communication among the native speakers.  

Regarding the feelings of speaking Meru language, the researcher aimed to know 

how the Meru native speakers feel when speaking their language, the data were 

collected by interviews and the answer were given by saying good or bad. It is 

revealed that, of 11 informants, seven equivalent to (64%) replied bad, while four 

(36%) said well. The findings indicated that most of native speakers have negative 

attitudes towards their language. Some of informants claimed that they did not see 

the importance of using Meru as they cannot use the language outside the 

community area.  

 

Also, the informants claimed that they did not see the important of using Meru 

language because of inter-ethnic marriages. Moreover, it was revealed that Meru 

language is no more of importance because there are families whose relatives are in 

town with their children where Kiswahili is mostly used. On the other hand, the 

children complain that Kiswahili is the national language and should therefore be 

used instead of Meru language. Therefore, Meru language seems to be in shift as it is 

not spoken by children due to negative attitudes they have. 

 

Pertaining on the change of status of Meru language, data were obtained through 

interview; the answers were given by saying yes or no. The findings show that of 

11respondents, 10(91%) said yes, while one equivalent to (9%) replied no. The 

findings revealed that a contributing factor in the change of status of the Meru 

language is due to the increased number of community schools and religion over the 
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area which results on the adaptation of the L2 i.e. Kiswahili in this case. One of the 

informant(s) interviewed had this to say, ―Some of Meru vocabularies are 

supplemented into Kiswahili and are used by Meru native speakers in their 

conversation‖. For instance, the word bush knife used as ―panga‖ instead of “isinde‖ 

in Meru language, mfuko instead of “nkusha‖ matunda instead of “nunda” shida 

instead of “ngatara” to mention few as said during interview. Also, the findings 

revealed that children have negative attitudes towards Meru language therefore they 

are not conversant in speaking the language. Their parents are using Kiswahili for 

the conversation at home and even daily lives which result the change of the status 

of the language. In this case the attitudes of the speakers may lead to death of the 

language. The Meru native speakers become bilingual with other languages which 

developed different attitudes for each language they speak towards their language. 

The study revealed that Kiswahili is dominant and described as positive with high 

status compared to the native ones which is in low status. In this case the attitudes of 

Meru native speakers are negative or indifferent towards their native language.  

 

However, one major awkward block in most African countries is the lack of 

recognition of these languages in the country‘s language policies. Most African 

language policies tend to favour the ex-colonial languages and the major indigenous 

languages. Without tangible national policy support it becomes always difficult to 

empower such languages for any public use. 

 

Therefore, the findings indicate that the majority of Meru people display negative 

attitudes towards their native language. Kiswahili is the most viable language to the 

majority. It must be noted that, the attitudes towards a language are crucial when it 

comes to the level of endangerment, both from outsiders but most of all from the 
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community itself. In accordance to this the Meru people are ambivalent when it 

comes to their language and identity. It is regarded as important by most when asked 

for, but in reality they are rather indifferent to the future of their language. 

Considering the UNESCO‘s factor eight, the community members‘ attitudes towards 

their own language, the situation of Meru compares to degree two. Some members 

support language maintenance; others are indifferent or may even support language 

loss. 

 

4.5 Chapter Summary 

The chapter has presented the findings on the usage of Meru language in different 

domains which focused on the language used at school, home/family, market, and 

religion. The findings revealed that Kiswahili is much used over Meru language 

because it is the national language, language of majority, and it well known. Since 

the Meru language shift in favour of Kiswahili, it results on the falling of dwindling 

domain in grade three of language shift. Also, the chapter presents the findings 

concerning the trend of Meru language transmission from one generation to another. 

It focuses on the language competence and proficiency as well as the 

intergenerational communication. The data shows that the young people were highly 

proficient in Kiswahili compared to their competency in the Meru language. The 

transmission of Meru language by old people to young generation is not sufficient, 

which causes the young generation to prefer Kiswahili as the language to be used in 

their daily lives. The findings have revealed the use of Kiswahili to have increased in 

Meru society because it is connected to schools and it is a language for conversation 

with children, friends, and relatives. In relation to this Meru language is unsafe in 

grade four regarding the degree of language endangerment. 
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Moreover, the chapter has presented the attitudes of Meru people towards their 

language where it is revealed that Meru native speakers have negative attitudes 

towards the language because it has low economic status and the language cannot be 

used outside the Meru area. The data brings the implication that Meru language loses 

its status and it is often not passed on to the following generation and, thus, it is 

resulting in a rapid decline of a language use. Therefore, in connection to the 

theoretical frame work, Meru language is placed in grade two of language 

endangerment because some members support language maintenance while others 

are indifferent. 
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CHAPTER FIVE 

SUMMARY, CONCLUSION, AND RECOMMENDATIONS 

5.0 Introduction 

This chapter presents the summary, conclusion of the study, recommendations and 

suggestion for further studies as well as the chapter conclusion. 

 

5.1 Summary of the findings 

This study investigated the status of Meru language in Tanzania. It focused on its 

domain of use, intergeneration transmission, and attitudes of speakers towards their 

language. The study was carried out in Meru District where the language is natively 

spoken. It is guided by three research questions which are (i) in which domain does 

Meru language is used? (ii) How and to what extent Meru language is transmitted 

from one generation to another? (iii) What are the attitudes of Meru people towards 

their language? 

 

In this study, 105 informants were selected for the study in which thirty three (33) 

were old native speakers while seventy two (72) were young speakers. The study 

employed three methods of data collection, namely questionnaire, participant 

observation and interviews. The quantitative and qualitative approaches were used to 

generate and analyse data in this study; the qualitative data being analysed through 

content analysis and the quantitative data were analysed descriptively using the 

statistical package for social sciences (SPSS) and Microsoft Excel. The study was 

developed through the utilization of the knowledge obtained from UNESCO (2003), 

namely the language endangerment framework of assessing language vitality and 

endangerment. The native speakers developed negative attitudes towards the 

language (Meru language) and were indifferent about their language. Their language 
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is seen less valuable as cannot help them in education matters, economic system and 

in the world wide for the communication. 

Moreover, because of negative attitudes developed by Meru native speakers towards 

own language, the language was dominant in a very limited domains such as at home 

and it was rarely spoken. The language was spoken by grandparents for themselves 

and for sometimes by parents with their children. It was discovered that Kiswahili 

has dominated almost all Meru domain of use and became the dominant language in 

Meru speech community. 

 

With regard to the intergenerational transmission, it was revealed that Meru 

language is, to a lesser extent, being learnt by young people. Instead, Kiswahili is 

acquired by young generation as their mother tongue. Therefore, Meru language 

lacks the intergeneration language transmission from one generation to another 

because the language is mostly spoken by grandparents with themselves and very 

rare by parents with their children at home. 

 

5.2 Conclusions 

With regard to the findings of the study, the domains of use, speakers ‗attitudes 

toward their own language as well as intergeneration language transmission were 

given priority in investigating the status of Meru language in Tanzania. Further, 

through these factors, it was discovered that Meru language is not safe. The situation 

is caused by the penetration of Kiswahili towards the speech community which 

threatens the native language. The presence of formal education around the 

community which accelerated the desire of Kiswahili in schools and language policy 

in Tanzania made the Meru native speakers to abandon their vernacular language 

and adopt Kiswahili. As said earlier, Kiswahili is the medium of instruction in 



76 

primary and taught as a subject in secondary schools. In regard to this, the study 

revealed that Kiswahili was mostly spoken by students outside the classrooms 

activities as a means of communication. Sequentially, the native speakers abandon 

their language in favour of Kiswahili for their socio-economic development which 

influenced the proficiency and competency of the language towards Meru children. 

Since, they (children) have adopted Kiswahili as their mother tongue from their early 

age. 

 

Moreover, inter-ethnic marriage, external employment and advancement of science 

and technology critically created positive attitudes towards the use of Kiswahili in 

the family which contributed to the low status of Meru language.  

 

5.3 Recommendations 

Language issues in communities, particularly in Africa is very crucial in marking 

both individual and group identity. Language plays a vital role in marking self-

identity through individual idiolects that differentiate one speaker from another.  

 

Therefore, in accordance with the responses provided by the informants, the findings 

revealed that the status of Meru language is low. So, it is recommended that stake 

holders should take measures to make the native speakers of Meru to value their 

language. The native speakers themselves should put the language into use by 

encouraging their children to practice the language through speaking. The speakers 

of the language should tell the young people on the importance of using the language 

in regard to their cultural activities and identity. Also, it is recommended that the 

children in Meru area should have positive attitudes towards their native language as 

it was discovered from the findings that, some children have no desire to use their 
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native languages in school based on the historical, political, and sometimes 

economic background. Hence, the children who are not competent in Meru language 

have low self-esteem and could have a negative self-perception based on the status 

of their indigenous languages. 

Moreover, it must be noted that it is important for the Meru native speakers and 

other stakeholders to document the language for the use of other researchers and for 

the future generation. Here are some questions someone to ask him/herself. (i) How 

will you feel if you see other languages in every corner of your own community but 

you do not see yours? (ii) How would you feel if there is no book or even food labels 

written in your own language within a country you call your own? In the light of 

these questions, we can see that there is an importance of a language to be 

documented. Most of the students in this study could not express themselves through 

the language they learned first such prohibition is likely to conflate their 

understandings and perspectives of the world. 

 

Despite the fact that there is a cultural policy document stating that the minority 

languages should be seen as an asset to the country and as an important part of 

Tanzanian heritage (Government of Tanzania, 1997), the policy is ineffective since 

nothing is being done to execute it. However, the Meru native speakers should speak 

the language with their children. Also, they should encourage the children to speak 

the language throughout with their relatives, friends, and neighbors. Moreover, 

where possible the native speakers should think on documenting the language in 

favour of the next generation. 
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Therefore, it is my concern to the government and non-governmental organization to 

support the researchers, educators and other linguistics on assessing and 

documenting the language for the sake of future generation. 

5.4 Suggestions for Further Studies 

This study assessed the status of Meru language basing on the domain of use, 

intergeneration transmission, and speakers‘ attitudes. However, these are not the 

only factors for assessing the status of the language. Hence, further studies are 

required to examine the status of Meru language or other Ethnic Community 

Languages (ECLs) basing on the structure for the language by investigating its 

grammatical errors in aspects of lexicon, phonological, semantics, and stylistics in 

general. 

 

Though, this study based on investigating the status of Meru language basing on 

intergenerational language transmission, shifts in domains of language use and 

members‘ attitudes towards their own language under UNESCO (2003)Language 

Vitality and Endangerment, then, further studies are required to examine other social 

factors; for instance, political factor, for investigating the status of same language or 

otherwise. On the other hand, further studies are needed to assess the status of Meru 

language in the use of other approaches including Expanded Graded International 

Description Scale (Lewis and Simons, 2010).The EGIDS level descriptions have 

been reworded to take into account signed languages. The EGIDS at its core 

measures the level of disruption of intergenerational transmission. Therefore, 

stronger, more vital languages have lower numbers on the scale and weaker, more 

endangered languages have higher numbers. 
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5.5 Summary 

This chapter has presented the summary of the findings, its conclusion, 

recommendations, and suggestion for further studies. It is concluded that Meru 

language has a low status because parents do not teach their children to speak it, do 

frequently not use it at home, negative attitudes developed by children and native 

speakers in general towards the language, presence of schools and churches in Meru 

area, and inter-ethnic marriage. This must be seen as a very heavy threat to the 

language, as there is no future for a language that is not learnt by the children of the 

community. In the case of this, if the children cannot speak the language for 10 years 

to come the language will perish. Therefore, for the language to survive, it should be 

documented, put in practice by the native speakers, and the speakers of the language 

should develop positive attitudes towards the language. Also, the citizenry should 

create language rights with regard to the use of native languages. Moreover, 

concerted efforts should be made to conserve local languages as part of Tanzania‘s 

heritage in line with UNESCO‘s theme of preserving linguistic diversity. Therefore, 

in order to do this, the Kiswahili Council‘s mandate could be broadened to include 

local languages to form the Academy of Tanzania‘s languages.  

 

 

 

 

  



80 

REFERENCES 

Abdul, H. (1971), Tanzania’s National Language Policy and the rise of Swahili 

Political Culture, Language Use and Social Change: Oxford University 

Press, London 

Adegbija, E. (1994), Language Attitudes in Sub-Saharan Africa: A Sociolinguistic 

Overview. Multilingual Matters: Clevedon 

Austin, P. (2008), One Thousand Languages: Living, Endangered and Lost, 

University of California Press. Berkeley and Los Angeles 

Baker, C. (1992), Attitudes and Language. Multilingual matters:Clevedon 

Baker, C. &Prys, J. (1998), Encyclopedia of bilingualism and bilingual education: 

Multilingual Matters. Clevedon 

Baker,T. (1999), Doing Social Research.(3
rd

Ed ). McGrawhill Companies 

Best, J. and Kahn, J. (1993), Research in Education (7
th

ed.). Houghton Mufflin 

Company:Boston 

Batibo, H. (2005), Language Decline and Death in Africa:Courses, Consequences 

and Challenges.Multilingual matters:Clevedon 

Batibo, H. (1992), The fate of ethnic languages in Tanzania.In M Brenzinger (ed) 

Language Death: Factual and Theoretical Explorations, with Special 

Reference to East Africa (pp 85-98). Mouton de Gruyter:Berlin 

Batibo, H. (1997), The fate of the minority languages of Botswana in B. Smieja and 

M Tasch (eds).Human Contact through Language and Linguistics (pp 

243-52) Frankfurt: Peter  

Batibo, H. (1998), The fate of the Khoesan languages of Botswana.Brenzinger, M. 

(ed)Endangered languages in Africapp. 267-284. Ruediger Koepper 

Verlag:Koeln 

Bourdieu, P. (1982), Ce que parler veut dire. Fayard:Paris 

Bourdieu, P. (1991),  Language and Symbolic Power. Polity Press:Cambridge 

Brock-Utne, B. and Halmarsdottir, H. (2003), Language policies and practices- 

Some preliminary results from a research project in Tanzania and South 

Africa. In: Brock-Utne, Birgit, Desai, Zubeida and Qorro, Martha, 

Language of instruction in Tanzania and SouthAfrica (LOITASA) E&D 

Limited:Dar-es-Salaam 

 



81 

Carroll, B. (1956), Language, Thought and Reality: Selected Writings of Benjamin 

Lee Whorf, Mass MIT Press:Cambridge 

Castells, M. (2000),The Power of Identity. vol. 2, Blackwell:Oxford 

Chaleunvong, K. (2009), Data Collection Techniques: Training Course in 

Reproductive Health Research Vientiane 

Chebanne, A. and Nthapelelang, M. (2000), The Sociolinguistic Survey of the 

Eastern Khoe in the Boteti and Makgadikgadi Pans area of 

Botswana.H.M. Batibo and B Smieja (eds) Botswana:The Future of the 

Minority Languages (pp 79-94) Peter Lang:Frankfurt 

Cohen, L. and McCoumick,R.(2001), Research Methods in education. London 

Crawford, J. (1995), EndangeredNative American Languages: What is to be done, 

and why? the bilingual research journal , 22 

Creswell,J,(1994),Research Design; Qualitative and Quantitative Research 

Approaches. Sage publication:Thousand Oaks, CA 

Crystal, D. (2000),Language Death.Cambridge University Press:Cambridge 

Dalby, A. (2002), Language in Danger. Penguin:London 

Denison, N. (1977),Language death or language suicide?International Journal of the 

Sociology of Language, 12, 13-22 

Dorian, C. (1999),Linguistic and Ethnographic Fieldwork. In Fishman, J. (ed.), 

Handbook of Ethnic Identity, 25-41. Oxford University Press:Oxford 

Duchêne, A. & Monica H. (2007), Discourses of Endangerment: Ideology and 

Interest in the Defence of Languages: Advances in Sociolinguistics, 

London: Continuum 

Dulay, H. Burt, M. and Stephen, K. (1982),  Language two. Oxford University Press, 

New York 

Earl, B. (1990), Survey Research Methods. Wadsworth Publishing Company, 2nd 

ed:Belmont, California 

Fasold, R. (1984), The sociolinguistics of society: Basil Blackwell:New York 

Ferguson, C. and Gumperz, J. (1960),―Linguistic diversity in South Asia.” 

International Journal of American Linguistics 26(3): 2–13 

Fishman, A. (1989), Language and Ethnicity in Minority Sociolinguistic Perspective, 

Multilingual Matters:Clevedon 

Fishman, J. (1972), Advances in the Sociology of Language 2. Mouton: The Hague 



82 

Fishman, J. (1991), Reversing language shift: Theoretical and empirical foundations 

of assistance to threatened languages, Multilingual Matters:Clevedon, 

UK 

Gardner, R. (1985), Social psychology and second language learning: The role of 

attitudes and Motivation. Edward Arnold:London 

Gay, L. (1981), Educational Research: Competencies For Analysis and Application . 

Charles E.Merrill Publishing Company:Combus 

Goke-Pariola, A. (1993), The role of language in the struggle for power and 

legitimacy in Africa. Mellen:Lewiston 

Grenoble, L. & Whaley, L. (1998 ed.), Endangered Languages: Current issues and 

future prospec. Cambridge University Press: Cambridge 

Grenoble, L. (2011), Language Ecology and Endangerment.The Cambridge 

Handbook of Endangered Languages.Cambridge University 

Press:Cambridge 

Grenoble, L. and Lindsay W. (eds. 1998), Endangered Languages: Language Loss 

and Community Response, Cambridge University Press:Cambridge 

Guest, G., Bunce, A., & Johnson, L. (2006).How many interviews are enough? An 

experiment with data saturation and variability 

Gumperz, J. (1964),“Linguistic and social interaction in two communities” In J. 

Gumperz and Hymes,D. (Eds.), The Ethnography of Communication 

(American Anthropologist Vol. 66, No. 6, Part 2.), American 

Anthropological Association, 137-153:Washington, DC 

Guthrie, M. (1948), The classification of Bantu languages. Oxford 

University:London 

Hale, K. et al. (1992), Endangered Languages. Language 68. 1-42 

Henry, F. (1981), Arusha Integrated Regional Development Plan: Rhodes House 

Library 

Hoffmann, M. (2009), Endangered Languages, Linguistics, and Culture: 

Researching and 

Reviving the Unami Language. Bryn Mawr College:Lenape 

Kelsall,T. (2005), Understanding Patterns of Accountability in Tanzania. 

Component 2: The Bottom-up Perspective. Final Report 

Kothari, C. (2002), Research Methodology, methods and technique 2
nd

 Ed, Wishwa 

Prakashan:New Delhi 



83 

Kothari, C. (2004), Research Methodology, methods and technique . New Age 

International (P) Ltd:New Delhi 

Krauss, E. (2007), "Keynote-Mass Language Extinction and Documentation: The 

Race Against Time". In Miyaoka, Osahito; Sakiyama, Osamu; Krauss, 

Michael E. (eds) The Vanishing Languages of the Pacific Rim p. 3–24 

Krauss, M. (1992), The world’s languages in crisis. Language 68. 4-10 

Krauss, M. 1992, The world’s languages in crisis. Language 68. 4-10 

Ladefoged, P. (1992), Another view of endangered languages. Language 68. 809-

811 

Ladefoged, P. 1992,Another view of endangered languages. Language 68. 809-811 

Lanza, E. & Bente A. (2007), Tell me who your friends are and I might be able to 

tell you what language(s) you speak: Social Network Analysis, 

Multilingualism, and Identity. International Journal of Bilingualism 11. 

275-300 

Latham, J. R. (2013), A framework for leading the transformation to performance 

excellence part I: CEO perspectives on forces, facilitators, and strategic 

leadership systems. Quality Management Journal, 20(2), 22 

Le Page, B. & Andree, T. (1985), Acts of Identity: Creole-based Approaches to 

Language and Ethnicity, Cambridge UniversityPress:Cambridge 

Legere, K. (2002), The “Languages of Tanzania Project” background, resources 

and perspectives. Goteborg University:Goteborg 

Legère, K. (2007), Vidunda (G38) as an endangered language? 37th Annual 

Conference on African Linguistics, Cascadilla Proceedings 

Project:Somerville, MA 

Leonard, W. (2008), When Is an “Extinct Language” Not Extinct? Miami, a 

Formerly Sleeping 

 Language. Sustaining Linguistic Diversity, ed. by King, et al.  

 Georgetown University Press:Washington, D 

Lewis, M. and Gary F. (2010), "Assessing Endangerment: expanding Fishman's 

GIDS." Romanian Review of Linguistics no. 55 (2):103-120 

Maganda, D. (2016), Conflicted Worlds of Multilingual Communities in Africa. 

Journal of Language andLiteracy Education  

Mandelbaum, G. (1949), Selected Writings of Edward Sapir, University of 

California Press:Berkeley, CA 

Matsumara, K. (ed. 1998), Studies in Endangered Languages, Hituzi Syobo:Tokyo 



84 

Mesaki, S. (2013), Recapping the Meru Land Case,Tanzania. Global Journal of 

Mumau Social Science Economic . 

Mbise, I. & Moris J. (1974), ―A study in Contrasts: the Election in Arusha and 

Meru” in Socialism and Participation: Tanzania‘s 1970 General 

elections Election Study Committee UDSM  

Millett, K. (2001), The Meru People,Internet: goafrica.about.comExtract  

Moseley, C. and Alexandre, N. (2010), Atlas of the World's Languages in Danger. 

UNESCO publishing:Paris 

Nettle, D. & Romaine,S. (2000), Vanishing Voices: The Extinction of the World’s 

Languages, Oxford University Press:New York 

Nwo. (2000), Endangered Language Research in the Netherlands: an overview and 

proposals . 1-2 

Omoniyi, T., & Goodith, W. (eds. 2006), The Sociolinguistics of Identity, 

Continuum:London: 

Patton, M. (1987), How to Use Qualitative Methods in Evaluation, California: Sage 

Publications Inc 

Poplack, S. and Meechan M. (1995), Patterns of Language Mixture: nominal 

structure in Wolof-French and Fongbe-French bilingual discourse. In 

Milroy, Lesley and Pieter Muysken (eds). One Speaker-Two languages: 

CrossDisciplinary Perspectives on Code Switching. 199-232. Cambridge 

University Press:Cambridge 

Poplack, S. (1980), Sometimes I´ll start a sentence in Spanish Y termino en español: 

toward a typology of code- switching. Linguistics. 18:581-618 

Robins, R. & Uhlenbeck, E. (eds. 1991), Endangered Languages, Berg:Oxford/New 

York, 

Robins, R. and Eugenius, U. (1992), Endangered Languages, Berg.http:/ /www. 

linguistlist.com:Oxford 

Rubanza, Y. (1979), The Relationship between Kiswahili and Other African 

Languages: The Case of Kihaya. Unpublished M.A. Dissertation: 

University of Dar es Salaam 

Saville-Troike, M. (1989), The Ethnography of communication- An introduction. 

Basil Blackwell Ltd:UK 

Schwartz, J. (1994), Speaking out and saving sounds to keep native tongues alive. 

WashingtonPost, March 14 (p. A3) 

http://www.linguistlist.com/
http://www.linguistlist.com/


85 

Ström, E.-M. (2009), The Situation of Ndengeleko: A Coastal Tanzanian Language 

(P10) . 235. 

Smieja, B. (2003), Language Pluralism in Botswana:Hope or Hurdle? Peter 

Lang:Frankfurt 

Swiggers, P. (2007),Two key Concepts of Language Endangerment: Language 

Obsolescence and Language Death. UDK , 21-28 

Tibategeza, E. (2010),Implementation of bilingual education in Tanzania: The 

realities in the schools. Nordic Journal of African studio, vol. 19(4) 227-

249 

UNESCO(2003), “Language Vitality and Endangerment”Available 

athttp://portal.unesco.org/culture/en/ev.php-URL accessed on 27/9/2010 

Veal, A. (1997), Research Methods for leisure and tourism .A practical guide 

.London Pitman 

Weinreich, U. (1951), Research problems in bilingualism, with special reference to 

Switzerland. Ph.D. Dissertation, Columbia University 

Yakub, A. (2012), International Journal of Humanities and Social Science Vol. 2 No. 

4 [Special Issue – February 2012] language use and choice .Maseno 

University: Kenya 

Yohana, R. (2009), A Sociolinguistic Analysis of Variation in a Rural African 

Community: Chasu in Same District, Tanzania PhD thesis. The 

University of Cape Town:South Africa 

Yoneda, N. (2006), Research Institute for the Study of Languages and Cultures, Asia 

and Africa: Tokyo.. — Vocabulary of the Matengo Language. Research 

Institute for the Languages and Cultures, Tokyo:Asia and Africa 

Yoneda, N. 1996, The Impact of the Diffusion of Kiswahili on Ethnic Languages in 

Tanzania: ACase Study of Samatengo. African Urban Studies 

Zungu, J& Pillay, R. (2010), High school learners' attitudes towards isiZulu in the 

Greater Durban Area. Language Matters: Studies in the Languages of 

Africa, 41:1, pp. 109-125 

 

 

 

 

 

 

 

http://portal.unesco.org/culture/en/ev.php-URL%20accessed%20on%2027/9/2010


86 

APPEDICES 

Appendix I: Interview Guiding Questions for Meru Native Speaker 

Dear respondent, 

I am Wariaeli I.Pallangyo, a student in the Master of Linguistics at University of 

Dodoma. 

These guiding questions are aiming at initiating a dialogue with respondents to 

naturally speak for them to provide information on Status of Meru Language in 

Tanzania. 

 

PART: 1 

Interview question for old Meru native speaker aged from age of 41-90 

1. What is your age?  

41-

50 

51-60 61-70 71-80 81+ 

1 2 3 4 5 

 

2. Gender  

(i) Male    ( ) 

(ii) Female    ( ) 

 

 3. What is your marital status? 

Single  Married  Divorced  widowed 

1 2 3 4 

 

 4. What is your highest education level? 

Primary 

Education 

Form 

four 

(CSE) 

Form 

six 

(ACSS) 

Certificate 

or 

Diploma 

Bachelor Master Others, 

specify… 

1 2 3 4 5 6 7 
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5. What is your occupation? 

Public 

or 

civil 

servan

t 

Private 

sector 

employe

e 

Informa

l sector 

Casua

l labor 

Retire

d  

Jobless/livin

g on 

remittance 

Others, 

specify.

. 

1 2 3 4 5 6 7 

 

6. (a) How many languages do you speak? 

(b)What are they? 

7. (a) Do you speak Meru language? 

Yes (  )No ( ) 

(b) If yes how do you feel? And if No, why? 

8. Do you like to identify yourself as Meru speakers? 

9. What is the importance of Meru language in your day today activities? 

10. Is there any need of using Meru language in your day today activities?  

If Yes or No explain why?  

11. Do you speak Meru language with your children? 

                   (i) Yes ( ) (ii) No If no why? 

12. What is the attitude(s) of your children towards speaking Meru language? 

13. Do you give your children Meru names? Explain why if the answer is Yes or No 

14. Do you teach your children Meru language? Give out the reasons for the answer 

you provide. 

15. Is there any need of motivating Meru language? Explain why? 

16. Do you have a tendency of narrating different traditional stories to your 

children? 

        (i) Yes (  ) (ii) No (  ) If the answer is Yes or No why? 

   17. Which language do you prefer most when you are at home palace? Explain as 

why you prefer that language you have mentioned. 

18. (a) Which language is mostly used by your parents at home? 

(b) Are you comfortable with that language? (i) Yes (ii) No If your answer is Yes or 

No explain why? 

19. How do you feel when you are speaking your mother tongue?   
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20. (a) Do you think the language is dying ? 

(i)Yes (  ) (ii) No (  ) 

(b)Why do you think so? 

       21. Do you like to speak Meru language with your peer? Why do you like to do 

so?  

       22. (a) Do think there is a need to prevent Meru language? (i)Yes (  ) (ii) No  

                  (b) Why do you think there is a need to prevent or not to prevent Meru 

language? 

 

PART II: 

Interview questions for primary pupils and secondary students 

1. What language do you like to use? Why do you prefer such a language? 

2. Is there any need of using Meru language in your life? 

(i) Yes (  ) (ii) No (  ) if the answer is Yes or No: why? 

    3. What language do you like to speak with your grandfather or grandmother at 

home? Why do you like to use such language? 

    4. Which language do you like for communication outside classroom? Why do 

you use such a language? 

    5. Which language(s) is used for formal and informal communications in your 

area? Why such language(s) is used? 

    6. What language(s) is used as the major and which one is used by few people in 

your area? 

 

     Part B (for school pupils who are Meru speakers)  

    7. Do your parents have time for narrating story using Meru language at home? 

Yes (  )           

        No (  ) if Yes, what kind of the story? If No, why? 

8. What language(s) do you speak when fetching water or collecting firewood? 

    (a) Meru language (b) Swahili language (c) English language 

     9. Is there any important of using Meru language as your first/mother tongue? 

Yes (  ) No          (   ) Give out at least three reasons for your answer 
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MWONGOZO HOJAJI KWA WAZUNGUMZAJI WA KIMERU 

SEHEMU: I 

Mwongozo hojaji kwa wazungumzaji wa kimeru kuanzia umri wa miaka 41-90 

Taarifa za awali 

1. Umri wako ni 

41-50 51-60 61-70 71-80 81+ 

1 2 3 4 5 

  

2. Jinsia  

                (i) ME    ( ) 

    (ii) KE    ( ) 

3. Hali ya ndoa (Zungushia mduara panapostahili) 

 

Sijaoa/Sijaolew

a 

Nimeoa/Nimeolew

a 

Tumeachan

a 

Mjan

e 

Tumetengan

a 

1 2 3 4 5 

 

4. Nini kiwango chako cha cha elimu? 

 

Elimu 

ya 

msingi 

Kidato 

cha nne 

Kidato 

cha sita 

Diploma 

au cheti 

Shahada 

ya 

kwanza 

Shahada 

ya pili 

Kiwango 

kingine, 

fafanua.. 

1 2 3 4 5 6 7 

 

5. Kazi yako ni nini? 

 

Mtumishi 

wa 

umma 

Mwajiriwa 

sekta 

binafsi 

Sekta 

isiyo 

rasmi 

kibarua Mstaafu Sina 

ajira 

Nyingine, 

fafanua.. 

1 2 3 4 5 6 7 

 

6. (a) Je, unazungumza lugha ngapi? 

(b) Taja lugha hizo 
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7. (a) Je, unaweza kuzungumza kimeru?  

(i)Ndiyo( ) (ii) Hapana (   ) 

(b) Kama ni ndiyo unajisikiaje na kama ni hapana kwa nini 

8. Je, unapenda kujipambanua kuwa unazungumza lugha ya kimeru? 

9. Je, lugha ya kimeru ina mchango gani katika shughuli zako za kila siku? 

       10. Je, kuna umuhimu wowote wa kutumia lugha ya kimeru katika shughuli 

zako za kila       siku? Kama ndiyo ni kwa nini na kama ni hapana ni kwa nini? 

11. Je, huwa unapenda kuzungumza kimeru na watoto wako? 

12. Ni upi msimamo wa watoto wako kuhusu kuzungumza lugha ya kimeru? 

13. Je, watoto wako wanatumia majina ya asili? Kama jibu ni ndio au hapana, eleza 

kwa nini?  

14. Je, unawafundisha watoto wako lugha ya Kimeru? eleza kwa nini kwa jibu 

utakalotoa. 

        15. Je, kuna umuhimu wowote wa kuhamasisha uzungumzaji wa lugha ya 

Kimeru? Kama ndio 

au hapana, eleza kwa nini? 

       16. Una mazoea ya kuwasimulia watoto wako hadithi kwa kutumia lugha ya 

asili?  

(i) Ndio (  ) (ii) Hapana (  ). Kama jibu ni ndio au hapana, eleza ni kwa nini. Toa 

hoja  

tano. 

       17. Ni lugha ipi unapenda kuitumia zaidi ukiwa nyumbani? Kwa nini unapenda 

lugha hiyo tajwa? 

18. Je, ni lugha ipi wazazi wako wanaitumia sana nyumbani?  

(b) Je, unajisikia huru na hiyo lugha? (i) Ndiyo (ii) Hapana  

Kama ndiyo au hapana ni kwa nini?  

       19. Je, unaridhika kujipambanua kama muongeaji wa lugha ya kimeru ndani ya 

nchi  

 yako? 

(i)Ndiyo (  ) (ii)Hapana (   ) 

20. Unajisikiaje unapozungumza Kimeru? 

            21. Unadhani lugha inaweza kufa? 

                   (i)Ndiyo (   ) (ii) Hapana (  ) Kwa nini unafikiri hivyo? 
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       22. Je, unapenda kuzungumza lugha ya kimeru na rafiki zako? Kwa nini 

unapenda  

 kufanyahivyo? 

       23. (a) Je, unafikiri kuna haja ya kuitunza lugha ya kimeru?(i) Ndiyo (    ) (ii) 

Hapana 

      (b) Ni kwa nini unafikiri kuna haja ya kuitunza au kutoitunza lugha ya kimeru? 

 

SEHEMU: II 

Mwongozo hojaji kwa wanafunzi wa shule ya msingi na sekondari kuanzia 

umri miaka 5-19 

1. Je, ni lugha ipi unapenda kutumia? Kwa nini unapendelea hiyo lugha? 

2. Kuna umuhimu wa kutumia lugha ya kimeru katika maisha yako? 

(i) Ndiyo (ii) Hapana (  ) kama jibu ni ndiyo au hapana: ni kwanini? 

     3. Je, ni lugha ipi unapenda kuzungumza ukiwa na babu au bibi nyumbani? Kwa 

nini unapenda kutumia hiyo lugha? 

    4. Je, lugha ipi/zipi zinatumika katika mawasiliano yaliyo na yasiyo rasmi? Kwa 

nini hiyo/hizo lugha zinatumika? 

    5. Je, ni lugha ipi au zipi zinatumika na ni ipi inatumika na watu wachache 

kwenye eneo lako? 

 

    Sehemu B (kwa wanafunzi wa shule ndogo ambao ni wazungumzaji wa lugha 

ya kimeru) 

    6. Je, wazazi wako wana muda wa simulizi kwa kutumia lugha ya kimeru mkiwa 

nyumbani? Ndiyo (  )Hapana(  ) kama Ndiyo, iandike kwa ufupi ukitumia lugha ya 

kimeru na kama jibu lako ni hapana, kwanini? 

            7. Je, ni lugha ipi/zipi unayongeaga wakati unachota maji au kuokota kuni? 

(a). Kimeru (b) Kiswahili (c) Kiingereza 

    8. Je, kuna umuhimu wa kutumia lugha ya kimeru kama lugha yako ya kwanza au 

lugha mama? Ndiyo (  ) Hapana (  ) Toa angalao sababu tatu kwa jibu lako 
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Appendix II: Questionnaire form for Meru Native Speakers 

These questionnaires will guide a researcher to capture the information about 

language used by Meru native speakers for culture identification and domain of 

language use for the problem under investigation. 

Dear respondents, 

I am Wariaeli I. Pallangyo, studying the Master of Linguistics at University of 

Dodoma. 

Kindly, you are requested to answer these questions. This questionnaire is part of 

research project to assess ―Status of Meru Language in Tanzania in Meru 

District”. I would like to be informed on certain issues concerning the above topic. 

You have been selected as one of the respondents in this survey. Your response will 

highly be appreciated and its contribution will have great impact in master‘s thesis 

production. All information provided will be used only for academic purposes and 

otherwise. 

 

PART: I 

Questionnaires for old Meru Native Speaker Aged from Age of 41-90 

1.What is your age? (Tick the appropriate answer) 

(i) 41-50 (ii) 51-60 (iii) 61-70 (iv) 70- 

2. What is your gender?  

(i) Male ( ) (ii) Female (    ) 

3. What is your marital status? (Tick the appropriate answer) 

(i). single (ii) married (iii) divorced (iv) widowed 

4. What is your educational level? 

(i) Primary (ii) Form four (iii) form six (iv) certificate (v) Others 

5. What is your occupation? 

(i)Public or civil servant (ii) Private sector employee (iii) Informal sector (iv) casual 

labor (v) Retired 

    6. Which language do you like to speak with your friends mostly? (i) Meru 

language ( ) (ii) Kiswahili (   ) (iii) English language (   ) (iv) others languages (  ) 

    7. Which language do use in your domestic activities? (i) English language (   ) 

(ii) Kiswahili (   ) (iii) Meru language (   ) (iv) other languages ( ) 
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    8. Which language did you acquire before you get in school? (i) Meru language ( ) 

       (ii) Kiswahili (  ) (iii) English language (  ) (iv) other languages ( ) 

     9. Which language do you speak when you are in church and or mosque? (i) 

Meru language (   ) (ii) English language (   ) (iii) other languages (  ) 

(iv)Kiswahili,if you speak language different from Meru language explain why 

       10.Which language do you speak when you are in Meru traditional ceremonies? 

(i) other languages (   ) (ii)Meru language (   ) (iii) English language (  ) (iv) 

Kiswahili (  ) 

11.Are you satisfied to introduce yourself as a Meru language speaker? 

(i) Yes (    ) (ii) No (    ) 

       12. Which language do you use when you are at the market?(i) Meru language 

(ii) Kiswahili (iii) English language  

       13. Which language is used in your family meeting level?(i) Swahili language 

(ii) English language (iii) Meru language 

14. What are the names that used to identify your culture? 

      (i) Meru (ii) Kiswahili (iii) English 

15. What are the names do you prefer to give to your children? 

(i) Kiswahili (ii) Meru (iii) English  

 

PART II: 

Questionnaires for secondary students and primary pupils 

(Meru speakers) age of 5-19 

1. Name of school…………………………………. 

2. What is your age? (Circle appropriate number) 

5-9 10-14 15-19 

1 2 3 

 

     3. What language do you prefer in your group discussion in the classroom? (a) 

Swahili language (b) English language (c) Meru language (   ) 

    4. What language do you like for casual conversation with friends or peer groups 

during your holidays? (a) Meru language (b) Swahili language (c) English language 

(    ) 
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    5. Which language do you speak with your parents at home? (a) Swahili language 

(b) Meru language (c) English language (    )  

6. Provide the meaning of the following words/ phrase words into Meru language 

List of words/phrasal words 

Food……………………………………………………………………… 

Grandmother……………………………………………………………… 

Hen……………………………………………………………………….. 

Cow……………………………………………………………………….. 

Eat.……………………………………………………………………….. 

Sweep…………………………………………………………………….. 

House……………………………………………………………………... 

Grandfather……………………………………………………………….. 

Dig………………………………………………………………………… 

Brother…………………………………………………………………….. 

Water………………………………………………………………………. 

Cat………………………………………………………………………….. 

Road………………………………………………………………………… 

Relative……………………………………………………………………… 

Greeting……………………………………………………………………… 

Aunt…………………………………………………………………………. 

Sister………………………………………………………………………… 

Cloth………………………………………………………………………… 

Dog…………………………………………………………………………… 

Sleep…………………………………………………………………………. 

Friend………………………………………………………………………… 

 

7. Do you speak Meru language? Are you conversant with such language? 

    (a) Yes ( ) (b) No ( ) 

    8. (a) Which language do you speak when you are in deferent play ground? (i) 

Meru language (ii) Swahili language (iii) English language  

    9 (a) Which language is used by your peers? (i) Meru language (ii) Swahili 

language (iii) English language (iv) others  
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       10. Which language do you speak when you are at school,in church or mosque? 

(i) Meru language (  ) (ii) English language (  ) (iii) other languages (  ) (iv) 

Kiswahili, if you speak language different from Meru language explain why? 

………………………………………………………………………………………… 

DODOSO KWA WAZUNGUMZAJI WA KIMERU 

Ndugu mshiriki, 

Ninaitwa Pallangyo, I. Wariaeli mwanafunzi wa Shahada ya Uzamili katika fani ya 

Lugha Chuo Kikuu cha Dodoma. 

Tafadhali, ninakuomba ujibu maswali haya. Dodoso hili ni sehemu ya mradi wa 

utafiti unaochunguza ―hadhi ya lugha ya kimeru Tanzania,Wilaya ya Meru” 

Ningependa kupata taarifa juu ya masuala fulani kuhusu mada hiyo hapo juu. Wewe 

umechaguliwa kuwa mmojawapo wa washiriki watakaojibu maswali ya dodoso la 

utafiti huu. Nitashukuru sana kupata majibu yako ambayo yatakuwa mchango 

mkubwa sana katika kuandaa tasinifu ya shahada ya uzamili. Taarifa zote 

zitakazokusanywa zitatumiwa kwa madhumuni ya kitaaluma tu na zitabaki kuwa 

siri. 

 

SEHEMU: I 

Dodoso kwa wazungumzaji wa lugha ya kimeru watu wazima umri kati ya 

miaka 41-90 

1. Umri wako ni (weka tiki kwenye jibu sahihi) 

(i). 41- 50 (ii) 51-60 (iii) 61-70 (iv) 70- 

2. Jinsia yako ni ipi? (weka tiki kwenye jibu sahihi) 

(i) ME ( ) (ii)KE ( ) 

3. Hali ya ndoa (Zungushia mduara panapostahili) 

(i)Sijaoa/Sijaolewa (ii)Nimeoa/Nimeolewa 

(iii)Tumeachana(iv)Mjane(v)Tumetengana 

4. Nini kiwango chako cha juu cha elimu? 

(i) Elimu ya Msingi (ii)Kidato cha Nne 

(iii)Kidato cha Sita (iv) Cheti au Diploma (v)Kiwango kingine, fafanua 

5.Kazi yako ni nini? 

(i)Mtumishi wa umma (ii)Mwajiriwa katika sekta binafsi (iii)Sekta isiyo rasmi (iv) 

Kibarua  (v)Mstaafu 
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6. Ni lugha ipi unatumia zaidi ya nyingine kati ya hizi : 

(i) Kimeru ( ) (ii) Kiswahili () (iii) Kiingereza (  ) (iv) lugha zingine ( ) 

7. Je, ni lugha ipi unaitumia katika shughuli zako za kila siku?  

    (i) Kiingereza ()(ii) Kiswahili ( ) (iii)Kimeru ( ) (iv) lugha nyinginezo ( 

8. Ni lugha ipi ulijifunza kabla ya kwenda shule? 

    (i) Kimeru ( ) (ii) Kiswahili ( ) (iii) Kiingereza ( ) (iv) lugha nyinginezo (  ) 

9. Je, ni lugha ipi inatumika ukiwa kanisani au msikitini? 

    (i) Kimeru ( ) (ii) Kiingereza ( ) (iii) lugha nyinginezo ( ) (iv) Kiswahili. Kama 

inatumika lugha tofauti na kimeru ni kwa nini?  

10. Je, ni lugha ipi inatumika ukiwa katika sherehe za jadi? 

 (i) Lugha zinginezo ( ) (ii) Kimeru ( ) (iii) Kiingereza ( ) (iv) Kiswahili ( ) 

11. Je, ni lugha ipi unatumia ukiwa sokoni? 

(i) Kimeru (ii) Kiswahili (iii) Kiingereza  

            12. Je, ni lugha ipi inatumika kwenye vikao vya familia?  

(i) Kiswahili (ii) kiingereza (iii) kimeru 

13. ni lugha ipi unapenda kutumia kutambulisha utamaduni wako? 

(i) Kimeru (ii) Kiswahili (iii) Kiingereza 

14. Ni majina gani unapenda kuwapa watoto wako? 

(i) Kiswahili (ii) Kimeru (iii) Kiingereza 

 

SEHEMU: II 

Dodoso kwa wazungumzaji wa lugha ya kimeru kwa watoto wa shule za msingi 

na sekondari (wazungumzaji wa kimeru) umri kuanzia miaka 5-19 

1. Jina la shule…………………………………….. 

2.Umri wako ni (Zungushia mduara panapostahili) 

5-9 10-14 15-19 

1 2 3 

    

    3. Je, ni lugha ipi unapendelea kutumia kwenye makundi ya kujisomea darasani? 

(a) Kiswahili (b) kiingereza (c) Kimeru ( ) 

    4. Je, ni lugha ipi unapenda kutumia kwa mazungumzo ya kawaida ukiwa na 

rafiki zako kipindi cha likizo yako? (a) Kimeru (b) Kiswahili (c) Kiingereza() 
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    5. Je, ni lugha gani unazungumza ukiwa na wazazi wako nyumbani? (a) Kiswahili 

(b) Kimeru (c) Kiingereza ( ) 

6. Toa maana ya maneno au kundi la maneno yafuatayo kwa lugha ya kimeru 

 

 (a). Maneno/kundilamaneno 

Chakula……………………………………………………………………. 

Bibi………………………………………………………………………… 

Kuku………………………………………………………………………. 

Ng‘ombe.………………………………………………………………….. 

Kula.………………………………………………………………………. 

Fagia……………………………………………………………………… 

Nyumba…………………………………………………………………… 

Babu………………………………………………………………………. 

Lima……………………………………………………………………….. 

Kaka……………………………………………………………………….. 

Maji………………………………………………………………………… 

Paka………………………………………………………………………… 

Barabara…………………………………………………………………… 

Jirani………………………………………………………………………… 

Salamu……………………………………………………………………… 

Shangazi…………………………………………………………………….. 

Dada………………………………………………………………………… 

Nguo………………………………………………………………………… 

Mbwa………………………………………………………………………… 

Lala…………………………………………………………………………… 

Rafiki………………………………………………………………………… 

 

7.Ni lugha ipi unapenda kwa ajili ya mawasiliano nje ya darasa? Kwa nini unatumia 

hiyo lugha? 

8. Je, huwa unaongea lugha ya kimeru? Unaimudu hiyo lugha? 

    (a) Ndiyo () (b) Hapana ( ) 

    9. (a) Ni lugha ipi inazungumzwa sana ukiwa katika michezo mbalimbali 

uwanjani?Kimeru (ii) Kiswahili (iii) kiingeraza  
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           (b) Ni kwanini unaitumia hiyo lugha? 

            10. (a) Je, ni lugha ipi inatumika ukiwa na marafiki zako?  

(i) Kimeru (ii) Kiswahili (iii) kiingereza 

       (b) Unafikiri ni kwanini hiyo lugha inatumika 
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Appendix III: Permission Letter from the University of Dodoma 
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Appendix IV: Comments from External Examiner 

S/N ISSUE ACTION PAGE NUMBER 

1. To add the preposition ―of‖ 

to the abstract 

To remove the words ―in 

this research‖ from the 

abstract.  

To remove the preposition 

―of‖ and replaced by ―for‖ 

in the abstract. 

 

The word has been added to 

the abstract and edited to read 

as ―of dying‖ 

The words ―in this research‖ 

have been removed. 

The preposition ―of‖ has 

been replaced by ―for‖ and it 

has been read as ―for 

linguists‖ 

v 

2. To remove the words ‗the‖, 

―its‖ and add comma.   

To move the words ―This 

reflects to the current study 

whereby the Meru native 

speakers are declining 

rapidly to small numbers. 

The younger generations 

are not learning to speak 

the native language, and 

the domains in which the 

language is used have 

disappear to the extent that 

it is not regularly used in 

the speech community. The 

Meru native language is in 

endangered due to lack of 

effective transmission of it 

to young generation‖ to the 

chapter on Data 

Presentation and 

Discussion. 

The words were moved to the 

chapter on Data Presentation 

and Discussion. 

 

 

 

 

 

 

19 and 20 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

3. As in page 19, to move the 

sections which include the 

words ―therefore … in 

The paragraphs indicated in 

page 21 and 23 were moved 

to the section of Data 

22, 24 and 27. 
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page 21 and page 23 with 

the words this is relevant to 

the study…... to the section 

of data presentation and 

discussion.  

To revise the section in the 

page of 26 to bring the idea 

that, the study is based on 

the specific language in the 

case of Meru language.  

presentation and discussion 

as indicated by the 

examiner(s). 

 

 

 

 

The section was rephrased 

and brings the idea that none 

of various studies in the 

literature reviewed has 

looked into the status of 

Meru language.  

 

4 

To provide the column for 

percentages in the Table 

4.4. 

To move the part of 

conclusion to 

Recommendation section. 

To include the missing 

page of 53 from the 

research.   

The table 4.4 referred was 

provided with the column for 

the percentages.  

The conclusion part from the 

page of 59 was moved to the 

Recommendation part as 

indicated by examiners. 

The missing page of 53 from 

the text was included. 

61 and 63. 

. 

 

 

 

 

 

 

53 

 


