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ABSTRACT 

The purpose of this study was to examine the contribution of Big Results Now 

(BRN) initiative on academic performance of secondary school students in their 

National Form Four Examinations taking Musoma Municipality as the case study. 

The specific objectives of the study were three which were first, to explore the 

performance of students before and during the implementation of BRN, second, to 

scrutinize the National Key Result Areas (NKRA) given in education as a focus 

factors behind the successful/unsuccessful implementation of BRN in targeted 

schools and third, to examine the challenges hindering the implementation of BRN 

initiative. The study was guided by Vroom‟s Theory of Expectancy and Walberg‟s 

Theory of Education Productivity. It employed a total of 173 respondents whom 

included secondary school teachers, heads of schools, School Inspectors and District 

Secondary Education Officer. The Study employed a cross sectional survey design 

and data were collected through questionnaires and interviews as primary sources of 

data collection supplemented by documentary review as the secondary source of 

data collection. The findings revealed that there were some academic achievements 

of the BRN initiative in the students‟ academic achievements However, by far and 

large, the trend of performance remained more or less the same. Again the 

implementation of BRN Initiative do face some challenges like insufficient 

provision of capitation grants, lack of basic facilities like laboratories and libraries, 

lack of in service teacher training, lack of teacher motivation, lack of community 

awareness on the initiative and student‟s absenteeism and drop out. The study 

recommends for teaching and learning environments to be improved, teachers to 

update their knowledge through in service training and encouraging accountability 

among different government and education Officials for successfulness of any 

education initiative.   
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CHAPTER ONE 

1.0 Introduction 

Big Results Now (BRN) as an educational initiative was launched in Tanzania in 

July 2013 with the aim of uplifting education standard in Tanzania which is reported 

to exhibit unsatisfactory results for a long time (Kuluchumila et al.,2016). It is 

against this understanding of the status of education in Tanzania and the advent of 

BRN that, this study was proposed to search for the achievement of Big Results 

Now in ten secondary schools in Musoma Municipality in Mara region so as to 

assess the extent of the performance of students in those schools in the National 

Examinations for Form Four.  

1.1 Background to the Study  

The Tanzanian education sector has not been performing satisfactorily in terms of 

quality since the 1980s ( Kuluchumila et al., 2016). Given the poor performance in 

the education sector, the government since then has been devising different 

programmes earmarked to rectify the downward trend of education in the country. 

For instance, in 2002 the government through the then Ministry of Education and 

Culture (MOEC) came up with Primary Education Development Programme (PEDP 

I) which geared to improve the quality of education as well as increase the 

accessibility of such children to primary school education, increase the number of 

classrooms and number of teachers (Davidson, 2004). Having launched the first 

phase of Primary Education Programme, Secondary Education Development 

Programme (SEDP I) also came in a sense that, the increased enrolment in Primary 

schools would require the same expansion enrolment in Secondary education.  
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The two phases of Secondary Education Development Programme (SEDP I and II) 

left much to be desired; lack of competent teachers, poor benefits paid to them as 

well as poor housing. Again, learners as the product of the two programmes have 

been said to lack competencies which would make them to be employable 

(Twaweza, 2013). 

The shortcomings of SEDP were more clearly manifested in the 2013 Form Four 

National Examination Results where 240,903 out of 397,126 failed putting the 

failure rate at 61% up from 46% in 2011 (Twaweza 2013). The Prime Minister 

formed a commission to investigate the reasons for failure fro which shortage of 

textbooks, teachers not teaching effectively and lack of motivation to teachers were 

reported to be some of the reasons for the failure.  

Given the continued unsatisfactory performance of the education sector and other 

sectors in the country, the Tanzanian government made some consultations with the 

Malaysian government to find what was behind its economic prosperity 

(Kuluchumila et al. 2016). As a result of these consultations, the Big Fast Results 

Model, the programme developed by the Malaysia‟s Performance and Delivery Unit 

(PEMANDU) the Big Results Now (BRN) programme was launched in Tanzania in 

July 2013. 

Unveiled by the 4
th

 Tanzanian government president, Doctor Jakaya Mrisho 

Kikwete, the initiative was expected to remove the culture of „business as 

usual‟(rewire the way the public officials and officers work) in serving the public to 

move Tanzania forward (URT, 2015). It should be remembered that, Tanzania is 

struggling to become a middle economy country and so the initiative would serve as 

one of the means to succeed (Tanzania Development Vision, 2025). 
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The adoption of initiative was meant to address six priority areas of the Tanzanian 

economy which are: energy and natural gas, agriculture, water, education, transport 

and mobilization of resources (Komba and Sigala, 2015).In response to the BRN as 

initiated by the central government, the then Ministry of Education and Vocational 

Training (MOEVT) developed 9 key initiatives or NKRA (National Key Results 

Areas) for education improvement. These include: Student-Teacher Enrichment 

Programme (STEP) with the 80% pass rate for primary and secondary schools. 

STEP aimed at capacitating teachers to develop a culture of identifying and 

enriching low performing students who are at risk of failing their examinations due 

to several learning challenges (Komba and Sigala, 2015;TDV, 2025).  

Other areas are School improvement toolkit with practical guidebooks and training 

school heads as key players and implementers of the BRN. School heads have been 

receiving workshops and seminars on how to manage schools. These managerial 

skills are expected to help them in managing resources, teaching and non teaching 

staff, students and improvement of school-community collaboration for the 

betterment of the BRN in schools, (Kuluchumila et al., 2016). Also, official school 

ranking, school incentive schemes, basic facilities construction as well as provision 

of capitation grants are among other areas which are thought to improve the 

performance of students in their secondary schools Examinations as well as 

improving the quality of education in Tanzania if well applied. 

1.2 Statement of the Problem 

There have been a number of educational programmes and initiative all geared to 

improve education standards in Tanzania both at primary and secondary education 

level. In recent years for secondary education there have been a SEDP I programme 
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that was initiated as a response to improve the education standards at secondary 

school level (MOEC, 2004) .Like PEDP I and II as Sumra and Rajani ( 2006) note, 

SEDP improved the enrolment of students in secondary schools but challenges such 

as the quality of education remained unaddressed.  

The study by Haule (2015) on SEDP -I achievement on the quality of education in 

Musoma Municipality, noted that there was an acute shortage of teachers, teaching 

and learning facilities, human resource development, the language problem, poor 

accommodation for students and poor working and living conditions for teachers. 

These were some of the factors that were hindering the provision of quality 

secondary school education. The implementation of BRN commenced in 2013/2014 

financial year as a way to sweep away these challenges. In line with the findings by 

Haule (2015) on the contribution of SEDP in improving education in Musoma 

Municipality, this study was interested to examine the contribution of BRN in 

improving education standards in Musoma municipality by focusing on the 

performance of students in their National Form Four Examinations before and after 

the implementation of BRN to see if there has been any improvement of students as 

a reflection of the aspirations BRN initiative. 

1.3 Objectives of the Study 

1.3.1 Main Objective  

The main objective of this study was to assess the contribution of BRN initiative in 

improving the performance of students in their Form Four National Examinations in 

the ten secondary schools in Musoma Municipality.  
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1.3.2 Specific Objectives 

The following are the specific objectives that were deemed important in guiding the 

current study: 

(i) To determine factors leading to the introduction of BRN initiative in 

Musoma Municipality 

(ii)  To analyse the National Key Result Areas (NKRA) given in education as the 

focus behind the successful implementation of BRN in Musoma 

Municipality.  

(iii) To examine challenges hindering the implementation of BRN initiative in 

the targeted secondary schools in Musoma Municipality. 

1.3.3 Research Questions 

The following were the research questions to reflect the specific objectives: 

(i)  What are the driving factors leading to the introduction of BRN initiative in 

Tanzania? 

(ii)  To what extent has the implementation of NKRA in education as the focus 

of BRN initiative been successful?  

(iii) What are the challenges facing the implementation of BRN initiative in the 

targeted secondary schools in Musoma Municipality? 
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1.4 Significance of the Study  

The findings of this study were expected to benefit different education stakeholders 

such as teachers, heads of school and education policy makers. For the teachers, the 

findings will give them new insights on how to teach effectively and achieve 

different educational objectives in line with different educational programmes or 

initiatives which are given from time to time. For the school heads, the findings will 

help them in managing better their schools in conjunction with both teaching and 

non-teaching staff so as to realise the educational goals which are set from time to 

me. For the education policy makers, the findings will help them to do more 

researchers so as to devise policies or strategies that are realistic given the resources 

and the prevailing learning environment in schools. That is, never being too 

ambitious or aspiring too little. This will reduce the discrepancies which have been 

so common with different educational policies or initiatives that are devised when it 

comes to their implementation because they have been falling far below the 

expectations.  

1.5 Limitation and Delimitation of the Study 

 This study was limited to the assessment of the academic performance of form four 

students in their national examinations. It did not deal with the performance of form 

two or form six students in their ACSEE results. Again, the study included only the 

public secondary schools thus excluding the private secondary schools. 

1.6 Organisation of the Study 

The study is organized into five chapters. Chapter one presents the problem and its 

context, chapter two presents literature review. Chapter three is concerned with the 

research methodology. Chapter four gives the presentation, analysis, and discussion 

of the findings. Finally, chapter five gives the summary of the study, conclusion 

recommendations. 
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CHAPTER TWO 

LITERATURE REVIEW 

2.0 Introduction 

This part reviews literature related to the contribution of different educational 

programmes to the improvement of education or performance of students in different 

countries in the world. It first presents the theoretical framework literature upon 

which the study as whole revolves. It then reviews different educational programmes 

focusing on experiences of some selected countries in the world and then narrows 

such review down to Tanzania context by focusing on some educational 

programmes such as PEDP I and II, SEDP I and II and finally BRN. The chapter 

ends with a synthesis of the reviewed literature followed by identification of the 

knowledge gap. 

2.1 Theoretical Framework 

This study was guided by Vroom‟s Expectancy Theory and Walberg‟s 1981 Theory 

of Academic Achievement. 

2.1.1 Vroom Expectancy Theory  

The main idea of this Theory is that people are motivated to do something because 

they think their actions will lead to their desired outcomes (Vroom, 1964).The 

theory is based on four assumptions. One assumption is that, people join 

organizations with expectation of their needs, motivation and past experiences. A 

second assumption is that an individual‟s behaviour is a result of conscious choice. 

That is  people are free to choose those behaviours suggested by their own 

expectancy calculations. A third assumption is that, people want different things 

from the organization (e.g. good salary, job security, advancement and challenge). A 
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fourth assumption is that people will choose among alternatives so as to optimize 

outcomes for their personal gain (Lunenburg,1964). 

The Expectancy Theory which is based on these assumptions has three key 

elements: expectancy, instrumentality and valence. A person is motivated to the 

degree that he or she believes that (a)efforts will lead to acceptable 

performance(expectancy), (b) performance will be rewarded (instrumentality) and 

(c) the value of the rewards is highly positive (valence) (Luneburg, 1964). The 

above elements are briefly described below;   

Expectancy 

According to Luneburg (1964), expectancy is based on probability and ranges from 

0 to 1. If an employee sees no chance that effort will lead to desired performance 

level, the expectancy is 0, and if the employee is completely certain that the task will 

be completed, the expectancy has the value of 1. This study was seeking to know if 

what was expected by the BRN is being attained through learners‟ performance. 

Instrumentality 

Instrumentality is an individual estimate of the probability that a given level of 

achieved task will lead to various work outcomes. For example; if an employee sees 

that a good rating will always result in salary increase, the instrumentality has a 

value of one. If there is perceived relationship between a good performance rating 

and salary increase, then the instrumentality is 0. This is to say, implementers of the 

BRN would be motivated to work if they knew they would be rewarded for good 

results in students examinations (Luneburg 1964). 
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Valence 

According to Luneburg (1964), valence is the strength of an employee preference for 

a particular reward. This includes salary increase, promotion and recognition by the 

supervisors. Valence can be either positive or negative. If an employee has a strong 

preference for attaining a reward, valence is positive, at the other extreme, valence is 

negative. And if an employee is indifferent to a reward then valence is 0. 

2.1.2 Walberg’s Theory of Academic Achievement 

This theory proposes that, psychological characteristics of individual students and 

their immediate psychological environments influence educational outcomes 

(cognitive, behavioural and attitudinal) (Walberg, 1981).  The theory maintains that, 

classroom learning is a multiplicative, diminishing-return function of four essential 

factors. These factors are identified by Haertel et al., (1983) as briefly described 

below; 

Student’s Ability and Motivation  

For effective learning to occur, students‟ ability or prior achievement should be 

considered. Students who become more self aware and confident regarding their 

learning abilities and who were more motivated, who set learning goals and who 

were organized in their approach to work  performed better in schools. Here, 

learners‟ age and development should be put into consideration. By knowing 

learners ability a teacher can set appropriate strategies to make him or her learn. 

Again, in order for good academic performance to occur, learners should be 

motivated to learn.  
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Quality and Quantity of instruction 

Walberg argue that, productive education can occur when the kind of content 

provided is of high quality;, thus it has been well prepared and the student-teacher 

interaction is observing content teaching pedagogies. Also, the quantity considers 

age levels of learners.  

Social-Psychological Environment of the Classroom 

This is how students feel about their learning and how they relate when learning. 

The environment which is emotionally secure encourages effective learning and 

high academic achievement. Learner -teacher interaction in the classroom should be 

well managed and motivating to learn. 

Education Stimulating Condition in the Home and Peer Group 

Home environment and behaviours of peers can affect learning. Learners whose 

family backgrounds encourage learning are to achieve better in studying. Parents 

and guardians should be informed and be aware of their children academic 

achievement and help them attain their goals. Learners whose home environment 

and parent lack schooling support may not be achieving very high in their 

academics. On the other hand learners who relate with peers with ill behaviours can 

sometimes adopt and lose their prior academic ability.   

It also seems that, each of these essential factors is necessary but scarce by itself for 

learning in the classroom. This is to say all of these factors are needed at least at 

minimum level. That they are all working together. In this sense they may substitute, 

compensate, or trade of for one another in failing rates of return. For instance; huge 

quantities of time may be required for a moderate amount of learning to occur if 

motivation, ability or quality of instruction is minimal. 
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Walberg goes far by arguing that, in order to increase affective, psychomotor and 

cognitive learning, nine factors which are categorized in three sets require 

optimisation. These sets are; a set of attitude variables (ability, development 

level(age)  and motivation), a set of instructional variables (quantity and quality) and 

a set of environment variables (home, classroom, peers and media). 

2.2 Education Initiatives-Way to Quality Education and Life 

Educational programmes or initiatives are conceived and implemented to respond to 

educational crises or problems. 

According to Tanzania Development Vision 2025 in the Annual Review Meeting 

(2013) Big Results Now was stated as an initiative or programme of the local efforts 

of Tanzania to deliver on development vision 2025 inspired by the experience of 

Malaysia government which had launched a programme in 2009 known as “Big Fast 

Results” (BFR) to realise its vision of becoming a high-income country by 2020. Big 

Fast Results was centred on delivery labs for priority areas and the Performance 

Management and Delivery Unit (PEMANDU) was established to run and monitor 

the programme.  

When it comes to education, Malaysia has enjoyed noticeable success in expanding 

access to education. It is reported that it is now only 10 percent of Malaysian adults 

who have no schooling compared to more than half the population at the time of 

independence in 1957 (JCI, 2016). However, as it has been noticed (JCI, 2016) that 

despite spending heavily on education (roughly between 5 and 6% of GDP) 

Malaysian pupils have been performing poorly in international tests. It is informed 

that in all countries in the Asian region, Malaysia is ahead only of Indonesia. 
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Realising this, the government of Malaysia embarked on reforming the national 

education system through launching different educational initiatives such as the 

National Education Blueprint which was released in 2013 and it includes a variety of 

reform initiatives, from improvements to English language teaching to the teaching 

of “thinking skills” (JCI ;ibid). Other initiatives are such as Computer –enabled 

Smart Schools to Cluster Schools as “Centres of Excellence”  

Other aims of the Malaysia National Education Blueprint (2013-2025) are to 

promote unity among students, raising teacher quality, improved infrastructure for 

schools in rural areas and improved access to quality education (Malaysia National 

Education for All Review Report,2015). With the educational experience of the 

USA as one of the big nations in the world, Kanter (2014) speaking on the 

secondary education in the US, termed that education as “mediocre”. The factors 

behind her calling that education mediocre were put into four categories as follows: 

Falling academic performance, It was observed that while the US had previously led 

the world in academic achievement; the results from 2009 showed that it was 25
th

 in 

the world in Mathematics, 22
nd

 in Science and 17
th

 in Reading. It was also observed 

that approximately one million children drop out of high school every year. It was as 

well noted that 90% of high school students would be expected to pursue higher 

education but only 70% did so. 

It was claimed that in the survey of educators, young people and employers, 72% of 

educators said that students were ready for jobs; however, it was only 45% of young 

people who felt that they were ready for the jobs. It was noted that this lack of 

readiness explained why there was high unemployment in the United States and 
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why, despite having three to four unfilled jobs, there were not enough people with 

appropriate skills to fill those jobs. 

It was suggested that in order to improve the standard of education, some 

educational initiatives should be initiated. For example, P21 Exemplar Programme. 

This programme was initiated by highlighting 25 outstanding schools from 9 states 

through case studies, videos and podcasts in order to make the nation move from 

awareness to action. Among those 25 selected schools, common characteristics of 

students including strong, distributed leadership, a clear purpose and vision use of 

evidence-based instructional practice, community involvement, a culture and climate 

of achievement were selected as issues to work upon where they were translated into 

toolkits to be used in schools.  

Another educational initiative No Child Left Behind Act (NCLB) was conceived to 

ensure that all children had fair and equal access to a high quality education. 

According to Robert (2010) this programme aimed at closing the gaps between high- 

and low-performing students , minority students and the disadvantaged and more 

advantaged students. 

Another educational programme devised as an intervention to address the falling 

standards of the American education was the Alternative Education. Giving the 

meaning of alternative education, Aron (2006) says that this kind of education 

programme involves all educational activities that fall outside the K-12 school 

system, which includes home schooling, GED preparation programmes, special 

programmes for gifted children , charter schools etc. Basically, alternative education 

is an initiative which describes programmes serving vulnerable youth who are no 

longer in traditional schools. Alternative education is divided into three types which 



14 

are: Type I: This has to do with schools that offer full time, multilayer education 

options for students of kinds including those that need more individualization, those 

seeking an innovative or challenging curriculum or drop outs wishing to earn their 

diploma. Type II: These schools are distinguished by discipline which aims to 

segregate, contain and reform disruptive students. In this type of schooling, students 

typically do not choose to attend, but they are sent to the school for specific time 

period or until behaviour requirement are met. Type III: These type of programmes 

provide short-term but therapeutic setting for students with social and emotional 

problems that create academic and behavioural barriers to learning. 

Therefore, from the example of the USA above we learn that the problems facing the 

educational sector, are not only the realm of poor developing nations but also face 

big nations which they have to find some means or devise some educational 

initiatives to address them.  

Within the context of Australia, Jackson (n.d.) discusses the contribution of Work- 

Integrated Learning as a programme in its relation to undergraduate employability as 

a integrated result of the skills that they have gained through the programme. He 

explains that Work-Integrated Learning (WIL) contributed to increasing the 

undergraduate employability by equipping these students with the skills of working 

effectively with others, communicating effectively, self-awareness, ability to think 

critically, analyse and use technology. Another contribution was social responsibility 

and accountability and professionalism. Like the outcomes of the study cited above, 

this study also contributed something to learning or knowledge as an outcome of 

learners being exposed to the programme. 
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Another educational initiative within the Australian context is the Melbourne 

Declaration on Educational Goals for Young Australians (National Report on 

Schooling in Australia, 2010). Some of its goals are to : support quality teaching and 

school leadership, strengthen early childhood education, enhance middle years 

development, support senior years of schooling and young transitions, improve 

educational outcomes for indigenous youth and disadvantaged young Australians 

especially those from low socio-economic backgrounds.  

In the UK, there have been some educational initiatives such as Education for 

Sustained Development (ESD).The purpose of the policy or initiative is to provide a 

concrete account of the of the status of education in England, Northen Ireland, 

Scotland and Wales (UK National Commission for UNESCO, 2013).Likewise, the 

initiative was geared to sustain the achievement of education in the UK for best 

practice in the future. The policy/initiative was a response aimed to analyse the 

dwindling of the implementation of this kind of education. In its analysis of 

education status in the UK, the initiative recommends for having more strategies for 

sustainable development which sets out a clear vision about the contribution learning 

can make to it Sustainable Development Goals (SDG) 

Another education initiative within the context of UK is STEM (Science, 

Technology, Engineering and Mathematics). It is an initiative aimed at encouraging 

and motivating many young people to take up STEM subjects and achieve good 

results. To achieve this, the government has been encouraging greater participation 

of pupils in STEM subjects and allied bodies, initiative, programmes and others 

(Wynarczyk and Hale, 2009).  
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Inkoom (2012), talks of the Free and Compulsory Universal Basic Education reform 

(FCUBE) in Ghana, (1995-2005) that it was introduced to overcome weaknesses in 

the 1987 reforms. Specifically, such reform was introduced to improve teaching 

processes and learning outcomes, build capacity to manage the basic education 

system and improve access to basic education particularly for girls and the poor in 

society as well as other vulnerable groups. 

 Within the Nigerian educational experience, Mvendaga (2014) assesses the success 

of UBE (Universal Basic Education) in Birnin Kebbi, a local government area. The 

focus of his assessment was on personnel that is, the availability and training of 

teachers in schools and infrastructure that is, classrooms, toilets, staff offices and 

furniture, laboratories and libraries. His findings revealed that UBE had met the 

demands or need for personnel by 89%.With regard to exposure of teachers to in-

service training, the study notes that among the 300 sampled teachers, it was only 78 

(26%) who had ever attended a workshop.  

With regard to infrastructural facilities as mentioned above, the study revealed that 

there was inadequacy in the provision of these facilities .The study recommended to 

the government at all levels to intensify efforts in the provision of both qualified and 

required number of personnel as well as basic infrastructural facilities. The study 

also recommended training or sensitization programmes to be organized at regular 

intervals to update teachers‟ knowledge, skills and inform them of existing 

knowledge in the educational sector.  

Lawrence and Orodho (2014) discuss the influence of Kenya vision 2030 with 

regard to education policy on quality education in public secondary schools in 

Nakuru district Kenya. They explain that the education policy in the Kenya vision 



17 

2030 emphasizes on providing globally competitive quality education, training and 

research to her citizens for national development and enhanced individual welfare. 

However, they note that this vision may not be achieved because of the challenges 

which were brought by free primary and secondary education because as a result 

there was mass enrolment which overstretched the available education resources 

such as teachers, classrooms and budget allocated by the government for education. 

They note that parents have abandoned everything to the government thus giving it a 

big financial burden. 

Molyneaux (2011) presents the Uganda‟s Universal Secondary Education (USE) by 

stating that in January 2007 Uganda devised a National wide Universal Secondary 

Education (USE). The program was aimed at opening access and creating 

opportunities for poor students to attend secondary schools. However as he notes 

there were challenges in the implementation of the policy because teachers as key 

stakeholders in the implementation process felt that they were underpaid and 

underappreciated within their communities. 

Davidson (2004) presents the contribution or progress of PEDP between 2002-2004 

by stating that in 2004, more than 7 million children were enrolled in primary 

school, a clean increase of nearly 2.2 million children compared to 2001. In fact, it 

was a 44% increase in pupil enrolments in three years. At the time, he also notes that 

nearly 30,000 classrooms were constructed between 2002 and 2004 with a further 

20,000 under construction thus indicating that the government was nearly meeting 

its target of meeting target of building 54000 new classrooms under PED. With 

regard to teachers, the number had reached 119,773 by mid-2004,an increase of 13% 
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from 2001. He notes that this teacher increase was lower than the corresponding 

44% increase in pupil numbers. 

In contrast, Urassa (2015) assesses the contribution of Secondary Education 

Development Programme (SEDP) in improving access to and completion of 

secondary education. Taking Moshi Municipality as a case study, she notes that the 

number of secondary schools were 3 before SEDP but skyrocketed to 14 in 2014 

following the implementation of SEDP. She also notes that SEDP increased the 

completion of secondary school education by students by 75% although there were 

some problems that affected its smooth implementation such as truancy, drop out, 

lack of dormitories, library and toilet facilities as well as lack of enough furniture.  

2.3 Achievements of BRN in Tanzanian Education System 

With respect to the contribution of BRN to the academic performance of students, 

the Government of Tanzania Release (2015) highlights the achievement of BRN 

basing on the NKRA (National Key Result Areas) related to education as follows: 

improvement noted in learning and teaching environment, teachers‟ welfare and 

benefits considered, capacity building was done on management to heads of school 

which as the result brought remarkable improvement in the provision of education 

country wide. 

The report also informs that 4,103 teachers received training in Student-Teacher 

Enrichment programme (STEP) methodology which was applied in establishing 

STEP classes in 1,325 secondary schools to support low- performing students. 3,044 

best performing and most improved schools were recognised and rewarded. 

However, promising the report is, it does not give details of what percentage these 
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achievements were registered. Again, it does not delineate the achievement of 

primary and secondary schools as separate entities. 

In evaluating the fourth-phase government under the leadership of his excellence Dr 

Jakaya |Kikwete presidency with a focus on education, which also subsumes the 

BRN initiative, Hakielimu (2015) notes that despite the fact that some achievements 

in the education sector were significantly noted such as improving the performance 

of students in CSEE where the pass rate improved from 43% in 2012 to 57% in 2013 

to 70% in 2014, there have been some challenges within the education sector such as 

the decrease in the enrolment for primary school education. For example, the report 

informs that between 2009 and 2012, enrolment in primary schools decreased from 

8,441,553 to 8,247,172 with a corresponding decrease in the Gross Enrolment Ratio 

(GER) from 110.5 in 2013. Likewise, the Net Enrolment Ratio (NER) decreased 

from 95.9% in 2009 to 92% in 2012 and 89.7% in 2013.  

The report informs us further that the decrease in enrolment is much worse in some 

regions than others. For example, in Kigoma, 27 out of every 100 school going age 

children (that is, 7 to 13) are not enrolled in school. In Dar-es-Salaam, 26 out of 

every 100 children are not in school. Overall, the government statistics estimate that 

nearly a million children between the ages of 7 and 13 were at the time not in 

primary schools country wide. Again, closely connected to the above, with regard to 

the performance of primary schools, the picture has not been as bright. This is 

because, for the 15,875 that were ranked in 2014 PSLE, only 988 schools (6.2%) 

were high performing schools, while 8,257 schools (52%) were categorized as low 

or poor performing schools. These data do tell us that there have been some positive 

and negative aspects of the BRN as an education initiative. 
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Lugenge (2015) discusses the achievement or contribution of the BRN initiative on 

PSLE in Njombe region where he focuses on the results of PSLE for the three 

consecutive years that is, 2012, 2013 and 2013. He argues that these results did not 

reflect the expected performance because they fell below expectations. He argues 

further that teaching and learning resources were not enough or available in the 

schools he studied. In short, in these schools, BRN initiative did not generate the 

results that it was expected to.  

A study by Kuluchumila et al. (2016) is also related to BRN although it does not 

focus on the performance of learners as part of BRN achievement. Instead, it dwells 

much on preparation and development of secondary school leaders (school heads 

and others) in Tabora region as key players or contributors to the achievement of 

BRN where as key school players in the implementation of BRN have to fulfil 

important duties such as : managing instructional activities, teachers and non-

teaching staff, resources, students, school-community relationship and extra-

curricular activities.  

2.4 The Stumbling Blocks of the BRN Implementation in Education Sector 

Despite the notable achievements of BRN implementation, some studies such as 

Haule (2015) and Lugenge (2015) has shown that the initiative still faces a lot of 

challenges to be worked on. Hakielimu (2015) in their annual report reports that, the 

initiative focus much on outcomes of education while to some extent ignoring 

inputs. The methods used to get big results, pays more attention to results and not 

producing graduates who are able to thrive in a fast changing world, meet challenges 

and solve problems, be entrepreneurial and create jobs as well as be critical and 

active citizens.  

According to Hakielimu (ibid) there is still no quality teaching and learning 

environment in Tanzanian primary and secondary schools. Following the 2014‟s 
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Tanzanian education and framing policy of fee free for basic education (standard 

one up to Form Four), overcrowded classrooms, inadequate teaching and learning 

materials like books and teachers‟ poor pay are still challenging. 

Also, it has been reported that, many citizens in Tanzania are even not aware of the 

BRN initiative, (Twaweza 2014). If parents for instance will not be informed about 

the initiative, it is obvious that schools will lack their participation in monitoring 

their children‟s academic development at home as well as to share their views about 

initiative implementation. 

Komba and Sigala (2015) investigated the perception of teachers on the 

implementation of the Big Results Now initiative in Tanzanian education sector. The 

study was done in Njombe Region where 120 teacher respondents were involved 

from six government secondary schools. It was revealed that many teachers had no 

understanding of the objectives of the BRN initiative. These respondents also felt 

that the government was not making enough efforts in fulfilling the objectives of the 

BRN initiative. 

2.5 Synthesis of Literature Reviewed and Identification of the Research Gap 

The studies above from different countries and perspectives have in one way or 

another explained the contribution of educational programmes on learning and 

improvement of life in general. Of particular focus on the contribution of BRN on 

the performance of students and other areas such as school administration, and 

perception of teachers as important stakeholders on BRN, the study by Twaweza 

(2014), Lugenge (2015), Hakielimu (2015), Kuluchumila et al. (2016) and Komba 

and Sigala (2015) have offered some very useful insights on BRN that is, its 

achievement and challenges. However, little have been discussed on the influence of 

BRN initiative on the performance of students in secondary schools in Tanzania. It 

is this gap that this study wished to focus on. 
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Conceptual Framework  

The conceptual framework employed in this study was the insight from the school 

Effectiveness Model by Hoy and Miskel, (2001). It covered three variables namely 

inputs, process and outputs. 
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Figure 2. 1: Conceptual Framework of the Study 
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Explanations of the Variables Involved in the Conceptual Framework Model 

Figure 2.1 shows the conceptual framework as adopted and modified from Hoy and 

Miskel (2001) has three major components: inputs, process and outputs. The inputs 

have to do with forces or different stakeholders that are very essential as key players 

in the implementation of BRN in schools. These are such as working Staff, School 

management or leadership, students, School Inspectors, Education Officers and the 

availability of education resources. All these should work together or interact with 

each other.  

Under the input category effective working staff, school management as well as 

teaching and learning resources variables are expected to carry out school activities 

effectively for better students‟ performance. More can be done to improve education 

by improving the effectiveness of teaching staff than by any single factor. If the 

teacher is ineffective for instance, students under that teacher‟s tutelage will achieve 

inadequate progress academically (Hoy and Miskel,2001). 

Again availability of teaching and learning resources enhance the effectiveness of 

school as these are basic things that can bring about good academic performance in 

the students. This also simplifies school managerial functions and teachers‟ tasks of 

teaching (process). The availability of text and supplementary books, desks, 

classrooms, libraries and laboratories improves learning process. Contrary to this 

deterioration of students outcomes would be inevitable. Educationalists such as 

Maicibi (2003) argue that, all institutions or organizations are made up of human 

beings (workers) and other non-human resources. When the right quantity and 

quality of human resources are brought together, it can manipulate other resources 

towards realizing institutional goals and objectives (output). 
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On the other hand, the education and training of a country‟s citizens is a major factor 

in determining just how well the country‟s economy will do because a country‟s 

economy becomes more productive as the proportion of well educated workers are 

able to more efficiently and effectively carry out tasks that require literacy and 

critical thinking. (MEVT, 2010). Therefore, it is argued that, the education system in 

Tanzania, if well provided would play an important role in country development. 
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CHAPTER THREE 

RESEARCH METHODOLOGY 

3.0 Introduction  

This chapter presents the research procedures and methodologies that were used in 

the study. The major focus is on the research design, area of study, and the target 

population. It also includes the sample and sampling procedures, data collection 

methods, validation of instruments, ethical considerations and data analysis 

procedures. 

3.1 Research Design 

According to Kothari (2004) a research design is the conceptual structure within 

which research is conducted. This study adopted a cross-se design. This kind of 

research design was deemed important due to the fact that the study focused at 

collecting information from the field at one point in time. It is a suitable design for 

the researcher who wants to increase validity and reliability of data sources, data 

collection methods as well as theoretical bases. Another reason for selecting such a 

research design is time constraint on the part of the researcher. Both quantitative and 

qualitative data are likely to be accommodated in this kind of design (Creswell, 

2003).  

3.1.1 Research Approach 

The study used mixed approach, that is quantitative and qualitative approach. 

Creswell (2003) argue that, using mixed approach allows a researcher to use 

multiple ways to explore a research problem. Quantitative research has been used for 

collecting data that was availed through questionnaires. Qualitative research 

approach was used due to the nature of some of the information required in 
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answering the research questions through interview and documentary review. 

According to Best and Khahn, (1992) qualitative research allows a researcher to gain 

a deeper understanding of the respondents‟ personal knowledge, experience and 

feelings. Through interview and questionnaires, the school heads, teachers, 

educational officers and school inspectors will get room to describe their 

experiences and views in their own words about their perception on BRN initiative 

in propelling the performance of students in their form Four National Examinations. 

3.2 Area of the Study  

The study was done in Musoma Municipality in Mara region where ten out of 

eighteen public secondary schools were involved. These schools were chosen due to 

their poor performance trend for some years before the BRN implementation. For 

instance, in the year 2010, only one (1) of these schools performed at least at 50% 

pass rate in form Four National Examinations (NECTA, 2011). The remaining 

schools‟ performances were under 50% rate. Again, in the year 2012, all the selected 

schools‟ performance was under 50% rate (NECTA, 2013). This poor performance 

persistency of these schools triggered a sense to explore the achievements of BRN in 

these schools.  

3.3 Target Population  

Population is a set of all the elements of interest for the purpose of the study which 

have one or more characteristics in common on which the study focuses (Kombo 

and Tromp, 2006). It includes all members, groups or elements that the researcher 

hopes to gather information from which conclusions can be drawn (Best and Kahn, 

1992). The targeted population of this study was 518 which comprised of secondary 

school teachers, school heads, school inspectors (Quality Assurers) and educational 
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officers in Musoma Municipality. However, to make this study data accurate, it was 

not easy to reach such a big population. Therefore, one hundred and seventy three 

(173) respondents out of Five hundred and eighteen (518) were taken for the study.  

3.4 Sample and Sampling Procedures 

3.4.1 Sample Size 

A sample is a finite part of the statistical population whose properties are studied to 

gain information about the whole ((Best and Kahn, 1992). The use of a sample in 

conducting research may be necessitated by some physical, social and economic 

constraints that surround the researcher. Also Becker (1998) argues that, we cannot 

study every case of whatever we are interested in, nor should we want to. The results 

of well designed, carefully executed sample will be equally if not more accurate than 

trying to reach every single person in the whole population, he adds. On this basis, 

the sample for this proposed study involved a total of number of 173 respondents out 

of 518, who was made by the following: ten (10) school heads out of eighteen (18), 

fifty (160) classroom teachers out of four hundred and ninety six (496), 2 (two) 

school inspectors out of three (3) and 1 (one) education officer out of 1 (one). 

3.4.2 Sampling Procedures 

The study employed purposive and simple random sampling techniques. Purposive 

sampling is a kind of sampling that relies on the judgement of the researcher when it 

comes to selecting the units for example, people, cases or organisations to be studied 

(Wood & Kerr, 2011). This was used to get ten (10) school heads of the targeted 

schools since their schools are already chosen by the researcher and one (1) 

education officer since the municipality has only one educational officer. School 

heads and educational officer were chosen because they are the implementers of the 
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initiative at school and district level respectively. On the other hand simple random 

sampling was used to select one hundred and sixty (160) classroom teachers, 

because they are believed to be more experienced and have been teaching students in 

secondary schools. Simple random sampling is a research technique where every 

member of the target population has equal chance of being included in the sample 

either through (1) a percentage of the population or (2) a predetermined number of 

subjects (Wood & Kerr, 2011).To effect this, the researcher prepared and folded 

papers marked in green and red and distributed them to the total number of teachers 

available in a given school. Then the teachers were asked to pick those papers. The 

maximum number of papers marked in green was sixteen (16). Therefore, whoever 

picked the paper marked in green he or she was eligible for taking part in the study. 

Again, the same procedure was applied to the school inspectors who are four in total 

in the municipal. Four folded papers two marked in yellow and two marked in blue 

were distributed to them and whoever picked papers in yellow was taken for the 

interview.  

3.5 Data Collection Methods  

This study used a variety of data collection  methods in gathering relevant data, 

namely questionnaires, interviews, and documentary review. Cohen et al., (2000) 

argue that the use of more than one technique avoids bias. The use of various 

techniques is further advocated by Keiya (1989) that it helps to cross-check the 

authenticity of the data gathered, and hence maximizes the validity and reliability of 

the study. 
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3.5.1 Questionnaires 

Questionnaires are referred to as a formatted set of questions that are drawn up to 

meet the objectives of the study (Ary et al., 1996). The questions can be closed or 

open ended. This study employed both closed and open-ended questions to collect 

data from secondary school teachers will regard to their knowledge about BRN, its 

achievement, the challenges involved in its implementation and the way 

forward.(Appendix „B‟ I).  

3.5.2 Interview 

Interview is an exchange of views between two people on a topic of mutual interest 

(Imms & Ereaut, 2002). It is a research instrument that involves the collection of 

data through verbal interaction between the interviewer and the interviewee. The 

method is quite flexible and adaptable, it can be used with many people and the 

information obtained can be detailed and well explained. The advantage of face-to-

face semi-structured interview in this study is the reliability of the information, 

because each informant is asked similar questions. The disadvantage of the 

interview is that the analysis of data can be difficult and time consuming.  

In regard to this study, semi-structured interviews (Appendix „B‟ II,III, and IV) was 

used in collecting in-depth information from the heads of school, school inspectors 

and education officers in aspects such as strategies which they have been using to 

implement BRN, statistical achievement on BRN, academic and administrative 

challenges involved in its implementation, realistic evaluation on its viability and 

suggestions on how to make it work better in future.  
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3.5.3 Documentary Review 

Documentary review is a method for data collection that involves deriving 

information by studying written documents (Best and Kahn, 1992). Denscombe 

(1998) explain three advantages associated with the use of documentary review such 

as documents can be easily and inexpensively accessed, it is a cost-effective method 

of collecting data as it provides a source of data which is permanent and available in 

a form that can be cross-checked and it is open to public scrutiny. However Ary et 

al.,(1996) caution that, there is a need for the user of documents as source of data 

collection to be a little bit careful for some of the documents will be produced for 

purposes other than the specified aims of the investigation, and some may be more 

subject to the interpretation of those who produce them than being an objective 

picture of reality This study also used documents to collect primary and secondary 

data. These involved the performance of students in their form two and/or form four 

national examinations two years before the commencement and two years after the 

commencement of BRN initiative. Such review of the documents also were used for 

ranking of the schools in general and subject wise. These data was then presented, 

analysed and discussed in line with the objectives of the study. 

3.6 Validation of Instruments 

Validation of instruments is the quality of data gathering instruments or procedures 

that measure what is supposed to be measured (Kothari, 2004). In this study, the 

above discussed instruments was refined and modified according to the purpose of 

the study and the research tasks and questions with reference to the conceptual 

framework. The instruments were tested at the University of Dodoma college of 

Education and to some of the students and teachers in two secondary schools in 

Dodoma Municipality to see their practicability. Then after, modification or 



32 

improvement based on the relevance, coverage and consistency was done before the 

final study was carried out.  

3.7 Ethical Considerations 

The data collection exercise was preceded by getting the required research permit 

from the Vice Chancellor of the University of Dodoma. The permit was then used by 

the research to collect data from the areas selected. Before the implementation of the 

actual exercise, the researcher was to see the Mara region authorities who directed 

on the best course of action including giving her the permit to conduct research 

activities in the region specifically in the Musoma Municipal by focusing on the 

schools targeted. The respondents involved in the study their names were not 

disclosed, they were held in strictest confidentiality and the information they furnish 

was used for research purposes only.  

3.8 Data Analysis Procedures 

Data analysis is a process that implies editing, coding, classification and tabulation 

of collected data (Kothari, 1990). This study analyzed data quantitatively and 

qualitatively. The information was coded and entered into a spread sheet and 

analyzed descriptively in order to obtain frequency and their corresponding 

percentage scores. The findings were presented using Tables, Pie charts and 

descriptions as related to the research tasks advanced in the study for easy 

interpretation. On the other hand, responses from interviews and information that 

was not be quantified (which was collected qualitatively), was subjected to content 

analysis and expressed in terms of common themes then grouped and interpreted 

together. Content analysis was applied where it served a way for obtaining good 

access to the words of the text offered by the respondents.  



33 

CHAPTER FOUR 

PRESENTATION AND DISCUSION OF FINDINGS 

4.0 Introduction 

This chapter analyses the data and discusses the findings of the study. The study was 

guided by the following objectives: To determine the factors for the introduction of 

BRN initiative in Tanzania education system, to scrutinise the National Key Result 

Areas (NKRA) given in Education as a focus factors behind the implementation of 

BRN in targeted schools in Musoma Municipality and to examine challenges 

hindering the successful implementation of BRN initiative in secondary schools in 

Musoma Municipality. In order to achieve these research objectives, the study…. To 

answer three research questions which were made to guide data collection. The 

questions were (1) What are the driving factors to the introduction of BRN in 

Tanzania? (2) To what extent has the implementation of NKRA in education as the 

focus of BRN initiative been successful? (3) What are the challenges facing the 

implementation of BRN initiative  in the targeted secondary schools in Musoma 

Municipality?The study involved 173 respondents in the following categories: ten 

(10) school heads, one hundred and sixty (160) classroom teachers, two (2) school 

inspectors and one (1) education officer. 

The data in this study was collected through Questionnaires,  semi structured 

interview and documentary review. These data collection instruments contained 

questions which was formulated by the researcher to help in data collection so as to 

meet the objectives of the study. The obtained data were summarised in bar graphs, 

pie charts and tables to make clear and easy on  interpretation.   
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4.1 Demographic Characteristics of the Respondents.  

The following are the preliminary information of the respondents under study based 

on gender, age, education level as well as Working experience of the respondents.  

Table 4.1. 1: Gender of the Respondents  

Respondents   Gender  Total  

 Male  Female   

Teachers 87(46.8%)  73(42.2%)  160(92.5%) 

HOs 7 (4.1%)  3(1.7%)  10(5.8) 

DEO(s) 1(0.5%)  0(0.0%)  1(0.5) 

Sis 

Total     

2(1.2%) 

97(56.1%) 

 0(0.0%) 

76 (43.9) 

 2(1.2) 

173(100%)  

 Source: Field data, 2017 

 As revealed in Table 4.1 above, there was a total of 173 respondents who were 

composed of 97 males which is equal to 56.1% whereas there was a total of 76 

female respondents equal to 43.9% of the total respondents 

Table 4.1. 2: Age of the Respondents 

Respondents 18-35 Years 36-45 Years 46-60 Years Total  

Teachers 60 (34.7%)  53  (40.5%) 47 ( 27.2%) 160 (92.5)% 

HOS(s) 0 ( 0.0%) 6 (3.5%) 4 (2.3%) 10 (5.8%) 

DEOs 0  (0.0%) 1  (0.5%) 0  (0.0%) 1  (0.5%) 

 SISs 0 (0.0%) 1  (0.6%) 1  (0.6%) 

Total 

 2  (1.2%) 

173(100%) 

Source: Field data, 2017  

As revealed in Table 4.1.2, the distribution of the age of the respondents was as 

follows: those respondents aged between 18- 35 years were 60 ( 34.7% ) those aged 

between 36-45 were 61 (35.3%) and Respondents aged 46 to 60 years were 53 

(30.6%) 
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4.1.1 Education Level of the Respondents 

Table 4.1.3: Educational Level of the Respondents  

Respondents  Education 

level 

 Total Freq. 

 Diploma Degree Masters  

Teachers 44 (25.4% )  107  (61.8%) 9  (5.2%) 160 (92.5%) 

HOs 0  0.00% 9  (5.2%) 1  (0.6%) 10 (5.8%) 

DEO(s) 0  0.00% 1  (0.5%) 0 (0.0%) 1  (0.5%) 

Sis 0  0.00% 2  3.16% 0 (0.0%) 2  (1.2%) 

Total 100.00% 

 

Source: Field data, 2017 

 Education of the respondents was considered an important factor in this study. 

Therefore, Table 4.1.3 gives the education level of all the respondents. Table 4.1.3 

above show that, majority of the teachers were those holding a bachelor degree 

107(61.8%) followed by diploma holders. Very few 9 (5.2%) had a master degree 

level. 

Table 4.1.4: Working Experiences of the Respondents  

Respondents  Working 

Experience(Yrs)  

  Total Freq. 

  1-5 6-12 13-25 26-40  

Teachers 47 (27.2)  76(44%)  23(13.3%)  34(19.7%  160( 92.5% 

HOs 0 (0%)   2 (1.6)   7 (4%) 1(0.5)  10(5.8 %) 

DEO(s) 0 (0%)   0 (0%)   1 ( 0.5)  0 (0%)  1(0.5%) 

SIs 0   1(0.6%)   0 (0.0%)  1 ( 0.6) 2 (1.2%) 

Total100.00% 

Source: Field data, 2017 

The working experience of a person is an important factor when it comes to judging 

the efficiency of a given programme or how efficient a given person is in 
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discharging one‟s duties in a given position. A person‟s working experience gives a 

person the ability to evaluate one‟s career in the right way. Therefore, the longer the 

person‟s working experience the better. It is within this context that the working 

experiences of the respondents were taken into account. Table 4.1.4 gives the 

working experiences of the respondents. 

As it has been revealed in Table 4.1.4 above, 47 teachers (27.2%) had the working 

experience ranging from 1-5 years, teachers (44%) had the working experience 

ranging from 6-12 years, 23 teachers (13%) had the working experience ranging 

from 13-25 years and 34 teachers (20%) had the working experience ranging 26-40 

years. With regard to heads of schools, 2 (2%) had the working experience ranging 

from 6-12 years, other 7 of such heads (4%) ranged between 13-24 years and the 

remaining 1 (0.5%) had the working experience ranging from 26-40 years. The 

District Education officer (DEO) who was only one (2%) had the working 

experience ranging between 13-25 years. The school inspectors had working 

experience ranging from 6-12 years equal to 1 respondent (0.5%) and the other one 

had the working experience ranging from 26-40 equal to 1 (0.5%). From these data, 

it can be stated that all the respondents had the prerequisite working experience in 

the teaching profession that would provide relevant information especially with 

regard to BRN, which, by the time it started being implemented, all the respondents 

had been working. 

4.2 Presentation of the Results Based on Research Questions 

4.2.1 What are the Factors Leading to Introducing the BRN Initiative? 

Research question number one of this study was geared towards determining the 

reasons for the introduction of BRN initiative. In carrying out this objective, 
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respondents were asked to state these factors and the following table analyses 

variables which were stated by most of the respondents;  

Table 4.2. 1: Questionnaires Results on the Reasons for BRN initiative 

introduction. N=173 

FACTOR FREQUECY PERCENT 

Persistent poor students‟ 

performance for number of years. 

129 74.6 

To change teachers‟ working 

culture from business as usual to 

business unusual 

113 65.3 

To develop more competitive 

workforce as a way to good 

students‟ results in their exams by 

workshops like STEP 

77 44.5 

Transforming a country from less 

economy to middle economy by 

2025 as a country‟s vision  

77 44.5 

Source: Field data, 2017 

The first mentioned reason as it can be observed from the above table was poor 

performance (mentioned by 74.6% of the respondents). It mean that students have 

been performing poorly in their examinations and that this might be caused by the 

decline in reinforcement and other related factors therefore the government the 

government adopted BRN so as to improve its students‟ performance.  

Findings are in line with Kuluchumila et al., (2016) who argue that Tanzanian 

Education sector has not been performing satisfactorily for long time. So the 

government adopted the initiative to reverse the trend. Another reason is that, the 

formerly introduced SEDP I and II programmes, with some success like increase of 

enrolment ratio, it brought about some challenges like overcrowding classrooms 
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which hindered effective learning as supported by Twaweza (2013). The Secondary 

schools students‟ failure became worse in the year 2013 where in their National 

examinations where 61% of the students who sat for examination failed (Twaweza, 

2013). 

To prove this, the study explored the performance of students for the schools under 

study before and during the implementation of BRN. The purpose behind this 

scrutiny was to gauge how successful has been the launching of BRN initiative in 

the sampled schools in improving the performance of students in their examinations. 

 As a step towards this, the researcher obtained the 2008,2009,2010, 2011 and 2012 

results (years before the BRN implementation) and 2013, 2014, 2015 and 2016 

(years during the BRN implementation) to see if there is improvement in terms of 

performance in National Examinations Results for the selected secondary schools. 

However, some of these schools missed some years‟ results. This is because some of 

these schools had no candidates for those particular years because they were still 

new schools. Therefore the study collected other kind of data from classroom 

teachers and school heads from the schools. Despite the researcher‟s missing the 

examination results from that particular school, the findings were not affected since 

the rest of the schools gave the true picture of what the researcher wanted to know.  

The followings are the results of the selected ten secondary schools which are 

divided into two categories. The first category comprises of National Examination 

Results before the commencement of the BRN, and this was 2008, 2009, 2010, 2011 

and 2012. The second category shows the examination results of the targeted schools 

for the years when the BRN was being implemented in schools, that is, 2013, 2014, 

2015 and 2016. 
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4.2.2 Examination Results before the BRN Implementation 

The National Form Four Results before the implementation of BRN for the schools 

selected for the study are presented in Table 4.2.1  

Table 4.2. 2: Performance by Year 2009-2012 for Schools under Study before 

the BRN Implementation 

School 

name 

2009  2010 Year 2011  2012  

 Pass Fail Pass Fail Pass Fail Pass Fail 

 A 89(43.6%) 115(56.4%) 50(36.2%) 88(63.8%) 37(35.6%) 69(64.4%) 58(39.4%) 89(60.6%) 

B - - 18(6.9%) 108(93.1%) 59(72%) 23(28.0%) 31(44.3%) 39(55.7%) 

C 100(65.9%) 54(34.1%) 67(34.4%) 127(65.6%) 72(38.3%) 116(61.7%) 46(23.1%) 153(76.9%) 

D  - - 26(23.1%) 87(76.9%) 24(28.6%) 60(71.4%) 14(19.7%) 57(80.3%) 

E  61(48.1%) 66(51.9%) 62(43.1%) 82(56.9%) 39(29.3%) 94(70.7%) 51(40.4%) 75(59.6%) 

F  104(61.5%) 65(38.5%) 50(37.3%) 84(62.7%) 50(40.7%) 73(59.3%) 55(39.3%) 85(60.7%) 

G  67(54.1%) 57(45.9%) 33(23.7%) 106(76.9%) 23(19.0%) 98(81.0%) 32(31.6%) 69(68.4%) 

H  95(61.7%) 59(38.3%) 63(40.1%) 94(59.9%) 74(51.0%) 70(49.0%) 75(43.4%) 98(56.6%) 

I  75(43.6%) 97(56.3%) 46(33.8%) 90(66.2%) 60(46.5%) 69(53.5%) 75(43.4%) 98(56.6%) 

J  96(67.6%) 46(32.4%) 31(51.7%) 29(48.3%) 40(59.7%) 27(40.3%) - - 

Source: National Examinations Council of Tanzania (2010, 2011, 2012, 2013) 

Key: - schools with no candidates  

 

From the above Table, as it can be observed, some of school results were of average, 

for instance, for the year 2009 these school performances ranged at the 50.1 % 

average. The performance went down in the year 2010 where performance average 

for these schools were 33.03%, 38.2% for the year 2011 and 36.1% for the year 

2012. From these results it can be argued that, performance under these years of 

study was poor for these schools. 
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4.3 Results Following the Implementation of BRN Initiative  

The followings are the Form Four National Examinations Results of the ten selected 

schools for four consecutive years (2013, 2014, 2015 and 2016) after the start of 

implementing the BRN initiative.  

Table 4.2. 3: Results during the BRN Initiative Implementation 

School 

name 

2013  2014 Year 2015  2016  

 Pass Fail Pass Fail Pass Fail Pass Fail 

A 52(54.7%) 43(45.3%) 35(79.5%) 9(20.5%) 98(51.6%) 92(48.4%) 84(40.9%) 121(59.1%) 

B 43(51.8%) 40(48.2%) 49(77.7%) 14(22.3%) 69(65.0%) 37(35.0%) 44(73.3%) 16(26.7%) 

C 87(47.2%) 97(52.7%) 45(73.7%) 16(26.3%) 108(49.1%) 112(50.9%) 86(58.5%) 61(41.5%) 

D 27(32.1%) 57(67.9%) 16(59.3%) 11(40.7%) 39(44.3%) 49(55.7%) 41(68.3%) 19(31.5%) 

E 59(38.1%) 96(61.6%) 53(72.6%) 20(27.4%) 81(53.3%) 71(46.7%) 110(49.7%) 111(50.3%) 

F 37(44.6%) 46(55.4%) 28(59.5%) 19(40.4%) 65(49.2%) 67(50.7%) 78(43.8%) 100(56.2%) 

G 45(57.7%) 23(42.3%) 37(53.6%) 32(46.4%) 36(43.3%) 47(56.6%) 46(52.9%) 41(47.1%) 

H 75(57.7%) 55(42.3%) 56(80.0%) 14(20.0%) 84(58.7%) 59(41.2%) 107(48.0%) 116(52.0%) 

I 79(40.5%) 47(59.5%) 19(45.2%) 23(54.8%) 58(52.3%) 53(47.7%) 56(57.1%) 42(42.9%) 

J - - - - - - 95(84.1%) 18(15.9%) 

Source: NECTA (2014, 2015, 2016, 2017) 

As it is revealed in Table 4.2.2 above, the average pass rate of the schools selected 

for this was 60% against 40% failure for the year 2013. For the year 2014 Generally 

speaking, it can be argued that, the improvement of the pass rate was also witnessed 

even for the individual schools where four had outstanding performance of 80% ( 

school H), 79.5 school A, 77% (School B), School C (73.7) followed suit. There was 

no school among the remaining schools that were under the performance of 45%. 

However, in comparison to what the results before the Implementation of the BRN 

initiative, this performance would be interpreted as a turning point academically. 

Therefore, it can be argued that, the implementation of BRN initiative brought a 

noticeable positive academic performance in the schools under this study. These 
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findings reflect what was reported by the government of Tanzania (URT,2015) that 

following the implementation of BRN, the teaching and learning environment in 

schools improved hence it was possible to notice improvement in students‟ 

performance in their examinations. 

For the 2015 year also the results show that there has been improvement in terms of 

students‟ performance compared to the years before the BRN implementation. 

Although there is a slight decrease in pass rate compared to the performance in the 

year 2014, the point is the average pass rate at 60.35% of all the schools against 

average. This shows that there has been slight improvement in learners‟ performance 

compared to the years before the BRN Implementation.  

Another mentioned factor was, Changing working culture of the government 

officials from „business as usual‟ to „business unusual‟ which was mentioned by 

Teachers as the main implementers of the BRN, have some roles they have to make 

sure that are performed to their best so as to obtain good students‟ performances in 

their examinations. These results are in line with Edward (2015) who argue that, the 

BRN is implemented in schools so as to improve students outcome in schools, thus 

this cannot be met if some teachers‟ roles will not be encouraged. Roles like daily 

and accurate preparation of lesson plans, preparation of parent report forms and 

teaching remedial classes should be observed to meet big results. According to a 

study conducted by Edward (ibid) in Meatu district, only 4.6% do timely (before 

entering the class) and daily prepare lesson plans. So, BRN was introduced to 

encourage more accountability at work so as to improve students‟ performance.To 

develop more competitive workforce was another factor mentioned by 44.5% of the 

respondents as well as transforming a country from low economy to middle 
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economy country by the year 2025 which was also mentioned by 44.5% of the 

respondents 

Again, through interview with Heads of School, the District Education Officer and 

the School Inspectors they had the following to say: 

“For sure, the implementation of the BRN initiative has brought tremendous 

academic to our schools” (Interview with the School „A‟ Head ” June 7,2017
 

“My school used to be the last one in the National Form Four National 

Examinations region wise, but come BRN, there has been positive improvement. I 

am very happy”. Interview with the School „D‟ Head” June 9, 2017 

 Likewise DEO reported that “What I Can say, is, BRN initiative has been a driving 

force behind the improvement of academic performance of many secondary school 

in Mara region.” (Interview with the DEO, June 20 2017). 

“Yes, BRN has been helpful to schools in improving their academic status. Schools 

now are academically. It is something good” (Interview with the School Inspectors, 

June 16, 2017). 

These results sharply contrast with the study findings by Komba and Sigala (2015) 

which investigated the perception of teachers on the implementation of the Big 

Results Now initiative in Tanzanian education sector in Njombe Region where 120 

teacher respondents were involved from six government secondary schools. In this 

study, it was revealed that most of the teachers had no understanding of the 

objectives of the BRN initiative. These respondents also felt that the government 

was not making enough efforts in fulfilling the objectives of the BRN initiative. 
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These results closely correlate with the study by Hakielimu (2015) which noted that 

there has been some achievements in the education sector following the 

implementation of the BRN initiative such as improving the performance of students 

in CSEE where the pass rate improved from 43% in 2012 to 57% in 2013 and 70% 

in 2014 despite the challenges experienced. 

These findings also correlate with those by Inkoom (2012) who noted that Free and 

Compulsory Universal Basic Education Reform (FCUBE) was introduced in Ghana 

to address the weaknesses of the education initiative that had been devised before. In 

the context of Tanzania especially with regard to BRN, and basing on the results 

before its implementation in the schools sampled for the study, it can be argued that 

BRN was introduced to address weaknesses of other initiatives/programmes such as 

PEDP which were devised and implemented before it. 

4.3.1 To what extent has the implementation of BRN been successful?  

Research question number two of this study was geared to assess the extent to which 

the implementation of BRN has succeed. To effect this, the researcher scrutinised 

the National Key Result Areas ( NKRA) given in education as a focal factor behind 

the successful implementation of BRN in the schools under study. According to the 

BRN document, these National Key Result Areas are nine that is,(1) Student-teacher 

enrichment programme (STEP) with the 80% pass rate for primary and Secondary 

Schools 2.Teacher Enrichment Programme ( as part of 1 above) (3) School 

Improvement Toolkit (4),School official Ranking (5) School Incentive Schemes, (6) 

Teacher Motivation (7) Facilitating Good Relationship Between School and 

Community (8) Construction of Basic Facilities (9) Provision of Capitation Grants 
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4.3.2 Student Enrichment Programme 

As a component of BRN‟s NKRA, the student –teacher enrichment (STEP) aimed at 

an 80% pass rate for primary and secondary schools. STEP aimed at capacitating 

teachers to develop a culture of identifying and enriching low performing students 

who are at risk of passing the examinations due to several challenges as supported 

by the study by Komba and Sigala, 2015,TDV 2025 (2013). In order to carry this 

out, schools resorted to remedial classes as an important mechanism to help low 

performing learners keep pace with their peers who were better off academically. 

Through questionnaires administered to teachers, it was revealed that teacher-

student enrichment programme was helpful in improving the academic performance 

of low performing students. These teachers argued that given enough exposure of 

these students to learning they were able to improve their performance in terms of 

the classroom learning tasks such as exercises given and examinations at the end of 

the term as well as the national examinations. However, other teacher observed that 

there was very little improvement of the low performing students despite the 

introduction of BRN specifically this aspect.  

They argued that in absence of other learning facilities such as books and enough 

classrooms, and poorly motivated teachers, there was little that could be done to 

improve the performance of low performing students. Through the questionnaires, 

other teachers claimed that they did not notice any difference in terms of the 

performance of students especially the low performing ones even with the advent of 

BRN. 
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 The researcher noted that those teachers who claimed that there was no any 

difference of students‟ performance following the launching of BRN and the way it 

was before, were overwhelmingly those teachers that were teaching science subjects 

including Mathematics. This made the researcher think that the improvement of 

students following BRN might have subject specific. Figure 4.3.1 elaborates the 

teacher respondents‟ perception of Student Teacher Enrichment Programme as one 

of the key components of BRN. 

Figure 4.3. 1: Perception of Teacher Respondents on Student Enrichment 

Programme 

 

Source: Field data, 2017 

 As it can be observed in Figure 4.3.1 above, the number of teachers who said that 

there has been improvement in terms of performance of slow performing students 

following the implementation of student teacher enrichment programme in the 

schools selected for the study was 40% followed by other 40% teachers who said 

that there has been little improvement and lastly 20% who said that there has been no 

difference. Therefore, from the results above, it can argued that there has been 

improvement of the performance of students especially the slow performing ones 
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following the implementation of student- teacher enrichment as part of BRN 

although the 80% which was put may seem to be ambitious. 

4.3.3 Teacher Enrichment Programme (Training)  

With teacher enrichment the focus was on exposing teachers to seminars and 

workshops so as to update their knowledge in terms of methodological orientations 

and content. 

From the data collected, it was revealed that teachers who were teaching 

Mathematics, English language, Kiswahili and Biology had attended some seminars 

such as Student- Teacher enrichment programmes where they were trained on how 

to identify low performing learners and help them to master “simple” topics which 

as a result enabled them to answer at least some questions from such topics in their 

examinations hence they passed or improved their performance. On the other hand, 

some respondent teachers of other subjects said that they had never attended such 

seminars. 

From these findings, it was revealed that teachers were divided on the training given 

to them as part of the BRN initiative. As it was revealed, 36% of teacher respondents 

said that they had attended the seminars and felt that they had added something to 

their professional knowledge thus improving the performance of the students, 24% 

of the respondents said that they had attended such seminars but they felt that their 

exposure to such seminars was not enough to make them teach effectively as per 

BRN directives. The remaining respondent teachers (40%) said that they had never 

been exposed to such seminars. Figure 4.3.2 highlights these findings.  
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Figure 4.3. 2: Teacher Respondents’ Views on their Exposure to Training  

 

Source: Field data, 2017 

As it is revealed in figure 4.3.2 above more than sixty percent (60%) of respondent 

teachers shows some appreciation of the training given to them to build their 

capacity in implementing BRN. Although they differed on the number and their 

satisfaction on the number of the seminars they were given. They had some positive 

outlook on BRN. Also 40% teachers who had not been exposed to such training 

shows some weaknesses of the initiative. These findings do correlate to some extent 

by Mvendaga‟s study (2014) which revealed that teachers were not exposed to in-

service training which included seminars and workshops where, among the 300 

sampled teachers, it was only 78 teachers equal to 26% who had ever attended a 

seminar or workshop. 

4.3.4 School Improvement Toolkit 

As a component of BRN, this had to do with the availability of practical guide books 

and training of school heads so as to help them manage the school resources, manage 

the teaching and non teaching staff and students. 
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Through interviews administered to heads of schools, it was revealed that the school 

improvement Toolkit was very helpful to heads of school in managing their school. 

They said that it helped them to improve their schools‟ performance including the 

improvement of working morale of their staff both teaching and non teaching. 

Making a reaction to this the head of school „C‟ had this to say: 

“it has helped me to know my roles as a school supervisor and go 

with the country‟s latest education policies. It has helped me also 

in budgetary affairs and how to relate my school with the 

community around” (Field data, June 19, 2017). 

However, some heads of school observed that the School Improvement Toolkit was 

too demanding since it required them to perform too many duties compared to the 

time they were required to do them. These included making sure that teachers were 

attending to work and do their works effectively, give exercise and mark. These 

heads of schools also claimed that they had also to attend disciplinary cases for both 

teachers and students. Also they had to make sure that BRN classes were conducted, 

attending school, district and regional level meetings. In fact, they said that they had 

many roles which were also confusing. Reacting to this, the heads of schools D and 

G had these to say: 

The BRN requirements especially for school improvement are very stringent. We 

are required to do a lot to manage the learning activities at our schools. Yes, we 

would need to delegate some of our responsibilities to our subordinates. Yes, it 

works sometimes. However, overall, we have to do so much activities because when 

we delegate, our subordinates do not do what it is expected ( Head of School „D‟) .  

On his part, the head of school G observed that: 

We do a lot of activities more than what we can bear as human 

beings. I think training would also be required for our 

subordinates so that they relieve us of some of the duties. As it is 
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now, even when we delegate, our subordinates fall behind the 

expected standard .(Source: Field data, June 17,2017). 

On their part, the teacher respondents, when reacting to School Improvement Toolkit 

especially with regard to the availability of practical guide books in the schools 

observed that guide books were very few, and in some schools they were not there. 

Table 4.3.1 presents the reactions of teachers following what they wrote in the 

questionnaires given with regard to the working conditions in general and the 

availability of teaching and learning materials: 

Table 4.3. 1: Teachers’ Rating of the Teaching Challenges 

Aspects Ticks Frequency  Percent  

Big number of learners 111 61.2 

Lack of labs and libraries 94 54.3 

School Environment 91 52.6 

Many Periods  91 52.6 

Lack of text books 84 48.5 

Dull students 76 43.9 

Students sitting on floor 0 0 

Source: Field data, 2017 

The findings of this study with regard to the above aspect as presented in Table 4.3 

above align with Hakielimu (2015) that there is still no quality teaching and learning 

environment in Tanzanian primary and secondary schools. It is argued by Hakielimu 

(ibid) that following the 2014‟s Tanzania education policy of fee free schooling for 

basic education (standard one up to Form Four), overcrowded classrooms, 

inadequate teaching and learning materials like books and teachers‟ poor pay have 

remained serious challenges. 

Again, these finding correlate to some extent by the findings of Lugenge ( 2015) on 

the contribution of the BRN initiative on PSLE in Njombe region that the results of 
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PSLE for the three consecutive years that is, 2012, 2013 and 2013. did not reflect the 

expected performance because they fell below expectations. He argues further that 

teaching and learning resources were not enough or available in the schools he 

studied. In short, in these schools, BRN initiative did not generate the results that it 

was expected to. The only difference with these findings is that Lugenge‟s study 

focused on the achievement of BRN in primary schools, this study focused on 

secondary schools.  

4.3.5 School Official Ranking 

School official ranking as a component of BRN has to do with ranking of the 

schools in terms of their performance in their Form Four National Examinations. 

The schools with good performance have been motivated by being given some 

presents for their teachers and sometimes to their students. With the case of the 

schools under study, the ranking before the implementation of BRN and after is  

presented in Tables 4.3.2 and 4.3.3 followed by discussion.  
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Table 4.3. 2: School Ranks before the Implementation of BRN (2011 and 2012) 

School name  Year  2011     2012  

 School rank 

region wise 

School rank 

Nation wise 

School rank 

region wise 

School rank 

Nation wise 

A 130/155 2304/3098 59/154 1743/3396 

B 26/155 691/3108* 28/154 1067/3396 

 C 121/155 2142/3098 123/154 2664/3396 

D 148/155 2616/3108* 151/154 3148/3396 

E 143/155 2527/3098 67/154 1898/3396 

F 105/155 1933/3098 42/154 1143/3396 

 G 155/155 2913/3098 64/154 1708/3396 

H 60/155 1321/3098 35/154 1328/3396 

I 90/155 1774/3108* 141/154 2921/3396 

J 30/155 774/3098  -  - 

Source; National Examination Council of Tanzania (2012; 2013) 

Key; * Schools with less than 40 candidates 

- Schools with no candidate for particular year 
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Table 4.3. 3: School Ranks after the BRN Implementation (2014 and 2015) 

School name   Year 2014  2015  

 School rank 

Region wise 

School rank 

Nation wise 

School rank 

Region wise 

School rank 

Nation wise 

A 55/101 1304/2322 92/159 2387/3452 

B 42/101 1011/2322 49/159 1514/3452 

C 46/101 1090/2322 120/159 2731/3452 

D 25/74* 601/2097* 151/159 3159/3452 

E  39/101 941/2322 122/159 2755/3452 

F 62/101 1498/2322 104/159 2556/3452 

G 89/101 1972/2322 136/159 2924/3452 

H 28/101 660/2322 76/159 2133/3452 

I 89/101 1900/2322 118/159 2716/3452 

J  - - - - 

Source; National Examination Council of Tanzania (2015; 2016) 

Key; * schools with candidates less than 40 

- School with no candidates for a particular year 

As both Tables 4.3.3 and 4.3.4 above show, the official ranking of the schools under 

study has shown some kind of improvement for the schools under study. For 

example, the ranking of school A in 2011 and 2012 before the implementation of 

BRN was 135/155 and 59/154 (region wise) ;2304/3098 and 1943/3396 ( 

nationwide). Following the implementation of BRN, the ranking was as follows: 

55/101 and 92/159 (region wise); 1304/2322/ and 2387/3452 (nation wise). As it can 

be seen, there has been some improvement. For example the ranking at region level 

was 135/155 and 59/154 before the implementation of BRN and it improved 

somehow to 55/101 in 2014 and 92/159 in 2015 after the implementation of BRN. 

Nation wise, the ranking has been more or less the same except for 2014 results 

where ranking was 1304/2322. 
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Again, for school F Secondary School, the ranking before the implementation of 

BRN initiative was 105/155 and 42/154 (region wise) for the year 2011 and 2012 

respectively. Nation wise, the ranking was 1933/3098 and 1143/3396 for the year 

2011 and 2012 respectively. Following the implementation of BRN, the ranking was 

as follows: 62/101 and 104/159 (region wise) for year 2014 and 2015 respectively. 

Nation wise, the ranking was 1498/2322 and 2556/3452 for the year 2014 and 2015 

respectively. 

 From these results, it can be argued that, there has been hardly any improvement in 

terms of academic performance for school F school before and after the 

implementation of BRN. Therefore, the conclusion that can be drawn from the 

ranking of these schools as representative of other schools is that there has been 

differences in terms of performance and ranking of schools before and after the 

implementation of BRN. This is because, some schools have improved and others 

have remained stagnant or even retrogressed.  

4.3.6 School Incentive Schemes 

The school, incentive scheme in relation to BRN has to do with motivating teachers 

or students in terms of good performance in one „s work or examinations. In the 

context of this study, school incentive was specifically confined to what teachers 

were being given as part of motivating them to do better in their career or for what 

they had already accomplished. On this particular regard 42% of teacher 

Respondents said that they were being given some incentives by their school heads 

for example, some amount of money for teaching remedial classes or when the 

students had performed better in the subjects in their National Form Four 

Examinations in the subjects which teachers had been teaching. 34% said that 
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incentives were being given but they were not enough, the remaining 24% of 

teachers said that they had never received in their teaching. Figure 4.3.3 below 

highlights these findings; 

Figure 4.3. 3: The Number of Teachers who had received Incentives 

 

 Source: Field data, 2017 

Figure 4.3.5 above indicates that, a greater percentage of teachers admitted to have 

been receiving some incentives from their school heads as part of the BRN 

implementation. Although 24% claimed to have never received any incentive 

following the implementation of BRN, to a greater extent it should be acknowledged 

that there has been some incentives given to teachers as part of BRN 

implementation. Part of the reasons as to why some teachers had never received any 

incentive may be because the students had not performed better in the subjects they 

were teaching. Again, through interviews with the heads of school with regard to 

motivating teachers, it was revealed by all ten heads (100%) that they were 

motivating their teachers in their teaching in one way or another. It was also revealed 
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that five (50%) of such heads of school were motivating their teachers in line with 

BRN requirements only. Figure 4.3.4 diagrammatically highlights these findings: 

Figure 4.3. 4: School Heads’ Ways of Motivating their Teachers 

 

Source: Field data, 2017 

4.3.7 Teacher Motivation 

Another focus of BRN initiative has been on how to generally motivate teachers in 

their career. It can be argued that motivation to teachers is important because it is 

inseparable from accountability. It is obvious that with proper salary, allowances, 

proper support and respect to teachers from the school system. Through 

questionnaires administered to teacher respondents, they showed dissatisfaction on 

the way they were being motivated in their career. 

In the BRN Annual Report (2014) the government stated that teachers‟ arrears 

amounted to 5.6 billion TZS. On the other hand, the then Teachers‟ Union (TTU) 

chairperson Gratian Mkoba was quoted as saying that the teachers‟ arrears stood at 

16 billion which the government had to pay. Given the arrears that teachers have 
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been claiming from their employer, the government, it is obvious that they cannot 

work effectively therefore affecting the performance of students hence the BRN 

initiative.  

Through questionnaires, teachers were asked to tick some aspects which they 

thought were making their teaching uncomfortable. The results showed that unpaid 

arrears ,salaries, allowances and small salaries got 49 ticks equal to 98% lack of 

incentive was ticked by 48 teachers equal to 96% this shows that teachers were not 

comfortable in their teaching something which compromise the achievement of 

BRN. 

These findings closely correlate with the study conducted by Action Aid (2003) in 

Tanzania, Mozambique, Kenya and Uganda which found that 13% of teacher 

respondents were not happy with teaching whereas 1/3 of the teachers did not 

remain in the teaching field due to low salary, poor working conditions and also due 

to lack of accessibility to physical and social infrastructure. Again, these findings 

sharply contrast with the report released by the government of Tanzania (2015) that 

following the implementation of BRN in schools, the welfare of teachers have also 

been considered as one of the NKRA aspects. 

4.4 Research Question Three; What are the Challenges Facing the 

Implementation of BRN Initiative? 

Research question number three of this study was geared to examining the 

challenges hindering the implementation of BRN initiative and where possible 

suggest some solutions for those challenges. The following are the suggested 

challenges and solutions 
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4.4.1 Little Amount of Capitation Grants given to Schools 

On this particular regard, heads of departments showed their concern that the 

capitation grant amount they were getting from the government was not enough to 

make them run schools effectively. All the heads of school 10 (100%) said that they 

were receiving little amount of money as capitation and in some respects, such 

money came late thus affecting them in the day to day running of the schools. 

Therefore, they suggested that, in order to fully realise the fruits of BRN initiative, 

enough and timely disbursement of capitation grants to schools should be done.  

4.4.2 Motivation for Teachers  

It was revealed that classroom teachers lacked motivation in their career as a result 

of not being paid their different dues something which made them lack working 

spirit. On this regard 7 (70%) out of (10) ten school head respondents mentioned 

lack of motivation among teachers as a challenge. That, they as school heads were 

finding it difficult to appreciate and praise teachers‟ success because the budget to 

motivate them was too limited. They added that when teachers did well in their 

students‟ performance they lacked appreciation, which eventually made them lack 

morale to work hard. They ended this by asking the government to provide 

incentives to teachers to encourage them to work hard as stated in the BRN.  

However, according to Tanzania Release (2015), the government reported to have 

improved teachers welfare and benefits and that, this has brought remarkable 

improvement in provision of education in the whole country.  

4.4.3 Inspection of the BRN Implementation in Schools 

With regard to inspecting the BRN implementation in schools, school inspector 

mentioned that lack of executive power to ensure implementation of he inspection 
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they had done was a challenge facing them as quality assurers. They stated that 

sometimes they did their works, recommended what should be done but action was 

not taken as fast as they would like. Therefore, they recommended that all what they 

had been doing as inspection of schools for BRN implementation, should be worked 

upon by those responsible.  

The interviewed school inspectors also showed their concern about insufficient 

budget allocated to them as an obstacle for them to perform their duties. They said 

that they would like to closely monitor teaching and learning in schools so as to 

improve quality however, they lacked resources like guaranteed transport and 

working allowances which affected them in their duties. Therefore, they suggested 

that enough budget should be allocated to the inspectorate department to make it 

meet the objectives of school inspections including seeing if BRN initiative was 

being properly implemented in schools 

4.4.4 Achievability of BRN and its Ambitiousness  

A big number of the respondents showed their concern that BRN initiative was good 

but somehow they felt that it was far-fetched or ambitious. They argued that the 80% 

pass mark put for secondary school and primary school students was too high given 

the real situation in which schools were operating. For example, lack of classrooms, 

little capitation grants, unmotivated teachers and lack of teaching and learning 

materials such as books in schools was a stumbling block for the implementation of 

BRN. They suggested that given what the situation was, at least 60%-65% pass 

mark for secondary and primary schools would be somehow achievable. These 

opinions by the respondents are highlighted in Figure 4.3.5 
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Figure 4.3. 5: Respondents’ Perception on the Achievability of BRN 

 

Source: Field data, 2017 

These findings relates to Hakielimu, (2015) which reports that for the 15,875 schools 

which were ranked in 2014 only 988 schools (6.2%) were high performing schools. 

8,257 schools (52%) were low performing schools. This is an indicator that, the 

BRN has not achieved its goals on encouraging high performance. 

4.4.5 Absenteeism and Dropout Rate 

The District Education Officer, stating the main challenges which set back the BRN 

implementation said that to him absenteeism and dropout rate in the district schools 

is one of the main challenges. He said  

“despite the government‟s efforts to ensure quality education, many students drop 

out of school in Mara region, specifically in Musoma municipality because of early 

marriages. The Kurya tribe as the dominating tribe in Musoma do not want girl 

children to attend schools because they want to get bride price, so they let them get 

married. They also have a notion that, if a girl child will be educated she will finally 

get married and advantage her expected husband and his family only. Boys, who are 
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trusted by their parents to be helpful when they study, have the notion of looking for 

money and perceive schooling as time wastage. Source; Field Data, June 23, 2017 

Some students tend to drop and engage in fishing around the Lake Victoria and 

others were engaging in small businesses to earn a living. As a defence, they said 

that their families depended upon them for survival. Others were forced to drop out 

of school by their peers; some engaged in drug abuse like marijuana and got 

expelled from school because of bad manners or drop by their own. He added that, 

some do not completely drop, but they are most of the time absent from schools. 

When they come they fail to catch up so they fail in school and national 

examinations as well. 

“some of these students joined in robbing gangs known as „Mdomo wa furu‟ „Mbio 

za vijiti‟, Jamaica mockers and others who were robbing and even raping girls in 

streets. I still don‟t know what to do to end absenteeism because expelling a student 

who prefers not to attend school is a privilege to him or her, and also it gives him or 

her a chance to engage in other dangerous matters” he remarked. Therefore, dealing 

with absenteeism in schools in conjunction with parents would help to address the 

problem. Source; Field data, June 23, 2017 

These findings relate with those in the USA where Kanter (2014) observed that there 

was a high drop out of students in the USA schools which was approximates to one 

million children dropping out of school every year. Therefore, dropping out of 

school is not a strange phenomenon, what is needed is to devise strategies to address 

the problem. 
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4.4.6 Facilitating Good Relationship between School and Community 

According to Australian Government Department of Education, Employment and 

Workplace Relation. (National Report on Schooling in Australia,2010) family –

school partnerships are collaborative relationships and activities involving school 

staff, parents and other family members of students at school. It is argued that, 

effective schools have high levels of parental and community involvement. This 

involvement is strongly related to improved student learning, attendance and 

behaviour. Therefore, involving parents or the community in the education of their 

children is central to high quality of education. It is out of realisation of this 

important relationship between parents and the community or communities 

surrounding schools that BRN initiative came out with this aspect as one of the 

NKRA. 

From the findings, it was revealed that most of the researched schools were 

community schools which therefore would be expected to have maximum 

interactions with the communities surrounding them in order to succeed or have 

good academic performance. Given this fact, it would be expected that parents 

would well know the initiative ` and its aims therefore making it easier to implement 

it since they would provide assistance to learners (their children ) in a joint effort 

with the schools. Again, community members such as business men would provide 

or aid the initiative with monetary means to meet some of the important 

requirements in the teaching and learning enterprise such as buying some teaching 

and learning materials, help in conducting exams, build libraries and laboratories 

and others. 
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However, it was revealed that such a school- community especially with regard to 

the existence and implementation of the BRN initiative, if at all it was there, it was 

very minimal. Among the 160 respondents who were supplied with questionnaires, 

the findings revealed that (14%) said that the there was such a community-

relationship and that it was satisfactory, ( 24%) said that such relationship existed 

but it was not enough (14%) said that such a collaboration did not exist and (48%) 

were not sure if such a community-school collaboration existed or not. The 

following figure that is, 4.3.6 highlights these findings: 

Figure 4.3. 6 : Teachers’ Understanding of the Existence of Community- 

School Collaboration 

Source: Field data, 2017 

These findings closely relate to a study by Twaweza (2014) which revealed that it 

was only 16% of the Tanzanians who were aware of the BRN initiative. Again, a 

study by Sigala (2015) reported that, teacher respondents felt that the government 

was not making enough efforts in fulfilling the objectives of BRN initiative by 

making its objectives understood to the community.  
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4.4.7 Construction of Basic Facilities 

Construction of basic facilities was one of NKRA of the BRN initiative. Through 

this initiative, the government promised to construct basic infrastructures in schools 

such as libraries, classrooms, and laboratories as well as staff offices. However, 

according to this study, the capitation grants provided were not enough to meet all 

the daily school running requirements including money for construction of school 

libraries, classrooms and laboratories. It was revealed that the grants provided by the 

government were insufficient and sometimes delayed in reaching the schools.  

The findings are in line with those by Twaweza (2014), as part of the 

implementation of BRN initiative, the government had promised to timely fund 

education by giving 25,000/= per each admitted secondary school student so as to 

ensure well learning environment. However, as it was revealed in the study, this 

pledge this pledge was not implemented. It was revealed that the delay of capitation 

grants and insufficient amounts of such capitation grants was making schools lack 

some important teaching and learning materials like chalks, pens, books as well as 

building classes, libraries and laboratories. Reacting to this delay, through interview 

the head of school “E‟ said:“We had the norm of conducting monthly tests to 

students but we failed due to lack of funds to facilitate the exercise” ( Source : 

Interview with Heads of School, June 8, 2017) 

Reacting to a question on the grants provided by the government, one of the school 

inspectors said:  

“I went to inspect one of the schools which had only six classroom 

buildings, with more than seven hundred students in that school, 

but there were no offices, no administration block, no library nor 

laboratory. In this school, teachers were using one of the 

classrooms as their staff office; they were all siting together like 

students. The head of school and his management team were using 

another class and all students from form one up to form four 
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learners were using the rest four classrooms. Really, the classes 

were overcrowded” (Source: interview with School Inspectors, 

June 29, 2017) 

The findings above reveal that there were still no enough buildings in the studied 

schools and that this situation was making learning and teaching difficult. Some 

schools still lacked enough classes, libraries and laboratories. Lack of enough 

classrooms makes teaching and learning harder because students in overcrowded 

classes cannot learn. Because of this, the teacher often fails to monitor and control 

every student in the class. Also lack of infrastructures like laboratories leads to 

improper way of learning science subjects. 

These findings sharply contrasts to Tanzania Release (2015) who reports that 

learning and teaching environment, teachers welfare and benefits and capacity 

building to school heads had improved hence remarkable improvement in provision 

of education countrywide. 

4.5 The Connection between Study Findings and Study Theories 

The expectation Theory claims that people are motivated to do something with 

expectations of getting their desired outcomes. As it has been observed in the 

findings of this study the launch of BRN implementation was expected to bring 

change (valence) in students‟ performances .so according to the theory the valence 

here is positive However, as argued by respondents in this study, there are some 

students who performs poorly due to some ineffective of some of facilities within 

the education sector (this is negative output) 

Again these findings also relates to the Conceptual Framework of the study. Thus, 

wherever there have been an effective effort (process), the results are positive. For 

instance, effective conducting of programmes like Student-Teacher Enrichment 
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(STEP) which identifies low performing learners and enrich them academically has 

helped a lot to uplift these learners performance. 

4.6 Chapter Summary 

Generally speaking, the Big Results Now Initiative implementation has brought a 

remarkable change in selected schools in Musoma Municipality. This is evident  in 

the analyzed form Four National Examination Results during the implementation of 

BRN initiative. However, the BRN goal of attaining 80% pass rate as it has been 

stated in the BRN document has not yet attained by most of the studied secondary 

schools 

Again, according to these findings the National Key Result Areas as focal factors are 

not at the best level observed by the relevant workforce and authority. Most of the 

teachers are not receiving in service training and motivation, capitation grants are 

also provided in insufficient amounts thus blocks running school activities and 

construction of basic facilities, students‟ dropouts and overcrowded classes are some 

of the challenges which hinder the initiative implementation in Musoma 

Municipality. 
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CHAPTER FIVE 

SUMMARY, CONCLUSION AND RECOMENDATIONS 

5.1 Introduction 

This chapter presents the summary, conclusion and the recommendations of the 

study. 

5.2 Summary  

The aim of this study was to examine the influence of Big Results Now Initiative on 

academic performance of secondary school students in their National Examination 

results specifically in Musoma Municipality the study was guided by these specific 

objectives; to determine the factors leading to the introduction of BRN initiative in 

Musoma Municipality, to analyze the National Key Results Areas (NKRA) given in 

education as the focus behind the successful of BRN in Musoma Municipality and to 

examine challenges hindering the successful implementation of BRN Initiative in 

the targeted Secondary schools in Musoma Municipality. 

The study was guided by Walberg‟s Theory of academic Productivity. The research 

adopted a Cross –sectional Survey design and both quantitative and qualitative 

paradigms were used in data gathering and interpretation. Questionnaires, Interview 

and documentary review were employed as data gathering tools. 

The study found out that, persistent poor students‟ performance for a number of 

years, need to change workers culture of performing their duties, incompetent 

workforce and a Tanzania‟s Vision of becoming a middle economy country by 2025 

are some of the factors that are leading to the implementation of BRN. And that, 

following the BRN implementation, there have been a slight improvement in 

Students‟ Form four National Examinations results. 
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The classroom teachers, school heads, school inspectors and education officers 

commented that, better students‟ results in their national examinations still desires a 

lot to be worked upon. And that, despite this performance improvement, a big 

number of these students falls under the fourth grade (division four), which gives 

them a very small room to continue with their further studies. 

Lack of teacher training, insufficient and untimely provision of capitation grants, 

low speed of school facilities building, unsatisfying school-community relationship, 

low motivation and absenteeism and dropout rate, are some of the setbacks of BRN 

implementation. 

5.3 Conclusion  

From the above discussion it is evident that the BRN initiative implementation will 

come at its best when we have committed, qualified and well trained teachers, 

improved teaching and learning conditions, adequate and timely arrival of capitation 

grants in schools, when learners are ready to learn as well as involving community 

in the initiative implementation. 

5.4 Study Recommendations  

For any education initiative to succeed teaching and learning conditions should be 

put in consideration. It is from classroom interaction where the education sector 

thinks to be successful because of what is produced (learning outcomes and 

performance).  

The researcher recommends that, teachers as key players of any Education Initiative 

should be trained in content and methods of teaching their subjects and that, teachers 
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may be competent in subjects they teach but lacking skills on how these contents 

should be transmitted to learner. 

Again, for effective school running the responsible authority should ensure timely 

and adequate provision of capitation grants. Delay in the release of capitation grants 

prevents the effective running of school hence poor performance. The researcher 

also recommends that, the relevant authority should motivate teachers and other 

education officials to encourage accountability among them. If good working 

environments and provision of different incentives will be denied to them, a 

downward spiral in performance is sure to result.  

5.5 Recommendation for Further Studies 

This study dealt with examining the influence of Big Results Now Initiative on 

Students‟ Academic Performance. The researcher recommends the following areas 

to be researched on;  

i) Examining the influence of other educational initiatives that focus on 

improving the students‟ performance. This should help to sustain the 

government efforts toward improving the quality of education delivered. 

ii) The Effect of Absenteeism and Dropout on students‟ performance in 

Musoma Municipality  
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APPENDICES 

Appendix A: The Proposed Budget for the Research Being Proposed 

This study will be financed by the researcher on her own as well as other well 

wishers who in one way or another may feel inclined to help. The proposed budget 

is analysed in details below as follows: 

S/N ITEM  QUANTITY/RATES TOTAL 

1.  Transport costs 

 

 

Sub total 

Dodoma- Musoma (to 

and From)  

Accommodation and  

Meals 

 60,000/-x2 

 

 

30000 x 40 

120,000/- 

 

 

1200,000/- 

1,400,000/- 

2.  Transport Costs 

 

 

Sub total 

 

Local Transport in the 

Process of Data 

Collection  

  

20,000/-x 40 

 

 

800,000/- 

 

 

800,000/- 

3. Stationeries 

 

 

 

 

 

 

 

Sub total 

Photocopy paper 

Writing Pad  

 Note Book 

Writing Materials 

(pens and Pencils) 

Printing  

 photocopy 

Hard Binding  

 

Ream 5 @10,000 

5@5000 

2@ 4000 

2 Boxes@5000 

 

100,000/- 

 

5 copies @40,000/- 

50,000 

25,000 

8000 

10,000 

 

100,000 

100,000 

200,000 

493,000/- 

4. Research Tools 

 

 

Sub total 

 IPod 

Digital Voice 

Recorder (MP 3) 

 

6000,000 

 

500,000 

600,000 

 

500,000 

1100,000/- 

5 TOTAL   3,793,000/- 
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Appendix B: Research Tools 

I. QUESTIONNNAIRE FOR CLASSROOM TEACHERS 

I am Kikome Mwago, a postgraduate student at the University of Dodoma taking 

Master of Arts in Education (MAED).I am currently researching on the 

“Contribution of Big Results Now (BRN) Initiative on Academic Performance 

of Secondary School Students in National Examinations: a Case of Musoma 

Municipality” as part of the requirements for my studies. The focus of my study 

will be on the academic performance of Form two and Four students in their national 

examinations. You are kindly asked to fill in the information asked for in the 

following questionnaire. You should not write your name. The information you 

provide will be handled with strictest confidentiality and will be treated for the 

research purposes only. 

PRELIMINARY INFORMATION  

(a).Sex of the Respondent: MALE............./FEMALE....................(Write M or F 

where appropriate) 

 (b) Age of the Respondent..........................Years 

 (c)Working Experience:...............................Years 

 (d) Subjects you teach:................................................................................................ 

1.What is BRN?............................................................................................................. 

2.In your views, what do you this were the reason factors for the BRN introduction? 

3 How have you been implementing it in your teaching?.................................... 

4.Has there been a difference in terms of academic performance of your students 

since you started implementing it in their classroom performance? 

(YES/NO)................In their school examinations? (YES/NO)............................In 

their National Examinations? (YES/NO...... 
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5.What have you been doing to your students in terms of improvement in teaching? 

(i)....................................................................................................................................

. 

(ii)...................................................................................................................................

. 

(iii)..................................................................................................................................

. 

(iv)..................................................................................................................................

. 

6. What makes your teaching uncomfortable? Put a tick to the following and leave 

the place blank if you feel that a given aspect mentioned is not a problem to you. 

  (i) A big number of learners in the classroom.................... 

 (ii) Lack of library and or laboratory facilities................... 

(iv) Lack of text books..................... 

(v) Lack of incentives...................... 

(vi)  Unpaid salaries /arrears/allowances/small salaries.................... 

(vii) Dull students who persistently perform poorly................... 

(viii) Students sitting on the floor and not on desks............ 

(ix)  Having to teach many lessons/periods........................... 

(x) The school‟s general working environment....................... 

7. Are you happy being a stakeholder in BRN implementation? 

YES/NO....................... 

8.Were you to suggest, what would you say that should be done to make BRN 

achieve better results? 

(i)................................................................................................... 

(ii)................................................................................................ 

(iii)............................................................................................... 

(iv)............................................................................................... 

(v)............................................................................................... 

9.Is there any collaboration between parents and teachers in the implementation of 

BRN initiative?  

 

THANK YOU VERY MUCH FOR YOUR UNRESERVED COOPERATION! 
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II. INTERVIEW GUIDE FOR THE HEADS OF SCHOOL 

I am Kikome Mwago, a postgraduate student at the University of Dodoma taking 

Master of Arts in Education (MAED).I am currently researching on the 

“Contribution of Big Results Now (BRN) Initiative on Academic Performance 

of Secondary School Students in National Examinations: a Case of Musoma 

Municipality” as part of the requirements for my studies. The focus of my study 

will be on the academic performance of Form two and Four students in their national 

examinations. You are kindly asked to participate in this Interview so as to make this 

study a success. 

1. Are you implementing BRN? How? 

2. What do you think are the factors leading to the BRN initiative 

implementation?  

3. What are its successes on the academic performance of your school in the 

form two and four national examinations? 

4. What are the challenges do you experience in the process of implementing it? 

5. What are the other achievements of BRN part from the performance of 

students in their national examinations? 

6. What do you think should be done to make it work better? 

7. Has your school ever received any prize for good performance? 

8. What is the percentage of performance of your school in the national 

examinations? 

9. Do you think you will reach the goal of making your students pass at the rate 

of 80% in their national examinations ? Why/why not? 

10. How is your school equipped in terms of classrooms/laboratories and text 

books? 

11. Do you motivate your teachers according to BRN? 

12.  Do you motivate your teachers in other ways apart from what has been 

prescribed in BRN? 

THANK YOU VERY MUCH FOR YOUR UNRESERVED COOPERATION! 
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III. INTERVIEW GUIDE FOR SCHOOL INSPECTORS 

I am Kikome Mwago, a postgraduate student at the University of Dodoma taking 

Master of Arts in Education (MAED).I am currently researching on the 

“Contribution of Big Results Now (BRN) Initiative on Academic Performance 

of Secondary School Students in National Examinations: a Case of Musoma 

Municipality” as part of the requirements for my studies. The focus of my study 

will be on the academic performance of Form two and Four students in their national 

examinations. You are kindly asked to participate in this Interview so as to make this 

study a success. 

1.As the school inspector, do you think BRN initiative has been successfully 

implemented in secondary schools? 

2. What to you think are the factors leading to the BRN implementation? 

3.How would you rate the achievement of these schools in their implementation of 

BRN? Buare, Songe, Morembe, Kiara, Nyasho, Mwisenge, Iringo, Mshikamano, 

Makoko and Nyamitwebili? 

4.What challenges do you face in inspecting schools on the aspects of BRN? 

5. Do you think teachers are really committed to the achievement of BRN? 

6.If yes or no to the question 4 above, what are the indications? 

7. Is BRN initiative achievable or too ambitious? Why? 

8.Should the programme be improved to make it work better or should it be totally 

abolished? Why? 

THANK YOU VERY MUCH FOR YOUR UNRESERVED COOPERATION! 
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IV. INTERVIEW GUIDE FOR THE SECONDARY SCHOOL EDUCATION 

OFFICER 

I am Kikome Mwago, a postgraduate student at the University of Dodoma taking 

Master of Arts in Education (MAED).I am currently researching on the 

“Contribution of Big Results Now (BRN) Initiative on Academic Performance 

of Secondary School Students in National Examinations: a Case of Musoma 

Municipality” as part of the requirements for my studies. The focus of my study 

will be on the academic performance of Form two and Four students in their national 

examinations. You are kindly asked to participate in this Interview so as to make this 

study a success. 

1.As an overall supervisor of secondary schools in the district, do you think BRN is 

being implemented in schools? 

2. What do you think are the factors leading to the BRN implementation? 

3.If the answer is yes or no, to the question above, what are the reasons? 

4. What are the challenges involved in implementing BRN? 

5. What would you suggest to make BRN work better than now? 

THANK YOU VERY MUCH FOR YOUR UNRESERVED COOPERATION! 
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Appendix C: Letter of Permission from the University of Dodoma 
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Appendix D: Letter for Permission to Conduct Research in Musoma District 
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Appendix E: External Examiners Comments. 

S/N 

 

Title External 

Supervisor’s 

comments 

Type of Errors Response 

from 

candidate 

1. Background of the 

study 

Page 1&2 

Page 3&4   

Grammar Errors 

Sentence 

formulation and 

Study introduction 

Corrected as 

per external 

Supervisors 

comments 

2. Literature Review Page 8&9 

 

Page 24  

Grammar Errors 

Connection between 

variables presented 

in the Conceptual 

&Explanations   

Corrected as 

per external 

supervisors 

supervisor‟s 

comments 

3. Research 

Methodologies 

Page 26&27  

 

Page 30  

Grammar errors 

To state how the 

findings were 

analyzed to obtain 

numerals. 

Corrected as 

pre external 

supervisor‟s 

comments 

4. 

 

 

 

 

Presentation and 

Discussion of the 

findings  

 

 

Page 31 

 

 

 

 

To State if data is 

presented by 

objective and what 

were the research 

questions.  

Corrected as 

per external 

supervisor‟s 

comments 

 

5. 

 

 

 

Summary, 

Conclusion and 

Recommendations 

 

Page 65 

 

 

 

Specification of the 

level of education 

the study was 

dealing with. 

Corrected as 

per external 

supervisor‟s 

comments 

6. Appendix II; 

Interview guide to 

the school heads  

Page 75 Grammatical/word 

missing error. 

 

Corrected as 

per external 

comments 

 


