The University of Dodoma
University of Dodoma Institutional Repository

http://repository.udom.ac.tz

Education

Master Dissertations

2017

Learning environment and academic
achievement of pupils in Tanzania
primary schools: difference, dominance
and deficits
Nswebe, Dickson Aron
The University of Dodoma
Nswebe, D. A. (2017). Learning environment and academic achievement of pupils in Tanzania
primary schools: difference, dominance and deficits. Dodoma: The University of Dodoma
http://hdl.handle.net/20.500.12661/481
Downloaded from UDOM Institutional Repository at The University of Dodoma, an open access institutional repository.

LEARNING ENVIRONMENT AND ACADEMIC
ACHIEVEMENT OF PUPILS IN TANZANIA PRIMARY
SCHOOLS: DIFFERENCE, DOMINANCE AND DEFICITS

DICKSON ARON NSWEBE

MASTER OF ARTS IN EDUCATION
THE UNIVERSITY OF DODOMA
OCTOBER, 2017

LEARNING ENVIRONMENT AND ACADEMIC
ACHIEVEMENT OF PUPILS IN TANZANIA PRIMARY
SCHOOLS: DIFFERENCE, DOMINANCE AND DEFICITS

By
Dickson Aron Nswebe

A Dissertation submitted in a partial fulfilment of the requirements for the degree of
Master of Arts in Education of the University of Dodoma

The University of Dodoma
October, 2017

CERTIFICATION
The undersigned certifies that he has read and hereby recommends for the
acceptance by the University of Dodoma, a dissertation entitled: “Learning
Environment and Academic Achievement of Pupils in Tanzania Primary Schools:
Dominance, Difference, and Deficit” in a partial fulfillment of requirements for the
Degree of Master of Art in Education of the University of Dodoma.

………………………………………
DR. NAYARAN PRASAD BEHERA
(SUPERVISOR)

DATE ……………………………………

i

DECLARATION
AND
COPYRIGHT
I, DICKSON ARON NSWEBE, declare that this dissertation is my own original
work and that it has not been submitted and will not be presented to any other
university for a similar or any other degree award.

Signature ……………………………….....

No part of this dissertation may be reproduced, stored in any retrieval system, or
transmitted in any form or by any means without prior written permission of the
author or the University of Dodoma.
ii

ACKNOWLEDGEMENTS
I am so grateful to the Almighty God for enabling and protecting me throughout the
time of my study. Successful accomplishmentof this dissertation is a result of the
academic support and professional guidance from some very thoughtful people
without whom this study could not have been possible.

I would like to extend my heartfelt thanks to my supervisor, Dr. Nayaran Prasad
Behera, for his enthusiastic, tireless support and inspiration as well as his guidance
from the beginning of this work to the end. His constructive remarks and comments
on each phase of this research work have contributed to the fruitful outcomes of this
study. Without his assistance, this work would have never been completed.

Also, I broadly extend my heartfelt thanks to my respondents; academic teachers and
head teachers for their endless assistance and provision of important data which were
crucial for the successful completion of my study. Besides, with great respect, I
thank my wife, Martha Lemanya, for her loving support and motivation. Thanks are
also extended to my guardians, Belita Simwanzembo, and Jane Elisha Chagie, for
their prayers and support during my education.
Furthermore, I sincerely acknowledge the help, devotion, cooperation and
commitment from my family and friends: Mr&Mrs James Mwampona, Mr&Mrs
Arnold Fulgency, Mr. George Malumbo, Mr. Alex Augustino, Mr&Mrs Zawadi
Stephen, Mr&Mrs Isaya Mwita, Mr. Richard Shembwana, Mr.Mpoki Chengelela,
Mr.Shikunzi Nswebe, PHC Choir-Makole Dodoma as well as Pastor Lupakisyo
Masuba of Pentecostal Holiness Association Mission (P.H.A.M) - NjiapandaUyole.

iii

DEDICATION
This dissertation is dedicated to my wife, Martha Lemanya, and my children,
Abigael and Harris, who missed my warmth in my absence during the course of my
studies. I also dedicate this study to my beloved late mother, Miheri Aaron whose
prayers, encouragement and expectations have contributed significantly to the
successful completion of this work.

iv

ABSTRACT
The study explored the learning environment and the academic achievement of
pupils in Tanzania primary schools focusing on dominance, difference and deficits.
The study stressed on the three main dimensions, namely school infrastructure and
location, appropriate administration of the schools as well as the teachers‟
competency. The study was predominantly qualitative supplemented by quantitative
approach with descriptive survey design. Bertallanfy General System Theory (GST)
guided this study using participants selected from 40 primary schools in Dodoma
Municipality. Data were collected through focus group discussions, observation
checklist, interviews guidelines and documentary review. Qualitative data were
analysed using thematic analysis while quantitative data were analysed by
descriptive statistics (mean and standard deviation and inferential statistics).
Findings of this study show that learning environment in Tanzania primary schools
was categorically characterized by various factors, like the appropriate location of
schools; healthy administrative atmosphere; quality instruction and need based
teaching-learning resources. Moreover, the private primary schools had a more
significant difference and dominance in the learning environment and academic
achievement than the public schools. Besides, strong positive correlation existed
between the learning environment and academic achievement of pupils in primary
schools. This study, therefore, recommends that the Government should prepare
conducive learning environment to all public primary schools by motivating
teachers, purchasing adequate teaching-learning resources so as to improve the
pupil‟s academic achievement. Moreover, the government should make sure that
funds to the Ministry of Education is adequately and reach reach the beneficiaries at
the right time.
v
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CHAPTER ONE
THE PROBLEM AND ITS CONTEXT
1.0 Introduction
The present study assessed the difference, dominance and deficits between learning
environment and academic achievement of pupils in Tanzania primary schools. The
chapter presents the problem and an overview of the problem of the study; it includes
the following themes. Theme 1.1 the background information for the study, theme
1.2 the statement of the problem, and then purpose, objectives, research questions
andresearch hypothesis of the study are stated in themes 1.3, 1.4 and 1.5
respectively. Besides, theme 1.6 presents the significance of the study, while the
scope and delimitation of the study are presented in theme 1.7. Eventually,
operational definitions of the key terms are given in theme 1.8.

1.1 Background to the Study
Defining quality education is not impossible but an uphill task infact. For the
purpose of this study, quality education should be that which satisfies the basic
learning and social needs of learners meaningfully. Appropriately, quality education
enriches their lives to the fullest extent, as they are the expected contributory citizens
of the nation (Ministry of Education, Culture, Youth and Sport [MOECYS], 2008 in
Grima, 2008; &El-Sheikh, 2015). In this connection, Education For All and Global
Monitoring Report [EFA: GMR] - The Quality Imperative (2005) stipulated two
principles that are characteristically used to define quality in education: the first
identifies learners' cognitive development as the major explicit objective of all
education systems and the second emphasizes on the education's role in promoting
values and attitudes of responsible citizenship to nurture creative and emotional
development. Moreover, the Ministry of Education and Culture [MOEC] (2000)
1

asserted that quality education is of paramount important as it leads to quality
livelihood and helps to determine how much children learn well and the extent to
which their education translates into a range of personal, social and developmental
benefits. Similarly, the United Nations International Children‟s Emergency Fund
[UNICEF] (2000) characterised the term quality education to mean the education
that has learners who are healthy, well-nourished and ready to participate and learn,
and supported in learning by their families and communities; environment which is
healthy, safe, protective and gender-sensitive, and provide adequate resources and
facilities. UNICEF further describes quality education as one whose content is
reflected in relevant curricula and materials for the acquisition of basic skills,
especially in the areas of literacy, numeracy and skills for life, and knowledge in
such areas as gender, health, nutrition; HIV/AIDS prevention and peace. It is also
characterized by a processes through which trained teachers use child-centred
teaching pedagogies in well-managed classrooms and, finally,schools and skilful
assessments are done to facilitate learning and reduce disparities; outcomes that
encompass knowledge, skills and attitudes and linked to national goals for education
and positive participation in society.
On the other hand, it is felt from the World Bank‟s Primary Education Policy Paper
[WBPEPP] (1990) that there are five principal factors contributing to primary
education effectiveness. Those are the curriculum, learning materials, instructional
time, classroom teaching, and students‟ learning ability. Besides, it is felt from the
literature that learning environment has become a major deciding factor in enhancing
teaching and learning process, as the quality education and academic achievements
are strongly inter-related to bring the desired outcomes to the learners (El-Sheikh,
2015). In this context, UNICEF (2000) contends that learning can occur anywhere
2

but positive learning outcomes are generally sought by the educational system
established in the quality learning environment. Specifically, the learning
environment is defined as:
The diverse physical locations, contexts, and cultures of a school or class
in which students learn including a wide variety of settings such as outside
of school locations and outdoor environment where students interact with
and treat one another as well as the ways in which teachers organize
educational setting to facilitate learning (Glossary of Education Reform,
2014, p.12).
Accordingly, the Unesco Institute of Statistic [UIS] (2012) and also Hussain and
Suleman (2014) consider learning environment as the complete physical
environment such as lighting, temperature, ventilation system, size of the room,
floor, walls; and any designated places like libraries, tutoring centres, science
laboratories; social services, such as healthy, availability of water and sanitation
facilities and pedagogical context in which learning is intended to occur. Moreover,
learning environment refers to infrastructure and location of the schools, the
appropriate administrative atmosphere of the schools and teachers‟ competency.
Furthermore, school infrastructure encompasses the following inputs: adequate and
good school buidings/classrooms, availability of playground and sports materials,
classroom with well ventilation system and lighting, proper sitting arrangement,
availability of first aid facilities, water supply and sanitation facilities, and the
availability of libraries (Hine, 1999; Benya, 2001; Jago & Tanner, 1999). Similarly,
the location of the school includes that school plot should not be far away from the
learners home, should not be in crowded places, should be very far from waste
disposal places and have the well connectivity (Abolarin, 2014; Chacha and Zhong,
2013; Cash, 1993 & Lackney, 1994).

3

Again, school appropriate administrative atmosphere includes recruiting quality
teachers and staffs, building schools‟ vision and monitoring curriculum, providing an
opportunity for staff professional growth, establishing a mechanism of retaining
quality staffs, effectively evaluating teachers‟ performance, maintaining facilities in
good manner and should maintain effective communication with all stakeholders
(Sheninger, 2011; Moorman et al., 2008; Rolnick & Grunewal, 2003; Teddlie &
Reynolds, 2000; The Northwest Regional Comprehensive Center [NWRCC], 2011;
Miske, 1998). Furthermore, teachers‟ competencies include mastery of all subjects
he/she is teaching, regular preparation of lesson and marking of the students‟
activities, a higher expectation on her/his students and high class attendance rate
(HakiElimu, 2014; Kasirye, 2009; Neville, 1987; Fidler, 2002; Mosha, 2014; Sylivia
and Hutchison, 1994 and Walker, 2008).

Besides, Powers (in Lesch, 2015) contends that academic achievement is one among
the key indicators of quality education as it describes significant and essential
learning that learners have achieved and can reliably demonstrate at the end of a
course or programme. Simply, academic achievements identify what a learner will
know and able to do by the end/completion of a course or programme. In connection
to this, the United Nations Educational, Scientific and Cultural Organization
[UNESCO] (2004) specifically defined the term academic achievements as
“outcomes which signal the overall quality, including literacy, numeracy, and life
skills; creative and emotional skills, values, and social benefits (p.35–37). It was
ventured by UNESCO–UIS (2012) that there is a strong relationship between
learning environment and academic achievements. A similar description is also
provided in the study conducted by Stevenson (2001) in South Carolina Public
School to determine the relationship between school academic outcomes and school
4

facilities. The major findings of this study revealed that students‟ score on
standardized achievement test were better in the schools with good principals, the
physical condition and adequacy of his or her school. In the same trend, the newer
schools had greater chances to have students who score well on standardized
achievement tests while big schools had greater chances to have students who score
well on standardized achievement test. Also, the higher the teacher and students‟
attendance rate, and especially students‟ attendance, the greater the likelihood for the
students to score well on standardized test. Furthermore, the study analyzed several
hindrance factors for education process which are overcrowding classrooms and
inadequate laboratories space.

Likewise, in Tanzania, a research study conducted by HakiElimu (2013) to
investigate the factors that attributed to students‟ academic performance at various
levels of education revealed that academic performance was influenced by a number
of factors. These, among others, include teachers‟ working condition; availability of
teaching and learning facilities such as books and laboratories and home factors such
as types of school and the educational climate at home and student background
factors. Besides, a study about the provision of a high quality preschool education as
an economic development tool in Tanzania is deliberated by Mwakanema (2007) and
a study about an appraisal of public and private pre-primary education practices
based on parental involvement, teaching-learning processes and the learning
environment is performed by Mkombozi (2010) in Tanga. Again in the recent past, a
study on the challenges of primary education at Tarime District in Tanzania was
conducted by Chacha and Zhong (2013). However, the aforementioned studies
focused on various factors contributing to students‟ poor academic achievements and
less emphasize is given on the learning environment as a key factor for academic
5

achievements in all types of primary schools in Tanzania. Particularly, studies which
are focused on finding out the difference, dominance and deficit between learning
environment and academic achievement of pupils in public and private primary
school are missing and hence the research-based evidence is inevitable in this
context.

1.2 Statement of the problem
There is wide evidence that there are various initiatives by the Government of the
United Republic of Tanzania to improve the quality of education. The Government‟s
initiatives are reflected in its ventures to establish several educational programmes
since the beginning of 2000; yet there is a poor achievement in the academic
achievements of pupils in primary schools, especially in the government owned
primary schools (Katabaro & Sumra, 2014). An example of the programmes
established but could not produce the expected outcomes are such as the Educational
Sector Development Programme (ESDP), Primary Education Development
Programme (PEDP I & II), and Secondary Education Development Programme
(SEDP I & II). As evidence that the programmes have not yet realized the intended
goals, the Basic Education Statistics [BEST] (2013) reported that, in 2012, only 30.7
per cent of the 865,534 pupils who sat for the Primary School Leaving Examination
[PSLE] passed the examination. Also, UWEZO (2011) and Hakielimu (2012) came
with empirical findings that most school children in Tanzania lacked important
competencies and skills in writing, reading and arithmetic (3Rs‟) after completing
their primary education studies. Most of these problems are experienced in the
government owned primary schools. This prevailing circumstance suffices to say that
the quality of education in Tanzania is far reaching destination yet to be reached.
Achieving it in true sense needs the provision of the effective learning environment.
6

Despite this squat, it is felt from the literature that there is a dearth of studies that
assessed the dominance, difference and deficits of learning environment in different
types of primary schools in Tanzania to know how the learning environment relates
to the academic achievements of primary schools children. Therefore, it is this gap
that motivated the researcher to conduct this study to strengthen the 1995 education
policy.

1.3 Purpose and Objective of the study
The purpose of this study was to assess the learning environment and academic
achievement of pupils in Tanzania primary schools in terms of difference,
dominance and deficits.

1.4 Specific Objectives
Specifically, this study focused to achieve the following objectives:
1. To explain the factors characterizing the learning environment in Tanzania
primary schools.
2. To examine the dominance, difference and deficits in learning environment as
well as in academic achievement of public and private primary schools in
Tanzania.
3. To identify the reasons for the difference, dominance and deficits of learning
environment those influence the academic achievement of the children in primary
schools.
4. To find out the significant difference between the primary schools learning
environment and their impact on academic achievement.
5. To find out the association between learning environment and academic
achievement of pupils studying in different types of schools.
7

1.5 Research questions
1. What are the factors characterizing the learning environment of Tanzania
private and public schools?
2. How do different types of primary schools in Tanzania differ, dominate and
remain deficit from each other with reference to the learning environment and
academic achievement?
3. What are the reasons for dominance, difference and deficits of learning
environment

in

primary

schools

that

influence

pupils‟

academic

achievement?
4. How do private and public primary schools differ from each other in learning
environment and academic achievement?
5. What kind of association exists between learning environment and academic
achievement of pupils in primary schools in Tanzania?

1.6 Significance of the study
It is felt from the literature that learning environment plays a great role in enhancing
academic achievement of both developed and developing countries. Therefore, the
researcher believes that the findings of the present study would help the Ministry of
Education and Vocational Training [MOEVT], educational planners and policy
makers in formulating a workable framework for better administration of all types of
Tanzanian primary schools. The recommendations made basing on difference,
dominance and deficit in learning environment among different types of primary
schools in Tanzania would also give specific direction to enhance the academic
achievements. Categorically, teachers and education stakeholders would also get
benefits from this study finding as it would enable them to use pedagogy and skills
during teaching-learning process. Besides, it is felt that the current study will be
8

helpful in alleviating disparities in the provision of education among different types
of primary schools in Tanzania. Lastly, the research gap in this study will be a focal
point for other researcher to conduct further research studies in the education sector
for the sake of improving academic achievements in primary schools.

1.7 Scope and Delimitation of the Study
Ellis and Levy (2009) contended that in order to constrain the scope of study and
make it more manageable, a researcher should outline in the delimitation some
factors, constructs and/variables that are intentionally left out of the study. In the
light of the above argument, participation in this study was delimited to
headteachers, academic teachers as well as standard seven pupils studying in
bothpublic and private primary schools. This implies that pupils from the lower
classes and non academic teachers were excluded in this study. Further; the study
was confined to private and public primary schools due to the fact that these schools
were important in preparing the pupils to the secondary education. In addition, the
study did not explore the contribution of intravenous variables such as pupils‟ gender
as well as family background in measuring pupils‟ academic achievement.

1.8 Operational Definition of the Key terms
The following key terms of the study were defined operationally.

Public Primary School:
It is this type of school which is built, owned, financed and managed by the
government perse; pupils in the puplic primary schools are enrolled at the age of five
to eleven just after completion of preschool education (Accurate & Reliable
Dictionary, 2004-2010). In this study, the term public primary school means the
schools owned by the government.
9

Private Primary School
This is a type of school which is not owned by the state. It is either owned by
individuals, religious organization and private institutions (Murray, 2012; Michael,
2000; Timothy, 1996). Therefore, in this current study, private school referred to all
institutions organized and managed by individuals, religious organization or group of
people.

Learning Environment
The term learning environment is defined as diverse physical locations, contexts,
and cultures of a school or class in which students learn, including a wide variety of
settings such as outside of school locations and outdoor environments where students
interact with and treat one another as well as the ways in which teachers may
organize educational setting to facilitate learning (The Glossary of Education
Reform, 2014). However, in the current study, the term learning environment was
conceived to encompass infrastructure facility and location of the school, the
appropriate administrative atmosphere of the school as well as teachers competency.

Academic Achievement
Academic achievement represents performance outcomes that indicate the extent to
which a person has accomplished specific goals that were the focus of activities in
instructional environments, specifically in school, college, and university (Steinmayr
et al. 2015). Therefore in the current study, the term academic achievement was
contextualized and measured in terms of children‟s Standard Seven final
examination achievement scores.

10

CHAPTER TWO
LITERATURE REVIEW
2.0 Introduction
This chapter presents the review of the related literature on the assessment of
learning environment and academic achievements of Tanzanian primary schools.
Therefore, this chapter is presented into different sub–themes. It is started with the
theoretical stance of the study, continues with a critical review of the literatures and
its synthesis, besides finding of the knowledge gap and, eventually, it is ended with
the conceptual framework of the study which guided the current investigation.

2.1 Theoretical Stance
It was found from the literature that there are three core dimensions of learning
environment namely, school infrastructure and its location; the appropriate
administrative atmosphere of the school and teachers‟ competency affect the
academic achievement of the pupils. Keeping such dimensions in view, Bertalanffy‟s
General System Theory (GST) was considered as a guiding tool for conducting the
current investigation as it has been elaborated hereunder.
2.1.1 Bertalanffy’s General System Theory (GST)
This theory was pioneered in 1968 by an Australian professor, Ludwig von
Bertalanffy (who lived between 1901 and 1972) (Ray, 2000; Bausch, 2002). The
theory postulates that a system is consisting of many interrelated parts which make
up the whole and functioning as an operating unit (Senge, 2006). In this case,
Bertalanffy General System theory describes a school as an organization comprising
both closed and open system. Closed system refers to a system that does not
exchange any matter with its surroundings, and it is not subject to any force whose
11

source is external to the system. In a wider perspective, a closed-system views schools
as sufficiently independent to solve most of their problems through internal forces,
without taking into account the forces in the external environment. Following this
observation, Daft (2001) contended that the external environment, like technological
advancements, cultural and demographic characteristics of the community, legal
decisions, political decisions to be stable and predictable, and they assume that it
does not intervene in or cause problems for the functioning of an organization.
Moreover, the closed-system does not depend on the external environment for
explanations or solutions to managerial issues. Instead, they are enclosed and sealed
off from the outside world (Daft, 2001). In the context of Tanzanian education
system, closed system is highly exercised in most private owned schools although
the degree of interaction with their environment may vary. This is due to the fact that
these organizations have their independent administrative policies for governing
students‟ discipline, academic and the recruitment of non academic staffs, academic
matters as well as financial issues. On the other hand, an open system refers to a
system that regularly exchanges feedback with its external environment. From the
open-systems views, schools constantly interact with their environment and they
need to structure themselves to deal with forces in the world around them (Scott,
2008). Hence, the open system contains five basic elements, namely inputs,
transformation process, outputs, feedback, and the environment.

The propositions of this theory are useful in the current study given that both close
and open ended system proposed by this theory play very significant role in
developing a favorable learning environment in a school. Good school infrastructure
and its location, appropriate administrative atmosphere of the school and competence
of teacher cannot be accomplished without getting interaction of the external
12

environment. In this connection, Lunenburg (2010) contended that the open systems
view of a schools (interacting with external environment) provides an excellent
framework for analyzing the process of education in a school. This framework of
process analysis helps the school administrator to make sure that the learning
resources about better academic achievements. Further, Scott (2008) asserted that the
five components of school system, i.e. input, transformative process, output,
feedback and the environment are vital in the development of the school as a living
organization. These components are elaborated as follows: Inputs like human
resources, administrative personnel, qualified teachers and non-teaching staffs,
financial resources, physical resources, and information resources are integrated
according to the demands to enhance the attainment of school goals. Now,
Transformative process coordinates these resources to attain the school's goal.
Besides, Shaw (2006) added that the interaction between students and teachers is
also a part of the transformation or learning process by which students become
educated and skilled citizens to contribute towards the society.

Therefore, the transformation process includes the internal operation of the
organization and its system of operational management. Similarly, Output refers to
the attainment of school goals and objectives which ensure the school system.
Therefore, educated school leavers with knowledge, attitudes, and skills fulfill the
individual and social aims; and objectives are the determinants of school output.
Therefore, Schmuch (1977) advanced that schools are essentially living systems and
they are in a constant process of interaction with their communities‟ and other
institutions in them.
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Again, feedback in an education system refers to the self reliance abilities of the
learners. It means that when outputs of a system are returned back or joined back to
the system, then it is called as inputs of that system. For example, the graduates from
the universities are recruited as tutorials and lecturers in the university as system
where they were nurtured or trained. Therefore, feedback was considered as an
element of open system, is crucial to the success of the school operation because
negative feedback from the society can be useful for correcting the deficiencies in
the transformation process or the inputs or both, which in turn will have an effect on
the school's future outputs. Finally, in an open system, environment is another
important component that refers to the surroundings of the school, including the
social, political, and economic forces that impinge on the organization. In this
context, Lunenburg and Ornstein (2008) contended that the environment in an open
system provides conducive climate for policy accountability and the overall better
outcomes. Therefore, it is this theory which was appropriate to guide the current
investigation.

2.2 Critical Review of the Related Literature
After identifying and theoretical framework underpinning the study, the next stage
was to review the related literatures. Therefore, this section provides a description of
the literature pertaining to the assessment of learning environment and learning
outcomes of Tanzanian primary schools. The following are the main themes of the
main issues described under this literature review:
2.2.1. Learning Environment: The Global and Local View
2.2.2. Factors Affecting the Learning Environment in Primary School
2.2.3. Status of Learning Environment in Public and Private Primary School
2.2.4. Academic Achievements: The Global and Local View
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2.2.5. Factors Contributing to the Better Academic Achievements
2.2.6. Learning Environment vis-à-vis Academic Achievements

2.2.1 Learning Environment: The Global and Local View
According to UNICEF (2000), learning environment refers to a complete physical,
social and pedagogical context in which learning is intended to occur. The term
mostly refers to classrooms in a school but it may include any designated place of
learning such as science laboratories, distance learning contexts, libraries, tutoring
centres, gymnasiums and non-formal learning spaces. Meanwhile, the World
Education Forum [WEF] (2000) added that a learning environment should be
healthy, safe and protective and this should include: adequate water and sanitation
facilities, access to health and nutrition services, presence of policies and codes of
conduct that enhance physical, psycho-social and emotional health of teachers as
well as learners.

In this regard, global institutions had conducted different empirical studies on
learning environment. For instance, the Ministry of Education, New Zealand (2004)
conducted a study to understand the factors that influence academic achievements in
a classroom environment. The study revealed that key criteria such as the
arrangement of the classroom space, class size, the availability of lighting and
suitable temperature were viewed as being of very high importance indeed vital to
the efficacy of the learning environment for teaching purposes. Furthermore, in Latin
America, a study that included 50,000 students in grade three and four found that
children whose schools lacked classroom materials and had an inadequate library
were significantly more likely to show lower test scores and higher grade repetition
than those whose schools were well equipped (Willms, 2000).
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Besides, the reports from different studies conducted in Africa indicated that poor
learning environment has a negative impact in enhancing the learners to acquire key
skills for future life. In this case, the UIS (2011) reported that many schools in subSaharan Africa have little or no access to basic services such as clean water,
adequate sanitation facilities or electricity. However, studies show that safe and
adequate water and sanitation facilities in schools, coupled with hygiene education,
reduce the incidence of diarrhea and other water-borne diseases (UNICEF, 2009).
Furthermore, inadequate access to sanitation may have a negative impact on the
enrolment and attendance; especially of girls and on school performance. Despite
this understanding, the UIS (2011) confirmed that more than half of schools found in
Niger, Chad, Equatorial Guinea, Madagascar, Togo and Mali have no toilets.
Likewise, International Energy Agency [IEA] (2011) reported that, in sub-Saharan
Africa, some 585 million people (i.e. 58%) do not have access to electricity at home
and the majority of primary schools are also without electricity. The exception was
Mauritius (among the countries reporting data), where all schools are equipped with
electricity. In Cape Verde and Gabon, it is around 50% but, in the rest of the region,
less than one-third of schools have electricity. The lack of access is most acute in
Burkina Faso, Burundi, Cameroon, the Democratic Republic of the Congo, Gambia,
Guinea, Malawi, Niger and Togo, whereby more than 80% of schools lack
electricity.

In Tanzanian, the learning environment in some of the schools is not conducive
resulting into poor academic achievements (HAKIELIMU, 2012; UWEZO, 2011).
Besides, HAKIELIMU (2014) conducted anassessment to determine teaching
effectiveness in primary and secondary schools in Tanzania. The results indicated
that the high performing schools were characterised by several teacher related
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factors, including small teacher-student ratios, i.e. ranging between 1:8 and 1:26,
high class teacher attendance rate, highly experienced teachers having taught for 10
years and above. This was evident with private schools and some public national
schools, particularly Ilboru Secondary School. Moreover, highly the schools had
qualified teachers in all subjects, defined as teachers with a degree or higher
qualifications. Also, teachers supervised student works in class more effectively,
teachers communicated with parents more frequently and regularly. Another factor
wasthat teachers in private schools used English more frequently in class, while, on
average, only 32% of the teachers were observed using English throughout the lesson
as a medium of instruction in public schools. The rate of English use in private
schools was 100%. Teachers participated in regular professional development
courses more frequently and regularly, teachers enforced strictly a standard code of
conduct for students that was widely known and disseminated to students and
parents. Lastly, conditions for teaching, learning and living were attractive in private
schools. For example, at the observed secondary schools, teachers had free meals
from the school cafeterias.

2.2.2 Factors Affecting the Learning Environment in Primary School
In a global view, schools are systems in which the environment is just one of many
interacting pedagogical, socio-cultural, curricular, motivational and socio-economic
factors (McCaughey; Woolner; Wall; Hall & Higgins, 2005). Henceforth, a highly
motivated person puts in the maximum effort in his or her job whereby several
factors produce motivation and job satisfaction. Young (1988) examined the job
satisfaction of Californian public school teachers in the USA and found that one of
the overall job predictors was the salary which one earned from it. The Newcastle
University‟s Centre for Learning and Teaching (2005) conducted an extensive
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review on the Impacts of School Environments in the United Kingdom (UK) and the
United State of America (USA). The review revealed that there was a clear evidence
to the extremes of environmental elements;for example, poor ventilation or excessive
noise, lighting, poor colour selection, low staff morale, the poor arrangement of
furniture and equipments, the inavailability of catering and drinking water facility,
poor community involvement, poor communication, poor students‟ attendance,
improper arrangement and layout of students‟ desk and chairs,lack of computer
laboratory facilities and the time table for extra-curricular activities have negative
effects on students and teachers and, conversely, these elements has significant
benefits. Besides, Alexander (2000) contended that it has been pointed out that
typical school buildings and classroom layouts vary between countries in ways that
are related to understandings and philosophies of education as well as to material
resources.

Moreover, a study conducted by Alam (2015) to determine the effect of community
factors on primary school learners‟ academic achievements in rural Bangladesh
identified six community factors affecting learner‟s achievement; these are financial
position, environment, educational status, communication and the support given to
schools, community child care, and unity and cooperation among community people
that affect learner‟s academic achievement (quality of education). Similarly,
Verspoor (2005) stipulated that the community factors that have direct or indirect
effects on ensuring the quality of primary education are the home environment,
support for education, local relevance and ownership to schools, the community‟s
lack of skills and confidence, the community‟s lack of cohesion and experience in
contributing to school management, a values gap between government initiatives and
the community desires, children‟s familial obligations to family (Cummings & Dall,
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1995); urbanization, public facilities available in the community, industrial areas, use
of

modern

technology,

school

location,

community

leaders,

educational

communities, conflicts of interest, donations from the community, a sense of
belonging (Chantavanich et al., 1990); the cultural gap between parent and teachers
(Carron & Chau, 1996); and economic and social status of the community
(UNESCO, 2004).

Another study was conducted by the Centre for Educational Research and Training
[CERT] (2000) on Classroom, School and Home factors that have negatively affect
Primary School‟s Girls Education in Malawi. The findings from this study revealed
that the conditions in the classrooms have been seen not to be conducive for effective
teaching and learning to take place, the provision of facilities like toilets was grossly
inadequate in some schools; teachers‟ houses were also grossly inadequate in all
schools. Moreover, the presence of more unqualified teachers also generally affected
the education of pupils, but girls are the most affected. There was also unequal
distribution of work between girls and boys where girls performed most of the work
at the school than boys. Furthermore, the study revealed that most of the homes in
rural areas had poor lighting facilities so that the pupils cannot read at night as
ninety-six percent of the households visited used paraffin as their source of light.
Also, there was poor allocation of teachers with some schools having more teachers
than the number of streams while other schools had fewer teachers compared to the
number of streams they had. Similarly, a study conducted in Tanzania by Khamsini
(2010) to determine the socio-economic factors influencing primary school education
attainment in Kisarawe District revealed that poor income of the parents, illness,
long distances from home to school, low level of education of parents and guardians,
pregnancy and poor infrastructure were the major factors hindering the attainment of
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educational goals in primary schools in all five villages of Mwanzomgumu,
Vikumburu, Marui Mipera, Kauzeni and Sangwe in Kisarawe District.

2.2.3 Status of the Learning Environment
As stated earlier in the literature, learning environment in this current study was
contextualized from three major dimensions, namely the school infrastructure and its
locations, the appropriate administrative atmosphere of the school and teacher‟s
competency. Therefore, the status of a learning environment in all types of primary
schools (public and private) was analyzed following the aforementioned dimensions
of the learning environment. For instance, in developed countries like the United
Kingdom (UK) and the United State of America (U.S.A), the learning environment
in all three types of primary schools had greater homogeneity (Moreno; Gargiulo and
Duarte, 2011). However, in other countries, public primary schools tend to have poor
learning environment, especially in administrative part and teachers‟ competency.
For example, a study conducted by Grover and Singh (2002) to examine the status of
the primary education in India particularly in the state of Tamilnadu identified that
public primary schools were affected by the lack of resources for implementing the
activities given in the teacher‟s handbook, the lack of multi grade teaching
components in the pre-service and inservice teacher training programmes and,
finally, the lack of well-trained lecturers to train the primary school teachers.

Elsewhere, Robert and Dronkers (2003) analyzed the effectiveness of public and
private government–dependent and private independent schools from a comparative
perspective in 19 OECD countries. The study findings revealed that private
government-dependent schools are more effective that comparable public schools
with the students, parents and social composition, the different learning and teaching
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conditions in private government-dependent and public schools do not demonstrate
differences in the effectiveness. Moreover, public and private schools differ in their
administrations and conditions for teaching and learning processes and materials.
While public schools are fully dependent on the state for their finances and their
administration, private schools depend more on student fees and private charity, and
only occasionally in the state for addition support Robert and Dronkers (2003).

At the sametime, in the African context, studies indicated that most of the public
primary schools have poor infrastructures, incompetent schools administrators and
teachers compared to the private primary schools whose teachers were highly
motivated.The level of discipline among students and teachers was highly exercised.
UIS (2010/11) contended that academic entry tests appeared to play a large role in
admissions in the private primary schools. For example, Nzabihimana (2010)
conducted a study on the nature of schools and academic performance of pupils in
primary schools in Gasabo District and Kigali City in Rwanda. The findings of the
study revealed that there were inadequacy of educational resources, such as human,
physical, material, and financial resources, in public schools than in private ones,
lack of variety of funding sources in public primary schools, too little collaboration
between public primary school and parents/guardians of the pupils, children of high
ranked politicians and other officials were less enrolled in public primary schools
than in private primary schools. Public primary schools had teachers with low quality
than private schools; teachers in public primary were less motivated, the absence of
regular evaluation in public primary schools and the the lack of counseling and
guidance services in public primary schools.
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Furthermore, Tanzania has also been experiencing a similar problem in the learning
environment, particularly in the public primary schools where inadequacy of school
infrastructure as one of the dimension tends to dominate. For instance, Uwazi (2011)
carried outa survey on public primary schools in Dar es Salaam to assess the quality
of amenities in a sample of 40 primary schools in the three districts of Dar-esSalaam, namely Ilala, Kinondoni and Temeke. The key findings of the survey
revealed that many public schools in Dar es Salaam lacked proper playgrounds and
face debilitating sanitary conditions where one out of every four schools does not
have a playground and sanitation facilities are inadequate in most schools
respectively. Besides, in the privately owned primary schools, conducive learning
environment was highly maintained in all dimensions; thus, enabling them to
perform better in their national examinations in all levels (from primary education
level to advanced secondary level).

2.2.4 Academic Achievements: The Global and Local View
World Bank (2013) defined academic achievements as particular knowledge, skills
or behaviour that a student is expected to exhibit after a period of study. It is believed
that academic achievements reflect a nation‟s concern with the level of knowledge
acquisition among its student population. Measuring that academic achievements
provide information on what particular knowledge (cognitive), skill or behavior
(affective) students have gained after the instruction is completed. In a global view,
public primary schools in Finland have recently shown great development in the
academic achievements because of the availability of skilled teachers and good
infrastructures. Hancock (2011) contended that many classrooms in Finland are
small enough that teachers know every student. In that case, if one teaching method
fails; they consult colleagues to try something else and they seem to relish the
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challenges. Furthermore, nearly 30 percent of Finland‟s children receive some kind
of special help during their first nine years of schooling.

Besides, another study carried out by Goyal (2007) on academic achievements in
grade IV and V of government, private aided and private unaided schools in Orissa
revealed that the overall learning levels were low absolutely and relatively in
government schools and the average percentage correct scores in government
schools ranged from 30 to 40 percentage points and half or a third below the average
scores in private unaided schools. On the other hand, Aslam (2009) conducted a
study in public and private schools in Pakistan and found that boys are more likely to
be enrolled in private schools than girls within the household. She also found that
private schools are of better quality and more effective in imparting quantitative and
linguistic skills.

Furthermore, many studies indicated that private school students have been seen to
have outstanding performance compared to the students enrolled in public schools
(Jimenez, Lockheed and Paqueo, 1991). Academic achievements in Tanzania show
that public primary schools performances have been diminished for the past 3
consecutive decades whereby the religious and private owned primary schools
continued to outperform the public primary school in PSLE (HAKIELIMU, 2013). A
survey on the assessment of learning outcome basing on children‟s reading ability in
Kiswahili and English and their numeracy competencies carried out by Uwezo
(2011-2012) revealed that in Standard 3, only one third of the children were able to
read simple texts in Kiswahili in the urban areas compared to the less than one third
in rural areas. Also, in Standard Seven, 21 children outof 100 in rural areas and 13
children out of 100 in urban areas were unable to read the Standard Two texts.
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Furthermore, overall, 65 percent of children in Standard Seven were able to solve a
standard two multiplication problem.

2.2.5 Factors Contributing to the Better Academic Achievements.
In developing countries, however, academic achievements have been influenced by
several factors as stipulated by other researchers. Sarkar and Singh (2012) conducted
a study on teaching quality counts and how students‟ academic achievements relate
to the quality of teaching in private and public school in India. The study found that
specific teacher characteristics and practices have emerged as important factors in
determining children‟s academic achievements while standard characteristics of
teachers, like experience, gender, content knowledge and subject specialisation do
not have any significant influence on children‟s academic achievements. Also,
teaching practices such as regularity in checking homeworks and factors such as the
proximity of the teacher's residence to the school and teachers‟ attitude towards the
children, as well as teachers‟ perceptions of their schools, have emerged as important
determinants of students‟ test scores. Another key finding is that the students of
teachers with professional qualifications have significantly higher outcomes than
children taught by teachers with only senior secondary education. Moreover,
students taught by the teachers with bachelors or masters degrees in education do not
have significantly better outcomes than those taught by teachers with general
degrees, after controlling other factors.

In the African context, literatures indicated that there were numerous factors
contributing to better academic achievement in all types of primary schools. Another
study was carried out by Muvawala (2012) to determine the academic achievements
for primary education in Uganda. The study findings show that some of the
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traditional educational inputs actually yield the expected positive influence on
learning outcomes, notably, provision of textbooks, inspection frequency, teacher
houses, teacher numbers, teacher training, and the proxy for a school environment.
Moreover, the magnitude of the influence on academic achievements differs across
government and private schools. However, evidence from the study indicates that
investing the software inputs has a higher positive impact on academic achievements
than do hardware educational inputs. On the other hand, the role of teachers is
generally accepted as crucial to academic achievements. In most countries, both the
developing and industrialized countries, teacher salaries account for half to threequarters of education expenditures, were rising as high as 90% in some African
countries (World Bank, 2002). Given the magnitude of this investment, it is
important to know if it affects students‟ academic achievements. Beyond that, most
studies agree that the time spent on teaching is an important condition for learning
(Fuller, 1986). Another characteristic of high-quality schools is assignment and
correction of homework.

Academic achievement in Tanzanian primary schools has been however, influenced
by various factors. For example, Ndidde and Swai (2006) carried out a alocal
research on the characteristics of effective primary schools in Singida Tanzania
commissioned by the Association for the Development of Education in Africa
(ADEA). The study identified eight (8) key characteristics that influence pupils‟
results. These include the head teacher is a role model, monitoring and supervising
school activities by the head teacher and administrative staffs, the teacher should
motivate pupils for effective learning, the teacher should have a mastery of content
and methodology he/she is teaching, the teacher carries out timely assessment and
evaluation of pupils‟ learning, the school should have an adequate infrastructures,
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effective horizontal and vertical communication by the school administration. Lastly,
school administrations should have an ability to utilize school funds effectively.

At the same time, Bakahwemama (2009) conducted a study to explore the difference
in learners‟ achievement in public and private primary schools in Tanzania. The
findings revealed that private primary school pupils performed better than public
school pupils. But in the grade four national examinations in Mathematics, the public
primary school did better than private primary schools pupils. Moreover, the findings
also indicated that teachers in public schools lack motivation and commitment to
their work due to too small salary, scarcity of teaching resources and denial of their
rights and other benefits as well as the low status accorded to teachers. Furthermore,
the findings showed that private tuition, provision of sufficient exercises, home
assignments and feedback, parental supports and availability of learning materials at
home contribute much to learners‟ academic achievements. Learner centered
methods and good classroom climate enhance good academic performance.

2.2.6 Learning Environment vis-à-vis Academic Achievements
Considerable evidence shows that there is an explicit relationship between the
physical characteristics of school buildings, and the spaces within them, and
educational outcomes. Poor school conditions make it more difficult for teachers to
teach and pupils to learn (Zhang and Barret, 2009). Synthesis of 12 studies on 823
classrooms in 4 countries (USA, Canada, Australia and India) identified the
characteristics of learning environment that most frequently correlated positively
withlearning gains and outcomes. These were identified as cohesiveness,
satisfaction, task difficulty, formality, goal direction, democracy and the material
environment (Heartel, Walberg and Heartel, 1981). Factors that were negatively
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disorganization. In this aspect, academic achievements were found to be codetermined by three sets of variables: student aptitude; the quantity and quality of
instruction; and the psychosocial environments of the class, school, home, peer
group and the mass media. Bullock (2007) found a positive relationship between new
and renovated buildings and student academic achievement based on academic tests
in Virginia. Studies about students‟ academic achievement and building condition
conclude that the quality of the physical environment significantly affects student
achievement. Henceforth, Earthman (2004) contended that there is sufficient
research to state without equivocation that the building in which students spends a
good deal of their time learning does, in fact, influence how well they learn.

In Malaysia, a study was conducted by Aminuddin et al. (2009) to determine the
quality of learning environment and academic performance from a student‟s
perception. The findings of the study revealed that students could assess the four
components that contribute to their academic performance, which were the facilities
provided, housing environment, parents‟ motivation, school buildings and teacher
factors. Furthermore, the results also showed that learning environment that was
positively correlated with students‟ academic performance included housing
environment and school/teacher involvement. Mitchell (1992) argued that students‟
motivation for learning is also generally regarded as one of the most critical
determinants, which contribute tothe success and quality of any learning outcome.At
the sametime, a study by Niebuhr (1995) examined relationships between several
variables and students‟ academic achievement. The findings suggested that the
elements of both school climate and family environment have a stronger direct effect
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on academic performance. Academic performance is typically assessed by the use of
teacher ratings, tests, and exams (Howse, 1999).

2.3 The Synthesis of Literature Review and Knowledge Gap
It was revealed from the reviewed literature that, the assessment of learning
environment in relationto the academic achievement of Tanzania pupils in primary
schools in terms of difference, dominance and deficits were crucial for the
improvement of academic achievement. The reason being the some of the early
researchers had focused only on the importance of the learning environment together
with its factors contributing to better academic achievements. The present Education
Training Policy of Tanzania [ETP] (2014) proclaimed that the Government shall
improve the learning environment by ensuring that all important services in schools
such as balanced diet, communication, electricity, water supply as well as health
services are available to a great extent toensure a safe learning environment.

Besides, one of the important observations was felt from the literature that there is a
dearth of studies with regards to the assessment of difference, dominance, deficits of
learning environment of public and private primary schools; and the measurement of
the degree of association between learning environment and academic achievements
as well. It suffices to say that many studies which were conducted on learning
environment were focused more on the factors contributing to poor academic
achievements and less onassessing how learning environment of different types of
primary schools as the key determinant for healthy and sizable academic
achievements. Thus, it is this gap which made space for the investigator to plan and
conduct the current study.
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2.4 Conceptual Framework
Marshall and Rossman (2006) defined a conceptual framework as atool that provides
aclear cut path for the study in which a researcher‟s personal observations are
transformed into a systematic inquiry by reviewing the work of other scholars and
practitioners on the topic and, thereby, building a theoretical rationale and a
framework to guide the study. Mainly, it focuses on the clear design of the study
particularly on decisions about where to go, what to look for, and how to move to the
real-world observations and become more specific.

Keeping in view the rationale given above from the conceptual fremework, the
learning environment was conceived as a key determinant of the academic
achievements of learners in all types of primary schools in Tanzania. The term
learning environment was contextualized in three dimensions, namely school
infrastructure and its location, appropriate administrative atmosphere and teachers‟
competency. Reviewed literatures indicated that there was a strong relationship
between the learning environment and the academic achievements (Katabaro and
Sumra, 2014). Therefore, in the present framework, a hypothetical relationship
between learning environment and academic achievements of primary schools was
expected to be examined basing on different indicators under each dimension; it was
found that academic achievements could hardly be attained without sustainable
interaction between these three dimensions. The detailed of the conceptual frame
work is figurated here under:

29

Figure 2.1: Conceptual Framework
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Source: Researcher Self Construction, 2016
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It can be observed from the figurretical conceptual framework above that learning
environment, in this study, was conceived in terms of the appropriate administrative
atmosphere of the school, competency of teachers and infrastructure of the schools.
These three aspects depended on one another in such a way that the presence or
absence of one would affect the academic achievements of the school. The schools‟
appropriate administration was defined to include school rules and expectations,
school committee, staff commitment towards the teaching job, parents‟ involvement
in school activities, such as decision making, and the availability of policy for the
teachers‟professional growth as well as provision of extra-curricular activities in the
schools.While school administration is important for academic achievements, it can
not function in the absence of the teachers‟ competency which is reflected in the
lesson plan preparation, the knowledge of the subject matter, quality of classroom
instruction, teachers‟ communication skills, learners‟ freedom in the classroom,
preparation of relevance teaching-learning materials and teachers‟behaviour toward
students. All these two depend on but also affect the school infrastructure, which
among others include the location of the school, school boundary, conditions of the
classroom, the availability of indoor game facility, outdoor game facility, and
classroom size as well asclassroom furniture. Lastly, academic achievement was
referred to acquisition of knowledge and skill as a corollary of the favourable
learning environment in theschools.
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CHAPTER THREE
RESEARCH METHODOLOGY
3.0 Introduction
This chapter presents the methodology underpinnings used to make the assessment
of the learning environment and academic achievement of pupils in the public and
private primary schools in Tanzania basing on dominance, the difference as well as
deficits. The chapter covers the research design, research approach, area of the study,
targeted population, sample and sampling procedures, data gathering instruments,
validation of instruments, trustworthiness issues, ethical issues as well as data
analysis plan and interpretation.

3.1 Research Design
Once the research problem and research questions have been identified, the selection
of the appropriate research design is of paramount important. The ultimate problem
of this study was the assessment of the learning environment and academic
achievement of pupils in Tanzania public and private primary schools basing on the
difference, dominance and deficits was conducted; thus, descriptive cross-section
research design deemed appropriate. Descriptive research design is explained by
McNabb (2013) as a design which provides a description of an event or helps to
define a set of attitudes, opinions, or behaviours that are observed or measured at a
given time and environment. Use of this design in the current study was appropriate
following that the study sought to obtain rich insiders‟ understandings, opinions and
reactions related to learning environment of the public and private primary schools.
The essence of descriptive research design is to carefully map-out circumstances,
situation, or set of events to describe, as much as possible, the situation at hand
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(Rosenthal & Rosnow, 1991).The study was conducted following the stages
summarized in Table 3.1:

Table 3.1: The Design of the Study
Phase

Activity

I

Designing the instruments for collection of rich information

II

Conducting a pilot study to ensure desirability

III

Editing and validating the research instruments

IV

Data collection

Source: Researcher Self Design, 2016

3.2 Research Approach
This study employed qualitative research approach, which was supplemented by
quantitative research approach to obtain the appropriate and relevant research
information a bout the learning environment and academic achievement of pupils in
public and private primary schools in Tanzania. Cresswell (2003) observes that
qualitative methods allow the researcher to enter the respondents‟ personal world in
order to gain deeper and clear understanding of their knowledge, experience and
feelings. As conceptions about learning environment are typically social
phenomenon which involves head teachers, academic teachers, students and other
educational stakeholders to conceptualize it, there was a need to use qualitative
approach in order to explore the dimensions of the learning environment at large.
Furthermore, qualitative research approach helped in exploring and organizing data
into different themes and sub-themes for an in-depth analysis. On the other hand,
quantitative research approach was used to generate data from public and private
primary schools‟ teachers with regard to their number as well as how learning
environment at school relates to the academic achievements of pupils. This approach
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is appropriate for a wide range of statistical data (See Bordens & Abbott,
2008).Furthermore; quantitative research approach was used for describing and
analyzing numerical data.

3.3 Area of Study
This study was conducted in Dodoma Region, which is the capital city of Tanzania.
The data for this study were collected from Dodoma Municipality. The Dodoma
Municipality was selected because is among the fast growing towns in Tanzania
which has, as well, attracted people with rich cultural and linguistic diversities from
different parts of the country (Tandika, 2010). However, in November, 2013
MoEVT, through its Secretary General, named Dodoma Region as among of the
seven regions to be included in the Education Quality Improvement Programme
[EQUIP-Tanzania] funded by the United Kingdom Department for International
Development [DfID]. The report shows that this region had worse performance in the
PSLE results as shown in Table 3.2 below. Other regions included in EQUIP are
Kigoma, Mara, Shinyanga, Simiyu, Tabora and Lindi. Besides, Dodoma
Municipality has one hundred and thirty four (134) primary schools and among these
schools, ninety three (93) were public primary schools and twenty one (41) were
private prmary schools which helped the researcher to obtain the required sample for
this current study (Municipal Educational Officer, Dodoma Municipality, 2016).
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Table 3. 2: PSLE Pass Rates Ranking by Region, 2013
TOP 5 REGIONS
REGIONS

PASS RATE (%)

1

Dar-es-Salaam

75.2

2

Kilimanjaro

65.6

3

Iringa

65.2

4

Tanga

61.5

5

Njombe

59.0

BOTTOM 5 REGIONS
REGIONS
1

Tabora

36.6

2

Simiyu

36.7

3

Mara

38.2

4

Dodoma

38.2

5

Ruvuma

38.8

Source: PMO – RALG, 2014

3.4 Target Population of the Study
The target population refers to the researcher‟s population of interest to which he/she
like the results of the study to be generalized (Gay, 1981). In this study, the
population comprised all head teachers and academic teachers from public and
private primary schools in Dodoma Municipality. Head teachers and academic
teachers were useful because they were the main stakeholders directly involved in
organizing, coordinating, controlling and monitoring the whole process of teaching
and learning at their schools.

3.5 Sample Size and Sampling Technique
Sample refers to a subgroup of the target population that a researcher plans to study
(Creswell, 2012). Best and Kahn (1993) provide the same meaning of a sample but
add that a sample size should be small enough to be selected economically in terms
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of the subject availability, expenses in time, money, and complexity of data analysis.
The current study initially employed the purposive sampling technique to select the
head teachers for focus group discussion with the aim to explore the different
dimensions of the learning environment. Subsequently, stratified proportionate
random sampling technique was used to obtain the representative sample for the
study. It is a stratified proportionate random sampling due to the fact that
the sample size of each stratum is proportionate to the population size of the stratum
(public and private primary schools) in Dodoma Municipality. In this study, out of
134 primary schools in total, 40 (30%) primary schools were involved. Therefore,
out of 93 public primary schools, only 28 schools, and out of 41 private primary
schools, only 12 schools were proportionately selected to participate in this study.
Again from 28 public primary schools, 14 (50 %) of head teachers and 14 (50%) of
14 academic teachers were selected. Similarly, from 12 private schools, 6 (50%)
head teachers, and 6 (50%) academic teachers were selected to participate in the
study. All these schools, head teachers and academic teachers were selected
randomly. Initially, 10 per cent of total pupils who sat for the PSLE in each school
were randomly selected. From those, 10 per cent of the pupils, only one pupil was
selected randomly to get their academic grades. The composition of sampled
informants is summarized in Table 3.2.
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Table 3. 3: Summary of Sampled Informants (Head Teachers, Academic
Teachers and Pupils) N=80
Public Primary

Private Primary

Schools

Schools

Total

Head teachers

14

Headteachers

06

20

Academic

14

Academic

06

20

12

40

Masters
Pupils

Masters
28

Pupils

Total number of Informants

80

Source: Field data, 2016
3.6 Research Instruments Used for Data Collection
The choice of data gathering techniques depends on the nature of the research
problem, purpose of the study and research task (Seidman, 1991). In this study, data
were collected from both primary and secondary sources. Focus group discussion as
a primary source was employed at the out set to fix out the dimensions of the
learning environment. Also, from the primary source, the data relating to the nature
of learning environment and its implication to the pupils‟ academic achivement were
collected by using interview guide and observation checklist. Besides, from
secondary source, relevant information pertaining to the pupils‟ academic
achievement, administrative atmosphere of schools that leads to a good learning
environment and teachers‟ instructional planning and materials were gathered by
conducting a documentary review.

3.6.1 Focus Group Discussion (FGD)
Three focus group discussions were conducted with the heads of schools; each group
had six participants. This number of participants in each group was enough regarding
that a focus group should not exceed six or seven participants (eight at a maximum)
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and it should also be no smaller than three people because many people may break
off to talk in sub-groups and leave people out of the discussion. On the other hand, a
too small group of people is hard to keep the conversation going in enough depth for
the participants not to feel intimidated by the situation (Adams & Cox, 2008). The
focus group discussions were categorized into the groups of male and groups of
female participants but one group had a mixture of both male and female
participants; i.e. the first group was formed by female participants, the second group
was for male participants, and the third group had a mixture of males and females
(i.e. three male and three female) participants. The composition of groups in this
focus group considered Lunt and Livingstone (1996) advice that it is easier to have a
homogeneous group of people for free and authentic conversations. However, on the
other side of it is that they may be more eager to impress one another and get biased
in their responses. To counterbalance this likelihood, it is useful to have comparative
focus groups to compare responses with. Because of the advantages of FGD in data
collection, this study considered this method appropriate because:
 It allowed the participants to engage in-depth discussion to share and add ideas to
the ones uttered said ideas by the co-participant (s);
 It helped the researcher to tap the perspectives of as perceived by the informants
of the study.
 The FGD‟s participants were drawn from the same informants who participated in
the interview so as to discuss, in detail, the basic issues with regards to learning
environment of primary schools. The researcher made an appointment with them
during the interview session and they responded positively to participate in the
focus group discussion.
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3.6.2 Interview
Qualitative interviews occur when researchers ask one or more participants general,
open-ended questions and record their answers (Creswell, 2012). In this study, an
interview guide was used for the same purpose. According to Hoepfl (1997),
interview guide is a list of questions or general topics that the interviewer wants to
explore during each interview. It ensures that, basically, the same information is
obtained from each person. Interview guides ensure good use of limited interview
time; they make interviewing multiple subjects more systematic and comprehensive,
and they help to keep interactions focused. In this study, semi-structured interviews
were used to collect information with regards to school learning environment from
all forty (40) participants. The semi-structured interviews were important to provide
the researcher with a chance to probe and explore within the predetermined inquiry
areas. Moreover, the researcher used written note to record interview data.

3.6.3 Observation
LeCompte, Preissle, and Tesch (1993) described observation as a method relying on
watching, listening, asking questions, and collecting things. The choice of
observation in this study was influenced by Green and Thorogood (2009) who
argued that observational methods allow the researcher to record mundane and
unremarkable (to participants) features of everyday life that interviewees might not
fear to air out their views. Thus, it is for this reason that the study employed an
observation checklist to explore the availability of appropriate teaching learning
environment in public and private primary schools. The researcher used observation
checklist to dig information from the head teachers and academic teachers on the
availability of all items included in the checklist signifying the appropriate learning
environment in their schools. Moreover, observation checklist deemed important for
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this study due to the fact that it helped the researcher to collect detailed information
on the presence of the dimensions of learning environment in both public and private
primary schools particularly on school location and its infrastructure, school
administrative atmosphere as well as the teachers‟ competency. Further, forty six
(46) items were constructed for measuring the learning environment of primary
schools. However, 17 items out of 46 were used to measure the school infrastructure
and its location, 17 items out 46 measured the appropriate administrative
atmosphere. Finally, 12 items out of 46 were used to measure the teacher
competency. Again, the information obtained was graded through rating scale by the
option with A: Excellent = 4, B: Good =3, C: Average =2, D: Week = 1 and E: Poor
=0 depending on what exactly was observed and reasons provided by the researcher.
3.6.4 Documentary Review
Bailey (1994) defines documentary review as the analysis of documents that contains
the information about the phenomenon we wish to study. In the present study,
documents with information that relates to difference, dominance and deficits in
learning environment among two groups of primary schools were reviewed.
Specifically, relevant information pertaining to the pupils‟ academic achievement,
the administrative atmosphere of schools that leads to a good learning environment,
and teachers‟ instructional planning, PSLE results and materials were gathered by
conducting a documentary review. Moreover, documentary review method was
necessary for this study because more information is accessed relatively in a simple
way and is cost effective method of obtaining data.
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Table 3.4: Summary of Data Collection Instruments
S/n Research

Type of data

Instrument(s)
1

Source of
data

Focus Group

Exploration of Learning environment

Discussion and

Dimensions

Head
teachers

Interview Schedule

Academic
Participants‟ views on the availability

Teachers

of learning environment resources and
facilities
Participants‟ views on the implication
of learning environment resources and
facilities to pupils academic
achievement
2

3

Observation

Checking of the availability of learning School

Checklist

environment resources and facilities

Observation

Documentary

Teachers‟ instructional planning and

Documents

Review

materials
PSLE results

Source: Researcher, 2015

3.7 Data Analysis Procedure
This study was predominantly qualitative with quantitative. Cohen et al. (2007)
argue that qualitative data analysis involves organizing, accounting for and
explaining the data. In short, it means making sense of data in terms of the
participants‟ definitions of the situation, noting patterns, themes, categories and
regularities. Dawson (2002) argues that data analysis in qualitative research takes
place through data collection process. Therefore, since this study is predominantly
qualitative in nature, data analysis was done simultaneously with data collection
process. The study applied Miles and Huberman‟s (1994) three procedures of
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qualitative data analysis; that is, data reduction, data display, conclusion and
verification.

Data reduction involves simplifying raw data obtained in the field through coding,
writing summaries and discarding irrelevant data. Neuman (2006) argues that coding
system is a set of instructions or rules on how to systematically observe and record
content from text. Therefore, in this study, all important constructs, themes, and
patterns that emerged were coded. The raw data obtained from semi-structured
interviews, observation and documentary review were coded as other procedures are
preceded by coding data collected (Dawson, 2002).
Data display involves organizing data for easy understanding. Miles and Huberman‟s
(1994) assert that data display is a step further to conclusion drawing from data
reduction through which the mass of data are displayed in the form of tables, charts,
and other graphics. Doing so helps to compare and contrast data in order to draw
conclusions. In this study, different themes and sub-themes pertaining to learning
environment of public and private schools were displayed accordingly in order to
come to a realistic conclusion. Drawing conclusions and verification involved
creating meanings from the data collected and analysis of the themes and sub-themes
that emerged during data collection. In this study, thematic analysis was done in
order to reach the conclusions and verification of the factors characterizing the
learning environment in the schools as well as dominance, difference and deficits of
school learning environment. Dawson (2002) argues that themes emerge themselves
from the data and are not imposed by the researcher. Therefore, themes were
recorded by the researcher and analysed in relation to the research objectives and the
gathered data.
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3.8 Validity and Reliability
Without ensuring the extent to which a research instrument is truly measuring what it
was intended to measure, it would be difficult to generalise the study findings to the
population. Thus, the process used to ascertain the validity and reliability of the
research instruments are reported here under.

3.8.1 Validity
Validity involves truthfulness and refers to the match between a construct, or the
way a researcher conceptualizes the idea in a conceptual definition and a measure. It
refers to how well an idea about reality fits with actual reality. Winter (2000)
explains that in qualitative data, validity might be addressed through the honesty,
depth, richness and scope of the data achieved, the participants approached, the
extent of triangulation and the disinterestedness or objectivity of the researcher. The
truthfulness of the results was ensured by employing some strategies, like using more
than one method of data collection to the same respondents (triangulation of
methods) following Cohen et al. (2007) suggestion. Authors explain triangulation of
methods as the use of two or more methods of data collection. In this study, the
researcher ensured this by employing semi-structured interviews to head teachers
and academic teachers for exploring the learning environment of public and private
primary schools basing on difference, dominance and deficits. Another method
employed in this study to ensure validity of study findings was the use of the
documentary review.

Furthermore, the researcher provided thick descriptions of the data collected from
diverse respondents.Thick description of findings involved extracting the meanings,
actions and feelings of what has been observed (Lincoln & Guba, 1985). The thick
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description of data was accompanied by the inclusion of several quotations from the
respondents to enable readers to gain insights and understandings of the meanings
that were contained in the data collected. However, the collection of rich data as
prescribed by Miles and Huberman (1994) helped the researcher to ensure validity of
study findings. The use of semi-structured interviews, observation, supplemented by
documentary review helped the researcher to accumulate rich data and maintain
validity.

The study also employed back translation technique in order to maintain the validity
of the study findings. Chrisler and McCreary (2010) argue that back translation is the
process of translating materials from its original language to different languages.
This was done to simplify the process of communication. Therefore, in conducting
semi-structured interviews, the guidelines in English were translated into Kiswahili
for easy communication with the participants as they could communicate more easily
using Kiswahili language.

3.8.2 Reliability
Reliability simply means repeatability or consistence of research results. It means
that measurements made are consistent with the extent to which the results are
similar to different forms of the same instruments or occasions of data collection
(McMillan & Schumacher, 1993).

In qualitative methodologies, reliability includes fidelity to real life, context and
situation-specificity, authenticity, comprehensiveness, details, honesty, depth of
response and meaningfulness to the respondents (Cohen et al., 2007). In order to
ensure reliability in this study, the researcher ensured that data were collected in the
natural setting such as school environment through observation, semi-structured
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interviews and documentary review. Respondents were given enough time to express
their views in order to get the depth of their responses. Mtahabwa (2007) emphasized
on this type of data generation with an argument that findings grounded on data,
logical inferences from data and reduction of researcher bias maximizes reliability.
With this reason, the researcher ensured logical inferences from data and was free
from any pre-conceived judgment.

3.9 Ethical Issues
Ethics in research involve the concerns, dilemmas, and conflicts that arise over the
proper way to conduct the research. Neuman (2006) holds that research ethics help to
define what is or is not legitimate to do or what moral research procedures are
involved. In order to ensure ethical consideration in this study, the following were
done.

The researcher requested and obtained the research permit from all the necessary
authorities. First, the researcher obtained an introduction letter from the University of
Dodoma which ensured the research participants that the research was only for
academic purposes and not otherwise. Second, the researcher had the permit from the
District offices, in order to be recognized by the heads of schools, teachers and
parents to conduct the research.

Informed consent was adhered, as Neuman (2006) explains that a researcher should
never coerce anyone into participating. Thus, participation must be voluntary at all
times. In this study, the participants were requested and informed of the purpose of
the study before their decision to participate. Furthermore, their participation was
indeed voluntary at all times.

45

The informants were assured of confidentiality in terms of the data provided.
Furthermore, the schools researched and the participants were kept anonymous. On
the other hand, the participants were assured that the information provided, recorded
and observed will be used for the purpose of this study and not otherwise. Equal
treatments of the informants: Dawson (2002) argues that the research process
intrudes on people‟s lives. Some of the people who take part in research may be
vulnerable because of their age, social status or position of powerlessness. He further
argues that if participants are ill or reaching old age, you might need to use a proxy
and care should be taken to make sure that you do not affect the relationship between
the proxy and the participant. With this reason, during this study, all participants
were treated equally depending on the nature of the participant.
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CHAPTER FOUR
DATA PRESENTATION, ANALYSIS AND DISCUSSION OF THE
FINDINGS
4.0 Introduction
This chapter opens with the data presentation and analysis of the explored data.The
findings are presented according to the objectives of the study and ends with the
interpretation and discussion of the results unveiled. The chapter is categorized into
four sections. Section one deals with the profile of the respondents involved in the
study. The second section talks about the factors characterizing the learning
environment and its dominance, difference and deficits in different types of primary
schools. Again, the section explored the causes of variation in the learning
environment as well as academic achievement of different types of schools under
study. Further, the third section analyses the difference of learning environment
between private and public primary schools quantitatively and the relationship
between the learning environment and academic achievement of the children
studying in primary schools. Lastly, the fourth section explored the discussion
pertaining to the study findings. In view of parsimonious and clear understanding of
the variation in learning environment; data in each section are presented, analysed,
interpreted and discussed according to the themes and its corresponding sub-themes.
Themes were deductively generated from the specific objectives whereas; subthemes were inductively developed from the data/issues obtained from the
respondents.
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SECTION ONE
4.1 Profile of the Participants (Teachers).
This section presents the profile of 40 teachers who were involved in this study.
These are the primary school headteachers and academic masters. Participants‟
profile is categorised on the basis of their sex, educational qualifications and their
experience in their current work post.
Table 4.1: Profile of the Teachers involved in the Study
Sex
Male

Education Qualification
Female

Total

Degree

Experience

Diploma Grade A

≤ 15

≥

18(45%)

14

26

20
25(62.5%)

15(37.5%) 40(100%) 16(40%)

6(15%)

Source: Field data, 2016
As indicated in Table 4.1, 25 (62.5%) male teachers and 15 (37.5%) female teachers
were interviewed to generate data for the three research objectives. It is observed
from the above table that forty (40) teachers who were involved in this study had
varied educational qualification as well as work experience. Out of those 40 teachers,
16 (40%) of teachers had the 1st degree, 18 (45%) teachers were diploma holders and
6 (15%) teachers were Grade- A certificate holders. This indicates that many
teachers were diploma holders. Similarly; fourteen (14) teachers had the experience
of ≤ 15 years working as teachers whereas twenty six (26) teachers had the
experience of ≥ 20 years in the teaching profession. This implies that more teachers
had the teaching experience of twenty years and above.
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SECTION TWO
4.2 Factors Characterising the Learning Environment
This section presents the factors characterizing the learning environment of the
primary schools in Tanzania. The sub-themes and the emerged phenomena
corresponding to the theme are given in Table 4.2 as they were generated
deductively from the specific objectives and their corresponding sub-themes from
the analysis of the data obtained from the respondents. Specifically, in the first part
of the analysis in this section, different factors characterizing the learning
environment are addressed, and then dominance, difference and deficits are analysed
in the second part.

Table 4.2: Factors Characterizing the Learning Environment
Theme

Sub-themes

Factors

 Appropriate

characterizing
learning

the

location

Phenomena revealed
 School should be located in a

of

the schools

noise-free place for pupils and
teachers to listen attentively and

enveronment

teach effectively.
 It should be built far from
residents, but the problem is lower
classes pupils who can not walk at
a distant area.
 It should be built within catchment
area in a community to enable
positive interaction between
student- teacher and parentteacher.
 Barrier

free
49

 Schools should have separate toilet

and adequate

facilities for both boys and girls,

school

and for the disabled pupils to

infrastructure

reduce the possibilities diseases,
like Urinary Tract Infection.
 School should have big classrooms
with enough ventilation for pupils
to enjoy and get fresh air during
teaching and learning process.

 School should have a fence,
drinking water facility, playing
ground, electricity, and lab and
library facilities with need based
learning resources.
 Healthy

 Head

teachers

should

involve

Administrati

teachers and the non-teaching-

veAtmospher

staffs in decision making in order

e

to foster the learning outcome.
 Heads of schools should delegate
power

and

authority

to

subordinates in their absence to
reduce
pending

the

accumulation

administrative

of

issues

which, in turn, hamper the school
academic success.
 School should have the policy for
teachers‟ professional growth.
 There

should

be

assessment

strategies for staffs‟ performance,
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a composition of school commitee
formation,

distinct

rules

and

regulation for school dicipline.
 Appropriate

 A school should give admission to

pupils

the students by knowing the pre-

Enrollment

requsite

policy

students.

knowledge

of

the

 Stipulated pupil-teacher ratio must
be adhered during the enrollment
process.
 Stipulated students‟ appropriate
age criteria must be adhered
during enrolment.
 Quality

 Minimum

pupil-teacher

ratio

Classroom

needs to be mentainedto facilitate

Instruction

healthy monitoring and evaluation
of the learning out comes and
more so for better class room
management.
 Adequate need based teachinglearning resources supposed to be
available

for

better

learning

performance.
 Lesson notes and plans should be
varified by the academic teacher of
the

concerned

subject

before

starting an instructional session.
 Examining the critical aspects of
learning must be the bedrock of
instructional planning.
 Provision of peer learning must be
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a principle of learning.
 Provision of independent thinking
and group discussion must be for
better realisation of the object of
learning.
 Need

 Availability

Based

qualifed

Teaching-

teachers.
 School

Learning
Resources

of
and

should

trained,
competent

have

enough

textbooks for all classes to prevent
teachers to be the only source of
knowledge.
 School should have the different
type

of

audio-visual

learning

materials to motivate learning.
Source: Field data, 2016
It can be seen from the Table 4.2 that appropriate location of the school, barrier free
and adequate school infrastructure, healthy administrative atmosphere, appropriate
policy for enrollment of pupils - i.e. is the enrollment wich is in proportion with
teachers and other available physical resources-quality classroom instruction by
qualified and trained teachers, and need based adequate teaching-learning resources
were identified as the factors characterising the learning environment. Now, each
dimension of learning environment is analysed one after another to provide a clear
understanding of their characteristics as identified from the field of the study.
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4.2.1 Appropriate Location of the Schools
Most of the school heads and academic teachers viewed that schools should be
located in noise-free places, far from residential areas by which pupils can learn
attentively without experiencing any external disturbance and a teacher can run and
manage instructional process smoothly. Emphasizing this, one of the school heads
from public primary school said the following:
A school should be located far from the market places and it should be
outside the town area, at least six (6) kilometres from the city centres so
that teachers and students are comfortable during the whole process of
teaching-learning in the classrooms as they are free from any kind of
noises (FGD II:12th June 2016).
Contrary to this, it was also unveiled from some of the school heads that a school
should be built within catchment area in a community to enable positive interaction
between studentsand teachers and parents and teachers. Moreover, it was also
delineated by some of the heads that for lower classes pupils, reaching to the school
at the right time is a difficult task when schools are located far from their home
areas. Therefore, a school should be located in the approachable distance. For
example, one of the public primary school heads had this to say:
Students from the lower classes, especially the pre-primary school
children take a lot of time to reach at school as they cannot walk quickly
and at a distant area (FGD I: 15th June2016).
Besides, most of the head teachers and academic teachers expressed that they were
able to do their work easily because their schools were in an approachable distance
and it was easily reachable by students, teachers and parents as it was built within the
community areas where parents, students and teachers stay together. Further, the
presence of schools in the catchment areas provides ample time for the parents to
assist and monitor their children to school as well as making a close follow-up with
their teachers pertaining to their academic development.
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4.2.2 Barrier Free and Adequate School Infrastructure
It was pointed out from the focus group discussion with the school heads that barrier
free and school infrastructure was one among of the factors underpinning the
learning environment. For example, separate toilet facilities for both boys and girls
and the disabled pupils are important to establish because it will reduce the
possibilities of diseases like Urinary Tract Infection. One of private primary school
head teacher had this to say:
Schools must have enough and proportional number of toilets to suit the
demands of both boy and girl students to extensively save time. Students
spend more time outside the toilet waiting to use the toilet when there are
no enough toilets while, at the same time, lesson are going on in the
classroom (FGD II: 14th June 2016).
Furthermore, most of the school heads unveiled that classrooms should be big in size
with appropriate ventilation facilities because it is necessary for pupils to get fresh
air during teaching and learning process. This also protects students from coldness
and blowing winds during the rainy and summer. Besides, proper school boundary
(fence) is essence as most of the school heads contended. This facility makes
students to be secured, helps to reduce the rate of truancy and theft as there is one
entrance for the whole school with the security guard at the main gate. At this point,
one of the public primary school heads unveiled that:
Schools should have a fence made up of bricks or wires to prevent
unauthorized people, motorcycles and animals to enter or crossing the
school compounds without permission to prevent the destruction of
properties, and also there is high security in a fenced school with minimal
truancy and thefts( FGD III:27th June 2016).
Moreover, drinking water facility, play grounds, electricity, and proper lab and
library facilities along with the need based learning resources are essence for good
learning environment. Drinking water facility makes students quench their thirst;
separate playing grounds for outdoor and indoor games give the opportunity to
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students to play according to their interest. Again, electricity is one among the most
essentials that should be connected in every classroom to make teaching and learning
more interesting. Besides electricity, computer lab, science lab and library facilities
are to be non operational and meaningful learning is to be a dream in the sky.

4.2.3 Healthy Administrative Atmosphere
With this regard to a healthy administrative atmosphere, most of the academic
teachers viewed that teachers and non-teaching-staffs should be involved in various
school decisions making process so that they can contribute to the overall
development of the school. Further, they added that teachers should be involved in
students‟ disciplinary related issues, in the allocation and utilization of school funds
as well as in the stipulation of strategies for the preparation of remedial classes. In
this context, one academic teacher from public primary school said that:
Involving teachers and non-teaching staffs in decision making helps them
to increase their self-esteem and create a positive attitude for them to
become part and parcel of school success towards achieving the learning
outcomes (Semi-structured Interview: 17th June 2014).
Again, for a healthy administrative atmosphere to prevail in any school, power and
authority should be delegated to other teachers and non teaching staff. In this case,
most of the school academic teachers expressed that delegation of power to
subordinates help to reduce the accumulation administrative issues; for instance,
authorization of teachers‟permission as well as approving payments for teachers.
They added that failure to comply with this may hamper the school academic
success. The following quote was taken from one of the private primary heads of
schools:
Delegating power to other staff members is very important to be exercised
by all school head teachers and academic teachers as it helps to foster the
teaching-learning process. Sometimes, it creates trust between the head of
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schools and their subordinates (Semi-structured Interview: 20th June,
2016).
Furthermore, school head teachers expressed that, in order for schools to have a good
learning environment, there should be a sustainable policy for teachers‟ professional
growth with the helps from the school administration. In this case, teachers in all
schools should be given a specified time to develop themselves in academic issues
by joining higher education as well as attending various workshops and seminars. In
connection to this, one head teachers from public primary school said:
Giving opportunity for teachers to go for further studies is very important
in this science era to increase confidence and be able to cope with the
appropriate pedagogy of teaching (FGD II: 26th June 2016).
Besides, assessment strategies for staffs‟ performance should be conducted in
schools effectively and regularly to determine how the teachers are implementing
their plan as well as how students are instructed. Again, school heads asserted that a
school committee should be formed by considering gender to have constructive
views from both representatives. As for the students‟ discipline, it was suggested that
distinct rules and regulations are needed so as to mold the students‟ discipline.
Regrading the assessments of students, one of the private primary school heads
added that:
Students’ academic achievement depends largely upon the kind of
discipline maintained at the school and more so on how the teacher direct
and assist them when they face academic challenges (FGD II: 23rd June
2016).
4.2.4 Appropriate Policy for Enrollment of Pupils
In connection with the appropriate students‟ enrolment policy, schools‟ academic
teachers urged that admission of students must be through personal interviews or by
conducting entrance test to know the pre-requisite knowledge of the students before
enrolling them. The reason for doing it being that students‟ pre-requisite knowledge
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will help teachers to predict the future outcomes of the specific discipline in which
the learners need to be placed. One academic teacher from private primary school
emphasized this saying that:
Conducting interviews with students prior to admission gives room to be
away from wastage and stagnation of the resources. Again, it is more
important for the aspirant that they will be getting right direction for
choosing the discipline in which excellence can be anticipated (Semistructured Interview: 15th July 2016).
Furthermore, it was viewed that the policy for students‟ enrolment must take into
consideration the appropriate pupil-teacher ratio by which effective learning
environment.In general, effective classroom management and positive learning
outcomes are expected to be felt. This importance was emphasized by one of the
academic teachers from public primary school who said:
It is very easy for teachers to make a close follow up and assist each pupil
to learn in a class containing an appropriate number of students and not
the class with more than forty five (45) students’ (Semi-structured
Interview : 13th July 2016).
However, school head teachers and academic teachers‟ stressed that there should be
an appropriate age limit entrance as a criterion for students‟ enrolment. This may
causeteachers to employ various pedagogical approaches as per the nature of the
content to assist the students in the classrooms.
4.2.5 Quality of Classroom Instruction
With regards to quality classroom instruction, it was unveiled by academic teachers
that minimum pupil-teacher ratio should be maintained to facilitate healthy
monitoring and evaluation of the learning outcomes. Further, it was also noted that
the minimum number of pupils in the classrooms help teachers to facilitate smooth
and better class room management exercise as it gives them enough time to walk
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around and assist each learner individually in the classroom. In this connection, one
academic teacher from public primary school unveiled expressed that:
For better classroom management, a minimum number of pupils in the
classroom is required. This should be maintained in every school to enable
teachers to meet the academic demands of each individual student by
walking around throughout the classroom and assisting them individually
(Semi-structured Interview: 20th July, 2016).
However, an adequate need based teaching-learning resources are very important and
supposed to be available for better learning performance of the students. It was
pointed out that enough text books and reference books should be purchased
enabling at least each student to have his or her own text book. Again, for
maintaining the quality of classroom instruction, lesson notes and plans should be
verified by the academic teacher of a concerned subject before starting an
implementation to see whether it suits with the level of the learners as well as
adopted from the recommended syllabus. With this regards, one academic teacher
from private primary school said:
Sufficient textbooks and reference books should be available in all school
to facilitate the instruction process; thus, the learning environment is to be
improved. Moreover, academic teachers have to inspect the teachers’
lesson notes and lesson plans before they start implementingthem in class
(Semi-structured Interview: 22nd June 2016).
Besides, the academic teachers in most of the schools stressed that examining the
critical aspects of learning is very important and it should be the bedrock of
instructional planning to make the students learn effectively as well as increase their
curiosity and competency in all domains. Further, subject teachers are urged to
prepare lessons which satisfy the needs, age and interest of the learners. It is this
context, one academic teacher from public primary school was quoted saying:
Teaching and learning process should abide in all important aspect of
learning in order to enable students to acquire the intended lesson
objectives (Semi-structured Interview: 22nd July 2016).
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Again, the quality of classroom instruction is highly achieved when the provision of
peer learning is facilitated and practiced as a principle of learning. Both head
teachers and academic teachers pointed out that peer learning in schools should be
encouraged and implemented by all subject teachers as it enables students to learn
together by exposing various areas of weakness among themselves and try to solve
them independently before they consult their teachers for help. They further added
that provision of independent thinking and group discussion must be exercised so as
to realize the object of learning. In this context, one of the school heads from public
primary school asserted that:
Students learn better when they are with friends of the same age as it helps
them to discuss academic issues as it is sometimes very hard for a student
to face and tell his/her problem to the teachers rather than their friends.
Also, students should be provided with a challenging question to facilitate
critical thinking (FGD I: 18th July 2016).
4.2.6 Need Based Teaching-Learning Resources
For conducive learning environment to prevail, the availability of need based
teaching resources is inevitable. Most of the school head teachers stressed that
trained; qualified and competent teachers are very important and should be available
at all schools in order to streamline the instructional process. Furthermore, a trained
and competent teacher helps the students to learn effectively as well as
conceptualizing the intended objectives easily. With regards to this, one of the school
head teachers from private primary school asserted:
Trained and competent teachers in all subjects should be appointed to all
schools to facilitate the students’ teaching-learning process because when
the student is taught by competent teachers, their confidence grows up
(FGD III 25th July, 2016).
Furthermore, school academic teachers unveiled that schools should have enough
textbooks as well as supplementary books to cater for the need of all classes to
prevent teachers to be the only source of knowledge. In this case, they urged that
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Sciences, Mathematics, Civic Education, Geography, Computer and English
textbooks should be purchased and supplied to all schools. In this context, one
among the academic teachers from public primary school had the following to say:
The government should make sure that all important textbooks are
available in schools so that all students can have a wide perspective of
studying all subjects in a respective class (Semi-structured Interview: 9th
July 2016).
Moreover, it was pointed out by both school head teachers and academic teachers
that school should possess different types of audio-visual learning materials for
facilitating enjoyable learning. Further, they unveiled that programmed radios
containing different lessons, television and video sets, overhead projectors, computer
as well as its accessories should be available in schools to strengthen the
instructional process and enable the students to incorporate both theory and practice
as it will help them to learn better and make the lessons enjoyable.
Finally, it was felt that learning environment is a kind of environment where
knowledge is organized and delivered by mature personality those have it to
immature personality those do not have it. Further, the transfer of knowledge does
not only depend upon the trained and qualified teachers but it largely depends upon
the presence of adequate teaching-learning resources along with good infrastructures
like toilets, drinking water, electricity and playing grounds. Both head teachers and
academic teachers of private schools contended that „learning environment‟ refers to
an environment which supports the teaching-learning process to take place smoothly
and also helps the teaching-learning experience to be more comfortable, enjoyable,
effective and attractive by using of barrier free infrastructure, trained, qualified and
competent teachers, adequate and appropriate teaching-learning resources, and
through positive administrative atmosphere. Therefore, learning environment refers
to the places in which the learners learn and receive the knowledge from competent
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teachers in different disciplines in the presence of reliable and adequate
infrastructures, teaching-learning materials such as toilets, libraries, electricity,
water, text books, reference books and computers.

Plate 4.1: Pupils in One of the Private Primary Schools

4.2.7 Dominance, Difference and Deficits of Learning Environment in Primary
Schools
After the analysis of different factors characterizing the learning environment in the
schools; an attempt was made to analyse the dominance, difference and deficits of
learning environment between the public and private primary schools. Sub-themes
and the corresponding observed phenomena pertaining to the learning environment
are depicted in Table 4.3.
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Table 4.3: Learning Environment: Dominance, Difference and Deficits
Sub-themes

Observed Phenomenon


School

School boundary, buildings (library, computer
lab, classrooms, teachers‟ common rooms,

Infrastructure

assembly hall), facilities for indoor and outdoor
games, transport facility, water and sanitation
Need Based Teaching
-Learning Resources

facilities, and electricity facility


Teachers‟ training qualification, availability of
textbooks and audio-visual teaching-learning

Classroom Instruction

materials.


Fixing a teacher for the whole year, over
crowed class, classroom management strategy,

Administrative

lesson plan with its notes, provision of peer

Policy/Atmosphere

learning and group discussion, pace for
independent thinking and questioning, lesson
evaluation techniques.


Students

Availability of staff recruitment policy, policy
for teachers‟ professional growth, assessment

Enrollment

strategies for staffs‟ performance, policy for

Policy

staff promotion, disciplinary policy both for
teachers and students.


Enrolment through interview and test to
students and as per the age of the students.

Source: Field data, 2016
It can be seen from the Table 4.3 that the private and public primary schools were
dominating, contradicting and deficits from each other in terms learning
environment, especially in the quality and availability of school infrastructure,
classroom instructions, teaching-learning resources, administrative atmosphere and
in terms of the policy for students‟ enrolment. The explanation with regard to
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dominance, difference and deficits between private and public primary schools are
given below as follows:
4.2.7.1 School Infrastructure
It was unveiled from the school heads that private and public primary schools
differed from each other in many aspects regarding the school infrastructure. With
regards to school infrastructures, nine (75%) out of twelve 12 (100%) private
primary schools had fences made up of bricks and planted trees together with
security guards at the main gates. Further, in the same schools, outdoor and indoor
game facilities were found within the school compounds surrounded by fences. The
following picture is a representation of the schools which were found to have fences.

Plate 4.2: One of the Primary Schools with Fences

On the contrary, only six 6 (21.43%) public primary schools out of 28 were
observed to have fences made up of bricks and had no security guards at the main
gate during noon time, they were present only in the evenings and nights. Again, in
the six public schools which had fences, the fences were constructed to cover a small
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area of the school and major areas were left open. Similarly, twenty 22 (78.6%)
public primary schools out of 28 had no fences, as a result, noises during teachinglearning process were not uncommon. This following picture shows one of the
schools which did not have fences.

Plate 4.3: One of the Primary Schools without Fences
In view of the above context, of the public school head teacher claimed that:
It is difficult to monitor movements of students who are going out of the
school during break time because of some parts of the fences are
incomplete and some of the students do not come back until the next day
(FGD 11th July 2016).
As for library facilities, most of the private primary schools were observed to have
library facilities. Categorically, it was found that eleven 11 (91%) out of twelve (12)
private schools had libraries with sufficient tables, chairs and books for students and
teachers to read.
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Plate 4.4: A Library in one of the Private Primary Schools

On the other hand, only two (2) public primary schools out of 28 had libraries
without chairs and tables and therest twenty six (26) public schools had no libraries.
Instead, books were kept in broken shelves and boxes placed in the teachers‟ offices.
See the following pictures for more references about this.

Plate 4.5: Books Kept in Shelf and Boxes in One of the Public Primary Schools
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Plate 4.6: Books Kept in Broken Shelves in One of the Public Primary Schools
The researcher also investigated to understand about the availability of computers in
the schools; it was found that more than 50 per cent of private primary schools had
computer labs accessible to the teachers and students but there was no a specific
computer lab in some schools. Some schools had computer labs only for teachers.
On the other hand, only four 4 (14.3%) public schools, out of twenty eight (28) had
computer labs and the remaining twenty two (22) public primary schools had no
computer labs. Students in these schools studied computer theoretically as a subject
though the computer was an abstract tool for most students.

Related to the availability of computers is the status of classrooms in the two types
of schools. In this, most of the private schools were observed to have conducive and
good classrooms. All the twelve 12 (100) private primary schools were observed to
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have classrooms fitted with good doors, windows with glasses, tiles and cemented
floors, ceiling boards, gypsum roofing as well as painted walls.

On the contrary,

most of the public primary schools had classrooms with

substandard class rooms with broken or with no doors and windows because 17
(62.9%) public schools out of twenty eight (28) had classrooms with windows but
only grills without glasses, damaged floors ceiling board. Despite that the
classrooms in the public schools were not conducive; the classes were overcrouded
making pupils learn in uncomfortable environment.

Plate 4.7: Pupils Sitting in One of the Public Primary Schools Classroom.
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Availability and the statuses of toilets in the school was another facility that was
considered by the researcher during the field observations. In this, it was noted that
more than 50 percent of private primary schools had toilets with water facility. On
the other hand, 25 (89.3%) of the public primary schools had less number of toilets
with the scarcity of/no water. Categorically, the number of toilets was
disproportional to the student enrolment because the recommended ratio for toilet
was 1:25 (one pit-latrine for 25 boys) and 1:20 (one pit latrine for 20 girls). In view
of this, one of the public school academic teachers said:
In this school, there are insufficient toilets for both girls and boys
compared to the number of pupils enrolled. As of now, we have 1550
pupils with only 8 toilets and we need 76 more toilets as per the
recommended norms to satisfy the demands of the current numberof the
enrolled pupils (Semi-structured Interview, 19th July 2016).
It was also observed that most of the private schools had common rooms and
assembly halls for teachers and students to use during break time and general
meeting with parents respectively. At this juncture, it was found that all 12 (100%)
private schools had common rooms but only seven (58.3%) of these schools out of
12 had the assembly halls. On the contrary, all 28 (100%) public primary schools had
no assembly halls and 20 (71.4%) out of 28 public primary schools had common
rooms. One of the head academic teachers from public primary school complained
about the lack of common room and assembly hall in his school saying:
This school has insufficient buildings; we do not have common rooms as
well as assembly halls; hence, the general meeting with parents is carried
under the trees. The classroom is used as common room where head
teacher, academic teacher and techers used to sit together (Semistructured Interview: 14th July, 2016).
As for sports and games, it was unveiled that most of private primary schools had
both indoor and outdoor game facilities like play grounds for football, volleyball and
netball with their nets, dart and its boards, swimming pool as well as swings. In this
case, eight (66.6%) private primary schools out of 12 were observed to have both
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indoor and outdoor game facilities. On the other hand, four (33.3%) private schools
had only outdoor game facilities; among these 12 schools, only one school had a
swimming pool for the sports and games related to swimming. Categorically, 24
(85.6%) public primary schools out of 28 were had only outdoor game facilities and
four (14.3%) public primary schools had neither indoor game facilities nor outdoor
game facilities.
Further, it was noted that all 12 (100%) private primary schools hada good electric
installation which encouraged teachers to teach in the evening time but, on the other
hand, 43 per cent of the public primary schools lacked electricity. In view of this
situation, one academic teacher from private primary school contended that:
We have separate time table to look after students who are about to sit for
the national examination and, usually, these students stay in the
dormitories. Thus, we teachers attended them during evening hours to
address some areas of difficulties in the subjects. Taking extra classes is
relatively easy because of the available electricity in the schools (Semistructured Interview: 24th July 2016).
Last, but not least, it was found that in all 12 (100%) private primary schools had
school buses for carrying students, teachers and non teaching staffs to schools and
back to their homes. On the other hand, there was no school bus in all 28 (100%)
public primary schools.
It can be felt from the above facts that most of private primary schools dominated the
public primary schools in many aspects, including but not limited to school fences,
library, computer labs, classrooms, teachers common rooms, assembly halls,
facilities for indoor and outdoor games, transport, sanitation facilities and electricity.
Moreover, private primary schools were observed to differ from public primary
schools in terms of school fences, classrooms, sanitation facilities, transport, and
electricity. Again, it was observed that public primary schools hadan acute deficit in
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toilets, teachers‟ common room and classrooms. However, drinking water facilities
were found available in both private and public primary schools.
4.2.7.2 Need Based Teaching - Learning Resources
This study found that the recruitment of trained, qualified, competent and
experienced teachers was the common practice for both types of schools. The ratio of
recruiting qualified teachers in both types of schools was apparently the same.
Twelve (12) teachers from private primary schools were checked for their
qualifications and found that six (50%) of them had the 1st degree, four (33.3%)
teachers hadcompleted diploma course and two (16.7%) teachers from private
primary held Grade A certificates. In connection to this, one academic teacher from
private primary school emphasized that:
Academic performance in this school has been outstanding because of the
type of teachers and non teaching staff we have. Normally, this school
recruits well trained, competent and the experienced teaching staffs (Semistructured Interview: 16th July 2016).
In the public primary schools, 28 teachers qualification were checked and it was
revealed that 10 (35.7%) teachers had 1st degree, 14 (50%) attended diploma course
and four (14.2%) had Grade A certificates. From the results above, it is clear that
private primary schools had high percentage of qualified teachers particularly those
holding the1st degree than public primary schools. This might be a reason for private
primary schools to have better academic results.
Again, it was revealed that most of the private schools had adequate textbooks in all
subjects as eight 8 (60%) private schools out of 12 had sufficient textbooks with the
ratio of 1: 1 (one book per one student). Besides, it was found that out of 28 public
primary schools, 25 (89.2%) of the same schools had insufficient textbooks. In some
schools, students and teachers shared one textbook with the ration of 4:1 (four pupils
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per one book) during teaching-learning process. With this regards, one academic
teacher from public primary school unveiled that:
There is one civics textbook for Standard Six classes, so all the pupils in
the classroom depend on teachers as they cannot interact with the
teaching-learning materials, especially books (Semi-structured Interview:
17th July 2016).
Last, but not least, it was noted that all 12 (100%) private primary schools had
different types of audio-visual materials for teaching-learning process. These were
computer and its accessories, projectors and television sets. On the other hand, only
five (41.6%) private primary schools out of 12 had projectors used by teachers to
demonstrate various concepts to learners in the classroom. However, it was observed
that among 28 public primary schools under the study, only four (14.3%) schools had
working computers.

It can be concluded that private primary schools dominated the public primary
schools in terms of more qualified and experienced teaching staffs in all disciplines,
textbooks as well as in the availability of audio-visual teaching-learning materials.
However, private primary schools differ from public schools in terms of the
availability of expert teachers in (Computer, Mathematics and Sciences). Besides,
public primary schools had the deficits of textbooks, especially for standard five,
six, seven, as well as audio-visual teaching and learning materials like computers,
projectors and television sets.

4.2.7.3 Quality of Classroom Instruction
With regard to the quality of classroom instruction, it was observed that teachers in
both private and public primary schools were permanently allocated to teach in a
particular class for the whole year to facilitate smooth delivery of knowledge as well
as maintain smooth classroom management. Moreover, it could be claimed that most
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public primary schools were observed to have over crowded pupils in the
classrooms.This is because 21 (75%) public primary schools out of 28 had overcrowded classrooms as they had 70 to 95 pupils. However, all private primary
schools under this study were found to have appropriate number of pupils in a
particular classroom whereby each class was observed to have a maximum number
of 35 to 45 pupils. It means that teacher-pupil ratio of private primary school was
1:35-45, whereas in public school this ratio was 1: 70-95. Perhaps, it is because of
this reason that it was easier for teachers to manage classes in the private primary
schools. Moreover, it was observed that various classroom management strategies
were implemented in private primary schools, such as the involvement of two
teachers in a single class at the same period. In this, when one teacher teaches, the
other one sits at the back-bench to maintain the class discipline so that the
concentration of pupils towards the lesson could be improved. Similarly, calling
students by their name during question-answer session as well as during other phases
of instructional session were observed as another class room management strategy.
In this regards, one academic teacher from public primary school said:
When you call pupils in the classroom by mentioning their names, they
become excited and concentrated much on the lesson as they consider
themselves as a part and parcel of the class; hence, this mechanism helps
most of us to manage the class (Semi-structured Interview: 15th July 2016).
However, it was found that classroom management in public primary schools was a
difficult task because of the high number of pupils in the classrooms. For example, it
was observed that 21 (75%) of the public schools had 70 to 95 pupils in the class.
One important practice found to be common in both schools is that teachers had
lesson plans and notes; there was also a close follow-up by the academic teachers
and head teachers. However, in the private primary schools, lesson plans and lesson
notes for a whole term were prepared and inspected before the beginning of a new
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term but the implementation of the lesson plan and its notes for a week was inspected
by at the end of Friday of every week.

Besides, provision of peer learning, group discussion, space for independent thinking
and questioning were sensitive mostly in private primary schools. Particularly, peer
learning was adopted by healthy education for girls and boys and in sports, and
guidance and counseling was used when the pupils were taught about discipline
related issues. However, in public primary schools, group discussion, pace for
independent thinking and questioning strategies were passive because of the
inappropriate teacher-pupil ratio.

Apart from it, in both type of schools, various lesson evaluation techniques
(formative and summative evaluation techniques - oral questioning, quizzes, written
tests, activity based test, home work, administration of terminal and annual
examinations were practiced. However, the provision of home works were highly
focused in private primary schools because, on every Friday, pupils were given
homework in various disciplines so that parents/guardians can scaffold their kids to
accomplish the homework.

Eventually, it can be concluded that private primary schools dominated the public
primary schools in terms of students‟ monitoring and evaluation, and in terms of
classroom management. Further, private primary schools differed from public
schools in terms of inspection of lesson plans and lesson notes, in terms of teacher –
pupil ratio in the class and also in some the pedagogical skills. Despite these
differences, some deficits were observed in public primary schools. One of such
deficits was the use of traditional/stereotype instructional techniques (questionanswer and chalks and talk) during instructional process.
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4.2.7.4 Administrative Policy/Atmosphere
Both private and public schools were found to practice different staff recruitment
policy, teachers‟ professional growth policy, staff promotion policy, assessment
strategies for staff performance, and different disciplinary policy for teachers and
students.

With regards to staff recruitment policy, it was found that teachers in both types of
schools were recruited after completing a recommended level of education.
However, recruitment of teachers and non-teaching staffs in private primary schools
were done through interviews by adhering to their education background,
competency and experiences. On the contrary, recruitment of teachers and non
teaching staffs in public primary schools was carried out without considering their
experiences and they were not interviewed.
Pertaining to the teachers‟ professional growth, it was unveiled that all teachers in
public schools were given an opportunity to go for further studies after they
completed three years of work and the government provides loans to them for this
too. However, it was found that there was very less scope of such opportunity for
teachers‟ professional growth in private primary schools but teachers in private
schools upgraded themselves by joining distance learning without enjoying any
kinds of support from the management end.
Further, it was observed that the assessment strategies for staffs‟ performance in
private and public schools were performed differently. For instance, in all public and
private schools, teachers‟ performances were assessed by checking their schemes of
work, class journals and lesson plans. Besides, the mentioned strategy above,
teachers‟ performance assessment in some private primary schools (about 42%) was
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carried out by considering the result of the tests administered to the pupils. If average
scores of the test were observed to be below B grades, then that teacher was shifted
to another class.

Furthermore, it was observed that disciplinary issues for teachers and policy for staff
promotion in private and public schools were implemented differently. Categorically,
the issue of teachers‟ promotion and teachers‟ discipline in public primary schools
were monitored and approved by the Teachers Service Department [TSD] and,
accordingly, teachers were promoted from one grade to another with the increment
of salary after completing three years in the teaching profession. However,
disciplinary case for students in public primary schools was handled by class
teachers; schools discipline committees in collaboration with parents. Conversely, it
was observed that the promotion of the teachers or increment of salary in private
primary schools depended upon the students‟ achievement in national examinations.
Again, disciplinary issues related to teachers and students were monitored by school
heads, school discipline committees and class teachers respectively.

Therefore, it can be concluded from the facts above that public primary schools
dominated the private primary schools in terms of teachers‟professional growth, in
terms of automatic staffs‟ promotion and in terms of democratic disciplinary policy
for teachers. This policy made the public schools different from private schools.
However, public primary schools were deficits in recruiting inexperienced teaching
staffs and more flexible and haphazard in teachers‟ assessment strategies.

4.2.7.5 Students Enrolment Policy
Students‟ enrolment policy was observed to be implemented in both types of primary
schools. Private schools enrolled three years old pupils in pre-primary level and then
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promoted them to primary levels after attaining certain required competencies.
However, in some private schools, interviews and tests were provided to such
students who want to join the school directly without completing the pre-primary
education programme. Perhaps, it is this reason that made these schools to over
shadow the public primary schools in academic achievement. On the other hand, the
enrollment of children in public primary schools particularly in pre-primary level
was conducted. These pupils in public primary schools were getting enrolled at the
age of five years old and get promoted to Standard One without appearing any kind
examinations. From the revealed facts, it can be said that private primary schools
differed from the public primary schools in terms of enrollment of pupils and age
limit for getting admission into pre-primary classes. Even, one of the deficits of
public primary schools was that pupils from the pre-primary level to the primary
level weregetting admitted without attending any formal examination.

4.2.8 Reasons for Dominance, Difference and Deficits of Learning Environment
between Public and Private Primary Schools
After analyzing the dominance, difference and deficits in the learning environment in
the primary schools sampled for this study, the researcher went further into exploring
various reasons for the dominance, difference and deficit in the learning environment
between public and private primary schools. It was revealed that motivation; active
stake holders‟ involvement, nature of school management as well as the availability
of the required fund were the reasons for the difference, dominance and deficit in the
learning environment. Each of these factors is described in the subsection below.
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4.2.8.1 Motivation
Provision of free breakfast and lunch were given to teachers in all twelve (12) private
schools. Secondly, incentives were given to teacher upon their pupils‟ high
achievement in national examinations. These kinds of provisions are done as a
catalyst to boost the teachers‟ morale and keep them committed to work efficiently.
On the other hand, these kinds of provisions were day dream for public school
teachers. Thus, this is a motivational strategy to improve the academic achievement
of the schools and it makes a school be different and dominant from another one.
4.2.8.2 Stake holders’ Active Involvement
The researcher explored to understand if and how were the stakeholders involved in
both the private and public primary schools. The findings of the study revealed that
the stakeholders from private schools were engaged in mobilizing the resources as
well as supervising different activities to be done by students outside the classroom.
In this regard, members of the school board were highly engaged in ensuring the
availability of funds for running the schools through payment of school fees and
other related costs as well as making fundraising, recruiting the teachers, disciplining
the pupils, as well as organizing field trips for their children during vacation.
Besides, it was informed that parents of pupils in the private schools were highly
active in making close follow-up of their pupils‟ academic progress. On the other
hand, in public primary schools resource mobilization such as purchasing of
teaching-learning materials, recruitment of teaching staffs and payment of teachers‟
salary were done by the government making the parents lose a sense of ownership of
the schools and the activities run in the schools. It was argued that parents are
involved through the representation by the few parents in the school boards.
However, these are very few people selected by the authorities to represent all
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parents; they do not provide a considerable representation of parents from different
social statutes. This is to say that performance in public primary schools is poor
because there is little or nor involvement of parents in their children‟s studies. There
is evidence from studies that parents‟ involvement with their children‟s education
benefits students, schools, and the parents themselves (Comer 2005; Henderson and
Mapp 2002), thus their participation maximizes performance. However, it seems that
the problem of poor involvement of parents in public schools is not in Tanzania only,
but elsewhere too. It has been earlier put that private school parents tend to be more
involved than their public school counterparts (Bryketal., 1993; Choy, 1997).
Therefore, stakeholders‟ active involvement could be one among the factors
contributed to the existing dominance, difference and deficits between private and
public primary schools.

4.2.8.3 Nature of School Management
The conditions of teachers‟ working life are influenced by the administration and
leadership provided by principals and head teachers, and it is widely assumed that
school leadership directly influences the effectiveness of teachers and the
achievement outcomes of students (Hallinger & Murphy, 1986; OECD, 2001; Pont,
Nusche& Moorman, 2008). In the current study, different styles of school
management were practiced depending on the nature of school ownership. It was
observed that instructional leadership styles and administrative leadership styles
were highly practised in private primary schools. Again, it was observed that private
primary schools owned by religious institutions followed the religious doctrine to run
their schools and even their school heads were pastors, sisters or sheikhs. Besides, in
the schools owned by non-religious institutions, the owner had full mandates of
executing all issues related to managerial functions. On the other hand, it was
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observed that a bureaucratic management style was practiced in public primary
schools. Moreover, the guidelines for management and administration of public
primary schools were provided by MoEVT and head teachers were required to abide
by it. Thus, it is anticipated that different styles of school management could act as a
determinant factor for the existence of dominance, difference and deficit of learning
environment between public and private primary schools.

4.2.8.4 Funding
It was observed that different types of schools under the study had different funding
systems. For instance, all 28 (100%) public primary schools under this study were
funded by the central government. The central government is responsible for paying
teachers‟ salary, electricity dues, providing funds for school renovation and
purchasing of instructional materials. Also, it was argued that funds in these schools
were not provided on time resulting to poor implementation of school plans. On the
other hand, some private primary schools solely depended on school fees to run their
institutions and infact; the school fee is high compared to public primary schools.
Furthermore, religious owned primary schools were receiving some funds from their
churches/mosques as well as from donors.
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SECTION THREE
4.3 Learning Environment and Academic Achievement: A Difference between
Public and Private Primary Schools
It is obvious that in the previous section; the dominance, difference and deficit of
learning environment and reasons for it were dealt qualitatively. This section,
therefore, presents the difference of learning environment between private and public
primary schools quantitatively. The section is further extended into exploring the
relationship between learning environment and academic achievement of children
studying in primary schools.

Table 4.4: Significant Difference of Learning Environment and Academic
Achievement between Public and Private Primary Schools
Variables

Infrastructure

School Type

N

Mean

SD

Public

28

28.28

5.463

Private

12

89.08

7.488

Public

28

62.25

2.011

Private

12

64.42

2.906

Public

28

40.86

1.458

Private

12

47.08

1.781

Public

28

131.39

7.279

Private

12

170.58

8.702

Public

28

47.46

14.642

Private

12

78.42

9.039

T-Value

Df.

Sig.

14.59

38

0.001

2.72

38

0.001

11.58

38

0.001

14.72

38

0.001

38

0.001

Administrative
Atmosphere

Teacher
Competency

Total Learning
Environment

Academic
Achievement

Source: Field data, 2016
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6.76

The information presented in Table 4.4 shows that the mean infrastructure score of
the private primary schools is 89.08 and that of the public primary schools is 28.28
with SDs 7.488 and 5.463 respectively. The obtained„t‟ value is 14.59, which is
significant beyond .01 level. It implies that the private primary schools‟
infrastructure differs significantly than the public primary schools‟ infrastructure.
Categorically, it is evident that the infrastructure of private primary schools is better
in terms of school boundary, electricity, sports, sanitation and transport facilities, and
availability of appropriate class rooms than the public primary schools. Moreover, it
suggests that private primary schools are dominant in terms of infrastructure than the
public one. However, public primary schools were found to be lacking fences,
electricity, sports, sanitation and transport facilities, and the appropriate size of
classrooms.

With reagards to the administrative atmosphere, it was also revealed that the mean
administrative atmosphere score of the private primary schools is 64.42 and that of
the public primary schools is 62.25 with SDs 2.906 and 2.011 respectively. The
obtained„t‟ value is 2.72, which is significant .01 level. This implies that the private
primary schools‟ administrative atmosphere differ significantly than the public
primary schools‟ administrative atmosphere. Nevertheless, it is evident that the
administrative atmosphere of private primary schools is better in terms of retaining
competent teachers, engaging parents in different school activities, keeping provision
time table for extra-curricular activities, policy for professional growth of teaching
staffs and policy for accessing teaching-learning materials. Thus, it can be suggested
that private primary schools are dominant in terms of administrative atmosphere than
the public ones. However, public primary schools are deficits in retaining competent
teachers, engaging parents in different school activities, keeping provision time table
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for extra-curricular activities, policy for professional growth of teaching staffs and
policy for accessing teaching-learning materials.

Again, the information presented in Table 4.4 revealed that the mean teacher
competency score of private primary schools is 47.08 and that of the public primary
schools is 40.86 with SDs 1.781 and 1.458 respectively. The obtained„t‟ value is
11.58, which is significant beyond .01 level. This means that the teachers‟
competency in private primary schools differ significantly than the public primary
school teachers‟ competency. It is also evident that the teacher competency of private
primary schools is better in terms of knowledge of the subject matter, quality of
classrooms instruction, classroom management skills, and evaluation techniques for
assessing learners. Therefore‟ it can be claimed that private primary schools are
dominant in terms of teacher competency than the public one, but public primary
schools are deficits in their teacher competency,
With respect to the total learning environment, private primary schools‟ mean score
is 170.58 and that of the public primary schools is 131.39 with SDs 8.702 and 7.279
respectively. The obtained„t‟ value is 14.72, which is significant beyond .01 level.
This signifies that the private primary schools‟learning environment, in terms of
school infrastructure, administrative atmosphere and competency of teachers differ
significantly than the public primary schools. Moreover, it is evident that the
learning environment of private primary schools, in terms of infrastructure,
administrative atmosphere and teacher competency is better than public primary
schools. It can be eventually declared that public primary schools had deficits in the
learning environment and private primary schools were dominant on the same.
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Last but not least, table 4.4 revealed that the mean achievement score of private
primary schools is 78.42 and that of the public primary schools is 47.46 with SDs
9.039 and 14.642 respectively. The obtained„t‟ value is 6.76, which is significant
beyond 01 level. This implies that the private primary school pupils‟achievement
scores differ significantly than the public primary school pupils‟ scores. Besides, it is
evident that the academic achievement scores of private primary school pupils are
relatively better than the public primary school students. Thus, it suffices to claim
that private primary schools are dominant in their pupils‟ academic achievement than
the public one as the majority of the pupils in the private schools scored “A” and “B”
grades in PSLE, where as the majority of pupils in public primary schools scored
“C” and “D” grades in the same examination.
4.3.1 Learning Environment Correlates of Academic Achievement – Total
Sample Study
In order to see the association between academic achievement and overall learning
environment and its dimensions, the analysis and interpretations are done in this part
of the study. The coefficient of correlation between academic achievements of pupils
and learning environment of primary schools with respect to total sample study at
one hand and the coefficient of correlation between academic achievements of
primary schools pupils with respect to three dimensions of learning environment
revealed in the analysis are as follow:

It was revealed that the coefficient of correlation between the learning environment
and academic achievement of primary schools pupils with respect to total sample is
.732 which was also significant at .01 levels. This indicates that the relationship
between two variables is positive and a high significant positive relationship was
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detected between academic achievement and learning environment of primary
schools as well. Thus, it can be suggested that with the increase in learning
environment, the academic achievement of primary school pupils increases to a
greater extent and with a decrease in the learning environment, the amount of
academic achievement is likely to decrease to a greater extent.

Moreover, all the three dimensions of the learning environment viz school
infrastructure, teacher competency and the adminstrative atmosphere revealed a
positive association with the academic achievement of primary school pupils.
However, school infrastructure (r =.74), teacher competency (r =.67) demonstrated a
strong positive coefficient in relation to academic achievement whereas
administrative atmosphere dimension of the learning environment (r =.31) exhibited
negligible positive relation with academic achievement. This indicates that
relationship between academic achievement and school infrastructure, teacher
competency and administrative atmosphere as dimensions of learning environment
are positive in direction. This implies that the learning environment of schools and
academic achievement of pupils was having a linear relationship.
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SECTION FOUR
4.4 Discussion of the Study Findings
This section provides a discussion of the research results presented the earlier
sections. To maintain consistency and avoiding repetition, the results are discussed
sequentially. It was explored categorically that the appropriate location of the school,
the availability of adequate infrastructure, qualified and trained teachers, quality
classroom instruction, pupils enrollment policy in proportion with teachers and
healthy administrative atmosphere were the key factors characterizing to the learning
environment in primary schools. These findings concur with the ideas expressed by
(Benya, 2001; Moorman et al., 2008; Sheninger, 2011; UIS, 2011; HakiElimu, 2014;
Hussain & Suleman, 2014 & Walker, 2008). Further, it was found that learning
environment in terms of infrastructure, the administrative atmosphere of the schools
and teacher competency is associated with academic achievement of the primary
school pupils. These findings are also supported by Schlimpert and Reinisch (2011)
who found that learning environment and academic achievement are strongly related
to the quality of the learning environment had a positive effect on pupils‟ attendance,
teacher retention and graduation rates. This means that the higher the learning
environment the better the academic achievement. Perhaps this is because the
location of schools, appropriate infrastructures, availability of teaching-learning
resources, etc. makes pupils learns in a calm and conducive environment. This was
the fact that revealed in the most of the private primary schools. Moreover, this study
unveiled that the private primary schools were located far away from peoples‟
residence and market places. In this connection, Abolarin (2014) asserted that
schools should not be sited near a market, a garage, river, canal, filling station,
airport, under electric cables, on a high way, near a factory, nearby a hotel, or cinema
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houses. The reason being, the school situated adjacent to noise environment more
often than not affects pupils‟ academic performance. Further, private primary
schools‟ infrastructure, availability of teaching-learning resources and administrative
atmosphere was relatively better than its counterpart public primary schools.
Findings in this respect were supported by Cheng and LeLany (1999) who found that
private schools had conducive learning environment with nice buildings, beautiful
compounds and advanced teaching materials and, hence, results in good academic
performance of the pupils. Similarly, a study conducted by Lockheed and Verspoor
(1991) delineated that the availability of good textbooks, teacher guides and other
instructional materials had a positive effect on pupils achievement in developing
countries. Moreover, a study by Mwamwenda and Mwamwenda (1987) revealed that
the availability of classrooms, desks and books lead to the better performance of
students and hence school facilities are integral to academic achievement. Similarly,
in the context of Tanzania, Mosha (1988) unveiled that shortage of inputs, like text
books and reference books in public primary schools was due to insufficient funds.
Thus, low academic achievement is obvious.

Further, with respect to dominance, difference and deficits in learning environment;
it was revealed that private primary schools differed significantly from the public
primary schools in terms of schools‟ infrastructure, administrative atmosphere and
teachers‟ competency. It means that private primary schools are dominant in the
learning environment than public ones. Again, it was unveiled categorically that
public primary schools were deficits in electricity, sanitation and transport facilities,
retaining competent teachers and engaging parents in different school activities and
the like. These findings were congruent with the views expressed by Robert and
Dronkers (2003); Nzabihimana (2010); Uwezo (2011); HakiElimu (2014).
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Moreover, public primary school teachers lacked mastery of the subject matter, less
serious in classrooms instruction, poor in classroom management and less confident
and competent in using the evaluation techniques judiciously for assessing learners‟
growth, development and understanding. Again, it was found that private primary
schools differed significantly from the public primary schools in terms of availability
of teaching-learning resources as well as in terms academic achievement. This
implies that private primary schools were dominant in teaching-learning resources
together with academic achievement of puplis than the public schools. Therefore, it
can be concluded that, unlike the private primary schools, the public primary schools
were deficits in the teaching-learning resources in terms of text books,
supplementary reading materials and teaching aids and more so in academic
achevement. The reason being, the rate of students‟ enrolment in public schools is
relatively higher than the private schools and also it is reported that the alocation of
fund by the governmet is insufficient according to the number of students. Thus, the
low learning achievement in public schools is obvious. This finding was congruent
with Wiggins (1998) contended that teaching materials like textbooks, teacher‟s
guides, reference books, classroom charts and maps are the key ingredients in
learning and teaching processes which enhance pupils‟ academic performance. These
findings are supported by Twaweza (2012) as cited in Global Education Monitoring
Report [GEMR], 2016) which indicated that public investment in textbooks is
lacking and unpredictable as the education budget contain little non-salary
expenditure for purchasing of teaching-learning materials in public primary schools.
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CHAPTER FIVE
SUMMARY, CONCLUSION, AND RECOMMENDATIONS
5.0 Introduction
As data analysis, presentation and discussion of the findings of the present study
were done in the previous chapter; therefore, this chapter presents the summary,
conclusions, and recommendations of the study.

5.1 Summary of the Study
The current study was carried out in Dodoma Region at DodomaMunicipality. The
study aimed at assessing the learning environment and academic achievement of
pupils in Tanzania public and private primary schools focusing on dominance,
difference, and deficits. This study was guided categorically by Bertalanffy‟s
General System Theory (GST). Moreover, critical review of the related literature was
conducted and the knowledge gap was established on the issues pertaining to the
learning environment and academic achievement. To quickly point again, the study
was guided by the following specific objectives:
1. To explain the factors characterizing to the learning environment in the private
and public primary schools.
2. To examine the difference, dominance, and deficits in the learning environment
aswell as in academic achievement of public and private primary schools in
Tanzania.
3. To explore various reasons for difference, dominance, and deficits of the learning
environment in different types of schools those influence the academic
achievements of the pupils.
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4. To find out the significant difference between the private and public primary
schools‟ learning environment and academic achievement.
5. To find out the association between learning environment and academic
achievement of children studying in different types of schools.

Further, the following research questions were answered through this research:
1. What are the factors characterizing to the learning environment of the school?
2. How do different types of primary schools in Tanzania differ, dominate and
remain deficit from each other with reference to the learning environment and
academic achievement?
3. What are the reasons for the difference, dominance, and deficits of the learning
environment in different types of schools that influence the academic achievement
of the children?
4. How do private and public primary schools vary from each other in the learning
environmenet as well as in academic achievement?
5. What kind of association exists between learning environment and academic
achievement of primary schools in Tanzania?
To achieve the objectives and answer the questions above, both qualitative and
quantitative approaches were employed. Specifically, descriptive survey research
design was thought as an appropriate one to come up with valid findings. The data
was gathered from forty (40) primary schools in Dodoma Municipality, whereby
twelve (12) were private primary schools and twenty eight (28) were public primary
schools. Categorically, necessary data pertaining to the study were collected from
both head teachers and academic teachers. Further, interview guidelines, observation
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checklist, and documentary review were used as research instruments for getting the
appropriate data relating to the objectives. Finally, qualitative data were analyzed
thematically and the quantitative data were analyzed by using descriptive statistics
(mean, standard deviation) and inferential statistics (product moment correlation and
independent sample t-test) to explore the factors charaterising to the learning
environment and also to determine the dominance, difference, and deficits in
learning environment of primary schools.

5.2 The Main Findings of the Study
The major findings that emerged from the current study were presented basing on the
research objectives stated above.
 It was unveiled that appropriate location of the school, barrier free and adequate
school infrastructure, healthy administrative atmosphere, appropriate students
enrollment policy in proportion to teachers and other available physical resources,
quality classroom instruction by qualified and trained teachers, and need based
adequate teaching-learning resources were the main factors characterizing the
learning environment in the schools.
 Further, the private primary schools revealed significant difference and
dominance in the learning environment and in academic achievement from the
public primary schools. Private primary schools categorically differed and
dominated the public primary schools in terms of infrastructures, administration
and teacher competency. The public primary schools were revealed to have huge
deficits in sanitation facilities, transport facilities, teaching-learning resources, and
poor classroom management due to over crowded classes and the shortage of
competent teachers.
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 Moreover, the explored reasons for difference, dominance and deficits of the
learning environment between the private and public primary schools were the
lack of motivation in terms of provision of breakfast and lunch to public primary
school teachers, stakeholders‟ involvement in resources mobilization of public
primary schools, bureaucratic style of school management in the public schools
and low salary in public school teachers. These reasons, therefore, were seen as
the determinants for the private primary schools to be different and dominant in
the public primary schools, especially in the learning environment as well as
academic achievement. Conversely, the public primary schools were deficits in
these aspects due to the reasons stipulated above as well.
 It was also statistically significant difference between the private and public
primary schools‟ learning environment in terms of the infrastructure,
administrative atmosphere and the level of teacher competency, as well as in
terms of academic achievement of pupils. Furthermore, it was also revealed that
there was a strong and a high significant positive relationship between learning
environment and academic achievement of pupils in primary schools.

5.3

Conclusions

From the analysis of the data obtained from the field, it is logical to argue that
academic achievement of pupils in primary schools depended on the established
learning environment. This claim follows from the finding that primary schools with
friendly learning environment were observed to have better academic achievement
than those with poor learning achievement. Categorically, the private primary
schools had relatively better learning environment than the public primary schools
and hence, better academic achievement in private primary schools was obvious than
the public one. Therefore, the government as the authority of the state has to strive in
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all the way to increase the education budget for renovating the schools‟
infrastructures, recruiting adequate trained and qualified teachers, making
appropriate teaching and learning resources and establish the effective monitoring
mechanism to achieve the better academic achievement of pupils in the public
primary schools.

5.4 Recommendations of the Study
In relation to study findings and conclusion, two categories of recommendations are
made: recommendations for immediate action and recommendations for further
research.

5.4.1 Recommendations for Immediate Action
The study recommends the following for immediate action:
 Since the learning environment plays a vital role in determining the academic
achievement of pupils in public and private primary schools; therefore, the
government through the MOEVT should prepare condusive learning environment
in all public primary schools. For instance, the government should increase
teachers‟ salaries so that their teaching morale and academic achievement is
improved respectively.
 To avoid disparities in the provision of education between private and public
primary schools, the MOEVT through Regional Education Officers [REO‟s]
should establish various strategies on how to improve the academic achievement.
Categorically, the inter-schools academic meeting between public and private
primary school teachers should be established to give teachers opportunity to
discuss several issues pertaining to the teachingtechniques.This will help them to
teach effectively as well as integrating various theories of learning with practice.
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5.4.2 Recommendations for Further Research
Basing on the study findings, the following recommendations were made for further
research:
 Since the study was conducted in public and private primary schools; it is
recommended that a similar study should be conducted in all public and private
secondaryschools with a large sample to get further insights at a wide scope of the
influence of learning environment in academic achievement.
 This study was conducted by selecting a very small representative sample from
the DodomaMunicipality; thus, the findings revealed from this study cannot be
generalized to the schools located in rural Tanzania. Therefore, a more or less
similar study could be conducted by selecting a large of sample from the rural
Tanzania primary schools.
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APPENDICES
Appendix I: Introductory Notes to Respondents
Dear respondents,
I am a student of the University of Dodoma; College of Education.I am currently
pursuing Master of Arts in Education (MA. ED) and I am conducting a research
titled “Learning environment and academic achievement of pupils in Tanzania
primary schools focusing on dominance, difference and deficits.” The study is
primarily aimed at the fulfillment of academic needs at the University of Dodoma.
The study results will contribute to the body of knowledge that, in turn, will help
primary school teachers on the effective use of instructional strategies to facilitate
children‟s learning. Also, the findings of the study will be useful for curriculum
development. The findings could also inform policy development for the purpose of
creating conditions essential for improving teaching-learning process to enhance the
academic achievement in all types of primary schools. Furthermore, it could be used
by other people in Tanzania involved in primary education, including researchers
and others. The following are observation checklist for exploring various dimensions
of learning environment in schools; focus group discussion guiding question for head
teachers, interview guide questions for academic teachers as well as documentary
review is included.
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Appendix II: Observation Checklist for Measuring Learning Environment
Name of the institution:………………………………..
Ownership

:..................................................

Instructions: This checklist is meant for evaluatingthe learning environment of the
primary schools of Tanzania, focusing on all three dimensions, that is school
infrastructure and its location, administrative atmosphere of the school and teacher
competency. It is comprised of 46 items in total. Each item is to be rated by the
options with A: Excelent = 4, B: Good = 3, C: Average = 2, D: Weak = 1 and E:
Poor = 0
Put (√) in the column then explain the reasons for giving the specific rank
S/N

Items

Numeric scales
A

01

Location of the School

02

School boundary

03

School buildings

04

Condition of the classrooms

05

Indoor game facility

06

Outdoor game facility

07

Classroom size

08

Classroom sitting arrangement

09

Classroom furniture

10

Condition of chalkboards

11

Condition of classroom activity board

12

Electricity system in the school

13

Transport facilities

14

Library facilities

15

Sanitation facilities

16

Drinking water facilities

17

First Aid facilities
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B

C

D

E

Reasons

18

The school vision is defined to be
accomplished by the staff.

19

The availability of school committee

20

School staffs‟ behavior towards
students

21

School staffs commitments to wards
achieving the curriculum goals

22

Policy for accessing teaching-learning
materials

23

Policy

forkeeping

availability

of

teaching and learning materials
24 School rules and expectations
25

The level of professionalism among
the staff

26

Policy for professional growth of
school staffs
Strategies for students who break the

27

School rules and regulations

28

Strategies for assessment of teachers‟
performance

29

Strategies for managing unexpected
Student behavior

30

Parents

involvement

in

school

activities
31

School mechanism for retaining
Competent teacher.

32

Teachers‟ attendance

33

Students‟ attendance

34

Provision of extra-curricular time table

35

Knowledge of the subject matter

36

Lesson plan preparation

37

Teachers evaluation techniques for
Assessing learners
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38

Teachers

question-answer

approach

during instruction
39

Quality of classrooms instruction

40

Freedom of learners in the class

41

Teacher‟s communicationskills

42

Relevance teaching-learning materials

43

Learner‟s

participation

in

the

classroom.
44

Learning resources accessibility

45

Teachers classroom management skills

46

Teacher behavior towards students
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Appendix III: Focus Group Discussion for Head Teachers on Learning
Environment
Part A: Instructions
I am inviting you to participate in this research which is “assessing the learning
environment and academic achievement of pupils in Tanzania Primary Schools
basing on difference, dominance and deficits”. Thestudy is a requirement, in
partial, fulfillment of my MAED study at the University of Dodoma.Besides, the
result of this study will be available at the University. The information which will be
obtained in this study will remain confidential and in any reports or publication, no
one will be identified. You are welcome!
A: Background Information
Name of school………………………………………………...................
Gender (male/female)……………………………………………………...
Educational level…………………………………………………………..
B: Questions
Q1. In your views, what do you think are the factors characterizing to good learning
environment?
Q2. What is the appropriate distance to locateaschool from citizens‟ houses?
Q3. What are the advantages of involving your subordinates in decision making at
the school?
Q4.How over-crowded classrooms affect teaching-learning process of a school?
Q5. Do you think that admission of students should be done through personal
interview or entrance tests to improve teaching –learning in the school?
Q6. What types of textbooks are highly demanded at your school to facilitate
teaching-learning?
Q7. What do you think should be the quality of classroom instruction?
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Appendix IV: Interview

Guide

for

Academic

Teachers

on

Learning

environment and teaching competency.
Part A: Instruction
I am inviting you to participate in this research which is “assessing learning
environment and academic achievement of Pupils in Tanzania Primary Schools
basing on difference, dominance and deficits”. This study aimed at the fullfilment
of my MAED study at the University of Dodoma and the result of this study will be
available to the University. Information which will be obtained in this study will
remain confidential and in any reports or publication, no one will be identified. You
are welcome.
A: Background and Information
Name of school………………………………………………...................
Gender (male/female)……………………………………………………...
Educational level…………………………………………………………..
C: Questions
Q1. How does the location of the school affect your daily teaching-learning process
at your classroom?
Q2. What kinds of school infrastructure are found highly at the school and support
you during teaching/ learning process?
Q3. Is your classroom conducive for teaching and learning process, compared to
other schools you know?
Q4. What types of text books are highly unavailable and humper your daily teachinglearning activities?
Q5. In your view, how does your school administration assist you in achieving the
school goal?
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Q6. What do you think are the reasons causing the difference between your school
and other schools?
Q7. What are the techniques you are using to assess and evaluate learners in the
classroom?
Q8. Do you you think that learening environment contribute much to the academic
achievement of pupils? How?
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Appendix V: Documentary Review
Rubric for documentary review
Document

Location

Information
sought

PSLE results

Academic office

Standard Seven
final academic
results

Teachers

Academic

Indication of

Instruction plan

office, subject

methods of

teacher

teaching (how
teacher guide
children
children‟s‟
learning)

Schemes of work

Academic

Kinds of activities

and lessons plan

office, subject

and methods of

teacher

teaching.

Teachers

Head teachers

Routine

attendance

office

attendance of

registers

teachers

Pupils

Head teachers‟

Number of

„admission

office

children

registers

registered and
enrolled
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Comments

