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ABSTRACT 

The quality of education offered in community secondary schools has been 

questioned by many scholars and the general public. While it is true that some of 

community schools are improving their academic performance, the status of their 

life skills provision among girls is not well established. This study sought to assess 

the influence of the learning environment in community secondary schools on girls‟ 

acquisition of the necessary life skills for their future life as carers of the society.  

Four objectives guided this study namely: assessing the informants‟ understanding 

of girls‟ life skills obtainable in the school environment; examining classroom 

teaching and learning strategies that promote girls‟ life skills in some selected 

subjects; identifying the extra-curricular targeting at promoting girls‟ acquisition of 

life skills and identifying the procedures that are useful in determining the 

acquisition of life skills among girl students in the environment. The study was 

conducted in Singida District Council, Singida Region involving three community 

schools. Participants included three heads of secondary schools, six subject teachers 

and three guidance and counselling teachers, twenty four school girls and three 

school girl leavers. All participants were purposively selected. The semi-structured 

interviews, focus group discussion, , observation and documentary review data 

collection  methods were used to collect data as the study used the qualitative 

research approach. The study revealed that community secondary schools‟ 

environment plays a significant role in promoting life skills among girls. Although 

informants were in agreement that the school environment was the best avenue for 

life skills provision, many schools emphasized academics rather than dealing with 

the promotion of life skills. Overall, the study findings revealed that the 

understanding among the informants regarding provision of life skills to girls did not 

necessarily translate into girls acquiring those skills. Secondly, findings show that, 

teaching and learning strategies enhanced girls‟ life skills acquisition in the school 

environment. Thirdly, it was revealed that extra-curricular activities promote girls 

life skills acquisition although schools emphasizes mostly on academic achievement. 

Lastly formal assessment was used to determine girls‟ life skill acquisition.  
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CHAPTER ONE 

INTRODUCTION 

Life skills education has turned to be an issue in Tanzanian education to date 

(MoEVT, 2014). This study investigated the influence of the learning environment 

in empowering girl‟s acquisition of life skills in Tanzanian Community Secondary 

Schools. The first chapter presents the background to the study, statement of the 

problem, purpose and objectives of the study, research questions and significance of 

the study. The chapter also provides the scope of the study, definition of key terms 

as well as the conceptual framework. 

1.0 Background to the Problem 

One of the basic goals of education is to equip learners with a set of generic 

transferable skills which prepare them to become responsible citizens (Mbele & 

Katabaro, 2003; Okumuet, 2008, Uwezo, 2010). The acquired knowledge that does 

not help learners address their daily challenges may not be relevant to the 

community. Mbele and Katabaro (2003), for example, argue that basic education 

aims at addressing global and community challenges. In order to achieve this end, it 

is important to create the learning environment that enables learners to acquire 

necessary knowledge, skills and competences required for their personal 

development and consequently development of the country. Active learning 

environment is generally expected, among other schooling outcomes, to result in the 

acquisition of life skills (Schultz, 2002). 

Since the formulation of the World Convention on Human Rights in 1948, the 

introduction of the 1990 Jomtien World Declaration on Education for All (EFA), 

Dakar World Education Forum of 2000 and Millenium Development Goals (MDGs) 
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of 2000 education has been underscored as a basic human right.  Children, youth and 

other people have been entitled the right to benefit from educational opportunities 

irrespective of gender, disability, ethnicity, language, displacement and rural 

residence (Machimu & Minde, 2016). The international community has witnessed 

special programmes in many countries operating to serve marginalized children to 

access decent basic education through alternative mode of education delivery (King 

& Hill, 1993). Educating girls is one of the most important investments that any 

country can make in for its own future. Women are at the heart of all societies 

whether they are working in the formal sector of the economy or not; they are 

influential in children‟s life as well as other members in the community (Department 

for International Development, 2005). 

In response to the EFA and MDGs, Tanzania, introduced ward secondary schools 

which, among other things, increased girls‟ access to education and reduced gender 

disparity in education in the country. The increased number of girls in the ward 

secondary schools was associated with several benefits, including reduction of early 

marriages and increased number of potential knowledgeable and skilled mothers on 

child care and in social and economic development. In 2001, the Ministry of 

Education and Culture (MoEC) established a ten year Primary Education 

Development Programme (PEDP) followed by Secondary Education Development 

Programme (SEDP) between 2004 and 2014 (UNESCO, 2007; MoEC, 2010). The 

main objective of the initiative was to enhance the quality and accessibility of 

secondary education to the majority of Tanzanians especially those in the rural and 

remote areas. Hence, SEDP influenced an increase access to education in Tanzanian 

disadvantaged communities by increasing the number of schools. For example, 

while in 2000 there were only 927 secondary schools in Tanzania mainland, by 



 

3 

2004, at the start of the SEDP the number of schools had increased to 1,291, which 

was 39.2% of the increase. Following the implementation of SEDP, coupled with 

the policy directive to construct secondary schools in each ward in the country, the 

number of secondary schools had increased from 1,291 in 2004 to 4,576 by 2013, an 

abrupt increase by 254.5% (MoEVT, 2015). The expansion of secondary education 

led to a remarkable increase from 238,194 students in 2000 to 1,728,534 in 2013. 

Towards the end of SEDP, enrolment in secondary schools grew by 20 per cent 

between 2007 and 2008 (from 1,020,510 to 1,222,403) and by 24 per cent between 

2009 and 2010 (BEST, 2013). The increase of school enrolment has led to 

subsequent increase of girls‟ enrolment. For example, girls‟ enrolment in secondary 

schools in Tanzania increased from 455,671 to 840,211 (48.6%) in 2013 (ibid).  

While the efforts to expand education in Tanzania are commendable, there is a 

question of the extent to which community secondary schools provide students with 

life skills. Studies have established that most individuals who complete secondary 

school education in Tanzania had inadequate relevant life skills to enable them join 

the labour market (UNESCO, 2015; ILO, 2014). Mbele and Katabaro (2003), for 

instance, observed that the majority of school leavers are not able to translate the 

acquired knowledge to practical life skills. School girls who graduate from schools 

may not be able to address their social challenges even when they have excellent 

academic performance. The tendency for education to focus more on cognitive 

competencies and less on affective and practical competences impedes students‟ 

application of their acquired knowledge. As a result of ignoring practical life skills, 

students, especially girls, may not be able to demonstrate that they have acquired the 

relevant education. Providing life skills education that helps them address the daily 

demands and challenges of everyday life is vital for improving the lives of girls who 



 

4 

may not be able to continue with higher level of education.  Girls who have self-

understanding and competence in social and personal aspects such as self-help and 

communication skills are likely to participate in socio-economic activities and 

therefore become less dependent on the community. 

Life skills include knowledge and competences such as decision making, problem 

solving, creative thinking, critical thinking, effective communication, intra and 

interpersonal relationship skills, self-awareness, and stress coping strategies which 

enable the individual to cope with life and to support their communities (Yuen, 

2003). The effective acquisition of life skills among recipients, however, depends on 

how the school creates appropriate learning environment. Ramey and Ramey (2004) 

define learning environment as available resources which provide space, 

opportunities and access to a range of different learning activities thus allowing 

learners to acquire knowledge, skills and competences. Scholars maintain that  in 

order to create learning environment that enhances acquisition of life skills among 

students,  the school needs to promote students‟ social-emotional competencies and 

create safe learning environments in schools (Cohen, 2006; Carnoy, 2006; Bar-On, 

2006; Johnson & Johnson, 2009; Cohen, McCabe, Michelli & Pickerall, 2009; 

Collie, Shapka & Perry, 2012;). 

The specific components and attributes of a learning environment are conceptualized 

in relation to their impact on learning processes and outcomes in both cognitive and 

affective domains.   Literature identifies four components.  The first component is 

socially constructed learning, where students work together in understanding the 

materials being taught and learnt in the classroom (Johnson, 1981). The second 

element is differentiated learning which makes use of the prior knowledge that the 
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learner brings to learning. In achieving this, learning should require different levels 

of challenge, pace, content and context to accommodate unique needs of learners 

(Bloom, 1974). The third element is initiation of learning by students themselves 

through exploration and initiation of students‟ experience (Ramey & Ramey, 2004). 

The fourth element is connecting learning to the physical world and authentic 

contexts where students learn through interaction with others and the physical world 

(Malone & Tranter, 2003). This last component is important as it involves equipping 

learners with the „tools of trade‟.  Girl students may be involved, for example though 

inter-schools debates competitions, learning domestic activities, communication 

skills, confidence a few to mention. In the Tanzanian context, however, the four 

components do not seem to emerge as the school environment tends to be set for 

promotion of academic excellence at the expense of equipping girls with life skills. 

Recognizing that secondary school students lack  life skills, the Ministry of 

Education and Vocational Training (MoEVT) initiated the National Life Skills 

Education Framework in 2007 (MoEVT, 2014). While the framework focused on 

fostering young people‟s sexual and reproductive health awareness and delay of 

sexual ignition, it also sought to address teenage pregnancies and to increase the 

participation of the youths in governance at the community level. The framework, 

among other things, demands that:    

“…all children and young people in Tanzania are provided with quality 

life skills education and utilize the life skills in an environment which 

encourages and enables them to do so for their own benefit and for the 

benefit of their society, with particular emphasis on adopting attitudes 

and practices that protect them against HIV infection” (Education for All 

Annual Review, 2014, p. 78). 

 

The framework further focused on developing practical skills which help secondary 

students adopt attitudes and practices that protect them against situations which may 
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compromise their access to education including HIV/AIDS and pregnancies. The 

framework, nonetheless, does not provide room for acquisition of other life skills 

which are equally important for the future of the students. These missing skills 

include, for example, negotiation skills, and stress coping, communication and 

relationships skills. 

With ward secondary schools being built in different areas including remote areas, 

more education opportunities to girls and marginalized children are made 

(Makombe, 2010). The curriculum that is used in preparing girls for life after school 

integrates the life skills in other subjects such as Biology and Civics. The syllabi for 

these subjects have content on life skills which match with the aims and objectives 

of education in the area of life skills as per the education policy.  For example, 

Civics syllabus (MOEC, 2005 p. 3), Biology syllabus (MoEC, 2005 p. 93) and ETP 

(1995 p. 37) indicate need to offer life skills. However, girls who complete 

secondary schools have been facing the challenge of coping well with after-school-

life due to lack of life skills (ILO, 2014).  Acquisition of life skills is a topical issue 

and has been emphasized in the curricular. The acquisition of life skills bridges the 

gap that now exists among Tanzanian school girls who graduate without relevant 

skills that can be applicable in their daily life.  Hence, there was a need to 

investigate the influence of ward secondary schools‟ environment in addressing the 

challenges of lack of life skills among girls.  

1.1 Statement of the Problem 

While it is appreciated that the Government of Tanzania introduced community 

secondary schools thus expanding enrolment with large numbers of girls now 

joining secondary education, it is doubtful how school environment has enabled girl 
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students to obtain necessary life skills applicable in their life. The community 

secondary schools tend to emphasize on cognitive competencies and do not seem to 

provide enough space for acquisition of life skills for girls. In a few cases where life 

skills are recognized, such as issues related to HIV/AIDS and reproductive health, 

they are taught within normal subjects such as Biology and Civics for the purpose of 

examination and not on developing life skills competencies (Mkumbo, 2008; 

Rushashu, 2015). As a result, HIV/AIDS, early marriage and teen pregnancies have 

been common among girls who do not find opportunity to continue with further 

studies.  

Some previous studies undertaken on the community schools had focused on the 

students‟ performance and cognitive competencies and little attention has been paid 

on provision of life skills. Few available studies on  life skills indicated that schools, 

including community secondary schools, offer a limited set of life skills such as 

sports, empathy, assertive behaviour, resistance to peer pressure (Giannotta & 

Weichold, 2016; Iqbal & Yadav, 2009), which, after all were not undertaken in 

Tanzania. Efforts have been put in place to enhance life skills acquisition in schools. 

However, in the Tanzanian context little is known with regard to the specific needs 

of girls in their learning environment and teaching approaches of the life skills and 

the methods of assessment employed in ward schools. In the situation where the 

status of life skills education in the curriculum is not clear in Tanzania, it is 

imperative to undertake a study so as to assess how learning environment in the 

ward secondary schools may be set to enable girls to obtain the necessary life skills 

for their future life as carrier of the society.   
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1.2 Purpose and objectives of the study 

This study intended to assess the usefulness of the learning environment in girls‟ 

acquisition of life skills in ward secondary schools in Tanzania. Specifically, the 

study was guided by the following objectives, namely to:- 

i) Assess the study informants‟ understanding of girls‟ life skills obtainable in 

the school environment.  

ii) Examine classroom teaching and learning strategies that promote girls‟ life 

skills in some selected subjects  

iii) Identify the extra-curricular activities targeting at promoting girls 

acquisition of life skills. 

iv) Identify the procedures that are useful in determining the attainment of life 

skills among girl students. 

1.3 Research questions 

The following research questions were developed to guide the study 

(i) How do study informants perceive the processes of fostering life skills to 

secondary school girls in the school learning environment? 

(ii) What teaching and learning strategies can be involved in enhancing girls‟ life 

skills acquisition in some selected subjects?  

(iii) What extra-curricular activities need to be undertaken in the school 

environment for the purpose of providing girls with life skills?  

(iv) How can the acquisitions of life skills among secondary school girls be 

determined?  
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1.4 Significance of the study 

The findings of the present study may contribute to the existing body of knowledge 

on girls‟ education and life skills in the community school environment. The study 

offers practical insights about the extent to which ward secondary schools in 

Tanzania help girls‟ acquisition of practical life skills. Further, the study may be of 

interest to researchers who may want to explore the relevance of the curriculum and 

the contribution of informal assessment methods with regards to life skills.  

The results of the study may be useful for policy makers in the Ministry of 

Education, Science and Technology (MoEST) to design appropriate intervention 

programs that redress the challenges that obscure the provision of life skills 

education. The interventions are intended to ensure smooth realization of 

government effort to offer conducive environment that provides quality education 

for Tanzanian girls. The study findings further will enable secondary school girls to 

utilize the life sills they would be obtaining for practical application in their future 

lives.  

1.5 Scope of the study 

The present study was confined to ward secondary schools. Most ward schools in 

Tanzania were established in 2000‟s and do not seem to emphasize preparing their 

environment for provision of life skills. Instead, they seem to focus mainly on 

academics. Previous studies have suggested that these schools have unsuitable 

learning environments that limit the acquisition of life skills and applicable 

knowledge (Olekambainei, 2013; Makombe, 2010). While the expansion of these 

school has enabled underprivileged students to have access to secondary education, 

learning environment of these schools have not been studied in relation to provision 
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of life skills to girls.  Nevertheless, the findings of the study cannot be generalized to 

other areas but can stimulate further investigations in areas similar to the context of 

this study. 

1.6 Definition of key terms  

The following terms have been operationally defined.   

1.6.1 Life skills 

The present study defines life skills as abilities and competencies for adaptive and 

positive behaviour that enable individuals to deal effectively with the demands and 

challenges of everyday life. They include, among many others, negotiation skills, 

relationship skills, problem solving, self-control and self-management skills.  

1.6.2 Learning environment 

 Learning environment includes availability and the quality of materials and 

conditions that enhance a student‟s acquisition of life skills. These include furnished 

classrooms, dormitories, library, laboratories, teachers‟ houses and instructional 

materials, playing and assembly grounds, infrastructure and facilities that support 

teaching and learning processes. 

1.6.3 Teaching and learning 

In this study, teaching and learning is understood as a process of enhancing students 

to learn and use knowledge and skills they obtain for solving practical problems in 

the real life situation. It also includes informal and incidental teaching such as 

supervising sports and games, arrangements for informal learning activities that 

focus on enhancing life skills. 
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1.6.4 Community schools 

These are schools which are established by local communities but are managed by 

the government authorities for the purpose of providing secondary education to 

rural-based students. They have high level of local participation in terms of learning, 

creating, constructing, financing, and managing and procuring school materials. 

1.6.5 Secondary schools 

The term refers to the formal level of schooling after elementary education level, 

usually enrolling young people between the ages of 14-20. It is secondary as it is not 

compulsory for the Tanzanian context. 

1.7 Organization of the study  

This research report consists of five chapters. Chapter one presents the introductory 

part which, among other things, covers the background to the problem, statement of 

the problem, purpose of the study and conceptual framework. Chapter two provides 

the literature review, while chapter three describes the research procedures and 

technique used to conduct the study. Chapter four presents the research findings, 

data analysis and offers the discussion of the findings. Chapter five presents a 

summary of the study, conclusions and recommendations. 
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CHAPTER TWO 

LITERATURE REVIEW 

2.0 Introduction 

This chapter presents a review of literature on the influence of learning environment 

on girls‟ life skills acquisition in ward secondary schools. The chapter  is organized 

into sub-sections namely  the concept of life skills, school learning environment and 

girls‟ acquisition of life skills, life skills that can be attained in the school learning 

environment and the influence of school learning environment on girls‟ acquisition 

of life skills. Other sections include teaching and learning processes that enhance 

girls‟ life skills acquisition, review of empirical studies and synthesis and knowledge 

gaps. 

2.1 The Concept of Life Skills 

Every education system has a role to support the development of life skills among its 

clients to enable them function effectively in society. UNICEF (1999) views life 

skills as behavioral changes designed to address a balance of three areas which are 

knowledge, skills and attitudes and thus promote health and positive social 

relationships. WHO (1997), on the other hand, defines life skills as the abilities for 

adaptive and positive behavior that enable individuals to deal effectively with the 

demands and challenges of everyday life.  While the definitions of life skills may 

differ across culture and settings, the analysis of life skills suggests that there are 

several attributes which define life skills. These are such as decision making, 

problem solving, creative thinking, critical thinking, effective communication, 

interpersonal relationship skills, self-awareness, empathy, coping with emotions and 

stress.  
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The Tanzania National Life Skills Education Framework [TNLSEF] (2010) 

classifies life skills into three categories namely; first, knowing oneself (self-

awareness), second, relationship (social skills) and third, cognitive skills. Knowing 

oneself as described by TNLSEF (2010) encompasses self-efficacy, self-control, 

self-assessment, managing emotions and stress, recognising, clarifying and 

managing values and influences, setting goals in life, resilience and time 

management. Social skills (relationship aspect) include communication skills, 

friendship formation, assertiveness, negotiation/refusal skills, cooperation skills, 

empathy, peer support and resistance, conflict management, team and community 

building skills (ibid). Lastly, cognitive skills include critical and creative thinking in 

facing and adapting to the challenges of life, making informed decisions, problem 

solving and analytical mind. For the sake of this study, the three aforementioned life 

skills will guide the exploration of the nature of the provision of life skills in ward 

secondary schools.  

2.2 Importance of Life Skills for Tanzanian Secondary School Girls 

Studies have identified that most school girls fall prey to a number of life challenges 

which may influence them into making wrong life decisions (Shegesha, 2015). For 

example, girls with less decision making skills fail to resist pressure to engage in 

premarital sexual intercourse which may result into early pregnancies. While boys 

may also engage in the same practices, they have the advantage of continuing with 

education since they are not at risk of pregnancies. Similarly, girls who finish 

secondary school and miss opportunity for further studies need to be equipped with 

relevant skills that will help them redress life challenges after schools. In Tanzanian 

culture, while boys are encouraged to participate into socio-economic activities and 

are provided with opportunities to continue with studies, girls, especially from the 
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rural areas may be dependent on men. The acquisition of life skills prepares girls  for 

independent life that frees them from unnecessary risks such as pregnancies and 

Sexually Transmitted Infections (STIs).  

The review of the literature has identified the importance of exposing adolescent 

girls to life skills. These skills are considered as a goal by itself, since competency in 

problem-solving, interpersonal communication and resolving conflicts can be seen 

as crucial elements of girls‟ adjustment (TNLSEF, 2010, ETP, 1995). It is also a 

means to empower girls through teaching them how to think rather than what to 

think;   providing them with the tools for solving problems; making decisions and 

managing emotions and by engaging them through participative methodologies.  

However, besides the importance of life skills to girls and women, Tanzanian 

secondary school curriculum does not seem to emphasize the acquisition of such life 

skills among girl students in particular as the main focus is on provision of 

knowledge through the cognitive processes. Despite the fact that HIV/AIDS and 

other Sexually Transmitted Infections (STIs) are given considerable attention, 

contemporary issues such as  Sex and  Relationship  Education (SRE) are not 

emphasized as independent and stand-alone subjects in schools (Shegesha, 2015). In 

Tanzania, life skills which are merely integrated in some selected subjects such as 

Biology and Civics tend to have their scope reduced in the teaching and learning 

processes as they are combined as topics alongside other learning experiences thus 

losing their   relevance (Mkumbo, 2012). The sex and relationship education is 

emphasized but the guideline covering the HIV/AIDS released by MoEC (2004) is 

yet not covered adequately within the selected subjects. Intended life skills are not 

covered as standalone subjects that could have provided sufficient space for life 
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skills to be taught and actively practiced by students. Special attention can be drawn 

also to girls who seem to suffer with risky sexual behaviors such as early 

pregnancies and marriages, STIs and finally absconded from school.  

2.3 School Learning Environment and Girls’ Life Skills 

There is a rather large and growing body of research dedicated to exploring the 

influence of learning environment on student‟s academic achievement. Influence of 

learning environment on student‟s performance is not consistently explained across 

the different studies. Contextual factors influencing the development of life skills 

appear to include not only experiences within the school curriculum and the 

guidance and counseling programs, but also talent development opportunities, and 

family and peer relationships (Yuen, 2010; Cohen, 2006).  

2.3.1 Life skills that can be attained in the school learning environment 

In human development, life skills can be acquired incidentally and spontaneously 

through everyday experiences, but they can also be taught directly through the 

school curriculum. At school, aspects like study skills, interpersonal relationship 

skills, self-management and leadership skills, skills in problem solving, career 

decision-making, and strategies for further application can be obtained (Yuen et al., 

2003). A life skills approach can be integrated into a variety of settings, including 

schools, the surrounding social cultural, political, and economic and public health 

issues.  These skills can be delivered as a specific subject or carefully placed within 

other subjects of the school curriculum, and needs to be sequentially developed and 

age appropriate (UNICEF, 1999). 

In Kenya, for example, life skills discourse was introduced in the curriculum and is 

taught once per week (Adhiambo, 2013). The subject empowers learners with 
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knowledge and value based skills to help them deal with real problems and issues in 

life, to help control incidences of school unrest, dropout rates and promotes health 

education, among others (Kendeli, 2014). The young girls who are empowered with 

life skills through school curriculum are able to make the right choices through, 

situational analysis, critical thinking and making informed decisions, thus avoiding 

risky behaviors and reducing their vulnerability to HIV/AIDS (Ibid) among other 

skills. Students recognize the importance of life skills lessons in domains related to 

their academic progress (e.g., study skills, exam-taking techniques), learning to learn 

(e.g. persistence, curiosity, self-monitoring, researching, use of ICT Information 

Communication Technology), personal and social development (e.g., self-

confidence, empathy, leadership, stress management), and career planning (e.g. 

setting career goals, obtaining information, selecting appropriate pathways (Yuen, 

2010). 

2.3.2 Influence of socio-cultural factors on girls acquisition of life skills 

The socio-cultural factors refer to the people‟s way of life as expressed through their 

attitudes, beliefs, values and pedagogy systems through socialization systems (Brock 

& Cammish, 1991). The Girl Child Network, GCN (2004) mentions culture and 

traditions such as Female Genital Mutilation (FGM) as inhibiting factors affecting 

girls‟ participation in secondary education. In most African communities culture has 

discriminated women even in the area of education and this has contributed greatly 

to low retention of girls at all levels of education. Bendera and Mboya (1998) argued 

that cultural practices and sexual harassment are among the factors that contribute to 

poor schooling among the girls in African countries. Mbilinyi (1991) argued that 

parents value girl children as an object for value or animal exchange; they do receive 

cash value or animal as dowry in exchange for their daughters‟ marriage. This 
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attitude and perception affects girls‟ life skills acquisition in some African 

communities today. On the basis of what transpires in the African socio-cultural 

perspective, this study was undertaken so as to explore the extent to which 

community secondary schools enhance the acquisition of life skills to girls. 

2.3.3 Teaching and learning strategies for enhancing girls’ life skills  

To date, the Ministry of Education Science and Technology (MoEST) has integrated 

life skills into selected subjects like Science and Social Studies in primary schools 

and Biology and Civics subjects in secondary schools. The syllabi and teachers‟ 

guide suggest that teachers use participatory teaching and learning methods in which 

learners identify their own problems and look for solutions through participation in 

life skills-based teaching and learning processes (MoEVT, 2010). The use of 

participatory teaching and transformative learning methods can enhance girls‟ life 

skills acquisition through discussions, storytelling, song, group discussion, debates, 

posters, role play, games, projects, poetry recitals and drama (KIE, 2008).  

However, there are many other possible strategies which have not been employed in 

enhancing life skill acquisition within the school contexts. These are such as 

techniques of studying, cooperating with others, critical thinking, problem solving, 

leadership, conflict resolution and negotiation within the general curriculum as part 

of extra-curricular activities (Yuen, 2010). While these skills are important, they 

have not been properly integrated in the secondary school curriculum. Girls need 

skills such as caring, cooking, home chores, holding groups of people, skills to 

handle and help others, such as children, those people with disabilities, aged 

members and family.  
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2.4 Review of empirical studies 

Some studies have been undertaken worldwide regarding the life skills. This section 

presents studies from the Western world, Asia and South America, Africa and 

Tanzania. 

2.4.1 Studies from Europe 

In Greece, Goudas and Giannoudis (2008) assessed the effectiveness of a team-

sports-based life-skills program taught as part of physical education lessons among 

6
th

 and 8
th

 graders. The experimental study which included 345 primary school girls 

aged 10 and 12 years revealed that there was a gain on the side of the experimental 

group on two of the four sport-skills tests, knowledge and self-beliefs. While in 

European countries the value for youths to engage in sports seem to be prioritized 

through special programs, in Tanzania, and perhaps many African countries, such 

programs are hard to find in schools. Although it may be difficult to assess the 

extent to which schools offer sport skills,  it appears that there is a need to assess 

students, teachers and parents‟ attitudes towards student‟s engagement in sports 

because sporting provides life skills such as fair play, friendship, creative, and 

interpersonal skills.  

Moreover, Giannotta and Weichold (2016) conducted a one year follow up 

evaluation which assessed the life skills program to prevent adolescent alcohol use 

in two European countries namely German and Italy. The study used mixed 

approach involving 234 students.  Findings established that the German youth who 

participated in the program decreased their expected alcohol consumption and 

increased their knowledge of assertive behaviours, school involvement, and 

resistance to peer pressure, compared to the control group. On the other hand, the 



 

19 

Italian youth in the intervention group also increased in assertive behaviours and the 

perception of being appreciated by others, relative to the control group. In both 

countries, beer consumption, communication skills and problem solving were not 

affected. The reviewed study informs the current study that European countries seem 

to establish life skills programs to address specific issues such as alcohol use. The 

approach is yet to be adopted in Tanzania though there are programmes for 

HIV/AIDS and other risky sexual behaviours in schools.  

2.4.2 Studies from Asia and America  

In India Iqbal and Yadav (2009) conducted a study to assess the impact of life skill 

training on self-esteem, adjustment and empathy among adolescents. Results of the 

quasi-experimental study showed that overall training was very effective as 

participants improved in most of the post conditions, thus showing that   life skill 

training has positive results in bringing change in adolescents‟ attitude, thought and 

behaviour by providing supportive environment to them. Unfortunately, in Tanzania, 

there is no special training program which focuses on imparting life skills to 

students especially in boosting school girls‟ self-esteem, empathy and adjustment. 

While it is still difficult to answer the question of why such important programmes 

are not in our school system, the current study sought to assess the influence of 

learning environment on girls‟ acquisition of life skills. 

Similarly, in the US, Griffin, Botvin and Nichols (2004) conducted a long term 

follow up experimental study to assess the effect of a school-based drug abuse 

prevention program on adolescent risky driving among middle class students from 

New York. Findings revealed that male adolescents were more likely to have 

violations and points (number of severe traffic violations committed by students) on 
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their driving records than females, and regular alcohol users were more likely to 

have violations and points than those who did not use alcohol regularly.  

Moreover, students who received the drug prevention program during junior high 

school were less likely to have violations and points on their driving records relative 

to control group participants that did not receive the prevention program. Findings 

indicated that anti-drinking attitudes mediated the effect of the intervention on 

driving violations, but not points. The study provides a reflection that life skills in 

America and Europe is provided based on the emerging issues which seem 

inappropriate for students. In the Tanzanian context, life skills are taught to provide 

students with ability to prevent themselves from HIV/AIDS, early marriage and teen 

pregnancy. However, the approach seems to have proved failure as high number of 

reported early pregnancies and other risky sexual behaviours still exist among 

secondary school students. For example, 4,718 and 3,439 secondary school girls 

were expelled from school s because of teen pregnancy (BEST, 2013, 2016). 

In India, Sandhu‟s (2014) study assessed the life skills of student teachers in India. 

The cross sectional study sought to explore the types of life skills that students had 

acquired in their studies.  Findings of the study revealed that majority of the students 

had inadequate levels of life skills.  There was no significant difference in life skills 

between male and female student teachers as well as student teachers belonging to 

urban and rural areas. Inadequate levels of knowledge of the life skills among 

student teachers in India seemed to pose questions about their efficiency in 

imparting similar skills to their students. However, the study showed that girl 

students in teacher education colleges in India were equipped with basic life skills 

and were able to adjust well in their social contexts. While this study did not focus 
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on the teacher education, it focused on exploring whether secondary school students 

were equipped with skills that would help them adjust well in redressing social 

challenges.  

2.4.3 Studies from Africa 

In Africa, life skills have been studied. In Uganda, for example, Bwayo (2014) 

studied the development of life skills among public primary school students. The 

study employed case study in some selected schools. The study findings indicated 

that students valued life skills although they did not demonstrate the acquisition of 

those skills. The study revealed that students had some basic vocational skills. In 

Tanzania, similar observation may be expected as there is a tendency for the 

majority of parents to prohibit their children from participating in sports activities 

such as games and drama. Parents have the notion that engaging in sports activities 

is wastage of time. This study, therefore, sought to explore how life skills are 

promoted in schools. 

In the same vein, in Kenya, Abobo and Orotho (2014) undertook a study which 

assessed the level of preparedness of teachers and school managers in implementing 

life skills education in the Trans- Nzoia district. Their study which was qualitative 

revealed that teachers were not trained on Life Skills Education hence indicating low 

level of professional preparedness.  The study found out that the negative attitude 

among teachers towards life skills and inadequate teaching and learning resources 

were reported as hindrances towards attainment of life skills in girls. This suggests 

that teachers tended to possess the „restricted professionalism‟ rather than the 

„extended professionalism‟ in Klaassen‟s (2010) classification of teachers. On the 

other hand, the study established that students indicated a positive attitude towards 
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life skills programme in schools. One of the important defining characteristics 

defining an effective life skills programme is competence of teachers in the teaching 

of the intended life skills.  

In South Africa, Macintyre, Magnani and Alon (2000) undertook a study to assess 

the life skills programmes among secondary schools in Durban Metro and Mtunzini 

Magisterial district.  The study established that the coverage of life skills education 

varied greatly among schools. Some of the schools (36%) offered the life skills 

subject either as and independent course, integrated into other classes, or as a special 

presentation. Further, the teaching of life skills appeared to segregate the African 

students. The study notifies the present study that in South Africa, there was no 

uniformity in the provision of life skills education. In Tanzania, while the National 

Life Skills Education Framework of 2010 is available it is not clear whether the 

framework is applicable in schools and whether the school environment promotes 

the acquisition of life skills. The guideline appears not to be specific on how life 

skills should be offered to students.  

2.4.4 Studies on life skills in Tanzania 

In Tanzania, several studies have been undertaken on provision of life skills. 

Rushashu (2015), for example, undertook a study to assess the effectiveness of 

HIV/AIDS and life skills delivery in primary schools in Tanzania. Findings showed 

that though significant majority of pupils reported to have been taught about 

HIV/AIDS and related subjects, majority of them demonstrated a very low level of 

knowledge about HIV/AIDS. The findings raised some concerns about the 

effectiveness of HIV/AIDS and Life Skills education in schools. The study indicated 

that the HIV/AIDS education was not well implemented in schools. This can be 
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attributed to the fact that the skills are taught within normal subjects and not 

presented as special programs. Likewise, the teaching tends to be confined to the 

classroom context without attempting to utilize the environment in providing life 

skills to avoid temptations. This may lead to majority of students to study the 

subjects for the sake of passing examinations rather than learning for life time 

applications.  

Another study in Tanzania was the one conducted by Mkumbo (2008), which 

explored psychosocial factors affecting the development and delivery of school-

based sex and relationships education in Tanzania. The study specifically assessed 

the attitudes of parents, teachers and students towards provision of sexual and 

relationship education (SRE) in schools and identifying the status and place of SRE 

in the national school curriculum. Findings of the study revealed that parents, 

teachers and students supported the provision of SRE in schools and that there was a 

limited and somewhat disorganized representation of SRE. More focus was 

observed on the biological facts and information about HIV transmission and 

prevention than other aspects of sexual health, such as attitudes, skills and 

relationships. Although   the study reported that there were some forms of life skills 

provided in schools, it would not establish how school environment could be used to 

provide life skills to avoid reliance on cognition in classrooms.  

However, such skills were not provided as special programs but as topics within 

selected subjects. Similarly, the content appeared to be limited to sexuality 

education and HIV/AIDS. These limited skills were generally not sufficient for 

students especially girls to cope adequately with life challenges and allow them to 

become industrious members of the society. The gap arising from the study has 
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prompted need to undertake a fresh study that assesses the influence of learning 

environment on girls‟ life skills acquisition in ward secondary schools.  

2.5 Synthesis of literature and knowledge gaps 

The review of empirical studies as well as theoretical literature has identified two 

major themes. First, the studies focus on an assessment of life skills as programs in 

schools or life skills as an intervention aimed at curbing certain specific issues 

which seem to challenge students. Many of the studies especially from Europe, Asia, 

America and Africa were approached quantitatively using the experimental and 

quasi experimental designs, while few studies have attempted to use mixed methods 

approach. In getting fuller understanding of the topic and enriching the findings, this 

study used qualitative methods approach. Although the reviewed studies have shown 

various efforts that are put in place to enhance life skills acquisition in schools, little 

is however known on the side of Tanzanian context regarding the specific needs of 

girls in their learning environment, teaching approaches of the life skills and the 

methods of assessment employed in ward secondary schools. Thus, in order to add 

to the body of knowledge related to life skills education in secondary schools, the 

present study was set to explore the influence of learning environment on girls‟ 

acquisition of life skills in Tanzanian ward secondary schools. The study sought to 

find out the how the learning environment in community school promotes the 

acquisition of life skills to adolescent girls. 

2.6 Conceptual framework 

The study needed a model that adequately links the specific objectives as well as 

research questions with regard to the present investigation. Jan van den Akker‟s 

(2003) Typology of curriculum representations was adopted. The model was 

suitable for the study on the influence of learning environment in providing girls 
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with life skills. The model consists of three items namely Intended curriculum, 

Implemented curriculum, and Attained curriculum.  

The intended curriculum guides heads of school and subject teachers to develop 

understanding on the rationale of the curriculum.  In this study the intended 

curriculum comprised the aims and objectives as spelled out in the Education and 

Training Policy (ETP), aims and objectives for the selected subject syllabi namely 

Biology and Civics as well as some content in those subjects.  The content are well 

explained to help teaches to develop common understanding among students on 

what is expected after the course of study. Teaching and learning text books and 

teaching materials provide   teachers and students the contents on life skills to be 

leaned and taught at the school level. Implemented curriculum guides teachers to 

develop understanding on teaching and learning strategies which promotes girls life 

skills acquisition in the school learning environment. When teachers have already 

perceived the aims and objectives of the curriculum they should put curriculum in 

action that is, teaching and learning processes. In this study, implemented 

curriculum involved classroom teaching, learning strategies and extra-curricular 

activities which were useful in enabling girls‟ students in the school environment to 

acquire life skills. Teachers‟ actions in this aspect included facilitation of the group 

discussions, role play, assigning students individual assignments, sports and games, 

debates, morning speeches and subject clubs, among others.  

Attained curriculum focuses on the experiences attained by students and learning 

outcome of the learners. In the context of the present study, attained curriculum 

consist of evaluating how girls in the ward secondary schools were able to deal 

effectively with the demands and challenges of everyday life. Examples of expected 
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learning outcomes that girls were expected to reveal included   critical thinking, 

creative thinking, decision making, self-awareness, empathy, problem solving, 

assertiveness and interpersonal relationships.  These were expected to obtain after 

the combination of the intended, implemented and attained curricula was effective. 

Figure 1 shows the link among the three topology of the curriculum presentation. 

 

Figure 2. 1: Conceptual Framework for Assessing the Influence of Learning 

Environment on Girls’ Acquisition of Life Skills In Ward 

Secondary Schools In Tanzania  

Source: Jan Van Den Akker (2003 P. 6) 
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CHAPTER THREE 

RESEARCH METHODOLOGY 

3.0 Introduction 

This chapter presents the research methodology employed in gathering data for the 

study on the influence of learning environment on girls‟ life skills acquisition in 

ward secondary schools. It covers sections such as the research approach, study 

design, area of study and the study population. Furthermore, the chapter highlights 

issues of sample size and sampling procedures as well as data collection methods. 

The chapter also addresses issue of trustworthiness, research ethics as well as data 

analysis procedures.  

3.1 Research approach 

The study adopted the qualitative research approach. The approach was deemed 

appropriate for the enquiry as the focus was to obtain detailed information from the 

informants in their natural settings regarding various socially constructed meanings 

and practices in relation to the question of life skills provision and acquisition in the 

schools. Qualitative approach takes place in natural settings and involves 

interpretation of facts based on multiple meanings that people bring to them (Kombo 

& Tromp, 2006; Bogdan & Biklen, 2007; Omari, 2011). Qualitative research is more 

effective in obtaining information about opinions, values, behaviours, and social 

perspectives of a particular population (Bogdan & Biklen, 2007; Creswell, 2009). 

The approach seeks to understand a phenomenon by focusing on the total picture 

rather than breaking it down into variables; it also aims at obtaining an in-depth 

understanding of the phenomenon rather than numeric analysis (Ary, Jacobs & 

Sorensen, 2010). Hence, the approach was deemed imperative in an attempt to 
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inquire the usefulness of the environment in providing secondary school girls with 

life skills which are necessary in their lives besides academic learning. 

The flexibility of the qualitative research in data collection was an important factor 

in the selection of the approach. The approach enhances probing using open ended 

questions to capture the informants‟ perspective adequately (Ary et al., 2010). 

Through qualitative approach, the study informants were provided an opportunity to 

express themselves freely. This is because qualitative approach allows greater 

impulsiveness and acceptance of the interaction between the researcher and 

informants, and informants have chances to respond more elaborately and provide 

detailed account of events and personal viewpoints. The proposed study was 

therefore planned to adopt the qualitative approach because the researcher believed 

that the study would yield data and information when informants are relaxed and are 

not restricted to provide their inner feelings regarding the influence of learning 

environment on girls‟ life skills acquisition.  

3.2 Research design 

A multiple case study design was selected to in the study on assessing the influence 

of learning environment in acquisition of life skills among girls in community 

secondary schools. Multiple case study design is part of case study design which 

uses more than one case for the purpose of exploring the unique experiences of 

similar cases (Miles & Huberman, 1994; Merriam, 1998), The design increases the 

scope of the investigation and the degree of freedom (Bonoma 1985; Eisenhardt 

1989; Miles & Huberman 1984; Parkhe 1993). The major obstacle for the design, 

however, is its difficulty in generalization of the information obtained rather than its 

exploratory usefulness. However, it has to be noted that qualitative studies do not 
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consider generalization important, but rather go for uniqueness of the settings, such 

that adding more cases enables the study to obtain more data that makes the study 

more robust (Miles & Huberman, 1994; Merriam, 1998) 

3.3 Study Area 

The study was undertaken in the Singida rural district, which is one of the six 

districts of the Singida region. Fig. 3.1 shows the location of the District in the 

Singida region. 

 

 

Figure 3. 1: The Map of Singida Region Showing the Location of  Singida 

Rural District 

Source: Singida District Council 

Singida District is bordered to the north by Mkalama district, to the east by Manyara 

and Dodoma regions, to the south by Ikungi district and to the west by Singida urban 

LOCATION OF SINGIDA DISTRICT IN THE SINGIDA 

REGION 



 

30 

district. The district is located between3
0
 and 7

0
 latitudes south of the Equator and 

34
0
 and 35

0
 longitudes east of the Greenwich. Administratively, the district is 

divided into three divisions which are Ilongero, Mtinko and Mgori, which are further 

sub-divided into 21 wards. The population of the district according to the 2012 

census was 225,521 of whom 113,749 (51%) were   female and 111,772 (49%) male 

(NBS, 2013). 

The selection of the research area was based on the fact that there was the 

prevalence of cases of teenage pregnancies, early marriages and girls being taken to 

cities to work as house maid in the district indicating that girls lacked life skills. 

According to the Singida District Statistics Department, 106 girls dropped out of 

school between 2013 and 2015 because of teen pregnancy and early marriages. This 

was one of the highest teen pregnancy rates in the Region. Also, while Singida rural 

areas have over time been a source for picking young girls to city centers and urban 

areas to work as house maids, the introduction of ward secondary schools has turned 

to be an emancipation of young girls. Hence, the trend of girls‟ exodus has slowed 

down as they now join secondary education. It was therefore the researcher‟s interest 

to study how the school environments in ward secondary schools are utilized to 

enable girls acquire important life skills that transform their lives, which makes a 

difference with the earlier situation when ward schools were not in place.  

3.4 Population of the study 

Population is the universe of units (group of people or objects) who have one or 

more characteristics in common that are the interest to the researcher (Kindlman, 

1987; Creswell, 2005, Omari, 2011). For the purpose of this study, the targeted 
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population comprised heads of ward secondary schools, Biology and Civics subject 

teachers, guidance and counselling teachers, school girls and school leaver girls.   

3.5 Sample and sampling procedures 

3.5.1 Sample 

A sample refers to as a selected portion of the individuals or items that represents 

the aggregate of the population for the study (Cohen, Manion & Morrison, 2000). In 

this study, the research sample consisted of 39 informants. The sample consisted of 

three (3) heads of the schools, three (3) guidance and counselling teachers, six (6) 

subject teachers, twenty four (24) school girls and three (3) girls‟ school leavers. 

Table 1 indicates the sample composition of the study.  

Table 3. 1: Sample Composition Of The Study  

Category  Heads 

of 

school 

Subject 

teachers 

Guidance and 

counselling 

teachers 

Girls 

school 

Girls 

school 

leavers 

Total 

School A 1 2 1 8 1 13 

School B 1 2 1 8 1 13 

School C 1 2 1 8 1 13 

Total 3 6 03 24 03 39 

Source: Field data, 2017 

3.5.2 Selection of schools 

Three schools were purposively selected on the basis of three major factors namely, 

first, prevalence of cases of teenage pregnancies which are indication that girls 

lacked life skills; second, presence of well-established schedule for sports and 

games, debates and activities which may help girls acquire life skills in those 

schools. Through monthly reports from heads of school to the district education 
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office, these schools had shown to meet these factors than others. The third factor 

was that the selected schools were the first to be established in the district thus 

having the experience of life skills provision compared to other ward schools which 

were rather newer. 

3.5.3 Selection of heads of the schools 

Heads of the schools were included in the study by virtue of their roles as 

administrators of the schools. By virtue of their positions, they were believed to 

have the experience of curricular activities in their schools as well as being well 

informed about potential of the school environment being utilized to provide life 

skills to girls. Three heads of the schools were therefore purposively selected. 

3.5.4 Subject teachers  

Biology and Civics teachers were selected through purposive sampling from each 

school as there were no other teachers teaching the subjects in those classes from 

whom to make a choice. The experience of Biology and Civics teachers in teaching 

life skills was expected to provide the information on how the on-going curriculum 

promotes girls‟ life skill competencies. The syllabi for these subjects have content 

on life skills which match with the aims and objectives of education in the area of 

life skills as per the education policy  (see, for example, the Civics syllabus  MoEC, 

2005 p. 3), Biology syllabus (MoEVT, 2010 p. 193) and ETP (1995 p. 37).  

3.5.5 Counselling and guidance teachers 

Counselling and guidance teachers in ward secondary schools have the vital role to 

help girl  students to understand and clarify personal views of the life space and 

learn to reach their self-determined goals through meaningful and well informed 

choices. Purposive sampling method was used to select counselling and guidance 
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teachers from each school because there were no other teachers of their 

specializations in schools involved in the study. 

3.5.6 School girls  

The school girls were selected through purposive sampling. The purposive sampling 

was used to select Form Three school girls who were recommended by teachers as 

playing the role of guiding and leading colleagues on various aspects of school roles. 

The criterion for selection was their readiness. Twenty four school girls were 

therefore involved in this study, eight students from each school.  

3.5.7 School leaver girls 

The researcher used snowball sampling to select at least one school leaver girl from 

each school locality to obtain girls who had already completed schooling in ward 

secondary schools so as to explore their life skills attained from schooling. The 

names of school leavers from the neighbourhood of the selected schools were 

requested from school administration. When one girl was found, the researcher 

asked to be connected to another girl. 

3.6 Data Collection methods and instruments 

Qualitative studies use multiple methods in data collection (Miles & Huberman 

1994, Patton 1990, Bogdan & Biklen, 2007). This study employed various methods 

in obtaining data regarding the influence of learning environment on girls‟ 

acquisition of life skills. These methods included semi-structured interviews, focus 

group discussion, documentary review and observation. These methods were used so 

as to strengthen corroborate information gathered by different methods so as to 

make the study findings clearer and trustworthy.  
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3.6.1 Semi-structured interview  

Semi-structured interviews were administered so as to gather information from 

heads of schools, guidance and counselling teachers and subject teachers. According 

to Naoum (1998) semi- structured interview is a type of dialogue whereby the 

interviewer has a list of issues to be addressed and questions to be asked. Semi- 

structured interview guide was prepared in line with the research objectives and 

provided opportunity to ask questions, seek clarifications and at the same time 

allowed the researcher to pose a set of questions to all members in the sample. The 

use of semi-structured interviews helped to keep the informants focused while the 

researcher encouraged free expression. 

3.6.2 Focus group discussion 

Kothari, (1992) asserts that FGD is a technique with the objective of tapping 

relevant information from purposively selected informants. It is a discussion with 

small group of people in which opinions are canvassed on a specific topic with 

similar background experience to discuss a specific topic of interest to the 

researcher. FGD was used to interview the Form Three students in group settings.  

One FGD session was conducted in each selected school to underscore the role 

played by school environment. Three groups each with eight (8) informants were 

involved in discussion.  The researcher kept on motivating girls to raise their 

concerns and perspectives, and girls provided several touching issues. The 

researcher noted down all the views made and summarised them at the end of the 

session so that participants were able to add or correct their utterances. Focus group 

discussions were used to provide information about girls‟ knowledge of life skills, 

how the school promoted the life skills and how they used those skills to address life 

challenges.  
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3.6.3 Documentary review 

According to Best & Khan, (1998) documentary analysis is a process of gathering 

information whereby the researcher has to review the written documents as intimate 

diaries, personal letters, and autobiography, official documents, personal files, books 

and usefully information related to the study. For that reason, the study used both 

primary and secondary written sources of data so as to get usefully information 

needed. This method was the most reliable in this study as the documents are always 

placed in place where researcher can access them easily. In the context of this study, 

the primary sources which were accessed included; the school rules and regulations, 

time table for both classroom and out of classroom sessions,  list of subject clubs, 

sports and games competitions schedule and debates topic announcements 

containing list of speakers for each week. Secondary sources accessed included in 

the study included  the Civics and Biology subject syllabi, text books, life skills 

manual  guides and other teaching and learning materials for Biology and Civics. 

These were analysed to determine the content   related to enhancing the acquisition 

of life skills among girls. A documentary review was used to explore the activities in 

the school environment meant to foster girls‟ acquisition of life skills during 

classroom and out of classroom sessions. 

3.6.4 Observation   

Observation is the process of gathering first-hand information at a research site with 

direct evidence of the eyewitness of events (Creswell, 2012; Denscombe, 2007). 

Non-participant classroom observation was used to observe how classroom teaching 

and learning processes that promote girls‟ life skills in   subjects were organized. 

Through classroom observation, the researcher intended to observe the way daily 

teaching activities provided life skills. Furthermore the researcher attended some 
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outside classroom activities like sports and games and morning speeches to observe 

how extra-curricular activities through interactions enhanced girls‟ life skills.  The 

researcher prepared the observation checklist prior to the observation, and filled the 

information as events unfolded. 

3.7 Trustworthiness criteria 

Guba & Lincolin (1982) propose four criteria for assessing qualitative research 

enquiries. These include credibility which stands for the internal validity in the 

quantitative studies, transferability which stands for external validity, dependability 

that stands for reliability and conformability which replaces objectivity. According 

to Shenton (2004), trustworthiness is the rigour of qualitative research inquiry 

supported by different criteria for ensuring the quality finding of qualitative research 

which includes credibility and transferability, dependability and confirmability. 

3.7.1 Credibility  

Credibility in qualitative research concerns the truthfulness of the inquiry‟s findings. 

Ary et al., (2010) define   credibility as truth value which involves how well the 

researcher has established confidence in the findings based on the research design, 

participants, and context. The term credibility in qualitative research is analogous to 

internal validity in quantitative research. For the purpose of this study, triangulation 

of data was used whereby four instruments of data collection, namely semi-

structured interview, documentary review, observation and focus group discussion, 

were utilized.  Data from semi structured interviews were compared with the data 

from focus group discussion. The information that was given by heads of schools 

was crosschecked with the information that was obtained from teachers and girls. 
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Further, the documentary analysis and observation were used to check on the 

accuracy of the information provided by the informants. 

3.7.2 Transferability  

According to Ary el al., (2010), transferability is the degree to which the findings of 

a qualitative study can be applied or generalized to other contexts or to other groups. 

In quantitative research, the term external validity is used to refer to the 

generalizability of the findings. Although the qualitative research does not seek to 

generalize the results, it provides sufficiently rich, detailed, thick descriptions of the 

context so that potential other researchers  can make the necessary comparisons and 

judgments about similarity and hence transferability. In ensuring transferability, the 

researcher used thick descriptions of the data in the context and planned to provide a 

detailed report informing the findings on the life skills promoted in the school 

environment. 

3.7.3 Dependability  

Dependability refers to a situation where similar results would be obtained if the 

study would be repeated in the same context, with the same methods and the same 

type of participants (Ponterotto, 2006). It is the consistency of the research findings, 

if the procedures are repeated.  According to Bitsch (2005), dependability refers to 

the stability of findings over time, involves participants evaluating the findings and 

the interpretation and recommendations of the study to make sure that they are all 

supported by the data received from the informants of the study According to 

Merriam (1998), it also refers to the extent to which research findings can be 

replicated with similar subjects in a similar context.  In order to address the issues of 

dependability in this study, the researcher reported the research process in detail 

which would enable any other researcher to repeat the work.  However, one cannot 
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guarantee the research results because changes in attitudes and situations cannot be 

guaranteed due to various dynamics in life realities. 

3.7.4 Conformability 

Confirmability is explained  as an ability of others to satisfy themselves that the 

research was carried out in the way it is described by the researcher (Lincoln & 

Guba 1985; Miles & Huberman, 1994; Riege & Nair, 1996).To ensure the 

confirmability, the researcher developed a record of the data collected like voices 

recorded, semi-structured interview notes, and primary and secondary documents. 

The record would allow other researchers to observe the chain of evidence and 

information. 

3.8 Data analysis  

Patton (1987) and Miles & Huberman (1994) maintain that three things take place in 

qualitative data analysis.   First, data are organized, second, data are reduced through 

summarization and patterns, and thirdly, themes in the data are identified and linked. 

The process of sorting data as they were collected was continuous. Codes were 

established and relationship between data was established as data were 

accumulating. Information that was recorded during the interviews and focus group 

discussion were transcribed and then content analysis was done. Field notes arising 

from the observations were also organized and analyzed to establish how they relate 

with the interviews and focus group discussion. The documents such as time table 

and official guidelines were also analyzed to enrich the information (Walcott, 1994). 

In the second stage of data analysis, the reduced data were organised and displayed 

in the chapter of findings according to the themes that were emerging from the field. 

Then, data verification and conclusion drawing as the last stage in Miles & 

Huberman (1994) were conducted. 
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3.9 Ethical Issues and Consideration 

Ethical issues in research include respecting informed consent for each informant, 

privacy, anonymity, confidentiality, security, honouring research sites, and reporting 

research fully and truthfully (Best & Khan, 2006). Sagini (1999) quotes Bailey 

(1994) that to be ethical in research is to conform to professional practices. The 

researcher therefore, first secured a research permit from the Graduate Studies office 

of the University of Dodoma.  The permit introduced the researcher to the Singida 

Regional Administrative Secretary (RAS), who then   directed the researcher to the 

Regional Education officer (REO). The REO thereafter wrote a letter introducing the 

researcher to the District Executive Director who eventually issued authorization to 

carry out the study in the respective schools. Ryan et al. (2007) suggest that before 

going to the field, the researcher must get approval so as to conduct the research. 

In this study, ethical considerations were adhered to by ensuring respondents of the 

right of participating or withdraw in the study. The informants were voluntarily 

asked to participate in the study and were provided with the Informed Consent Form 

where they signed to signalize their voluntary participation.   

On meeting the participants, the researcher introduced himself; clarified  the nature 

and purpose of the study as well as putting own position so that the informants 

would feel free to provide their own subjective opinions. The researcher respected 

the informants‟ right to privacy as they were free to decide the place and time for the 

interviews. The researcher also guaranteed the right to remain anonymous and 

personal details such as names or school included in the study. The informants were 

assured that information obtained have been kept confidential and not be used for 

any other purpose other than that of the intended study.  
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3.10 Chapter Summary  

This chapter presented the research methodology employed in gathering data for the 

study on the influence of learning environment on girls‟ life skills acquisition in 

ward secondary schools. It covered sections such as the research approach, study 

design, area of study and the study population. Furthermore, the chapter highlighted 

issues of sample size and sampling procedures as well as data collection methods. 

The chapter also addressed issue of trustworthiness, research ethics as well as data 

analysis procedures.  
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CHAPTER FOUR 

DATA PRESENTATION ANALYSIS, AND DISCUSSION OF FINDINGS 

4.0 Introduction 

This chapter presents the findings of the study on the influence of learning 

environment on girls‟ life skills acquisition. It also provides a discussion and 

analysis of the findings. The findings are organized according to the four main 

research objectives, namely to: 

1) Assess the informants‟ understanding on girls‟ life skills obtainable in the 

school environment.  

2) Examine classroom teaching and learning strategies that promote girls‟ life 

skills in some selected subjects.   

3) Identify the extra-curricular  targeting at  promoting  girls acquisition of life 

skills   

4) Identify the procedures that are useful in determining the acquisition of life 

skills among girl students in the learning environment  

Data were collected through interviews, Focus Group Discussion (FGD), 

documentary review and observation. The informants involved in the study were 

heads of community secondary schools, guidance and counselling teachers, Civics 

and Biology subject teachers, student girls as well as girl graduates.  

4.1 Informants’ understanding of girls’ life skills in the school environment  

The first objective of the study sought to explore the informants‟ understanding of 

girls‟ life skills which are fostered in the school environment. Data were obtained 

through interviews with the heads of secondary schools, Biology and Civics subject 

teachers and counseling teachers.  The focus group discussion sessions were used to 
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interview girl students. Information obtained from the informants was supplemented 

by observation and documentary review. The findings are presented with respect to 

the category of the informants from which the emerging themes are drawn.  

4.1.1 Heads of schools’ understanding of the girls’ life skills  

Heads of schools are in charge of curriculum implementation in schools. As school 

administrators, they manage all activities taking place in their schools. Further, 

heads of schools act as parent figures, guardians and caregivers to the girls. The 

inclusion of heads of schools targeted at obtaining information about life skills that 

girls ought to acquire in schools. It was expected that   heads of schools had an 

understanding of the life skills that the school environment offered. Further, it was 

expected that heads of schools had detailed information on how school learning 

environment supported girls‟ life skills acquisition. The semi-structured interviews 

were used in collecting information from heads of schools. The rationale was to 

provide opportunity for the heads of schools to elaborate what they knew without 

feeling controlled by the researcher. The findings indicated that heads of school 

thought that the community schools were important avenues in enhancing life skills 

to girls. 

In School „A‟, for example, the head of school thought life skills embraced social 

competence and self-management skills, among other skills. He had this to say:  

Life skills refer to individual student ability to cooperate and 

communicate effectively with others in the community including 

fellow students, and ability to think before doing when girls‟ students 

are able to express their ideas during group discussions and before 

teachers and parents, when they participate in school project like 

making school garden, flowers and cooking food during school 

ceremony, they have acquired life skills (February 25 2017). 
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In the day of interview, it was observed that students were conducting morning 

speech in English to affirm the head of school‟s suggestion that the school improved 

how students communicated. Further, the school time table showed that the school 

had the routine for students to speak every morning. 

In the same vein, the head of community school „C‟ defined life skills as girls‟ 

acquisition of the ability to prevent themselves from HIV/AIDS. In order to be able 

to control HIV/AIDS, the headmaster believed, a girl needs to have decision making 

skill. The Head of school said:  

I think life skills are the competences that students should have to 

enable them prevent themselves with HIV/AIDS. A student who has 

life skills is able to know how to avoid the spread of the HIV/AIDS 

virus for example, the young person has to have confidence and 

ability to say „no‟[…] these are what we call life skills (February 29, 

2017). 

 

Decision making is vital for girls not only for combating HIV/AIDS virus but also in 

making life choices such as career and relationships choices. The headmaster‟s 

understanding was in line with the definition given by the head of school „B‟ who 

related life skills with self-understanding. The acquisition of self-understanding 

equips the girl with good inter-personal relationships which ultimately help 

addressing unhealthy relationships. 

Generally, findings indicated that the heads of schools‟ understanding of girls‟ life 

skills was based on some aspects including decision making, communication skills, 

creativity, self-awareness, social relationship as well as problem solving. This is in 

line with Abobo (2012) who asserts that life skills are considered as knowledge that 

equips learners with ability to make informed decisions, communicate effectively 

and build interpersonal relationships.   
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The school heads further understood life skills as the ability to engage in school 

activities. For example, the school head in school „B‟ thought that school learning 

environment had the potential to provide girls with important opportunities which 

enhanced their performance of the daily life demands and challenges. The school 

head had this to say:  

We encourage morning speeches [during the morning assembly] and 

[monthly] debates for students. Participating in these activities,   girl 

students acquire life skills such as communication skills, self-

confidence self-regulation and creativity. This has inspired girl 

students not to fear when they are appointed as school prefects. 

(February 22, 2017).  

 

The foregoing statements reveal that when the school learning environment is 

effectively utilized, it provides girls with life skills. For example, as girl students get 

involved in subject debates and assigned duty of delivering morning speeches, they 

develop communication skills, self-confidence, planning skills as well as planning 

how to deliver the massage when talking.   

The main theme coming up from the interviews with the heads of schools suggested 

that a school is one among the socializing agents that moulds and shapes the student 

who come from different backgrounds   with varying behaviours. It was noted that 

when the community secondary schools learning environment is effectively utilised, 

it fosters girls‟ life skills. UNICEF (1999) reported similar findings in South Africa 

with regard to life skills namely decision making.  Decision making was required for 

secondary school students although it was not adequately provided. The study 

attributed the need for decision making to counter teen pregnancies in the schools of 

the poor communities of South Africa. However, these findings contradict the study 

by Chivunga (2004) in Zambia which found that rural secondary schools were not 

able to provide those skills to the students. The study found that although students 
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were able to disclose and confide to teachers, teachers were not able to help them 

make relevant decisions. The reason was lack of life skill training and motivation 

among teachers.  This study, in contrast, found that teachers had positive perceptions 

about helping students acquire life skills although they were not specifically trained 

to do so.   Although teachers have not been trained to teach life skills, it seems that 

the Tanzanian teachers possess the „extended professionalism‟ (Klaassen, 2010). 

Thus, they offer life skills to students and are motivated to see that girls acquire the 

necessary skills as prospective mothers and carers of the nation.  

4.1.2 Subject teachers’ understanding on girls’ life skills 

The Biology and Civics subject teachers were involved in this study based on the 

fact that life skills in secondary schools are taught as topics in these two selected 

subject (MOEVT, 2005). It was assumed that the experience that Biology and Civics 

teachers have was useful in the study on girls‟ life skills in secondary schools. Semi-

structured interviews were used so as to enable teachers to elaborate what they 

understood regarding life skills provision to girls.  

Findings revealed that subject teachers understood the life skills that girls ought to 

acquire. For example, the subject content encouraged cooperation, problem solving, 

and empathy, interpersonal skills, were fostering critical thinking, creativity, self-

awareness, assertiveness and self-confidence for students. Moreover, it was revealed 

that through life skills teaching, girls gained knowledge about their physical changes 

in their‟ bodies. The teachers empowered girls with ability to face challenges like 

early marriage and teen pregnancy  

One of the Biology teachers, for example, conceptualized life skill as including 

providing reproductive health to girls. He had this to say:  
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As girl students enter secondary school, they become more close to 

the members of the opposite sex. Some of these people who seek for 

sexual relationships with these girls are older men who reside in 

these girls‟ neighbourhood. Offering reproductive health to these 

girls is of critical importance to them to help them understand what 

may not be appropriate to do (February 29, 2017). 

The interview indicated that the Biology teachers had an awareness of the risks girl 

students were subjected to which needed life skills education. The life skills were 

realized to be of importance as it was noted that most of girls entered secondary 

school already having started relationships with boys so that life skills helped them 

to make decisions and live a healthier life.  However, the information gathered 

during the interviews revealed that subject teachers shared views with the heads of 

schools on the contribution of the extra-curricular activities in relation to girls‟ life 

skills acquisition. They agreed that to some extent they had failed to support girls to 

acquire life skills through extra-curricular activities due to some reasons. For 

example,  the issue of day school where students a retired for home to get their lunch 

and then have to come back for extra-curricular activities such as sports and games, 

debates, drama and subject clubs. Most of the students‟ especially girls did not 

report to have attended subjects clubs which were held after classes as they were not 

allowed by their parents to return to school in the evening hours. The observation of 

the life skills enhancement activities in the school showed that some teachers did not 

seem to pay attention to their supervisory roles as assigned. Teachers contended that 

they were too occupied with academic roles to engage in those activities after class 

hours.  

4.1.3 Counseling teachers’ views on girls’ life skills 

Teacher counsellors were involved in counselling students regarding social 

challenges that they encounter as students. Since they spend more time with girls in 
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the school contexts, they were included in the study.  The information from 

counsellor teachers regarding girls‟ life skills was collected through semi-structured 

interview.  Semi-structured interviews helped to keep the informants focused while 

encouraging free expression. Similarly, documentary review and observations were 

used to supplement the interviews. The former was used to review the available 

documents while the later was used to observe directly from the environments.  

The findings from the interviews revealed that counselling teachers did not differ 

from subject teachers‟ perspectives on life skills. Generally, counsellor teachers 

conceptualized life skills as inculcating decision making among students. For 

example, one of the counselling and guidance teachers from secondary school „A‟ 

explained how she witnessed girl  students giving testimony during guidance and  

counselling session on how life skills have helped her to stop sexual relationships 

with one of the school boy. The teacher said; 

Some of them (girls) are going through difficult time. Some have 

sexual relationships. When they come here, we help them to readjust 

to normal life without judging them. They now have power to face 

boys physically and actually tell them what they have decided 

(February 19, 2017) 

Decision making, according to counselling teachers, helped girls build their 

confidence. It was also revealed that through girl skills programme and Huru 

Program, school girls were empowered with the ability to face challenges like early 

marriage and teen pregnancies as they were aware of their bodies and the immoral 

culture in the society. One of the reasons why the society fails to address the moral 

issues specifically for girls is because schools which are one of the mesosystems 

influencing a student so not speak the same language with the parents and society 

(Mngarah, 2017).  
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The study by Rourke (2010) reported similar findings in Ireland where the study 

found that teenagers experienced increasing pressure to engage in premarital sexual 

intercourse. The Irish girls requested to be equipped with family planning skills as a 

coping strategy to life challenges. Furthermore, Evans and Valley (2007 p. 14) had 

similar findings in the UK where their study  established  that  adolescents who had 

strong understanding on the reproductive health  were able to live productively and 

had better life satisfaction, more hope, higher sense of self- worth and lower levels 

of anxiety.  However, the findings of the present study contradicted those of the 

Dubey et al. (2011) whose study was undertaken in India.  The Dubey et al study 

(2011) reported that adolescents in India had less need for reproductive health. The 

difference could be explained as a result of culture, as the Indian culture appears to 

place less value on family planning strategies for young people (Diener, Tay & 

Myers, 2011) 

4.1.4 School girls’ views on life skills  

Girls were included in the study to provide information regarding the acquisition of 

life skills in schools. Focus Group Discussions were used to provide information 

about girls‟ perspectives on life skills. During the focus group discussion sessions, 

the experiences and perceptions regarding girls‟ acquisition of life skills were 

captured from girls.  

Findings from the FGD indicated that girls conceptualized life skills differently. 

Girls perceived life skills as a process of providing reproductive health education to 

girls, enabling girls to form healthy relationships as well as acquiring domestic 

competences such as tailoring and cooking. . For example, schools ensured that 

students were engaged in domestic activities in the school environment. One girl in 
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school „C‟ elaborated that: 

We cook food here [at the school]. We are learning how to prepare 

food during school ceremonies. I expect to transfer these skills to my 

family. When I go back home, it will be easier for me to practice 

cooking (February 22, 2017). 

Since girls‟ students‟ were involved in food preparation in the school environment, 

it was possible for them to acquire skills about domestic activities. However, 

findings from the other focus group discussion with other girls provided a different 

image.  A large number of girls, for instance, reported that community schools had 

less access to facilities such as utensils and sewing machines which could be used 

for training girl students with home economics.  Errands in the school environment 

appeared to help equip the girls with practical skills for their future life. The findings 

contradicted the study by Dubey et al (2011) in Jammu, India. The study reported 

that schools were not able to facilitate home economics as they lacked opportunities 

to engage girls in errands such as cooking, sweeping, washing dishes and personal 

cleanliness.  

Similarly, studies by Goel et al (2003) and Tse (2012) reported contradicting results 

in India and China which found that rural senior schools could not be able to provide 

students with domestic skills. The difference of the findings could be a result of the 

socio-cultural difference between India, USA, China and Tanzania. It appears that 

the learning environments in community secondary schools in India do not promote 

the acquisition of domestic skills.  

4.2 Teaching and learning strategies for promoting girls’ life Skills  

The second objective sought to identify teaching and learning strategies which were 

useful in promoting girls‟ life skills during the teaching and learning process in the 

classroom settings. The focus was to find out how the classroom teaching and 
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learning strategies enhanced the acquisition of life skills. Information was collected 

through interviews with the subject teachers, Focus Group Discussion (FGD) with 

the secondary school girls and observation of the classroom teaching and learning 

processes.   

4.2.1 Subject teachers’ views on strategies for promoting girls’ life skills 

The Biology and Civics teachers were involved in the study as informants in the 

sense that those subjects have some content on life skills. It was expected that their 

experience in teaching life skills would yield adequate information on teaching and 

learning strategies which promoted girls‟ life skills. It was learned that subject 

teachers were aware of teaching and learning strategies which promoted girls‟ life 

skills though they said it was time demanding.  

During the interview, one of the Civics teachers from secondary school „B‟ had this 

to say:   

The use of role play method allows students to express their views 

and thoughts confidently. In my class, I set situations where students 

develop specific skills such as negotiation, assertiveness, 

communication skills, self-awareness, self-regulation and confidence. 

This needs enough time to prepare but at least it   helps (February 

21, 2017). 

 

These views were supported by Biology teacher from secondary school „A‟ who 

explained that   when students are assigned with role to play or act in conversation 

or drama they become active and develop life skills. The Biology teacher from 

community secondary school „A‟ provided an example of teaching that can enhance 

creativity and thinking. He said: 

Sometimes through questions and answers I can find out information 

through asking questions and getting answers from students. It is 

usually a flow of information from the teacher and the learner. It is 

an effective method of teaching life skills education because it 
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stimulates learners‟ thinking and creativity, problem solving skills as 

well as self-confidence (February 19, 2017). 

 

The interview with subject teachers, however, indicated that they faced some 

challenges when using individual assignment in teaching life skills.  

Nevertheless, the observation of the classroom debate in community school „B‟ 

indicated that girls could be taught skills related to their life efficiently.  One of the 

observed debates in the Civics subject focused on the discussion of the effects of the 

female genital mutilation in the community. One girl presented the findings of her 

group in plenary discussion, saying: 

FGM is an outdated tradition. It‟s the time that we girls stand up for 

our rights. Female circumcision presents the possibility of 

contamination of diseases. This is because of sharing the same sharp 

object for several girls. Also traditionally the person [girl] may have 

serious bleeding which may even lead to death. Education is needed 

for societies which still embrace this tradition (February 19, 2017). 

The foregoing statements illustrate the role of debates and classroom discussions in 

enhancing confidence among girls. The delicate topic such as FGM was thoroughly 

discussed because girls were encouraged and motivated to interact in a friendly 

manner. The discussion appeared to build girls‟ confidence.   This was confirmed by 

a Civics teacher in the community secondary „C‟: 

Well, when they discuss, they interact more closely, making it 

possible to negotiate and solve problems. We emphasize that they use 

English. So when they communicate they are able to explain concepts 

in English which enhances their language competences as they 

develop life skills. (February 18, 2017). 

 

Further, the girls appeared to have been made to understand their role in the 

community through classroom teaching. In one classroom observation the following 

conversation was observed in community secondary school „A‟:   

Civics Teacher: How do you see parents‟ preference for boys? Is 

it alright for boys to be sent to school and girls 

left at home?  
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First girl: No! Girls are equal to boys. What is right for boys is 

also right for girls. 

 

Civics Teacher: Why do you think so? 

 

Second girl: All human beings are equal. Women have equal 

opportunities in the society like men. We all have 

equal chances in the community. In places of 

work, schools, churches, families...we are all 

equal. 

 

First boy: But in the family men should have a say...so we are 

not equal. 

 

Second girl: Not at all. Women have equal opportunities as men. 

This is a fifty-fifty era. 

 (Observed on February 25, 2017) 

 

These girls understood their role and positions as women in the society. Ayana 

(2012) and Abanyam (2013) reported similar results in Ethiopia and Nigeria 

respectively. The aforementioned studies found that schools in those countries 

emphasized group discussions as one of the strategies for promotion of life skills 

among girls. Furthermore, Sanita and Sudha (2014) reported that the group 

discussion method helped students practice foreign language which was used as 

the language of instruction in Zimbabwe. The findings, therefore, imply that class 

discussions could be useful in promoting life skills among girls in community 

secondary schools.  

Further, the Biology teacher who taught his lesson on the topic of Volumetric 

Analysis in School „B‟ claimed that girls were fascinated by the practical methods 

she used in the lesson. She said:  

I am used to teaching by practical activities and I have noted that, a 

well prepared practical class and which is relevant to students‟ life 

appeals the learners‟ emotions and makes it easy to capture the 

concepts intended. It helps students to apply the learned skills to 
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solve similar problem, making decisions, communicate effectively 

and develop self- confidence (February 19, 2017) 

   

 In one of the lessons that researcher observed, it was realized that when girls were 

involved in the lesson, they developed practical skills as they learnt by performing 

roles. Practical lessons helped students improve the understanding of how to 

perform various tasks better in their subjects.  Likewise, studies by Schlag and 

Zuzarte (2008) and Lambe and Aheridge (2012) in Kenya and Uganda support  the 

findings of this study by adding that in developing countries students have the 

opportunity of using skills they acquire in practical lessons to address real life 

challenges.  

4.2.2 School girls’ and school leavers’ views on teaching and learning strategies   

Information was captured concerning girls life skills acquisition in school 

environment where girls were included. Focus group discussion and interview was 

used to provide information about girls‟ perspectives on life skills. During the focus 

group discussion, experiences and perceptions regarding girls‟ acquisition of life 

skills were captured.  

Findings from focus group discussion with school girls revealed that group 

discussions and role play were used to teach life skills to girls. During focus group 

discussion (FGD) session, one girl from the community secondary school „C‟ shared 

her experience of the teaching and learning strategies as follows:   

Although I talk to others [students], I always have the feelings of 

shyness. All these people are strangers to me. I only met them here, 

so I cannot share with them my deepest feelings. But in the group 

discussion, I gain confidence, improve speaking skills, I become more 

creative, I feel that I can talk to people and they can listen to me.  I 

would like to see other teachers use this strategy I really like when 

we discuss things in the class. (January 15, 2017). 
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The student suggested that classroom discussions helped them gain confidence, 

communication skills and creativity, interpersonal relationships and assertiveness. It 

helped them to stand before others and speak their ideas with confidence and 

actually to defend their ideas. These findings are echoed by those of Abudallalh and 

Saja (2006) who made similar observations in Baghdad that he girls in community 

secondary schools suffered anxiety, anger and sadness. Singh et al (2013) and 

Joensui and Roppanen (2012) reported similar findings in Nepal and Swaziland 

respectively. The girls in the community secondary schools were found to 

experience emotional stresses because of lack of family relationship, financial 

difficulties, and death of parents, negligence and disrespect by their adult children 

and grandchildren. Nevertheless, the findings from the Balige‟s (2010) study 

maintain that role plays help students address these challenges.  

Moreover, in  the focus  group  discussion  with school girls, findings indicated that  

role play was one of the teaching and learning strategies  which  inculcates life skills 

in girls. In supporting the foregoing view, another girl from school „A‟ had her 

experience to share as follows:    

In this place [community secondary schools] we are faced with many 

problems. I was not happy with life. I had no body to listen to me and 

I felt like life was full of problems. I did not like the people I lived 

with... I think our Biology teacher knew these problems. He used role 

plays and drama in class when he was teaching some topics in the 

classroom. It has changed my life now I am happier (February 2017).    

 

Findings further revealed that ward secondary school teachers assigned girl students 

with tasks in the role play with instructions on how to act or play roles in a way that 

related to actual people‟s lives. This enabled girl students to develop self-confidence 

that they were able to take those positions in the future. These findings are 

consistent with the studies by Cantwell (2008) in Kenya and Habjanic (2009) in 
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Tanga who found that senior high schools promoted self confidence among students. 

While the students in the aforementioned studies acquired skills from formal studies, 

the present study found that students acquired these skills formal and informal that is 

inside and outside the classroom.  

Furthermore, during focus group discussion, with school girls from secondary 

school „A‟ it was found that  

Sometimes at school we were given home works on the animal 

coordination in Biology. The teacher was doing that because of lack 

of resources. But I learned to trust myself as I worked on these 

assignments. When I got answers right, it boosted how I feel about 

my ability. (February 18, 2017).  

 

The findings further revealed that school girls were aware of teaching and learning 

strategies which enhanced girls‟ life skills acquisition in secondary schools. The 

informants were able to explain the extent that the use of these teaching strategies 

facilitated their learning. They claimed that role play, individual assignment, group 

discussion and case study had helped them to develop skills like self-confidence, 

problem solving skills, and effective communication skills.   

It was revealed that, role play and group discussion strategies played a significant 

role towards girls‟ acquisition of life skills in school environment. This was in line 

with the study by Bhattacharjee and Ghosh (2013) which reported that through the 

use of role play in a drama, a teacher not only conveys the facts and information of a 

subject, but can also portray a more vivid image of the reality. Subject teachers in 

this study   claimed that although they faced some challenges in teaching, they were 

taking initiatives to implement the strategies in classroom teaching to help girls‟ 

students acquire life skills. This study also found that teachers‟ self-commitment 

could enhance girls‟ acquisition of life skills in school environment.  
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Through documentary review, it was also noted that Biology and Civics syllabi 

indicated clearly teaching and learning strategies like case study, role play, group 

discussion, question and answers and individual assignment (MoEC, 2005 and 

MoEVT 2010). This was also confirmed through the researcher‟s observation of the 

classroom teaching and learning activities, where students were given roles to act in 

the conversations. However, teachers insisted that the use of participatory 

approaches like role play, group discussion need   teachers and learners to be 

dedicated to make it possible for these strategies to work effectively as they 

consume more time than lecture methods.  The idea of the extended professionalism 

among teachers as propounded by Klaassen (2010) applies, where teachers are 

expected to spend their time and energy on ensuring that meaningful learning occurs 

as they facilitate learning. 

The findings of the present study are also contrasted by those of Spitzer et al. (2009) 

which argued that students in secondary schools have negative attitudes towards 

participatory teaching. Students think that participatory teaching is too exhaustive 

and time demanding. On the other hand, findings of this study are supported by 

those of Tobias and Omondi (2014), whose findings established that when students 

are actively engaged, they become more creative and independent. Based on the 

results of this study, it can be said that the informants‟ understanding of the teaching 

and learning strategies which promoted girls life skills in the school environment 

was obtained from their own experience of teaching and learning processes.  

4.3 Extra-curricular for promoting girls’ life skills 

The third objective of this study intended to identify various extra-curricular geared 

towards promoting girls‟ acquisition of life skills. The focus was to find out how 
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various extra- curricular activities in the school environment were utilized so as to 

enhance life skills among girls. Information was collected through interviews with 

heads of secondary schools, Biology and Civics subject teachers and counselling 

teachers. Further, the focus group discussion with girls, naturalistic observation and 

documentary review were used to gather data on the utility of the extra-curricular for 

stimulating girls‟ life skills. 

4.3.1 Heads’ views on utility of extra-curricular in promoting girls’ life skills 

 Semi-structured interviews were administered to heads of schools on the usefulness 

of the extra-curricular activities to promote girls‟ life skills in the school 

environment.  Findings indicated that heads of schools attributed life skills as a 

function of sports and games among several potential sources. Examples of these 

games included volleyball, netball, drama and athletics. The headmasters linked 

sporting with life skills namely fair play, empathy, sympathy, teamwork for 

activities beyond sporting, and social maturity.  One secondary school head from 

school „B‟, for example, was quoted saying that:    

In my school we have established girls‟ football team through Girls 

Skills programme.  Through playing football, girls have developed 

confidence such that they can do things like boys. Sporting has 

improved girls‟ social relationships with others, which extends to 

sharing information such as the aspect of HIV/AIDS prevention 

(February 19, 2017). 

 

These views were echoed by the head of School „A‟ who had this to say:   

Sports and games help girls gain confidence. Some of them used to be 

very shy but they are now very confident because of the interactions 

through playing games. I have seen some cases of fights when they 

play with other schools, but they learn how to resolve their 

differences (February 26, 2017). 

The contribution of games that heads of schools are revealing is the improvement of 

relationships with girls‟ peers and development of interpersonal relationships skills, 
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effective communication skills and problem solving skills among girls. Sports and 

games help students improve the physical fitness of students (Maro, 2014). As a 

result, improved health helps them perform better in their subjects.  Studies by 

Schlag and Zuzarte (2008) and Lambe and Aheridge (2012) in Kenya and Uganda 

support the findings of this study by adding that in developing countries students 

have the opportunity of using sporting skills to address real life challenges. For 

example, tranquil relationships resulting from fair play experienced in sports and 

games can be used to improve relationships in real life situation.   

 It is unfortunate, however, to learn that there is the tendency for schools to de-

emphasize sports and other psychomotor activities as  efforts are on  raising  the  

academic grades (MOEVT, 2014) Studies in Tanzania particularly have established 

that little room is assigned to sporting sessions as the main focus is on academics 

(Matoka, 2006). Further, Mngarah‟s (2016) study on teaching and learning strategies 

for uplifting student teachers‟ moral competences found out that the subjects such as 

Personality Development and Sports and Vocational Skills lacked practical activities 

as curriculum was mainly theoretical.  As such, the defunct Big Result Now in 

Education programme neglected the contribution of extra-curricular activities like 

sports and games on students‟ academic improvements.   

Reeves (2008) reported that teachers and parents fear that students may lose their 

focus on academics when they become busier with out of school activities like 

athletics. In the same line Coleman, (1961) argued that the allocation of time for the 

extra-curricular activities like sports results into poorer academic outcome for 

students. Studies have shown that there are benefits of participating in extra-

curricular activities like having better grades, attending school regularly and develop 
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positive interpersonal relationships among students (Wilson, 2009).  Hence, there is 

the need for the school curriculum to define clearly the role of sports activities in 

helping students learn.  

4.3.2 Subject teachers’ views on extra-curricular in promoting life skills  

The Biology and Civics teachers were interviewed to capture information on the 

school extra-curricular activities which were used to promote acquisition of life 

skills among girls. It was revealed that community secondary schools arranged for 

morning speech programs for students to practice self-expression skills and to learn 

how to present their ideas to others.  The subject teachers confirmed that the 

morning speech was important for girls‟ life skills acquisition. One Civics subject 

teacher from school „B‟ said that:     

Students are given time to practice self-expression to their fellow 

students two times a week. They can prepare morning speech for any 

subject to educate others students,‟ prefects including girls have time 

to make announcement to others students. It helps them learn 

communication skills (February 26, 2017). 

Another Civics subject teacher from secondary school „C‟ shared the same 

views and had this to say:  

Morning speech has helped girls‟ students to develop self-confidence 

and communication skills. Subject teachers and teacher on duty 

assign students including girls‟ topic to present before other students 

in the assembly ground three times a week. It was very difficult to 

start but as they went on practicing it, today they fear no more. 

(February 2017)   

The findings indicated that community secondary schools used the morning speech 

programme as part of the English language speaking/expression skills promotion. 

However, they claimed that morning speech was given less attention as one of the 

learning activities in school. The findings are in line with those of the study by 

Floriano (2012) in Brazil, who found that schools organized for morning 
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programmes to facilitate the learning of the foreign language in Sao Paulo.  

Although the emphasis was not formal, through extra-curricular activities, such as 

morning speech, students learnt the language. Apart from learning English, they also 

gained confidence and assertiveness skills which have been as a challenge to some 

students, according to teachers interviewed.  

4.3.3 Counsellors’ views on the extra-curricular for promoting life skills 

Teacher counsellors were involved in counselling students regarding social 

challenges that they encountered. Semi- structured interview were used to collected 

information from counsellors.  Similarly, documentary review and observations 

were used to supplement information obtained from the interviews. The 

documentary review was used to review the available documents on life skills, while 

observation was used to obtain data regarding various practices in life skills 

provision in the school environments.  

The findings altogether indicated that community schools had programmes that 

focused in promoting life skills. One of those programmes included the Huru 

Programme which was run by the American volunteering teachers namely „Peace 

Corps‟. 

One counsellor teacher from community secondary schools „C‟ said that; 

We have the Huru Programme which is organized by Peace Corps. 

The program helps girl students discuss their life experiences. They 

learn a range of skills such as communication skills, problem solving, 

negotiation, HIV/AIDS prevention, girls‟ body hygiene and cultural 

practices. Huru program keeps them busy and actually, it is very 

helpful (February 13, 2017). 

Through naturalistic observation, students were observed as they engaged in group 

discussion of the Huru Programme.  Girls were actively discussing how well they 
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could improve their health and help other girls to attend schools as they faced the 

challenges of culture which did not support girls‟ education. Through Peace Corps, a 

number of pamphlets and brochures were provided to girl   students. The content of 

the documents were on reproductive health for girls, career choices and learning 

skills for students.   

The findings showed that the community secondary schools were organized to help 

girls acquire life skills. It was noted that the extra-curricular activities in the school 

environments had s helped girls and boys to develop leadership skills as many of 

them became school prefects. These findings are in line with those of Wilson (2009) 

who argued that in Wisconsin, USA, participants in out-of-school activities often 

learned skills such as teamwork and leadership while decreasing the likelihood of 

alcohol use and illicit drug use and related problem behaviours.   

Further, Habjanic, (2009), Vourlekis, Zlotnik, Simon and Toni (2005) reported 

similar findings in Slovenia and United Kingdom respectively that students life 

skills acquisition decreases the violence and drug use among student. As far as this 

study is concerned it was noted that subject and counselling teachers working in 

schools were few, which contributed to inadequate and inconsistent teaching and 

follow up on students‟ acquisition of life skills. Similarly, Netten, Bebbington, 

Darton, Julien (2001) found that majority of schools in Boston (UK) had shortage of 

counselling teachers who would help students acquire self-understanding, effective 

communication, assertiveness, creativity, critical thinking, empathy, problem 

solving and negotiation skills. As far as this study is concerned it was noted that 

subject and counselling teachers working in schools were few, which contributed to 

inadequate and inconsistent teaching and follow up on students‟ acquisition of life 

skills  
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4.3.4 School girls’ views on how extra-curricular promoted life skills 

 The form three girls involved in this study had acquired life skills and had enough 

experience of the extra- curricular activities in the schools.  Focus Group Discussion 

was employed for the purpose of empowering girls to share the experience of their 

own lives in schools. Focus Group Discussion is claimed to be useful when a 

researcher intends to interview people of similar experiences at the same time 

although the method may also be useful for cross checking the facts emerging from 

people of different opinion.  

During the focus group discussion sessions, it was revealed that student girls had the 

information of the link between the extra-curricular activities and the potential of 

promoting life skills among. For instance, one of the girls from secondary school „B‟ 

was quoted saying:  

Several times I used to join school subject clubs debates in the 

afternoon after class hours. The debates have helped me much on 

how to answer examination questions.  I am now able to talk to other 

people in the school, I have developed self- confidence and surely I 

feel like one of the best girls in the school (February 25, 2017). 

    

Girl students revealed that extra-curricular activities like subject clubs, drama, sports 

and games contributed much on their life skills acquisition in the school 

environment. Also, it was found that girls who participated in subject debating clubs 

had improved their communication skills; they became creative since they learnt 

from others during the debates. However, it was revealed that extra-curricular 

activities do not fall under the school normal curriculum like other subjects. Hence, 

girls were not appropriately helped to promote their life skills.  

 The findings were in line with the study done by Erin (2011) in the United States, 

which  found that the extra-curricular activities were  so voluntary that students 
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could  decide either to participate or not to, which caused  some girls to acquire life 

skills while those not participating missing the chance to learn those skills. Girl 

students also claimed that they faced the challenge of getting permission from 

parents to return back to school for extra-curricular activities when those activities 

were scheduled to take place after class hours. Some parents did not allow their 

children as they saw that extra-curricular had no value compared to academics. 

Additionally, the   information gathered through documentary review showed that 

life skill training manual for skill girls was in place directing the processes for life 

skills development.   

Further, the documentary review indicated that there were school schedules 

indicating extra-curricular activities for each day, list of teachers responsible for 

every activity such as debates, academic competition and sports and games. The 

time table was for both girls and boys where they participated together, which 

helped them to develop good relationships and confidence among boys and girls 

students. Additionally, the   information gathered through documentary review 

showed that life skill training manual for skill girls was in place directing the 

processes for life skills development. The manual taught girls about the importance 

of abstinence from pre-marital sexual practices as a strategy to reach their dreams.  

Student girls were reported to have benefitted from the extra-curricular activities. In 

community school „C‟, for example, one girl had this to say:   

I am enjoying attending school drama, debates and sports because 

they help me to make good friends.  I have learned how to talk, how 

to tackle examination questions, have developed creativity in terms of 

how to go along with people, and how to do things alone (self- 

confidence). These activities are very good to us, but we girls we are 

facing the problem of permission from parents to come back to 

school in the evening hours (February 19, 2017).  
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The results indicated that the extra-curricular activities enhanced girls‟ acquisition of 

life skills in the school environment. Those findings are in line with those of 

Geraghty (2010) in Ireland who theorized  that  extra-curricular activities enhance  

the students‟ experience, aids academic performance, helps students to develop 

certain skills, improves their self-confidence and also contributes to student 

engagement, peer interaction, leadership,  and student retention. 

Nevertheless, the teacher from community school „A‟ claimed that running extra-

curricular activities such as sports and games; drama and subject clubs was a 

challenge because some teachers and students did not think those activities were of 

any academic value.  Moreover, it was noted that little attention was given to the 

extra-curricular time table to both schools and the school curriculum. While sports 

and games are claimed to help students improve the physical fitness and 

interpersonal relationships of students as (Matoka, 2006; Maro, 2014) content, it is 

unfortunate that some teachers do not support it as findings in Tanzania have 

attested. Studies by Schlag and Zuzarte (2008) in England and Aheridge (2012) in 

India support the findings of this study by adding that while students in developing 

countries have the opportunity of using skills they acquire in sports to address real 

life challenges, the extra-curricular activities are not well emphasized. 

4.4 Procedures for determining acquisition of girls’ life skills   

The fourth objective in this study sought to identify procedures used to determine 

the acquisition of life skills among girl students in secondary schools. The 

underlying assumption was that professional and committed teachers tended to focus 

on students‟ social, emotional and physical development beside provision of 

academics. This suggests that the heads of schools, teachers responsible with the 
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care and counselling services as well as subject teachers have data and information 

regarding students‟ life skills emanating from interacting in the school environment. 

Information was gathered through semi-structured interviews with the heads of the 

schools, guidance and counselling teachers, subject teachers, focus group discussion 

with school girls and semi-structured interview with girl school leavers. School 

leavers were of significance since they provided insights on how the attained life 

skills were helpful in their life after school.  

4.4.1 School heads’ views on procedures for determining girls’ life skills    

The role of heads of schools put them in position of identifying each girl‟s progress 

in acquiring life skills. Semi-structured interviews were used in collecting 

information from heads of schools. The findings indicated that heads of school 

thought that besides academic roles, the community schools were important 

scenarios for enhancing life skills to girls, such that there was need to broaden 

school curricula activities to produce rounded people in those girls. In one of the 

interviews in school „C‟, the head of school had this to say:   

It is interesting to see how activities that are conducted outside the 

classrooms are helping girls to improve their life skills. I remember 

before we began morning speeches two years ago, the ability of girls 

to speak good English was very low. But now most of them are trying 

their best. Those who actively participate in the morning speeches 

are conversant with not only English speaking, but are also able to 

communicate their ideas to other students and people (February 26. 

2017)  

 

The heads of schools underscored the role of hidden curriculum in teaching girls 

communication skills, an important aspect of life skills. Emphasizing the same, 

another head of school provided an example of how life skills emerged from the 

various school activities such as sporting. The head of community school „B‟ said: 

When we introduced interschool sports and games competitions, we 

had girl students who would always not interact with each other. The 
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introduction of sports and games programmes required them to form 

teams. And you know when you form teams you have to work 

together. These girls developed teamwork spirit and would now 

rarely quarrel against each other. I can say that games and sports 

have helped students gain their cooperation, friendship and 

confidence. Things are much better now (February 26, 2017). 

The foregoing statement reveals the role of hidden curriculum in improving conflict 

resolution and problem solving. The girls who used to fight were friendlier having 

acquired life skill of team work spirit. This would have not been possible without 

extra-curricular activities. Eisner (2002) maintains that hidden curriculum is always 

neglected but has the strong influence in relationship building and in fostering life 

skills among students. 

Equally, Habjanic, (2009) and Vourlekis, Zlotnik, Simon and Toni (2005) reported 

similar findings in Slovenia and United Kingdom respectively.  Teachers working in 

schools in those contexts used change of behaviour as a measure of acquisition of 

life skills. Similarly, Netten, Bebbington, Darton, Julien (2001) found that majority 

of high schools in Boston (UK) measured the acquisition of life skills by change of 

students‟ attitudes. For example, students who held negative attitude towards 

premarital sexual intercourse indicated that the programme to help them abstain 

from sex was successful.  In Tanzania, Mkumbo‟s (2014) study argued that one 

method of measuring the impact of life skills programmes in community secondary 

schools was through assessing change in attitudes and behaviour.  

4.4.2 Subject teachers’ views on assessment of life skills among girl students  

Assessing students learning and change of the social behaviour is part of the 

teachers‟ roles. Teachers have to determine students learning progress from the 

beginning of the programme to the end. The inclusion of Biology and Civics 

teachers was based on the researcher‟s thinking   that the subjects  had content that 
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requires direct application of life skills in learners‟ real life situations besides 

performance in the standardized tests. Subject teachers were interviewed through 

semi structured interview. 

Findings indicated that active girls‟ participation in activities like debates and clubs 

was the evidence of girls‟ students‟ life skills development in schools. A teacher 

from school „B‟ had this to say said: 

Involving girls‟ students in group work presentation and discussions 

during classroom teaching develops life skills like self-confidence, 

creativity and effective communication skills. For example, I 

observed girls making strong contribution with adequate confidence 

during the school debate on the topic namely „to educate a girl child 

is to educate the whole family‟ (February 18, 2017). 

The improved confidence and creativity among girl students was a result of school 

activities that teachers provided Engaging students in learning process seems to help 

them acquire life skills such as how to communicate their ideas with confidence.  

The findings also suggest that students improved performance could be one of the 

strategies to measure the acquisition of life skills as one teachers clarified:  

We engage students in farming. Of course this is for the purpose of 

reducing the running costs we used to have girls who do not know 

how to farm. But I tell you after they have completed their studies 

here;   they are usually very good at it. They farm very well. 

(February 26, 2017). 

 

The finding underscored the role of informal assessment in determining the extent to 

which learning has taken place. Schools tend to emphasize the formal assessment 

methods such as tests, practical works and assignments. Maxwell (2001) reported 

that secondary school teachers in Australia favoured formal assessment rather than 

in-situation observation. But reliance on formal assessment undermined some skills, 

such as ability to participate in farming and other informal activities which may not 

be easily accessed by written examination. Spence (2005) also emphasizes 
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observation as a way to determine life skills acquisition which enables teachers to 

make the necessary interventions. Furthermore, Bar-On (2006) and Rooy 

Viswesravan (2007) argue that social competences are appropriately assessed   by 

observations. The problem is, however, on the reliability and validity of such 

assessment methods which are subject to biases and subjectivity. While formal 

methods such as test, examination and oral questions are useful in assessing some 

aspects of learning, there is the need for combining both formal and informal 

assessments to measure the acquisition of life skills in students.  

The usefulness of life skills for girls‟ life underscores the need for well-developed 

method to determine life skills acquisition in the school environment. In Tanzania 

for example, there is no well-developed method to determine students‟ life skills 

acquisition as life skills content are being measured within specific subject through 

test and examinations (URT, 2005).  Findings suggest that informal assessment such 

as naturalistic observation, oral questions and interview may provide reliable 

measure of life skills, when combined with the formal strategies.   

4.4.3 Counsellors’ views on procedures for determining girls’ life skills  

The counselor teachers have greater chances to realize students‟ life skills as they 

teach, counsel; deal with emotional regulation of individuals, and interact 

occasionally with girls on face to face basis.   Semi- structured interviews helped to 

keep the informants focused while encouraging free expression. The findings 

suggested that counsellor‟s views did not differ from teachers‟ views. The same 

methods were reported by the counsellor teachers.  

During the interview, one of the counsellors from school „C‟ reported naturalist 

observation as an assessment method. The counsellor said:  
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When we are interacting with girl students during guidance and 

counselling or in girls‟ students‟ sessions, we observe naturally how 

well girls have developed life skills as they try to explain themselves 

and contribute during discussion. Girls with life skills have ability to 

communicate effectively with confidence, they do not fear expressing 

their views (February 19, 2017).   

The findings show that guidance and counselling teachers determined the acquisition 

of life skills through observation as the counselling sessions proceeded. Specific 

skills observed were such as self-confidence, problem solving skills, and effective 

communication.  

The aspect of observation was also noticed in a girls meeting in school „C‟. One girl, 

for example, was able to discuss openly how she handled her menstrual periods. The 

girl was confident enough to demonstrate how to wear sanitary pads. The findings 

revealed that when girls are involved effectively in discussions on their own affairs, 

they can demonstrate life skills they have learned like self-confidence, problem 

solving skills, creativity skills and interpersonal relationships. The Counsellor 

teacher from community school „B‟ elaborated the aspects of observations as 

follows:    

In our school we had some girl students who had the behaviour of 

staying alone most of the time. I had this one girl who would not dare 

speak in front of other students I used to talk to her many times. I 

tried to help her understand the importance of interaction with fellow 

students. With time, she slowly started joining school games and 

sports and making friends and today she is a head girl (January 26, 

2017).    

The counsellor teacher suggests that observing students becoming confidence in the 

class indicated that they had learned life skills. The results show that counsellor 

teachers were aware of different approaches used to determine girls‟ life skills 

acquisition in school environment. The findings are in line with that study conducted 
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by Sima (2012) in Tanzania which revealed that counselling services in the school 

environment promoted assertive skills among students. 

4.4.4 Girls views on procedures for determining life skills acquisition 

 In determining the acquisition of life skills, the experience of girls was deemed 

necessary. Experience of being at school for four years for girls‟ school leaver, for 

example, was expected to provide information on the methods used in the school 

learning environment to determine girls‟ life skills acquisition. Focus group 

discussion was employed to obtain information from school girls while the semi- 

structured interviews were used to obtain information from the girls‟ school leavers. 

The findings revealed that girls had some lived evidence of the influence that the 

school learning environment had on their lives. During the focus group discussion 

session, one of the girls from secondary school „B‟ had this to say; 

We were told by our teacher to form two netball teams and prepare 

interclass competition. We won the match and were able to visit 

Regional commissioner‟s office in town [Singida]. I won‟t forget that 

experience. It was so lovely. After the competition we became very 

close friends. Two years after school, I still keep my team mates in 

touch (January 15, 2017). 

Self-control as a life skill was also mentioned by some girls who had completed 

their studies. One girl provided an example of how she determined her acquisition of 

life skills;  

 I remember one day we had a girl who explained how she got 

pregnant and had to be expelled from school. She talked about the 

troubles she had to go through that affected her future. I can still 

remember her talking to me today. I don‟t want to go through what 

she went through (January 28, 2017).  

Another girl‟s school leaver revealed the usefulness of life skills even after school 

years as she narrated her views:  
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During school days we were encouraged by teachers to participate in 

group discussions, and sometimes girls were given special priority to 

present group works before the class. The experience gave me 

confidence as I am now able to stand before the church and read the 

Sunday lessons very comfortably (January 29, 2017). 

School girls and girls‟ school leaver did not mention the applicability of the formal 

assessment methods. They, instead, showed examples of informal assessment in 

influencing change of their behaviours as evidence that they had acquired life skills. 

The findings are in line with those of the study conducted by Floriano (2012) in 

Brazil which found that teachers relied on observations to identify the acquisition of 

life skills. Life skills like self- Confidence, assertiveness, interpersonal relationships 

and empathy can be observed as students communicate with teachers and fellow 

students in normal situations. Lachman (1997) defined learning as change in 

behavior that is due to experience. Through observation and experiencing it is 

possible to understand how well girls‟ students apply the acquired life skills in real 

situation as they interact in the environment. Although formal assessment 

procedures were used by teachers to determine life skills acquisition, the findings 

show that informal assessment can give exactly what life skill girls students have 

learned.  Navarete, Wilder, Nelson, Martnez, and Hargett (1990) argued that 

informal assessments actively involve the students in the assessment process. These 

assessments are not used in Tanzania though they can be employed. For example, it 

is possible in any game to assess life skills such as fair play, team work, selfishness 

and so many other aspects which at the end of the day we can determine whether 

learning has occurred. 

Generally, the study objective has identified that teachers were employing formal 

assessment in determining acquisition of life skills. While some strategies were not 

as effective as others, teachers made attempts to identify the acquisition of life skills. 
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The same view was held by school heads. Girls, on the other hand, relied on own 

experience, change of behaviour as the assessment methods of the acquisition of life 

skills.  

4.5 Chapter Summary 

This chapter presented the findings of the study on the influence of learning 

environment on girls‟ life skills acquisition. The chapter has presented findings from 

heads of schools, subject and counselling teachers and girls on the basis of the four 

objectives of the study. Findings show that informants were aware of life skills that 

girls ought to acquire in the school environment. Teaching and learning strategies 

like group discussion, role play and question and answers could be useful in 

promoting girls life skills. Teachers employed formal and informal strategies in 

determining life skills acquisition. It was also revealed that extra –curricular 

activities enhance girls‟ acquisition of life skills. In summary, the chapter has 

showed that the informants thought that life skills were necessary for girls to lead a 

better life at school and after school. They have realised that through the acquisition 

of life skills their life have changed as they are now confidence and independence. 

School learning environment helped to promote girls‟ life skills. 
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CHAPTER FIVE 

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 

5.0 Introduction 

The main goal of this study was to investigate the influence of the schools‟ learning 

environment on girls‟ acquisition of life skills in Tanzanian community secondary 

schools. This chapter presents the summary, conclusion, recommendation for 

practice and for further research regarding the influence of learning environment on 

girls‟ life skills acquisition in Tanzanian secondary schools. 

5.1 Summary of the Study 

The study was guided by four objectives. The first objective was set to assess the 

informants‟ understanding on girls‟ life skills obtainable in the school environment.  

The second objective sought to   examine classroom teaching and learning strategies 

that promote girls‟ life skills in some selected subjects. The third   objective 

intended to identify the extra-curricular targeting at promoting girls acquisition of 

life skills. Finally, the fourth objective sought to identify the procedures that are 

useful in determining the acquisition of life skills among girl students.  

The study was guided by the typology of curriculum presentation model formulated 

by Jan van den Akker (2003). The model presents the interconnectedness of the 

intended curriculum, implemented curriculum and attained curricula. The intended 

curriculum comprises of the aims, objectives and philosophy underlying a 

curriculum as specified in curriculum documents. Implemented curriculum includes 

the practice such as teaching and learning strategies based on intentions of the 

curriculum while attained curriculum represents the outcomes of the teaching and 

learning practices. 
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The review of the related literature revealed important issues regarding  the 

acquisition  of life skills as an intervention aimed at curbing certain specific issues 

which seem to challenge students such as  assertiveness, communication skills and 

problem solving  In getting fuller understanding of the topic and enriching the 

findings, this study used qualitative methods approach. Three ward secondary 

schools were selected for the study in Singida Rural District involving 39 

informants, namely heads of schools, subjects teachers, guidance and counselling 

teachers, girls school and girls school leavers.  Information was collected using 

semi-structured interviews, focus group discussion, naturalistic observation and 

documentary reviews.  An inductive content analysis of data was done and involved 

coding, organizing and reorganizing the data into categories that enabled the 

researcher to identify relationships between data.  

5.2 The Main Findings of the Study 

5.2.1 Understanding of girls’ life skills in the school environment  

The findings from the study revealed that while there were differences in 

conceptualizing life skills, generally heads of schools, subject teacher, guidance and 

counselling teachers, girls‟ school and girls‟ school leavers were aware of the 

importance of life skills that can be fostered in the school learning environment. The 

study further found that heads of schools and teachers viewed life skills as decision 

making, communication skills, creativity, self-awareness, social relationship as well 

as problem solving. School girls, on the other hand, viewed life skills as 

participation in errands in the school environment. Subject teachers, however, were 

more informed of life skills than other categories of informants. The varied 

understanding, however, appeared to impede the acquisition of life skills among 
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girls since, generally, the pressure for academic performance limited the use of 

environment to promote life skills. 

5.2.2 Teaching and learning strategies for promoting girls’ life skills 

The findings revealed that community schools employed a number of classroom 

teaching and learning strategies which promoted girls‟ acquisition of life skills. The 

most prevalent strategies used includes classroom activities are role play, questions 

and answers, assignment, group discussion and extra-curricular activities like sports 

and games, morning speeches, subject clubs and debates. The strategies enhanced 

girls‟ students‟ confidence, communication skills, creativity, interpersonal 

relationships and assertiveness. The effective use .of classroom teaching and 

learning strategies in combination with extra-curricular activities enabled girls‟ 

acquisition of life skills in the school environment.  

5.2.3 Extra-curricular for promoting girls’ life skills 

The study found that extra-curricular activities such as sports and games, debates, 

morning speeches and other errands were effective in enhancing girls‟ confidence, 

problem solving, improved relationships with girls‟ peers and development of 

interpersonal relationships skills among girls. The study further revealed that girls 

who participated in these activities had improved their communication skills, 

became creative although they had average performance. Despite of their 

importance, it was noted that teachers deemphasized extracurricular activities and 

focused more on students‟ academic achievement.  
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5.2.4 Procedures for determining acquisition of life skills   

The study established that informal assessment procedures such as naturalistic 

observation, psychomotor skills, demonstration of behavioural change and attitudes 

were useful in assessing the acquisition of life skills. The findings underscored the 

role of hidden curriculum and the need for well-developed method in determining 

life skills acquisition in the school environment.  However, the community schools 

appeared to favour formal assessment methods which were conducted through tests 

and examinations for assigning scores. This made life skills acquisition that would 

be useful in transforming girls‟ lives difficult to determine. 

5.3 Conclusions 

In the light of the research findings, the following conclusions are made: 

First, community secondary schools play a significant role in promoting life skills 

among school aged girls. While these girls who are enrolled in community schools 

may not have high academic performance, they benefit from getting socialized to a 

range of life skills that prepare them to face life with confidence. 

Secondly, the use of less resource demanding methods such as debates and sports 

and games, proved that community schools had learning environment that was able 

to help girls learn and practice a range of life skills.  

Thirdly, community schools are trying to integrate the hidden curriculum in their 

formal teaching and learning activities. In doing so, community schools are using 

informal assessment methods to determine the learning outcomes among school 

girls. However, the contribution of hidden curriculum on life skills acquisition for 

girls in community secondary schools was neglected as they were emphasizing more 

on academic achievement.  
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5.4 Recommendation  

In view of the findings and conclusions, the following recommendations are made:   

5.4.1 Recommendations for action  

1. There is need for Ministry of Education, Science and Technology to reform the 

curricula so that life skills appear as a core theme. The current system does not 

seem to emphasize life skills adequately, as well as considering the role the 

school climate plays in girls‟ life skills. 

2. Teachers should recognize and implement hidden curriculum and informal 

assessment methods so that they are able to implement them in schools. 

Currently, teachers seem to focus on the cognitive functions and therefore 

deemphasize the important aspects of life skills. 

3. Parents should be educated on appreciating the contribution of extra-curricular 

activities which are necessary for the acquisition of life skills. Higher 

expectation on academic performance may not be realistic for their children in 

the context of community schools.  

4. Intended life skills are not covered as standalone subjects that could have 

provided sufficient space for life skills to be taught and actively practiced by 

students. Special attention can be drawn also to girls who seem to suffer with 

risky sexual behaviors such as early pregnancies and marriages, STIs and finally 

absconded from school. 

5.4.2 Recommendation for further research 

1. The important question for future study is the degree to which acquisition of 

life skills is related to school learning environment. The findings of this 

study are qualitative and may not provide the quantitative correlation 
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between the two variables. A correlation study can therefore address this 

limitation.  

2. While it is true that the findings can be generalized to the described 

community schools, they may not appropriately represent the situation 

happening in other community schools elsewhere.  Hence there is need for 

more studies which will include more community schools and focus on 

comparing community schools and other types of secondary schools such as 

private and government owned schools with regard to provision of life skills 

to girls. 
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APPENDICES 

Appendix I: Interview Guide for Head of Schools 

Dear head of school, 

My name is Kitia Nasoro Erasto a student pursuing the M.A studies at the 

University of Dodoma. The study intends to obtain information from you regarding 

the influence of learning environment on girls‟ acquisition of life skills in Tanzanian 

ward secondary schools. Your participation will provide very important information 

for this study.   I would like to ensure you that any information you make will be 

kept confidentially. I also assure you that your names will not appear in any part of 

this interview. Please sign this Informed Consent Form that indicates your 

willingness to participate in the interview.  

Name of the school ________________Date……………………………………. 

1. In your opinion, what are the life skills which can be taught in your school? 

2. Which life skills that can be fostered in the school learning environment? 

3. How does the school learning environment promotes girls life skills acquisition?     

4. Why do you think that, extra-curricular activities in your school intended to 

develop girls‟ students‟ life skills acquisition? 

 5. How teaching and learning strategies promotes girls life skills acquisition in 

    Biology and Civics subject? 

6. How do you assess acquisition of life skills among girls in your school? 

                           

Thank you for your cooperation. 
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Appendix II: Interview Guide For Subject Teachers 

Dear subject teachers, my name is Kitia Nasoro Erasto, M.A Education student at 

the University of Dodoma-College of Education (COED). This interview intends to 

share knowledge with you about the influence of learning environment on girls‟ 

acquisition of life skills in Tanzanian ward secondary schools. You are very 

important person to provide useful information on this study. I would like to ensure 

you that any information you make, will be kept confidentially. I also assure you 

that your names will not appear in any part of this interview. Please sign this 

Informed Consent Form that indicates your willingness to participate in the 

interview.  

Name of the school ________________Subject ______________     Sex; Male (    )    

Female (       ) 

1. In your opinion, what are life skills?  

2. How is life skills included in your teaching subject?  

3. Which activities in the school extra-curricular time table are provided so as to 

    promote girls life skills acquisition? 

4. Why do you think that teaching and learning strategies can promotes girls life 

    skills acquisition? 

5. Which methods do you use to determine girls life skills acquisition? 

 

 

Thank you for your cooperation. 
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Appendix III: Interview Guide for Counselling and Guidance Teachers  

Hallo! Guidance and counselling teacher, 

My name is Kitia Nasoro Erasto, M.A Education student at the University of 

Dodoma-College of Education (COED). This study intends to share knowledge with 

you about the influence of learning environment on girls‟ acquisition of life skills in 

Tanzanian ward secondary schools. You are the source of the required information 

as counselling and guidance teacher. I would like to ensure you that any information 

you make, will be kept confidentially. I also assure you that your names will not 

appear in any part of this interview. Please sign this Informed Consent Form that 

indicates your willingness to participate in the interview.   

Name of the school ________________Date……………………………………. 

1. What are the life skills that can be obtained by girls‟ students in your school 

    Environment? 

2. How are these life skills helpful for girls‟ student life? 

3. How are the teaching and learning strategies in the school environment meant to 

     Promote girls life skills? 

4. What are the school extra-curricular activities meant to foster girls‟ life skills 

    acquisition in the school environment? 

5. How are the methods used in your school meant to determine girls‟ life skills 

     acquisition? 

 

Thank you for your cooperation 
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Appendix IV: Interview Guide for Girls School Leavers 

Hallo! My name is Kitia Nasoro Erasto a student pursuing the M.A studies at the 

University of Dodoma. The study intends to obtain information from you regarding 

the influence of learning environment on girls‟ acquisition of life skills in Tanzanian 

ward secondary schools.   I would like to ensure you that any information you make 

will be kept confidentially. I also assure you that your names will not appear in any 

part of this interview. Please sign this Informed Consent Form that indicates your 

willingness to participate in the interview.  

Name of the village..................................Date……………………………………... 

Age............................................................ 

1. How do you understand by life skills? 

2. How do you practice the life skills you have learned at school in your day-to- day 

     life activities? 

4. Mention activities you were doing out of classroom lessons meant to promote 

girls 

     life skills acquisition? 

5. What methods were used by teachers during teaching and learning of life skills in 

     classroom lessons? 

6. How has the acquisition of life skills improved your ability to face demand and 

     challenges of everyday life?  

 

 

Thank you for your cooperation 
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Appendix V: Focus Group Discussion Guide for Girl Students  

Dear students, My name is Kitia Nasoro   Erasto a student pursuing the M.A studies 

at the University of Dodoma. The study intends to obtain information from you 

regarding the influence of learning environment on your acquisition of life skills in 

Tanzanian ward secondary schools.   I would like to ensure you that any information 

you make will be kept confidentially. I also assure you that your names will not 

appear in any part of our discussion. Please sign this Informed Consent Form that 

indicates your willingness to participate in the discussion.  

Thank you in advance. Date................................Name of the school........................... 

Conversation question 

1. How do you understand by life skills obtainable in the school environment? 

2. Can we have examples of life skills provided to girls? 

3. How does the school learning environment promote girl‟s life skills acquisition? 

4. What type of activities do you performs during extracurricular, that promote girls 

    life skills acquisition? 

5. Can you tell methods used by teachers to teach life skills in biology/civics during 

    classroom teaching? 

6. How methods used to assess life skills help you acquiring life skill in the school 

     environment? 

 

 

 

Thank you for your cooperation 
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Documentary Review Guide 

S/N Item Information sought 

1. Biology and Civics syllabus Life skills  

content 

2. School time table Sorts and games, debates and clubs  

3. School documents; School 

regulations, teaching 

materials. Policy document, 

Guidelines on life skills and 

Research reports. 

How are they reflecting girls life 

skills  

 

 

Observation check list 

s/n Observable item Information sought 

1. Classroom teaching and learning 

process. 

Girls demonstration of life skills 

acquisition 

2. Extra-curricular activities. Girls‟ participation in school 

leadership, subject clubs, sports 

and games, debates and morning 

speeches. 
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Appendix VI: Permission Letter from the University Of Dodoma 
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Appendix VII: Permission Letter from RALG 
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Appendix VIII: Permission Letter from Singida District Council 
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Appendix IX: External Examiner Corrections 

S/N TITLE EXTERNAL 

SUPERVISION’S 

COMMENTS 

TYPES OF 

ERRORS 

RESPONSE 

FROM 

CANDIDETE 

1 Title  Top page Title 

adjustment 

Corrected as 

per external 

supervisor‟s 

comment 

2 Conceptual 

framework 

Page 12-13 To move 

conceptual 

framework 

from  chapter 

one to chapter 

two   

Corrected as 

per external 

supervisor‟s 

comment 

3 Grammar Page 1,2,3,15 and 

24 

Grammar 

correction 

Corrected as 

per external 

supervisor‟s 

comment 

 

 


