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ABSTRACT 

The current study, analyzed the English Language Curriculum for Ordinary Level 

Secondary Schools. The study primarily focused on the trends of improvement of 

English language Curriculum, taken since 1997 to the present. It also examined the 

implementation of current English Competency-Based Curriculum (CBC) for 

Ordinary Secondary Schools Further; the study identified some challenges 

encountered by English teachers, in the implementation of English Competency-

Based Curriculum. A total number of 90 participants including teachers and students 

from Lindi Municipality and curriculum experts from district, regional and national 

levels were involved. 

 Data were collected using interviews, lesson observation checklists and 

documentation. Data were analyzed manually through content analysis. Findings 

revealed that, there was little achievement in English Curriculum introduced 

between 1997 and 2005. This was mainly revealed through the examination results. 

For example, the examinations results of 2002 and 2009 showed that, the pass rates 

were below 50% in most secondary schools in the Municipality, except 1 school out 

of 8 schools 

As far as the implementation of CBC is concerned, the findings indicated 9 (45%) 

out of 20 had moderate competence in teaching using CBC. On the other hand, 4 

(20%) out of the total number of English teachers showed low competence in using 

Competency-Based Curriculum. and, only 7(35%) out of20English teachers who 

participated  in the study manifested high competence in teaching the competence-

based curriculum, Therefore, it was concluded that, most English teachers had 

moderate competence in teaching using Competency-Based Curriculum. In view of 

these results, the researcher suggested continuous training on Competence-Based 

Curriculum to enhance effective teaching of English language. in secondary schools. 
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CHAPTER ONE 

INTRODUCTION 

1.0. Introduction 

This study, analyzed the current Competency-Based Curriculum (CBC) in secondary 

schools which evolved from Content-Based-Curriculum of 1997 (MOEVT, 2005). 

The focus of this study was to examine trends, along side its developmental reforms 

from content-based to competency-based, its implementation and challenges 

experienced by teachers in implementing the curriculum. The developmental reforms 

involved making changes in several  areas of the former curriculum  for example the 

old teaching approach which focused on the teacher to leaner-centered; the  

assessment,  to focus more on  skills development and pedagogy. Also, to emphases 

the  use of inquiry mind in learning more than content coverage(MOEVT, 2005) 

However, the question was to what extent were those reforms improved the teaching 

of English language and performance in secondary schools? This study critically 

addressed such and other similar questions by doing three things: First, analyzing 

student‘s scores from both the content-based and competency-based syllabi in terms 

of content, scope, methodology, assessment, instructional time and teaching load. 

Secondly, examining the implementation of current competency-based English 

curriculum, and thirdly, explored challenges encountered by teachers and students in 

the course of teaching and learning English. Finally, recommending strategies to 

address those challenges.  

This chapter therefore, provides the background of the research problem, statement 

of the problem, the purpose of the study, objectives of the study, and research 

questions. It also includes; significance, scope, delimitation of the study as well as 

operational definition of key terms. 
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1.1.Background of the Study 

One of the significant cornerstones of quality education, is the quality of the 

instructional curriculum (Mkonongwa, 2012), Sigalla, (2003); Brown, (1994); 

Tanner & Tanner (1980); and Kerr,(1968). Curriculum defines the learning 

outcomes and the scope of the content to be mastered guided by the language of 

instruction in place. Thus, educational language curriculum mastery is required for 

both teachers and learners, in any level of education. Furthermore, English as a 

language of instructions, particularly in Ordinary Level Secondary schools, is an 

integral component among several significant components of quality education; 

others include; qualified teachers, teaching and learning facilities, good policy and 

sound education budget to mention a few (Tanzania Institute of Curriculum, 2009). 

With regards to this reality, the Government made various attempts in improving 

English curriculum particularlysince 1997 to the time of present study. These 

attempts were not limited to reforms only but also conducting in service training 

programs in different years such as; 1984; 2010; and 2011. The major purpose was 

to raise the quality of teaching the language in Ordinary Level Secondary Schools 

(Brock–Utne,2002). 

The problem of English language teaching, had a long history especially for 

countries that English was either second or third language. Such countries included; 

Quebec, Canada,African and Asian countries. UNESCO (1976) suggestedthat, ―the 

immediate solution for the problem was providing education in a child‘s mother 

tongue‖ Moreover, Mazrui (2004) explaining the situation in Kenya said,  ―a number 

of secondary school leavers and graduates from public schools in  Kenya have a little 

ability to compete in labor  market due to poor language proficiency‖ . Mazrui 
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(ibid)further went on saying that, the problem is a result of poor language teaching 

from primary to universities. For that case, Mazrui recommended a need of changing 

language policies in the East African Community countries, including Tanzania, 

Uganda, Rwanda and Burundi. 

Rubagumya(1990) (in Mushi, 1991) commented that;  

In Tanzania, the changing emphasis of English teaching started to be realized soon 

after independence in 1960s and1970s when nationalistic sentiments were so high in 

Tanzania to the extent that; those who spoke English in the public were accused of 

having colonial hang over. Therefore, English was given less opportunity to be used 

in public services including mass media, public services and schooling. (Elenthera, 

n.d.).    

Between 1970s and 1980s various academic scholars in Tanzania, proposed adopting 

one common medium of instruction in all levels of education. Essentially to use 

Kiswahili in teaching in schools due to unsatisfactory progress in school academic 

performance, hindered by the poor mastery of English Language for both teachers 

and students (Roy-campbell,1995;Mvungi, 1974; 1982; Katigula, 1976; Mlekwa, 

1977; Mlama&Matteru, 1977; Moshi, 1983; Roy-campbell&Qorro, 1987; and 

Kibogoya, 1988). 

As a response to combating the problem of English teaching in Tanzania, the 

government from the year 1984 initiated a special program focusing on improving 

the teaching and learning of the language, a program called English Language 

Teaching Support Project (ELTSP). The program was funded by Overseas 

Development Administration-UK (ODA) and managed by British Council. Primarily 

the aim was to strengthen the teaching of the language in all schools in Tanzania. It 
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was also aimed at providing more opportunities to learners to practice the language 

and improve their ability in other subjects.  Hoping that, the program could not only 

strengthen the teaching/ learning but, also enhancing the standards to be realized in 

secondary schools, and improve performance. Ministry of Education and Culture, 

(1999) 

Parallel to this program, in 1997 the government introduced a content-based English 

language curriculum with almost the same motive as in (ELTSP) that was 

strengthening English language teaching in secondary schools (MoEC, 1997). The 

major characteristics of the curriculum were that, it emphasized the content to be 

covered rather than competence to be acquired by students (Tilya&Mafumiko, 

2010). The content-Based curriculum also emphasized the learning of grammar of 

English in terms of (forms, rules, structures and other isolated sentences and items) 

and ignores usage of English.  

However, in 2005, the government realized that the objectives of the Content-Based 

English Curriculum and other initiatives were not effective, and it was realized that 

most of secondary school leavers, suffered inadequate mastery of the Language 

(Mushi, 1991; UDSM Auditing Report, 1999). To address the problem of poor 

mastery of education language in Tanzania, the government made a further step by 

introducing a competency- based English curriculum. The focus and aim were 

expanded to include not only content but, also knowledge and skills to the learners 

(MoEVT 2005). The English competency- based curriculum was intended to prepare 

learners who were proficient in using the language in social context. According to 

(MoEVT,2005) in (Kitta& Tillya,2010) a competency-Based Curriculum aimed at 

combining and developing learners  knowledge, skills, attitudes and behaviors to 

enable individual students carry out tasks to a required manner.  Nevertheless, the 
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introduced English Competency-Based Curriculum had hardly changed in terms of 

content to be covered in Ordinary secondary Schools.  However,the Competency-

Based Curriculum was said to be too ambitious or arbitrary about the learner‘s 

potential that had to grasp the concepts therein. (Mushi,1991).  

As a result, the situation of English teaching in secondary schools in the country left 

a lot to be desired. The analysis of the English improvement trends and examining 

the level of implementation and challenges encountered by English teachers during 

the implementation of Competency-Based English Curriculum was an imperative 

condition that this study tried to fulfill.  The   analysis  focused on level 2- that 

is,secondary education  in Tanzania:  Thus, the study specifically examined the 

structural changes underwent over the past two decades since 1997 to 2005, the 

improvement opportunities that were  realized by both teachers and students in the 

course of teaching and learning. It furthermore included a discussion about various 

challenges encountered during the prescribed period.  

1.2. Statement of the Problem 

There islimited analysis of the current competence-based English curriculum to 

reveal its implementation in terms of content, scope and assessment. Furthermore, 

studies on education in Tanzania revealed that the performance of students in most 

subjects including English language in Secondary School is deteriorating in the years 

1990s and  2012 (United Republic of Tanzania, 2012; NECTA, 2012, 2011, 1998 & 

1997). A number of reasons appear to be responsible for such deterioration as 

Mushi,(1991), states: Firstly, poor teaching strategies of the language. Secondly, 

shortage of competent English teachers, thirdly, lack of English text books and 

English language laboratories.  

Further, Osaki and Njabili (2004) denoted that, overcrowded classrooms, lack of 
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teaching resources in language subjects and the lack of experiences to most English 

teachers were among the reasons that affected teaching and learning in secondary 

schools. 

Similarly, Goodchild(2012) commented that, there was a problem of English 

teaching in the native speakers countries, including America and Canada. Some of 

these problems were; traditional methods of teaching and lack of competent English 

teachers. Others are; associated with the lack of seriousness among both teachers and 

students and poor method of teaching. 

Bhandari, (2014), reports that, teachers in India face the problem of English teaching 

due to student‘spoor English language background. Therefore, teachers have to use 

code-mixing during teaching-learning of English, which pose a lot of challenges to 

English teachers.   

In African context, Uys, Walt and Botha (2007), reported that, an influence of 

foreign language over vernacular languages in communitiescreates a problem in 

foreign language teaching including teaching of English. Therefore,Odia and 

Omofonmwa (2007) and Uys, et al (2007) recommended on the use of bilingualism 

in teaching and learning of any foreign language as well as English. 

In Tanzanian the problem of English teaching is associated with language policy. 

This is due to the fact that, the policy allows both, English and Swahili to be used at 

all levels of education that‘s primaryand secondary. At primary English is taught as a 

subject while, atsecondary and higher levelit is used as medium of instructions . 

(URT, 2014) 

Furthermore, Moilanen (2008), commented that, one of the problems of education in 

Tanzania is poor command of English which causes under-achievement to students. 
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The basis of the problem is both to teachers and students and poor preparation of 

students who were taught with teachers who had low proficiency in English. 

Despite the availability of data on the problem of English teaching in secondary 

schools, there are hardly identified studies that have been carried out concerning the 

analysis of English language teaching curriculum. 

1.3. Purpose of the Study 

The purpose of this study was toanalyze the trends of improvement that English 

curriculum underwent since 1997 to the present, also to examine the implementation 

of the Competency-Based English Curriculum used in secondary schools. Finally, 

the study identified some challenges that encountered by English teachers in the 

implementation of competency-based curriculum.  

1.4.1. Objective of the Study 

The main objective of this study was to analyze English Language Teaching 

Curriculum for Ordinary Level Secondary Schools in Tanzania: Trends, 

implementation and Challenges. 

1.4.2. Specific Objectives 

The study was guided by three (3) objectives as follows. 

i. To analyze the trends of improvement that English curriculum underwent since 

1997 to the present.   

ii. To examine the implementation of Competency-Based English Curriculum, its 

practicability and effectiveness  

iii. To identify challenges encountered by English teachers on implementing the 

CBC. 
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1.5. Research Questions 

Presented below were the research questions: 

i. What were the trends of improvement that English Curriculum underwent 

since 1997 to the present?    

ii. How was English Competency-Based Curriculum in Ordinary Level 

Secondary School implemented? 

iii. What challenges were encountered byEnglish teachers in implementing 

theEnglish Competency-Based Curriculum? 

1.6. Significance of the Study 

The study was expected to reveal information that may be needed to enhance 

classroom interaction among students in the course of teaching and learning of 

English. It will also, help English teachers improve their way of teaching and 

learning of English, so as to enhance quality education delivery in secondary 

schools. Other expected beneficiaries of the study include parents, curriculum 

developers and policy makers.  The study findings will help the mentioned education 

stakeholders to be aware on the weaknesses of the language Policy of Tanzania so as 

to improve English language teaching curriculum. In a broad sense, the study 

intended to add to the growing research literature and set a motivation for further 

studies.  

1.7. Scope of the Study 

The study, analyzed the trends of improvement of English curriculum in Ordinary 

Secondary Schools in Tanzania. The main concern was on; trends, implementation 

and challenges. The study took place in Lindi Municipality. The basis for analyzing 

the trends of English Curriculum, were the students‘ scores in form four 
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examinations before and after the introduction of English Competency-Based 

Curriculum in 2005. The implementation was examined through observation of 

English teachers teaching techniques.  

1.8. Delimitation of the Study 

The study was limited to two English language curricular established for ordinary 

level secondary schools since 1997 to 2005 and these were, the content-based and 

the competence-based English curriculum. The respondents were limited to some 

ordinary level secondary school Students, English Teachers and Curriculum Experts. 

1.9.Operational Definition of Key Terms 

In this study some terminologies and phrases, were given particular or 

customizedmeanings as follows: 

1.9.1. Educational Language 

Educational language, according to ETP (1995) is a language which is chosen by a 

country or authority to be used in a particular level of education. For example, in 

Tanzania, Kiswahili is an educational language from pre-primary to primary 

education while English is an educational language for post primary education. It is 

also commonlyknown as ‗‘Language of Instruction (LoI)‘‘ Or ‗‘ Medium of 

Instruction‘‘ (MoI). However in the present study, deliberate endeavors were made 

to avoid using the term‘‘ instruction‘‘ due to its mono-directionality. It implies a one 

way transfer of knowledge or information from the teacher to the leaner. Thus, 

English language at this context is what referred to as educational language in 

Tanzania Secondary Schools.  
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1.9.2. Paradigm Shift 

Kita &Tilya, (2010), viewed a paradigm shift as a shift from teacher-centered to 

learner-centered approaches to learning. In the present study, itimplied a change 

from one way of thinking to another. The main elements involved in the shift of 

curriculum paradigm in Tanzania, were competence development; learner centered 

teaching approach; cooperative learning and, assessment. It was generally a 

paradigm shift from behaviorism thinking to constructivism perspective of thinking. 

1.9.3. Competence 

It was defined as a complex set of behaviors built on the components of knowledge, 

skills, attitudes and behaviors. Competence is regarded as personal ability to take 

action (Kimaryo, 2007). Competency-Based teaching, is all about active learning 

helping students learn how to learn rather than covering the content only 

(Kitta&Tilya,(2010). With regard to this study, competence was used to mean 

teachers ability to teach English language in ordinary level secondary schools in 

Tanzania.  

1.9.4. Assessment 

According to Sigalla (2003), the term when used in education means a process by 

which information is obtained relatively to some known objectives or goals. In a 

broad sense, the term is conceptualized as the process of gathering and discussing 

information of what students know, understand, and can do with their knowledge as 

a result of their education experience. The process culminates when the assessment 

results are used to improve subsequent learning (Huba& Freed,2000) in (Kita & 

Tilya,2010). In the current study, assessment was used to mean English teachers 

teaching techniques in assessing student performance in English. 
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1.9.5. Curriculum 

According to Kerr (1968) in Sigalla (2003) considers curriculum as all the learning 

activities that, are planned or guided by the school, whether was carried in groups 

or individually, inside or outside the school. On the other side, TIE,( 2009) defined 

curriculum as an official document which carries learning objectives, content , 

learning strategies, evaluation and so forth. Curriculum can be hidden, overt, and 

the like. In the current study, curriculum was used to mean English content-based 

and competency-based curricula respectively. 
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CHAPTER TWO 

LITERATURE REVIEW 

2.0. Introduction 

This chapter presents the literature that was surveyed in the current study. The 

chapter has been organized as follows; first, the theoretical framework and 

conceptual framework are presented. Secondly, the summary and knowledge gap 

from the reviewed literature are drawn. The major themes of the chapter include; 

historical background of English as educational language in Tanzania, educational 

language as a global issue, trends of English teaching improvements in Tanzania 

secondary schools; implementation of Competency-Based Curriculum in Tanzania, 

the differences between content-based and competency-based curriculum and issues 

affecting English teaching as education language. Other themes were the role of 

educational language during and after the schoollife,teacher‘s role in developing 

students English language competence and established measures taken to improve 

English teaching in the context of Tanzania. 

2.1. Theoretical Framework of the Study 

This section, presents the theoretical framework that was adopted in this study. The 

study was guided by A Theory of Change. The theory is adapted in this study so as 

to guide collection and data analysis. The theory is suitable for studying the 

structural changes that occurred in the English Curriculum since 1997 to the present.  

2.1.1. Theory of Change 

The Theory of Change emerged from program theory in the mid 1990s.The founders 

of the theory were; Huey Chen, Peter Rossi, Michael Qunn Patton and many others. 

The theory was used in this study because it was suitable to guide investigation of 
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effectiveness of the English programs. Another advantage of the theory was that, it 

was useful in measuring outcomes of change.  The theory suggested that, an 

outcome of any introduced changes should be understandable in concrete, 

observable and measurable terms. That is why; one of the objectives of this study 

was to examine the trends of improvements that English curriculum underwent since 

1997 to the present. The basis for studying the trends of English improvements was 

student‘s grades in national examinations.  

2.2. Historical Background of English as Educational Language in Tanzania 

In Tanganyika English was first introduced in education system during the British 

rule, between1920-1961. Since then, English was made an important educational 

language (Roy-Campbell, 1995). Therefore, the current situation of English teaching 

as education language in Tanzania evolved gradually in the course of time. It 

wasargued by Rubagumya(1991) as cited in Mushi (1991) that, a dual language 

system in Tanzania came into exist soon after the colonial invasion in Tanganyika. 

During German rule (1884-1919), the use of Kiswahili as an educational language 

was introduced, although local languages were also used particularly in lower 

primary schools (standard 1-4). Meanwhile, English at that time was used in post 

primary and tertiary education and Kiswahili remained as an educational language in 

lower levels (Osaki, 2011). When Tanganyika regained its political independence in 

1961, English remained as the important language of education, even though it 

assumed less important in other spheres, particularly government, business and 

social interaction (Roy–Campbell, 1995). 
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 Furthermore, Lwaitama and Rugemelira (1990) in  (Elenthera, n.d.), explain that, 

  …during the world political change (in 1980s) the Late J. K. 

Nyerere announced that English is needed in Secondary Schools 

in order to encourage Tanzanians to learn and value the 

language… 

The words by Nyerere above, witnesses the importance of English language to 

secondary school students.Nyerere called for valuing the language among 

Tanzania citizens including secondary students. This was due to a number of 

advantages that might be contributed by English language.  

Elenthera, (n.d.), asserts that in 2001 during the introduction of the Education 

Sector Development Plan (ESDP), English was listed under the strength of 

secondary education (as one factor which evoke quality of education).   

The structure of official language use currently in Tanzania education is much as it 

was during  independence, that is,  Swahili was  the language of instruction in 

primary schools, while, English in secondary schools. Thus, the language policy of 

Tanzania according to the national website states: 

…the main feature of Tanzania’s education system is the bilingual policy, 

which requires children to learn both Kiswahili and English. English is 

essential, as it is the language which links Tanzania and the rest of the 

world, through technology, commerce and also administration. The 

learning of the Kiswahili enables Tanzania’s students to keep in touch with 

their cultural values and heritage. English is taught as compulsory subject 

in the primary education whereas at post primary education is the medium 

of instruction. With regard the Kiswahili, it is the medium of instruction at 

primary education while at tertiary education is taught as compulsory 

subject at secondary education and as option at tertiary education. (United 

Republic of Tanzania)… 

 

The excerpt above insisted the importance of English as both educational 

languages in post primary education and as a language of communication outside 

school context. It also insisted that, the language is a key factor in technology, 
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international communication and administration. Therefore, English is regarded 

as important language for an individual to prosper. Lastly, the excerpt also 

witnesses the continuation of dual language system of Tanzania.   

 

2.3. The Role of Educational Language 

Educational language refers to the language which is chosen by a country or 

authority to be used in a particular level of education, for example, in Tanzania the 

government decided to use Kiswahili as educational in primary schools and technical 

schools, while English was used in post primary education (URT, 1995). The major 

role of educational language, was to make schools more inclusive and participatory, 

and will go a long way to attracting children to school, keeping them in school, 

helping them succeed in learning literacy and other curricular content, and giving 

them an equitable opportunity to participate in society. (TIE,2009). 

Therefore, educational language is a crucial devise through which teaching and 

learning activities are accomplished. The success of the teaching-learning activity 

was dependent upon the competence of the participants in the language and student‘s 

performance, such as classroom interaction, and social perspective, could highly 

influenced by educational language competence. (Mkonongwa, 2012); UNESCO, 

1950); and Mtana, 2013). 

On the other hand, educational language influences the issue of social capital (the 

knowledge that an individual possesses) and social space (the use of that knowledge 

in the society). Writing about the two concepts, Bourdieu &Wacquant (1992) in 

Mtana (2013) argued that, those who had enough knowledge of the educational 

language, were likely to perform better and prosper in life; while those with less 

knowledge were likely to perform poorer and fail in life. The two concepts (social 
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capital and social space) are generally associated with a power of using ideas and 

language to argue, discuss and instruct others.  

Furthermore, educational language could act as a unifying factor when was familiar 

to all level of education (Mazrui, 2004, Brock –Utne (2000) in Mwinsheikhe 

(2003).Therefore, educational expertsargue that, relevant content learning and 

effective classroom communication can be easily acquired, through effective 

teaching of educational language.  

2.4.Educational Language Teaching as a Global Issue 

The problem of educational language teaching had been studied globally. According 

to Coomba(1985) in Roy-Campbell, (1995) educational language teaching will 

continue to be a problem into the 21
st
 century, if corrective measures will not be 

taken as soon as possible. In Some countries, English teaching problems are 

associated with contradiction against dominant local languages (Mazrui, 2004). For 

example,in Quebec and Canada whereby French contradict with English. Therefore, 

in the two exemplary countries, the teaching and learning of English has become a 

serious issue (Elenthera, n.d.).  

A lot of research had been carried out in the Western World particularly in the 

United Stated and Canada about the problem of English teaching.  Those studies 

show that, English language teaching favors those who are native speakers and 

disfavor others. (Mtana, 2013).So, English teaching techniques should also consider 

those who are second language users of English.  

Literature also, demonstrated the continuation of hot debate among elites in 

Malaysia on English language teaching due to lack of competent English teachers 

(Tan,2002). Furthermore, there was growing notion that, English was a dominant 
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language in urban rather than in rural. Thus, the language seemed as a dividing 

factor between rural and urban as English was hardly used in rural areas and 

regarded as a foreign language while in urban the language seems to be widely used 

in almost all important spheres of life. (Hazita (2002) in Tan (2002) 

In African educational systems, the problem of educational language teaching had 

been reported in many African countries such as South Africa and Nigeria. The 

problem was associated with language policies which emphasized the use of foreign 

language as education language while they lacked competent teachers.(Mazrui, 

2004). Uys, Walt, Berg and Botha (2007) reported that, lack of attention to both 

teachers and education authorities in English  language teaching  skills, may be 

considered a ‗‘raison d‘être‘‘ for learners‘ lack of academic achievement in South 

Africa.  As a result, there was English incompetency among students and teachers 

which lead to poor performance, cheating in examinations and other unwanted 

behaviors. Furthermore, Uys et al. (2007) proposed that, special attention was 

required to assess and analyze English teachers‘ ability   to teach using second 

language medium of instruction (L2MoI). Another proposal was to include subject- 

content teachers in teaching the language.  

In Nigeria the literature indicated that, one of the vexing problems, affecting Nigeria 

education system was low proficiency in English language among many secondary 

school pupils and this had been reported to be caused by poor teaching techniques 

among English language teachers (Odia & Omofonmwan, 2007). 

In Tanzania, different studies had also been carried out on the problem of English 

language teaching, since early 1970s. . However, there were two groups of language 

activists, those who preferred Kiswahili to be medium of instruction from primary to 
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tertiary and those who preferred English to be used from primary to tertiary.  For 

those who favored Kiswahili, complained that most secondary school teachers and 

pupils had low level of Englishproficiency hence, most classroom practices were 

regularly done in Kiswahili, while students were writing in English. Therefore, in 

such circumstances learning was hardly taking place. As Mutasa (2002) in 

Mwinsheikhe (2003) asserted that, if pupils do not understand the language used in 

teaching, it means they do not and cannot receive education. That means new ideas 

and knowledge cannot be transmitted to them. Ishumi (1994) concluded that; 

mastery of English language is a key in the efficiency and eventual effectiveness of 

the teaching and learning process.  

English language teaching experienced a lot of problem in Tanzania secondary 

schools since 1980s. Cripper and Dodd (1984) in Roy Camp- bell (1995) pointed out 

that, the level of English teaching in forms I-IV was so low that, to make the 

language medium of instruction was not possible. As TamimAmijee in Roy –

Campbell and Qorro (1987) demonstrates his experience while at school. He asserted 

that; 

…there is the feeling of incompetence and loss of confidence as a result of 

poor or hardly any grasp of English. I know classmates who stayed dumb 

in the classroom rather than embarrass themselves in a language they were 

not even sure that understand…. A student, although learning in English, is 

still thinking in Kiswahili. Every time she/he contributes in the classroom, 

she/he actually translates his thoughts into English first before speaking 

unless she/he merely required mentioning a piece of information she/he 

memorized.  And worse still, the responses from the teacher or other 

students will be translated back into Kiswahili in order for the student to 

actually understand the answer… 

 

From above quotation it was noted that, students in ordinary level secondary 

schools had difficulties in learning using English medium of instruction due to 
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low competence of teaching the language among secondary schools teachers. 

The excerpt also had revealed the students experience that, sometimes teaching 

using English language was impossible in secondary schools, due to English 

incompetence among both teachers and students. As a result, teachers used to 

mix English and Kiswahili in the course of teaching and learning.   

2.5. The Trends of Improvement of English Language Curriculum in Tanzania 

Since 1984, when the government introduced the English Language Support 

Teaching Project (ELTSP), the effort went on time after time. Similarly, fourteen 

years after the (ELTSP), there was a need of improving English language teaching in 

secondary schools Therefore, in 1997, Content-Based English Curriculum was 

introduced, and the main focus was to address the long standing problem of English 

language teaching in Tanzania Secondary Schools. Therefore, in 2005, another 

English Curriculum was introduced, together with in service programs to English 

teachers between 2010 and 2011 (Mkonongwa,2012).  

Introduction of Content-Based Curriculum in 1997 was a result of unsatisfactory 

English proficiency among secondary school graduates who were joining 

universities. This was revealed by evaluative studies on English language 

improvement programs in Tanzania that had been conducted by various scholars. 

These evaluative studies include the one by The University of Dar Es Salaam 

Academic Audit Report (1999) and Mekacha (1997) in Brock-utne (2002), which 

commented that, even following the establishment of ELTSP and its implementation 

for ten years but a little, if not any achievement, was witnessed. It was further said 

that, secondary schools leavers experienced the problems of English writing and 

speaking respectively.  
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Simmond, Kiwa, Nda and Kazaura (1991) in their monitoring report on ELTSP 

asserted that, even after the introduction of ELTSP 1984, secondary school culture 

remained unchanged since Kiswahili was the dominant language in all aspects 

compared to English, except in few schools. 

The similar study was conducted by Cripper and Dodd (1984) which witnessed the 

low levels of English teaching in most schools for effective learning to take place 

(Brock–Utne, 2002). 

Generally, the presented studies above demonstrated that, the trends of English 

improvements in Tanzania had about two decades now. However, those efforts 

seemed not yield intended objectives. This had been revealed by evaluative studies 

on secondary school leavers whom showed low proficiency in using the language. 

As a result, the low proficiencywas said to affect classroom interaction among 

students and teachers, in ordinary level secondary schools, hence affect performance 

among secondary schools leavers.  

2.6. Implementation of Competency-Based Curriculum 

The concept of competence in education had been used in various countries like 

South Africa and Denmark from 1980s, and during the current study,  it was a 

curriculum ideal in Tanzania. The implementation of competency-Based Curriculum 

in Tanzania ordinary level secondary schools had experienced a number of 

challenges since its introduction in 2005, including English Competency-Based 

Curriculum.  

Kimaryo, (2007), pointed out that, most of ordinary level secondary school teachers 

and curriculum developers had insufficient knowledge on the term competence, as 
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they view it as ujuzior uwezorespectively. Such contradiction among educational 

stakeholders, raised the question that, to what extent are English teachers competent 

in the implementation of competency-Based Curriculum? In a real sense, the term 

when used in education, it means a set of behavior built on the components of 

knowledge, skills and attitudes (ibid). 

Moreover, Shulman and Abell (1987) in Kimaryo,(2007), viewed teachers 

competence as teachers ability to enable learners to learn independently. Teacher‘s 

ability, on the other side, referred to, subject matter knowledge (SMK), pedagogical 

knowledge (PK) and knowledge of context (KofC). 

Kafyulilo, Rugambuka and Moses(2012.), explained that, most secondary school 

teachers theoretically seemed to know the meaning of competency while there 

wasliterally poor implementation. Bloom (1971), contended that, Competency-Based 

Curriculum emphasized on outcome in a work place and not how an individual 

states. Therefore, there was a need of examining the implementation of the current 

English Competency-Based Curriculum in ordinary level secondary schools which 

was the leading factor in secondary schools performance among secondary school 

leavers. 

To sum up, it was noted that, implementation of English Competency-Based 

Curriculum referred to English teacher‘s ability in the classroom practice and not 

theoretical perspectives alone. On the other hand, English teachers competence could 

be revealed through subject matter knowledge, pedagogical knowledge and 

knowledge of context. Therefore, English teachers were important figures to impart 

English knowledge, skills and attitudes to students.  
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2.7 Contrasting Content-Based from Competency-Based Curriculum 

This section, presents the differences between English Content-Based Curriculum of 

1997 and English Competence-Based Curriculum of 2005. The presentation is based 

on documents related to the two English curricular and other curricular guidelines. 

Trends and improvements of English Curriculum had great impact on teaching and 

learning of English in Ordinary Level Secondary Schools. It was therefore, observed 

that, Content-Based Curriculum of 1997  varied a lot to the Competency-Based 

Curriculum of 2005 in terms of content, scope, methodology (transmutation), 

assessment, instructional time and  teaching-learning load.  

Table 1: The Differences between Content and Competency-Based Curriculum 

Aspect Content-Based 

Curriculum 

Competency-Based  

Curriculum 

Content The emphasis was on the 

amount of knowledge, 

skills and attitudes 

acquired by students 

The emphasis is on how 

students acquire 

knowledge, skills, and 

attitudes. Therefore, 

content can be used to 

develop learning skills.  

 

Scope The aims of education 

were to solve the 

education problems in 

society. 

The aims of the 

education is to solve 

both social and 

education problems. 

 

Methodology Teacher-centered was 

preferred. That is the 

teacher was an 

information giver. 

Learner-centered is 

preferred. This approach 

view the teacher as a 

coach and facilitator 
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Assessment 

 

 

 

 

 

 

The effectiveness of 

teaching and learning, 

was measured by looking 

what a student has scored 

in finals without 

considering his 

competence 

Due to the fact that, 

many stakeholders are 

involved (society, 

students, teachers, 

internal and external 

moderators).Therefore, 

assessment is a 

continuous process. 

 

Instructional Time The time was not clearly 

shown. Therefore, it was 

difficult to plan for 

teaching and out class 

activities.  

 

There is clearly shown. 

So, it is very simple to 

plan for teaching 

activities and out class 

activities. 

Teaching Load The curriculum requires 

the teacher to prepare all 

teaching activities 

Teaching load is reduced 

because most of the time 

students participating in 

preparing T/L activities. 

Source: Field Data, 2014  

In the aspect of content, it was documented that, there was a difference between 

content and competency-based curriculum as shown in the table 4.9. Baima, 2004; 

Weimer,2002 (in  Tilya&Mafumiko, 2010) asserted that, the content-Based 

curriculum insisted on the amount of academic content, memorization of facts, 

principle and concepts and learning outcome. But not on how students acquire the 

content. While competency-based emphasized on both how the content, facts 

principles and concepts and learning outcomes, are acquired and the academic 

content itself. 
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The second aspect was scope. Content-Based curriculum was aimed to prepare 

learners who could serve the society as teachers, nurses, casual laborers and doctors. 

While the objectives in competency-based was to promote social skills that value 

hard work, creativity, professionalism, skills in entrepreneurship, participation in 

democracy and decision making. Other elements in competency-Based curriculum 

included; the courage to doubt everything and question the ongoing practices, and 

capacity to generate new ideas and solve problems instead of just talking about it 

(Tilya&Mafumiko, 2010).  

Another aspect was methodology. As shown in the table 4.9, in content-based 

curriculum, the teaching method was primarily teacher-centered approach while 

participatory approaches were hardly used. On the other hand, in competency-based 

curriculum, the dominant approach was learner-centered. Huba and Freed,(2000) 

commented that, the competency-based curriculum  advocated of  learner–centered 

teaching methodologies. Huba and Freed (2000) further argued that involving 

learners enhances motivation, which in turn heightens achievement. But in the 

content-based curriculum, learners were not significantly involved rather they were 

required to passive and listening to the teacher. This method did not give adequate 

chances for students to interact among themselves, with teachers as well as with 

teaching/learning materials. 

Mode of assessment also differed between two the English curricula. In content-

based curriculum aims of assessment was to measure students outcome, without 

considering other skills acquired by students. Contrary to the competency-based, this 

took an assessment as a means of measuring student‘s achievements. That is, include 

knowledge, skills, attitudes and behaviors (Kitta&Tilya, 2010). 
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The instructional time was another aspect which demonstrated the difference 

between content-based and competency-based curriculum. It was observed that, the 

time shown in the curriculum assisted teachers to prepare scheme of works, lesson 

plans and lesson notes with less effort. Contrary to content-based curriculum which 

required the teacher to think the time to be used in each topic weekly, monthly, term 

and yearly (MoEVT, 2005). 

Another aspect which showed the differences between the two curricula was 

teaching load. Weimer, (2002) explained that, competency-based curriculum was in 

class strategy which encouraged student‘s interaction with the content, with one 

another and the teacher, and with learning process. It encourages student‘s reflection, 

dialogue and engagement. Therefore, teacher‘s work was essentially to guide and 

facilitate. But content-based required teachers to do all activities in the course of 

teaching and learning 

2.8. Issues Affecting English Teaching as Educational Language 

Teaching is a professional which requires methodology and some amount of 

knowledge of learning content to be possessed by an individual. English teaching, on 

the other hand, requires teachers who are fluent in the language skills (reading, 

writing, speaking, and listening). Commonwealth Conference on the teaching of 

English language, held at Makerere University in Uganda in 1961 took note of 

success and failure of teaching the language as the medium of instruction. And had 

following to comments; 

…In countries where English is regarded as a second language, its 

teaching should be based on its direct use as a spoken language and it 

should be introduced as early as possible in the child’s school life, when 

this is of advantage to the child (when English is used as a teaching 

language at an early stage in the school program)… 
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From above excerpt it was noted that, English teaching problems had been noted 

since the early 1960s. Therefore, the language experts listed some issues that 

affected an effective teaching of the language long time ago. Some of them were; 

lack of practice, and delay of the introduction of the language to the children. As 

Roy-Campbell (1995) argued that, teaching English   was indeed a pedagogically 

difficult issue, for many countries. 

Osaki and Njabili (2004), further posed a number of reasons that affect English 

teaching in secondary schools. Such reasons were; bad mentality to new way of 

teaching, lack of books, overcrowded classrooms, which were not supporting 

learner-centered approach and most of teachers were not competent. All in all, 

English teaching encounter a lot of challenges in Tanzania ordinary level secondary 

schools. Apparently, some of these challenges were lack of competent English 

teachers, facilities, and supportive environment. It was noted however that, the 

mentioned challenges affect implementation of English competence-based 

curriculum in ordinary level secondary schools 

2.9. Teachers’ Role in Developing Student’s English Language Competence 

Mazrui, (2004), stated that, English language is either a second, third or fourth 

language in many African and Asian countries. According to English dictionary, a 

second language (L2) refers to any language which is acquired in addition to a 

person‘s first language. Therefore, language learning influenced by maturity control, 

innate abilities and environment through which one was born and grew (Aitchison, 

1997) in (Moore,2010). According to Moore, language was learned by imitation. 

Thus, language learning was accelerated by examples from parents and siblings just 

always teachers do. 
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 Moore (2010) pointed out three major roles that English language teacher should 

consider while teaching the language. The first role was to consider the function of 

language. It refers to howlearners were helped to be competent in making request, 

ask questions, and statements. Thus, teachers should prepare activities like dialogue 

which lead to function of language. 

The second role of the English language teacher was to enable students make a 

meaning of the language. Therefore, the teacher had to prepare activities which 

helped learners show performance like role plays. For example children might had 

competence which they had no occasion to demonstrate.  

The last role was the structure of English language which was the way the language 

was put together in writings. Therefore, the teacher had to guide his or her learners 

to make frequent use of dictionary and read many stories books for the purpose of 

increasing their vocabulary.  Generally, teachers had the role of making learners 

understand their academic concepts due to language competence (Grandall, 1998, in 

Good-wyn and Findlay 2003). 

Therefore, from above explanations, it was noted that, in the course of teaching and 

learning, English teachers had the expected role of developing language skills among 

the learners. The major roles were, function of the English language, meaning and 

structure. Additionally, English teachers had to act as a role model to the learners, as 

students would imitate the way teachers speak, act and write.  

2.10 .Strategies to Improve the Teaching of English in Tanzania 

Studies on English language teaching in Tanzania showed that, the government had 

embarked in developing Quality Teacher Education as means of improving the level 
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of English teaching, in the education system in Tanzania including in ordinary level 

secondary schools (Bright Education Trust Fund, 2004). It was about three decades 

since the government initiated various strategies of improving English teaching in 

secondary schools (ELTSP 1984, Content-Based Curriculum, 1997, Competency-

Based Curriculum, 2005 INSET 2010 and 2011) but a little had been achieved yet. 

The programs were mainly aimed at providing teaching and learning facilities while 

hardly put much emphasis on teachers training. The government recently, 

established the four year English project known as English Quality Improvement 

Project-Tanzania; English Language Teaching (EQUIP-T ELT), which was launched 

on May, 2013 (DailyNews, 2013).The major purpose of the program was to develop 

capacity of tutors in government Teachers Training Colleges and Student Teachers 

to communicate in English and extend their teaching capacity to teach (Kawambwa, 

2013). However, with all efforts done by the government of Tanzania, the problem 

of English teaching in secondary schools was being reported.   

2.11. Summary & Knowledge Gap 

The reviewed literature, witnessed the problem of English language teaching as both 

an educational language and a subject in Tanzania and developing countries like 

Nigeria, South Africa and Kenya, as well as some developed countries such as 

America and Canada. 

 A study by Kafyulilo, Rugambuka, and Moses (2012) investigated the knowledge of 

pre-service teachers on competency –based curriculum. The findings of their study  

showed that, student-teachers had insufficient knowledge on competency-based 

curriculum. Contrary to the study by Kafyulilo, et al (2012) which studied 

inexperienced teachers and the study took place out of the context, the present study, 
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took place at teachers‘ working place (at schools) and participants were experienced 

English teachers and Curriculum Experts. 

Another shortcoming of the study by Kafyulilo, et al (2012) was that, it was difficult 

to study all secondary school curricular in a single study and it did not specify in 

which   curriculum level of education was studied; but the present study aimed at 

studying only English language competency-based curriculum in ordinary level 

secondary schools. 

Likewise, in the study by Kafyulilo, et al (2012), participants were given ample time 

of about four days to think on the answers something which might be vulnerable to 

the findings. But data in this study were collected once at a time to avoid cheating 

and other dubious deals.  

Other studies such ass by Mgalla and Mbulanya (2008); Komba and Nkomba (2008) 

and Wood (2007), studied the number of competent and qualified teachers to ensure 

the implementation of competency-based curriculum in Tanzania secondary schools. 

They all reported serious shortage of well qualified and expert teachers, hence, they 

predicted the absence of effective competence learning styles, assessment and lack 

of examination regime, able to reinforce the new approaches and reward students for 

their ability to demonstrate what they knew. Although the present study 

appreciatedthe contributions made by the studies ofKafyulilo et al (2008) ,Alphonce 

(2008); Mgalla and Mbulanya (2008); Komba and Nkomba (2008) and Wood 

(2007),  their  studies  took place within short time one to two years after the 

introduction of competency-based curriculum in education system of Tanzania. 

Therefore, it wasapparently too early to study the effectiveness of the 

implementation of CBC.  
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Despite the availability of data on the implementation of competency-based 

curriculum in Tanzania secondary schools; the researcher believed that, 13 years 

since the introduction of CBC was a reasonable time for conducting another 

research. This was even relevant with English language competency-based 

curriculum, which was considered by most of academic scholars to be the leading 

factor, for mass failure in Tanzania secondary schools (Mtana, 2013).Finally, the 

researcher realized that, there were hardly identified studies that hadbeen carried out 

concerning the analysis of English language curriculum, particularly in Lindi 

Municipality.. 

2.12. Conceptual Framework for the Study 

In order to analyze English language teaching curriculum in Secondary Schools, a 

study adopted a comprehensive conceptual framework which helped in the 

organization of the study and the conduct of the analysis. Thus, the CIPP model 

proposed by Stufflebean, Madus and Kalleghan, (2000) has been used. CIPP stands 

for C= Context; I=Input; P= Process and P=Product. 
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Figure 1: Conceptual Framework for the Study 

   Context Input Process Product 
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Performance 
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Source: Adopted from Stufflebeanet all (2000) 

Figure .1 summarizes the four categories of Context, Input, Process and Product that 

formed aconceptual framework of the Study.  

Context refers to the environment within which plans of various English language 

programs had been implemented. Therefore, context in this study, includes, 

secondary schoolsenvironment within which the programs were implemented. Other 

factors of context were; language policy, dominant other languages, teachers 

competence and community beliefs on quality education to mention a few. It was 

therefore, believed that, if context was not suitable, program implementation could 

be encountered with a lot with challenges. 

Input, refers to resources both materials and human that were  invested in a program. 

In this study, input included course content (curriculum), availability of teaching and 

learning facilities, sound budget and teacher‘s preparation. It was believed that, if the 
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above mentioned things were well considered the programs would actually provide 

the intended goals, as other factors remained constraint. 

The process section of the model refers to the organization of activities for English 

curriculum program‘s implementations. These activities included teachers teaching 

techniques and involvement of other educational stakeholders, supervision standards 

(school inspectors and District Education Officers) for an effective implementation 

of the program. Therefore, these components had been considered for the pupil‘s 

better achievement in English teaching in secondary schools.  

The product as per Stufflebean et al (2000), refers to what community desires. That 

is, what was expected after input and process?  In this study, output was expected to 

be, students performance in English among Ordinary Level Secondary School 

leavers in general and particularly in English.  
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CHAPTER THREE 

RESEARCH METHODOLOGY 

3.0. Introduction 

This chapter provides a description of methodology that was used in the present 

study. The Chapter has covered research approach, study design and area of the 

study. Other components of the chapter include; the population of the study, sample 

and sampling techniques, data collection instruments, validity and reliability, data 

analysis plan and interpretation as well as ethical issues. 

3.1. Research Approach 

In this study, both qualitative and quantitative approaches were used.  The 

qualitative approach is usually employed in studies which seek to investigate 

people‘s attitudes, opinions and behaviors.  Further, qualitative approach is 

concerned with the quality phenomena that are related to quality or kind. Therefore, 

with regards to this study, qualitative approach was used to study actual experience 

from informants, feelings and other verbal or linguistic interactions that were 

revealed during the process of data collection.  

 On the other hand, quantitative approach refers to the research based on 

measurement of quantity or amount.In this study, quantitative approach was used to 

analyze and compare student‘s scores of examination results before and after the 

introduction of competency-based curriculum. The comparison helped to present the 

real picture on thetrends of improvement English teaching curriculum underwent 

since 1997. 
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Therefore, the mixture between qualitative and quantitative approach was important 

because the two approacheswere used to complement each other. It wasalso expected 

that, mixed approach, increased the authenticity of findings of this study through 

data triangulation.   

3.2. Research Design 

Research design, refers to as a plan showing the approach and strategy of 

investigation aiming at obtaining relevant data, which fulfill the study‘s objectives 

and answers research questions (Kothari, 2004). It gives a guideline or specific steps 

to be followed in the collection and analysis of data. (Loudon et al 2007). 

This study used cross-sectional study design. Cross-sectional study designallows the 

data to be collected at one point in time (Kisanga, 2003). On the other hand, Enon 

(1995) asserted that, cross-sectional study design uses different categories of people 

at the same time. That is why in this study English teachers and ordinary level 

secondary school students wereconsulted parallel at the same school. 

3.3 Area of the Study 

This study was conducted in Lindi Municipality, Lindi Region. Geographically Lindi 

Region is found between Latitude 7
o
55, and 10

o,
 longitude 36

o
55, and 40o East of" 

Greenwich‖. The Region was established in 1971and it is situated in the southern 

part of Tanzania. According to the 2012 national census, the region had a population 

of 864,652, The region's population growth rate stands at 0.9 was the 29th in the 

country. It was also the least densely populated region with 13 people per square 

kilometer. Lindi Region borders ―Pwani‖ Region in the North, Ruvuma Region in 

the West and lastly, Mtwara Region in the South (United Republic of 

Tanzania,2012) 

http://en.wikipedia.org/wiki/Ruvuma_Region
http://en.wikipedia.org/wiki/Mtwara_Region
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3.3.1. The Context of the Study 

Lindi Municipal Council haseight secondary schools among of them one is 

government, one was a private and the rest are community based schools. Lindi 

Municipality lies next to Kilwa District in the north while in the South, there is Lindi 

Rural District, in the East the district has a common border with Indian Ocean and in 

the West is adjacent to Ruangwa District. The people of Lindi Municipality 

comprises almost all tribes found in Lindi Region who are; Makonde (Machinga) 

Mwera, Matumbi and Magingo. People of Lindi Municipality are farmers who prefer 

mixed farming. Their food crops found during the study included; Maize, Sorghum, 

Cassava, Peanuts and Millet; whereas Groundnuts, Simsim and Cashew nuts were 

cash crops. The major reason of selecting this area was that, there were few studies 

that had been conducted in the area on educational language issue. 

3.4. Population of the study 

Kisanga, 2012;Saunders et al., 2000;.Kombo and Tromp 2006), defined study 

population as, aggregation of elements from which the study sample is actually 

selected.  

Thus, the population (SP) of the present study comprised of Curriculum Experts, (SP 

1)Secondary School English language teachers (SP 2) and Ordinary level Secondary 

School Pupils (SP 3).  

3.5. Sample and Sampling Techniques 

According to Kothari (2009), a sample is a representative part of the population 

through, which the findings of the study are generalized. It is a set of informants (for 

qualitative) or respondents (for quantitative) selected from a large population for the 

purpose of collecting information.  
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Table 2: Composition of Sample 

Respondent Category Targeted (N=90) Actual 

English Teachers 20 20 

Form Four Students 60 60 

Curriculum Experts 10 10 

Total 90 90 

 Source: Field Data, 2014 

3.6.Sampling techniques 

This study was guided by a purposive sampling which was appropriate in qualitative 

approach and a simple random technique for quantitative approach. The researcher 

employed purposive sampling because the researcherwaspurposely investigated 

Secondary School English language teachers who had some teaching experience as 

well as experienced curriculum experts.As Creswell, 2003; Kombo and Tromp, 

2006) stated that, one of the advantages of using purposive sampling is that, the 

researcher targets a group which s/he believes to be reliable for the study. 

Furthermore, the technique is relatively free as Tharenou, Donohue, and Cooper, 

(2007) asserted that, a purposive sampling is a type of non-probability sampling 

which allows deliberate selection of sample units that conform to some pre-

determined criteria that set by the researcher. Therefore, pre-determined criteria 

which were used in selecting sample were: experienced individuals who were likely 

toposse‘s rich information with regardto English Curriculum.   

3.6.1.The  Schools 

Schools were selected with regard to their nature in terms of establishment, (old and 

new schools) ownership, and number of students, streams, number of English 

teachers and their qualifications, English book per student ratio as well as 

performance. Furthermore, the research selected (2) highly performing and (2) 
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lowperforming schools in the municipality. However, for the sake ofconfidentiality, 

the schools were referred to, A1 and A2, for that old schools and A3 and A4 for that 

newly established schools. 

Table 3: Characteristics of Schools A1 and A2 

Characteristics School A1 School A2 

Establishment 1959 1966 

Ownership Government Government 

Number of Students 708 769 

Streams A---E A—E 

Number of English Teachers 8 7 

English Teachers Qualification Bachelor   06 Bachelor   06 

Diploma   02 Diploma    01 

English Students Book Ratio Form1      1:2 Form1    1:1 

Form2     1:4 Form2    1:2 

Form3     1:2 Form3   1:2 

Form 4     1:1 Form 4   1:2 

Performance (2010, 2011 and 2012) 1/8 2/8 

 Source: Field Data, 2014 

The table 1 above shows that, both schools A1 and A2 had teachers withEnglish 

content and Competency-Based Curricula respectively. It was further observed that, 

the two schools have closely related features which were suitable for comparison 

purposes as shown above 
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Table 4: Characteristics of Schools A3 and A4 

Characteristics School A1 School A2 

Establishment 2005 2005 

Ownership Government Government 

Number of Students 274 302 

Streams A---D A—D 

Number of English Teachers 5 5 

English Teachers Qualification Bachelor   04 Bachelor   05 

Diploma    01 Diploma    - 

English Students Book Ratio Form1      1:4 Form1    1:3 

Form2      1:3 Form2    1:3 

Form3      1:1 Form3    1:2 

Form 4     1:1 Form 4   1:1 

Performance (2010, 2011 and 2012) 8/8 7/8 

Source: Field Data, 2014 

The table 2aboveportrays that, both schools A3 and A4 had experienced only 

EnglishCompetency-Based Curriculum. It was also further observed that, the two 

schools had closely related features which were suitable for comparison purposes as 

shown in the table above. 

Additionally, schools A1 and A2 which were termed as the old schoolsbecause they 

were established before Competency-Based Curriculum whileschools A3 and A4 

were established after the Competency-Based Curriculum in 2005.  This was done 

for the purpose of comparing student scores so as to justify the trend of 

studentsperformances in English language betweenthe two phases. 

3.7. Data Collection Instruments 

These were tools which were used in the data collection process. It is however, 

observed that, there were no single technique(s) or instruments(s) could be 
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considered to be adequate, in collecting valid and reliable data (Creswell, 2005; 

Kothari 2009). In this study, three kinds of instruments were used in data collection 

from informants and respondent namely; interviews, lesson observation checklist 

and documentary review. These were done for triangulation purposes. The 

triangulation was expected to enhance a validity of findings of the study. 

3.7.1. Interview Guide 

An interview is purposeful dialogue between a researcher and informants whereby 

the researcher looks for specific information. Interviews were conducted in the 

current study for the purpose of collecting first hand information from informants. 

Patton (1990) in Mahai (2005) asserts that, interviews allow the researcher to enter 

into a person‘s world and understand his or her inner perspective, including the 

meaning s/he makes from his or her perspective.  

Interviews were used to obtain English teachers‘ opinions regarding the 

implementation and the challenges that English teachers faced in the course of 

teaching English using competency-based curriculum.  Due to the need for rich and 

deep information, the study   employed a semi-structured interview as well.  

According to Patton (1990) in Mtahabwa (2001), semi-structured interviews are 

suitable in the collection of rich qualitative data due to their flexibility, being 

focused and time-effective. Another reason of using semi-structured interview guide 

was that, it provided an opportunity for the researcher to probe (asking follow up 

questions). Furthermore, semi-structured interview guide was useful for collecting 

live experience, feelings and facial impressions. 

The interviewees were interviewed privately, one at a time. Since the study 

examined English language curriculum, therefore, during the interviews, English 

was used. With the interviewee‘s consents, the discussion was recorded in tape and 
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transcribed into the text later on. In addition, field notes were used to supplement the 

tape recorded. This process assisted the researcher in the analysis process and report 

writing, whereby important questions from informants were noted. However, with 

those who refused to be recorded, the field notes were used instead of tape recorded. 

Another interviewed group was curriculum experts. Curriculum experts included 

policy makers, Education Officers, School inspectors and Ward Education 

Coordinators .These experts, were consulted so as to seek their knowledge on how 

1997 and 2005 English curricular differed in terms of content, assessment, teaching 

methods and scope (narrowness and a wideness); trends of improvement and other 

initiatives of improving English language teaching, which were established in the 

country and their  subsequenteffectiveness since 1997 to the present. These experts 

were consulted from Tanzania Institute of Curriculum, the MoEVT, and district 

education department.  The major reason for selecting this population was that, it 

was believed by the researcher that, curriculum experts would provide relevant 

information about the purpose, causes and objectives related to various initiatives of 

improving English language teaching in ordinary levelsecondary schools. 

3.7.2. Lesson Observation 

The lesson observation, was used to collect concrete behavior of English teachers in 

natural settings, including body languages and gestural cues (Denzin& 

Lincoln,2000).  According to Bernard (1995) the method was considered to be useful 

for triangulation with interview. The researcher concentrated on five behaviors, 

which were commonly shown by teachers during teaching and learning processes in 

classroom. These were; how teachers assisted pupils to understand the purpose of 

what they were about to learn in class (introduction of the topic); teachers‘ attitudes 

towards learners; how teachers structured classroom information; management; and 

evaluation. 
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English teachers were considered to be important stakeholders in the implementation 

of English language competency-based curriculum and other guidelines, including 

English syllabus into practice.FromEnglish teachers the researcher examined the 

teaching competence of English teachers in secondary schools and the 

implementation of English Competency-Based Curriculum. Additionally, some 

challenges that English teachers encounter in the course of teaching of English by 

using Competence-Based Curriculum in secondary school classrooms were 

observed. 

3.7.3. Documentary Review 

A documentary review as a tool for data collection included both primary and 

secondary documents. Primary documents included teaching-learning materials such 

as English syllabi and other guidelines (baselines) that established with the aim of 

improving educational language teaching; while secondary documents included 

records of secondary school pupil‘s examinations results before and after the 

introduction of competency-based curriculum. Since all English teaching 

improvement initiatives were aimed at improving classroom interaction in one side 

and performance on the other. Thus, secondary school pupils were the final indictors 

(outcome) of given improvement initiatives. Therefore, the researcher collected 

pupils‘ records of performance so as compare English examination results between 

content and competency-based curricular. The instrument assisted the researcher to 

collect and analyze the data, both qualitative and quantitative and to triangulate with 

data collected from other instruments (interview and lesson observation checklist). 
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Table 5: A summary of Data Collection Techniques, Source & Analysis Plan 

Techniques       Source of Data            Type of Data  Data Analysis         

Plan 

Documenta

ry Review 

 

 

 

 

 

 

Observation 

 

 

 

 

 

 

 

Interview 

 

 

 

 

 

 English 

Curricular 

 Student 

Score 

 English 

Program 

Guidelines 

 

 English 

Teachers 

 

 

 

 

 

 

 English 

Teachers 

 Curriculum 

Experts 

 Policy 

Makers 

 Education 

Stakeholders 

 

 Information on 

the Trend of 

English 

Improvement 

Strategies 

 

 

 

 Implementatio

n of 

Competency 

English 

Curriculum 

 Teachers 

Teaching 

Techniques 

 Information on 

the 

implementatio

n of English 

Curriculum 

and the trend 

of English 

Curriculum 

reforms 

 Content 

Analysis  

 

 

 

 

 

 

  Content 

Analysis& 

Percentag

e, Graphs 

and 

Tables 

 

 

 

 

 

 Content 

Analysis 

Source: FieldData,2014 
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3.8. Validity and Reliability of Data 

The term validity refers to the appropriateness, meaningfulness, usefulness or 

soundness of the research findings, based on the satisfaction of specific design 

criteria for various types of research or the quality of a data-gathering instruments or 

procedures that enable it to measure what it is intended to measure (Best & Kahn 

1998; Gall, Gall & Borg, 2005; Mtahabwa, 2007). However, most qualitative 

researchers argued that, the term is not appropriate in qualitative research, though 

there was a need to have a qualifying check or measure for qualitative research 

(Golafishani, 2003). Following this conflicting ideas, different terms were coined 

instead, by different scholars to mean validity in qualitative research namely, the 

quality descriptors that an instrument used in research are accurate, correct, true, 

meaningful and right (Angrosino& Perez, 2003). Therefore, since the present study 

utilized mixed approach both ideas of validity was accepted. Thus, in the present 

study, the following techniques were used to maximize the validity or accuracy of 

instruments, data and findings of the current study. 

3.8.1. Triangulation 

According to Patton (1990), triangulation implies a combination of different data 

collection methods in the fieldwork. It was observed from various studies that, the 

use of one method was vulnerable to errors embedded in that particular method. It 

was urged therefore that, triangulation helped to control biasness (Golafshani, 2003). 

Furthermore, it was asserted that, the main focus of triangulation was to compare 

data collected from different sources and to compare people‘s perception from 

different point of view, so as to come up with a single totality consistent picture. In 

this study, triangulation of data sources was used to compare the performance in 

English language before and after the introduction of English competency-



  44 
 

basedcurriculum in secondary schools. The study further investigated various 

opinions related to the implementation of currentEnglish competency-based 

curriculum and challenges encountered by English teachers. 

3.8.2. Thick Description 

Ezzy (2002) asserts that, thick description is the interpretation of what has been seen, 

observed or witnessed. It is argued that, in describing and interpreting the observed 

behaviors, the researcher is required to assign the purpose and intentionality of 

behaviors according to context. Moreover, when it is used in describing the results, 

thick description involves the use of participant‘s voices such as the long quotes 

from the participants or experts (Ezzy, 2002). In the present study, several quotations 

from participants and primary documents, were used and described to make the 

reader develop insight and have a feeling for the meanings contained in the collected 

data. 

3.9. Validity and Reliability of the Study 

Reliability on the other side is regarded as the extent to which an item or scale yields 

the same results when administered in different times, location or population.  

Validity and reliability help to establish the truthfulness and credibility of findings 

(Neuman 2006). Saunders et al., (2000), views reliability as the ability of the study 

to yield the same results on different occasion. According to Saunders et al, it is 

about the consistency of the data due to the repeatability of instruments. Golafshani 

(2003) argues that, unlike in quantitative research, in qualitative research, reliability 

aims at reducing the researcher‘s biasness in findings. Thus, to enhance the 

reliability in the present study, more than one method of data collection namely; 

interview, checklists and documentary reviews were triangulated.Golafshani (2003) 

as well as McMillan& Schumacher (1993) in Bashir, Afzal &Azeem (2005) 
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statedthat, to enhance the reliability in qualitative research multi-methods should be 

employed in the given investigation.  Furthermore, to ensure the reliability of the 

study, the instruments were proofread by the supervisor and were also scrutinized by 

other experts. 

3.10. Data Analysis and Interpretation 

Data analysis plan refers to a systematic process of working with data, organizing 

and breaking them into manageable units, synthesizing them, searching for patterns, 

discovering what is relevant to the research questions. Thus, for the purpose of the 

present study, thematic analyses were used. Thematic analysis refers to the process 

of identifying, analyzing and reporting patterns (theme) within data (Kompo& 

Tromp 2006). In the process of data analysis, themes were compared across data sets 

that were relevant to the description of phenomenon and were associated to a 

specific research question(s). Data, from this study have been presented using tables, 

graphs and percentage. The major themes in the analysis of this study were the 

trends of English Curricular improvement strategies on the basis of student score. 

The differences of the score have been presented using graphs and narrative. On the 

other hand, the implementation of current Competency-Based English Curriculum in 

ordinary level secondary schools, have been presented using percentage 

accompanied with short explanation. Lastly, challenges that were frequently 

encountered by English teachers have been presented using both narrations and 

percentages. 

3.10. 1. Interview Data 

The audiotapes that contained interview data were carefully listened to and 

transcriptions were made. The original versions of the transcriptions were recorded. 

Different audiotapes were used for each participant. In each tape, data set from 
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individual participant were kept. Labels were used to differentiate each participant 

chronologically, from the first to the last, in ascending order. The English was used 

during analysis. In thematic analysis, Auerbach and silverstein (2003) system was 

adopted. The system had six steps outlined as; raw text, relevant text, repeating 

ideas, themes, construction and narration. It is a procedure, for organizing the text 

of the transcripts and discovering patterns within that organizational structure 

(Auerbach& Silverstein, 2003). In the analysis process, coding of repeating ideas, 

arrangement of themes, and construction of the new text, effort was made to adhere 

to the pre-determined theoretical framework.  

In the first step, as adopted from Auerbach\& Silverstein, (2003) the researcher‘s 

questions were written in a notebook each in different page. This was done to avoid 

confusion during the collection of data from one respondent to another, and to ensure 

enough space to write what so ever appeared to be relevant at the field and later on 

the process of data analysis 

The second step involved extensive, thorough reading of the data collected from the 

field. This was done, soon after collection of data from a particular place or 

respondent. Sometimes at the field, so as not to forget or misplace what were 

collected. As for each interviewee, a separate page was served for, so, this step 

involved making corrections and to identify key parts from the data.  

The third step, involved critical reading of a participant‘s audio-tape or field notes in 

which, repeating ideas were noted in a new page named repeating ideas with two 

columns served for that purpose. In the process, all irrelevant text was left out. For 

example teachers low wages, poor working condition and teachers complain, to 

mention a few, were not considered because was not among concerns of this study.  
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The fourth step (themes), was concerned with a critical reading of the page 

containing repeating ideas. Through the second reading, the researcher intended to 

understand which ideas were similar, and which one could be easily grouped 

together to form similar themes or to identify, which ones were different. In this 

step, similar ideas listed in a created column named similar ideas and ideas that were 

not similar, were listed under the Column named ‗‘not similar‘‘. 

The firth step (construct), involved relating the ground provided theoretical 

framework with the data contained in the column titled ‗‘similar ideas‖, which were 

listed during a critical reading. The theoretical framework of the study was formed 

from theory of change, which was adopted in search of realization of English 

improvement strategies.  

The last step is writing of the narrative. This step involved retelling or rewriting the 

story of the informants. In the present study, the construct was used to retell the story 

of the informants using subtitles. However, data were analyzed and presented using 

comparison techniques by looking at what was revealed in the field and actual 

classroom teaching of English, the educational language in Tanzania Secondary 

Schools. 

3.10.2. Observation Data 

Observation data were analyzed based on Marton&Saljo (1997); Molander (1997) 

description of the teachers teaching techniques that encourages deep approach to 

learning (competence).  Studies by Martonn&Saljo (1997), discouraged surface 

approach to a learning which focuses on the content of what students learn at school 

without relating what they learn with their daily life. 

Molander (1997), proposed four techniques that if well applied in the classroom 
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would strengthen the deep approach to learning. The four techniques were as 

follows.   

The first technique is how teachers help learners understand the purpose of what 

they learn to their real life. When introducing the subject the learners have to  be 

informed  why they learn a given topic or subject in connection to their real life. This 

technique enablelearners associate what they learn to a real life. 

The second technique is how teachers accommodate learner‘s background or prior 

knowledge.. According to Molander (1997) this technique is useful because daily 

lifeexperience helps the learner value and interacts effectively with the new 

knowledge s/he acquires from school. For example learners may have their own 

understanding concerning the world,that is, flat. Therefore, the teacher has to change 

those assumptions first before pouring more knowledge, through vivid examples. 

The third technique is how teachers structure classroom information. This refers to 

logical organization of a text or lecture. Example of classroom cues which assist to 

structure classroom information includes; the use of sequencing indicators like; first 

of all, to begin with, secondly, then to mention a few. The Understanding of such 

words enables the learner to follow the structure of the material presented in the 

class, get the flow of ideas and eventually deep understanding. 

The fourth technique refers to how teachers manage their class during teaching and 

learning. Such skills are related to teachers teaching competence. That is how a 

teacher is able to deals with cognitive challenges of his or her students, building 

students self esteem and so forth. 

The last technique refers to how teachers evaluate their teaching and learning 
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process.  Sigalla, (2003) asserted that, evaluation is most relevant part in the course 

of teaching and learning. Therefore, the researcher included this element of 

evaluation due to its importance in the course of teaching and learning. 

3.10.3. Documentary Data 

Documentary data were analyzed and interpreted through a careful reading of 

various primary documents ( e.g English syllabus) and others (baseline materials) for 

English language improvement strategies and  secondary documents such as, form 

four examination  students performances  records from  NECTA. Generally, 

thematic analysis plan was adopted to analyze qualitative data concerning English 

competency-based curriculum (Kompo& Tromp, 2006) while numerical data were 

analyzed manually and presented using graphs, tables, frequencies and percentages. 

3.11. Ethical Consideration 

Research ethics, refers to abstinence fromwhat is not legitimate to do or adherence to 

‗‘moral‘‘ research procedure (Neuman, 2006). The researcher sought the consent of 

those who were interviewed, questioned, investigated, or took materials from them. 

Moreover, the researcher reached consensus with informants about the use of data. 

For the purpose of the present study, ethical codes in terms of data collection, data 

analysis and diffusion of findings, were conformed to as elaborated hereunder. 

3.11.1. Permission to Conduct the Research 

In order to conduct a research at the identified institution, an approval for conducting 

the research before collecting data was a vital (McMillan & Schumacher 1993). 

With this regard, the researcher secured an introduction letter from the University of 

Dodoma. Furthermore, other introduction letters were subsequently solicited from 

Regional and local authorities. 
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3.11.2. Informed Consent 

Informed Consent refers to the procedures through which individuals choose 

whether or not to participate in an investigation, after being informed of the fact that 

would be likely to influence their decision (Schulz, 2002; Neuman 2006; Lous, 

Manion& Morrison 2007). In this study, adequate information on the aims of the 

research, the procedure to be followed,  the usage of the findings were put clear to 

each informant and respondents. Furthermore, the researcher ensured that, 

participation in any process in this study was voluntary. Thus, informants were 

assured that they were free to withdraw from the study at any stage of the study. 

3.11.3. Confidentiality and Anonymity 

Confidentiality refers to treatment of research data within the scope of the given 

study and that individuals are not linked to responses (authority). Anonymity on the 

other hand, means the ethical protection that participants and institutions remain 

nameless, their identity is protected from disclosure and remain unknown (Neuman, 

2006; Louis et al. 2007). The researcher maintained anonymity through the use of 

pseudonyms for informants that individuals offer in the study. The information from 

the informants was regarded as confidential and anonymous. Furthermore the 

informants were assured that the findings of the study would strictly be used for 

academic purpose and not otherwise and that if declined were not compelled. 
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CHAPTER FOUR 

RESULTS, DATA ANALYSIS AND DISCUSSION 

4.0 . Introduction 

This chapter presents findings of the study from data collected by using qualitative 

and qualitative approaches, as were observed through interviews, observation 

checklists and documentary review. The findings are arranged by considering the 

three objectives of the study which were: First, to analyze the trends of 

improvements that English curriculum underwent since 1997 to the present. 

Secondly, to examine the implementation of current English competency-based 

curriculum in ordinary level secondary schools, its practicability and effectiveness 

based on students examinations scores over years.Thirdly, to identify challenges that 

encountered by English teachers in ordinary level secondary schools.  

 

The three (3) main themes were developed with reflection to the study objectives 

while the sub- themes were determined   to reflect key issues emerged from data.The 

English teachers were observed in classroom during teaching-learning of English, 

and also were interviewed to find out the challenges encountered during teaching 

and learning of the subject. On the other hand, students‘ scores were used in 

comparison of their performance in English language before and after the 

introduction of Competency-Based Curriculum. Finally, Curriculum Experts were 

consulted for their opinions on the trends of English improvement that English 

Curriculum underwent since 1997 to the present. The participant‘s socio-

characteristics status is revealed in table 5.below 

.  
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  This chapter therefore,is divided into five sections which are the introduction, 

profile of schools, the background information about the informants and 

respondents, research findings as well as the discussion of the findings. 

4.1. Participants’ Background Information 

The background information of the respondents, who participated in this study, has 

been presented in Table 6 indicating five dimensions namely; gender, age, level of 

education and professional qualification 
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Table 6: Participants’ Background Information 

Variable ETs CEs STs Frequency 

(N=90) 

Per 

cent 

SEX 

Female  

Male 

 

09 

11 

 

05 

05 

 

20 

40 

 

34 

56 

 

37.8 

62.2 

AGE 

18-20 Years  

21-30 Years 

31-40  Years 

41-50   Years 

51+     Years 

 

- 

02 

12 

06 

 

- 

- 

07 

03 

 

57 

03 

- 

- 

 

57 

05 

19 

09 

 

63.3 

05.6 

21.1 

10.0 

EDUCATIONAL LEVEL 

Ordinary Level 

High Secondary Level 

 

- 

20 

 

 

03 

07 

 

 

60 

- 

 

 

63 

27 

 

 

70.0 

30.0 

PROFFESSIONAL LEVEL-Certificate 

of Education 

Ordinary Diploma 

Diploma 

Bachelor 

Masters 

PhD 

 

01 

03 

- 

16 

- 

 

- 

02 

01 

06 

01 

 

- 

- 

- 

 

01 

05 

01 

22 

01 

 

01.1 

05.5 

01.1 

24.4 

01.1 

WORKING  EXPERIENCE  

01-10 Years 

11-20  Years 

21-30   years 

31-40   Years 

 

12 

06 

01 

01 

 

01 

03 

04 

02 

- 

- 

- 

- 

 

13 

09 

06 

04 

 

14.4 

10.0 

06.6 

04.4 

Source:Field Data, 2014.  

Key:ETs = English Teachers         CEs = Curriculum Experts 

STs = Students 
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Table 6 indicates that.the study involved 90 participants; out of them 20 were 

English teachers whom accounted 22.2%, of the total sample.  On the other hand, 60 

(66.6%) ordinary level secondary school students and 10 (11.2%) were curriculum 

experts.  

4.1.1. Gender of the Respondents 

In the aspect of gender of respondents, results showed that, more than a half (62.2%) 

of all interviewed respondent were males as presented in Table 6 above, while 

37.8% of the total of the respondents were females. This showed that, the male 

participants were relatively more compared to the female participants. 

4.1.2. Age of the Respondent 

According to table 6 above, almost all respondents had reached maturity age of 18+. 

Respondents, who had 18-20years accounted for 63%, while those of 21-30 years 

accounted for 05.6%, as 21.1% were between31-40 of age  while 10.0% were 

between 41-50 years.  

4.1.3. Education Level of Respondents 

The educational level referred to either primary level, ordinary or high level 

secondary school which was contrary to professional level which referred to 

attainment of special training with specialization and certification among the 

participants. The results as presented in table 6 above shows that, 30% of the total 

respondents were at a high level while 70% ordinary level 
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4.1.4. Professional Qualification 

Results showed that, most of respondents (24.4%) were undergraduates, followed by 

OrdinaryDiploma holders who accounted for 05.5%, while the smallest proportion 

was Certificate, Bachelor andMasters which accounted 01.1%. 

4.1.5. Working Experience 

Table 6 above showed that, (14.4%) of the total respondents had an working 

experience ranging between 1 to 10 years. This was followed by employees who 

worked for inthe organizations for at least 11-20 years who accounted for (10%) As 

well as 6.6% for those who worked with a range of 21-30years. The last group were 

those who worked for about 31-40 years who constituted 04.4%.  

4.2 The major findings 

4.2.1.Trends of Reforms of English Curriculum 

This section, presents the findings on how the trends of English curriculum 

improvement influenced the teaching of English in secondary schools. The section 

compared student‘s scores with respect to the two periods namely before and after 

the introduction of the CBC. The schools were indicated by using letters (A1, A2, 

A3 and A4).  

4.2.2. Trends of English Performance before 2005 

Figure 2presents students‘ scores before 2005 for two schools namely A1 and A2. 

The findings showed that school A1 had the following performance with regard to 

the percentages of students who passed with at least ―D‖ grade and failures. In 

2002,8 (53.3 %:) in2003, 5 (33.3%): and in    2004, 7 (46.6%). On the other side, the 

failure rates indicated .in 2002, 7 (46.7% );  in 2003, 10 ( 66.7% ) and in  2004, 8 ( 

53.4% ).                                                                                                         



  56 
 

The results from school A2 were as follows; in 2002, 10 (66.6% ); in  2003, 6  (40%)  

and in  2004, 6(40%). While the failure rates were as follows: in 2002, 5(33.4%):in  

2003, 9(60%)and in2004, 9(60%). . Therefore, it was revealed that, even before 

2005, the pass rate in English was increasingly deteriorating year after year, while 

the number of failures was increasing. 

Figure 2: Trend of English Performance Before 2005 

 

Source: Field Data, 2014 

Key:   

Passed Students (%)      

Failed Students (%) 
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); and in  2011, 4( 26.6% ). While failure rate indicated that; in 2009, 8 (53.4%); in 

2010, 12 (80%) and in 2011, 11(73.4% ). 

On the other hand, the trends of pass rate after 2005 from school A2 was as follows; 

in 2009, 8 (53.3%); in 2010, 4 (26.7% ) and in 2011, 7 ( 46.7% ). While failures were 

as follows; in  2009, 7  ( 46.6% ); in 2010, 11  ( 73.3% ) and in 2011, 8 ( 53.3% ). 

Although the results demonstrated thatstudentswere dropping year after year in both 

phases, before and after 2005, however comparison of English results between the 

two phases revealed that, before 2005 the English results were relatively high 

compared to those after 2005.This means that the content-based curriculum produced 

better results than the competence-based curriculum. 

Figure 3: Trend of English Performance After 2005 

 

Source: Field Data, 2014 
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4.2.4. Summary of the Results 

Tables 7 compared the pass rates and the failure rates as presented in figure 2 and 

3.respectively. The comparison was made between two schools A1 and A2 which 

experienced both content and Competency-Based Curriculum.. 

Table 7:School Performance (school A1 and A2) 

Schools Status of 

Results 

Before 2005 After 2005 

  2002 2003 2004 2009 2010 2011 

A1 Passed 53.3% 33.3% 46.6% 46.6% 20% 26.6% 

Failed 46.7% 66.7% 53.4% 53.4% 80% 73.4% 

A2 Passed 66.6% 40% 40% 53.3% 26/7% 46.7% 

 Failed 37.4% 60% 60% 46.6% 73.3% 53.3% 

Source: Field Data, 2014 

4.2.5.School performance (school A3 and A4) 

Figure 4 presents the trends of English performance from new schools, established 

after competency-Based Curriculum in 2005.The findings from school A3  revealed 

that the pass rate was as follows; in 2009, 9 ( 60% );  in 2010, 3( 20% ) and  in 2011, 

5 ( 33.4% ). While failures were as follows; in 2009, 6( 40% );  in 2010, 12 ( 80% ) 

and in  2011, 10( 66.6% ). 

Finally, the trends of pass rate from school A4 was as follows; in 2009, 6 ( 40% );  in 

2010, 5 ( 33.3% ) and in 2011. 7(46.6%). While failures were as follows; in 2009, 9 ( 

60% );  in 2010, 10( 66.7% ) and in   2011, 8( 53.4% ). Similarly, from the presented 

data above it was revealed that, the pass rate in English after 2005 was below  50% 

in almost all schools except in 2009 whereby the one school was above average; A3 

(60%). While, the failure rates were increasing for more than 50%. 
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Figure 4: Trend of English Performance from School A3 and A4 

 

Source: Field Data, 2014  
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Tables 8 summarises the difference of pass rate and failure rates from schools A3 

and A4 respectively as presented in figure 4.3 above 

Table 8:Comparative performance of schools (Schools A3 and A4) 

Schools Status of 

Results 

Before 2005 After 2005 

  2002 2003 2004 2009 2010 2011 

A3 Passed -- -- -- 60% 20% 33.4% 

Failed -- -- -- 40% 80% 66.4% 

A4 Passed -- -- -- 40% 33.3% 46.6% 

 Failed -- -- -- 60% 66.7% 53.4% 

Source: Field Data, 2014 

 The findings from table 8showed that, in 2009 the pass rate was somehow high up 

to 60 %. But the rest of the consecutive  two years (2010-2011) the performance in 

English dropped  to 36.8%.While the rate of failures increased from 45.6%  in 2009 

to 33.4% in 2011.Therefore, the findings  revealed that, the failure rates was above  

50% ,while pass rate was below 50% ,except in 2009 

4.2.6. CurriculumExperts views 

The study gathered views of curriculum experts, on how the 1997 English 

Curriculum differs from the 2005 one.  One of curriculum expert had the following 

to say; 

… actually the two curricula differ because the first one (Content) was 

content oriented, even during the training for English teachers, the content 

was given first priority higher in comparison to how to deliver  content 

could be delivered. But the English Curriculum we have (Competency) is 

more situational. That is, requires English teachers to be creative to 

prepare activities that are real to the situations that students are living. 

Therefore, delivery of the content is of paramount important as the content 

itself… 
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From the quotation above it was observed that, when English curricular 

introduced, it subsequently affected the training of English teachers in colleges 

and universities. For instance, during English Content-Based Curriculum, 

teachers were trained on the basis of content and methodology was given less 

important. Contrary to English Competency-Based curriculum that gave both 

sides of curriculum (Content and methodology) equal importance. 

Another one commented on the challenges that English teachers encountered in 

secondary schools, when was asked whether they were aware of challenges 

encountered the implementation of CBC? And what efforts did they take as 

curriculum experts to solve those problems? 

… (Smiled) we know, we know, (while nodding) exactly we know 

(with a serious tone) but no fund here, what can we do? (He asked). 

We are aware (politely) of all complains from stakeholders and we 

are tying our level best to communicate with the government so as to 

see what to do as soon as possible…  

The excerpt above revealed that, curriculum experts were aware of challenges 

that English teachers encounter in the implementation of current English 

curriculum in secondary schools. But they themselves encountered a serious 

problem that was lack of fund to run in service trainings to solve the problems of 

English teaching in secondary schools. Curriculum Experts further explained that 

some education stakeholders view the CBC as inappropriate in Tanzania, due to 

lack of emphasis on content to be covered by students.   

Others Curriculum Experts blamed English teachers for not being serious with their 

work as they have said that; 

…since independence in 1960s the government has initiated several pre-

training and in-service programs to cater the problem of English teaching 

compared to any subject  in secondary schools; all programs were aiming 
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at imparting new teaching techniques (corrective measures)…A good 

example was when the government introduced the current English 

curriculum (competency- Based curriculum) all English teachers were 

trained effectively but what wonders me is that, why there is yet poorer 

performance especially in English… 

 

Similarly, curriculum experts showed feelings of dissatisfaction about the 

English teachers. For that case,they complained that, some English teachers were 

not serious with the work, something which causes the student to dislike the 

subject and subsequently fail in examinations.  

4.2.7. Discussion on the Trends of English Curriculum Improvement 

Discussion of results in this section is based onobjective number one,which was 

about analyzing the trends of improvement that English curriculum underwent 

since 1997 to the present. The findings as presented above revealed that, the 

English competency-based curriculum wasbetter off compared to the content-

based one in terms of content, scope, methodology  and assessment. However, 

the performance of students in English subject had been deteriorating since the 

introduction of the curriculum in 2005, compared to that of 1997. Except in few 

selected years and schools, where the variation in performance occurred in two 

phases, before and after CBC. 

The results, were supported by the evaluative studies conducted by (Brock-utne, 

2002; University of Dar-Es-Salaam Academic Auditing Report,1999) which 

commented that, despite government efforts of establishing ELTSP in1984 with 

an intention of improving English teaching in secondary schools  and  the 

introduction of content-based curriculum in 1997; but very  little had been  

achieved (Mtana, 2013). 
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With regard to the study findings, it was observed that, the trends of English 

performances were literally dropping before 2005 to the present. This was 

revealed by analysis made on form four English examination results. For 

example, the results from school A1 dropped from 53.3% in 2002 to 46.6% in 

2004 that was before 2005.Similarly, the results from the same school indicated 

that, in 2009 it was 46.6% and the results dropped to 26.6% in 2011 that was 

after 2005. Furthermore, the results from new established schools showed that, 

they were dropping and were below 50%. For example, the school A3, in 2009 

students passed at60%, while in 2011, they passed at 33.4%. On the hand, the 

results from school A4 showed a little lower achievement from 40% pass in 2009 

to 46% pass in 2011, this showed that, the results were below 50%. 

However, some researchers argued that, CBC was in its infancy stage, having 

been introduced in 2005. They further suggest that, should be given an ample 

time to produce desired results. Others contend that, the competency-based 

curriculum did not fit the context of Tanzania due to its expensiveness in 

implementation (Tilya&Mafumiko, 2010).The expensiveness of the curriculum, 

refers to the need of language laboratories, good classrooms, high trained 

English teachers and enough teaching and learning facilities to ensure effective 

implementation of curriculum. But the government introduced the CBC before 

considering the need of the curriculum (ibid). 

Baima & Weimer, (2002), asserted that, CBC put much emphasis on the learning 

process with little emphasis on academic contents, facts, principles and concepts, 

and learning outcomes. Therefore, it was likely to produce incompetent learners. 

Thus, they argued that, the curriculum was not suitable in the context of 
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Tanzania secondary schools because it takes much time with less content. That is 

why, much failures occur in secondary schools.     

Therefore, from the findings presented above, it was concluded that, the 

introduction of competency-based curriculum and other English programs, in 

Tanzania before and after 2005, did not solve the problem of English 

teaching/learning in Tanzania ordinary secondary schools. 

4.3. Implementation of English Competency-Based Curriculum 

This section presents data on the implementation of English Competency-Based 

Curriculum as demonstrated by English teachers in secondary schools. Data was 

collected using classroom observation checklist, with three columns (No, Partly and 

Yes). In examining the implementation of Competency-Based Curriculum in 

secondary schools five aspects were put into considerations these were; how teachers 

introduced topics/subjects, teachers attitudes towards students, how teachers 

structure classroom information, class management and evaluation. These aspects 

were considered due to the introduction of Competency-Based Curriculum in 2005, 

which insisted the use of learner-centered approach in the course of teaching and 

learning. Therefore, the researcher was interested to understand whether the 

Curriculum was effectively implemented to bring the desired outcome or not? 
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Table 9: Implementation of English Curriculum Results    (N=20) 

VARIABLE  No Partly Yes 

 No. of 

Teach. 

% No. of 

Teach. 

% No.  of 

Teach. 

% 

1.Introduction of the 

Topic/Subject to Student 

      

 Relating previous 

lesson with the 

current one 

06 30.0 10 50.0 04 20.0 

 Linking the topic 

with real life 

experiences 

04 20.0 06 30.0 10 50.0 

 :Knowing the 

objectives of the 

lesson 

03 15.0 11 55,0 06 30.0 

2.Teachers  Attitude 

towards Students 

      

 Considering learners 

background 

05 25.0 02 10.0 13 65.0 

 Considering learners 

prior knowledge 

02 10.0 12 60.0 06 30.0 

 Using positive 

verbal reaction to  

learners 

03 15.0 07 35.0 10 50.0 

 Using negative 

verbal reaction to 

students 

11 55.0 05 25.0 04 20.0 

 Using student‘s 

ideas as a source of 

knowledge 

16 80.0 02 10.0 02 10.0 

3. Structure of Classroom 

Information 
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Source: Field Data, 2014     

Key: 

Teach. = Teachers 

(%) = Percentage 

 Logical presentation 

of the subject 

06 30.0 10 50.0 04 20.0 

 Using appropriate 

teaching aids 

03 15.0 15 75.0 02 10.0 

 Communication 

skills 

02 10.0 07 35.0 11 55.0 

4. Classroom 

Management 

      

 Time  management 05 25.0 10 50.0 05 25.0 

 Pupils interaction  in 

Teaching-Learning 

process 

02 10.0 06 30.0 12 60.0 

 Distribution of 

questions across  the 

class 

04 20.0 10 50.0 06 30.0 

 Teacher moves 

around during 

Teaching-Learning 

process 

06 30.0 03 15.0 11 55.0 

 The use of 

chalkboard   

05 25.0 03 15.0 12 60.0 

 The class 

environment  

10 50.0 03 15.0 07 35.0 

5. Evaluation       

 Students evaluation 10 50.0 05 25.0 05 25.0 

 Teachers evaluation   02 10.0 13 65.0 05 25.0 

 Lesson  evaluation 07 35.0 10 50.0 03 15.0 
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With regard to table 10 above, information was obtained through the following 

formula. Observed respondents behaviors (ORB), which practiced above average in 

each column (bolded) have been divided by total number of observed respondent 

(20), x100.Thus, (ORB/20x100). As have been shown below. 

       1. Column Titled    ―NO‖                (4/20x100)   hence,     20% 

       2. Column Titled ―PARTLY‖        (9/20x100)     hence,     45% 

       3. Column Titled   ―YES‘‖.            (7/20x100)    hence,     35% 

                                                                     Total..........100% 

The column indicated ―NO‖ means English teaching behaviors which were not 

considered by English teachers during Teaching /Learning process. On the other 

hand, the column indicated ―PARTLY‖ described English teaching behaviors which 

were half way considered by English teachers during teaching and learning, while 

the Column titled ―YES‘‖ means English teaching behaviors which were perfectly 

considered by English teachers during teaching and learning.  

Results from table 10 above, had  revealed that, out of 20 observed English teachers 

who were expected to demonstrate their ability in teaching using CBC, 20% of total 

respondents had low competence in teaching usingCBC, as showed in column 

indicated ―NO‖. On the other hand, 45% of total observed respondents had moderate 

competence in teaching using CBC, as indicated in column titled ―PARTLY‖. While 

only 35% of total respondents showed high competence in teaching using CBC, as 

showed in the column indicated ―YES‖. From data presented above, it could be 

concluded that, most English teachers had moderate ability in teaching English using 

Competency-Based Curriculum in secondary schools. 
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4.3.1  Discussionon the Implementation of English Competency-Based 

Curriculum 

Discussion of results in this section are based on objective number two, which was 

to examine the implementation of current Competency-Based curriculum in ordinary 

secondary schools. The results as presented above demonstrated that there was 

moderateimplementation of competency-based curriculum in secondary schools 

indicated by 45%, of the respondentswhile only 35% indicated  high competenceand 

20% indicated lowcompetence inthe use of the  Competence-Based curriculum. 

The results were supported by studies conducted by (Roy-campbell, 1995; 

UNESCO, 1950) who explained that, English language teaching was an issue that 

affected both developed countries like America and Canada and developing counties 

like Tanzania, Nigeria and South Africa. 

It was further noted that, the implementation of English curriculum in classroom 

experienced a lot of challenges one of them was lack of competent teachers who 

were able to translate English curricular guideline in teaching and learning of 

English. Tillya and Mafumiko, (2010), contend that,  

…the learner-centered approach put emphasis on individual learner 

with intention to learning. It begins with (the teachers) understanding 

the education context from which a student comes, and then continue 

with the teacher evaluating…  

The excerpt above shows that, teacher‘s competence is the very important in 

the implementation and translation of Competency-Based Curriculum. This 

is due to the fact that CBC requires English teachers, who are aware of 

education context from which a student comes and continue evaluating the 

context in the course of teaching and learning. This evaluation is done for the 
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purpose of comparing background information of the students and the 

classroom context. 

On the other hand, Weimer,( 2002), explains further that, Competency-Based 

Curriculum is difficult to implement, since it  requires teachers to be 

multipurpose in the course of teaching and learning. The curriculum focused on 

what students had to learn, how the student is learning, and the conditions under 

which the learning took place. 

In connection to the results above, it was obvious that, most English teachers had 

moderate competence in teaching using English Competency-Based curriculum 

in secondary schools. This proved by the presented results above, which showed 

either teacher had insufficient knowledge on CBC or might be due to other 

challenges.  Nevertheless, the shift from content-based curriculum to 

competency-based curriculum was an inevitable change due to globalization era 

which required new ideas, knowledge, insights and opinions to be invested in 

education (MoEVT, 2005).  

4.4 Challenges with the implementation of the competence-Based Curriculum 

This part presents data from interviews conducted between the researcher and the 

English teachers who were teaching English from the selected secondary schools in 

Lindi Municipality. Most of the interviewed English teachers seemed to understand 

how Competency-Based Curriculum should be taught. However, they mentioned 

some challenges that hindered their implementation. 
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4.4.1. Nature of the Students 

The first challenge identified by the English teachers was based on the nature of the 

students. This was further explained by the English teachers that, the background of 

the students in their academic performance was an important influential determinant 

to their learning ability in the class. Unfortunately, most students had poor learning 

background from primary school levels. They went on saying that, some students did 

not know even reading and writing. This tends to give the English teachers hardtime 

to implement English Competency-Based Curriculum. As the curriculum requires 

learners to perform some activities in class, but most students had a poor base. One 

English Teacher from school A1 lamented that; 

…some of students had their level of literacy is very low to enable learners 

to comprehend lessons in secondary schools. This is because they didn’t 

know how to write even their names how come? Is it possible? (He asked). 

The government and the teachers should seriously play their role in 

primary education; otherwise we are creating classes between educated 

and non-educated… 

The quotation above revealed that, English teachers were complaining that, one 

thing that, caused the difficult implementation of CBC in secondary schools, is 

low ability among students from primary schools. English teachers were 

worried, how students who fail even to write his or her name could be selected 

to secondary schools. Furthermore, they asked both the government and 

teachers in primary schools to improve teaching and learning strategies in 

primary schools. This is due to the fact that, one level of education prepares 

students for another level of education.  Specifically, during the time of the 

current study, the government was intending to strengthen the effective 

implementation of Competency-Based Curriculum in secondary schools.  
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4.4.2. Nature of the classrooms 

The second mentioned challenge that English teacher‘s encountered in the 

implementation of English Competency-Based Curriculumwas overcrowded 

classrooms. Accordingtointerviewed English teachers,it was experienced that 

students exceeded the required number in the class, hence overcrowded. This led to 

poor control and management of students in course of teaching and learning. One 

English Teachers from school A2 revealed that; 

…classes in this school they have more than fifty pupils. This situation 

hinders the effective development (teaching) of competences among 

secondary school learners as directed by Competency-Based Curriculum 

introduced in 2005… 

In the excerpt above, an English teacher was lamenting on overcrowded 

classroom as one factor which affect the effective implementation of CBC in 

secondary schools. This was due to the fact that, the implementation of CBC 

requires a class with enough space to allow students movements and adjustment 

of chairs and tables. On the other side, a teacher in the course of teaching and 

learning who acts as facilitator in CBC, had to have space for moving around in 

the classroom. Therefore, if there were more than fifty students in a standard, 

sized classroom, the curriculum cannot be well implemented.     

One English teacher from school A3 had the following to say; 

…to develop learners competences, a class should be a place of joy and 

learning otherwise… (Nodding).You know what Competency-Based 

Curriculum is very expensive to implement, cause it requires to have high 

preparation. Such activities are role play, dialogue, and the like, classes 

should be good with reasonable number of students otherwise we can’t 

teach using the curriculum… 

 

The English teacher, there above, was complaining on most classes‘ environment 

which seemed not to fever the implementation of CBC in secondary schools. As 
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to ensure effective implementation of CBC, a class should be a place whereby 

students learn in a relaxed manner. This could be reached by availability of good 

environment, physical and mentally. Hence, lack of supportive teaching 

environment and number of students are among factors that hindered effective 

implementation of CBC in secondary school. 

The figure 5 below is a sample of an overcrowded secondary school class from 

school A3 

4.4.3. Medium of Instruction (MoI) Dilemma 

The third challenge, that English teacher‘s encounter in the implementation of 

English Competency-Based Curriculum in ordinary secondary schools was a poor 

understanding ofMedium of Instructionamong secondary school students. One 

English teacher explained it more that;. 

…English language is either a  second or third language to most of 

students. Therefore, it becomes difficult to coup with the language, as in 

most cases students use their native languages or Kiswahili in their 

conversation while English is proposed as the medium of instruction in 

secondary schools and higher learning institutions. It is the time for 

politicians to change the policy…for a long period of time teachers and 

students are suffered the quencequences of medium of instruction in 

secondary schools. Why politicians hesitate changing medium of 

instruction either to Swahili or English? One English teacher concluded. 

This caused us not to be effective to what we want to teach… 

 

The above quotation revealed the long cry of English teachers, that is, the 

problem of teaching using English in secondary schools. As most students face 

difficulties in the course of teaching and learning. The problem might be due to 

limited time of practicing the language both at school premises and at home. The 

English teachers further explained that, the students still suffers a lot as a result 

of using English as Medium of Instruction in post primary education. 
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Another English teacher from school A4 said, 

…Most of time I tried to use English in the class but always no student dares 

to utter even a single word. But if I use Kiswahili all students may respond 

whatever I ask… 

 

Referring to the excerpt above, the English teacher from school A4 demonstrated 

her experience of teaching using English as Medium of Instruction in secondary 

schools. She said that, when she teaches using English, students seems not to 

understand the lessons, but if she switches to Swahili language, students respond 

quickly. This indicates that, students understand the lessons when Kiswahili is 

used. Therefore, to some extent, using English as medium of Instruction hinder 

the effective implementation of CBC, since it limits the classroom interaction 

between students and teachers. 

4.4.4. Teacher preparation and development 

The fourth challenge, to be mentioned by the English teacher‘s was the lack of 

orientation courses following curriculum changes or reforms. This was explained 

further that, it had been observed for several decades now that, English curriculum 

was not stable. In most cases, when the top leaders changed their positions, the new 

leader also changed the curriculum. This affected the teaching competences among 

teachers. One English teacher had the following to say; 

…for example when government introduced the new curriculum, teachers 

opinions were less concerned, no effective orientation which took place. It 

was given but partially. This therefore,led to poor implementation of the 

Competency –Based Curriculum in secondary schools… 

 

The quotation above witnessed that, English teachers were hardly considered   

in curriculum changes or reforms .The English teacher from school A1 
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complains that, if it is appeared orientation to be given to teachers, it is given in 

insufficient manner. Thus, according to the English teachers lack of knowledge 

on the new curriculum affected the effective implementation of CBC.      

4.4.5.Learning resources 

Another identified challenge was the lack of teaching-learning facilities. This 

included lack of classrooms, text books and reference books. Most English teachers 

expressed their concerns on the issue of Teaching/Learning facilities. As one argued; 

…in my school there are endless adventures, English teachers confiscate 

few English books when entering the class, I do not know when the problem 

will come to an end … 

 

According to the explanation given by English teacher above, it was revealed 

that, lack of teaching and learning facilities was amonghindrance factors against 

implementation of CBC in secondary schools. As the English teachers wondered 

when such a problem will come to an end. As a result, shortage of English book,  

was said to affect the implementation of CBC in secondary schools. This was 

due to the sense that shortage of teaching/ learning facilities, especially text 

English books, affects the book ratio among students.  

4.4.6. The nature of the teaching curriculum 

The last challenge to be mentioned was the teaching load. That is, the amount or 

number of periods a teacher teaches in a week or in a day. Most of English 

teachers complained about it. As one teacher from school A2 said, 

 …English subject according to the Ministry of Education and 

Vocational Training Syllabus has six periods per stream per week. For 

example, I am only English teacher who teaches literature in my 

school, to prepare a period, it take 15 minutes to 20,  and my school 

has forms 1 to 4, how can I teach all classes especially using 
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Competency-Based, which requires me spend a lot of time to prepare a 

single lesson… 

 

In a quotation above, the English teacher was lamenting on teaching load as one 

factor that affect the implementation of CBC in secondary schools. According to the 

explanation given above, the English subject requires teachers who are experts in 

structure and literature. But most of English teachers in secondary schools are 

competent in structure. Therefore, due to lack of literary teachers, literature was 

taught as supplementary party of structure. The teacher also complained that, the 

CBC required much time to prepare a single period of 40 minutes. So, it was difficult 

for him to make preparation for six periods per stream and per four classes. As a 

result, the teaching load affects preparation and contributed to the poor 

implementation of CBC in secondary schools among English teachers. 

Table 10:Summary of the challenges 

  (N=20) 

Challenges Frequency  Percentage (%) 

Nature of the Students  09         45.0% 

Nature of the Classrooms 11         55.0% 

Medium of Instruction (MoI) 

Dilemma 

09         45.0% 

 Teachers preparation and 

development 

09         45.0% 

Learning resources 08         40.0% 

Nature of theTeaching curriculum 12         70% 

Source:Field data 2014 

4.4.7. Discussion about the Challenges 

This section discusses the results related to the third objective. The objective was to 

identify challenges encountered by English teachers in secondary schools, in the 
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course of teaching and learning of English. The findings regarding to this objective 

revealed that, English teachers encountered a number of challenges which affected 

the implementation of competency-based curriculum in secondary schools. Nature of 

students accounted for (45.0%), overcrowded classroom accounted for (55.0%), and 

poor understanding of medium of instruction (45.0%). Others are lack of orientation 

(45.0%), teaching learning facilities (40.0%) and lastly teaching load (70.0%).   

These results of the third objective were supported by various previous studies. 

Mushi,(1999) explained that, the major challenges encountered by English teachers 

were; lack of clear language policy, language libraries, lack of books, and a shortage 

of competent  English teachers. Most English teachers were observed to prefer 

lecture methods to participatory method; this might be due to lack competence 

among of them. 

Osaki and Njabili,( 2004), explained that, 

…a number of reasons have been given as to why teachers prefer this mode 

of teaching (teacher-centered). The reason include: first to cover the 

content within the time set by the school timetable… Secondly, there are 

too many students in some classes and that works in favor of lecturing as 

other methods require a lot of time to attend to individual students’ needs. 

Thirdly, teaching resources that support interactive and learner-centered 

teaching method are lacking, especially in sconce subjects and languages. 

Fourthly, teachers do not know a better way of teaching… 

From the quotation above, it was clear that, English teachers still preferred 

teacher-centered approach to learner–centered approach in secondary schools 

due to a number of challenges. Some of them were, to meet the demand of 

school timetable, limited space to attend individual students in class, lack of 

materials which   support learner-centered approach as well as incompetence 

among some English teachers.  
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4.5. General discussion 

The chapter has presented, analyzed and discussed the findings of the study, which 

aimed at analyzing the trends of the improvements that English Curriculum 

underwent since 1997 to the present. The study took place in Lindi Municipality as a 

case study. The findings  revealed that, pass rates from the school A1, in English 

subject were relatively high before Competency-Based Curriculum in 2005, and the 

number of failures was relatively low compared to the after Competency-Based 

Curriculum era. The same applies to school A2. Despite the fact that, before the 

introduction of CBC, the English results were dropping to below 50%year after 

year,slight variations were observed in few years in both schools. Similarly, the 

results from the newly established schools, A3 and A4 which experienced only CBC, 

the results deteriorated year after year.  

On the other side, results from school A3 and A4 revealed that, a number of failures 

were so high throughout the three years consecutively. That is to say, the failures 

rates from the schools A3 and A4 were above 50%, while pass rate was below 50%. 

While this was happening, in one side, the Competency-Based was proved to be 

excellent in terms of content, scope, methodology, assessment, instructional time, 

and teaching load.  Such aspects were considered to be important for the quality 

learning. However, there were a lot of challenges exposed from the English teachers 

and Curriculum Experts, which affected the implementation of Competency-Based 

Curriculum in the secondary schools. 

With regard to the implementation of competency-based curriculum in the secondary 

schools, the results revealed that, the curriculum was moderately implemented due to 

a poor English teaching styles. Therefore, English Competency-Based Curriculum 

was not effectively implemented. Finally, it was said that, the nature of students, 
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overcrowded classrooms, medium of instruction dilemma, lack of orientation to 

English teachers, and shortage of teaching and learning facilities and teaching loads, 

were among the factors affect English teachers, in the effective implementation 

towards the  competency-based curriculum in secondary schools. So, it was 

suggested that, the English teachers training in teachers colleges and universities, 

should be strengthened. 
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CHAPTER FIVE 

CONCLUSIONS AND RECOMMENDATIONS 

5.0. Introduction 

This chapter gives the summary of the study, conclusions regarding the findings of 

the study, as discussed in the previous chapter. It also presents recommendations for 

actions and further studies.  

5.1. Summary of the Study 

The studyaimed at analyzing trends of improvements that English curriculum 

underwent before and after the introduction of competency-based curriculum in 

2005. The study was supported by the following objectives: First,to analyze the 

trends of improvements that EnglishCurriculum underwent since 1997 to the present. 

Secondly, to examine the implementation of English Competency-Base curriculum 

in ordinary level secondary schools, its practicability and effectiveness. Thirdly, to 

identify some challenges those were encountered by English teachers in ordinary 

level secondary schools. 

Literature review was done to cover and elaborate some aspects such as; historical 

background of educational language in Tanzania, the role of educational language.  

On the other hand, the literature review for this study, presented some studies from 

developed countries, developing countries and Tanzania in particular. Other aspects 

in literature review included the reforms of English curriculum and their 

effectiveness, issues affecting English language teaching, teacher‘s role in 

developing student language skills and measures taken to solve the problem in 

Tanzania. Moreover, the conceptual framework and knowledge gap, underlying this 

study were explained by showing the relationship between the study and intended 

objectives. 
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The study was conducted in Lindi Municipality, in Lindi Region. The Region was 

located southern zone of Tanzania. The population for this study involved ordinary 

level secondary school English teachers, students and Curriculum Experts (National, 

Regional and District levels). The sample of the study was 90 in total. Out of them, 

34 were females which accounted for (37.8%) and 56 males who accounted for 

(62.2%) of total respondents. Data were collected using interviews, observation 

checklists and documentary review. Qualitative data were analyzed and presented 

descriptively. While on the other hand, quantitative elements were manually 

analyzed whereby graphs, frequencies, percentages and tables were used to present 

the data. 

5.2. Conclusion 

Based on the findings of this study, it was concluded that, despite the government 

measures of improving English teaching in secondary schools, since 1980s, 

someproblemsstill existed. The findings called for a need of improving the teaching 

of the language in secondary schools. This could be done so as to develop linguistic 

competence and effective communication to learners in post primary education. 

5.3. Recommendations 

With regard to the findings of this study, various governmental and non-

governmental institutions have the role to play. It is therefore, recommended 

that;Universities and Teacher Training Colleges should revise and extend their 

teaching practice programs, so as to give student-teachers more time in teaching 

practice, in instead of relying on classroom instruction. It was observed during data 

collection that, most of teachers knew what competency-based meant; although they 

were yet poor in the implementation.  
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Inspectorate Departments at zonal and district levels, should be strengthen so as to 

make a close supervision of curriculum implementation in schools and conducting 

frequent inspection. This is due to the fact that, now and then inspection would 

enhanceaccountability to teachers and school managers. Also school inspection helps 

to discover problems in the earlier stages, whereby could be solved easily.  

The government should train more English teachers, so as to cover the shortage of 

English teachers in secondary schools. The training of teachers should go hand in 

hand with the schools needs. The situation today is that, most schools have a 

shortage of science and language teachers including English. 

Before introduction of any new program in schools, it is better to ensure that, 

stakeholders were well involved. Stakeholders are like final players, therefore should 

be involved so as to ensure the effectiveness of various programs within the society. 

The government should provide enough funds to secondary schools, so as to enable 

the schools to prepare their own budget to meet the challenges relating to 

Competency-Based curriculum, which is literally expensive to implement. 

Teachers should be creative during teaching and learning process, to solve the 

problems around their schools instead of waiting the government to offer them each 

and everything. 

Educational budget should be raised so as to enable other institutions like TIE, TIC 

and many others, to perform their duties effectively.  

5.4. Suggestions forfurther studies. 

The present study focused on the trends of improvements that English language 

teaching curriculum underwent since 1997, specifically in Ordinary level Secondary 
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Schools. Therefore, other studies could be done in the upper level of education, to 

assess English tutors ability to train student-teachers in Teacher Training College in 

Tanzania. 

The present study had been conducted in one location that is Lindi Municipality. 

Therefore, another study could be done in more than one locationfor example, rural 

and urban areastogether. 

More studies could be conducted to examine the effects on frequent change of 

English Curriculum in Advance Secondary Schools in Tanzania. 

The present study, took place in urban areas whereby lot facilities were available and 

proved that, there was a problem in English language teaching. Thus, it was better to 

conduct the same study in rural areas by involving more respondents apart from 

those participated in this study, where it would be even worse. 

The present study, took place in one region, it could be better to conduct the same 

study on the trends of Englishcurriculumthecountry wise by using other 

methodsapart from those used in this study, so as to check the trends of the 

implementation of the Competency-Based Curriculum 
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APPENDICES 

Appendix A: Lesson Observation Checklist 

A: Demographic Information 

1. Teacher‘s Name :………………………………2. Sex:………………………… 

3. School :……………………  4. Class : …………………………………… 

5. Date : ……………………………………  6. Time :……………………………… 

7. Type of School :…………………………8. No. of Students :…………………. 

9. Subject :………………………………………………………………… 

10. Type of  Class :…………………….  11.Topic :………………………… 

 

B. Teaching Assessment 

Variable No Partly Yes 

 

1.Introduction of the 

Topic/Subject to Student 

No. of 

Teach. 

% No. of 

Teach. 

% No. of 

Teach. 

% 

      

 Relating previous 

lesson with the 

current one 

      

 Linking the topic with 

real life experiences 

      

 :Knowing the 

objectives of the 

lesson 
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2.Teachers  Attitude 

towards Students 

      

 Considering learners 

background 

      

 Considering learners 

prior knowledge 

      

 Using positive verbal 

reaction to  learners 

      

 Using negative verbal 

reaction to students 

      

 Using student‘s ideas 

as a source of 

knowledge 

      

3. Structure of Classroom 

Information 

      

 Logical presentation 

of the subject 

      

 Using appropriate 

teaching aids 

      

 Communication skills       

4. Classroom Management       

 Time  management       

 Pupils interaction  in 

Teaching-Learning 

process 
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Other Comments: 
…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………… 

 

 

 

 

 

 

 

 Distribution of 

questions across  the 

class 

      

 Teacher moves 

around during 

Teaching-Learning 

process 

      

 The use of chalkboard         

 The class 

environment  

      

5. Evaluation       

 Students evaluation       

 Teachers evaluation         

 Lesson  evaluation       
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Appendix B: Interview Guide for Curriculum Experts 

1 .For how long have you been working as curriculum Expert? 

2. .Mention and explain at least (3) various strategies that English curriculum 

undergone since 1997 to the present and their effectiveness. 

3. How does 1997 English curriculum differ from 2005 in term of pedagogical 

approach? 

4. Mention and explain at least five (5) challenges that English teachers encounter in 

the implementation of competency-based curriculum in secondary schools. 

5.What efforts have been taken to solve challenges in teaching English at secondary  

schools? 

6. Suggest at least five measures to be taken to improve English teaching in 

secondary schools. 

Thank you for your participation 
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Appendix C: Interview Guide for English Teachers 

1 .For how long have you been teaching English at secondary schools? 

2 .Have  you ever attended any course/training/orientation on competency-based 

curriculum?  Where and when? What was it all about? 

3 .Mention and explain at least two (2)  pedagogical approaches that you prefer in 

teaching English under competency-based curriculum. 

4.What are the pedagogical approaches  do you think should be applicable in 

teaching English in secondary schools? 

5. Mention and explain at least five challenges that English teachers encounter in 

teaching English in ordinary level secondary schools. 

6.What  efforts do  you take to solve classroom  challenges ?  

7 .Suggest at least five measures to be taken to improve English teaching in ordinary 

level secondary schools. 

Thank you for your participation 
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Appendix D: Introduction Letter from UDOM 
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Appendix E: Introduction Letter from Lind Regional Administrative Secretary 
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Appendix F Introduction Letter from Lindi Municipality 

 

 

 

 


