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ABSTRACT 

The purpose of this study was to investigate effects of large class size on effective 

teaching and learning process in public primary schools in Tanzania: The study was 

guided by the following objectives: to explore pupils, teachers, WECs and MEO 

conceptions of large class size, to identify challenges that faced teachers and pupils 

in large classes in primary schools and eventually suggest possible strategies for 

addressing challenges posed by large class size in public primary schools. The study 

employed a case study research design, where 165 respondents were involved. The 

sample included 100 pupils, 50 teachers, 10 head teachers, 4 Ward Educational 

Coordinators and 1 Municipal Educational Officer. Simple random and purposive 

sampling was used in the study. Data were collected through questionnaires, 

interviews, observations and documentary reviews. The collected data were analysed 

by content analysis and statistical package for social sciences (SPSS) Version 20.0. 

The study revealed that 43 (66.1%) of respondents conceived large class size as a 

class that limit teachers use of interactive teaching methods. The study also revealed 

a range of challenges that faced teachers and pupils pertinent to large classes 

included; difficulty in classroom management, difficulty in classroom assessments 

and  difficulty in marking pupils’ exercises. The study revealed also the effects of 

large class size on teaching and learning process including; large class size limits 

pupil-pupil and teacher-pupil interactions and it lower pupils’ academic 

performances .Main strategies for addressing challenges posed by large class size 

included applying interactive teaching techniques, team teaching and the use of 

double shifts. The recommendations of this study were such that the government had 

to build new schools and/or classrooms, employ many teachers and provide enough 

pupils’ desks as well as teaching and learning materials.  
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CHAPTER ONE 

INTRODUCTION 

1.0 Chapter Overview 

This chapter introduces the background of the study, statement of the problem, 

purpose of the study, research objectives and research questions. Besides, it contains 

delimitation of the study, significance of the study and definitions of key terms used 

in the study. 

1.1 Background of the study 

This study focused on the large class size and its effects on the teaching and learning 

process in public primary schools in Tanzania, taking Shinyanga Municipality as a 

case in point. The researcher’s major concern was on the extent to which large class 

size affected the effectiveness of teaching and learning process. The study explored 

among other things the challenges teachers and pupils faced during teaching and 

learning process. The context of schools in Tanzania created ground for long 

discussion and extricating scene hence a need for research to be conducted. 

A large amount of literature indicated negative effects of large class size on effective 

teaching and learning worldwide.  For example, studies carried out in United State of 

America in 1980s indicated that large classes had dramatic effects and hence a need 

to initiate means of class size reduction. According to Yelkpieri, Namale, Donkoh 

and Dwamena (2012) argued that, STAR project was one of such projects initiated 

and resulted into a drastic reduction of class size. The project was introduced in 1985 

for the purpose of comparing pupils’ academic achievement with smaller class size 

and regular class size; it discovered that pupils achieved more in smaller class size. 
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The project ended on the implementation of class size reduction in public primary 

schools in USA (Watson, Handal, Maher and McGinty, 2013). 

The issue of large class size was also a problem in some European countries. For 

example, in the UK the class size limit in public primary schools was 15-20 pupils 

per classroom but most classes were overcrowded whereby they contained 32 pupils 

and above (Harrison, 2012). Similarly the problem of large class size existed in Israel 

whereby the standard of class size was 15-25 students per classroom (Fischer, 2012) 

though in practice classes contained students between 32-40 in all public primary 

schools in the country and this nation was said to had more overcrowded classes than 

all nations in Europe (Skop, 2014) .    

Apart from that, studies also indicated that, the issue of large class size was existing 

in Asian countries, in China for example  in 2002 the general office of the state 

council in China stated that, the class size in public primary schools had to be 40-45 

students per classroom. But most of public primary schools had a number of children 

exceeding 55 per classroom (Xingping, Yan and Xuan, 2014), though the situation 

was apparently worse in urban areas where classes comprised of more than 70 

students in a single classroom (Yang, 2014), also in South Korea, despite of the 

national limit of not exceeding 40 students per classroom, but in reality the class size 

was reported to range between 40-60 students per classroom especially in public 

primary schools (Anonymous, 2014). 

In African countries studies indicated that, the problem of large class size was 

predominantly everlasting phenomenon that used to overshadow many of the 

development in education in this part of the World (Benbow, 2007). The class sizes 

were accentuated by the presence of overcrowded classes for instance in Congo 100 
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pupils and beyond use a single classroom (Ibid). Although this was a positive 

response to the governments’ strategies of increasing access to education, it had a lot 

of negative impact to education delivery in terms of quality. What we currently 

experience is that many classes had over enrolment hence inadequate resources to 

meet the demands of those classes. For example in terms of teaching staff the 

situation is that only one teacher teach for class of 70 – 100 pupils. Besides, 

experiences of large class size were typically found in Ethiopia and Malawi (Ibid).  

In Nigeria, most of classes in public primary schools ranged between 40 and 50 

pupils per classroom (Owoeye and Ayara, 2011) which of course according to the 

national policy was different. An observation from the National standards stipulated 

in the Nigerian Educational policy of 1977 and 1981 stated that a class size had to be 

20 pupils in pre primary, 30 pupils in primary and 40 students in secondary schools 

(Ibid). 

In Uganda, according to Kasirye (2009) the problem of large class size emerged 

when this country decided to implement free education under the Universal 

Education Program (UPE) in 1997.  For example the number of pupils increased in 

classrooms above 50 pupils in a classroom from 1998 to 2000 although the 

Government provided standards that a class had to comprise by only 50 pupils per 

classroom. Currently the class size in Uganda is 72 pupils per classroom in most 

primary schools since 2006. 

Besides, in Kenya, studies also indicated that, large class size problem existed, the 

class size in public primary schools was about 37 pupils per classroom before 2000 

(SACMEQ, 2011). A situation which changed after the introduction of free education 

in 2003 when class size ranged between 74 - 100 pupils per classroom and went 
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beyond the national standards of 40-45 pupils per classroom (Ogola, 2010; 

KENPRO, 2010).  

In the case of Tanzania, the problem of large class size in public primary schools was 

evidently existing whereby class size had an average of 66 pupils and in some 

classrooms there could be as many as 200 children per single classroom (Nutt, 2014) 

whereas the recommended pupils-teacher ratio and class size for the primary schools 

in Tanzania were 40 pupils per teacher and 40 pupils per class, respectively (URT, 

2009). In Tanzania large class size was attributed to the introduction of free 

education under the programme of PEDP in 2002. Tanzania initiated the Primary 

Education Development Programme as an effort to realize the Education for All 

(EFA) goals (URT, 2006). This programme was implemented in phases that were 

Phase I (2002 – 2006), Phase II (2007 – 2011) and currently it is in Phase III (2012 – 

2016). 

The introduction of PEDP in 2002 resulted into massive enrolments of pupils in 

nearly all public primary schools (URT, 2005) unfortunately; this increase in 

enrolment levels was not accompanied by a proportional increase in resources such 

as teachers and classrooms. For example, in 2002 the enrolment was 1,659,847 

(108%) more than the targeted children which was 1,500,000, in 2003 the enrolment 

decreased to 1,453,483 (90.8%) although the targeted population of enrolling was 

1,600,000 pupils. While in trying to accommodate the increased enrolment of pupils 

the government engaged in construction of new classrooms in schools. For example 

in 2001/02 the government constructed 8,817 (63.6%), classrooms out of 13,868 

targeted classrooms. In 2002/03 the government constructed 10,771 (80.4%) 
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classrooms out of 13,396 targeted classrooms (URT, 2005) that resulted to 1: 80 

pupils classroom ratio in 2002 and 1:82 pupils classroom ratio in 2003 (Ibid). 

The government did not end with classroom constructions but it also put efforts in 

increasing teachers who could handle those pupils in public primary schools. 

Therefore, in terms of teaching force, the government recruited 7,030 (77.7%) 

teachers out of the targeted number of 9,047 teachers in 2002; in 2003 the 

government recruited 10,872 (93.3%) teachers out of the target of 11,651 teachers.  

Therefore, teachers recruitment made by the government in 2002 and 2003 added a 

number of teachers to the available ones whereby in 2001 the available teachers were 

105,921 resulted to the teacher-pupils ratio of 1:46, in 2002 number of teachers were 

112,109 the teachers-pupil ratio was 1:53 and in 2003 available teachers were 

114,660 where the teachers-pupil ratio was 1:57 (URT, 2009). Though the efforts 

made by the government on teachers’ recruitments and classroom constructions 

through PEDP programmes the problem of large class size yet existing in most 

public primary schools in the country. 

 A survey conducted by UWAZI in (2011) which involved 40 public primary schools  

revealed that classroom – pupil ratio was 1:81 in surveyed public primary schools 

and also the study outlined some numerous challenges attributed by overcrowded 

classes such as overcrowdings, shortage of furniture  such that  five pupils could 

share a single desk which normally could accommodate only three pupils. Together 

with the shortage of desks there was a problem of text-books as the study pointed out 

that a single text-book was shared by 6 pupils. 
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Generally, as the data shown above the problem of large class size was evident in 

Tanzania and such a situation led this study, that intended to investigate its effects on 

effective teaching and learning process in public primary schools in Tanzania. 

1.2 Statement of the Problem  

Tanzania has witnessed a tremendous growth and progress in the education sector 

over the last decade. Despite this rapid expansion in primary and secondary school 

enrolment, the country’s education system continued to struggle to deliver quality 

education and to keep its children in schools. Quality education could make children 

acquire competence that would help them to improve their social life. 

 

Since the introduction of Free Primary Education Policy in 2002, class sizes in most 

public primary schools had risen while expansion and construction of school 

infrastructure had not increased proportionately, resulting in large classes in most 

public primary schools. For example, pupil classroom ratio in 2002 was 1:80 and 1: 

82 in 2003 (URT, 2005) and currently pupils’ classroom ratio is 1: 72 in public 

primary schools (HakiElimu 2012 & URT, 2013). As a result of this, one teacher in 

some of the public primary schools had to teach more than recommended number of 

pupils in the classroom (40 pupils per one teacher).  

 

Apart from that, the increased enrolment of pupils in public primary school caused 

some challenges which did put doubt on the provision of quality education. These 

challenges included; supply of adequate teaching and learning materials, training and 

recruitment of adequate qualified and competent teachers to match with the expanded 

enrolment, availability of adequate and appropriate school buildings to cater for both 

groups of pupils and teachers (URT, 2009).  
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Generally, it was apparent that despite the increase of teacher recruitment and the 

construction of classrooms, the problem of large class size experienced in almost all 

public primary schools in Tanzanian was yet to be resolved. Given this reality and 

given the fact that teaching and learning could only be effective if teachers and 

pupils experienced less or minimal constrains and one of them was classroom space, 

this study attempted to reveal the effects of large class size on effective teaching and 

learning process in public primary schools. 

1.3.0 The Purpose of the Study 

The purpose of the study was to investigate the effects of large class size on effective 

teaching and learning process in public primary schools in Shinyanga Municipality. 

  1.3.1 Specific Objectives 

i. To explore pupils, teachers, WECs and MEO conceptions about  large class 

size 

ii. To identify challenges facing teachers and pupils in large classes during 

teaching and learning process in public primary schools 

iii. To investigate possible strategies that could be used to address challenges 

posed by large class size during teaching and learning process in public 

primary schools 

1.4 Research Questions 

i. What do pupils, teachers, WECs and MEO understand by a large class size? 

ii. What challenges do teachers and pupils face during teaching and learning 

process in large class size in public primary schools?  

iii. What are possible strategies for addressing challenges posed by large class 

size during teaching and learning process in public primary schools?  
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1.5 Significance of the Study 

The current investigation was significant due to a fact that it focused on one among 

important areas in the field of teaching and learning process in Tanzania. The study 

would be useful to pupils, teachers and other educational stakeholders as they would 

be informed on how the large class size had impacts on effective teaching and 

learning processes in classroom and subsequently on pupils’ achievements. Further, 

the study provided insights on the link between large class size and effective teaching 

and learning process. Generally, through this study the educational stakeholders such 

as teachers, educational officials and parents would be informed about the issue of 

large class size and its effects to classroom effective teaching and learning process. 

The study was also useful for future researchers who would prefer to conduct related 

studies. 

1.6 Delimitation of the Study 

The study was restricted to ten primary schools out of forty eight, particularly public 

primary schools in Shinyanga Municipality, Shinyanga region. The researcher 

intended to investigate the effects of large class size on effective teaching and 

learning process in public primary schools. Besides, the study involved pupils, 

teachers, head teachers, ward educational coordinators and municipal educational 

officer since these individuals were able to provide relevant information for the 

study.  

1.7.0 Operational Definitions of Key Terms 

Operational definitions provided to the following key terms.  
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  1.7.1 Class Size 

Class size referred to number of children in a teacher’s room daily for whom the 

teacher is accountable to teach those children (Nakabugo, Ssebbunga, and Ngobi, 

N.d). According to Tappy (2008), class size is the actual number of children to a 

given teacher. Class size in this study referred to the actual number of students who 

enrolled and registered for academic year in any natural classroom for being taught 

by teachers in schools of the district selected for the study. 

 1.7.2 Large Class Size 

It was difficult to define a large class size because it is not a tangible construct rather 

it is subjective and depends on many variables such as the amount of space available, 

teaching focus, teaching methodology and the availability of resources (Shamim, 

Negash, Chuku and Demewoz, 2007). In this study large class size was considered as 

any class which had more than 45 pupils registered for the same year of studying and 

using a single classroom during the teaching and learning process. 

1.7.3 Learning 

Learning was described as a relatively permanent change in the behaviour of an 

individual based on his/her experiences or discoveries. Thus the processes of 

experience and discovery lead to a new understanding of the world and ourselves, 

and enable us to apply the acquired knowledge in new situations (Wakefield, 1996). 

In this study, learning was conceptualised as the process through which experience 

modifies pre-existing behaviour and understanding of concepts.  
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1.7.4 Teaching 

Teaching referred to a process of imparting knowledge or instructing someone in 

how to do something, especially in a school or as part of a recognised programme 

(Soanes and Stevenson, 2004). In this study therefore, teaching was considered as an 

attempt to help someone acquire or change some skills, attitude and knowledge.  

1.7.5 A pupil  

A pupil is person, usually young, who is learning under the close supervision of a 

teacher at school, a private tutor, or the like; student (The American Heritage, 2005). 

In this study, a pupil referred to learner who was enrolled and being taught in an 

educational institution especially a child having five to fourteen years and attending 

basic education at primary school. 

1.7.6 Primary School 

This is a school where the basic education is provided to children between five and 

fourteen years old, but sometimes age is not literally considered (The American 

Heritage, 2005).  

1.7.7 Public Primary School 

This is a school which is owned by the government where children from all 

communities whose age range between five to fourteen years old may be enrolled 

(The American Heritage, 2005). 
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1.7.8 Effective Teaching and Learning 

Effective teaching and learning is that produces beneficial and purposeful student 

learning through the use of appropriate procedures (Sajjad, N.d). In this study 

therefore, effective teaching and learning referred to a process of adequately 

accomplishing or achieving expected result of teaching and learning set by teachers 

as well as stipulated goals of education 
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CHAPTER TWO 

LITERATURE REVIEW 

2.0 Introduction 

This chapter introduces the conceptual frame work, theoretical framework, the 

concept of large class size, effective teaching/learning and the related literature 

review about large class size based on classroom practices (assessment, classroom 

management, class interactions, teaching methods and strategies) and the empirical 

studies. 

2.1.0 Theoretical Framework 

Theoretical framework of research relates to the philosophical basis on which the 

research takes place and forms the link between the theoretical aspects and practical 

components of the investigation undertaken. A good theoretical  framework assures 

the reader that the type of investigation the researcher propose is not based solely on 

his/her personal instincts or guess, but rather informed by established theory and 

empirical facts obtained from credible studies (Simon and Goes, 2011). 

This study therefore, was guided by two theories; Vygotsky’s Socio-cultural learning 

theory and Lazear’s Theory of Class Size. 

2.1.1 Vygotsky’s Socio-cultural Learning Theory 

Vygotsky’s socio-cultural learning theory states that children learn better with the 

help of others around them before they can do things on their own. It has been 

observed that higher thinking in children develops better in social contexts. 

Vygostsky encouraged learning environments in which teachers and more capable 

peers interact directly with students who are at lower levels of thinking. The 
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significant people in students’ learning environment can help guide their thinking by 

providing hints as to how they should proceed when they cannot manage on their 

own. The experts can describe what needs to be done, taking the learner through the 

problem, while demonstrating appropriate strategies. Also the experts can reduce 

some of the demands of the task by taking responsibility for some parts while 

allowing the learner to concentrate on other parts. In this way, learners can learn 

even though they cannot solve the whole problem on their own. Ross (1976) 

describes this tutoring process in terms of providing a scaffold that helps a learner 

solve a problem or perform a task that he/she could not do alone. The scaffolding 

allows the expert to control elements of a task that are beyond the learners’ ability, 

thus allowing the learner to concentrate upon and complete these elements of the task 

that are within his/her ability level. Vygotsky’s theory would do well in small classes 

in which teachers have direct personal contacts with each and every pupil in class. 

However, as classes become large, expert-learner interaction becomes less and less, 

thus negatively affecting the scaffolding process. 

2.1.2 Lazear’s Theory of Class Size 

This theory lays out an insightful economic theory of class size. The theory argues 

that students who attend a smaller class learn more because they experience fewer 

student disruptions during class time, on average. Such a result follows naturally if 

the probability of a child disrupting a class is independent across children (Bingley, 

Jensen and Walker, 2006). The theory then quite probably assumes that disruptions 

in large classes require teachers to suspend teaching, creating a “negative 

externality” that reduces the amount of learning for everyone in the class, but small 

classes could not lead to this problem. There may be other benefits to smaller classes 
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as well as that students who spend time in small classes learn to behave better with 

closer supervision, leading to a reduced tendency of disrupt successive classes. This 

theory probably captures an important feature of class size, and yields a specific 

functional form for the educational function (Ibid). 

 

Hence, the theory explain the importance of considering the class size when the 

teaching and learning process going on in the classroom for a better supervision, and 

it insists that small classes may reduce disruptions to teachers and students during 

teaching and learning process. 

 2.2 The Concept of Large Class Size 

Comparatively, it is easier to define a small class. Although this definition varies 

across studies, frequently a class is considered small when it consists of less than 20 

students (Blatchford, Bassett, Goldstein & Martin, 2003). From that perspective, the 

number of students who should be in a classroom to be considered a large class 

would probably not lead to any definite answer. Research about class size has shown 

that the concept of what constitutes a large class is difficult to define because it is not 

a tangible construct rather it is subjective and depends on many variables (Shamim, 

Negash, Chuku and Demewoz, 2007).  

 

The notion of large class is related to the context in which it exists and it varies from 

one context to another even within the same country. According to Todd (2006), any 

number of students more than the number of students a teacher is used to teach is 

considered large by that teacher.  There is no global definition of what a large class 

is. The review of literature portrayed large classes in primary and secondary schools 

in most of the cases as ranging from 25 to 30 students in UK, if the number of 
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students is 30 or more, these are called super large classes which require teacher 

aides who are hired to assist the teachers in those large classes (Blatchford, Bassett, 

Brown, Martin and Russell, 2007) also from 24 to 25 in Norway and the Netherlands 

(Konstantopoulos, 2004); and from 71 to 100+ in Uganda, Haiti and other 

developing countries (O’sullivan, 2006). 

 

 A large class in a western context might be considered small for both teachers and 

learners in most teaching-learning contexts in Africa and the exact number does not 

really matter, what matters is how the teacher sees the class size in his/her own 

specific situation (Bamba, 2012). From what has been discussed so far, it is 

understandable how subjective and highly context-bound the notion of large class 

size can be. A large class in the USA may differ from the concept of a large class in 

Thailand which may be totally different from a large class in Tunisia. Following the 

same reasoning, the super large class in UK may be a super small class in the African 

countries teaching context (Ibid, 2012). However, factors other than the number of 

students in the classroom need to be considered while defining large classes. For 

Shamim et al. (2007) variables such as the physical conditions in the classroom need 

to be taken into account. These include: the amount of space available, teaching 

focus, teaching methodology and the availability of resources.  

2.2.1 Effective Teaching and Learning 

Effective teaching is a process related to the teachers actively conscious of the 

individuality of each of the child, including his needs, strengths, weaknesses, growth 

patterns and background of experiences. This implies that effective teaching is the 

process by which an effective teacher creates an atmosphere for a good teaching and 
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learning. Effective teaching is therefore the process of achieving the objectives of 

teaching as well as goals of education (Modebelu & Duvie, 2012). 

 

Effective teaching and learning in the large classes occurs by establishing the 

learning goal that make students to know what to learn, once this happen it could be 

easy for a teacher to teach effectively and efficient in a classroom. In such situation 

students can be engaged effectively when the interactive teaching methods are used 

in classroom. The teacher also should adjust the content to be taught that he/she 

trying to cover and point out key points and general themes. In large classes the 

teacher is required to analyse issues or problems rather than providing realistic 

information so that effective teaching and learning take place. Also engagement of 

students in active learning helps the effective teaching and learning to occur in the 

large classes (NSTA, 2014). 

 

In order for effective teaching in a class with large number of students to take place a 

large amount of pre-class teaching preparation is required. Also active teaching and 

learning strategies are much needed for the integral components of deep learning and 

a quality education in large classes (Kerr, 2011) though small classes provide more 

opportunities for feedback and discussion than large classes, as well as greater 

student satisfaction. The issue is that, in countries where the population growth is 

exponentially alarming having large classes is inevitable. Therefore, what count is 

not the size of class but the quality of teaching, rather than the effective instruction 

and student learning engagement of students in the learning process (Ibid). 
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2.3.0 Effects of Large Class Size on Teaching and Learning Process 

In this part of the study there are related literatures reviews about the effects of large 

class size basing on classroom practices (classroom assessment, management, 

interactions, and teaching methods). Also this part presents strategies for teaching in 

large classes, studies conducted in Oversees countries, African countries and in 

Tanzania related to class size. 

2.3.1 Assessment in Large Class Size 

Large numbers of students pose challenges to teachers as far as assessment of 

students learning is concern, some of the challenges are marking students’ works and 

to provide students with feedback to support effective learning (UoR, 2014). In large 

classes feedback is often inadequate while feedback plays an important role in the 

learning process of students. In supporting the idea Brady (2013) argues that giving 

assignments and written feedbacks take much more time in large classes. Large class 

always bring inconsistency in marking students’ works (Chan, 2010), also grading 

can be more complicated and with oral activities, it may be hard to know who is 

succeeding in a large class because this may be hard to know what mistakes are 

being made by whom. 

 

Many teachers are facing the challenges of large class assessment consequently to 

find an alternative means of assessing the students. The temptation of many teachers 

is to automate assessment as much as possible through the use of multiple choice 

examinations to minimize the burden of marking students’ works (Anonymous, 

2014). 
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In addition to that, Kerr (2011) contends that in large class assessment become the 

challenges because of excessive marking loads of pupils’ works, managing valid 

assessment, providing sufficient and prompt feedback, monitoring academic 

dishonesty, maintaining quality and consistency of marking and challenges in 

efficiently assessing higher order thinking.  

2.3.2 Classroom Management in Large Class Size 

One of the difficulties associated with large classes is the classroom management 

that is maintaining order in the class and organizing the teaching and learning 

process. Classroom management becomes dominant in developing effective lesson in 

large classes due that teachers should work on class control and organising instead of 

focusing on how to deliver a lesson to students (Griffin and Sahota, N.d). 

 

It is difficult for students to pay attention in large class during teaching and learning 

process. In large class cheating can become a problem when a teacher cannot manage 

to supervise a class when he/she assign test or quizzes to students. Space and 

sufficient of materials become the classroom management problems. Teachers 

cannot manage groups if there is no space to walk around the room to supervise them 

(Brady, 2013). 

 

Large number of students in classroom might lead to poor classroom management 

and control because teachers could engage in dealing with other issues like students’ 

discipline and this reduce the instruction time for a teacher during teaching and 

learning process (Kerr, 2011). 
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Large classes can negatively affect two significant and interrelated aspects of teacher 

practice that is instructional time and classroom management. Teachers in large 

classroom dedicate less time to mathematics instruction and integrated reading and 

writing. Teachers in smaller classes are more likely to cover a range of subjects such 

as current affairs, history, geography and social studies. Large classes take a charge 

on teacher’s ability to manage time, requiring more time to be dedicated to 

instruction (how to complete an exercise rather than substantive instruction), task 

management and behavioural management, thus leaving less time for actual 

instruction and also larger classes are noisier and that pushing, crowding and hitting 

occurs more often in larger classes than in smaller classes (Benbow, 2007). 

Apart from that, large classes can result in a variety of challenges for teachers. One 

such challenge is lack of space for students that lead to the problem of class control 

and management for teachers. Also crowded classroom increased the risk of theft as 

bodies are tightly packed together, enabling students to reach into each others’ 

pockets (EQUIP2, N.d) also the problem with overcrowded classes include two; the 

teacher’s ability to supervise a large number of students doing science activities and 

the amount of individual workspace per student. Overcrowding in regards to 

supervision likely affect a teacher’s ability to properly class management and oversee 

their classrooms and therefore may prevent the adequate supervision of students 

conducting science activities (NSTA, 2014). 

Moreover, smaller classes are generally perceived as allowing teachers to spend 

more time with each student and less time in classroom management, thereby 

providing better instruction to the students’ individual needs and ensuring higher 

performance, this raise student attitudes towards the lesson and teacher satisfaction 
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(Cahen and Filby, 1979) in large classes, time for instruction become a problem to 

teachers. In this respect class size may be viewed as an indicator of quality of a 

school system. Class size may affect how much time and attention a teacher can give 

to individual student as well as the social dynamics between students (OECD, 2012). 

2.3.3 Interactions in Large Class Size 

Large classes tend to lower interactions among students and teachers (NAGT, 2013) 

also larger classes make teachers unable to promote students interactions since there 

is no room to move about, unable to control students’ discipline and classes may 

become too noisy, unable to put attention to an individual because students are many 

in classroom as well as to evaluate all of their students work (Hayes, 1997). Also 

overcrowded classroom conditions not only affect students’ ability to concentrate on 

their lessons but also limit the amount of time teachers could spend organising 

students for cooperative learning and group work or teaching anything beyond what 

is minimal required (Fleming, Tountant and Raptis, 2002). 

 

In large classes there are little teacher-pupil interactions and this reduces the 

effectiveness of teaching and learning in classroom (Dachs, 1998). In large classes 

teacher-pupil interaction tends to consist of the teacher telling the children things 

rather than sustained interaction about tasks or concepts. In this case individual 

feedback becomes limited whereas in small classes teacher-pupil interactions are 

effectively and interested into classroom teaching and learning process. Significantly 

pupils ask questions that enable teachers to respond on them (Blatchford et al, 2003). 

Small classes in schools facilitate classroom management, more individualised help 

from teachers, teaching effectiveness, better learning atmosphere, more student-

teacher interactions and reduced teachers’ workloads. It is encouraging and creating 
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competition among students which may not found in large classes (Din, 1999) apart 

from that class size is important determinant of student outcomes and one that 

directly determined by policy. Therefore increasing class size could harm the student 

outcomes (Schanzenbach, 2014). 

2.3.4 Teaching Methods in Large Class Size 

The numbers of students is one of the factors that determines the teaching methods 

used in the classrooms by teachers (Cakmak, 2009). Teaching and learning in a large 

classes bring difficulties due to that it is out of control, hard to organise class 

activities or impossible to communicate clearly and to apply participatory teaching 

methods and teachers face difficulty to engage students in practical work in large 

classes, large class size cause less concentration on the part of pupils, it is also limit 

the learner-centred teaching in classroom (Akinsolu and Fadokun, 2007). They bring 

difficulties to both teachers and students in classroom teaching and learning process. 

It is difficult for a teacher to contact with the students sitting at the back of the class 

and it is not easy for student to get individual attention and even impossible to 

organise dynamics and creative teaching and learning sessions (Qiang and Ning, 

2011) in different from that in smaller classes children learn more because of lower 

probability of interruption to teaching methods, if the probability of a student 

interrupting teaching is independent across students, in large classes teaching 

interruption is more that could result on poor teaching and learning process in 

classroom (Bingley et al, 2006).  

 

In addition to that, when classes are too large, they considered to contribute some 

complex challenges related to the teaching and learning process such as class control, 
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organising class assessments and interacting with students. Whether the class is big 

or small, the teachers are expected to teach and assess students effectively (Lipinge, 

N.d), in other way smaller classes enhance individual attention, more active for 

pupils and beneficial effects on the quality of teaching and learning and in large class 

size individual attention and quality teaching and learning is more less (Blatchford, 

Russell, Basset, Brown and Martin, 2006). 

2.3.5 Strategies to Enhance Teaching and Learning in Large Class Size 

The strategies for promoting teaching and learning in large classes are needed in 

order that pupils learn effectively. Denis (2009) asserts that in order to cope with 

teaching and learning in large classes there is a need to use instructional materials 

like textbooks which will enable students to get a chance of following the lesson 

series with ease. Effective teaching requires the use of student-centred methods like 

giving assignments, examinations and home work, sharing of instructional materials, 

therefore student-centered promotes self discovery and it encouraging independents 

study that help students to learn.  

Nakabugo et al (N.d) argues that to enhance learning in large classes the pedagogical 

and non pedagogical strategies should be used by teachers. For example using group 

work, team teaching, school based staff development and provision of home works 

are useful strategies for promoting learning in large classes. (Treko, 2013) added that 

group work as one of interactive teaching techniques it can be used in large classes 

due that it make students to interact, communicate and share knowledge with others. 

Mgeni (2013) noted that group discussion can also be used in large classes because it 

fosters greater participation, self confidence and leadership ability of students. Brady 

(2011) maintains that in order to make successful teaching and learning in large 
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classes teachers should use peer and self-assessment this help teachers to reduce the 

work of marking students’ work; emphasizing positive behaviours to improve 

classroom management this could help students to reduce the unnecessary class 

disruptions during teaching and learning process; increasing student responsibility 

this leads to better learning and more class discipline whereby students monitor 

themselves and help each other rather than depending each and everything from their 

teachers;  using structured groups consistently, grouping strategy occasionally allow 

better student support for struggling students when the teacher sees the need but 

lacks the time, because he/she can pair a stronger student with a struggling student as 

a provisional “stand in” for his/her own guidance. A routine rocking also is a strategy 

that can be used to promote learning in large classes. Teachers must schedule the 

routines as the same every day so that students need less specific guidance and can 

operate more independently by observing the daily routine in classroom. 

2.3.7 Studies conducted in Oversees Countries on Class Size 

This part present the studies which have been conducted earlier on class size in 

different oversees countries. 

A study conducted by Cakmak (2009) in Ankara-Turkey about the perceptions of 

student teachers on the effect of class size with regard to effective teaching process 

maintains that, there is a direct relationship between class size and motivation, 

teaching methods, classroom management and assessment. Class size is an important 

dimension in planning and realising effective teaching and learning. There is a 

positive correlation between increasing class size and pupil progress and also there is 

a negative correlation between these two concepts. Hence there is difficult in 

teaching and learning in large classes than teaching and learning in small classes. 
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A Study conducted by Bascia (2010) in Toronto-Canada about reducing class size 

revealed that large classes limit the teacher-pupil interaction in classroom. Also 

teacher-pupil interactions become more positive when the class size reduced to 15 

pupils in a classroom. The relationship between teachers and students improve in 

smaller classes and this made students to engage in learning process. Small classes 

give teachers more time to help individual students experiencing learning difficulties 

and allow them to carry out intensive, focused teacher guided activities effectively. 

Also in addition smaller class sizes provide for more manageable classes and better 

relations with parents. The impact of small classes is greater when accompanied by 

pedagogical change in classroom teaching and learning. 

 

A study conducted by Hassan (N.d) in Iraq about effective teaching in large classes 

revealed that large classes present special challenges to the teacher. The two major 

educational challenges are that they make students feel anonymous and passive. 

Then, depending on how the teacher responds to these challenges, there may be 

second-level problems of class morale and discipline. In addition, the teacher faces 

inherent logistical problems for example distributing and collecting homework, tests, 

handouts and posting grades. Teaching in large classes presently not preferred by 

most teachers due that they influence many problems arise along with the increase in 

class size. On positive side large classes save human and material resources to ease 

the problem caused the lack of teaching staff and learning materials. Large classes 

sometimes led to renovation of teaching methodologies for the sake of effective 

teaching and learning process in classroom. 

The overcrowded classes to the point where children’s ability to learn become the 

problem are not encouraged. These classes cause the decline of teaching quality. 
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When students are more than 34 in a class it becomes impossible for a teacher to 

reach them personally and intellectually one by one during teaching and giving out 

instruction in classrooms (Kuczynski, 2012) Sometimes the overcrowded classes 

made some children to sit on the floor, this is obvious harm the quality of education, 

these kinds of classes increases the aggressive behaviour in some schools. Large 

classes are not good on children academic development; these classes should be 

reduced in schools for the sake of effective and efficient for teachers’ works 

(Whelan, 2014). 

2.3.8 Studies conducted in African countries on Class Size 

This part present the various studies conducted in African countries which are related 

to the issue of class size in different schools. 

A study conducted by Denis (2009) at Kampala district in Uganda about strategies of 

coping with effective teaching and learning in large classes in secondary schools 

revealed that, large classes associated with numerous problems, the teacher cannot 

wholly ensure that each and every pupil in the class has followed the working and 

explanations properly as given in the textbooks and pupils tend to fight for the new 

materials. But in other hand even if student number might be increasing academic 

performance can be attained if schools have adequate supply of textbooks, teaching 

guides and other teaching media which help their students to acquire knowledge 

effectively.  

A study conducted by Nakabugo, Ssebbunga & Ngobi (N.d) about instructional 

strategies for large classes in Uganda revealed that, large classes have negative 

influence on the quality of teaching and learning process in classroom. This is 
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because teachers may not manage using the applicable teaching methods in 

classroom teaching and learning process.  

A study conducted by Mokobia and Okoye, (2011) at Delta State in Nigeria about the 

effect of class size on the teaching and learning of chemistry in secondary schools 

maintains that, students in small sized classes perform better in relation to those in 

large sized classes. Therefore students in small classes achieve higher relative to their 

colleagues in large classes also they revealed that, there is no interaction effect of 

location and class size in students achievement in secondary schools the area where 

the study conducted. 

 A study conducted by Majanga, Nasongo & Sylivia (2011) in Nakuru-Kenya about 

the effect of class size classroom interaction during mathematics discourse in the 

wake of free education revealed that, large class size, pupil-teacher ratio and 

congested classrooms affect the classroom interaction because teachers find difficult 

to give personalised attention to all pupils, adequate assignments to test what has 

been taught and take full control of their classes. Teacher-pupil interaction activities 

in lower classes are not exploited to the full because teachers in lower classes use 

traditional lectures method of teaching in this case not all pupils involve during 

classroom teaching and learning process, also large classes limits the pupil-pupil 

interaction during teaching/learning in classroom. 

2.3.9 Studies conducted in Tanzania on Class Size 

This part presents various studies which had been conducted earlier in some areas in 

Tanzania that are related with class size issues. The studies are as follows; 
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A study conducted by Mdemu (2007) in Iringa urban district about the relationship of 

class size and effective teaching and learning process in Tanzania, revealed that there 

is a relationship between class size and classroom management and classroom 

interactions, it was also revealed that there was no big difference between the schools 

with large class size and the schools with small class size in standard IV National 

Examinations, both performed more or less the same. 

A study conducted by Nzemo (2013) about the influence of class size on pupils’ 

achievement outcomes in primary schools conducted in Bukombe district indicates 

that there is no relationship between pupils’ teacher ratio and pupils’ academic 

performance but that there was relationship between class size and pupils academic 

performance. The findings indicate also that, there is relationship between class size 

and pupils’ academic performance because when the class size decreases pupils’ 

academic performance is shown to increase. 

 

The study finding also revealed that community participation in classroom 

construction, increasing teachers’ recruitment, enrolling the number of students in 

relation to the classroom available, paying high salary to the teaching profession to 

attract people to join the teaching profession, as the strategies for solving the issue of 

class size, pupils teacher ratio and pupils academic performance in public primary 

school. 

 

The above studies conducted outside and within Tanzania enabled the current study 

in shaping the research problem, methodology and methods of analysis on the issue 

of class size. Also the studies were helpful in the selection of data collection tools for 

the current study. 
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2.3.10 Knowledge Gap 

In the light of what have been discussed, it was evident that class size has effects on 

classroom teaching and learning process and pupils’ academic achievement and 

performance. It was also evident that large class size was conceived differently by 

different people over the world.  

Various studies conducted outside of Tanzania revealed that class size had effects or 

influence to teaching and learning process and pupils’ achievements and that large 

class size brought challenges in teaching and learning process. Examples of these 

studies were Bascia (2010), Cakmak (2009), Whelan (2014), Hassan (N.d), Denis 

(2009), Mokobia and Okoye (2011) and Majanga, Nasongo & Sylivia (2011) 

Class size is an important factor to consider during teaching and learning processes. 

This was due to a fact that it had effects on the teachers and pupils in the process of 

giving and receiving new knowledge in classroom teaching and learning. The pupils’ 

performances also were reportedly affected by class size in one way or another. This 

study therefore, intended to offer further knowledge on the effects of large class size 

on effective teaching and learning process. 

 

Studies undertaken in Tanzania, for example Mdemu (2007) and Nzemo (2013) 

focused more on impact of class size on pupils’ academic achievements, they 

revealed that class size had a direct relationship between class size and pupils’ 

academic performances because when the class size decreased pupils’ academic 

performances were shown to increase. They also revealed that there were 

relationships between class size and classroom management as well as classroom 

interactions. UWAZI (2011) studied about overcrowded classes whereby revealed 
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the presence of large classes and shortage of school infrastructures and teaching 

materials such as desks and books. 

 

However, a little had been studied on effects of large class size on teaching and 

learning process and hence was little known about the effects of large class size on 

effective teaching and learning process in public primary school in Tanzania. In that 

respect therefore, the current study intended to fill such a gap by investigating the 

effects of large class size on effective teaching and learning process in public 

primary schools in Shinyanga Municipality. 

 

2.4 Conceptual Framework 

Conceptual frameworks represent ways of thinking about a problem or a study, or 

ways of representing how complex things work. They can come from theories, 

models or best practices. Conceptual frameworks clarify and magnify one’s work 

(Bordage, 2009) and it is a visual or written product, one that explains, either 

graphically or in narrative form, the main things to be studied, the key factors, 

concepts, or variables and the presumed relationships among them (Ibid). 

 

According to Sitko (2013) as well as Jeffels (2014) conceptual framework refers as 

concepts, assumptions, expectations, beliefs, and theories that support and inform 

your research. It explains either graphically or in narrative forms the main things to 

be studied, the key factors, concepts or variable and the presumed relationships 

between them.  

 

This study proposed a conceptual framework that linked the effects of large class size 

and effective teaching and learning process by looking at the numbers of dimensions 

that had characterized the central dimensions of influences on core processes of 
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teaching and learning process. The study included pupils’ enrolment, classroom 

buildings and teacher availability as the ones input led to large class size and in the 

teaching and learning process the study look on classroom practices (pupil-pupil and 

pupil–teacher interactions, classroom management, class assessment, teaching 

methodology and instructional materials) as they fall on the process. Outcomes were 

easily expressed in terms of what had been caused by large class size on effective 

teaching and learning process like poor literacy among pupils or limited life skills. 

These outcomes gave feedback to the input and classroom learning process. 
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Figure 2.1: A Conceptual Framework about effects of large class size on 

effective teaching and learning process 

Source: Adapted and modified from Denis (2009)  

From the above figure 2.1 it was apparent that large class size was caused by the 

pupil enrolment, shortage of classrooms and limited of teachers. During teaching, 

classroom practices, for example, classroom assessment, teaching methodology and 

class control fall in challenges because of large class size and when these classroom 

practices being affected they tend to lead ineffective teaching and learning process.   
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The way teachers conceptualize challenges from feedback on effective teaching and 

learning might influence teachers to adapt strategies to address these challenges that 

were posed by large class size. Therefore, when teachers would adapt strategies to 

address these challenges effective teaching and learning could be enhanced in large 

class size. 
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CHAPTER THREE 

RESEARCH METHODOLOGY 

3.0 Introduction 

This chapter presents research design, research approach, area of the study, sample 

size and sampling procedures, target population and research instruments. Further it 

contains validity and reliability of research instruments, data analysis as well as 

ethical considerations. 

3.1 Research Design 

This is the overall plan for connecting the conceptual research and relevant (and 

achievable) empirical research. It articulates what data is required, what methods are 

going to be used to collect and analyse these data and how of this is going to answer 

the research questions (Wyk, N d). 

 The current study used a case study so as to get the in-depth information about the 

effects of large class size on effective teaching and learning process in public 

primary schools in Shinyanga Municipality. A case study is a research approach that 

is used to generate an in-depth, multi-form understanding of a complex issue in its 

real-life context. It is an established research design that is used extensively in a wide 

variety of disciplines, particularly in the social sciences (Crowe, Creswell and Huby, 

2011). 

3.2 Research Approach 

These include plans and the procedures for research that cover the steps from broad 

assumptions to detailed methods of data collection, analysis and interpretation. 
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The study used qualitative approach since it aimed to seek and obtain the in-depth 

information from the respondents about the effects of large class size on effective 

teaching and learning process due to that qualitative approach was concerned with 

subjective assessment of opinions. According to Rhodes (2013) the qualitative 

approach entails gathering information that focuses on describing a phenomenon in a 

deep comprehensive manner. This is normally done through interviews, open-ended 

questions, or focus groups. In most cases, a small number of participants tend to 

participate in this type of research, because to carry out such a research endeavour 

requires a vast range of resources and plenty of time.  

On the other side, this study used quantitative approach to complement the 

qualitative approach in collecting data using questionnaires. 

Whereas the quantitative approach was used to collect information focuses on 

describing a phenomenon across a larger number of participants thereby providing 

the possibility of summarizing characteristics across groups or relationships. This 

approach tended to enable surveys a large number of individuals and applies 

statistical techniques to recognize overall patterns on the relations of processes. 

Importantly, the use of surveys can be done across groups (Ibid). 

3.3 Area of the Study 

The study was conducted in ten selected public primary schools out of forty eight in 

Shinyanga Municipality. The focus of the study was on public primary schools found 

in Shinyanga Municipality. The area of the study was purposively selected because 

of the existence of large classes in public primary schools in Shinyanga Municipality 

and due to the little known studies that had been conducted in this area. The evidence 

of large class size existence in Shinyanga Municipality is shown on table 3.1.  
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Table 3.1: Pupils’ Enrolment, PCR and TPR at Shinyanga Municipality in 2009 

– 2013 

Year Pupils' Enrolment Available 

 

Available  

  Std I - VII Classrooms PCR Teachers TPR 

2009 31,954 453 1: 71 661 1: 48 

2010 29,262 464 1: 63 645 1: 45 

2011 29,459 468 1: 63 667 1: 44 

2012 28,531 468 1: 61 694 1: 41 

2013 28,269 468 1: 60 680 1: 42 

Source: Shinyanga Municipality Annual Education Reports 

The table above shows the pupils enrolment, pupil-classroom ratio (PCR) and 

teacher-pupil ratio (TPR) in Shinyanga Municipality from 2009 to 2013. Shinyanga 

Municipality had enrolled primary pupils as indicated in the table above, the 

enrolment appear to change from one year to another year. The enrolment was high 

in 2009 and continued to decrease up to 2013 though the problem of large class size 

still exist. 

3.4 Target Population  

Target population referred to the group or the individuals to whom the research 

applies. In other words target population are those groups or individuals who are in a 

position to answer the questions and to whom the results of the research apply 

(Kitchenham, 2002). According to (Cox, 2008) target population is the entire set of 

units for which the research data are to be make inferences. Thus, the target 

population defines units for which the findings of survey are meant to generalise. 

The targeted population of this study were public primary school head teachers, 

pupils, teachers, ward educational coordinators and municipal educational officer. 
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The large classes were targeted in investigating the effects of large classes on 

effective teaching and learning process in classroom. All respondents were used to 

provide deep information about the effects of large classes on effective teaching and 

learning process at Shinyanga Municipality’s public primary schools. 

3.5.0 Sample Size and Sampling Procedures 

This section presents sample size and sampling procedures involved in this current 

study. 

 

3.5.1 Sampling Procedures 

The purpose of sampling is to estimate an unknown characteristic of a population; 

sampling involves how to select the elements and how to estimate the population 

characteristics from the sampling units (Ahmed, 2009). The reasons for using a 

sample in research is to lower and made more appropriate administrative costs and to 

make ability to administer controlled follow – up procedures (Kitchenham, 2002). 

The study employed both random and purposive sampling techniques. The researcher 

purposefully selected 10 public primary schools from 48 public primary schools 

found in Shinyanga Municipality basing on their class size. The study also used 

purposive sampling to obtain pupils from standard five, six and seven whereby five 

girls and five boys from the group who were able to express themselves through 

speaking and writing were selected so that they could participate in the study also 

head teachers and MEO were purposely selected due to that they were sought to have 

specific information from their schools and they could provide the data that were not 

obtained from pupils and teachers. Tongco (2007) explained that purposive sampling 

is a non random technique that does not need underlying theories or a set number of 
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informants. Simply put, the researcher decides what needs to be known and sets out 

to find individuals who can and are willing to provide the information by virtue of 

knowledge or experience  also Patton (1990) asserts that, purposive sampling is the 

type of non random sampling whereby the subjects are selected because of some 

characteristics. 

 

Also simple random sampling was used to obtain the respondents from the groups of 

teachers and wards where the ward educational coordinators were obtained. The 

equal number of coupons was prepared to fit the number of teachers in each school 

and only five coupons were written “Yes” in each group of teachers and the rest of 

coupons were left blank, then teachers were given a chance to take one coupon, 

teachers who took a coupon written “Yes” was selected to participate in the study. 

This was done to avoid biasness in the study.  Brooks (2005) asserted that, a simple 

random sample is that sample selected in such a way that every possible sample of 

the same size is equally likely to be chosen. 

3.5.2 Sample Size 

Sample is the group of elements, or a single element, from which data are obtained 

(McMillan, 1996). Sample size refers to the number of items to be selected from the 

universe to constitute a sample. The size of sample should neither be excessively 

large, nor too small. It should be optimum. An optimum sample is one which fulfils 

the requirements of efficiency, representativeness, reliability and flexibility (Kothari, 

2004). 

Therefore, the study included 10 head teachers 1 from each school, 50 teachers 5 

from each school, 100 pupils 10 from each school, 4 ward educational coordinators 
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(WECs) from four different wards which were Masekelo, Chamaguha, Ngokolo and 

Kambarage in Shinyanga Municipality and 1 Municipal Educational Officer (MEO). 

Therefore, the study constituted a total number of 165 respondents.  

The sample size is summarized at the table 3.2 below: 

Table 3.2: Categories of respondents, Sample Size and Sampling Procedures 

S/N Categories of respondents Sample Size Sampling Procedures 

1 Pupils 100 Purposive sampling 

2 Teachers 50 Simple Random sampling 

3 Head Teachers 10 Purposive sampling 

4 Ward Educational Coordinators 4 Simple random sampling 

5 Municipal Educational Officer 1 Purposive sampling 

 Total 165   

3.6.0 Research Instruments 

Research instruments refer to the methodologies used to identify information sources 

and collect information during an evaluation. For examples, are informal and formal 

surveys, direct and participatory observation, interviews, focus groups (OECD, 

2002). 

 

The study used documentary review, interview, questionnaires and observations. 

Documentary review as the instrument of data collection was used to obtain data 

which were already written in the documents, interview and questionnaires were 

used to obtain the responses from the respondents on the questions that were 

provided to them. Observation was used to observe what teachers and pupils do 

during teaching and learning process in large classes. 
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  3.6.1 Documentary Review 

Documentary review is a way of collecting data by reviewing existing documents. 

These documents may be of internal documents of a certain organisation or external 

documents that are brought in the organisation by the national agents. (Ary, Jacobs, 

Sorensen, and Razavieh, 2010) defines documentary review as the valuable source of 

information in education research.  

 

The researcher used official documents from heads of schools’ offices and from the 

municipal education officer’s office. A researcher reviewed the documents that 

contained records of pupils’ enrolment, number of teachers and classrooms in 

relation to number of pupils in a given school and municipality wide. The documents 

that were reviewed included; lesson plans, lesson notes, pupil’ exercise books, text 

books, district reports on pupils enrolment, number of classrooms and number of 

teachers, school monthly reports and school annual reports, to identify the enrolment 

of pupils and classrooms building in particular public primary schools in Shinyanga 

Municipality. Generally documentary review used for the sake of obtaining 

secondary or written information about large classes in public primary schools. 

  3.6.2 Interviews 

This is an interaction in which oral questions are posed by the interviewer to obtain 

oral responses from the interviewee. The researcher has to identify a potential source 

of information and structure the interaction in a manner that brings out information 

from his/her respondents (Annum, 2014). 

This study therefore, used semi – structured interview. Semi-structured interview is a 

flexible interview in which the interviewer does not follow a formalized list of 
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questions, instead, he/she has a list of general topics, called an interview guides. The 

interviewer provides his/her questions to the specific interviewee, allowing for a 

more smooth conversation between them. The semi-structured interview structure 

also permits two-way communication; both the interviewer and interviewee can ask 

each other question (Doyle, 2014) 

Semi – structured interview was used to obtain information from head teachers, ward 

educational coordinators and municipal educational officer. Head teachers, WECs 

and MEO were interviewed because they were only 10 head teachers, 4 WECs and 1 

MEO and they were asked questions that are in line with the study and to make 

clarification on what has been pointed out by pupils and teachers. Semi – structured 

interviews allowed the researcher to pose emerging questions from the respondents 

about the topic and this semi – structured interview provided a chance for 

interviewees to ask explanation on questions that appeared to be difficult for them to 

understand and give answers. Also the interviews gave more freedom to the 

interviewees to share knowledge with the researcher and respond on questions the 

way they managed to give answers on the topic about the effects of large class size 

on effective teaching and learning process in public primary schools of Shinyanga 

Municipality.  

  3.6.3. Questionnaires 

Questionnaire is a systematically prepared form or document with a set of questions 

deliberately designed to obtain responses from the respondents or research 

informants for the purpose of collecting data or information (Annum, 2014). 
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This study used questionnaires to collect information based on views and 

understanding of the respondents on the effects of large class size on teaching and 

learning process in public primary schools in Shinyanga Municipality. These 

questionnaires were used to get information from pupils and teachers. Questionnaires 

were used to collect data due to that they are convenient for collecting data from a 

large sample with a short-time, they give the respondents freedom to give free 

answers to sensitive questions especially, if they are not asked to disclose their 

names and respondents can answer questions during their free time. The researcher 

decided to use questionnaires on this sample due that it almost included the large 

sample that was 50 teachers and 100 pupils. These questionnaires contained open 

ended and close ended questions. The use of both closed and open ended 

questionnaires enabled to obtain the needed information from pupils and teachers by 

the researcher.   

3.6.4 Observations 

Observational techniques are methods by which a researcher gathers first hand and 

natural data on programs, processes, or behaviours being studied. They provide 

researcher with an opportunity to collect data on a wide range of behaviours, events, 

setting, artefacts, and routines to capture a great variety of interactions, and to openly 

explore the evaluation topic (Cohen, et al, 2013). 

This type of observation implies that the observer watches and listens to events 

directly. The observation can be guided through a set of questions that an 

investigator attempts to answer. This technique enables the observer to: understand 

and capture the setting within which people interact; see and discover things that 

people in the location have not paid any attention to; get things that people will be 
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reluctant to talk about in an interview, i.e. critical issues; go beyond the selective 

views of people (Salmon, et al, 2009). 

 

Observation as an instrument of data collection used to observe the availability of 

classrooms, number of pupils, observable challenges, teaching methods and what 

teachers and pupils do during classroom teaching and learning process in large 

classes.  This also enabled the researcher to observe how teachers interact with their 

pupils in large classes when they are teaching. 

The researcher made several observations in different classes from ten selected 

public primary schools to observe the way classes were organized and handled by 

teachers during classroom teaching and learning process. This helped the researcher 

to verify and strengthen information that had been gathered through documentary 

review, interviews and questionnaires. 

3.7 Data Analysis  

Data analysis is a process in which raw data is ordered and organized so that useful 

information can be extracted from it. The process of organizing and thinking about 

data is the key to understanding what the data does and does not contain (McMahon, 

2014) also it means, the treatment of data so that they become summarised or 

reduced to a point they can be meaningfully interpreted. Research data convey little 

or no meaning unless they are analysed and described (Osuji, 2012). 

 

In this study, the main procedure of analyzing data was by using descriptive 

statistics. Data were grouped into themes with descriptive tools, such as frequencies 

and percentages. All data from semi-structured interviews, observations and 
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questionnaires were subjected to content analysis and then reported in tables and then 

followed by explanations. Thus, both the qualitative and quantitative techniques for 

analyses were used in order to cover as much as possible the views and opinions the 

respondents were willing to provide. Computer software package known as statistical 

package for social science (SPSS) version 20.0 was used to analyse quantitative data 

which were obtained from closed ended questions in pupils and teachers 

questionnaires that gave out the percentages of respondents’ responses.  

3.8.0 Validity and Reliability of Research Instruments 

This section presents validity and reliability of the instruments that were used in this 

study. 

 

3.8.1 Validity of research Instruments 

Validity refers to the appropriateness, meaningfulness, and usefulness of a measure 

for a specific purpose. Validity is generally seen as the most important consideration 

in the evaluation of a measure (Jensen, 2003) and validity encompasses the entire 

experimental concept and establishes whether the results obtained meet all of the 

requirements of the scientific research method (Shuttleworth, 2008).  Therefore, to 

ensure the validity the researcher used multiple research instruments such as 

documentary review, interviews, observation and questionnaires. 

3.8.2 Reliability of the Research Instruments 

Reliability refers to any significant results must be more than a one-off finding and 

be inherently repeatable. That is other researchers must be able to perform exactly 

the same experiment, under the same conditions and generate the same results. This 

tends to reinforce findings and ensure that the wider scientific community accepts the 
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hypothesis (Shuttleworth, 2008). To maintain the reliability a researcher conducted a 

pilot study in two public primary schools in Shinyanga Municipality in order to make 

the instruments valid and reliable. This was necessary for correction of some 

ambiguities and inadequacies that might prevail in this study for data collection 

instruments. The sample for pilot study included 10 pupils, 6 teachers and 2 head 

teachers. Basing on the results from the pilot study, the researcher made some 

corrections of the study instruments.  

3.9.0 Ethical Considerations 

In this study before going to the filed for data collection, the researcher collected a 

research clearance letter from the office of Director of Post Graduates Studies of the 

University of Dodoma. The clearance letter was sent to Municipal Executive 

Director (MED) of Shinyanga Municipality in Shinyanga region. Municipal 

Executive Director of Shinyanga Municipality provided the researcher a research 

permission letter to introduce him to Head teachers of public primary schools, Ward 

Educational Coordinators and to the office of Municipal Educational Officer for data 

collection.  

 

In this study, the issue of informed consent and confidentiality for respondents were 

highly observed. The respondents were assured beforehand that the information they 

provided would be kept confidential and would be used for the research purpose 

only. In effecting human rights, the respondents were assured of freedom to 

withdraw from in the study at any stage during data collection. This made 

respondents to participate in the research willingly. 
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CHAPTER FOUR 

DATA PRESENTATION, ANALYSIS AND DISCUSSIONS 

4.0 Introduction 

This chapter presents the results of the study on the effects of large class size on 

teaching and learning process in public primary schools in Shinyanga Municipality. 

The presentation of data, analysis and discussion of findings are organised according 

to the following research objectives: to explore pupils, teachers, WECs and MEO 

conceptions about large class size, to identify challenges facing teachers and pupils 

during teaching and learning process in large class size in public primary schools and 

to investigate the possible strategies that could be used to address challenges posed 

by large class size in public primary schools. Basing on the research objectives, the 

findings of the study were presented using the research questions. The data collection 

instruments used to obtain information based on research objectives were; 

questionnaires, interviews, observations and documentary review. The schools used 

in the study were labelled as A, B, C, D, E, F, G, H, I and J.  Data were presented 

using descriptive statistics with tables followed by explanations, analysis and 

discussion of the findings.  

4.1.0 The Respondents’ Background Information 

This part presents the background information of the respondents: including their 

gender, educational levels and work experiences. See table 4.1 – 4.4 
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Table 4.1: Categories of Respondents 

Category Frequency Percentage (%) 

Pupils 100 60.6 

Teachers 50 30.3 

Head Teachers 10 6.1 

Ward Educational Coordinators 4 2.4 

Municipal Educational Officer 1 0.6 

Total 165 100 

Table 4.1 above shows the respondents’ categories. The study comprised 100 

(60.6%) pupils, 50 (30.3%) teachers, 10 (6.1%) head teachers, 4 (2.4%) ward 

educational coordinators and 1 (0.6) municipal educational officer. Therefore, the 

total number of the respondents in the study was 165 (100%). 

Table 4.2: Gender Distributions of the Respondents 

 

Sex 

 

Pupils 

 

Teachers 

 

Head Teachers 

 

WECs 

 

MEO 

 

    Total (%) 

Male 48 10 4 2 1 65 (39.4)  

Female 52 40 6 2 0 100 (60.6)  

Total 100 50 10 4 1 165 (100.0)  

Source: Field Work 2015 

Table 4.2 above shows distribution of the respondents by gender in which female 

respondents constituted a larger number of 100 (60.6%). On the other hand gender 

distribution of respondents indicated 65 (39.4%) were male. 
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Table 4.3: Education Levels of Pupils and Teachers 

Education Level Pupils Teachers Total 

Male Female Male Female F % 

Std V - VII 48 52 0 0 100 66.7 

Certificate 0 0 8 39 47 31.3 

Diploma 0 0 0 1 1 0.7 

Bachelor’s degree 0 0 1 0 1 0.7 

Master’s degree 0 0 1 0 1 0.7 

Total 48 52 10 40 150 100.0 

Source: Field Work 2015 

The above Table 4.3 above shows that 100 (66.7%) pupils were standard V - VII 

used in the study and also teachers who participated in the study were 47 (31.3%) 

certificate holders followed by 1 (0.7%) diploma holder, 1 (0.7%) bachelor’s degree 

and 1 (0.7%) master’s degree holder. 

Table 4.4: Work Experiences of the Teachers and the Administrators 

years Teachers Head 

Teachers 

WECs MEO Total 

Male Female Male Female Male Female Male Female F % 

0 - 4 2 4 1 1 0 1 0 0 9 13.8 

5 - 9 2 3 2 3 2 1 1 0 14 21.5 

Above 

10 

6 33 1 2 0 0 0 0 42 64.6 

Total 10 40 4 6 2 2 1 0 65 100.0 

Source: Field Work 2015 

Table 4.4 above shows the teaching/working experience of teachers and 

administrators who participated in the study. The respondents with work experiences 

above 10 years were 42 (64.6%) followed by 14 (21.5%) respondents whose work 

experience were between five and nine years. 9 (13.8%) respondents had work 
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experiences which ranged from year zero to four years. Hence they qualified for this 

study. 

4.1.1 Findings of the Study 

This section presents the results of the study with regard to the research questions. 

4.1.2 Research Question 1: What do pupils, teachers, WECs and MEO 

understand by a large class size? 

This question required pupils, teachers, head teachers, WECs and MEO to provide 

their own views on their understanding of the concept of a large class.  

Table 4.5: Concept of Large Class Size 

 
Teachers 

Head 

Teachers WECs MEO Total 

 Participants’ views N = 50 N = 10 N = 4 N = 1 N = 65 
A class that exceed the limits set by 

a particular country 15 8 3 1 27(41.5) 

A class that limits teachers to use 

interactive teaching methods 35 6 2 0 43 (66.1) 

A class that have a number of 

pupils that  make teachers 

uncomfortable to teach 9 2 0 0  11(16.9) 

Source: Field Work 2015 

As indicated on table 4.5 above, generally the participants conceived large class size 

as a class that limited teachers to use interactive teaching methods 43 (66.1%) 

followed by 27 (41.5%) respondents who conceptualized large class size as the class 

that exceeded the limit set by a particular country. However few respondents 

conceptualized large class size as a class that had a number of pupils that made 

teachers uncomfortable to teach 11 (16.9%) respondents. 
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A follow up question was required for the respondents to give out their views on 

which class size they considered as a large class. Their responses are shown on table 

4.6 below; 

Table 4.6: Responses on the Size of Large Class  

Class Size Pupils Teachers H. Teachers WECs MEO Total 

  N=100 N = 50 N = 10 N = 4 N = 1 N= 165 (%) 

40 - 50 0 2 1 0 1 4 (2.42) 

50 - 60 12 11 2 1 0 26 (15.8) 

60 - 70 20 8 3 1 0 32 (19.4) 

70 - 80 18 9 3 2 0 32 (19.4) 

80 - 90 10 20 0 0 0 30 (18.2) 

Above 90 40 0 1 0 0 41 (24.8) 

Total 100 50 10 4 1 165 (100.0) 

Source: Field Work 2015 

Table 4.6 indicates that about 41 (24.85%) of the respondents conceived large class 

size as a class with above 90 pupils in a single classroom. The other group of 

respondents conceived large class size as class with 60 – 70 pupils in classroom 32 

(19.4%). The third group conceived large class as a class with 50 – 60 pupils as this 

was supported by 4 (2.42%).   

Discussion 

The basic question under discussion was concerned with respondents’ conception on 

large class size and the size of a large class. The findings which are indicated on 

table 4.5 revealed that 43 (66.1%) of respondents conceived large class size as a class 

that limited teachers from using interactive teaching methods in classroom. This was 

in line with Shamim et al (2007) who maintained that, large class was that which 



50 

 

lead to the failure of using of teaching methodology that would allow pupils to 

interact with teacher and the available learning resources. 

 

Apart from that, 27 (41.5) respondents conceived large class size as a class which 

exceeded the limits set by a particular country. For example a class with above 45 

pupils was considered as large class in Tanzania. This findings were in line with 

what was revealed in Uganda and Kenya system of education where large class size 

conceived as a class having above 50 pupils per classroom in Uganda (Kasirye, 

2009) and in Kenya large class size was conceived as class with above 45 pupils per 

classroom (Ogola, 2010), this is relatively the same as of Tanzania system of 

education. 

 

Furthermore, 11 (16.9%) respondents conceived large class size as class that which 

had any number of pupils that made teachers feel uncomfortable to teach. This was in 

line with Todd (2006) who argues that, large class is any number of students more 

than the number of students a teacher is used to teach is considered large by that 

particular teacher.   

 

Another follow up question was on the size of large class where 41 (24.8%) of 

respondents suggested that large class size was a class with above 90 pupils in a 

classroom, then 30 (18.2%) respondents suggested that large class size was a class 

range between 80 - 90 pupils in a single classroom while 32 (19.4%) respondents 

conceived large class size as a class with pupils range between 60 – 70 and 4 (2.4%) 

respondents conceived large class size as a class that comprised pupils ranged 

between 40 - 50 pupils in a single classroom. This size of classes might match with 

some classes found in China and Korea where in China most of elementary schools 
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had a number of children exceeding 50 per classroom which range between 56-66 

students (Xingping et al, 2014). In urban areas class size went up to 70 students and 

above in a single classroom and these considered as large classes (Yang, 2014), in 

South Korea, despite of the national limit of not exceeding 40 students, in reality the 

class size was said to range between 40-60 students per classroom especially  in 

public primary schools (Anonymous, 2014). In UK and Israel large class size 

considered as classes with pupils above 30 students in a single classroom (Harrison, 

2012; Fischer, 2012).  

 

Generally, the issue of large class size was depending on the limits set by the 

particular country or the perceptions of teachers who teach in those classes. For 

example in UK and Israel the class limits in elementary classes, classes were 

required to have number that range between 15 – 20 pupils per classroom. This was 

different from the countries where most of African countries class limits were said to 

range from 40 – 50 pupils per single classroom. 

4.1.3 Research Question 2: What challenges do teachers and pupils face during 

teaching and learning process in large class size in public primary schools? 

This research question required the respondents to provide their experiences on 

challenges that faced teachers and pupils in large classes during teaching and 

learning process. In approaching this question, the researcher divided the respondents 

into two main groups: actors (teachers, head teachers, ward educational coordinators 

and municipal educational officer); then learners (pupils). In table 4.7 responses of 

the actors are presented while table 4.8 presents responses of pupils. 
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Table 4.7: Challenges that face Teachers in Large Classes 

  

Responses    

  Challenges Teachers H. Teachers WECs MEO Total 

  N = 50 N = 10 N = 4 N = 1 

N = 65 

(%) 

Difficulty in marking pupils' exercises and 

provide feedback on time 46 10 4 1 61 (93.8) 

Problem of class control during classroom 

teaching  36 7 4 1 48 (73.8) 

Limited space for group work during teaching 32 5 0 0 37 (56.9) 

Difficulty to reach out and interact with all 

pupils in limited time 26 2 2 1 31 (47.7) 

Difficulty to organise quizzes and class tests 

regularly 22 3 0 0 25 (38.5) 

Difficulty to develop pupils' good handwriting 

skills and neatness 15 0 0 0 15 (23.1) 

inability to use few books for the large classes 12 0 0 0 12 (18.5) 

Difficulty to identify truants in classroom 8 0 2 1 11 (16.9) 

Classroom movement is restricted to the front 

zone of the classroom  4 5 0 0 9 (13.8) 

Source: Field Work 2015   

Table 4.7 above indicates challenges that faced teachers in teaching large classes that 

were frequently mentioned by the respondents, these challenges included: difficulty 

in marking pupils’ exercises and provide feedback on time 61 (93.8%) respondents, 

followed by problem of class control during teaching 48 (73.8%) respondents. The 

other challenges were limited space for group work during teaching 37 (56.9%) 

respondents; Difficulty to reach out and interact with all pupils within the prescribed 

time 31 (47.7%) more over in large class classroom movement is restricted to front 

zone of the classroom 9 (13.8%). 

Discussion 

The main objective of question two was to gather information on the challenges 

teachers and pupils faced during the teaching and learning process. The findings 
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obtained from various stakeholders (teachers, head teachers, ward educational 

coordinators and municipal educational officer) are indicated in table 4.7. 

Almost 61 out of 65 respondents indicated that difficulty in marking pupils exercise 

and provide feedback on time which ranked firt (93.8%). This is in line with Brady 

(2013) who argues that, giving assignments and written feedbacks took much more 

time in large classes. Large class always bring inconsistency in marking students’ 

works and also grading could be more complicated and with oral activities, it might 

be hard to know who was succeeding in a large class because this might be hard to 

know what mistakes were being made by whom (Chan, 2010). Through observation 

the researcher observed a teacher who marked few pupils’ exercise books during 

classroom teaching and asked other pupils to collect their exercise books and took to 

the teacher’s office for later marking. There findings were further confirmed by head 

teachers through face-to-face discussions. One of the head teacher claimed; 

... teachers fail to mark pupils works and provide feedback on time 

due to the fact that they have large classes. So they not manage to 

mark as a result many pupils complete standard seven with less 3Rs 

skills (Head teacher from school G, April 2015). 

Another head teacher argued that, 

... marking pupils’ works and return the work on time is so difficult 

for teachers especially those who teach in standard two which  

contains 127 pupils in a single classroom (Head teacher from school 

H, April 2015). 

The statements from above two head teachers indicated how teachers encountered 

the challenges in large classes on marking pupils’ works and return feedback on 

time.  In failure of teachers marking pupils work it led to most of pupils to complete 

standard seven with little 3Rs skills. 

Also it was revealed that the problem of class control and management in classroom 

faced teachers where they encountered challenge in maintaining discipline during 
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classroom teaching and learning process. This was confirmed by almost a half of the 

respondents (73.8%). This finding concured with Kerr (2011) who maintained that, 

large number of students in classroom led to poor classroom management and 

control because teachers could engage in dealing with other issues like students’ 

discipline instead of teaching and this reduced the instruction time for a teacher 

during teaching and learning process. 

 

Apart from that, large class limit space for group work during teaching. The fact is 

that overcrowded classroom hindered maximum interactions was also evident during 

the reserach.  One respondent from school D argued that, in a class with one 

hundred pupils a teacher cannot afford to group pupils and give them work to do.  

 

To address this situation it was observed that, teachers tended to provide exercises 

for individuals and asked them to collect their exercises and be taken by teacher to be 

marked in the office. This was in line with Fleming et al (2002) who argue that, 

overcrowded classroom limited the amount of time which teachers could spend 

organising students for cooperative learning and group works or teaching anything 

beyond what was minimally required in teaching and learning process and 31 

(47.7%) pointed out that, teachers faced difficulty to reach out and interact with 

every pupil within a period of 40 minutes. Large classes hindered teachers’ 

interactions with every pupil within 40 minutes.  Through observation, it was 

revealed that most teachers in public primary schools did not consider the issue of 

interactions for example, during asking oral questions teachers failed to make follow 

up on pupils engagement in the lesson. This is supported by Dachs (1998) who 

argues that, in large classes the lesson was always dominated by teacher’s talk that 

make pupils to listen and write what the teacher talked and wrote on chalkboard, this 
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led to less teacher-pupil interactions and it tended to consist of the teacher telling the 

children things rather than sustained interactions on lesson tasks. 

The respondents also pointed out that, it was also difficult to organise quizzes and 

class tests regularly. This was due to a number of reasons, one being lack of closer 

supervision, and time for marking those quizzes and tests.  This was supported by 25 

(38.5%) of the respondents out of 65. This match with Mgeni (2013) who explained 

that, teachers faced difficulty in assessing students through tests, quizzes and 

assignments in large classes because of marking load and supervision when students 

are sitting in such tests, quizzes and assignments. Lack of close supervision 

therefore, led to pupils’ cheating in attempting those quizzes and tests and when the 

pupils copy answers from their fellows’ works, assessments and hence evaluation of 

pupils remained of a little validity. 

Through interview, a Municipal Educational Officer commented, 

... when a teacher provide a quiz or test in the large class with more than 

seventy pupils and supervise alone in the classroom, most of pupils can 

share answers amongst of them and all pupil will score high, therefore at 

the end the assessment will not lead teacher to know whom among pupils 

need help on a certain concept (MEO, May 2015). 

The statement above emphasised the effect of large class size on controlling and 

administering tests and quizzes as confirmed by the Municipal Education Officer of 

Shinyanga Municipal during the face-to- face discussion.   

Another challenge was on developing pupils’ acceptable hand writing skills and 

neatness among pupils as noted by 15 (23.1%) of respondents out of 65. The problem 

predominantly involved classes between standard one and standard three. One 

teacher stated;  
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...in large classes teachers fail to develop pupils’ acceptable hand 

writing skills and neatness among the pupils because the teachers have 

no time to pass through all pupils’ exercise books during classroom 

teaching and learning process (teacher from school J).  

This implied that teachers failed to identify individual’s weakness in writing skills 

and help them on time. This was in line with Nakabugo (2008) who stated that, it 

was difficult for a teacher to develop pupils’ acceptable hand writing skills and 

neatness because of limited time and spaces in overcrowding classes. 

Moreover, it was revealed that teachers faced difficulty in managing teaching 

resources in large classes. 12 (18.5%) of respondents indicated that in a class with 

over 80 pupils it was very difficult to distribute teaching resources equally, for 

example textbooks.  This was also in line with Denis (2009) who asserts, in large 

classes teachers cannot wholly ensure that each and every pupil in the class has 

followed the working and explanations properly as given in the textbooks while 

others have no books and also using few books for a teacher might lead to pupils 

fight for that few available learning materials at the end learning will not take place 

properly.  

Furthermore, it was pointed out that, teachers faced difficulty in identifying truants 

or absentees in classroom. 11 (16.9%) of the respondents supported that dealing with 

truants or absentees was too difficult for teachers in large classes because they could 

not easily identify pupils who were not present in classroom. Lipinge, (N. d) 

contends that, large class size lead monitoring of students’ attendance at school to be 

difficult for teachers and this encouraged students to cut classes.  
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One of ward educational coordinators said; 

... dealing with absentees in large classes is too difficult for the subject 

teacher due to a fact that time is not enough for a teacher to make follow 

up for the absentees and lesson dodgers before beginning to teach. 

Therefore dodgers can remain uncaught by teachers and this may lead to 

drop out from school (WEC, April 2015) 

The statement above from one of the Ward Educational Coordinators explain on how 

teachers get hard time in making follow up of absentees in large classes. This WEC 

agreed that if these absentees not caught they could not learn or they may drop out 

from school altogether. 

Lastly, classroom movement was usually restricted to the front zone of classroom. 

This was pointed out by 9 (13.8%) of respondents out of 65. They noted that the 

teachers concentrated only on the front sitters. It was not possible for the teachers to 

pass and meets every pupil for the help. The pupils who seat at the middle and at the 

back of the classroom could not be helped by the teachers. This match with Qiang 

and Ning (2011) who maintained that, it was difficult for a teacher to contact with 

the students sitting at the back of the large class because there was no way to meet 

them and it led to the students missing attention to the lesson and even impossible to 

teacher to organise dynamics and creative teaching and learning sessions.  
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Table 4.8: Challenges that face Pupils in Large Classes 

 

Frequency  Percent 

Challenges of large classes N = 100 (%) 

Inadequate of learning materials e.g. books and learning aids 86 86.0 

Regular punishments due to noise making 83 83.0 

Less concentration and understanding of  lessons 81 81.0 

Excessive noise in the absence of teacher in classroom 78 78.0 

Inadequate desks in classrooms 69 69.0 

Insufficient of classrooms 25 25.0 

Pupils’ differences are not considered by teachers 17 17.0 

Lack of practical studying 12 12.0 

Source: Field Work 2015 

Table 4.8 above indicates the challenges that faced pupils in large classes. These 

challenges were mentioned as follows; Inadequate of learning materials e.g. books 

and learning aids by 86 (86.0%) respondents, regular punishments due noise making 

by 83 (83.0%) respondents, less concentration and understanding of lessons 81 

(81.0%) respondents and the least one was lack of practical studying 12 (12.0%) 

respondents. 

Discussion 

This reserach question was essentially focused on challenges encountered by pupils 

during teaching and learning process in large classes.  

The findings obtained from the questionnaires indicated that pupils faced inadequnce 

of learning materials. These included books and learning aids during classroom 

teaching and  learning process. This contention was supported by 86 (86%) of 

respondents out of 100. Through observations it was revealed that, the teachers were 

attending in classrooms without books of particular teaching subjects due to the fact 
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that available teaching and learning materials were not enough for the large numbers 

of pupils. This finding was supported by UWAZI (2011) where maintained that, in 

public primary schools pupils faced the problem of shortage of textbooks as pointed 

out that a single textbook was shared by six pupils. 

It was also observed that excessive noise in classoom was a major challenge for both  

pupils and subject teachers and it was supported by about 78 (78%) of respondent 

who participated during the study. This was in line with Hayes (1997) who argued 

that, students felt unable to control what was happening in their classrooms, since 

there were many students in one class, too much noise could not be avoided. Some 

students might be busy chatting and doing other activities not related to the period of 

the lesson. Through observation, it was revealed at school E the teachers assigned 

prefects to seat in each classroom in order to keep pupils quiet in the absence of the 

teachers.  

Apart from that, the pupils experienced less concentration and understanding of 

lesson; a claim which was confirmed by 81 (81%) of respondents pointed out that 

large classes hindered pupils’ concentration and understanding on the subject during 

the classroom teaching and  self studies in classroom. This finding concured with 

Akinsolu and Fadokun (2007) who argued that, in large classes there was less 

concentration on the part of pupils, they also explained that large classes limited the 

learner-centred teaching. 

Another challenge which was pointed out by 69 (69%) respondents  was inadequate 

desks in classrooms. Pupils faced the problem of sitting on the floor because of the 

presence of few desks in classrooms that made few pupils to get the desks. Through 

observation it was revealed that 3 - 4 pupils shared a single desk while the rest had to 
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sit on the floor and in some classrooms all pupils sat on the floor during classroom 

teaching and learning process, this was experinced in almost all visited public 

primary schools in Shinyanga Municipality. This finding was in line with those of 

UWAZI (2011) that maintained that, in most of public primary school pupils in large 

classes experienced shortage of desks. Further UWAZI (2011) revealed that five 

pupils shared a single desk. 

One of the head teachers stated that, 

... at my school, desks are not enough for pupils. The shortage of desks 

led most of pupils especially in lower classes to sit on the floor. Each 

classroom at this school carry more than 100 pupils. (head teacher from 

school D, April 2015)  

The statement above clarifying the presence of shortage of desks in most of public 

primary schools in Shinyanga Municipality that led some pupils to sit on the floor as 

pointed by head teacher from school D. This is was line with Whelan (2014) who 

mantained that, in overcrowded classes some children sat on the floor and this was 

obvious harm to the quality of education and these kinds of classes increased the 

aggressive behaviour in some schools. 

Moreover, presence of insufficient classrooms in public primary schools. The claim 

was pointed out by 25 (25%) of  respondents out of 100 . They  revealed that a large 

number of pupils used a few classrooms for their studies in schools. In most visited 

schools in Shinyanga Municipality the researcher through document review and 

obsevation observed that, public primary schools had the problem of lacking enough 

classrooms for pupils who were enrolled in such schools for example at school E 

there were only 10 classrooms which were used by 982 pupils, school D had only 10 

classrooms which were used by 1061 pupils and school A had only 9 classrooms 

which were used by 812 pupils. This finding was in line with URT (2009) which 
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maintained that, the existance of high pupils enrolment in public primary school in 

the country resulted to the shortage of classrooms. Further URT (2009) explained 

that the enrolment of pupils got increased due to the introduction of education for all. 

Through interview one of  head teachers claimed that, 

... at this school we have only eight classrooms and eight hundred 

thirteen pupils, with this number of pupils automatically classrooms are 

not enough for the pupils, therefore almost each classroom carry 101 

pupils (head teacher from school H, May 2015) 

Therefore, as the head teacher from school H, it proved that the presence of 

insuffient classrooms was the challenge that led pupils to sit congested in classrooms. 

This situation hence led pupils to dodge from lessons because of having unconducive 

learning environment. 

Nevertheless, almost 17 (17%) of respondents identified that pupils differences are 

not considered by teachers in large classes. This was another challenge that pupils 

experinced in large classes. Most of the teachers did not manage making follow up 

on the needs of individuals. This resulted on poor identification of pupils who needed 

special help from the teachers. This was in line with Hayes (1997) who argued that, 

teachers were unable to put attention and consider the individuals in large class 

because students were many in classroom.  Similarly it was practically difficult to 

evaluate all of students’ works. Therefore, if the teachers were not able to consider 

the differences of pupils during teaching and learning process in classroom most of 

slow learners could not discern the lessons or concepts as meant by the teachers.  

Furthermore, the pupils encountered regular punishments due to noise making. The 

pupils faced the problems of being canned and other punishments frequently by their 

teachers due to the issue of frequent noise making in classrooms resulting from 
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availabilty of many puils in a single classroom, pupils made noise in a large class 

because of different activities that were performed by pupils in the absence of the 

teachers in that classrooms. This contention was supported by 83 (83.0%) 

respondents who argued that, pupils always got punished by their teachers due to 

noise making. Through observation, the researcher observed two teachers from 

school E and G respectively canning pupils in certain classes for the sake of making 

pupils keep quiet. Therefore, this made the pupils to have a tension of being punished 

frequently in large classes and hence no studying concentrations. 

Finally, lacking of practical studying.  Lacking of paractical studying was another 

problem that pupils encountered in their studies, whereby pupils learnt their subjects 

theoretically. This claim was suported by 12 (12.0%) respondents who argued that, in 

large classes most of teachers taught theoretically even if the subject needed practical 

teaching. For example, in the subject of “personality development and sports” most 

of the lessons were practice oriented but due to the presence of large number of 

pupils in the classrooms teachers ignored to teach pupils through practicals because 

the prescribed time of 40 minutes was not enough for a teacher to make sure that all 

pupils could practise what the teacher taught.  

4.1.4 Effects of large class size on teaching and learning process  

The study sought to collect findings on effects of large class size on teaching and 

learning process. The question was administered to teachers, head teachers, ward 

educational coordinators and municipal educational officer. All respondents observed 

that large class size had effects on teaching and learning process as were presented 

on table 4.9 below. 
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Table 4.9: Effects of Large Class Size on Teaching and Learning Process 

  

Responses 

   

  Teachers 

Head 

Teachers WECs MEO Total 

Effects of large class size N = 50 N = 10 N = 4 N = 1 

N = 65 

(%) 

Decrease teachers close follow- up on 

pupils’ academic progress 34 4 0 0 38 (58.5) 

Lead to teachers’ exhaustion 25 7 3 1 36 (55.4) 

Limit  to use participatory teaching 

methods 27 6 2 1 36 (55.4) 

Limit teachers in dealing with pupils 

disciplines 15 4 1 1 21 (32.3) 

Limit teacher-pupil and pupil-pupil  

interactions 11 3 2 1 18 (26.2) 

Lower pupils’ academic performance 10 3 2 1 16 (24.6) 

Source: Field Work 2015 

Table 4.9 above indicates the findings on effects of large class size on teaching and 

learning process which included; large class size decreases teachers’ close follow-up 

on pupils’ academic development 38 (58.5%) respondents, large class led teachers’ 

exhaustion 36 (55.4%) respondents and the least was large class size lower pupils’ 

academic performance 16 (24.6%) respondents.  

Discussion 

The main objective of this question was to gather information on effects of large 

class size on teaching and learning process as a follow up question from the question 

asked about challenges that were discussed before. 

It was revealed that large class restrict the use of participatory teaching methods. 36 

(55.4%) of respondents noted that large class restrict teachers in applying 

participatory teaching methods for example jigsaw, role play, group discussion, peer 
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pairs. Through observation it was observed that most of teachers in large classes 

applied lecturing, question and answer method during teaching process. This was 

match with (Qiang and Ning, 2011) who maintained that, teaching and learning in 

large classes bring difficulties to apply participatory teaching methods because when 

teachers consider the use of participatory teaching methods they do not accomplish 

the goal of the lesson on specific period. 

Another noted effect of large class size was that, large decrease teachers’ close 

follow - up on pupils’ academic progress. It was not easy for teachers to make a close 

follow up to pupils academic progress because the pupils were so many in 

classrooms. This was supported by 38 (58.5%) respondents. This finding was the 

same with (Kuczynski, 2012) who maintained that, when students are more than 34 

in class it would become impossible for a teacher to reach them personally and 

intellectually one by one during teaching/learning process and sees what pupils do 

then giving out instructions to them in classroom.  

Apart from that, large classes were decreased teachers’ efforts in dealing with pupils’ 

disciplines. Teachers got hard time in dealing with pupils discipline in large classes. 

21 (32.3%) argued that teachers failed to deal with every pupil due to the presence of 

large number of pupils in classes. This was in line with Kewaza and Welch (2013) 

who explained that, failure to cater for pupils’ differences by teachers lead to pupils’ 

indiscipline because of pupils feeling anonymity.  

One Ward Educational Coordinator argued that, 

.... among difficult tasks which teachers encountered in their work at 

school is to make sure that every pupil have an acceptable behaviours at 

school and in the community where pupils come from. Teachers may not 

manage to make close follow up in their classes which carry more than 
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eighty pupils at the end each pupils may develop his/her own behaviour 

(WEC, May 2015).  

The statement above implied that dealing with pupils disciplines it become a huge 

task for teachers due to the fact that they were unable to deal with every pupils in 

their classes and this resulted on pupils to have an unacceptable behaviours. 

 

On top of that, 16 (24.6%) of respondents pointed out that large classes lower pupils’ 

academic performance or pupils’ scores in their examinations. Through interviews 

most of respondents agreed that, large classes lower pupils’ academic performance 

because teachers were not able to teach as it needed. Keil and Partell, (N.d) argue 

that, large classes have a negative effect on students’ achievements. It lowers student 

academic achievements at a decreasing rate.  

 

Nevertheless, large classes were decline pupil-pupil and pupil – teacher interactions. 

Large classes limited pupil-teacher interactions because of limited time and moving 

spaces in classroom. 18 (26.2%) of respondents agreed that large classes led pupils 

not participate in the lesson effectively. In his study Blatchford (2003) stated that, in 

large classes’ teacher-pupil interactions tend to consist of teacher telling children 

things rather than sustained interactions about tasks or concepts. In this case 

individual feedback becomes limited and teacher-pupil interactions cannot occur.  

Furthermore, 36 (55.4%) of respondents revealed that large classes led to teachers 

exhaustion this was because one was forced to speak loudly in order for all pupils to 

hear him/her and as a result of this one would be very tired by the end of the day.  
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4.1.5 Research Question 3: What are possible strategies for addressing 

challenges posed by large class size during teaching and learning process 

in public primary schools? 

The third research question sought to collect information on major strategies to be 

used in addressing the challenges posed by large class size in Shinyanga 

Municipality. Through open ended questions and interviews respondents provided 

the strategies that could be used in large classes as listed on table 4.10. 

Table 4.10: Strategies for Addressing Challenges Posed by Large Classes  

Strategies Pupils Teachers 

Head 

Teachers WECs MEO Total 

  N = 100 N = 50 N = 10 N = 4 N = 1 

N = 165 

(%) 

Applying interactive 

teaching  techniques 81 47 5 2 1 136 (82.4) 

Use of  remedial classes for 

slow learners 73 38 3 3 1 118 (71.5) 

The use of appropriate 

teaching materials 96 5 3 0 0 104 (63.0) 

Encourage group works 67 23 2 0 0 92 (55.8) 

Use team teaching 0 31 0 0 0 31 (18.8) 

Providing  independent 

assignments 0 9 6 0 1 16 (24.6) 

Use songs and storytelling  

method 0 7 0 0 0 7 (4.2) 

Using of two sessions 0 0 2 2 1 5 (3.0) 

Source: Field Work 2015 

Table 4.10 above indicates the respondents’ responses about strategies to be used in 

addressing challenges in large classes. The strategies included; applying interactive 

teaching techniques 136 (82.4%), use of remedial classes for slow learners 118 

(71.5%), the use appropriate teaching and learning materials 104 (63.0%), 
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encouraging group works 92 (55.8%) and the last strategy which was mentioned by 

respondents was the use of two sessions/double shifts strategy 5 (3.0%).  

Discussion 

This research question mainly focused on strategies to address challenges posed by 

large class size in Shinyanga Municipality’s public primary schools. The following 

were mentioned strategies that could be used to address the challenges;  

 

Firstly, teachers had to apply interactive teaching techniques; interactive teaching 

techniques are the pedagogical techniques that allow teachers to engage learners in 

the lesson effectively during teaching and learning process. Interactive teaching 

methods are such as questions and answers, group discussion, interactive lecturing, 

role play as well as jigsaw could be used by teachers to address challenges in large 

classes these were supported by 136 (82.4%) respondents. It was further said that 

interactive teaching techniques, for example interactive lecturing provided students 

with multiple brief opportunities for structured engagement, interactive lecturing 

involves brief segments of teacher talk (or mini-lectures) and opens opportunities for 

students thinking, pair and responding. This finding was in line with Treko (2013) 

who argued that, interactive teaching techniques make students to interact, 

communicate and share knowledge with others also Mgeni (2013) argued that, the 

use of group discussion fosters students’ participation, self confidence and leadership 

ability in classroom.  

Through interview WEC and MEO had this to say; 

...using questions and answers teaching method is the most used teaching 

method by teachers as the one which allow pupils to have a chance to 

contribute what they have learnt about the new knowledge that is 

introduced by the teacher (WEC April 2015) 



68 

 

... using group discussion teaching method in large class can help 

teachers to interact with ever pupils when supervising the groups. 

Teacher can also easily identify pupils who are in need to be helped. 

(MEO, May 2015) 

The statement given by WEC and MEO above implied that it was important to use 

group discussion during classroom teaching so that teacher could encourage teacher-

pupils and pupil-pupil interactions that would allow pupils to share knowledge in the 

lessons. 

 

Secondly, teachers had to use of remedial class for slow learners; remedial classes 

are the classes which are conducted on extra time out of normal school timetable, 

these remedial classes could be conducted during the evening time or on weekend 

days. This strategy was supported by 118 (71.5%) respondents who suggested that 

teachers had to use remedial classes to help slow learners so that they could go 

together with fast learners. Also remedial classes could help teachers to reinforce the 

lessons to these pupils by using extra techniques of teaching and this could help 

pupils who attend in these remedial classes to learn more than when they were mixed 

with fast learners. Remedial classes could help teachers to make sure that all slow 

learners understand the subjects well.  

.... we municipal educational department insist teachers to use remedial 

classes especially for slow learner so that all pupils in a class get a 

chance to learn as needed  (MEO, May 2015)  

The statement above from Municipal Educational Officer tried to justify that 

remedial class was important for slow learners to have an opportunity for effective 

learning. Therefore it was necessary for teachers to use remedial classes as the 

strategy to promote learning in large classes.  

Thirdly, teachers had to encourage group works; Teachers had to encourage group 

works among pupils for promoting learning in large classes, group works are tasks 
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that a subject teacher provide to pupils in small groups during the lesson 

presentation. The use of group work as a strategy was supported by 92 (55.8%) 

respondents who suggested that, group work make easier of class management and 

teaching. This finding was concurred with Nakabugo et al (N.d) who argued that 

using group works enable pupils to share the limited resources such as text books and 

other instructional materials when needed. In this situation if the groups were well 

organised the subject teacher could move around in classroom to monitor the groups 

when those groups were doing the task which was given by the teacher in classroom. 

This could allow students to interact and communicate with each other. It further was 

expected to help students to participate in conversation as well as to swap 

information back and forth. 

Fourth, the use of enough and appropriate teaching and learning materials; 

appropriate teaching and learning materials were those materials which were 

supposed to be used as subject syllabus directives.  This was supported by 104 

(55.8%) respondents who suggested that the use of appropriate and enough teaching 

and learning materials could foster learning in large classes, this could help the 

teachers to simplify a teaching work for example when there were enough teaching 

and learning materials teachers could assign works to pupils by providing books to 

them rather than depending on writing on chalkboard. This finding was in line with 

Denis (2009) who maintained that, the use of appropriate instructional teaching 

materials like textbooks enable students to get chance of following the lesson series 

with ease. 

Fifth, teachers had to employ songs and storytelling; this strategy could be used by 

teachers to enhance teaching and learning in large classes. Songs and storytelling 
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could be used to teach in large classes especially in lower classes like in standard I 

and II, this would help teachers to capture the pupils’ attention in listening what the 

lesson was about.  Teacher storytelling was useful in teaching large classes where 

teacher illustrated a concept, idea, or principle with a real life application, model, or 

case-study through storytelling to pupils. This was supported by 7 (4.2%) 

respondents. This finding was in line with Angelo & Cross (1993) who asserted that, 

story telling enable teachers to illustrate a concept, idea, or principle with a real life 

application to students. 

Apart from that, teachers had to use two sessions/double shifts; about 5 (3.0%) 

respondents pointed out that using double shifts as the strategy could allow teachers 

to reduce the number of pupils in classroom during teaching and learning process. 

This could allow pupils to have the places for seating and writing spaces in 

classrooms. For example when the class had one hundred pupils they could be 

divided into two groups. Fifty pupils come on morning session and the second group 

come on afternoon session. This finding was in line with Mdemu (2007) who argued 

that, schools with more than 45 pupils per class would implement the double shifts 

system to reduce teachers’ burden in classroom teaching.  In discussing this strategy 

to address challenges in large class size Municipal Educational Officer explained 

that, 

...using double/two sessions may reduce the problem of having 

overcrowded classrooms in our schools. This could be implemented 

because in most schools there are many teachers who cloud be divided 

into two groups, first group for morning session and the second group 

for afternoon session (MEO, May 2015) 
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Therefore, if double shifts/two sessions would be used by teachers in public primary 

schools, this might result on reducing the overcrowded classes in schools as 

Municipal Educational Officer suggested, the challenges of large class size could be 

addressed by using double shifts/two sessions. 

 

Furthermore, teachers had to use team teaching; team teaching referred to a 

cooperation of among teachers helping each other to teach in a classroom, team 

teaching could be used by teachers in large classes so that they could simplify 

teaching task. This claim was supported by 31 (18.8%) respondents; they suggested 

that there would be two or three teachers in a classroom during teaching. This finding 

was in line with Smith (2001) who said that, team teaching simplify teachers’ task 

for example, the co-teachers would assist the subject teacher who is supposed to 

teach in the classroom. These co-teachers should assist in keeping order and 

discipline in the class by moving around in the classroom or sitting at the back of the 

class and ensuring that no pupils talk or disrupt the ongoing lesson till the end of the 

lesson. Also co-teachers might help to distribute materials and marking classroom 

exercises. This might also simplify the difficulty of one teacher reaching out to the 

weak or slow learners in large classes. 

Finally, provision of independent assignments; the findings showed that 16 (24.6%) 

respondents suggested that, teachers had to provide independent assignments to 

pupils so that they could attempt such assignments at their homes. Using 

comprehensive provision of independent assignments could help pupils to seek 

individual assistance from their relatives for instance sisters, brothers, parents or 

guardians. This finding was concurred with Brady (2011) who asserted that, 

independent assignments and the use of peer and self assessment help teachers to 
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reduce marking students’ works. Therefore, when pupils would be provided with 

independent home works they would get a chance of learning from different people 

who knew such lessons instead of depending only to their teachers at schools.  
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CHAPTER FIVE 

SUMMARY, CONCLUSION AND RECOMMENDATIONS 

5.0 Introduction 

This chapter presents a summary of the study, major findings, conclusions and 

recommendations of the study based on the findings which were connected to the 

research questions related to the effects of large class size on effective teaching and 

learning process. 

5.1 Summary of the Study 

The intention of this research was to investigate the effects of large class size on 

effective teaching and learning process in public primary schools in Tanzania. In the 

chapter one the researcher discussed the problem and objectives of the study. The 

problem of the study based on the effects of large class size on effective teaching and 

learning process. The reviews of both theoretical and empirical literatures were 

presented in chapter two. The theoretical literature covered the concept of large class 

size, effective teaching and learning, classroom practices (assessment, classroom 

management, interactions, teaching methods in large class size and strategies for 

enhancing teaching and learning in large classes). The focused empirical studies 

were undertaken in oversees countries as well as African countries for the aim of 

identifying the knowledge gap. 

The study was conducted in Shinyanga Municipality in Shinyanga region, where 10 

public primary schools, 4 wards and a municipal educational office were sampled. 

Hence, the study comprised 165 respondents, of whom 100 were Pupils, 50 were 

Teachers, 10 were Head teachers, 4 were Ward Educational Coordinators and 1 was 
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Municipal Educational Officer. The study employed a mixed approach that included 

qualitative and quantitative research aspects through case study research design. The 

findings were gathered through questionnaires, interviews, observation and 

documentary review. 

The findings were further analysed qualitatively through content analysis while some 

were analysed using descriptive statistic analysis aided by statistical package for 

social sciences (SPSS) version 20.0. The findings were presented in tables as well as 

followed by narrations. 

5.2.0 Summary of findings 

Again summary of major findings of the study were presented according to the 

study’s objectives as follows;  

The findings related to the first objective of the study explored the views of pupils, 

teachers, WECs and MEO about what they understand the concept of large class size 

and size of large class size, the study revealed that, 43 (66.1%) of the respondents 

conceived large class as a class that limit teachers to use interactive teaching methods 

on the size of large class size. On the other hand 41 (24.8%) of the respondents 

conceived large class size as a class that had more that 90 pupils in a single 

classroom. Further, the second group of 32 (19.4%) respondents conceived large 

class as a class with pupils range between 80-90 and 60–70 in a single classroom and 

lastly 4 (2.4%) respondents considered large class size as a class with pupils range 

between 40- 50. 

 

The second objective aimed to obtain challenges that face teachers and pupils in 

large classes the findings revealed the following challenges; large class size lead to 
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difficulty in marking pupils exercises and provide feedback on time, problem of class 

control and management during teaching process, limited space for group work, 

difficulty for teachers to reach out and interact with every pupil, difficult to organise 

quizzes and class tests regularly, difficult to develop pupils’ good hand writing skills 

and neatness, apart from challenges the study revealed effects of large class size on 

teaching and learning which included; large class size lower pupils’ academic 

performance, large class size led to teachers exhaustion and decrease pupil-pupils 

and teacher-pupils interaction. 

Third objective was aimed to find strategies for addressing challenges posed by large 

class size, the study revealed strategies that had to be used by teachers in addressing 

challenges in large classes which included; applying interactive teaching techniques 

such as question and answer, role play, jigsaw as well as interactive lecturing, use of 

remedial classes, provision of independent assignments, use of songs and 

storytelling, use of appropriate teaching and learning materials, use of debate, use of 

two or double sessions and encouraging group works. 

5.3 Conclusion 

The purpose of this research study was to investigate the effects of large class size on 

effective teaching and learning process in public primary schools in Tanzania. The 

study was conducted in one selected administrative district in Shinyanga region, 

which was Shinyanga Municipalilty. 

 

The study indicated that increased number of pupils being enrolled into public 

primary schools in Shinyanga Municipality was not accompanied by equal increase 

in number of classrooms and teachers resulting into sensitive shortage of classrooms, 
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shortage of classrooms, desks, teaching and learning materials and teachers for the 

pupils. Due to these reasons, teachers could not effectively deliver the teaching 

materials and also on the other hand, pupils could not learn as needed due to 

challenges they face such as lack of teaching and learning materials, congestion in 

classrooms that led high pupil – classrooms ratio.  

The main conclusion of this study was that the expansions of enrolments of pupils in 

public primary schools with less classrooms building and teachers’ employment in 

Tanzania had led negative effects on effective teaching and learning process in 

relation to quality of teaching and learning process. This is because large numbers of 

pupils were forced to use few classrooms which were available in schools hence led 

to overcrowded classes.  These pupils expansion enrolment also led to shortage of 

human resources and material resources which form difficulty in the overall progress 

of effective teaching and learning process in public primary schools. Therefore, the 

teachers’ teaching had become a practical difficulty in overcrowded classes 

especially in enhancing pupils’ interactive learning.  

 

 Generally, with the data collected by this study, it was clear that Shinyanga 

Municipality  is still far from the national targeted goals of having 40 pupils in a 

single classroom and  providing quality teaching and learning environments in 

relation to provision of quality education. 

5.4.0 Recommendations 

From this study’s findings and conclusions, the researcher puts forward the following 

recommendations in relation to practice and further research.  
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5.4.1 Recommendations for Action 

i. The Ministry of Education and Vocational Training and the  Prime Minister's 

Office, Regional Administration and Local Government would deal with the 

building of new schools, building classrooms in existing schools, providing 

enough teaching and learning materials and employing enough qualified 

teachers to eliminate the problem of large classes in public schools. 

ii. The administrators that are Municipal Educational Officers, Ward 

Educational Coordinators and Head teachers would make a thorough 

supervision and conducting seminars for teachers to enable teachers to handle 

large classes. 

iii. Teachers would adapt new interactive teaching techniques that would enable 

them to use available instructional materials in promoting teaching and 

learning in large classes. 

5.4.2 Recommendations for further Research 

This section presents recommendations for further study. This study focused on 

effects of large class size on effective teaching and learning process in public 

primary schools, therefore further studies would be conducted on; 

 Effects of large class size on interactions in classroom teaching and learning 

process. 

 Strategies for promoting effective teaching and learning in large class size. 

 Effects of large class size on pupils’ academic achievements in public 

primary schools. 
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APPENDICES 

Appendix I: Questionnaire for Pupils 

Ndugu Mwanafunzi, Nitashukuru kama utakubali kutumia muda wako wa dakika 

chache kujibu dodoso hili. Soma na uelewe kabla ya kuanza kujibu maswali 

yaliyomo katika dodoso hili, hii ni kazi ya utafiti kwa ajili ya kukamilisha masomo 

yangu katika chuo kikuu cha Dodoma. Tafadhari nakuomba ujibu maswali yafuatayo 

kadri unavyoweza pia kumbuka majibu yote utakayotoa yatatumika katika kazi hii, 

Majibu yako yote yatabaki kuwa ni siri. Jibu maswali yote, toa maelezo na tumia 

alama ya vema (√) panapohusika.  

Jina la Shule .............................................................. 

A: Taarifa Binafsi 

Darasa .............................. 

Umri: Miaka 7 – 8 [ ],    Miaka 9 – 10  [   ],    Miaka 11 – 13 [       ] 

Jinsi: Mume [ ], Mke  [ ]  

B: Maswali ya Utafiti 

1) Je,unafuraha na idadi ya wanafunzi katika darasa lako? 

Ndiyo  [ ] Hapana [ ] 

Kama hapana, eleza. 

.........................................................................................................................................

.........................................................................................................................................

.........................................................................................................................................

......................................................................................................................................... 

 

2) Unaelewa nini kuhusu darasa kubwa? 

.........................................................................................................................................

.........................................................................................................................................

......................................................................................................................................... 

3) Ni idadi gani ya wanafunzi darasani inaweza kuwa idadi sahihi katika 

kujifunza bila bughuza? 

25 – 30 [ ], 30 – 35 [   ], 35 – 40 [  ]   

Kama kuna idadi nyingine taja............................ 
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4) Je, darasa kubwa kwa maoni yako ni idadi gani ya wanafunzi darasani? 

50 - 60  [        ],     60 - 70 [       ],     70 - 80 [       ], zaidi ya 80 [       ] 

 

5)  Je, unapenda kujifunzia masomo yako katika darasa lenye idadi kubwa ya 

wanafunzi? 

Ndiyo  [ ] 

Hapana [ ] 

 

Kama ndiyo, toa sababu zako kwa nini unapenda kujifunzia masomo yako katika 

darasa lenye idadi kubwa ya wanafunzi. 

i) ............................................................................................................................

............................................................................................................................

............................................................................................................................ 

ii) ............................................................................................................................

............................................................................................................................

............................................................................................................................ 

 Kama hapana, toa sababu zako kwa nini hupendi kujifunzia masomo yako katika 

darasa lenye idadi kubwa ya wanafunzi. 

i. .............................................................................................................................

.............................................................................................................................

............................................................................................................................. 

ii. .............................................................................................................................

.............................................................................................................................

............................................................................................................................. 

 

6) Je, unafahamiana na wanafunzi wenzako wote darasani kwako? 

Ndiyo  [ ] 

Hapana [ ] 

           Kama hapana, toa sababu. 

.............................................................................................................................

.............................................................................................................................

.............................................................................................................................

.............................................................................................................................

.............................................................................................................................

.............................................................................................................................

............................................................................................................................. 
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7) Je, mwalimu huwa anakufikia pale unapohitaji msaada toka kwake wakati wa 

ufundishaji na ujifunzaji darasani? 

 Ndiyo  [ ]  

 Hapana [ ] 

 

8) Ni changamoto zipi unakumbana/unakabiliana nazo katika kujifunza kwako 

kwenye darasa lenye idadi kubwa ya wanafunzi? 

Mifano ya changamoto ni: (a) Darasa kubwa linazuia wanafunzi kujisomea 

kwa utulivu darasani, (b) Darasa kubwa linasababisha wanafunzi wengi 

kutokufahamika kwa walimu wao nk. 

i. .......................................................................................................................

.......................................................................................................................

....................................................................................................................... 

ii. .......................................................................................................................

.......................................................................................................................

....................................................................................................................... 

iii. .......................................................................................................................

.......................................................................................................................

....................................................................................................................... 

 

9) Kwa maoni yako, mwalimu afanye nini ili uweze kujifunza masomo yako 

vizuri bila tatizo katika darasa lenye idadi kubwa ya wanafunzi? 

i. .......................................................................................................................

.......................................................................................................................

....................................................................................................................... 

ii. .......................................................................................................................

.......................................................................................................................

....................................................................................................................... 

iii. .......................................................................................................................

.......................................................................................................................

....................................................................................................................... 

 

Ahsante kwa ushirikiano wako 
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Appendix II: Questionnaire for Teachers 

Dear Sir / Madam 

This study is about effects of large class size on effective teaching and learning 

process in public primary schools in Tanzania. Please I ask you to answer these 

provided questions, choose by ticking (√) only one option that suits your level of 

agreement or disagreement for each of the following items. In some cases you will be 

required to give a detailed answer to the questions. The information you will give is 

purely for academic purposes at The University of Dodoma and will be treated with 

confidentiality. 

  

Name of School................................................... 

A: Personal Information 

 

Sex:   Male [ ] Female  [ ] 

Age:   20-25 years [       ] 25-30 years [        ] 30-35 years [       ] above 35 

years [     ] 

Level of education:  Certificate [   ] Diploma [ ] Graduate [    ]   

other............ 

How long have you been  teaching? 0 - 4 years [ ] 5-9 years  [   ] above 10years 

[      ]   

B: Study Questions 

1. What do you understand by “a large class?” 

.........................................................................................................................................

.........................................................................................................................................

.........................................................................................................................................

.........................................................................................................................................

......................................................................................................................................... 

2. What size is a large class for you? 

40 – 55 pupils [ ], 55 – 70 pupils [ ], 70 – 85 pupils  [  ] 

Other specify .............................................................. 
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3. What is the number of pupils in your class?  

40 – 50 [ ],  50 – 70 [   ], 70 – 100 [ ], above 100 [        ] 

4. What challenges do you face in teaching large classes?  

i. .............................................................................................................................

.............................................................................................................................

............................................................................................................................. 

ii. .............................................................................................................................

.............................................................................................................................

............................................................................................................................. 

5. What strategies do you use to address challenges in large class? 

.........................................................................................................................................

.........................................................................................................................................

.........................................................................................................................................

.........................................................................................................................................

......................................................................................................................................... 

 

6. What techniques do you use to control pupils in large classes during teaching 

process?  

.........................................................................................................................................

.........................................................................................................................................

.........................................................................................................................................

.........................................................................................................................................

.........................................................................................................................................

.........................................................................................................................................

.........................................................................................................................................

.........................................................................................................................................

......................................................................................................................................... 

 

7. What effects do you think large class have on?  

 

a) You as a teacher in teaching process? 

.........................................................................................................................................

.........................................................................................................................................

.........................................................................................................................................

.........................................................................................................................................

.........................................................................................................................................

.........................................................................................................................................  

 



90 

 

b) Pupils’ learning process?  

 

.........................................................................................................................................

.........................................................................................................................................

.........................................................................................................................................

.........................................................................................................................................

.........................................................................................................................................

.........................................................................................................................................

......................................................................................................................................... 

 

8. Is there any other issues you want to point out regarding to the topic of the effects  

of large class  size on effective teaching and learning process? 

Yes [ ], No [ ]  

If yes, what are they? 

.........................................................................................................................................

.........................................................................................................................................

.........................................................................................................................................

.........................................................................................................................................

.........................................................................................................................................

.........................................................................................................................................

.........................................................................................................................................

......................................................................................................................................... 

9. On your opinions what do you think the government should do to eradicate the 

problem of large classes in public primary school? 

.........................................................................................................................................

.........................................................................................................................................

.........................................................................................................................................

.........................................................................................................................................

.........................................................................................................................................

.........................................................................................................................................

.........................................................................................................................................

.........................................................................................................................................

.........................................................................................................................................

......................................................................................................................................... 

Thanks for your cooperation 
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Appendix III: Semi-Structured Interview Guide for Head Teachers 

Research topic: 

 Effects of Large Class Size on Effective Teaching and Learning Process in Public 

Primary Schools in Tanzania 

1) What period have you served as head teacher? 

2) What do you understand by a large class? 

3) What number of pupils is a large class for you? 

4) What is  Classroom – pupils ratio in your school classes? 

5) What is the typical teacher-pupil load for grade I-IV teachers? 

6) How do you perceive your classes, small, large or normal? 

7) Please tell me about your experience with large classes. 

8) What strategies do teachers use to address challenges in large classes? 

9) What do you do in dealing with the large classes’ problem at your school? 

10) What effects do you think large classes have on:  

 Teachers’ teaching process? 

 Pupils’ learning process?  

11) Have you ever receives the claims from your teachers about difficult of 

teaching in large classes? 

12) In your opinion what are the  advantages or disadvantages of large classes? 

 

Thanks for your cooperation 
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Appendix IV: Semi-Structured Interview Guide for WECs 

Research topic:  

Effects of Large Class Size on Effective Teaching and Learning Process in Public 

Primary Schools in Tanzania 

1. What period have you served as WEC at this ward? 

2. What do you understand by a large class? 

3. What number of pupils is a large class for you? 

4. What is  Classroom – pupils ratio in your ward school classes? 

5. Why do you think your classes are small, large or normal? 

6. Are your schools in this ward have problem of  large classes? 

7. What can be done to improve effective teaching and learning in large classes? 

8. What do you do in dealing with the large classes’ problem in your ward 

schools? 

9. What effects do you think large classes have on:  

 Teachers’ teaching process? 

 Pupils’ learning process?  

10. Have you ever receive the claims from teachers about difficult of teaching in 

large classes? 

11. In your opinion what are the  advantages or disadvantages of large classes? 

 

Thanks for your cooperation 
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Appendix V: Semi-Structured Interview Guide for MEO 

Research topic:  

Effects of Large Class Size on Effective Teaching and Learning Process in Public 

Primary Schools in Tanzania 

1. What period have you served as MEO in Shinyanga Municipality? 

2. What do you understand by a large class? 

3. What size is a large class for you? 

4. How do you perceive classes in your schools, small, large or normal? 

5. Please tell me about your experience on large classes in your schools. 

6. What challenges do you think do teachers face in handling large classes? 

7. How do you help your teachers to address challenges in large classes? 

8.  What strategies can be used by teachers  to address challenges in large 

classes? 

9. What effects do you think large classes have on:  

 Your teachers’ teaching process? 

 Pupils’ learning process?  

10. What are advantages or disadvantages of  large classes? 

11. What do you do in dealing with the large classes’ problem in your schools? 

 

Thanks for your cooperation 
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Appendix VI: Observation Checklist 

1. Number of pupils in classroom 

2. Teaching Methods used by teachers 

3. Interactions during classroom teaching 

 Teacher-pupil interactions 

 Pupil-pupil interactions 

4. Visible challenges directly linked to large class size during teaching 

5. Classroom management during teaching process 

6. Class assessment during teaching and learning process 

7. Management of teaching and learning resources during teaching 
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Appendix VII: Documentary Review Guide 

Documentary review as the method of data collection will be used to obtain 

secondary data which has been written already. The researcher will use different 

documents to get the knowledge about class size and large class in Tanzania also the 

documents will be reviewed in order to obtain information on pupils’ enrolment and 

classrooms construction in public primary schools. 

Documents that will be reviewed are as follows; 

District Level 

District records and documents about;  

 Pupils enrolment in public primary schools in Shinyanga Municipality 

 Number of teachers available in Shinyanga Municipality 

 Number of Classrooms available in Shinyanga Municipality 

School Level 

 Pupils attendance register 

 Teachers register book 

 Infrastructure chart 

 Pupils’ exercise books 

 Text books 

 Lesson plans 

 Lesson notes 
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Appendix VIII: A Permission Letter from the University of Dodoma 
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Appendix IX: A Permission Letter from Shinyanga Municipality 

 

 


