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ABSTRACT 

This qualitative study explored the challenges facing adult learners in formal 

secondary education in five wards in Kibaha town council, Tanzania. 54 respondents 

were involved for data collection, including 27 males and 27 females. The specific 

objectives were: to determine relationship between adult learners‟ characteristics and 

academic performance; to assess the social-cultural situation mediating adult 

learners‟ academic performance; and to examine institutional factors impeding adult 

learners‟ academic performance.  

 

 The study found that, adult learners perform poorly due to multiple roles, distorted 

pedagogy and digital divide in the learning process. These were caused by their 

characteristics as adults, formal classroom teaching, and institutional set up. 

Recommendations are the need for the government through the ministry of education 

and vocational training and prime minister‟s office regional administration and local 

government to develop policy to cater for the needs of adult learners in formal 

learning institutions.  

 

Future researches in this area should be conducted focusing on: Gender dynamics in 

adult learners in formal  learning institutions, lessons guidelines‟ design for adult 

learners‟ pedagogy, digital use in adult learning as well as educational guidance for 

adult learners in secondary education. 
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CHAPTER ONE 

INTRODUCTION 

1.0 Introduction 

This study aimed to explore the challenges facing adult learners in formal secondary 

education in Kibaha town council. Chapter one covers introduction, the background 

to the study, statement of the problem, the objective of the study, research questions, 

significance of the study, scope and limitation of the study, and the operational 

definitions of the key terms. 

1.1 Background of the problem 

Learning at adulthood is a common phenomenon across the world despite the 

challenges facing adult learners since education is inseparable from life, and 

unlimited by age, sex, race and time although adults are individuals whose age and 

biological state require an expected form of behaviors and set of social roles (Elias & 

Merriam, 1980), the organization for their learning is required to empower them with 

advanced skills, knowledge and experience for the purpose of improving their 

capacity and ability to master their lives. This has been among the priorities of 

different governments across the world, Tanzania inclusive MOEVT (2012) and 

CDE (2005).  

The necessity of learning at adulthood has come into practice due to the situations 

requiring an individual to adjust in respect to work, recreation, family and 

community life challenges which change across time (Merriam & Caffarella, 1999). 

Tanzania has been implementing various adult education programs through IAE, 

ANFEDP and other programs to enable adults take certificates in various academic 

institutions. The goal of this effort was to raise the level of education among adults 
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who have not completed their comprehensive and/or secondary education. The 

project was generally successful, but some adults do not perform as better as their 

conventional counterparts.  

A report by the Ministry of Education and Vocational Training (MoEVT, 2012) on 

certificate of secondary education examination performance indicates that, for five 

(5) years, since 2007-2011, adult learners in formal secondary education performed 

below average and below that of conventional students.  

Table 1. 1: Adult learners in formal secondary education examination statistics 

YEAR REGISTERED ATTENDED ABSCONDED PASS FAILURE  % 

2007 71,290 66,839 4,451 27,013 8,143     21.44 

2008 75,029 70,993 4,036 21,094 16,689    4I.02 

2009 96, 892 91,589 5,303 25,044 23,240   45.88 

2010 94,525 88,586 5,939 22,405 23,876    47.9 

2011 100,934 86,984 13, 950 20,972 22,813   47.48 

 

Adult learners in formal secondary education examination statistics as adapted from 

MOEVT (2012). From the data above, it was seen that while the number of adult 

learners registered for certificate of secondary education increased from 71,290 in 

2007 to 100,934 in 2011, the failure of the candidates increased from 21.44 % in 

2007 to 47.48% in 2011. The increase of failure signals the increase of challenges 

facing adult learners taking certificate of secondary education examination. While 

adult learners in formal secondary schools seem not to perform as better as their 

counterparts in Tanzania, the same phenomenon is happening in other countries of 

the world. Poor performance among adult learners is vivid in both developed and 

developing countries due to a number of challenges although types and extend of 

those challenges are higher in developing than in developed countries. 
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 In the United States of America, adult learners are not performing well and their 

poor performance has been associated with challenges facing them, those including: 

Physical and material or situational challenges (such as lack of funds, time 

constraints), as well as structural challenges (institutional) which involve procedures 

and practice and attitudinal (dispositional) challenges (Majid&Dahan, 2009). 

 A study by Choitz and Prince (2008) found that there was strong negative 

relationship between class size and adult learners‟ performance in the colleges in 

North America. As class size increases, the probability of an adult learner receiving 

an A was lowered. Edward et al, (1993) further observed that married individuals 

performed better than non-married students. On the other hand, examined the 

performance of adult learners and found that their performance varied according to 

gender: females performed better than males. Reder (2011) examined factors 

affecting adult learners‟ performance in academic programs and found that the 

ability of a learner to perform well can be predicted to some degree by applying the 

student‟s scores on the first quiz, the percentage change from the first quiz to the 

fourth quiz, and where the learner sits in the classroom. He also observed that the 

study skills of seniors are likely to be better honed through practice than freshmen. 

Jackie and Jane (2006) examined the factors that could affect the academic success 

of adult learners in undergraduate business majors in Florida Atlantic University and 

found that the learners‟ age has no influence on business majors‟ overall academic 

success. They also found that the grades earned on the Principles of Economics 

courses affect the overall academic success or the final GPA of business majors. 

Baharidin et al (2013) study in Europe, associate low performance of adult learners 

with personal characteristics, females have better performance than male adult 

learners.  
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 In West Africa, among the challenges facing adult learners in Nigeria are time 

constraints due to work and family obligations, poor self-image amongst the adult 

learners about themselves, and ineffective teaching from the untrained teachers who 

facilitate the adult learning due to the shortage of trained adult facilitators. For 

example, in 2012 in Oyo state, Nigeria 77 facilitators were required to teach 37,247 

adults. This ration implies that the untrained facilitators are unavoidable. Reluctance 

of employers to release their employee for adult education programs and poor 

learning facilities de-motivate adult learners (Olufunke, 2013) while adult learners in 

South Africa are not free from social, physical, financial, psychological and 

administrative challenges in their pursuit for adult learning to acquire either the 

missed knowledge or skills. They also face challenges when attempting to upgrade 

in order to meet the changing world demands (Mamhute, 2011).  

In East Africa, for example Kenya, adult learners faced the challenge of low income, 

which made them fail to meet other family obligations. Other challenges include 

poor coordination of the adult learning programs, lack of adequate learning 

materials, irrelevant curricula which do not meet the learners‟ interests, gender 

discrimination among the adults learners due to women obligations at household 

level hence less involvements in the learning activities, and HIV/AIDS pandemic 

which hinders full participation of most adults who have either to attend to clinics 

for care and treatments services or have to attend to their sick relatives. Lack of 

reliable internet connectivity prevents most of the adults to access electronic learning 

materials and relevant information concerning adult education programs (Aitchison 

& Alidon, 2009) while Tertiary level adult learners in Tanzania face a number of 

challenges which include limited learning materials due to their dependency on print 

materials, overdependence on the secondary school teachers who have other 
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employment obligations hence not easily accessible, negative attitudes among adult 

learners themselves and between youth and adult learners (this makes adult learners 

isolated from effective interaction).Other challenges include poor ICT utilization 

(MOEVT, 2012), lack of fund, gender inequalities in the society, poor facilities,  

poor assessments and evaluation mechanisms (Mushi, 2010).  

As it can be seen from the above background, these studies have focused on adult 

learners‟ academic performance in other countries but not Tanzania. Since there are 

educational and cultural differences between countries, such differences may play a 

role in shaping the factors that affect adult learners‟ academic performance. It is 

important to examine those relevant factors in Kibaha town council. Therefore, the 

current study seeks to provide some suggestions to improve academic performance 

of adult learners in Kibaha town council. 

1.2 Statement of the Problem 

Adult education at secondary level is not only the heart of adult learning at tertiary 

level but also an important learning opportunity for the acquisition of basic 

knowledge, skills and experiences needed for daily social, political, economic and 

cultural life aspects for community welbeing and development. Despite this 

important role of adult education at secondary level, most of the studies conducted 

across the world on challenges facing adult learners (Choitz & Prince, 2008; Majid 

& Dahan, 2009; Aitchison & Alidon, 2009; Mamhute, 2011 and Olufunke, 2013) 

have based on adult learners at tertiary levels, colleges and universities without 

considering adult learners who sit for Certificate of Secondary Education 

Examination. Due to this disregard, the challenges facing adult learners taking 

certificate of secondary education examination (CSEE) have not been clearly 
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investigated. This situation threatens not only the future of adult learning at 

secondary and tertiary levels but also the achievement of the Tanzania development 

vision 2025 in education as well as the second phase of adult and non-formal 

education development program 2012/13-2016/17. The study therefore came into 

being as an intervention strategy to accommodate adult learners at secondary level in 

achieving the Tanzania developmental vision of having a well-educated and learnt 

society by 2025 (MOEVT, 2012). 

1.3 Objective of the study 

This study aims to achieve the following general and specific objectives: 

1.3.1 General Objective 

The general objective of the study was to assess the challenges facing adult learners 

in formal secondary schools in Kibaha town council. 

1.3.2 Specific Objectives 

The study has the following three specific objectives. 

1. To determine relationship between adult learners‟ characteristics and academic 

performance 

2. To assess the social-cultural situation mediating adult learners‟ academic 

performance. 

3. To examine institutional factors impeding adult learners‟ academic performance 

1.4 Research questions 

1. Is there any relationship between adult learners‟ characteristics and their 

academic performance? 
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2. Does social cultural situation have any relationship with adult learners‟ 

academic performance? 

3. What are institutional factors impeding adult learners‟ academic performance? 

1.5. Scope and delimitation of the study 

The scope and delinitation of the study was in Coast region specifically at Kibaha 

town council. Kibaha town council is one of the two councils of Kibaha district. The 

Coast region is found 35 kilometers west of Dare s Salaam, at latitude 6
o
 and 8

o
 

south of equator, between longitudes 37
o
 and 40

o
east of Greenwich meridian. The 

Kibaha district is bordered to the north by Bagamoyo district, to the east by Dar es 

Salaam, to the south by Kisarawe district and to the west by Morogoro region. 

Kibaha district is divided into two district councils, namely Kibaha district council 

and Kibaha town council, each having eleven administrative wards.  

The study based at Kibaha town council as its case study for data collection. The 

town council wards include Pangani, Maili Moja, Tumbi, Picha ya Ndege, Mkuza, 

Kibaha, Msangani, Kongowe, Misugusugu, Visiga and Mbwawa. The study was 

conducted in five wards: Maili Moja, Tumbi, Picha ya Ndege, Kongowe and Mkuza. 

According to the 2012 population and housing census, Kibaha town council has a 

population of 128, 488, among which 65,835 were females while 62,653 were males 

(URT, 2013). Kibaha town council has 27 secondary schools, ten registered centers 

for adult learners. In 2014, candidates who sat for certificate of secondary education 

examination were 1556; among them 307 were adults while 1249 were non-adults. 

On content, the study concentrated on three variables: independent variable, 

intervening variable and outcome variable (dependent variable). The first variable 
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was challenges facing adult learners. This was the independent variable and was 

measured by two factors, namely adult learners‟ characteristics, and social cultural 

situation. The second was the intervening variable which included the institutional 

factors, and the third variable was adult learners‟ academic performance. This was a 

dependent variable or outcome variable and it was measured by five facets, namely 

personal reporting of academic performance, school records of learners‟ 

performance, teachers‟ reporting of academic performance, researchers‟ observation, 

and national examination results on the extent to which adult learners perform in 

relation to traditional learners by tracing the performance of adult learners in formal 

secondary education from 2007 to 2011. 

1.6 Significance of the Study 

The findings of this study are significant to various educational stakeholders 

including policy makers, administrators, developmental partners, teachers, adult 

learners, the general community and researchers so as to join their efforts in 

mitigating the challenges facing adult learners taking certificate of secondary 

education examination for performance, efficiency and effectiveness improvement. 

This study will alert various education administrators like minister for education, 

regional and district educational officers and heads of school to consider the 

challenges facing adult learners within their areas of administration so as to allocate 

enough resources needed for improving adult education programs by improving 

facilities and programs. The study has revealed the relationship between social 

economic situation and adult learners‟ academic performance hence give feedback to 

the policy makers in order to revise educational and social economic policies, 

programs and strategies so as to accommodate the challenges facing adult learners 
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taking certificate of secondary education examination for improving academic 

performance. 

This study has come to inform developmental partners like World bank and 

European Union on the relationship between learners‟ characteristics and their 

academic performance in order to intervene and rescue the at risk adult learners 

taking certificate of secondary education examination. Since most of adult learners 

taking certificate of secondary education examination depended on part time 

teachers, the study reminded teachers on their vital role in helping adult learners of 

different learning characteristics through devoting their time, effort, skills and 

teaching strategies to enhance learning. The study serves as a guide for the adults 

who wish to sit for certificate of secondary education‟s examination to prepare, 

avoid or tackle the adult learners‟ challenges before joining the program. The 

community will be inspired by the study to join their hands tirelessly in supporting 

adult learning institutions for effectiveness and efficient functionalities. The study 

has laid a concrete foundation for the researchers to design relevant curriculum, 

programs and lesson guides to help adult learners excel. 

1.7 Limitations of the study 

The limitations of the study anticipated by the researcher was the unavailability and 

unwillingness of the adult learners to provide real and concrete data because most of 

them study privately at homes, libraries or in unregistered centers. It was also 

anticipated that the adult learners would not be ready to reveal the challenges they 

face. The researcher volunteered to teach adult learners in those adult learner centers 

so as to create a friendly environment for data collection. Through this technique 

adult learners and their teachers freely filled questionnaires and responded to 
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interview questions. Adult learners‟ academic progress records were accessed. Also, 

the researcher observed the learners for a certain period of time in order to learn their 

characteristics, experiences and challenges. This approach simplified the process of 

data collection.  

1.8 Operational definition of key terms 

a) Challenges mean obstacles, impediments or hindrances (Legotlo, 2014). In this 

study, challenges include all factors which affect adult learners in achieving 

their learning goals.  

b) Adult learners are learners beyond the formal school age or learners with other 

social and economic obligations in the society (Mushi,2010). In this study, adult 

learners are all learners with other daily social, economic and political 

responsibilities apart from learning. They are out of the conventional system of 

learning but registered to sit for certificate of secondary education examination 

just like traditional learners so as to upgrade themselves or compensate for the 

secondary education opportunity they missed during their formal school age. 

c) Formal Secondary Education are knowledge, skills and values given to post 

primary individuals and assessed in registered education institutions by the 

National examination council of Tanzania for certification (MOEVT, 2013). In 

this study, secondary education is the education offered to individuals after one 

has acquired primary education. 

1.9 Summary of the Chapter 

Chapter one of the research report has defined adult learners as type of learners who 

have other social and economic obligations. The chapter has outlined the aims of 

adult learning as improvement of life mastery ability, job performance and 
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efficiency. Problems facing adult learners at tertiary levels in various countries have 

been surveyed. These include lack of learning resources, shortage of time, financial 

constraint, irrelevant curriculum, negative attitudes towards adult learning programs 

and poor coordination. The adult learners in formal secondary education 

examination results for five years from 2007-2011 have been evaluated. The 

evaluation revealed that there is an increase of failure for over 25% in five years. 

The chapter has established that no study has been conducted to address the 

challenges facing adult learners in formal secondary education.  
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CHAPTER TWO 

LITERATURE REVIEW 

2.0 Introduction 

The chapter describes the theories guided the study on challenges facing adult 

learners in formal secondary education and then reviews empirical literature basing 

on the relationship between adult learners‟ characteristics and academic 

performance, the role of social economic situation in academic performance and 

institutional factors affecting adult learners‟ academic performance. Finally the 

chapter presents a conceptual framework basing on the variable of the study. 

2.1 Theoretical Framework 

Theoretical framework is a set of beliefs about psychological and formal process 

with which the researcher approaches the study. Theories in research describe the 

relationship among the key variables and determine cause-effect relationships 

(Omari, 2011). This study reviewed two theories of adult learning: Andragogy 

theory (1970) as developed by Malcolm Knowles and Adult Learning Style by 

David Kolb. The first theory is the Andragogy theory has been employed because it 

explains the characteristics about adult learners, so the challenges facing adult 

learners is formal secondary school will be explored using this theory to see if those 

characteristics like; internal motivation and self-directed; connecting life experiences 

and knowledge to learning experiences; goal orientation; relevancy orientation; 

practical orientation; and need for respect help those adults to perform well or 

impend their academic excellence. The theory has been chosen due to its 

effectiveness to explain adequately on how adults behave in the learning processes. 

From these explanations, adult learners are expected to resist learning when they feel 

others are imposing information, ideas or actions on them. With this in mind, an 
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adult educator is expected to facilitate learners towards more self-directed and 

responsible learning as well as to foster their internal motivation to learn. To do this, 

an adult educator should set up a graded learning program that moves from more to 

less structure, from less to more responsibility and from more to less direct 

supervision, at an appropriate pace that is challenging yet not overloading for the 

learners (Griffin & Jarvis, 2003).  

The second theory is the David Kolb‟s theory of learning styles which focus on 

internal learning styles as opposed to interactional focus in which a learner is 

actively involved in the content being studied instead of just reading the content, 

listening about it, speaking or writing about it (Kolb, 2015). Dawn et al. (2001) 

describes four learning styles and thus categorize learners into four groups as 

follows: (a) accommodating learning style in which learning takes place through 

doing and feeling. A learner (accommodator) relies on intuition rather than logic. A 

learner bases on the other learners‟ information instead of carrying out personal 

analysis of the concepts (b) diverging which takes feeling and watching as learning 

strategies, the learner watch others do in order to learn instead of trying to do it in 

order to learn; (c) assimilating style in which an assimilator learns through watching 

and thinking about abstract ideas and concepts searching for their concrete 

explanations in order to organize them logically; and (d) converging style in which 

learning occurs through doing and thinking in order to solve problems (Khan, 2007 

and Dawn et al., 2001). The theory was relevant to explore the challenges facing 

adult learners in formal secondary education because adult learners‟ styles were 

analyzed to assess how the learning styles affect adult learners‟ performances. The 

adults under study were interviewed and observed on their learning styles in 

languages, social sciences, sciences and mathematics class sessions to see their 
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learning styles. In Kibaha public library where those adults normally go for private 

studies, they were also observed by the researcher to know their learning styles, as it 

was seen necessary to do so. 

2.2 The review of the related literature 

Adult learners are individuals disregarding their age and sex who either strive to 

compensate for the education opportunity they missed during their formal school age 

due to lack of support, drop out on pregnancy and other reasons or who wish to 

upgrade themselves to meet the job market requirements (Gboku & Lekoko, 2007). 

Learning at adulthood is sought in order to adjust and cope up with life changes and 

challenges like job changes, termination, retirement, divorce, redundancy and or 

climatic change (Mushi, 2010). The study has three main themes, which are adult 

learners‟ characteristics, social economic situation of adult learners and institutional 

factors affecting adult learners‟ performance. 

2.2.1 Relationship between adult learners’ characteristics and academic 

performance 

There is an association between adult learners‟ characteristics and their academic 

according to different scholars. For example: Baharudin, Murad and Mat (2013) 

conducted a study on twenty postgraduate students from Universit Teknologi Mara, 

which aimed at investigating the adult learners‟ characteristics and how they affect 

their performance. The identified characteristics include: Time, financial constraints, 

family roles, age, sex, and life experiences. Adult learners depend much on their 

instructors due to lack of confidence and fear of examinations. Due to in confidence, 

most of them do not trust their abilities, skills and knowledge, thus would like to 

consult their instructors. This characteristic makes adult learners perform poorly 
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when instructors are not in place constantly to attend them. Adults who access 

instructors easily would perform better compared to those who do not (Wang, 2012). 

 The multiple tasks to an adult learner in political, cultural and economic roles to 

attend to apart from learning, if not balanced well, the performance of an adult 

learner becomes bad due to lack of sufficient time to revise or accomplish academic 

tasks. Sometimes a learner becomes tired or confused from the developmental tasks 

one has been doing throughout the day hence fail to concentrate on studies (Polson, 

1993).Goal oriented learners are self-motivated because most of them are not under 

parents who force them into learning but they desire to learn to attain a certain goal 

in their life (Mackeracter, 2004). The problem with this tendency of intrinsically 

motivated learning is that, such kind of learning goal makes someone give up easily 

when he/ she finds that the goal is hard to meet. In this way, one decides to quite 

without accomplishment of the program registered for or the examination intended 

to sit for (Aslanian, 2001). 

Other characteristics like age and memory decrease among adult learners affect their 

performances. This makes a learner less active to remember the concepts he/ she has 

been taught or learnt independently. Loss of memory, either long term or the short 

one contributes to poor performances because the learner will not be able to retrieve 

what is required for attempting examinations hence poor performance (Cercone, 

2008; Reder, 2011).Diversity in adult learners of different sex in Africa with regard 

to different life aspects such as maturity, life experiences, hobbies and interests, 

intelligence, aptitude and attitudes affect their performances both positively and 

negatively (UNESCO, 2005). It has been noted in the above studies that adult 

learners‟ characteristics affect their performance. The respondents of the studies 

were postgraduate students in higher learning institutions. So what is not known is, 
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whether the characteristics of adult learners‟ affecting their performance in higher 

learning are the same as those affecting adult learners taking certificate of secondary 

education examination. So the answer for this question called for the present study. 

2.2.2 The relationship between adult learners’-cultural situation and their 

performance 

Adult learners have social, economic, political and cultural roles to play in their 

societies, these aspects of life have a greater influence in their academic performance 

as established by Mushi (2010), and Nafukho, Amutabi and Otunga (2005).  An 

undated study by Murray et al. in News land city about the challenges facing adult 

learners came up with socio-economic challenges affecting performance, the 

challenges included poverty, family difficulties and negative school experiences. To 

them, funding was seen as the solution to all challenges.  

 UNESCO (2005), On the other hand, identified language differences, traditions, 

personality, employment, technology and social –economic status as factors 

affecting adult learners‟ academic performances both positively and negatively, 

Cherifi & Zain (2011) comments that in the contemporary world, learning is 

connected with technology thus the level of the technology reached by a society or at 

the disposal of a learner would determine the quality of learning taking place in that 

particular society or to that an individual learner respectively. In this regard various 

education institutions managements toil tirelessly to improve the teaching and 

learning technology in order to uplift the learners‟ achievements. Adult learners who 

have technological devices like laptops, smart phones and the like are more likely to 

access the learning materials and improve their learning outcomes than those with 

poor technology. In this case, the performance in developed countries is higher than 
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in developing countries, and the academic performance in urban areas is higher 

compared to that of rural areas due to limited technology. Adult learners‟ 

performance was affected by technology in Tanzania since most of the adult learners 

are ignorant of the new technological devices hence cannot access a lot of 

information that could assist them in learning, as those who access technology do 

excel (Cherif & Zain, 2011).  

The impact of income on academic performance of adult learners at national level is 

that, the nation with low income cannot fund adult learners programs effectively 

hence learning becomes difficult. At individual level, the learner with limited 

income cannot buy adequate learning materials needed for learning, nor can one 

afford to pay the tuition fee. Other aspects like transport and meals need also some 

fund and when one cannot meet them the performance is affected negatively (Flint, 

Zakos & Frey, 2002; Youngman, 2000).   

The study conducted in Zimbabwe revealed that marital status of adult learners 

affect their performance. While adults who are single perform better than the 

married ones due to family responsibilities, time and study time availability, the 

married adults perform higher than the divorced since the divorced have 

psychological problems. The study also holds that, gender favors men in 

performance than females due to the house hold chores vested in the female‟s 

shoulders hence reduce their concentration on studies (Ndlovu & Moyo, 2013). 

Gender and marital status as the factors affecting adult learners as revealed in the 

studies reviewed above are questionable in different ways. If women adult learners 

perform lower than men due to the domestic chaos, single adults perform higher than 

couples while the single individual have a lot of household chores. The couple would 
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assist each other doing various domestic activities thus adequate time for studies 

which would improve the academic performance compared to single individuals who 

have no assistants. The married perform higher than the divorced, because the 

divorced regain their single life. Thus the issue of gender and marital status as 

factors affecting adult learners‟ academic performance needs further exploration in 

this study. 

2.2.3 Institutional factors affecting on adult learners’ academic performance 

It is believed that adult learners are self-directed and they connect their learning to 

their experiences but they need also institutional and environmental support to 

persist to graduation. This was revealed by Alhassan (2012) who conducted a study 

to find out factors influencing adult learners‟ persistence in schooling in Norway. 

This is because challenges affecting adult learners‟ academic performance are not 

only those within the learner himself or herself but also institutional which are 

beyond one‟s control. For example in a study conducted by Billington (2000) and 

Lee (2011) about factors affecting adult learning in developed countries, institutional 

challenges were identified. Through interview, questionnaire and measuring tests on 

60 men and women aged between 37 to 48, he found that lack of safety and support, 

ill treatment, passive involvement, lack of regular feedback, lack of self-directed 

learning and shortage of experts (intellectuals) affect adult learners‟ academic 

performance thus provision of safety and support, good treatment, active 

involvement, regular feedback and self-directed learning would be the best solution 

to improve performance. Institutional factors either internal, external or both 

influence adult learners‟ academic performance in different ways. Internal factors 

include institutional policies on adult learning which might include the policy about 

funding, study leave policy and supportive system policy, resources invested by an 
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institution to facilitate learning, the commitment of the institutional staff to serve 

adult learners, assessment and evaluation mechanisms on adult learners‟ academic 

progress, location of the learning institution from the learners, institutional 

environment and the pedagogical strategies. External institutional factors include: 

Finance, employment, family responsibilities, and life crises like diseases, death and 

divorce (Stavredes, 2011). 

Furthermore, a study by Aichison (2012) in five South African countries: Angola, 

Lesotho, Mozambique, Namibia and Swaziland aimed to investigate challenges 

facing adult and non-adult learners. The study illustrated the following as the 

institutional challenges: lack of the clear policy, poor financing, poor governance 

and unequal treatment between adult and non-adult learners. The study proposed 

effective mechanism to govern educational programs, establishment of clear policies 

on adult and non-adult education and allocation of enough resources as the measures 

to tackle those challenges. Although the above studies have identified the 

institutional factors challenging adult learners‟ academic performance, there is no 

clear explanation as to why those factors affect only adult learners and not traditional 

learners since they are homogenous challenges facing adult and non-adult learners 

altogether. Adults are the kind of learners who are more experienced in life, 

determined and goal oriented compared to the traditional learners. So the expectation 

would be that adult learners could not be affected by matters surrounding them. In 

such doubts, the current study had vital importance to bridge the knowledge gap. 

2.3 Conceptual framework 

The study concentrated on three variables: The first one was challenges facing adult 

learners. This was the independent variable which was measured by: Adult learners‟ 
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characteristics and social economic situation. The second variable was the 

intervening variables which based on the institutional factors affecting adult 

learners‟ academic performance. The third variable was outcome variable which is 

adult learners‟ academic performance. The dependent variable was measured by six 

facets on academic performance which are: personal reporting, school records, 

teachers‟ reporting, researchers‟ observation, and national examination results. 

The conceptual frame work used in this study was modified from Sttuflebeam‟s 

CIPP model of 1971 in which C stands for context, I for input, P for process and O 

for output. With regard to this study, Context includes: adult learners‟ age, memory, 

learning goal, attitude towards learning, roles, gender, income level, and marital 

status, language of instruction and teaching and learning technology. The inputs 

include: Timetable and programs, supportive systems and teaching staffs available. 

The Processes are pedagogy and assessment mechanisms while output includes: 

Academic performance of adult learners analyzed through internal continuous 

assessment, learners and teachers academic reporting as well as the National 

examination results. The conceptual framework shows a significance relationship 

between adult learners‟ performance as output and the context input and process. 
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Figure 2. 1: Conceptual Framework 
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from non-adult learners. Andragogy theory which favors adults due to self-concepts, 

experiences, readiness to learn, problem centered, internal learning motivation and 

learning to tackle real life needs (Richard et al ,2010) has not explained to why do 

adult learners perform poorly compared to non-adult learners who learn through 

pedagogy and sit for the same certificate of secondary education examination. These 

different learners in terms of learners‟ characteristics, socio-economic status and 

different institutional contexts prepare to sit for the examination which is similar in 

content coverage, time duration and weighing. So the current study has come in 

place to falsify or validate the andragogy theory, that is, to determine if it is a 

solution or impediments to the challenges facing adult learners in formal secondary 

educations in Kibaha town council. Furthermore, the studies have established that 

learners‟ socio-economic situation like age, gender, income and marital status affect 

academic performance of adult learners but such studies (Billington, 2000; Alhassan, 

2012 and Park & Choi, 2009) used adults in higher learning institution, the 

knowledge gap is if those characteristics and social economic factors affecting adult 

learners in higher learning institutions are the same as those affecting the adults in 

formal secondary schools.  

2.5 Summary of the chapter 

This chapter has discussed three main issues, namely theoretical framework, review 

of the related literature, and the conceptual framework. On theoretical framework, 

andragogy and experiential learning theories have been described and linked to the 

study. While Malcolms‟ andragogy has pointed out that adults learn differently from 

non-adult thus need different teaching strategies, Kolb‟s experiential theory has 

outlined the four learning styles employed by adult learners. The related literature 

has been reviewed in three sub-categories, namely adult learners‟ characteristics and 
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how they affect their academic performance; social economic status of adult learners 

affecting adult learners‟ academic performance; and institutional factors affecting 

adult learners‟ performance. Finally, the conceptual framework has been established 

basing on independent and dependent variables. 
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CHAPTER THREE 

RESEARCH METHODOLOGIES 

3.0 Introduction 

This chapter presents the research design, area of study, research approach, targeted 

population of the study, sample and sampling procedures, and data collections 

instruments which include questionnaires, semi-structure interview, unstructured 

interview and documentary review. The chapter also discusses data quality based on 

data processing and analysis, reliability, validity, ethical issues and summary of the 

chapter. 

3.1 Research Design 

A research design refers to a distinct plan on the way a researcher will tackle a 

particular problem under study (Omari, 2012). This study employed correlational 

research design so as to correlate three aspects: The adult learners‟ characteristics 

and their academic performance, the social economic status of adult learners and 

their academic performance as well as the institutional factors and the adult learners‟ 

academic performance. The correlational design has been chosen as an effective 

design in this study because it enables the exploration of the relationship between or 

among the two or more variables for predictive validity (Salkind, 2010).  

3.2 Research Approach  

This study required both qualitative and quantitative data to address the research 

questions at hand thus the mixed paradigm of qualitative and quantitative approaches 

of collecting, defining, analyzing, presenting and interpreting research data was 

preferable (Punch, 2005). While qualitative approach was used to collect, analyze, 

present and interpret qualitative data based on adult learners‟ characteristics, social, 
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economic and institutional factors, the quantitative approach dealt with numerical 

data such as number of respondents and their characteristics as well as academic 

performance results. 

3.2 Target population 

Population is a group of individuals under study from whom a portion can be 

selected to represent the whole as a study sample (Krebs, 2013). The target 

population of the study included adult learners preparing to sit for the certificate of 

secondary education examination, teachers who have been teaching adult learners, 

ward education coordinators and district education officers. In this study the research 

sample estimated is 54 respondents, with 25% by 25% gender distribution equally 

selected from five wards among five wards of the study. 

3.3 Sample and Sampling Procedure 

A sample is the unbiased group representing the entire population under study. 

Simple purposive and stratified sampling techniques were applied to select a 

reasonable sample characterizing the whole population under study. Purposive 

sampling technique was applied to isolate adult learners from non-adult learners 

taking certificate of secondary education examination of both sexes as the targeted 

group to enrich the study. The researcher put all the target population into groups 

based on wards, residents, economic status, and location (rural and urban). The 

researcher divided the population into sub groups based on age, sex, religion and 

marital status. A total of 54 respondents were used to obtain primary data as 

presented in the table below. 
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Table 3. 1: The Samples of participants used in the study 

S/N Category of Respondents Male Female Total 

1 Adult learners 20 20 40 

2 Teachers 05 05 10 

3 Ward education coordinators 01 01 02 

4 District education Officers 01 01 02 

 Total 27 27 54 

 

According to the table above, the study employed forty adult learners as students, 

eight from each school/centre, ten teachers, two from each school/centre, two ward 

education coordinators, one from rural ward and the other from an urban ward from 

among the five wards of the study and two education officials from district education 

office, one from adult education office and the other from district academic office. 

3.4 Instruments for Collecting Data 

A research project involves data and data needs to be collected thus data collection 

instruments were required. The data collection instruments ought to be valid and 

reliable in order to answer the investigative questions (Jackie & Jane, 2006). Since 

the central activity the research was to gather information for the purpose of 

obtaining new knowledge, gathering fresh information from the field was gathered as 

the primary data. This was followed by gathering information through published 

documents and raw data to support primary data obtained in the field. Questionnaires 

were the main tool for collecting data mainly from adult learners. Face to face 

interview guide was used for teachers, ward education coordinators and district 

education officers to get the needed information. Participant observation method was 

applied to collect data on learners‟ characteristics while documentary review was 

used to explore the adult learners‟ academic performance.  
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3.4.1 Questionnaires 

This is the method of data collection by typing and printing of a set of questions 

relevant to the research objectives and then distributing them to the respondents for 

filling (Kothari, 2004). Questionnaire method was used to gather confidential 

information from both adult respondents for the personal questions about income, 

marital status, performance and age. Fifty questionnaires, each with 28 items were 

distributed to fifty adult learners, ten in each school/center. Thirty were completely 

filled fifteen were skipped in some items while five were returned unfilled. Forty 

minutes was used by the respondents to complete the exercise of filling the 

questionnaires as the adult learners‟ coordinators offered only a single period of one 

hour to complete the exercise. So some minutes were spared for introduction and 

orientation. 

3.4.2 Interview 

Since understanding of the life experiences of the research respondents and the 

meanings is done through experiences, interview method offers an ample 

opportunity for the researcher to listen directly from the respondents themselves 

(Seidman, 2013). Both semi-structured and structured interviews were used by the 

researcher to get information from the interviewees. The interview guide used 

comprised open ended and closed ended questions. The open ended questions aimed 

to maintain flexibility when interacting with the ward education coordinators, 

teachers and district education officers. The main reason for conducting interviews 

was to allow flexibility among respondents‟ questions and more clarification in 

various items. These clarifications could not be captured by other methods such as 

questionnaires, documentary reviews and observation. Face to face interviews were 

administered to ward education coordinators, teachers and education officers from 
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the areas of study. The interview used fifteen to thirty minutes per respondent to 

enquire about the institutional factors pertained to adult learners. The interview 

based on adult learners programs, supportive systems, funding procedures, learning 

environments, performance and adult learning strategies within their areas. 

3.4.3 Documentary Review 

Data collection method aims at reconstructing the implicit knowledge that underlies 

everyday practice and conduct life aspects of respondents in research through 

accessing the print, video and other materials about an individual‟s habitual actions 

(Bohnsack et al., 2010). Various print documents were accessed to collect the 

respondents‟ information related to admission, attendance and performance.  

A. Admission checklist 

a. A list of adult learners registered for certificate of secondary education 

examination. 

b. A list of adult learners admitted for learning in formal secondary schools 

B. Retention checklist 

a. Attendance list for adult learners attending in formal secondary schools. 

C. Academic records checklist 

a. Academic progressive records of adult learners in formal secondary 

schools 

b.  National examination results for certificate of secondary education 

examination. 

3.4.4 Observation method 

The study employed participatory observation method of data collection. The 

participatory observation method was used because it enabled the researcher to 



29 

 

interact with adult learners, take part in various events and learn culture to determine 

their characteristics, socio economic status and institutional factors affecting their 

performance. However, in some situations, non-participatory observation method 

was employed (Bewalt et al., 2011). Through attending in adult learning classes and 

sometimes volunteering to teach, the researcher observed the adult learners aspects 

like: Gender, age, language mastery, timetable and programs, attendance, 

participation and learning behavior during teaching and learning process, teaching 

and learning facilities, teachers behaviors and attendance, adult learners‟ academic 

progress and performance. 

Table 3. 2: Research questions, Methods, targets and Instruments 

Questions Methods The targeted 

sample 

The 

instruments 

1. Is there any 

relationship between 

adult learners‟ 

characteristics and their 

academic performance? 

Questionnaires, 

interview and 

observation 

Adult learners, 

teachers 

including 

heads of 

schools. 

Questionnair

es, interview 

guide and 

examination 

results‟ 

documents  

2. Does social economic 

situation have any 

relationship with adult 

learners‟ academic 

performance? 

Interview, 

observation and 

questionnaires 

Learners, 

teachers and 

ward education 

coordinators. 

Interview, 

observation 

and 

questionnaires 

3. What are institutional 

factors impending adult 

learners‟ academic 

performance? 

 

Questionnaires, 

interview and 

observation 

 Teachers, 

education 

officers and 

coordinators 

Interview, 

observation 

and 

questionnaires 
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3.5 Data Analysis Plan 

Data analysis and interpretation is a crucial stage in a research project so as to enable 

a researcher to summarize, explain and describe ideas, patterns or themes that may 

emerge (Marguerite, 2010). The data which was obtained from the field was 

identified, analyzed clearly and coded into themes or patterns according to the 

research objectives. Both quantitative and qualitative data analysis methods were 

employed. Data presentation involved frequency distribution tables, percentile, and 

description through software package for statistical studies (SPSS) version 16.0. 

3.6 Validity and Reliability of the Research Instruments 

Validity and reliability in research aims to control the research quality. 

3.6.1 Validity of Research instruments 

Validity means the extent to which the research assumed causal connections between 

independent and dependent variable are. Validity means a measure which really 

measures what is intended to be measured (Baumgarten, 2013). Thus, in the study 

the validity produced accurate instruments, data and findings. In this study two 

techniques were employed to maximize the validity of the instruments, namely data 

and findings. Both techniques helped to minimize errors. To ensure the validity of 

the instruments, the research instruments were pre- tested in two different centers for 

the learners preparing to sit for certificate of secondary education examination. The 

data collected indicated that the instruments responds to the 60% of the research 

questions while 20% were giving clues to the researcher for more exploration, 20% 

were irrelevant to the study. So the adjustment of the tools was done to avoid the 

irrelevant items and ensure that the tools address the research questions by 95%. 
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3.6.2 Reliability of the Instruments 

A research project being an academic work needs not only to be valid but also 

reliable for data collection and generalization of the findings. Reliability ought to 

indicate that methods or techniques of data collection are consistent, which means 

anyone who can use the method or technique (identical measurement) can yield 

results which are more or less the same (Franzen, 2000). Thus interview, 

questionnaire, and documentary review methods were identified as the consistent 

methods which would yield the same findings if someone would wish to study the 

same topic.  

3.7 Ethical Consideration 

Educational research involves different stakeholders thus consideration of ethical 

issues is vital to avoid different forms of social, political, economic, psychological, 

and physical harm to the respondents, researcher, the University and general public. 

The research ethics guidelines of the University of Dodoma and the state academic 

research regulations were adhered to. The following were among the steps taken into 

account: All the information, reports, and documents which were accessed during 

the research project were surely treated with high level of confidentiality. Neither the 

names of the respondents nor their institutions were disclosed anyhow. The 

permission letter was sought from the University of Dodoma and then presented to 

Coast region administrative secretary, Kibaha district administrative secretary and 

then to Kibaha town council district education officers‟ authority for concert before 

data collection was done. Also, the respondents were informed about the intention 

and the purpose and use of the data to be collected. It was clearly explained to the 

respondents that the findings of this study would serve the academic purpose only. 
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3.8 Summary of key issues in methodology 

This chapter has described mixed designs employed in the study. The chapter has 

indicated that both qualitative and quantitative approaches were used due to the 

expected qualitative and quantitative data. A total of 54 respondents of both sexes 

were sampled through purposeful and stratified technique to enrich the study. The 

data was collected through four main instruments, namely questionnaire, interview, 

documentary review, and observation. Then reliability and validity were assured due 

to the inclusion of different groups dealing with adult education in the study. Areas 

of consideration to ensure adherence to ethical issues were established to guide the 

researcher. 
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CHAPTER FOUR 

DATA PRESENTATION AND ANALYSIS 

4.0 Introduction 

This chapter presents, analyzes and discusses findings of the study on the challenges 

facing adult learners in formal secondary education in Tanzania conducted in five 

adult learning centers located in Kibaha town council. A total of 54 respondents 

were enquired through questionnaire, interview, and observation on the adult 

learners‟ characteristics, social economic situation of adult learners as well as the 

institutional factors affecting adult learners‟ performance as the specific objectives 

of the study. The demographic characteristics of the respondents of the study are as 

tabulated below: 

Table 4. 1: Social-demographic characteristics (n=54)  

Variables Category Frequency Percentage 

Sex Male 27 50.0 

 Female 27 50.0 

Age in group 16-25 21 38.9 

 26-35 14 25.9 

 36-45 14 25.9 

 46-55 05 9.3 

School/ Office    

  Secondary School 10 18.5 

  Adult learning centers 40 74.1 

 Ward education coordinator 

office 

02 3.7 

 District education office 02 3.7 

    

Occupation Employed adult learners 37 68.5 

 Unemployed adult learners 03 5.6 

 Teachers 10 18.5 

 Education officials 04 7.4 
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4.1.1 Sex of the respondents 

In exploring the challenges facing adult learners in formal secondary education in 

Kibaha town council, the study considered gender balance in all categories of the 

respondents. Males were 27 (50%) and females were 27 (50%). The equal selection 

of the respondents based on their sex was necessary in order to explore enough 

experiences from both sexes with respect to the adult learning challenges. The 

findings showed that both males and females seek adult learning opportunities and 

secondary education, although the number differs across gender and location. In 

Kibaha town council, the number of female adult learners is higher than that of 

males. This huge number is attributed to failure in the first sitting for CSEE or 

failure to get study opportunity during their formal school age which compels them 

to compensate at adulthood. 

4.1.2 Age of the respondents 

The study utilized respondents of different ages and these were grouped into four 

clusters; each cluster having its own social and economic responsibilities hence 

expected different challenges in adult learning programs. The first group consisted of 

respondents aged between 16-25 years and this had 21 (38.9%) respondents. The 

group comprised mostly the young adult learners taking certificate of secondary 

education in formal setting. The second group consisted of respondents aged 26-36 

years and this had 14 (25.9%). Similarly, the third group which consisted of 

respondents aged 36-45 had 14 (25.9%) respondents. The two groups had 

respondents who are considered as adult learners in secondary education because 

some were striving to upgrade their passes from previous failures while others were 

clinging to compensate for the secondary education they missed during their formal 

secondary school.  
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The last group had respondents aged 46-55 years and it had five (9.3%) respondents. 

These included teachers, heads of learning centers, ward education coordinators and 

district education officers. The findings indicated that, despite the age, adults are 

interested to learn thus a need to tackle the challenges which would affect the adult 

learners. The largest group consisted of learners aged 26–45 years and it had 28 

(51.8%) respondents. This group is energetic, ambitious and determined to shape and 

develop their career trajectories contrary to the 46-55 age groups which do not see 

the relevancy of sitting for certificate of secondary education examination because it 

has less to do with their social-cultural and economic life. 

4.1.3 School/center/ office of the respondents 

Respondents from registered and unregistered learning centers were consulted. Each 

learning center was requested to offer the same number of the respondents 

disregarding the number of learners admitted for secondary education examination. 

In each center among the five, ten respondents (18.5%) were given questionnaires to 

fill while two (3.7%) education coordinators   and two (3.7%) district education 

officials responded for this study. Both in registered and unregistered adult learning 

centers were used in the study so as to avoid biasness anticipated among the 

respondents between the two areas but the responses became almost the same. 

4.1.4 Occupation of the respondents 

The occupation of the adult learners in formal secondary education who responded 

in this study was as follows: 37 (68.5%) were employed adult learners, 3 (5.6%) 

were unemployed adult learners, 10 (18.5%) were teachers, 2 (3.7%) were ward 

education coordinators and 2 (3.7) were education coordinators. Among employed 

adult learners there were 5 primary school teachers, 4 nurses, 3 soldiers, 2 office 
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attendants, and 1 pastor. This indicates that professional jobs, for example; teaching 

and nursing demand more educational qualification compared to non-professional 

jobs like office attendance, soldiers and religious services. Few respondents, 3 

(5.6%) out of 54 adult learners taking certificate of secondary education examination 

were unemployed, living and depending on their spouses to earn a living, 7 (13.0%) 

were teachers in the adult learning centers, 5 (9.3%) were coordinators of adult 

learning centers, 2 (3.7%) were ward education coordinators, and 2 (3.7) were 

district education officials. 

4.2 Relationship between adult learners’ characteristics and academic 

performance 

The first objective of this study was to determine the adult learners‟ characteristics in 

relation to their academic performance. Through questionnaire, the respondents were 

required to respond to the question: “What mostly affect your studies negatively?” 

This question aimed to determine if there is any relationship between the adult 

learners‟ characteristics and their academic performance. The responses were as 

tabulated below: 

Table 4. 2: Adult learners’ characteristics affecting their academic performance 

(n=54) 

Variables Frequency Percentage 

Low memory 5 9.3 

Fear for failure 7 13 

Learning goal 10 18.5 

Multiple roles 18 33.3 

Low income 13 24.1 

Aging 1 1.9 
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Among the 54 respondents, 5 (9.4%) checked low memory, 7 (13%) fear for failure, 

10 (18.5%) multiple roles, 13 (24.5%) income, and 1 (1.9%) age. 

From Table 5 above, it can be deduced that the leading factor affecting adult 

learners‟ academic performance is multiple roles (33.3%), followed by low income 

(24.1%). The least factor is age (1.9%).  

In triangulating this information, open ended questions were used to solicit more 

information from adult learners. The question was: Are there any factors which 

negatively affect the adult learners as they prepare for CSEE? Ten adult learners, 

two teachers, one head of adult learners‟ center and one district academic officer 

responded to this item through interview. Some of their responses are as follows: 

Adult Learner 1: ….because we have dependants and some social role to attend to  

                           apart from studying, fear for failure makes learners unsettled,  

                         confused and stressed for fear of the final results hence.  

                        All these make us fail before even sitting for examinations, 

                      or sometimes  abscond from examination.‟ 

Adult learner 2 said:    

I think I forget a lot nowadays and many questions need one to 

remember. I wish they could just ask me about my work and 

how I could use what I know to do better, that would be better 

for me. I cannot remember what someone else said, or did 

hence cannot perform well in tests and examinations’. 

 

Adult learner 3 responded:  

               …being aged, I cannot interact freely 

                 with young learners for discussions because I feel shy  

Four teachers and two coordinators from adult learning centers were interviewed to 

enquire them about factors affecting adult learners‟ performance. Responding to the 
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question „What are the specific characteristics of adult learners which affect their 

preparation for CSEE?, the respondents answered as follows: 

Coordinator: ….adult learners do not attend classes in regular basis. 

And when you ask them why, they give a lot of excuses 

                         some of which are very genuine and thus affect their preparation 

 Teacher: ……..the memory of adult learners is questionable, may be due to age  

                    because when you ask them about the previous lesson concepts, 

                         you would be made to believe that they were all absent 

(Source: Field data, march 2015) 

When a district academic officer was interviewed on the adult learners‟ 

characteristics through the question how do adult learners perform in certificate of 

secondary education examination?  

the response was that    …because adult learners spend much of their time dealing  

  with non-academic  roles, obviously their preparation  for CSEE   

must be affected. 

From the study, age was seen to have little effect on adult learners‟ academic 

performance compared to multiple roles, income, memory and fear for failure. While 

Polson (1993) attributed aging with more life experiences which might cause adult 

learners perform higher, Wang (2012) regarded aging as a causative for learners‟ 

dependence to instructors. Aslanian (2001) considers aging as a factor for adult 

learners to give up easily. Therefore, the field data does not support much of what 

the literature says about adult learners in the current study. This objective can be 

conclusively explained that, adult learners taking secondary certificate in Kibaha 

town council are more affected by multiple roles that impede their participation in 

learning. The effect of multiple roles in adult learners‟ academic performance has 

been studied by different scholars. Wang (2012) considered multiple roles among 
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adult learners as a factor robbing his/her study time while Polson (1993) took 

multiple roles as study energy depriving force. To Corcone (2008) multiple roles 

meant different responsibilities on the shoulder of an adult learner to meet daily 

hence has to surrender some less fruitful ones in which education falls prey. Multiple 

roles when combined with low income, results to poor performance because learning 

is prone to other factors which touch adult learners‟ life directly. 

In summary, the first objective on determining the relationship between adult 

learners‟ characteristics and their academic performance revealed that, multiple 

roles, low income, age, distorted learning goal and fear for failure among adult 

learners affect their academic performance. Although the same characteristics would 

improve academic performances in developed countries according to various studies, 

in developing countries, such as Tanzania, this study shows that, those factors affect 

adult learners‟ academic performance negatively leading to their failure. 

4.3 The influence of Social cultural situation on adult learners’ academic 

performance 

The second objective of the study was to assess the socio-cultural situation affecting 

adult learners‟ academic performance. Through questionnaire, the respondents were 

asked “What are the social-cultural factors affecting adult learners‟ academic 

performance”? Their responses varied as shown in table 6 below: 
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Table 4. 3: Social cultural situations affecting adult learners’ academic 

performance   (n=54) 

Variables Frequency Percent 

Income level 14 25.9 

Language 9 16.7 

Marital status 3 5.6 

Gender obligations 8 14.8 

Technology 11 20.4 

Distance 5 9.2 

Disease 4 7.4 

 

The field data indicated that 14 (25.9%) of the respondents considered the low level 

of income to be a barrier for adult learners to perform as expected in the certificate 

of secondary education examination. Moreover, 9 (16.6%) mentioned the language 

of instruction as a barrier, 4 (7.4%) mentioned disease and sickness, 11 (20.4%) 

considered technology as a barrier, 5 (9.2%) regarded distance as an obstacle, 8 

(14.8%) identified gender obligation, and 3 (5.6%) mentioned marital status. 

 In triangulating this information, various groups of respondents of the study were 

interviewed to explore about the social-cultural factors affecting adult learners‟ 

academic performance through the open ended question what are the social-cultural 

factors affecting adult learners‟ preparation for CSEE?‟ Their responses were as 

follows: 

Adult learner 1: Low income makes me fail to pay tuition fees in time, library 

charges and bus fare. So, I sometimes miss classes in search for 

fee. 

Adult learner 2: Sometimes it offends us when we have to follow some rules like 

children. For example, we must put our phones off. Sometimes we 

have emergences, we must all the time be on alert…It is a 

disturbance, leaving the class room often. 
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Adult learner 3: Being a man, I have to work overtime in order to earn extra income  

for my family. This causes low concentration on studies. 

Teacher 1: Language is a barrier. ‘In discussions, even in classroom interactions,  

                   you cannot speak broken English. For young people, it is ok. 

Ward education coordinator: Female adult learners have too many domestic chores 

to attend. Some have sick children, in-laws, etc. It is hard for them 

to study for CSEE. 

(Source: Field data, April 2015) 

The findings on the social cultural factors effecting adult learners‟ academic 

performance on the effect of low income in academic performance are in line with 

Mushi (2010) who observed low income as an obstacle to better performances in 

different ways. Flint et al. (2002) associated low income with inability to reach the 

adult learning centers due to lack of fare, transport facility, or cash for meals. This is 

the case in Kibaha town council where adult learners sometimes failed to reach the 

education centers in time due to lack of fare or fee. Furthermore, some adult learners 

failed to access the public library due to lack of library fees while others did not have 

money to pay for lunch when attending private studies in public library. The study 

by UNESCO (2005), established that, language differences at the level of mastery 

between learners and their teachers are a factor for poor performance. This verifies 

the finding that adult learners in Kibaha town council perform poorly due to poor 

mastery of the English language which is the medium of instruction. When the adult 

learners were asked by a researcher a question in English: What mostly affects your 

studies?. Their response was Tufafanulie swali kwa Kiswahili tafadhali. In a History 

class, adult learners‟ teacher was observed clarifying some concepts in Kiswahili 

after outlining them on the chalk board. He said „Naposema cheap labour, 

namaanisha Nguvu kazi ya gharama nafuu, Land alienation ni uporaji ardhi, 
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taxation ni kodi, investment ni uwekezaji na capital ni mitaji’ When the same teacher 

was asked „Why are you translating your concepts?‟. This response started with a 

laughter then said ‘…without doing that, you will lose customers because, they have 

poor mastery of the English language’. 

Gender and marital status as social-cultural factors challenging adult learners‟ 

preparation for CSEE are in line with the study by Ndlovu and Moyo (2013) in 

Zimbabwe concerning the burden on the married women shoulders at family level to 

deprive their academic concentration time compared to men, single or married. The 

marital status of adult learners has different effects in their academic performance as 

explained by the respondents and observed by the researcher during field work 

according to the context. While the married have family responsibilities at home 

which interfere their learning, when on the way and at the learning centers they are 

calm, settled and concentrating in learning compared to the single who at their 

homes, on the way and in learning centers they are searching for partners, thus 

interfering their learning. In such a situation, the married portrayed high 

performance compared to the single ones. The divorced and separated individuals 

showed high level of struggle for success compared to the single and the married 

ones because, education to them has turned out to be an alternative partner who will 

never hurt them again. To them, poor performance appears like a second divorce or 

separation.  

The social-cultural obligations in most of the East African societies are gender 

biased. In Kibaha district in Tanzania, women have a lot of gender obligations than 

men hence rob off their learning time. Technology is very important in learning at 

this information and technological era. If used well it can yield positive results, but if 



43 

 

misused it can cause a lot of damage. All adult learners who were consulted for this 

study agreed that they use cellular phones, televisions and internet for recreational 

purposes. All of them admitted using cellular phones for such purposes as friendship 

formation, communication, money transaction and recreation (Playing music) but 

not for academic purposes. During lessons some of the adult learners were chatting 

through their mobile phones instead of concentrating on what was being taught while 

others frequently went out of the classroom to receive and make calls. To them 

technology has become a distorting item instead of facilitating learning. During 

interviews, when adult learners were asked whether they used technological devices 

like computers, cellular phones and televisions for studies, they just laughed and said 

it is impossible to use those items for studies. Some of the young adult learners were 

busy chatting in classrooms through their cellular phones and lost concentration on 

the ongoing lessons. Some were heard discussing about television movies and series 

they had watched in the previous night instead of discussing on academic matters 

relating to their preparation for CSEE. These evidences proved technological 

ignorance and misuse among adult learners. These findings contradict with the 

findings by Cherifi and Zain (2011), and Pass (2008) who considered technology as 

an effective factor for helping adult learners in their preparation for examinations 

and improve their performance in developed countries. Thus poor performance of 

adult learners in Kibaha town council could be attributed to the misuse or non-use of 

technological devices for learning. This is to say, the impact of technology is 

different between developed and developing countries. While it is a blessing in 

developed countries, in developing countries is a curse.  

The distance and location of adult learning centers has been established by Merriam 

and Caffarela (1991) as a social cultural factor affecting adult learners‟ preparation 
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for CSEE. Therefore, the finding of the current study is in line with previous studies. 

This shows that, up to date, 24 years after the Merriam and Caffarela study in 1991, 

the problem of distance has not been solved. Most of formal secondary schools 

which accommodate adult learners are located far from adults‟ residents because no 

all formal secondary schools have adult learning programs. This among other factors 

positions those centers in unplanned areas, far from the people‟s residents. Most of 

the learners arrive very late, or when tired due to transport problems. Sometimes 

they do not arrive at all due to lack of fare. Sometimes they attend some classes and 

miss others. All these result into poor performance and failure.  

To summarize, the second objective intended to assess the social-cultural factors 

affecting adult learners‟ preparation for CSEE which leads to their poor 

performance. The leading factor was income level followed by technology, language 

of instruction, gender, distance, diseases and marital status. Most of these factors 

affect females while favoring men hence deprive the women‟s chances and 

opportunity to excel in academic spheres. 

4.4 Institutional factors impending adult learners’ academic performance 

The third and last objective of the study was to examine the institutional factors 

which impede the adult learners‟ academic performance. Through questionnaires, 

interview and participatory and non-participatory observation, the respondents 

provided various information relating to institutional related factors affecting adult 

learners in formal secondary education as shown in table 7 below: 
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Table 4. 4: Institution factors impeding adult learner’ academic performance 

(n=54) 

 

From the table above, the most prominent institutional factor impending adult 

learners‟ academic performance was ineffective pedagogy and learning facilities 

which was identified by 19 (35.2%) respondents. This was followed by non-

supportive systems which were mentioned by 11 (20.4%) respondents, unclear 

timetable and programs, 9(16.7%) respondents, poor staffing and professional ethics, 

8 (14.8%) respondents, poor assessment mechanisms, 4 (7.4%) respondents, and 

unfavorable institutional policy, 3 (5.6%) respondents. 

In triangulating this information, open ended questions were used to solicit more 

information from adult learners and their teachers, and district education officials. 

The question was „what are the institutional factors impending adult learners‟ 

academic performance?‟ The following were their responses: 

Adult learner 1: …among six essay questions given in History paper, I couldn’t even 

afford to attempt one of them although I revised a lot. So they 

assess us just like young learners, which is not fair given our age 

and social obligations 

Adult learner 2: … some of the teachers are good in teaching but their behaviors 

and disturbances to the ladies make some of us shift to other 

centers. 

Adult learner 3: ..Most of the teachers do not follow the stipulated timetable and 

programs. For example, a teacher might force to teach. 

Variables  Frequency Percent 

Non-supportive systems 11 20.4 

Poor assessment mechanisms 4 7.4 

Unclear time table and programs 9 16.7 

Unfavorable institutional policy 3 5.6 

Ineffective pedagogy and learning facilities 19 35.2 

Poor staffing and professional ethics 8 14.8 
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Teacher 1:     The institute of adult education charges some fee for every learner 

                       But they don’t give us any support. 

Teacher 2:  Adult learners’ classes run from 3.00 pm to 5:30, thus the timetable 

cannot accommodate all the subjects efficiently 

Teacher 3: The little fee we collect from learners cannot equip the center with  

                  Modern facilities therefore, we rely on chalk and boar teaching method. 

Source: ( Field data, May 2015) 

The findings from Kibaha town council are in line with Alhassan (2012) who 

observed that although adults are self-directed and experience based learners, they 

are in need of institutional and environmental support to persist to graduation 

.Similarly, Billington (2000) found that in developed countries adult learners aged 

37 to 48 years get maximum support to realize their learning goals. Park and Choi‟s 

(2009) study in Europe considered supportive system as a means to check drop out, 

improve attendance and performance.  

However, findings by Lee (2011) run counter to Park and Choi‟s findings. Lee found 

that in America, more than 60% of his respondents did not need support from 

institutions but rather from friends and families. This is impossible in Kibaha Town 

council because friends of those adult learners were also adult learners who had 

some dependents at home and a lot of family responsibilities. This contrasts with the 

situation in developed countries like U.S.A where those adult learner centers are 

fully equipped and there is a strong support from families. Just like traditional 

learners, adult learners need psychological, intellectual, economic and technical 

supports to enable them achieve their learning goals. When asked about the supports 

at their disposal, they mentioned lack of supportive system as a factor for their poor 

performance. In these learning centers there is no personal, educational, and social or 
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career guidance and counseling offered to the learners. Learners are left as 

independent individuals to solve their own problems without direction and 

professional help on how to select subjects, study skills, taking up examination, 

avoiding stress and budgeting their limited time and money. Lack of supportive 

services causes some learners to drop out studies or abscond from examinations and 

those who manage to sit for examination end up with poor grades.  

Another institutional factor affecting adult learners in Kibaha town council is 

payment policy. In most of the formal secondary schools, the tuition fee for adult 

learning programs per month ranges from 20,000 to 30,000 in which the charging 

policy is payment fee for three months prior learning. The payment of 20,000/= Tsh 

per month seems high and paying 80,000 in advance makes some learners fail to 

afford hence miss classes Compared to their counterpart who pays only 20,000/= per 

annum and 80,000 throughout their four years of ordinary level secondary education. 

The influence of policy in academic performance has also been established by 

Aitchison and Alidou (2009) who found that in Sub-Saharan Africa there is policy-

legislature mismatch. This mismatch has also been revealed in the present study. For 

example, while the policy emphasizes education for all, the legislature does not 

enforce the policy implementation. As a result, adult learning centers set tuition fees 

contrary to the fee payment policy in the country unbound by the law.  While 

policies recognize adult education as a factor for development (MOEVT, 2012), 

there is no legal framework to guide regional, district and ward authorities in running 

adult learning programs in formal secondary schools. There are also no policies 

which guide these organs to set budgets for adult learning programs despite the 

emphasis established by Mwalimu Julius Kambarage Nyerere in 1964 that: 
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                  …. first, we must educate adults because our children will not 

have an impact on our development for five, ten or even twenty 

years. MOEVT, 2012). 

With this strong statement of emphasis from the founding father of the nation made 

over the fifty years ago, the expectation is that, strong legal framework could be 

established to prioritize adult learning programs. 

Most of the adult learners‟ theorists regard andragogy, instead of pedagogy as the 

best practice in adult learning but most of the adults need to be taught just like other 

non-adult learners because they do not trust their abilities and they are worried about 

failing. 19 (35.2%) of the respondents attributed their failure to traditional talk and 

chalk teaching method even in topics which they can see, touch, smell and taste real 

objects. The reason given was that, there is shortage of facilities, tools and 

equipment to facilitate learning. For example, four out of the five centers visited, had 

no libraries, laboratory, computers and computer room, television, and radio which 

would serve as modern media for learning. Even classrooms were overcrowded. 

Pedagogy and learning facilities as institutional challenges facing adult learners in 

Kibaha town council, has been studied by Aitchison and Alidou (2009) and Alhassan 

(2012) who found that lack of facilities to support teaching and learning processes 

affect adult learners‟ performance. However, their findings disagree with the 

andragogy theory of self-directed learning as established by Mackeracter (2004), 

Griffin and Jarvis (2003) and Fidishun (2000). The adult learners in Kibaha town 

council need to be directed rather than self-directed, they need to be compelled to 

accomplish their assignment and they require strict and effective follow up due to 

their learning styles, they ought to be restricted in the use of mobile phones during 

teaching and learning and they are in need of guidance and counseling concerning 

preparation for examinations. 
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Assessment and evaluation are part and parcel of learning. Both formative and 

summative evaluations ought to be effective to motivate learners to learn. 4 (7.4%) 

complained about the assessment and evaluation mechanisms, arguing that it is not 

fair to treat adult learners who study in difficult environment the same as traditional 

learners who study in good schools with all important facilities. The setting of 

examination does not consider their level of skills and knowledge. So they wished to 

have their own syllabus, and evaluation mechanisms. These findings are in line with 

Oduara et al.(2005)who found that children and adults learn differently and thus they 

need to be assessed differently. Assessing and evaluating adult learners through non 

adult learner mechanisms is instigating their failure.  

Good staffing is a staffing process which considers teachers knowledge, skills, 

experiences and professional ethics. The quality and quantity of staff is of paramount 

importance. The study shows that, 8 (14.8%) of the respondents associate their 

failure with the poor staffing which takes in board unprofessional teachers to guide 

the learning processes. Those few unprofessional teachers force to teach a lot of 

subjects, including those which they do not have enough knowledge of. Apart from 

failure to run classes, they portray unethical behavior of engaging in intimate 

relationship with the learners. All of these tendencies result to poor performance. 

Among the ten teachers who responded to questionnaires, six were nonprofessional 

teachers, and four opted into teaching as an alternative job after missing employment 

of their professional career. These included a sociologist, a political scientist, an 

economist and community developer and two form six leavers who were waiting to 

join National service trainings and then tertiary education. 
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Among the five adult learning centers which provided data for this study, two were 

unregistered centers thus their programs are not monitored, not inspected and not 

assessed by educational authorities. No study among the accessed has mentioned 

staffing and professional ethics as challenges facing adult learners but those factors 

can be associated with poor governance which leaves a room for unprofessional and 

unethical teachers to run and operate adult learning centers and programs as 

identified by Stravredes (2011). Workable timetable and clear programs ensure 

success in various activities, particularly learning, 9(16.7%) of the respondents 

complained about adult learning programs and timetabling. They said that teachers 

do not follow the stipulated timetable and that whoever is around at that particular 

time, gets in to teach even though his/ her subject is not in the timetable. This affects 

learners‟ prior preparation before the next lesson which is not known. Some subjects 

taught by lazy teachers are not offered for long time while others are offered more 

frequently due to lack of a working timetable. Adult learning programs run after 

normal class hours when teachers and are tired after working with their full time 

employers. Most of the adult learners‟ classes run from 3.pm to 6.pm, which denies 

the adult learners enough time for studying because by this time they are already 

tired due to various activities undertaken since morning. Assignments are not 

marked in time to give feedback to the learners and corrections are not made in time. 

These findings match the findings from other scholars who found that adult learners‟ 

schedule and programs affect their academic performances because they depend on 

facilitators who are not easily available, and seek for constant feedback concerning 

their academic progress, which is not found, as established by Wang (2012) and 

Caffarela (1991).  
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4.5 Summary of the Chapter  

This chapter has presented data from the field in relation to the study objectives and 

then analyzed various variables in each study objectives. In this chapter, it has been 

noted that adult learners in formal secondary education have their own learning goals 

such as seeking criteria for further studies, training or job employments but most of 

them do not meet their goals due to various challenges which range from individual 

characteristics, socio-economic to institutional factors. Most of the findings of this 

study are in line with early study findings on challenges facing adult learners except 

technology, staffing and ethics and pedagogy and learning facilities. In most of the 

previous studies, andragogy was proposed to be an effective learning method for 

adult learners since they were believed to be self-motivated, self-directed, goal 

centered, experienced and matured. This is contrary to the adult learners in Kibaha 

town council who need strict supervision in learning and writing assignments. 

Therefore, leaving them free to learn affects their performances and thus pedagogy 

rather than andragogy is a desirable learning theory to make them realize their 

learning goals. While previous studies revealed technology as an effective learning 

tool, to Kibaha adult learners it has turned out to be a distorting device which cost 

adult learners‟ concentration, energy, and time. In other studies, learning facilities 

were available in place to help adult learners perform, but at Kibaha town council, 

adult learners lack important learning facilities, which leads to their poor 

performance. 
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CHAPTER FIVE 

SUMMARY, DISCUSSION, CONCLUSION AND RECOMMENDATIONS 

5.0 Introduction 

This chapter makes sense of the findings on the challenges facing adult learners in 

formal secondary education in Kibaha town council. The study has established that 

adult learners in formal secondary education face a number of challenges which 

hinder those adults to realize their learning goals. The study came up with three key 

results that impede adult learners from passing well in their certificate of secondary 

education examinations hence lack the secondary education qualification they have 

been striving for. These are: first, multiple roles; ineffective pedagogy, and digital 

divide. 

5.1 Discussion 

5.1.1 Multiple Roles 

If we agree that learning at adulthood is a common phenomenon, and that learning in 

adulthood is important for individual and national development, and if we agree that 

adults have multiple roles they assume despite engaging in studies, we will also 

agree that their characteristics should be acknowledged in all institutions offering 

formal secondary education to accommodate them. The adult learners in the study 

had difficulty in attending all the sessions due to multiple roles that they assume. 

Because formal secondary education make seven subjects compulsory minimum 

number of subjects for every individual seeking for a formal certificate of secondary 

education and attendance as a necessary for all candidates enrolled, most adult 

learners failed to attend and thus, could not cover the materials needed, a situation 

that lowered their performance in the final examinations. One of the reasons for the 

failure of adult learners in the final examination is the fact that they cannot endure 
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the classroom attendance for the whole, semester, term or an academic year. To draw 

attention to this issue, Wang (2012)) noted, “If there is no balance between the 

multiple tasks that adults assumes in the politics, culture, social and economy, their 

performance  must be low due to lack of sufficient time to revise or accomplish 

academic tasks.”  For example, adult learners are more likely to work full time and 

have family responsibilities that compete for their time, energy, and financial 

resources. Because of this, adult learners want to minimize the amount of time they 

spend in class while maximizing the economic payoff of their effort. 

5.1.2 Ineffective Pedagogy  

Ineffective pedagogy was another factor found to impede adult learners from 

achieving their educational goal. As evidenced by a large number of empirical 

studies, adult learners are pragmatic: they want to see that what they are learning has 

application to something practical in their real life situation (Alhassan, 2012). While 

the desire and the ability to learn are not shared equally by everyone, adult learners 

have been found to learn best when material presented are relevant to their lives; 

classroom environment is welcoming so that all learners feel safe to participate; 

learning should be engaging; and the learning materials are presented in a respectful 

manner, where learners have an opportunity to share their experiences. For adult 

learners to thrive and pass their final examination in formal secondary education, 

adult learning centers should change the ways teaching is done. This includes having 

competent teachers who possess theories and methodologies of teaching adults. This 

entails involving adults in choosing how they want to learn and to contribute to the 

content; create classroom environment that is welcoming so that all learners 

participate effectively and comfortably. The most effective way to make adult 
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learners comfortable is to have them share their experiences in every topic covered 

in the classroom.  

5.1.3 Digital Divide 

The study results also bring into attention the use of technology in learning. Even 

though previous studies on adult learners and education have not focused on adult 

learners and technology in formal institutions, the participants of this study have 

pointed out that the use of technology in learning was a challenge. Due to the 

difficulty involved in changing the perception that knowledge can only be accessed 

from the teacher and in the classroom interaction. From the technological point of 

view, adult learners in this study see technology, such as TV, cell phone and internet 

as technologies for accessing information, for leisure and recreation and not for 

learning. Even as technology becomes more affordable and internet access seems 

increasingly ubiquitous, a “digital divide” between the young and older learners 

remains. The young learners are still more likely than older to use the information 

accessed to learn.  

5.2 Conclusion 

The study has realized that, adults need to learn in order to achieve different goals 

but there are different challenges which they face. Since adult education is voluntary 

and necessary for the prospect of adult life, adult learners ought not to be left like 

academic orphans, to feed on their own materials, and struggle through their own 

resources. It is imperative for the government to treat adult education seriously like 

other forms of education which have clear budget, proper coordination and 

monitoring. The study has revealed that, challenges facing adult learners in 

developed countries are not the same as those facing adult learners in developing 
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countries because in developing countries most of the challenges are connected with 

income and socio-cultural factors. 

5.3 Recommendation 

Formal education accountability systems were designed with traditional, full-time 

students in mind and fail to meet adult learner needs. The government can play a 

significant role in testing new approaches to teaching for increasing adult access to 

and success in formal education; device strategies to meet the needs of adult 

learners. Some strategies may include offering flexible and accelerated programs, 

adult-friendly instructional methods. The Ministry of Education and Vocational 

Training should create tracking systems for adult learners that better capture not only 

educational outcomes but also the economic and employment outcomes that are 

important to them. This would help adults make informed decisions about where to 

seek education. It would also enable policymakers to more accurately assess the 

impact of formal education spending and to plan institutional and system 

improvements. This study calls for changes to improve adult education among 

different stakeholders, including learners themselves, facilitators, ward education 

coordinators, district education officers and the ministry responsible for adult 

education. The study also recommends that the general public should be involved to 

offer their maximum support before seek aid from donors. 

5.3.1 Recommendations for Action 

i) Before engaging into adult education programs, adult learners should be aware of 

the anticipated challenges and they should take preventive measures to avoid 

risks of failure, poor performance, and absconding from examination. 
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ii) Teachers of adult learners should know that adults face different challenges 

attributed to their age and social obligations and that the teaching and learning 

should be effective to ensure no one is left off track. Fees should be paid on 

monthly basis instead of three months before the beginning of   the program. 

 iii) Ward education coordinators are requested to recognize the presence of adult 

learners taking certificate of secondary education examination in their wards. 

They should coordinate their learning programs, and assess their learning 

facilities and pedagogy. They should also offer support when necessary. 

iv) The district education offices are alerted to divert resources to support the adult 

learning programs in their districts instead of leaving adult learners as academic 

orphans without support. 

v) The Tanzania Institute of Education and the ministries dealing with education are 

asked to design the secondary education curriculum for adults, which meet their 

learning goals. 

5.3.2 Recommendations for Further study 

The study calls for research study for four critical areas to assist adult learners taking 

certificate of secondary education examination as follows; 

(i) A developmental study on digital use for adult learners in their preparation 

for secondary education examinations 

(ii) A design research for educational guidance to the adult learners taking 

certificate of secondary education examination in order to help them 

solve problems affecting their performance. 

(iii)A design research for adult learners‟ pedagogy for secondary education 

examination. 

(iv) A research on gender dynamics in adult learning programs 
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APPENDICES 

Appendix  I: Interview Guide for Educational Officials 

(District Education Officers and Ward Education Coordinators) 

1. What are the challenges facing adult learners in formal secondary 

education? 

2. How do adult learners perform in formal secondary education examination 

compared to traditional students? 

3. Are there any supportive systems in place to assist adult learners as they 

learn in secondary schools? 
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Appendix II: Interview Guide for Teachers 

Sex……………………..Age……………Educational level…………….. 

 Teaching Experience (Number of Years)…………….Ward……………………. 

1. Have you ever taught adult learners? 

2. Which qualification were they vying for? 

3. Which challenges were they facing? 

   4. Did those challenges affect their performance? (Why) 

   5. What are the specific characteristics of adult learners in formal secondary 

education? 

  6. How do those characteristics affect their performance? 

7. What are the institutional factors affecting adult learners‟ performance? 

8. In what ways do adult learners‟ socio-cultural situations affect their academic     

Performance in formal secondary education? 

9. What are the supportive systems for adult learners in formal secondary 

education? 

10. How do the adult learners CSEE perform compared to traditional students? 

THANK YOU VERY MUCH FOR BEING SO COOPERATIVE 
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Appendix III: Questionnaire for Adult Learners in formal Secondary 

Education 

Part ‘A’ Filling the Blanks 

Ward……., Age………, Sex……....Marital Status…… 

Adult  Learning Center……………………………………………… 

Part ‘B’ Tick in the appropriate box 

1. Are you sitting for: QT ( ), CSEE ( ), ACSEE ( ), Foundation Course (  ) 

2. Where do you attend for preparation? Home (  ), School ( ) , Centre (  ), 

Library (  ) 

3. When did you sit for CSEE: Last year ( ), Two years back  ( ), Not at all (  ), 

More than five years back  (   ) 

4. Who supports you in preparation? Teachers (  ), Co-candidates (  ),  

 Co-workers (  ), Family members (  ), Non (  ) 

5. Are you: Employed (  ), Retired (  ), Volunteering (   ), Self-employed (   ) 

Non (   ) 

6. What affect your studies mostly? Funding (  ) Family responsibilities ( ), 

Domestic activities (  ), Employment requirements (  ), Age (  ), All (  ), None 

the above (  ) 

7. What is likely to be your performance? Distinction (  ), Merit (  ), (   ),  

Pass ( ), Fail (  ) 

8.  How would you prefer studying?  

Independently (  ), Guided and supervised by teachers ( ), both (  ),none of 

the above (  )  

To what level does your school allow you to use your preference mode of study? 

  



65 

 

Part ‘C’ Open ended questions 

9. In what ways does your school support your learning? 

10. Are there any factors affecting your preparation for CSEE 

11.  What do you miss compared to traditional learners? 

12. How would you like to learn in order to perform higher? 

13. Why do you want to sit for certificate of secondary education examination? 

…………………………………………………………………………….  

14. How do the following factors affect your performance? 

a) Age:……………………………………………………………………… 

b) Marital Status………………………………………………………… 

c) Employment……………………………………………………….. 

d) Sex…………………………………………………………………… 

e) Income……………………………………………………………….. 

f) Technology…………………………………………………………… 

g) Location (Rural/ Urban)……………………… ………………………….. 

h) Family responsibilities…………………………………………………… 

 

i) Assessment and evaluation procedures…………………………………… 

j) Teaching and learning strategies………………………………………… 

 

 

 

 

THANK YOU FOR YOUR COOPERATION IN THIS STUDY 
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Kiambatanisho na. IV: Mwongozo wa Hojaji kwa Maafisa Elimu Wilaya na 

Waratibu Elimu Kata 

1. Kuna watu wazima wanaosoma elimu ya sekondari katika eneo lako? 

2. Kuna changamoto zozote zinazowakabili watu wazima wanaofanya mitihani ya 

kumaliza elimu ya sekondari?. 

3. Ufaulu wa watu wazima wanaofanya mtihani wa kidato cha nne ukoje 

ukilinganisha na ufaulu wa wanafunzi wengine? 

4. Kuna mpango mkakati upi wa kuwasaidia watu wazima wanaojiandaa na 

mitihani ya Elimu ya sekondari? 
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Kiambatanisho na. V: Mwongozo wa Hojaji kwa Walimu 

Jinsi…………………….Umri……………Shule/Taasisi…………….. 

 Miaka ya uzoefu katika ualimu…………….Kata…………………… 

1. Je, umewahi kuwafundisha watu wazima ? 

2. Kama umewahi kuwafundisha je walikuwa wanajiandaa wanajiandaa kwa 

mitihani ipi?.................................................................................. 

3. Watu wazima hao walikuwa wanakabiliwa na changamoto zipi? 

i)……………………………………………………………………… 

ii)……………………………………………………………………… 

4. Changamoto hizo ziliathiri vipi matokeo yao katika mitihani? 

i)……………………………………………………………………………… 

ii)……………………………………………………………………… 

  5. Watu wazima wanaojiandaa na mitihani ya kidato cha nne, wana tabia zipi 

bainifu ? 

i)……………………………………………………………………… 

ii)……………………………………………………………………. 

 

 

       6. Tabia za watu wazima wanaojiandaa na mitihani ya kidato cha nne zinaathiri                                      

            matokeo yao katika mitihani? 

…………………………………………………………………………. 

      7. Changamoto zipi za kitaasisi huathiri matokeo ya mitihani kwa watu wazima  

wanaojiandaa na mitihani ya kumaliza elimu ya sekondari? 

…………………………………………………………………………………

. 
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8. Ni sababu zipi za kiuchumi na kijamii zinazoathiri matokeo ya watu wazima 

wanaofanya mtihani wa kidato cha nne? 

…………………………………………………………………………………………     

9. Kuna mikakati ipi ya kuwasaidia watu wazima wanaojiandaa na mitihani ya elimu 

ya sekondari? 

…………………..…………………………… …………………………… 

    10. Ufaulu wa watu wazima wanaofanya mitihani ya kidato cha nne, ukoje  

ukilinganisha na ufaulu wa wanafunzi wa kawaida? 

………………………………………………………………………… 

 

        AHSANTE KWA USHIRIKI WAKO KUFANIKISHA UTAFITI HUU 
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Kiambatanisho na. VI: Hojaji kwa Watu Wazima Wanaosoma Elimu ya 

Sekondari 

Sehemu ‘A’ Jaza nafasi zilizoachwa wazi. 

Kata………., Umri……………, Jinsi……….....Hali ya ndoa……………………. 

Shule au Kituo cha kujiandalia na mitihani:……………………  

Sehemu‘B’ Weka alama (√) Panapostahili 

1.Unajiandaa kwaajili ya mtihani upi? : Maarifa ( ), Kidato cha nne ( ), Kidato cha 

sita ( ),  

2.Unajiandalia wapi na mitihani? Nyumbani (  ), Shuleni ( ) , Kituo (  ), Maktaba (  ) 

3.Umefanya lini mtihani wa kidato cha nne?: Mwaka jana ( ), Miaka miwili iliyopita  

( ), Zaidi ya miaka mitano iliyopita (  ), Sijawahi kamwe  (   ) 

4.Katika maandalizi ya mtihani msaada uliupata wapi? Kwa waalimu (  ), Kwa 

watahiniwa wenzako (  ),  Kwa wafanya kazi wenzio (  ), Kwa ndugu (  ), 

Sikusaidiwa kabisa (  ) 

5. Una ajira?: Ndio (  ), Nimestaafu (  ), Najitolea (   ), Nimejiajiri (   ), 

 Sijawahi kuwa na ajira (   ) 

6.Kipi kinachoathiri masomo yako? Ukosefu wa fedha (  ) Majukumu ya kifamilia 

 ( ), Kazi za nyumbani (  ), Ajira  (  ), Umri (  ), Hakuna (  ), Yote yaliyotajwa (  ) 

7.Unatarajia ufaulu wako utakuwaje? Mzuri sana (   ), Mzuri (  ),Wastani (   ),  

Dhaifu (  )  

8. Unapendelea zaidi kusomaje? Kujitegemea binafsi (  ), Kuelekezwa na walimu (  

), Kujadiliana na wenzako (  ), Njia zote (  )  

9.Kwa kiasi gani shule yako hukuruhusu kujifunza kwa njia uipendayo? Sana (  ) 

kidogo (  ), Wastani (   ), Hakuna kabisa (   ) 
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Sehemu ‘C’ Maswali ya maelezo 

10. Shule ama kituo kinakusaidia kiasi gani katika maandalizi?  

i)…………………..ii)………………………..iii)………………….iv)……………… 

11. Kuna changamoto zipi zinazoathiri maandalizi yako kwaajili ya mtihani wa 

taifa? 

          i) ……………………………………………………………………… 

         ii)………………………………………………………………………… 

12. Ukijilinganisha na watahiniwa wa kawaida, watahiniwa watu wazima 

wanapungukiwa na nini? 

i) ………………………………………………………………………. 

ii) ………………………………………………………………………. 

13. Unapendekeza kujifunza kwa njia gani ili ufaulu vizuri mitihani? 

…...……………………………………………………………………………. 

14. Kwanini unahitaji kufanya mtihani wa kidato cha nne? 

…………………………………………………………………………….  

15.Kwa kila sababu kati ya hizi zifuatazo, onesha inaathiri vipi kujifunza kwako? 

    a) Umri:…………………………… ……………………..……………………… 

b) Hali ya ndoa………………………………………..……………………… 

c) Ajira………………………………………………………………………….. 

d) Jinsi……………………………………………………..…………………… 

e) Hali ya kiuchumi……………………………………………………….. 

f) Tekinlolojia……………………………………………………………… 

g) Majukumu ya 

kifamilia………………………………………………………… 

h) Njia za upimaji na utahini……………………………………………………… 

i) Mbinu za ufundishaji………………..………………………………………… 

 

 

 

       AHSANTE SANA KWA USHIRIKI WAKO KUFANIKISHA UTAFITI HUU 
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