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ABSTRACT 

This study assessed the relationship between parents‟ support and students‟ 

academic achievements in selected community secondary schools to determine 

specific aspects which predict students‟ academic achievements. It employed a cross 

sectional research design and used mainly quantitative approach, supported by some 

aspects of qualitative approach. Both purposive and stratified random sampling 

techniques were used to select a sample of 107 respondents from the population of 

parents, students, class masters and heads of schools. Data were collected through 

questionnaires, interview guide and documentary review guide. SPSS version 20 was 

used for data analysis to obtain frequencies, percentages, Pearson correlation 

coefficient and coefficient of determination (Adjusted R Square). The results showed 

that there is moderately positive correlation between parents‟ support and students‟ 

academic achievements [.38, n = 103, P < .05]. The P value on the relationship 

obtained between two variables was .01. This implies that parents‟ support 

influences students‟ academic achievements.  In determining a major aspect of the 

parents‟ support that predict students‟ academic achievements, parents‟ role of 

encouraging students to work hard was entered into regression equation and was 

significantly related to students‟ academic achievements R² = .124, F (1,101) = 

15.436, P < .001. The multiple correlation coefficient (R) was .36, R² was .133 and 

adjusted R² equals to .124, indicating that approximately 12.4% of the variance of 

students‟ academic achievements could be accounted for by the parents‟ role of 

encouraging students to work hard.  A number of recommendations were derived 

from the major findings of the study. 
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CHAPTER ONE 

PROBLEM AND JUSTIFICATION 

1.0 Introduction 

This study assessed relationship between parents‟ support and students‟ learning 

achievement in community secondary schools in Bukoba Rural District. The current 

chapter consists of background of the problem, statement of the problem, purpose of 

the study, research objectives, research questions, delimitation of the study, 

significance of the study and ends with operational definitions of key terms. 

1.1 Background of the Problem 

Parents tend to possess typically key information and play critical roles with regard 

to their children‟s education. They usually play a critical role in helping their 

children learn since birth (Sheridan & Kratochwill, 2008). Furthermore, parents are 

universally regarded as child‟s first and enduring teachers (Jordan, 2001). Therefore, 

majority of educators acknowledge that children achieve more when schools and 

parents work together. This is mainly because parents have unique strengths, 

knowledge and experience to contribute to the shared views of their children‟s needs 

and the best ways of supporting them learn (Desforges & Abouchaar, 2003). 

According to Shaeffer (1994) parents‟ participation is defined as sharing of power or 

the exercise of “voice” in the affairs of the learning organization. It is a consultation 

on a particular issue, involvement in service delivery, contribution of material 

resources, labor and participation in decision making processes. Parents involve 

themselves in determining priorities and carrying out activities of the school. In this 

regard, parents can be considered as an important ingredient in students‟ learning 

(ibid).  
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Studies conducted on parents‟ participation indicate that when parents participate 

effectively in school related matters, students‟ learning processes and outcomes tend 

to be promoted (Houtenville and Conway, 2008; Lemmer and Van Wyk, 2004; 

Parhar, 2006; Vassollo, 2001; Jeynes, 2005; Desforges and Abouchaar, 2003) . 

Similarly, studies have shown that parents‟ participation improves students‟ 

attendance (Sheldon, 2007), students‟ behavior (Sanders and Sheldon, 2009) as well 

as home work completion (Richardson, 2009). On the other hand, it decreases 

truancy (Sheldon, 2007) as well as drop-out rate (Lemmer and Van Wyk, 2004). 

It is universally recognized that if children are to maximize their potential from 

schooling, they need full support of their parents. According to Mediratta, Shah and 

McAlister (2008) many countries in the globe have set out various strategies to 

involve parents in improving their children‟s education. In this regard, according to 

Epstein (1995) schools have been given a duty to educate parents to be supportive to 

the progress of learning of their children. This used to include encouraging and 

assisting parents in acknowledging their role of attending and participating fully in 

school meetings (ibid). In addition to that, parents were encouraged to involve 

themselves in decision making about school issues, assisting their children with 

school home works as well as providing good link between school and communities 

in general (ibid). 

According to Desforge and Abouchaar (2003) the government administrators, 

educators and parents‟ organization across North America, Australia and Europe 

have the sole role of enhancing parents‟ participation in education. It is anticipated 

that parents should play a central role not only in promoting their children‟s 

achievements but more broadly in school improvement (ibid). This is mainly 
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because the degree of parents‟ participation is a significant indicator of quality 

schooling. 

According to Education, U.S.D.O (2001) various policies and acts on parents‟ 

participation have been globally formulated. For example, the Act of No Child Left 

Behind (NCLB) of 2001 in U.S.A was mandated to develop processes to ensure 

meaningful ways to engage parents in every school district. The Act urges all 

schools to encourage parents‟ participation. In this regard, the requirements for 

parents‟ participation rest on the premise that schools will not have an impact on 

learning processes unless they receive outside pressure to act upon. Schools and 

school districts are held accountable by parents who act as informed advocates. 

The white paper conducted by the Government of England (1997) entitled 

“Excellence in Schools” states that; the government recognizes that parents play a 

crucial role in helping their children learn. Family learning is recognized as a 

powerful tool for reaching some of the most disadvantaged children in the society. 

The paper sets out the initiatives to encourage parents‟ closer involvement in 

schools, including the requirement for schools to produce quality output-in 

consultation with parents, home-school agreements which set out expectations about 

attendance, discipline, homework and the information schools and parents will give 

to one another. 

Moreover, according to UNESCO (1994) the statement in the Delhi Declaration 

which emanated from an education summit done by leaders in nine highly developed 

countries conclude that education is and must be a societal responsibility, in which 

governments, parents, communities and Non-Governmental Organizations (NGOs) 

should team up in the provision of education. It required the commitment and 
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participation of all in a grand alliance that transcends diverse opinions in political 

positions (ibid). 

In Africa, parents‟ participation is also governed by various acts and policies. The 

Government of Zimbabwe (1987) for instance, issued an education act that set out 

parental involvement in a variety of ways that include fund-raising, management of 

school resources, infrastructural development and maintenance. This said act and 

related legislative instruments fully acknowledge parents‟ rights to be involved in 

school governance (ibid). It is clear from the Act that parents‟ participation is 

recognized as being critical to children‟s learning achievement. Similarly, the 

Uganda‟s Ministry of Education and Sports (1992) through the Education Policy 

Review Commission (EPRC) emphasized the role of parents in students‟ learning. 

The parents‟ responsibilities revolved around financial mobilization, discipline and 

monitoring the performance of the school. The parents were said to be partners, 

clients, consumers and educational assistants in facilitating students learning. 

The emphasis on parents‟ participation in education in Tanzania can be traced back 

to soon after independence in 1961. It has continued alongside the education changes 

which have been taking place in the country from time to time. For instance, 

according to MoEC (1962) the education Act of 1962 emphasized parents to be 

involved in school building construction besides other normal responsibility of 

paying school fees and buying uniforms for their children. However, this education 

act of 1962 was followed by the education Act of MoEC (1978) which emphasized 

that parent of every child who compulsorily was enrolled for primary education had 

to ensure that the child regularly attends to the school until he completed the primary 

education.  
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Furthermore, according to MoEC (1995) the Education and Training Policy (ETP) of 

1995 put more emphasis on parents‟ participation alongside paying for school fees 

and other direct costs for their children in primary and secondary education. 

Similarly, under MoEVT (2010) Secondary Education Development Programme 

(SEDP) emphasized parents to participate through paying school fees and through 

physical involvement in constructing laboratories, classes, toilets and other related 

school infrastructures. 

Despite various policies, acts and programmes in Tanzania to recognize parents‟ 

participation as crucial to students‟ learning and academic achievement, poor 

students‟ achievement in learning continued to persist (BEST, 2014). For example 

the persistence of low learning for the past five years (2009-2013) in Tanzania 

indicated that students‟ learning achievement was fluctuating as indicated in the 

table below. 

Table 1. 1: Pass Rate in Form 4 Examination (CSEE) by Division in Secondary 

Education, 2009-2013. 

Year 2009 2010 2011 2012 2013 

Division I 1.9 1.5 1.1 0.9 2.2 

Division II 4.4 2.8 2.4 2.8 6.2 

Division 

III 

11.6 7.1 6.5 5.9 12.8 

Division 

IV 

54.7 38.9 43.6 33.5 36 

Failed      0 27.5 49.6 46.4 56.9 57.1 

           Source: BEST (2014) 
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Table 1 above shows that for the past five years (2009-2013) students‟ academic 

achievement in CSEE declined steadily. The percent of students who scored division 

I-III on average was only 14.2%. This does not count as good performance because 

students scoring division I-III are the ones allowed to join advanced level studies. As 

one can see, the percent of those who scored division IV on average from 2009-2013 

was 41.34%, while that of those who scored division “0”   from 2009-2013 averages 

was 47.5%. It can be concluded that almost half of candidates who sat for CSEE for 

five years from 2009-2013 failed their examinations. Actually, this is contrary to 

Secondary Education Development Programme (SEDP) goals which claim attaining 

quality secondary education (MoEVT, 2004). 

With respect to the above data and the study conducted by Twaweza (2013) it has 

been revealed that in order to have good students‟ learning achievement there should 

be an integration of various factors such as quality teachers, conducive teaching and 

learning environment, availability of teaching and learning materials, enough 

physical resources such as classrooms and laboratories. Besides the aforementioned 

factors, parents‟ participation is apparently another important factor which could 

lead to improved learning achievement among students. In Tanzania, it has been 

claimed that possibly the poor results among form IV students are contributed by 

poor parents‟ participation in their children‟s education matters (Swarts and 

Mwiyeria, 2010, Komba, 2013). Therefore, this claim raised the interest for the 

current study to assess relationship between parents‟ support and students‟ learning 

achievement in secondary schools. 
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1.2 Statement of the Problem  

Educators acknowledge that children achieve more when schools and parents work 

together. Parents are considered to possess unique strengths, knowledge and 

experiences to contribute to the shared views of their children‟s needs and the best 

ways of supporting them in learning (Desforges and Abouchaar, 2003). Tanzania as 

other countries the world over, apparently acknowledge the role of parents in 

students‟ learning through its education and training policy as well as SEDP 

initiatives. Moreover, some studies conducted globally and locally have opinions 

that when parents participate effectively in school related matters, students‟ learning 

processes and outcomes tend to be promoted (Houtenville and Conway, 2008; 

Lemmer and Van Wyk, 2004; Parhar, 2006; Vassollo, 2001; Jeynes, 2005; 

Desforges and Abouchaar, 2003, Malibiche, 2011, Nyang‟anyi, 2010 and 

Ng‟wigulu, 2010). 

Despite widespread belief that parents‟ involvement on their children‟s education 

has positive impacts, there are scarce empirical evidences related to the belief. As 

such, the degree of relationship between parents‟ support and students‟ academic 

achievement and the relative predictive power of each aspect of parents‟ support on 

students‟ academic achievement are not adequately known. For that matter, the 

current study sought to assess the relationship between parents‟ support and 

students‟ academic achievement in Tanzania.  

1.3 The purpose of the Study 

The purpose of the study was to assess the relationship between parents‟ support and 

students‟ learning achievement in community secondary schools. 
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1.4 Objectives of the Study 

The specific objectives of the study therefore, were to: 

1. To assess the relationship between parents‟ support and students‟ academic 

achievement. 

2. Determine specific aspects of parents‟ support which predict students‟ academic 

achievement for intervention purposes. 

 

1.5 Research Hypotheses 

The study sought to test two hypotheses: 

1. There is a relationship between parents‟ support in students‟ learning and 

students‟ academic achievement. 

2. Parents‟ support in specific aspects of students‟ learning predicts students‟ 

academic achievement for intervention purposes.  

1.6 Delimitation of the Study 

Delimitation involves drawing boundaries or limiting the scope of the study in terms 

of the study area, respondents and subject matter (Best and Khan, 2006). 

Delimitation of this study includes the following: 

This study restricted itself to assessing parents‟ support in students‟ learning in 

community secondary schools. The study was conducted in only four community 

secondary schools out of twenty four schools which were available in Bukoba Rural 

District in Kagera Region. In this regard, the current study was restricted within 

Bukoba Rural District only. Again, only forty eight students, forty eight parents, four 

heads of schools and seven class masters participated in the current study. Therefore, 

the findings may not accurately be generalized to the population of Tanzania. 
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1.7 Significance of the Study 

The study intended to bring insights on analysis of parents‟ utility in community 

secondary schools. The study also hoped to give insights to policy makers, heads of 

schools and other education stakeholders on the contemporary levels of parents‟ 

participation in supporting students‟ learning in community secondary schools and 

what facilitated or hampered effective parents‟ participation in rural schools. The 

study expected further to add the knowledge about the roles of parents in students‟ 

learning. Moreover, the findings of this study are expected to provide a reference to 

other researchers who may conduct a similar study in other areas. 

1.8 Definition of Key Terms 

Parent: In this study the term parent refers to father, mother or guardian taking care 

of a secondary school going child. 

Parents’ support: It is defined as all those roles performed by father, mother or 

guardian in supporting their children‟s learning like monitoring students‟ home 

work, initiating contacts with teachers to check their children academic progress, 

buying scholastic materials, ensuring the children‟s attendance and retention, 

attending parents‟ meetings and paying school fees. 

Learning: The term learning in the current study refers to the permanent change of 

behavior which is the outcome of parents‟ support in monitoring students‟ home 

work, initiating contacts with teachers to check their children academic progress, 

buying scholastic materials, ensuring the children‟ attendance and retention, 

attending parents‟ meeting and paying school fees.  
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Community Secondary School: It refers to a type of public school offering formal 

education but constructed by parents and managed by both parents and government. 

Specific aspects of parents’ support of students’ learning in this study include 

home work, contacts with teachers, scholastic materials, children‟s attendance and 

retention, attendance to parents‟ meetings and paying of school fees.  

1.9 Chapter Summary 

The chapter has discussed the background information of the study. It elaborates the 

statement of the problem, objectives of the study, research questions, significance of 

the study, delimitation of the study. Lastly, the chapter conceptualizes the 

operational definitions of key terms as used in the study.                                                         
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CHAPTER TWO 

LITERATURE REVIEW 

2.0 Introduction 

This chapter presents the review of literature related to the current study. The chapter 

opens with the theoretical framework and followed by the critical review of related 

studies basing on the objectives of the current study. Then, synthesis of related 

literature and research gap is established. Finally, conceptual framework which 

guides the current study is presented. 

2.1 Theoretical Framework of the Study 

In order to understand the concept of parents‟ support and the way it might be 

productive towards students‟ learning, the present study found it important to review 

a theory related to issues of partnerships. Therefore, the present study was built on 

the basis of overlapping spheres of influence theory by Epstein (1987). This theory is 

used to explain the way parents and schools may interact to promote students‟ 

learning. Thus, having realized the importance of overlapping spheres of influence, 

the researcher was guided by this theory in this study. 

2.1.1 Overlapping Spheres of Influence Theory 

Parents‟ support in students‟ learning was guided by the Theory of Overlapping 

Spheres of Influence by Epstein (1987). The theory states that if educators view 

students as children they are likely to see both the families (parents) and community 

as partners within the school and in children‟s education and development. Partners 

recognize their shared interests and responsibilities for children, and work together 

to create better programs and opportunities for students in facilitating their learning. 
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Moreover in this theory, partnership among school, families (parents) and 

community improve school programs and school climate, increase parents‟ skills and 

leadership, connects parents with others in the school and in the community. 

However, the main purpose for creating such partnership has enabled students to 

perform well academically. Epstein (1987) argues that with frequent interactions 

among schools and parents, more students are likely to receive common message 

from various people on the importance of school, of working hard, of thinking 

creatively, of helping one another and of staying in school, hence good students‟ 

learning achievement. On the contrary from the aforementioned messages, low 

learning achievement is likely to occur. 

The theory consists of two models, which include the external model of overlapping 

sphere of influence and internal model of the interaction of the three spheres of 

influence. The external model of overlapping sphere of influence recognizes the 

three major context in which students learn and grow which are family (parents), 

school and the community. In this model, school, families (parents) and communities 

conduct activities jointly to influence children‟s learning and development. This 

means that if the parents are committed with education matters, obviously the 

children will attend the school every day, will do homework, and will behave well, 

hence good students‟ learning achievement. Vice versa of that will result in truancy 

and misconducts among students, hence, poor students‟ academic achievement. 

The internal model of interaction of the three spheres of influence shows where and 

how complex and essential interpersonal relations and patterns of influence occur 

between individuals at home, at school, and in the community. These social 

relationships may be enacted and studied at institutional level, for example when 
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school invites all families to an event or sends the same communication to all 

families and at an individual level like when a parent and a teacher meet in 

conference or talk by phone (Epstein, 1987).  

In a school setting, the theory helps to explain how community members including 

parents participate to enhance students‟ academic performance. This means that if 

schools, families (parents) and communities are closely connected performance will 

increase. This is because each sphere plays its part as it is required due to positive 

perception they have towards education. Contrary to that poor academic 

performance is likely to occur because each sphere of influence will not be playing 

its part as it is required due to negative perception they have towards education.  

The model of school, family (parents) and community partnership locates the student 

at the center (Epstein, 1987). The inarguable fact is that students are the main actors 

in their education, development and success in school. Rather partnership activities 

of parents in supporting education matters are important to guide, energize and 

motivate students to produce their own success (Epstein, 1987). Therefore, students‟ 

learning achievement will occur if parents perform roles such as monitoring 

students‟ home work, initiating contacts with teachers to check their children‟s 

academic progress, buying scholastic materials, ensuring the children‟ attendance 

and retention, attending parents‟ meetings and paying school fees. Contrary to that, 

poor academic achievement is likely to occur 

2.2 Critical Review of the related studies 

This literature review was drawn from various studies conducted within and outside 

the country about parents‟ participation in education matters. 
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2.2.1 Parents’ Support and Students’ Academic Achievement 

Many scholars have pointed out different views concerning parents‟ participation in 

students‟ learning. They have indicated that it is an influential practice when 

organized well and practiced positively. According to Desforges and Abouchaar 

(2003) they have a general consensus that effective parents‟ participation can 

positively influence students‟ learning achievement and development of schools in 

general. On the other hand, according to Sheridan and Kratochwill (2008), 

inadequate parents‟ participation can result in lower students‟ learning achievement 

and general school progress. 

In U.S.A, Epstein and Sanders (2002) contend that parents, families and schools 

have worked together in striving to give learners quality education since the starting 

of formal schooling. They argue that parents are accountable for providing their 

children with the necessary skills in the early years and schools take over from there 

with continued input from parents. In addition, they assert that nowadays in the 

situation of good accountability and requirement for children to attain learning 

achievement, parents and schools are partners and share responsibility for children‟s 

learning in planned ways. While, Nancy and Lorraine (2004) show that parents‟ 

support in U.S comprises of activities like assisting in academic activities at home, 

communicating with teachers, volunteering at school, decision making and attending 

school events. Generally, the literature reveals that parents in the developed 

countries are very active in supporting their children in academic matters. Therefore, 

it was clear that when parents support effectively there is a big relationship in 

students‟ learning achievement as it is indicated above. 
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Moreover, the study conducted in U.S.A that investigated on differences in parental 

influence on the academic achievement of students from Asian immigrants, Asian-

Americans and White Americans by using a large representative sample of 10
th

 

grade students,  the findings showed that, both Asian immigrants and Asia-American 

parents had among other roles higher education expectations than did American 

parents. Students belonging to Asian immigrants and Asian-Americans were seen to 

perform higher because their parents played the role of monitoring and supervision 

of their children‟s learning and ambitious in helping their children more than white 

American parents who only directed their children on books to read (Mau, 2007). All 

in all, parents‟ support is convincing in U.S compared to African countries where 

most of parents are not active. Hence, this implies clearly that when there is strong 

parents‟ support in education matters, students‟ learning achievement is likely to 

occur as it is indicated in U.S.A. Therefore, this context puts a person in a position to 

state that there is positive relationship between parents‟ support and students‟ 

learning achievement as a result of effective parents‟ support.  However, parents‟ 

support may not always influence performance, other factors such as: quality 

teachers, conducive teaching and learning environment, access to learning materials 

and enough physical resources such as classrooms and laboratories may also 

influence performance. 

In Europe, Rich (2001) did a study on how families can help a child succeed in 

school and beyond in primary schools. The study revealed that students‟ learning 

achievements increase with an increased involvement of parents. The findings of his 

study among European families revealed that many European families tend to make 

close follow up on their children‟s learning that leads to good academic performance 
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in science subjects. Thus, this context signifies also that when there is parents‟ 

support students‟ learning achievement occurs as it is indicated in Europe.   

Similarly, the study conducted in China by Cai (2001) among the Chinese secondary 

school students on encouragement of parents to their children‟s learning found that 

the increase in students‟ learning achievement was a result of parents‟ provision of 

books, students‟ access to library services, students regular classroom attendance and 

students improved discipline which resulted from code of conduct unlike those 

parents who did not encourage children on learning. 

In African context, particularly in Senegal, the study conducted on parental support 

for children‟s learning, the findings revealed that parents neither actively influence 

school programmes nor do they work with community to hold schools accountable 

for improving learning. The study also found that parents had limited knowledge of 

their children‟s learning requirements, other than obvious need for basic supplies of 

books, pens and uniforms. There was also very little monitoring of children‟s 

learning strategies. Parents were typically unaware or confused about their roles and 

responsibilities related to their children‟s learning (Marphatia, 2010). Therefore, if a 

person compares the African parents and White parents, he comes to realize that the 

white parents are serious in supporting their children in education matters. This 

implies that in an African context, the relationship between parents‟ support and 

students‟ learning achievement is minimal as long as most of the roles are not 

performed.   

In addition, in Nigeria context, literature showed that low learning among students 

was influenced by socio-economic status and educational background of their 
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parents. This implies that, children who belonged to parents who had low socio-

economic status and low education background, their learning achievement became 

poor, because of parents‟ failure in participating in education matters (Kainuwa and 

Yusuf, 2013). From this argument, even if parents are economically poor, it does not 

mean that, they do not totally perform any roles, so in this perspective, there is a 

need to conduct a study to assess the relationship between parents‟ support and 

students‟ learning achievement in the area of study. 

Also, according to a study conducted by Nyamusana in Uganda on the influence of 

parents‟ participation in secondary school on students‟ academic performance in 

Buyaga county in Kabaale district, the study findings reveal that students‟ learning 

achievement was highly affected because of parents‟ reluctance in playing their roles 

and paying school fees for children‟s education (Nyamusana, 2010). In this study, it 

was indicated that the parents were quite sensitive in making sure a child behaved 

well and they forgot that discipline alone could not make a child pass the 

examinations. So, for the child to pass in his/her examinations discipline had to be 

accompanied with other parents‟ roles like paying school fees, supervising 

homework and making contact with teachers. This implies that playing some roles 

and neglecting others there cannot be good relationship between parents‟ support 

and students‟ learning achievement as is indicated in Uganda through poor 

performance of students. For that matter all roles are very crucial and they have the 

same weight. 

Likewise in Tanzania, Galabawa and Agu (2001) believe that many schools already 

enjoy benefits of close working partnership with parents. They contend that when 

parents are involved with their children‟s learning, children do better academically 
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alongside behaving well in the society. Thus, parents‟ participation is an important 

lever for raising children‟s learning achievement. They assert that schools have to 

give due regards to parents‟ views as far as their children‟s learning is concerned. 

This means that schools will need to make consultation with and listen to parents‟ 

views before making decisions on issues such as extracurricular activities, school 

meals and learners‟ behavior for the sake of resulting positive relationship between 

parents‟ support and students‟ learning achievement. 

Moreover, a study conducted in Kahama District in Shinyanga region on parental 

involvement in primary education revealed that parents in urban areas were more 

active in supporting students‟ learning than parents in rural areas. The study findings 

show that majority of parents in urban areas were involved in encouraging children 

to study hard in order to have learning achievement, modeling children‟s acceptable 

behavior, buying writing materials like pens, pencils and exercise books for children, 

buying school uniforms for children, guiding child‟s related academic activities such 

as checking to know if a child was smart enough for each day, attending parents-

teachers meetings, monitoring completion of children‟s homework, talking with 

children at home about their school experiences, reading school annual reports about 

issues as well as problems facing children at school and assisting children with 

homework (Nyang‟anyi, 2010). This implies that parents in urban areas were able to 

participate actively because parents in urban areas most of the time are economically 

well off and they have education unlike the parents in rural areas where there is low 

number of people who have education and good economic status.  Therefore, 

effective participation of parents in urban areas in Kahama District promoted 

students‟ learning achievement unlike in rural areas.   
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In addition, a study conducted by Ng‟wigulu (2010) on parents and school analysis 

and assessment of their partnership in the provision of primary education in Mara 

region particularly Bunda District. The study‟s findings revealed that the most basic 

role played by parents in regard to facilitating the learning process of their children 

in schools was basically rooted in school uniforms and other classroom learning 

requirements. Though, according to Ng‟wigulu (2010) all responses cited were of 

the same importance in the rate of facilitating children‟s learning. Again, a study 

conducted by Hape (2005) in Singida on determinants of community involvement in 

primary school management revealed that poor participation among parents set back 

the students‟ learning achievement because of parents‟ reluctance in supporting 

students‟ learning (Hape, 2005). These studies gave a clear picture that most of 

parents in Tanzania were not active in academic matters compared to parents in 

European countries.  

Furthermore, a study conducted by Malibiche in Mikindani District in Mtwara 

Region on parents‟ influence on academic performance of secondary school students 

in Tanzania, the study‟s findings revealed that there was positive achievement in 

academic performance among students which was influenced by parents‟ 

participation in school matters. The findings also showed that parents in Mikindani 

District were aware of their roles due to their education background (Malibiche, 

2011). 

In the context of the study, it was noted that, ordinarily, parents have a role to play in 

making of these resources available, since they are expected to contribute toward the 

preparation of their children for academic excellence. For instance, they are required 

to bring students to school on time, provide scholastic materials and may be required 
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to fund services offered to nurture their children at school if this is agreed upon.  

Hence, this situation demanded for the current study to test the hypothesis whether 

there was a relationship between parents‟ support and students‟ academic 

achievement in Bukoba Rural District. 

2.2.2 Aspects of Parents’ Support that Predict Students’ Academic 

Achievement   

A number of studies conducted globally concerning parents‟ participation in 

education matters point out the specific aspects of parents‟ support which promoted 

students‟ learning. For example, in U.S.A parents performed the following aspects: 

to have access to school calendar and about classroom assignments, holidays, school 

programmes, report cards and meeting their children‟s teachers to discuss academic 

progress. They were informed about school-organized field trips and were aware of 

announcement for school meetings and other events to enable them to support 

students‟ learning (Cerf, 2007). Another substantial aspect performed by American 

parents according to Washing (2005) was on helping children with their homework 

as the way for families to learn more about what their children were learning in 

school. Similarly, Berkeley Parent Network (2009) revealed that parents in Oakland 

(California) selected schools (private) for their children that had characteristics that 

meet their interest. Also, they paid for the cost of educating their children as well as 

dictating what the school should offer compared to public schools.  These studies 

managed to show that parents supported aspects which had a direct impact on the 

students‟ learning because it is clearly shown that parents were very active in such a 

way that their children were performing well academically. 
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In Europe, the study conducted by Dempsey (2001) on parental involvement in 

homework in primary schools, the study‟s findings pointed out specific aspects of 

parents‟ support which predicted students‟ learning. The aspects were as follows: 

first, providing a variety of reading materials at home and frequently taking children 

to the library. Second, promoting school attendance and discouraging absenteeism. 

Third, monitoring children‟s television viewing. Fourth, providing a quite place for 

children to do homework, help with or check homework every night. Fifth, 

encouraging children to participate in learning activities when a school is not in 

session. Sixth, encouraging children‟s efforts in school. Seven, helping children 

choose appropriate preparatory courses in middle, junior and high school. Finally, 

keeping in touch with children‟s teachers and others.  

Moreover, in Scotland, literature showed that parents specifically expressed their 

views on matters affecting the children‟s learning. Provision of views enabled 

parents to be represented in the school education authority (Scottish executive, 

2006). From this study, parents were shown performing the most wanted aspects 

which had a direct impact on students‟ learning; this was due to the education which 

they had. 

In the context of China, Zhou asserts that the cultural differences contribute to the 

learning gap. That is to say, parents in China specifically emphasize the importance 

of mathematics; hence they involved themselves in their children‟s mathematics 

learning compared to their counterpart parents in U.S (Zhou, 2006). Moreover, the 

Chinese parents purchased the scholastic materials like reference books and enabled 

their children to access library services (Cai, 2001). Though, the study pointed out 

only two specific aspects of parents‟ support but they had a great impact on their 
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learning because the Chinese parents were shown to be very active in making sure 

that they supervised their children to learn mathematics thoroughly.  

In Korea, the study conducted by Hong (1995) on homework style and homework 

behavior of Korean and American children, the study findings revealed that Korean 

parents for example ensured that there was appropriate lighting as one of their 

children‟s need in learning at home. The influence of lighting promoted academic 

achievement among children due to the shared understanding of parents with their 

children (Hong, 1995). The researcher indicated that parents provided their children 

the appropriate lighting in their children‟s rooms as a way of promoting learning. For 

that case, this was a specific aspect to them. However, this was not enough to predict 

students‟ learning achievement in the future; other significant aspects of parents‟ 

support are needed too. 

In African context, a study conducted in Senegal on politics of participation: parental 

support for children‟s learning, the study findings reveal that active parental 

engagement was more prominent in higher performing schools. They also observed 

that Senegalese parents‟ support in higher performing schools was on the following 

aspects which were as follows: trying to reduce domestic chores for children at 

home, providing food, health services, clothes and candle and where possible paying 

tutors to support learning (Marphatia, 2010). However, majority of parents in 

Senegal lacked aspects of parents‟ support paving way for minority parents to play 

their roles. The cited examples include: parents neither actively influenced school 

management nor did they work with community leaders to hold schools accountable 

for improving learning. The study also found that parents had limited knowledge of 
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their children‟s learning requirements other than the obvious need for basic supplies 

of books, pens and uniforms.  

There was also very little monitoring of children‟s performance or dialogue around 

teaching and learning strategies. Parents were typically unaware or confused about 

their roles and responsibility related to their children‟s learning which in turn led to 

neglecting some of the roles (Marphatia, 2010). In this context, buying basic 

supplies of books, pens and uniform only as it is pointed above is not enough in 

predicting students‟ learning achievement. Other aspects like monitoring students‟ 

home work, initiating contacts with teachers to check children‟s academic progress, 

ensuring the children‟s attendance and retention, attending parents‟ meetings and 

paying school fees were also needed in predicting students‟ learning achievement.  

Therefore, the situation of lacking the aforementioned aspects of parents‟ support 

results to difficulty in predicting students‟ learning achievement in an African 

context. This study is contrary to the previous studies which indicated that the White 

parents performed the aforementioned aspects of parents‟ support which  makes it 

easy for a person to be in a position of predicting how students‟ academic 

achievement would be. 

In Tanzania context, the research report by Completion, Retention and Access for 

Tanzanians to Education (CREATE) (2007) on parents‟ participation compiled from 

Lindi, Mtwara regions and Zanzibar revealed that parents in those regions lacked 

aspects of parents‟ support because they felt that education provided to their children 

did not prepare them for employment. From this argument, it was concluded that 

paying attention to children‟s education which did not prepare for employment was 

useless to the majority of parents in these areas. Therefore, this situation inspired the 
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researcher to conduct a study in Bukoba Rural District in order to determine the 

specific aspects of parents‟ support which predict students‟ learning achievement. 

Again, the research report about parents‟ attitudes towards education in rural 

Tanzania (TADREG, 1993) came up with the findings that rural parents throughout 

Tanzania were increasingly disenchanted with primary education because they felt 

they were not getting value for money they paid, such as school fees. This implies 

that parents in rural areas lacked aspects of parents‟ support in relation to students‟ 

learning because of their negative attitudes towards children‟s learning. 

In the context of the study, most of studies conducted in U.S.A, Europe and Asia 

revealed that parents performed the most wanted aspects that had a direct impact in 

enhancing students‟ learning achievement. This is contrary to African context in 

which the crucial aspects like supervising homework, making contacts with teachers 

concerning the child‟s academic progress, paying school fees were most of the time 

neglected. Hence, this situation demanded for the current study to investigate 

specific aspects of parents‟ support which predict students‟ learning achievement in 

that area. 

2.3 Synthesis and Knowledge Gap 

Literature above mainly pointed out about parents‟ participation in the education of 

children in various societies in the world. It indicated greatly that parents‟ 

participation in school children‟s education was fundamental to the development and 

progress of learners‟ education. That is why the government, societies, parents, 

teachers and learners at all levels had put into consideration the importance of 

parents in the education of their children in schools. Parents‟ partnership with other 
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stakeholders (particularly schools and communities), in consolidating and 

maintaining the progress of learners and their education acquisition have to be 

maintained in all societies. As noted by researchers, parents in collaboration with 

school authorities, the community and government make it possible for school 

children to be regularly attending classes, getting the necessary learning materials, 

playing their role of regulating and modifying their behavior and conceptual skills. 

Parents can also monitor their children‟s learning processes, encourage their children 

to work hard, support and assist them when they require their assistance. 

In this review, it was clear that majority of both educators and researchers 

unanimously agree with the view that education should be a partnership involving 

contributions from school and parents (Dempsey, 2001; Desforges and Abouchaar, 

2003; Chindanya, 2011; Hong and Lee, 2012; Mapp, 2003; Marphatia, 2010; Hape, 

2005; Nyang‟anyi, 2010; Ng‟wigulu, 2010). A number of theories were reviewed, 

which showed how the notion of parents‟ participation had been understood in 

different ways. But the greater position of literature is that parents‟ participation in 

school practice promotes children‟s learning achievement and that certain factors are 

now known to promote parents‟ participation. The major limitation discovered in 

this review was scarcity of local studies on parents‟ support in students‟ learning to 

ascertain or dispute the applicability of such generalization to Tanzanian context. 

Therefore, this study sought to assess parents‟ support in students‟ learning in 

selected community secondary schools in Bukoba Rural District, Kagera Region to 

fill the gap on the local literature.   
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2.4 The conceptual framework on Parents’ Participation 

In figure 2, parents‟ participation in supporting students‟ learning is essential if 

schools have to deliver education services effectively and if schools‟ objectives have 

to be achieved. The model considered parents‟ participation in supporting students‟ 

learning in form of their roles and contributions they made and the extent to which 

their contributions affected goal achievement in this case students‟ learning. The 

parents‟ roles in supporting their children‟s learning were categorized into two 

aspects namely, academic aspects and non-academic aspects. With academic aspects, 

parents‟ roles were those pertaining to monitoring homework, initiating contacts 

with teachers to check their children‟s academic progress, paying school fees, 

buying scholastic materials, ensuring children‟s attendance and retention, receiving 

students‟ progressive report and attending parents‟ meeting. On the other hand, non-

academic aspects involved encouraging their students to work hard, modeling 

acceptable behavior among children, volunteering and school feeding. This implied 

that if the rate of parents‟ participation in the aforementioned aspects was high, 

obviously would result to improved learning conditions both at school and at home, 

hence high students‟ learning achievement. On the other hand, if parents‟ 

participation was low in performing those aspects, obviously learning conditions 

both at school and at home would be affected and hence, low students‟ learning 

achievement. 
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                             Figure 2. 1: Conceptual Framework on Parents’ Participation. 

                             Source: Adopted from Hoover-Dempsy and Sandler‟s (1997) model 
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2.5 Chapter Summary 

While various cited studies discussed different school populations with diverse 

socio-economic status, the studies in most cases concluded that, parents when 

involved could make a difference in education matters. It appeared that power 

differentials could create barriers that schools and teachers must work to overcome. 

When working with parents, schools could develop more lasting results when 

working to develop relationship that came from a robust partnership. 
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CHAPTER THREE 

RESEARCH METHODOLOGY 

3.0 Introduction 

This chapter presents the research design, research approach, location of the study 

area, population of the study, sample, sample size and sampling techniques, data 

collection instruments, validity of the instruments, reliability of the instruments, data 

analysis procedure and ethical consideration. 

3.1 Research Approach 

In this study, mixed research approach was used in which quantitative approach was 

dominantly used and was complimented by qualitative approach. Quantitative 

approach was used due to the nature of data and purpose of the study. The study 

sought to find possible relationship between parents‟ support and students‟ academic 

achievement. On the other hand, some elements of qualitative research approach 

were employed to get views from school heads on the trend of parents‟ support in 

students‟ learning. 

3.2 Research Design  

Research design provides a framework for data collection and analysis during 

research work. Kombo and Tromp (2006) contend that research design is the glue 

that holds together all elements used in research work. In this study, cross-sectional 

research design was used. This design was appropriate when collecting information 

about people‟s views, opinion, feelings and habits on education or social issues 

(Kombo and Tromp, 2006). For that case, cross-sectional survey design was used to 

collect views from parents with children in the selected community secondary 
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schools, school heads, class masters and students about parents‟ support in students‟ 

learning.  

The design was selected due to the nature of the study and that it enabled the 

researcher to collect information from groups of respondents within a reasonable 

period of time. This study collected data on views about the relationship between 

parents‟ support and students‟ academic achievement and the specific aspects of 

parents‟ support which predicted students‟ academic achievement.  

3.3 Location of the Study area 

The study was conducted in Bukoba Rural District in Kagera Region Tanzania. The 

district was among the eight districts composing the region of Kagera found in the 

North West part of Tanzania. The other districts included Karagwe, Muleba, 

Misenye, Bukoba Municipality, Bukoba Rural District, Ngara, Biharamulo and 

Kyerwa. Bukoba Rural District is bordered by Karagwe District to the West, Bukoba 

Municipality to the East, Muleba District to the South and Misenye to the North. 

Bukoba Rural District was chosen because it was among the districts in Tanzania 

where there were many community secondary schools providing services for 

children‟s education. Again, the district was chosen because Haya people used to 

invest much in education but surprising enough, nowadays students‟ academic 

performance is not convincing. Therefore, because of that, the researcher was 

interested to see how the parents in that area support education to their children. 

Lastly, it appeared that little had been studied on the assessment of parents‟ support 

in education matters for their children‟s learning. 
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3.4 Population of the Study 

 The target population is a group of individuals from whom samples are taken 

(Omari, 2011). Christensen and Johnson (2010) define population as a large group 

of people to whom the results of the study are to be generalized. In this study the 

targeted population included the school heads, students, academic masters and 

parents with students studying in the selected community secondary schools in 

Bukoba Rural District. The school heads in this study were involved because they 

were the ones possessing the documents concerning the trend of parents‟ 

participation in education matters and they would be able to tell the way parents 

participated through documents found in their offices. For instance from the head 

of school, the researcher received the information on how parents participated in 

constructing school buildings, paying school fees, attending parents‟ meetings, 

paying money for food program in schools,  paying money for remedial classes and 

volunteering in school activities.  

Again, class masters were involved in this study because of holding responsibilities 

that brought them close to both students and parents throughout the year. For that 

matter, the researcher got views on how parents made sure that their children got 

supported in learning.  

Furthermore, students were involved in the study because they were the targeted 

population and they were the ones whom the researcher needed to get their 

information the ways they were supported by their parents in their learning. From 

the students, the researcher got views of students on how their parents supported 

them in their learning such as buying books, paying school fees on time, giving 

them money for remedial classes, giving them time for doing homework. Finally, 



32 
 

parents were involved in the study because they were the ones who provided 

information regarding the ways they support their children in learning.  

3.5 Sample, Sample Size and Sampling Techniques  

A sample is a selected portion of the population that represents the aggregate of the 

target population for the study (Ary et al. 1996). The sample of this study included 

parents, heads of schools, academic masters and students from the four selected 

community secondary schools in Bukoba rural district. The sample size that was 

used in this study was justified by the formula from (Cochran, 1977). 

These calculations were as follows:  

 

n= sample size 

 

N= population size = 1,500 of school heads, students, class masters and parents 

no = suggested required return sample size according to Cochran‟s formula (a 

satisfactory sample size approximation number)= 118. 

               no                            118 

n= --------------------- = ---------------- = 109 

        (1 + (no-1)/N  (1+(118-1)/1500 

 

n= sample size is 109 

3.5.1 Schools  

Bukoba Rural District council consisted of 24 wards with 24 community secondary 

schools. Community secondary schools were purposively chosen since they were 

owned and controlled by parents in collaboration with the government. Simple 

random sampling technique namely rotary method was used in choosing four 

schools out of 24 secondary schools. This technique was used because each school 

had an equal chance of being selected in the area where the study was conducted. 

Twenty four pieces of papers were prepared by the researcher and the name of each 
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school was written on each piece of paper. The pieces of paper were rolled in the 

box and got thoroughly mixed up. Then, four pieces of paper were taken as 

representatives of twenty four community secondary schools by the researcher. The 

selected schools therefore had features which represented the population of the 

schools. 

In this study, the classes which were used were form III classes of the selected 

community secondary schools. Form three students were involved because their 

presence for three years would have given them adequate experience and 

understanding on the trend of parents‟ participation in supporting children‟s 

learning. Not only that but also they had experienced pertinent to how parents used 

to run and made supervision of community secondary schools. 

3.5.2 Students 

This study included 48 students whereby in each school twelve (12) students of three 

class were randomly selected basing on their levels of performance in the 2014 form 

II national examination results. Stratified random sampling technique was used to 

identify three (3) groups of students basing on their form II national examination 

results in which higher achievers (who scored “A” and “B” averages), moderate 

achievers (who scored “C” average) and low achievers (who scored “D‟ average) 

were identified. In this technique each group of students consisted of four (4) 

students in which four (4) students from each group were randomly selected in order 

for every student in the form three classes to have an equal chance of being selected. 

Stratified random sampling was used because respondents in each group were 

proportionally represented without bias because respondents were randomly selected 

in each group.    
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3.5.3 Parents 

The study involved (12) parents from each school which led to a sample of forty 

eight (48) parents. These were selected purposively basing on twelve (12) students 

selected through stratified random sampling from each school. Purposive sampling 

technique was used because the selected parents had reliable information concerning 

the trend of their participation in supporting their children during the time of their 

children‟s learning. This was contrary to parents who had no children studying in 

those selected schools.  

3.5.4 School Heads  

Four (4) school heads, one from each of the selected schools were chosen 

purposively in this study. The school heads were expected to possess information 

concerning the trend of parents‟ support.  

3.5.5 Class masters 

Nine (9) class masters, one from each of the selected schools were chosen 

purposively in this study. This was because they held responsibilities that brought 

them close to both students and parents. For that case, the researcher gathered 

relevant class masters‟ ideas and experiences concerning parents‟ participation in 

supporting students‟ learning.  

 

 

 

 

 

 

 

 

 



35 
 

Table  3.1: The Sample Composition (N=107) 

 

Categories 

of 

Respondents 

Expected Numbers 
Obtained 

Numbers 

Sampling 

Techniques 

used 

Head of 

Schools 

4 4 

Purposive 

Class 

masters 

9 7 

Purposive 

Parents 48 48 Purposive 

Students 
48 48 Stratified 

Random 

Total 109 107   

          Source: Field Data (2015). 

3.6 Data Collection Instruments 

This study used a variety of instruments in data collection process.  The instruments 

included interview guides, questionnaires and documentary review guide. The 

triangulation approach to data collection was used to improve the quality and 

understanding of the data that was intended to be collected. The significance of this 

approach was clarified by Bogdan (1982) who gave a caution that relying on one 

method might bias or distort the reality of the phenomenon under study 

3.6.1 Semi-Structured Interview Guide 

Omari (2011) asserts that semi-structured interview involves presentation of oral-

verbal stimuli and reply in terms of oral-verbal responses. According to Patton 

(2002) this type of data collection instrument is useful in the collection of 

qualitative data due to their flexibility, being focused and time-effective. The 

current study used semi-structured interview to the heads of school due to the fact 
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that it was flexible, allowing new or unplanned questions relevant during the 

interview as a result of what the interviewee said. The semi-structured interview 

guide comprised of six questions for heads of schools (as it is indicated in appendix 

5). 

3.6.2 Questionnaires 

A questionnaire is a research instrument consisting of a series of questions and 

other prompts for the purpose of gathering information from respondents. 

According to Tuckman (1994) questionnaires are normally used to allow 

respondents provide their views, experiences and feelings on a particular 

phenomenon. In this study, open- ended questions were used in order to allow 

respondents (i.e. students, class masters and parents) to provide responses on the 

roles played by parents (as it is indicated in appendix 2, 3 and 4). For that case, 

questionnaires were used with regard to the research objectives one and two. These 

objectives intended to assess the relationship between parents‟ support and 

students‟ learning achievement and to determine the specific aspects of parents‟ 

support which predict students‟ learning achievement respectively.  

Questionnaires were used in this study in order to enable the researcher to quantify 

the variables on parents‟ support in the SPSS program when relating the 

association between parents‟ support and students‟ academic achievement. 

Generally, questionnaires were used in this study to enable the researcher to obtain 

results within a considerably short of time because of using a quite large sample of 

respondents. Moreover, questionnaires were also used in this study because of their 

convenience and easiness to manage during data collection and data analysis 

(Orodha, 2003). 
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3.6.3 Documentary Review 

Gall et al. (2005) define documentary review as a type of investigation involving the 

study of written communications that are found in the field setting. In this study, 

documents that were reviewed were form two national examination results of 2014 

which belonged to form three students of 2015 in the four selected community 

secondary schools. Form two national examination results enabled the researcher to 

assess the relationship between parents‟ support and students‟ academic 

achievement. 

3.7 Data Processing, Analysis and Presentation 

3.7.1 Data Processing 

Data were examined to detect errors and omissions and were coded in the field 

before being entered in to the SPSS program. The data were entered in the computer 

program known as SPSS and well arranged to facilitate classification and tabulation. 

The data after being processed, demographic information such as age, gender, level 

of education and occupations were summarized and presented in frequencies and 

percentage. 

3.7.2 Data Analysis Procedure     

Bogdan and Biklen (1982) argue that data analysis involve working with data, 

organizing it, breaking it down, synthesizing it, searching for patterns discovering 

what is important and what is to be learnt.  The data collected were analyzed by a 

computer package, Statistical Package for Social Sciences (SPSS) version 20. In this 

analysis, Frequency and percentage were used to determine respondents‟ profile. 

Similarly, data were analyzed to produce frequency and percentage of multiple 

responses in every parental aspect.  
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In analyzing data for this study, mixed research approach was used in which 

quantitative approach was dominantly used and was complimented by qualitative 

approach. To answer research objective number one, quantitative data such as form 

II national examination results of 2014 were analyzed by assigning „3‟ to students 

who were higher achievers, „2‟ to students who were average achievers, and „1‟ to 

students who were low achievers in to the SPSS program. Also, assigning numbers 

basing on three categories of students‟ academic achievement was applied to parents 

of high achiever students who were assigned „3‟, parents of average achiever 

students who were assigned „2‟ and parents of lower achiever students who were 

assigned „1‟. Similarly, class masters were assigned numbers basing on three 

categories of students‟ academic achievement. In this case, assigning number „3‟ or 

„2‟ or „1‟ depended on the number of roles the class master mentioned in relation to 

parents‟ support in education matters.  

The aforementioned dependent variable (students‟ academic achievement) was 

associated with parents‟ support which combined eleven predictor variables of 

parents‟ aspects by the help of SPSS program in the “Transform” (compute variable) 

which combined a variety of aspects together to one variable which was “parents‟ 

support”. For that case, as it is shown above, form II national examination results 

were analyzed in relation to parents‟ support using SPSS program to obtain Pearson 

correlation coefficient (r) so as to establish the relationship between parents‟ support 

and students‟ academic achievement. Subsequently, Pearson Product moment 

correlational coefficient was interpreted as .20- .35 (low relationship), .35- .65 

(moderate relationship), .66- .85 (very good), .86 and above (Excellent) (Creswell, 

2012).  
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Similarly, in order to answer research objective number two, eleven parental aspects 

as they were indicated in the conceptual framework were entered into SPSS program 

basing on 103 respondents basing on the roles they mentioned in relation to parents‟ 

support in answering objective one which reads as “assessing the relationship 

between parents‟ support and students‟ academic achievement”. Then, stepwise 

multiple regression analysis was used in this study through SPSS program in order to 

determine specific aspects of parents‟ support which predict students‟ academic 

achievement basing on the average of high achievers, average achievers and low 

achievers fed in the SPSS program in order to obtain coefficient of determination 

(R²) that presents the proportion of variability (variance/change) explained by 

independent variables in the dependent variable through the percentage provided by 

Adjusted R square as it was indicated in the model summary in table 4.9.   

The data from the interview on the other hand were read and slightly edited for 

grammatical correctness, coherence, chronology and precision and subsequently 

presented as quotations so as to triangulate the data obtained through the 

administration of questionnaires which was presented in quantitative form. 

3.7.3 Data Presentation  

Results from quantitative data were analyzed and presented in terms of correlation 

coefficient and coefficient of determination while results of the qualitative data were 

analyzed and presented in a narration manner being supported by respondents‟ 

quotations from the field. These presentations were interpreted and provided as 

findings in line with the research objectives.  
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3.8 The Validity of Instruments 

Validity is the extent to which the instruments used during the study measure the 

issues they are intended to measure (Tabachnick, 2001). According to Creswell 

(2012) the study used triangulation instruments so as to promote the validity. The 

triangulation in the current study helped in corroborating the evidence 

conglomerated from different sources to check the trustfulness of the information. 

Again in ensuring validity of instruments, research tools were developed under close 

guidance of the supervisor. The questionnaires and interviews were piloted to the 

field where research was not undertaken. This helped to assess the language clarity, 

ability to tap information from respondents, acceptability in terms of length. After 

the exercise some errors were corrected before being administered to the 

respondents. Back translation was used to translate the parents‟ questionnaire. 

According to Chrisler and McCreary (2010) back translation is the process of 

translating materials from its original language to different language and back to the 

original language. Mtahabwa (2007) argues that the aim of back translation is to 

make easy communication with informants.  

In this study, questionnaires for parents were constructed in English language, then, 

they were translated into Kiswahili so that they could be easily understood by the 

respondents. After data were collected, organized and analyzed, the findings were 

translated back into English. 

3.9 The Reliability of Instruments 

According to Tabachnick (2007) reliability is the extent to which the measuring 

instruments produce consistent scores when the same groups of individuals were 

repeatedly measured under the same conditions. In this study, multiple methods of 



41 
 

data collection were employed so as to ensure reliability. As Chadwick, Bahr and 

Albrecht (1984) commented, triangulation embraces the methods of replication and 

includes the practices usually followed to estimate the validity and reliability of the 

research findings. Furthermore in ensuring reliability for this study, the researcher 

observed precision in describing a phenomenon and avoided researcher‟s own bias 

and subjectivity on participants‟ views on the issues under study by quoting 

respondents‟ verbatim.   

3.10 Ethical Considerations 

In this study three ethical issues such as approval of access to data, informed 

consent and anonymity were considered. It is well known that sometimes when 

conducting a social research, a researcher may need to make consultation to the 

documents of a particular organization. For that matter, permission from the 

manager of an organization is necessary. Therefore, the researcher obtained an 

introductory letter from the University of Dodoma which would introduce him to 

the regional and district levels. Before conducting a study in the selected schools, 

the researcher asked the school heads to write letters to parents requesting them to 

obtain their consent in getting their views concerning their support in education 

matters. Furthermore, in those letters, parents were requested to permit their 

children to give their views on how parents support them in education matters. 

While conducting the study, norms and principles of research were applied such as 

confidentiality of the responses as well as respondents‟ information. In order to 

avoid personal harm, no name of any respondent or an interviewee was taken, 

instead letters for schools and numbers for interviewees and respondents were 

used. The researcher assured them of privacy and informed them about the purpose 
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and importance of the study. The respondents/interviewees were given full right to 

decline at any moment they felt that they did not want to continue answering the 

study questions.  Hence, the respondents participated in the study willingly. 

3.11 Chapter Summary 

This chapter highlighted the design of the study and the methodologies used in 

implementing the study. The study entailed a cross-sectional survey design. The 

study was conducted in only one district of Kagera Region namely Bukoba Rural 

District; with a total of 107 respondents out of 109 respondents (48 parents, 48 

students, seven class masters and four school heads) drawn from one district that 

were involved in the study. The criteria used to select the district, schools and 

respondents for the study were specified. Purposive sampling technique was used 

to target specific respondents who were deemed to have access to the relevant 

information and data for the study. Stratified random sampling was used to obtain 

three groups of students‟ achievement namely high achievers, average achievers 

and low achievers. Three instruments were used in triangulation to gather data for 

the study. These included questionnaires, interview guide and documentary review 

guide. Besides, a pilot study was conducted in order to crosscheck the workability 

of the selected arrangement. The collected data were analyzed through the use of 

quantitative approach using the SPSS version 20 supported by qualitative 

approach. The research findings are presented in the next chapter. 
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CHAPTER FOUR 

PRESENTATION, ANALYSIS AND DISCUSSION OF RESULTS 

4.0 Introduction 

This chapter presents the findings of the study. It is arranged with respect to the two 

research objectives that the study sought to answer. In the first section, however, 

background information about respondents is presented, because it was applicable in 

interpreting the data they provided. Thus, the chapter is divided into three sub-

sections namely introduction, background information about respondents and the 

research objectives that the study sought to answer. 

4.1 Background Information about the Respondents 

Relevant background information about the respondents that participated in the study 

relates to their age, gender, levels of education and occupation since they could 

influence the extent to which the respondents were knowledgeable about the 

variables that were involved in the study and the extent to which the data that they 

provided could be generalized to the population. Subsequently, information 

pertaining these variables was obtained and the findings were summarized. 

Furthermore, background information were used to see the way, demographic 

patterns support students‟ learning. 

4.1.1 Gender and Respondent Category  

The study was conducted in the four community secondary schools in Bukoba Rural 

District. The study involved 50.5% female and 49.5% male. The gender was used to 

indicate which sex supports education than the other. But fortunately enough, the 

data revealed that almost both genders may support their children to learn because 

the percentage between both genders is almost fifty by fifty. This implies that 
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children may be easily monitored because the two parents may get involved in 

shaping and supporting their children rather single parent family. Table 4.1 shows 

the gender of respondents‟ categories involved in the study. 

Table  4. 1: Distribution of Respondents that Participated in the Study by 

Gender and Respondent Category  

Variable Categories Frequency Percentage (%) 

Gender 

Male 53 49.5 

Female 54 50.5 

Total 107 100 

Respondent Category 

Teachers 7 6.5 

Students 48 44.9 

School heads 4 3.7 

Parents 48 44.9 

Total 
 

107 100 

                                

    Source: Field Data (2015) 

 

Table 4.1 shows a cross section of respondents which included: teachers 7 (6.5%), 

students 48 (44.9%), school heads 4 (3.7%) and parents 48 (44.9%) who were 

involved in the study. This means that the conclusions based on the data that they 

provided was trustable since it was evenly generated from the key categories of 

stakeholders in the selected community secondary schools. 

4.1.2 Ages of Respondents 

The ages of respondents were considered in order to establish how different age 

groups of people were familiar with issues of parents‟ support in students‟ learning 

in the selected community secondary schools. Table 4.2 below gives age range of 

respondents that were involved in the study. 
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 Table 4. 2: Respondents’ Age Distribution  

                                    

Age range Frequency Percent% 

15-25 years 50 46.7 

26-35 years 11 10.3 

36-45 years 28 26.2 

46-55 years 14 13.1 

56 years and above 4 3.7 

Total 107 100 

   Source: Field Data (2015) 

From table 4.2, it was deduced that most of the involved respondents fall in the age 

range of 15 to 25 years of age 50 (46.7%) and few in the age of 56 years and above 4 

(3.7%). This implies that the information provided by respondents was legitimate, 

since respondents were matured enough and hence were in a position to provide the 

dependable information on the trend of parents‟ support in students‟ learning. This 

suggests that further information they provided was reliable.  

4.1.3 Respondents’ Levels of Education 

Level of respondents‟ education was considered in this study so as to get various 

conceptions and opinions on parents‟ support and its impacts on students‟ academic 

achievements. Furthermore, education was used in order to determine the 

respondents involved in the study had an understanding which could drive them to 

support their children‟s education. For that matter, 73 (68.3%) of respondents who 

were involved in the study had secondary education, 19 (17.8%) of respondents had 

primary education, 7 (6.5%) of respondents had higher education, 4 (3.7%) of 

respondents had non-formal education and 4 (3.7%) of respondents had tertiary 

education. The data above imply that the majority of respondents used in the study 
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might have an understanding which may drive them to support education of their 

children. 

 

Table  4. 3: Respondents’ Levels of Education 

 Level of Education Frequency Percent 

Non formal education 4 3.7 

Primary Education 19 17.8 

Secondary Education 73 68.3 

Tertiary Education 4 3.7 

Higher Education 7 6.5 

Total 107 100 

               Source: Field Data (2015) 

4.1.4 Respondents’ Occupation 

Respondents‟ occupation was also considered in this study so as the study to be 

reliable and the researcher to be in a position of getting information from various 

categories of occupation concerning parents‟ support in students‟ learning so as to 

enhance reliability of the findings. Occupation was used in the study in order to 

determine whether the jobs of parents were likely to be supportive toward their 

children‟s education. In this study therefore 30 (28%) of respondents were peasants, 

7 (6.5%) of respondents were petty traders, 3 (2.8%) of respondents were business 

men, 15 (14%) of respondents were workers, 48 (44.9%) of respondents were 

students and finally 4 (3.8%) of respondents were engaged on other works. This 

implies that apart from students, the data indicate peasants were many which means 

that their support toward education may be limited because of their economic status 

though not always. Table 4.4 below gives respondents‟ occupations and the 

percentages 
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Table  4.4: Respondents’ Occupations 

Occupation Frequency Percent% 

Peasant 30 28 

Petty Trader 7 6.5 

Worker 15 14 

Business 3 2.8 

Student 48 44.9 

Other 4 3.8 

Total 107 100 

        Source: Field Data (2015) 

4.2 Findings and Observations 

4.2.1 Parents’ Support and Students’ Academic Achievement. 

In this research objective, the correlation between parents‟ support and students‟ 

academic achievement was processed as follows: Through documentary review, 

form two national examination results basing on the students who were high 

achievers, average achievers and low achievers from form three classes in the four 

(4) selected schools were taken so as to be correlated to parents‟ support. From the 

documentary review, the results of twelve (12) students in each school were obtained 

in which four (4) higher achievers (who scored “A” and “B” averages were assigned 

“3”), four (4) moderate achievers (who scored “C” averages were assigned “2”), and 

four (4) low achievers (who scored “D” average were assigned “1”) in the SPSS 

program.  

Similarly, parents of high achiever students were assigned “3”, parents of average 

achiever students were assigned “2” and parents of lower achiever students were 

assigned “1” in the SPSS program. Moreover, class masters were assigned numbers 
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basing on three categories of students‟ academic achievement. In this case, assigning 

number „3‟ or „2‟ or „1‟ in the SPSS program depended on the number of roles the 

class master mentioned in relation to parents‟ support in education matters.   

Alongside, questionnaires seeking views on key aspects of parents‟ support were 

provided to forty eight (48) students (as appendix 2), seven (7) class masters (as 

appendix 3) and forty eight (48) parents (as appendix 4) in which their responses on 

parents‟ support were associated to the aforementioned three categories of students‟ 

academic achievement and their responses are displayed in table 4.6.  

Table  4. 5: Responses on Parents’ Support from Students, Parents and 

Teachers (N=103) 

Responses Frequency Percent% 

Buying learning materials 100* 97 

Ensuring children attendance 73* 70.9 

Paying school contributions 54* 52.4 

Modeling acceptable behavior 50* 48.5 

Encouraging students to work hard 46* 44.7 

Monitoring school home work 42* 40.8 

Contacting with teachers 33* 32 

Receiving progressive academic report 28* 27.2 

Attending parents' meeting 27* 26.2 

School feeding 10* 9.7 

Volunteering in school activities 7* 6.8 

           *Frequencies are from multiple responses 

             Source: Field Data, 2015 

The results in table 4.5 show that parents were concerned in supporting their children 

in learning. The respondents via questionnaire revealed that parents supported their 

children in learning at the following percentages in every aspect: buying learning 
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materials at 100 (97%,) ensuring children attendance at 73 (70.9%), paying school 

contributions at 54 (52.4%), modeling acceptable behavior at 50 (48.5%), 

encouraging students to work hard at 46 (44.7%}, monitoring school home work at 

42 (40.8%). However, it was clearly shown from schools that some aspects were 

poorly performed by parents. This was shown by the fact that contacting with 

teachers was supported at 33 (32%), receiving progressive academic report was 

performed at 28 (27.2%), attending parents‟ meeting was supported at 27 (26.2%) 

and volunteering in school activities was supported by seven (6.8%). In responding 

to the above aspects multiple responses were considered therefore every respondent 

out of 103 respondents had a chance to respond to all eleven parents‟ aspects. The 

above responses indicated that parents‟ support was moderate as six parents‟ aspects 

out of eleven aspects were performed above 40% by parents. 

In order to assess the relationship between parents‟ support (which combined a 

variety of parents‟ aspects to be one variable by the help of SPSS program in the 

“Transform [compute variable]) and students‟ academic achievement, Pearson 

moment product correlation was run with support of SPSS version 20.  

When reading Pearson correlation coefficient (1- tailed) was used because the 

researcher predicted the direction of results (Enon, 2005) that there was relationship 

between parents‟ support and students‟ academic achievement and the significant 

level used was 0.05. The aim was to test the association of the two variables which 

were parents‟ support and students‟ academic achievement.   
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Table4.6: Correlation between Parents’ Support and Students’ Academic 

Achievement 

Variables                Test type Parents' Support Students' 

Academic 

Achievement 

Parents' 

Support 

Pearson Correlation 1 .380
**

 

Sig. (1-tailed)   0.000 

N 103 103 

Students' 

Academic 

Achievement 

Pearson Correlation .380
**

 1 

Sig. (1-tailed) 0.000   

N 103 103 

**. Correlation is significant at the 0.01 level (1-tailed). 

     Source: Field Data (2015) 

From table 4.6, it was observed that parents‟ support and students‟ academic 

achievement were positively but moderately correlated, [r = .38, n = 103, P< .05]. 

This result was statistically significant, given that P value of (.01) of parents‟ support 

in students‟ academic achievement was less than the predetermined level of 

confidence (.05). This implies that the parents‟ support had significance influence on 

the students‟ academic achievement. This leads to the conclusion that there was 

significant relationship between parents‟ support and students‟ academic 

achievement. In this regard, parents‟ support was apparently needed in promoting 

students‟ academic achievement since parents‟ support had not occurred by chance 

because the P value was less than the predetermined level of confidence (.05). 

Moreover, the interview was conducted to school heads concerning parents‟ support 

in students‟ learning. During the interview session with schools heads, it was found 

that to some extent parents‟ support in some aspects like buying learning materials 4 

(100%), encouraging their students to work hard 3 (75%), modeling acceptable 

behavior 2 (50%), ensuring the children attendance and retention 3 (50%), paying 
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school fees 2 (50%) and volunteering in school activities 1 (25%) were somehow 

performed.  In cross checking the aforementioned aspects: In school A, the school 

head told the researcher that:  

“…..,The issue is that, parents of well performing students are very close   

to their children‟s learning in ensuring their children attend to school 

regularly, buying learning materials, paying school fees though some 

parents are poor….”  

Also, the school head from school B said: 

“…..Parents‟ support in my school is at least convincing in the sense that 

parents make follow up of their children‟s academic progress and they 

counsel their children…”  

The school head continued saying that,  

“……parents seem to be serious in the sense that if they come across a 

child who has escaped from school, a parent is likely to report to teachers 

on a student who has escaped from school….” 

 He also said:  

“…..parents of this school encourage their children to study hard by 

awarding them when they do commendable progress…”  

Again, the head of school from school C had this to say: 

             

 “…….parents of my school prefer much awarding their children some 

gifts during parents‟ visiting day as a way of encouraging their children 

to improve in their studies…….” 

 

Similarly, the school head from school D had this to say: 

  

 ……parents in this school are active in volunteering in school 

activities like bringing sand, firewood for burning bricks, contributing 

money for constructing classrooms, laboratory….. 

 

4.2.2 Specific Aspects of Parents’ Support which Predict Students’ Academic 

Achievement 

This research objective was designed to determine the specific aspects of parents‟ 

support which could predict students‟ academic achievement in the area of study. In 

determining specific aspects which could predict students‟ academic achievement, 
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eleven parental aspects were entered into SPSS program basing on 103 respondents 

basing on the roles they mentioned in relation to parents‟ support in answering 

objective one (1) which reads “assessing the relationship between parents‟ support 

and students‟ academic achievement”. This was done in order to determine specific 

aspects which explain variance/change in students‟ academic achievement through 

stepwise multiple regression analysis. In the long run, parents‟ support in 

encouraging students to work hard was determined through stepwise multiple 

regression analysis as the predictor variable which explains the variance in the 

dependent variable which is students‟ academic achievement through Adjusted R 

square as it is indicated below 

 

Table 4. 7: Variables Entered/Removed 

Variables Entered/Removed 

Model Variables Entered Variables 

Removed 

Method 

1 Parents' support in 

Encouraging students 

to work hard 

  Stepwise (Criteria: Probability-of-

F-to-enter <= .050, Probability-of-

F-to-remove >= .100). 

a. Dependent Variable: Students' Academic Achievement 

 

Table 4. 8: Model Summary 

Model Summary 

Model R R Square Adjusted R 

Square 

Std. Error of the 

Estimate 

1 .364
a
 0.133 0.124 0.768 

a. Predictors: (Constant), Parents' support in Encouraging students to work hard 
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Table 4. 9: ANOVA Table 

ANOVA
a
 

Model Sum of 

Squares 

df Mean 

Square 

F Sig. 

1 Regression 9.115 1 9.115 15.436 .000
b
 

Residual 59.642 101 0.591     

Total 68.757 102       

a. Dependent Variable: Students‟ academic achievement 

b. Predictors: (Constant), Parents' support in Encouraging students to work hard 

 

Table  4.10: Coefficient 

Coefficients
a
 

Model Unstandardized 

Coefficients 

 

Standardized 

Coefficients 

t Sig. 

B Std. Error Beta 

1 (Constant) 1.684 0.102   16.547 .000 

Parents' support 

in Encouraging 

students to work 

hard 

0.598 0.152 

0.364 3.929 .000 

a. Dependent Variable: Students‟ academic achievements 

 

A stepwise multiple regression analysis was conducted to determine specific aspects 

of parents‟ support which predict students‟ academic achievement. At step 1 of the 

analysis parents‟ support in encouraging students to work hard was entered into the 

regression equation and was significantly related to students‟ academic achievement 

R² = .124, F (1,101) = 15.436, P < .001. The multiple correlation coefficient (R) was 

.36, R² was .133, and adjusted R² equals to .124; indicating that approximately 
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12.4% of the variance of students‟ academic achievement could be accounted for by 

parents‟ support in encouraging students to work hard as it is indicated in the model 

summary above in table 4.8. 

The other parents‟ support variables were statistically removed from the equation 

because of having the P values which were greater than the predetermined 

significance level of confidence (.05) as shown in Table 4.11  
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Table 4.11: Excluded Variable 

Excluded Variables
a
 

Model 

 
Beta In T Sig. 

Partial 

Correlation 

Collinearity 

Statistics 

Tolerance 

1 

Parents' support 

in Buying 

learning 

materials .004
b
 0.04 0.968 0.004 0.976 

Parents' support 

in contacting 

with teachers .146
b
 1.547 0.125 0.153 0.951 

Parents' support 

in Ensuring 

children 

attendance .154
b
 1.528 0.13 0.151 0.837 

Parents' support 

in Receiving 

progressive 

academic report .151
b
 1.492 0.139 0.148 0.826 

Parents' support 

in Attending 

parents' meeting .010
b
 0.105 0.916 0.011 0.952 

Parents' support 

in School 

feeding -.027
b
 -0.279 0.781 -0.028 0.946 

Parents' support 

in Volunteering 

in school 

activities .001
b
 0.007 0.994 0.001 0.992 

Parents' support 

in Modeling 

acceptable 

behavior .139
b
 1.478 0.142 0.146 0.967 

Parents' support 

in Monitoring 

School home 

work .084
b
 0.83 0.409 0.083 0.834 
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Parent's support 

in paying 

school 

contributions .153
b
 1.622 0.108 0.16 0.947 

a. Dependent Variable: students' academic achievement 

b. Predictors in the Model: (Constant), Parents' support in Encouraging students to work hard 

4.3 Discussion of Findings 

This section discusses the research findings presented from part 4.2. The discussion 

is organized around the assessment of research objectives and the hypothesis in order 

to relate them to the research results. The research objectives outlined in the first 

chapter cut across the themes necessary to relate to parents‟ support in students‟ 

learning. The discussion is divided into two subsections which are:  

1.  Assessment of the relationship between parents‟ support and students‟ 

academic achievement. 

2. Determination of specific aspects of parents‟ support which predict students‟ 

academic achievement. 

4.3.1 Parents’ Support and Students’ Academic Achievement 

Pearson correlation was used to analyze the relationship between parents‟ support 

and students‟ academic achievement. Under this aspect of correlation, Pearson 

correlation coefficient shows the linear relationship between the two sets of data, it 

answers the question “can I draw a line graph to represent the data (Kothari, 2009). 

In presenting correlation, one letter is used to present Pearson correlation coefficient, 

that letter is “r”. If the relationship between variables is not linear, then the 

correlation coefficient does not adequately present the strength of the relationship 

between the variables. Because the study was dealing with assessing the relationship 
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between parents‟ support and students‟ academic achievement, the symbol “r” was 

used to present Pearson correlation coefficient. 

The study revealed the correlation coefficient (r) of 0.38 to indicate that there was 

close relationship between parents‟ support and students‟ academic achievement. 

Pearson‟s “r” can range from -1 to 1. An “r” of -1 indicates a perfect negative linear 

relationship between variables, an “r” of 0 indicates no linear relationship between 

variables and an “r” of 1 indicates a perfect positive linear relationship between 

variables (Kothari, 2009).The study‟s correlation value r = 0.38, showed that there 

was a correlation between parents‟ support and students‟ academic achievement 

which was moderately positive correlation. However, the positive sign (+) in this 

study indicates that as parents‟ support increases, students‟ academic achievement 

increases too. Thus, the positive sign of the coefficient also indicated that there was a 

possibility of students to attain better academic achievement if parents‟ support 

increases.  

Under the aspect of assessing the relationship between parents‟ support and students‟ 

academic achievement, the research hypothesis was posed that “there was a 

relationship between parents‟ support and students‟ academic achievement”. The 

results obtained after Pearson correlation was run showed the P value of 0.01 in 

which the correlation coefficient was 0.38. Since the P value of the correlation 

between two variables was less than the predetermined P value of 0.05, it was 

strongly inferred that there was a significant association between parents‟ support 

and students‟ academic achievement. This implies that the factor of parents‟ support 

in students‟ learning relates significantly to students‟ academic achievement. In 
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other words if parents‟ support in various aspects become limited, students academic 

achievement becomes stagnated too.  

In support to the findings above, in school A, the school head told the researcher that  

“…..The issue is that, parents of well performing students are very close   

to their children‟s learning in ensuring the children attend to school 

regularly, buying learning materials, paying school fees though some 

parents are poor….”  

This implied that if most of parents become serious, students‟ academic achievement 

would increase. However in the field, it was observed that apart from parents‟ 

support to the well performing students, other factors such as availability of learning 

materials such as text books, the presence of enough classes and laboratories and 

teachers‟ support through volunteering in teaching extra class periods probably may 

also influence the well performing students to be active in their studies as well as in 

their examinations. 

The findings above are congruent with the Epstein‟s theory of overlapping spheres 

of influence which argued that when three spheres of influence which include: 

school, family (parents) and community conduct activities jointly students‟ learning 

achievement tend to improve. This means that if parents engagement increases in 

education matters, the more children attend the school, do homework and behave 

well, hence, good students‟ academic achievement. Vice versa of that results in 

truancy and misconduct among students, hence, poor students‟ academic 

achievement. But it should be taken into account that parents‟ support may possibly 

influence performance, on the hand, this may not always be the case because other 

factors such as: quality teachers, access to learning materials, conducive teaching 

and learning environment and enough physical resource such as classrooms and 

laboratories may also take part in influencing performance.   
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The findings above concur with a study conducted by Rich (2001) who found that 

students‟ learning achievement increases with an increased involvement of parents. 

The findings of his study among European families revealed that parents tend to 

make close follow up on their children‟s learning that lead to good academic 

performance in science subjects. This is consistent to what one of school heads said  

“…..Parents‟ support in my school is at least convincing in the sense that 

parents make follow up of their children‟s academic progress and they 

counsel their children…”  

The school head continued saying that,  

“……parents seem to be serious in the sense that if they come across a 

child who has escaped from school, a parent is likely to report to teachers 

on a student who has escaped from school….” 

 He also said  

“…..parents of this school encourage their children to study hard by 

awarding them when they do commendable progress…”  

 

This implies that the more the support is provided by the parents the more the 

academic achievement will increase. 

Furthermore, the findings of the present study are in harmony to a study conducted 

by Mau (2007) that investigated the differences in parental influence on the 

academic achievement of students from Asian immigrants, Asian-Americans and 

White Americans by using a large representative sample of 10
th

 grade students in 

U.S. The findings showed that both Asian immigrants and Asia-American parents 

had among other roles higher education expectations than did American parents. 

Students belonging to Asian-immigrants and Asian-American were seen to perform 

higher because their parents played the role of monitoring and supervising their 

children‟s learning and ambitious in helping their children more than White 

American parents who only directed their children on books to read (ibid). In the 
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context of the present study, this implies clearly that when parents‟ support increase 

more and more, students‟ learning achievement is likely to increase.  

Similarly, the findings of the present study are similar to Desforges and Abouchaar 

(2003) who argued that when an influential practice of parents‟ support is organized 

well and practiced positively can positively influence students‟ learning achievement 

and development of schools in general. On the other hand, Sheridan and Kratochwill 

(2008) found inadequate parents‟ participation can result in low achievement and 

general school progress. From the research findings, it was observed that parents‟ 

support influences students‟ academic achievement. 

Again, the findings of the present study are similar to a study conducted by 

Nyamusana (2010) who argued that there was relationship between parents‟ 

involvement in the financial management and schools‟ academic performance since 

the asymptotic level of sig. (.000) was less than the predetermined level of 

confidence (.05). This led to the conclusion that there was significant relationship 

between parents‟ involvement in financial management and the schools‟ academic 

performance. For that matter, if parents support students financially by paying 

money for school fees, remedial classes, food programme, students‟ academic 

achievement is likely to improve. 

Finally, the results of the present study are supported by a study conducted in 

Mikindani District in Mtwara Region by Malibiche (2011) on parents‟ influence on 

academic performance in secondary school students in Tanzania; the study findings 

reveal that there was positive achievement in academic performance among students 

which was influenced by parents‟ participation in school matters since the aspects 

performed by a parents were significantly related to students‟ academic performance 
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because their P values were less than the predetermined value of confidence of (.05) 

i.e. P < .05. This implies that these parents‟ aspects did not occur by chance, they 

influence students‟ academic achievement. To prove what was said above, the 

parents‟ aspects and their P values are indicated below through Fisher‟s exact test: 

Parents‟ children encouragement (0.004), parents‟ habits of overseeing and 

supervising homework (0.022) and parents‟ expectations on children‟s education 

(0.012). This implies that these aspects relate significantly to students‟ academic 

achievement in that area. For that matter, if the parents participate in the 

aforementioned aspects the way it is required students‟ academic achievement 

increases and massive failure minimizes. However, parents‟ support may not always 

be the only factor that minimizes massive failure, other factors such as: quality 

teachers, conducive teaching and learning environment, access to learning materials 

and enough physical resources such as classrooms and laboratories may also 

minimize massive failure when integrated together.  

4.3.2 Specific aspects of parents’ support which predict students’ academic 

achievement. 

The last objective aimed to determine the specific aspects which predict students‟ 

academic achievement. Under this aspect of determining the specific aspects of 

parents‟ support which predict students‟ academic achievement, stepwise multiple 

regression analysis was used. In multiple regression analysis a common goal is to 

determine which independent variables contribute significantly to explain the 

variability in the dependent variable (Cresswell, 2012). For that case, stepwise 

multiple regression analysis was used in this study to determine the specific 

predictor variables from the independent variable (i.e. parents‟ support) that would 

bring variance/change in the dependent variable (i.e. students‟ academic 
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achievement). In this study the symbol Adjusted R square (R²) was used to explain 

the percentage of variability (i.e. variance/change) in the dependent variable that was 

accounted for by predictor variables from the independent variable (Cresswell, 2012) 

meaning that the Adjusted R square would provide the percentage that would explain 

the variance/change in the dependent variable. So, it was the percentage from the 

Adjusted R square (R²) that determined the rate of variance/change in the dependent 

variable which was students‟ academic achievement according to the present study. 

F- Test (F) was also used in this study in order to determine whether the model was a 

good fit for data according to the P value in the ANOVA table. 

In determining specific aspects which could predict students‟ academic achievement, 

eleven parental aspects as they were indicated in the conceptual framework were 

entered into SPSS program basing on 103 respondents basing on the roles they 

mentioned in relation to parents‟ support in answering objective one (1) which reads 

“assessing the relationship between parents‟ support and students‟ academic 

achievement”. 

The results obtained after running stepwise multiple regression analysis in 

determining the specific aspects of parents‟ support that could predict change in the 

dependent variable (i.e. students‟ academic achievement) was as follows: At step 1 

of the analysis parents‟ support in encouraging students to work hard was entered 

into the regression equation and was significantly related to students‟ academic 

achievement R² = .124, F (1,101) = 15.436, P < .001. The multiple correlation 

coefficient (R) was .36, R² was .133, and adjusted R² equals to .124; indicating that 

approximately 12.4% of the variance of students‟ academic achievement could be 
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accounted for by parents‟ support in encouraging students to work hard as it was 

indicated in the model summary above in table 4.9. 

Since the P value of the predictor variable mentioned above was 0.000 less than the 

predetermined value of confidence (0.05), it is strongly recommended that the 

predictor variable significantly explains the variability (variance/change) in the 

dependent variable which was students‟ academic achievement and it did not occur 

by chance. In this regard the Adjusted R Square (R²) of 0.124 of parents‟ support in 

encouraging students to work hard determines variance or change in students‟ 

academic achievement by 12.4% in the area of study. This implied that parents‟ 

support in encouraging students to work hard was highly needed in changing or 

resulting variance in students‟ academic achievement by 12.4% as it was indicated in 

the Adjusted R Square (R²). So, this aspect of parents‟ support should be emphasized 

much in the area of study to minimize massive failure which is taking place 

currently. For that matter, parents should be mobilized via school meetings by school 

heads to encourage their children in order to enhance their academic achievement.  

However, other aspects of parents‟ support were not predicted by stepwise multiple 

regression analysis as it was indicated in table 4.12 of “excluded variables” because 

their P values were above the predetermined significance level of confidence (.05) 

i.e. P > 0.05. For that case, the relationship between those aspects of parents‟ support 

and students‟ academic achievement could have occurred by chance because the 

probability of making errors in providing wrong answers should not exceed the P 

value of 0.05 = 5%, if rate of providing wrong answers exceed 5%, we say that the 

answers provided by respondents have occurred by chance. They are not reliable. 

The results above were consistent with what one of the school heads said:  
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“…….parents of my school prefer much awarding their children some 

gifts during parents‟ visiting day as a way of encouraging their children 

to improve in their studies…….” 

This implies that parents‟ support in encouraging their children to work hard was the 

predictor variable influencing variance/change in students‟ academic achievement in 

the area of study. 

The findings of the current study are also supported by Epstein‟s theory of 

overlapping spheres of influence which argues that partnership activities of parents 

in supporting education matters are important in encouraging, guiding, energizing 

and motivating students to produce their own success (Epstein, 1987). This implies 

that students‟ academic achievement improves more and more if parents encourage 

their children to perform home works daily, encourage their children in buying 

learning materials, encourage their children in attending at school regularly, 

encourage their children in attending parents‟ meetings and parents‟ visiting day, 

encourage their children in paying school fees on time, encourage their children 

through providing rewards and so forth. 

Moreover, findings of the present study are in harmony with Dempsey (2001) who 

argues that parental involvement in encouraging children to participate in learning 

activities when a school is not in session, encouraging children‟s efforts in school 

and helping children choose appropriate preparatory courses in middle, junior and 

high school predicted students‟ learning achievement. 

Again, findings of the present study are supported by a study conducted in China by 

Cai (2001) who argued that parental encouragement to their children‟s learning was 

a result of parents‟ provision of books, students‟ access to library services, students‟ 

regular classroom attendance and students improved discipline predicted students‟ 
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academic achievement unlike those parents who did not encourage their children to 

learn through the motivators mentioned above. For that case, parental 

encouragement to their children is an influential aspect in promoting students‟ 

academic achievement in whatever area it is. 

Conversely, the findings of the present study are not supported by the research report 

by CREATE (2007) conducted in Lindi and Mtwara Regions and Zanzibar. The 

report revealed that parents in those areas were not encouraging their children to 

concentrate on formal education because it was useless for their children in the 

future, as it did not prepare them for employment. This data was vividly proved by 

Malibiche (2011) that teachers interviewed in his study reported that very few 

parents went to school after the semester and annual results were released to contact 

teachers so as to know the problems facing students. This shows that parents did not 

encourage their children. This implies that parents‟ support in encouraging students 

to work hard is a predictor variable in students‟ academic achievement in Bukoba 

Rural District, but it is not a predictor variable in students‟ academic achievement in 

Lindi, Mtwara and Zanzibar areas. 

Similarly, the current findings in this objective are not consistent with a research 

report by TADREG (1993) which came up with findings that rural parents 

throughout Tanzania are increasingly disenchanted with primary education because 

they feel that, they are not getting value for money they pay such as school fees. This 

implies that many parents in rural areas lack parents‟ support in students‟ learning 

because they do not have morale of encouraging their students to work hard due to 

the negative attitude they have toward their children‟s learning. Therefore, parents‟ 

support in encouraging their children to work hard in rural areas in Tanzania is not a 
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predictor variable in students‟ academic achievement in many places which are rural 

in Tanzania. This is contrary to Bukoba Rural District whereby parents‟ support in 

encouraging students to work hard is a predictor variable in students‟ academic 

achievement. 

4.4 Chapter Summary of Findings and General Interpretation 

Overall, the study indicates that parents‟ support in students‟ learning was 

moderately positive at the correlation coefficient of (r = .38). Again, the correlation 

obtained from associating parents‟ support and students‟ academic achievement was 

significant at the .01 level. For that matter, the significance level of (.01) of parents‟ 

support obtained from running the correlation put the researcher in a position of 

rejecting the null hypothesis that there is no relationship between parents‟ support 

and students‟ academic achievement since the significance level of parents‟ support 

(i.e. P < .01) was less than the predetermined significance level of confidence (.05). 

In this regard, a researcher accepted the proposed alternative research hypothesis 

which predicted that there is relationship between parents‟ support and students‟ 

academic achievement since parents‟ support has not occurred by chance in Bukoba 

Rural District. This is because the significance level of (.01) implied that parents‟ 

support had a contribution in promoting students‟ academic achievement, it had not 

occurred by chance because the significance level i.e. P value does not exceed the 

predetermined significance level of confidence of (. 05). 

Similarly, in objective two, findings revealed that it was only parents‟ support in 

encouraging children to work hard that determined variance/change in students‟ 

academic achievement by 12.4% as it was shown in the Adjusted R square (. 124). 

Therefore, in Bukoba Rural District, parents‟ support in encouraging students to 
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work hard changes students‟ academic achievement at the moment by 12.4% as it 

was shown in the Adjusted R square (.124). Furthermore, parents‟ support in 

encouraging children to work hard was the only one selected because it had P value 

i.e. significance level which was less than the predetermined significance level of 

(.05) unlike other parents‟ aspects which had significance level above (.05). This 

implies that parents‟ support in encouraging their children to work hard had not 

occurred by chance, it was highly needed in changing students‟ academic 

achievement in the area of study. Other parents‟ aspects were not important in 

changing students‟ academic achievement since they were not significant because 

their P value i.e. significant level was above (.05) of the predetermined significance 

level of confidence. 
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CHAPTER FIVE 

SUMMARY, CONCLUSION AND RECOMMENDATIONS 

5.1 Introduction 

This study assessed parents‟ support in students‟ learning in the selected community 

secondary schools. This chapter gives a summary of the study, findings, conclusion 

and recommendation. 

5.2 Summary of the Study 

This section presents general summary as well as the summary of the major findings 

5.2.1 General Summary 

The purpose of the study was to assess the effect of parents‟ support in students‟ 

learning in community secondary schools basing on the roles those parents play over 

their children. The study was guided by two objectives namely: 

      1) To assess the relationship between parents‟ support and students‟ academic 

achievement 

       2) To determine specific aspects of parents‟ support which predict students‟ 

academic achievement. 

The alternative hypothesis set before that (there is a relationship between two 

variables) helped in the direction of research whereby it was discovered that, there 

was a significant relationship between parents‟ support and students‟ academic 

achievement since the P value of the correlation coefficient was less than the 

predetermined value level of confidence (0.05). Hence, meaning that parents‟ 

support was a contributing factor toward students‟ academic achievement. This 

implies that parents‟ support generally was not there by chance, parents‟ support 
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promotes students‟ academic achievement. Moreover, reaching this conclusion was 

through the help from Pearson product moment correlation in the SPSS program. 

In this study, cross-sectional research design was used. Quantitative approach was 

dominantly used and complemented by qualitative approach. The sample was taken 

from parents with children studying in the selected schools, students from form three 

classes, school heads and class masters. Two sampling techniques were used in 

obtaining the sample for the study, namely purposive sampling technique and 

stratified random sampling technique. Data were collected using questionnaires, 

interview guide and documentary review guide. 

Quantitative data such as form two national examination results of 2014 were 

analyzed basing on the three categories of achievements among students which 

included high achievers, average achievers and low achievers in relation to parents‟ 

support using SPSS program to obtain Pearson correlation coefficient (r) with its P 

value. Alongside, Adjusted R Square that gave the percentage of the predictor 

variable which explained the variance/change in the dependent variable was also 

obtained through stepwise multiple regression analysis in SPSS program version 20 

basing on 103 respondents basing on the roles they mentioned in relation to parents‟ 

support in answering objective one which reads “assessing the relationship between 

parents‟ support and students‟ academic achievement”. Hence, the predictor variable 

determining the variance in the dependent variable was obtained from parents‟ 

support basing on the eleven parents‟ aspects that were entered in the SPSS program 

when running Pearson correlation coefficient. Quantitative data obtained from SPSS 

program were supported by qualitative data from school heads in the discussion part. 



70 
 

Finally, data were discussed basing on the predetermined significance level of 

(0.05). 

5.2.2 Summary of the Major Findings 

The following were the key findings from the study. 

1) From the study, a moderately significant positive correlation [.38, n = 103, P 

< .05] was observed between parents‟ support and students‟ academic 

achievement. This result was statistically significant, given that the P value 

of 0.01 of the correlation coefficient is less than the predetermined value 

level of confidence (0.05) i.e. P < 0.05.  

2) In determining specific parents‟ aspects which predict students‟ academic 

achievement, parents‟ support in encouraging students to work hard was 

selected through the stepwise multiple regression analysis in the SPSS to 

explain the variance/change in the dependent variable which was students‟ 

academic achievement. The results of the data analysis in objective two 

showed that the full model was significant and explained 12.4% of the 

variance/ change in the dependent variable which was students‟ academic 

achievement [R² = .124, F (1,101) = 15.436, P < .001]. 

These findings above were in harmony with various studies such as Rich (2001), 

Mau (2007), Desforges and Abouchaar (2003), Sheridan and Katochwill (2003), 

Nyamusana (2010), Malibiche (2011) and Dempsey (2001). Also, responses 

from school heads who were in line with the above findings. Conversely, the 

findings of this study contradict the following literature which include CREATE 

(2007) and TADREG (1993). 
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5.3 Conclusion 

Basing on the research findings, the researcher can draw the following 

conclusion 

i) Apart from there being other reasons related to poor academic 

achievement among students such as: quality teachers, conducive 

teaching and learning environment, access to learning materials and 

enough physical resources such as classrooms and laboratories, parents‟ 

support in students‟ learning is equally of paramount influence as it was 

indicated in the discussion part that as parents‟ support increases 

students‟ academic performance increases too due to the positive 

moderate correlation after computing Pearson correlation coefficient. 

This is because parents are among stakeholders in the children‟s 

education. 

ii) Parents‟ support in students‟ learning is important since it changes 

children‟s mind, that can promote or discourage children‟s efforts. 

iii) As it is observed from the research, parents had influence on children‟s 

academic development and performance. It is important for the parents to 

be aware of the ways they can get involved more in children‟s education 

with the purpose of bringing up improvement. 

5.4 The Implication of the Findings 

The findings of the current study imply that because the contemporary level of 

parents‟ support in students‟ learning in community secondary schools in the area of 

the study was significant and positively moderate correlated as it is indicated above, 

policy makers, school heads and other education stakeholders should mobilize and 
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influence parents more and more on the importance of parents‟ support in education 

matters to increase their support since the result above indicate that the correlation 

coefficient obtained after running Pearson correlation was positively moderate 

significant; implying that the more parents‟ support increases the more students‟ 

academic achievement increases too. 

Furthermore, since parents‟ support in encouraging students to work hard was a 

predictor variable that determined/explained variance/change on students‟ academic 

achievement (dependent variable) in the area of study, therefore, education should be 

provided to parents through mobilizing them via school meetings to encourage their 

children in education. However, parents‟ support in encouraging students to work 

hard can portray itself through parents performing various parental aspects as was 

shown in the conceptual frame work. 

5.5 Recommendations 

Basing on the findings of the study the following recommendations were made 

focusing on three broad categories namely: recommendations for action, 

recommendations for policy and recommendations for further research. 

5.5.1 Recommendation for Action 

i) Most of the parents may not be aware that parents‟ support in students‟ 

learning has an influence toward students‟ academic achievement. For 

that case, it is recommended that educational leaders such as REO‟s, 

DEO‟s, MEO‟s, teachers to inform parents via school parents meetings 

the various ways students need to be assisted, motivated, encouraged, 

cared in order students to become academically active. 
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ii) Parents need to know their role in their children‟ s learning so that they 

do not put blames entirely on teachers when their children do not perform 

well in school. For that matter parents have to cooperate with the school. 

iii) Parents should try to encourage their children in various ways since 

encouragement to students explains/determines variance or change 

toward students‟ academic achievement. 

5.5.2 Recommendations for Policy 

i)  There must be exhaustive and continuous community awareness raising and 

sensitization on the importance of parents support in children‟s learning. 

ii)   Local education authorities should encourage all schools to plan various ways of 

involving parents in education of their children. 

iii) Schools should conduct active seminars and workshop, at least once a year to 

raise parents‟ awareness on the need to be involved in the provision of 

education. 

5.5.3 Recommendations for Further Research 

The study was conducted in only four community secondary schools that were found 

in Bukoba Rural District in Kagera Region. The findings obtained cannot be 

generalized because the sample used was small it is recommended that further 

research on the similar questions of assessment of parents' support in students‟ 

learning be conducted in other places. 
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APPENDICES 

Appendix 1 (a): Time frame for the study 

S/No 

Stage 1  

 

 
October, 

2014 

Novem

ber, 

2014 

Decemb

er, 2014 

Januar

y, 

2015 

Februa

ry, 

2015 

1 
Proposal 

writing 
     

       

 Stage 2 
March, 

2015 
    

2 
Data 

collection 
     

 Stage 3 
April, 

2015 

May, 

2015 
   

3 
Report 

writing 
     

 

Stage 3 

continues

… 

  
June, 

2015 
  

4 

Report 

submissio

n 
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Appendix 1 (b): Budgeting  

Among other expenditures, this study incurred the following costs: 

S/N Activity/items Amount  Price 

(Tshs) 

Total costs 

(Tshs)  

1. Preparation of research proposal:    

(i) Ream papers 2 @10,000 20,000 

(ii) pens 10 @500 5,000 

(iii) Typing and printing  400 pages @150 60,000 

(iv) Binding 1copies @6,000 6,000 

 Sub-total   91,000 

2. Preparation of research report:    

(i)Ream papers 3 @10,000 30,000 

(ii) Typing and printing 4copies @10,000 40,000 

(iii) Binding 5 copies @20,000 100,000 

(iv)Accommodation and meal 

 allowances 

270 days @6,000 1,620,000 

(v) Proof reading consultant (Editor)  70,000 

Sub-total 1,860,000 

Grand total amount of money required: 1,951,000 

                                                             

 

 

 

 

 

 

 

 

 

 



84 
 

Appendix 2: A Questionnaire for the Students 

Dear students, 

As part of M.A education programme, this questionnaire seeks your views regarding 

parents‟ participation in supporting students‟ learning in community secondary 

schools. Your responses will be treated with absolute confidentiality in keeping with 

research ethics. Kindly answer the question as fully and honestly as possible. 

Section A: Background Information  

 

Instruction: Please fill the spaces provided. 

A: Personal Particulars 

School______________________                                                                                       

    Gender_____________________ 

      Age____________________ 

B: Questions 

1. What kind of support do you normally get from your parents toward 

learning? 

……………………………………………………………………………………

……………………………………………………………………………………

……………………………………………………………………………………

……………………………………………………………………………………

……………………………………………………………………………………

…………… 

2. (a) What kind of assistance do you usually get from your parents when doing 

home works? 

……………………………………………………………………………………

……………………………………………………………………………………

……………………………………………………………………………………

……………………………………………………………………………………

…………………………………………………… 

(b) How is the assistance normally extended to you? 

……………………………………………………………………………………

……………………………………………………………………………………

……………………………………………………………………………………

……………………………………………………………………………………

………………………………………………… 
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3. What chores are you assigned by your parent(s) after school hours? 

……………………………………………………………………………………

……………………………………………………………………………………

……………………………………………………………………………………

……………………………………………………………………………………

……………………………………………………………………………………

…………… 

4. Do you attend to school regularly?  Yes/no……..(tick where appropriate) 

 Why? 

……………………………………………………………………………………

……………………………………………………………………………………

……………………………………………………………………………………

……………………………………………………………………………………

……………………………………………………………………………………

…………….. 

 

5. In the order of priority, what four roles do your parent(s) mostly play in 

supporting your learning? 

……………………………………………………………………………………

……………………………………………………………………………………

……………………………………………………………………………………

……………………………………………………………………………………

……… 

6.  How do those roles mostly played by your parent(s) in supporting your 

education impact your learning achievement? 

……………………………………………………………………………………

……………………………………………………………………………………

……………………………………………………………………………………

…………………………………………………………………………………… 

7.  What problems do you usually face in terms of your parents‟ support in 

relation to your studies? 

……………………………………………………………………………………

……………………………………………………………………………………

……………………………………………………………………………………

…… 

Thank you for your participation. 
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Appendix 3: A Questionnaire for the Class masters 

 

Dear teacher, 

As part of M.A. education study, this questionnaire seeks your views regarding 

parents‟ participation in supporting students‟ learning in community secondary 

schools. Your responses will be treated with absolute confidentiality in keeping with 

research ethics. Kindly answer the questions as fully and honestly as possible.  

A: Personal Particulars 

1. Age…… 

2. Gender………… 

3. Education Level…………. 

B: Questions. 

1. How do you rate academic performance of your school? Low/moderate/high?  

Why?…………………………………………………………………………

…………………………………………………………………………………

…… 

…………………………………………………………………………… 

 

2. So if that is the case, in what ways do parents participate in supporting 

students‟ learning in this school? 

……………………………………………………………………………………

……………………………………………………………………………………

……………………………………………………………………………………

……… 

3. In the order of priority, which four roles do parents mostly prefer in 

supporting their children‟s learning? 

............................................................................................................................

............................................................................................................................

......................................................................................... 
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4. How do roles played most by parents in supporting their children influence 

students‟ learning achievement?  

……………………………………………………………………………………

……………………………………………………………………………………

……………………………………………………………………………………

……………………………………………………………………………………

……………………………………………………………………………………

………….. 

                               Thanks for your participation. 
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Appendix 4: A Questionnaire to the Parents 

 

Dear respondent, 

As part of M.A education programme, this interview guide seeks your views 

regarding parents‟ participation in supporting students‟ learning in community 

secondary schools. Your responses will be treated with absolute confidentiality in 

keeping with research ethics. Kindly answer the question as fully and honestly as 

possible. 

Gender (a) Male     Female (b) 

Age......................... 

Level of education........................... 

Occupation.........................................  

Questions 

1. Is there any need for you to participate in supporting your child‟s learning? 

Yes/No.... 

Why?..................................................................................................................

............................................................................................................................

............................................................................................................................

What roles do you fulfil in supporting your child‟s learning? 

............................................................................................................................

............................................................................................................................ 

2. Which four roles do you mostly play in supporting your child‟s 

learning?...................................................................................................................

..................................................................................................................................

...................................................................................................................... 

3. How do the roles you mostly play in supporting your child influence his learning 

achievement?............................................................................................................

..  

 

                                             Thank you for your time 
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Appendix 5:  An Interview Guide for the Heads of Schools 

 

Dear respondent, 

As part of M.A education programme, this interview guide seeks your views 

regarding parents‟ participation in supporting students‟ learning in community 

secondary schools. Your responses will be treated with absolute confidentiality in 

keeping with research ethics. Kindly answer the question as fully and honestly as 

possible. 

Gender (a) Male     Female (b) 

Age......................... 

Level of education........................... 

Occupation.........................................   

Questions 

1. Is there any need for parents to participate in supporting their child‟s 

learning? Yes/No...Why? 

2. What roles should parents play in supporting their children‟s learning? 

3. What roles do the parents actually fulfil in supporting their students‟ learning 

in this school? 

4. In the order of priority which four roles do parents mostly play in supporting 

their children‟s learning in this school? 

5. How do the roles mostly played by the parents in supporting their children‟s 

learning influence students‟ learning achievements in this school? 

6. What steps have school management taken to promote the parents‟ support in 

students‟ learning? 
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Appendix 6: Introductory Letter 
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Appendix 7: Research Permit 

 

                                       

 

 

 


