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ABSTRACT
This study primarily investigated the kinds of Learner Support Services (LSS) which
are provided by the Institute of Adult Education (IAE) to secondary education
through Open and Distance Learning (SE-ODL) students, specifically in Dodoma
Region; it also measured the usefulness of these LSS to SE-ODL students and
sought to find the best LSS that may be employed by IAE to SE-ODL students. The
study was guided by Vygotsky‟s Social-Cultural Theory (SCT) and Holmberg‟s
Theory of Distance Education. The sample size was limited to seventy respondents
from the IAE in Dodoma Region. This study was qualitative in nature and it
employed a case study design using four data collection methods, including
questionnaires, interviews, documentary review and observation. Lastly, a thematic
analysis technique was used to analyze data through reading, coding and organizing
themes and concepts in manageable units.
Findings from the study revealed that, in Dodoma Region, the IAE does better in the
provision of both academic and non-academic LSS to SE-ODL students. Here
services such as face to face tutoring sessions, peer contacts and provision of
assignments were found to be well provided and used by majority of the students.
On non-academic LSS, counseling services and orientation programmes were also
provided, but averagely used by the students. However, it was revealed that the IAE
in Dodoma Region provides less ICT-based LSS with minimal usefulness, and also
it suffers from insufficient premises and manpower, especially tutors. Lastly,
establishment of new centres in other districts and students bulletin board in centres
were other new LSS suggested by respondents to be employed by IAE to SE-ODL
students.
The study recommends that the IAE should allocate an annual budget for employing
tutors and build its own premises, including classrooms. It should also collaborate
with other stakeholders towards improving ICT-based LSS to SE-ODL students.
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CHAPTER ONE
THE PROBLEM AND ITS CONTEXT
1.0 Introduction
In the last 20 years, the delivery of education through Open and Distance Learning
mode (ODL) has grown very high and became very popular in Tanzania. In fact, this
happened due to the country‟s great efforts to achieve “Education for all” (EFA)
goals, thirst for knowledge and failure of the main system to cater the increasing
popular demand for education. In 2005, the Government of Tanzania via MOEVT
introduced the programme of delivering secondary education through Open and
Distance Learning mode (SE-ODL) countrywide. This was initiated as a strategy for
increasing education access and equity, hence reaching many out-of- school people.
Now, SE-ODL has proved to provide secondary education at low cost and a right
way to reach many unreached, needy marginalized and disadvantaged people. On its
side, MOEVT has been frequently insisting to all SE-ODL providers on the effective
provision of Learner Support Services (LSS) to their SE-ODL students so as to
enable them to learn effectively. Therefore, this study aims to investigate the
provision of learner support services for SE-ODL students, specifically at the
Institute of Adult Education (IAE).

This chapter describes the context of the problem, the background to the study,
statement of the problem, the purpose of the study, the general objective of the study
and its specific objectives, research questions, and significance of the study, the
scope and delimitation of the study. The chapter is also extended into describing the
limitation of the study and as well as operational definition of the key terms and
concepts mostly used in this study.
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1.1 Background to the Study
Recently, Open and Distance Learning (ODL) is increasingly dominating the global
educational system in the world. It is not surprising that the model is an important
strategy towards resolving the problem of access, quality and equity in education
(UNESCO, 2004). Adopting ODL sometime can also be regarded as a matter of
responding to global demands of “Education for All” and providing opportunities to
individuals who wish to fulfill their education dreams. This means that ODL
programmes can effectively reach the needy and often unreachable people, including
the marginalized and disadvantaged groups.

The history of ODL started many years ago when Egyptians, Sumerians and Greeks
used it to educate their people in the area (Ambilikile, 2011). The first explicit
mentioned practice of ODL is that of 1728 when Calleb Phillip, a teacher of new
method of „short handy‟ in Boston claimed to send this Art to other persons living
outside Boston (Battenberg, 1971, as cited in Holmberg, 2008). The next crucial step
of ODL development came in 1858 when the department of external studies at the
University of London was established. Here students started to follow the university
curriculum without ever setting a foot in London (Tait, 2003).

In Africa, the history of ODL goes back to 1946, when the University of South
Africa (UNISA) first inverted the provision of ODL education to South African
citizens (especially the blacks) during the Apartheid Policy (Tait, 2003). Between
1960‟s and 1970‟s, various correspondence colleges, such as the Malawi
Correspondence College of 1964 and Swaziland Correspondence College in 1974
were established as a means of expanding education, hence meeting the goal of
providing adult and continuing education.
2

In Tanzania, the provision of education to all citizens and the war against ignorance
and illiteracy were set as the permanent education agenda by the Government since
independence in 1961. Here the Government launched several continuing and lifelong learning programmes to enhance learning for adults and other out-of school
people. In 1975, the Government of Tanzania established the Institute of Adult
Education (IAE) which has a role of conducting adult and non-formal education
programmes, including ODL programmes for continuing and life-long education
(MOEVT, 2003). In 1992, the Open University of Tanzania (OUT) was established
as the first local university to offer educational programmes through ODL. This
aimed at resolving the problem of access, quality and equity in higher education,
thus, reaching many out-of-school people who wanted to fulfill their education
potential (Bitegeko, 2012).

1.1.1 Provision of SE-ODL Programmes
Following the Jomtien and Dakar conferences of „Education for All‟ in 1990 and
2002 respectively, the Millennium Development Goals (MDG) and the great demand
of secondary education to many out-of-school people in Africa, integrated secondary
education with ODL education delivery model. These were set as a strategy towards
widening access and equity to secondary education so as to reach many needy and
unreached people who are left out by the convectional systems including girls,
disabled, nomads and other disadvantaged children.

The experience from Lesotho, Ethiopia and India shows that ODL has expanded to
secondary education from 1990‟s (Ambilikile, 2011). For example, in Namibia, the
Namibian College of Open Learning (NAMCOL) has been implementing SE-ODL
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since 1994 and in India, the National Institute of open school (NIOS) has been
providing SE-ODL since 1986 (Rumble & Koul, 2007).

1.1.2 Development of SE-ODL in Tanzania
In Tanzania, provision SE-ODL is developed within the framework of Education
Sector Development Programme (ESDP) of 1998and its sub-sector programmes,
including the Adult and Non-Formal Education Development Programme
(ANFEDP) and the Secondary Education Development Programme (SEDP). All
these programmes aim to promote access, quality and equity to basic education by
ensuring that all disadvantaged groups and out-of-school people get education (URT,
2003; 2010). Both SEDP and ANFEDP specified that encompassing ODL education
model is a strategy to achieve the expansion of secondary education delivery hence
improving access and equity to secondary education (URT, 2003, 2004). This
affirmation is well emphasized by the Commonwealth of Learning (COL) in 2014
that;
…as the demand for secondary schooling increases, the open
schooling is neither a second chance nor a seasonal choice
possibility, but is the only option that can help us to achieve EFA
goals.
Therefore, in 2005, the Government of Tanzania via MOEVT officially inaugurated
the SE-ODL programme. This was intentionally initiated as a strategy of improving
access to secondary education hence reaching many out-of-school people (MOEVT,
2010). After ten years of existence, nowadays, SE-ODL has grown very fast and
managed to enroll many out-of- school people especially those who were left out by
the formal system and those who are seeking secondary education knowledge so as
to update their carriers. For example, from 2005 to 2010, a total number of 39,689
students were admitted to pursue secondary education studies through ODL, this was
4

a 79% successful from the target of 50,000 students (MOEVT, 2010). Within the
country, many of SE-ODL learners are youths and adults aged between 20 to 45
years. In 2013, MOEVT insisted that the success of SE-ODL students is highly
determined by the extent and level of LSS which students get from others including
peers and facilitators at the open school. These services are most important in
building learner‟s satisfaction and improving learning.

1.1.3 Learner Support Services (LSS)
In any education programme, Learner Support Services (LSS) are essential tools for
the development of any course of study. These are systems of support which
facilitate a learner or group of learners throughout their courses. Tait (2003) defines
Learner Support Services (LSS) as the range of services both for individual and
students and groups which complement the course material or learning resources that
are uniform for all learners in ODL programmes. Brindley, Walti and ZawackiRichter (2004) adds that LSS encompasses all those interactive activities and
services in open and distance education intended to support and facilitates the
learning process. These include tutoring and teaching activities, counseling and
guidance, providing feedback to students, provision of materials, establishment of
study groups and centres, library services, provision of assignments, student-tutor
contacts and provision of both administrative and financial information. All these are
services which aim to sustain a learner or group of learners at all the necessary
stages, i.e. before, during and after the learning process.

1.1.4 The LSS in ODL Programmes
The development of any Open and Distance Learning (ODL) programme depends
much on the effectiveness of students‟ support services provided by an ODL
5

institution. LSS serves as the link between the Institution and the learner towards
institution and learner success. Prideaux (1989) argues that the quality of both
materials and learner support services are critical issues to the success of Open and
Distance systems. LSS helps ODL students to realize the instructional objective of
the course by minimizing the negative effects of isolation and lack of regular
contacts (Croft, 1991 as cited in Krishnan, 2012). LSS such as counseling services,
tutor supports, library services, provision of learning materials and assignments
plays a big role in building learner‟s self esteem, learning capability, retention,
satisfaction and recover performance (Tait, 2003; Usun, 2004).

Ipaye (n.d.) continues that LSS in any ODL programme provides a warm and
supportive atmosphere for learners and, thus, help them to learn effectively and
achieve their individual academic life. Sarmah and Kandarpa (n.d.) argues that
frequent tutor-learner contact is something important towards contributing the
growth and development of the learners. Here learners may get the chance to clear
their doubts in such counseling sessions. Other studies have shown that counseling
sessions, which also include presentations, are more interactive and effective
towards helping a student to meet his/her learning objectives. There is no doubt that
an ODL institute should take a maximum attention for attaining higher degree of
effectiveness of the counseling sessions together with other components of LSS like,
library services, provision materials and tutorials so as to improve leaning among
ODL learners.

Many students in ODL programme report feeling of isolation, boredom, lack of self
direction as well as difficulties in time management. Holmberg (2008) argues that
supplementing face to face sessions, workshops, teleconferencing, peer contacts,
6

study centres and student-tutor conversation are some of LSS which are highly
appreciated by many ODL students towards resolving these problems. These
services enable discussions between students possible and give the tutor an
opportunity to moderate the discussions where he/she can provide his/her
contribution. Other services like admission services, pre study orientations courses
and provision of management information together with course manual guidelines
are more important in building the relationship between the institution and ODL
learners.

The experience from Papua New Guinea University informs that LSS are key
success for ODL students. Here, counseling and guidance, tutorials and audio
conferences are provided to ODL learners (Jondo, 2002 as cited in Robert, n.d.).
From India, the National Institute of Open Schooling (NIOS) which also runs
secondary education through ODL in India recognizes that ODL students need
support in cognitive, affective, psychomotor and systematic domains. In order to
fulfill this, NIOS provides various learner supports to ODL students including
supplying self-study materials, establishment of study centres all over the country,
managing student enrollment via these centres and supplying open learning
magazine (NIOS Annual Report, 2006/7). And the study done by Sim, Atan and
Idrus (n.d.) at Univesriti Sains Malaysia reveals that module printed learning
materials; academic guide book and video-conferencing were among the LSS
perceived to be useful by ODL learners.

From Africa, the experience from the University of South Africa (UNISA) reveals
that UNISA offers E-library services to ODL students, where students can retrieve
electronically retrieve various book, journals, dissertations, these and other
7

digitalized materials. Also, the UNISA has a special students free portal known as
My Unisa which is a web-based system for academic collaboration and study related
interaction (Pityana, 2009). In Zimbabwe, Ndudzo (2013) informs that counseling
and advisory services, printed learning materials, regional centre based services,
orientations and tutorials are the most LSS preferred by ODL students at the
Zimbabwe Open University (ZOU). And, from Namibia, the Namibia College of
Open Learning (NAMCOL), which also implements the SE-ODL programmes,
provides audiotapes, videotapes and web-based materials to support ODL students.
Also, provision of orientations, study guidebook, support through SMS, face to face
tutorial sessions, supplement of printed materials and feedback on marked
assignments are other LSS provided by the NAMCOL to ODL students (Haufiku,
n.d.).
1.1.5 LSS to Tanzanian ODL Institution
Likewise in other countries, Tanzania also recognizes that the provision of effective
LSS to ODL students is the major basis for students‟ achievements in any ODL
programmes. Within the country, institutions enhancing ODL programmes are
struggling to improve their provision of learner support services to their students.
For example, a study done by Nihuka (2013) at the Open University of Tanzania
(OUT) reveals that OUT leaner support services has been evolving from typical
traditional models of LSS to modern LSS. Recently, the Institution has improved
timely delivery of courses, accessing learning materials through OUT-website and
students-tutors interaction via E-mails.
The Institute of Adult Education (IAE) is another local education institution in
Tanzania that provides education studies through ODL model. IAE which was
established under the Parliament Act No. 12 of 1975 is the main provider and
8

supervisor of SE-ODL programme within the country. In 2013, MOEVT via the SEODL guideline insists that IAE should provide and improve LSS to ODL students so
as to enable them to reach their goal (MOEVT, 2013). Here, LSS like additional
reading materials, guidance and counseling services as well as relevant information
to facilitate independent learning were highly insisted. Ambilikile (2011) reveals that
SE-ODL at the IAE still faces the problems of student drop-out, late completion and
poor performance. In one way or another, these problems could be related to
insufficient provision of LSS to SE-ODL students at the IAE. Since, Tarimo (2013)
argues that insufficient LSS to Tanzanian ODL institution is the main cause of
students drop-out and poor performance.
1.2 Statement of the Problem
It seems obviously true that, in Tanzania, SE-ODL programme has come to serve
many out-of-school people to pursue secondary education studies. Currently, at the
age of ten years, more than 50,000 students have been enrolled to pursue secondary
education studies via this programme. Despite this remarkable development, the
programme still faces various challenges, including students‟ high drop-out rate and
massive failure in the national examinations when compared to those from the
conventional system.

The issue of LSS in this new programme is another vital case to be scrutinized
deeply. As Paul, Primrose and Chrispen (2013) have confirmed, LSS are key issues
in the development of any ODL programme and Tait (2003) adds that they reduce
drop-out, increases retention and leads performance. Thus, undoubtedly, in SE-ODL
programme; there are some LSS which are provided by IAE to its SE-ODL students,
but still they are not well known by many stakeholders and their usefulness are as
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well not yet known to people. On its side, MOEVT via the SE-ODL implementation
guidelines of 2013, instructs the IAE to make sure that it improves its LSS for SEODL students.

Based on the above reality, any successful ODL education programmes requires
effective LSS from the ODL institution, including academic, non academic and ICTbased support services. Given that SE-ODL is still a new programme in Tanzania
with only ten years of existence and that there are no current studies conducted to
investigate LSS within it, this study was designed to observe Learner Support
Services (LSS) provided by the IAE in SE-ODL centres and their usefulness towards
bringing successful learning among ODL students.

1.3 The Purpose of the Study
The purpose of this study was to investigate the kinds of Learner Support Services
(LSS) provided by the IAE to SE-ODL students, especially in Dodoma Region;
usefulness of the supports to SE-ODL students and suggest the best LSS that the IAE
may employ in the SE-ODL programme.

1.3.1 General Objectives of the Study
The general objective of this study was to assess learner support services provided
by the Institute of Adult Education (IAE), specifically to SE-ODL students and also
to suggest the best new Learner Support Services (LSS) which may be imported by
the Institute in the process of improving student learning and academic performance.

1.3.2 Specific Objectives
In order to meet the above general objective, the general objective was broken into
the following specific objectives:
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1. To find out the kinds of LSS provided by IAE to SE-ODL students.
2. To find out the usefulness of these LSS to SE-ODL students.
3. To suggest the best LSS which may be employed by IAE to SE-ODL students.

1.4 Research Question
To achieve the above research objective, the following research questions were
raised:
1. What kinds of LSS does the IAE provide to SE-ODL students?
2. How effective are the LSS given to SE-ODL students are used?
3. What are the best LSS which may be employed by IAE for SE-ODL students?
1.5 Significance of the Study
Hopefully, the findings which were generated in this study are expected to be useful
by various education stakeholders including MOEVT, Parents, and NGO‟s in
understanding several specific learner support services provided by IAE to SE-ODL
students and their extent of usage. Again, they may also be used by MOEVT and
IAE when designing new strategies for improving LSS for SE-ODL programme.
Furthermore, it is also expected that, these findings will be beneficial to other ODL
educational institutions from inside and outside the country. Here these institutions
will use some of the study findings to learn more about various specific LSS in ODL
programmes and thus strengthen their efforts towards improving and designing new
LSS to their students.

1.6 Scope and Delimitation of the Study
The study focused on assessing LSS for SE-ODL students at the IAE in Dodoma
Region. For the sake of clarity, at the beginning, this study focused to visit five SE11

ODL centres which are under the IAE in Dodoma Region. But unfortunately, during
data collection, it was found that currently, the IAE had only two existing SE-ODL
centres within the Region. Thus, from these unexpected grounds, the study
investigated only these two existing centres.

Students and tutors from these two centres were positively involved so as to reach
the study objectives. In order to come up with vivid results, the study incorporated
RRT and programme coordinator (PC) from the IAE regional headquarters. The
variables which were investigated include existing LSS at these centres, the extent of
usefulness to each LSS, perception towards LSS improvement and suggestion of
new LSS at IAE. The study approach was mainly qualitative in nature with simple
descriptive statistics. And lastly, as the study was conducted in one region,
generalization of the findings was limited to SE-ODL centres under IAE in Dodoma
region only.

1.7 Limitation of the Study
During data collection, the researcher encountered various limitations including;
shortage of time among respondents especially tutors who claimed to have busy
schedule in their offices. The researcher used almost four weeks visiting the SEODL centres to meet the appointment made by tutors. This affected researcher‟s
timetable and increased cost living and transport. But, finally, after a long journey of
tolerance, all required eight tutors were successful included in the study.

On the side of students, they considered the researcher as a government envoy whom
was sent and paid a lot of money by the Government to undertake this research, thus
some of them requested money first before filling the questionnaire. But after a long
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way of clarification in collaboration with the programme coordinator the students
agreed to participate in this study.

Lastly, at the IAE regional headquarters, during data collection process, the activities
were interfered with the National education week exhibitions which were hosted
nationwide in Dodoma Region. Thus IAE as one among education stakeholders had
to participate in this event. Here the researcher was asked to go back in two weeks
later to come and complete the remaining parts of data collection. This continued to
affect researcher‟s timetable and increased costs. However, the researcher could
collect the data required for the study despite the challenges.
1.8 Operational Definition of Key Terms and Concepts
This section provides a delineation of terms to provide an insight of their meaning in
the places where they are used in this study.

Open and Distance Learning (ODL): It is a type of learning mode that allows
learners flexibility and choice over what, when, where, and how they learn. Here a
teacher and student are separated by distance, but they may occasionally meet
(MOEVT, 2013).

Correspondence Education: is method of providing education for non-resident
students, primarily adults who receive lessons and exercises through mails or some
other devices and, upon completion, return them for analysis, criticism, and grading.
Lifelong Learning: this includes all learning activities undertaken throughout life,
with the aim of improving knowledge, skills and competence, within a personal,
civic, social and/or employment-related perspective (European Commission, n.d.)
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Continuing Education: is that education provided to adults after they have left the
formal education system, they consist of short or part-time courses (Online Oxford
Dictionary, 2014).

Non Formal Education: refers to any organized learning activity outside the
established formal education system that is intended to serve identifiable learning
clienteles and learning objectives (MOEVT, 2013).

Learner Support Services: are all activities and elements in education that are
designed to assist a learner or group of learners in the cognitive, affective, and
systematic realms of the learning process (Tait, 2003).
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CHAPTER TWO
LITERATURE REVIEW
2.0 Introduction
This chapter presents a review of literature, it comprises five parts, which includes
theoretical framework, conceptual framework, empirical review of the previous
literature, the knowledge gap, and finally summary and conclusion of the chapter.
Mugenda and Mugenda (1999) define literature review as a systematic identification,
location, and analysis of documents which contain information related to the
research problem being investigated. Creswell (2005) adds that, literature review it
helps a reader to share findings of other studies in relation to the study to be
conducted.

2.1 Theoretical Framework
This study was guided by the Social-Cultural Theory (SCT) by Levy Vygotsky and
the theory of distance education by Börje Holmberg which argue for supporting
learners through the processes called „scaffolding’ and „conversation’ respectively.
The combination of these two theories has been done since they complement each
other in explaining about LSS for ODL students.

2.1.1 Social Cultural Theory (SCT)
Socio-Cultural Theory (SCT) grew from the work of seminal psychologist and
sociologist Lev Vygotsky (1896-1934), Vygotsky believes that everything is learned
on two levels. First, through interaction with other, like parents, caregivers, tutors,
peers, and the culture at large and then integrated into the individual‟s mental
structure. And second, the potential for cognitive development is limited to a "Zone
of Proximal Development" (ZPD). This "zone" is the area of exploration for which
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the student is cognitively prepared, but requires help and social interaction to fully
develop (Briner, 1999). Here a teacher/tutor or more experienced peer is able to
provide the learner with "scaffolding" to support the student‟s evolving
understanding of knowledge domains or development of complex skills.
From Vygotskyan theory, the term „scaffolding‟ refers to learning support based on
social constructivist models of learning. Wood, Bruner and Ross (1976) originally
coined the term scaffolding as a metaphor to describe the effective intervention by a
peer, adult or competent person in the learning of another person. In a very simple
language, the term scaffolding may be referred to „learner supports‟, McKenzie,
(1999) argues that to learners, scaffolding provides clear directions for students, it
clarifies purpose of the task and keeps students on task, it offers assessments, it
points students to worthy sources, it reduces uncertainty, surprise and
disappointment and delivers efficiency.

As distance education becomes increasingly integrated in the learning experiences at
secondary and higher education levels, the concept of scaffolding needs to be
reconsidered because it is not readily translated into contexts where the teacher is not
present, such as in SE-ODL environment. McLoughlin and Oliver (1998) discuss the
forms of scaffolding that are required to foster higher order thinking in distance
education includes the encouragement reflective thinking, provision of social support
for dialogue, interaction and extension of ideas with feedback from peers and
mentors one merging issues. Other forms of scaffolding in ODL courses includes
face to face tutoring, counseling services, study groups and centres, provision of
assignments and feedback, provision of learning modules and ICT-based supports
like teleconferencing, provision of audio/video tapes, help lines and websites. In
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ODL courses, effective scaffolding (support support) enables learners to accomplish
a task that they would not be able to achieve on their own, moves learners to a new
and improved zone of understanding and brings learners closer to a state of
independent competence.
2.1.2 The Holmberg‘s Theory of Distance Education
The Holmberg„s Theory of distance education commonly known as “Guided
Didactic Conversation Theory” was developed by Börje Holmberg in 1983 who is a
Professor Emeritus of distance education methodology born in 1924 in Malmö,
Sweden. In this Theory, Holmberg views distance education as the “conversation” or
the “interaction” between the student‟s on the one hand and the tutor/counselor of
the supporting organization on the other hand. In this theory, it insisted that frequent
interaction between students and tutors for assignments and feedback are things to be
considered most by an ODL institution. Here, distance education should be
embedded in friendly conversation, well fostered, well-developed self-instructional
materials, intellectual pleasure and study motivation (Holmberg, 1989 as cited in
Gao, 2012).

In this theory, Holmberg adds that Guided didactic conversation theory as a
pervasive characteristic of distance education is based on the seven postulates, these
are:
i.

That feelings of personal relation between the teaching and learning parties
promote study pleasure and motivation.

ii.

That such feelings can be fostered by well-developed self instructional
material and two-way communication.
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iii.

The intellectual pleasure and study motivation are favorable to the attainment
of such goals and the use of proper study process and methods.

iv.

That the atmosphere, language and convention of friendly conversation
favour feelings of personal relation according to postulate.

v.

That messages given and received in conversational forms are comparatively
easily understood and remembered.

vi.

That the conversation concept can be successfully translated for use by the
media available, to distance education.

vii.

That planning and guiding work are necessary for organized study, which is
characterized by explicit or implicit goal conceptions.

Therefore, in relation to SE-ODL, Guided didactic conversation theory insists that
distance education providers should create a conducive environment for studentstutors interaction. Holmberg adds that this interaction (conversation) may be done
through provision of study materials, communication between students-tutors in
writing or on the telephone or by other means present such as Computer Mediated
Communication

(CMC)

like

e-mail,

chat

rooms,

video-conferencing,

teleconferencing and internet-based audio applications. Through doing this, ODL
learners will be motivated and encouraged to engage in their studies.

2.2 The Conceptualization of ODL and its Global Development
ODL is a common abbreviation mostly used in education which stands for “Open
and Distance Learning”. Currently, there are many definitions of ODL education
system given by researchers from various perspectives and contexts. Komba (2002)
defines distance education as an education approach that learners are separated by
time and space, with their tutors, this has potential for transcending barriers that are
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caused by distance, time, and age; thus facilitating lifelong learning. Others define it
as an education system that includes various forms of study at all levels which are
not under the continuous, immediate supervision of tutors present with their students
in lecture rooms or on the same premises, but which, nevertheless, benefit from the
planning, guidance and tuition of a tutorial organization (Holmberg, 1986 cited in
Gao, 2012). ODL model encompasses all forms of education that gives students
flexibility and choice over what, when, at what pace, where, and how they learn
(MOEVT, 2013).

2.2.1 The Development of ODL in America and Europe
The history of open and distance learning started many years ago when Egyptians,
Sumerians and Greeks used it to educate their people in their area (Ambilikile,
2011). The first explicit mentioned practice of organized distance education is that of
20th March 1728, in which Calleb Phillip a teacher of new method of „short handy‟
in Boston claimed that persons in the country deserved to learn this Art by having
several lessons sent weekly to them, be as perfect instructed as those who live in
Boston (Battenberg, 1971, cited in Holmberg, 2008). After hundred years, i.e.in
1830‟s, the Lunds of Weckoblad which was the post under Old Swedish University
in Sweden started to offer Swedish citizens to study composition through this post
(Bratt, 1977, cited in Holmberg, 2008). This is noted as a one among many
memorable step of ODL development in Europe. In England, Sir Isaac Pitman
attempted to use distance education by 1840 when he taught „short handy‟ on
postcards and sent them to his students (Holmbeg, 2008). Holmbeg further adds that,
in German, Charles Toussaint and Grustaf Langencheidt introduced distance
teaching of foreign languages in the German correspondence college by 1856.
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The next remarkable step in the development of ODL was the establishment of the
department of external studies at the University of London in 1858 (Tait, 2003).
Here, many students started to follow the university curriculum and sit for
examination without ever setting a foot in London. This practice spread all over the
world and was followed by richly establishment of correspondence colleges
including; the Skerry‟s Correspondence College of Edinburgh in 1878 and Illinois
Wesleyan Correspondence college in 1892 (Holmberg, 2008). Also, the finding of
the British Open University in 1971, the Open University of Israel in 1974 and the
Open University of Netherland in 1984 is also another notable progress of ODL in
Europe and Asia, here various degree programmes started to be provided via ODL
model.

2.2.2 Development of ODL in Africa
In Africa, where resources are scarce and provision of education is poor, ODL has
been accepted as a viable, cost-effective means of expanding provision of education
without costly outlay infrastructure (Pityana, 2009). The history of ODL in this
continent goes back to 1946, when the University of South Africa (UNISA) for the
first time inverted the provision of ODL education to South African citizens
(especially Blacks) during the Apartheid Policy (Tait, 2003). Between 1960‟s and
1970‟s, various correspondence colleges were established as a means of expanding
education, hence meeting the goal of providing adult and continuing education. Such
colleges include the Malawi Correspondence College in 1964, the Correspondence
College of University of Nairobi in 1964, Swaziland International Correspondence
College in 1974 and the Botswana Extension College of 1973 (Rumble & Koul,
2007).
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From 1990‟s, many African universities and adult education institutions started to
shift from purely campus-oriented model of teaching to ODL mode of teaching using
ICT teaching methods and face to face lecturing. Such open universities which were
established include the Zimbabwe Open University in 1999 and the Sudan Open
University in 2002. These Open Universities were established as a strategy of
widening access to education thus increasing participation in higher education.

2.2.3 Development of ODL in Tanzania
Since independence in 1961, ignorance and illiteracy have been considered as the
main cause of poverty, disease, oppression and exploitation in the society (URT,
2002). In fighting against these evils, the Tanzanian Government set an important
and permanent agenda in her educational policies of providing education to all
citizens. Here, various institution plans and programme were established by the
Government to ensure that this important agenda is well achieved. These plans
included both formal and non formal education systems. In non formal education,
the Government launched several continuing and life-long learning programmes to
enhance learning for adults and other out-of school people. Here, methods like
learning through the radio, postal services, use of Folk Development College and
adult education centres were used as a strategy of reaching many people (Ambilikile,
2011; MOEVT, 2013).

In 1975, the Government of Tanzania established the Institute of Adult Education
(IAE) under the Parliament Act No. 12 of 1975. IAE has a role of conducting adult
and non-formal educations programmes and implement ODL programmes for
continuing and life-long education (MOEVT, 2003). Immediately after its
establishment, IAE started to run various professional courses from certificate to
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diploma level under ODL module. During this time, ODL were used as a means of
educating mass especially those who were seeking new knowledge and those who
were updating their professionals (Bhalalusesa, 2006 and Ngotiama, 2006).
Following the need to widen the access of higher education, in 1992, the Open
University of Tanzania (OUT) was established as the first local university to offer
educational programmes through ODL model. OUT was adopted as the best strategy
towards resolving the problem of access, quality and equity in higher education;
thus, reaching many out-of-school people who wanted to fulfill their education
potentials (Bitegeko, 2012).
2.2.4 ODL in the 21st Century
In the recent 21st century and due to development of science and technology, ODL
programmes are now more digitalized and sophisticated. Today the applications of
digital media instead of hard papers are more widely used. Here the computer
technology starts to make images, sounds, videos, online books and journals easily
available. Also, Webpage‟s, e-mail and mobile phones are now much used in ODL
programmes, especially for accessing college information like course contents and
academic results. The invention of online-conference (Teleconferencing) can now be
used to handle student-teacher interaction, seminar presentation and serious
discussions between ODL students from different locations (Garrison, 1990 as cited
in Holmberg, 2008). All these developments have made ODL easily accessible,
flexible and low cost; they save time of travelling and improve learner support
services among ODL students. Thomas (2001) indicates that, in USA only, ODL
enrollment rate rises at rate of 17%. Forzdar and Kannan (2006) add that 22% of the
total number of students in higher education in India is under ODL programmes. In
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2006, 24.4% of all Chinese students in higher education were under ODL
programmes and in Australia 14% of all university students were enrolled under
ODL.

2.2.5 Modes of Learning in ODL Institution
The trainers‟ toolkit 006 of 1999, provided by Commonwealth of Learning (COL) in
collaboration with Asian Development Bank (ADB) titled “Learner Support
Services in Open and Distance Learning” clarifies that Open and Distance Learning
(ODL) can be categorized into three modes, these are single mode institution, dual
mode institution and the mixed mode institution. Starting with single mode
institution, here the institution providing ODL programme is set up to offer its
programmes only at distance-based learning mode. Under this mode, teaching and
learning process is mediated in some ways including sending printed learning
materials or digital devices like CDs or cassettes to learners. Learning can also take
place by using radio broadcast, Television, telephone, e-mails, websites or computer
teleconferencing to reach learners. The Indira Gandhi National Open University
(IGNOU) and the United Kingdom Open University (UKOU) are examples ODL
institution practicing „single mode‟.

On the side of Dual mode institution, here ODL programmes are offered in two
modes of learning which are traditional classroom-based learning and distance-based
learning. Under this mode, some of the learners live on-campus and others live
outside the campus. Here both students get the same course contents with common
examination. Those who live on-campus are offered with face to face tutoring and
student-tutor interaction services, but those who live outside the campus are offered
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same services of „single mode institution‟. The University of Zambia and the
University of Botswana are examples of the dual mode institution.

As for mixed mode institution, the ODL institution offers learners wide choices of
modes of study, these may include independent learning, group based learning, face
to face tutoring, and internet based learning or any other mode of learning. Under
this mode, flexibility of place and pace of study are maximized than in single and
dual mode institutions. The Deakin University and Murdoch University, both from
Australia are good examples of „mixed mode institution‟.

2.3 SE-ODL Programme
Considering the global demand for „Education for All‟ (EFA), the success of
Millennium Development Goal (MDG), especially goal number two, thirsty for
knowledge and failure to cater the increasing popular demand for secondary
education. Thus, the decision of providing secondary education through ODL
programme (SE-ODL) was adopted as the best strategy towards resolving the
problem of secondary education access and equity; hence, grasping many out-ofschool children, youth and adults, especially those who were left out by the
convectional system (MOEVT, 2013).

2.3.1 SE-ODL Programme in Europe and Latin America
Starting from Europe, in France, the Centre National d’Enseignement a’ Distance
(Centre for National Distance Education-CNDE) were established in 1939 to support
those school-aged children whose studies were disrupted during the Second World
War (1938-1945). At the beginning, CNDE mainly provided primary and secondary
education to these out-of school children via distance learning model (Rumble and
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Koul, 2007). Now CNDE has expanded its operations by offering programmes from
primary level to degree level with an estimate of 350,000 students (10 percent of
them live outside France). The CNED also offers home packages for subjects that
are not taught in formal primary and secondary schools.

The Telesecundaria of 1968 in Mexico and Telecurso of 1978 in Brazil are the
largest open school programmes in Latin America. Both these programmes are
system of distance education for secondary education students created by
governments to accommodate many out-of school youth especially from rural areas.
Those were incapable to join the general secondary education. The two programmes
are run through television support so as to reach many remote and displaced
communities to get this secondary education at low cost compared to that of
conventional secondary schools. Recently, these programmes are operated in
thousand centres all over the two countries and serving many millions of students
(UNESCO, 2015).

2.3.2 SE-ODL Programme in Australia and New Zealand
Rumble and Koul (2007) report that, in 1914, the Victorian Education Department of
Australia begun systematically to support learners through the use of radio. In 1951,
the Victorian Education Department was formalized into Australian School of Air
raging to reach many children from isolated homestead to study primary and
secondary education. Recently, the Australian School of Air has spread out its
operations with many radio stations catering thousands of Australian isolated
children to get primary and secondary education.
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From New Zealand, the New Zealand Correspondence school which was established
in 1922 has been serving many out-of school children and adults to get primary and
secondary education as that of conventional school. It its operation, the school meets
those needy children and adults who are unable to attend formal school for some
various reasons. Here are given primary and secondary education through ODL
models with same content as those in convectional schools (Rumble and Koul,
2007). Currently, the school enrolls around 25,000 students each year from early
childhood to secondary level. The school also offers various study programmes to
students from formal schools, especially to subjects which are not available there.

2.3.3 SE-ODL Programme in Africa and Asia
In Africa and Asia, SE-ODL programme is supported much by an organization
called Commonwealth of Learning (COL) which is an intergovernmental
organization headquartered in Vancouver, Canada. COL was found by the
Commonwealth Heads of Government in 1988 to encourage the development and
sharing of open learning and distance education knowledge, resources and
technologies. In developing countries, COL supports SE-ODL initiatives by
providing new technologies, tools and skills. It also publishes handbooks, guides and
reports about open schooling costs, learner support, administration, develops Quality
Assurance Toolkit and course development for SE-ODL. COL believes that open
schooling refers to the openness of the system; usually, there are no rules dictating
student ages, pre-requisites, content of courses or number of courses in which
learners including young people who missed formal system, mothers, working adults
and other people of any age who want to acquire new skills and knowledge must
enroll for education (COL, 2014).
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SE-ODL seeks to enroll people who missed out secondary education schooling
during their childhood; here young mothers, working adults and young adults can be
enrolled in the programme and be provided equivalence secondary education
whenever their personal and work commitments permits and without being
embarrassed with children much younger than them in the classrooms (Rumble and
Koul, 2007).

Currently, COL has supported SE-ODL programme in many countries, including
Bangladesh, India, Namibia and Tanzania. In all these countries, it has been
collaborating with local education institutions to support this programme. Starting
with Bangladesh, the Bangladesh Open School (under Bangladesh Open University)
started to offer SE-ODL programmes from 1995 in collaboration with COL.
Currently, this school has managed to enroll more than 70,000 students (Rumble and
Koul, 2007). In India, the National Institute of Open Schooling (NIOS) has been
collaborating with COL since 1980‟s in enhancing SE-ODL programme. Here NIOS
has been struggling to reach those secondary school dropouts and those who had
never been in secondary school to get this level of education through ODL model.
Recently, NIOS enrolment has increased to 1.5 million learners in open secondary
education (Rumble and Koul, 2007).

In Namibia, the Namibian College of Open Learning (NAMCOL) has been working
together with COL towards enhancing SE-ODL programme. NAMCOL which was
formally established in 1997 struggles to equip many out-of school youth and adults
who cannot or do not wish to attend convectional schools for junior or senior
secondary. In Tanzania, the Institute of Adult Education (IAE) which was formed
under the parliamentary Act No. 12 of 1975 has also been working together with
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COL to enhance SE-ODL programme. Within the country, the Institute has managed
to establish SE-ODL centres in every region and others in some districts and recently
handled to enroll more than more than 50,000 students (MOEVT, 2013).

2.3.4 The Implementation of SE-ODL in Tanzania
Over many years now, the Government of Tanzania considers education as the
central key to human development. This is evident in the national policies and
country‟s commitment to implement various world declarations including
“Education for All” (EFA) and the Millennium Development Goals (MDG‟s). The
implementation of Secondary Education through ODL programme (SE-ODL) in
Tanzania was developed within the framework of the Education Sector Development
Programme (ESDP) and other sub-sector programs including Secondary Education
Development Programme (SEDP), the Adult and Non-Formal Education
Development Programme (ANFEDP) and Institute of Adult Education Corporate
Strategic Plan (MOEVT, 2013). MOEVT also thanks COL for technical support on
training and mutual forums for discussions which enabled the Institute to share
experiences and come up with this idea. SE-ODL was adopted as the best strategy to
grasp many out-of-school children, youths and adults who failed the get access to
secondary education in the conventional system.

2.3.4.1 Key Actors of the Programme
The provision SE-ODL is supervised and managed by the Ministry of Education and
Vocational

Training

(MOEVT),

The

Prime

Minister‟s

Office

Regional

Administration and Local Government (PMO-RALG), and other education bodies‟
like Tanzania Institute of Education (TIE), the National Examination Council of
Tanzania (NECTA) and The Institute of Adult Education (IAE). Here, MOEVT
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focuses on policy development, quality assurance and setting standards, while PMORALG deals with coordination and Implementation of the programme (MOEVT,
2013). IAE supervises and coordinates the provision SE-ODL countrywide, TIE
designs integrated curriculum, syllabi and study material suitable for SE-ODL
learners and NECTA enforces examination regulations, provides national
examinations and grant certificates to eligible ODL secondary education graduates
(MOEVT, 2010).

2.3.4.2 Course or Programme Design
The TIE in collaboration with IAE has designed and developed a special curriculum
to enhance secondary education studies through the ODL programme in Tanzania.
SE-ODL curriculum is divided into three stages including stage I, II and III. Starting
with stage I, this is equivalent to form I-II in the formal schooling; here a student at
final year is required to sit for a national examination titled “Qualifying Test” (QT)
which is equivalent to Form Two Secondary Education Examination (FTSEE). Stage
II is equivalent to form III-IV in formal secondary school; here a final year student is
required to sit for Certificate of Secondary Education Examination (CSEE) as a
Private Candidate (PC). And stage III is equivalent to form V-VI in normal
schooling where also a student at final year is required to sit for Advanced
Certificate of Secondary Education Examination (ACSEE) as a private candidate
too. Stage I and II takes 2-5 years for a student to accomplish it and 1-3 years for
stage III.

2.3.4.3 Registration of Centres for SE-ODL and SE-ODL Students
All centres for ODL Secondary Education (SE-ODL) are required by the law of the
country (IAE Act. No.12, cap 139) to be registered by the IAE office in the
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respective region, this is done purposely to improve uniformity and bring easiness in
controlling quality and standards. Students who are required to be enrolled and
registered in ODL secondary education programme includes primary school leavers
who were not selected to join formal secondary education in both public and private
schools, secondary education drop-outs, adults who have no secondary education but
wishing to have it, public and private employees who have no secondary education
but are required to have it, COBET leavers and secondary school leavers who are
wishing to re-sit CSEE and ACSEE (MOEVT, 2013).

2.3.4.4 Awards and Certification
Upon the completion of SE-ODL in stage II and stage III, both IAE and NECTA
offer completion certificates to graduates. These certificates include the Leaving
Certificate which is offered by IAE to the graduate who studied at the registered
centre and approved to have successfully completed the programme. And the
academic certificate prepared by NECTA and offered to the learner who had done
CSEE or ACSEE and successfully attained the required grades of performance.

2.4 The Conceptualization of LSS
LSS is a common phrase mostly used in ODL education model for many years now.
This has been described several times by many scholars, especially when they were
informing much about quality issues in ODL programmes. Wright (1991) defines
LSS as the requisite student services essential to ensure the successfully delivery of
distance learning experience. Tait (2003) also defines it as the range of services both
for individual and students in groups which complement the course material or
learning resources that are uniform for all learners in ODL programmes. Garrison
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and Bayton (1987) add that LSS they include resources that a learner or group of
learners in ODL programme can access in order to carry out a learning process.

Porter (1998) adds that, these are services which are planned to clear up all kinds of
learning obstacles which may face a student during learning process. These include
tutoring and teaching activities, counseling and guidance, learning skills,
instructions, childcare, providing feedback to students, provision of materials,
establishment of study groups and centres, library services, provision of
assignments, student-tutor contacts and provision of both administrative and
financial information. In general, LSS aims to provide all information which learners
need, encourage students to fully utilize the available facilities, motivate learners to
assimilate what they learn, provide necessary counseling and guidance and create a
friendly environment among students, the faculty and the administration (Chander,
1998). Therefore, LSS are all activities designed by ODL institution to assist a
learner or learners in the cognitive, affective, and systematic realms of the learning
process.

2.4.1 Categories of LSS
In widening the concept of LSS, some scholars have tried to categorize them in
various categories, including Tait (2003) who categorizes them into cognitive,
affective and systemic. Here, cognitive includes supports that develop learning,
affective includes emotions that sustain learning success and systematic includes
support which help a student to manage rule, thus maintain persistence. Simpson
(2000) on his side, categorizes them into academic and non-academic services,
where academic services include printed modules, multimedia academic materials,
tutorials and library services and non-academic includes pre- enrollment services,
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orientations, counseling, student associations, financial and administration
information.

LSS can also be categorized into ICT-based and Non ICT-based where ICT-based
include video conferencing, interactive radio counseling, teleconferencing, e-library
and e-mails services, while non ICT-based includes pre admission counseling,
induction meeting, study material, home assignment, face to face lecturing and
library services (Ghosh, 2009). Furthermore, Wiesenberg and Stacey (2005) identify
three inter-related categories of LSS simply, teaching support (to the teaching staff),
learning support (to learners), and administrative support (to both faculty members
and students during learning period). And Garrison (1989 as cited in Gao, 2012)
indentifies LSS as human and non-human resources that help students to finish and
pass their educational transaction.

2.4.2 LSS in ODL Programmes
Many researchers including Prideaux (1989), Krishnan (2012), Tait (2003), Cosmas
and Mbwete (2009) and Bhalalusesa (2008) argue that LSS is the key success of any
ODL programme, it is the most essential tool in any ODL programme that should be
provided by an ODL institution to its students so as to ensure leaner‟s satisfaction
before, during and after the learning process. LSS helps ODL students to realize the
instructional objective of the course by minimizing the negative effects of isolation
and lack of regular contacts (Croft, 1991 as cited in Krishnan, 2012). LSS like study
materials, tutor support, counseling and effective information play a big role in
building student‟s sense of confidence, self esteem and progress (Tait, 2003). They
also contribute much to the reduction of student drop-out and late completion rate;
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hence LSS improves learning, recovering performance and finally helps in achieving
goals.

Generally, the main objective of LSS in ODL programme is to provide all
information which learners need, to encourage students to utilize the available
resources, motivate learners, to provide counseling and create friendly environment
among students (Chander, 1998 as cited in Kas, n.d.). Others argue that LSS has
been a central issue of interest to ODL education model since it has been a great
contributor to learner‟s persistence and success in the learning process. LSS in ODL
programmes had traditional support service to modern support services which are
more advanced with contemporary computerized tools and methods.

2.4.3 Development of LSS in ODL Programmes
The history of learner support services to ODL students goes back to 1887 when
William Briggs pioneered a work of support services to students who were studying
at the University of London via distance education programme (Tait, 2003). Here
Briggs provided correspondence tuition scheme through postal services together
with face to face evening teaching. In 1969 the Open University of United Kingdom
(OU-UK) was established, this initiated modern ways of supporting ODL students,
including face to face tutorials, establishment of study centres, counseling services
and tutor-students contacts, these practices spread all over the world in other open
colleges. In Africa, the University of South Africa (UNISA) started to provide
inadequate LSS to distance learners by 1946 (SAIDE, 2013 cited in Nonyongo,
2002).
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Recently, the effective provision of learner support services is widely increasing and
being recognized as an essential component of any ODL programme. Nowadays,
there has been an enormous growth in interest and indeed institution commitment
even in time of financial constraints to support students (Tait 1995 as cited in
Krishnan, 2012). On other side, it is reported that the innovation of modern
technology has promoted greatly the application e-learner support services like eregistration,

e-reminders,

e-tutorial

letters,

internet

access,

e-library,

teleconferencing, mobile learning and use of social networking sites in many ODL
institutions. Through the use of these services, ODL programmes have been
modernized with digitalized material and sophisticated courses, hence a student can
access LSS anywhere instead of travelling a long distance (Paul, Primrose &
Chrispen, 2012).

LSS in SE-ODL Programme in Tanzania
From the SE-ODL programme implementation guideline which was released by
MOEVT in 2013 it is stated that the achievement of distance learners is determined
by the extent and level of support they get from others including peers, facilitators
and the organizers. LSS are vital for ODL learners as they enable them to stay
motivated and ready to face challenges encountered while learning (MOEVT, 2013).
Moreover, the guideline insist that SE-ODL providers need to provide support
services in order to facilitate effective learning and enable learners to achieve their
intended goals. Such kinds of LSS which have been insisted by MOEVT are such as
administrative support services, face to face tutoring, provision of assignments and
guidance and counseling services to students.
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2.5 Empirical Studies
Several research studies concerning Learner Support Services (LSS) for ODL
students in distance education institution have been done by different scholars
worldwide. Here down are some of these related studies by from Outside Africa,
from other African countries expect Tanzania and lastly specific studies from
Tanzania.

2.5.1 Review of Related Studies from Outside Africa
In Malaysia, Sim, Atan and Idrius (n.d.) made a study at the School of Distance
Education (SDE) of Universiti Sain Malaysia (USM) and revealed that the annual
residential intensive course, modular printed learning materials, academic planner,
the university library, the academic guide book and video conferencing were among
the LSS perceived to be useful by the students in the learning process. In this study,
the annual residential intensive course was perceived to be the most useful LSS since
they assisted students in their learning process. This was followed by modular
printed learning materials, library services, academic planner and video
conferencing. On the other side, student associations, counseling services, students
bulletin and supplement materials perceived to be poor useful LSS to ODL students.
Krishnan (2012) did a study in India comprising 650 ODL learners from four
Distance Educational Institutions (DEI‟s) in Kerala provinces found that, the DEI‟s
provide a number of LSS to its learners like supply of study materials, counseling
programmes, enquiry services, assignments and study centres. It was also found that
supply of study materials was one of the important LSS to DEI‟s students; this was
one among the interested LSS in DEI‟s. Similarly, the personal contact programme
was found to be below the level of expectation and most tutors were found to be
inexperienced in the field of distance teaching. For the case of spread-out of LSS in
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DEI‟s; the researcher found that the provision of distance education institutions in
India are few and far between the quality and standard of these services are too poor.
Therefore, service providers should strengthen their present system of their LSS so
as to improve learning.
From the United Kingdom (UK), Simpson and Gibbs (2004) report that the United
Kingdom Open University (UK-OU) has managed to institute various specific LSS
to her ODL students, including the establishment of thirteen (13) regional centres,
260 study/learning centres, students opportunities to be linked with tutors (1 tutor to
25 students), students access to personal tutor counselors and limited residential
school experiences are provided.
The study done by Ghosh (n.d) in India, at the Netaj Subhas Open University
(NSOU) investigating the provision of LSS reveals that at NSOU both ICT-Based
and Non ICT-Based LSS were provided by the institution to its ODL students.
Starting with non ICT-Based LSS; pre-admission counseling, induction meeting,
study materials and contents, face to face counseling, personal contact programme,
home assignments, special lecture programme, library facilities, meet student
programme and financial assistance were mostly LSS provided by the institution. On
the side of ICT-Based LSS, video conferencing, audio-video cassettes, interactive
radio counseling, teleconferencing and e-mail service were mostly provided by
NSOU to ODL students. In this study, it was revealed that NSOU study centres
provide specific LSS, including information, admission services, library services,
engagement of counselors, holding of contact programme and examination centre.
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2.5.2 Review of Related Studies from Africa
In Africa, several studies has been conducted by different scholars pertaining LSS
for ODL students including that of Ndudzo (2013) at the Zimbabwe Open University
(ZOU) which evaluated the usefulness of LSS provided by ZOU. Here, it was found
that instructional deliveries are the most LSS frequently used by learners, these
includes printed learning materials, tutorials, orientations and regional centres based
services. On other side, it was found that communication facilitation services such as
counseling and guidance services and ZOU websites were the least used LSS at
ZOU. In concluding, the study suggested that academic services such as tutorials,
printed learning materials and library services have to be improved immediately so
as to bring effective learning among ZOU students.

Another study was conducted in Zimbabwe done by Bhukuvhani, et al. (2012)
investigating science practical work instructional technologies at the Bindura
University of Science Education‟s Virtual and Open Distance Learning (VODL)
programme. At this study it was found that tutors at VODL use more lecture notes
and internet downloads than other instructional technologies. Also it was found that
students at VODL were also serviced with laboratory practical sessions, here only
28.6% of the students were said to attend laboratory practical frequently while
57.7% used it to some extent.

In Nigeria, Patrick and Iherjirika (2012) made a study at the National Open
University of Nigeria (NOUN) investigating the provision of LSS to NOUN distance
students. Under this study, it was found that the provisions of learning materials,
weekend tutorials, counseling services, workshops and orientation and examinations
were considered as important LSS by both male and female students at NOUN Port
37

Harcourt study centre. While, virtual library services was rejected by both male and
female students hence become unimportant LSS at NOUN. The study also added
that the quality of course materials, weekend tutorials and NOUN websites were
considered to be satisfactory LSS to all students, while administrative support and
time of providing learning materials were seen as unsatisfactory LSS to NOUN
students.

The study done from South Africa by Kilfoil (n.d.) at the University of South Africa
(UNISA) reports that LSS for ODL students at UNISA is something crucial recently,
UNISA has developed various initiatives for improving distance learning, these
includes managed open admission, establishment of an extended-tutor-system more
integrated with mainstream academic departments, a more technology-enabled
system for registration and student tracking as well as a more access to technology
for students. The study also adds that at present, teaching is mediated through print
study packages, also face-to-face tuition is also provided by lecturers in their offices
or at literacy centres around South Africa.

Another study by Pityana (2009) from the University of South Africa (UNISA) who
found that at UNISA, ODL students contact physically at the university campus or
out the campus, while others through a developed student free portal called
“MyUnisa” so as to enhance LSS to ODL students. This system may supplement
and enhance academic interaction and improve communication between UNISA and
its students, it also provide opportunity for engagement among students. Under
myUnisa, submission of assignments and updating contact details is easily done,
accessing to administrative information such as academic records, examination
results and dates, and financial records may also be recruited here. Additionally,
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resources and files are easy to access and official study materials can be downloaded
here if required. Students who join myUnisa get free email account called „myLife‟
for their communication with tutors and mates.

In Namibia, Mowes (n.d.) made a study at the University of Namibia specifically at
the Centre for External Studies evaluating the provision of LSS to ODL learners in
the northern campus. Here it was reported that about fourteen (14) LSS covering
both administrative and academic support services were available at the northern
campus, including study facilities, library and photocopying facilities, access to
computers, internet, e-mail, audio/video facilities, study groups, counseling,
orientation for new students, vacation schools, face-to-face tutorials, and interactive
video-conference tutorials. In additional, the study also reports that more than half of
the respondents made usefulness of library facilities, study facilities, photocopying
facilities, study groups and vacation schools. It also indicates that almost 80% of the
respondents did not make use of modern information and communication technology
(ICT) services including access to computers, internet services, and e-mail access.

Another study from Namibia which was done by Haufiku (n.d.) at the Namibian
College of Open Learning (NAMCOL) reveals that the printed learning materials are
the most important determiner in the quality of the LSS provided by the college to
ODL students. The study adds that this is the concrete frontier of quality assurance
for ODL programmes provided by NAMCOL. In this study, it was found that,
though learners receive a copy of the NAMCOL study guides book, it was never
explained to learners, and they never use it. For the case of NAMCOL orientation
workshop, the results revealed that the respondents were not satisfied with the
effectiveness and value of these workshops. At the conclusion, respondents provided
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some recommendations that would be employed by NAMCOL to improve LSS,
these include timely provision of feedback, and increase of tutoring sessions and
institution must provide variety of LSS such as study skills and personal counseling.

2.5.3 Review of Related Studies from Tanzania
From Tanzania, several studies has been conducted by different scholars pertaining
LSS for ODL students, including that of Nihuka (2013) which was conducted at the
Open University of Tanzania (OUT) investigating student support at OUT for the
past twenty years. Here it was reported that student support services at OUT have
evolved from typically traditional to a technology-enhanced student support.
Formerly, student supports was typically traditional characterized by limited
application of ICT‟s, dominant use of print study materials, delays in delivery of
study materials and lack of regular communication. But recently, OUT students
witnesses improvement in LSS in terms of timely delivery of courses (via CDs and
MOODLE LMS), access to learning resources (via OUT‟s website and Portals of
other universities) and students-tutors communication and interactions has been
improved and well used. This has simplified course delivery and improved retention
and completion rate to ODL students.

Another study from Tanzania by Kissassi (2013) examined the provision of
assignments and face to face sessions (FTF) at OUT. In this study it was revealed
that at OUT various challenges including inadequate study materials, insufficient
tutors and late provision of students‟ assignments feedback forced OUT to eliminate
assignments in students‟ continuous assessment. It is further observed that
inadequate finance, material and human resources contribute to poor provision and
organization of FTF sessions, especially in region and district centres. Finally, it was
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also recommended that OUT should consider the re-introduction of assignments and
FTF since they enhance students‟ academic writing and search skills.

Another study done by Kabate (2014) at the Institute of Continuing Education of the
Open University of Tanzania (OUT) found that intensive face to face sessions were
regarded as the main resourceful support by students who were taking Diploma in
Primary School Teaching. This was seen as the only support that helps students to
get clarification of various issues from their tutor. The study also suggested that
some methodologies used in these face to face sessions should be modified.

Also, Kihwale (2013) made a study to explore the quality assurance in of Open and
Distance Learning (ODL) mode in Tanzania. In this study, the researcher also found
some major challenges that were hindering the quality assurance of ODL in
Tanzania, these were said to lack of National ODL policy, lack of home grown
quality assurance framework, lack of proper and reliable ICT infrastructure to
support the open and distance learning system and absence of adequate experts in
open and distance learning.

Luambano and Nawe (2004) investigated the usefulness of LSS, specifically the
internet use by students of the University of Dare es Salaam. Findings revealed that
majority of the students were not using the internet due to the inadequacy of
computers with internet facilities, lack of skills in the internet use among many
students and slow speed of computers. It was also revealed that most students who
used the internet did not use it for academic purposes. Finally the study suggested
that more computers connected to the internet should be provided and training
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should also be given to the students on the use of internet and other computer
applications.

2.6 Synthesis and Research Gap
Previous literature has shown that most of the studies concerning Learner Support
Services (LSS) for ODL students were done at college/university levels, specifically
in the correspondence colleges/open universities. Very few studies, especially from
Namibia and India were done at secondary education level specifically to secondary
education through ODL programmes (SE-ODL). In Tanzania, most of the previous
studies pertaining LSS for ODL students were mainly done at the Open University
of Tanzania (OUT), including that of Nihuka (2013) and Kissassi (2013). All of
these studies examined the provision of LSS to ODL students at OUT.
Consequently, issues about LSS for secondary education through ODL programme
(SE-ODL) in Tanzania remains unknown, something which left many unanswered
questions to SE-ODL stakeholders. There is no doubt that SE-ODL programme like
many other ODL programme in the world has got LSS for its students, but the
question remains to be, what are these LSS provided by IAE to SE-ODL students?,
how effective are they used by students? And what other best LSS may be employed
to SE-ODL programme? Therefore, the present study was set to answer those
questions and fill this gap of knowledge.

2.7 Conceptual Framework
This study was focused on assessing LSS for SE-ODL students, specifically at the
IAE. The conceptual framework below has been adopted from the concept of
Goodlad Model of 1979 and also developed by Akker in 2013. Under this model,
any curriculum might be represented into three distinctive levels, including the
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intended, implemented and attained levels. Here, intended level is represented by
programme documents and instructional materials at national or ministerial level.
The implementation level is represented by all activities taking place at a
school/college within or out the classroom including teaching and learning activities
and the attained is represented by student‟s experiences and results (Verschut and
Bakker, 2010).

In this study, the intended level is represented by various government or ministerial
policies, directions or guidelines, specifically on the provision of LSS to SE-ODL
students, these may include SEPD, programme implementation guidelines and
curriculums and learning contents. At the implementation level, the study looks on
the implementation of what has been instructed by the documents specifically at the
region/centre‟s level, here the applicability of various LSS including academic, non
academic and ICT based are checked out. While attained level presents the
results/outcomes that will be obtained specifically to SE-ODL students, these may
include learner‟s satisfactory, improved learning and student‟s performance.
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Figure 2.1: Conceptual Framework
Source: Modified from the Concept of Goodlad Model (1979).
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CHAPTER THREE
METHODOLOGY
3.0 Introduction
This chapter explains the protocols through which this study was conducted. The
subjects from where data was collected are described in detail. The research
approach together with sampling procedures that were used to find respondents are
well explained. In this chapter, data collection procedures and the instruments that
were used in the study are plainly explained. The study‟s validity and reliability
along with ethical issues are well stipulated and the data analysis process that
explains how the responses from the survey were quantified in order to meet
objectives of the study.

3.1 Research Approach
This study mainly adopted qualitative research approach and to every little extent
quantitative research paradigm was used to support the study, especially in
complimenting qualitative data so as bring reliable meaning by showing trends of a
certain situations or cases in terms of measurement of quantity or amount. Bulsara
(2003) reports that through the use of these two research approaches, variation in
data collection leads to greater validity and it ensures that there are no gaps to
collected information, or data.

Qualitative research approach specifically phenomenology were chosen since it
often focuses on describing what all participants have in common as they all
experience a phenomenon. Parkinghorne (1989) adds that phenomenology can only
collect data from individuals who have experienced with the phenomenon and these
may be collected through interviews and observation. Therefore, in this study,
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phenomenology is concerned with providing detailed description about various types
of LSS services provided by IAE to SE-ODL students such as academic, non
academic and ICT-based support services, measuring the usefulness of these LSS in
the two SE-ODL centres and suggesting new LSS those may be employed by the
IAE to SE-ODL students so as to improve learning.

3.2 Research Design
In this study, a case study design was adopted because it is suitable for collecting
information in an in-depth manner that it involves an extensive exploration of a
single unit of study, which may be a person, family, community, or institution.
Krishnaswami (2002) adds that this gives the researcher a wide range of insights into
human life which cannot be gained through a general survey. Therefore, case study
design was employed basing on Goodlad‟s Model of 1979. Here, the researcher
focused on gaining in-depth understanding of programme documents such as the
guidelines and syllabuses, especially on LSS to SE-ODL students, its
implementation at the school/classroom level, and the results attained by SE-ODL
students. This study was qualitative in nature, and through questionnaires,
interviews, observation and documentary review, the researcher managed to obtain a
true picture of LSS and their usefulness at SE-ODL centres. The sample size was
limited to seventy respondents from the IAE Dodoma Region. And, a thematic
analysis technique was used to analyze data where researcher remained open to
supervisor‟s criticism, guidance and recommendations.

3.3 Location of the Study
The study was conducted in Dodoma Region, specifically at the IAE region
headquarter and in its two SE-ODL centres. Dodoma Region is found in the central
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part of Tanzania where Dodoma Town which is the capital city of the country is
found. The Regional is about 480 km from the City of Dar-es Salaam, it has got a
total area of 41,311 km2 with a total population of 2,083588 people (2012 national
census). The Region residents are mostly agriculturists, pastoralists and traders and
the dominant ethnic groups in the area includes Gogo, Warangi and Sandawe.
Within the Region, educational activities are experiencing rapid growth due to the
rise of socio-political and economic activities. Now, the region has got the total
number of 752 primary schools, 215 secondary schools, five colleges and two
universities. This Region was purposively selected to a base of this study because it
has got enough SE-ODL centres to hold this study. Also, Dodoma Municipal is the
researcher's home place, thus being familiar with the environment and the culture of
the people was regarded as a factor in the choice of study area.

Figure 3.1: A Map Showing the Location of Dodoma Region
Source: Google Map (2015).
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3.4 Study Population
Due to the limitations of fund and time, the sample was limited to seventy (70)
participants, this include one (1) Region Resident Tutor (RTT), one (1) Programme
coordinator, eight (8) tutors and sixty (60) SE-ODL students. In this study, students
held a higher number of population because they are direct beneficiaries of these
learner support services provided by IAE; therefore, they were sought to be a good
position to present much information relevant to the study, also tutors were involved
because they are straightly facilitating teaching and learning process in these centres
and the RRT together with programme coordinator were involved due to their virtue
position at the IAE as the core implementers and sole supervisors of the SE-ODL
programme within the region.

3.5 Sample and Sampling Procedures
Sampling is defined as the strategy which is used to select a sample of participants
from the whole population to gain information about the larger group. A sample,
therefore, refers to a group of study participants drawn from a population to
represent the whole population. In this study, both simple random sampling
technique and purposive random technique sampling were used by the researcher to
find the sample for this study.

3.5.1 Simple Random Sampling Technique
This is a sampling method which is based on the assumption that each person in the
population has the probability of being selected to participate in the study. Omari
(2011) adds that simple random sampling is used to obtain a group of individuals
from the large group where all individuals in the group have equal chances and
independent chances of being selected as members of the sample. In this study,
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simple random sampling was used to find sixty (60) students, from two SE-ODL
centres who were involved in the study. Also, students‟ willingness and researcher‟s
accessibility were also considered under this technique. The gender proportion rate
of 50 by 50 to both male and female was greatly regarded during the selection of
students.
3.5.2 Purposive Sampling Technique
This is also a sampling method that seeks only participants with certain
characteristics to represent the whole population in the study. Ary (2002) comments
that purposive sampling technique is done basing on the researcher‟s judgment.
Under this method, selection of eight (8) tutors from two SE-ODL centres was made.
Here tutors who had an experience of more than two years in the SE-ODL
programme who resided at the respective centre for a period of not less than nine
months were considered first under this group. Also, this method was used to find
the RRT and Programme Coordinator (PC) considering their working experience of
not less than three years in SE-ODL and the virtue of the position they hold in the
programme.
Table 3.1: Summary of Sample Categories and Number of Participants
Participants category

Number of Participants
IAE

Total

Centre X

Centre Y

Tutors

4

4

Students

30

30

34

34

RRT

1

Programme
Coordinator

Total

1

2

Source: Field data (2015).
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70

3.6 Data Collection Methods and Instruments
Basing on the nature of this study, both primary and secondary data were collected
so as to attain the study objective. Kothari (2004) defines primary data as the data
collected through direct communication with respondents or through direct
observation while secondary data are data that can be collected by visiting different
documents that have relevant information. In this study, primary data were collected
through direct observation, interviews, and questionnaires, while secondary data
were gathered through documentary review.

3.6.1 Questionnaires
Under this method, both open and closed-ended questionnaires were prepared and
given to the participants (only tutors and students). Closed questionnaires were used
since they are easier to analyze and simple to administer because each item is
followed by alternative answers, while open questionnaires were used because as
Dillman (2000) argues, they allow respondents to give answers in their own view.
Therefore, to students the questionnaires were administered in the class by the
researcher in collaboration with the centre coordinator, and to tutors the
questionnaires were administered by the researcher in the tutor‟s office. Before
commencement of each questionnaire filling session, the researcher tried to explain
the purpose of this research and ensured them with security, credibility and
confidentiality. Both students and teachers were instructed to complete their
questionnaires anonymously and they were emphasized to be honest in the filling
questionnaire. This was done in the time of not more than 1 hour and due to close
follow-up and respondents‟ cooperation, all distributed questionnaire were returned
by to the researcher (See Appendices: 3 and 4).
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3.6.2 Semi Structured Interviews
As it was believed that the RRT and Programme Coordinator are more conversant
with issues concerning LSS at the IAE, specifically on SE-ODL programme.
Therefore, a semi structured interview that involved a series of both open and closed
ended questions was only used to this group of respondents. Here, this method was
preferred because it is useful in the collection of rich qualitative data given its
flexibility, being focused and time-effective (Kothari, 2004). Therefore, interviewees
were given freedom to explain thoroughly as per each interview question. To avoid
interference of office/centre‟s schedules, the researcher gave the respondents a room
to decide a free time of doing interviews and this took a time of not more than one
hour. Interviews responses were tape recorded and at the same time the researcher
took notes on the respondent‟s responses. (See Appendices: 1 and 2).

3.6.3 Direct Observation
Through this method, the researcher intended to supplement the information
obtained from the respondents through direct observation. As Bhalalusesa (2008)
argues, observation method is used in the classroom to assess the effectiveness of
inputs and processes. Under this approach, the researcher remained as the nonparticipant observer and only watched the subject of this study with his knowledge
as a researcher, but without an active part in the underway situations. Using the
prepared observation checklist which included various LSS resources to be
observed, the researcher noted everything about the availability, quantity and
condition of these observed LSS resources. Doing this, the researcher managed to
get first hand information and experiences in the field that helped to cross-check
what is existing with regard to LSS for SE-ODL students comparing with the data
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that have been gathered from other tools like questionnaires and interviews and
documentary reviews. (See Appendices: 6).

3.6.4 Documentary Review
This was applied so as to enable the researcher to collect official documents from
IAE and study centres in order to make verification of what has been informed from
other tools. Such documents which were intended to be collected were listed in the
documentary review guide. These included documents like student assignments,
tutors attendance registers and centre‟s general time table, guidance and counseling
register and printed modules. In gathering these documents, the programme
coordinator was selected to be the main respondent who can easily access these
documents from the IAE region headquarter and its SE-ODL centres. Here, most of
the requested documents were handled on time to the researcher and deep
clarifications about them were provided by the programme coordinator (See
Appendices: 5)
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Table 3.2: A Summary of Techniques Used in Gathering Information
Research question

Techniques

Participants

Information to be
gathered

(1) What kinds of LSS

Questionnaire,

RRT, PC,

Kinds of LSS

does the IAE provide

interviews,

tutors and

provided by IAE to

to SE-ODL students?

documentary

students

SE-ODL students

(3) How do these LSS Questionnaire and

RRT, PC,

Usefulness of these

given to SE-ODL students interviews

tutors and

LSS to SE-ODL

get used?

students

students

review and
observation

(4) What are the best LSS

Questionnaire and

RRT, PC,

New LSS which

which may be employed

interviews

tutors and

may be employed

students

by IAE to improve

by IAE to SE-ODL

student‟s learning.

students?

Source: Field Data (2015).
3.7 Validity and Reliability
Babie (2004) defines validity as the extent to which the concept one wishes to
measure is actually being measured, and Patton (2002) defines reliability as the
consistency with which repeated measures produce the same results time and across
observers. Both validity and reliability are important in analyzing the
appropriateness, meaningfulness and usefulness of the study by ensuring that the
research findings are due to the study and not any other possible extraneous variable.

In order to ensure validity and reliability in this study, a pilot study and triangulation
techniques were implemented. Fraenkel and Wallen (2000) define a pilot study as a
small scale study administered before conducting an actual study. Here, immediately
after constructing the research instruments, i.e. questionnaire, interview questions,
observation checklist and documentary review guide, the researcher consulted the
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research supervisor to assess their appropriateness and provide useful suggestions so
as to make them valid. Thereafter, a pilot study was conducted by the researcher a
tone SE-ODL centre to see if they were obtaining the required information. Few
items of these instruments were re-modified to improve their quality, thus increasing
its reliability.

On the side of triangulation, the researcher used two forms of triangulation
techniques to ensure validity and reliability of the study findings. A triangulation
technique refers to the use of multiple data-collection methods, data sources,
analyses, or theories to increase the soundness of the research findings. As Nieveen
(2010) asserts, triangulation is important in order to improve the reliability and
validity of the findings. Therefore, under this method, the researcher used four data
collection methods, including questionnaires, semi-structured interviews, direct
observation and documentary review so as to attain validity and reliability of the
study. Also, collection of data from wide range of sources (respondents) was used as
another form of triangulation technique. Here the study included various respondents
from several categories, including RRT, PC, tutors and students. The researcher
established the degree of equivalence over ideas between respondents. Borg and Gall
(1985) point out that validity of an instrument is improved through expert judgment.

3.8 Ethical Consideration
Before going to collect data, a special permit from the Director of Postgraduate
Studies of the University of Dodoma was requested. This permit was used to
introduce the researcher at the IAE regional headquarters and to obtain other letters
of introduction from the Regional Resident Tutor (RRT) at the IAE region
headquarter to SE-ODL centre coordinators asking them to allow tutors‟ and
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students to participate in the study. The whole process of data collection was
carefully done by a researcher. Nobody was allowed to access the collected study
information unless authorized to do so. Without interfering office or centre‟s
working schedule, the researcher gave a room for respondents to decide a free time
for conducting data.

Before the commencement of data collection from the respondents, the researcher
tried to explain the purpose of the study to the respondents and ensured them with
security, credibility and confidentiality. Participants‟ participation willingness was
considered too; also smartness, personalities, punctuality, transparency, time
management and positive collaboration with IAE management were assured to the
maximum. Objectivity was ensured during data collection process in order to avoid
bias and misjudgments.

3.9 Data Analysis
As soon as possible, after collecting data, thematic analysis techniques were used to
analyze data from questionnaires, interviews and direct observation, here data were
read many times, coded and organized into themes and concepts of manageable
units. Kombo and Tramp (2006) asserts that thematic analysis methods describes and
present the findings of the study where major concepts or themes are identified. For
the case of data from documentary review, narrative analysis technique was used to
analyze this type of data. Information obtained from John Hopkins University (2008)
reveals that narrative analysis seeks to understand human experience and social
phenomena through the form and content of stories analyzed as textual units.
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Again, direct quotations of informant‟s expressions, documents and pictures were
used to enrich descriptions of data from direct observation, interviews and
questionnaire. To some extent, content analysis was used to present quantitative data
especially when trying to show trends of a certain situations or cases in terms of
measurement of quantity or amount; here presentation of data in terms of numbers,
frequencies and percentages were done.
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CHAPTER FOUR
PRESENTATION OF THE FINDIGS
4.0 Introduction
This chapter presents the findings obtained from the field, i.e. the IAE Dodoma
Region headquarters and its SE-ODL centres (hereby named centre X and Y). The
research tools used to collect data were interviews, questionnaires, documentary
review and observation. The findings are organized and presented according to
research objectives. Collected data were analyzed manually and well presented in
forms of tables with numbers, frequencies and percentage, followed by a brief
explanation of the contents presented. Few responses from respondents reflecting
same themes are grouped together based on the meaning they conveyed. This
chapter begins with descriptive analysis of the respondents followed by presentation
of the findings.

4.1 Descriptive Analysis
This section presents the information related to respondents‟ characters. The
information presented here include; respondents‟ location, category, their biographic information, education level and work experiences.
Respondent’s Location Analysis
Table 4.1: Frequency and Percentage Distribution of Respondents by Location
(N=70)
Location

Frequency

Percentage

IAE Region Headquarter

2

2.8

Centre X

34

48.6

Centre Y

34

48.6

Total

70

100

Source: Field Data (2015).
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Data contained in the Table 4.1 indicates that respondents from centre X and Y held
48.6 % each, while respondents from the IAE region headquarters were only 2.8 %
of the total 70 respondents.
Respondents’ Category Analysis
Table 4.2: Frequency and Percentage Distribution of Respondents by Category
(N=70)
Location

Frequency

Percentage

RRT

1

1.4

Programme Coordinator

1

1.4

Tutors

8

11.4

Students

60

85.7

Total

70

100

Source: field Data (2015).
Table 4.2 express as that in this study, students formed highest number of
respondents with 85.7% of all respondents followed by tutors who had 11% and,
lastly, the RRT and programme coordinator both formed only 1.4% of the total 70
respondents in this study.

RRT and PC Bio-graphic Information
Table 4.3: Biographic Data of RRT and PC who Participated in the Study
(N=60)
S/n

Respondents

F Gender

Age

Acad.

Qualification

Teach. Exp

Level
1

RRT

1

female

45-50

Degree

Teacher

Above 5 years

2

PC

1

male

35-40

Degree

Teacher

Above 5 years

Key: Acad. Level=Academic level, Teach. Exp=Teaching Experience
Source: Field Data (2015).
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Data shown in the Table 4.2 informs much about biographic data of the RRT and
Programme Coordinator (PC). Here the RRT was a female who is between 45-50
years old; she is a teacher, holding an education of degree level with above 5 years
teaching experience. While the PC was a male aged between 35-40 years, a degree
holder teacher with more than five years of teaching experience.
Students Bio-graphic Information
Table 4.4: Biographic Data of Students who Participated in the Study (N=60)
S/n

1

2

3

4

Biographic

Variable

Variables

Description Centre X

Gender

Age

Class stage

Job possession

Centre Y

Total

f

%

F

%

f

%

Male

15

50

15

50

30

50

Female

15

50

15

50

30

50

10 15

-

-

1

3.3

1

1.7

16-20

16

53.3

11

36.7

27

45

21-25

10

33.3

15

50

24

40

26-30

2

6.7

4

13.3

6

10

Above 30

2

6.7

-

-

2

3.3

Stage 1

15

50

15

50

30

50

Stage 2

15

50

15

50

30

50

Yes

9

30

5

16.7

14

23.3

No

21

70

25

83.3

46

76.7

Key: f= frequency, %= Percentages and N= number of respondents
Source: Field Data (2015).
Data contained in Table 4.4 clarify that in this group of respondents, equality
representation to male and female respondents together with stage 1 and stage 2
respondents were forward considered. On the side student‟s age, 45% of the
respondents were between 16-20 years old followed by 21-24 years old whom
covered 40% of the respondents. Only 1 (1.7%) of the total respondents had a lowest
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age of between 10-15 years old. On the side of job possession, data presented in
Table 4.4 shows that majority of the respondents under this category (76.7 %) had no
job while the remaining 23% said to have jobs some of them were drivers, security
guards, tailors, office attendants, electrician and nurses.
Teachers Bio-graphic Information
Table 4.5: Biographic Data of Teachers who Participated in the Study (N-8)
S/n

Biographic Variables

Variable
Description

Centre X
f

1

2

3

4

Age

Gender

Academic level

Prof. qualification

%

26-30

Centre Y

Total

f

%

f

%

1

25

1

12.5

31-35

1

25

2

50

3

37.5

36-40

3

75

1

25

4

50

Male

2

50

2

50

4

50

Female

2

50

2

50

4

50

Degree

3

50

4

100

7

87.5

Masters

1

50

1

12.5

Teachers

4

100

4

100

8

100

4

100

2

50

6

75

2

50

2

25

Others
5

Teaching experience

2-3 years
4-5 years

Key: f= frequency, % = Percentages and N=Number of respondents
Source: Field Data (2015).
Details from the Table 4.2 reveal that to tutors, male and female respondents were
equally represented at 50% each. On the case of age, 50% of all 8 respondents were
between 36-40 years old while 37.5% of them were between 31-35 years old, and
only 1 respondent was between 26-30 years old. Again, 100% of the respondents
were professional teachers whereby 87.5% of them were degree holders and only
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one had a master degree. Here 75% of them had a teaching experience of 2-3 years
and the rest 25% had a teaching experience of 4-5 years.

4.2 Summary of the Findings by Research Questions (RQ)
4.2.1 RQ1: What Kinds of LSS does the IAE Provide to SE-ODL Students?
The first research question of the study aimed to discover the kinds of LSS provided
by the IAE to SE-ODL students. Here respondents were asked to identify the kinds
of LSS which are available in their SE-ODL centres. Data pertain this objective were
collected through questionnaire from tutors and students from centre X and Y,
interviews from RRT and PC of the IAE region headquarters, documentary review
(using documentary review guide) and observation method. Under this objective, the
researcher categorized these LSS into three categories, including academic LSS, non
academic LSS and ICT-based LSS. Semi-structured interviews and questionnaire
results were merged together to give same picture of the findings. Findings of this
research objective are presented in the Table 4.6.
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Table 4.6: Respondents Response about Kinds of LSS Provided by IAE to SEODL Students (N=70)
Available
S/n

Academic LSS

Frequency

Percentage

1

Face to face tutoring session

70

100

2

Peer contacts

58

82.9

3

Provision of assignments

55

78.6

4

Provision of printed learning

50

71.4

materials
5

Student-tutor contacts

48

68.6

6

Laboratory scientific experiments

46

65.7

7

Vacation workshops and study tour

5

7.1

8

Library services

1

1.4

Non Academic LSS
1

Guidance and counseling services

45

64.3

2

Orientation programmes

33

47.1

3

Programme/course guide book

19

27.1

4

Students association/union

18

25.7

12

17.1

Provision administration and
5

financial information

6

Hostel services

3

4.2

7

Disability services

1

1.4

ICT-Based LSS
1

Help line

12

17.1

2

E-Mail

5

7.1

Key: f= frequency, % = Percentages and N=number of respondents
Source: Field Data (2015).
In the Table 4.6 are the respondents‟ responses over the kinds of LSS which are
provided by IAE to SE-ODL students in Dodoma Region. The researcher
categorized this information into three categories of LSS including; academic LSS,
non academic LSS and ICT-based LSS. Starting with academic LSS; here, all
respondents in this study confirmed that face to face tutoring session was the most
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academic LSS provided by IAE to SE-ODL students in Dodoma Region. This was
followed by peer contacts (82.9%), provision of assignments (78.6%) and the
provision of printed learning materials to SE-ODL students which were mentioned
by 71.4% of the respondents. Confirming about face to face tutoring services, one of
the respondents has this to say:
…In our two existing centres, students in every week days are
mostly serviced through face to face tutoring which is provided for
three hours(from 03:00 pm up to 06:00 pm). Students also often
meet with their tutors during weekend for test and other learning
activities… (Field interview in May 2015)
Moreover, student-tutor contact and laboratory scientific experiments were also
listed by 68.5% and 65.7% of the respondents respectively as other academic LSS
provided by IAE to SE-ODL students in Dodoma Region. On the other hand,
provision of library service was seen as the least provided academic LSS to SE-ODL
students followed by vocation workshops and study tours. These had only 1.4% and
7.1% of the respondents‟ responses respectively. Under this part, one respondent
who was interviewed about provision library services stated that:
…It’s real true that the absence of library services in our centres and
institution in general is a big threat to student’s learning and
academic progress. Normally, many students study their classroom
subject notice from previous students and few of them had privately
registered at the Government regional library… (Field interview in
May 2015)
On the side of non academic LSS, the findings presented in frequencies and
percentage report that guidance and counseling services were listed by 64.3% of the
respondents as the main non academic LSS provided by IAE to SE-ODL in the
Region. This was followed by provision of orientation programmes (47.1%), and
provision of programme/course guide book which was said by 27.1% of all
respondents. On this objective, one respondent whom was interviewed remarked
that:
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...orientation programme for newly enrolled students usually happens
at the first week of the new academic year, here students are enriched
with many information concerning SE-ODL programme. However
due to the tendency of many students to report late, most of them they
miss it… (Field interview in May 2015)
Again, data contained in Table 4.6 informs that disability services and hostel
services were reported by respondents as the less offered non academic LSS with
only 1.4% and 4.2% respectively. Respondents through interviews declared that
currently, the IAE does not facilitate any hostel service to SE-ODL students in all
the two centres. One respondent during interview claimed that:
…Currently we don’t have any disabled student in both two SE-ODL
centres within the Region; this situation makes their services not to be
seen openly. Once when we get them, the services will be provided
accordingly. (Field interview in May 2015)
For ICT based learner support services the data in Table 4.6 reports that IAE, at a
very minimal rate, provides only two ICT based LSS to SE-ODL students in
Dodoma Region. These are helpline and e-mail services. In scrutinizing more deeply
on why does IAE in Dodoma Region provide only these two ICT support services
and at the minimal rate, one respondent clarified that:
…the absence of computer lab and other ICT facilities in our centres
and at the IAE Region headquarters in general has hindered the
development of E-learning to our students. Very few students,
especially those who have computer skills visits IAE websites and
downloads materials… (Field interview in May 2015)
Along with the interviews conducted with the participants in the study, the
researcher reviewed documents which included centres general teaching timetable,
tutors classrooms attendance records, learning materials, previous examinations and
student‟s guidance and counseling register. These documents were obtained from
both centre X and Y. The summary of the documents findings are presented under
Table 4.7 below
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Table 4.7: Documentary Review Results about Kinds of LSS Provided by IAE
to SE-ODL Students
S/n

LSS

1

Face to face tutoring

DOCUMENTS
REVIEWED

COMMENTS

Centre General

Available and applicable, this

teaching timetable and

confirmed that face to face

tutors classroom attend

tutoring is effectively provided

records
2

3

4

Provision of

Learning materials

Were seen, many in number,

Supportive Learning

(modules) and modules

but no modules distribution

materials (modules)

distribution records

records

Provision of

Previous

Were available of both stages

Assignments

examination/test past

and seems to be provided

papers

frequently

Provision of

Student‟s Guidance and

Not seen, however few copies

guidance and

counseling register or

of student‟s statements

counseling services

reward/punishment

requesting apologies after

book

committing indiscipline
behavior were seen

Source: Field Data (2015).
From the retrieved documents, it was confirmed that face to face tutoring session,
provision of supportive learning material, assignments and guidance and counseling
services were among the kinds of LSS provided by IAE to SE-ODL students in
Dodoma Region. Here, various supportive documents such as tutors‟ classroom
attendance records, availability of learning modules, and presence of examination
past papers and assignments results and records were reviewed to confirm about the
availability of these LSS in Centre X and Y.
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Table 4.8: Observation Results about on LSS Resources that Enhance the Provision of LSS to SE-ODL Students
Centre X
SN

QUANTITY
1.

Classroom

6

2.

Tutors

10

3.

Text books and other learning
materials

4.

Laboratory premises,
apparatus and reagents

5.

Computers and other ICT
devices
Hostel

6.

Centre Y

LSS RESOURCES
CONDITION/
EXPLANATION

QUANTITY

CONDITION/
EXPLANATION

Good, but all of them are not owned
by IAE, they are hired from one
secondary school in the evening
session.
Very good, but all of them are part
time tutors hired from a certain
secondary schools
Not enough, and some of the
textbooks are out syllabus

4

Good, but all of them are not owned by
IAE, they are hired from one education
institution in the evening hours

8

Very good, but all of them are part time
tutors hired from different secondary
schools
Seen, but were few compared to the
number of available students

Available

Absent

Good, but not owned by the IAE,
rarely hired for doing students‟ for lab
experiments
Not seen

Absent

Good, but not owned by the IAE, rarely
hired for doing students‟ for lab
experiments
Not seen

Absent

Not seen

Absent

Not seen

Available but
No record

Available

Source: Field Data (2015)
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Available but
No record

The observation made by the researcher to confirm the provision of LSS in centre X
and Y revealed that six LSS resources that were purposely selected by a researcher
verified the provision of face to face tutoring sessions, provision of printed learning
materials, students-tutor contact and scientific laboratory experiments. Here in all
two centres there were enough classrooms and tutors though all of them were hired
form other education institutions. Presence of these resources helped to confirm that
face to face tutoring session and students-tutor contacts services are provided to SEODL students. Also, was observed that in all centres, there were few students‟
textbooks and other learning materials including modules. To some extents this
verified the provision of printed learning materials in these centres. And last, in both
centres (Centre X and Y) there was no scientific laboratory, instead the IAE was
sometime hires a laboratory from one education institution. This confirmed that in
Centre X and Y, laboratory scientific experiments services were provided to SEODL students.

4.2.2 RQ2: How Effective are the LSS Given to SE-ODL Students are Used?
At this research question, respondents were requested to say how they use, or how
their fellow use these LSS provided by IAE to SE-ODL students. Here, they were
required to measure this usefulness by selecting one usefulness option among the
given three Likert scales; the scale were never using, sometimes using or always
using. Data related to this research objective were collected through interviews with
RRT and PC of the IAE regional headquarters. Also through questionnaires
distributed to tutors and students of centre X and Y. In the data presented below,
interviews and questionnaires results were combined together to give a true picture
of the findings. Under this objective, the researcher continued to categorize these
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LSS into three categories, including academic LSS, non academic LSS and ICTbased LSS. Findings of this research objective are presented in Table 4.9
Table 4.9:

Respondents views on the Usefulness of LSS to SE-ODL Students
(N=70)
USEFULNESS
Never

S/n

Sometimes

Always

Academic LSS

f

%

F

%

F

%

1

Face to face tutoring session

-

-

23

32.9

47

67.1

2

Peer contacts

12

17.1

16

22.9

42

60

3

Provision of assignments

15

21.4

21

30

34

48.6

20

28.6

39

55.7

11

15.7

22

31.4

35

50

13

18.6

24

34.3

44

62.9

2

2.8

65

92.9

5

7.1

-

-

69

98.6

1

1.4

-

-

25

35.7

24

34.3

21

30

Provision of printed learning
4

materials

5

Student-tutor contacts
Laboratory scientific

6

experiments
Vacation workshops and study

7

tour

8

Library services
Non Academic LSS
Guidance and counseling

1

services

2

Orientation programmes

37

52.9

28

40

5

7

3

Programme/course guide book

51

72.9

12

17.1

7

10

4

Students association/union

52

74.3

6

9.6

12

17.1

58

82.9

12

17.1

-

-

Provision administration. and
5

financial information

6

Hostel services

67

95.7

3

2.8

-

-

7

Disability services

69

98.6

1

1.4

-

-

ICT based LSS
1

Help line

58

82.9

12

17.1

-

-

2

E-Mail

65

92.9

5

7.1

-

-

Key: f= frequency, % = Percentages and N=number of respondents
Source: Field Data (2015).
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Findings in the Table 4.9 portray that face to face tutoring were the most always
used academic LSS by SE-ODL students with 67.1% of the respondents‟ responses;
here, none of all respondents had never used this service. This was followed by peer
contacts service that had 60% of the respondents‟ responses confirming to uses or
their fellows using it always. Provision of assignments was the third always used
academic LSS with 48.6% of the respondents‟ responses. On the other side, a
laboratory scientific experiment was the highest sometimes used academic LSS with
62.9%.This was followed by provision of printed learning materials that had 55.7%
and student-tutor contact (50%). In getting more details concerning this objective
especially on provision of assignments to SE-ODL students, one respondent through
interviews argued that;
… in our centres, we normally provide both formative and summative
kinds of assignments to students. Within formative, we had these
weekly tests which are organized by tutors during weekend, truthfully
speaking, most of the students are interested with these kinds of tests
because they help them to make better preparation for their final
exams… (Field interview in May 2015)
On the other side, data in Table 4.9 continue expressing that 98.6% and 92.9% of the
respondents confirmed that themselves, or their fellow students had never used
library services and vocation workshops and study tour respectively. This situation
perhaps was contributed by the absence of library building at the IAE regional
headquarters as well as in its SE-ODL centres. But for the case of vocational training
and study tour, one respondent through interviews clarified that:
… its true that, for more than two years of being here, I had never
experienced any function of conducting a study tour and vocation
workshop in either of our two SE-ODL centres. Centres, even the
institution itself had never mobilized them to implement this activity.
It’s my hope that in the new academic year, the institution will put
this in its plans… (Field interview in May 2015)
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On the side of non academic LSS, data shown in the Table 4.9 spell out that 30%
and 17.1%of the respondents declared that guidance and counseling service and
students associations are always used by SE-ODL students in Dodoma Region
respectively. Moreover, orientation programme, programme/course guide book and
provision administration and financial information were mentioned to be used
sometime by few SE-ODL students. On the provision of guidance and counseling
services, one respondent reminded that;
… actually, we don’t have a specific office for implementing guidance
and counseling services here at the institute or even in centres, but
many students gets this services through their tutors. Reports show
that many students are counseled especially on academic issues, and
this service is undertaken as per counselors and counselee time and
space agreements… (Field interview in May 2015)
Moreover, it was also revealed that disability services and hostel services were never
used by majority of the respondents. Under this part, disability services were never
used by 98.6% of the respondents and hostel services were never used by 95.7% of
the respondents. Here, one respondent during interviews stated that:
… recently we don’t provide any accommodation services like hostel
and cafeteria services to our students, this is because most of them
their home place is here in town and few of who needs this services
are connected to rent various private rooms which are available here
in town… (Field interview May 2015)
As for ICT based LSS, the study found that the usefulness of two ICT-based LSS to
SE-ODL students is almost at very minimal rate. These results expose that only
17.1% and 7.1% of the respondents sometime use the help lines services and e-mail
services respectively. In other words, it can be expressed that 92.9% and 82.9% of
the respondents had never used helpline and email services. One respondent said
that:
… at the IAE regional office, there is a helpline that students and
other IAE stakeholders can use for inquiry. All matters concerning
this programme and other IAE activities may be asked form here.
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Unfortunately, the experience shows that, this service is ineffectively
used by students; however, very few SE-ODL stakeholders like
parents sometime use this... (Field interview in May 2015)

4.2.3 RQ3: What are the Best LSS which may be Employed by IAE for SE-ODL
Students?
This question aimed at finding other LSS those may be employed by IAE to SEODL students. Respondents were requested to suggest any other Learner Support
Services (LSS) that the Institute of Adult Education (IAE) may employ for SE-ODL
students so as to harmonize and improve the learning process. Data related to this
research objective were collected via interviews with RRT and PC of the IAE in
Dodoma regional headquarters and questionnaires distributed to tutors and students
of Centre X and Y. Data collected from interviews and questionnaires were
manually grouped and presented together to give through the same picture of the
findings collected. Findings of this research objective are presented in the Table
4.10.
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Table 4.10:

Respondents Responses about Proposed LSS for SE-ODL
Students (N=70)

S/n

Proposed LSS for SE-ODL Students

f

%

1

Establishment of new study centres in the District

38

54.2

2

Student bulletin board

34

48.6

Recognition and rewards for better performing
3

students

25

35.7

4

Meet the student programme

21

30

5

Sponsorship/loan programme for needy students

21

30

Reduction of programme fees and other
6

contributions

13

18.6

7

English speaking programme

10

14.3

8

Sports and entertainment activities

10

14.3

9

Stationery services

8

11.4

Key: f= frequency, % = Percentages and N=number of respondents
Source: Field Data (2015).
Data contained in Table 4.11 presents the respondents‟ suggestions over other new
LSS that the IAE may employ to SE-ODL students so as to improve learning and
living environment. From the findings, it was found that 54.2% of the respondents
proposed for the establishment of new SE-ODL centres at district level so as to
reduce students‟ congestion in centres found in regional headquarters. Again 48.6%
proposed the establishment of students‟ bulletin board as a means of simplifying
transfer of information between IAE and students or students by students.
Recognition and rewards to better performing students was mentioned by 35.7% of
the respondents. This was followed by meet the students programme (30%),
sponsorship/loan programme for the needy students (30%), reduction of programme
fees and other contributions (18.6%), English speaking programme and sports and
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entertainment activities both with 14.3% and centre stationery services with 11.4%.
one respondent through questionnaire wrote that:
…I propose that, the IAE should establish a sponsorship programme
or even provision of loan to SE-ODL students as it is done to
university students because most of us are coming from the poor
families. Many of us had terminated studies due to failing to afford
programme costs… (Field interview in May 2015)
Another respondent via interview declared that:
…I think, the IAE central office has to establish “meet the students
programme. This can be used as a platform for assessing programme
progress by observing challenges and opportunities facing SE-ODL
programme, evaluate them and work on them towards improving
it…” (Field interview in May 2015)

4.2.4 Pictorial Evidence on Provision and Usefulness of LSS to SE-ODL
Students
Apart from the research findings obtained from semi-structured interviews,
questionnaires, documentary review, and observation from RRT and PC of the IAE
region headquarters, and tutors and students of the SE-ODL programme in Dodoma
Region. Pictorial evidences (photographs) were taken to display the provision and
usefulness of few LSS in the two visited SE-ODL centres. These photographs
include IAE Region headquarters building where peer contact and where remedial
class for Centre X students normally happen, peers contacts and students doing an
assignments. All these photographs contributed much in confirming the realistic of
the obtained findings from the mentioned research tools.
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Plate 4. 1: IAE

Region

Headquarters

Building

where

Peer

Contacts,

Assignments and Provision of Printed Materials (modules) Happens

Source Field Data (June, 2015).
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Plate 4. 2: SE-ODL students of Centre Y Conducting a Discussion at the Centre
Campus

Source Field Data (June, 2015).
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Plate 4. 3: SE-ODL Students Doing an Assignment in Centre X

Source Field Data (June, 2015).
Generally, the presented photographic evidence support the findings that LSS to SEODL students in Dodoma Region are useful and that learners effectively use them
for their academic development. It also assures that the IAE region as the main
provider of SE-ODL programmes works close with SE-ODL centres towards
enhancing LSS to students.
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CHAPTER FIVE
DISCUSSION OF FINDINGS
5.0 Introduction
This chapter presents a critical discussion of the findings data presented in chapter
four about LSS which are provided by IAE to SE-ODL students in Dodoma Region.
The findings in this chapter have been discussed and interpreted on the bases of
conceptual framework and research objectives regarding the kinds of LSS which are
provided by IAE to SE-ODL students, the usefulness of these LSS to SE-ODL
students and suggestions of other best LSS those may employed by IAE to SE-ODL
students. Related studies reviewed in chapter two were also used to supplement this
discussion of the findings.

5.1 Kinds of LSS which are Provided by IAE to SE-ODL Students
This first research objective aimed to discover the kinds of LSS provided by the IAE
to SE-ODL students. Here respondents were asked to identify kinds of LSS the
available in their SE-ODL centres (specifically Centre X and Y of Dodoma Region).
Data pertain to this specific objective were collected through questionnaire from
tutors and students of these two centres, interviews with RRT and PC of the IAE
Region headquarter, documentary review (using documentary review guide) and via
observation method using an observation checklist. Findings of this research
objective are presented in Table 4.6 in the previous chapter. As it was done in the
previous chapter, the discussion of the findings here down are categorized into three
categories of LSS which are academic LSS, non academic LSS and ICT-based LSS.
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5.1.1 Kinds of Academic LSS
Findings presented in the first part of Table 4.6 in the previous chapter indicate that,
in Dodoma Region. The IAE provides various academic LSS to SE-ODL students,
including face to face tutoring session, peer contacts, provision of assignments,
provision of printed learning materials students-tutor contacts and laboratory
scientific experiments. On the other hand, very few respondents (below 10%)
mentioned vocational workshops and study tour and library services as other
academic LSS provided by IAE to SE-ODL in the Region.

Starting with face to face tutoring session, here a hundred percent of the respondents
who participated in this study confirmed that face to face tutoring session is the most
academic LSS provided by IAE to SE-ODL students in the Region. MOEVT (2013)
defines face to face tutoring as the mode of delivery of learning through ODL,
whereby learners have to interact with their facilitators at particular time for
discussion on how well they are doing. Here respondents through interviews
confirmed that in both two centres (Centre X and Y) within the Region, face to face
tutoring session are provided for three hours between 03:00pm and 06:00pm every
day (from Monday to Friday). It was also said that sometime students may plan with
their tutors to conduct face to face to face tutoring session during weekends.

In order to confirm this, the researcher also used documentary review method and
observation method; here some various written documents such as centre‟s general
teaching timetable and tutor‟s classroom attendance journals was reviewed to certify
the availability of this service in both two centres (see Appendixes 7 and 8). Also,
through observation (using an observation checklist) in both Centre X and Y the
researcher found that the IAE Dodoma region is providing face to face tutoring
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session. Here during data collection the researcher found students in the classroom
getting face to face tutoring sessions (see Table 4.8 in the previous chapter).
Although these classrooms were confirmed not to be owned by IAE Dodoma
Region, but its presence only plus the availability of reviewed documents which
helped a researcher to verify that face to face tutoring session was provided by the
IAE Dodoma Region as academic LSS to SE-ODL students.
The provision face to face tutoring session to SE-ODL which concurs with the study
conceptual framework in chapter two; this elaborates that the implementation of
certain LSS depends on what has been instructed by the Governmental policy/plan or
guidelines. Therefore, here, the provision of face to face tutoring sessions to SEODL students in Dodoma Region accomplishes the demands of the MOEVT through
its SE-ODL programme implementation guideline of 2013. In this guideline, it is
insisted that SE-ODL providers and other implementers including the IAE, should
provide face to face tutoring session to their students. Here the SE-ODL guideline
insists that:
…service providers are responsible for conducting face to face
sessions in which learners and facilitators meet in order to clear
doubts regarding their learning experiences… (SE-ODL Guideline
2013, 41)
Provision of face to face tutoring session to SE-ODL students has got many
beneficial to students themselves, tutors and the IAE in general. The model is said to
be the best way to learn, communicate and attain memories. It is the fact that all
meaningful relationships are developed through personal interactions with the
strongest connections made when there is time spent together; here learners can have
a chance to get a direct lecture from their tutors also student-tutor physical
interaction may be improved too.
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The finding on provision of face to face tutoring session correlate with the study
done in South Africa by Kilfoil (n.d.) at the University of South Africa (UNISA)
which reports that LSS for ODL students at UNISA is something crucial. Recently,
UNISA has developed various initiatives for improving distance learning; this
includes provision of print study package sand face-to-face tutoring sessions which
is done by lecturers in their offices or at literacy centres around South Africa.

Second, it was also found that a peer contact was another academic LSS provided by
IAE to SE-ODL students in Dodoma. This was confirmed by 82.9% of the total
respondents to be available in SE-ODL within this Region. At this part, it was also
informed that 82% of the students‟ respondents confirmed to meet with their peers
physically (face to face) for the sake conducting learning activities, including doing
group assignments and discussion. This was verified through observation made by
the researcher during data collection at the Centre X and Y. From Centre X it was
openly observed that normally students were meeting at the IAE head office building
during morning hours and at their centre in the evening hours and those from Centre
Y were often meeting at their centre during evening session. Here pictorial evidence
was taken from Centre Y showing students making contacting for the sake of
making discussion nearby their centre (see Plate 4.2 in the previous chapter)

Again, very few respondents (12%) especially those who have ICT skills and
devices claimed to be regularly contacting with their peers through social
networking sites (SNS). Here the researcher openly confirmed the presence of these
online learning groups from few students who claimed to contact through this
method for the same reason of learning. Equally, data collected through interviews
with RRT and PC confirmed that students regularly meet at their respective centres
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or at the IAE regional headquarters where there is one free classroom for contacting
and remedial session (see Plate 4.1 in the previous chapter). In addition, the RRT
insisted that peer contacts is forward encouraged by IAE since it promotes student
interaction and familiarity, develops oral communication and promote diversity
understanding among SE-ODL students.

The provision of this peer contact opportunity at the IAE centres to SE-ODL
students complies with the study conceptual framework of the study that the
implementation of this service fulfills the requirement of the SE-ODL programme
implementation guideline which was released by MOEVT in 2013. This guideline
demands all SE-ODL stakeholders (including IAE) to prepare competent
pedagogical skills for students‟ interactions at their centres; here this SE-ODL
guideline declares that:
..Learners should communicate effectively among themselves and
with their facilitators through peer group discussion. Facilitators of
ODL have to be competent in pedagogical skills, they have to make
learners participate fully in learning by exchanging and sharing their
views (SE-ODL guideline 2013, page 4)

On top of that, it can be argued that peer contacts to SE-ODL students is an
important tools to for their learning since it enhances students‟ academic interactions
by encouraging diversity understanding and stimulates critical thinking. It helps
students to clarify ideas through discussion and debate; it creates an environment of
active, involved, exploratory learning, and social interactions like promoting positive
race relation.

The findings on provision of peer contacts opportunity to SE-ODL students in
Dodoma Region concur with the previous study of Pityana (2009) who found that at
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UNISA, ODL students do contact physically at the university campus or out the
campus, while others through a developed student free portal called “myUnisa” so to
enhance LSS to ODL students. This system may supplement and enhance academic
interaction and improve communication between UNISA and its students.

Third, the study found that provision of assignments were also another kind of
academic LSS provided by IAE to SE-ODL students in Dodoma Region. This was
said to be provided by 78.6% of the total study respondents. Under this part,
respondents through interviews confirmed that in both two SE-ODL centres within
the Region, SE-ODL students are provided with both formative and summative
assignments which are various modalities including test, presentations and
examinations.

To verify this, a documentary review and observation methods was conducted. Are
view of some previous examinations and tests and various assignments timetable in
Centre X and Y were done (see Table 4.7 and Appendixes 9 and 10 in the previous
chapter). Again, during data collection in Centre X, the researcher found stage II
students making a preparatory test (see Plate 4.3 in chapter four). The presence of all
these evidence including examination timetables, previous tests and pictorial
evidence helped the researcher to confirm that IAE in Dodoma Region provide
assignments to SE-ODL students in the region. During interviews, it was also added
that individual and group assignments were provided as a means of enhancing
individual and collaborative learning among SE-ODL students.

Likewise, the two provided academic LSS, also the provision of assignments to SEODL students in Centre X and Y of the IAE in Dodoma Region relate to the study
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conceptual framework. This expresses that the applicability of this academic LSS to
SE-ODL students is done to accomplish the needs of the SE-ODL programme
implementation guideline of 2013 which needs all SE-ODL providers specifically
the IAE to prepare an assessment guide for SE-ODL facilitators that should be used
in the whole process of providing assignments. Here the guideline states that:
…The IAE shall prepare the Assessment Guide, which elaborates on
how assessment should be carried out by facilitators, learners and
external moderator. The learner is responsible for making self –
assessment by doing self-check exercises and the tutor marked
assignments included in the learner’s study modules... (SE-ODL
guideline 2013, pg 24).
The provision of assignments to SE-ODL students are said to of beneficial since it
helps a tutors to assess the academic development of leaner‟s and plan the best ways
to improve their academic development, increase students concentration of their
studies since these assignments are included in their progressive development and
lastly to they help students and tutors to connect the course content taught in the
lectures and the knowledge attained.

The finding on the provision of assignments to SE-ODL students correlates with the
study done by Ghosh (n.d) in India, at the Netaj Subhas Open University (NSOU)
investigating the provision of LSS at this ODL institution. Here provision of
assignments, personal contact programmes and special lecture programmes were
listed as among the most provided LSS provided by this institution to its ODL
students.

Fourth, provision of printed learning materials were also mentioned as another LSS
provided by IAE to SE-ODL students in Dodoma Region. Majority of the
respondents confirmed the presence of this LSS. Under this part, it was observed that
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the IAE normally provides three kinds of printed learning materials to SE-ODL
students, these includes the modules which are prepared and distributed by the IAE
itself for stage I, II and III syllabi, second the text books which are prepared by TIE
or any other approved publisher and, third, other supplementary printed materials
which are often prepared and distributed by tutors themselves according to the
subject they teach to supplement content taught in the classroom.

To verify this, documentary review and observation methods were also used to
check the availability of these printed learning materials in Centre X and Y of
Dodoma Region. It was found that the IAE central office has published many
modules and distributed them to IAE region headquarters and SE-ODL centres
including Centre X and Y. On the side of text book, it was observed that IAE centres
together with the region head office had very few books that cannot satisfy the
demand of all registered students in centres. Through observation, some of the books
were found to be out of the current syllabi. Moreover, tutors on their side were
producing many other printed learning materials and distribute them to students so as
to compliment the content taught in the classroom. Provision of these materials was
said to improving student‟s performance.

The provision of printed learning materials to SE-ODL students in Dodoma
complies with the requirement of the SEDP II and SE-ODL implementation
guideline of 2013. This situation concurs with the study conceptual framework in
chapter two which elaborates that; provision of these LSS lies on various
Governmental policies and plans. Here both SEDP II and the SE-ODL guideline
insist the IAE to ensure the availability of teaching and learning materials to SEODL students, the SE-ODL guideline states that:
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..Ensure availability and effective use of secondary education through
ODL curriculum, syllabi, modules, learner’s and tutor’s manuals
prepared by IAE… (SE-ODL guideline 2013, pg. 23)
The action of supplying printed learning materials to SE-ODL students is of
profitable since, these materials may be used by students for reviewing individually
or collaboratively the content tough especially after tutoring sessions. They can
promote memorization of concepts taught and critical thinking to students. Again,
they often impart new knowledge especially that was not taught by the tutor during
tutoring sessions and last, but not least, they can be used as reference during lesson
presentation and other assignments. In the light of the observation, the IAE should
continue providing these materials since they are easily available, economic,
portable and durable.

This finding of provision of printed learning materials to SE-ODL students
correlates with the study done by Krishnan in 2012, who did a study in India are
found that the Distance Educational Institutions (DEI‟s) in Kerala provinces,
provides a number of LSS to its learners including supply of study materials and this
was also found as one of the important LSS to DEI‟s students.

Student-tutor contact was said to be another academic LSS provided by IAE to SEODL students in Dodoma Region. 68.6% of the respondent declared the provision of
this service within the Region. During interviews, it was found that student-tutor
contact normally happen everyday in and outside the centres compound between
03:00 pm till 6:00 pm in the week days and sometime during weekends when there
is an appointment between the tutor and students. Moreover, few students, especially
those who have ICT skills and devices were also said to make contact with their
tutors through computer devices/mobile phones specifically through callings, emails
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and social networking sites (SNS). Questions and Answers and online learning
materials were done.

Student-tutor contact is granted forward by the IAE in Dodoma Region as one
among the academic LSS to SE-ODL students as the means of abiding to the
directions provided by MOEVT in the SE-ODL programme implementation
guideline of 2013. This situation relates to the study‟s conceptual framework which
reveals that this service is provided as per policy demands. In this guideline, studenttutor contact is emphasized as part and parcel of face to face tutoring, here it
expresses that;
…enhance dialogue between learners and facilitators, and among
learners themselves. This means facilitators have to be
knowledgeable and skilled in managing ODL classes during face to
face sessions. They should enable learners to communicate effectively
among themselves and with their facilitators through peer and group
discussions… (SE-ODL guideline 2013, page 4)
On top that, student-tutor contacts is also said to provide a lot of gains to SE-ODL
students since it helps to builds more positive heterogeneous relationships between a
teacher and students, it enhances student satisfaction with the learning experience,
addresses learning style differences among students and it can be used by a student
to impart extra knowledge in remedial sessions.

The suggestion about providing students-tutor contacts by IAE to SE-ODL students
in Dodoma Region concur with the study done by Simpson and Gibbs (2004) in the
United Kingdom at the United Kingdom Open University (UK-OU). This study
reports that the UK-OU has managed to institute various specific LSS to her ODL
students, including student-tutor contacts, where ODL students are given
opportunities to be linked with tutors (1 tutor is linked to 25 students).
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Lastly, provision of laboratory scientific experiments was another academic LSS
said to be provided by IAE to SE-ODL students. This was confirmed by 65.7% of
the total respondents who participated in this study. At this service, through
observation method, it was revealed that the IAE has no laboratory premises in both
Centre X and Y, and, therefore, these experiments are done at the premises of the
public secondary schools where face to face tutoring sessions are also done. From
the interviews it was also revealed that in both centres, students participation in
scientific laboratory experiments is optional, here only stage two students and
specifically those who are intending to seat for an actual practical final examination
are given this services. Stage I and those who are intending to seat for an alternative
to practical examination in their final examination are not included in this service at
all.

Provision of laboratory scientific experiments at the IAE to SE-ODL students in
Dodoma Region are in line with the conceptual framework; here this services is done
as a means of obeying the demand of SE-ODL programme implementation guideline
of 2013 which presents an advice to SE-ODL providers including IAE to provide
this service as a part and parcel of face to face tutoring session. Here SE-ODL
guideline describes that:
… In ODL programmes, some learners study subjects such as science
and technical subjects, that need demonstrations and experiments,
which may need laboratory work possible during face to face
sessions. Therefore, ODL service providers are advised to ensure
availability of laboratory equipment, toolkits and the use of practical
oriented exercises… (SE-ODL guideline 2013, pg 4)
Generally, it can be argued that providing science experiments, rather than the just
pencils and paper, allows students to develop scientific processing skills, mind
inquiry, creativity and promote positive attitude towards science and arguably the
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most important, problem solving skills that students can use within the experiment
and apply the same strategies to life outside the classroom

This finding of provision of laboratory scientific experiments correlates with the
study done by Bhukuvhani et al (2012) investigating science practical work
instructional technologies at the Bindura University of Science Education‟s Virtual
and Open Distance Learning (VODL) programmes. At this study, it was found that
students at VODL were serviced with laboratory practical sessions to complement
their learning.

5.1.2 Kinds of Non Academic LSS
Findings contained in the second part of Table 4.6 in the previous chapter present the
non academic LSS provided by IAE to SE-ODL students in Dodoma Region. It is
shown in this study guidance and counseling services and orientations programmes
were said to be the major non academic support services provided by the IAE to SEODL students within the Region. Also, other services like programme guide book,
students‟ association and provision of administration and financial information were
the less LSS provided by IAE to SE-ODL students in the region (these were argued
by only by 30% of all respondents). Lastly, hostel services (4.2%) and disability
service (1.4%) were later confirmed by both RRT and PC through interviews that
were not all provided by IAE to SE-ODL students in the region.

Starting with guidance and counseling, this was confirmed by 64.3% of all
respondents as the major non academic learner support services provided by the IAE
to SE-ODL students in the Region. Guidance and counseling may be simply defined
as the process of helping individuals to discover and develop their educational,
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vocational, and psychological potentialities and thereby to achieve an optimal level
of personal happiness and social usefulness (Encyclopedia Britannica, 2015).
Through interviews it was revealed that in both visited centres (Centres X and Y)
within the Region, there was no special counseling unit or counselors employed by
the institute to undertake guidance and counseling services to SE-ODL students.
However, the institute used programme tutors to counsel and guide students towards
their learning process.

To verify this, various documents were reviewed by the researcher through
documentary review method so as to verify the provision of guidance and counseling
services in Centre X and Y of the IAE in Dodoma Region. The intention was to
review the guidance and counseling register and the student‟s reward/punishment
book. In both visited centres within the Region, these documents were not found.
However, few letters of student‟s statements requesting apologies from the centre
administration after indiscipline behaviors were seen. Therefore, these students‟
statements helped to prove that to some extent, in these SE-ODL centre specifically
in Dodoma Region, student‟s behavior were guided and with no doubt counseling
were provided.

The provision of guidance and counseling to SE-ODL students was done by IAE to
fulfill the demand of the MOEVT. This condition relates to the study conceptual
frame which shows that LSS are provided as per policy demands. Through the SEODL implementation guideline of 2013, it is insisted that the IAE and other SE-ODL
providers should ensure that they orient their facilitators with guidance and
counseling skills so as to manage guidance and counseling services effectively. For
example one said that:
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…With regards to guidance and counseling support, service
providers must orient their staff/facilitators skills on guidance and
counseling in order to help their learners achieve their learning
goals… (SE-ODL guideline 2013, pg 42)

Generally, the provision guidance and counseling service to SE-ODL students may
help to improve students‟ academic performance by identifying barriers to learning,
prepares students for the challenges of the future by supporting career and
personal/social development, develops decision-making and problem solving skills,
enhances personal social development like peers contacts and collaboration,
encourages facilitative spirit and hardworking among students.

Second, orientation programmes were said also to be another non academic LSS
provided by IAE to SE-ODL students. The term orientation programmes may be
defined as an introductory training or guide that one is given to adjust new
environment or activity (MOEVT, 2013). At the IAE, it was revealed that orientation
programmes is provided to SE-ODL students as another non academic LSS, this was
confirmed by 47.1% of all respondents. Through interviews, it was revealed that in
the two SE-ODL centres in Dodoma Region, orientation programmes are normally
happening during the first week of the new academic year. Students are adjusted
with various information concerning SE-ODL programmes. Moreover, it was added
that during orientation programmes students were given a SE-ODL learners‟ manual
book so that they can adjust more information about the programmes (see Appendix
11)

Orientation programmes at the IAE is provided to SE-ODL student to fulfill the
requirement of the MOEVT through its SE-ODL programmes implementation
guideline of 2013. Within this guideline, all SE-ODL stakeholders are demanded to
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provide orientation programmes to newly enrolled SE-ODL students, here it
stipulated as follows:
… (i) Ensure thorough orientation on the use of ODL study materials
and other readings; and (iii) Conduct orientation to learners on how
to use ODL study materials since they are designed in different ways
as those used in conventional system… (SE-ODL guideline 2013, pg
24)
Thereafter, orientation programmes to newly enrolled SE-ODL students ranges to
provide important information about the institute and the programme in general.
Immediately from the beginning of the programme, SE-ODL students have to
become familiar with the programmes implementation and organization by clearing
all doubts, such as the learning mode, kinds of assignments and their rules, learning
timetables, certification and awards, centre‟s administration and making new friends.
This programme enhances students‟ satisfactory, familiarity and retention.
This findings of provision about guidance and counseling services and orientation
programmes to SE-ODL students in Dodoma Region correlate with the study done in
Namibia by Mowes (n.d.) around the University of Namibia, specifically at the
Centre for External Studies evaluating the provision of LSS to distance education
learners in the northern campus. Here it was reported that about fourteen (14)
students‟ support services covering both administrative and academic support
services were provided in this campus. The services provided include guidance and
counseling and orientations programmes to new enrolled students.

5.1.3 Kinds of ICT-based Academic LSS
Findings included in the last part of Table 4.6 in the previous chapter expresses that
on the side of ICT based LSS to SE-ODL students, the IAE Dodoma Region is not
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doing well enough. Presented findings in the previous chapter informs that at a very
minimal rate (below 20%), the IAE provides only helpline and email services to SEODL students in the Region. On other side, through interviews, it was revealed that
the two SE-ODL centres in Dodoma Region, IAE did not provide any modern ICT
LSS to SE-ODL students like teleconferencing or student portals like other ODL
institutions. The absence of computer lab and other ICT facilities in these centres
and even at the IAE regional headquarters in general were said to be the major
hindrance towards provision of these kinds of support services to SE-ODL students.

This is a disappointing situation for the IAE in Dodoma Region. Generally, the IAE
fails to provide quality ICT based support services to SE-ODL students due to
absence of ICT facilities which goes contrary to the requirements of the Secondary
Education Development Plan II (SEDP II) of 2010-2015. This plan demands the SEODL implementers, specifically the IAE head office which is required to provide
appropriate ICT facilities, equipment, teaching and learning materials to all its 21
IAE regional centres immediately by 2014in this plan it is stated that:
… SEDP seeks to increase access and use of ICT in secondary
schools, teacher Training colleges and ODL centre. Provision of
appropriate ICT facilities, equipment and teaching/learning materials
availed to 1,500 schools and 21 IAE regional centres by 2014…
(SEDP II, 2013, pg 23)

Moreover, for the case of these two insufficient provided ICT based LSS it was
found that in each centre, there is a special helpline that students and other SE-ODL
which stakeholders, including parents may use for asking various information. These
helplines are received directly by centre coordinators or their assistances. At the IAE
regional office, the RRT and PC office telephones were used as the main helplines at
this regional level. Also, through observation, it was found that in the IAE website,
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there was also a special helpline that SE-ODL students and other IAE stakeholders
may use for it too. For the case of e-mail services, these were said to be conducted
mostly between tutors and very few students especially those who have ICT skills
and access to ICT devices.

In this new world of science and technology, ICT application is found in almost
every part of man‟s modern activities. Likewise, in any ODL programmes, the
provision of ICT-based LSS is something inevitable. The centres should provide ICT
based LSS like video conferencing, audio/video cassettes, interactive radio
counseling, teleconferencing and video calling, e-mail services, e-library and eexaminations, provision of audio/video CD and students online collaborative portals.
Provision of ICT LSS for distance learning is important since most of these students
are people who work at different places. These services are said to enhance student‟s
online collaborative learning, improve students‟ learning and satisfaction especially
in finding materials, encourage independent learning, promoting constructivism and
finally improve student‟s retention.

The finding especially on the absence of ICT facilities in SE-ODL centres in
Dodoma Region which reveals ineffective provision of ICT-based LSS to SE-ODL
students agrees with the study of Kihwelo (2013) exploring quality assurance in
ODL mode in Tanzania. Among many findings of this study, it was also found that
absence of ICT facilities was a great challenge to many ODL institutions in Tanzania
towards providing quality education.
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5.2 The Usefulness of these LSS to SE-ODL Students
At this specific objective, the researcher sought to understand how these LSS are
used by SE-ODL students. Respondents were required to give their own/other views
about the usefulness on these support services. The discussion about this regarding
this research objective is presented under three subsections representing the kinds of
LSS that are being offered in the selected centres which are academic LSS, non
academic LSS and ICT-based LSS.

5.2.1 The Usefulness of Academic LSS
This study found that face to face tutoring session is the most used academic LSS to
SE-ODL students in Dodoma Region. This was followed by peer contacts that was
said to be always used by 60% of the respondents. Also provision of assignments,
printed learning materials, student-tutor contacts and laboratory scientific
experiments were said to be among the least used academic LSS respectively. On the
other hand, library services and vocation workshops and study tours were found to
be the most least used academic LSS in both two visited centres.

Face to face tutoring session was the most used academic LSS in both two centres.
At this service, all respondents confirmed to use or that their fellow used this service.
67.1% confirmed that the service was used always and 32.9% said that the service
was used sometime. This service is provided for three hours from Monday to Friday
between 15:00 hours and 18:00 hours. Additionally, with regard to service, students‟
respondents were also asked to rate their face to face attendance hours in a week,
here about 68.3% of the students‟ respondents said to attend this service for more
than seven (7) hours in a week, while 20% confirmed to attend this service between
1-3 hours in a week.
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During interviews, it was revealed that face to face tutoring session is the most liked
LSS by students since it assures them with close interaction with their tutors; it
enhances students‟ satisfaction with the learning experience and promotes a positive
attitude toward the subject matter. It was also said that through these sessions,
students may contact their tutors for content clarifications, sending questions or
requesting counseling and guidance services. On the other side, tutors preferred
using this service since it assured them an opportunity to understand physically
about their student‟s learning development they hence plan for the best way to make
improvement.

In addition, the implementation of face to face tutoring session in SE-ODL centres is
the part and parcel of the MOEVT direction which was stipulated in the SE-ODL
implementation guideline of 2013.This situation relates with the description of the
study conceptual framework which shows the relationship between policy demands
and implementation in schools/centres.

The guideline specifies SE-ODL

stakeholders on the motive behind provision of this service. The guideline specifies
that:
… Facilitators are always in good position to monitor and evaluate
learner’s personal and academic development if they meet them
physically. Therefore, service providers and implementers have to
encourage face to face sessions... (SE-ODL guideline 2013, pg 4)

Finding on the usefulness of face to face tutoring session in the two SE-ODL centres
in Dodoma Region concur with the study done in Tanzania by Kabate (2013). In this
study it was found that at OUT and specifically at the Institute of Continuing
Education, face to face tutoring sessions were regarded as the main resourceful
support services to students.
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Peer contacts is another most used academic LSS to SE-ODL students in Dodoma
Region. 60% of the respondents confirmed to use or that their fellow use this LSS
always, 22.9% said to use it sometime, while the remaining 17.1% said to have never
or their fellow had never used this service at all. In this service, it was also revealed
that majority of the respondents about 82% were meeting with their peers physically
(face to face) and these added said to spend more than eight (8) hours in a week
conducting peer contacts with mates.
Details from interviews reports that peer contacts is another preferred academic LSS
to SE-ODL students since it increases students‟ interaction and interpersonal
relationship among them hence it establishes atmosphere of cooperation and helping
each one. Moreover, the interviewee added that peer contact stimulates critical
thinking and helps students to clarify ideas through discussion and debate. Johnson
and Johnson (1975) revealed that students learn to relate to their peers and other
learners as they work together in group enterprises. This can be especially helpful for
students who have difficulty with social skills, they can benefit from structured
interactions with others. Provision of peer contacts opportunity to SE-ODL students
is one among the many requirements of the SE-ODL programme implementation
guidelines released by MOEVT in 2013, this insisted on the provision of access to
peer contacts in each SE-ODL centre.

These findings are similar to the findings obtained by Pityana (2009) from the
University of South Africa (UNISA) who found that ODL were often contacting
physically at the university campus or out the campus, while others through a
developed student free portal called “myUnisa”. This system supplemented and
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enhanced academic interaction and improved communication between UNISA and
its students. It also provided opportunity for engagement among students.

Moreover, provision of assignments was named as the third most used academic
LSS to SE-ODL students in Dodoma Region. Here, 48.6% of the respondents said to
use or their fellow use this service always, 30% said to use or their fellow use this
service sometimes and the rest 21.4% confirmed to have never used or that their
fellow had never used this service. 52.3% of those who confirmed to use this service
said to get more than seven (7) assignments in a month, 39.6% said to get between 46 assignments and 7.6% said to get between 1-3 assignments in a month.

From the interviews done with RRT and PC at the IAE regional headquarters, it was
also found that provision of assignments to SE-ODL was another preferable
academic LSS to SE-ODL students. It was revealed that students especially those
who are intending to seat for their final examination are normally interested in
monthly and weekly test since they use them for day to day preparation for their
final exams. SE-ODL tutors in each centre have a programme of providing these
kinds of assignments during weekends and at the end of the months. Again, via
interviews it was also informed that presentations assignments still faces challenges
in both centres especially to adult‟s students who are feeling shy to make
presentation in front of youngsters. For example one of the respondents claimed that:
…apart from the tests and examinations, presentations assignments
are also provided, these are normally done during face to face
session. The experience from tutors informs that most adult students
dislike making presentations due to fear of competition from
youngster students... (Field interview in May 2015)
These findings are not far from the findings of the study by Patrick and Iherjirika
(2012) at the National Open University of Nigeria (NOUN) investigating the
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provision of LSS to NOUN distance students, in this study provision of
examinations were considered as important LSS to ODL students.
Again, provision of printed learning materials were also said to be well used in SEODL centres in Dodoma region. Here it was revealed that 55.7% of the respondents
confirmed to use or their fellow use this service sometimes while 15.7% of the
respondents said to use or that their fellow use it always. At this service, only 28.6%
of the respondents never used or that their fellow never used this service. In addition,
data collected through questionnaires reveals that, respondents from Centre X
especially students showed great response on the positive usefulness of this kind of
academic support services than those of Centre Y.
Via interviews, it was found that printed learning materials, especially subject
pamphlets and other small prepared booklets were mostly preferred by students since
they were simple, understandable, summarized and focused to help a student to make
preparation for final examinations. On the side of modules, the report shows that
they were not preferred by most of the students since many students claimed on their
higher price and their content structure which gave them hard time in understanding.
Due to this reason many modules were found stranded in the RRT offices. Few
textbooks which were found in Centre X were given to tutors in preparing lessons. It
was also reported that very few students especially those who have computer skills
were communicating with their tutors via email addresses. They received several
online learning materials from their tutors. Again, this small group of students who
have computer skills were said to be visiting the IAE websites where they were
downloaded various suitable SE-ODL learning materials including the module. Here
it was remarked that:
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... The IAE has its own printed learning in materials commonly known
as modules which are distributed by the head office to all SE-ODL
centres country wide via regional offices. Also the IAE website there
are various online materials suitable for SE-ODL students which one
my download them… (Field interview in May 2015)
Finding on the usefulness of the printed learning materials to SE-ODL students
correlates with the study done by Ndudzo (2013) at the Zimbabwe Open University
(ZOU) which evaluated the usefulness of LSS provided by ZOU. In this study, it was
found that provision printed learning materials to ODL students and tutorials were
most used LSS at ZOU.
Furthermore, a student-tutor contact was another LSS said to be more used by SEODL students in Dodoma Region. 50% of the respondents said to use or their fellow
use this service sometimes, while 18.6% claimed to use or their fellow use it always.
Student-tutor contact may be simply defined as the situation in which an education
institution provides opportunities for students to communicate with their tutors either
physically or through other technological ways such as telephone or internet.
Addition findings from interviews add that, due to availability of day to day face to
face tutoring sessions, most students were contacting their tutors physically before or
after these sessions around the centre‟s compound. Students were said to use these
support services effectively by meeting their tutors to solve their academic and non
academic problems. It was also revealed that students preferred contacting their
tutors due to the reason that this service promoted social and academic relationships
between students and their tutors well beyond the classroom.
These findings are similar to the findings obtained by Nihuka (2013) which was
conducted at the Open University of Tanzania (OUT) to investigate student support
at OUT for the past twenty years. It was reported that student support services at
OUT have evolved from typically traditional to a technology-enhanced student
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support. Formerly, student supports was typically traditional. But recently, OUT
students witness improvement in LSS including students-tutors communication and
interactions was improved and well used. This simplified course delivery and
improved retention and completion rate to ODL students.

Lastly, provision of laboratory scientific experiments was also found to be another
frequent used academic LSS to SE-ODL students in Dodoma Region. 62.9% of the
respondents said to use or their fellow use these services sometimes, very few
respondents (below 3%) said to use this services always. In finding more details
about the usefulness of this LSS, students from Centre X and Y were also asked to
rate the amount of laboratory experiments which they did in the previous term.
81.1% of the respondents who confirmed the availability of this support services
rated between 1-2 existences of laboratory scientific experiments in the previous
term, while 18.9% rated between 3-4 existences of laboratory experiments in the
previous term.
Additional information from interviews reports that, in both Centre X and Y,
laboratory scientific experiments are used rarely by stage two students whom have
opted to do actual practical examinations in their final science subjects‟ examination.
The rest stage two students who have opted to do their final science subject
examination in alternative to practical mode and stage one students are not included
these services at all. Furthermore, through interviews, it was also found that the
nature of the SE-ODL programme design that gives SE-ODL students an
opportunity to select or ignore science subject early from the beginning. This
situation discouraged many students from doing science subjects because they
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cannot do important experiments for learning science. About this, one respondent
clarified that:
... the nature of the final examination for stage 1 gives new enrolled
students an opportunity to select or ignore science subjects, here
many students ignore Physics and Chemistry, instead they are select
Arts subjects. This lowers applicability’s of Scientifics experiments in
centres… (Field interview in May, 2015)

These findings about the laboratory scientific experiment to SE-ODL students in
Dodoma Region relate to the finding of Bhukuvhani et al. (2012) in Zimbabwe
which investigated science practical work instructional technologies at the Bindura
University of Science Education‟s Virtual and Open Distance Learning (VODL)
programme. In this study, it was found that students at VODL were also serviced
with laboratory practical sessions. Only 28.6% of the students were said to attend
laboratory practical‟s frequently at VODL, while 57.7% of the respondent said to use
it to some extent.

5.2.2 The Usefulness of Non Academic LSS
The study revealed that guidance and counseling services and orientation
programmes are most used non academic LSS in SE-ODL centres of Dodoma
Region. On the other side, programme/course guide book and students
association/union were said to be the least used non academic LSS in both Centre X
and Y of the IAE in Dodoma Region.
Starting with guidance and counseling services, 30% of the respondents said to use it
or their fellow use it always, while 34.3% said to use it or their fellow use this
service sometimes. Guidance and counseling may be defined as the process of
helping individuals to discover and develop their educational, vocational, and
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psychological potentialities and thereby to achieve an optimal level of personal
happiness and social usefulness (Encyclopedia Britannica, 2015). Therefore, extra
information from students and tutors of Centre X and Y report that guidance and
counseling on education issues were mostly asked in all these two centres rather than
personal/family issues. For example 72.7% of the students‟ respondents who
confirmed to use this service were counseled, while the remaining 27.3% were
counseled on personal/family issues. 75% of all tutors included in this study
confirmed to provide guidance and counseling services on academic issues while the
remaining 25% received counseling on family/personal issues.
This study also found that the two centres (Centre X and Y) had no special office of
the student counselor something which goes contrary to MOEVT directions of 2013
which demands all SE-ODL providers and implementers, including IAE to have
counselors in each SE-ODL centre. The guideline stipulates that:
…Counselor is very important in open schools to provide guidance
and counseling to learners before and during the programme. The
counselor is appointed by centre supervisor and must possess the
requisite skills and knowledge... (SE-ODL guideline 2013, pg 20)

The absence of the office of counselor in both Centres X and Y did not limit the
provision of this important service to students. Information from the interviews
continues revealing that guidance and counseling services is the frequently used non
academic LSS in both centres, here students are well getting these services from
their tutors and other IAE staffs in and out the centre and through various modes of
communication including face to face interaction and sometime through mobile
phones. In all centres the IAE regard this service as the fundamental close assistance
to students‟ social and academic development. It was also said that this service
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prepares students to face the future challenges in future their academics, career and
personal/social development and community participation.

These findings concur with the findings of the study done by Sarmah and Kandarpa
(n.d) who made a study in two ODL institutions within a state of Asam, India,
including the Institute of Distance and Open Learning (IDOL) and the University
and Krishna Kanta Handiqui State Open University (KKHSOU). This aims to
evaluate the effectiveness of LSS adopted by these providers of distance education in
the state. 84% of the respondents in this study confirmed that guidance and
counseling sessions were interested and mostly used LSS among the students of
these two institutions.

Lastly but not least, orientation programmes was other non academic LSS regularly
used by SE-ODL students in Centre X and Y. 40% of the respondents claimed to use
or their fellow uses this services sometimes and only 7% of respondents said to use
or their fellow uses it always. New enrolled SE-ODL students were serviced with
this service so as to make them conversant with the SE-ODL programme and
environment in general. It was also found that this service is often provided at the
first week of the new academic year. Students are adjusted with different
information about SE-ODL programmes, these include general programmes
implementation, students‟ registration, programmes contents, modes of learning LSS
and examinations and awards are deeply elaborated. Unfortunately, it was also found
that due to the tendency of many new enrolled students to report to school late, most
of them missed this important service. However, the IAE region staff together with
SE-ODL tutors continued to implement some minor orientations during the course
progress. One interviewed responded that:
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… we normally meet with the students at their centres whenever a
certain problem that needs Institute’s clarification, most of the
frequent rising issues are those clarified during the orientation
programmes which held at the beginning of the new year where very
few students attends... (Field interview May 2015)
The finding on the usefulness of orientation programmes correlates with the study
done by Ndudzo (2013) at the Zimbabwe Open University (ZOU) which evaluated
the usefulness of LSS provided by ZOU. In the study it was found that instructional
deliveries are the most LSS frequently used by learners, these includes orientations
programmes, printed learning materials, tutorials, and regional centres based
services.

5.2.3 The Usefulness of ICT Based LSS
The findings of the study with regard to this objective reveal that in both two visited
centres (Centre X and Y) of the IAE within the Region, the usefulness of ICT based
LSS to SE-ODL students were unsatisfactory. At a very smallest rate (below 20%),
only two kinds of ICT based LSS were said to be used by SE-ODL students in
Dodoma Region. These were helpline and email services. Finding more details on
this disappointing situation, it was revealed that the absence of computer lab and
other ICT facilities were said to be the major obstacles for the progress and
usefulness of these support services to SE-ODL students in Dodoma Region.

Again, through interviews it was found that the motive behind for this minor
usefulness of these two provided ICT based LSS in Centre X and Y due to various
reasons. To begin with the helpline, it was said that the frequent applicability of face
to face tutoring session and student-tutor contacts reduced the usefulness of this
service due to the reason that most of the students whom are intended to use this
services for inquiries are often meeting with tutors and centre coordinators always.
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They submit their inquiries physically. For the email service, it was said that
insufficient knowledge of computer skills and lack of internet access to most of the
SE-ODL students was the major barrier to using this service. Out of 60 students who
participated in this study, only 14 (23.3%) students confirmed to have computer
skills, while the rest 46 (76.7%) lacked this skill. Moreover, it was observed in this
small group of students who have computer skills, only 21.4% of the of them said to
spend 1-3 hours in a week for learning and searching online materials, the rest 78.6%
never used it for learning.

Unsatisfactory usefulness of ICT services to SE-ODL students in Dodoma Region
relates with the study done by of Luambano and Nawe (2004) at the University of
Dare es Salaam (UDSM) investigating the internet use among UDSM students.
Findings revealed that majority of the students did not use the internet due to the
inadequacy ICT facilities and lack of computer skills among many students. It was
also revealed that most students who used the internet did not use it for academic
purposes. Also, From Namibia, Mowes (n.d.) made a study at the University of
Namibia, specifically at the Centre for External Studies evaluating the provision of
LSS to ODL learners in the northern campus. It was reported that 80% of the
respondents did not make use of modern information and communication technology
(ICT) services, including access to computers, internet services, and e-mail access.
In all these studies, it was suggested that more computers connected to the internet
should be provided and computer training should also be given to the students
including on the use of internet services.
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5.3 Suggestions about LSS which may be Employed by IAE to SE-ODL
students
Results of the results regarding this research questions shows that majority of the
respondents (54.2%) proposed the establishment of new SE-ODL centres in Districts
levels, this was followed by the establishment of students‟ bulletin board, rewards
and recognition to better performing students and establishment of the meet the
students programmes and sponsorship/loan programmes for the needy students.
Moreover, few respondents suggested about execution of sports and entertainment
activities, reduction of programme fees and other contributions. English speaking
programme, and centre stationery services were also seen important to improve
students‟ performance.

Establishment of new study centres to enable more people to get SE-ODL was
suggested by 54.2% of all respondents who participated in this study. On this
suggestion it was said that the IAE regional office has to establish new SE-ODL
centres at district levels so as to reduce students‟ congestion at the regional
headquarters. 45% of the students, especially students from Centre X claimed to shift
their residence from their home districts within the region and come to another
district for finding SE-ODL programme. They lamented that absence of SE-ODL
centres in their district has increased their learning cost in these new district since
they are now renting houses and incur other costs of living, which would not be
incurred if they home had access to SE-ODL programme in their home districts.

Additional details from the interviews inform that, currently, IAE in Dodoma Region
has only two operating SE-ODL centres within the Region. These are found in
Dodoma Urban and Mpwapwa Districts. It was revealed that in the last four years,
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IAE had three SE-ODL centres within the Region. But during this period, SE-ODL
programme was still new to the majority of the people, thus it was suffering from
insufficient number of students in all centres. It was decided that one of the centres
should be closed in order to give more support to these two existing centres which
seemed to be doing well. The interviewee continued informing that recently the
institute plans to re-establish the closed centres in Kondoa District. Currently, the
SE-ODL programme is gaining popularity and acceptance to the public, number of
students joining studies is increasing something which makes the IAE regional office
to think on re-establishing of other new centres in the districts.

The suggestion about re-establishing and establishing of new SE-ODL study centres
correlates with the demands for various global and local declarations such as EFA
2002, ESDP, SEDP I & II and the SE-ODL implementation guideline of 2013 EFA
goals number two emphasizes on increasing access of education to every person that
child, youth, and adults have to benefit from education opportunities by 2015
(UNESCO, 2015). The ESDP (Education Structure Development Plan of 2000) and
SEDP (Secondary Education development plan I & II) emphasizes on widening
access and equity in basic education; it also aims at promoting lifelong learning
through expanding open and distance learning (ESDP 2000, pg 3 and SEDP II, pg
6). The SE-ODL implementation guideline emphasizes the RRT, to ensure that the
establishment of new SE-ODL centres. It is informed that;
… The RRT is also supposed to work with the district education
office, especially the DAEO and DSI to ensure that new established
open schools are known and registered... (SE-ODL guideline)

Establishment of students‟ bulletin board was proposed by 48.6% of the respondents
as another LSS that would be employed by the IAE to SE-ODL students. The term
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bulletin board may be simply defined as a board on the wall of a classroom, office or
school where things such as announcements, notices or pictures are put so that they
can be seen by many people. Findings from questionnaire argued that students‟
bulletin board were said to be the simplest way that would simplify transformation
of information between IAE and SE-ODL students or students by students at centre
level. Findings from Centre X and Y reveal that most of the information from the
IAE region/nation office was often presented to them either by centres coordinators
or tutors orally. It was also found that some of the information relating to students of
Centre X such as examination results and timetables were placed at the IAE region
office notice board where students were requested to go and read them. The
Education World Online Journal (2015), reports bulletin board imparts information
and facilitates communication. It also saves time and keep people informed all the
time.

Third, Rewards and Recognition to better performing students was also suggested as
a new LSS to be employed by IAE to SE-ODL students. This was proposed by
35.7% of the respondents who claimed that the IAE should establish a programme of
recognizing students who are performing better in their final examinations (stage II
and III) by giving them rewards. On this suggestion, most of the respondents form
Centre X and Y who suggested for this new LSS claimed that establishment of this
service will help to increase learning morale among SE-ODL students; hence
students will be helped to raise their performance. In getting more details about
rewards and recognition at the IAE, details from interviews revealed that, currently,
the IAE is only giving certificates upon the completion of SE-ODL in stage II and
stage III. Here both IAE and NECTA offers completion certificates to graduates
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these includes leaving certificates which are offered by IAE to the graduates who
studied at the registered centre and approved to have successfully completed the
programme. They also receive academic certificates prepared by NECTA; these are
offered only to the learners who have done CSEE or ACSEE and successfully
attained the required grades of performance.

The Educational World Online Journal (2015) describes that positive student
recognition is a great incentive and motivator of continued student progress and
good behavior. It continues describing that when better performing students are
given nothing but negative feedback, they will feel beaten down and will lack any
desire to put forth effort in the classroom, but when students are given positive
feedback and are rewarded for a well done job, it is only natural for them to continue
to work hard and do their very best. On top of that, it is an inevitable situation for
IAE to start rewarding and recognize her better performing students so as to raise
their academic and behavioral performance. This recognition may be in terms of
provision of IAE certificate of recognition and publicizing them the IAE Journals or
WebPages and other Medias.

Lastly, the establishment of the meet the students programme and sponsorship/loan
programme for the needy students were other two suggested new LSS to be
employed by IAE to SE-ODL students. It was claimed that the IAE national/region
office should execute the meet the students programme by visiting SE-ODL centres
so as to meet with SE-ODL students at least twice in term; where the centre
discussion platform may be made for the aim of studying challenges and
opportunities facing SE-ODL students and programme in general. Through
interviews it was revealed that recently, the IAE has no exact organized programme
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for meeting their SE-ODL students and tutors in their centres. Interactive meeting
between the IAE region office and centres are done but only when necessary. Most
of the respondents from Centre Y claimed that this service in more potential in the
peripheral centres where SE-ODL programme still face many challenges compared
to urban centres. Through questionnaire on respondents claimed that:
… we kindly need this service to be executed immediately because
through it we can speak out various challenges facing our learning
process direct to IAE officials whom may be in one way or another
doesn’t know much about these challenges… (Field interview in May
2015)
Looking on the side of sponsorship/loan programme, here it was revealed that many
students‟ respondents (65%), especially from Centre Y pleaded to have no fund to
meet the expenses and, thus, they requested for the IAE to establish a special
programmes that will help them to continue with their studies. In their arguments,
they continued informed that SE-ODL programme is much cost full when you
combine tuition fees, examination fees, stationery expenses and living cost
something which causes many students to drop schooling due to inability to
accommodate these costs. In order to solve this, finally they proposed a sponsorship
or loan programme should be executed by IAE just to save the needy and
marginalized group such as orphans and disabled people to get their education. On
top of that, the IAE as the Government institution may collaborate with other local
and external education sponsors just to initiate this suggested programme for the
development of SE-ODL programme which according to MOEVT (2013) basically
ranges to reach the unreached children and youth such as orphans, nomads and
disabled people.

The two suggested LSS to SE-ODL programmes had already been provided by the
Netaj Subhas Open University (NSOU) in India. The study done by Ghosh (n.d),
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which aimed at investigating the provision of LSS which reveals that meet student
programme and financial assistance were mostly LSS provided by the institution to
NSOU students. On the meet the students‟ programme, here it was found that ODL
learners had an opportunity come to the NSOU headquarters for academic purposes
and return with great satisfaction after meeting their teachers and other NSOU
officers. And the university provides financial assistance to the needy and
meritorious students.
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CHAPTER SIX
SUMMARY, CONCLUSIONS, IMPLICATIONS AND
RECOMMENDATIONS
6.0 Introduction
This chapter presents the summary, conclusions and recommendations of this study.

6.1 Summary of the Study
The purpose of this study was to investigate the kinds of Learner Support Services
(LSS) provided by the IAE to SE-ODL students, especially in Dodoma Region. The
study had sought to meet three research objectives which included the kinds of LSS
which are provided by IAE to SE-ODL students, the usefulness of these LSS to SEODL students and suggest other new LSS those which may be employed by IAE to
SE-ODL students.

Before data collection, two theories which guided the study were well elaborated.
These included the Social-Cultural Theory (SCT) by Levy Vygotsky (1896-1934)
and the theory of distance education of 1983 by Börje Holmberg which is also
commonly known as “the Guided didactic conversation Theory”. Again, the study
reviewed other related literatures from outside Africa and those from Africa and
specifically those from Tanzania. Moreover, the conceptual framework (adopted
from Goodlad Modal in 1973 illustrated the concept and the ideal relationship to the
study.

The study used a case study design which was dominated by qualitative research
approach and supported by some elements of quantitative approach. Data were
collected by using questionnaires, semi-structured interview, documentary review
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and observation. The study population was seventy participants; including one
Region Resident Tutor (RRT) one Programme coordinator (PC), eight tutors and
sixty SE-ODL students. To validate the research instruments, triangulation and
supervisor‟s approval were obtained. Equally, ethical issues were highly observed
through using valid documents and maintained confidentiality. On top of that,
thematic analysis techniques were used to analyze data through reading, coding and
organizing themes and concepts in manageable units.

6.2 Summary of the Findings
The summary of the findings are presented in relation to specific research objectives
which are kinds of LSS which are provided by IAE to SE-ODL students, the
usefulness of these LSS to SE-ODL students and suggestions of other new LSS
those may employed by IAE to SE-ODL students.

6.2.1 Kinds of LSS provided by IAE to SE-ODL Students
Results regarding the first objective revealed that on the side on academic LSS, face
to face tutoring session was the most academic LSS provided by IAE to SE-ODL
students in Dodoma Region. This was followed by peer contacts, provision of
assignments, provision of printed learning materials, student-tutor contact and
laboratory scientific experiments. On the other hand, provision of library service and
vocation workshops and study was seen as the least provided academic LSS to SEODL students. On the side of non-academic LSS, guidance and counseling services,
provision of orientation programmes, provision of programme/course guide book
were said to be provided by IAE to SE-ODL students as non academic LSS. For ICT
based learner support services; only helpline and e-mail services at a very minimal
rate were said to be provided to SE-ODL students.
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6.2.2 The Usefulness of these LSS to SE-ODL Students
Findings about this objective informs that face to face tutoring were the most used
academic LSS followed by peer contacts and provision of assignments. Moreover, a
laboratory experiment was most sometimes used academic LSS followed by
provision of printed learning materials and student-tutor contact. Unfortunately,
library services and vocation workshops and study tours were found as the most
never used academic LSS to SE-ODL students. On the side of non academic LSS,
guidance and counseling services were said to be the most always used non
academic LSS to SE-ODL students in Dodoma Region. Moreover, orientation
programme, programme/course guide book and provision of administration and
financial information were mentioned to be used sometime by few SE-ODL
students. Looking on ICT based LSS helpline and e-mail services were almost never
used by majority of the students in both SE-ODL centres in Dodoma Region.

6.2.3 Other new LSS which may be Employed by IAE to SE-ODL Students
Results on this objective inform that majority of the respondents suggested about the
establishment of new SE-ODL centres at the district level so as to reduce students‟
congestion in the regional headquarters centres. This was followed by the
establishment of students‟ bulletin board as a means of simplifying transfer of
information, recognition and rewards to better performing students as a strategy for
catalyzing morale, meet the students programme a means of evaluating programme
implementation and sponsorship/loan programme for the needy students. Moreover,
reduction of programme fees and other contributions, English speaking programme
and sports and entertainment activities and centre stationery services were suggested
by few respondents.
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6.3 Conclusion
Open and Distance Learning (ODL) is the most inexpensive form of education that
is estimated to be six times cheaper than formal system (Krishnan, 2012). It has the
education model that seeks to resolve the problem of access and equity in education
(UNESCO, 2004). In Tanzania, provision SE-ODL programme is the best strategy
towards widening secondary education access and equity so as to reach many needy
people who are left out by the formal systems.

Provision of Learner Support Service (LSS) to SE-ODL students is something
inevitable. It is only from the better provision of these services; that quality
assurance, learner satisfaction, improved learning and good performance can be
achieved. Gosh (2009) informs that, in an ODL programme, LSS may be of a wide
range (human and non human) depending on the nature of the ODL institution and
needs of the students.
These findings make it obvious that the IAE in Dodoma Region does better in
providing a wide range of LSS to its SE-ODL students. In both two the SE-ODL
centres (Centre X and Y) which were visited, face to face tutoring sessions were
proved to be excellent provided and well used by majority of the students. Equally,
peer contacts, provisions of assignments and printed learning materials were among
the well provided and interesting services to students. Moreover, though in both
centres visited by the researcher there was no special office for students‟ counselor
as per MOEVT (2013) guideline demands. It is through tutors that students received
guidance and counseling service. Contrary to the findings, library services and ICTbased LSS are poorly provided and less used by students; here the motive behind is
said to be absence of library building, ICT facilities and student‟s insufficient
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knowledge on ICT applications. Lastly, establishment of new centres in other
districts and students bulletin board, were other new LSS suggested by respondents
to be employed by the IAE to SE-ODL students.

6.3 Implications of the Findings
The findings of the current study have significant implications for raising public
awareness and contributing to the general body of knowledge about the kinds of
Learner Support Services (LSS) which are provided by IAE to SE-ODL students and
their effective usefulness. Again, the results are perhaps most importantly for
sensitizing educators and policy makers to help the improvement of LSS to SE-ODL
students as it was proposed by students themselves in this study hence improving the
students learning, satisfaction and performance.

6.4 Recommendations
Considering

the

findings

and

conclusion

of

this

study

the

following

recommendations are made:

6.4.1 The Ministry of Education and Vocational Training (MOEVT)
The MOEVT as the main implementer and developer of all education programs in
the country may think about focusing on the implementation and development of
SE-ODL programme by setting enough budgets for the programme that will
facilitate quality assurance procedures and quality provision of LSS to SE-ODL
students. Additionally, the MOEVT may coordinate the IAE with other education
institutions and authorities TIE, NECTA, NACTE, VETA and TEA towards
improving LSS and students‟ selections after completion of studies.
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6.4.2 The Prime Minister’s Office Region Administration and

Local

Government (PM-RALG)
Through REO‟s and DEO's it can coordinate the provision of SE-ODL programme
in regions and districts level by making sure that SE-ODL centres are well serviced
with capitation grants as per SEDP demands. Establishing a sponsorship programme
for SE-ODL students from poor families and involving SE-ODL in all secondary
education activities such as sports and games would also help to assist learning.

6.4.3 The Institute of Adult Education (IAE)
This can allocate its annual budget on building new infrastructures like classrooms,
libraries, laboratories and hostels. It may also buy more modern teaching/learning
materials to enhance modern ODL teaching/learning methods and LSS like elearning, e-libraries and e-registration. Lastly, the institute may set tutor‟s
professional development and new tutors employments plans.

6.4.4 The Centre Coordinators
Through centre coordinators, it would be helpful if the coordinators ensure that
programmes are run smoothly and all necessary LSS are provided to SE-ODL
students accordingly. Also, they can make sure that there is a close relationship and
working collaboration between the centre‟s and IAE regional office especially on
provision of LSS to SE-ODL students. Lastly, the coordinators may make sure that
they enhance student union/association in each centre which will be effectively
included in all centre‟s meetings and decision making.
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6.4.5 The Community
There is a need for community members to be aware that SE-ODL programme is a
legal and accredited means of getting secondary education out of the convectional
system. Hence, they should guide and counsel all out-of school children and youth
who were left out by the formal system to join this programme so as to attain their
secondary education. Additionally, they have to plan and participate fully in
community activities ranging to support the development of SE-ODL programme
such as building of classrooms and laboratories as it is done in formal system.

6.4.6 Recommendations for Further Research


Since this study was done only Dodoma Region, the same study may be done in
other region or countrywide



Another study may be done on the investigating students‟ perceptions of the
quality of leaner support services to SE-ODL students.



And, one may do another study on strategies on improving support services to
SE-ODL students.
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APPENDICES
Appendix 1: Interview Guide for the Region Resident Tutor (RRT)
My name is Kulwa James, from the University of Dodoma (COED). Currently, I am
conducting a study on Learner support services (LSS) for SE-ODL students
specifically at the IAE centres. Therefore, you are requested to provide information
which will help in the accomplishment of this study. I wish to assure you that, the
information to be collected for this study will be used only for academic purposes.
Your enormous responses and cooperation will be credited and be assured with
maximum confidentiality, security and anonymity.
Thanks in advance for your faithful, consideration and cooperation.
SECTION A: Person’s and Centre Information
In this section, tick (√) the right choice or fills in the blanks space provided.
1. Name of the region……………………..2.Professional …..……………………
3. Level of education (i) Certificate … (ii) Diploma … (iii) Degree … (iv) Masters
….
4. Working experience: ……..Years 5.Age …..years. 6. Gender: Male … Female ….
SECTION B: Questions
1. For how long you have been working in your current position?
2. How many students and SE-ODL centres do you have in your Region?
3. Currently, which LSS do you offer to your SE-ODL students towards improving
their learning and academic performance.
4. Are these services available in all centres within the Region?
5. How does these LSS effectively used by students?
6. What are the main challenges that your office faces in providing LSS to SE-ODL
students?
7. What strategies does your office make to improve LSS provision in all centres?
8. What other LSS do you suggest that IAE should employ to SE-ODL students?

Thank you for your kind Cooperation!
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Appendix 2: Interview Guide for Programme Coordinator

My name is, Kulwa James, from the University of Dodoma (COED). Currently, I am
conducting a study on Learner support services (LSS) for SE-ODL students
specifically at the IAE centres. Therefore, you are requested to provide information
which will help in the accomplishment of this study. I wish to assure you that the
information to be collected for this study will be used only for academic purposes.
Your enormous responses and cooperation will be credited and be assured with
maximum confidentiality, security and anonymity.

Thanks in advance for your faithful, consideration and cooperation.
SECTION A: Person’s and Centre Information
In this section, tick (√) the right choice or fills in the blanks space provided.
1. Name of the District………………2. Centre‟s name …………….3. Professional
4. Level of education (i) Certificate …. (ii) Diploma … (iii) Degree …… (iv)
Master‟s …..
5. Working experience: ……..Years6.Age …….years.7. Gender: Male ….. Female
Section B: Questions
9. For how long you have been working in your current position?
10. How many students and SE-ODL centres do you have in your Region?
11. Currently, which LSS do you offer to your SE-ODL students towards improving
their learning and academic performance.
12. Are these services available in all centres within the Region?
13. How does these LSS effectively used by students?
14. What are the main challenges that your office faces in providing LSS to SE-ODL
students?
15. What strategies does your office make to improve LSS provision in all centres?
16. What other LSS do you suggest that IAE should employ to SE-ODL students?
Thank you for your kind Cooperation.
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Appendix 3: Questionnaires SE-ODL Tutors
Dear Tutor,
My name is Kulwa James, from the University of Dodoma (COED). Currently, I am
conducting a study on Learner support services (LSS) for SE-ODL students
specifically at the IAE centres. Therefore, you are requested to provide information
which will help in the accomplishment of this study. I wish to assure you that, the
information to be collected for this study will be used only for academic purposes.
Your enormous responses and cooperation will be credited and be assured with
maximum confidentiality, security and anonymity.

Thanks in advance for your faithful, consideration and cooperation.
Instructions
(i)

Please read carefully every question before answering. Express your
opinions, without discussing them with fellow tutors as we need your
own ideas
Please tick (√) the right choice or fill in the blanks space provided by

(ii)

expressing your opinions basing on the knowledge/experiences you have.
(iii)

This Questionnaire will be done in not more than one hour (three minutes
per each questions)

SECTION A: Respondents Information
I.

Centre Information
1. Centre name ..................................................................
2. Ward .............................................................................
3. District ...........................................................................
4. Region ............................................................................

I.

Personal Information
1. Age
41-45
21-25

26-30

31-35

36-40

2. Sex
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45-50

Above 50

M

F

3. What is your highest level of education?
Certificate

Diploma

Degree

Masters

4. What is your professional qualification
Teacher (specify teaching subject)
……………………………………………………………………
Other (specify qualification)
……………………………………………………………………
5. For how long you have been working in the current position?
2-3 years

3-4 years

Above 5 years

SECTION B: Questions
1. Which among the following LSS services exist/not exist at your centre?

SN

ACADEMIC LEARNER

AVAILABLE

SUPPORT SERVICES
1.

Face to face tutoring session

2

Provision of printed learning

NOT
AVAILABLE

materials
3

Provision of assignments

4

Peers contacts

5

Student-tutor contacts

6

Library services

7

Vacation workshops and study tour

8

Scientific laboratory experiments

9

Others (specify) ………………….
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SN

NON-ACADEMIC LEARNER

AVAILABLE

SUPPORT SERVICES

NOT
AVAILABLE

1.

Guidance and counseling services

2

Provision administrative and
financial information

3

Programme/course guidebook

4

Orientation programme

5

Students association/union

6

Disability services

7

Hostel services

8

Others (specify)
………………………

SN

ICT-BASED LEARNER

AVAILABLE

SUPPORT SERVICES

NOT
AVAILABLE

1.

Computer lab and internet services

2

Teleconferencing and video calling

3

Help line

4

E-mail

5

E-registration

6

E-library

7

E-examination

8

Others (specify)
………………………

2. How often do your students use these support services in their learning
process?
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SN

ACADEMIC LEARNER
SUPPORT SERVICES

1.

Face to face tutoring session

2

Provision of printed learning

USEFULNESS
NEVER

SOMETIME

ALWAYS

materials
3

Provision of assignments

4

Peers contacts

5

Student-tutor contacts

6

Library services

7

Vacation workshops and
study tour

8

Scientific laboratory
experiments

9

Other (specify)
………………
USEFULNESS

SN

NON-ACADEMIC

NEVER

LEARNER SUPPORT
SERVICES
1.

Guidance and Counseling
services

2

Provision Administrative
and Financial information

3

Programme/Course Guide
Book

4

Orientation Programme

5

Students
Association/Union

6

Disability services

7

Hostel services

8

Others (specify)
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SOMETIME

ALWAYS

………………………

SN

USEFULNESS
NEVER

SOMETIME

ALWAYS

ICT-BASED LSS
1.

Computer lab and internet
services

2

Teleconferencing and video
calling

3

Helpline

4

E-Mail

5

E-registration

6

E-library

7

E-examination

8

Others (specify)
………………………

3. Do you offer face to face tutoring to your students? YES ……… NO ………..
If YES, how many hours is a week do you offer face to face tutor in a week?
i)

1 – 3 hours

ii)

4 – 6 hours

iii)

Above 7 hours

4. Do you or your fellow tutor undertake laboratory scientific experiment?
YES…. NO…..
If YES, where do you undertake these laboratory scientific experiments?
i) Here at the centre
ii) Outside the centre
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5. How many times in the previous term/semester did you/your fellow do
laboratory experiments?
i)

Never

ii)

Between 1 -2

iii)

Between 3 – 4

iv)

Above 5 time

6. Are you computer literate? YES …… NO …...
If YES, how many hours in a week do you use to find student materials?
i)

Never

ii)

Between 1 – 3 hours

iii)

Between 4 – 7 hours

iv)

Above 8 hours

7. Do students visit/attend guidance and counseling services? YES ………. NO
……
If YES, what kind of guidance and counseling do they commonly ask for:i)

Personal issues

ii)

Educational issues

iii)

Other (specify) …………………………………

8. Does your centre have disabled students? YES …….NO ……..
If YES, how do you support them in their learning process?
i)

No support

ii)

Learning programme support

iii)

funding programme support

iv)

Material programme support

9. What are the advantages of the present Learner Support Services (LSS) to
your students

133

10. What other LSS do you suggest that the institution may employ to SE-ODL
students?
…………………………………………………………………………………
…………………………………………………………………………………
…………………………………………………………………………………
………………………………
…………………………………………………………………………………
…………………………………………………………………………………
…………………………………………………………………………………
…………………………………………………………………………………
…………………………………………
11. Do you have any other recommendation concerning Learner Support Services
to SE-ODL programme
…………………………………………………………………………………
…………………………………………………………………………………
…………………………………………………………………………………
…………………………………………………………………………………
…………………………………………………………………………………
…………………………

Thank you for your participation
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Appendix 4: Questionnaire for SE-ODL Students
Dear students,
My name is Kulwa James, from the University of Dodoma (COED). Currently, I am
conducting a study on Learner support services (LSS) for SE-ODL students
specifically at the IAE centres. Therefore, you are requested to provide information
which will help in the accomplishment of this study. I wish to assure you that, the
information to be collected for this study will be used only for academic purposes.
Your enormous responses and cooperation will be credited and be assured with
maximum confidentiality, security and anonymity.

Thanks in advance for your faithful, consideration and cooperation.
Instructions
(i)

Please read carefully every question before answering. Express your
opinions, without discussing them with fellow students as we need your
own ideas
Please tick (√) the right choice or fills in the blanks space provided by

(ii)

expressing your opinions basing on the knowledge/experiences you have.
(iii)

This Questionnaires will be done in not more than one hour (three
minutes per each questions)

Part A. Personal particulars
1. Sex……………..2. Class stage ………………..3. Age ……………………..
4. Centre name …...………………………..5.District …………………………
6. Do you have a job now? No. …Yes …… If “Yes”, specify profession
……………..
SECTION B: Questions
1. How did you get into SE-ODL programme?
i.

Primary school leavers

ii.

COBET Leavers

iii.

Secondary school dropout

iv.

Adult who missed secondary education

v.

Secondary school leavers who are wishing to re-sit
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vi.

Public/private employees who are required to have secondary
education

vii.

Others

(specify)

………………………………………………………….

2. Which among the following Learner Support Service (LSS)exist or not exist at
your SE-ODL Centre?

SN

ACADEMIC LEARNER
SUPPORT SERVICES

1.

Face to face tutoring session

2
3

Provision of printed learning
materials
Provision of assignments

4

Peers contacts

5

Student-tutor contacts

6

Library services

7

Vacation workshops and study tour

8

Scientific laboratory experiments

9

Others (specify) ………………….

SN

NON-ACADEMIC LEARNER
SUPPORT SERVICES

1.

Guidance and counseling services

2
3

Provision administrative and
financial information
Programme/course guidebook

4

Orientation programme

5

Students association/union

6

Disability services

7

Hostel services

8

Others (specify)
………………………
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AVAILA
BLE

NOT
AVAILABLE

AVAILA
BLE

NOT
AVAILABLE

SN

ICT-BASED LEARNER
SUPPORT SERVICES

AVAILA
BLE

1.

Computer lab and internet services

2

Teleconferencing and video calling

3

Helpline

4

E-mail

5

E-registration

6

E-library

7

E-examination

8

Others (specify)
………………………

NOT
AVAILABLE

3. How do you use/your classmates use these types learner support services (LSS)
in your/their learning process?
SN

USEFULNESS

4

ACADEMIC
LEARNER SUPPORT
SERVICES
Face to face tutoring
session
Provision of printed
learning materials
Provision of
assignments
Peers contacts

5

Student-tutor contacts

6

Library services

7

Vacation workshops and
study tour

8

Scientific laboratory
experiments

9

Others (specify)
………………

1.
2
3

NEVER
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SOMETIME

ALWAYS

USEFULNESS
SN

NON-ACADEMIC LEARNER
SUPPORT SERVICES

1.

Guidance and counseling services

2
3

Provision administrative and Financial
information
Programme/course guidebook

4

Orientation programme

5

Students association/union

6

Disability services

7

Hostel services

8

Others (specify) ………………………

NEVE
R

SN

SOMETIME

ALWAYS

USEFULNESS
ICT-BASED LSS

NEVE
R

1.

Computer lab and internet services

2

Teleconferencing and video calling

3

Helpline

4

E-mail

5

E-registration

6

E-library

7

E-examination

8

Others (specify) ………………………

SOMETIME

ALWAYS

4. Do you get face to face tutoring? Yes ……… No ………..
If “Yes”, how many hours in a week do you get face to face tutoring?


Between 1 – 3 hours



Between 4 – 6 hours



Above 7 hours

5. Do you do or your classmates do scientific experiments in the labs? Yes … No
……
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If “Yes”, how many times in the previous term you or your fellow has done
these lab experiments?
v)

Never

vi)

Between 1 -2

vii)

Between 3 – 4

viii)

Above 5 time

6. Are you computer literate? Yes …….. No …………..
If “Yes”, how many hours in a week do you use the internet services in your
learning process?
i) Never
ii) Between 1 - 3
iii) Between 4 – 7
iv) Above 8 hours
7. Do you interact with your fellow for the sake of learning? Yes ……..No
……….
If “yes” how many hours in a week do you often interact with your fellow
i) Between 1 – 3 hours
ii) Between 4 – 7 hours
iii) Above 8 hours
And, how often do you interact with your mates?
i) Face to face
ii) Through social media and e-mails
iii) Through telephone calls
iv) Others (specify) ………………………………

8. Do you visit/attend guidance and counseling services?
Yes ……………………….. No ………………………..
If YES, what kind of counseling and guidance services you normally ask for;
i)

Personal/family issue

ii)

Education issues

iii)

Others (specify) ……………………..

9. Does your center have disabled student/students? Yes …….No …….
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If “Yes” what kind of disabilities does they have?
i)

Visual impairment

ii)

Hearing impairments,

iii)

Mobility impairments)

iv)

Others (specify) …….

And, what kind of support services do you get/they get from the centre/ institution?
i)

No support

ii)

Learning material programme support

iii)

funding programme support

iv)

Physical enhancement material programme support

10. What are the advantages of the present Learner Support Services in your
learning process?
…………………………………………………………………………………
……
…………………………………………………………………………………
……
…………………………………………………………………………………
…………………………………………………………………………………
…………………………………………………………………………………
………………

11. What other Learner Support Services (LSS) do you suggest that the institution
should employ to SE-ODL students?
…………………………………………………………………………………
…………………………………………………………………………………
…………
…………………………………………………………………………………
…………………………………………………………………………………
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…………………………………………………………………………………
………………
12. Do you have any other issues concerning Learner Support Services to SE-ODL
programme
…………………………………………………………………………………
…………………………………………………………………………………
…………………………………………………………………………………
…………………………………………………………………………………
…………………………………………………………………………………
…………………………………………………………………………………
…………………………………………………………………………………
……………………………………

Thank you for your participation

141

Appendix 5: Documentary Review Guide

SECTION A: Centres Information
1. Centre‟s name ………………………….. 2. District ………………………………
SECTION B: The kinds of documents to be viewed which relates to LSS for SEODL program
S/N
DOCUMENT

1

INFORMATION
REQUIRED

COMMENTS

Centre General

To check distributions of

timetable and

centre learning activities

classroom attendance

including face to face tutorial

register

sand laboratory scientific
experiments and
frequencies/rate of tutors
class attendance

2

Centre‟s guidance and To
counseling register

check

counseling

the

rate

of

and

guidance

services.
3

Student‟s assignments To

check

assignments

and past examination exercising rate and standard
papers
4

Supportive

of past examination
learning To if they are available and

materials (modules)

the rate of distribution

Thank you for your cooperation
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Appendix 6: Observation Checklist

SECTION A: Centres Information
1. Centre‟s name ………………………….. 2. District ………………………………
SECTION B: The list of LSS resources that are going to be observed at the SEODL centre
SN

LSS RESOURCES

QUANTITY

1.

Classroom

2.

Tutors

3.

Text books

4.

Laboratory apparatus and
reagents

4.

Computers and other ICT
devices

5.

Hostel
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CONDITION

Appendix 7: Centre X Face to Face Tutorial Timetable
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Appendix 8: Centre X Tutors’ Class Journal
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Appendix 9: Stage II Mock Examination Timetable
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Appendix 10: Sample Stage I Test
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Appendix 11: SE-ODL Learner’s Manual
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Appendix 12: Introductory Letter from UDOM

149

