
The University of Dodoma

University of Dodoma Institutional Repository http://repository.udom.ac.tz

Education Master Dissertations

2015

þÿ�P�a�r�e�n�t�s �� �p�a�r�t�i�c�i�p�a�t�i�o�n� �i�n� �s�c�h�o�o�l

development activities: a case of

selected community secondary schools

in Kilwa district, Tanzania

Yahya, Mnakatu

The University of Dodoma

þÿ�Y�a�h�y�a�,� �M�.� �(�2�0�1�5�)�.� �P�a�r�e�n�t�s �� �p�a�r�t�i�c�i�p�a�t�i�o�n� �i�n� �s�c�h�o�o�l� �d�e�v�e�l�o�p�m�e�n�t� �a�c�t�i�v�i�t�i�e�s�:� �a� �c�a�s�e� �o�f� �s�e�l�e�c�t�e�d

community secondary schools in Kilwa district, Tanzania. Dodoma: The University of Dodoma.

http://hdl.handle.net/20.500.12661/683

Downloaded from UDOM Institutional Repository at The University of Dodoma, an open access institutional repository.



PARENTS’ PARTICIPATION IN SCHOOL DEVELOPMENT 

ACTIVITIES: A CASE OF SELECTED COMMUNITY 

SECONDARY SCHOOLS IN KILWA DISTRICT, TANZANIA 

 

 

 

 

 

 

 

 

 

By 

Yahya Mnakatu 

 

 

 

 

 

 

 

A Dissertation Submitted in Partial Fulfillment of the Requirements for the Degree 

of Master of Arts in Education of the University of Dodoma 

 

The University of Dodoma 

October, 2015



i 
 

CERTIFICATION 

The undersigned certifies that she has read and hereby recommends for acceptance 

by the University of Dodoma a dissertation entitled ‘‘Parents’ Participation in 

School Development Activities: A Case of Selected Community Secondary Schools 

in Kilwa District, Tanzania” in partial fulfillment of the requirements for the degree 

of Master of Arts in Education of the University of Dodoma. 

 

 

…………………………………… 

Dr. Joyce Nemes 

(SUPERVISOR) 

 

Date…………………………….. 

 

 

 

 

 

 

 

  



ii 
 

DECLARATION 

AND 

COPYRIGHT 

I, Yahya, Mnakatu, declare that this dissertation is my own original work and that it 

has not been presented and will not be presented to any other university for a similar 

or any other degree award. 

 

 

 

 

Signature……………………………………… 

 

 

 

 

 

 

 

No part of this dissertation may be produced, stored in any retrieval system, or 

transmitted in any form or by any means without prior written permission of the 

author or the University of Dodoma.  



iii 
 

ACKNOWLEDGEMENTS 

Preparing this dissertation was not a simple task for a single person to manage. It 

needed support from different people. I thank all who helped me, in one way or 

another, to accomplish this task. 

First, I thank Almighty God for all because without Him nothing might be done. 

Second, I extend my sincere gratitude to my supervisor, Dr. Joyce Nemes for her 

support throughout preparation of this dissertation with positive criticisms, which led 

this work to successful accomplishment. Also I thank my employer, District 

Executive Director of Sumbawanga Municipal for releasing me to pursue studies. I 

extend my sincere thanks to Lindi Region Administrative Secretary and Kilwa 

District Administrative Secretary for permitting me to conduct the study. I also 

extend my thanks to all respondents who gave me information to accomplish this 

study. 

I am highly indebted to my brothers, Mansour Mnakatu and Abdallah Mnakatu for 

sending me to school. Finally, I extended my thanks to intellectuals who directly or 

indirectly provided constructive criticisms and pieces of advice for this work. Lastly, 

in case of any shortcoming that might be found in this dissertation the researcher will 

be responsible. 

  



iv 
 

DEDICATION 

This dissertation is dedicated to my father, Salum Mnakatu, and my mother, Hadija 

Yusuf Mmalula, my wife, Jane Makelo, son and daughter Amboka and Neema, 

respectively, for their encouragement to finish this dissertation. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



v 
 

ABSTRACT 

This study aimed at examining parents‟ participation in school development 

activities in six selected community secondary schools in Kilwa district, Lindi 

region, Tanzania. The study assessed the extent of parents‟ participation in school 

development activities in community secondary schools, sought to identify factors 

hindering parents‟ participation in school development activities and proposed ways 

to improve parents‟ participation in school development activities in community 

secondary schools. The study used cross-sectional research design and mixed 

research approach to investigate the phenomenon. The study had 61 respondents 

whereby 18 were teachers, 30 were parents, 6 head of schools, 6 Ward Executive 

Officers and 1 District Secondary Education Officer. Data were obtained through 

questionnaire, interviews and documentary review. 

Results from the study revealed that parents‟ participation in school development 

activities was not in a good way, though, the degree of participation varied by type of 

development activities, and nature of parents. The frequently mentioned factors 

hindering parents‟ participation in school development activities included parents‟ 

ignorance, parents‟ poverty, students‟ poor academic performance, lack of 

transparency on financial matters and a lot of contributions. The least mentioned 

factors were distance from home to schools as well as time constrain. Furthermore, 

the study suggested ways to improve parents‟ participation in school development 

activities such as provision of education to parents on importance of their 

participation, reduction of poverty, improve students‟ academic performance, and 

ensure transparency on financial matters. Moreover, the study recommended that the 

government should put more efforts to   educate stakeholders that provision of 

education is a partnership process between schools and parents. 
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CHAPTER ONE 

INTRODUCTION 

1.1 Background to the Problem 

Parents‟ participation in school development activities plays a vital role in provision 

of education worldwide. Much effort is directed so as to make sure that parents are 

involved in school development activities. For instance, the Cotonou agreement of 

2000 in Benin, which was made between 25 European Nations (European Union) 

and 76 African, Caribbean and Pacific countries aimed at involving Non-State Actors 

(NSAs) in provision of education. Among school development activities, which were 

agreed 3included parents‟ involvement through building as well as repairing schools; 

provision of school inputs like teaching and learning materials; fundraising, payment 

of school fees together with other school operational costs; and take part in all other 

development activities (Ogunyeni, 2005; Michel, 2006). 

In USA, parents‟ participation in provision of education is clearly addressed by the 

government such that parents participate in school development though it is a 

challenge to make sure that they all participate in school development initiatives. 

This is due to various reasons such as parents see many roadblocks to get involved in 

their children‟s education, some are due to their own demanding schedules, which 

lead them not to have extra time to volunteer or even attend school activities and 

others feel uncomfortable when trying to communicate with school officials, whether 

due to language or cultural differences or their own past experiences with school 

(Shearer, 2006, Roekel, 2008). 
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In Indonesia, parents‟ participation started in 1999 when the government introduced 

a policy of decentralization of education. That was as a result of economic crisis of 

1997 whereby parents started to participate in school development activities. But the 

extent of parents‟ participation in school activities changed and decreased 

significantly as a result of new Free School Programme (FSP) introduced by the 

government in 2009. The programme freed parents from payment of school 

operational costs. Prior to FSP, parents actively participated in terms of supply of 

resources and involvement in school meetings. Thus, after imposition of free 

education, many parents started to have less participation in school development 

because of the notion that the responsibility of children‟s education costs is under the 

government (Fitriah, 2010). 

Like developed countries, African countries particularly in Southern Sahara, make 

efforts to involve parents in school development activities. For instance, in South 

Africa in the year 1996, an important school Act was introduced by the government, 

which stated that there must be partnership in provision of education between all 

stakeholders who have interest in education. They include the state, parents, learners, 

educators, and other community members. It was underscored that they are not 

supposed to expect the state to give everything and to do everything in schools after 

all parents as well as community members are often in the position to see real school 

needs and problems in schools (Bray, 2003). Studies on parents‟ participation in 

education revealed that besides government efforts of involve parents in education, it 

was still a challenge. For example, parents who volunteered their services in 

maintenance of school buildings were only 19 percent (Heysteck, 1999; Bhengu, 

2003). 
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Ugandan Education Sector Strategic Plan of 1995 (ESSP) introduced a policy called 

shared contributions from parents, public, private sectors and community in 

provision of education (Syngellakis, et.al, 2006).  Parents have little participation in 

school development activities. On the other hand, some parents are reluctant to 

participate in school development activities, they resist even to pay school fees for 

their children and others pay in belated installments, a pattern, which leads to 

difficulties to school management in their operations (Nyamusana, 2010; Noort and 

Berg, 2011). 

Not only in Uganda but also in Kenya, development of physical facilities including 

teachers‟ houses remain the committees‟ responsibility through Parents‟ Associations 

and school committees (Eshiwani, 1990). In Kenyan public schools, parents have to 

provide desks, uniforms as well as books and participation construction of school 

buildings such that many parents consider this as a burden (Mwaikimu, 2012). 

Like other countries, Tanzania put efforts in involving parents in school 

development. That started since 1962 whereby the government made local 

authorities, communities and parents responsible for construction of schools (URT, 

1995). From 1964 to mid-1980s, the government proclaimed that education services 

should be free for all citizens and children from primary, secondary, tertiary, and 

university education. But from 1980s to present, due to an increase in number of 

schools and students, the Structure Adjustment Program (SAP) demanded 

governments in developing countries to reduce public expenditure such that the 

government of Tanzania started to reduce expenditures in education and reintroduced 

school fees in all secondary schools (Njunwa, 2010).  
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Furthermore, the Education and Training Policy (ETP) of 1995 states that the burden 

of financing of education and training is to be cost sharing between parents, 

communities, NGOs, and end users (URT, 1995). Through international agreements 

and declarations, from early 2000s, Tanzania put much emphasis on parents‟ 

participation in school development activities, for example, in implementation of 

SEDP parents are highly utilized. 

In spite of several international agreements and declarations on parents‟ participation 

in school development activities, the government of Tanzania tries to implement but 

there is a challenge as this revealed by several researchers. For example, Ng`wigulu 

(2010) observed that although parents participate in school development activities, 

they are minimally involved. For example, parents‟ involvement in school building 

and repair of buildings only accounted for 19 percent. Also there was low (33%) 

parents‟ involvement in purchasing equipment for learning (ibid.). 

Furthermore, the study in Tanzania, which focused on community participation in 

implementation of Secondary Education Development Plan (SEDP) revealed that 

despite parents‟ participation in school development activities, some were reluctant 

to participate. That was construction of many schools throughout the country, but 

some communities did not see the value of those schools (Ngwano, 2010). 

Similarly, Nemes (2012) revealed that in schools it was a challenge for head teachers 

to make sure that parents participate in school development activities. That was 

because parents lacked awareness on importance of education. Hence, a lot of energy 

and time is needed to convince them to volunteer for school development and work 

toward enhancement of their children‟s performance.  
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Many parents, particularly in rural areas are reluctant to participate in school 

development activities. This is due to poor thinking, and some parents think that 

schools belong to the government and not to them (Makombe,et.al., 2010). 

Therefore, this implies that the situation is worse and needs deep investigation so as 

to mitigate the problem of low parents‟ participation in school development 

activities. 

1.2 Statement of the Problem 

The ETP of 1995 stated that it sought to broaden the base for financing education and 

training through cost-sharing measures involving individuals, communities, NGOs, 

parents and end-users (URT, 1995). The policy required to involve parents in 

provision of education but still it is a challenge. For example, Mashindano (2008) in 

his study on „Songosongo social services and economic survey‟ observed that the 

education sector in Kilwa district was backward due to low parents‟ participation in 

provision of education. However, little studies have been done to explain parents‟ 

participation in school development activities. Such studies include those carried out 

by Nyang‟anyi (2010) on aspects and expectation of parental involvement in primary 

education provision in Kahama, Tanzania; Kambuga (2013) on the role of 

community participation in the on-going construction of ward-based secondary 

schools in Dodoma municipality, Tanzania; and Mnywele (2014) on parents‟ 

contributions to learning achievement of girls in community secondary schools in 

Kilombero, Tanzania. 

The persistent of the problem of parents‟ participation in school development 

activities, which leads schools to have a shortage of teaching and learning materials 

as well as physical infrastructures such as classroom, teachers house, hostels and 
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laboratory cause community secondary schools to have poor academic performances 

(Chamani, 2013).Thus, the prevailing situation inspired the researcher to conduct a 

study on parents‟ participation in school development activities by focusing on the 

extent of their in school development activities, factors hindering parents‟ 

participation, and ways to improve parents‟ participation in development activities in 

community secondary schools. 

1.3 Purpose of the Study 

The purpose of the study was to investigate the extent of parents‟ participation in 

development activities in community secondary schools. 

1.4 Objectives of the Study 

An establishment of this study has its roots and objectives: The study had the 

following specific objectives: 

(i) To examine the extent of  parents‟ participation in development activities 

in community secondary schools; 

(ii) To find out  factors hindering parents‟ participation in development 

activities in community secondary schools; 

(iii) To suggest ways to improve parents‟ participation in development 

activities in community secondary schools. 

1.5 Research Questions 

The study was guided by the following research questions: 

(i) To what extent parents participate in development activities in 

community secondary schools? 
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(ii) What factors hinder parents‟ participation in development activities in 

community secondary schools?  

(iii) What ways would help to improve parents‟ participation in 

development activities in community secondary schools? 

1.6 Significance of the Study 

This study is important because education stakeholders such as parents, policy 

makers and education implementers will benefit from results such that they will 

know the extent of parents‟ participation in school development activities. 

Furthermore, results from the study would help to know factors hindering parents‟ 

participation in development activities in community secondary schools as well as 

ways to improve parents‟ participation in development activities in community 

secondary schools. Results from the study would contribute to the existing body of 

knowledge. 

1.7 Scope and Delimitation of the Study 

This study was conducted in Kilwa district, Lindi region. The study focused only on 

community secondary schools and excluded private and public secondary schools. 

1.8 Limitations of the Study 

The researcher had a difficult time when some parents were not ready to give 

cooperation because they thought the researcher was the government official who 

went there for spying them and to punish parents who were not participating in 

school development activities. The researcher managed the thinking by telling them 

that results from the study would be for their benefits and not otherwise. Also some 

villages are scattered such that the researcher got some difficulties on searching for 

parents for interviews. The researcher used a motorcycle to reach such villages. 
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1.9 Operational Definition of Key Terms 

In this study the key terms were defined in order to give the reader further 

clarification so as to avoid unnecessary misunderstanding. 

Parents are ones who beget, give a birth or nurture and raise children, father or 

mother or relatively play the role of guardians in bringing up children. 

Parents Participation is involvement of parents in school development activities 

can be fund contributing, provision of labour force, provision of teaching and 

learning materials or in decision making. 

Development Activities are all activities in a school; which bring positive changes 

such as construction of new buildings, maintenance of buildings, contribution of 

funds, purchase of learning materials for their children, provision of food and so on. 

Secondary Schools are schools, which follow after elementary schools. In this 

context, it implies that ordinary level, schools before advanced level. 

Community secondary schools are schools constructed by the government through 

community involvement in cash or labour. Most of such schools were built in during 

implementation of Secondary Education Development Plan (SEDP). The target 

population in the schools is children who live in surrounding areas. 

1.10 Summary and Overview of the Chapter 

This chapter includes background of the problem, statement of the problem, purpose 

of the study, objectives of the study, research questions, and significance of the 

study, scope and delimitation of the study, limitation of the study and operational 

definition of terms. 
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CHAPTER TWO 

LITERATURE REVIEW 

2.1 Introduction 

This chapter presents Literature Review related to the study. Obtained from 

developed and developing countries including Tanzania where a researcher 

conducted the study. The aim of this review was to broaden understanding on what 

had been done related to this study. It also included theoretical framework, synthesis 

of the study and conceptual framework. 

2.2 Theoretical Framework 

Theory is a plan or scheme existing in the mind based on principles verifiable by 

experiment and observation and it is a proposed explanation designed on account of 

any phenomenon (Van Rensburg, et al, 1994). This study used Self-Efficacy Theory 

developed by Albert Bandura in 1977 and Family-School Partnership Theory 

developed by Joyce Epstein in 1995. 

2.2.1 Self Efficacy Theory 

Recall, this study applied Self-Efficacy Theory developed by Albert Bandura in 

1977. It is hypothesized that a person‟s belief he/she possesses what is necessary to 

achieve desirable outcomes. A person‟‟ efficacy determines whether or not coping 

behaviour will be initiated, how much effort will be expended and how long it will 

be sustained in the face of obstacles and aversive experiences (Bandura, 1977). 

Individuals with overall high perceived self-efficacy often set high goals and 

maintain endurance to see them through despite challenges. They recover more 

quickly from failure and attribute failure to lack of knowledge or skills, rather than 
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deficits in personal capabilities. On the other hand, individuals with overall low 

perceived self-efficacy focus on personal deficiencies like lack of skills and self-

doubts. Such individuals are hindered by obstacles, which often results in higher 

rates of failure. Individuals with low perceived self-efficacy tend to exert less effort, 

set lower goals and experience less success. 

In addition, Bandura (1977) explained four primary sources of perceived self-

efficacy, which include mastery experiences, social modeling, social persuasion, and 

emotional states. Each of these sources can promote both high and low self-efficacy. 

When one experiences mastery of a task or activity, it can serve as a boost to self-

efficacy. If one experiences mastery too quickly or easily, one can tend to exert less 

effort and expect to achieve mastery immediately without learning to work. The 

general tendency is the more someone experiences mastery, the more likely he/she 

has to develop higher levels of self-efficacy. 

The second source of self-efficacy is social model. It holds that individuals are 

influenced by capabilities of others whom they perceive to be the most similar to.  

For example, a person who views themselves as similar to someone who is highly 

capable in a certain area may perceive themselves  equally as capable “if she can do 

it, I can do it.” This can also be reversed to the negative where one may perceive 

themselves incapable “if she can‟t do that, there is no way I can.‟. Social models 

serve as standards for judging personal capabilities.  

The third source of self-efficacy is social persuasion, which takes place when others 

believe that an individual is capable of a task, individuals can perform up or down to 

others‟ expectations and beliefs. For example, students, whose teachers label them as 
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bad, often behave badly while students who are believed to be “good” typically 

behave well. 

The last source of efficacy is emotional states. Emotions and mood affect the way a 

person perceives their efficacy. People translate their reactions to emotion into 

performance capabilities. Mood or emotion is not important as much as it affects 

their reaction. 

Figure 2. 1: Sources of Self-Efficacy 

 

Source: Bandura (1986). 
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Bandura did not end by providing sources of self-efficacy. He went further by 

providing dimensions of Self-Efficacy that have important implications. First, self-

efficacy differs in magnitude and thus, when tasks are ordered in level of difficulties, 

self-efficacy of different individuals may be limited to the simpler tasks that extend 

to moderately difficult ones. Secondly, self-efficacy differs in generality such that 

some experiences create circumscribed mastery expectations, while others instill a 

more generalized sense of efficacy that extends well beyond the specific treatment 

situation. Thirdly, self-efficacy varies in strength such that weak expectations are 

easily extinguishable by disconfirming experiences, whereas individuals who possess 

strong expectations of mastery will persist in coping efforts despite disconfirming 

experiences, the stronger perceived self-efficacy, the more active the efforts. 

Self-efficacy theory is important in the context of the study because parents who 

have high self-efficacy will have effective participation in school development 

activities and those with low self-efficacy will have low participation. Furthermore, 

parents with high self-efficacy believe that their participation can bring certain 

outcomes and thus, will have high participation, while those with low self-efficacy 

do not believe that their participation can bring good outcomes as a result, tends to 

have low participation. Hoover-Dempsey and colleagues (1992) argued that parents‟ 

involvement depends on their beliefs in themselves as parents and they need to 

believe they are able to make different desirable outcomes. 

2.2.2 Family – School Partnership Theory 

Family-School Partnership Theory was introduced by Joyce Epstein in 1995.The 

theory holds that schools and families should share responsibilities for socialization 

of children. In this theory, there are three most important contexts in which children 
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grow and develop, namely, family, school and community. Although some practices 

of schools and communities are conducted separately, there are some important 

aspects that need to be done conjointly. This context reflects the shared 

responsibilities of parents and educators. In this theory, it is assumed that family like 

school and school like family hold that the child is the reason for connections on the 

key role of the child as a student in interactions between families and schools, 

parents and teachers or community. If children feel cared for and encouraged to work 

hard in the role of student, they are mostly to do their best academically. Epstein 

went further by providing six activities that connect families, schools and 

communities. They include the following: 

 Parenting, families are to provide health and safety of children and create a 

home environment that encourages learning and good behaviour in school, 

while schools should provide training and information to help families 

understand as well as promote their children`s development. 

 Communicating: schools should be accountable for reaching families and 

provide them with information about school‟s progress and students‟ 

progress. 

 Volunteering: parents can make significant contributions to the environment 

and functions of a school, while schools can get the most out of this process 

by creating flexible schedules so more so that parents can participate by 

working to match talents to the needs of parents, students, leaders and 

administrators. 

 Learning at home: parents can help their children in school related activities 

at home with guidance and support of teachers. 
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 Decision-making: schools can give parents meaningful roles in the school 

decision-making process and help them make the most of it such that the 

opportunity should be open to all segments of the community, not just people 

who have the most time and energy to spend on school affairs.  

 Collaboration with the Community: schools should coordinate the work and 

resources of the community, businesses, colleges or universities, and other 

groups to strengthen school programmes, family practices, student learning 

and development (Epstein, 1995). 

Berger (1991) provided six roles that parent can or should play in their involvement 

with their children‟s school: parents as teachers of their own children, parent as 

spectator, parents as employed resources, parents as temporary volunteers, parents as 

volunteer resources and the last role is parents as policy makers. Therefore, this 

theory in this study has high implication when parents, schools, and community have 

a strong believe in partnership as means of provision of education. 

2.3 Review of Studies from Developed Countries 

In the world, many nations are faced with the challenge of how to make parents 

participate in school development because there are many factors, which hinder 

parents‟ participation in school development activities. Various studies related to 

parents‟ participation in school development activities have been conducted. For 

example, in USA, a study conducted by Shearer (2006) on parental involvement in 

education used descriptive survey design and was conducted in elementary schools. 

It was observed that parents are vital for school development but it is a challenge to 

involve parents in school development. Factors, which lead to low parents‟ 

participation in child‟s education were identified to be; clashing cultures between 
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parents and teachers or school officials; differences in values and beliefs together 

with language barrier. Moreover, other reasons included insufficient knowledge and 

training among teachers and school officials, and lack of time to participate because 

many parents were busy with their businesses. 

In addition, the study in USA conducted by Finder and co-workers (2002) on reasons 

some parents did not go to school revealed that some parents did not participate in 

school development activities due to their own personal experiences that created 

obstacles to involvement. For example, parents who dropped out of school did not 

feel confident in school settings. Parents‟ involvement depends on their perceptions 

or their beliefs and thoughts about themselves as parents such that they need to 

believe that they are able to make a difference for their school‟s development 

(Hoover-Dempsey and Bassler, 1992). 

In United Kingdom (UK), a report by Goodall and colleagues (2010) on parental 

engagement in education used experimental design, which revealed that parents are 

important to participate in education by volunteering in school-based activities, but 

they fail to have high level of parents‟ engagement due to lack of confidence among 

teachers to work with parents. Other factors are time constrain whereby most parents 

are busy with their jobs and lack of fare for transport such that some parents are 

willing to participate but they fail because some of them are living far away from the 

school and they do not have money for transport to attend school-based activities. 

Another factor was said to be language barrier as some parents are not good in 

English language such that when they meet with school officials they fail to 

communicate well with them. 



16 
 

On the other hand, a study in UK by Minogue et al (2013) on the impact of parental 

involvement in the schools experience of 10 and 11 years old, a case of Northern 

Ireland primary schools” revealed that parents are very important in provision of 

education and some of them are active participants in school-based activities but 

others are non-participants. For example, parents who attended school meetings were 

81 percent, parents who went to school trips were 15 percent and those who helped 

to organize events in school were 14 percent. When parents were asked for reasons 

some of them were inactive participants, they replied that it happened due to low 

income among them. 

In France, a study by Maurin et al (2010) on “Getting parents involved, a field 

experiment in deprived schools”, the study used experimental design and was 

conducted in middle schools. This study revealed that parents were highly involved 

by the government and the researchers observed that parents‟ participation in school 

development differed due to socio-economic status. Those with higher socio-

economic status such as education level and income tended to have more 

participation than parents with low socio-economic status. 

In Turkey, Gurbuzturk and co-workers (2013) conducted a study on primary school 

parents‟ involvement level into their children‟s education. The study employed 

descriptive survey was conducted at primary schools. It was observed from the study 

that parents highly participated in home-based tasks like communicating with 

children, creating favourable learning environment at home, supporting their 

homework and supporting personality development. Furthermore, the study observed 

that parents had low participation especially in volunteering in school development 

activities due to time constrain because most parents deal with their jobs rather than 
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for children‟s education particularly in school development activities. The 

researchers called for further studies and training parents on importance of their 

participation in school-based activities especially in volunteering in school 

development activities. 

In addition, a study in Turkey by Erdener (2013) on “Turkish parents‟ perceptions of 

their involvement in schooling,” conducted in primary schools through descriptive 

survey design, it was observed that parents with middle and high incomes had lower 

participation in school development activities than those with low incomes. Parents 

with low incomes were more committed than those with middle or high incomes. 

Furthermore, the researcher called for other researchers to conduct additional studies 

on parents‟ involvement in education because the study was only conducted at 

Konya city in Turkey and could not be generalized in Turkey or other parts of the 

world. 

In Indonesia, parents‟ participation started in 1999, when the government introduced 

a policy of decentralization of education. It was as a result of economic crisis of 

1997, and parents started to participate in school development activities but the 

extent of their participation in schools changed and decreased significantly due to 

new programme, Free School Programme (FSP) introduced by the government in 

2009. The programme freed parents from payment of school operational costs. Prior 

to FSP, parents actively participated in terms of supply of resources and involvement 

in school meetings. Thus, after imposition of free education, many parents started to 

have low participation in school development because they thought that the 

responsibility of children‟s education costs was under the government (Fitriah, 

2010). 
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Moreover, in Indonesia, parents have low participation due to undemocratic selection 

of school committees whereby, members are often handpicked by school 

management and do not represent parents or broader community. Most school 

committee members are not among those parents. So they fail to pursue parents to 

participate in school development. Another factor is parents‟ socio-economic status 

that has greater influence on assistance given to school. Schools with students from a 

high socio-economic background are able to collect a large sum of money, which 

covers 23 percent of schools‟ operational costs but schools with students from 

families with low socio-economic background fetch very low amounts of money 

(Pradhan, et. al, 2011).  

The reviewed literatures from developed countries revealed that parents are given a 

chance to participate in school development activities but it is challenge for parents 

to participate, this is due to language barrier and time constrain. Therefore, the 

researcher wants to compare if parents‟ participation in school development activities 

in developed countries is similar to Tanzania and factors hindering parents 

participation in developed countries if will be similar or different in Tanzania 

particularly in Kilwa district.  

2.4 Review of Studies from Developing Countries 

The practice of parents‟ involvement in school development is not only emphasized 

in developed countries but also in developing countries, particularly in Africa. For 

example, in South Africa, an investigation done by Heystek (1999) on parents as 

partners in black schools observed that parents participated in school development 

activities, though it was difficult to make sure that they participated in school 

development activities. For instance, parents who were active participants in 
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maintenance and building of schools‟ physical facilities accounted at   31.5 percent, 

parents who attended social events at schools were 38.4 percent and those who 

visited schools about their children‟s academic problems were only 21.9 percent. The 

study revealed that factors hindering parents‟ participation in school development 

activities that included the following: parents‟ negative attitudes toward schools due 

to their ignorance as well as inadequate skills and competencies; and teachers did not 

create partnership. Another factor was poverty of parents because some were willing 

to participate but due to poverty most of the time, they used to find incomes for their 

food instead of participating in school development activities. 

In addition, a study in South Africa by Bhengu (2003) on “Accountable parental 

involvement in primary schools,” through both qualitative and quantitative research 

approaches, revealed that though parents were involved in school development 

activities, some of them hesitated to participate. It was revealed from the study that 

parents who participated in fundraising events at schools were only 36 percent and 

those who participated in maintaining security of school properties were 44 percent. 

Moreover, parents who volunteered their services in maintenance of school buildings 

were 19 percent, those who paid school fees were 42 percent and parents who 

attended school meetings were 51 percent. In the study, it was observed that factors 

hindering parents‟ participation in school development activities were poverty among 

parents, ignorance of parents especially in rural areas because they were unable to 

visualize positive results of a school career and distance because some parents lived 

far away from schools. 

In Nigeria, a study by Kainuwa and colleagues (2013) on influence of parents‟ socio-

economic and education background of parents on children‟s education in primary 
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schools revealed that parents with high incomes tended to participate more in school 

activities than parents with low incomes. Also educated parents participated more 

than uneducated parents. The researchers suggested that parents should be educated 

on importance of participating for children‟s education as well as to enable them to 

improve their income. 

Another study in Nigeria by George et al (2013) on effective service delivery on 

Nigerians public primary education, this study used descriptive survey, observed that 

since 1992, the government initiated operation Save Our School Program to mobilize 

and involve parents in planning, management, monitoring and funding. The 

programme sought to involve parents in building schools, sponsoring sport activities 

and organizing seminars for teachers. Some parents were active participants but other 

parents were unwilling to participate because they considered the programme a 

burden to them. It was recommended that parents had to be involved in management 

of schools as well as be educated on importance of participating in school-based 

activities. 

In Uganda, the Education Sector Strategic Plan of 1995 (ESSP) introduced a policy 

that called for shared contributions from parents, public, private sector and 

community in provision of education (Syngellakis and Arudo, 2006).  A study by 

Nyamusana (2010) on influence of parents‟ participation in secondary school 

management on students‟ academic performance, this study used descriptive cross 

section survey which revealed that parents had little participation in school 

development activities. Results from the study revealed that some parents were 

reluctant to participate in school development activities, they resisted even to pay 

school fees for their children and other parents paid in belated installments. All led to 
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difficulties for school managements in operating schools. The problem was caused 

by poverty among parents as well as their ignorance. Furthermore, it was 

recommended that research may be conducted into ways through which secondary 

schools can implement income generating projects. 

Another study in Uganda by Noort and co-workers (2011) on parents‟ involvement 

in primary education, the study was qualitative research disclosed that parents were 

considered by the government important stakeholders in provision of education and 

they played their role as parents. Furthermore, the study revealed that parents had 

little participation due to poverty such that they lived in poor circumstances and they 

were often unable to attend school meetings or help in school through volunteerism. 

Reasons were advanced that included the fact that they had to work in order to 

foresee their families with food. Another reason as illiteracy among parents such that 

they did not see the value and importance of education. 

In Kenya, a study by Ngesu et al (2013) on factors hindering community 

participation in development of early child education centres, the study was 

descriptive design revealed that there was partnership between parents and teachers 

in the process of children‟s development. It was further disclosed that the main aim 

was linking children‟s early experiences to later learning and development. Despite 

instituting the progamme for developing children, most community had low 

participation in development of children due to poverty and lack of motivation to 

engage actively in development. Another factor that was disclosed was lack of basic 

skills in human resources management such that teachers failed to make communities 

or parents to participate in development of the said centres. 
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Also, another study in Kenya by Mwaikimu (2012) on parental involvement in public 

primary school in Kenya revealed that development of physical facilities including 

teachers‟ houses remained the responsibility of committees through Parents‟ 

Associations and school committees. Also parents had to provide desks, uniforms, 

and books. In due regard, many parents considered it as a burden. Some of them 

attended in school development functions but others did not participate. It was 

recommended that further researches had to be carried out particularly on parents‟ 

participation in school development activities.  

Furthermore, a study in Kenya by Jabuya et al (2014) on “Evaluation of determinants 

of parental participation in implementation of academic projects in public secondary 

schools”, the study used descriptive survey and revealed that family characteristics 

influence parents‟ participation, for example, family size or parents „aspiration for 

education as well as parents valuation of education. Another factor was disclosed to 

be family social background, for example, education level, job type, income and 

ethnicity. All were said to influence on parents‟ participation in implementation of 

school projects. Moreover, they disclosed other factors that included students‟ 

attitude and perception on the manner schools considered parents if they took parents 

as important stakeholders. The study recommended that schools should be centres of 

activities and appreciate parents‟ contribution to school activities as well as allow 

them to participate in decision-making including governance. 

In Rwanda, a study reported by Rugaaju (2011) on “Field visit report on community 

involvement in education”, this study was correlation research design revealed that 

parents and teachers‟ committees had the main roles that included to make good 

relationship between teachers and parents, to initiate school development project and 



23 
 

to make sure that parents participate in implementation of those projects. Another 

role was to raise some money for buying school materials, such as materials for 

teaching and learning. But it was disclosed that it was not simple for the committees 

to reach their objects because there were a lot of challenges like difficulties in 

convincing parents to participate in development projects. 

Moreover, a study in Rwanda by Kabarere et al (2013) on “Parental involvement in 

high and low performing schools in Gasabo,” through causal comparative design, 

revealed that parents were involved in school development activities but their 

response differed. In schools with high academic performance, parents were more 

participatory in school-based activities than in schools with low academic 

performance. In schools with low academic performance, school officials used much 

energy to convince parents to participate in school development activities, while in 

schools with high academic performance, parents were willing to participate in 

school development activities. 

In Tanzania, a study by Njunwa (2010) on “Community participation as a tool for 

development: local community participation in primary education development in 

Morogoro,” used a case study design, observed that community members 

participated in school development activities. But participation was low due to 

poverty among communities as well as illiteracy. Other identified factors, which 

hindered community participation in school development activities, were misuse of 

funds and mistrust to leaders. Reasons were advanced that included the following; 

money was used without transparency, there were political interventions and schools 

had poor academic performance. 
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Moreover, a study by Nyamhanga (2012) on “Parents‟ attitudes towards financing 

education as an investment for girls in rural community secondary schools in Tarime, 

the study used a case study design, observed that although parents were financing 

education for their daughters, some of them were reluctant to pay school fees and 

other education costs. It was due to parents‟ ignorance because they thought that to 

educate girls was wastage of money and time. Another factor hindering parents to 

finance girl students was poor academic performance among girl students (ibid.). 

Nyamhanga (2012) went further by suggesting ways to solve the problem through 

encouragement and sensitization of parents to finance their female children. 

Another study by Ngwano (2010) on “Community participation in secondary 

education development in Manyoni, used a case study design, revealed that 

communities were used in implementation of SEDP projects but some community 

members were poorer participants than others. That was due to lack of supervision to 

both human and financial resources; local politicians were against socio-economic 

development and lack of transparency. The latter reason was reported that some 

leaders collected money but there was no transparency particularly on the sum of 

money collected and its expenditure. The researcher recommended that a further 

study was needed so as to suggest strategies for promoting community participation 

in school activities.  

Ng‟wigulu‟s (2010) study on “Parent and school analysis and assessment of their 

partnership in provision of primary education in Bunda, the study used a case study 

design, observed that parents  were used in taking part in school development 

activities like participating in building and repair of school buildings as well as 

buying learning equipment for their children. However, it was revealed that it was a 
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challenge to make sure that all parents participated because some were reluctant to 

volunteer. For example, only 19 percent of parents participated in building and repair 

of school buildings. 

Furthermore, Nyang‟anyi (2010) conducted a study on “Aspects and expectation of 

parental involvement in primary education provision in Kahama.”The study used a 

case study design and revealed that parents‟ participation in provision of primary 

education varied according to gender of parents, school type, whether a government 

or private school, school location, either in urban or rural areas. For instance, 

parents‟ participation in contribution of money for repairs in urban schools was 

higher than in rural schools. On the other hand, parents‟ participation in contributing 

labour to some school projects in rural schools was higher than in urban schools and 

contribution of money for feeding programme in rural schools was less than in urban 

schools. The researcher called for further research on the same topic, which will 

cover the whole country and a comprehensive study had to be undertaken to evaluate 

parents‟ perceptions towards their involvement in provision of education for their 

children. 

Kambuga‟s (2013) study on “The role of community participation in the on-going 

construction of ward-based secondary schools, lesson of Tanzania,” through a case 

study approach. Results from the study revealed that the plan of construction of 

wards secondary schools was that people had to contribute 80 percent of the total 

building costs and the government had to top up 20 percent of the building costs. 

Furthermore, it was observed that communities participated in construction of school 

buildings but in a limited manner. That was due to the number of reasons such as 

poverty, presence of drought, lack of transparency, lack of accountability and 
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political affiliations. Therefore, limited community participation in construction led 

to shortage of school buildings; for instance, in both wards there was shortage of 

classrooms at about 33.3 percent, shortage of teachers‟ houses at about 88.5 percent 

and shortage of toilets at almost 48.4 percent. The researcher called for community 

sensitization on importance of education. 

The related literatures in developing countries revealed that, the provision of 

education is a partnership between governments and parents, but it is still a challenge 

to have meaningful participation from parents. This is due to various factors, such as, 

poverty, ignorance, misuse of fund and culture of the society. 

2.5 Synthesis of Attributes of Focus from Empirical Studies Reviewed from 

Developed and Developing Countries 

Self-Efficacy and Family-School Partnership theories were used for this study. Self-

efficacy theory explains about a psychological state, which drives parents to 

participate in school development activities. It provides sources of self-efficacy, 

which are mastery experiences, social modeling, social persuasion and emotional 

states that can raise or lower parents‟ participation in school development activities. 

On the other hand, family-school partnership theory explains the importance of 

working together between parents and schools. The theory provides activities, which 

connect families and schools that include parenting, communicating, volunteering, 

learning at home, decision-making and collaboration with community members.  

Literature review pertaining to empirical evidence in both developed and developing 

countries showed that provision of education is a partnership between parents and 

governments. Studies from developed nations, for example, in USA by Shearer 

(2006) revealed that parents are vital for school development though it is a challenge 
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to involve them due to language barrier and time constrain. Furthermore, the study in 

Turkey by Gurbuzturk and colleagues (2013) revealed that parents participate in 

home-based tasks such as communicating with children, supporting their home-

works but have low participation in volunteering in school development activities 

due to time constrain. 

The reviewed studies from developing countries revealed that provision of education 

is a collaborative process between parents and schools. For example, studies in South 

Africa by Heystek (1999), in Uganda by Noort and Berg (2011) and in Tanzania by 

Kambuga (2013) revealed that parents are part in school development activities 

though it is a challenge to have full parents‟ participation. That was reported to be 

due to poverty, ignorance and lack of transparency in financial matters. 

Little have been done to address parents‟ participation in school development 

activities. Studies in developed countries focused on parents‟ participation in 

children‟s learning process and little on school development activities. It could 

probably be due to development level, for instance, school infrastructures are well 

organized and governments subsidize enough funds to operate schools. Most studies 

in developing countries were conducted in primary schools and a few in community 

secondary schools. Moreover, a few addressed on factors hindering parents‟ 

participation in school development and presented ways to improve parents‟ 

participation in school development activities. In regard, this study sought to fill in 

the gap. 

2.6 Conceptual Framework 

Conceptual framework defined as a graphically or narrative explanation which 

explains the main things to be studied, the key factors, constructs, or variables and 
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the presumed relationship among them (Miles and Huberman 1994, p.18). This study 

used Sttuflebeams‟ model of CIPP (Context, Input, Process and Product) of 1971. 

In this study inputs were parents (mother and father), a  guardians such as  sister, 

brother or anyone who was responsible for the child‟s education, also it involved 

others such as teachers, school officials such as head of schools, students as well as 

the government, while process included all development activities which were 

conducted in schools such as construction and repairing of schools‟ physical 

infrastructures such as  buildings and contributions of money for school operational 

costs, also process included parents participation in school development activities by 

contributing money, provision of labour power, by contributing materials such as 

building equipments, as well as by participating in decision making like attending in 

school board meetings or attending parents-teachers meetings. 

Furthermore, the product was positive and negative outcomes which resulted from 

input and process, the positive product, such as, good and enough school physical 

infrastructures which would lead good academic performance while negative product 

such as poor and insufficient physical infrastructures which lowered academic 

performance of students. But the success of input, process and product depended on 

the context/environment, the environment influenced positively or negatively. 
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Figure 2. 2: Conceptual Framework 
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CHAPTER THREE 

RESEARCH METHODOLOGY 

3.0 Introduction 

In this chapter, the researcher provided the way the research was conducted and how 

data from the field were analysed and interpreted. This chapter comprises research 

design, research approach, location of the study, studying population, sampling 

techniques and sample size, research instruments, administration of research 

instruments validity and reliability, ethical consideration, data analysis procedure and 

summary of the chapter. 

3.1 Research Design 

Research design is an arrangement of conditions for collection and analysis of data in 

a manner that aims to combine relevance to the research purpose with economy in 

procedure (Kothari, 2004). This study used cross-sectional survey research design, 

cross sectional survey whereby it is the type of research in which both the entire 

population or a subset is selected, and from these individuals, data are collected to 

help answer research questions of interest (Olsen and George, 2004). 

3.2 Research Approach 

This study used qualitative research approach supported by quantitative research 

approach. Mixed methods research design is a procedure for collecting, analyzing 

and mixing both quantitative and qualitative methods in a single study or series of 

studies to understand a research problem (Creswell and Clark, 2012). The basic 

assumption is that uses of both qualitative and quantitative methods in combination 

provide a better understanding of the research problem. This study was dominated by 

qualitative research approach due to nature of the study. On the other hand, 
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quantitative research approach was used because some information was in numeric 

form, for example, the first objective of the study was to examine the extent parents 

participated in school development activities such that most of data were in numeric 

form. 

3.3 Location of the Study 

Study location is the area where the research process will be conducted. Careful 

selection of the research location is very important because it plays a role in 

enhancing usefulness of information produced by the study. It was advised that study 

location should be relevant to research questions and objectives of the study (Kombo 

and Tromp, 2006). 

This study was conducted in Kilwa District, Lindi Region. Kilwa District is one of 

six districts in Lindi Region. Other districts are Lindi rural, Lindi urban, Ruangwa, 

Liwale and Nachingwea. Kilwa district has 28 secondary schools and out of these, 

one is a private school, and 27 are community-based secondary schools.  

The study was conducted in Kilwa district because Kilwa was among districts where 

parents had low participation in school development activities. Recall, that pattern 

was witnessed by Mashindano et al (2008) while conducting a study on Songosongo 

social services and economic survey and revealed that at Songosongo, the education 

sector development was still backward as a result of lack of support from parents. 

For example, the project of provision of porridge at school proved failure due to 

irresponsible and uncommitted parents who were refusing not only their contribution 

but also to provide physical labour. Therefore, the researcher intended to examine the 

problem and ultimately, come up with ways to improve parents‟ participation in 

school development activities. 



32 
 

3.4 Study Population 

Studying population is a defined group of individual persons, objects or items from 

which samples are taken for measurement (Singh, 2007). The population is pertinent 

and of interest in a research context as it is the group to which the investigator hopes 

to generalize results from the study.  In this study, the population included all 

parents, all Head of Schools (HoS), all teachers, all students, all Ward Executive 

Officers (WEOs) as well as District Secondary Education Officer (DSEO). 

3.5 Sampling Technique and Sample Size 

A sample is a sub-group of the target population that the researcher plans to study for 

the purpose of making generalizations about the large population (Creswell and 

Clark, 2012). In conducting this study, both probability and non-probability sampling 

procedures were applied in identifying the sample for the study. Purposive sampling 

is one of types of non-probability sampling procedures, which sometimes it is known 

as judgmental sampling. In applying the procedure; the researcher selects sampling 

units subjectively in an attempt to obtain a sample that will appear to be 

representative of the population. 

The following respondents were obtained through purposive sampling, one DSEO, 

six HoS and six WEOs due to their position. The researcher believed that they had 

important and relevant information for the study. 

On the other hand, simple random sampling technique is one type of probability 

sampling procedures whereby every unit in the population has an equal chance of 

being selected. Simple random sampling procedure was useful for selecting six 

community secondary schools whereby the researcher wrote names of schools on 

pieces of papers fold them and put in a container. Then the container was shaken and 
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one participant was requested to draw out a slip of paper repeatedly until six schools 

were obtained. The same procedure was applied to get 18 teachers, three from each 

school. 

Furthermore, this study involved 30 parents as participants, 05 from each school. The 

researcher got the sample of parents by providing numbers to all students in each 

school and wrote those numbers on slips of papers. The researcher put those slips of 

papers in a container and shook the container then drew out slips of paper repeatedly 

until the number of targeted sample was attained. Therefore, for students who were 

picked, their parents were considered as a sample for this study. In due regard, this 

study had the total number of 61 respondents.  

3.6 Research Instruments 

Research instruments are the tools for measuring, observing, or documenting data 

and researchers identify these instruments before they collect data (Creswell, et al, 

2012). This study used three research instruments, namely, interview, questionnaire 

and documentary review. 

3.6.1 Interview 

An interview is a data collection method involving an interviewer asking questions to 

another person (a respondent), either face-to-face or over the telephone (Singh, 

2007). The researcher used semi-structured interview method to the DSEO, WEO, 

HoS and parents. It was useful because it helped to get clarification on research 

matters.  
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The researcher decided to use interview method because of its flexibility to both 

respondents and interviewer. However, its drawback is that sometimes respondents 

may provide irrelevant information for the study and it is time consuming. 

3.6.2 Questionnaires 

A questionnaire is a document containing questions and other types of items 

designed to solicit information appropriate for analysis (Babbie, 2008). The 

questionnaire was used for data collection from teachers. Close-ended and open-

ended questions were included in the questionnaires to enable respondents give 

their views. The questionnaires were expected to enable the researcher obtain 

results within a considerable short time. Usefulness of questionnaires was due to 

their simplicity, time used and easiness for the researcher to administer. 

3.6.3 Documentary Review 

Documentary review is a data collection method that involves deriving information 

by studying written documents (Best and Kahn, 1998). The researcher obtained some 

data in documents, such as school board meetings‟ documents so as to see parent 

representatives‟ attendances as well as parents-teachers meeting records inorder to 

see if parents participated in decision-making through meetings. Also documents 

pertaining to parents‟ records of attending in volunteering in school development 

activities were assessed so as to see the extent of their participation. Other examined 

documents pertained to students‟ academic performances. 

3.7 Administration of Research Instruments 

Three research instruments were applied in the study; researcher met with 

respondents to seek their readiness to take part in the interview, time for interview 

was agreed between the researcher and respondents. Furthermore, the researcher 
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distributed questionnaires to 18 teachers and asked them to fill in after reading and 

understand them; also researcher used documents which were at school get some of 

data, for example, parents-teachers meeting minutes. 

3.8 Validity and Reliability 

Validity is the degree to which an instrument measures what is supposed to measure 

(Kothari, 2004). Reliability is the degree of consistency with which it measures 

whatever it is measuring whereby, the quality is essential in a kind of measurement 

(Ary, et al, 2010). Therefore, the researcher ensured the research tools had validity 

and reliability by having close consultation with supervisor in preparation of those 

tools. Furthermore, the researcher conducted a pilot study in two community 

secondary schools for testing those instruments and thereafter, modification of 

instruments was made. Moreover, for the achievement of validity of this study, 

triangulation of data was employed through use of interview, questionnaires and 

documentary review. 

3.9 Data Analysis Plan 

Data analysis was a very important stage in doing research. Qualitative data were 

sorted and arranged into themes and were entered in a matrix for analysis. Then they 

were subjected to content analysis. On the other hand, quantitative data were sorted, 

arranged and coded ready for statistical analysis. Such data were analyzed through 

Statistical Package for Social Sciences (SPSS) version 16.0.Then results were 

presented in frequency tables. 

3.10 Ethical Considerations 

In conducting research, there are some ethics to be considered. Thus, adherence to 

ethics helps the researcher to have smooth process in data collection. In conducting 
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this study, the researcher got the following: research clearance from the Director of 

Research and Consultancy for graduate studies of the University of Dodoma, 

permission from Regional Administrative Secretary (RAS) of Lindi region, 

permission from the District Administrative Secretary (DAS) of Kilwa district, and 

permission from the District Executive Director (DED) for Kilwa District. 

Thereafter, the researcher was given go ahead for conducting the study by DSEO. In 

doing research, the researcher asked for permission from the respondents to 

participate in the research. The researcher requested respondents to participate in 

interviews and to fill in questionnaires that were distributed to them. Confidentiality 

and privacy were observed. In due regard, respondents‟ confidentiality during the 

interviewing process was observed and the researcher did not force the respondents 

to mention their names during the interview process. 

3.11 Summary of the Chapter 

This chapter includes; research design, research approach, location of the study, 

study population, sampling technique and size, research instruments whereby; 

interview, documentary review and questionnaire were applied, administration of 

research instruments, validity and reliability, ethical consideration and data analysis 

procedure. 
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CHAPTER FOUR 

PRESENTATION OF FINDINGS 

4.1 Introduction 

In this chapter presents findings obtained from the study. The presentation begins 

with respondents‟ demographic characteristics. Presentation of the findings is based 

on the designed research objectives. which include the following: to examine the 

extent which parents participated in school development activities in community 

secondary schools; to identify factors hindering parents‟ participation in school 

development activities in community secondary schools and to suggest ways to 

improve parents‟ participation in community school development activities. 

4.2 Descriptive Statistics 

Location of Schools  

Table 4. 1: Location of schools 

Location of Schools  Frequency Percent 

Urban 2 33.33 

Rural 4 66.67 

Total 6 100 

Source: Field Data (2015). 

Information from Table 4.1 shows that majority 4(66.67%) schools were located in a 

rural area, whereas 2(33.33%) schools were located in an urban area. 
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Respondents’ Category Analysis  

Table 4. 2: Distribution of Respondents by Category 

Category Frequency Percent 

DSEO 1 1.6 

Ward Executive Officers 6 9.8 

Head of Schools 6 9.8 

Teachers 18 29.5 

Parents 30 49.2 

Total 61 100 

Source: Field Data (2015). 

Table 4.2 reveals that parents involved in the study were about 49.2 percent followed 

by teachers who were 29.5 percent, HoS and WEOs were equally distributedat9.8 

percent and only one DSEO. Such distribution was influenced by nature of the study. 

Gender Analysis 

Table 4. 3: Distribution of Respondents by Gender 

Gender Respondents' Distribution in Frequency and Percentage Total 

Teachers Parents HoS WEOs DSEO 

Female   8(44.5%) 12(40% 1(16.7%) 2(33.3%) 0(00%) 23(37.7%) 

Male   10(55.5%) 18(60%) 5(83.3%) 4(66.7%) 1(100%) 38(62.3%) 

Total   18(100%) 30(100%) 6(100%) 6(100%) 1(100%) 61(100%) 

Source: Field Data (2015). 

Information in Table 4.3 shows that female teachers were 8(44.5%), whereas male 

teachers were 10(55%), female parents were 12(40%) and male parents were 

18(60%). Only one HoS was female and 5(83.3%) were males. Female WEOs were 
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2(33.35%), while males were 4(66.7%) and there was only one DSEO who was a 

male. 

Leadership Experience Analysis 

Table 4. 4: Distribution of Respondents by Leadership Experiences 

Working Experience    Respondents' Frequency and Percentage    Total 

in Years     HoS WEOs DSEO 

0-3     3(50%) 2(33.33%) 1(100) 6(46.15%) 

4-6     3(50%) 2(33.33%) 0(00%) 5(38.46%) 

7-10     0(00%) 2(33.33%) 0(00%) 2(15.38%) 

Total      6(100%) 6(100%) 1(100%) 13(100%) 

Source: Field Data (2015). 

The data in Table 4.4 indicate that 3(50%) HoS had leadership experience for not 

more than three years. Then 3(50%) HoS had experience for not more than six years. 

WEOs who had leadership experience not more than three years were 2(33.33%), 

those who had leadership experience for not more than six years were 2(33.33%) and 

those with leadership experience for more than seven years were 2(33.33%). In 

additional to that, the DSEO had leadership experience for not more than three years. 
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4.3 Summary of Result by Specific Objectives 

4.3.1 To Find out the Extent of Parents’ Participation in School Development 

Activities 

This research objective aimed at examining the extent of parents‟ participation in 

school development activities in community secondary schools. Data from the field 

were collected through interview, questionnaire and documentary review. 

Table 4. 5: Teachers’ Response on Extent of Parents’ Participation in 

School Development Activities 

Item Mean Rank Decision 

Attending parents meeting days 2.72 1 A 

Attending school board meeting 2.72 2 A 

Payment of school fees 2.67 3 A 

Contributing money for academic programmes 2.61 4 A 

Contributing school furniture such as chairs 2.56 5 A 

Contributing money for security of school 2.56 6 A 

Sponsoring sport activities  2.06 7 D 

Contributing money for building and repairing of school 2.06 8 D 

Provision of labour power  1.94 9 D 

Attending fundraising functions 1.83 10 D 

Financing feeding programmes 1.72 11 D 

Purchasing teaching and learning materials 1.72 12 D 

Contributing money for teachers' seminars costs 1.33 13 D 

Source: Field Data (2015). 

Key: A= Agree with mean scale ranges between 4.0 to 2.50  

D= Disagree with mean scale ranges between 2.49 to 1.0 

The information in Table 4.5 reveals that teachers‟ response on parents‟ participation 

in school development activities such as attending parents‟ meeting, attending school 
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board meetings, payment of school fees, contributing money for academic 

programmes, and contribution of money for furniture as well as security of schools 

agreed that parents participated in those activities. On the other side, teachers 

disagreed on participation of parents in sponsoring sports activities, contribution of 

money for building and repairing schools, provision of labour power, attending 

fundraising functions, financing feeding programmes, purchasing teaching and 

learning materials and contributing money for teachers‟ seminars. 

Table 4. 6: Interview Results Obtained from Parents on Extent of Parents 

Participation in School Development Activities 

Activities         Frequency 

            N=30 

Purchasing teaching and learning materials 

   

25 

Contributing money for school operational costs 

  

19 

Attending parents-teachers meetings 

  

16 

Construction of school physical infrastructures 

  

5 

Participating in fundraising functions     3 

Source: Field Data (2015). 

Table 4.6 indicates that majority of respondents mentioned purchasing of teaching 

and learning materials, contributing money for school operational costs, and 

attending parents-teachers meetings as activities, which parents participated. Few 

respondents mentioned other activities that included participation in construction of 

school physical infrastructures and participating in fundraising functions. 
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Table 4. 7: Interview Results Obtained from Head of Schools on the Extent of 

Parents’ Participation in School Development Activities 

Activities         Frequency 

            N=6 

Attending school board meetings 

  

5 

Attending parents teachers meetings 

  

3 

Contributing money for school operational costs 

  

3 

Financing feeding programmes 

   

3 

Construction of school physical infrastructures   2 

Source: Field Data (2015). 

Table 4.7 indicates that majority of respondents mentioned development activities, 

which parents participate for aspects like attending school board meetings. Other 

respondents mentioned other activities such as attending parents-teachers meetings, 

contributing money for school operational costs, financing feeding programmes, and 

participation in construction of school physical infrastructures. 

Table 4. 8: Interview Results Obtained from Ward Executive Officers on the 

Extent of Parents’ Participation in School Development Activities 

Activities         Frequency 

            N=6 

Contributing money for  school operational costs 

  

4 

Attending parents teachers meetings 

   

3 

Construction of school physical infrastructures 

 

1 

Participating in fundraising functions     1 

Source: Field Data (2015). 
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Table 4.8 shows that majority of respondents mentioned attendance of school board 

meeting and contributing money for school operational costs as activities which 

parents participate. Also respondents mentioned other activities such as attending 

parents-teachers meetings, participating in construction of school physical 

infrastructures and participating in fundraising functions. 

Table 4. 9: Interview Results Obtained from DSEO on Extent of Parents’ 

Participation in School Development Activities 

Activities           

Supporting feeding programme 

  Contributing money for school operational costs 

   Attending  parents meetings days 

  Sponsoring sports  

Construction of school physical infrastructures   

Source: Field Data (2015). 

Table 4.9 reveals that the DSEO mentioned activities the following activities that 

involved parents: supporting feeding programmes, contributing money for school 

operational costs, attending parents-teachers meetings, sponsoring sports, and 

participation in construction of school infrastructures. 
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4.3.2 To Find out Factors Hindering Parents Participation in School 

Development Activities  

This research objective aimed at identifying factors hindering parents‟ participation 

in school development activities in community secondary schools. Table 4.10 

presents questionnaire results obtained from teachers on factors hindering parents‟ 

participation in school development activities, whereas Tables 4.11, 4.12, 4.13, and 

4.14 present results obtained through interview. 

Table 4. 10: Open-ended Questionnaire Results Obtained from Teachers on 

Factors Hindering Parents’ Participation in School Development 

Activities 

Factors         Frequency   Percentage 

          N=18     

Ignorance of the parents 

  

18 

 

100 

Poverty of the parents 

  

18 

 

100 

Low mobilisation of parents by leaders 

 

8 

 

44.4 

Cultural barrier 

   

8 

 

44.4 

Laziness among parents 

  

7 

 

38.9 

Distance from home to school 

   

7 

 

38.9 

Poor academic performance of students 

  

6 

 

33.3 

Bad relationship between parents and teachers 5 

 

27.8 

Lack of discipline among students 

 

5 

 

27.8 

Time constrain       5   27.8 

Source: Field Data (2015). 

Information in Table 4.10 shows that majority of respondents mentioned ignorance 

of parents, poverty of parents, and lack of mobilization from leaders. Others were 

cultural barrier and lazy parents as factors hindering parents‟ participation in school 
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development activities. Other few respondents mentioned the following factors 

hindering parents‟ participation in school development activities: students‟ poor 

academic performance, bad relationship between teachers and parents, lack of 

discipline among students, and time constrain. 

Table 4. 11: Interview Result Obtained from Parents on Factors Hindering 

Parents’ Participation in School Development Activities 

Factors           Frequency 

            N=30 

Ignorance of parents 

   

30 

Poverty among parents 

   

27 

Lack of transparency in financial 

  

20 

A lot of contributions 

   

16 

Poor academic performance of students 

  

16 

Lack of mobilization from leaders 

  

15 

Distance from home to school 

    

7 

Time constrain         5 

Source: Field Data (2015). 

Information in Table 4.11 indicates that 30 respondents mentioned ignorance of 

parents as the factor hindering their participation in school development activities. 

Other factors were poverty among parents, lack of transparency in financial, a lot of 

contributions, poor academic performance of students, lack of mobilization from 

leaders, distance from home to school and time constrain. 
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Table 4. 12: Interview Results Obtained from Head of Schools on Factors 

Hindering Parents’ Participation in School Development 

Activities 

Factors           Frequency 

            N=6 

Ignorance of parents 

   

6 

Poverty among parents 

   

6 

Poor academic performance of students 

   

5 

Lack of transparency in financial matter 

    

3 

Distance from home to school 

    

2 

Time constrain         2 

Source: Field Data (2015). 

Information in Table 4.12 indicates that respondents mentioned most factors 

hindering parents‟ participation in school development activities such as parents‟ 

ignorance, poverty among parents, students‟ poor academic performance and lack of 

transparency on financial matters. Other factors included distance from home to 

school and time constrain. 
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Table 4. 13: Interview Results Obtained from Ward Executive Officers on 

Factors Hindering Parents’ Participation in School Development 

Activities 

Factors 

 

      Frequency 

          N=6 

Ignorance of parents 

  

6 

Poverty among parents 

  

5 

Lack of transparency in financial matter 

   

4 

Poor academic performance 

  

4 

Cultural barrier 

   

2 

Time constrain       2 

Source: Field Data (2015). 

Table 4.13 indicates that majority of respondents mentioned ignorance of parents as a 

factor hindering parents‟ participation in school development activities, poverty 

among parents and lack of transparency on financial matter, students‟ poor academic 

performance. A few respondents mentioned cultural barrier and time constrain as 

factors hindering parents‟ participation in school development activities. 

Table 4. 14: Interview Results Obtained from DSEO on Factors Hindering 

Parents’ Participation in School Development Activities 

Factors           

Ignorance of parents 

   Poverty among parents 

   Poor academic performance of students 

   Distance from home to school 

    Time constrain         

Source: Field Data (2015). 
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Table 4.14 reveals that the DSEO suggested factors hindering parents‟ participation 

in school development activities such as ignorance of parents, poverty among 

parents, students‟ poor academic performances, distance from home to school and 

time constrain. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



49 
 

4.3.3 To Suggest Ways to Improve Parents’ Participation in School 

Development Activities 

This research objective aimed at suggesting ways to improve parents‟ participation in 

school development activities. Data were obtained from respondents through 

interviews and questionnaire. 

Table 4. 15: Open-ended Questionnaire Results Obtained from Teachers on 

Ways to Improve Parents’ Participation in School Development 

Activities 

Strategy         Frequency   Percentage 

          N=18     

Provision of education to the parents 

 

18 

 

100 

Parents have to work hard to raise their income 12 

 

66.7 

To stop bad cultural practices 

  

10 

 

55.6 

To improve academic performance of students 

 

8 

 

44.4 

To have good relationship between teachers and parents 6 

 

33.3 

Enaction of by law which reinforce parents 5 

 

27.8 

Students to have good discipline   5   27.8 

Source: Field Data (2015). 

Table 4.15 reveals that the most mentioned ways to improve parents‟ participation in 

school development activities were provision of education to parents; parents have to 

work hard, to stop bad cultural practices and avoidance of political interventions. 

Other respondents mentioned strategies such as to improve students‟ academic 

performance, to have good relationship between teachers and parents, enact by-law, 

and students to have good discipline. 
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Table 4. 16: Interview Results Obtained from Parents on Ways to Improve 

Parents’ Participation in School Development Activities 

Strategy             Frequency 

              N=30 

Provision of education to the parents 

   

30 

The government has to support parents in economic activities 

 

25 

 Transparency in financial matters  

 

19 

Reduction of contributions 

    

16 

Improve academic performance of students 

  

15 

Leaders have to mobilize parents       15 

Source: Field Data (2015). 

Table 4.16 shows that majority of respondents mentioned provision of education to 

parents, government to support parents in economic activities, proper use of funds as 

strategies to improve parents‟ participation to school development activities. Other 

strategies included transparency, reduction of contributions, improve students‟ 

academic performance, and leaders have to mobilize parents as ways to improve 

parents‟ participation in school development activities in community secondary 

schools. 
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Table 4. 17: Interview Results Obtained from Head of Schools on Ways to 

Improve Parents’ Participation in School Development Activities 

Strategy           Frequency 

            N=6 

Provision of education to the parents 

  

6 

Parents should work hard 

   

5 

To improve academic performance 

  

4 

Transparency in financial matter 

    

3 

Parents should spare time     2 

Source: Field Data (2015). 

Table 4.17 reveals that majority of HoS suggested the following strategies to 

improve parents‟ participation in school development activities: provisions of 

education to parents, parents have to work hard, to improve students‟ academic 

performance and to observe transparency on financial matters. Few respondents 

mentioned parents have to spare time for school activities as the way of improving 

parents‟ participation in school development activities. 

 

 

 

 

 



52 
 

Table 4. 18: Interview Result Obtained from Ward Executive Officers on 

Ways to Improve Parents’ Participation in School Development 

Activities 

Strategy           Frequency 

            N=6 

Provision of education to the parents 

  

6 

Parents should work hard to rise their income 

   

4 

To improve students‟ academic performance 

  

4 

Transparency in finance 

    

3 

To stop bad cultural practices 

   

3 

Parents should balance their time     1 

Source: Field Data (2015). 

In Table 4.18 shows that majority of respondents suggested provision of education to 

parents, parents have to work hard, to improve students‟ academic performance, 

transparency on financial matters and to stop bad cultural practices as ways to 

improve parents‟ participation. Only one respondent mentioned parents to balance 

their time. 

Table 4. 19: Interview Results Obtained from DSEO on Ways to improve 

Parents’ Participation in School Development Activities 

Strategy            

Provision of education to the parents 

   Parents should find other economic activities 

   To rise academic performance 

   Parents should balance their time          

Source: Field Data (2015). 
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Information in Table 4.19 indicates that the DSEO suggested the following strategies 

to improve parents‟ participation in school development activities; provision of 

education to parents on the importance of their participation in school development 

activities, parents have to find other economic activities so as to increase their 

incomes, improve students‟ academic performance, and parents have to spare time 

for school development activities. 
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CHAPTER FIVE 

DISCUSSION OF FINDINGS 

5.0 Introduction 

In this chapter, findings from the study are discussed. The Chapter has the following 

sections; the extent of parents‟ participation in school development activities in 

community secondary schools, factors hindering parents‟ participation in school 

development activities in community secondary schools and suggested strategies to 

improve parents‟ participation in school development activities. 

5.1 To Examine the Extent of Parents’ Participation in School Development 

Activities  

The first research objective aimed at examining the extent of parents‟ participation in 

school development activities in community secondary schools. Results for this 

research objective are presented Tables 4.5, 4.6, 4.7, 4.8, and 4.9 from p 40-43 in the 

previous chapter. Information from questionnaires which were filled in by teachers 

presented in Table 4.5 p 40 reveals that majority of respondents agreed that parents 

should participate in school development activities. Such activities include the 

following: attend parents-teachers meetings, attend school board meetings, payment 

of school fees, contribute money for academic programmes, contribute for school 

furniture such as desks and contribute money for security of schools. Other 

respondents disagreed on parents‟ participation in school development activities such 

as sponsoring sports activities, contributing money for building as well as repair of 

school buildings, provision of labour power, attend fundraising functions, financing 

feeding programmes, purchasing teaching and learning materials and contribution of 

money for teachers‟ seminars. 
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This implies that provision of education for children is a partnership process between 

schools and parents. It was revealed that parents participated in school development 

activities though the participation varied by type of school activities and varied 

among parents. There were some parents who were active participants and some 

were inactive participants. 

In addition, results obtained through close-ended questionnaire varied in degree but 

generally, parents‟ participation in school development activities was not good, 

parents were hesitant to participate in school development activities particularly in 

construction of school physical infrastructures such as classroom, teachers‟ house, 

administrative blocks, laboratories and libraries. 

For triangulation of data, findings obtained through close-ended questionnaire were 

cross-checked through semi-structured interview conducted to administer parents, 

HoS, WEOs and DSEO. They mentioned contribution of money for school operation 

costs, an aspect mentioned by majority of respondents. About two thirds (63.33%) 

parents (Table 4.6) and 50 percent HoS (Table 4.11) mentioned that parents 

contributed money for school operational costs payment of school fees; money for 

academic programmes like examinations, students‟ camps, remedial classes; and they 

paid money for security of schools. Similarly, 66.66 percent WEOs (Table 4.8), 

66.66% of them agreed that parents contributed money for school operational costs. 

One parent reported that, 

“We parents are contributing money for school operational costs, 

such as school fees, money for academic programmes and money for 

security of the school. But in reality, we contribute less due to 

various reasons such as poverty and ignorance of parents” 

(Interviews, February 2015). 
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One WEO said that, 

 

“We use a lot of energy to convince parents to contribute money for 

school operational costs such as school fees, money for academic 

and money for the security of schools. So schools fail to collect their 

incomes as expected‟‟ (Interviews, February 2015). 

 

The quoted statements imply that parents‟ participate in school development 

activities by contributing money for school operational costs, but the contribution 

was low. For instance, through documentary review at Mtanga secondary school, it 

was indicated that in the year 2014, only 52 percent of students paid actual school 

fees expected to be collected. 

These findings are similar to results from the study in Indonesia by Fitriah (2010) 

who observed that parents had low participation in contributing school operational 

costs because they thought that the responsibility of children‟s education costs was 

under the government. Also the study in Kenya by Kabaara et al (2014) observed 

that parents supported academic programmes in secondary schools but some had low 

participation. For instance, 26 percent of parents did not contribute money for library 

registration fee and 86 percent of parents did not support the programmes for buying 

computers for their children. Moreover, the study by Nyamhanga (2012) on parents‟ 

attitudes towards financing education as an investment for girls in rural community 

secondary schools in Tarime revealed that  parents were financing education for their 

daughters but some of them were unwilling to pay school fees and other education 

costs. Likewise, URT (2010) observed that only 75 percent of expected fees were 

actually collected from parents. 

Another development activity was purchasing of teaching and learning materials. 

This also was mentioned by majority (83.33%) of respondents. Parents mentioned 
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purchasing of teaching and learning materials as an activity, which they participated. 

However, the degree of purchasing of teaching and learning materials varied by kind 

of materials, for instance, parents preferred to buy exercise books, pens, pencils and 

bags. Only a few parents bought textbooks for their children.  

One parent said that, 

“We participate in provision of education for our children by 

purchasing teaching and learning materials such as exercise books, 

pens, pencils and mathematical sets but a few parents manage to buy 

text books. Most of us do not manage to buy textbooks because they 

are expensive” (Interviews February, 2015). 

These findings are similar to findings from a study by Twaweza and colleagues 

(2012) in Dar es Salaam, which observed about 33 percent of parents bought 

mathematics books for their children, 23 percent of students were supplied English 

books by their parents and 20 percent of students got Kiswahili books from their 

parents. In addition, the government of Tanzania has created partnership process in 

supplying teaching and learning materials to students. The partnership is between 

government and parents. Since 2010, the government introduced SEDP II, which 

started from 2010 to 2015 and strived efforts purchasing teaching and learning 

materials whereby the government provides Tsh25,000/= per student annually for 

buying teaching and learning materials (URT, 2010). 

Moreover, an activity, which was mentioned by majority of respondents, was 

parents‟ participation in parents-teachers meetings whereby53.33 percent of parents 

(Table 4.6) and 50 percent of HoS (Table 4.7) mentioned that parents attended 

parents-teachers meetings. A similar question was asked to WEOs and data presented 

in Table 4.8 show that half (50%) of them admitted that parents‟ attended in parents-

teachers meetings. The DSEO mentioned the same. One head of school reported that, 
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“It is still a challenge to make sure that parents attend parents-

teachers meetings because sometimes we ought to postpone 

meetings because the number of parents who attend was 

unsatisfactory‟‟ (Interviews, February, 2015).  

The WEO said that, 

“In this ward, the attendance of parents in parents-teachers meetings 

is low. Sometimes they attend quarter of them because some of them 

do not see the importance of their attendance due to their life 

background” (Interviews February, 2015). 

Documentary review indicated that parents‟ participation in parents-teachers 

meetings was not good. For instance, a meeting held at Njinjo secondary school on 

24
th

 May 2014, only 47 parents attended while the school had 158 students. Also at 

Mtanga secondary school there was the meeting held on 5
th

January 2014, only 34 

parents attended and the school had 219 students. Furthermore, Kikanda secondary 

school held a meeting on 1
st
 March 2014, only 47 parents attended while the school 

had 215 students. In addition, Kivinje secondary school held a meeting held on 10
th

 

February 2011, only 47 parents attended and the school had 447 students. 

These findings are different to those from a study by Zukerberg (2013) who observed 

that in USA, parents‟ attendance in parents-teachers meetings varied between 87 

percent and 89 percent. Thus, in USA, parents had higher attendance in parents-

teachers meetings than those observed in Kilwa, Lindi region, Tanzania. 

Furthermore, participation of parents was in school boards meetings through their 

representatives. The participation seemed to be good because through interviews 

with head schools, data presented in Table 4.7 indicate that 83.33 percent of parents 

and all (100%) WEOs (Table 4.8) mentioned that members of school boards attended 

school board meetings. For justification of information obtained from HoS and 

WEOs, the DSEO was asked a similar question and results are presented in Table 4. 
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9. The DSEO agreed that there was good participation of members of school boards 

in school board meetings. One head of school said that, 

“Attendance of school board members in meetings is good. A few 

members‟ miss school board meetings and they miss due to genuine 

reasons. Therefore, I can say that members are very active” 

(Interviews held in February, 2015). 

The DSEO reported that, 

“The participation of school board members is good and it is quite 

different from other school activities. School board members are 

informed about meetings in advance and they attend willingly‟‟ 

(Interviews, February 2015). 

Documentary review indicated that the trend of attendance of school board members 

in meetings was good. For instance, a school board meeting held at Njinjo secondary 

school on 29
th

 November 2014, 12 had all members who attended. Another school 

board meeting held at Miguruwe secondary school on 17
th

 November 2014, 10 had 

all members of school board who attended. Also at Kivinje secondary school, all 9 

active members attended school board meeting held on 10
th

 September 2014 and 

other members had migrated without their vacancy being replaced. 

These findings are similar to those by Mahlangu (2008) who reported that parents 

were well represented in school governing bodies in South Africa. They attended 

school board meetings in a maximum way though the researcher (ibid.) observed that 

effectiveness of school governing bodies during meetings differed from one school to 

another school. 

Another parents‟ participation was in construction and repair of school physical 

infrastructures. Data obtained through interviews presented in Table 4.6 reveal that 

16.66 percent of parents agreed that they participated in construction and repair of 

physical infrastructures at schools such as classrooms, teachers‟ houses, laboratories, 
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toilets and school furniture such as tables and chairs. Participation was in terms of 

contributing money and provision of labour power. Similarly, Table 4.7 reveals that 

33.33 percent of HoS, 16.66 percent of WEOs (Table 4.8) and the DSEO (Table 4.9) 

agreed that parents participated in construction of school physical infrastructures. 

Parents‟ unwillingness to volunteer in construction of physical school infrastructures 

led to shortage of teachers‟ houses. For instance, in six sampled schools, each had a 

shortage of teachers‟ houses as evident at Njinjo secondary school there were three 

houses while there were 9 teachers. Mtanga had 8 teachers with only three houses, 

Miguruwe had 8 teachers with three houses, Kikanda had 8 teachers with two houses, 

Miteja had 10 teachers with only two houses and Kivinje had 13 teachers with only 

one teachers‟ house. In addition, all six selected schools had no administrative 

blocks. The president‟s declaration of 2014 on construction of laboratories had slow 

implementation as found that out of six sampled schools; only one school (Kivinje) 

had roofed its laboratory building. Some of the rest schools were at wall construction 

and others were still at construction of foundation of laboratory buildings. 

The findings are similar with those of by Kambuga (2013) on the role of community 

participation in the on-going construction of ward-based secondary schools in 

Dodoma municipal, Tanzania. The study revealed that community participation in 

construction of school buildings was not good and led to shortage of important 

school buildings such as classrooms, teachers‟ houses, toilets and administrative 

blocks. Another study in Bunda Tanzania by Ng‟wigulu (2010) observed that only 19 

percent of parents participated in building and repair of school buildings, while other 

parents were unwilling to contribute money and volunteer labour power for the 

purpose. 
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The least mentioned activity, which parents participated, was financing school 

feeding programmes. Data in Table 4.7 show that 3 (50%) of HoS agreed that parents 

participated. The DSEO mentioned that activity but he said that some parents were 

not ready to contribute money or food for school feeding programmes and therefore, 

not all students got meals at school. One head of school reported that, 

“We use a lot of energy to convince parents to contribute money for 

feeding programme. Some parents think that if they contribute the 

first beneficiaries will be teachers and they do not believe that food 

is purposely for their children. Therefore, many students do not get 

meals at school. They normally starve” (Interviews, February 2015).  

The DSEO said that, 

“The government of Tanzania wishes all students to get meals when 

they are at schools, but the problem is parents‟ negative responses to 

the aspect. Therefore, feeding programmes are not well established 

in our community secondary schools” (Interviews, February 2015). 

Documentary review indicated that only two schools out of six selected schools had 

hostels and students who stayed at hostels were getting meals. Other four schools had 

day scholar students and only form one students were getting porridge at school. 

These findings are similar with those from a study by Nyang‟anyi (2010) who 

observed that parents‟ participation in contribution of money for feeding 

programmes in Kahama Tanzania varied by school location. The study revealed that 

in urban primary schools, only half (50%) of parents contributed money for feeding 

programme. While in rural primary schools, only 33.75 percent of parents 

contributed money for feeding programmes at schools and 66.25 percent of parents 

did not contribute money for feeding programmes at schools. 

Another least mentioned activity, which parents participated, was sports. This was 

mentioned by the DESO as shown in Table 4.9. In community secondary schools, 

parents participated in sports by attending sport events and buying sports equipment 
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such as balls. Also some parents contributed food during students‟ sport camps, 

while others provided financial assistance. The DSEO reported that, 

“The government of Tanzania emphasizes on sports to children for 

their health and academic achievement. But in its implementation, 

we use partnership process between parents and schools. Therefore, 

in reality, parents play a big role in running sports activities in our 

schools” (Interviews, February 2015). 

These findings are similar to results from the study in South Africa by Chindanya 

(2011) who observed that parents participated in children‟s sports at schools but 

other parents did not support and they went further by prohibiting their children to 

attend sports events. In addition, Nyang‟anyi (2010) observed that parents in Kahama 

attended sports functions at schools whereby 57 percent of parents attended and 43 

percent of parents did not attend sports events at school. In due regard, it implies that 

there is a partnership in sports between parents and schools. 

The findings from study area are in line with the applied theories, self-efficacy 

theory of Bandura (1977). It was witnessed in the study area that parents who had 

high self-efficacy were effective participants in school development activities 

compared to those with low self-efficacy. In addition to that, school-family 

partnership theory of Epstein (1995) was applicable in the study because at school 

level, provision of education was a partnership process between parents and schools. 

There was some expenses contributed by parents and other costs were paid by the 

government and parents volunteered in various school development activities such as 

construction of physical infrastructures as well as contribution to sports events. 
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5.2 To Find out Factors Hindering Parents’ Participation in School 

Development Activities 

The second research objective aimed at finding out factors hindering parents‟ 

participation in school development activities in community secondary schools. The 

information of this research objective was obtained through open-ended 

questionnaire, interview and documentary review. Teachers‟ responses on factors 

hindering parents participation in school development activities were obtained 

through open-ended questionnaire data presented in Table 4.10, p  44, whereby, the 

highly mentioned factors were; ignorance among parents on the importance of 

education, poverty among parents, low mobilization from leaders, cultural barrier, 

laziness among parents, distance from home to schools and students‟ poor academic 

performance. While the least mentioned factors were; poor relationship between 

parents and teachers, lack of discipline among students and time constrain. 

This implies that, the participation of parents in school development activities in one 

way or another was hindered by parents themselves and on other hand; schools 

contributed parents not to have effective participation in school development 

activities in community secondary schools in Kilwa district, for instance, school 

officials can improve relationship between them. 

To cross-check information obtained through open-ended questionnaire from 

teachers, interviews were conducted to administer parents, HoS, WEOs and DSEO, 

data presented  in  Table 4.11, 4.12, 4.13, and Table 4.14, from p 44-48, indicated the 

mentioned factors hindering parents‟ participation in school development activities.  

First factor was ignorance among parents, 30(100%) of parents in Table 4.11, 

6(100%) of HoS in Table 4.12 and 6(100%) of WEOs mentioned ignorance of 
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parents as the factor hindering parents participation in school development activities. 

majority of parents said that they do not participate in school development activities 

due to lack of awareness on the important of education and their participation. Most 

of them are uneducated and they do not believe whether education can bring positive 

changes to them. Similarly, DSEO in Table 4.14 admitted that ignorance of parents 

as the factor hindering parents‟ participation in school development activities. DSEO 

reported that,  

“In this district parents have low participation in school development 

activities this is due to ignorance, they are less aware on importance 

of education so once they are told to participate in school 

development activities they ignore  by saying that education will not 

assist us by any means‟‟ (Field Interview, February 2015). 

The above statement implies that many parents in Kilwa have low level of education, 

and measures are needed to so as to raise parents‟ awareness on the importance of 

their participation in school development activities. 

These findings are in line with results from the study in France by Maurin and 

colleagues (2010), in Nigeria by Kainuwa et al (2013) and in Tanzania by 

Nyamhanga (2012) whereby they revealed that parents had low participation in 

school development activities due to ignorance, but educated parents tended to have 

good attendance in school development activities compared to parents with low 

education level. 

Furthermore, poverty among parents was another factor hindering parents‟ 

participation in school development activities. Interviews conducted with parents 

revealed that 27(90%) of parents (Table 4.11) and 6(100%) of HoS (Table 4.12) and 

5(80%) of WEOs (Table 4.13) mentioned poverty among parents as the factor 

hindering their participation in school development activities. Majority of parents in 
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Kilwa live below poverty line and their main economic activities include local 

fishing, local salt production, and small agriculture for producing corps such as 

coconut, cash nut, maize and millet. Similarly, the DSEO (Table 4.14) mentioned 

poverty as the factor hindering parents‟ participation in school development activities 

in Kilwa district.  

The DSEO said that, 

“Most parents in Kilwa are poor. They depend on seasonal 

cultivation, and sometimes harvests are not good because there is 

unpredictable rainfall. Sometimes their crops becomes are desiccated 

due to drought, and for those who depend on fishing as the source of 

incomes they have a lot of challenges due use local fishing methods” 

(Interviews, February 2015).  

Findings are similar with results from the study in Uganda by Noort and colleagues 

(2011) observed that parents participate less in school development activities. Parents 

with low income contributed less money for school operational costs even to 

volunteer in school development activities than parents with high incomes. 

Another factor hindering parents‟ participation in school development activities was 

lack of transparency in financial matters. It was revealed by 66.66 percent of parents 

(Table 4.11) lack of transparency in financial matters leads them to mistrust their 

leaders and when they are told to participate in school development activities, they 

ignore. Parents complained by saying that they were ready to participate in school 

development activities but leaders had to ensure there was transparency on financial 

matters. For instance, at Njinjo ward, every adult resident was ought to contribute 

Tsh2500/= for laboratory construction, but parents said that they were not informed 

on the amount of money being collected and its expenditures. Also 60 percent WEOs 

repeatedly mentioned lack of transparency on financial matters as the factor 
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hindering parents‟ participation in school development activities in community 

secondary schools in Kilwa district.  One parent reported that,  

“We want to participate in school development activities but we are 

discouraged by local leaders and school officials because there is no 

transparency on incomes and expenditure. We do not know the sum 

of money, which our schools and wards earn yearly and 

expenditure‟‟ (Interviews, February 2015). 

Findings are similar with the study by Ngwano (2010) who observed that in 

Manyoni, Tanzania, community had low participation in school development 

activities due to lack of transparency among leaders on income and expenditure. 

Therefore, such pattern discouraged community members to participate in 

implementation of SEDP in community secondary schools. 

Moreover, students‟ poor academic performance of students as shown from data 

presented in Table 4.11 with 53.33 percent of parents and 80 percent HoS (Table 

4.12) was mentioned as the factor hindering parents‟ participation in school 

development activities. Students in community secondary schools are performing 

examinations poorly. Therefore; this discourages parents to participate in school 

development activities, and parents do not see positive outcomes of education.  

Similarly, 60 percent of WEOs (Table 4.13) and the DSEO (Table 4.14) admitted 

poor academic performance of students as the factor hindering parents‟ participation 

in school development activities in community secondary schools. One parent 

reported that,  

“I am discouraged by students‟ poor academic performance to 

participate in school development activities because two of my 

children completed in the same school in different years. All of them 

scored division 0 and now I have one child who is in that secondary 

school but I do not have hope whether or not my child will pass 

national examinations. Therefore, I think to participate in school 

development activities is wastage of time” (Interviews, February 

2015). 
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DSEO reported that, 

“Our community secondary schools are still performing poorly in 

examinations. Therefore, when we tell parents to participate in 

school development activities, they reject by saying that „we cannot 

participate in school development activities because our children are 

performing examinations poorly‟” (Interviews, February, 2015). 

Through documentary review, the researcher witnessed form four national 

examination (Certificate for Secondary Examination, CSEE) results in six sampled 

secondary schools, namely, Kivinje, Njinjo, Mtanga, Kikanda, Miteja, and Miguruwe 

in two years. For year 2013, performance of CSEE in all six sampled schools was as 

follows: division One had no candidate, division two four scored, division three had 

seven candidates, division four had 55 candidates and division zero had 37 

candidates. In the year 2014, Miguruwe secondary school had no candidate due to 

failure of form two students in form two national examinations in 2012 such that all 

repeated form two class. In 2014, other five secondary schools‟ CSEE performance 

was Distinction=0, Merit=5, Credit=7, Pass=37, and Fail=31.(NECTA, 2014). 

This implies that if efforts are taken to improve students‟ academic performance in 

community secondary schools parents will have good participation in school 

development activities. The findings are similar with those from the study in 

Tanzania by Njunwa (2010) who observed that poor academic performance in 

primary schools in Morogoro hindered parents‟ participation in school development 

activities. 

Furthermore, another factor hindering parents‟ participation in school development 

activities was a lot of contributions. Information in Table 4.16 indicates that 

16(53.33%) of parents mentioned a lot of financial contributions at schools hindered 

them to participate in school development activities. Parents complained that they 
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failed to contribute school operational costs due to a lot of financial contributions 

such as money for desks ranged from Tsh15,000/= to Tsh50,000/=, money for school 

fees Tsh20,000/= yearly, money for academic development Tsh10,000/=, money for 

security of schools ranged between Tsh5,000/= to Tsh10000/= annually, caution 

money Tsh8,000/= and money for meals. Also there were unscheduled contributions 

such as money for construction of school buildings, money for sports, money for 

tests as well as examinations, and money for study tours. One parent said that, 

“I want to contribute money for school operational costs but I cannot 

afford to contribute all monies because there is a lot of contribution 

and this obstacle is not only to me but even to other parents” 

(Interviews, February, 2015).  

These findings are in line with those from URT (2010) whereby it was contended 

that some parents were unable to contribute all school operational costs such that the 

government in 2005 decided to reduce school fees for day students from Tsh40,000/= 

to Tsh20,000/= per student yearly; Also the government decided to subsidize other 

costs such as money for purchasing teaching and learning materials whereby it pays 

Tsh25000/= per student yearly. 

The least mentioned factor hindering parents‟ participation in school development 

activities was distance from home to school. Parents were interviewed and data 

presented in Table 4.11 show that 23.33 percent of parents and 40 percent of HoS 

(Table 4.12) mentioned long distance from home to school was the factor hindering 

parents‟ participation in school development activities. Similarly, the DSEO (Table 

4.14) confessed that distance from home to school hindered parents‟ participation in 

school development activities. In Kilwa district, some schools involved villages, 

which are scatted such that it was difficult when parents were invited to attend any 

school development activity to attend due to distance. For instance, Miguruwe 
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secondary school receives students from Mtepela, which is 20 km far away from 

Miguruwe nd another village (Zinga) is 53 km far away from Miguruwe. Also 

another school is Mtanga, which is 10 km far away from Kilwa Masoko. One  head 

of school said that, 

“This school receives students from three villages. Out of this 

village, other two villages are very far from here. Therefore, parents 

cannot attend parents‟ meeting as well as volunteer their labour 

power” (Interviews, February, 2015).  

Findings are in line with those in UK by Goodall and colleagues (2013) whereby it 

was observed that parents had low participation in school activities due to distance 

from homes to schools and some parents lacked money for transport to attend school 

activities. 

Another least mentioned factor was cultural practices among families. Interviews 

conducted with WEOs disclosed that 33.33 percent of WEOs (Table 4.13) mentioned 

bad cultural practices among families was an obstacle to parents‟ participation in 

school development activities. Some parents are highly respected in their community 

so when leaders tell them about participating in school development activities, they 

assume that they are disrespected. They used to call such parents Mamwinyi. Also 

due to Islamic perspective toward secular education, some parents were unwilling to 

participate to school development activities. Furthermore, some parents invested 

their resources in female initiation ceremonies instead of directing such resources to 

school development activities. Other parents were busy in playing a traditional game 

known in Kiswahili as bao. One WEO said that, 
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“Some of parents have low participation in school development 

activities due to cultural barriers. For instance, some families invest 

their time and resources in female initiation ceremonies rather than 

directing those resources to education for their children. Also other 

families give priority to Islamic education rather than secular 

education” (Interviews, February, 2015). 

These findings are similar to those by Mnywele (2014) who revealed that parents in 

Kilombero had low participation in financing education for their daughters due to 

cultural constraints. Some parents believed that there was no need to educate girls 

because they consider that girls are not family members because they will get 

married. In addition, Nemes (2012) observed that local language used by students 

was a challenge to the head teachers and teachers whereby some students were not 

Kiswahili speakers and therefore, for effective communication teachers, had to 

understand their local language(s). 

Findings from this study abide by the applied theories, self-efficacy theory of 

Bandura (1977) as witnessed in the study area whereby parents who had low self-

efficacy had low participation in school development activities. In addition to that, 

school-family partnership theory of Epstein (1995) was applicable in the study 

because at school level, provision of education was a partnership process between 

parents and schools and in regard to results from this study, there was such 

partnership even though some parents had low participation in school development 

activities due to various factors as discussed. 
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5.3 To Suggest Ways to Improve Parents Participation in School 

Development Activities 

The third research objective aimed at suggesting strategies to improve parents‟ 

participation in school development activities in community secondary schools. 

Information for this research objective was obtained through open-ended 

questionnaire and interviews. Open-ended questionnaire results obtained from 

teachers are presented in Table 4.15 p 49, revealed that majority of respondents 

(teachers) mentioned ways to improve parents participation in school development 

activities which were; provision of education to the parents on the importance of 

education and participation in school development activities, parents have to work 

hard to increase their income, and to stop bad cultural practices among parents. 

In addition, other ways which were mentioned by teachers to improve parents‟ 

participation in school development activities were; to improve academic 

performance of students, to have good relationship between teachers and parents. A 

few respondents mentioned to enact by-laws to enforce parents to participate in 

school development activities, and students should have good discipline. 

This implies that there is possibility of improving parents‟ participation in school 

development activities. Thus, if suggested strategies are considered and applied, 

parents will have effective participation in school development activities in 

community secondary school. 

For triangulation of information obtained from teachers through open-ended 

questionnaire, interviews were conducted with parents, HoS, WEOs and DSEO. 

Results are presented in Tables 4.16, 4.17, 4.18 and 4.19, from p 49-53, which 
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indicate suggested strategies to improve parents‟ participation in school development 

activities that include the following: 

The first strategy was provision of education to the parents mentioned by 30(100) of 

parents (Table 4.16), 6(100%) HoS (Table 4.17) and 6(100%) WEOs (Table 4.17). 

The strategy was suggested that education has to be provided to the parents on the 

importance of education and their participation in school development activities by 

using several means such as through religious leaders, politicians and other 

government officials such as WEOs. Similarly, the DSEO admitted that provision of 

education to parents will improve parents‟ participation in school development 

activities. This implies that more efforts are needed to sensitize parents to participate 

in school development activities because their awareness on the importance of the 

aspect is low. 

Findings are similar with results from the study in Kenya by Ngesu (2013) and in 

Tanzania by Nyang‟anyi (2010) who suggested that the government has to sensitize 

community members on the important of education. Furthermore, schools should 

conduct active seminars and workshops at least one a year so as to raise parents‟ 

awareness on the need to be involved in provision of education. 

Furthermore, another strategy was mentioned to be that parents have to work hard to 

raise their income. Results from the study revealed that 83.33 percent of parents 

(Table 4.16) and all WEOs (Table 4.18) suggested that parents have to work hard so 

as to raise their incomes. Also parents seek for support from government and NGOs 

on their economic activities like provision of soft loans and train them on good 

agricultural methods as means to raise their incomes so as to improve parents‟ 

participation in school development activities by contributing to school operational 



73 
 

costs. Similarly, the DSEO emphasized that efforts should be taken by parents, 

NGOs and government to improve parents‟ life standards, which will lead parents to 

participate in school development activities in community secondary schools. This 

implies that if parents‟ incomes increase, their participation will be good because 

participants suggested that will help to solve the problem of poverty among parents 

as the way to improve their participation in school development activities. 

Findings are similar to the study in Tanzania by Nyamhanga (2012) who observed 

that parents‟ economic difficulties should be reduced because it was revealed that 

girl students in Tarime are not well financed by their parents due to poverty. Thus, 

the researcher (ibid.) urged that measures should be taken to increase parents‟ 

incomes, an aspect that will improve their participation in school development 

activities. 

Moreover, another strategy was to ensure transparency on financial matters so as to 

improve parents‟ participation in school development activities. Interview results 

presented in Table 4.16 reveal that 63.33 percent of parents, half of HoS (Table 4.17) 

and 50 percent of WEOs (Table 4.18) mentioned that transparency on financial 

matters will raise parents‟ participation in school development activities. This is 

because many parents complained that at schools or ward offices, there was no 

transparency on incomes and expenditures such that some parents contributed money 

but they were uninformed about incomes and expenditures. Therefore, when some 

parents are told to participate in school development activities, they refused. One 

parent reported that, 
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“In this ward, there is no transparency on incomes and expenditures. 

Thus, such pattern hinders parents‟ participation in school 

development activities. Transparency on income and expenditure 

will improve parents‟ participation in school development activities 

because through transparency, parents will trust their leaders” 

(Interviews, February, 2015). 

The quoted statement implies that parents are ready to participate in school 

development activities if leaders will be transparent on financial matters. That was 

the reason some parents complained about lack of transparency on financial matters 

done by some government leaders and head of schools. The findings are similar with 

those from a study in Tanzania by Ngwano (2010) whereby it was suggested that 

school officials and other government leaders should have transparency in incomes 

and expenditures, which will improve community participation in secondary 

education development. 

Another way was to improve students‟ academic performance assessed through 

interviews administered to the parents, head of schools, WEOs and DSEO. It was 

revealed that half of parents (Table 4.16), 66.67 percent HoS (Table 4.17) and 66.67 

percent (Table 4.18) of WEOs mentioned improvement of students‟ academic 

performance of students as the way to foster parents‟ participation in school 

development activities. Similarly, the DSEO agreed that improvement of students‟ 

academic performance was the way to improve parents‟ participation in school 

development activities. This implies that parents are ready to participate in school 

development activities after getting positive outcomes. It means that the output was 

not good because many community schools experienced poor students‟ academic 

performance. The DSEO reported that, 
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“We are taking various measures to improve students‟ academic 

performance because it discourages parents. Therefore, when we tell 

parents to participate in school development activities, they reject” 

(Interviews, February, 2015). 

Findings are in line with those from the study in Tanzania by Njunwa (2010) who 

suggested that improvement of students‟ academic performance will increase 

parents‟ participation in school development. Njunwa (2010) observed in Morogoro 

that parents had low participation in school development activities such as 

construction of school buildings was due to pupils‟ poor academic performance in 

primary schools. Many respondents called the government to increase efforts to 

improve the quality of education so as to foster parents‟ participation in school 

development. 

Another strategy was reduction of school financial contributions. Table 4.16 shows 

that 16(53.33%) of parents suggested if schools reduce some contributions, such 

measure will improve their participation in school development activities. The 

researcher witnessed such contributions like money for desks at some schools that 

charged Tsh15,000/= and one school charged Tsh50,000/= for desks. Other 

contributions were money for annual school fees (Tsh20,000/=), money for academic 

development (Tsh10,000/=), money for security of schools ranged between 

Tsh5,000/= to Tsh10000/= annually, caution money (Tsh8,000/=) and money for 

meals. Also there were unscheduled contributions such as money for construction of 

school buildings and money for sports. In due regard, respondents said that if these 

contributions are reduced, the said measure will help to improve parents‟ 

participation in school development activities. 

These findings are contrary to URT (2010) whereby it was revealed that in 2005, the 

government reduced school fees for day students from Tsh40,000/= to Tsh20,000/= 
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annually. Also in the same year, the government topped up Tsh12,000/= per student 

for a year, which later on increased to Ths25,000/= per student per year. The aim of 

such initial reduction of school fees was to enable parents to contribute but it was 

different at school level whereby there were a lot of contributions. 

The least mentioned strategy was parents have to spare time for school development 

activities. This strategy was suggested by HoS, WEOs and the DSEO. Through 

interviews, it was disclosed by 33.33 percent HoS (Table 4.17) and 16.67 percent of 

WEOs (Table 4.18) as the way to improve parents‟ participation in school 

development activities. Some parents did not participate due to lack of time which is 

led by nature of their jobs. For example, some of them are fishers who go for fishing 

during night-time and during noon, they have to sleep. Despite time constrain, most 

respondents emphasized that commitment is needed. Similarly, the DSEO response 

was the same that parents have to spare time for school development activities. One 

head of school said that, 

“Parents have to value education for their children and they have to 

spare time for school development activities instead of being busy 

on their own businesses without participating in school development 

activities” (Interviews, February, 2015). 

Findings are similar with those in South Africa by Matshe (2014) who observed that 

parents had low participation in school activities due to time constrain. Thus, it was 

suggested that schools have to arrange school development activities at times, which 

will allow parents to participate. 

Another least suggested strategy was stopping cultural practices, which hinder 

parents‟ participation in school development activities. This was mentioned by a half 

of WEOs (Table 4.18). Some parents in Kilwa still practice culture, which does not 

abide by formal education. For instance, girls‟ initiation ceremonies involve parents‟ 
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investment in their resources for such activities. Also some families along the coast 

of Kilwa are put much consideration on religious education and ignore secular 

education. In due regard, WEOs emphasized on stopping such kind of cultural 

practices as the way to improve parents‟ participation in school development 

activities in community secondary schools.  

One WEO reported that, 

“Some parents in Kilwa still practice culture, which hinders them to 

participate in school development activities. That is in done in two 

ways. First, traditionally, some of them consider much on female 

initiation ceremonies and second, others do not participate due to 

Islamic views whereby they consider much on Koranic education 

(madrasat) rather than formal education (secular), which is provided 

by the government” (Interviews, February, 2015). 

Findings are in line with those from the study by Mnywele (2014) who argued that 

for successful parents‟ support to girls for learning in community secondary schools 

in Kilombero, parents have to abandon bad cultural practices. The researcher 

observed that some parents did not support their daughters due to bad belief that girls 

are not family members because they assumed that girls will get married. In addition, 

the study by Temba and colleagues (2013) revealed Maasai families in Monduli have 

less participation in school development and enabling children to access education 

particularly girls due to cultural constraints. Therefore, education was provided to 

families to abandon bad culture such that by now parents‟ participation in provision 

of education has changed positively and girls‟ enrolment from primary to tertiary 

levels has increased. 

The findings from this study are in line with the applied theories; self-efficacy theory 

of Bandura (1977) was witnessed in the study area because majority of respondents 

suggested that changing of parents‟ psychological state will improve parents‟ 
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participation in school development activities. In addition to that, school-family 

partnership theory of Epstein (1995) was applicable in the study because it was 

revealed that participants in the field believed that provision of education is a 

partnership process between parents and schools. They suggested strategies to 

improve parents‟ participation in school development activities. 
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CHAPTER SIX 

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 

6.1 Introduction 

This chapter comprises introduction, summary of the study, conclusion and 

recommendations. The chapter begins with summary of the study, conclusion and 

recommendation to the study. The latter comprises recommendations for policy and 

action as well as suggestions for further studies.  

6.2 Summary of the Study 

The main purpose of this study was to examine the extent of parents‟ participation in 

school development activities in community secondary schools in Kilwa district. 

Furthermore, to find out factors hindering parents participation in school 

development activities in community secondary schools and finally, to suggest ways 

to improve parents participation in school development activities in community 

secondary schools. 

This study was guided by two theories, self efficacy theory of Albert Bandura of 

1977 and school-family partnership theory of Joyce Epstein of 1995, and 

Sttuflebeam‟s model of CIPP of 1971 was used in the study for conceptual 

framework. Related studies were reviewed from developed and developing countries 

which relied on parents‟ participation in provision of education and community 

involvement in school development activities. 

The related literature revealed that parents‟ participation in school development 

activities differed from developed countries to developing countries. In developed 

countries parents tend to participate more in school development activities compared 
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to developing countries. Also the literature showed that parents participate more in 

school related academic activities such as in implementation of curriculum while in 

developing countries the emphasis was in non academic development activities such 

as construction of school physical infrastructures like classrooms, and teachers‟ 

houses.  

Methodologically, this study applied cross sectional research design dominated by 

qualitative research approach and supported by quantitative research approach. Data 

were obtained through questionnaires, interview and documentary reviews to 

interrogate 18 teachers, 30 parents, 6 head of schools, 6 WEOs and 1 DSEO, 6 

community secondary schools in Kilwa district were visited by the researcher. In 

additional, validity and reliability of the research instruments and methodology was 

attained through supervisors‟ close consultations, triangulation, and pilot study in 

two community secondary schools which were Mitole and Kinjumbi . Moreover, 

ethical procedures were considered by receiving permission from all responsible 

persons at the University of Dodoma, RAS of Lindi region, DAS, DED, DSEO, 

WEOs, HoS, parents and teachers and confidentiality was observed. In addition, data 

were analyzed by using SPSS version 16.0 and thematic procedure. 

6.3 Conclusion and Recommendation of the Study 

Conclusions and recommendations of this are based on findings of three research 

objectives of the study. 

6.3.1 The Extent of Parents’ Participation in School Development Activities 

Results from study indicated that the extent of parents‟ participation in school 

development activities differed from one school to another, parents themselves and 

type development activities. For instance, parents had low participation in 
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construction of school physical infrastructures such as school buildings also 

contribution of money for school operational costs was not good while parents 

participation in school board meetings was good. 

Therefore, it is recommended that schools and parents have to increase their 

partnership in provision of education to the students in community secondary 

schools, as the study observed that parents‟ participation in school development 

activities was not good. 

6.3.2 Factors Hindering Parents Participation in School Development 

Activities in Community Secondary Schools 

With regard to objective number two, the study revealed that among factors 

hindering parents‟ participation in school development activities they included 

ignorance of parents, poverty among parents, students‟ poor academic performance 

and a lot of financial contributions in schools, lack of transparency on financial 

matters. The least mentioned factors hindering parents‟ participation in school 

development activities were time constrain, cultural barrier and distance from homes 

to schools. 

Therefore, it is recommended that, parents, schools and other education stakeholders 

to deal with factors hindering parents‟ participation in school development activities 

so as to improve parents‟ participation in school development activities in 

community secondary schools. 

6.3.3 Ways to Improve Parents’ Participation in School Development Activities 

By considering objective number three, findings obtained from teachers, parents, 

head of schools, WEOs and DSEO suggested strategies to improve parents‟ 

participation in school development activities. Such strategies included provision of 
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education to parents on importance of education as well as their participation in 

school development activities, efforts should be done to eliminate poverty among 

parents, reduction of school financial contributions, to ensure transparency in 

financial matters, to improve students‟ academic performances, parents have to spare 

time, and reshaping cultural practices. 

Therefore, it is recommended that all education stakeholders should stick on ways 

established in this study to improve parents‟ participation in school development 

activities in community secondary schools. 

6.4 Recommendations for Policy and Action 

In light of results from this study, the following recommendations are addressed: 

 The study revealed that parents had low participation in school development 

activities while provision of education to the child is a partnership process 

between schools and parents. Therefore, this should be included in primary, 

secondary and higher learning education levels so as to prepare the next 

generations to accept the partnership process. 

 More efforts are needed to improve the quality of education in community 

secondary schools because students‟ academic performance is still low and 

this discourages parents and community at large to participate in school 

development activities. 

 The government should cross-check schools‟ financial contributions in 

community secondary schools so as to avoid a wide a range between schools. 

For instance, some school charge, Tsh 15,000/= desk per student and other 

schools charged Tsh 50,000/= per student while schools are located at the 
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same geographical area therefore, this is an obstacles for poor parents to take 

part in school development activities. 

6.5 Suggestions for Further Studies 

The study recommends on the following for further studies 

 The study was conducted in a small geographical area in Kilwa district in 

community secondary schools. It is recommended that a similar study should 

be conducted in the whole country in community secondary schools so as to 

get a clear picture on parents‟ participation in school development activities. 

 Since the study was conducted in community secondary schools, a similar 

study can be conducted in primary schools so as to get a wide picture of 

parents‟ participation in school development activities. 

 Another study should be conducted on variation of parents‟ participation in 

school development activities between schools, which have good academic 

performances and schools those with poor academic performances. 
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APPENDICES 

Appendix 1: Introductory Note to the DSEO, Head of Schools, Ward Executive 

Officers and Parents 

The purpose of this interview is to get your views/opinions, beliefs, experiences and 

suggestions on parents‟ participation in school development activities, which will 

enable to improve parents‟ participation in school development activities. The data 

you will provide will be used for the purposes of research only with high 

confidentiality.  

                     Yours faithful 

……………………… 

Mnakatu, Y. 
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Appendix 2: Interview Guide for District Secondary Education Officer 

1. For how long are you working in Kilwa district as a DSEO? 

2. How many secondary schools are there in Kilwa districts? How many 

community secondary schools out of them? 

3. Do parents participate in school development activities? Which activities? 

4. To what extent do parents participate in school development activities in 

community secondary schools? 

5. What are factors hindering parents‟ participation in school development 

activities in community secondary schools? 

6. What should be done to improve patents‟ participation in school development 

activities in community secondary schools? 

 

 

 

 

 

 

   

 

 

Thanks for Your Cooperation 
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Appendix 3: Interview Guide for Ward Executive Officers 

1. What is the name of this ward? 

2. For how long are you working in this ward as a Ward Executive Officer? 

3. How many secondary schools do you have in this ward? How many 

community secondary schools out of them? 

4. Do you involve parents in school development activities? Which activities? 

5. To what extent do parents participate in school development activities in 

community secondary schools? 

6. What are factors hindering parents‟ participation in school development 

activities 

7. What should be done to improve parents‟ participation in school development 

activities? 

 

 

 

 

 

 

 

 

 

Thanks for Your Cooperation 
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Appendix 4: Interview Guide for Head of Schools 

1. For how long are you in this working station as the head of school? 

2. Do you involve parents in school development activities? Which activities  

3 To what extent do parents participate in school development activities? 

4 What are factors hindering parents‟ participation in school development 

activities? 

5 What should be done to improve parents‟ participation in school development  

activities?. 

 

 

 

 

 

 

 

 

 

 

Thanks for Your Cooperation  
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Appendix 5: Interview Guide for Parents 

1. Do you attend school meetings? 

2. Does school management involve you in school development activities? 

Which activities? 

3. To what extent do you participate in school development activities? 

4. What are factors hindering parents‟ participation in school development 

activities? 

5. What should be done to improve parents‟ participation in school development 

activities? 

 

 

 

 

 

 

 

 

 

 

 

Thanks for Your Cooperation 
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Appendix 6: Questionnaire for Teachers 

Name of School………………………. 

Ward …………………… 

Sex………………. 

1) Please fill in the table below by putting a tick (√) where appropriate by 

regarding the extent of parents‟ participation in school development activities 

Parents’ Participation in School Response Categories 

Development Activities Strongly 

Agree 

Agree  Disagree  Strongly 

Disagree 

Contributing money for building and 

repairing of school 

    

Provision of labour power     

Attending fundraising functions     

Attending parents meeting days     

Attending school board meetings     

Sponsoring sports activities     

Purchasing  teaching & learning materials     

Contributing money for teachers‟ seminars 

costs 

    

Contributing school furniture  such as 

desks and chairs 

    

Financing feeding programmes     

Payment of school fees     

Contribution of money for academic 

programmes 

    

Contributing money for security of the 

school 

    

 

Other activities------------------------------------------------------------------------------------

------------------------------------------------------------------------------------------------------ 

2) What are factors hindering parents‟ participation in school development activities? 

i) ---------------------------------------------------------------------------------------------------- 

ii) --------------------------------------------------------------------------------------------------- 
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iii) -------------------------------------------------------------------------------------------------- 

iv) -------------------------------------------------------------------------------------------------- 

v) --------------------------------------------------------------------------------------------------- 

vi) -------------------------------------------------------------------------------------------------- 

vii -------------------------------------------------------------------------------------------------- 

viii -------------------------------------------------------------------------------------------------- 

3) What should be done to improve parents‟ participation in school development 

activities? 

i) ---------------------------------------------------------------------------------------------------- 

ii) --------------------------------------------------------------------------------------------------- 

iii) -------------------------------------------------------------------------------------------------- 

iv) -------------------------------------------------------------------------------------------------- 

v) --------------------------------------------------------------------------------------------------- 

vi) -------------------------------------------------------------------------------------------------- 

vii)-------------------------------------------------------------------------------------------------- 

viii)------------------------------------------------------------------------------------------------- 

 

 

 

 

Thanks for Your Cooperation 
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Appendix 7: Check-list for Documentary Review 

 

S/NO Document Remarks 

1 Minutes of school board 

meetings 

Attendance was good though there were few 

meetings held  annually, instead of having four 

meetings many schools had one meeting per 

year 

2 Minutes of attendance of 

parents-teachers meetings 

Attendance of parents was not good those who 

attended did not reach half of them 

3 National examination 

results 

Students‟ academic performance was not good 

example CSEE results of 2013 in all six sampled 

schools was DIV-I=0, DIV-II=4, DIV-III=7, 

DIV-IV=55, DIV-0=137. In 2014 Miguruwe 

secondary school had no candidates due to the 

failure of form two students in form two national 

examinations in 2012 so all repeated form two 

class but in 2014 other five secondary schools 

CSEE performance was Distinction=0, Merit=5, 

Credit=7, Pass=37, and Fail=31.  

4 Provision of food records Few parents contribute money for feeding 

programmes 

5 Parents‟ contribution of 

money for school 

operational costs 

Collection of money was not good for example 

Mtanga secondary schools  in 2014 only 52% 

paid school fees 
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Appendix 8: Introductory Letter from University of Dodoma 
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Appendix 9: Permission Letter from Lindi RAS to Conduction a Research 
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Appendix 10: Permission Letter from Kilwa DAS to Conduct a Research 

 


