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ABSTRACT 

This study aimed at investigating involvement of teachers in decision-making in 

public primary schools in Missenyi District. The study employed descriptive research 

design mainly through qualitative research approach with some elements of 

quantitative research approach. The study was guided by Participative Management 

Theory and School-Based Management Theory. It involved 36 respondents (30 

teachers and 6 head teachers) who were selected using purposive and stratified 

sampling procedures. Data were collected through questionnaires, interview, and 

documentary review and were analyzed by applying Statistical Package for Social 

Sciences (SPSS). Findings from the study revealed that the main aspect that teachers 

have to be involved in decision-making at school level include: setting up teaching 

objectives, moderation of students examinations, planning for programs of the year 

and syllabi analysis. Others included forming subject clubs, sport administration and 

organizing school functions. The study also revealed that involving teachers in 

decision-making has problems. These include: teachers tend to base on issues that 

have direct benefits to them and misunderstandings between teachers and head 

teachers on the aspect the decision to be made on. Moreover, the study recommended 

holding staff and academic meetings that involve teachers in decision-making and 

training teachers on awareness and importance of being involved in decision-making 

as well as ensure good cooperation/relationship between teachers and head teachers 

as strategies to mitigate problems of involving teachers in decision-making. The 

study recommended that involvement of teachers in decision-making at school level 

should be viewed as a natural extension of democracy, which head teachers should 

be prepared to accept and teachers made aware of its limits for good school 

administration as well as management. 
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CHAPTER ONE 

INTRODUCTION 

1.1 Background to the Study  

Teachers‟ involvement in decision-making plays a vital role in managing schools due 

to the fact that it results into greater satisfaction and commitment of teachers at their 

work places and it ensure attainment of school goals (Conley, 1991).  Various studies 

across the world have shown the importance of teachers‟ involvement in school 

decision-making. For instance, the study conducted in America revealed that 

involvement of teachers in the processes of school-level decision-making increases 

performance at work because teachers strive to accomplish what they have 

participated in deciding rather than what have been imposed to them by others 

(David, 1993; Weiss, 1993).  

In England, a study conducted by Harris and Muijs (2009) on involvement of 

teachers in decision-making found a positive relationship between the teachers‟ 

increase degree of involvement in decision-making and the increase in outcomes as 

well as self-efficacy at school level. Similar observations in England were noted by 

Kumar and Scuderi (2000) that involving teachers in decision-making motivates 

them to carry out their tasks timely and efficiently.  

 For the Asian experience, Taiwan in particular, involvement of teachers in decision 

making program was implemented following the Confucian philosophy which raised 

productivity and high quality of teaching maintained by commitment of teachers 

participation in decisions affecting their schools. Considering the principle of loyalty 

in the Confucian philosophy, Taiwan teachers were empowered to be responsible for 

decisions-making by themselves and commitment to themselves to completeness of 
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made decisions (Wan, 2005). Teachers‟ active participation in decision-making 

encouraged them not only to understand but also to be involved directly from 

planning, designing, and implementing as well as assessment stages of various 

projects and/or programs operated by school systems (Smylie and Tuermer, 1992). 

Like in developed countries, in African countries, involvement of teachers in 

decision-making is evident also. For example, in Namibia, a study done by Donald 

and Lazarus (1997) revealed that involvements of teachers in decision-making 

enhances a sense of ownership among parents, community members, teachers and 

students such that they regard school activities as their own and value the school as 

theirs. This thinking is in line with principles established in the 1940s in the work of 

Walker (2000) who asserted that “you cannot do things to people unless you do it 

with them.” Doing with them means involving them actively in doing, knowing why 

they do, how and extent they are required to do (Weisbord, 1991). The notable 

significant progress came through the Education Act Number 16 of 2001, which 

required teachers‟ participation in management and decision-making in schools 

contrary to the past reality. Participation approach promotes ownership and 

commitment of staff to higher performance and common goals. Findings emerged 

that involving teachers in school affairs has advantages for achieving higher 

performance through collaboration, consultation, and broader participation of 

teachers in decision-making (Muronga, 2011).  

In Zimbabwe, among debatable issues in education there is the question of teachers‟ 

involvement in decision-making. Teachers are becoming highly critical of the 

traditional bureaucratic and authoritative top-down method of administrating and 

managing schools. Teachers, like other citizens, are becoming more and more aware 
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of their rights and power in deciding plans together with other matters pertaining to 

their work. As such, teachers are demanding that they should be involved in the 

decision-making process, not only in their schools but also in national education 

issues (Samkange, 2008). 

Studies in Nigeria gave different ideas whereby they revealed that there was a 

significant difference in participation levels in decision-making between private and 

public schools. The extent of public school teachers‟ participation in deciding over 

matters was higher than in private schools. This finding is not surprising because it is 

obviously that in school systems, decision-making varies from person to persons, 

school to schools and at different levels. The type of school also determines the type 

of people to participate in decision-making and the extent of their involvement 

(Mercy and Ujiro, 2012). 

Tanzania as one of developing countries in Africa, teacher‟s involvement in school 

decision-making has been raised for several times in policies and programmes but its 

practicality is unknown including its effectiveness. For example, The Educational 

and Training Policy (ETP) of 1995 emphasized on the importance of teachers‟ 

involvement in decision-making in both academic, planning, development and 

financial matters to create a sense of responsiveness and accountability among 

teachers who had been isolated from school‟s decision-making for a long period of 

time (URT, 1995). Other proponents also show the aspect in which teachers are to be 

involved in decision-making at school. For example, Wadesango (2011) indicates 

areas that affect the school as a whole like in setting up school goals; formulation of 

school policies; formulation of admission policy; compilation of school‟s budget; 

personnel management; and staff development programmes.  
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Even the HAKI ELIMU Position Paper of 2010 illustrated the importance of 

involving teachers in school affairs so as to encourage and motivate them in 

decision-making. The paper argues that if teachers are directly and actively involved 

in decision-making, results become good in education because they are experts. Such 

decisions can be regarding education policy, curriculum, programme, plans and even 

education Acts because teachers know what entails education. Ndibalema (2010), 

just like Kahangwa (2010), through a baseline study conducted in selected districts of 

mainland Tanzania, reveals that head teachers agreed that among ways of developing 

school effectiveness within the decentralized context of Primary Education 

Development Programme (PEDP) should include: Strengthening school level 

decision making; Empowering schools to evaluate their own activities and determine 

their own vision as well as performance targets; and promotion of community 

support for schools. The government through the Education and Training Sector 

Development Programme (2001) outlined aspects of teachers‟ involvement among 

key stakeholders in education planning, implementation, and monitoring and 

evaluation while the sector-wide development approach stressed the teachers and 

other education players relationship as partners in coordination, cooperation as well 

as collaboration for effective provision of education and training at all levels (URT, 

2001). 

Despite that emphasis, the study conducted ten years later after ETP of 1995, found 

that school heads and other top officials at various education levels decided over 

various matters based on the rule of thumb without direct involvement of teachers in 

decision-making (Edward, 2005) although it is evident that decisions made without 

involving teachers end up with failure. For example, in 2004, an introduction of new 

curriculum that encountered a bid much resistance from teachers as a result of not 
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involving teachers in planning and decision making made cancellation of the 

curriculum despite resources that had were invested by then (URT, 2006). Therefore, 

this study sought to identify aspects in which teachers have to be involved in 

decision-making, the problems of involving teachers in decision-making and 

strategies to overcome those problems. 

1.2 Statement of the Problem 

Involvement of teachers in decision-making has a greater influence on raising 

teacher‟s commitment and efficiency at the working place. Efforts have been done in 

Tanzania to address the problem of teachers‟ involvement in decision-making. For 

example, the ETP of 1995 empowered school heads to involve them in decision-

making over academic, planning and financial matters that affecting their schools 

daily (URT, 1995).  Still the problem seems to exist. The available data reveal that 

head teachers give less importance in involving teachers in decision-making, 

especially on planning and financial affairs (HAKI ELIMU Position Papers, 2010).  

In fact, a few studies have been conducted on teachers‟ involvement in decision-

making. A few examples of related studies include the following: a study conducted 

by Msoroka (2013) on Fundamentals of Educational Management that focused on 

group decision-making in managing school. Other studies were conducted by Sheja 

(2011) and Mapunda (2011) on The Influences of Teacher in Students‟ Academic 

Performance while that of Samwel (2013) focused on Contribution of 

Decentralization of Education at Primary School. If left unchecked, it will result into 

lack of sense of ownership and possibilities of poor implementation of objectives of 

education. Thus, this study sought to identify aspects in which teachers have to be 
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involved in decision-making, problems of involving teachers in decision-making and 

strategies to overcome those problems. 

 

1.3. Objectives of the Study 

The main objective of this study was to investigate the involvement of teachers in 

decision-making in public primary schools. 

 

1.4 Specific Objectives of the Study 

The study was guided by the following specific objectives: 

i. To identify aspects in which teachers have to be involved in decision 

making 

ii. To identify problems of involving teachers in decision-making at school 

level  

iii. To establish strategies for involving teachers in decision-making at school 

level.  

1.5 Research Questions 

This study was guided by the following research questions: 

i. In which aspects do primary school teachers have to be involved in 

decision-making at school level? 

ii. What are problems of involving teachers in decision-making at school 

level? 

iii. Which strategies should be applied to involve primary school teachers in 

decision-making at school level? 
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1.6 Significance of the Study 

Findings from this study will be significant in many ways. First, the study will be 

useful to education stakeholders such as curriculum designers, policy makers, 

educational planners and administrators by providing them an understanding on 

teachers‟ involvement in decision-making at all levels. Second, teachers will be 

familiar with the aspect in which they should be involved in decision-making at 

school level. Third, the study is expected to have positive impacts to students who 

will get quality education that will come from good corroboration among teachers. 

Lastly, the research gap found in this study will be a yardstick to other researchers to 

conduct further research studies in education sector for the sake of improving 

involvement of teachers in decision-making. 

1.7 Scope and Delimitation of the Study 

The study was restricted to only six public primary schools out of 102 schools found 

in Missenyi District. In that sense, private primary schools and English Medium 

schools were excluded from this study. It was confined only to Misenyi District. 

Thus, results from this study cannot be generalized beyond Missenyi District. 

1.8  Definition of Key Terms and Concepts 

Decision–making is the process of making choices among possible available 

alternatives or selecting a logical choice from available options. Thus, when trying to 

make a good decision, a person must weigh positives and negatives of each option, 

and consider all alternatives.  

Primary school is a school in which children between ages of seven to thirteen years 

receive elementary education in Tanzanian context. 

http://www.businessdictionary.com/definition/process.html
http://www.businessdictionary.com/definition/logic.html
http://www.businessdictionary.com/definition/choice.html
http://www.businessdictionary.com/definition/option.html
http://www.businessdictionary.com/definition/decision.html
http://www.businessdictionary.com/definition/person.html
http://www.businessdictionary.com/definition/weight.html
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Public primary school is the school owned and maintained by the government 

through the Ministry of Education and Vocational Training (MOEVT) and the local 

government. 

Teacher is a professional person who has attended the teaching course and passed 

the examinations and he/she is employed at school. 

Primary school teacher is a professional person who teaches at elementary level. 

Involvement is the process of consulting people on particular issues, inviting them to 

events, or asking them to give their views, ideas and thoughts on particular 

phenomena. Such consultation focuses on involving people who receive and use 

services in decisions that affect those services. 

1.9 Summary of the Chapter and Overview Structure of the Study 

This study is organized into six chapters. Chapter One presents the Problem and Its 

Context, while Chapter Two provides Literature Review. Chapters Three covers 

Research Methodology. Chapter Four is about Results from the study, Chapter Five 

presents Discussion and finally, Chapter Six provides Summary of the Study, 

Conclusion and Recommendations. 
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CHAPTER TWO 

LITERATURE REVIEW 

2.1 Introduction 

The chapter was expected to review the related literature on involvement of teachers 

in school decision making in selected public primary schools. The review was guided 

by the theoretical framework and conceptual framework that are relevant to the 

study. 

2.2 Theoretical Framework 

Theory is belief or principles that guide actions or judgments, which assist 

comprehension of an explanation in guiding research (Hoy and Miskel, 2008). This 

study was guided by two theories, which are Participative Management Theory as 

stipulated by Joseph Schumpeter (1943) and School-Based Management Theory by 

Yin Cheong Cheng in 1980s. Both originate from management field.  

2.2.1 Participative Management Theory 

Participative management means involvement of some or all staff members in 

decision-making or resolutions of conflicts in a working environment.  Participative 

management involves employees in making organizational decisions (Chen and 

Tjosvold, 2006). A prominent scholar who stipulated this theory was Joseph 

Schumpeter (1943-1960). Participative management developed before the twenty 

first century when autocratic systems of governments came to an end.  The rationale 

for this was to eradicate the legacy of the past whereby stakeholders such as teachers 

were inhibited to participate in school affairs (governance).  Participative 

management encourages involvement of employees in decision-making or otherwise 
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promotes involvement of stakeholders at all levels, analysis of problems, 

development of strategies and implementation of solutions in a school (McLagan, 

1995; MacMillan and Schumacher, 2001; Niitembu, 2006).  

 

With Participative management, Leithwood (1995) conceptualized the aspect under 

which teachers may be among important school values, demonstrating high 

performance expectations, creating a productive school culture and developing 

structures to foster participation in school involved in decision-making. Leithwood 

(1995) identified eight dimensions like building school vision, establishing school 

goals, providing intellectual stimulation, offering individual support and modeling 

the best practices decisions. 

So in this study, this theory was useful because it shows the importance of involving 

subordinates and other stakeholders in decision-making at school level. This was 

because the theory encourages to develop teachers‟ capacity for curriculum debate, 

develop self-awareness and sense of professional growth, increase teachers‟ ability 

and encourages motivation to engage in curriculum decision-making. Furthermore, it 

fosters an increase in their capacity for honest self-evaluation, develop a critique of 

educational policies at both local and national levels, and an increase in their ability 

to build as well as test theories about teaching and learning. Therefore, participative 

management theory was used as the main theory to guide the study by tracing aspects 

in which teachers have to be involved in decision-making at school level. 

2.2.2 School-Based Management Theory 

Another theory that guided this study was School-Based Management Theory 

(SBMT). The theory started in the end of 1980s. Yin Cheong Cheng is said to be the 

main contributor of this theory. In the words of Malen and Kranz (1990), School-
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based management can be viewed conceptually as a formal alteration of governance 

structure, as a form of decentralization that identifies the individual school as the 

primary unit of improvement and relies on redistribution of decision-making 

authority as primary means through which improvement might be stimulated as well 

as sustained.   

 

Based on that theory, there have been many SBM reforms in the developing 

countries. A review of World Bank Education Portfolio for financial year 2000-2006 

reveals that about 10 percent of all projects support SMB (Fasih, 2009). In 

supporting these reforms, Cheng (1991) developed the concept and theory of school-

based management and mapped its characteristics of school functioning for 

facilitating the on-going discussion and effort for school management reforms in 

local or international contexts. In his (Cheng, 1991) work, he explained that School-

based management employs theories of “equifinality” and “decentralization” and it 

assumes that “school is a self-managing system” and regards “initiative of human 

factor” as well as “improvement of internal process” important. In this concept, he 

(Cheng, 1991) insisted that school managing strategies should encourage 

participation and give full pray to members‟ initiative.  

Therefore, SBM programs transfer authority over one or more of the following 

activities: budget (allocating budget), personnel management (hiring and firing 

teachers as well as other staff), pedagogy (developing curriculum), maintenance and 

infrastructures (text books and other educational materials), monitoring and 

evaluating teachers together with students‟ performance (Fasih, 2009). This theory 

suited this study because it highlights key aspects that are needed in addressing the 
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importance of involving teachers in school decisions particularly on planning matters 

at school level as the theory focuses on.  

Participative management and School-Based management theories were appropriate 

in this study because they deal with the process of teacher‟s involvement in 

managing school such that through that management they will be involved in 

planning, budgeting, assessment of teachers as well as students including other 

decision making aspects. For that matter, these theories were applied to guide this 

study so as to assess teachers‟ involvement in decision-making in selected public 

primary schools in Missenyi District. 

2.3 Review of Studies from Developed Countries 

Tecahers‟ involvement in decision-making plays a pivotal role in improving their 

performance, commitment and accountability at the workg place (Kowlosky, 2000). 

Globally, several studies have been done on teachers‟ involvement in decision-

making. In developed countries, a few studies have been conducted by different 

scholars. For example, a study conducted by Bradley and Romanish (1991) in 

Rochester New York, Frolida and Los Angeles in United States of America (USA) 

on Teachers‟ Involvement in Educational Change employed focus group data 

gathering technique in data collection. The study findings revealed that in Rochester 

New York, where one of the earliest efforts at school restructuring was launched and 

in which teachers were given considerable say in school affairs; response of 

principals was recognized because they saw increased teachers‟ power as a direct 

challenge to their own. The same scenario was played out among administrators in 

the much acclaimed school restructuring plan of Dade County in Florida, USA where 

many principals in Los Angeles reacting to the status of teachers in educational 
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decision-making formed their own bargaining unit. The study recommended that 

without teachers‟ participation, changes in education are impossible. 

A similar study in the same country was conducted by Hixson (1990) on American 

Educational Reforms. The study findings maintained that the main projects of 

American school educational reforms included local school management and teacher 

empowerment programs. Local school management, also called shared decision-

making, its popular consideration was involvement of teachers in processes of 

school-level decision-making. The study recommended that teachers‟ empowerment 

together with teachers‟ professional knowledge might have a great influence upon 

many aspects of schools, including student learning outcomes, effects of classroom 

management, and participation in school decision-making.  

 

Another study was conducted by Wilson and Coolican (1996) in England. The study 

focused on the aspect that teachers may be involved in decision-making. The study 

was conducted within the interpretive qualitative paradigm and employed 

documentary analysis, semi-structured interviews as well as observation to collect 

data for validity purposes and counter subjectivity. The findings showed that 

dimensions in which teachers may be involved are like building school vision, 

establishing school goals, providing intellectual stimulation, offering individual 

support and modeling the best practices as well as decisions. The study suggested 

that the school should have the best school values, demonstrate high performance 

expectations, create productive school culture and develop structure through full 

participation of teachers in schools‟ decision-making. The study further 

recommended that the more people that are given chance to participate in activities 
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of an organization, the more they become empowered and their capacity to perform 

better increases. 

Furthermore, another study in England was conducted by Tannenbaum and Allport 

(2003) on Practice of Participative management in managing educational institutions 

at the University of Leicester in London. The study findings revealed that 

participative management style offers various benefits at all levels of a school as an 

organization. One of the reasons the approach is favored by many managers is 

because of application of the theory whereby staff is involved in participative 

decision-making by their managers. It improves understanding of the issues involved 

by those who carry out the decisions. The study suggested that participative decision-

making was found to increase schools‟ effectiveness, improved relationships 

between managers and subordinates, increased creativity and productivity, increased 

school loyalty and reduced absenteeism as well as turnover. The study recommended 

that participative approach has the quality of encouraging teachers to be highly 

committed to actions when they are involved in the relevant decision-making of the 

school. 

  

Wong (2006) conducted a study under the rubric, „Has Teachers' Participation in 

Decision Making Increased in China?‟ in Guangdong Province. The study attempted 

to take a close look at how teachers from seven schools in Guangdong Province, 

China viewed and interpreted educational decentralization by focusing on whether or 

not it resulted in an increase in participative decision-making power of teachers on 

school matters. The study used interviews for data collection. The study involved 70 

interviewees who worked in seven schools located at Guangzhou, Panyu, Shenzhen, 

and Conghua, all of which are in urban areas of Guangdong Province in China. The 
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study findings revealed that the rationale behind such a policy shift seemed to 

promote sense of strong bureaucracy, weak profession, school management style and 

rather than enhance professional growth of teachers through offering them a high-

involvement in decisions in the working context. The study recommended that the 

state education policy transferred fiscal responsibilities and certain aspects of 

managing tasks to teachers and other educational stakeholders in an attempt to 

improve schools‟ effectiveness. 

In Japan, Goh Chok (2010) conducted a study on Improving Decision-Making in 

Schools through Teacher Participation. The study was designed to investigate the 

extent to which teachers were involved in decision-making in comparison to their 

desired extent of participation. An ex-post facto study was designed. One hundred 

and twenty three teachers responded to the participatory decision-making 

questionnaire. Data were analyzed quantitatively and qualitatively. The study 

findings revealed that teachers desired greater involvement in decision-making than 

they were involved. It was recommended that school managers should increase the 

extent to which they had to involve teachers in decision-making so as to improve on 

quality of decisions and boost their morale in their performance of duties.  

 

Moreover, Taiwan is not far from that seen in Japan on teachers‟ involvement in 

decision making. Lin (2014) conducted a study on „How Decisions are Made at 

School in Japan.‟ Findings from the study revealed that decision-making on school 

staffing, curriculum, or resource allocation were conventionally made by school 

principals or members of administrative managerial teams. Teachers were usually 

excluded by school administrators in the decision making process and they were not 

endowed with the obligation to implement school policies. The study recommended 



 
 

16 

that without teachers‟ involvement in decisions, they would not clearly understand 

reasons or the manner those decisions were made. 

Therefore, the issue of teachers‟ involvement in decision-making is highly 

recognized in developed countries. The reviewed studies indicate aspects such as 

school staffing, curriculum assessment, resource allocations, conflict resolutions and 

monitoring of students‟ behavior as aspects in which teachers have to be involved in 

decision-making. 

2.4 Review of Studies from Developing Countries including Tanzania 

The role of a teacher is to be a classroom manager responsible for students‟ academic 

performance and daily behavior within the classroom. School matters outside 

classroom like policy planning and decision-making were traditionally not related to 

teachers but to school administrators like principals. The issue of teacher‟s 

involvement in decision-making not only has been discussed in developed countries 

but also in developing countries Africa, in particular. The following are among 

studies from developing countries: For example, in South Africa, a study was 

conducted by Van der Bank (1997) on The Extent to Which Teachers Participate in 

Decision-Making at Sayidi Sircuit Schools. The study used questionnaire and 

interviews as data collection methods. The main purpose of the study was to 

determine a situation regarding participative decision-making at secondary schools at 

Sayidi Circuit. The study findings revealed that teachers‟ participation was limited 

and a restricted form of participative decision-making was operative in the schools. 

However, the investigation revealed that there was a clear willingness of staff to be 

participative and pursue the participative model.  
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The study gave the following recommendations: First, the principal as a facilitator of 

change in the school should involve teachers in decision-making and in so doing, 

there would be power sharing and possibly a reduction in the teachers‟ conflict. 

Second, it went further by recommending that it is through Whole School 

Development that principals can empower teachers to play a meaningful role in 

decision–making, an aspect that should be viewed by the principal as part of the 

process of teachers‟ professional development. Third, teachers should take positive 

steps to become partners in managing their schools whereby they must not be 

complacent, but be active participants in terms of self–education and managing 

school affairs beyond the boundaries of the classroom. However, it was underscored 

that it becomes necessary for teachers to respect the positional power of the 

principal, which grants him/her authority to make certain decisions unilaterally. 

Finally, the study suggested that a further study should be conducted on how 

teachers‟ involvement in schools‟ decision-making can lead an individual teacher 

become self-motivated. 

Moreover, Nigeria is not far from aspects revealed in South Africa on primary school 

teachers‟ involvement in decision-making. A study wasconducted by Ujiro (2012)  

on Influence of Teachers‟ Participation in Decision-Making on Their Job 

Performance in Public and Private Secondary Schools in Oredo Local Government 

Area of Edo State in Nigeria. The study adopted the ex-post facto design, which 

relied on a systematic enquiry on existing data employed for the study. Results from 

the study showed that there was a significant difference between teachers‟ 

participation in decision-making in private and public schools in Oredo Local 

Government Area. The results indicated that the number of public school teachers‟ 

participation was higher than private school teachers‟ participation. 
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The study recommended that private school teachers had to participate more in 

decision making than public school teachers. It was believed that in public schools, 

the Ministry of Education worked closely with the school heads who, in turn, passed 

information to their teachers while in private schools both principals and teachers 

had equal opportunities in decision-making. The study went further by suggesting 

that teachers perform better when they participate in decision-making and that 

participation enhances teachers‟ performance and their performance eventually 

elevates students‟ performances. 

Another study was conducted by Odili (2011) in Nigeria on Teachers‟ Involvement 

in Implementing the Basic Science and Technology Curriculum of the Nine-Year 

Basic Education in Nigeria.  The study employed interviews and questionnaires data 

collection methods from headmasters and basic science and technology teachers. The 

results showed that teachers were not involved in planning of the curriculum. That 

was evident due to the fact that primary school science teachers did not have 

knowledge of the curriculum in terms of objectives and activities.  

The study by Muronga (2011) on Participation of Teachers in the Management and 

Decision-Making of Three Schools in the Kavango Region of Namibia within the 

interpretive qualitative paradigm that used documentary analysis, semi-structured 

interviews and observation to collect data. The purpose of the study was to 

investigate stakeholders‟ perceptions and experiences of teachers‟ participation in 

school management and decision-making. Also the study sought to identify extent 

and the manner teachers participated in school issues as well as gain an 

understanding on teachers‟ participation in schools and the manner principals 

enhanced democratic practice for quality education.  
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The study found that decisions were made at schools according to the principle of 

democratic participation, which requires involvement of all legitimate stakeholders 

and that teachers had rights as well as opportunities to participate and make 

contributions. Participants revealed that participative management leads the 

organization achieve higher goals since it encourages teamwork, collaboration, 

consultation, and broader participation in decision-making. The data revealed that 

managers, at least, were committed to involving teachers in schools‟ decision-

making. In a similar vein, the study showed an average commitment among teachers 

towards participative management and decision-making. It went further by showing 

that decisions were taken after consultation through consensus, the participation 

approach promoted ownership and commitment of staff to higher performance. In 

addition, it was revealed that common goals and participative management had 

advantages for achieving higher performance through collaboration, consultation, 

and broader participation. The study recommend that school principals should 

undergo training programmes or in-service training for participative leadership 

purposes so as to enhance their leadership capacity and carry out their 

responsibilities effectively. 

In Zimbabwe, Samkange (2008) conducted a study on Teacher involvement in 

decision-making: A case for school administration and management in Zimbabwe. 

The study aimed at establishing the extent to which primary school teachers in the 

selected primary schools were involved in decision-making in various areas in their 

schools. A questionnaire was the main instrument used in the study. There were two 

different questionnaires, one for teachers and another for school heads. Major 

findings from the study revealed that almost all teachers in the sampled schools 

wanted to be involved in all areas of decision-making identified in the study. They 
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included financial management, conflict management, resource allocation, teacher 

supervision, sports administration, syllabus interpretation and organizing school 

functions.  

Results from the study further showed that whilst teachers were happy with their 

involvement in decision-making in such areas as co-curricular, lesson planning, 

preparation and presentation, syllabus interpretation and organizing school functions, 

the same could not be said about their involvement in such areas as finance, 

supervision, resource allocation and conflict management. However, school heads 

were reluctant to involve teachers in decision-making in such areas as finance, 

teacher supervision, resource allocation and conflict management. The study 

recommended that conflicting perceptions on school administration and management 

could be resolved by holding seminars for both school heads and teachers.  

Besides, Stoner and Freeman (1992) conducted a study in Zimbabwe on Limitations 

and Problems of teachers‟ involvement in decision-making. The study findings 

revealed that teacher involvement has its own problems and limitations. One such 

problem was that not all teachers would want to be involved in decision-making at 

school level. Some teachers may be frustrated by being involved in areas that they 

have no proper training and knowledge and it was time consuming by involving all 

teachers in all aspects in decisions. The study recommended that subordinates should 

only be involved when the benefits are greater than the likely costs in terms of time, 

money and frustration.  

On top of that, several studies have been conducted in Tanzania on teachers‟ 

involvement in decision-making. A few among these studies include that conducted 

by Benjamin and colleagues (2005) in Geita on „Education for All or Enrollment for 
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All?‟ The study used strategic samples and on methodological triangulation. Results 

from the study revealed that teachers‟ involvement in decision-making generates a 

sense of ownership among the staff and moreover, it increases the likelihood that 

good decisions would be made.  The study went further by reporting that the 

decision-making process starts out with staff meetings at school level. Then opinions 

and suggestions are forwarded to the School Committee, which constitutes the final 

decision-maker. The School Committee, in turn, collaborates with the Village 

government. The study recommended that sense of ownership improved since the 

inception of PEDP that allowed stakeholders‟ participation in school affairs. 

Therefore, the school heads should be insisted to develop that sense for the 

betterment of their schools. 

Furthermore, HAKI ELIMU Position Papers (2010) on importance of involving 

teachers in school affairs revealed that teachers become so much encouraged and 

motivated if they are involved in decision-making. Teachers can make good 

decisions to do with education because they are experts. It further revealed that 

teachers‟ responsibilities are not only confined to preparing and executing education 

plans and evaluating the plans of education, but also a teacher is responsible for 

assessment of the existing curriculum, planning and making evaluation on the best 

teaching as an important process in education.  

The study recommended that decision-making regarding education policy, 

curriculum, programme, plans and even education legal frameworks should involve 

teachers from the onset because they know what education means. Evidence showed 

that in Tanzania, some of the decisions that are made without involving teachers such 

that they end up with failure. For example, in 2004, an introduction of a new 
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curriculum encountered too much resistance from teachers and as a result, its 

teaching was not possible. It resulted into its cancellation and the government 

introduced a new one (URT, 2006). 

In a similar vein, the study by Frances and Bartlett, (2009) on Critical Approaches to 

Comparative Education: Vertical Case Studies from Africa, Europe, the Middle East 

and the Americas. In Tanzania, another study was conducted in Ukerewe District. 

The study findings revealed that school committees and teachers‟ involvement in 

schools‟ decision-making were identified in both PEDP and Local Government 

reform programme (LGRP) as the loci of decision-making for primary schools in 

Tanzania. It is through PEDP programs that primary school teachers and school 

committees were involved in capacity building that enabled to fill in their crucial 

decision-making as their role because of their democratic make-up. Training they 

received to educate them on their roles and responsibilities including their stated 

importance within the primary education and local government reform processes was 

important for schools‟ development. The study revealed further that school 

committees and primary school teachers in Tanzania were given enormous decision-

making responsibilities compared to ten years before, when decisions were made by 

one or two individuals rather than through open democratic processes.  

It further revealed outlined responsibilities in the PEDP document that include 

sensitizing and involving all pupils, parents and school staff with respect to the role 

they can play in maximizing the benefits of primary school; and working closely 

with the head teachers and other teachers to prepare a whole school development 

plan. Other aspects include facilitating planning, budgeting and implementation of 
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the PEDP- funded activities; and effectively communicating educational pieces of 

formation to all parents, pupils, community and other stakeholders. 

Another study by Keith and Elias (1990) on a model for teachers‟ participation in 

curriculum development in Tanzania revealed that the model comprised six 

principles of curriculum development, five levels of decision-making with teachers 

represented at every level, and national guidelines for the development process. A 

representative sample of teachers, curriculum developers, school inspectors, school 

heads, ministry officials and teacher educators reported strong support for the model 

in all its aspects. The  study recommended that for better planning and curriculum 

implementation, teachers or educators should be fully involved. 

The presented studies focused on teachers‟ involvement in decision-making on 

planning matters. For example, in South Africa, teachers who are involved in 

decision-making on planning matters are highly committed to their work (Van der 

Bank, 1997).  

2.5 Synthesis of Attributed Factors from Theoretical Stance and Empirical 

Reviews 

Participative management theory and School-based management theory were used to 

examine theoretical and empirical literature from developed and developing 

countries on teachers‟ involvement in school decision-making in general. The 

theories reviewed depend on each other. For example, School-based management 

employs equifinality and decentralization theories. In this concept, school managing 

strategies should encourage participation and give full play to members′ initiative. 

But Participative management theory encourages involvement of employees in 

decision-making or otherwise, promotes involvement of stakeholders at all levels, 



 
 

24 

while school-based management theory identifies the individual school as the 

primary unit of improvement and relies on redistribution of decision-making 

authority as primary means through which improvement might be stimulated and 

sustained.   

Most of the reviewed literature from developed countries such as reports by Lin 

(2014); Goh Chok (2010) and Wong (2006) show disadvantages of not involving 

teachers in decision-making. However, some scholars in developing countries like 

Samkange (2008); Benjamin (2005); and Keith and Elias (1990) investigated on 

areas in which teachers were not involved in decision-making. Yet, those studies did 

not investigate specifically on primary school teachers‟ involvement in decision-

making in public schools. Therefore, this study attempted to fill in the gap on 

involvement of teachers in decision-making in selected public primary schools in 

Missenyi District. 

2.6 Conceptual Framework 

A conceptual framework can be defined as an abstract of how the basic concepts and 

constructs are expected to interact on the actual settings, and the experiences that 

form the foundation of the research study (Shadidu, 2010). This study used CIPP 

model which was developed by Stafflebeam (1971) and modified by the researcher 

so as to suit the study into context, input, process and outputs, Figure 2.1 Pp. 23.  

The inputs comprises: head teachers, teachers, non-teaching staff, students and 

school committee as human resources. While physical inputs include books buildings 

and desks. Whereas financial inputs include self reliance, capitation grant, parent 

contributions and development grant. On the other hand, the way teachers are 

involved in decision making in aspects of financial management, syllabus analysis, 
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resource allocation, conflict resolutions, assessing student performance, Sport 

administration and school function organization are regarded as the process.  

Then the product comprises both positive and negative impacts; whereas, if teachers 

are positively involved in decision making it will result into positive impacts such as 

high academic performance, raise teacher commitment, sense of ownership, good 

school resource utilization. But, if there will be poor involvement of teachers in 

decision making  it will results into negative impacts such as teacher frustration, lack 

of confidence, loose of morale, poor student performance. Then, context is expected 

to affect the inputs, the process and the products.  The model has been shown in the 

following diagram below;  
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CONCEPTUAL FRAMEWORK 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 2.1: CIPP Model Adopted from Stufflebeam (1971) as Modified by the 

Researcher. 

Source: Stufflebeam (2003). 

 

 

PROCESS INPUT PRODUCT

TT 

CONTEXT 

 Teachers 

The way teachers are 

involved in decision 

making in the aspect 

of:  

-Financial 

management 

-Syllabus analysis 

-Resource allocation 

-Conflict resolutions 

-Assessing student 

performance 

-Sport 

administration 

-School function 

organization 

 Human resource 

-Head teacher 

-Teacher 

-Non-teaching staff 

-Student 

-School committee  

 

 Physical  Resource 

-Books 

-Buildings 

-Desks 

 

 Financial Resources 

-Self reliance 

-Capitation grant 

-Parent contribution 

-Development grant 

 Positive impact 

-High academic 

performance 

-Raise teacher 

commitment 

-Sense of 

ownership 

-Good school 

resource 

utilization 

 

 Negative Impact 

-Teacher -

frustration 

-Lack of 

confidence 

-Loose of morale 

-Poor student 

performance 



 
 

27 

CHAPTER THREE 

RESEARCH METHODOLOGY 

3. 1. Introduction 

This chapter outlines the methodology in which the study was conducted. The key 

components are the research design; research approaches, location of the study; 

target population; sample size and sampling technique. Other Sections include data 

collection methods; validity and reliability ethical considerations, data analysis and 

summary. 

3. 2. Research Design 

A research design encompasses plans and procedures for research that span decisions 

from broad assumptions to detailed data collection methods and data analysis plan 

(Creswell, 2003). Research design holds together all elements used to structure the 

research. It stipulates the procedure for collecting data, organizing and analysing 

them (Kombo and Tromp, (2006). research design depends on the nature of study 

and its objectives (Kothari, 2004). This study employed descriptive research design 

because it helped the researcher to describe the state of affairs as it exists.  Its 

strength is that it is concerned with conditions, practices, structures, differences that 

exist, process, opinions that are going on or trend that are evident (Kombo and 

Tromp, 2006).  

3. 3. Research Approaches 

This study was largely dominated by qualitative research approach supplemented 

with quantitative research approach. The qualitative approach was employed in this 

study so as to enable the researcher to describe the data in depth. On the other hand, 
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the quantitative approach were be used to collect data in numerical form. All the 

above approaches are relevant to this study, because they have been used to interact 

with selected teachers face-to-face in their selected public primary schools, 

describing their everyday experiences relating to their involvement in decision-

making. 

3. 4. Location of the Study 

A researcher needs to select a specific location for the study for setting up suitable 

situations for testing theories (Deneleux and Hoddlinot, 1992 cited in Nemes, 2008: 

42). The location of this study was Missenyi district, which is among eight districts 

in Kagera region. Other Districts include Karagwe, Kyerwa, Ngara, Biharamulo, 

Muleba, Bukoba Rural and Bukoba Municipal.  Missenyi has 103 primary schools, 

96 public primary schools and 7 private schools.  

 

The study was conducted at six selected primary schools among 96 government 

schools. In addition, Missenyi district is among districts in the country with poor 

teachers‟ participation in school affairs after implementation of PEDP (HAKI 

ELIMU Position Papers, 2010). This called for the necessity to conduct the study at 

the selected areas so as to obtain relevant data on aspects of teachers involvement in 

school affairs, problems of their involvement and strategies to employ in order to 

involve teachers in decision-making in public primary schools. 
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Figure 3.1: The Kagera Region Showing Districts Boundary 

               

3. 5. Study Population 

A population is a group of elements whether individuals, objects or events that 

conform to specific criteria and to which researchers intend to generalize results 

(McMillan and Schumacher, 2001). This study focused on six public primary 

schools. In this study, the targeted population was all head teachers and all teachers 

from the selected public primary schools.  

3. 6. Sampling Technique and Sample Size 

A sample is a group of subjects or situations selected from a large population. It 

comprises the elements of the population considered for actual inclusion in the study 

(Ranjit, 2005). This study employed two types of sampling techniques, which are 
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non-probability sampling, particularly purposive sampling procedure and probability 

sampling specifically stratified sampling procedure. 

 

Particularly purposive sampling is referred as a technique that allows a researcher to 

use cases that have the information with respect to the objective of the study 

(Mugunda, 2003). Purposive sampling was used in selecting six public primary 

schools and six head teachers. This sampling helps the researcher to selected head 

teachers on the basis of their position, qualifications and experience, which seem to 

meet the needs of the study. 

On the other hand, probability sampling, particularly stratified sampling involve 

selecting the participants basing on their membership in a stratum and allows the 

researcher to select people proportionally basing on size of each stratum while each 

segment of the population is represented in the sample (Omary, 2011). This was used 

to select 30 teachers who responded to the questionnaires. Stratified sampling was 

used to cater for the differences in age, gender, qualifications and experience. 

Therefore these respondents were expected to provide qualitative information that 

help to enrich the study. 

Table 3.1: Sample Size 

Category of 

Respondent 

Selection 

Procedures 

Targeted 

Respondents 

Reached 

Respondents 

Head Teachers Purposive 6 6 

Teachers Stratified 30 30 

Total 

 

36 36 

Source: DEO‟s Office, Missenyi District (2015)  
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3. 7. Research Instruments 

Data collection instruments are tools used by the researcher to collect data from the 

respondents (Kothari, 2004). Creswell, (2003) state that, there is no single technique 

or instrument that may be considered to be adequate in itself in collecting valid and 

reliable data. In this study the researcher employed three data collection methods, 

namely, interviews, questionnaires and documentary review. 

Interview: An interview is a two way systematic conversation, between a researcher 

and an informant, initiated for obtaining information relevant to a specific study 

(Dick, 2002). This study employed semi-structured interview questions that were 

used to head teachers. The semi-structured interview has the advantage of being 

reasonably objective while still permitting a more thorough understanding of the 

respondents‟ opinions and the reasons behind them. Also it provides a desirable 

combination of objectivity as well as depth and often permits gathering valuable data 

(Gall, Borg, and Gall, 1996). However, its disadvantage is that the interviewee may 

be highly subjective, biased and shy or express discomfort in response and 

interviewee may take long time in responding (Bryman, 2001). 

Questionnaire: a questionnaire is an instrument with open-ended or close-ended 

questions or statements to which a respondent must react (White, 2005). The study 

used questionnaires that were given to teachers. The advantage of the questionnaire 

is that a large amount of data can be collected in a short period of time and it is also 

relatively cheap to administer and larger sample can be researched (Best and Khan, 

2006). However, its disadvantages include the fact that once the questionnaire has 

been distributed, it is not possible to modify the items, even though they may be 

unclear to some respondents and it cannot enquire or examine deeply into 
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respondents‟ opinions or feelings (Gall, Borg and Gall, 1996). All questionnaires 

were short, clear and precisely constructed in Kiswahili language as a medium of 

instruction used at  public primary school so as to enable respondents understand 

questions and provide answer timely and focused on subject. 

Observation: Observation is an instrument used to rate the prescribed behaviours 

and actions of respondents by the researcher (Kothari, 2004).Yin (1994) asserted that 

direct observation in a case study occurs when a researcher physically visits a site to 

collect data. In this study, the researcher observed how teachers were actively 

involved in implementation of the decisions made. This instrument was used to 

complement the information from other instruments. 

Documentary Review: documentary review is used to categorize, investigate, 

interpret and identify the limitations of physical sources, most commonly written 

documents whether in the private or public domain (Payne and Payne, 2004). 

Document analysis is used to provide base line data in form of useful insights into 

past events (Denscombe, 2007). This technique was used in collecting information 

from various documents such as files of staff minutes, school black books, discipline 

files, library ledger books and minute files of library committee. 

3.8 Administration of Research Instruments 

Before actual data collection, the researcher made an appointment with all 

respondents. Participants were interviewed in their offices and were asked questions, 

which were written in a guide form. The researcher recorded all the answers given by 

the interviewees in his note book carefully. The interviews took about one and half 

hour for each interview session. Documents relating to involvement of teachers in 

decision-making at school level like files of staff minutes, school black books, 
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discipline files, library ledger book and minute files of library committee were 

reviewed by the researcher so as to gain more information pertaining to teachers‟ 

involvement in decision-making. Similarly, the researcher was very keen to observe 

directly on how teachers were actively involved in implementations of the agreed 

decisions. Teachers were requested to answer questionnaires for at least for two 

hours and thereafter, the researcher collected the questionnaires after completion. 

3. 9. Validity and Reliability 

Validation of the instruments is the process of establishing documented evidence, 

which provides a high degree of accuracy that a specific process consistently 

produces to meet its predetermined specifications and quality attributes (Creswell, 

2003).  In this study, validity of instruments was assessed through discussion with 

other members of Faculty of Education especially second year students of 

2013/2014, and thereafter, the supervisor. The aim was to ensure that all 

inconsistencies and ambiguities are corrected before final production of the 

instruments. The study employed more than one method in data collection like 

interviews, questionnaires, documentary review and observation so as to ensure 

validity of the research tools. 

 

In research, the term reliability refers to ability of an instrument to produce 

consistent results (Creswell, 2003). The method is reliable if it produces the same 

results whenever it is repeated (Best and Khan, 2006). In this study, reliability of data 

was assessed by using three research instruments on the same thing expected to bring 

the same answers. Use of different strategies for data collection (triangulation) aimed 

at ensuring internal validity and reliability of collected data (Sarantakos, 1998).  
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3. 10. Ethical Consideration 

In this study ethical procedures were highly considered, by obtaining an introductory 

letter from director of research and consultancy for postgraduate school of the 

University of Dodoma, to conduct a research on involvement of teachers in decision 

making in Missenyi District. Furthermore, researcher solicited permission from the 

Regional Administrative Secretary in Kagera Region (RAS), the District Executive 

Director (DED) and District Education Officer (DEO) to conduct a research in their 

areas of jurisdiction. Moreover, researcher explained the intent of the study to the 

respondents, sought the consent and assured supreme privacy. The study was 

expected to employ anonymous code that could not be traced back to individual or 

school involved in the study. 

3. 11. Data Analysis Plan  

The term analysis refers to computation of certain measures along with searching for 

patterns of relationship that exist among data groups (Kothari, 2004). Thus, data 

analysis involves a number of closely related operations, which are performed with 

the purpose of summarizing the collected data and organizing them in such a manner 

that they research answer questions. 

 

For qualitative data, the analysis involved information collected from interviews and 

documentary review. Thus, it was extracted and assigned to categories as per study 

objectives. For quantitative data, all questionnaires were coded and checked for 

accuracy and then data were entered in Statistical Package for Social Sciences 

(SPSS) computer program version 16.0. The SPSS programme enables the researcher 

in statistical analysis of the data collected and generates tables as well as figures. 



 
 

35 

3.12. Summary of the Chapter  

This Chapter entails various research methodological aspects that were covered in 

this study, this included design of the study, research approach location of the study 

and study population. Also sampling techniques and sample size were well 

stipulated. Other aspects were research instruments, validity and reliability, ethical 

consideration, data analysis plan as well as summary and review of the Chapter. 

Thus, the chapter marked the end of research proposal. 
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CHAPTER FOUR 

PRESENTATION OF FINDINGS 

4.1 Introduction 

This chapter presents the study findings on involvement of teachers in decision 

making in selected public primary school in Missenyi District, Tanzania. The 

presentation of the findings is organized according to the research objectivesof which 

required exploring the aspect in which teachers have to be involved in decision 

making at school level, the problem of involving teachers in decision making and to 

establish strategies for involving teachers in decision making at school level. The 

research tools that were used to collect data includes questionnaire, interviews and 

documentary review. In order to collect data, 30 public primary teachers and 6 head 

teachers were involved to provide data to enrich the study. All schools that were 

visited during the data collection were located in rural areas. Moreover, data were 

analyzed by using SPSS Version 16.0 and the findings were presented by using 

descriptive statistics in tables and figures. 

4.2 Descriptive Statistics 

This section presents information related to respondents‟ characteristics such as 

respondent‟s category, gender, education level and work experiences. 
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Respondents’ Category Analysis 

Table 4.1: Frequency and Percentage of Respondents by Category 

Respondents' Category                           Frequency Percent 

Head Teachers 6 17 

Teachers 30 83 

Total 36 100 

Source: Field Data (2015) 

From the analysis presented in Table 4.1, majority 30 (83%) of respondents were 

teachers and 6(17%) were head teachers. 

Respondents’ Gender Analysis 

Table 4.2: Distribution of Respondents by Gender 

Gender 
Respondents' Category and Percentage 

Total 
Teachers Head Teachers 

Male 14 (46.7) 1 (16.7%) 15(41.7%) 

Female 16 (53.3) 5 (83.3%) 21(58.3%) 

Total 30 (100) 6 (100%) 36 (100%) 

Source: Field Data (2015) 

The data in Table 4.2 denote variation of respondents by gender in which female 

teachers constituted a larger number of participants 16(53.3%) than male respondents 

14(46.7%). On the other hand, there was gender variation among school head 

teachers whereby more (83.3%) head teachers were females than (16.7%) males 

(Table 4.3). 
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Respondents’ Education Level 

Table 4.3: Distribution of Respondents by Education Levels 

Education Level 
Respondents' Category and Percentage 

Total 
Teachers Head Teachers 

Certificate 28 (93.3%) 5 (83.3%) 33 (91.7%) 

Diploma 1 (3.3%) 1 (16.7%) 2 (5.7%) 

Bachelor 1 (3.3) 0 (0.0%) 1 (2.8%) 

Total 30 (100%) 6 (100%) 36 (100%) 

Source: Field Data (2015) 

Table 4.3 shows that majority (93.3%) of teachers were certificate holders followed 

by the one (3.3%) with diploma and 1 (3.3%) held a bachelor degree. For the case of 

head teachers, majority 5(83.3%) were certificate holders, only one (16.7%) was a 

diploma holder. Generally, majority (91.7%) of respondents were certificate holders, 

followed by diploma holders (5.7%) and lastly, one (2.8%) bachelor degree holder. 

Respondents’ Work Experience 

Table 4.4:  Distribution of Respondents’ by Work Experience 

Working Experiences 
Respondents' Category and Percentage 

Total 
Teachers Head Teachers 

0-5 Years 8 (26.7%) 0 (0.0%) 8 (22.2%) 

6-10 Years 2 (6.7%) 1 (16.7%) 3 (8.3%) 

11-15 Years 8 (26.7%) 3 (50%) 11(30.6%) 

16-20 Years 4 (13.3%) 2 (33.3%) 6 (16.7%) 

Above 20 Years 8 (26.7%) 0 (0.0%) 8 (22.2%) 

Total 30 (100%) 6 (100%) 36 (100%) 

Source: Field Data (2015) 
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Table 4.4 denotes that 8(26.7%) teachers had work experience that ranged from zero 

to five years followed by 2(6.7%) with work experiences that did not exceed ten 

years. Then, 8(26.7%) teachers‟ experiences ranged from eleven to fifteen years and 

4(13.3%) teachers ranged between sixteen to twenty years. In addition, 8(26.7%) 

teachers had stayed at work stations more than twenty years. For the case of head 

teachers, majority (50%) had work experiences that ranged between eleven to fifteen 

years followed by 2 (33.3%) who had experiences that ranged between sixteen to 

twenty years while only one  (16.7%) had experience of not more than ten years. 

Moreover, it was revealed that 11(30.6%) of all respondents had experiences that did 

not exceed fifteen years, followed by 8 (22.2%) and 8 (22.2%) both ranged between 

zero to five and that above five years, respectively. Also 6 (16.7%) had sixteen to 

twenty years and 3 (8.3%) had experiences of not more than ten years. 

4.3 Summary of Results by Research Questions 

4.3.1 In which Aspect do Primary School Teachers have to be Involved in 

Decision Making at School level? 

The first research question sought to collect information on aspects in which primary 

school teachers were involved in decision-making at school level. The data were 

obtained through questionnaires from teachers and interviews from head teachers. 

The findings are presented in Tables 4.5, 4.6, and 4.7. 
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Table 4.5: Item Ranking on the Aspect in which Teachers have to be Involved in 

                   Decision-Making at School Level  

S/N Item Mean Rank Decision 

1 Setting teaching objectives 3.80 1 VO 

2 Moderation of examinations 3.77 2 VO 

3 Planning for programs of the year 3.63 3 VO 

4 Syllabus analysis 3.57 4 VO 

5 Forming subject clubs 3.50 5 VO 

6 Sport Administration 3.47 6 VO 

7 Organizing School functions 3.23 7 VO 

8 Double shift teaching 3.17 8 VO 

9 Resource allocation 3.13 9 VO 

10 Financial management 3.10 10 VO 

11 Mobilizing parents in school funding 3.03 11 VO 

12 Conflict resolutions 2.48 13 N 

13 Teachers welfare 2.42 14 N 

14 Disciplinary decisions 2.34 15 N 

Source: Field Data (2015) 

  Key: ‘‘VO’’ = Very Often with the mean scale ranges from 4.00 to 2.50 

               “N” =Never with the mean scale ranges from 2.49-1.50 

Table 4.5 shows that; all 14 suggested aspects were agreed by teachers that they 

should be involved in its decisions at school level in selected public primary schools. 

The following were the most frequently mentioned aspects: setting teaching 

objectives, moderation of examinations, planning for programs of the year and 

syllabus analysis. Others included forming subject clubs, sport administration, 

organizing school functions, double shift teaching, resource allocation, financial 

management and mobilizing parents in school funding. However, conflict 
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resolutions, teachers‟ welfare and disciplinary decisions were mentioned by a few 

teachers. 

Table 4.6: Open-Ended Questionnaire Results on the Aspects in which Teachers 

Should be Involved in Decision-Making at School Level  

S/N Item Frequency Percent 

1 Registration of standard one pupils 5 83.3 

2 Supervision of student health 4 66.7 

3 Supervision of school environment 4 66.7 

4 Purchasing school books 4 66.7 

5 Subject distributions 3 50 

6 Welcoming school visitors 1 16.7 

Source: Field Data (2015) 

 

Data contained in Table 4.6 show the most mentioned aspects in which teachers 

should be involved in decision-making not listed in Likert Scale, and not found in 

Table 4.5, but mentioned by teachers who responded to open–ended questionnaire. 

They included the following: registration of standard one pupils, purchasing school 

books, supervision of pupils‟ health, supervision of school environment, welcoming 

school visitors and subject distributions. 
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Table 4.7: Interview Results Obtained From Head Teachers’ Views on Aspects 

for Teachers to be Involved in Decision-Making at School Level 

S/

N Item 

Frequency of Mentioned Ranked     

(N=6) 

1 
Identification of school development 

programs 6 

   2 Monitoring of pupils‟ discipline 6 

   
3 

The use of school library to teachers and 

pupils 5 

   4 Subjects  distributions 5 

   5 Conflicts resolutions 4 

   6 Financial management 2 

   7 Supervision of school functions 1       

Source: Field Data (2015) 

 

Table 4.7 shows the most mentioned aspects in which teachers have to be involved in 

decision-making at school level by head teachers who responded to interviews. 

Mentioned aspects were the following: identification of school development 

programs, monitoring of pupils‟ discipline, use of school library to teachers and 

students, subject distributions, conflict resolution and financial management. 

Supervision of school functions was mentioned just once. However, monitoring 

pupils‟ discipline and conflict resolutions were mentioned by a few teachers (Table 

4.5). 
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4.3.2 What are the Problems of Involving Teachers in Decision-Making at 

School Level 

The aim of this question was to identify problems of involving teachers in decision-

making at school level in selected public primary schools in Missenyi District. The 

data were gathered from teachers through open-ended questionnaire, while 

interviews were used to gather data from head teachers. The findings are presented in 

Tables 4.8 and 4.9. 

Table 4.8: Open – Ended Questionnaire Results From Teachers’ Responses on 

                  Problems of Involving Teachers in Decision-Making at School Level 

S/N Item 

Frequency  

(N=30) 
Percent 

1 Teachers tends to base on issues that have direct 

benefits to them 27 90 

2 Misunderstandings between teachers and head 

teachers on the aspect the decision have to be made on 

22 73.3 

3 Time consuming 15 50 

4 Teachers to concentrate on management issues  rather 

than their responsibilities of teaching 

10 33.3 

Source: Field Data (2015) 

 

The findings presented in Table 4.8 revealed the following most frequent problems 

of teachers‟ involvement in decision-making at school level: teachers tend to base on 

issues that have direct benefits to them as well as misunderstanding between teachers 

and head teachers on the aspect the decision have to be made on. Then the other 

problem that was mentioned was time consuming. However, the least problem 

mentioned was for teachers to concentrate on management issues rather than their 

responsibilities of teaching. 
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Table 4.9: Interview Results From Head Teachers’ Views on Problems of 

Involving Teachers in Decision-Making at School Level 

S/N Item 

Frequency of 

Mentioned Ranked     

(N=6) 

1 High demands from teachers 6 

2 Misunderstandings between teachers and head 

teachers on the aspect the decision have to be made 

on 

5 

3 They tends to base on issues that have direct 

benefits to them 

4 

4 Time consuming  2 

Source: Field Data (2015) 

 

Table 4.9 shows the most frequently mentioned the problem that involved high 

demand from teachers. It was followed by misunderstanding between teachers and 

head teachers on the aspects the decision has to be made on, teachers tended to base 

on issues that had direct benefits to them, and time consuming, while the least 

mentioned problem was time consuming. These findings are not different from those 

obtained from teachers through open-ended questionnaire presented in Table 4.8. 
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4.3.3 Which Strategies to be Applied to involve Primary School Teachers in 

         Decision-Making at School Level? 

The research intended to establish strategies to involve primary school teachers in 

decision-making at school level in selected public primary schools. The data were 

collected through open–ended questionnaires from teachers and interviews held with 

head teachers. The findings are presented in Tables 4.10 and 4.11. 

Table 4.10: Open – Ended Questionnaire Results from Teachers on the 

Strategies to be Applied in Involving Teachers in Decision-Making 

in Public Primary Schools  

S/N Item 

Frequency  

(N=30) 
Percent 

1 To have staff and academic meetings that involve 

teachers in decision making at school level 

30 100 

2 Training to teachers on awareness and importance of 

being involved  in decision making 

26 86.7 

3 Seminars and training to head teachers on democratic 

leadership style so as to involve teachers in decisions 

willingly 

24 80 

4 There should be good cooperation and relationship 

between teachers and head teachers 

23 76.7 

5 Delegation of responsibilities and frequently exchange 

in holding a certain position 

20 66.7 

6 Head teachers to avoid individualism and nepotism 12 40 

Source: Field Data (2015) 

NB: Results Based on Multiple Responses 

 

Table 4.10 reveals the most frequently mentioned strategies that include the 

following: hold staff and academic meetings that involve teachers in decision-
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making; training to teachers on awareness and importance of being involved in 

decision-making; and seminar as well as training to head teachers on democratic 

leadership style so as to involve teachers in decisions willingly. Others included the 

following: there should be good cooperation and relationship between teachers and 

head teachers; delegation of responsibilities; and frequently exchange in holding a 

certain position. The least mentioned strategy encompassed head teachers to avoid 

individualism and nepotism. 

Table 4.11: Interview Results from Head Teachers on Strategies to be Applied 

so as to Involve Teachers in Decision-Making in Public Primary 

Schools 

S/N Item 

Frequency of 

Mentioned Ranked 

(N=6) 

1 To have staff and academic meetings that involve 

teachers in decision making 

6 

2 Training to teachers on awareness and importance 

of being involved in decision making 

6 

3 To ensure good cooperation and relationship 

between teachers and head teachers 

5 

4 To have different activities at school level so as to 

involve teachers in decision making 

4 

5 Frequent changes in holding a certain position so 

as to allow the involvement of teachers in decision 

making 

4 

6 Study tour to other schools to see what others are 

doing 

2 

Source: Field Data (2015) 
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Table 4.11 indicates the following highest mentioned strategies: to hold staff and 

academic meetings that would involve teachers in decision-making; and training for 

teachers on awareness as well as importance of being involved in decision-making. 

Others were to ensure good cooperation and relationship between teachers and head 

teachers; to have different activities at school level so as to involve teachers in 

decision-making and frequent changes in holding a certain position so as to allow 

involvement of teachers in decision-making. The least strategy mentioned by the 

interviewees was to have study tours to other schools so as to see what others are 

doing. This findings are not different from these obtained through open-ended 

questionnaires that are presented in Table 4.10. 

 

  



 
 

48 

CHAPTER FIVE 

ANALYSIS AND DISCUSSION OF FINDINGS 

5.1 Introduction 

This Chapter presents discussion of findings and implication of results based on the 

research questions noted in Chapter one as much as their answers were not found in 

the examined literature. The study aimed at looking on involvement of teachers in 

decision making in selected public primary schools in Missenyi District. The 

discussion focused on findings presented in Chapter Four through descriptive 

statistics in tables, frequencies and percentages. 

5.2 Aspects in Which Teachers Should be Involved in Decision-Making at 

School Level 

Resulst from this research objective were collected through questionnaire, interview 

and documentary review and presented in tables 4.5, 4.6 and 4.7. Results obtained 

through Likert scale indicated that majority of the proposed areas were agreed by 

teachers as aspects in which teachers have to be involved in decision-making at 

school level. The highly ranked aspects in descending order as agreed by teachers are 

the following: setting up teaching objectives, moderation of examinations, planning 

for programs of the year and syllabus analysis. Other aspects that teachers have to be 

involved  include the following: forming subject clubs, sport administration, 

organizing school functions, double shift teaching, institute development projects, 

resource allocation, financial management and mobilizing parents in school funding. 

However, conflict resolution, teachers‟ welfare and disciplinary decisions were 

mentioned by a few teachers. The findings imply that some aspects that teachers 
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should be involved in decision-making at school level are known by majority of 

teachers, while very few are known by teachers.  

Moreover, teachers were asked to write down other aspects they felt suitable to be 

involved in decisions at school level apart from those listed in Likert scale.  They 

provided almost similar results as presented in Table 4.6. Such aspects are 

registration of standard one pupils, buying school books, supervision of pupils‟ 

health, supervision of school environment, welcoming school visitors and subject 

distributions. This implies that majority of teachers involved in the study had 

knowledge and understanding on aspects in which teachers have to be involved in 

decision-making at school level. 

To cross check findings obtained through questionnaires, similar questions were 

asked to head teachers through interviews. Results obtained through interviews as 

presented in Table 4.7 indicted that the most frequently mentioned aspect by all head 

teachers was identification of school development programs. Head teachers stated 

that teachers have to be involved in identification of school development programs. 

They explained that two weeks before starting the New Year, the school has to plan 

development programs like farming project, for example, banana farms and coffee 

plantations and livestock keeping projects such as dairy cattle and layers. 

One of the head teachers had this to say, 

…In order to have good implementation of school development 

programs, teachers at school level should be involved in 

identifications of school development plans. However, we usually 

plan this with school committees, and inform teachers on what we 

are planning to do and let them contribute some information 

(Interviews held with head teacher on 20/03/2015). 
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For more justifications on what was revealed from questionnaires and interviews, the 

researcher conducted the documentary review at the head teachers‟ offices in visited 

schools. Reviewed documents included school committee minute book, it was found 

that school development programs were identified by the school committees without 

involving teachers. Teachers were only informed to contribute some information. 

This implies that teachers were not involved in decision-making in this aspect at 

school level.   

This finding tallies with Acheson and Gall (1987) who revealed that dimensions in 

which teachers may be involved are like planning for the school development of the 

year. It helps in facilitating implementation of identified projects. Similarly, 

Tannenbaum and Allport (2003) suggest that the school should have the best school 

values, demonstrating high performance expectations, create productive school 

culture and developing structure as aspects that should have full involvement of 

teachers in identification of school development plans. 

Another aspect in which teachers have to be involved in decisions at school level that 

was most frequently by respondents was monitoring of pupils‟ discipline. The 

6(100%) of head teachers who were interviewed mentioned this statement. They 

revealed that apart from teaching in the classroom as the main roles of teachers, 

teachers should monitor pupils‟ discipline. All teachers should be involved in 

maintaining and monitoring pupils' discipline at school. In responding to this 

question, head teachers revealed areas in which pupils used to misbehave at schools. 

For example, pupils always got late at school, pupils were noisy during class hours, 

bullying, loitering in school surroundings, involving in sexual behaviors for both 

girls and boys, theft and destruction of school equipment. 
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One of the head teachers commented that, 

…In dealing with students who misbehave, I involve teachers. 

First, here at my school, I have ‟the teacher discipline committee,‟ 

which includes the head teacher as the chairperson of that 

committee, discipline teacher as the secretary of the committee, 

assistant head teacher and counselor teacher. Both are committee 

members. The committee first attends the issue, and then their 

suggestions are presented to the staff meeting before application. 

But these procedures depend on nature of offence that has been 

done by the pupil” (Interviews held with head teacher on 

21/03/2015). 

 

Another head teacher enlightened that, 

…For the school to have good pupils‟ performances, all pupils 

should behave in good manner within the classroom and outside 

classes. I have been insisting this in all staff meetings. The aim is 

to make each teacher responsible for monitoring pupils‟ discipline” 

(Interviews held with head teacher on 27/03/2015). 

Apart from the questionnaires and interviews, documentary review was conducted at 

the head teachers‟ offices on monitoring pupils‟ discipline. Reviewed documents 

were discipline files and school black books. It was found that there were several 

documents on meetings that showed discussion of teachers in different pupils‟ 

offences. Black books showed the lists of punished pupils due to misbehaviours. It 

implies that head teachers involved teachers in monitoring and handling pupils‟ 

discipline depending on school rules and regulations. 

Apart from documentary review, during the study the researcher observed that 

teachers were actively engaged in dealing with pupils who misbehaved. This was 

seen in visited schools on 21/01/2015 and 22/01/2015. It was observed that during 

the morning assemply, those who did not attend it were punished. Teachers were 

involved in discipline with supervision by the teacher on duty. Thus, teachers were 

involved in monitoring pupils‟ discipline based on school rules and regulations. 
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Furthermore, respondents most frequently mentioned use of school library by 

teachers and pupils as the aspects in which teachers have to be involved in decision-

making at school level. Thus, 5(83.3%) head teachers suggested this aspect. They 

noted that one of important components in helping pupils in their performance is 

effective use of school library. In order to have proper use of the school library, it 

needs good cooperation between teachers. Hence, it is necessary in involving them in 

decision-making in various aspects concerning the library. In responding to this 

question, head teachers revealed that for effective use of school library, teachers have 

to be involved in activities such as arranging pupils‟ timetable in using school library 

depending on the general school timetable, forming and supervision of subject clubs 

and other clubs for effective use of the library. Besdies, before purchasing books, 

teachers have to identify the books to be brought as well as they have to be involved 

in supervision and maintainance of security of books including other library 

materials. 

One of the head teachers recommended that, 

…In my school, I have the library committee that includes nine 

members, one member from the school committee, two library 

teachers equally represented by gender, two academic teachers, 

assistant head teacher, store master and head teacher. Before 

buying the school books, the library teacher and store master 

inform teachers to provide their book requirements in their 

subjects. They compile the list and bring it to the library committee 

and later on, the list is submitted to the school committee 

(Interviews held with head teacher on 28/03/2015). 

Furthermore, the researcher conducted documentary review through the library 

ledger-books and minute files of library committees. Through such documents, it was 

identified that there was frequent borrowing of books by pupils and teachers as well 

as regular meetings of library committees. This implies that teachers, pupils and 

school library committees were well involved in decisions on use of school libraries. 
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This finding corresponds with findings from a study by Somech (2005) and 

Swanepoel (2008) who viewed that one of the important role of teachers at school in 

developing successful schools is to make close supervision on pupils‟ ultilization of 

the school library that help in academic improvement at school. With such 

supervision, it helps in inspiring commitment to teachers and pupils toward academic 

improvement. 

Moreover, during interviews, distribution of subjects was most frequently mentioned 

by respondents. Thus, 5(83.3%) head teachers alluded to the statement. In responding 

to the question, the head teachers explained that at the end of the year, around 

November and December, they used to make distribution of subjects so as to provide 

chance for teachers to prepare their scheme of works during the holidays. They 

further explained that they used to call for academic staff meetings for distribution of 

subjects. Within such meetings, each teacher chooses the subject, depending on 

his/her competence and area of specializations. Together with this, head teachers 

seemed to be aware on the current educational program of “Big Results Now” 

(BRN), which opens room for discussion between the employer and employee so as 

to set criteria for motivation and promotion, where the teaching subject was sought to 

be the best basis in setting up the teaching objectives. This was expected to improve 

the teachers involvement in decision making at school level especially in public 

primary schools. 

In supporting this, one of the head teachers had this to say, 

…We have been trying at our level best to provide room for 

teachers to select subjects they can manage to teach them properly. 

We know that some teachers are specialized in certain subjects 

during their recruitment. This helps them achieve the intended 

goals (Interviews held with head teacher on 28/03/2015). 



 
 

54 

The findings from this study are in line with results from a study conducted in 

Kondoa Tanzania by Nemes and Sharali (2015). The study was about effectiveness 

of head teachers in monitoring teaching and learning (ibid.). It was found that it was 

customary for primary school head teachers to hold meetings before the new 

academic year so as to discuss salient matters and allocate teaching subjects to all 

teaching staff including the head teacher. Allocation of teaching subjects depends on 

capacity, experience and number of teachers available within their school. This 

implies that majority of visited primary schools in Kondoa District, head teachers 

involve their teaching staff in allocation of teaching subjects thereby facilitating 

attainment of particular goals set towards enhancing teaching and learning. 

This finding complies with the current launched and implemented programme of 

BRN whereby the MoEVT is responsible for supervision of the education sector 

(URT, 2012). The programme insists that in the education sector, there should be 

open and harmony discussions between the head teacher as the representative of the 

employer and the employee (teacher) in setting up objectives. Such pattern depends 

on teaching subjects to be accomplished by the employee at a certain period of time; 

which later on, it is used as a measure for teachers‟ motivation and promotion. 

In addition, respondents frequently mentioned conflict resolution as an aspect 

teachers have to be involved in decision-making at school level. This was contrary to 

what wasen mentioned by teachers through the questionnaires where a few identified 

this aspect. But 4 (66.7%) head teachers who were interviewed mentioned this 

aspect. They explained that one of the roles of the head teachers is to involve 

teachers in conflict resolution. The head teachers believed that they are involving 

teachers in participative management when it comes to conflict resolutions, but it 
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depends on kind of issue that needs to be solved. They stressed that when problems 

arise that need everyone then, everybody should be involved but when it is 

confidential, one does not need everyone. Furthermore, they insisted that some 

school conflicts require only the management because some information is very 

sensitive such that it should be handled at management level. They reinforced that 

some information is confidential and as a result, staff members are just informed 

about development of on the problem/aspect. 

One of the head teachers spoke out that, 

…Some individual staff members are also involved in looking for 

mechanisms that can be used in order to solve a certain conflict 

that would arise. It is not necessary for everyone to come together 

as a group to discuss the issue, but if it is a problem like 

absenteeism, for example, it can be dealt with by the staff members 

(Interviews held with head teacher on 20/03/2015). 

In supporting this, one head teacher uttered that, 

…We involve the SC members from the beginning. If the problem 

goes on, we can also involve teachers and if we cannot reach a 

solution, we can also ask the WEC to come and join us. ……. At 

school level during conflict resolution, teachers who are SC 

members and also teachers who are DC members have to be 

involved. But if the conflict is an eyewitness problem, you have to 

call them into your office, and then you discuss it (Interviews held 

with head teacher on 21/03/2015). 

Results from this study concur with results from the study by Msoroka (2013) who 

suggests that when a problem arises at school, both the School Management Team 

(SMT) and teachers need to tackle it whereby they have to look at the matter and 

then stand on one point. It means that if the conflict is between the pupil and his/her 

parent, it is believed that teachers are needed to be involved so as to get ideas from 

them because they are the people who mostly interact with learners. Even though one 

can decide, one needs their contribution and that one has to hear from them. Thus, 

whenever there is a problem, parents and teachers have to be involved. 
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One of the least mentioned aspect that teachers should be involved in decision at 

school level was financial management. Thus, 2(33.3%) head teachers who were 

interviewed mentioned that aspect. The few who mentioned this aspect were able to 

explain the importance of involving teachers in financial management that includes 

minimizing antagonism and resistances from teachers; it brings about better 

relationship among staff members and reduces the burdens of management to the 

head teachers. They went further by recommending that such kind of activity is vital 

because it encourages commitment of teachers in having confidence in being future 

leaders. 

One of the head teachers had this to say, 

…Currently, we are receiving capitation grants from the 

government so as to operate school activities. Available circulars 

require every head teacher to involve all teachers to identify 

activities depending to priorities. For example, development grant 

needs teachers to identify programmes to operate that are in high 

need at that time. Here teachers should be involved in budgeting as 

well as getting the report on how the fund would be used 

(Interviews held with head teacher on 27/03/2015). 

This implies that head teachers in visited public primary schools do not involve 

teachers in financial management at school level because they fear to be questioned 

on how the money was utilized. Documentary review helped to authenticate results 

from interviews. Through reviewed documents such as staff meeting file it was 

identified that at many visited public primary schools, there was no any staff meeting 

to discuss budgeting of school capitation grant. This implies that teachers are not 

involved in financial decisions at school level. 

Results from this study contradict with findings from International Institute of 

Educational Planning (IIEP, 2004), which revealed that transparency in financial 

management is probably one of the main challenges to school heads in managing 
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their schools. They have to ensure that rules and regulations should be known to all 

teachers and parents who contribute to school financing. Thus, they have the right to 

know how funds are budgeted and spent. However, Somech (2010) argues that 

teachers are willing to participate and take on responsibilities in financial 

management at their schools but they are not really involved by school managers. 

Teachers‟ participation is not only about taking part in the decision-making 

processes, but also it is in supervision and assessment on how school funds are 

utilized. 

Another least mentioned aspect was supervision of school functions mentioned by 

one (16.7%) respondent. It was revealed that teachers were less involved in 

organizing school functions in visited public primary schools. Results from this study 

are contrary to results from the study by Yohe (2003) who suggested that it is good if 

all members are involved when planning and making decisions on school functions 

and not to rush for conclusions. In a similar vein, Serrat (2009) emphasized that 

when everyone is not involved; it can cause contradiction, misunderstanding and 

misinterpretation of information. Using participative method, a leader can be directed 

better how school functions can be conducted and make a right decision. In due 

regard, involving teachers in decision-making can enhance organizing school 

functions effectively and increases cooperation between teachers and decision 

quality. 

Generally, there are many aspects that teachers should be involved in decision-

making at school level that were mentioned by respondents through questionnaires 

and interviews. The leading were identification of school development programs, 

monitoring of pupils‟ discipline, effective use of school library, distribution of 
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subjects, conflict resolution, school academic improvement and sport administration. 

Other aspects were registration of standard one pupils, buying school books, 

supervision of pupils‟ health, supervision of school environment, welcoming school 

visitors, subject distributions and supervision of school functions. 

Results from this study also concurred with the two theories that governed this study. 

For instance, through School-based management theory, the discussed findings are in 

line with the idea that school managing strategies should encourage participation and 

give full play to members′ initiatives. Similarly, school-based management theory 

identifies the individual school as the primary unit of improvement that relies on 

encouraging involvement of employees in decision-making authority as primary 

means through which improvement might be stimulated and sustained.  

  

5.3 Problems of Involving Teachers in Decision-Making at School Level 

The second specific objective sought to identify problems of involving teachers in 

decision-making at school level. The data for this were collected through open-ended 

questionnaire, interviews and documentary review. The results as presented in Tables 

4.8 and 4.9. Results were obtained through questionnaire and interpreted through 

multiple responses. The most frequently mentioned problems in descending order 

included the following: teachers tend to base on issues that have direct benefits to 

them as well as misunderstanding between teachers and head teachers on aspects 

decisions have to be made on. Then, the other problem that was mentioned was time 

consuming. However, the least mentioned problem was that teachers concentrate on 

management issues rather than their teaching responsibilities. This implies that 

majority of the problems of involving teachers in decision-making were within 

teachers but it needs solutions from outside.  
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For more justification of results, the researcher employed interviews and it was 

revealed that high demands from teachers were the most frequently mentioned 

problem. Thus, 6(100%) school heads mentioned it. This implies that respondents 

were knowledgeable on high demands from teachers as the main problem of 

involving teachers in decision-making at school level. This was due to the fact that 

there are many activities performed at school level that need teachers to be involved 

before making their decisions, for example, arranging school time tables, planning 

for double shift teaching, syllabus interpretations, conflict resolutions and monitoring 

of pupils‟ discipline. They went further by explaining that since they are involved in 

decision-making, they demand to negotiate on issues that are out of the budget. For 

example, demanding for sitting allowances, lunch allowances and so on. With regard 

to the school incomes, they said that such demands are unaffordable.  

One of the head teachers emphasized that; 

…We know that there are many advantages of involving teachers 

in decision-making at school level………. But the problems come 

from teachers themselves……. Some teachers believe that being 

involved in school decisions is the source of income. So from this 

perspective, they demand to be paid every time they are involved 

in decision-making activities (Interviews held with head teacher on 

28/03/2015).  

 

In a similar vein, Kamla (2012) revealed that parents were quite comfortable with 

their limited level of involvement in school decisions because teaching was, as one 

parent noted, what „teachers are paid to do. It‟s their responsibility.‟ Thus, with their 

involvement they represent their particular interests and expertise. The committee 

identifies priorities and budget allocations, which are then taken forward by the head 

teacher to a management meeting, where final priorities and budget are determined. 

It is believed that teachers have real decision-making responsibilities at the school. 

Similarly, this finding seemed to remind the government to provide enough fund to 
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public primary schools as stated by URT (2010) that funding for PEDP II is expected 

to come from the Central Government. 

Misunderstanding between teachers and head teachers on an aspect the decision has 

to be made on was another problem mentioned by respondents through interviews. It 

was found that 5(83.3%) head teachers supported this statement. This implies that 

there are so many aspects in public primary schools that need teachers to be involved 

in decision-making at school level. The most reported aspect that brings 

misunderstanding between teachers and head teacher was financial management. 

They went further by explaining that most teachers need to be involved in budgeting 

of school funds and purchasing as well as buying school equipment, activities that 

involve school committee only.  

One of the head teachers stated that, 

…We are facing a big problem of involving teachers in decision-

making at school level because they do not want to be involved in 

other aspects apart from financial aspect…As the URT (2000) 

stipulates that in financial decision-making, teachers are 

represented by the assistant head teacher (Interviews held with 

head teacher on 28/03/2015).  

The researcher reviewed staff meeting files and found out that head teachers did not 

want to decentralize the financial aspect. Rather, they frequently involved teachers in 

aspects such as planning for the program of the year, syllabus interpretations, 

resource allocations and monitoring pupils‟ discipline. 

This finding relates with the study findings from the study conducted by Heystek, 

(2006) who found that, financial management is one of the most important 

responsibilities facing school principals since the implementation of the South 

African Schools Act 1996. Along with the principals, school governing bodies have 

wide-ranging financial responsibilities, including school-level budgeting, managing 
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devolved funding from provincial departments, setting school fees (subject to 

parental agreement), and raising additional funds to augment school budgets. 

Consistently teachers demonstrate their anxiety about carrying out this function and 

their need for additional training to do so effectively. 

Furthermore, the respondents identified the concentration of teachers on issues that 

have direct benefits to them as the problem of involving teachers in decision making 

at school level in public primary schools. Thus, 4(66.7%) head teachers mentioned 

this aspect. They argued that teachers tend to base on the aspects like supervision of 

school functions, sports administration, financial affairs and teachers welfares. This 

is because teachers who supervise one of these activities such as sport administration 

is responsible for arrangement of the budget and supervision at each level. They 

don‟t want to be involved in decisions that gave them extra activities such as 

deciding for double shift teaching. 

 

One of the head teachers had this to say, 

…Teachers ignore to involve in decisions that provide them extra 

responsibilities, for example, the decision on the introduction of 

double shift teaching………Most teachers who are involved in 

decision making tend to base on the aspects that are have direct 

benefits to them. Fore stance, supervision of school functions, 

registration of standard one pupils and sport administration like 

UMITASHUMITA at different levels (Interviews held with head 

teacher on 20/01/2015).  

Another head teacher had this to advise the government, 

…Apart from being teaching in the classroom, teachers should be 

involved in management aspects so as to prepare the expected 

leaders……The government have to plan for frequent seminars and 

workshop for in service teachers so as to equip them knowledge on 

the importance of their involvement in decision making at school 

level (Interviews held with head teacher on 21/01/2015). 
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This in line with the findings from a study conducted by Moloi, (2007) in primary 

schools in Tasmania examined school decision-making processes as perceived by 

principals, teachers and school council members. Their findings revealed that all the 

stakeholders (teachers, parents and learners) need to be engaged in real decisions at 

school level if real improvement in education is to be achieved. But the problems 

come from teacher who does not want to participate on decisions that gave them 

extra work to perform. 

The least revealed problem was time consuming. Thus, 2(33.3%) head teachers 

identified this problem. The respondents explained that, the teachers really desire to 

be involved in decision making in various activities that need decision at school 

level. But with ought good facilitation and structure, their involvement in decision to 

take long time. This is because their involvement requires discussion and 

coordination among teachers so as to reach the final decision. 

To emphasize in this, one of the head teachers said that, 

…It is important to involve teachers in decisions making in every 

aspect that need group decision at school level, but the problems 

come when the issue that need decision is very urgent…Hence 

involvement of teachers need the process of organizing and 

coordinating the meeting. Not only that but also the decision may 

take long time because everyone want his/her idea to prevail the 

decision and others remain silence and let other to decide because 

they don‟t want to be blamed for the decision made (Interviews 

held with head teacher on 21/01/2015). 

This findings correlates with findings from the study by Branch, (2002) who revealed 

that, there must be a limit on participation, since there are a number of things to be 

done within a given time and teachers sometimes argue for their own advantages and 

forgetting the advantages of the school. Also Achoka, (2009) asserted that one of the 

major weaknesses of participative leadership theory, is unnecessary arguments, 
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especially by novice and inexperienced teachers. From the study he observed that the 

moment you give teachers too much room, they might overrule some good decisions. 

Definitely, it could be affirmed that there were many problems of teachers 

involvement in decision making at school level, but the leading problems that were 

mentioned by the respondent through interviews and questionnaires were; high 

demands from teachers, misunderstandings between teachers and head teachers on 

the aspect the decision have to be made on, they tends to base on issues that have 

direct benefits to them and time consuming. 

The findings agree with the theory of participative management theory which guide 

this study, because what has been identified as the problem of involving teachers in 

decision making is considered as the major weakness of participative management. 

But it contradicted with the theory of school based management theory, because 

those findings are in negative way to the idea of decentralization that identifies the 

individual school as primary unit as the main idea of the theory. Otherwise, they 

could be turned into positive way so as to be used in the process of improving 

teachers involvement in decision making at school level. 
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5.4 Strategies to Involve Teachers in Decision-Making at School Level in Public 

       Primary Schools 

The third objective was set to establish the strategies of involving teachers in 

decision making at school level. This question was investigated using open-ended 

questionnaires and interviews. The findings pertaining to this question which were 

obtained from teachers through questionnaires are tabulated in Table 4.10. The 

findings indicate that majority of teachers who responded on the same question using 

open-ended questionnaire, suggested to have staff and academic meetings that 

involve teachers in decision making at school level, followed by training to teachers 

on awareness and importance of being involved in decision making, seminar and 

training to head teacher on democratic leadership style so as to involve teachers in 

decisions willingly, to ensure good cooperation and relationship between teachers 

and head teachers  and delegation of responsibilities and frequently exchange in 

holding a certain position. However, few of them suggested that head teachers should 

avoid individualism and nepotism. 

To cross-check information, the researcher used interviews whereby it was 

discovered that to have staff and academic meetings that involve teachers in decision 

making at school level was the most frequently mentioned strategy by the 

respondents. Thus, all 6 (100%) head teachers suggest this strategy as the means to 

involve teachers in decision making at school level. Head teachers argued that, the 

availability of staff and academic meetings at school level would help to increase the 

involvement of teachers in decision making. For example, any staff or academic 

meeting has different agenda to be discussed and make decision on some issues 

depending to the nature of the meeting. Fore stance, if it is the beginning of the year 
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the agenda may be planning for school general time table, division of work. For 

academic meeting the agenda may be subject allocations, hence all these will provide 

rooms for teachers to involve in decision making to the posted agenda. Thus, the 

school head teachers were thought to be the main facilitator in conduct these 

meetings frequently at school level for the betterment of improving school 

effectiveness. 

One of the head teachers argued that, 

…Every teacher at school level would like to be involved in 

decision-making but the problem is opportunity……..By having 

frequent staff and academic meetings we can be in a better position 

to reduce the problem. According to PEDP I school guide books, 

for every month there should be a staff meeting as an 

administrative meeting and an academic meeting. Such monthly 

meetings involve all teachers at school level (Interviews held with 

head teacher on 21/01/2015). 

 

Results from this study are in agreement with results from a study conducted by 

Evers (1990) and Fullan (1997) who reported that to promote commitment to 

decisions that are made and to increase willingness to execute teachers in their 

works, there should be frequent staff meetings at school level. Such participation 

enhances involvement and commitment because individuals tend to place greater 

trust, and readily accept more discovered information. They suggested that success of 

teachers‟ participation might lie in the sense of ownership they enjoy through 

initiation of ideas as opposed to responding to proposals from others. 

Another finding most frequently mentioned by respondents as a strategy of involving 

teachers in decision-making at school level was training teachers on awareness and 

importance of being involved in decision-making. Through interviews, all 6 (100%) 

head teachers proposed this strategy as the means for educating teachers to be 

involved in decision-making at school level. Head teachers explained that to involve 
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teachers in decision-making at school level need knowledge. They appealed to the 

government to provide seminars and training to teachers so as to educate them on 

awareness and their importance of being involved in decision-making.  

One of the head teachers had this to say, 

…There is a need for teachers to get seminars or training so as to 

equip them the importance of their involvement in decision-making 

at school level. This is due to the reason that some teachers do feel 

that they are less concerned with decisions on certain 

issues………Also they view that teachers involved in decision are 

favoured by the management. To them they think that the decision 

activity is for head teachers and their immediate assistants 

(Interviews held with head teacher on 21/01/2015). 

Findings from this study are consistent with those from Durham and Locke (1997) in 

Zimbabwe who argued that education administrators and managers should hold 

seminars for school heads and teachers so as to clear some conflicting perceptions on 

school administration and management. Also such aspect can help to examine the 

extent to which teachers can be involved in such areas as financial management and 

supervision. School administration and management should be a key component of 

teachers‟ training programme. This is in conformity with results from the study by 

Durham and Locke (1997) who argued that teachers typically have more complete 

knowledge of their work than management. So they should be trained on awareness 

and importance of being involved in decision-making. Teachers‟ involvement is 

thought to give administrators access to critical information closest to the source of 

many problems of schooling, namely, the classroom. Use of such information is 

thought to improve quality of curricular and instructional decisions. 

Moreover, it was revealed from the study that there should be the move to ensure 

good cooperation and relationship between teachers and head teachers as a strategy 

of involving teachers in decision-making in public primary schools. Thus, 5(83.3%) 
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head teachers mentioned this statement. They suggested that teachers and head 

teachers will ensure good cooperation and relationship among themselves. In due 

regard, teachers‟ involvement in decision-making at school level will be improved. 

For further clarification, one of the head teachers recommended that, 

…One of the head teachers‟ role is supervision of all school 

activities. By so doing, he/she may be in conflicts with teachers 

who dislike work willingly. To make them perform their activities, 

some head teachers decide some aspects on their own without 

involving teachers in decision-making, for example, in aspects like 

deciding for double shift teaching and remedial teaching 

(Interviews held with head teacher on 20/01/2015). 

Another head teacher had this to say, 

…Any staff with good cooperation and relationship among 

teachers and their head teachers, any aspects that needs decision 

would involve teachers. If teachers perform their activities 

willingly, their head teachers will also willingly involve them in 

decision-making at school level (Interviews held with head teacher 

on 20/01/2015). 

This tallies with findings from a study by Wu and Short (1996) on the role of 

teachers‟ organizational commitment and the relationship to school and teacher 

outcomes that revealed that there was a positive link between head teachers and 

teacher result into teachers‟ commitment at their work. They (ibid.) concluded that 

good cooperation between teachers and their head teachers serve as a motivational 

mechanism that mediates the relation of the participatory approach to school and 

teacher outcomes. 

Another strategy that should be applied so as to involve teachers in decision-making 

at school level is to have different activities at school level. Results from the study, 

4(66.7%) head teachers suggested this strategy. They viewed that there should be 

different activities at school level that will provide opportunities for teachers to be 

involved in decision-making. They went further by explaining that it is head 
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teachers‟ task to identify and introduce those activities. The activities such as subject 

department, sport administration, subject clubs, environmental department, self-

reliance activities and teachers‟ welfares were mentioned. 

In supporting this argument, one of the head teachers had this to say, 

…Having various activities to be supervised and managed by 

teachers at school level will provide opportunities for teachers to 

be involved in decision-making during planning, organizing and 

implementation of activities…Every teacher on his/her position on 

a certain activity will have to perform that task will gave him/her 

the right to say or decide and present in front of other teachers 

(Interviews held with head teacher on 28/03/2015). 

 

Similarly, when visiting those schools during the study, the researcher, through 

documentary review, identified that there was no clear identification of different 

activities shown on the notes boards in both staff and head teachers offices apart 

from the time tables that were posted on those notes boards. This forced the 

researcher to believe that teachers were not involved in decision-making in different 

activities. Thus, identification of different activities at school level should be 

important so as to involve all teachers in decision-making. 

These findings are consistent with those from UNESCO (2011) on the effect of 

teachers‟ qualifications in Sub-Saharan Africa, especially at primary education level, 

where the study recommended that working experiences is expected to top up on 

teachers‟ qualification apart from knowledge obtained from the colleges, teachers 

should be involved in different activities at school level so as to equip them more 

experiences. In fact, a number of primary school teachers are primary school leavers 

with minimum training. Also, Harbison, (2010) argued that teachers need to use 

various opportunities for learning and continuous professional growth. Thus, most of 

all democratic leaders must seek to make members into leadership. Therefore, 
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providing various opportunities for leadership development to teachers can assist the 

ministry to grow future leaders. 

Other strategies reported included frequent changes to teachers in holding a certain 

position so as to allow other teachers to be involved in decision-making. Through 

interviews, 4 (66.7%) head teachers supported this comment. Respondents explained 

clearly that there is a need to have limit of time in holding a certain position at school 

level, for example, positions such as assistant head teacher, academic teacher, class 

teacher, discipline master, school counselor, store master, heads of department and 

representative in school committee. Therefore, they insisted on making changes after 

a certain period of time in holding these positions so as to provide room for teachers 

to be involved in decision-making. 

In supporting this, one of the head teachers had this comment, 

…We normally appoint or select through staff meeting a teacher to 

hold a certain position at school level. After appointment or 

selection, we give him/her an appointment letter that describes his/ 

her job description on that position…….One of the weaknesses of 

such letters is that it does not indicate the tenure/term of holding 

that position…..This limits chances for other teachers in holding 

those positions (Interviews held with head teacher on 28/03/2015). 

For more justification, the researcher conducted the documentary reviews through 

teachers‟ personal files to check appointment letters of teachers in holding certain 

positions. The researcher identified that appointment letters had no time limit in 

holding a certain position. It implies that there was no fairness in holding a certain 

position at school level. Therefore, it is better to have frequent changes in holding a 

certain position at school level with the aim of giving chances to any other to hold 

those positions. 
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This finding correlates with findings from studies by Erin (2011) and Selemani-Meke 

(2013) who revealed that broader participation in decision-making is a necessity in 

the education system to drive organizational goals and transform management 

successfully for better performance. Attention should be given to teachers at school 

level to be involved in decision-making. Thus, if the opportunity is so limited there 

should be frequent exchanges among teachers in sharing available opportunities. This 

will raise their willingness to be part of decision-making. 

The least strategy suggested strategies to involve teachers in decision-making was 

about study tours to other schools to see what others are doing. Only 2 (33.3%) head 

teachers alluded to this point. It implies that at least a few respondents understood the 

importance of teachers‟ study tours to other schools on improving their involvement 

in decision-making in public primary schools. They argued that if teachers will make 

visits to other schools they will learn on how others are doing in involving teachers 

in decision-making at school level. They insisted on frequent study tours by teachers 

and head teachers as means to learn on the manner to solve the problem of teachers‟ 

involvement in decision-making in public primary schools. 

This complied with the study findings obtained by Muronga, (2011) on teachers‟ 

participation in the Management and Decision-Making of three Schools in the 

Kavango Region of Namibia. The study findings revealed that study tour and 

communication are essential in any organization to determine the practice of 

participative management. The only opportunities that should be provided to teachers 

and their leaders pertain to study tour such that teachers are expected to communicate 

and share information with other teachers or parents. He concluded that in most 

cases, when people are initiating something, for example, maybe changing of rules 
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and so on, then people have to plan and meet other school to talk about certain things 

needed to change especially those who have already done it. 

In general, major strategies ascertained by respondents to involve teachers in 

decision-making at school level in public primary school included the following: to 

have staff and academic meetings that involve teachers in decision-making; training 

to teachers on awareness and importance of being involved in decision-making; to 

ensure good cooperation and relationship between teachers and head teachers; to 

have different activities at school so as to involve teachers in decision making; 

frequent changes in holding a certain position so as to allow involvement of teachers 

in decision-making; and study tours to other schools to see what others are doing. 

These findings complied with one of the major theory that governed this study. For 

instance, through participative management theory encourages involvement of 

employees in decision-making or otherwise promotes involvement of stakeholders at 

all levels, the analysis of problems, development of strategies and implementation of 

solutions in a school. Therefore, the obtained findings as strategies could be regarded 

as the importance of that theory and its application can result into better involvement 

of teachers in decision-making at school level. 
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CHAPTER SIX 

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 

6.1 Introduction 

The chapter presents summary of the study, conclusion and recommendations. The 

latter is subdivided into recommendations for education and policy makers and 

finally, recommendations for further studies. 

6.2 Summary of the Study 

The purpose of this study was to investigate the involvement of teachesr in decision 

making: a case of selected public primary schools in Missenyi Distirict, Tanzania. 

The data were collected basing on three research questions, where the first one aimed 

to identify the aspects in which teachers have to be involved in decision making. The 

second question aimed to find out the problems of involving teachers in decision 

making at school level, while the last one aimed to establish strategies for involving 

teachers in decision making at school level. 

The study was guided by two theories including: Participative Management Theory 

and School Based Management Theory whereby both originated from management 

theories. Furthermore, the study was conceptualized in „Context-Input-Process-

Product‟ (CIPP) model adopted and modified from Stufflebeam (1971). The 

reviewed theoretical and empical studies from developed and developing countries 

indicate that the aspects in which teachers should be involved in decision making at 

school level includes; financial management, conflict management, resource 

allocation, staff meeting agenda, teacher supervision, sports administration, syllabus 

interpretation and organizing school functions. 
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Methodologically, the study employed descriptive research design dominated by 

qualitative research approach and supported by some elements of quantitative 

approach. The data were collected using questionnaires, interview, documentary 

review and observation. A total of  30 teachers and 6 head teachers were involved in 

data collection. Moreover, the validity and reliability of research instruments and 

research methods were guaranteed through peer group and supervisors‟ consultation, 

triangulation and pilot study before the beginning of actual data collection. Similarly, 

ethical procedures were observed through getting permission from all relevant 

authorities. Respondents‟ consent and confidentiality were highly preserved through 

excitement and anonymous. On top of that, data were analyzed by using Statistical 

Package for Social Science (SPSS) Version 16.0 and thematic procedures were 

followed. 

6.3 Conclusions and Recommendations of the Study 

Conclusion and recommendation for this study are presented basing on three major 

objectives of the study. 

6.3.1 Aspects in Which Teachers should be Involved in Decision-Making at 

School Level 

This was the first research objective; it was investigated using closed-ended 

questionnaire, open-ended questionnaire, interview, documentary review and 

observation. In general, the findings revealed that the aspects in which teachers 

should be involved in decision making at school level included the following; 

identification of school development programs, monitoring of student discipline, the 

use of school library. Others include the following: subject distributions, conflict 

resolutions and financial management and supervision of school functions.  
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It was recommended that head teachers should involve teachers in decision making 

in all aspects at school level that need collective decisions with the aim of upholding 

mutual relationship between head teachers and teachers. 

6.3.2 Problems of Involving Teachers in Decision-Making at School Level 

In general, the study revealed that when teachers are involved in decision making at 

school level there are many problems that arises. The most reported problems by 

majority of respondents were high demand from teachers, misunderstanding between 

teachers and head teachers on the aspects that decisions have to be made, teachers‟ 

tendency to base on issues that have direct benefits to them and time consuming. 

 Therefore, it was recommended that, head teachers should educate teachers before 

involving them in decision making so as to clear the misunderstanding and to save 

time during making the decisions. 

6.3.3 Strategies to Involve Teachers in Decision-Making at School Level in 

Public Primary Schools 

Results from the study proposed some strategies to be applied in order to involve 

teachers in decision-making at school level in public primary schools. The 

ascertained strategies were to have staff and academic meetings that involve teachers 

in decision-making and training to teachers on awareness and importance of being 

involved in decision making. Others were to ensure good cooperation and 

relationship between teachers and head teachers; to have different activities at school 

level so as to involve teachers in decision-making; and frequent changes in holding a 

certain position so as to allow teachers‟ involvement in decision-making and carry 

out study tour to other schools to see what others are doing.  
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It was recommended that seminars and training should be provided to teachers on 

awareness and importance of being involved in decision making at school level so as 

to improve the involvement of teachers in decision making in public primary schools.  
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6.4 Recommendations for Policy and Action  

The following were recommendations for policy and actions: 

i. The study found that, teachers were less involved if not at all in financial 

management at school level. It was revealed that the available policy gave 

power to the school committee to budget and monitoring of the school funds. 

It is recommended that the existing policy should be reviewed so as to 

provide opportunities for teachers to play part on budgeting and monitoring 

of school funds. This is expected to bring challenges to head teachers and 

hence, result to effective use of school funds. 

ii. The study revealed that, teachers have little knowledge on their involvement 

in decision making, things which results into misunderstanding between them 

nad head teachers and time consuming. Therefore, it is recommended that the 

government, through responsible ministries, should plan for frequent 

seminars and training to teachers so as to equip them on awareness and 

importance of being involved in decision-making at school level. 

6.5 Suggestions for Further Studies 

i. Since the study was conducted in a confined small area and only at six public 

primary schools in Missenyi District, Kagera Region, It is suggested that a 

similar study should be conducted in the whole country in all public and 

private primary schools so as to get further insight at a wide scope on 

teachers‟ involvement in decision-making at school level. 
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ii. The current study was conducted in public primary schools level. Another 

study can be extended to assess the impact of uninvolving teachers in 

decision-making at school towards increasing teachers‟ morale and 

commitments at their work at secondary school level. 
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APPENDECES 

Appendix A 

Interview Guide for Head Teachers of Public Primary Schools 

1. What is your highest academic and professional qualification? 

2. For how long you have been the head teacher? 

3. Have you ever attended any training course/workshop/seminar pertaining 

school management? 

4. As a head teacher how do you involve teachers in school decision making? 

5. In which aspects do you think teachers have to be involved in decision 

making? 

6. As a head teacher what problems do you encounter in involving teachers in 

decision making? 

7. What strategies do you think that have to be applied so as to involve public 

primary school teachers in decision making at school level? 

8. Do you have any other suggestions on this topic? 

 

 

 

 

 

 

 

 

 

 

 

THANK YOU FOR YOUR PARTICIPATION 
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Appendix   B 

Questionnaire for Teachers in Selected Public Primary Schools 

Dear teacher, 

This questionnaire is designed to collect data from public primary schools in 

Missenyi district on ‟Involvement of Teachers in Decision Making.‟ Your school has 

been chosen for this study. Also, you have been chosen to take part in this study as 

one of respondent. So get informed that, the information collected will be used for 

academic purpose in public primary schools. Please be honest in giving your 

responses. Confidentiality regarding your responses will be highly assured and your 

identity will be kept anonymous. Thank you in advance for accepting to take part of 

this study. 

Name of school…………………………………. 

Part A: Personal Information 

Please circle the letter of the right answer. 

1. Sex: A. male     B. female 

2. What is your education qualification? 

A. Certificate      B. Diploma    C. Bachelor Degree 

D. Master Degree E. Doctorate 

     3.    What is your working experience? 

     A. 0-5 years     B. 6-10 years    C. 11-15 years   D. 16-20 years   E. above 20 years 

     4. How many years you have been working with your present head 

teacher?............... 
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Part B: General Information 

1. Below is the aspect in which teachers should be involved in it decisions at 

school level. In which aspect do you feel that you should be involved in its 

decision making? 

Put (√) for the aspect that you feel to be involved , and (x) for the aspect you 

don’t feel to be involved. 

       

Areas of Involvement 

 

Level of Involvement 

  Never Rarely Very 

Often 

Always 

1. Planning for Programs of the Year     

2. Financial Management     

3. Organizing School Functions      

4. Co- curricular Activities     

5. Resource Allocations     

6. Sport Administration     

7. Moderation of Students Exams     

8. Supervision of School Functions     

9. Syllabus Analysis     

10. Staff Meeting Agenda     

11. Development Projects     

12. Remedial Teaching     

13. Forming Subject Clubs     

14. Setting Teaching Objectives     

15. Conflict Resolutions     
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Add other areas that you feel to be involved but they are not listed in the table above.  

i. …………………………………………………………………………… 

ii. …………………………………………………………………………… 

iii. …………………………………………………………………………… 

iv. …………………………………………………………………………… 

v. …………………………………………………………………………… 

vi. …………………………………………………………………………… 

 

2. As a teacher what problems that can happen on your involvement in school 

decision 

making?...............................................................................................................

.............................................................................................................................

............................................................................................................................. 

 

3. What strategies that should be applied so as to lessen the problem of teachers 

involvement in decision making at school level? 

……………………………………………………………

……………………………………………………………

……………………………………………………………

……………………………………………………………

……………………………………………………………. 

 
 

 

THANK YOU FOR YOUR PARTICIPATION 
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Appendix C 

Documentary Guide 

Head teachers’ Offices 

 File Minutes of Staff Meeting,  

 School Committee and Parents Meetings Files 

 School Black Books 

 Library Ledger Books 

 Minute Files of School Library Committee 

 Education Acts 

Teachers  

 Official letters 

 Diaries 

 Personal letters 
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Appendix D 

Introductory Letter for Data Collection from University of Dodoma 
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Appendix E 

Permission Letter for Data Collection from Missenyi District Director 
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Appendix F 

Introduction Letter from Missenyi District Education Officer 

 


