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ABSTRACT 

This study investigated the perceptions of teachers on physically impaired primary 

school pupils within inclusive education. It covered three objectives: investigate the 

perception of teachers on the capabilities of the physically impaired primary school 

pupils within inclusive education, to examine the difficulties that the physically 

impaired primary school pupils face within inclusive education and to explore the 

measures for improving education provision to the physically impaired primary 

school pupils within inclusive education. The study involved six inclusive primary 

schools situated in Magharibi District, Zanzibar.  A total number of 48 respondents 

were involved. The study employed both qualitative and quantitative research 

approaches. Data were collected through observations, questionnaire, interviews, 

documentary review and Focused Group Discussions (FGD).  

 

This study found that, the teachers who had not attended special need education 

course perceive negatively the physically impaired pupils, while teachers who had 

attended special need education course perceived positively. Also, it was found that 

presence of unskilled teachers, Inconducive learning environments, problem of 

transport, shortage of teaching and learning materials, large number of pupils in one 

class are the difficulties which are facing the physically impaired primary school 

pupils. Further, the study realized that schools with high number of special need 

teachers, better provision of special services, and frequent organization of 

extensional activities with adequate peer and parental cooperation lead academic 

achievement of the learners with physically impaired primary schools pupils in 

inclusive education. 

The study recommends that the Government of Zanzibar through Ministry of 

Education and vocational training and other stakeholders should implement the 

policy of Education for All (EFA). Further, the study recommended that, the head-

teachers should make frequent visits to classrooms and hold consultations with the 

teachers, and the District Educational Officers should make frequent visits to the 

schools and hold discussions with the head-teachers to ensure proper organization 

and adoption of methods of teaching Educationists and policy-makers should create a 

positive environment for practising the learner-centred approach in teaching. 
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CHAPTER ONE 

THE PROBLEM AND ITS CONTEXT 

1.0 Introduction 

This study aimed at investigating the perception of teachers on the capabilities of the 

physically impaired primary schools pupils (PIPSP) within inclusive education; to 

examine the difficulties that the physically impaired primary schools pupils face 

within inclusive education, and to explore the measures for improving education 

provision to the physically impaired primary schools pupils within inclusive 

education. The chapter presents the background and the statement of the problem. It 

also presents the purpose, specific objectives and the questions, the significance, 

scope and delimitation and limitation of the study. It ends up with operational 

definition of key terms and the summary of the chapter. 

1.1 Background to the study 

The most compelling rationale for inclusive education is based on fundamental 

human rights. Education is a fundamental human right, as enshrined in the Universal 

Declaration of Human Rights (United Nations (UN, 1948). Children with or without 

disabilities have the same rights to educational opportunities under the United 

Nations Convention on the Rights of the Child (UN, 1989). Segregated education is 

viewed as potentially violating the students‟ rights to appropriate inclusive education 

in their own local area. It may also limit their capacity to benefit from educational 

opportunities in the future. 

For children with disabilities (CWDs), the Salamanca statement and its 

accompanying Framework for Action United Nations Educational, Scientific and 

Cultural Organisation (UNESCO, 1994) is arguably the most important international 
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document that back up education for children with disabilities. It asserts from the 

outset its commitment to reaffirm the right to education of every individual, as 

enshrined in the 1948 Universal Declaration of Human Rights, and renewing the 

pledge made by the world community at the 1990 World Conference on Education 

for All  (EFA) to ensure that right for all, regardless of individual differences 

(UNESCO, 1994). Additionally, the provisions of the Convention on the Rights of 

the Child (UN, 1989) emphasize that children with disabilities should have effective 

access to and receive education, training, health care services and rehabilitation 

services. 

Currently, the education being most advocated for learners with disabilities is 

inclusive education (Peter and Nderitu, 2014). Inclusive education is rooted into the 

1994 Salamanca Statement (UNESCO, 1994) which stated that inclusive schools 

were the most effective way to counter discriminatory approaches and attitudes 

towards learners in schools. International legislation and policy subsequently evolved 

to challenge exclusionary practices and focus attention on equity and access to high-

quality education for all, while respecting diversity (UNESCO, 2008). Therefore, 

internationally, inclusive education is seen as a system which caters for the needs of 

a diverse range of learners and supports diversity, effectively eliminating all forms of 

exclusion and discrimination (UNESCO, 2001, 2009). 

Importantly, although many teachers of regular schools and other stakeholders doubt 

the workability of the inclusive strategy, teachers play a critical role in the 

workability and effectiveness of inclusive education (Peter and Nderitu, 2014). 

According to Mahlo and Hugo (2013), teachers responsible for teaching learners 

with disabilities should have the knowledge, skills and the appropriate attitude to 
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teach and guide them in fulfilling their highest potential. Additionally, the 

willingness on the part of teachers to support all children in the mainstream 

classroom, including children with special needs, is the hallmark of inclusive 

education (Khan, 2011). 

 

It is widely acknowledged, nonetheless, that children with disabilities continue to 

experience different forms of exclusion and discrimination which vary depending 

upon their disabilities, domicile, and the culture or class to which they belong 

(UNICEF, 2013). Over 10% or 650 million people around the world live with 

disabilities (United Nations, 2011) of which 150 million are children. Over 80% of 

these children live in developing countries where their disabilities often exclude them 

from full participation in society with most of them not having the opportunity to go 

to school, obtain gainful employment, and make a home and family (UNESCO, 

2010). Therefore, despite education being basic human need (Senkondo, 2010), the 

right to education, as a universal right, is not extended to all children and youth in all 

parts of the world, including those with disabilities. 

In Africa and other developing countries, in order to achieve the Education for All 

(EFA) goals, inclusive schools are required to provide educational services to 

impaired learners. In addressing this widely recognized need for change, the Dakar 

frame work for Action adopted a World Declaration on Education for All (UNESCO, 

2000). The declaration affirmed the notion of education as a fundamental right and 

established the new millennium goal to provide every girl and boy with primary 

school education by 2015. 
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Historically in Tanzania, CWDs have been neglected and are not provided with 

formal education. In some societies these children are marginalized and even 

deliberately killed hence, identifying them as people of no use in the society 

(Shewedi, 2011). Mboya (1992 cited in UNICEF 2001) observed that, in Tanzania 

before a clearly defined policy on educating persons with disabilities in 2004, 

children with moderate disabilities attended regular schools in areas where they were 

available and parents could afford without providing special needs. But children with 

severe disabilities had no opportunities anywhere in the country and they were either 

killed or hidden from the public for most of their lives. In Tanzania, educating the 

physically impaired primary school pupils (PIPSP) started as a result of a study 

commissioned by Tanzania society for the disabled in 1962 ( Garuba 2003). 

Formally, in Zanzibar the  education  of  children  with  special  educational  needs  

began in  1998  with  the formation of a special education unit in order to provide 

education to pupils with special needs through Zanzibar Programme of Disabilities 

Development (ZAPDD) within the Ministry of  Education and Vocational Training 

in Zanzibar (MoEVT). Up to 2004 the government established the five units attached 

to mainstream schools. However, the most recent policy document emphasized 

inclusion within mainstream schools and with financial support from  Norway and 

the leadership of Lilian Mariga and her local counter-part Mpaji Ali Maalim, 

inclusive education is being implemented (Mariga et al 2014).The government 

started to introduce inclusive schools in areas where physically impaired pupils were 

fully integrated into the regular classroom.  
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1.2 Statement of the Problem 

The significance of inclusive education has been recognized at the educational policy 

level in the World. Many studies have been conducted on inclusive education for 

pupils with disabilities   especially on visual and hearing impairment (for  example:   

Mlimahadala, 1996; Maalim, 2000;   Mmbaga, 2003;  Salim, 2006;  Kayond and 

McConkey, 2007;  Pembe, 2008; Kilulu, 2010;  Kimathi, 2010;  Malagila, 2010;  

Mkongo, 2010;  Senkondo, 2010; Shewedi, 2011; Abdulrahman, 2011; Himid, 2012;  

and Mohamed, 2012). However, the studies have less emphasis on issues related to 

the physically impaired primary school pupils within inclusive education. Therefore, 

many aspects related to the physically impaired remain unknown. As a result the 

education stakeholders remain uninformed on issues related to the physically 

impaired primary school pupils (PIPSP) in school settings. Therefore, this study 

investigated the perception of teachers on physically impaired primary school pupils 

within inclusive education.  

 

1.3 General objective of the Study 

The objective of this study is to investigate the perception of teachers of physically 

impaired primary school pupils within inclusive education.     

 

1.3.1 Specific Objectives of the Study 

1. To examine the perceptions of the teachers of the capabilities of the 

physically impaired primary school pupils within inclusive education. 

2. To examine the difficulties that the physically impaired primary school pupils 

face within inclusive education.  
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3. To explore the measures for improving education provision to the physically 

impaired primary school pupils within inclusive education.  

 

1.4 Study Questions 

1. What are the perceptions of teachers on the capabilities of the physically 

impaired primary school pupils within inclusive education? 

2. What are the difficulties that the physically impaired primary school pupils face 

within inclusive education? 

3. How can education provision for physically impaired primary school pupils be 

improved?   

1.5 Significance of the Study 

The finding of this study add knowledge to the understanding of the teaching and 

learning of PIPSP. It helps to build a foundation of knowledge and bridge the way 

for further researchers in the teachers, learners and policy makers to formulate 

intervention strategies like sustainable in same field as reference and it may add up to 

the existing knowledge on inclusive education. 

The findings of the study also are significant to  planners, local government, Non-

Government Organization (NGO‟s) and members of the public for decision making 

and  quality inclusive education for physically impaired primary school pupils. The 

study informed various education stakeholders, parents, researchers service training, 

seminars and a favorable working environment which focuses on changing 

perception towards the pupils with physically impairment. It helps to regulate 

teachers‟ perception towards the physically impaired pupils within inclusive 

education hence raising their academic performance. 
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1.6 Scope and Delimitation of the Study 

This study was carried out in Magharibi District, Zanzibar. It only focused on the 

Perceptions of teachers on physically impaired primary school pupils in inclusive 

primary schools. The study focused on six public primary schools. The study was not 

for the purpose of generalizing the findings rather to again an understanding of the 

perception of teachers on PIPSP in the area of the study.  

1.7 Limitation of the Study 

This  study  encountered  some  problems  especially  during  the  data  collection  

process.  Some respondents were reluctant to disclose some information because of 

fear.  To overcome the problem, the researcher had to assure them of confidentiality 

and anonymity.  Again, there was a problem of language barriers.  To overcome the 

problem, the researcher had to translate the questionnaires and interview questions 

from English to Kiswahili.  Moreover, some school heads were busy with 

administrative roles such that they could not keep their promises of meeting with 

their teachers in order to inform them  about the need to meet  the researcher. To 

overcome the problem, the researcher had to frequently rearrange the meeting dates 

and times. Generally, there was a good co-operation of the respondents.  

1.8 Definition of key terms. 

Inclusive Primary Schools: For the purpose of this study, these are primary schools 

which enroll learners without and with disabilities where they learn together 

regardless their differences in abilities. In the present study, inclusive primary school 

refers to any primary school which enrolls normal learners and those with 

disabilities. These schools were identified or measured by studying the nature of the 
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learners enrolled, through documents (log book) and manuals or references from 

District Educational Officers. 

 

Physical Impairment: is defined as lacking part of or all of the limbs, or having a 

defective limb, organ or mechanism of the body. 

Perception: Is both the experience of gaining sensory information about the World 

of people, things and events on one hand.  

Inclusive Education Inclusive education is a process; it is concerned with the 

identification and removal of barriers to children‟s learning. Inclusive education is 

about the presence, participation, and achievement of the learner in a regular class 

and places emphasis on learners facing difficulties or those  

who are marginalized or excluded. 

1.9 Summary of the Chapter. 

This chapter has presented preliminary information about the study. The aspects 

discussed in the chapter includes: the general introduction, background to the 

problem, statement of the problem, purpose of the study, objectives of the study, 

research questions and significance of the study. Also, the operational definitions of 

the key terms used in the study are given. Finally a summary of the chapter has been 

presented. The following chapter presents  review of the related literature. 
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                                                  CHAPTER TWO 

LITERATURE REVIEW 

2.0 Introduction 

This chapter contains a review of related literature, which examines the perceptions 

of teachers towards the capabilities and difficulties of physically impaired primary 

school pupils within inclusive education. The literature review is essential in research 

because it gives a researcher an insight into what has already been done in his/her 

area of study. It enables the researcher to know the kind of additional data needed for 

his/her study. This helps avoid duplication of work, enabling the researcher to 

address the identified information gaps (Kombo & Tromp, 2006).  

Among other things, this chapter covers aspects such as the theoretical Framework of 

Inclusive Education, review of related literature from developed and developing 

countries, conceptualization of inclusive education, conceptual framework and the 

research gap. 

2.1 Theoretical Framework of Inclusive Education 

It is a collection of interrelated ideas based on theories. It is a reasoned set of 

prepositions, which are derived from and supported by data or evidence (Kombo & 

Donald, 2009). Social constructivism theory was adopted for this study because it is 

concerning with the construction of various ideas, attitudes and perception of 

phenomena. Socio constructivism theory can be defined as an epistemological 

principle and approach based on a sociological theory on knowledge developed by 

Berger and Luckman (1966). With regard to this approach, knowledge is socially 
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constructed in communicative practice. Communication, according to social 

constructionists, is a social process of constructing reality.  

Social constructivism theory are redefining psychological constructs such as “mind“, 

“self“ and “emotion“ as socially constructed processes, to be removed from the head 

and placed within the realm of social discourse. From this perspective “knowledge is 

not something people possess in their heads, but it is something people do together” 

(Gergen, 1988).Thorne (2005) claimed that, the Vygotskian concept of mediations is 

more than a means for solving problems and creating learning possibilities. Rather, 

“the process of mediation-in-interaction can be understood as part of the methods by 

which members construct learning environments, tasks, identities, and contexts.”  

In accordance with Vygotsky‟s, concept contemporary scholars tend to promote an 

educational model in which the borderlines between ordinary and special education 

tend to be less distinctive – almost to the degree of destruction (Rodina, 2007). 

Consequently, ordinary education has to become “inclusive” (Vygotsky; 2000). 

Research indicates that the development of the special educational system has been 

characterized by basic forms of inclusion, internal as well as external. The process of 

inclusion in contemporary, tend to be implemented in a somewhat spontaneous 

fashion (Malofeev, 2000). This was recognized in the practice of special education 

and later became the theoretical basis for inclusive education (Malofeev 2001; 

Rodina, 2007).  

Vygotsky studied the psychological development among disabled children. The 

significance of Vygotsky`s defect logical research may be valued by its general 

influence on the psychological theories on the development of higher mental 

functions – reflected in the basic works on developmental psychology 
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(Lubovsky,1996).Vygotsky`s theory on his cultural-historical theory was significant 

for the practice of inclusive education. There is quite a wide range of perspectives on 

and approaches to Vygotsky`s theories and methodology concerning upbringing 

education and evaluation of CWDs. Vygotsky`s developmental approach including 

the concept of Zones of Proximal Development, the concept of social situation of 

development, the concept of leading activity and age-related psychological new 

formations, the dynamic and socio-cultural approach to disability - including the idea 

of the structural complexity of disabilities (Rodina, 2007). 

Vygotsky‟s concept introduced a new understanding of disabilities as a 

developmental process, rather than static condition not as the sum of the disabled 

child‟s defects and his shortcomings  

Vygotsky‟s concept focal point on the dynamic nature of disability is very significant 

for certain special educational aspects, taking into account the constant change in 

structure and content of a disability taking place in the developmental process 

influenced by education and remediation (Gindis, 2003). Vygotsky (1993) highly 

appreciated the role of social and collective life experience for children with 

disabilities. According to Vygotsky (1993), the personality of children with 

disabilities is not determined by their disability, but rather by their social 

environment and its dialectical interaction with the child, that is. a socio-

psychological realization of disability. 

Vygotsky (1993) stressed that interaction with peers (or collective upbringing) is one 

of the most important socio-cultural conditions for development and socialization 

among children with disabilities. In his works in the early 1930s, Vygotsky focused 

on the dialectical development in order to explain how children internalize dialogues 
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with others, gradually acquiring understanding of the social and cultural meanings of 

various practices. These meanings mediate the relationship between language and 

cognition: problem-solving is seen as an interactive process. Through interaction, 

children can extend their „internal‟ limitations and thus exceed their zone of proximal 

development (Vygotsky, 1993).  

According to Vygotsky`s social constructionist view on learning and development, 

the social environment is not just a context in which children develop, but rather a 

source of development of mental processes (higher mental or cultural functions).  

This theory has got great implications to the current study as it stresses adaptation a 

child with disability makes on how he/she can construct knowledge in the class. 

2.2 Conceptualization of Inclusive Education 

Traditionally, there are three broad approaches to the education of children with 

disabilities: These are: Segregation, Integration and Inclusive approaches. 

Segregation approach is the system of education approach in which children are 

classified according to their impairment and allocated a school designed to respond 

to that particular impairment. Integration approach is the system of education 

approach ,where children  with  disabilities  are  placed  in the  mainstream  system,  

often  in  special  classes, as long as they can accommodate their demands and fit in 

with its environment.  And  Inclusive approach is the system of education approach 

where  there  is  recognition  of  a  need  to  transform  the  cultures,  policies  and  

practices  in school  to  accommodate  the  differing  needs  of  individual  students,  

and  an  obligation  to remove the barriers that impede that possibility. It  has  been  

argued  that  inclusive  education  is  not  only  about  addressing  issues  of  input, 

such as access, and those related to processes such as teacher training, but that it  
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involves a shift in underlying values and beliefs held across the system (UNICEF, 

2011). 

It requires that all children, including  children  with   physical disabilities,  not  only  

have  access  to  schooling  within  their  own community, but that they are provided 

with appropriate learning opportunities to achieve their full potential. Its approach is 

underpinned by an understanding that all children should have  equivalent  and  

systematic  learning  opportunities  in  a  wide  range  of  school  and additional 

educational settings, despite the differences that might exist. Inclusive education 

provides a fundamentally different pedagogical approach to one rooted in deviance 

or difference. In other words, it stresses; the open learning potential of each student 

rather than a hierarchy of cognitive skills, reform of the   curriculum  and  a  cross  

cutting  pedagogy  rather  than  a  need  to focus on student deficiencies, active 

participation of students in the learning process rather than an emphasis on 

specialized discipline knowledge as key to teachers expertise, a common curriculum 

for all, based upon differentiated and/or individualized instruction,  rather  than  an  

alternative  curriculum  being  developed  for  low achievers, and teachers who 

include rather than exclude. 

Clearly, there is human rights and principled case for inclusion, but there are also 

strong social and educational benefits. These includes; to  produce  positive  changes  

in  attitudes  within  schools  towards  diversity  by educating all children together 

and leading to greater social cohesion, children with disabilities are less stigmatized, 

and more socially included, children  without  disabilities  learn  tolerance,  

acceptance  of  difference  and  respect for diversity, children  with  disabilities  have  

access  to  a  wider  curriculum  than  that  which  is available in special schools and 
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it leads to higher achievement for children than in segregated settings. Indeed, there 

are  educational  benefits  for  all  children  inherent  in  providing  inclusive  

education, through major changes in the way schooling is planned, implemented and 

evaluated. Education  is  a  means  to  ensure  that  people  can  enjoy  and  defend  

their  rights  in society and contribute to the process of democratisation and 

personalisation both in society and in education. 

2.2.1 Review of Related Literature from Foreign Countries 

Sameshima (1999) investigated the realities of the tertiary experience of New 

Zealand physical impairment from their perspectives. She interviewed twenty-eight  

physically impairment primary school pupils and fifteen coordinators of support 

services for physically impaired primary school pupils in New Zealand. The study 

raised issues, several of which have been raised in previous studies. The salient 

issues pointed out by Sameshima‟s (1999) study included: low quality of education 

priority for physically impaired primary school pupils, lack of awareness about 

disable pupils by institutions of primary education, disability office coordinators, 

lack of knowledge about disable pupils needs and their lack of signing skills, 

difficulties with academic discourse because of poor literacy skills and the physically 

impaired primary school pupils inability to interact with able people. In addition, she 

found that seventy-five percent of the participants reported some degree of difficulty 

in reading and writing skills.  

In another study, Stough (2003) used case-study methods to illustrate the 

phenomenon of how physically impaired primary school pupils are integrated 

academically and socially into school life at a Carnegie Research University. She 

gathered data through surveys, interviews and focus groups to describe the 
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perspectives of ten participants: five low level standard and five high level standards. 

Her findings revealed that “when physically impaired pupils are positively integrated 

into school life, they are more likely to maintain a high level of commitment to 

perform well” but if they are negatively integrated the performance are more likely 

poor. 

 

Kristensen, Onen & Loican (2003) studied the perception of physically impaired 

primary school pupils and teachers. They found significant differences between the 

primary teachers and physically impaired primary school pupils regarding the 

accommodation of non disabled and physically impaired pupils in the classroom. The 

difference between the physically impaired pupils and teachers was explained partly 

due to the presence of few teachers or no training with regard to the communication 

needs of physically impaired learners. The study revealed that there were lack of 

training of stakeholders, insufficient resources, and infrastructures, which impact 

negatively the management and governance of SLPI within the context of inclusive 

education model. Other challenges included many buildings and schools were not 

accessible to wheelchair users. Classrooms were not equipped with group system 

teaching aids to facilitate teaching and learning of LPI. In view of the findings of the 

research, it became evident that there were definite challenges of management and 

governance of SLPI by the implementation of inclusive education model in SLPI in 

the Limpopo Province.  

Walker (2006) presented perception of disability in some West African community. 

He found that in some societies, disabilities were perceived as being caused by sin, 

evil influences and supernatural forces. In the final analysis, the social effects of the 
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disability are attached to the individuals that determine to a greater extent the kind of 

treatment to be given to the disabled individuals. 

Mitchell (2008) conducted a research on the challenges facing pupils with physical 

impairment accessing inclusive education in Zambia and came up with the following 

challenges; the issue of inadequate funding to schools to a great extent hinders 

implementation of inclusive education in Zambia. For instance, unsuitable 

infrastructure, inadequate learning resources, inadequate trained teachers in special 

education. The study indicated that lack of these facilities of teaching and learning 

resources in schools contributed to hindering schools from practicing effective 

inclusive education. 

Similarly, Eleweke & Rodda (2002) found that inadequate provision of specialized 

training and resources to equip teachers in handling children with special education 

needs in ordinary classes, economic factors such as poverty and unemployment of 

some children‟s parents contribute great to many pupils dropping out of schools 

because most of them didn‟t afford the cost of buying various facilities of their 

children such as wheel chairs and other services. 

Kwame (2009) carried a study on educating the physically impaired pupils in 

vocational skills focusing on selected schools for the disability in Ghana. He read 

books and other documents for information on the theoretical framework of school 

curriculum in Ghana, vocational education, attitudes towards the disabled with 

emphases on the physically impaired as well as empirical study relating to the topic. 

The gathered data were described with illustration. It was found that, vocational 

education faces multiple problems such as financing, unavailability of up-to-date 

tools and materials and unsuitable syllabi and teaching/learning materials. Again, 
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parental neglect, superstition and communication barriers were identified as the main 

problems that limit the employment chances of the physically impaired learners who 

have graduated with vocational skills. 

2.2.2 Review of Related Literature from Tanzania 

Many studies have been conducted on inclusive education for pupils with disabilities   

especially on visual and hearing impairment. Bagandanshwa (1993) conducted the 

study on the community perception of the disabilities and its effects to the 

handicapped. The study concluded that many communities have negative perception 

about the disabled people. For example, The parents do not expose their children to 

the society at large. 

Kimathi (2010) conducted the study of perception of teachers and pupils of social 

support for students with disabilities in inclusive primary school  in Dar-es-Salaam. 

The findings revealed that, many teachers who get training concerning  education for 

special needs do perceive positively all the physically impaired primary school  

pupils in inclusive learning;  while the teachers who have not attended education of 

special needs do perceive negatively pupils with disabilities. The children who are 

physically impaired have been neglected and do not provide with formal education.  

In some societies these children are marginalized and even deliberately killed. hence, 

identifying them as people of no use in the society.  

Wahid and Ishfaq (2000) conducted a study on perception of university teachers 

about children with physical impairment. The study revealed that teachers believed 

that children with physical disabilities, with appropriate training, could develop their 

reading, writing, mathematical, social and vocational skills like other children. They 

suggested that inclusive schools should offer technology devices, note takers, 
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interpreters, classroom materials so as to provide the most productive learning 

environment to children with physical disabilities. 

In another study, Maalim (2000) obtained the opinions of students having high-

incidence disabilities from preschool to grade 12 on academic performance. They 

found that  students with high-incidence disabilities in inclusive classrooms wanted 

the same books, materials, activities, homework and group teaching as that of their 

peers without disabilities.  It was also found that their peers agreed with them on the 

terms that everyone should learn fairly. The entire sample appreciated the services of 

a teacher, who slowed down the instruction, made the concepts clear and taught 

using learner-centred strategies. The study recommended that, teachers should 

change their teaching methods while teaching learners with high-incidence 

disabilities. 

Nawaz and Saeed (1999) conducted a study of primary school teachers in teaching 

inclusive classes. The study found that teachers were willing to include children who 

had physical impairment in their schools in separate classes if resources were 

available for support. Moreover, teachers were often reluctant to teach inclusive 

classes by pointing at their lack of knowledge and experience in teaching learners 

with disabilities and demanded additional training.  The study suggested that 

government support for training, financial incentives and provisions for inclusion in 

the educational policy are enabling factors for effective teaching of learners with 

disabilities in inclusive schools. 

Nydal (2008) conducted a study on the development of inclusive education in 

Tanzanian Primary Schools. The study investigated from different angles the 

development of inclusive education in the Tanzanian primary schools. The findings 
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of the study are mainly reported that, in 1994 the Tanzania Government ratified the 

Salamanca statement which emphasizes the need to provide children with special 

need basic education and sees indispensable step to reach the goal set at the 

education for all.  

2.3 Conceptual Framework 

The Conceptual Framework on investigating the perception of teachers on 

capabilities and difficulties of physically impaired primary school pupils within 

inclusive education is divided into three parts, these are; Independent variable, 

Intermediate variable and Dependent variables as Figure 2.1 shows. 

In this study, the independent variables includes the source of capabilities and 

difficulties of the physically impaired primary school pupils within inclusive 

education such as school environment, qualified teachers, parent and community, 

funding and school resources. School environment was the source of good or poor 

performance of pupils. For example: The presence of good classrooms, furniture, 

special latrines and other essential teaching and learning materials. Also, the 

presence of good qualified teachers who have education for special needs, parents 

and community support contributed to pupil‟s good performance. 

Intermediate variables consists the National education Curriculum, Tanzania 

Education Training Policy (TETPO) of 1995 and current (TETPO) of 2014 which 

emphasized the presence of inclusive education and Special teaching and learning 

materials. 

Dependent variables consists the performance of physically impaired pupils either 

good or poor depending on the services given in the process of teaching and learning. 
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From these products, the teachers‟ perceptions were observed. To implement 

inclusive education in classrooms, it is important that teachers provide an effective 

and stimulating educational environment for all pupils. In addition, teachers 

experience and their training significantly influence their attitudes and perceptions 

(Meng 2008). Research indicates that adequately trained professionals are required 

for pupils with special needs (Eleweke & Rodda, 2002). Teachers existing 

knowledge is not always sufficient for inclusive teaching. Many teachers have 

claimed that inclusion policies forced them to enter areas they were unsure about or 

not interested in (Ali, Mustapha & Jelas, 2006). On the other hand, the appropriate 

educational backgrounds of teachers have a positive impact on inclusive teaching 

(Meng, 2008). 
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Figure 2. 1: Conceptual Framework 
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2.4 Literature Gap 

The reviews of literature in the previous sections have associated   teacher‟s 

perception on capabilities and difficulties which face the physically impaired pupils 

in inclusive education. Pupils specifically chose to enroll in schools because of the 

integration of physically impaired pupils.  Pupils believed that inclusion prepared 

them for the work environment by providing an opportunity to interact with other 

disabilities. The study found that, although the pupils were integrated in physically 

classrooms, they still felt isolated. According to Foster and Brown (1988) factors that 

contributed to the feeling of isolation included the need to be able to see the teacher, 

teaching and learning aids, which meant they sat together (Foster and Brown, 1988; 

Sameshima, 1999). On the whole, the literature reviewed showed that the perception 

of teachers on capabilities and difficult of physically impaired pupils in inclusive 

education in educational institutions in Tanzania is a well known phenomenon.  

Many studies have been conducted on inclusive education for pupils with disabilities   

especially on visual and hearing impairment. (For example, the studies included the 

one done by  Mlimahadala, 1996;  Mmbaga, 2003;  Pembe, 2008;  Nawaz & Saeed, 

1999;   Kimathi, 2010;  Wahid &Ishfaq, 2000;  Senkondo, 2010;  Nydal, 2008; 

Shewedi, 2011). Very few studies which conducted in Zanzibar. Among of those 

studies are:  (Maalim, 2000; Salim, 2006; Kayond & Mc Conkey, 2007; 

Abdulrahman, 2011; Himid, 2012; Mohamed, 2012). 

These studies have indicated that there is inclusive education. However, these studies 

have less emphasis on issues related to the capabilities of physically impaired 

primary school pupils within inclusive education. As the result many aspects related 

to the physically impaired pupils remain unknown.  Therefore, this study was 
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investigated the perception of teachers on capabilities of physically impaired primary 

school pupils within inclusive education. The study helped to regulate teachers‟ 

perception towards these physically impaired pupils within inclusive education. 

2.5 Summary of the chapter 

In this chapter, among others, various literatures relating to this study have been 

reviewed. These have covered in both foreign countries and within the country. The 

conceptual frameworks, theoretical framework, synthesis of literature review and 

research gap are in order. The next chapter deals with methodologies applied in the 

study.   
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CHAPTER THREE 

RESEARCH METHODOLOGY 

3.0 Introduction 

This section presents  the methods of inquiry employed by this study. It covers the 

research design, research approach, area of the study, research population, sampling 

procedures and sample size, methods of data collection, ethical considerations, 

trustworthiness researcher‟s reflexivity and data analysis procedures. 

3.1 Research Design: 

This study used phenomenological design in investigating the perception of teachers 

on capabilities of physically impaired primary school pupils within inclusive 

education because the phenomenology design is concerned with the study of 

experiences from the perspective of participants of the study. It provides a deep 

understanding of a phenomenon as experienced by several participants of the study 

(Creswell, 2007).  

Phenomenology design is not only a description, but it is also seen as an interpretive 

process in which the researcher makes an interpretation of the meaning of the lived 

experiences (Creswell, 2007). This means the researcher mediates between different 

meanings data provided by the study participants through their lived experiences. 

The researcher‟s bias regarding the phenomenon under study could lead to 

misinterpretation of the data and erroneous conclusions, regardless of the detail and 

thoroughness or the study. As difficult as it may be, researcher must attempt to limit 

their personal bias and approach the phenomenon with open mind Creswell, 2007). 

Accordingly, the researcher has to set aside his/her preconceived experiences to take 
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an open perspective and best understand the study participants‟ experiences toward 

the phenomenon under study.  

According to Penner and McClement (2008) phenomenological analysis does not 

aim to explain or discover causes instead its goal is to clarify the meanings of 

phenomena from lived experiences. Phenomenological methods are particularly 

effective at bringing to the fore the experiences and perceptions of individuals from 

their own perspectives. Thus, phenomenological practice within a human science 

perspective can result in valuable knowledge about individuals‟ experiences (Penner 

and McClement, 2008). 

In phenomenology design, data analysis includes the highlighting of significant 

statements, sentences, or quotes that provide an understanding of how the participant 

experiences the phenomenon (Creswell, 2007). Data can lead to numerous 

interpretations of the participants of the experiences, it is, therefore necessary to 

develop clusters of meaning from the significant statements into themes (Creswell, 

2007). Statements and themes developed from the clusters of meaning are then used to 

develop descriptions of what the participants experienced, or textural descriptions, and 

descriptions describing the context or settings that influenced the experiences, or 

structural descriptions (Creswell, 2007).  

Therefore, phenomenology as a study design investigates the lived experiences of 

study participants. It provides a means to uncover deep understanding of study 

participants through their lived experiences on the phenomena under study. In this 

study, phenomenology design was appropriate as it enabled the researcher to capture 

perceptions of the teachers through their experiences on the capabilities of physically 

impaired primary school pupils within inclusive education. 
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3.2 Research Approach 

The current study chooses a qualitative research approach as the dominant 

methodological strategy to investigate the practices and constraints that impede 

quality for CWDs as their basic rights. According to Creswell (2007) and Stake 

(2010), the procedures and processes of qualitative research, or its methodology are 

characterized by: (i) it collects data in participants' natural contexts; (ii) it considers 

researcher as key instrument (he/she collects data himself/herself); (iii) it involves 

multiple sources of data gathered through multiple methods like interviews, 

observations, and documents; (iv) it used the participants' meanings hold about the 

phenomenon under research; (v) it was an emergent design and process; (vi) it was 

an interpretive inquiry; (vii) it was holistic account, that was, it reports multiple 

perspectives in wholeness. 

The choice of qualitative approach was neither based on personal bias, nor any 

conviction regarding qualitative approach, but rather the nature of the topic and 

objectives under study.  Thus, it was important to employ the qualitative study 

approach so as to gain an understanding about the capabilities of physically impaired 

primary school pupils within inclusive education from the perspectives of the 

teachers. The qualitative approach allowed the researcher to collect multiple 

qualitative data through multiple methods such as interviews, focus group discussion 

(FGD), observations and documentary. 

3.3 Area of the Study 

3.3.1 Location of the Study 

This study concentrated on the perception of teachers on  physically impaired 

primary school pupils within inclusive education in Magharibi District, Zanzibar. 
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This study was not mean to generalize to the whole of Zanzibar, but to provide 

comprehensive understanding of issues on the perceptions of teachers on PIPSP. The 

reason for the selection of this location is firstly, it is one among the districts which 

conducted inclusive education. Secondly, is due to the fact that, the area of the study 

was convenient for  the researcher in terms of issue under concerned because he is an 

indigenous  of this District. 

Zanzibar is an archipelago off the coast of Tanzania consists of two major main 

Islands, Unguja and Pemba, with a group of about 50 small islets surrounding them. 

Zanzibar is part of the United Republic of Tanzania but it has its own autonomous 

government.  The  Islands  lie  in  the  north-south  direction between  Latitude  04°  

50”  and  06°  30”  South,  and  east-west  direction  between  Longitude  39°10”  

and  39°  50”  East.  The  Islands  are  some  30  kilometers  on  average  east  off  the  

mainland coastline.  Unguja  Island  covers  an  area  of  1,666  square  kilometers  

and  Pemba  Island  covers  an  area  of 988 square kilometers giving a total land area 

of 2,654 square kilometers (Hamad 2009). 

Zanzibar Islands is predominantly inhabited by Muslims and few Christians‟ 

population of recast under a million. An estimated 60% of population live in poverty 

with an average life expectancy of 56 years (Mariga, 2014).  Although primary 

education is free and the gross net enrolment is close to 100%, attendance rates are 

around 70% with over 130,000 children of school-going age outside the educational 

system (see http://www.saccmeg.org/education-zanzibar.htm). The government is 

committed to education for all but faces many infrastructural challenges in achieving 

this target by 2015, including an acute shortage of classrooms, inadequate and poorly 

Inclusive Education trained teachers, large class sizes and high teacher: pupil ratios 

http://www.saccmeg.org/education-zanzibar.htm
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(officially 1:40 but extending to1:80 in underserved areas), and inadequate teaching 

and learning materials as most expenditure goes to teacher salaries. International 

donors contribute around 70% of the education budget. 

Formally  the  education  of  children  with  special  educational  needs  began  in  

1998  with  the formation of a special education unit within the Ministry of 

Education and Vocational Training, and the establishment by the year 2004 of five 

units attached to mainstream schools. However, the most recent policy document 

emphasizes inclusion within mainstream schools and with financial support from 

developed countries including Norway and the leadership of Lilian Mariga and her 

local counter-part Mpaji Ali Maalim, inclusive education is being implemented. 

3.3.2 Economic Activities 

The  majority  of  the  coastal  communities  depend  directly  on  coastal  resources  

for  their sustenance.  They are engaged in fisheries and tourism, among others.  The 

study showed that most  of  the  coastal  people  are  engaged  in  more  than  one  

activity.  Among those, fishing was found  to  be  the  most  dominant  and  carries  

28.7%  of  the  total  respondents  as  the  principal economic  activities  in  their  

livelihoods,  followed  by  crop  farming  (24.2%),  seaweed  farming (14.4%),  while  

tourism  and  other  activities  jointly  accounted  for  32.6%.  Other sectors such as 

Government employment, charcoal  making,  firewood  cutting,  tailoring, building  

construction  and  small  scale  business  contribute  and  play  a  relatively  minor  

role (Mariga, 2014). 
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Figure 3. 1: The map of Zanzibar  showing the location of the Study 
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3.4 Target Population of the Study 

The targeted populations of this study were the teachers of Magharibi District 

Primary Schools especial those schools which were under the system of inclusive 

education. 

 

3.5 Sampling Procedures and Sample Size 

3.5.1 Sample Size 

A sample is a subset of the population that is selected for investigative purposes. It is 

a representative portion of a population (Malagila, 2010). This study involved 6 

primary schools in Magharibi district from forty eight (48) teachers of primary 

schools. Each school the participants were eight (8) teachers.  In selecting this 

sample size, the researcher considers several factors, including the availability of the 

whole population, methods, time and financial resources, purposes of the study and 

diversity of the target population. The selection of this sample was sufficient for the 

study as the larger sample to be useful in qualitative approaches to enables the 

researcher to have views and opinions from experienced people familiar with the 

study.  

3.5.2 Sampling Procedures 

The idea behind qualitative study is to purposefully select participants of the study or 

sites (or documents or visual material) that best help the researcher to understand the 

problem and question from the point of view of the participants of the study 

(Creswell, 2003). Therefore, the concept of purposeful sampling was used in 

qualitative approach. The current study  employed  purposeful sampling technique to 

select the study area and the participants of the study.  
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There are a number of strategies of purposeful sampling technique (see Creswell, 

2007; Gall et al., 2007), but in this particular study, convenience sampling strategy 

was being employed. The researcher selected the participants of the study who was 

available and likely to participate. Convenience sampling was useful in this study to 

sample the area of the study, teachers of primary schools in Magharibi District; 

Zanzibar was the respondents of this study. 

3.5.3 Selected respondents in Magharibi District 

The respondent were came from Six primary schools, 30 specialized teachers 

including 7 who got one year course of special need and 23 who got one week 

seminar of inclusive education, 18 non specialized teachers. Therefore the total 

respondents were 48 teachers in categories of 4 males and 44 females. This is due to 

presence of many female teachers in selected inclusive primary schools. 

Table3. 1: Selected of respondents of a sample strata 

S/No. 

 
Categories of Respondents 

  

Selected Respondents           Total 

  M F 

1. Special need teachers 2 28 30 

2. Non- Special need teachers 2 16 18 

 

Total 4 44 48 

Source: Field Data (2015) 

3.6 Methods of Data Collection 

Qualitative research uses multiple methods of data collection that are interactive that 

include observation, interviews and documentary review (Creswell, 2007; Gall et al., 

2007). 

The choice of data collection method depends on the purpose and the objectives of 

the study. Cohen et al (2000) state that a single instrument throughout can bias or 

distort data. Therefore, a multiplicity of methods needs to be employed to cross-
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check the authenticity of data from a single source. For the purpose of this study, 

interviews, Questionnaires, Focus Group Discussion and observation checklist of the 

researcher were used to collect data. 

3.6.1 Interviews 

Punch (2005) describes an interview as one of main data collection tools in 

qualitative research and a very good method of accessing people‟s perceptions, 

meanings, definitions of situations and construction of reality. Interviews are 

classified into unstructured, structured, semi-structured, or in-depth interviews 

(Kothari, 2004). Semi-structured interviews were opted for this study as one the main 

data collection method. The method used in the form of face to face interviews with 

the teachers as the main participants of the study.  

Semi-structured interviews were guided by interview guides prepared for this study. 

Semi-structured interviews enabled the researcher to gain rich knowledge and 

experiences of participants about the capabilities of the physically impaired primary 

school pupils within inclusive education. The interview sessions were guided by the 

interview questions designed for this study. The interview conducted in Kiswahili 

language; then Kiswahili versions will be translated into English versions by 

researcher with assistance of English language expertise. Individual interview data 

recorded through note taking and a tape recorder after the consent from the 

participants of the study. 

The interview schedule from teachers included five dimensions, firstly, types of 

training attended by them, secondly, extensional activities practiced by them in 

handling learners, thirdly, services provided to learners with disabilities, fourthly, 

services they would like to be provided to learners with physically impaired, and 
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lastly, steps to be taken in improving achievement of learners with physical 

impairment. The dimension, types of training attended by teachers, covered items 

related to the grade IIIA training, special education training, short courses in 

inclusive education, orientation programme in inclusive education or workshops 

related to inclusive education. The dimension of extensional activities practiced in 

handling learners with physical impairment included issues related to general 

cleanliness, assembling, gardening, teacher-pupil club, sports and games and 

tour/visiting. In the dimension of supportive services provided to learners with 

physical impairment items related to services concerned with teaching and learning, 

health, transport and financial services. The last dimension, steps to be taken to 

improve the academic and social achievement of learners with physical impairment 

in inclusive schools, intended to get views or suggestion of improving the academic 

and social achievement of learners with physical impairment. 

3.6.2 Questionnaires 

Structured questionnaire for teachers were employed. These consisted of various 

dimensions, such as, perceptions of the capabilities of the physically impaired pupils 

in term of reading, writing, accounting, speaking, solving the mathematics equations, 

classroom contribution, academic performance especially in examination results, 

drawing map and diagrams, creating sentences and making their own 

comprehension. 

3.6.3 Focus Group Discussion 

Focus group discussion (FGD) is a form of interview where a number of people 

participate in discussion, guided by a skilled interviewer (Gall et al, 2005). FGD was 

opted in this study in order to catch the perceptions of the participants of the study on 
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the capabilities of the physically impaired primary school pupils within inclusive 

education.  FGDs conducted with the aid of questions designed for this research. 

FGDs were conducted in Kiswahili language and thereafter translated into English 

language by the researcher with an assistance of an English language expert. The 

FGD data were recorded by note taking and tape recorder. Discussions were held in 

schools where participants were obtained. 

3.6.4 Observation 

Observation is a distinct way of collecting data which does not only rely on what 

people say, do or think, instead it draws on direct evidence of the eye witness of 

events at first hand (Mutai, 2000). Kothari (2004) points out that observation may 

either be structured or unstructured. Structured observation is characterized by the 

careful definition of the units to be observed, the style of recording the observed 

information, standardized conditions of observation and the selection of pertinent 

observation data. But when the study is to take place without these characteristics to 

be thought of in advance, the same is termed as unstructured observation.  

The observation in this study structured where observation data were collected from 

all sampled schools using observation check list. Observation method produced the 

data on the environmental and infrastructure variables where the physically impaired 

primary school pupils live and learn.  The researcher observed the quality and status 

of school environment and infrastructure such classrooms, school buildings, offices, 

toilets and play grounds. Observation data used to clarify interview and FGD data. 

The data obtained recorded by note taking.  
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3.6.5 Documentary Review 

The current research also employed the review of documents to collect data. The 

review of documents was preferred because (i) vast amounts of information are held 

in documents where researchers find access relatively easy (ii) it provides a cost 

effective method of getting data (iii) documents provide a source of data which is 

permanent (iv) the data are open to scrutiny (Mutai, 2000). In this study, 

documentary review technique was done under a documentary review guide. This 

tool was guide the review of different documents at school concerning the needed 

data. Such documents included seculars, statistical data and other guideline 

documents. It helped to get various information which were needed by the 

researcher.  For example, total numbers of teachers were obtained from documentary 

reviews.  

3.7 Validity and Reliability 

Validity and reliability in this study was addressed so as to make sure that the 

research has a foundation on scientific procedures. These were: 

3.7.1 Validity 

Validity refers to the degree to which a test or measuring instrument actually 

measures what it is supposed to measure or how well a test or a measuring 

instrument fulfils its function (Klingher & Vaughn 1999 cited in Himid, 2012). In 

this study validity attained through the following techniques: 

3.7.2 Triangulation 

Triangulation in research refers to the process of combining different data collection 

methods in the field (Patton, 2006). In this study, the researcher employed a variety 

of methods in collecting data. These included; interviews, questionnaire and 
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documentary reviews. The use of various   methods of data collection helped in 

minimizing errors compared to the use of only one method. 

3.7.3 Back translation 

This refers to the process of translating materials from its original language to 

different languages. This aims at easing communication with the respondents. 

Henceforth, in this study, the interview guides developed in English language were 

translated into Kiswahili so as to be understood well by the respondents, especially to 

the physically impaired primary school pupils. 

3.7.4 Reliability 

Reliability is defined as the consistency with which repeated measures produce the 

same results across time and observers (Patton, 2006). To ensure reliability of 

research instruments in this study, a pilot study was conducted at one of the primary 

school in Dodoma Municipality. This aim was at checking the clarity of the 

questionnaires and interview guides that used in the study; their instructions and 

layout so as to eliminate ambiguity as well as checking reliable time required. 

3.8 Ethical Considerations 

The ethical issues in research have to be observed in order to ensure the human rights 

and privacy as well as the country‟s policies, rules and regulations. To attain this, the 

researcher made sure that he sought the clearance letter from the Director of 

Graduate studies at the University of Dodoma before going to the field for data 

collection process.  

While in the field, the researcher  ensured informed consent of the respondents by 

making sure that participation of respondents was voluntary, that is no one was 
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coerced into participation. Participants told about the nature and purposes of the 

study and that they had the right to withdraw from the study. Moreover, the right to 

privacy of the respondents which is a person‟s right to decide when, where, to whom 

and to what extent his or her attitudes, beliefs and performance are revealed to other 

people (Creswell, 2005) was maintained in the field. In this case, the researcher gave 

participants freedom to decide the place and time for interview. The researcher also 

ensured the right to remain anonymous. Participants were given codes to label the 

data that allowed the researcher to connect different parts of their data without 

exposing their identity. To attain this, names of respondents were not known. 

3.9 Data Analysis Plan 

Data analysis is a systematic process which involves working with data, organizing 

and breaking them into manageable units, synthesizing them, searching for patterns, 

discovering what is important and what is learnt and deciding on what to tell others 

(Creswell, 2005). Data were carried out with the purpose of summarizing the 

collected data and organizing them in such a way that they would answer the 

research questions. The study involved qualitative data and quantitative approach 

was used for small extent. For example, the objective number one used table which 

show frequency and percentage. The qualitative data were collected through 

interview guides that included both open and closed ended questions as well as 

documentary review guides. The collected data were in form of lists such as 

individual cases, quoted speeches and acknowledged pieces of texts found through 

documentary reviews. In this study, data was mainly analyzed qualitatively. In 

qualitative methods, content analysis methods which involved systematic description 

of the content of written or spoken materials was used to analyze data collected from 

interview, questionnaire and description data from documentary review which need 
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explanation. Qualitative data was analyzed through the following steps: First the 

researcher was read translate and summarized the data collected from the field so as 

to get an initial impression. Second, an organization of data was done according to 

individual respondents. Third, data were described and examined in detail. Fourth, 

data were classified, that is categorized, coded and grouped into themes. Finally, the 

researcher interpreted them and wrote a report. 

3.10 Summary of the Chapter 

This chapter has presented the methodologies applied in carrying out the research 

study. The description has included the research design, research approach, and 

location of the study, population of the study, sampling procedure and data collection 

instruments. It has also presented validity and reliability of the research instruments, 

ethical issues considerations and data analysis plan. The next chapter deals with data 

presentation, analysis and discussion of findings.  
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CHAPTER FOUR 

DATA PRESENTATION AND ANALYSIS 

4.0 Introduction 

The purpose of this study was to investigate the perception of teachers on physically 

impaired primary school pupils within inclusive education. The study involved 48 

teachers from six government primary schools in Magharibi District which had 

inclusive education system. Schools were anonymously named A to F for ethical 

purposes. 

This chapter presents and analyses the data. The chapter is organized in four sections. 

The first section (4.0) is about an introduction and the second (4.1) is about on 

respondent‟s demographic characteristics. The third section (4.2) covers presentation 

of findings with their data analyses. Last one (4.3) is the summary of the chapter.     

The findings, presentation is organized into three main themes (categories) based on 

objectives and questions of the study. These are: 

Firstly, Perception of the teachers on the capabilities of physically impaired primary 

school pupils within inclusive. 

Secondly, Difficulties that the physically impaired primary school pupils face within 

inclusive education.  

Thirdly, Measures for improving education provision to the physically impaired 

primary school pupils within inclusive education.  
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These three main themes were synthesized from the specific objectives and questions 

set to guide the study. The main themes were used in data analysis process to 

subdivide the massive amount of raw information. The raw information was coded 

into repeating ideas where sub-themes were established. 

4.1 Respondent’s Demographic Characteristics 

This section gives brief characteristics of respondents involved in this study. It 

presents the characteristics associated with sex of the respondents, age group, and 

education level, school of respondents and working experience of the respondents. 

This data (information) were obtained through interview, questionnaire, FGD and 

observation.  This demographic information of respondents is very important in 

addressing validity by involving relevant respondents in the study.  

4.1.1 Respondent’s Sex Structure 

Both males and females participated in this study. The frequency of male account to 

four (8.4%) whiles the frequency of female account to 44 (91.6 %.) The highest 

number of respondents was that of females rather than males, this is because the 

majority of teachers in many schools were females especially in primary schools 

which were found in urban areas. 

4.1.2 Respondent’s Age Group 

The respondents arranged into age groups from 21 to 60 years old. The highest 

frequency was between 31-40 years old which accounted 26 (54%) of the 

respondents. The smallest frequency was between 51-60 years old which accounted 

two (4.1%) of the respondents.   
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Generally the data show that, the large group of teachers ranged between 31- 40 and 

others ranged between  21-30 were eight (25%) and those who were ranged between 

41-50 were 12 (35.4%). 

4.1.3 Respondent’s Working Experience 

All respondents from questionnaires, FGD and interviws were asked to give 

information about their working experience in teaching profession in their respective 

posts. The aim of  this aspect was to ensure that the analysis of the collected data 

from the respondents is relevant for the study at hand. 

From the data it was found that the working experience  of participants ranged 

between 1 to 30 years. The highest frequency of working experience was between 11 

to 20 years which accounted for 29 (60.4%) of the respondents. The smallest 

frequency of working experience ranged 21 to 30 years which included 12 (25%) of 

all participants.  From 1 to 10 the frequency was eight (16.6%). Generally the 

findings show that most of respondents ranged their experience between 11 to 20 

years. 

4.1.4 Respondent’s Educational Level 

Respondents were also asked to provide their educational qualification. This was 

important in capturing data from appropriate respondents who were qualified to teach 

in primary schools. The education level varied from primary education level to 

Diploma. The highest frequency of education level was that of teacher‟s certificate of 

normal education which accounted about 30 (62.data showed that the teachers5%) of 

all respondents. The smallest frequency was shown in the level of Special need 

Education which accounted six (12.5%). Teachers Diploma of normal education 
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accounted 12 (25%) of the respondents. Generally the data show that the large group 

of respondents had certificate level of normal education.  

Table 4. 1:  Respondent’s Demographical Characteristics 

Variable Category Freq. Percent 

Sex 

 

Male 4 8.3 

Female 44 91.6 

 

Age group 

21-30 8 16.6 

31-40 26 54 

41-50 12 25 

51-60 2 4.1 

 

Ed. Level 

Cert. of Special Need Educ. 6 12.5 

Normal Cert of education 30 62.5 

Diploma of Special Need 0 0 

Normal Diploma of ed. 12 25 

 
 

Work experience 

1-10 years 8 16.6 

11-20 years 28 58.3 

21 – 30 year 12 25 

Source: Field Data (2015) 

 

4.2 Data Presentation and Analysis  

4.2.1 Perception of the Teachers on the Capabilities of the Physically Impaired 

Primary School Pupils within Inclusive Education 

This section presents perception of teachers on the capabilities of the PIPSP within 

inclusive education. The data under this aspect were obtained through personal 

interview, FGD, and questionnaires.  

With regard to this aspect, it was found that some teachers perceived PIPSP 

positively, while others had negative perception to such pupils. One average more 

than 34 (72.06%) teachers had positively perception, while about nine (18.71%) 

teachers had negative perception and four (9.13%) teachers were undecided. This 
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was depicted in the questionnaires that were given to teachers to check their degree, 

disagree and undecided on potential issues related to PIPSP as indicated in table 

below. 

Table 4. 2: Distribution of Teachers’ Perceptions by Frequency and Percentages  

Statements 

  

Agree Undecided Disagree 

F % F % F % 

1. Physically impaired primary school pupils can read 

and write English and Swahili language 30 62.5 8 16.6 10 20.8 

2. Physically impaired primary school pupils can 

calculate the    numerical numbers. 38 79.1 4 8.3 6 12.5 

3. Physically impaired primary school pupils can 

speak well English and Swahili language. 35 72.9 5 10.4 8 16.6 

4. Physically impaired primary school pupils can 

perform well in the academic activities compared to 

non physically impaired. 33 68.7 5 10.4 10 20.8 

5. Physically impaired primary school pupils can 

contribute well in the classroom activities during the 

learning and teaching process 30 62.5 4 8.3 14 29.1 

6. Physically impaired primary school pupils  can 

pass their examinations well  than non physically 

impairment. 35 72.9 5 10.4 8 16.6 

7. Physically impaired primary school pupils can 

make their own sentences and comprehensible to 

English and Swahili language. 40 83.3 2 4.1 6 12.5 

8. Physically impaired primary school pupils can 

draw the map and other    diagrams properly. 36 75 4 8.3 8 16.6 

9. Physically impaired primary school pupils can 

solve the mathematics equations. 34 70.8 5 10.4 9 18.7 

10. Physically impaired primary school pupils can 

learn subjects like others who are not physically 

impaired primary school pupils. 35 72.9 2 4.1 11 22.9 

TOTAL 346 721 48 91.3 99 187 

PERCENT 34 72.1 5 9.13 9 18.7 

Source: Field Data, (2015) 

 

As indicated in table 4.2 above, about the 34 (72.1%) of respondents were in 

agreement that physically impaired primary school  pupils were capable of doing 

different classroom academic activities. However, nine (18.7%) respondents were in 

disagreement that PIPSP were capable of doing different academic activities, while 

four (9.13%) respondents were undecided. Therefore the results indicate that, 



43 
 

teachers who taught in the selected school of inclusive education some of them had 

positive perceptions of PIPSP while some of teachers perceived negatively the 

PIPSP. It came to be realized that those who had no knowledge had negative 

perception towards PIPSP. This was confirmed by one teacher at school A  who had 

the following to say during the interview: 

“…In our school there are three groups of teachers, 

those who attended the special need education for one 

year course, those who got one week seminar, and 

lastly those who have not attended g any course. This 

last group got many problems during the teaching and 

learning process, most of these teachers perceive 

negatively the PIPSP within inclusive 

education…”(Interview School A, February 2015). 

 

 

The first item in table 4.2 asked whether the PIPSP can read and write English and 

Swahili language within inclusive education. About 30 (62.5%) respondents agree 

and eight (16.6%) respondents were undecided. On the other hand about 10 (20.8%) 

respondents were in disagreement. This shows that some teachers who teach in 

inclusive schools have no knowledge about the PIPSP. Also, the researcher used 

interview for the respondents. One of the respondents with skills in special education 

(SE) at school B argued that,  

“….Some physically impaired  pupils have no 

difference with others who are not physically impaired 

because they know to read and write English and 

Swahili language well, they need  good supervision 

from special need teachers who will teach them in a 

good manner…”(Interview school B, February, 2015). 

 

 

The second item asked whether the physically impaired primary school pupils can 

calculate the numerical numbers. The results shows that the 38 (79.1%) respondents 

were in agreement, four (8.3%) respondents were undecided and six (12.5%) 
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respondents were in group of disagree. Therefore due to this result shows that the 

majority of the respondents were in agreement because the reality is that, many 

PIPSP were affected in arms and legs, and other physically parts but were mentally 

fit. Therefore their brain capacity was equal to others. The researcher interviewed 

some teachers who had  not attended  special need courses for disabled pupils in one 

among of the selected schools especially school D, the respondent revealed that, 

“……many physically impaired primary school pupils 

cannot know how to account the numerical numbers 

because they seen shame during their learning in the 

classroom and participating with fellows who are none 

physically impaired  primary school pupils, therefore 

lack of special need teachers who will help them  to 

teach in a good manner lead  to be poor 

performance……” (Interview school D, February, 

2015). 

 

 

The third item from table 4.2 inquired whether the physically impaired primary 

school pupils can speak well English and Swahili language. The results shows that 

35 (72.9%) respondents were agree, five (10.4%) respondents were undecided and 

eight (16.6%) respondents were disagreement. This shows that the majority of 

respondents agree because the researcher also some of witnessed physically impaired 

pupils speaking well during the communication with teachers and other fellows. On 

the other hand, the educational backgrounds of teachers were found to have a 

negative impact on inclusive education because they did not know how to teach the 

physically impaired pupils.  In an interview which conducted to the one of the 

respondents who attended in special needs course for one year from school A, the 

following noted;  

“...Physically impaired primary school pupils can 

speak English well if they get enough time of learning 

together with the special need teachers because they 

know how to treat them. Many teachers who have not 
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attended in special needs education courses face 

difficulties for them to serve these pupils because they 

lack the teaching and learning techniques…” 

(Interview school A, February, 2015). 

 

 

Also, another item asked   respondents on whether the PIPSP whether can perform 

well in the academic activities compared to none physically impairment. 

The results shows that 33 (68.7%) respondents were agree, five (10.4%) respondents 

were undecided and 10 (20.8%) respondents were disagreed. Due to lack of 

knowledge about inclusive education lead some respondents to be in a group of 

undecided. From the focus group discussion which was conducted to teachers, one 

among the respondent who attended one year course of special needs education from 

school E commented that,  

“….Physically impaired primary school pupils can 

perform well in academic activities compared to none 

physically impaired pupils. Sometimes even the none 

physically impaired ask some questions to their fellow 

pupils who are physically impaired. This evidence 

shows that, physically impaired can perform well…..” 

(FGD of school E, March, 2015). 

 

 

The researcher also asked the respondents whether the PIPSP can contribute well in 

the classroom activities during the learning and teaching process. In this item, the 

results shows that 30 (62.5%) respondents were agreed, four (8.3%) respondents 

were undecided and 14 (29.1%) were disagreed. This indicates that some teachers 

needed to get the course of how to teach the pupils who have special needs in order 

to help them. Many teachers have not attended any course of teaching the physically 

impaired pupils even though many of them showed a positive response. 
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From the interviews which were conducted to teachers in various selected schools 

one of the respondents from school F who had not attended special needs courses   

revealed that, 

“……the physically impaired primary school pupils 

are less contributing and participating in the classroom 

activities, many of them are staying silent during the 

teaching and learning process. They needs special need 

teachers who will help them to advice and counsel in 

order to participate well like other fellows….” 

(Interview school F, March, 2015). 

 

 

Also, another teacher from the same school F who had attended  special needs 

course, during the interview blamed that, 

 

“….Our school has a big shortage of special needs 

teachers. This causes some teacher to teach in inclusive 

classroom without any experience. …. Such a situation 

has led to heavy teaching load, lack of confidence and 

incompetence that together affect the teaching 

efficiency of teachers. The result is partial teaching that 

affects pupils‟ academic performance, especial 

physically impaired pupils…..” (Interview school F, 

March, 2015). 

 

 

Moreover, the researcher asked whether PIPSP can pass their examinations well 

rather than none physically impaired.   

From this item the respondent‟s results were as follows: 35 (72.9%) respondents 

were agreed, five (10.4%) were undecided and eight (16.6%) were disagreed.  This 

indicates that some teachers were not sure about what they know concerning the 

inclusive education. During the focus group discussion, one teacher from school C 

pointed out that, 

“…..the performance of pupils with physical 

impairment was less compared to none physically 

impaired ones. In order to improve academic 

performance of pupils with physical impairment, 
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trained teachers should be increased. Also the presence 

of cooperation between NPI and PI pupils should be 

insisted...”(FGD of school C, March, 2015 ). 

 

 

Also, the researcher asked the respondents about the ability of PIPSP on constructing 

their own sentences whether can make their own sentences and comprehensible to  

English and Swahili language. The results of this item were 40 (83.3%) respondents 

were agreed that, PIPSP can construct their own comprehensible sentences in both 

English and Swahili. two (4.1%) respondents were undecided and six (12.5%) 

respondents were disagreed. The majority of respondents agreed because some of 

PIPSP were doing well in the classroom during the learning and teaching processes. 

One among of the teachers who teach the inclusive classes from school E during the 

interview argues that:  

“……..the physically impaired pupils participate well 

in answering questions during the learning in the 

classroom .They make their own comprehensible 

sentences and comprehension……”(Interview school 

E, March, 2015). 

 

 

 The researcher also asked respondents on whether the PIPSP can draw the map and 

other diagram properly. The results showed that 36 (75%) respondents were agree, 

four (8.3%) respondents were undecided and eight (16.6%) were disagreed. This 

indicates that some teachers who teach in these classes were needed to have 

knowledge about inclusive education. 

In addition, the researcher asked respondents on whether the PIPSP can solve the 

mathematical equations. The results shows that 34 (70.8%) respondents agreed; five 

(10.4%) respondents were undecided and nine (18.7%) were disagreed. This 

indicates that some teachers perceived negatively the physically impaired primary 
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school pupils. They view them as unable to do anything academically.  The 

researcher conducted interviews to teachers who teach in selected schools. One of the 

teachers from school B who not attended the special needs education blamed that: 

“…the physically impaired primary school pupils 

cannot understand how to solve mathematical 

equations because most of them  in my classroom are 

not attending well in the lesson during the teaching and 

learning process……”(Interviewee school B, 

February, 2015). 

 

 

In the same way, the researcher moreover asked respondents on whether PIPSP can 

learn subjects like others who are not physically impaired. The results shows that, 35 

(72.9%) respondents were agreed the statement, two (4.1%) respondents were 

undecided and 11 (22.9%) respondents disagreed the statement. From this it indicate 

that some respondents had little knowledge about inclusive education because the 

majority of them have not attended to the special needs education.  Also, one among 

the respondents  in school E during the focus group discussion argued that:  

“….If teachers prepare their teaching activities by 

considering the learners with disabilities, such as using 

a variety of methods of teaching - activity based 

method,  preparing teaching aids according to the 

learner‟s needs, the physically impaired  pupils in the 

class will understand the lesson taught, but we the 

teachers in inclusive schools should take care of like 

what we do to normal learners. They are our children; 

let us respect them as responsible members of the 

future society. If the situation is like that, the 

achievement of the learners with disabilities will be 

improved…..” (Interview school E, March, 2015). 

 

 

From the findings of this section, it is observed that, some teachers who teach in  

inclusive classrooms have got little knowledge of treating these disabled pupils 

especially PIPSP. As a result, learner with physically impaired get poor services in 

teaching and learning processes. Due to presence of this poor services also it leads 
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the performance to be poor. Some of teachers who are not attended to special needs 

perceive negatively all the PIPSP due to having little knowledge concerning 

inclusive education, while those who have attended special needs education perceive 

positively all the PIPSP. 

 

4.2.2 Difficulties that the Physically Impaired Primary School Pupils face within 

Inclusive Education. 

 This section presents the perception of the teachers on the difficulties that the PIPSP 

face within inclusive education. Findings presented here based on data collected 

through personal interviews, FGD, and researcher observation. The findings revealed 

that, the physically impaired primary school pupils faced the following difficulties: 

inadequate trained special needs teachers, insufficiency teaching and learning 

materials, inconducive learning environment, large class size, transport and school 

infrastructures.   

4.2.2.1 Inadequate of Teaching and Learning Materials 

Through Personal interview and FGD with teachers, it was revealed that, 

insufficiency of teaching and learning materials is among the difficulties encountered 

by PIPSP in inclusive classrooms. The respondents showed that 60% of teaching and 

learning materials were not available in the school where the physically impaired 

pupils were learning. For example: classroom tools which helped them to facilitate 

their learning. During the focus group discussion, one of the teachers who teach the 

inclusive classes from school A blamed that: 

“…our school is one among of the schools which 

conduct the inclusive education, but there is no  

teaching and learning materials  for disabled pupils. 

This condition leads us to teach them without using 

teaching aids related to their problems; as a result poor 

performance occurres…..”(FGD of school A, February. 

2015). 
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4.2.2.2 Financial Difficulties 

Through personal interviews it was found that, lack of financial services to support 

learners with disabilities in inclusive schools negatively affected achievement of the 

learners. Teachers argued that learners with disabilities were not included in the 

primary education development budget. That means, they could not get financial 

support through development grants as it was earmarked only for normal learners. 

This contributed to the lack of motivation to learn. For example, one teacher from 

school C during the interview argues that:  

“…The government has not provided additional 

financial services to inclusive schools to enable  

learners with disabilities to buy teaching and learning 

materials and other supportive devices for better 

academic achievement, many school which are 

implementing inclusive education are facing a lot of 

problems concerning the teaching and learning 

materials……”(Interviewee school C, March, 2015). 

 

4.2.2.3 Inconducive Learning Environment 

From the researcher‟s observation and FGD with teachers, the findings affirmed that, 

poor learning environment and other necessary services such as library, health and 

other related to teaching and learning affect the good achievement of learners with 

disabilities in inclusive schools. The researcher observed the school environment of 

learners with disabilities. Classes, steps, toilets and path ways are not friendly for the 

physically impaired pupils. Presence of poor infrastructures, which impact negatively 

the SLPI within the context of inclusive education model, led many obstacles to the 

physically impaired primary school pupils because many buildings and schools are 

not accessible to wheelchair users. Classrooms are not equipped with group system 

teaching aids to facilitate teaching and learning of LPI. 

One of the teachers during focus group discussion from school B blamed that: 
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“……there is no barrier-free access into classrooms, 

toilets, library, playing fields, pathways and other 

services at the schools for learners with disabilities, 

their academic and social interactions with others are 

being poor, this condition decreases academic 

performance……”(FGD of school B, February, 2015). 

 

 

Eventually, the observations made in the sampled schools revealed that in some of 

the schools the environment was not conducive.  

 

4.2.2.4 Large Class Sizes 

From the focus group discussion, personal interview and researcher‟s observation 

revealed that, many schools which conduct  inclusive education face a problem of 

fewer classes, as a result the large number of pupils learn in one class. Teachers who 

teach in these classes cannot afford to serve these disabled pupils because of large 

number of pupils in the classroom. 

During focus group discussion, one of the teachers from School C revealed that: 

“…..the physically impaired primary school pupils are 

included together with non-disable pupils in one class, 

but no rooms of helping these disabled pupils because 

there are a large number of pupils in one class. This 

condition leads to disabled pupils to be in a hard 

condition…..”(FGD of school C, March, 2015). 

 

 

Another teacher from the same school C during interviews blamed that:  

 

“……the physically impaired primary school pupils 

are not getting good services in inclusive classrooms 

due to the presence of large number of pupils in the 

classroom which caused by few classes…”(Interviewee 

school C, March, 2015). 
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4.2.2.5 Transport Problems 

Through personal interview and focus group discussion with teachers, it was 

revealed that transport is the main challenge which faced the physically impaired 

primary school pupils in inclusive education. The researcher communicated with 

some  teachers who teach the physically impaired pupils in interviewing them in 

order to know their perception in terms of difficulties which faced the PIPSP in 

inclusive education. One of the teacher from school B who teach the physically 

impaired classrooms argued that: 

 “…. Some pupils are coming from the next area, 

which is far away from  our school, so it is difficult for 

them to go for breakfast and come back to school. 

What happens they just remain at school while others 

are breaking for breakfast. As a result they are tired 

during the teaching and learning process, this lead to 

perform poor……”(Interviewee school B, February, 

2015). 

 

Poor transport service can affect disabled pupils in their academic achievement. 

Transport services were categorized in terms of daily transport shuttling the learners 

between the school and their homes; and long-distance transport services, carrying 

the learners in boarding schools from their school to their village during holidays.   

The researcher observation found that, learners with disabilities were moving to 

school over 2 kilometres using their own mode of transport especially bicycles or 

wheelchair depending on the type of disability. It was found that teachers were very 

dissatisfied with the transport facilities used by learners with disabilities.  One  of the 

teachers who teaches the physically impaired classroom from School D during the 

focus group discussion had commented these: 

“….Transport services affect the physically impaired 

pupils, their parents‟ routines and academic 

achievement. For example if their relatives gets sick or 

when there is other family events, they miss classes                                                    

because no one would bring them to school and their 
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home is far away from the school; so, they cannot 

come alone…” (FGD of school D, February, 2015). 

 

 

 

4.2.2.6 School Infrastructures 

Through the researcher observation, focus group discussion and personal interviews 

it was found that many primary schools which conduct inclusive education have poor 

infrastructures for physically impaired pupils.  Classroom buildings, toilets, school 

path ways, desks and general school environments are not friendly for the physically 

impaired pupils during the learning and teaching process. The physically impaired 

pupils were not considered during the school building.  This condition has lead the 

physically impaired pupils to perform poor. One of the teachers from school E during 

the interview provoked that, 

“…The building school classrooms are not friendly to 

the physically impaired pupils, because there is no 

pathway of physically impaired wheelchairs and 

classrooms which related to their condition. This led to 

affect the academic performance of physically 

impaired pupils…..” (Interviewee school E, March, 

2015). 

 

 

 

4.2.2.7 Inadequate Trained Special Needs Teachers 

Through the focus group discussion, personal interview, researcher‟s observation and 

documentary reviews. It was found that, many schools which special needs education 

teachers who get one year course. The majority of teachers in these schools had 

attended only one week seminar which was not enough compared by the needs of the 

physically impaired primary school pupils. The reviewed documentary from the six 

selected schools showed that, in school A the total number of teachers were 57 but 

only 1 teacher had one year course of special needs education and the 50 teachers 
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had one week seminar of inclusive education which was not enough to serve the 

physically impaired primary school pupils. Seven teachers in this school had no 

knowledge about inclusive education. Therefore they knew nothing about inclusive 

education.  

In school B, the total number of teachers was 48 only 3 teachers had one year course 

certificate, 37 teachers had one week seminar and 8 teachers had attended nothing. In 

school C the total number of teacher was 62, where by only 2 teachers had attended 

one year course and 51 teachers had attended one week seminar while 9 teachers had 

not attended any seminar concerning special needs education.                                                                                                                 

School D had 65 teachers, whereby only 1 teacher had attended one year course and 

58 had attended one week seminar and 6 teachers had not attended anything.  

In school E the total number of teachers was 45, no one had one year course but only 

40 teachers had attended one week seminar and 5 teachers had not attended anything. 

In school F had 53 teachers, no one had attended one year course; there were only 47 

teachers who had one week seminar and 6 teachers had not participated anywhere for 

special needs education. 

These findings indicate that, the majority of teachers who teach in these six selected 

and other schools had no knowledge concerning   inclusive education. As a result all 

physically impaired pupils who learn in these schools cannot get good services from 

their teachers, because the teachers have no knowledge about inclusive education. 

The table 4.4 below shows the total number of teachers in the six selected schools 

with their professionals. With regard to shortage of trained special needs teachers of 

the respondents from school F during the interviews, commented that: 
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“…the government through the Ministry of Education 

and Vocational Training is not recognizing those 

teachers who have the special need education for the 

level of certificate; this demotivates other teachers to 

go to the colleges to specialize this professional 

course…..”(Interviewee school F, March, 2015). 

 

 

 

Table 2.4: Documentary Reviews of Teachers Professional 

Name of 

school 

Total no. of 

teachers 

Certificate of special need                                               

one  year   course 

One week  Non-

special Seminar      

teachers  

       A 57 1 50         7 

       B 48 3 37         8 

       C 62 2 51         9 

       D 65 1 58         6 

       E 45 0 40         5 

       F 53 0 47         6 

Total 330 7 283        41 

Source: Field data (2015) 

4.2.3 Measures for Improving Education Provision to Physically Impaired 

Primary School Pupils within Inclusive Education 

This section presents the perceptions of teachers on the improving provision of 

education to physically impaired primary school pupils. The findings presented here 

based on data that were collected through personal interviews, FGD, questionnaires 

and researcher observation. The findings revealed that, the teachers who teach in 

inclusive classrooms proposed many suggestions in order to improve provision of 

education to physically impaired pupils. Some of these are: teacher‟s motivation and 

training, conducive learning environment, conducting remedial classes, parent‟s 

involvement and community awareness/support and availability teaching and 

learning materials.    
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4.2.3.1 Teachers’ Motivation and Training 

Through personal interviews and FGD with the teachers, it was insisted that,   

motivation and training of teachers as indispensable in improving the 

performance of the learners with disabilities in inclusive schools. 

One of teachers from School C during the interview proposed that:  

“…Because of limited number of teachers and large 

number of learners in the classroom, we are forced to 

teach inclusive classrooms with a lot of learners. 

Normally, we fail to help each learner in the specified 

period of time. We suggest that the number of trained 

teachers should be increased. Training especially in-

service training is also a motivation for teachers….” 

(Interviewee school C, March, 2015). 

 

Similarly, during the focused group discussion with the teachers one of the teachers 

from School D commented that: 

“…the concerned authority should increase the number 

of teachers and motivate them through in-service 

training, this will help to get more special needs 

teachers who will teach disabled pupils and lead to 

improve the academic performance of disabled 

pupils….” (FGD of school D, February, 2015). 

 

Likewise, the other interviewed teachers also suggested that, the academic 

achievement of physically impaired primary school pupils will be improved when 

the teachers are provided with in-service training and the number of teachers with 

special needs education is increased in their schools. Eventually, one of the 

interviewed teacher suggested a workable solution:  

“….The number of qualified teachers for special needs 

education is a national challenge; but those teachers in 

inclusive schools when fulfill their responsibilities 

effectively using experiences they have got in teaching 

profession, obviously the physically impaired primary 

school pupil‟s achievement will be 

improved…”(Interviewee school  A, February, 2015). 
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This observation indicates that achievement of the learners with disabilities can be 

improved by increasing the number of qualified teachers and providing teachers with 

in-service training.  

4.2.3.2 Conducive Learning Environment 

Through the researcher observation, personal interviews and FGD with the teachers, 

it was found that all the teachers who were interviewed suggested that, their school 

classrooms should have large classes to allow spacing; should contain relevant 

teaching and learning materials according to the needs of individual learners; sports 

fields which are free from obstacles; and access of food. During interviews one of the 

teachers from school A  who teaches the physically impaired primary school pupils 

blamed that: 

 

“..So the school should provide at least porridge for the 

disabled pupils in order to help them since they coming 

far away  from the school  and it is difficult for them to 

go for breakfast and come back to school.  This it will  

make the learning environment to be attractive for 

disabled pupils…..”(Interviewee school A, February, 

2015). 

 

One of the teacher during focus group discussion suggested that, the  presence of 

good classrooms, toilets, library, playing fields, pathways and other services to 

learners with disabilities, will easy  the academic and social interactions, hence 

improving their academic achievement. 

Eventually, the observations made in the sampled schools revealed that, in some of 

the schools the environment was not conducive. It is obvious that for effective 

achievement of learners with disabilities, the physical environment of the school 

should be convenient. Schools are important socializing locations which shape the 
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future social, moral, intellectual, physical and emotional development of the learners. 

Therefore, the schools should have conducive environment to learners with 

disabilities for high academic achievement. 

4.2.3.3 Conducting Remedial Classes 

From the focus group discussion with the teachers and personal interview it was 

revealed that conducting remedial classes is one of the useful ways for academic 

achievement. The physically impaired primary school pupils are getting nothing in 

inclusive classroom due to presence of large number of pupils in the classroom. The 

teachers could not serve the disabled pupils because of large responsibilities which 

are conducted in the inclusive classrooms. During focus group discussion, one of the 

teachers from School B suggested: 

“….Teachers help the learners with disabilities, by 

preparing to teach extra classes for them; they have 

problems to learn as fast as normal learners. It will be 

helpless if they attend schooling and harvest nothing. 

Learners with disabilities should be provided with 

extra classes so that they could be helped to achieve 

more…..” (FGD of school B, February, 2015). 

 

 

In addition, teachers recommended the use of remedial classes. One teacher from 

School D during the discussion complained that, 

“….Handling these inclusive classes is not a joke; you 

have to spend much of your time to make those slow 

learners understand what you are teaching. Even 

though we have a lot of classes to attend, a lot of things 

to do, let us find extra time to help those learners, 

because we are the ones responsible for their 

schooling. Even twenty minutes per day even 

formulating some permanent group discussions by 

including us with learners without 

disabilities….”(interview of school D, February, 2015). 
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4.2.3.4 Parents’ Involvement and Community Awareness/Support 

Through focus group discussion with the teachers and personal interview, it was 

found that Parents‟ involvement, community awareness and teachers‟ co-operation is 

necessary for academic achievement of learners with disabilities. This research has 

revealed differences in the perceptions of teachers. During the focused group 

discussion, the teachers suggested that, learners with disabilities should be respected 

and trusted by all people including peer groups, teachers, community members and 

local government authorities. No stigmatization should be encouraged.  

One  teacher from School D had the following to  suggestion: 

“…..Other teachers regard the child with physical 

impairment as if he is not a human being. Whenever he 

makes mistakes, some teachers, and even his peers 

complain “look at that child cannot do anything.” So, 

for improving their learning, first of all, teachers, 

peers, and the community members in general should 

regard them as human beings.”(FGD of school D, 

February, 2015 ). 

 

4.2.3.5 Teaching and Learning Materials 

Through the researcher observation, focus group discussion with the teachers and 

personal interview, It was suggested that, it is very essential to use teaching and 

learning materials during the teaching in the classroom, not only for the physically 

impaired but even for those who are not physically impaired. Both groups are needed 

to learn by using teaching aids. This is helpful on both side for the teacher and for the 

learners. In terms of teacher helped to reduce more talking concerning the concept or 

topic while in term of pupils it helps them to learn the topic or concept easily and 

make long term memory for the learners.  

When one teacher from school E when asked to suggest the steps to be taken to 

improve the academic achievement of the learners with disabilities he suggested that: 
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“….If teachers prepare their teaching activities 

considering the learners with disabilities, such as 

using a variety of methods of teaching - activity based 

method, preparing teaching aids according to the 

learner need, the physically impaired pupils in the 

class will understand the lesson taught, but we, the 

teachers in inclusive schools should take care of them 

like what we do to normal learners. They are our 

children; let us respect them as responsible members 

of the future society. If the situation is like that, the 

achievement of the learners with disabilities will be 

improved…..”(Interviewee school E, March, 2015). 

 

All special needs teachers suggested the provision of aids and other materials in 

order to improve inclusive education.  Fifty percent of special need teachers 

however, suggested the government to improve the school environment and provide 

seminars to normal or non-special teachers. 

Furthermore, it was found that ensuring availability of teaching and learning 

materials was another factor that would make inclusive schools favorable place for 

learning. During the interview session, the teacher from School F suggested: 

“…….You know this inclusive education is operated 

theoretically. As you see we have almost all categories 

of disabilities but I don‟t have teaching and learning 

resources to meet the needs of any category of the 

disabilities that we have. Therefore for effective 

learning among the learners with disabilities provision 

of teaching and resources is crucial…”(Interviewee 

school F, March, 2015). 

 

 

The remarks and findings were consistent with other studies which revealed that 

most regular primary schools had inadequate teaching and learning facilities 

especially for learners with disabilities (Kisanji 1995; Mmbaga, 2002). 
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4.3 Summary of the Chapter 

This chapter has dealt with the presentation and analysis of the data collection from 

the field. It begins by presenting and analysing demographic characteristics of the 

respondents, and then the findings data obtained from research question one, two and 

three together with the direct quotations from the respondents. The following chapter 

deals with the discussions of the study findings in relation to the findings from other 

studies or literature reviews.   
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CHAPTER FIVE 

DISCUSSION OF RESEARCH FINDINGS 

5.0 Introduction 

The purpose of this chapter is to discuss the findings of the study as presented on 

chapter four. The discussion is in –line with the research objectives and research 

questions as depicted on the previous chapter.  

5.1 Perception of the Teachers on the Capabilities of Physically Impaired 

Primary School within Inclusive Education 

The findings of the study demonstrated that the majority of teachers had positive 

perception of the capabilities of PIPSP in different academic activities in inclusive 

classrooms. 

Through the focus group discussion with various teachers from the six selected 

schools, personal interviews and researcher‟s observations during  data collection, 

the findings show that many teachers who had  not attended to the special need 

education have a little knowledge concerning to the inclusive education. This led 

these teachers to perceive negatively all the physically impaired primary school 

pupils within inclusive education while those who had attended training of special 

needs education perceived positively. These findings are in line with the  study of  

Kimathi (2010) who found that, many teachers perceived positively all the physically 

impairment pupils in inclusive learning. Also, the findings revealed that there were 

some teachers who perceived the PIPSP negatively. Also the findings of this study 

show that, the physically impaired primary school pupils can learn any subjects like 

other non physically impaired pupils because their brain capacity are equally like 

others. The different remain in the physically appearance. These findings were 
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inconformity with the study of Wahid and Ishfaq (2000) who observed that teachers 

believed that children with physical impairment with appropriate training could 

develop their reading, writing, mathematical, social and vocational skills like other 

children. 

In additional, the findings of this study expressed that, the PIPSP can participate well 

in inclusive classroom together with their fellow able pupils. These findings are 

supported by the study of Nawaz and Saeed (1999) who found that teachers were 

willing to include children who had physical impairment in their schools in normal 

classes if resource teachers were available for support. Moreover, teachers were often 

reluctant to teach inclusive classes by pointing at their lack of knowledge and 

experience in teaching learners with disabilities and demanded additional training. 

Moreover, the findings of this study revealed that the physically impaired primary 

school pupils can perform and integrate well with their fellow pupils who have no 

problem of physically impaired. If the government will prepare the special need 

education teachers in the schools many physically impaired primary school pupils 

will learn in the good condition. These findings parallel with the study of Stough 

(2003) who revealed that “when physically impaired pupils are positively integrated 

into school life, they are more likely to maintain a high level of commitment to 

perform well” but if there are negatively integrated the performance are more likely 

to be poor. These findings are also supported with the study of Walker (2006) who 

found that in some societies physically disabilities were perceived as being caused by 

sin, evil influences and supernatural forces. In the final analysis the social effects of 

the physically disability are attached to the individuals that is the perception 



64 
 

determines to a greater extent the kind of treatment to be given to the physically 

disabled individuals. 

5.2  Difficulties that the Physically Impaired Primary School Pupils face within 

Inclusive Education. 

 This section is discusses the perceptions of the teachers on the difficulties that the 

physically impaired primary school pupils face within inclusive education. The 

discussion presenting here is based on the data presented on chapter four and 

literature reviews. The physically impaired primary school pupils within inclusive 

education have been found to be facing many difficulties during the process of 

teaching and learning. Among of them are as follows; 

5.2.1 Inadequate of Teaching and Learning Materials 

The findings of this study revealed that, there was inadequate of teaching and 

learning materials. This difficulty faced the physically impaired primary school 

pupils in the process of teaching and learning. The data collected by the researcher 

show that, many teachers who teach in the inclusive classrooms have no knowledge 

about the inclusive education. Therefore, they didn‟t know even how to create the 

teaching and learning materials which will help them to simplify their teaching 

process to the PIPSP accordingly. This point commented by the Xitlhabana (2008) 

who revealed that, insufficient resources, impact negatively on the governance of 

schools having learners with PI within the context of inclusive education model. 

Classrooms are not equipped with aids to facilitate teaching and learning of pupils 

with physical impairment. Also, other remarks and findings were consistent with 

other studies like that of Kisanji 1995 and Mmbaga, (2002) who revealed that, most 

regular primary schools had inadequate teaching and learning facilities especially for 
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learners with physical impaired. Also, these findings are in line with the study  of 

Kwame, (2009) who commented that, the vocational education faces multiple 

problems such as financing, unavailability of up-to-date tools and materials and 

unsuitable syllabi and teaching/learning materials. 

5.2.2 Inconducive Environment of Learning 

The findings of the study demonstrated that, many schools have no good friendly 

environment for learning the PIPSP this lead them to perform poorly.. The 

government should engage in preparing the good environment for the physically 

impaired primary school pupils. This will help them to learn in good condition. This 

statement supported by the Lilian Mariga et al (2014) who argue that, the 

government is committed to education for all but faces many infrastructural 

difficulties in achieving this target by 2015, including an acute shortage of 

classrooms, inadequate and poorly Inclusive Education in trained teachers, large 

class sizes and high teacher: pupil ratios (officially 1:40 but extending to 1:80 in 

underserved areas), and inadequate teaching and learning materials as most 

expenditure goes to teacher salaries. International donors contribute around 70% of 

the education budget. Also these findings  supported with the study  by Sameshima‟s 

(1999) who expressed that, most of the physically impaired primary school pupils 

affected with many difficulties of  low quality of education for physically impaired 

primary school pupils, lack of awareness about physically impaired pupils by 

institutions of primary education, disability office coordinators, lack of knowledge 

about physically impaired pupils, difficulties with academic discourse because of 

poor literacy skills and the physically impaired primary school pupils inability to 

interact with able people. In addition she found that seventy-five percent of the 

participants reported some degree of difficulty in reading and writing skills.  
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5.2.3 Large Class Size 

The findings of this study revealed that, over size number of pupils in one class 

affected the good academic performance of PIPSP. The physically impaired primary 

school pupils need more time to learn various things with their special need teachers 

who will help them to improve the academic performance. These findings are 

supported with the study of Nawaz and Saeed (1999) who found that, teachers were 

willing to include children who had physically impairment in their schools in 

separate classes if resource teachers were available for support. Moreover, teachers 

were often reluctant to teach inclusive classes by pointing at their lack of knowledge 

and experience in teaching learners with disabilities and demanded additional 

training.  The study suggested that government support for training, financial 

incentives and provisions for inclusion in the educational policy are enabling factors 

for effective teaching of learners with disabilities in inclusive schools. 

5.2.4 Transport and Infrastructures 

The findings of this study recognized that, many physically impaired primary school 

pupils faced by this problem of transport because most of them were came from the 

poor economic families. This statement is supported by Danda (2009) who found 

that, lack of support services, such as transport, led to poor academic achievement, 

poor attendance and drop-out among learners with physical impairment in primary 

schools. Thus, transportation is a very important service for learners with disabilities 

in inclusive schools as it ensures safety, good attendance and the health of the 

learners. These findings are related to the same study findings by Mitchell (2008) 

who revealed that, unsuitable infrastructure and transportation contributed to 

hindering schools from practicing effective inclusive education.  
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Therefore, in order to avoid this problems to affect the physically impaired primary 

school pupils, the government should prepare good transport for the physically 

impaired pupils and building good infrastructures for all school which are 

implementing the inclusive education. These findings concur with the study of Singal 

(2008) who expressed that, many buildings and schools are not accessible to 

wheelchair users. Classrooms are not equipped with group system teaching aids to 

facilitate teaching and learning of LPI. 

 

Also, the findings of this study recognized that, there was the financial difficulty in 

many primary schools where by the physically impaired pupils learned. These 

findings were supported with the study of Pick-Bowes (2003) who emphasized the 

importance of financial services and achievement of the learners with physical 

disabilities. He suggested that funds were required for assistive devices, 

modifications to the physical structure, and reorganization of classrooms. These 

changes would practically create a positive impact on all learners, including those 

with disabilities. 

5.2.5 Inadequate Trained Special Need Education Teachers 

The findings shown that many schools which conducting this inclusive education 

faced by the problem of special need teachers who can teach the disable pupils. The 

result all the disabled pupils who presences in these schools were not treated well 

because no one can serve them. This statement supported by Lilian Mariga et al 

(2014) who argues that, Special education assumes that there is a separate group of 

children who have ‟special educational needs‟ and are often called „special needs 

children‟. This assumption is not valid because any child can experience difficulty in 

learning. Many disabled children have no problem with learning, only in access to 



68 
 

suitable teaching and learning opportunities, yet they are still labeled „special needs‟ 

children. Most children want to learn when given the appropriate environment and 

encouragement. It is now clear that children with severe intellectual impairments can 

also learn very well in certain areas or at certain stages of their life, if their needs are 

recognized and if the right teaching methods are used together with the special need 

teachers who can teach them by rules and regulations of PIPSP. Also, these findings 

linked together with the study findings of  Eleweke & Rodda, (2002) who  found out 

that, inadequate provision of specialized training and resources to equip teachers in 

handling children with special education needs in ordinary classes, economic factors 

such as poverty and unemployment of some children‟s parents contribute great to 

many pupils dropping out of school because most of them they didn‟t afford the cost 

of buying various facilities of their children such as wheel chairs and other services 

like paying the cost of extra learning  time  of the PIPSP. 

5.3 Measures for Improving Education Provision to Physically Impaired 

Primary School Pupils within Inclusive Education 

This section discusses the perception of the teachers of improving provision of 

education to physically impaired primary school pupils within inclusive education. 

The discussion presented here is based on the findings on chapter four and together 

with other researchers in term of improving education provision to the physically 

impaired primary school pupils. 

5.3.1 Teacher’s Motivation and Training 

The findings of this study which were collected to the respondents by using various 

ways such as personal interviews, focus group discussion and researcher‟s 

observation,  reported that, teacher‟s motivation and training is an essential thing to 
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improve the academic performance.  The presence of teacher‟s motivation and 

training about  special need education helps to improve the physically impaired 

academic performance because those who get special needs education will know how 

to serve the disabled pupils.  These finding concur with the study by the Nziga 

(2010) who acknowledged that, the main influences that would improve academic 

achievement of the learners with disabilities in primary schools were physical and 

pedagogical inputs, pedagogical practices, school organization and the trained 

teachers about special need education. Also these findings are in line with the study 

of Nawaz and Saeed (1999) who suggested that, government support for training, 

financial incentives and provisions for inclusion in the educational policy are 

enabling factors for effective teaching of learners with disabilities in inclusive 

schools. 

A similar suggestion was made of Pembe (2008) that teacher training helped teachers 

to be equipped with the necessary knowledge and skills for teaching learners with 

disabilities in inclusive schools. The suggestion is also supported of Pick-Bowes 

(2003) who asserted that training of regular teachers is essential if inclusion is to be 

successful. 

5.3.2 Conducive Learning Environment 

The findings of this study revealed that, the presence of conducive learning 

environment lead to positive improvement for the physically impaired primary 

school pupils. These findings linked together with the study findings of Senkondo 

(2010) found that success and failure of the schools could be assessed by the 

academic achievement of the learners.    
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These findings are in great harmony with the findings of Nziga (2010) who in her 

study emphasized that in order to improve academic achievement of the learners with 

disabilities in primary schools, physical and pedagogical inputs, pedagogical 

practices, school organization of learning and climate variables are the main 

influences. Moreover, studies on inclusive education programmed about classroom 

practices, teaching styles, curriculum and assessment have been carried out by 

various researchers. The findings of all these studies have confirmed the importance 

of factors of effective organization of learning such as teacher subject knowledge, 

challenging learning tasks, friendly teacher-learner interaction, the use of appropriate 

methods of teaching and the use of teaching aids according based on the needs of the 

individual learners . The presence of these factors create a good conducive 

environment of learning as a result the disabled pupils will perform well (Dash 2007; 

Senkondo 2010; Nzima, 2010; Mvanda 2011; Wilson 2011). 

5.3.3 Teaching and Learning Materials 

The findings of this study through data collected from the various respondents 

revealed that in order to improve academic achievement of the learners with 

physically impaired in inclusive schools there is need for the effective organization 

of learning processes such as the use of appropriate instructional materials and 

planning the teaching strategies and assessment in such a way that there is integration 

and linkage flowing from the beginning to the end of the lesson. Improvement in 

curriculum, teaching and learning methods, teaching and learning material and 

teacher training have become key concerns. Hence teachers are the key elements of 

school and school climate which influenced learner‟s academic achievement. These 

findings are linked with the study findings of Smith (1980) and Good (1981 ) as cited 

in Dash (2007) who indicates that, in addition to school and classroom environment, 
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the teacher‟s organization of learning also influences learner‟s academic achievement 

positively. 

5.3.4 Curriculum Integration 

The findings of this study recommended that training of student-teachers in inclusive 

education in the teacher training colleges can also help to overcome the problem of 

exclusion of children with disabilities. Also, this suggestion was provided by 

teachers during interviews sessions. It was recommended that training of teachers in 

colleges of education on issues related to inclusive education and learners with 

disabilities should be intensified like other cross cutting issues, such as diseases, 

gender issues, environment issues and child labour. These findings are supported 

with the study findings which proceedings of UNESCO (2006) which observed that, 

it will be cost-effective to train student-teachers in colleges, rather than organizing 

in-service training after they have graduated. In addition to that, other findings which 

relate to this was  the study findings of Yessaya (2011) who argued that, there were 

some inclusive education aspects in teacher education syllabi. Some of the objectives 

and sub topics on inclusive education in the current 2009 syllabus reflect the policy 

aspects on inclusive education. However, the content on inclusive education in the 

syllabus is not enough to provide student-teachers with related skills and knowledge. 

Therefore, more time should be allocated to courses related to inclusive education in 

the curriculum, and inclusive education should be a crosscutting issue mentioned in 

all courses in teacher training colleges. 

5.3.5 Parent’s Involvement and Community Awareness 

The findings of this study under this aspect recommended that parent groups and 

organizations dealing with disabilities should be involved in the education process at 
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all levels. Integrated education and community-based programmed should be seen as 

complementary approaches in providing cost-e!ective education and training for 

persons with disabilities. National community-based programmes should encourage 

communities to use and develop their resources to provide local education to persons 

with disabilities”. Similar suggestions were provided of Said (2010) who proposed 

that, government and non- governmental organizations should sensitize the 

community and parents to drop their negative perception towards learners with 

disabilities. The whole community, including adults, peer groups and parents, should 

be taught to respect disabled persons as gifted human beings like them. Also, these 

findings corresponds with the  study  of Yosia (2005) who revealed that, parents and 

guardians perceived learners with disabilities as a burden and bad luck to the family 

and society at large. Sometimes they made fun of their appearance and were beaten 

by their peers. Such uncomfortable situations made it difficult for them to 

concentrate on learning. Hence, in order for learners with disabilities to learn happily 

and comfortably, they need support from parents, peers and the community around 

them. 

Based on the analysis and the observations, it can be concluded that there is positive 

relation between organization of learning processes and academic achievement of the 

learners with disabilities in inclusive schools. The findings of the present study 

affirm the assumption that academic achievement is a product of various factors 

namely organization of learning processes, qualification of teachers, supportive 

services, practices of different extensional activities and school backgrounds. This is 

in correlation with many studies which reported that organization of learning 

processes   will improve the academic performance of physical impairment.     

Teacher‟s role and teaching experience were effective factors in improving academic 
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achievement of the learners with disabilities in inclusive schools. This implies that 

effective organization of learning processes will ensure academic achievement of the 

learners with disabilities. (Panda 2003, Al-Khaateeb, 2004, Dash, 2007 & Senkondo, 

2010).   

5.3.6 Conducting Remedial Classes 

The findings of this study recommended that, extra time of helping the physically 

impaired primary school pupils is essential for physically impaired primary school 

pupils in inclusive education. These observations reflected the study of Senkondo 

(2010) who suggested that, remedial teaching should be provided to motivate and 

help learners with disabilities to have higher expectations, good self-esteem and 

remove prejudices between them. Apart from remedial classes, teachers, together 

with the school administration, should arrange regular parental meetings to discuss 

on the ways to help these learners. 

5.3.7 Transport and Infrastructure 

The findings of this study from focus group discussion with various respondents 

during the data collection was blamed that, transport of physically impaired pupils 

from home to school is very essential  because this  helps them to attend to school 

easily. Also the infrastructure facilities such as buildings, library, toilet, hostel, 

playground, the presence of expert teachers, availability of teaching and learning 

materials and community awareness are of importance in improving the teaching and 

learning environment and the quality of inclusive schools and the academic 

achievement of learners (Senkondo 2009; Nzima 2010; Nziga 2010; Yesaya 2011). 

Moreover, stakeholders in education should help in providing funds, infrastructure, 

suitable teaching and learning materials and tools. There should be a vigorous public 
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education through the mass media aimed at eliminating all forms of negative 

attitudes, beliefs, superstitions and discriminations that hinder the employment 

chances of the physically impaired after leaving their schools‟ environment (Kwame 

2009). These findings supported with the study findings of a voluntary organization, 

Save the Children (2002), argues that, schools should provide ease of access so that 

all the learners, regardless of their abilities to move independently around the school 

environment without obstructions. The environment should provide learners with 

disabilities barrier-free access into offices, classrooms, library, playing fields, 

pathways and other services at the schools. When the services are barrier-free, it 

becomes easy for learners with disabilities to interact with others academically and 

socially. 

It is obvious that for effective achievement of learners with disabilities the physical 

environment of the school should be convenient. Schools are important socializing 

locations which shape the future social, moral, intellectual, physical and emotional 

development of the learners. Therefore, the schools should be environmental 

conducive to learners with disabilities for high academic achievement. 

5.4 The Implication of the Findings to the Current Education System in 

Zanzibar 

It is obvious from the findings of the study that better teachers‟ education level of 

special need teachers, healthy teacher-learner interaction and effective teaching 

activity result in high academic achievement of learners with disabilities. Schools 

with moderate or lower level of learner achievement need attention of the 

educational authorities. They should make periodic visits to such schools and inspect 

the classroom-teaching and interact with the head-teacher on ways to improve the 

performance of the teachers. Head teachers should persuade the teachers to adopt the 
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learner-centred methods of teaching, impress upon the teachers to assign regular 

homework and classroom assignment to the learners and provide feedback for 

improving their academic achievement.  

Moreover, educational authorities should identify the learning materials/aids not 

available in the schools and provisions for their availability and allocate funds to 

sustain supportive teaching and unique services. At the same time, pre-service and 

in-service training of teachers, teacher educators and experts should lay emphasis on 

the development of teachers‟ special needs, improvement of teacher-learner 

interactions and teaching activities. 

5.5 Summary of the Chapter 

This chapter has presented the discussions of the study findings in relation to the 

findings from other studies or literature reviews.  It has observed the various related  

researchers who discussed the same issues concerning the perceptions of teachers on 

the physically impaired primary school pupils within inclusive education, by looking 

the capabilities, difficulties faced and improving provision of education to physically 

impaired pupils. The following chapter deals with the summary, conclusion and 

recommendations of the study. 
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CHAPTER SIX 

SUMMARY, CONCLUSION AND RECOMMENDATIONS OF THE STUDY 

6.0 Introduction 

This chapter presents the summary, conclusions and recommendations.  The study 

aimed at assessing the perception of teachers on the physically impaired primary 

school pupils within inclusive education. 

6.1 Summary of the Study 

This study focused on three research objectives which are; to investigate the 

perceptions of the teachers of the capabilities of the physically impaired primary 

school pupils within inclusive education, to examine the difficulties that the 

physically impaired primary school pupils face within inclusive education and to 

explore the measures for improving education provision to the physically impaired 

primary school pupils within inclusive education.  

The study was conducted at Magharibi District, Zanzibar in the six selected 

government primary schools where the physically impaired primary school pupils 

were found. The main participants of the study were the primary school teachers 

from selected government primary schools of Magharibi district. Socio 

constructivism theory was the best theory which used in this study because it 

concerned with the construction of various ideas, attitudes and perception of the 

phenomena. The main tools used to collect data were observation, interviews, Focus 

Group Discussion and documentary review. The qualitative research approach was 

used in analyzing the collected data. Phenomenological design was employed in this 

study since it provides a deep understanding of the phenomena. 
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The main issues which emerged throughout of this study were as follows; The study 

has shown that many teachers who have not attended to special needs education have 

little knowledge concerning inclusive education. Therefore this lead these teachers to 

perceive negatively all the physically impaired primary school pupils within 

inclusive education while those who got training of special need education perceive 

PIPSP positively. 

Also, the study revealed that, Inadequate trained special need teachers in special need 

pupils‟ classrooms with physically impaired pupils, shortage of books and other 

teaching and learning materials, Inconducive learning environment, large class size, 

transport and school infrastructure are the main difficulties which faced by the PIPSP 

within inclusive education. These difficulties led to contribute poor academic 

performance of PIPSP in particular.  

Finally, the findings of the study revealed that, teacher‟s motivation and training, 

conducive learning environment, conducting remedial classes, parent‟s involvement 

and community awareness/support and teaching and learning materials are the main 

solution of reducing difficulties which faced PIPSP within inclusive education. 

6.2 Conclusion 

Basing on the findings presented on chapter four, this study draws the following 

conclusions: many teachers who have not attended to the special needs education 

have a little knowledge concerning inclusive education. Therefore, this lead these 

teachers to perceive negatively all the physically impaired primary school pupils 

within inclusive education while those who got training of special need education 

perceive PIPSP positively. 
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Similarly, Inadequate trained special needs teachers in special need pupils‟ 

classrooms with physically impaired pupils, shortage of books and other teaching 

and learning materials, inconducive learning environment, large class size, transport 

and school infrastructure are the main difficulties which faced by the PIPSP within 

inclusive education.  These difficulties led to contribute to poor academic 

performance of PIPSP in particular.  

Lastly, teacher‟s motivation and training, conducive learning environment, 

conducting remedial classes, parent‟s involvement and community 

awareness/support and teaching and learning materials are the main solution of 

reducing difficulties which faced PIPSP within inclusive education.  

Generally, teacher‟s motivation and training is the immediately measures which 

needed to be taken in order to improve provision and to reduce the difficulties which 

physically impaired primary school face in inclusive education. 

6.3 Recommendations of the study 

The following are recommendations derived from the findings and conclusions of the 

study. 

6.3.1 Recommendation for Actions 

This study recommends that, the government of Zanzibar through Ministry of 

Educational and Vocational Training, all education stakeholders such as parents, 

teachers and Non- governmental organizations (NGO) and private school owners to 

implement the policy of Education for All, as adopted at the Salamanca (Spain) 

World Conference on Special Needs Education (UNESCO, 1994). Also, to consider 

the policy shifts required to promote inclusive education, developing ways for 

schools to serve all children particularly those with special educational needs and 

provide children‟s right to attend their local schools. 
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Required inputs such as suitable classrooms infrastructures for PIPSP, teacher- pupil 

ratio for physically impaired classes  enough teaching and learning materials such as 

teaching aids and books should be provided in order to improve the educational 

needs for physically impaired pupils.  

School management in PIPSP inclusive classroom should use few specialized 

teachers to provide seminars to non-specialized teachers in order to enable them to 

help the PIPSP in the teaching and learning processes. Likewise, using specialized 

teachers, administrators should arrange seminars to teachers who teach the PIPSP 

once per month.  

Establishment of special education courses in the universities and colleges of 

education. It should support and fund in-service training to the existing teachers by 

organizing short-term courses, workshops, seminars and orientation programmes in 

inclusive and special needs education. 

6.4 Recommendations for Further Research 

This study concerned with perceptions of teachers on the physically impaired public 

primary school pupils within inclusive education. It is recommends  similar studies to 

be conducted in private primary schools and other levels of education such as 

secondary, colleges and Universities in different socio-cultural contexts so that the 

results that emerge would contribute to further knowledge in this area of  study.   

The current study was confined at Magharibi District involving only six public 

primary schools, so its results are limited to an extent that it cannot be generalized to 

the whole country. It thus recommends to  conduct similar studies in other districts so 

as to get generalized information applicable to the whole nation.  
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APPENDICES 

Appendix I: Introductory Note to Respondents 

I amOmari Msusa, a student at the University of Dodoma pursuing MA Education course 

conducting a study on the Perceptions of Teachers of the Physically Impaired Primary 

School Pupils within inclusive education in Magharibi district, Zanzibar.This study is a 

part of my course,kindly I request you to provide correct and appropriate responses without 

any biases to all questions asked.  

All responses that you provide, will be treated confidentially and will be used for research 

purpose only. Please bear in your mind that, no answer is regarded as right or wrong. Your 

cooperation determines the success of this study. 

Thanks, 

Your Sincerely, 

 

..................................................................... 

Msusa, Omari. 
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Appendix II: Interview Schedule for Teachers. 

Name of school………………………………………                          

District……………………………………………………. 

Work experience……………………………………..                            

Level of Education………………………………………….. 

Male/Female……………………………………………                          

Age…………………………………………………………. 

Special Need Teacher……………………………………                        

Non-Special Need Teacher……………………………… 

1. What teaching methods do you use in the classrooms of inclusive? 

2. How do you assist the physically impaired pupils during the teaching and 

learning process in inclusive classroom?  

3. Is there enough teaching and learning materials for pupils with physically 

impairment in inclusive classrooms? 

4. What are your perceptions of the capabilities of physically impaired primary 

school pupils within inclusive education? 

5. What are your perceptions of the difficulties that the physically impaired 

primary school pupils face during the learning and teaching process in 

inclusive classroom? 

6. What are your perceptions on improving education provision to the 

physically impaired primary school pupils within inclusive education? 

Thank you for your co-operation 
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Appendix III: Questionnaires Schedule for Teachers. 

Name of school……………………………………                               

District……………………………………………………. 

Work experience……………………………………..                            

Level of Education………………………………………….. 

Male/Female……………………………………………                           

Age…………………………………………………………. 

Special Need Teacher………………………………….                          

Non- Special Need Teacher………………………. 

Statements 

  

Agree Undecided Disagree 

F % F % F % 

1. Physically impaired primary school pupils can 

read and write                               English and 

Swahili language 
      

2. Physically impaired primary school pupils can 

account the    numerical numbers. 
      

3. Physically impaired primary school pupils can 

speak well English and Swahili language. 
      4. Physically impaired primary school pupils can 

perform well in the academic activities compared 

by non physically impairment. 
      5. Physically impaired primary school pupils can 

contribute well in the classroom activities during 

the learning and teaching process 
      6. Physically impaired primary school pupils can 

pass their examination well rather than non 

physically impairment. 
      7. Physically impaired primary school pupils can 

make their own sentences and comprehension of 

English and Swahili language. 
      

8. Physically impaired primary pupils can draw 

the map and other    diagrams properly. 
      

9. Physically impaired primary school pupils can 

solve the mathematics equations. 
      10. Physically impaired primary school pupils can 

learn subjects like others who are not physically 

impaired primary school pupils. 
      TOTAL 
      PERCENT 
      

Thank you for your co-operation 
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Appendix IV: Observation checklist 

Name of school………………..                              District………………………. 

Work experience………………….                          Level of 

Education……………….. 

Male/Female ……………………                            Age………………………….. 

Special Need Teacher……………….                       Non-Special Need 

Teacher…………… 

Classroom observation plan 

The researcher used participation observation in the classroom using one teacher 

from each school of the case study. The criteria for awarding marks on the usage of 

observed teaching and learning activities were:    

Score  

1. Not used         2. Less used       3. Frequently used 4. More frequently used 

5.Always used 

Researcher to put a tick (√) 

      S/N          Items         1 2        

2                                                                                                   

22      3 4         4 5          5 

      1 Using of teaching and learning materials      

      2          The use of chalk board      

      3 Presence  of friendly environment for the 

physically impairment inside and outside of the 

school 

i. Classroom 

ii. Toilet 

iii. Ground parade 

iv. Ground play 
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v. Pathway 

vi. Desks/chairs 

     4 Total number of pupils in one class      

     5 Participation in answering questions by pupils 

         with non physically and physically impairment                                           

H       

 

     

     6 Sitting plan of pupils in the classroom      

     7 Degree of performance of pupils with physically              

  Impairment and non physically impairment pupil 

Classroom exercise given.         

     

    8 Good relationship between teacher and physically 

impairment during the teaching and learning 

process.  

     

 

Thank you for your co-operation 
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Appendix V: Focus Group Discuss (FGD) guide for Teachers 

Name of school……………………                

District…………………………………. 

Work Experience…………………                 Level of 

Education………………………….. 

Time of discussion………………                   Date…………………….......................      

Males/Females………………………             Age………………………………… 

Special Need Teacher……………………      Non-Special Need 

Teacher………….……… 

 Introduction 

 Brief purpose of the  study 

 Discussion of points from the respondents 

1.What are your perceptions of the capabilities of physically impaired primary 

school pupils within inclusive education? 

2. What are your perceptions of the difficulties that the physically impaired 

primary school pupils face during the learning and teaching process in inclusive 

classroom? 

3. What are your perceptions on improving education provision to the physically 

impaired primary school pupils within inclusive education? 

 

Thank you for your co-operation 
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Appendix VI: Permission Letter from UDOM 
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Appendix VII: Permission Letter from SMZ 
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Appendix VIII: Permission Letter from WEMA 

 

 

 

 


