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ABSTRACT 

There have been commendable initiatives implemented by community and 

government agencies to support quality life for children in Kigoma Region. 

However, there is lack of information on initiatives particularly in Kigoma 

Municipality supporting children to access primary education [PE]. This study was 

designed to establish the on-going practices in Kigoma Municipality and their 

support to street children [SC] in accessing PE. The study was guided by three 

specific research objectives which were approached through mixed research 

undertaken through cross-sectional design. A total of 32 respondents (3 CDO, 5 SC, 

17 SCCG and 7 SCCM) were involved using probability and purposive sampling 

techniques. Data were collected through questionnaires, interviews and documentary 

analysis and were analysed through thematic analysis and SPSS version 20. 

The study findings show that, SC were provided with shelter, clothes and food as 

basic needs to support their access to PE. It also revealed that service providers were 

challenged with limited resources, difficulties for the SC to cope with new life, and 

robbery among SC in centres. Lastly, the study established that community provision 

of child‟s rights including education was a necessary measure for assisting SC to 

access PE. 

The study recommended government and non-governmental institutions, and 

practitioners involved with SC to enforce children‟s laws and implementing different 

projects for supporting SC to potentially benefit from education and other rights for 

their well-being. Importantly, guidance and counseling services were recommended 

for the family members to positively participate in sustaining children‟s rights to 

education and life in general. It further recommends some areas for further research.  
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CHAPTER ONE 

THE RESEARCH PROBLEM 

 1.0 Introduction 

This chapter introduces the context of the problem on the practices involved in 

different countries in supporting street children (SC) to access primary education 

[PE]. It covered the background to the problem, statement of the problem, purpose 

and objectives of the study. Furthermore, it presents the research questions, 

significance of the study, and the scope, delimitation and limitation of the study. It 

closes with the chapter summary. 

1.1 Background to the Problem 

SC are increasingly becoming one of the global epic propositions. They are a 

worldwide problem with a labyrinth of compartments. The problem is associated 

with various causes, but human causation (Ocampo, 1998) remains to be significant. 

The author argues further that, in most cases, SC are exposed to specific risks such as 

use and abuse of dangerous substances and exploitative work due to the environment 

they used to reside from their origin. 

SC could be a boy or girl who is not protected enough, controlled and guided by 

responsible adults in which the street has become the common shelter for him or her 

(Teclici, 1999). In real sense, most of the SC who resides in streets experiences 

various malpractices which endanger their bright future. As a result, the concept has 

extended policy concerns with regard to the dynamic aspects of poverty and their 

general well-being (Baruan, Lerisse & Mmari, 2003). Baruan et al. (2003) describe 

the SC and their vulnerability situation in future as an important policy area that 
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requires further work. Dynamically SC comprises children affected by Human 

Immunodeficiency Virus-Acquired Immune Deficiency Syndrome (HIV/AIDS), 

orphaned children, children living in severe poverty and child labourers. The 

vulnerability conditions experienced by the SC affect their access education 

(Hardings, 2010). Harding (2010), comments that children without education are 

without meaningful future.  

SC became a policy concern since when United Nations Children Education Fund 

[UNICEF] (1984) indicated that seven million homeless children resided in Russia 

due to the effects of the First World War and the Russian civil war. On the other 

hand, Save the Children (2002) and the Positive Community Impact [PCI] (2014) 

inform that India experienced SC estimated to be 170 million. This number of SC in 

India was associated with the rapid development and extreme poverty which forced 

human being to fight for access to adequate food, shelter, education and protection. 

In Latin America as well, experiences of the SC was estimated to be at 7-17 million 

in Brazil (Inciardi & Surratti, 1997). The problem of SC is also common in Central 

and Southern America as it has been documented by UNICEF (1996).   

The situation of SC is also common in developing countries and Africa in particular. 

For instance, UNICEF (2004) reported that, in 2000 there were 223 million children 

aged 5-18 years in urban areas in developing countries working in some kind of paid 

jobs. In specific, Suda (1997) estimated that half a million children in Kenya lost 

contact with their families as a result of abuse, neglect, abandonment and 

displacement. This problem of SC is also practiced in Congo which experiences SC 

estimated to 40,000 due to eroded families, societal structure and any other 

dangerous situations (Watchlist, 2003). It is further argued by Watchlist (2007) that 
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since Kabila came in power, more than 10,000 children under 18 years joined rebel 

forces known as the Alliance of Democratic Forces for Liberation (AFDL) while 

many other became SC. In addition, the report of Matsvetu of Zimbabwe Council for 

the Welfare of Children as cited by Muchini (1997) estimated 7,000 to 10,000 SC in 

Zimbabwe since 1993 (Cormie, Jordan & Marima, 1995). Similarly, in the Republic 

of Rwanda, it is estimated that between 6,000 and 7,000 SC were found in Kigali in 

2002 (National Commission for Children, 2012).  

In Tanzania, the number of SC has been increasing since 1990s (Amury & Komba, 

2010). They exemplify that children are forced to streets as a result of HIV/AIDS, 

family violence as well as high poverty caused by the growing economic disparities 

between urban and rural areas. To subsidise family living, parents send their children 

to streets for engaging in economic generating activities which made them start 

living in streets. Lugalla and Mbwambo (1999) add other causes of SC as rapid 

transformation of lives in cities which altered the urban environment and millions of 

people being impacted. Authors specify that the problem is acute in big cities and 

towns like Dar es Salaam, Moshi and Mbeya. However, MWOCACHI, Sanganigwa 

A and B are well known Kigoma centres with rapid growing number of SC whereby 

poverty and parent deaths are major causes (Hoyer, 2003; Red-Cross, 2006; 

Ainekisha, 2014). 

Burnett and Felsman (2012) connect the World Conference on Education for All 

[WDEA] held in Jomtien in Thailand in 1990 with the efforts geared at fighting 

against exclusion of children in education and other services. They add that, the 

conference was later led to the formulation of Education for All-EFA goals in 2000 

to counter the slow rate of improvement noted since 1990. In the congress held in 
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Dakar, six EFA goals were developed of which four of the six goals are relevant to 

cite in this study problem; 

a. Expanding and improving comprehensive early childhood care and 

education, especially for the most vulnerable and disadvantaged 

children. 

b. Ensure that by 2015 all children, particularly girls, children in difficult 

circumstances and those belonging to ethnic minorities, have access 

to, and complete, free and compulsory PE of good quality. 

c. Ensure that the learning needs of all young people and adults are met 

through equitable access to appropriate learning and life-skills 

programmes. 

d. Improving all aspects of the quality of education and ensuring 

excellence of all so that recognized and measurable learning outcomes 

are achieved by all, especially in literacy, numeracy and essential life 

skills.   

 

Following the WDEA, countries devised different strategies and country 

commitments through education to ensure young children access and benefit equally 

to the basic education as their rights. Basic education have been considered by 

Universal-Declaration of Human Rights [UDHR] (1948), Declaration of the Rights 

of the Child (1959) and WDEA (1990) as one of the basic rights of the developing 

children. These declarations put UNESCO member states into a position to 

encourage the political will on educating children in both developed and developing 

countries. 
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To achieve their commitments, countries came up with different strategies. In France 

for instance, the government established the so called Restoration of Govronche - the 

shelter for the vulnerable children of Bucarest (UNESCO, 1999). In China, the 

government emphasised on establishing the Yunnan Academy of Social Sciences 

(Benitez, 2011). Likewise, Sub-Saharan African countries devised mechanisms to 

fight against SC. For example, the South Africa government improved home 

condition of her people and put focus into community development as a strategy of 

reducing pull and pushes factors. Likewise, in Zimbabwe, the government 

encouraged different organizations to deal with SC. Few examples of organizations 

established in Zimbabwe included the Streets Ahead and Street In Action which 

provides food, shelter, education and usable skills to SC (World Health Organization 

[WHO], 2005).  

The efforts of fighting against problems associated with SC are also in progress in 

other developing countries. For instance, in 1991 the Namibian capital city, 

Windhoek launched a programme to reintegrate SC into the school. Through this 

programme, two centres one day and one night were constructed (UNESCO, 1999) 

aiming at providing basic survival needs, educational and training activities. Further, 

UNESCO (1999) stipulates that, the Malian Commission for UNESCO launched a 

project to strengthen education and the social reintegration in urban and suburban 

areas of Bamako. The project achieved to train module for training educators and 

social workers working with street children and other vulnerable children.    

The Kenya National Report (2008) addresses the ratification of the convention on the 

Elimination of the Worst Forms of Child Labour (1999); Convention on the Rights of 

the Child [CRC] (1989); The Universal Declaration on Human Rights (1948), and 
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The Dakar Framework of Action on EFA (2000). These conventions made some 

legislative and policy pronouncement to reiterate the need to eliminate all forms of 

discrimination, hence the right to education to all citizens.  

In Tanzania, the right to education as national goal was adopted since 1961. In 1967, 

Education for Self Reliance (ESR) was established emphasizing on providing 

education for marginalized group (Ministry of Education and Culture [MOEC], 

1995). To emphasize the provision of education for all, the MOEC (1995) 

highlighted that education shall be free and compulsory to all children aged 7 years. 

The policy emphasized further that government shall encourage and assist access to 

education to marginalized social and cultural groups such as SC, girls and orphans 

(MOEC, 1995). The opposite has been true as McAlpine (2007) asserts that since 

1990s Tanzania has observed a visible increase in the number of SC. Non-

governmental organizations (NGOs) and private institutions established centres for 

SC since 1990s (Bhalalusesa & Mushi, 2002). The increase of SC further leads to the 

collaboration between MOEC and UNICEF through the launching of 

Complementary Basic Education in Tanzania [COBET] (MOEC, 1997). These 

centres include Aman Children‟s Home, Mkombozi Centre, Dogodogo Centre, 

Kuleana Street Children Centre and others which reinforce and complement formal 

schooling as well as school education programmes. With all the efforts, coverage and 

sustainability of the programmes supporting SC to access PE have achieved 

convincing results.  

1.2 Statement of the Problem 

It is basically recognized and considered by the community members that, children 

are an important workforce for the future development. Nevertheless, education is an 
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important tool for reducing and fighting against poverty for the family and national 

prosperity. In this regard, access to quality education to school children is of great 

importance as it would increase retention and completion rates regardless of their 

status for their future social and economic well-being. 

Some studies have focused young children particularly SC in relation to the access to 

education. For example: Lugalla and Mbwambo (1999); Baruan, Lerisse and Mmari 

(2003); Aman Children‟s Home (2009); Amury and Komba (2010); and Kuleana 

Centre for Street Children (2011). Despite various studies focusing SC, these studies 

have little focus on SC with education particularly on appropriate measures to 

undertake for insured children‟s basic right to education. Thus, it was essential that 

strategies for providing education to these children be determined through the current 

research. It was considered that without determining such strategies, SC would 

continue being denied of their rights to education and increase their population to 

poverty of any kind. 

 1.3 Purpose and objectives of the Study  

The purpose of this study was to investigate on the practices involved in supporting 

SC to access PE in Kigoma Municipality. To achieve the study purpose, the study 

was guided by the following specific objectives;  

i. To examine the nature of the educational related services given to SC in 

Kigoma Municipality.  

ii. To establish challenges faced by service providers to SC.  

iii. To determine appropriate measures to support SC in accessing PE. 
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 1.4 Research Questions 

In conducting this study, a study considered the following research questions 

supported and guided in data collection from respondents. 

i. What is the nature of educational related services given to SC?  

ii. What challenges do service providers face when working with SC?  

iii. What measures are appropriate in supporting SC to access PE?  

1.5 Significance of the Study 

The study was expected to bring about family, community and government 

awareness on the magnitude of the problem on SC in accessing PE. The findings 

would increase awareness to the community members to take measures in reducing 

the number of vulnerable children by creating friendly home environment for them. 

The study expected also that it would add on the existing intervention for the 

government and NGOs to take measures against SC. However, the study expected to 

establish parallel practices for giving power to vulnerable children into self 

independent parenthood. 

Finally, the study anticipated to open-up or inspire further studies to carry out similar 

studies on the status of empowering SC in their country in meeting their immediate 

and basic human needs. 

1.6 Scope, Delimitation and Limitation of the Study 

This study was conducted in Kigoma Municipality in Kigoma Region. The study 

delimited to public and private SC caregiving centres and education stakeholders in 

determining practices supporting SC for the benefit of the family, community, and 

government.  
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Undertaking a field research is commonly susceptible to various limitations. The 

current study was not unique to other studies as it also experienced some limitations. 

One of the limitations which this study experienced was that among 20 SC caregivers 

who were expected, 3 SCCG (9.4%) did not participate in the study due to the 

inadequate human resource in SC centres and negligence to the value of research in 

solving societal problems. Secondly, the allocated time for conducting this study was 

inadequate to permit the study to share, observe and include several SC centres in 

their day-to-day performance of tasks. In this view, generalization of findings is 

limited to those involved in the current study. 

1.7 Definitions of Operational Terms 

Children: is any human being below the age of eighteen years unless under the law 

applicable to the child (Article 1, UN Convention on the Rights of the Child [CRC] 

UNICEF, 1990). In this study, children meant young human being between birth and 

12 years. 

Child Labour: International Trade Union Confederation [ITUC] (2014) defined it as 

any work that deprive children of their childhood, their potential and their dignity 

and that is harmful to physical and mental development. According to this study, 

child labour means employment of children under the age of physical maturity in job 

requiring long hours.  

Primary education: is a level of education which consists seven years of basic 

education after the pre primary (MOEC, 1995). For this study, PE was considered as 

the basic education that a child gets with the age of 7-14 years. 
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Poverty: a situation whereby parents in poor households are least able to send their 

children to private non-government schools which are more expensive (Tanzania 

country report on the MDGs, 2010). UN (2013) defines poverty as a situation where 

people‟s income is less than one US Dollar. According to this study, poverty implied 

the state of having little or no money and few or no material possession. 

Street children: is any boy and girl who is not enough protected, controlled or 

guided by responsible adults and for whom the street has become the common shelter 

(Teclici, 1999). For this study, a street child means children under the age of eighteen 

who spend most of their life on and in the street. 

Vulnerability: defined in Botswana as street children, children who are sexually 

exploited and children in remote areas from indigenous minorities. In Tanzania, 

vulnerability is the likelihood that a person or household experiences a decline in 

well-being below a social defined minimum level (MOEC, 2008). For this study, 

vulnerable children mean SC. 

1.8 Summary of the Chapter 

This chapter introduced the study by including issues related to background to the 

problem, statement of the problem, limitation, purpose and objectives of the study. 

Furthermore, it explained the research questions, significance of the study, the scope 

and delimitation of the study. The next chapter presents literature review related to 

the practices involved in supporting SC to access PE. 
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CHAPTER TWO 

LITERATURE REVIEW 

2.0 Introduction 

A literature review is an account on what has been published on a topic by accredited 

scholars and studies. It includes some identifying, interpreting, evaluating, unfolding, 

summarizing, discussing, citing and synthesizing documents with information related 

to the study at hand. For this case, the study at hand determined practices involved in 

supporting SC to access PE in Kigoma Municipality, Tanzania.  

2.1 Theoretical Framework 

There are different theories and related literature that are explaining this concept of 

SC and describing different challenges they face in different manner. However, a 

theoretical framework is a collection of interrelated ideas based on the theory. In an 

applied context, theories can be understood as interrelated ideas about various 

patterns, concepts, processes, relationships and or events (Mugenda & Mugenda, 

1999). 

Social scientists usually regard theory as a system of logical report of plans that 

explain the link between two or more concepts, phenomena, or characteristics of 

humans which are called variables (Babbie, 1992; Denzin, 1978; Hungler & Polit, 

1993). This study was informed by two theories namely Critical Social Theory of 

Empowerment propounded by Freire (1973) and Human Basic Need Theory as 

propounded by Maslow (1943). 
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2.1.1 Critical Social Theory of Empowerment 

The theory of empowerment originated from Brazil by Freire (1973) as a 

humanitarian and an educator. Freire suggested different plans for liberating the 

oppressed people of the world through education. The commonly and known one is 

empowerment which is associated with alternative approach to psychology and 

social development with concern for local community based engagements and 

schemes (Mann, 2006). Freire asserts that, empowerment is a multilevel construct 

concerning of practical approach and application of social action processes, 

individual and collective products. 

In a simple language, empowerment refers to individuals, families, communities and 

organizations become able to manage and master within the social, economic and 

political contexts of their life so as to recover equity and quality of life (Jennings, 

Messias, McLoushlin & Parra-Medina, 2006). Freire (1973) analyzed some concerns 

of understanding empowerment saying that it is multidimensional as it occurs in 

sociological, psychological, economical and; other dimensions; it occurs at various 

levels of individual, group and community. The author confirms that empowering is 

done by learning about social inequalities and encouraging others in liberating them.  

Empowerment theory has four themes which illustrate differences among groups of 

people. These themes are powerlessness, impetus to the empowerment process, 

support from people, access to valued resources and the role of participation in 

community life (Hutchison & Lord, 1993). However, authors assert that these themes 

relate to the process of empowerment which have broad range to personal changes 

and empowerment process. Authors further argue that, in order to understand 

empowerment, citizens who are devalued must be seen as oppressed and 

marginalized by society, citizens must be the ones to identify the problems and 
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solutions to personal and community issues and must have direct access to funding 

that normally goes to service agencies. Not only that but it is also possible to learn 

important strategies about prevention from studying the process of empowerment as 

important principles for empowering potentially vulnerable individuals. 

 

By its supposition, empowerment helps individuals to understand their needs better 

than anyone else and therefore should have the power of defining and acting upon 

those needs, all people posse strengths upon which they can build. Empowerment is a 

permanent attempt and personal knowledge and experience are valid and useful in 

coping (Jennings et al, 2006). The theory aims at supporting and fostering youth 

contributions to positive community development and social political change 

resulting in youth who are critical citizen, actively participating in day to day 

building of stronger and more equitable communities (Czeba & Page, 1999).  

This theory fits this study as it generates awareness on different intervention 

programmes for SC and shows the need of humanizing them to recognize themselves 

and appreciate their needs and gaining control and mastery within the social, 

economic and political issues. In the same consideration, the present study shows 

how SC empowerments help in brighting their future. 

2.1.2 Basic Needs Theory 

The theory of basic needs originated from America by Maslow (1943) as a 

psychologist. Maslow suggests that a person will be concerned with social 

actualization only if his or her physiological needs, security, love and esteem needs 

are well satisfied (Maslow, 1954). The theory asserts that, there are different 

requirements that are essential to any standard of life. They include food, shelter, 

health and clothing which are referred to as primary. These needs are to be obtained 
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before other needs and are to be satisfied in the given order. This specifies that, 

primary school pupils cannot progress with their schooling without these needs. SC 

and other normal children need food, shelter, health, clothing and other needs like 

security and protection. 

Maslow‟s basic needs theory analyses three principles to human being first, someone 

presents functioning is the most significant aspect, second to be mentally healthy 

individuals must take personal responsibility for their action and third each person, 

simply by being, is coherently worthy. Basic need concept seem to be used 

increasingly as an effective way to help people deal with depression, lower self 

esteem, poor life circumstances and it turns to the essential by helping others, person 

helping themselves to improve and develop (Reid, 2008). 

Maslow‟s theory is based on two assumptions. The first assumption is that, human 

beings have needs that are different in nature ranging from biological needs at the 

lower level to psychological needs at upper level. The second assumption is that 

these needs must be satisfied before higher level needs. The author came up with five 

hierarchies of needs which people considered as most important. They include: 

Physiological needs; these are basic needs for actual survival which are expected to 

sustain life. They include need for food, water, shelter, air, sex and other bodily 

needs. 

Safety/security needs; this comes after the fulfillment of the person‟s survival 

needs. They include stability, freedom from anxiety, job security, life and medical 

insurances. 
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Love and social needs; once the needs of body and security are taken care of 

including a sense of belonging and acceptance, human being become in need of other 

with whom they can interact and sometime relate their problems. These needs are for 

love, friendship, affection and social interaction. 

Esteem needs; these needs are a desire for recognition for work well done. Self 

esteem is a support for achievement, prestige, status and power. It may be external 

recognition that resulted from respect from others or internal respect that resulted 

from self respect. All of these respects result into self confidence, status, prestige and 

reputation. 

Self actualization; it is the final group of needs usually found at the top of the 

hierarchy. The need put emphasis on developing and realizing one‟s capacity and 

potentiality to the fullest external possible environment. It starts immediately after all 

other needs have been fulfilled.  

The Maslow‟s theory is very important as it makes parents, government and non-

governmental organization aware of various needs of human being. Parents, school 

management and other institutions have a role of creating an environment for SC to 

access PE hence the achievement of the above needs. SC and any other vulnerable 

people like orphaned and disabled children need food, shelter, security, health and 

support from their parents and guardians. These needs help them to improve their 

schooling and motivate them to struggle for self esteem and self actualization.  

In addition, the application of Maslow‟s hierarchy theory is obvious. Before a pupil‟s 

cognitive needs can be met, they must first fulfill their basic psychological needs. 

These needs are pupil‟s needs to feel emotionally and psychologically safe and 

accepted within the classroom to progress and reach their full potential. Maslow 



16 
 

suggests that pupils must be shown that they are valued and respected in the 

classroom and the teacher should create a supportive environment.  

Moreover, the theory shown that the family, school and community are important 

spheres of influence on SC development. It also emphases that child‟s educational 

development enhanced when the family, school and community work collaboratively 

in assisting SC meet their basic needs hence access PE. The theoretical framework of 

this study will be; 

 

Figure 2.1: Theoretical framework 

Source: Modified from basic needs theory (Maslow, 1943) 

 

2.2 Empirical Studies 

This section showed related literature to the study aiming at helping the study to 

define well the field of study and provide clear perspectives by adding knowledge to 

the existing knowledge. The section presented empirical studies on SC through 

investigating foreign studies as well as local studies. 

Self 

actualization 

Esteem needs 

Love and social needs 

Safety/security needs 

Physiological needs 
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2.2.1 Nature of Services Given to SC to Access PE 

Shaping the position of SC requires a cooperative effort from different people such 

as government officials, religious groups, skilled professionals, service providers, 

NGOs working with SC and other interested community members (WHO, 2014). For 

this case it is important to assess their needs and environment before looking on 

interventions. WHO (2014) conducted a study in India and reveals that many street 

youths were engaging in sexual practices which put them at risk of becoming 

infected with HIV and other sexually transmitted diseases. This environment helped 

to identify a need for basic sexual and reproductive health education and also a need 

to work more with the families of the street children (Ibid). SC need various services 

to meet their physical and emotional needs which can be internal like intelligence 

and external such as schools and health services. Even though street children usually 

gain many internal services and lack external ones resulting into facing hard time in 

learning new skills that would help them to improve their lives. A study conducted 

by WHO (2014) illustrates that safe and supportive services are very important to 

SC. The study further argues that such services are social, political, economic and 

cultural which help them to get an education and gain livelihood skills as well as the 

opportunity to experience positive relationships with other people.  

Awareness to their rights is necessary to the SC. In its essence, West (2003) 

conducted a study in China where it was established that the Convention on the 

Rights of the Child (CRC) by the United Nations in 1989 significantly alerted them 

on paradigms of childhood, and new focus on children in a variety of social settings. 

It was also revealed that connotations for social policy derived from the CRC and 

other international conventions and making use of them in domestic legislation. 
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In Tanzania contexts, the nature of services provision to SC is almost the same as 

that in foreign countries. In addressing this, URT (2005) contends that, the Tanzania 

non-income poverty has four main categories which are human capabilities, survival, 

nutrition and extreme vulnerability. The author adds that, it is estimated that 35.7 

percent live below the basic needs poverty line. In brief it can be said that, the 

economic impact, HIV/AIDS and deaths have a series of negative consequences for 

street children and other vulnerable children to meet basic human needs such as 

shelter, clothing as well as education for their development success. 

SC need financial support in meeting their educational necessities such as school 

uniforms, exercise books and others which are very difficult to be attained by 

children from poor families. A study conducted by UNESCO (2010) highlighted a 

strong correlation between wealth and school retention in Tanzania. According to the 

study, children from high poverty are four times more likely to reach standard 7 than 

children from low poverty. The costs associated with education are a major obstacle 

for achieving school access and retention. Among the costs are school fees, transport, 

food and uniforms. 

Another important service to SC in attaining PE is protection from both parents and 

the community. This is to say violence have a profound impact on core aspects of 

behavioral, emotional and physical health as well as social development throughout 

life but the consequence may vary depending on the child‟s age when abused 

(Ministry of Education and Vocational Training [MoEVT], 2011). The author adds 

that, experiencing violence by parents, caregivers and others is associated with a 

number of emotional and behavioral problems in adolescence and adulthood 

including aggression, PE abuse, poor academic performance and suicidal behavior. 
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Additionally, community can have negative repercussions for cognitive development 

including cognitive function. In showing the importance of children care in accessing 

PE, Kihaule (2005) comments that, children should be accepted as part of the 

community by assuring them the access to essential services such as health and 

education.  

For this case, different organizations and partnership are required from corner to 

corner and being that deal with different structures of fighting against children 

violence. Also, numerous organizations of health and protection, including hospitals, 

social happiness, law and legal services are required to come together to build a child 

protection system of impediment and care to individuals who have experienced 

violence. This will help them to build their future life and break out all circles of 

poverty. 

2.2.2 Challenges Faced by Service Providers to SC 

Interventions programmes for SC involves the participation of organizations with 

varied focus on the targeted groups of people. For instance, the „Projecto Rio Crianca 

Cidade‟ of Brazil involved religious Pastoral do Menor as the ministry of education 

and the Municipal Secretariats for social growth, health and education (Al-Dien, 

2009). Due to high cost of running SC, interventions programmes in an organization 

create the environment of orphanage as distinctive preventive and rehabilitative 

resolution to SC (Al-Dien, 2009). In this vein, Boutin (2006) demonstrates that the 

long-established way on street children preventing be inclined to focus on the 

indication of SC rather than the foundation of their vulnerability, as a result the 

initiatives be unsuccessful to solve the problem. 
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In China, practices of service providers to SC are difficult. In practice, holistic 

approaches and incorporated rights programming, require multi-agency/department 

working. This is not so easy in many countries, including China, given conventional 

government department boundaries and practices. There is an unacceptable lack of 

parallel communication among ministries and institutions, and even between 

different departments of the same institution. Thus, provision of what are seen as 

basic services such as education, healthcare and social security for children through 

their removal from their communities in order to provide accommodation, school and 

health care is in tension with approaches of keeping children located in their 

communities (Save the Children, 2004). 

The Rwanda‟s National Commission for Children [NCC] (2012) evaluated the 

number of children in centres distributed by sex, number of children recruited per 

year, children reintegrated into families during a period of one year, those who 

remained in their families after reintegration and those who returned in the street. 

Centre Abaterimbere came number one with 316 children whereby 176 boys and 140 

girls recruited in a year and has the biggest number of children reintegrated back to 

their families (285) followed by Fidesco with a total of 195 children recruited in a 

year and, reintegrated 136 children in a year and 111 remained in their families. 

Weaknesses pointed out by centres were limited funds by 42.8 percent, followed by 

poor infrastructures at 33.3 percent. Small salaries and allowances were also pointed 

out (14.3 percent) while insufficient staff was pointed out by 4.8 percent. Most 

challenges were related to limited funds such as inability to meet all children‟s needs, 

salaries and rent. Other technical challenges mentioned were linked to collaboration 

with stakeholders such as parents and lack of autonomy in the decision making. 
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The report of Consortium for SC [CSC] (2004) evidenced challenges faced by 

service providers in intervening SC as deprived educational amenities for SC, the 

needs of SC particularly those with psychological and physical disabilities, literary 

and fixed beliefs on gender inequality and theoretical education for SC which does 

not give sufficient emphasis to practical instruction. 

Studies conducted in Tanzania show that social protection for vulnerable people is a 

goal of MKUKUTA a Swahili word which implies the National Strategy for Growth 

and Reduction of Poverty in Tanzania, and SC are commonly considered to be 

among the most vulnerable (Leach, 2007). It is clear that poverty constrains family‟s 

ability to provide for their children and places great pressure on adult-child 

relationship within the family (Evans, 2002). An orphaned child appears to be 

particularly vulnerable to poverty and insecurity. Many researches with SC show that 

poverty affects the majority participant‟s household hence fails to provide with their 

necessities including basic education. For instance, 75 per cent of the young people 

interviewed by Bendera (1999) & Koda (1995) cited in Evans (2002) mentioned the 

family‟s inability to meet their basic needs. 

The Mkombozi Centre for SC is a Tanzanian organization that exists to help children 

and youth grow in mind, body and spirit and to build a more caring society for all 

wherein family, neighborhood and community cohesion is built and supported by the 

rule of law. However, Mkombozi centre through a partnership with the University of 

Zurich, engages in research that aids organizations like the Street Child Project to 

rehabilitate street children and provide them with basic education (Consortium for 

Street Children, 2014). 
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Another service provider to SC is the „Child in the Sun Centre” which is located at 

Mbezi-Makabe, Kinondoni District, in Dar es Salaam Region.  The Child in the Sun 

Centre is a non-governmental organization (NGO) initiated by the Parish of 

Manzese, Dar es Salaam in 1992 aiming at providing educational and vocational 

projects for Most Vulnerable Children (MVC) and ex-street children, reconstructing 

the broken relationship between children and their families or relatives and with their 

culture and reunifying children with their families. The study conducted by Chali 

(2005) shows that the staff of the centre lack adequate knowledge and exposure in 

children's rights and development. However, findings from interviews and literature 

review shows that such a problem also exists in many NGOs which work with 

children in the country.  

Therefore, these problems require special skills and adequate training to deal with. 

However, it is very important that staff from NGOs and other institutions dealing 

with child welfare in the country be trained in different courses such as community 

development course.  

2.2.3 Measures to Support SC to Access PE 

In China, a study by West (2003) explains that SC are more visible. Their visibility 

leads to the concern of the public, police, local agencies and local governments to 

take action. The author adds that, SC who are perceived as or found to be from other 

provinces and without their families nearby, are taken to SC protection centres with 

the purpose of returning them to their parents. SC who are pulled out up the police 

for theft, robbery, or found to be somehow in conflict with the law and who have 

parents living in the locality, are processed through the justice system. 
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A study by Aronowitz (2005)  in South Africa illustrates that caring and 

knowledgeable teachers could encourage positive development in learners by 

believing in their learners‟ prospective, coaching learners to set high expectations, 

making learners feel valued and competent, and encouraging them to foresee the 

future. Social supports that teachers, friends and parents supply to street children 

speak about school engagement. This study confirmed that SC‟s lives can be 

transformed through school engagement. Though, schools engagement enables SC to 

interact with peers and adults and that interaction end their feelings of loneliness 

hence preventing them from dropping out of schools. 

Furthermore, in Nigeria, Ashimolowo, Aromolaran and Inegbedion (2010) destined 

how the government emphasized on providing assistance in form of grant, free 

education or scholarship for children from poor households and enact policy for 

effectively eradicating child trading as the link to poverty eradication efforts over the 

long term since both phenomena are linked in a violent sphere. Also, the study 

evidenced that the community at all levels should provide communicative facilities 

for good education in the rural area as well as in the urban area. 

In Kenya, Ferguson & Heidermann (2009) show the roles of NGOs in capacitating, 

supporting, and strengthening SC as a measure of assisting them in accessing PE. 

However, authors indicated that in helping SC, governmental and NGOs concerning 

with SC should be encouraged. For instance, among many NGOs encouraged in 

Kenya is „‟Surrogate Family‟‟ which accommodates children from different 

circumstances.  

Even in Tanzania different measures of assisting SC in accessing PE are seen. The 

concept of vulnerability when applied to poverty analysis is a tool that draws policy 
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makers‟ attention to the impoverishing forces and to the vulnerable groups, 

especially those located close to the poverty line or those who are already extremely 

poor (Baruani et al, 2003). Authors add that, by becoming aware of the vulnerability 

processes and the nature of those who are extremely vulnerable is likely that policy 

makers could chart out more effective strategies to manage the impoverishing forces. 

They further argue that among the strategies is to provide education opportunities for 

children who are not in school and are already in the labour market through 

consolidation of Complementary Basic Education (COBET) and wider access to 

Vocational Education Training Centres (VETA) as well as creating conducive 

learning environment at primary school to reduce school dropout.  

In the same line, the government has embarked on a programme to ensure all 

illiterate youth and adults‟ access to quality education which will contribute to 

improvement of people‟s livelihoods and creation of a lifelong learning society 

through the PE Development Plan (PEDP) and revamping adult literacy programme 

through the adult and non formal education strategy 2003–2008. Through this 

programme the government is committing on improving the situation of orphans, SC 

and other children in changing conceptualization of human rights which protect 

human beings against violation of human dignity and elementary privileges. This is 

to say, when SC are provided with education develop their emotional intelligence 

and life skills such as communication, decision-making and negotiation skills 

(Mwaipopo, 2005). 

Meanwhile, the study conducted by Lugalla and Mbwambo (1999) shows that one 

among measures of assisting SC and other vulnerable children in accessing PE is 

through establishing policies which would have a positive impact on them. However, 
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Kudrati and Rajan (1996) cited in Lugalla and Mbwambo (1999) suggested that we 

must learn how to avoid paternalism, cultivate real dialogue and listen to the children 

with respect. This means to give them room to participate in decision-making in 

matters which concern them and affect their daily life on the street. 

Generally, studies conducted in foreign countries indicates different measures in SC 

to access PE as to provide them with basic education on their streetwise, encouraging 

institutions and NGOs engaging in SC, enacting laws to eradicate child labor and 

engaging them in schooling. However, Tanzania‟s efforts are seen in different 

spheres like establishing laws and policies against SC, educating them to know their 

rights and others as in foreign countries. 

2.3 Knowledge Gap 

The existing empirical studies done in the world and Tanzania in particular regarding 

SC in studying, have shown the inability of parents to meet the requirements of their 

children and how much these children are illiterate with no basic needs (for example, 

studies done by Mkombozi centre, 2005; Chali, 2005; URT, 2011; Consortium for 

SC, 2004; Al-Dien, 2009 and West, 2003). Despite their efforts, it is not well known 

how SC can be supported in accessing PE in Kigoma Municipality as they face 

different problems in life. For example lack of security, lack of basic needs and the 

like. This has been considered as a gap. Therefore the reason behind this study 

expected to add on existing practices of assisting SC in accessing PE in Tanzania 

particularly Kigoma Municipality. 

2.4 Conceptual Framework 

A concept is an abstract idea derived from specific instances. It is a word or phrase 

that symbolized several interrelated ideas (Kombo & Tromp, 2006). The authors add 
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that, it is a written or visual presentation which explains either graphically or in 

narrative form. However, Huberman and Miles (1994) affirm that, they include all 

main things to be studied like the key factors, concepts or variables and the presumed 

relationship among them.  

The employed conceptual framework [Context, Input, Process and Product] 

(Stufflebeam) summarizes the relationship between SC, SCCG, which kind of care 

are given and the effects of care on the process of schooling. This indicates that, in 

order children to have better education, they have to be provided with basic needs 

(Maslow, 1943). Maier and Lachman (2000) noted that, children do receive distant 

and non-relative care from their parents and other near relatives. 

Context: This component focus on the environment which is the change will occur 

and problem (street children) will appear. The conceptual addresses that curriculum 

should be connected with the needs of individual and teachers need to know 

student‟s background to identify their goals as far as learning experience are 

extremely relevant with student life and enable them to get skill for life.  

Inputs: This component addresses the identified needs on education that will mostly 

likely to achieve the desired results. It illustrates some cares that needed by children 

from their care givers. Caregivers are close relatives of the orphaned children 

whether distant care or non relative care. Distant caregivers may be uncles and aunts 

while non-relative caregivers may be any person or an organization which tries to 

give care to vulnerable people. 

Process: This component monitors and provides an ongoing check on the problem. It 

focuses on documenting the process and provides feedback and assesses the extent to 



27 
 

which participant accepts and carry out their roles. It shows different kinds of care 

needed to any human being. These cares are like food, security, love, home skills and 

the like. 

Product: It identifies and assesses the outcome. The main objective of product is to 

measure, interpret, and judge the outcome by assessing the merit, worth, significance 

and probity such as sound learning, mental ability, truancy and dropout and the 

contexts focus on the environment of the problem by addressing that the curriculum 

should be connected by the needs of individual and teachers have to know the 

learner‟s background. 

 

 

 

 

 

 

 

 

 

 

 



28 
 

 

                                                                                                                                                                        

 

 

 

 

 

Figure 2.2: Conceptual Framework 

Source: Modified by the study from Stufflebeam (1971) 

 

2.5 Summary of the Chapter 

SC performs better in examinations as parents, society, community and the 

government provide them with essential requirements (exercise books, pencils, pen, 

school uniforms etc). Moreover, teachers help SC to become interdependent learners, 

collaborative, able to think critically, and make self evaluation. In contrast, cultural 

practices and norms such as early marriage, early pregnancy and engagement into 

sexual activities to young girls and boys decrease the SCs‟ learning performance. 

Poor performance makes young girls and boys drop from schools. In addressing the 

problem of SC, the next chapter presents research design, research approach, area of 

the study, research population, sampling techniques and sample size. The 

methodological chapter discusses procedures which were employed to sample the 

participants, collect and analyse data to address the SC in Kigoma Municipality.  

 

Input Product Process 

Care 

i. Distant care 

Give sole cares when 

near relatives are 

absent or poor. 

ii. Non-relative care 

Give sympathy and 

provide humanitarian 

care. 

 

Effects 

i. High quality care 

Good health, good 

academic performance, 

mental ability etc. 

ii. Low quality care 

School drop-out, truancy, 

hunger and emotional 

instability. 

 

Kinds of care 

 Food 

 Security  

 Love  

 Health 

  Home life skills 

  Training 

  Academic 

 Support etc. 

Contexts 

Street Children 
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CHAPTER THREE 

METHODOLOGY 

3.0 Introduction 

This chapter presented the methodological issues which were observed by the study. 

It covered research design, research approach, area of the study, research population, 

sampling techniques and sample size. Further, it dealt with data collection methods 

and analysis, ethical considerations and validity and reliability of the study findings. 

3.1 Research Design 

A research design is the conceptual structure within which a research is conducted. It 

is the glue that holds the entire element in a research project (Tromp & Kombo, 

2006). Kothari (2004) further views a research design as the arrangement of 

conditions for collecting and analyzing data in a manner that combines relevance to 

the research purpose with economy in procedures. In fact, research design constitutes 

the blueprint for collection, measurement and analysis of research data.  

Field researchers conduct studies on social problems using different study designs 

depending on the purpose and nature of the data expected to be collected. In a review 

of several designs employed by studies, this study used descriptive cross-sectional 

study design. The appropriateness of this design to this study is based on the fact 

posed by Beins and McCarthy (2012) that in using cross-sectional study design; an 

investigator collects data from groups with differing characteristics at the same time. 

They also add that this design is appropriate in comparing their views among the 

studied groups of samples.  
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The design was further chosen by the study because it produces findings more 

quickly and it permits the study to obtain data concerning SC in a relatively short 

time.  

3.2 Research Approach 

The study used mixed approach. Mixed approach is a procedure for collecting, 

analyzing and mixing both quantitative and qualitative research and methods in a 

single study to comprehensively understand a research problem (Creswell, 2006; 

2012). Mixed approach provides more comprehensive evidence for studying a 

research problem and present strengths that offset the weaknesses of both qualitative 

and quantitative research (Jick, 1979). 

Mixed research approach has been chosen for this study as it gives opportunities for 

iteration of a variety of theoretical perspectives and creates a research outcome 

stronger than either method individually (Creswell, 2003). Mixed research approach 

is considered to be appropriate to understand both qualitative and quantitative 

research. Qualitative research which is a type of educational research appropriate for 

understanding participants‟ views through multiple methods were employed to gather 

data on the problem of SC. The approach provided comprehensive information, 

deeper and clearer understanding of the participant‟s knowledge, experience and 

feelings on SC (Creswell, 2012). This study collected qualitative data through 

interview with open-ended questions. This approach attempted to discover and 

understand the participant‟s experiences, thoughts and perspectives. 

On the other hand, quantitative approach is the type of educational research in which 

the research decides what to study, asks specific and narrow questions and collect 

quantifiable data from large number of participants, analyses these numbers using 
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statistics, and conduct the inquiry in an unbiased, objective and deductive (Creswell, 

2012). This study collected data on quantitative approach through questionnaires 

with closed-ended questions. The approach attempted to maximize objectivity, 

replicability and generalizability of findings and typically interested in prediction.  

3.3 Location of the Study 

The area of this study was Kigoma Municipality. Kigoma is one of Tanzania 30 

administrative regions with 2,127,930 residents (National Bureau of Statistics [NBS], 

2014). The NBS (2014) reports Kigoma region to be constituted of six districts with 

seven councils which are Buhigwe with 254, 342 residents, Kibondo with 261, 331 

people, Kasulu with 425, 794 populations, Kigoma rural with 419, 810 populations, 

Kigoma urban with 215,458 populations, Kakonko with 167, 555 populations and 

Uvinza with 383, 640 populations. The region lies on the Western part of Tanzania 

along Lake Tanganyika bordered with Kagera to the North, Shinyanga to the 

Northeast, Tabora to the West and Rukwa to the South.  

The indigenous ethnic groups for Kigoma Municipality are the Waha who are 

dominant to other groups of mixtures of Nyamwezi, Sukuma and Fipa. The joint 

publication by Planning Commission Dar Es Salaam and Kigoma Regional 

Commissioner‟s Office (1998) elicited that, among many economic activities 

conducted in the area is fishing in main Sardine are fetched for both business and 

food.  

The area was selected because it is a growing Municipal with a vision to ensure 

provision of equitable social services to the community with responsibility to ensure 

wellbeing of SC (Ainekisha, 2014). The area has long time experienced of refugees 

who inhabited from various countries like the Democratic Republic of Congo [DRC], 
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the Republic of Rwanda and Burundi. In one or another refugee caused SC due to the 

unplanned marriages between natives and foreigners who later fail to care their 

children. In addition, the area has little focus of the study on the same problem 

compared to other regions like Kilimanjaro, Mwanza, Mbeya and Dar es Salaam and 

other popular cities.  

3.4 Study Population 

A population is a group of individuals, objects, institutions or items from which 

samples are taken for measurement or investigation. It is because of various factors 

including geographical features and financial constrains that a researcher could not 

engage all the identified population for investigation. Hence, a sample could be 

drawn from the study population for the generalization to the entire study population 

(Kumar, 1999; Ary et al., 1996).  

According to Ary and colleagues (1996), the sample is a selected portion of the 

population that present the aggregate of the target population for the study. In this 

study, the target population was the CDO, SC, SCCG and SCCM. They were 

selected because of their familiarity with the research problem. 

3.5 Sampling Techniques and Sample Size 

3.5.1 Sampling Techniques 

Sampling is the procedure a study uses to obtain people, place or things for engaging 

in a study. It is therefore a process of selecting a number of individuals or object 

from a population such that the selected groups contain elements representative of 

the characteristics found in the entire group (Kombo & Tromp, 2006). The authors 

maintain that, population can be finite where numbers can be counted or infinite 

where numbers are not easily counted. As this study involved CDOs, SCCM, SC and 
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their caregivers, technically both probability and non-probability were used to obtain 

the group to be involved in this study. This study used probability sampling and 

purposive sampling technique. Probability sampling is a method used in research 

whereby any person in a population has specified probability of being included in the 

sample (Beins & McCarthy, 2012). Creswell (2003) defines simple random sampling 

as the sampling in which each item in the universe has the same possibility of being 

included in the sample. This study used simple random sampling to respondents such 

as SC because they are the most affected. 

On the other hand, purposive sampling is a sampling in which participants are 

selected for a study because of some desirable characteristics like expertise in some 

area (Beins & McCarthy, 2012). This technique was used to obtain respondents like 

SCCMs and CDOs as they are much familiar with SC and some efforts invested to 

help the children. Furthermore, the respondents above were selected by the study 

because they have access to it and also they have knowledge on the topic of 

investigation. However, they are education stakeholders with different experiences to 

SC.  

3.5.2 Sample Size 

A sample is a small proportion of a population selected for observation and analysis 

(Best & Kahn, 1993). Sample size is the number of items to select from the universe 

to constitute a sample which should be neither excessively very large nor too small 

(Kothari, 2004). Cohen, Manion and Morrison (2000) argue that, there is no strictly 

number of sample size to include in research but it depends on the purpose of the 

study and the nature of population under scrutiny. Despite the observation by Cohen 

et al. (2000), on the principle of saturation, the study included 32 respondents who 
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were distributed as follows; three CDO, five SC, seventeen SCCG and seven SCCM. 

These respondents were chosen because; CDOs are government representatives who 

ensure that citizens are living in harmony and get quality education, SCCMs have 

rich information about the achievement of SC in the centre, SC are the one most 

affected and SCCG are the ones who care SC. Saturation was observed when there 

was recurring of data that have already been collected (Cohen et al, 2009). However, 

Wildmuth (2009) tells that saturation depends on an iterative cycle of collecting and 

analyzing data and it expands the understanding of the study on the phenomena of 

interest.  

Table 3.1 shows the list of street children centres (SCCs), ward community 

development offices (WCDOs), SCCMs and SC involved in this study.  
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Table 3.1 Categories of the Participants involved 

Name of the 

centre/community 

development office/SC  

Owner of the 

centre/community 

development office (CDO) 

Number of 

Caregivers 

Number of 

Caregivers /SC 

involved 

M 

 

F T 

 

M F T 

 

Sanganigwa A 

 

Private 

 

3 

 

 

3 

 

6 

 

 

0 

 

1 

 

1 

Sanganigwa B Private 5 

 

2 7 

 

3 1 4 

MWOCACHI Private 1 

 

2 3 

 

1 2 3 

KIVIDEA Private 3 

 

1 4 

 

1 

 

0 1 

 

WEKEZA Private 5 1 

 

6 

 

3 

 

0 3 

 

BAK-AIDS Private 4 

 

2 6 

 

1 

 

0 1 

 

NDELA Private 3 

 

4 7 

 

1 

 

3 4 

 

Kasingirima ward Government 0 1 1 0 

 

1 1 

 

Rusimbi ward Government 0 1 1 0 1 1 

MDO/MSWO Government 3 0 3 1 0 1 

Street children - - - - 2 3 5 

SCCM Private 4 3 7 4 3 7 

Total - 31 20 51 17 15 32 

Source: Fieldwork (2015) 

3.6 Data Collection Methods 

In conducting data collection process, different methods were employed. In this 

study interviews, questionnaires, and documentary review were employed. 

3.6.1 Questionnaires 

These are written list of questions that are to be answered by a number of people so 

that information can be collected from the answers. Questionnaire is the series of 
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question dealing with some psychological, social and education topics sent or given 

to individual with the objective of obtaining data with regard to problem under 

investigation (Koul, 1984). The author classifies questionnaire into structured, semi-

structured and or unstructured.  

Based on their usage and friendliness to the study results, this study used semi- 

structured questionnaire for its ability to collect a large amount of data in a short 

period of time.  Whereas open ended questions were used as they enable the study to 

get views and opinions from the respondents and closed ended questions were used 

as it is quick to administer, record responses and make coding. This tool helped the 

study to collect suggestion from respondents in a way that created a free atmosphere 

of self expression among the respondents. However, the instrument allowed 

respondents to collect large amount of data in a short period of time, hence was less 

expensive to manage. The respondents who were involved through this instrument 

were seven SCCGs. 

3.6.2 Interview 

Abbott and Borden (1991) define interview as a method for obtaining data by talking 

directly to the respondents. This instrument was used basing on its advantages 

particularly that of allowing verbal and non-verbal ways of delivering and receiving 

information and it allow an interviewer and interviewee to discuss an issue in details 

and wider perspectives (Cohen et al., 2007; Patton, 2002). However, interview may 

be structured whereby interview guide questions have a set of predefined questions 

that would be asked in the same order for all respondents. It minimizes the effect of 

the instrument and the interviewer on the research results; semi-structured interview 

whereby interviewer uses interview guide questions with mixture of questions which 
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is more flexible and unstructured interview whereby the study uses a checklist of 

questions rather than a formal questionnaire on which answers are written down 

(Wildemuth, 2009). Therefore, this study used semi structured interview as it 

investigates the origin, background, personal biography, plans and problems of the 

phenomena as it arise (Gill & Johnson, 2002).  

In addition, this method was used in order to get firsthand information from the 

respondents as it gives chance for self expression thus providing the study with a 

chance for clarification and probing and hence collection of in-depth information. In 

collecting data, short note taking was used and analyzed through reduction, 

organization and interpretation. The interviewed respondents were 7 SCCMs, 3 

CDOs and 5 SC making a total of 12 respondents on challenges faced by service 

providers and on measures to support SC in accessing PE in Kigoma Municipality. 

3.5.3 Documentary Analysis 

Documentary analysis is considered as potential source of data for research by many 

studies (Mason, 1996 cited in Rugambuka, 2008). However, a document is any 

written material that can be read and have not been produced specifically for the 

purpose of social research although they are relevant to the concerns of a social 

research. Precautions are to be taken on documents which do not fit the purpose of 

the study (Rugambuka, 2008) as they need to authentic, credible, representative and 

meaningful. It is the role of the study to ensure these standards (Scott, 1990).  

In managing documentary review, some steps were recommended by Mtahabwa 

(2007). The management of documentary review included extracting, computation 

and summarization. In this study, documents used to complement other sources of 

information with the idea that documents corroborate and augment evidence from 
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other sources. Documents which were reviewed by this study included SC centre 

reports showing the achievements of the programme and efforts on assisting SC in 

accessing PE. Other documents were pupil‟s progressive reports, pupil‟s attendance 

books, and pupil‟s admission books. However, these documents helped to record 

preliminary information about SC.   

3.6 Validity and Reliability of the Study Findings 

The concept of validity and reliability are multi-faceted. For this case it is unwise to 

think that threats to validity and reliability can ever be removed rather the effects of 

these threats can be attenuated by attention on validity and reliability throughout the 

piece of research (Cohen et al, 2007). In quantitative forms, validity is the 

determination of whether a measurement instrument actually measures what is 

supported to measure or the degree to which an instrument measures what it is 

intended to measure (Johnson & Long, 2000). The authors assert that validity are of 

three aspects: content validity which is the degree to which the phenomena under 

investigation is addressed and it depends on sampling and careful construction of the 

instruments, criterion validity which is concerned with the relationship measured 

performance and actual performance and constructs validity which associates 

consideration between the proximity of the instrument to the construct in question. 

On the other hand, reliability is the extent to which measurement are repeatable when 

different persons perform the measurement on different occasion under different 

conditions with apparently alternative instrument which measures the same thing 

(Bollen, 1989). In ensuring reliability, the study adhered to reliability testing aspects 

as suggested by Rosnow and Rosenthal (1991), who include equivalence, stability 

over time and internal consistence which measures reliability within the instrument 
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and how well a set of item measures a particular behavior within the test. Also, as far 

as every member of the population had equal chance of being selected, then 

reliability were ensured. However, to ensure validity the study tested questionnaires 

to documentary review which produced real and true information about SC. Also, 

triangulation of methods, theories and respondents were used to reduce the 

disadvantages of the study findings. 

3.7 Data Analysis 

Bogdan and Biklen (1992) explain data as an orderly process involving working with 

the data, organizing them and breaking them into manageable unit, synthesizing 

them, searching for pattern, learn what is important and what is to be learned and 

deciding what to tell others. Two data analysis plans were employed. One of such 

plans was the thematic analysis. Thematic analysis involves searching for themes, 

reviewing themes and producing the report. The other procedure was the descriptive 

statistical analysis method through a window faced programme-“Statistical Package 

for Social Science, SPSS version 20”. The programme was used for the data 

collected through questionnaires to provide a wide range of choices in selecting 

variables at various stages of the analysis in the form of either tables or percentages. 

However, information to be obtained from interview and documentary review were 

interpreted in percentages and hence presented in tabular form 
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Table: 3.3: Research Instruments, Informants and Data Analysis Plan 

S/N Instrument Sample/Informants  Analysis Plan 

1. Questionnaires  Street children caregivers  Statistical Package for 

Social Science (SPSS) 

2. Interviews  Community development 

officers 

 Street children 

 Street children education 

centres- for centre managers 

 Transcription, coding and 

themes formation 

3.  Documentary review  Selected street children centre‟s 

annual reports 

 Pupil‟s progressive reports 

 Pupil‟s attendance books 

 Pupil‟s admission books 

 Content analysis  

3.8 Ethical Consideration 

The ethical part of a research involves several things such as getting respondent‟s 

informed consent, observing respondent‟s rights and privacy, protect respondent 

from harm on the way a study was asking questions and analyze data (Punch, 1994 

cited in Dach, 2000). Before engaging with the main fieldwork, the study asked 

permission to access respondents for collecting data from the Graduate Studies‟ 

Office of the University of Dodoma. The permission letter was taken to the Kigoma 

Municipal Director‟s Office (KMDO) for approval.  

The approved letter was further taken to the area of study (Kigoma Municipal‟s 

Office of the Department of Community Development) for being allowed to access 

specific areas. In adhering to this letter, the administrative centres for vulnerable 

children were in position of allowing the study to collect data. However, young 

children (street children) were involved after getting permission from their centre 

managers. Furthermore, before conducting data collection, participants were 

informed about the aim and significance of the study for them to agree in being 
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involved in the study. The rights of children during the data collection were observed 

as they free to participate and withdraw in giving his or her beliefs, attitudes and 

behavior they have been exposed. 

3.9 Summary of the Chapter 

This chapter has presented the methodological issues employed to collect and 

analyse data for the objectives which guided the study. It has also covered techniques 

ensured for the validity and reliability of the study and its findings. Subsequently, 

chapter four analyses, presents and discusses the findings as were collected from the 

study respondents.  
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CHAPTER FOUR 

DATA PRESENTATION, ANALYSIS AND ITS DISCUSSION 

4.0 Introduction 

This chapter presents, analyzes and discusses the data collected from the 

respondents. It starts with the presentation of the demographics of respondents. It 

further presents and discusses findings organized under three specific research 

objectives which guided the study: examining the nature of educational-related 

services provided to SC in Kigoma Municipality; finding out challenges faced by 

service providers in Kigoma Municipality; and, determining appropriate measures to 

support SC in accessing PE in Kigoma Municipality. 

4.1 Demographic Characteristics of Respondents 

Respondents who took part in this study were categorized into four (SC, CDO, 

SCCG and SCCM). The table 4.1 below summarises their demographic 

characteristics. 

Table 4.1: Demographic Characteristics of Respondents 

Category Gender Educational background Occupation 

 M F T Primary O-level A-level College/university  

SC 2 3 5 5 - - - - 

CDO 1 2 3 - - - 3 Gvt sector worker  

SCCG 7 10 17 - 6 6 5 Private sector workers  

SCCM 3 4 7 - - - 7 Private sector workers  

Total 13 19 32 5 6 6 15  

Source: Field data (2015). Key: F- Female, M- Male, T- Total, Gvt- Government  

 



43 
 

Table 4.1 illustrates that 13 out of 32 respondents equivalent to 40.6% were male 

while 19 of 32 respondents equivalent to 59.4% were female. It further illustrates that 

among 32 respondents involved in this study; 15.6% were the SC, 9.4% were CDO; 

and 21.9% were SCCM who were all interviewed. Further, 17 (53.1%) of 

respondents were SCCG who were engaged through filling questionnaires.  

The respondent‟s levels of education were also presented as SC were reported to be 

in primary schools, CDOs were college/university level leavers working in 

government sectors, among SCCG; six were O-level leavers. Other six SCCG were 

holding Advanced Secondary Education Certificate and the rest five were found to 

have completed college/university degree. These five SCCG were all working in 

private sectors while SCCM were college/university leavers working in private 

sectors. Presentation of demographic characteristics aimed at understanding 

respondents‟ characteristics in terms of their education level and their occupation as 

influential factors to the respondents‟ responses.  

4.2 Findings 

Under this section, the study presents data which were collected and subjected to 

data analysis plans as were proposed in methodological section of this study. The 

analyses of such data are presented as per specific research objectives. 

4.2.1 Services Offered to SC  

In this objective, the study intended to determine educational related services given 

to SC. Data responding to this objective were collected through questionnaires to 

SCCGs, and interviews to SCCMs and CDOs/SWOs. Following the data analysis, 

two sub-themes emerged; the Family-Based Care for Vulnerable Children and 

Community-Based Care. 
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4.2.1.1 Family Based Care for Vulnerable Children  

Under this sub-theme, respondents informed that children were provided with 

various services related to education. Such services included nutritional food, 

protective housing and clothing. In their views, they regarded these services as basic 

needs to each child which could enable them access PE healthily and happier.  

Table 4.2 illustrates data which were obtained through questionnaires. In the table 

4.2, it is indicated that shelter was crucially considered by SCCGs. In their views, 

provision of shelter through permanent houses protected children from being 

vulnerable to weather extremes. This problem was said by respondents to cause 

children school dropout due to regular exposure to weather environment when not 

well cared. The SC requires permanent houses whether in their original home or in 

their caring centres. Nevertheless, temporary houses are required for SC who daily 

attend the centre and get back to their home in the evening.  

Moreover, data in table 4.2 reveal as well that clothes and shoes were among 

important needs provided for creating environment for SC to learn effectively. SC 

could be vulnerable to injury due to lack of shoes and any protective clothing, as well 

as physical pain related to walking long distances to and from school or their 

learning centres. Therefore, SC substantially needed shoes, clothes and other clothing 

materials for them to feel valued and proceed with learning happily.  

The other service provided to SC was reported by participants to be nutritious food. 

Nutritious food was considered as basic need by 90% of respondents with minority 

(10%) giving less importance to it. This is to suggest that, denying SC in access to 

nutrition and exposure to unclean as well as unsafe water, set them into risk of 

diarrhea, vomiting and other illness problems. When they fall ill, children would fail 
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to access quality education which is their basic right. These services with their 

correspondence informants‟ quotes are summarized in table 4.2 bellow; 

Table 4.2: The extent of basic needs in schooling (N=10) 

Respondents Services Important quote Responses Frequency Percentage 

SCCG Shelter Permanent and Temporary houses Yes 10 100 

   No 0 0 

SCCG Clothing Clothes and shoes Yes 10 100 

   No 0 0 

SCCG Food Clean water, diet and nutrition Yes 9 90 

   No 1 10 

Source: Field data (2015) 

It is common that basic needs are necessary to every human being to function or 

actively participate in the individual or group gathering and production. Available 

evidence and experience based on good practices show that families, households and 

communities are actively involved in providing care to children. Interventions in this 

area focused on supporting the households with vulnerable children to continue 

living together, improve the shelter in which children live and the care that they 

receive from these stakeholders.  

In ensuring that children access education and other basic needs, respondents gave 

some suggestions. One of the suggestions gave by respondents was the provision of 

parental education on households to provide better care and protection to vulnerable 

children in their own families. Through such education, parents would develop good 

parenting skills which would later make them good adult able to protect and support 

children in spiritual and material based on their family status. One of the community 

development officers was quoted in the interview as arguing;   
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“The family is the first and most important unit in supporting 

vulnerable children in their everlasting development. Therefore, to 

attain quality education children require family parents or relatives‟ 

supportive as a motivation for them to do well in schooling 

(Interview: Rusimbi CDO; February, 25
th

, 2015). 

 

 

Further, the (KMSWO) added as well through interview that; 

“Children feel proud and confident when they are living with their 

parents. According to the children‟s law no 7 of 2014, a child has a 

right to live with his or her parents or guardians. In that case, parents 

are the first and principal cover of his or her children (Interview: 

March 3
rd

, 2015).  

The officer elaborated that, the responsibilities parent has to the child include 

supporting them with educational materials, health services and accommodation. 

However, lack of child care by parents made children to become beggars and other at 

risk and unsafe jobs (washing cars and working as porters in local markets). 

Likewise, responses from KMSWO indicate that, children should be provided with 

basic needs to rescue them from child labour, hence involved in PE.  

Through parenting skills and child care, SC would be able to access clean water, safe 

and nutritious diet for healthy and energetic development. This indicates that, basic 

needs are crucial to any human being in fulfilling everyday activities including 

schooling. In support of this view, the coordinator for WEKEZA project in Kigoma 

Municipality explained when interviewed by the study that; 

“the project is trying to enable parents generate income which would 

help them to have stable income for providing their children with 

school materials and their basic needs including shelter, food, clothes, 

healthcare and any other necessities for  human being survival 

(Interview: February 25
th

, 2015). 

In addition to the provision of better education, vulnerable children have to be 

supported socially, psychologically and materially as a relief from the poor living 
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standards they used to face. This was supported by one of coordinators, who 

stipulated that; 

“After they have brought in this centre, we counsel them on their 

challenges especially those who left their parents. After counseling we 

guide and help them in coping with new environment” (Interview, 

Centre B; February 19
th

, 2015). 

The material support being provided to vulnerable children are school bags, exercise 

books, school shoes, daily food and clothes as mentioned by many respondents 

including WEKEZA project, MWACACHI, KIVIDEA and Sanganigwa A. These 

support revealed the study that material supports are among the interventions of SC 

and they are most helpful in acquiring PE as it is clearly known that they are 

obtained through cash basis. Family based care could provide SC with education 

materials, directions; protections and guidance on education as a result better 

education for their future development. Referring to URT (1996), children between 

the age of five and thirteen need everything from the family and community 

pertaining to survival, protection, development and participation and especially 

guidance and counseling in them to attain quality education and warn them against 

early pregnancy, drug abuse and effect of child labor. Therefore, it can be argued that 

services such as food, shelter, clothing and other basic needs are very important in 

bringing SC with healthier, protection, happier and joyful life hence access better 

education for their future development. 

The current study findings are in line with many other studies (URT, 2012; Baruan, 

2003; World Bank, 2011; MOEC, 1995; URT 2012; Mbaula & Mmasa, 2013). For 

instance, URT (2012) proposed that a successful intervention to SC requires a 

collective support (family members, community and government) in the provision of 

nutritious food, shelter, pay school fees and access to critical health services. These 
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services are most effective when provided to the most vulnerable households to 

improve their living. The provision of basic needs to children reduces malnutrition 

and improves their health status from subjective abuse and marginalization (Baruan, 

2003). Yet, food as a basic need has some positive impacts on learning and school 

attendance (World Bank, 2011). People‟s future higher standards of living, in peace, 

unity, mutual understanding and cooperation lies on the satisfaction of the basic 

needs of food, shelter, clean and safe water, environment as well as better 

performance in agriculture and industry (MOEC, 1995).  

Though, the main focus of psychosocial support is to increase the proportion of 

MVC who have access to basic psychosocial interventions and services, its 

achievement is possible through implementation of the different levels of individual, 

family, community and national covering skills and knowledge, emotions and social 

domain (URT, 2012). The author adds that most programmes that are designed to 

help children who are MVC focus mainly on meeting their material and intellectual 

needs but less on meeting their emotional. This neglect of psychosocial care and 

support for MVC has made these interventions inefficient in promoting the total 

health and wellbeing of MVC.  

Though psychosocial support was essential for MVC, the study conducted by Mmasa 

and Mbaula (2013) disregards it. They suggested on the use of training to MVC 

caretaking and prevention of HIV/AIDS as a result, children receive different support 

such as counseling, education on children‟s rights and education on life skills to both 

in-school and out-school and parents or guardians. 
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4.2.1.2 Community Based Care 

Under this sub-theme, respondents reported that SC has been linked to various 

community care services. These services were given to children to support them in 

accessing PE. Different respondents (CDOs, SCCGs and SCCMs) identified several 

services they provided to SC. Such services included the provision of reception 

parental skills, upholding information and creating protected and sympathetic 

environment for SC to access learning. Responses elicited further that, SC should be 

provided with community based care and sympathetic environment to them to 

proceed with learning as shown in table 4.3 below. 

Table 4.3: Community Based Care 

S/N Services Respondents Frequency Percentage 

SCCG SCCM CDO 

1 Forming family-like home 12 7 3 22 68.8% 

2 Provide social standards 11 6 3 20 62.5% 

3 Providing life and parenting skills 9 7 2 18 56.3% 

4 Forming youth support groups 6 5 2 13 40.6% 

Source: Field data (2015) 

 

It is illustrated by table 4.3 that four main services which were considered essential 

to SC included the family-like home (68.8%), social standards (62.5%), provision of 

life and parenting skills (56.3%), and forming youth support groups (40.6%). 

Meanwhile, the results in table 4.3 indicate that the community in which SC live 

should be responsible for providing SC with livelihood and parenting skills. 

Parenting skills help vulnerable children to live independently in the future after they 

have left their centres. They include encouragement; can do, choices, self control and 

respect feelings. This is to mean that, parenting skills should be provided early as 

children start talking to help them practice skills gained from their parents or peers. 



50 
 

Additionally, table 4.3 shows that the provision of social standards and youth support 

services to SC is encouraged. A social standard values children equally and brings 

them with harmony in their societies which at the end all children benefit equally to 

education. On the other hand, formation of youth support groups of which focusing 

on disadvantaged families and communities could improve SC who was not enough 

served in attainment of primary schooling. Youth support groups could increase SC 

school attendance in different ways and therefore better performance in their 

examinations.  

In the provision of services to SC, centres need to be provided with an environment 

which does not separate them with their homes. In this regard, centres should form a 

family-like home living condition to simplify community care and educational 

services. The family-like home was associated with living environment which was 

seen as an influential for SC to learn. Because of the influence of the environment to 

the developing child, the environment manipulates behavioral preferences with the 

aim of upholding constructive social standards among SC and the society in general. 

During the interview, one of MWOCACHI elaborated that; 

Good environment facilitates good life in our families which later 

help in obtaining the needs of vulnerable children, increase 

communication skills in families and the society and building 

parenting abilities and therefore expand positive interaction with their 

children (Interview: February 18
th

, 2015). 

Similar to the view held by MWOCACHI on the influential environment posed to 

children in both context (home and streets), WEKEZA coordinator insisted that; 

Because vulnerable children are affected much with street and poor 

home environment, they need attractive environment in studying. To 

ensure this, the WEKEZA project have trained teachers on better 

instructions to at-risk children from Kasulu district, Uvinza district 

and Kigoma district and through providing school materials the 
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children school attendance has increased while more than 1,000 pupils 

are in MEMKWA programme (Interview: February 25
th

, 2015).   

Likewise, respondents quoted that the community and their entire surrounding 

environment should engage in providing and promoting SC with living skills. With 

the regard of life and parenting skills, one of SCCMs pointed out that; 

When they finish school hours, they take two hours to rest, one hour 

of exercising different exercises including football and netball 

playing and engage in small farm activities during evening hours 

(Interview, MWOCACHI: February 18
th

, 2015). 

The Sanganigwa A coordinator also pinpointed that; 

community members are supposed to collaborate with vulnerable 

children centres in making sure that, SC are reduced in streets by 

caring them and or bring them to the centres where they receive 

different skills including tailoring, cookery, and general parenting 

advices for youth children (Interview: February 17
th

, 2015).    

Data from questionnaires and interviews insist on the appropriateness of the learning 

environment the family and the surrounding community are encouraged to establish 

better education environment for children to learn. SC support from the community 

provides them with improved and nurtured body thus takes on determining their 

better future life through accessing quality education.  

Literatures (WHO, 2014; Kihaule, 2005; WHO, 2002) converges the current study 

findings implying that, environmental factors (children caring, social standards and 

resources) affect SC in attending school, playing with others and developing in them 

the life skills. For instance, WHO (2014) contends that, SC require jointly efforts 

from the family, government institutions, religious groups, service providers and 

NGOs, and other concerned community members. In showing the important of 

community in caring SC, Kihaule (2005) substantiated that children should be 

accepted as part of the community by assuring them the access to essential services 

such as health and better education.  



52 
 

In addition, WHO (2002) established that the family-like home helps the community 

to simplify SC caring by offering and enhance them to access educational services. 

For instance, a foundation of SC in Ermita, Manila established several group homes 

where SC can live and receive different services. For SC to become better future 

parents, they need some parenting skills as suggested by Bailey, Perkins and Wilkins 

(1995). Such skills included encouragements, choices and respect feelings. 

4.3 Challenges Faced by Service Providers to SC 

Under this objective, the study aimed to determine challenges that service providers‟ 

encounter in ensuring that they help SC to access education. Responses for this study 

objective were collected from SC, SCCMs and CDOs through interviews. The 

analysis revealed that service providers were faced with challenges related to 

resources such as inadequate budget and limited number of staffs to work with 

vulnerable children. The second sub-theme was the difficulty for the SC to cope with 

street lives in new living environment. 

4.3.1 Challenges Associated with Resources 

Towards improving SC‟s life and access to education, human and fiscal resources 

emerged as key challenges to quality services provided. It was explained by 

respondents that resources such as money, human and communication were the 

challenges which mainly affected the quality of services SC received. It was argued 

that, capital resources were specifically critical in building stable institutions. These 

institutions need adequate and safe infrastructures to accommodate SC for learning 

and acquiring various skills for their life. Apart from being used as learning centres, 

infrastructures were crucial at ensuring that SC are protected from the poor weather 

conditions such as heating, rain and wind blow. These conditions could when no 
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control affect SC‟s comfort in learning and care. This is to argue that capital ensured 

construction and installation of necessary facilities for proper care to the SC.    

It was found that SC headed households fail to send their children even to 

government primary schools due to their limited financial resources. Failure to attend 

schooling because of parent‟s inability affected as well the provision of material 

necessary for child preparedness to school. As a result, the burden is held by service 

providers in insuring protection, programmes implementation and attainment. 

However, service providers claimed that the burden becomes too high to hold 

because of increasing number of children in need of care.  

It was further elaborated by Rusimbi community development officer that, the 

parents‟ poverty resulting in failing to send their children to school hence finding 

them hanging and bagging in streets.  With regard to the issue of capital resource, the 

KMSWO added that, 

“We are receiving no money to invest in different institutions 

engaging in handling street children as a result become very difficult 

in meeting some requirements that assists SC to access PE. For 

instance, there is no money to support ward HIV/AIDS and MVC 

committees and no money to carry out capacity building session to 

lower level committees” (Interview: March 3
rd

, 2015). 

Another respondent elaborated that, in providing services to SC our centre lacks 

enough food and sometimes donors provide their promises too late. Food, shelter and 

SC school materials are challenges to our centre. It means that, different 

organizations working with the aim of supporting SC to education are limited with 

financial resources as their big challenge since they are donors oriented.  

This signifies that adequate budgets are substantial in expanding institutions, 

recruiting more teachers/caregivers, providing instructive resources and classrooms 
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to achieve a standard teacher-pupils‟ ratio of 1:40. Also, co-operation among 

teachers and pupils would create better environment for teaching and learning 

process hence encouraging more SC to continue schooling instead of dropping out. 

On the other hand, human resource in terms of workers such as community 

development officers emerged as a challenge in handling SC. In most of the centres 

visited, workers were found to be few compared to the number of SC found in 

particular centres. For instance, MWOCACHI SC centre had three workers including 

centres‟ coordinator. This number of staff was explained by MWOCACHI 

coordinator to be not adequate to attend more than 30 children and 56 elders. The 

coordinator pointed out that, 

The centre is facing different challenges including low numbers of 

service providers compared to the number of people in need of 

services. We are three in total, one male and two females to handle 86 

people (Interview: February 18
th

, 2015).  

In response to the limited number of staff working with vulnerable children, the 

KMSWO also suggested that; 

Although we are doing well in handling and assuring better vulnerable 

children caring and education provision, we are also facing some 

challenges. He made it clear that, the Kigoma Municipality has 19 

wards where by social welfare officers are two and three Municipal 

Development Officers who are working in collaboration with five 

Ward Development Officers (Interview: March 3
rd

, 2015).  

This signifies that, Kigoma wards and Municipal Development Officers were few 

compared to the number of vulnerable children who need their support. Because of 

fewer officers working with SC, it made it difficult to meet the objectives for aiding 

families, providing educational services to the children, aiding disabled children 

including elders and aiding children fell into juvenile problems. 
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Though Officers were few, cooperation among themselves could have helped them 

and children to access proper services. Though it was reported that cooperation was 

significant in achieving proper services to children, SCCGs with other stakeholders 

were limited with the problem of networking among themselves. This was elaborated 

with KMSWO that; 

SC centres work independently with no information to the next centre. 

This causes duplication of materials that support SC in schooling as 

many programmes provide SC with school materials and school 

uniforms. This situation falls into difficult to the municipal to 

coordinate (Interview: March 3
rd

, 2015).  

This indicates that communication or networking among government agencies and 

NGOs engaging in SC is essential in helping stakeholders effectively facilitate 

services to the SC for quality education attainment. These findings have shown that, 

resources such as fiscal resource, human resource, infrastructure, communication and 

food are the main challenges.  

These findings are similar with different studies worldwide (Rwanda‟s National 

Commission, 2002; Al-Dien, 2009; Evans, 2002; Save the Children, 2004). For 

instance, the study of the Rwanda‟s National Commission for Children [NCC] 

(2012) evaluated that most challenges faced the commission in dealing with SC were 

related to limited funds such as salaries, inability to meet children‟s needs and house 

rent payments. Similar claims were given by Al-Dien (2009) and Evans (2002) when 

elaborating challenges facing family‟s ability to handle their children.  

In addition, the study of Save the Children (2004) suggested that lack of parallel 

communication among ministries and institutions and different departments of the 

same institutions hinders provision of education, healthcare, accommodation and 

security to SC as a result failure to handle them. However, the findings are unlike to 
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the study conducted by Mbaula (2011) on Social Protection for Support of Education 

of the MVC which elicited that SC education stakeholders are challenged with 

community‟s reluctant to contribute where local mechanisms have been established 

to support SC schooling.   

4.3.2 Difficulties Faced by SC in Coping with Street Lives  

In coping with new lives or environment, SC faced different conditions. Responses 

and their analysis indicate that SC experience structures of violence and 

abandonments, sexual exploitation and lack of kindness from the society, community 

and the like. Most of these abandonments were said to come from the community 

and the surrounding authorities. Because of abandonments, SC found life in streets 

being not friendly due to different challenges and hardships around them. The 

common abandonments experienced by SC while working for their lives include law 

enforcement from different agencies like police, sexual exploitation, and thefts 

among themselves, lack of favorable shelter, lack of enough food and lack of 

kindness from the community. In elaborating on how he was abandoned on favorable 

shelter, one 11 years old boy explained that; 

“I used to live and sleep in streets before I came to this centre, 

sometimes in railway station and sometimes in bus stand. With my 

friends, we suffered much from cold as we used to sleep without 

mattresses and bed sheets…” (Interview: Street Child: February 19
th

, 

2015). 

It was emphasized that shelter to children was important as it had effect to the 

schooling children. The KIVIDEA coordinator on the other hand insisted that the 

centre has increased bedrooms with full mattress equipped, we are trying our level 

best to make our children cope with KIVIDEA‟s life and attain knowledge, skills and 

awareness that learning is important to them. This is slowly encouraging many 
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children to live in our centre than escaping back to streets. The following quote from 

12 years old boy put up with evidence of the above:  

I can now realize that I am in school. This school is very essential to 

me, and I am trying my level best not to go to streets again. I can 

remember when I was in the street, I used to pick up used bottles and 

sell them to get little money for my daily meal. Now I am getting free 

food, clothes and education which I think will help me to be someone 

in the future (Interview with Street Children; February 26
th

, 2015). 

On the other hand, SC and other vulnerable children explained that centres provided 

environmental conditions which tended to be new to them and difficult to cope. This 

situation made service providers face challenges in handling them. Through 

questionnaires, service providers mentioned various challenges they face when 

handling SC in their centres. Such challenges are thefts as the behavior they inherited 

in their earlier and common lives. A Sanganigwa B service provider addressed that;  

Sometimes, it becomes difficult for street children to cope with the 

centre. He added that, in teaching them street children are sometimes 

slow learners due to their past lives and feelings (Interview: . ). 

This indicate that, the amount of learners commitment in learning depends on their 

living history and how they are able to cope with the situation towards enhancing 

performance and the attainment of quality education. At a standstill, SCCGs and 

school teachers should commit themselves in teaching SC the coping strategies that 

will facilitate better learning. 

This corresponds with Suda (1997) findings. Suda (1997) found that all children have 

a right to access shelter, food and legal protection from the State through their 

families. The author continues stipulating that in keeping with the African cultural 

tradition, close relatives were expected to take the initial responsibility to provide 

needy children and other poor members of the family with shelter, health care and 
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education. Children protection help them to forget past hardship living and engage 

much on schooling as a key for their future life. 

In addition, the finding of the current study converges with the findings by Ali 

(2002). In that study, Ali (2002) determined that, once on the streets children centre, 

SC find out that it is a very terrifying place and hence lacking coping mechanisms 

necessary to create a stable, safe and sound life. Despite the amount of entertainment 

they encounter on the centres and peer group supports, many SC find themselves 

unable to cope with centre‟s life especially during their early days of living on the 

respective centres. The author adds that these indications are believed to gradually 

disappear when caregivers supply SC with coping strategies hence become fully 

socialized and able to cope with centre‟s life. 

4.4 Measures to Support SC to Access PE 

This objective aimed at determining measures appropriate for supporting SC to 

access PE. Data for this objective were collected from SCCGs through questionnaire 

while interviews were employed to the CDOs and SCCMs. The analysis revealed 

different appropriate measures as were given by the SCCGs through questionnaires 

as summarised in table 4.4.  

Table 4.4: Supportive Measures on SC 

Respondents Important Measures Quoted Frequency Percentage 

SCCG Enlightening children on education 16 94.1 

 Encouraging children‟s rights 15 88.2 

 Exclusion of children in economic engagements 15 88.2 

 Encouraging family planning 13 86.7 
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The table 4.4 illustrates that, SCCGs suggested that children should be enlightened 

on the importance of accessing education (94.1%), encouraging parents and 

community members to ensure children‟s rights (88.2%), exclusion of children in 

economic engagement (88.2%) and family members or community in general should 

be encouraged to adhere family planning advices (86.7%).  

Through interviews with SCCMs and CDOs, it was identified through the analysis 

that measures appropriate in supporting SC access PE included prohibition of SC in 

employable activities, raising awareness of the community members on the 

importance of education and other children‟s rights including education. Across 

participants‟ responses as were collected through questionnaire and interview to 

SCCG, CDO and SCCM indicate three common suggested measures appropriate for 

supporting SC to access PE. Such measures were enlightening and encouraging 

children on education, children‟s rights and exclusion of children in economic 

engagements. 

Encouraging children on education was highly identified measure by respondents as 

appropriate for supporting and ensuring that SC access PE. Through questionnaires, 

16 (94.1%) of respondents indicated that encouraging children on education 

increased likelihood for the SC to access PE in Kigoma Municipality. Such 

encouragement on the importance of education could be provided by family, society 

and government agencies to SC. This could facilitate an individual child and societal 

members realize the benefits of education for their well-being. Access to education 

by children including the SC would help the families and the nation as a whole to 

have a knowledgeable society important for improving production hence economic 

prosperity. It has been discussed by many scholars including Nyerere (1974) on the 
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importance of education to the survival and developed society. Provision of 

education would help SC to fight against three enemies as were identified by Nyerere 

(1974). Such enemies include ignorance, disease and poverty. These enemies could 

well be fought by empowering individuals to have knowledge and skills necessary 

for appreciating and adapting to the new environment and the ever-changing social, 

political and economic conditions facing the society for personal realization of full 

potential.  

In the same view, the findings from SCCMs obtained through interview show that 

education facilitates socio-economic and political development. This necessitates for 

the emphasis on the shared responsibility in the provision of education to the children 

by the community and the government. Educated society is crucial for the proper 

organization and wise use of resources in any nation. In this regard, educating SC is 

necessary for them to utilize resources found in their community hence, they achieve 

their development. This was made clear by majority of the respondents from 

MWOCACHI, Sanganigwa A and B and KIVIDEA. For instance, the WEKEZA 

coordinator informed that, Kigoma Municipal is surrounded by Lake Tanganyika 

where fishing employment could highly attract young children to join it though are 

paid low. Others have joined the fishing industry to earn their living. This is a result 

of poor awareness among parents and other children‟s households on the importance 

of education for their children. 

In addition, CDOs of the visited centres identified community awareness as among 

necessary tools to fight against SC. They argued that families and communities have 

to be well-informed on strategies to protect children to become SC. Strategies like 

drama and songs, posters concerning SC should be provided for the family and 
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community members to read. Also, through videos showing difficult living 

conditions SC face should reach as many people as possible in the respective 

community.  

Encouraging children‟s rights was the second measure mentioned by respondents. 

Through questionnaires, 15 (88.2%) of respondents indicated that ensuring children‟s 

rights could support SC to access PE. Some actions at national and local levels could 

be taken to prevent or combat SC and other illegal practices they engage. It could 

involve primary prevention programmes focusing on community awareness creation 

regarding the causes, the exploiters and methods of recruitment, the effects of 

inability to access education, and the appropriate intervention.  

Results from CDOs obtained through interviews shown that implementation of 

children‟s rights to education was necessary as the government of Tanzania has 

ratified and is committed to the fulfillment of both international and regional 

protocols towards Child Rights such as the Convention on the Rights of the Child 

(1989), the African Charter on the Rights and Welfare of the Child (1990) and the 

millennium development goals [MDGs] (URT, 2012). The CDOs explained that the 

Convention on the Rights of the Child, distinguishes children as one of the children‟s 

rights. The officer continued that article 28 recognises the right of children to 

education including SC. In responding to the rights of the child, respondents showed 

some positive response and how they have tried their best to ensure centres and other 

stakeholders ensure children‟s rights. For instance, the KMSWO addressed that: 

In observing the rights of the child to education, my office provides 

street children with education. We have succeeded to educate more 

than 130 children where by 18 children are in VETA Singida, 75 

children are in VETA Kigoma and others are still achieving special 

education in Kabanga (Interview, March 3
rd

, 2015). 
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The KMSWO again suggested that, to ensure the attainment of education to SC, their 

rights should be observed by every member of the society. He further said, we are 

responsible to preside rights to children who are opposite with law. For instance, we 

do defend under 18 aged children from being jailed. In observing the NCPA II 

whenever children found being chased from school for lacking fees and any other 

school contribution we do have table discussion with Municipal Education Officers 

(MEO) who therefore order their heads of school to allow children continue with 

studying regardless their failure of paying school fees and other school contributions. 

This was supported by Sanganigwa A coordinator who articulated that;  

We are very proud to have teachers, doctors, house wives and self 

employed persons originated from our centre. For instance, there are 

48 people who are integrated in the community from 2004 to 2014. 

These people were obtained from the street, poor family and displaced 

families to the centre where they acquired formal education, 

counseling and training for their future life. 

 

Exclusion of children in economic engagements was the third measure to support SC 

to access PE. This measure could be appropriately attained by encouraging SC to 

attend and concentrate in schooling instead of early engagement in economic 

activities. Exclusion for activities could as well be done by taking certain measures 

to those who employ children by giving penalties of any kind. Penalties would 

awaken parents and community members on their responsibilities for positive child 

development. For instance, the UNCRC (1989) and the guiding principles of the 

convention are relevant to all children, and as such apply to SC as well education 

being among the rights. Therefore, it is important to reduce proportion of children in 

labour from the family level to countrywide and advantage to them alternatives 

including enrolment in PE as their basic right.  
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In the meantime, interview findings from CDOs indicated that to prevent SC from 

this habit, parents should be supported and provided with education on their 

responsibilities to fulfill to their children. This includes engaging in various income 

generating activities such as vending some kitchen requirements like tomatoes and 

keeping on weaving bed sheets. Their engagement in these activities would help to 

improve their living conditions while reducing the number of SC. In elaborating on 

the income generation, one of the ward development officers illustrated that; 

Our duty is to mobilize the community in devising developmental 

projects that can generate their income. SC parents and guardians 

would have to work hard for their family requirements including their 

children basic needs and education requirements (Interview: 

Kasingirima CDO; March 3
rd

, 2015). 

Also, this was supported by WEKEZA coordinator who commented that; 

We assist SC and other vulnerable children in accessing PE by 

applying two main approaches. First, to enable households generate 

liquidity through encouraging Village Commercial Bank (VICOBA) 

in their villages/streets and second through educating them on the 

importance of sending their children to school (Interview: February 

25
th

, 2015). 

Further, one of the ward development officer continued explaining that, most of the 

parents of his ward had poor socio-economic status which made them difficult to 

meet children‟s school requirements. This situation makes children fail to attend 

schools and employ most of their time in luxury camps and find themselves in 

coping with bad habits such as watching culturally and morally inappropriate videos. 

Removal of the inappropriate behaviours by children, the HIV/AIDS committee of 

the Rusimbi ward, occasionally met to discuss on ways to organize themselves and 

form village cooperatives commonly known as VICOBA to save families for quality 

child care.  
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Education was considered essential tool for encouraging children on education as a 

control mechanism to SC. Respondents informed that, education could be used in 

preventing and controlling the spread of sexual transmitted diseases by teaching 

young and adult community members on the negative impacts of early pregnancies 

and HIV/AIDS deaths. Cementing on these arguments, the Rusimbi ward 

development officer stipulated that; 

Parents and other community members should discourage their male 

children from watching pornographic videos which stimulate their 

emotions and direct them at risk of unexpected sex, young girls 

should be discouraged from using their bodies for money 

accumulation as they later conceive babies with no respective fathers 

(Interview: February 25
th

, 2015). 

 

It is an indication from the respondents that, education plays a great role in any 

society in promoting the SC intellectually superior and weeds out their intellectual 

inferiority. Additionally, through education, SC‟s status in the society could be 

improved. Therefore, in fighting against SC and their dignity, education to both 

developing children and community members remained to be important.  

Findings of the current study relates to several other studies (UNESCO, 1999; The 

Republic of Rwanda, 2008; URT, 1996). For example; on the provision of education 

to both parents and developing children in Tanzania, the present findings converge to 

the claim by UNESCO (1999). UNESCO (1999) suggests on the observation of the 

rights of SC and their particular educational needs, SC programmes should awaken 

public awareness against the challenges they face through the production and 

distribution of various information materials.  

These practices potentially assist children to access education, promote community 

income generation, build community productive assets and provide family, society 
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and community with financial support in form of grants (The Republic of Rwanda, 

2008). This could reduce poverty that persists among parents, society and community 

as a result SC will see their true future development as true development is 

development of people, not of nothing (URT, 1996). 

From questionnaires and interviews on encouraging children‟s rights findings implies 

that, if the current trends of SC continue, the world and Tanzania in particular would 

not meet the goal 2 of universal PE by 2015. Goal 2 of the MDGs focuses on every 

children (boy or a girl) at any place should access education achieve PE (EFA 

Millennium Development Goals, 2013). Consequently, observing children right to 

education is very important to achieve their development and meet the MDG 2 

otherwise there will be more illiterate children and adults possessing low ethical 

attitude with affected psychology.  

Literatures (UNESCAP, 2003; URT, 2010; Aronowitz, 2005) support strengthening 

legal measures and raising public awareness of children‟s rights to education. For 

instance, UNESCAP (2003) emphasized on creating an environment for protection of 

the MVC. Furthermore, URT (2011) emphasized on communication strategies 

against SC education should be developed to the community and raise awareness on 

the issues pertaining to social norms and violence against SC. However, the 

provision of caring knowledge to teachers could encourage positive development in 

SC by believing in their learners‟ prospective, couching learners to set high 

expectations and encourage them to foresee the future (Aronowitz, 2005). 

Community supports that teachers, friends and parents supply to SC could build 

school engagement.  
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These findings are consistent with that of the United Nations Human Rights Council 

[UNHRC], (2011) which ascertained that, the problem faced by SC and their 

identification as an at-risk group in need of human rights protection gained 

prominence in 1990s. However, more than 20 years later, SC still languish in many 

cities and towns around the world. In late 2011, the UNHRC adopted a resolution 

entitled “Rights of the Child” as a holist approach to the protection and promotion of 

the rights of children working and or living on the street.  In this resolution, the 

UNHRC condemned that: 

“the violation and abuses of the rights of children living or working 

on the street, including discrimination and stigmatization and lack of 

access to basic services, including education and basic health care and 

all forms of violence, abuse, maltreatment, neglect or negligent 

treatment experienced by them, such as exploitation, gender based 

violence, trafficking, forced begging and hazardous work, forced 

recruitment by armed forces and armed groups, forced disappearances 

and extrajudicial killings”. 

 

This statement shed out a light on the condition of SC presenting many factors 

contributing to children seeking a life and work on street, the challenges and risks 

they face which are likely to present more difficulties. Some common areas which 

present some of the most serious challenges to SC are lack of access to health care 

and an adequate standard of health; violence and abuse on the streets; and working 

on the streets to make a living for themselves or their families (UNICEF, 2012). For 

that reason, all children including SC have specific rights as identified in the United 

Nations Convention on the Rights of the Child (CRC) such as right of being 

protected as identified in article 4 of the United Nations. 

Findings from respondents on exclusion of children in economic engagement 

inferred that, most of children living in streets are the result of difficult living found 

in their families being associated with different circumstances including poverty. The 
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potentiality of parents in generating income could reduce SC and focusing on care, 

protect and support them hence the attainment of quality education. 

The current study converges with studies (URT, 2011; Malindi, 2012) in supporting 

the community efforts on improving their living standards and generate income 

instead of engaging children in economic. For instance, the government of Tanzania 

through Tanzania Social Action Fund (TASAF) in collaboration with the Millennium 

Village Project (MVP) has been working to reduce poverty among the residents 

(URT, 2011). This will contribute in embarking on programming to ensure children 

access quality education which will contribute to the improvement of people‟s 

livelihoods. Furthermore, in rescuing vulnerable children from child labour it is 

suggested by Malindi (2012) that, school can expose learners to protective resources 

or assets through curricula, active parental support, and entrepreneurial activities in 

order to enhance resilience among learners. As this operates at individual, family, 

community, cultural and institutional levels will safeguard the impacts of risks to 

learners.   

However, apart from the above three measures of supporting SC to access PE, 13 

(86.7%) respondents mentioned family planning through questionnaires. This finding 

indicated that parents and community members should be encouraged in practicing 

family planning. In their views, family planning assists parents and community 

members to bear number of children who they will be able to care and provide them 

with all human needs. Family planning could reduce the numbers of SC. Therefore, 

for its importance family planning should be encouraged from the family level 

through the society to the government level. 
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The finding converges with that of Foreman and Hervish (2011) which illustrate that, 

family planning should be preached to all people through policymakers, family 

planning advocates, civic and religious leaders and the media. The author further 

argues, family planning improves economic growth and reduces poverty at the 

family, community and national level. In addition, WHO (2012) addressed that, 

through family planning there is small families resulting into more money and food 

for each child, young people stay in school, and mother and babies are healthier 

when risky pregnancies are avoided.  

Therefore, it can be summarized that, SC worldwide experience violent behavior, 

abuse and enforced to fight in conflicts; they are forced into young marriage and 

sometimes placed in prisons. All children living in such circumstances are placed to 

human rights breakage resulting in both physical and psychological sufferings. The 

basics of a strong childhood as specified in the CRC are being deprived off as the 

world is fading to provide children with the protection to which they are at liberty. 

Leaving SC self-governed at their affectionate age and not send them to school make 

them more vulnerable and risk their life physically and mentally. The Millennium 

Declaration of 2000 explicitly addresses the need to protect children against conflict, 

violence and any kind of exploitation from their tendering age.  

The study is in the line with theories used. For instance, the study found that the 

family and community members identified and found solutions of the problem 

pertaining to the personal and community issues. They have shown different causes 

of SC, nature of services and challenges faced by service providers and they have 

suggested some measures of assisting SC to access quality education. This is similar 

to Critical Social Theory of Empowerment which focuses on liberating oppressed 
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people through education hence the empowerment of the most potentially vulnerable 

individuals. 

Moreover, the study found that SC has to be supported psychologically, 

psychosocially and materially since they are affected by their living standards. Food, 

clothes and shelter were mentioned to be supplied to SC to access quality education. 

This resembles the Basic Needs Theory which asserts that primary requirements like 

food, shelter, health and clothing are essential to any standard of life. It suggested 

that human beings are to be supplied with biological and psychological needs that are 

to be satisfied before higher level needs. 

4.5 Summary of the Chapter  

The chapter has presented, analysed and discussed data as were collected from the 

study participants. The study establishes that, involvement of parents, community 

members and the government agencies in the provision of children‟ rights (rights to 

education and survive) encourage and enable children to grow joyful. Involvement of 

all these stakeholders would ensure SC protection and success in schooling as well as 

general life in the society. It therefore remains essential that parents and teachers 

become flexible towards teaching, counseling and providing guidance to SC. In 

addition, it has been proposed by the study that SC should be prohibited to engage in 

working activities except the provision of education to raise awareness on the rights 

of the children to access education. Some programmes are also needed to provide SC 

and families with nutrition and health care services. The next chapter summarises the 

study and its findings, makes conclusion and recommendations for the practice as 

well as further research.  
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CHAPTER FIVE 

SUMMARY, CONCLUSION AND RECOMMENDATIONS 

5.0 Introduction 

This chapter presents summary, conclusion and recommendation of the study. The 

study aimed at investigating on the practices provided to support SC to access PE in 

Kigoma Municipality, Tanzania.  

5.1 Summary of the Study 

Investigation of the practices involved to support SC to access PE in Kigoma 

Municipality was examined. To achieve this purpose, three objectives were 

developed. These were; to examine the nature of the educational-related services 

given to SC in Kigoma Municipality; to find out challenges faced by service 

providers in Kigoma Municipality; and, to determine appropriate measures to assist 

SC in accessing PE in Kigoma Municipality. 

The study was guided by the modified Stafflebeams (1971) CIPP Model. The 

modified model helped the researcher in engaging on the investigation of the 

practices provided to support SC to access PE in Kigoma Municipality. The Model 

had four components which were input, process, product and context. Input 

addressed the mostly likely needs to education which enhance desired results. They 

included variety of care services from the close relatives such as uncles and distant 

cares from any people or an organization. Process monitored and provided an 

ongoing check on the problem. It focused on showing different kinds of care needed 

by any human being. Product measured and judged the outcome by assessing the 

merits and the contexts highlighted on the content of the problem. 
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The ideas and efforts of assisting SC to access PE were investigated through 

questionnaires, interviews and documentary review. Interviews were conducted with 

CDOs, SC and SCCMs. On the other hand, questionnaires were conducted with 

SCCGs. The study was mixed approach. The sample size of the study was 32 

respondents including 3 CDOs, 5 SC, 17 SCCGs and 7 SCCMs. Simple random 

sampling was employed to select SC whereby purposive sampling was used to select 

SCCMs and CDOs and finally both qualitative data and quantitative data were 

analysed. 

5.2 Summary of the Research Findings 

Summary of the findings of this study are presented reflecting the three research 

objectives which guided this study. 

5.2.1 The Nature of Educational-Related Services Given to SC  

This objective was set to investigate practices provided to SC in Kigoma 

Municipality. The findings from this objective revealed that, to attain quality 

education among SC, they need care and support from their families, community and 

the government in general and observing their rights to education. It was illustrated 

that the family and community in which SC live in has responsibility of providing 

SC with different services. The mentioned services were life and parenting skills, the 

provision of social standards, the formation of youth support groups and the 

formation of family-like home.   

5.2.2 Challenges Faced by Service Providers 

The second research objective was set to find out challenges faced by service 

providers in Kigoma Municipality. Findings revealed that service providers were 
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challenged by limited resources, poor adaptability of SC to cope with new life and 

environments, robbery among SC in some centres and difficulties for SC to cope 

with street lives.  

5.2.3 Measures to Support SC to Access PE 

The last research objective aimed at determining measures to be applied to assist SC 

to access PE in Kigoma Municipality. Findings have shown that, discouraging school 

aged children to engage in income generating activities; small farming and providing 

awareness to children and community on the importance of education could 

discourage SC. The study also shown that, observing and education provision to the 

community on the rights of a child to education is the measure of assisting SC to 

access PE. Also, research findings revealed that capacity development to the family 

and the community members could assist SC to acquire quality education.  

5.3 Conclusion 

The study was purposefully investigating on the practices provided to assist SC to 

access PE in Kigoma Municipality, Tanzania. In the light of the research findings of 

the three research objectives, the following conclusions were made; 

i.  The study divulged that family and community members in which SC 

live should responsibly ensure provision of different services (life and 

parenting skills, formation of youth support groups and formation of 

family-like home) at their homes to avoid or reduce occurrence of the SC. 

ii.  Service providers should strive at ensuring that there are well trained 

caregivers to take care of SC for them to cope with the new living 

conditions. Further there is a need that the government and other 

stakeholders to work cooperatively with service providers so that they 
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could positively benefit SC and larger society through quality services 

they would be offered. Furthermore, quality of services would as well 

keep SC in centers while avoiding undesirable habits.  

iii. The study indicated that SC has to be given opportunities to access 

education in any form so that they could become active participants of the 

economic production in the future for the individual and national 

prosperity.  

 

5.4 Recommendations 

Regarding to the current study, the study proposed three categories of 

recommendations namely recommendations for practices, recommendations for 

action and recommendations for parents/communities. All of these recommendations 

were based on the current research findings and conclusion. 

5.4.1 Recommendation for Policy Actions 

Having found the importance of the government in empowering SC to education, the 

study recommended that;  

i. There should be SC consideration by providing them with more chances 

of accessing PE. This would be possible as SC are identified clearly by 

involving parents, community members and government development 

officers.  

 

ii. The study also recommended that, CDOs and SWOs be supplied with 

different children and communities policies such as children development 

policy and community development policy. These policies should be 
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simplified for easy implementation by the community for making SC self 

reliant and cooperate in poverty reduction initiatives. 

 

iii. The government should implement its MKUKUTA policy strategy as 

some SC claimed that their families were faced with poverty which made 

them quit their homes.  

 

iv. The government also should employ more community development and 

welfare officers to stimulate and participate in social campaigns against 

violence and accountability for the family members in take care of their 

children.  

 

5.4.2 Recommendations for Parents/Community   

This section presents recommendations for parents and community members, the 

study recommends that; 

i. Parents from their family base and the community should practice their 

support on pupil‟s learning that direct to successful education attainment. 

It is expected that all parents/guardians and community members be 

engaged in SC teaching and learning process in different ways to make 

them access quality education.  

 

ii. The study commends studies and institutions engaging in SC for their 

efforts to better living standards and ensured child rights. In this view, 

efforts geared to improve SC life status should extend their efforts to 
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parents and caregivers for them to provide quality care at home to reduce 

rate of SC.  

 

iii. In addition, programmes involving SC in their interventions should 

adhere to children‟s voices on education and other related services 

provision. Furthermore, provision of guidance and counseling service 

should be on-going than short term efforts.  

5.4.3 Suggestions to Further Researches 

This section presents recommendations for future study. This study focused on a 

narrow portion in its examination of the practices involved in supporting SC to 

access PE in Kigoma Municipality, Tanzania. 

i. The study was confined to seven SC centres in Kigoma Municipality 

only. Therefore, data obtained cannot generalize the situation of SC in 

Tanzania. Then, it is suggested that more similar studies could be 

conducted in other areas for comparison purposes.  

 

ii. Although there is accessibility of HIV/AIDS campaigns, the communities 

lack sufficient knowledge on the problem. Therefore, there is need to 

conduct studies related on dissemination strategies suitable for HIV/AIDS 

campaigns targeting parents, community members, children in their 

families and in schools. 
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APPENDICES 

Appendix A 

THE UNIVERSITY OF DODOMA 

COLLEGE OF EDUCATION 

QUESTIONNAIRES FOR STREET CHILDREN CARE GIVERS 

My name is Edson, Fedrick A. I am a student at the University of Dodoma (UDOM) 

pursuing a Master Degree in Education (MA.Ed). I am carrying out a research study 

etitled A Study of the Practices Involved in Supporting Street Children to Access 

PE in Kigoma Municipality, Tanzania. I kindly request you to provide me with 

information concerning street children. I assure you that, all the information to be 

provided will be confidential and only useful for the purpose of this study.  

A: Background Information 

Age: 

………………………………………………………………………………………… 

Gender: 

………………………………………..……………………………………………… 

Ward:…………………………………………………………………………..………  

Date:  

….……………………………………………………………………………………… 

B: General Questions 

1. For how many years have you worked at this centre? 

…………….…………………………… 

2. (a) Nature of the centre 

    Private                       Public 

    (b) Purpose of the centre 

………………………………………………………………………………………… 
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3. How do you get street children? 

……………………………….........................................................................................

......................................................................................................................................... 

4. Do you think that street children are increasing or decreasing? 

……………………………….. 

5. Are you providing them with their basic needs and education in particular?  

    Yes                             No 

   If yes, mention them: . ………………………………………..  

6. Is the community and local government support you in handling them?  

     Yes                             No 

    If yes, which support? 

…………………………………………………………………………... 

7. Which challenges are you facing in: i. Caring them ……………………… 

                                                             ii. Educating them …………………… 

8.  What are your suggestions on approaches which can be applied by the community 

members and local government help SC in access PE?  

 

 

 

 

 

 

 

 

 

Thank you for your cooperation 
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Appendix B 

THE UNIVERSITY OF DODOMA 

COLLEGE OF EDUCATION 

INTERVIEW GUIDE FOR STREET CHILDREN  

A: Background information 

Name of School/Centre: ………………………........................................................ 

Ward ………………………………………………………………………..  

Date …………………………………………………………………………… 

A: General information 

1. (a) Do you like schooling?     

(b) If no why? 

2. Which class are you?  

3. What caused you to be a street child?  

4. How did you come to this centre?  

5. Does this centre provide you with all basic needs? 

    If yes, which are those needs?  

6. Do your guardians/parents know whether you are at this centre?     

7. What do you think can be done to reduce this problem of SC?  

 

Thank you for your cooperation 
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Appendix C 

THE UNIVERSITY OF DODOMA 

COLLEGE OF EDUCATION 

INTERVIEWS GUIDE FOR COMMUNITY DEVELOPMENT OFFICERS 

A:  Background Information 

Gender: …………………Age: ……………………Working 

experience:……………………… 

B: General Questions 

1. When did you start working as a community development officer? 

2. How many years have you been working as a community development officer at 

this ward? 

3. What are your roles? 

4. What is the purpose behind the policy of community development? 

5. Have you ever heard about SC in your ward?  Who takes cares of SC in their 

daily life? 

6. What are the perceived causes of SC in your ward? 

7. Which steps have you been taking to help children and their families about the 

problem? 

8. Which challenges SC service providers face in achieving educational provision 

to SC in Tanzania? 

9. What are appropriate measures to be applied in supporting SC to access PE in 

Tanzania? 
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Appendix D 

THE UNIVERSITY OF DODOMA 

COLLEGE OF EDUCATION 

INTERVIEW GUIDE FOR PROGRAMME MANAGER 

A: Background Information 

Gender ………………….Age ………………Working Experience: ………………… 

1. B: General Questions 

1. What is the purpose behind for establishing of the centre?  

2. How do you get fund to run your centre? 

3. What are the educational programmes offered to intervening SC? 

4. What are the achievements of your centre? Which factors you have used for such 

achievement? 

5. What are skills provided by your centre to empower street children in becoming 

self-reliant? How such skills help SC to improve their life? 

6. Which challenges your centre is facing? 

7. Which strategies to put forward to make sure that your programme run easily? 

Which measures do you think can be applied to support SC to access PE in 

Tanzania?  
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Appendix E 

THE UNIVERSITY OF DODOMA 

COLLEGE OF EDUCATION 

DOCUMMENTARY GUIDE 

1. MCDO/SWO 

 Number of street children centres in Kigoma Municipality 

 Number of public street children centres in Kigoma Municipality 

 Number of private street children centres in Kigoma Municipality 

 Number of community development officers and social welfare 

officers in Kigoma Municipality 

 Number of Administrative Wards in Kigoma Municipality 

2. SCCM 

 Annual street children centre report 

 Street children school attendance registry 

 Street children examination progressive report   
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Appendix F 

THE UNIVERSITY OF DODOMA 

COLLEGE OF EDUCATION 

LETTER FOR CONDUCTING RESEARCH FROM THE UNIVERSITY OF 

DODOMA. 
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Appendix G 

THE UNIVERSITY OF DODOMA 

COLLEGE OF EDUCATION 

LETTER FOR CONDUCTING RESEARCH FROM KIGOMA 

MUNICIPAL’S OFFICE 

 


