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ABSTRACT 

Literacy is more than reading and writing, it includes how we communicate in 

society, social practices and relationships, knowledge, language and culture. Thus, 

this study was proposed to explore the contribution of parents as facilitators of 

literacy development during the early childhood in Tanzania. Specifically, the study 

examined the contributions of parents on literacy learning of their children during 

early childhood; identified the strategies used by parents to facilitate the 

development of early childhood literacy learning; assessed the factors that hinder 

parents to facilitate literacy learning among their children during early childhood. 

A purposive sampling technique was used to obtain 80 participants (male parents 30 

and female parents 50) from Nyamagana District in Tanzania through purposive 

sampling. Data were collected through qualitative procedures framed under the 

social cultural theory. Thus, data were collected through observation, semi structured 

interviews and Focus Group Discussion (FGD).  

This study revealed that parents participate in the early childhood literacy learning 

though there are multiple challenges which, in one way or another, affect the quality 

of their participation in childhood literacy learning by children. Further, it was 

revealed that parents participate in early childhood literacy through different ways, 

including verbal instructions, interaction with the environment, facilitating peer 

interaction, watching TV programmes, storytelling, songs and language learning. 

However, their participation is affected by the limited time, ignorance, financial 

status, gender stereotype, traditional beliefs and other responsibilities. 

Based on these findings, it was concluded that parent‘s contributions in early 

childhood literacy learning are very important in bringing up their children to their 

education; it lays a foundation for the future educational development of the 

children. It was finally recommended that parents should be well informed about 

their roles as key stakeholders in bringing up children to their education through 

early childhood literacy learning. 
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CHAPTER ONE 

INTRODUCTION AND OVERVIEW OF THE STUDY 

1.1 Introduction  

This study was focused on exploring the contribution of parents as facilitators of 

literacy development during early childhood in Tanzania; extensive references were 

drawn from the data collected in Nyamagana District in Mwanza Region, Tanzania. 

This chapter describes the background to the problem, statement of the problem, 

objectives of the study, research questions, and basic research assumptions of the 

study, significance and scope of the study.  

1.2 Background to the Study 

Adults‘ involvement in the care and education of young children is one of the most 

exciting and important areas of work in the twenty-first century. This is because we 

are living in the rapidly changing society in which education, in conjunction with the 

family and community, is one of the key means through which children can come to 

understand and have access to the world around them. Literacy in all its forms has 

become a major part of everyday life. It is virtually impossible to go throughout a 

day without taking part in some form of literacy practice (Breen et al., 1994). 

Literacy involves a number of issues, such as reading a bus timetable, playing a 

game of cards, emailing a friend, writing an assignment, the list is endless. Literacy 

also involves the use of different forms of communication, from handwritten notes to 

the use of information technology. Thus, access to a range of different literacy 

practices and the ability to use different literacies have become crucial to taking part 

in and contributing to the family, community and wider society (Crawford, 1995). 
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In this view, it goes without saying that literacy is embedded in the political, social 

and philosophical context of the time and has a profound influence on the growth of 

children. The following four perspectives provide an illustration of the key changes 

in the understanding of literacy and their impact on practice. Further, these 

perspectives are interrelated, building on past beliefs and adding to our knowledge of 

human learning. They all have something to contribute to our current understanding 

of literacy.  

The Maturational Perspectives 

During this era, it was believed that children could only learn to read when they had 

reached a particular mental age, brought about through a process of biological 

maturation (Gesell, 1954; Griffin & Snow, 1999, Walpole, 2005). A series of 

‗readiness‘ tests were used in schools to determine if a child was ready to begin 

formal instructions in reading. Parents were thought to have a little influence on this 

process and young children were thought to have little knowledge or understanding 

about reading and writing before formal schooling.  

The Developmental Perspective 

The maturational theory of learning was brought into question when it was suggested 

that, although children had to be developmentally ready to read, this process could 

be influenced by pre-reading experiences (Durkin, 1966). As a result, in many early 

childhood care and education contexts, experience and instruction were emphasized 

as a means of hastening reading readiness. Several pre-primary ‗readiness‘ 

programmes were developed; the programmes involved the highly structured, 

sequentially organized, skills-based drills in the form of work books. Reading and 

writing were seen as separate skills taught in isolation through systematic direct 
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instruction. The role of parents was seen as limited and often parents were asked not 

to teach their children to read or write before they came to school. 

The Emergent Perspective 

During the 1970s, research into how young children learn to read and write 

challenged the developmentalist view of literacy (Clay, 1979; Goodman, 1986; 

Kaderavek & Sulzby, 1999). They suggested that reading and writing are not a set of 

isolated skills that have to be taught, but are rather an ongoing process which starts at 

birth and in which the child is an active participant. They argued that reading, 

writing and oral language development are interrelated, emerging over time through 

participation in literacy events. The family, including the extended family and 

community were thought to be central to this process as they provided the 

experiences that facilitated emergent literacy. 

A number of approaches to teaching literacy grew from this research. Early 

childhood professionals were encouraged to provide print-rich environments and a 

language-based curriculum, which emphasized the integration of reading, writing, 

speaking and listening. Children engaged in authentic reading and writing activities 

with ‗real purposes‘. Specific skills were taught as part of reading and writing 

activities rather than as isolated units. This was known as the ‗whole language‘ 

approach to literacy (Goodman, 1986; Cathy, 2010). At the same time, changes in 

the way children learn to write emerged. Children were encouraged to take the 

responsibility for their writing, making decisions about what to write and how to 

spell in conjunction with conferences with the teacher. This was known as process 

writing in which children were thought to learn to write through writing. 
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The Socio-cultural Perspective 

During the 1990s, following on from the emergent views of literacy, the socio-

cultural theories of literacy learning emerged. The socio-cultural theories are derived 

in part from the theory developed by Bourdieu. Bourdieu argued that literacy is a 

form of cultural capital, one which is termed as knowledge and competence that can 

be converted into status, wealth and mobility (Luke, 1999). Therefore, literacy 

knowledge and competence differ according to the social and cultural context in 

which they are learned. Thus, there are not only different forms of literacy, but also 

different ways of doing particular literacy practices. Hence, children become familiar 

with a wide range of literacies undertaken in their family and community. When 

children take part in early childhood programs, they found that only some literacy 

practices are perceived as valid or legitimate. Those practices that are valued by the 

family and community may not be valued in formal learning contexts and, therefore, 

hold little cultural capital. 

The knowledge of literacy practices that some children have may be in competition 

to or conflict with those of more formal learning environments. This puts some 

children at a disadvantage as soon as they enter formal learning contexts where their 

knowledge and experiences of literacy are not recognized or built on. Luke (1999) 

argued that, when the teaching methods, texts and assessment practices are 

inappropriate because they do not take children‘s experiences into account, it is 

difficult for these children to make sense of the literacy demands of formal learning. 

Subsequently, children had unequal access to literacy competence, which had a 

significant impact on their future.  
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Hill et al. (2000) argued that, poor achievement for some groups and positive 

outcomes for others occur when those with the appropriate cultural capital are 

reinforced with success, whereas others are not. The disparity of achievement among 

children from different socio-economic groups is widely recognized by the early 

years in the profession.  

Literacy activities are not only socially constructed but also culturally specific 

(Crawford, 2002). Literacy activities are mediated through the values, beliefs and 

behaviours of the child‘s culture. Literacy is not simply a cognitive skill, it is a social 

practice manifested in many different ways (Matthews & Cobb, 2005). It is a means 

of achieving membership in a culture.  

Thus, learning to be literate comes about through participation in particular cultural 

and social events. As children became familiar with the cultural norms of their 

family and community, the literacy events they are involved in also shape their 

identity. Through involvement in events that include literacy practices, children learn 

how to do things in particular ways. In other words, what children learn about 

literacy and how to do literacy depended on their interactions in literacy events 

(Matthews & Cobb, 2005). These differ from family to family. That is, how they are 

carried out and who is involved is determined by the participants and the context in 

which they occur. Thus, children begin to develop different understandings about 

literacy from a very young age. While numerous early literacy interventions have 

demonstrated that provision of appropriate opportunities for 3-5 year olds can 

enhance early literacy skills, understanding how literacy develops from birth and 

intervening early is crucial if outcomes are to be maximized for young children 

(Most & Mayafit, 2006).  
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Young-Suk Kim (2009) examined how Korean home literacy practices are related to 

the growth of emergent literacy skills and conventional literacy skills. The results of 

Kim‘s qualitative research demonstrated that the provision of literacy experiences 

within the home (home reading and parent teaching) by parents were related to 

children‘s achievement in literacy skills at the end of the study but they were not 

related to the rate of growth of literacy skills. Kim‘s research study highlights the 

importance that parent involvement has on a child‘s academic achievement. 

With regard to Tanzania, the responsibility of child rearing and the early childhood 

education has in many places remained in the hands of individual families and 

communities without a proper and competent institutions to provide for their 

continued needs of education and development; this being the case, a systematic 

investigation about how parents facilitate young children‘s literacy development in 

home contexts is crucial. In some cases, religious organizations, the Government of 

Tanzania with the support of donors, particularly UNICEF and some villages have 

initiated various formal programmes for the care and education of the children 

(UNICEF, 1990).  

1.3 Statement of the Problem 

The importance of developing early childhood literacy has been emphasized in the 

literature available (for example, see Susan, 2014; Chen & Stevenson, 1995; Leach, 

1995; MoEC, 1995; Seif, 1987; Nyerere, 1967). The Education and Training Policy 

of 2014 states that, among other objectives, the pre-primary education intends to 

prepare children for primary and other levels of education. Yet, readiness to learn 

successfully in the primary and other levels of education depends much on the 

parents‘ contributions to the literacy learning of their children during the early 
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childhood stages. There was an apparent gap of knowledge about the contribution of 

parents in Tanzania to the facilitation of children‘s early childhood literacy 

development, the ways used to develop childhood literacy and the challenges that 

hinder parents from guiding their children to gain early childhood literacy. Despite 

the longing for this knowledge, no single study among the studies conducted in 

Tanzania had provided this information which is crucial for improving early 

childhood rearing for the future development of the children. Instead, the studies 

available concentrated on literacy, numeracy and academic performance (Uwezo, 

2010, 2012); child rearing in different ethnic groups (Christina and Clark, 2007); 

parents‘ involvement in children‘s speech development (Janeth & Townend, 2011); 

and facilitating numeracy and literacy teaching (Mmasa, 2016) just to mention a few. 

Therefore, knowing that the existing knowledge gap on the extent to which parents 

help their children to develop literacy in home settings may negatively affect the 

Government‘s efforts to ensure that every child completing the primary education 

circle should be literate enough, this study was proposed to describe the 

contributions of parents in facilitating early childhood literacy learning for their 

children before primary education. 

1.4 Objectives 

1.4.1 General Objective of the Study 

The purpose of the study was to describe the contributions of parents as facilitators 

of literacy development during the early childhood stages in Tanzania. 
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1.4.2 Specific Objectives of the Study 

The specific objectives of this study were to: 

i) Describe the contributions of parents on literacy learning of their children during 

the early childhood stages.  

ii) Examine the ways parents use to facilitate the development of the early literacy 

skills. 

iii) Assess the factors that hinder parents in facilitating literacy learning among their 

children during the early childhood stages. 

1.4.3 Research Questions 

i) What are the contributions of parents on literacy learning of their children 

during the early childhood stages?  

ii) In which ways do parents facilitate the development of the early childhood 

literacy learning?  

iii)  What are the factors that hinder the parents in facilitating literacy learning 

among their children during the early childhood stages? 

1.4.4 Basic Research Assumptions 

The assumptions underlying this study based on the premises that parents have the 

major role in facilitating literacy learning during the early childhood stages. 

The assumptions were as follow: 

• Parents in Tanzania have a large contribution towards their children‘s success in 

literacy learning during early childhood stages.  

• The dominant strategy deployed by parents to develop their children‘s literacy is 

the direct teaching of the 3Rs.  

• Development of early childhood literacy learning in Tanzania is not an easy task 

- it faces a number of challenges. 
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1.4.5 Scope/Delimitation of the Study 

This study was focused on describing the contributions of parents towards children‘s 

literacy learning in their early childhood stages in Nyamagana District using 

purposively selected families. Therefore, the findings and conclusions of the study 

cannot necessarily be generalized to all public pre-primary schools which provide 

education in Tanzania.  Nonetheless, the findings to be obtained provide a general 

picture of the contributions parents make towards their children‘s literacy learning 

during early childhood. 

1.4.6 Significance of the Study 

The present study findings are a contribution of knowledge about parents in the 

facilitation of children literacy learning during early childhood which is important 

for children‘s learning activities and their life at large. Furthermore, the study may 

help the policy makers to formulate certain policies in the light of parents in the 

facilitation of children literacy learning during the early childhood and parental 

involvement in early child education. The study may also lead to further research in 

the field of teaching on how the contributions of parents as facilitators of literacy 

development during the early childhood stages in Tanzania, particularly in the 

preschool teaching and learning activities. With regard to professional applications, 

the findings will show parents, teachers and other educational interested parties in 

Tanzania that they have in their hands the weapon that they can use to manage young 

children‘s education during their early childhood literacy learning development. 

Findings of the study will, at large, be useful to policy makers and analysts, 

researchers and students. 
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CHAPTER TWO 

LITERATURE REVIEW 

2.1 Introduction 

A literature review provides an evaluative report of the studies found in the literature 

related to your selected area. A literature review goes beyond the search for 

information and includes the identification and articulation of relationships between 

the literature and your field of research. Literature review helps researchers to limit 

their research questions and define the concepts of the study, avoiding unintentional 

replication of studies and methodologies for related studies (Ary, Jacob, Sorensen, & 

Asigher, 2010). This chapter is divided into different fragments, namely the 

theoretical framework. Theoretical literature includes the role of parents in early 

childhood literacy development, the early childhood education and literacy learning 

process, also the chapter describes the empirical related literature. The chapter will 

also describe the gap and synthesis of the study and chapter summary.  

2.2 Theoretical Framework 

Alfred (1973) describes a theory as transcendence of the ordinary world of meaning 

beyond everyday experience. This study is framed on the Socio Cultural Theory. The 

Socio Cultural Theory (SCT) is a product of Lev Vygotsky (1896-1934) who was 

born to Jewish parents in Russia.   

Vygotsky‘s Sociocultural Theory of human learning describes learning as a social 

process and the origination of human intelligence in society or culture. The major 

theme of Vygotsky‘s theoretical framework is that social interaction plays a 

fundamental role in the development of cognition. Vygotsky believed everything is 

learned on two levels. First, through interaction with others, and then integrated into 
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the individual‘s mental structure. Every function in the child‘s cultural development 

appears twice: first, on the social level, and later, on the individual level; first, 

between people and then inside the child. This applies equally to voluntary attention, 

to logical memory, and to the formation of concepts (Vygotsky, 1978).  

The second aspect of Vygotsky‘s theory is the idea that the potential for cognitive 

development is limited to a zone of proximal development (ZPD). This zone is the 

area of study for which a student is cognitively prepared but requires help and social 

interaction to fully develop (Briner, 1999). A parent, teacher or more experienced 

peer is able to provide the learner with scaffolding to support the student‘s evolving 

understanding of knowledge domains or development of complex skills. A 

collaborative learning, discourse, modeling, and scaffolding are strategies for 

supporting the intellectual knowledge and skills of learners and facilitating 

intentional learning.  

The theory is valid in this study due to different grounds. Initially, literacy learning 

to develop depends on the way a leaner interacts with his or her society, a learner is 

shaped by society more especially by parents at home. The parents provide a ground 

in which children become competent, confident and active in literacy learning 

process. It is during this period of early childhood when restructuring goes through 

its initial stages as children‘s use of cultural tools for transforming perception and 

begins to transform other cognitive processes such as attention, memory, and 

thinking. Similarly, in cognitive processes, literacy learning development is in the 

same way transformed (Bodrova and Leong, 2005). Not only that the theory relates 

to the study but also, parents as an expert in the family development can assist 

children in developing their literacy learning that can improve the learning process in 
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the future. Developing literacy for learning among children depends on the presence 

of parents, adults and peers who provide help or assistance scaffolding to the 

children to reach the zone of proximal development. Thus, early childhood education 

provides scaffolding to children so as to become competent towards learning 

activities on their way to adulthood.  

2.3 Related Theoretical Literature 

2.3.1 The Role of Parents on Early Childhood Literacy Development 

The family is the primary influence on young children and sets the stage for how 

they grow and develop (Bronfenbrenner, 1986). The more parents are involved with 

their children, the more positive learning and general life outcomes occur (Baker, 

Goesling & Letendre, 2002). Parents play a vital role in the development of young 

children early literacy. The home is where children first encounter literacy 

development. Parents can provide experiences to help young children gain a strong 

foundation. Family involvement has been a key theme in early childhood education 

for more than three decades (Fantuzzo, Tighe, & Childs, 2000). The study on the role 

of parents in the early childhood literacy development revealed that young children 

develop stronger early literacy development skills when parents value their role in 

their children‘s literacy and language development, regularly engage their children in 

literacy and language enhancing activities, organize the home to support literacy and 

language, they are role models for literacy, and are active partners with their child 

care providers (Baker, 2002). 

Dearing et al. (2006) stated that, early care and education professionals recognize the 

importance of parent involvement in a child‘s education. Indeed, it is becoming 

increasingly evident that children whose families are involved in their education are 
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more successful in school. Even before children come to school, the kinds of 

experiences provided at home can make a big difference in the level of success 

experienced by the child (Halle, Forry, Hair, Perper, Wandner, Wessel, & Vick, 

2009; Justice, 2004). Everyday routines such as trips to the market or conversations 

at home begin to prepare children for the more formal literacy learning that typically 

occurs in school (Horn & Jones, 2005). Supportive communicative interactions 

beginning at birth and continuing throughout early childhood encourage language 

development, an important sign of literacy development (Dickinson & Porche, 2011; 

Vukelich, Christie, & Enz, 2002).  

Roberts (2008) and Senechal (2006) proclaimed that parents reading to children, 

providing books and writing materials, and talking to children about letters and 

writing are all experiences that encourage the development of awareness and the 

importance of written language. Playing games and singing songs with young 

children support the development of phonological awareness, which has also been 

documented as an important forerunner of literacy development hence parental role 

is vital  (Horn & Jones, 2005; Snow, 2002). Gadsden and Bowman (1999), affirmed 

that parents participation in literacy activities, and their perceptions of the role that 

they can play in their children's literacy development may affect children's 

preparedness for school. These factors also may influence the direct and subtle 

messages that parents send to their children about the value, achievability, and power 

associated with literacy, schooling, and knowledge. 

Furthermore, Keith (1999) found that children of the involved parents typically 

display higher levels of achievement, more acceptable behavior and greater 

motivation in school. Students who excel academically often have parents who are 
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interested in their children‘s learning from an early age and who engage in 

supportive learning activities, such as book reading (Wade & Moore, 1998). It is 

important that the key role families play in supporting their child‘s learning at home 

and in early care and education programmes be understood, facilitated, and nurtured 

across the array of services and programmes available to young children and their 

families. 

Positive parent-child relationships provide the foundation for children‘s learning. 

With parents‘ sensitive, responsive, and predictable care, young children develop the 

skills they need to succeed in life. Early parent-child relationships have powerful 

effects on the children‘s emotional well-being (Dawson & Ashman, 2000), their 

basic coping and problem-solving abilities, and future capacity for relationships 

(Lerner & Castellano, 2002). Through these interactions, children learn skills they 

need to engage with others and to succeed in different environments (Rogoff, 2003). 

They learn how to manage their emotions and behaviors and establish healthy 

relationships with adults and peers. They also learn how to adjust to new situations 

and to resolve conflicts. When parents have warm, trusting, and reliable relationships 

with peers, family, community members, and service providers, they are more likely 

to have positive relationships with their children.  

To work toward the positive parent-child relationships outcome, providers and 

programmes can provide emotional and concrete support to parents, respect diverse 

parenting styles, value cultural differences and home languages, reinforce the 

importance of fathers and other co-parents, help parents connect with other parents 

and community members and resources, and model warm, responsive relationships 
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by engaging in these relationships with parents and other family members                      

(Rogoff, 2003).  

Additionally, parents directly and indirectly provide natural learning environments 

for young children by determining their everyday activities (i.e. mealtimes, 

interactions with siblings, or outdoor or indoor play) in the settings and community 

locations frequented by young children of a similar age, culture, and geographic 

region. Children interact with parents in routine daily activities, example dialing the 

phone, reading the mail, writing a grocery list, and thereby learn and practice a 

variety of skills that will serve them well once they start school. The degree to which 

parents engage their children in these activities example by providing the 

opportunity to watch, imitate, practice, or ask questions  influences the amount of 

information children take from these interactions, and has been found to be 

associated with optimal developmental changes.  

Informal activities, such as eating a meal or getting dressed or playing in the park or 

backyard are also important natural learning opportunities for children if parents use 

them to engage with children in positive ways and use language and problem-solving 

strategies to highlight the experiences and express high, realistic expectations for 

achievement, and become involved with their child‘s explorations. The parents‘ 

ability to provide such a curriculum at home has been related to early-childhood 

language outcomes and literary success and positive academic outcomes. 

Finally, parents play an important role in arranging for young children‘s out-of-home 

learning opportunities, by how they select a quality childcare or preschool 

experience for their children and how they engage fully with the children and staff. 

Assuring language- and literacy learning opportunities at childcare or preschool or 
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kindergarten involves parents‘ participation and collaboration with teachers and 

education professionals. Parents‘ regular participation in school activities, such as 

parent teacher conferences, as well as involvement in class activities, observation 

visits, and take-home activities like songs and books,  have been linked to young 

children‘s later academic success. However, successful home-school collaboration is 

the responsibility of both parents and education professionals, and effective 

communication between parents and schools is critical to the successful bridging of 

home and school learning opportunities for children (Christenson & Sheridan, 2001). 

2.3.2 The Early childhood Education 

Urban (2009) asserted that Early Childhood Education (ECE) provision is becoming 

a growing priority, and has received an increased policy attention in many countries 

during the past years. Equitable access to quality early childhood education is 

increasingly viewed by policy makers as a way of strengthening the foundations of 

lifelong learning for all children and supporting the educational and social needs of 

families. The Education International on the other hand strongly believed that early 

childhood education is of a great value to all the children and should be equally 

available and accessible to all. Strengthening knowledge on the various approaches 

and practices on ECE adopted in different countries can contribute towards the 

improvement of policy in the early childhood education through the identification of 

successes and challenges encountered in different contexts (OECD 2006). 

The Education International (2006) portrayed that, ECE is the most critical period 

for cognitive and social development, the acquisition of languages and early literacy. 

Children are active learners from birth, and the first years are vital. ECE should be 

recognized as a first step of the basic education, as a fully integrated sector within 
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the national education systems. Provision should be universally accessible and free 

for all children; high quality ECE provided the foundation for life-long learning and 

stimulated children‘s social, emotional, physical, cognitive and linguistic 

development.  

Early literacy holds much that young children might learn. Yet we cannot teach 

everything and must make choices about what content to teach and which 

dispositions to encourage. High-quality research provides our best evidence for 

setting priorities for what to address and how to address. Recent reviews of research 

indicated at least three critical content categories in early literacy: oral language 

comprehension, phonological awareness, and print knowledge. They also identified 

at least one important disposition, print motivation—the frequency of requests for 

shared reading and engagement in print-related activities, such as pretend writing 

(Senechal et al., 2001; Layzer, 2002; Neuman, 2002). 

There is strong evidence for the importance of reading to babies (National Literacy 

Trust, 2011) and for playing with them at eye-to-eye level (Zuckerman, 2010). All 

these activities, but especially reading along with talking to babies, have been shown 

to make the biggest contribution to good language development in the early years. In 

summary, a rich language environment in the first year of life is essential if the infant 

is to achieve his or her potential in language. 

According to Stock (2002), in a study of parent-child interaction and infant 

responsiveness, appropriate interaction has been shown to lead to better language 

comprehension at 12 months, and better comprehension, pronunciation and 

vocabulary at 2 and 3 years, compared with a control group. Long term studies have 
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shown that such children have increased vocabulary comprehension at 12 years. The 

educational benefits are clear and therefore early childhood education is important. 

Many studies have published data on the number of words spoken to infants and 

young children; the figures are remarkably similar: infants in poor or less well-

educated homes, in the US and Europe, hear around 600 – 800 words per hour, while 

those in well-off or well-educated homes hear upwards of 2,000 words per hour. 

Hart and Risley (2003) estimate a word-count gap of about three million words 

between the children of poorer homes and those of better-off homes by the time 

those children reach three years of age.  

The number of words spoken to young infants is not the only determining factor in 

language development; the quality of the interaction between the main 

parents/caregiver and the baby is of critical importance.  Hart and Risley (2003), and 

others, such as the Joseph Rowntree Foundation (2010) have shown that there are 

significant qualitative differences in the language used to infants in different socio-

economic groups. Mothers in lower socio-economic groups (Sylva et al, 2008), and 

also adolescent mothers (McGowan et al., 2008), talk less to their babies, spend 

much less time reading to them, use much less praise and more negative and 

directive language, than their more affluent, and older counterparts. The children of 

adolescent mothers were found to have significantly poorer spoken language skills 

on entering school than the children of adult mothers. 

Parents play a critical role in influencing early language learning by commenting, 

mimicking and expanding on their children‘s play schemes and speech (Dunst & 

Bruder, 1999). The richness of the literacy environment strongly predicts children‘s 

language and academic outcomes (Weigel, Martin, & Bennett, 2006). Specific 



19 

interactions during shared storybook-reading, such as labeling pictures, pointing out 

words and letters and relating the story to a child‘s own life are important for 

learning early literacy rules/conventions and children‘s later school success (Wood, 

2002). Parents also influence children‘s learning by modeling and supporting simple 

verbal and written productions such as the alphabet song, nursery rhymes or how to 

write their name on a greeting card (Dunst & Bruder, 1999). Young children who 

experience reading and writing as pleasurable events are generally more successful 

later in school (Paratore, Melzi, & Krol-Sinclair, 1999).  

Mothers who use comments and open-ended questions during conversations and 

shared reading activities rather than predominantly verbal directives and closed 

questions, usually, have children who develop more advanced vocabulary and 

language skills (Pan, Rowe, Singer, & Snow, 2005). Parents who frequently engage 

in responsive language and literacy interactions with their children, and who provide 

a home environment rich in opportunities for learning through shared book-reading, 

constructive play, and exploration, have children who display higher language and 

cognitive skills in the preschool and primary years (Martin, & Bennett, 2006; Wood, 

2002). 

Roulstone et al (2011) show that, there is a very strong correlation between a child‘s 

spoken language skills at age 2 and the child‘s performance across all subjects in 

primary school (at age 5). Further, several studies have shown that the number of 

words a child knows at age 5 is the single best predictor of academic success 

throughout life (Blanden, 2006). Hart and Risley‘s (2003) longitudinal study of a 

sample of their subjects showed that the differences in early language environment 

had on-going effects: the children‘s language skills at three years predicted their 
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performance in vocabulary and other language measures, and in reading 

comprehension, at nine to ten years old. 

There is research evidence that reading comprehension depends crucially on spoken 

language skills, including vocabulary and the skill of decoding utterances (many 

studies cited in Cain & Oakhill, 2007). The academic community appears to agree 

that if babies are not spoken to, from birth, and in the right way, they will fail to 

achieve their potential in spoken language, with very detrimental effects on their 

educational attainment. In a large-scale longitudinal twin study, Ritchie et al. (2014) 

found that children who did better at reading at age 7, consistently did better 

academically than those with poorer reading skills. The comparison was made 

between sets of identical twins, which have the same genetic make-up and can be 

presumed to be equally innately intelligent. This is a completely new finding, and the 

implications have yet to be worked out, but the lead author says that the evidence 

suggests that ‗being a better reader makes a child more intelligent later‘.  

A short series published on-line by the Lancet (Engle et al., 2011) surveyed a vast 

number of studies across many low-income and middle-income countries, including 

some in Africa. They found that early childhood is the most cost-effective, as well as 

the most efficient time to intervene to ensure that children reach their potential. The 

returns on investment at this stage are substantial; one reason for this is that the 

inequalities between children tend to increase over time and become more difficult to 

change. It is particularly interesting that the effects of the appropriate intervention 

are larger in more disadvantaged communities.  
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2.3.3 Literacy Learning Process 

Early literacy skills are crucial for children as these skills can help the learning 

progress of children in future. Children who are left behind in acquiring early 

literacy skills tend to struggle with reading and writing. As a result, these children 

tend to receive less practice in reading and less exposure to content knowledge, 

vocabulary and other language skills than do children who learn to read early and 

well (Cunningham & Stanovich, 1998; Lonigan, Allan, & Lerner, 2012; Morrisin, 

Smith, & Dow‐Ehrensberger, 1995). The day-to-day interactions between infants and 

young children and their parents help drive their emotional, physical, and intellectual 

development (Brazelton & Cramer, 1990). When parents are sensitive and 

responsive to children‘s cues, they contribute to the coordinated back and forth of 

communication between parent and child (Tronick, 1989). These interactions help 

children develop a sense of self (Tronick & Beeghly, 2011), and model various 

emotional expressions as well as emotional regulation skills (e.g. self-calming and 

self-control skills). Families can engage in everyday learning activities, even with 

very young children, and help them to develop lifelong motivation, persistence, and 

a love of learning (Dunst, Bruder, Trivette & Hamby, 2006). For example, parents 

can participate with their children in early literacy activities such as pointing to and 

naming objects, storytelling, and reading.  

As school approaches, parents can promote successful transitions and persistence by 

engaging children in joint literacy activities such as reading together and sharing 

exciting conversations about educational topics (McWayne, Fantuzzo, Cohen, & 

Sekino, 2004). Warm, sensitive, and responsive caregiving provides the foundation 

for healthy brain development and increases the odds for success in school (National 

Scientific Council on the Developing Child, 2004; Wolff & Ijzendoorn, 1997). 
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Ample evidence exists for the importance of parents ‘participation and engagement 

in their children‘s early learning. Well before starting school, children interact with 

materials that are important for the emergence of literacy. By interacting with all the 

forms of environmental print, children gain valuable information about print, signs, 

and books; sounds, letters, words, and sentences; and when they practice the de-

contextualized language associated with songs, rhymes, and stories they are 

enjoyably prepared for later, more formal literacy instruction in school. Parents play 

a critical role in influencing early-language learning by commenting, mimicking, and 

expanding on their children‘s play schemes and speech. The richness of the literacy 

environment strongly predicts children‘s language and academic outcomes (Burns, 

Griffin, & Snow, 1999). 

2.4 Related Empirical Literature 

2.4.1 Studies Conducted in Developed Countries 

There is a body of research which shows that, in the Chinese culture, a child‘s 

achievement is related to how much and how well parents fulfill their role (Chao, 

1995; Goodnow & Collins, 1990). The study indicates that all participants actively 

facilitate their children‘s literacy learning from different aspects such as preparing a 

literacy-rich environment, to modeling reading and writing at home. A literacy-rich 

environment is essential to children‘s literacy acquisition in the early years. Children 

are trained to spend adequate time to acquire skills and maintain persistence in 

learning in Chinese culture (Wu, 1985). The eventual aim of training is to educate 

children to love learning (Brown & Iyengar, 2008).  
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The desire of seeking knowledge contributes to forming the learner‘s intrinsic 

motivation (Chen & Stevenson, 1995). Gradually, self-regulated learning is 

achieved. Some parents emphasized the importance for children to establish a 

learning habit from a younger age. The parents train their children to take 

responsibilities in learning through scheduling their children‘s time to study 

regularly at home. They addressed the importance of having a good learning habit in 

children‘s schooling, and it is even more important than teaching them literacy and 

numeracy. Few parents, however, showed great interest in incorporating Chinese 

traditional values into their practice with their children. Other parents uphold similar 

traditional values towards education, but they did not emphasize details of how they 

employed traditional Chinese values in their parenting. 

A study on Parents‘ Role in Fostering Young Children‘s learning and Language 

Development showed that early and consistent participation of parents in routine 

learning activities, such as shared book reading, storytelling, and teaching about the 

letters of the alphabet, provides children with a critical foundation for early learning, 

language growth and emergent literacy. Routine activities provide young children 

with a familiar structure for interpreting others‘ behaviors and language, anticipating 

the temporal sequencing of events, and drawing inferences from new experiences. 

Moreover, engagement in learning activities expands children‘s vocabularies and 

conceptual knowledge. In particular, shared book reading, as well as the sharing of 

oral stories, facilitates young children‘s vocabulary growth, phonemic skills, print 

concept knowledge, and positive attitudes toward literacy. 

A plethora of studies also indicates that the quality of parent-caregiver interactions 

plays a formative role in children‘s early language and learning. In fact, the amount 
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and style of language that parents use when conversing with their children are one of 

the strongest predictors of children‘s early language. Children benefit from exposure 

to adult speech that is varied and rich in information about objects and events in the 

environment. Additionally, parents who contingently respond to their young 

children‘s verbal and exploratory initiatives tend to have children with more 

advanced receptive and productive language, phonological awareness, and story 

comprehension skills (Catherine, 2009). 

The National Curriculum Guidelines on Early Childhood Education and Care in 

Finland talks about parental engagement for the development of the child. Further, it 

clearly says that it is the main responsibility of the staff for employing partnership 

approach from the very beginning of the early childhood education and care. On 

other hand, parents need to share their knowledge and experience about their child 

with the staff which helps to understand the child‘s growth, development or learning 

and also may be useful in problematic situations. 

The National Early Years Network‘s (1997) research in the United States revealed 

that a greater involvement of parents in their children‘s care and education leads to 

more sharing of information between parents and practitioners spending more time 

in the setting parents improving their knowledge of parenting and child 

development; generally, family values and beliefs being understood and taken 

account of by the practitioners  secure the environment for the child parents being 

viewed as valuable resources bringing an added value to the setting parents feeling 

more confident about engaging in dialogue regarding their children‘s later education. 
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Susan (2014) on the role of parents in early childhood learning, a research done in 

the United States, showed that Children‘s development of the cognitive and social 

skills needed for later success in school is best supported by a parenting style known 

as responsive parenting. Responsiveness is an aspect of supportive parenting 

described across different theories and research frameworks; for example, the 

attachment, which is a socio-cultural playing, has an important role in providing a 

strong foundation for children to develop optimally. Parenting that provides positive 

affection and high levels of warmth and is responsive in ways that are contingently 

linked to a young child‘s signals are the affective-emotional aspects of a responsive 

style. These aspects, in combination with behaviours that are cognitively responsive 

to the child‘s needs, including the provision of rich verbal input and maintaining and 

expanding on the child‘s interests, provide the range of support necessary for 

multiple aspects of a child‘s learning. 

2.4.2 Studies in Developing Countries 

In Ghana, the concept of parental involvement had been broadened to embrace 

parent participation, which respects and strengthens the parent‘s role in early 

childhood literacy learning and the child‘s development as well as establishing 

linkages between the home, the early childhood programmes and children‘s 

transition into the formal school. The use of local resources, indigenous knowledge, 

skills and experiences have been encouraged for a quality early childhood care and 

development (ECCD) curriculum in order to maximize results in ECCD service 

delivery (Republic of Ghana, 2005). 

 
 
 
 



26 

2.4.3 Studies Conducted in Tanzania 

Janeth and Townend (2011) conducted a research project at Mvumi Village of 

Dodoma titled ‗Talk to Your Baby‘, the research revealed that parents especially 

mothers are closely involved in their children‘s speech learning. The research 

showed that the children of the mothers who talk to their children more and 

repetitively their children have the ability to put more words together and speak than 

those parents who do not. This is to say that parents have a great role in the 

contribution towards the early childhood literacy learning. Hence, mothers play a 

great role in facilitating literacy learning in the early childhood education. 

Also, in the Tanzania context, participation in the early childhood education is not a 

new phenomenon. Nyerere (1967) explained that education was the duty of the 

community and elders. Furthermore, in Tanzania, the family plays a very important 

role in early childhood education (Seif, 1987) and other studies found that a mother 

and siblings provide the necessary training in language communication, toilet – 

training (Seif, 1987; and Kweka et al., 2000). Parents and siblings also teach young 

children what they consider to be ―good habits‖ such as greeting older people, 

respect to elders and pleasant language use (Leach, 1995; MOEC, 1995; and Kweka 

et al., 2000). Nowadays, children in Tanzania attend programmes in childcare 

centres, nursery schools, Montessori/other pre-schools and pre-primary classes 

which are affiliated to primary schools (Mtahabwa, 2007). 
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2.5 The Research Gap 

The related literature review displays that early childhood literacy learning is very 

vital to children as it is one of the major foundations for their future. This is true due 

to the fact that being able to understand literacy at the very early childhood will 

foster the bright future of child‘s education. However, much emphasis in early 

literacy education stem much into developing children by improving materials on 

reading, writing and numeracy, school curriculum and overlooked the major role that 

parents play in facilitating literacy development at home. Thus, this study aimed at 

examining how parents facilitate literacy learning development during early 

childhood in Tanzania, this is because the area is not much researched in Tanzania 

and it seems to be of major concern. 
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2.6 Conceptual Framework of the study 

 

 

 

 

 

 

 
 
 
 
 
 
 
 
 
 

 
 
 

 

 

 

 

Figure 2. 1: Conceptual Framework 

Source:  Modified from Maxwell, J. A.  (2005) 
 
 

The figure above summarizes the idea enclosed in the model that literacy learning 

during the early childhood is a process that starts from parents, it also confined with 

multiple factors for it to ripe to a child. To implement literacy learning parents must 

stem themselves into various ways so as to make sure their children became literate, 

as   Vygotsky‘s theory portrays the zone of proximal development as the range 

between what a child can do independently and what a child can successfully do with 

some support. Vygotsky believed that parents and peers should support children 
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within their zone of proximal development by providing guidance during meaningful 

activities. He referred to this guidance as scaffolding. The act of scaffolding has 

become an important component in the process of literacy development. Therefore, 

the model above concludes that literacy learning is interactive and parent‘s 

involvements on early childhood is central even if there are various setbacks that 

hinder the parents from playing their roles positively.   
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CHAPTER THREE 

RESEARCH METHODOLOGY 

3.1 Introduction 

Research methodology implies the ways in which research problems are solved 

systematically. It is a science of how research is conducted scientifically (Kothari, 

2009). Therefore, this chapter will take in different issues such as research design, 

area of the study, study population, sample and sampling techniques, data collection 

methods and data collection instruments. Also, this chapter describes data analysis 

plan, methods towards establishing validity and reliability of the instruments as well 

as ethical issues. 

3.2 Research Design 

A research design is the research process that involved the overall assumptions of the 

research to the methods of data collections and analysis. It is a set of logical 

procedures that enable one to obtain evidence to determine the degree to which 

theoretical hypothesis are correct. It also outlines how the study will be executed 

with the minimum of complications and ensures that the evidence obtained enables 

us to answer the initial questions as unambiguously as possible (Creswell, 2009). 

Thus, this study used a case study research design that works best when the 

researcher intends to investigate an issue in depth and provide an explanation that 

can cope with the complexity and subtlety of real life situations. In particular, it 

lends itself to the study processes and relationships within a setting (Denscombe, 

2007).  The design has been selected because the researcher intends to examine 

totally how parents contribute to the facilitation of their children literacy 

development during early childhood. 
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Ary, Jacob, Sorensen and Asigher (2010) stated that, case studies are fastened in real 

life and can provide rich detailed interpretations of a single phenomenon. The design 

will permit the researcher to come up with an in-depth examination of factors that 

explain the present status and that may influence change over time.  

3.3 Area of the Study  

The study was done in Nyamagana District in Mwanza City. The area was selected 

for the reason that there are many families that differ significantly in terms of 

economic activities impacting differently on parents‘ ability to participate in their 

children‘s literacy sessions. The economic activities range from animal keeping, 

agriculture, mining, fishing, vending and formal employment. These different family 

contexts would undoubtedly influence the parents‘ participation in their children‘s 

literacy sessions differently.   

3.4 The Study Population 

Because the intention of the study was to examine what is taking place in families 

and the society as whole with regard to early childhood literacy development, all 

families regardless of their status at Nyamagana District were the target population 

for this study. Population in a research signifies the group to which inferences are 

made based on a sample drawn from the population (Kombo and Tromp, 2006). The 

families selected  from the society provided information on the contributions of 

parents as facilitators of literacy development during the early childhood in 

Tanzania. On the other hand, parents also gave significant information on how they 

create an encouraging environment for their children to learn. 
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3.5 Research Approach  

A qualitative research approach deemed suitable to meet the objectives of this study. 

The approach was chosen to help the researcher to observe the ways on how parents 

contributed in the facilitation of literacy learning during the early childhood. Ary, 

Jacob, Sorensen, and Asigher (2010) showed that qualitative analysis seeks to 

understand and interpret human and social behavior as it is lived by participants in a 

particular social setting, the goal is to get a complete picture and an in-depth 

understanding rather than a numeric analysis of data. The approach sought to 

understand a phenomenon by focusing on the total picture rather than breaking it 

down into variables. However, some elements of quantitative approach were used in 

finding out the frequencies of interactions that parents have with children to develop 

early childhood literacy. 

3.6 Sampling Procedures 

A sample is a representative subset of the population from which generalizations of 

the findings are made. When field studies are undertaken in practical life, 

considerations of time and cost almost consistently leads to the selection of only a 

few items to represent the entire population. However, the selected respondents 

should be as representative of the total population as possible in order to produce a 

miniature cross-section (Kothari, 2004). 

Given the objectives of the study and the nature of the information needed in this 

study, purposive sampling was used for this study. This is a type of non-probability 

sampling in which the units or respondents to be observed are selected on the basis 

of the researcher‘s judgment about which ones was to be the most useful or 

representative (Babbie, 2008). Since there are many families within Nyamagana 
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District with different economic, social and education status, it was not possible to 

include all the families in the District in the study, only a few of them were used. 

The study included five wards in which eight families were taken from each, where 

two families from high income families, lower income families, educated families 

and uneducated families in each ward were selected. The sample was accessible by 

means of purposive sampling where all the families that were visited in those wards 

to provide data for this study. (Rural and urban) 

3.7 Data Collection Methods  

3.7.1 Semi Structured Interviews 

Semi-structured interviews involved a series of open-ended questions based on the 

topic areas the researcher wants to cover. The open-ended nature of the question 

defines the topic under investigation and provides opportunities for both the 

interviewer and interviewee to discuss some topics in more detail. If the interviewee 

has difficulty in answering a question or provides only a brief response, the 

interviewer can use cues or prompts to encourage the interviewee to consider the 

question further. The method is used when the researcher needs to gain insights into 

things like people‘s opinions, feelings, emotions and experiences from natural setting 

of the observed issues (Denscombe, 2007). 

In the semi-structured interviews, the interviewer also has the freedom to probe the 

interviewee to elaborate on the original response or to follow a line of inquiry 

introduced by the interviewee. This study used semi structured interviews where the 

researcher prepared a list of questions which were asked to the informant who 

responded on the spot. The method was chosen so as to enable the researcher to talk 
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freely according to their experience on parent contributions towards early childhood 

literacy development. The method used to both families regardless of their status. 

3.7.2 Focus Group Discussions  

The study also gathered data with focus group discussion, the researcher had groups 

involved family members with different status, specifically the parents who are 

likely to give their views on the contribution they give towards literacy development 

to their children during early childhood. A focus group discussion is a type of in-

depth interview accomplished in a group whose meetings present characteristics are 

defined with respect to the proposal, size, composition, and interview procedures. It 

consists of small groups of people who are brought together by the researcher to 

explore attitudes and perceptions, feelings and ideas about a specific topic 

(Denscombe, 2007).  

The focus or object of analysis is the interaction inside the group; the participants 

influence each other through their answers to the ideas and contributions during the 

discussions. The moderator stimulates discussions with comments or subjects. The 

fundamental data produced by this technique are the transcripts of the group 

discussions and the moderator's reflections and annotations. 

The method is led by a mediator who introduces the topic, asks specific questions, 

controls deviations and stops break-away conversations. The facilitator makes sure 

that no one person dominates the discussion whilst trying to ensure that each of the 

participants makes a contribution. The method is said to be advantageous because 

participants ask questions of each other, lessening the impact of researcher bias. 

Also, they produce qualitative data that provided insights into the attitude, and 

opinions of the participants (Patton, 2002). 
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3.7.3 Observations 

Observational techniques are methods by which an individual or individuals gather 

firsthand data on programmes, processes, or behaviors being studied. They provided 

the researcher with an opportunity to collect data regarding a wide range of 

behaviors, to capture a great variety of interactions and generate data which could 

not be obtained through the deployment of other methods (Kapinga, 2004). By 

directly observing operations and activities, the researcher can develop a holistic 

perspective that is an understanding of the context within which the research 

operates. In this study, the researcher used observation to describe how parents 

contributed to the development of literacy learning during early childhood. 

3.8 Validity and Reliability Issues 

3.8.1 Validity 

Validity means that a tool measures what it was intended to measure (Carter & 

Porter, 2002). Qualitative validity is based on determining if the findings are 

accurate from the standpoint of the researcher, the participant or the readers. It 

illustrates the degree to which results obtained from data analysis actually represent 

the phenomenon under study (Creswell, 2009). In contrast, reliability entails the 

extent to which another research can reach the same conclusion by following the 

same research process (Taylor et al., 2008). In this research, validation was done by 

cross-checking the data collected through the use of more than one research method 

the Focus Group Discussion, observation and interview. In order to ensure the 

validity and reliability of the data gathering instruments, a pilot study was carried out 

in two wards Luchelele and Mkolani in order to pre-test the instruments. 
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3.8.2 Reliability  

The following is the description of how the reliability of the study was ensured: 

3.8.2.1 Triangulation 

According to Patton (1990), triangulation is the combination of different data 

collection methods in the fieldwork. Studies that use one method are vulnerable to 

obtaining wrong information. It is argued that triangulation helps to control bias 

(Golafshani, 2003). Patton (1990) states that, among the ways that are used to verify 

of the instruments is data source triangulation. In this type of triangulation, Patton 

(1990) focuses on to comparing the data collected from different sources, that is, 

peoples‘ perspectives from different points of view so as to come up with a single 

idea which becomes consistent. In the current study, triangulation of the data sources 

was used to get different ideas on parents as facilitators of literacy development 

during early childhood in Tanzania converging on contributions, ways and 

challenges. 

3.8.2.2 Thick Description 

According to Ponterroto (2006), this is the interpretation of what has been observed 

in the field. Moreover, it is observed that thick description helps to capture feelings 

and thoughts of participants. It involves the use of participants‘ voices like the use of 

the long quotes from the participants or experts (Ponterroto, 2006). This study, 

therefore, used several quotations from participants as well as descriptions to make 

the reader develop insights, especially during interviews and focus group discussions 

to have a feeling of the meanings contained in the data collected. 
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3.8.2.3 Back Translation 

This referred as the process of translating a material from its original language to a 

different language‖ (Chrisler & McCreary, 2010). The aim is to make easy 

communication with informants (Mtahabwa, 2007). In this study, the interviews and 

focus group discussion were done into Kiswahili for easy communication during 

data collection and then back into English during report writing 

3.9 Data Analysis Plan 

Data analysis involved a number of closely related operations which are performed 

with the purpose of summarizing the collected data and organizing them in such a 

manner that they answer the research questions (Kothari, 2004).  Ary, Jacob, 

Sorensen, and Asigher (2010) assert , in data analysis researchers systematically 

search and arrange their data in order to increase their understanding of the data and 

to enable them to present  learned information to the audience. The researcher 

organizes raw findings from the field and makes sense of it in order to create 

explanations, develop theories, or pose new questions. In the qualitative study, the 

analysis is messy and nonlinear processes done simultaneously with data collection 

activities.  

The data for this study were analyzed by using a plan developed by Miles and 

Huberman (1994) where qualitative research is regarded as a linear process involved 

three stages. Those stages are data reduction, data display, and conclusion drawing 

and verification. Data reduction is the first stage; it refers to the process of selecting, 

focusing, simplifying, abstracting, and transforming the data that appear in written 

up field notes or transcriptions. The stage is important because qualitative data 
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involved massive and bulky data from the field which must be compressed for easy 

outlook. 

Secondly, is data display which had to do with presenting information in a way that 

facilitates the drawing of conclusions. Here, data are organized, assembled to 

develop compressed of information that facilitates drawing of conclusions. The stage 

involved arranging the data so as to bring a new way of thinking about the data. 

Flow charts that map out critical paths, decision points or supporting evidence were 

helpful. 

Drawing a conclusion: this is the final step of qualitative analysis when using 

transcend analysis plan as described by Miles and Huberman (1994).  At this stage, 

the researcher reflected the meaning contained from the composed data in relation to 

research objectives. The researcher paid attention to develop interconnections in the 

data by putting mutual consideration between expected and counter expectation 

interconnections in terms of field data. 

3.10 Ethical Procedures 

The researcher held on the measures required for conducting research before parting 

for data collection in the selected wards. The researcher asked for a permit letter 

from the University of Dodoma, the letter was sent to the Ward Executive officers 

where the study took place. At the District level, the researcher sought a letter that 

introduced him to the Nyamagana District Executive Director. All details of the 

study were explicated to the Ward Executive officers, and, the details on the benefit 

of doing this study was given to all participants of this study. After sampling, the 

respondents were approached to get their consent to participate in the study and then 

arrangements were made about the time and place to meet for the interviews and 
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discussions. The respondents were assured of the confidentiality and privacy 

(anonymity) of the information were observed. 

3.11 Chapter Summary 

This chapter focused on the methodological issues of the study. In brief, key issues 

in the chapter included: - research design, the area of study, research approach. 

Along with that, other aspects included in the chapter are the sampling procedures, 

whereby the researcher employed purposive sampling technique to obtain the 

participants. Research instruments, i.e. interviews, focus group discussions and 

observations were used in the study. The researcher also explained the data 

collection methods and data analysis plan. In this chapter, anonymity and 

confidentiality were employed to meet ethical considerations which are required in 

conducting a research. A preliminary survey was conducted to improve the research 

tools and ascertain the validity and reliability of the instruments.  
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CHAPTER FOUR 

RESEARCH FINDINGS AND THEIR DISCUSSIONS 

4.1 Introduction 

This chapter presents the findings of the study. It responds to the objectives and 

research questions indicated in chapter one. The findings show the contributions of 

parents as facilitators of literacy development during early childhood in Tanzania. 

Thus, the chapter provides information about the contributions of parents on literacy 

learning of their children during early childhood, the ways parents use to facilitate 

the development of early childhood literacy learning, and the factors that hinder 

parents from facilitating literacy learning among their children during early 

childhood. 

Data collection and analysis procedures borrowed from the Socio Cultural Theory 

developed by Lev Vygotsky (1896-1934) who was born to Jewish parents in Russia.  

Vygotsky‘s Sociocultural Theory of human learning describes learning as a social 

process and the origination of human intelligence in society or culture. His major 

themes stem from the social interaction that plays a fundamental role in the 

development of cognition with two major levels. First, through interaction with 

others, and then integrated into the individual‘s mental structure, others being the 

idea that the potential for cognitive development is limited to a Zone of Proximal 

Development (ZPD). The study findings are from eighty (80) informants. The Socio-

demographic characteristics of the sample population are presented first followed by 

the analysis of both qualitative and quantitative data under specific sub-themes. 
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4.2 The Socio-Demographic Characteristics of Informants 

Table 4.1 summarizes the features of informants in the study. As it can be observed 

in the Table, the sample category varied much in its characteristics. The distribution 

of the informants is as follows: parents (80) male (30) and female (50). The level of 

education and the number of informants in the brackets were as follows: primary 

school (20), secondary school education (35) and higher learning education (25). The 

environment where the informants were taken: rural (40) and urban (40). Economic 

status: least developed (65), developed (15) and social status: married (35) and 

unmarried (45).  
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Table 4. 1: Characteristics of Informants  

Parameter Frequency (n= 80) Percent (%) 

Sex   

Male 30 37.5% 

Female 50 62.5% 

Total 80 100% 

Educational level   

Primary 20 25% 

Secondary 35 43.75% 

Higher learning 25 31.25% 

Total 80 100% 

Environment   

Rural 40 50% 

Urban 40 50% 

Total 80 100% 

Economic status   

Least developed 65 81.25% 

Developed 15 18.75% 

Total 80 100% 

Social status   

Married 35 43.75% 

Unmarried 45 56.25% 

Total 80 100% 

 

4.3 Main Themes and Sub–Themes of the Study 

The main themes were developed deductively based on the research objectives, 

while the sub-themes were developed inductively after a thorough reading of the 

data. The main objectives were the contributions of the parents on literacy learning 

of their children during the early childhood, the ways parents use to facilitate the 

development of early childhood literacy learning and the factors that hinder parents 

from facilitating literacy learning among their children during early childhood. 
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Table 4. 2: Main Themes and Sub-themes of the Study Findings 

S/N Main Themes Sub – themes 

1. Parent contribution on early childhood  

literacy learning 

Male parent contribution 

Female parent contribution 

Advantages of their contribution  

2. Ways used to facilitate literacy 

 learning on early childhood  

The use of spoken words 

Interaction with the environment 

Peer to peer interaction 

Watching TV programs 

Storytelling, Songs and  

Language learning 

3. Factors that hinder early childhood 

 on literacy learning 

Time 

Ignorance 

Financial status 

Gender stereotype 

Traditional beliefs 

Responsibilities 

 

 

 

4.4 The Contributions of Parents on Literacy Learning  

The research sought to describe the contributions of parents on literacy learning of 

their children during early childhood in Tanzania. The informants were asked about 

the extent to which parents are involved in literacy learning of their children during 

the early childhood in Tanzania. The interviews and focus group discussions were 

conducted to elicit the information related to this issue. Table three summarized the 

findings and from then on a discussion of the matters is presented.  
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Table 4. 3: The contributions of parents on literacy learning 

Parameter Frequency 

(n = 80 ) 

Percent 

(%) 

Male parent contribution 30 37.5 

Female parent contribution 

Total  

50 

80 

62.5 

100 

Advantages of their contribution 

Male 

Female  

 

30 

50 

 

37.5 

62.5 

Total  80 100 

 

4.4.1 The Contributions of Male Parents towards Children Literacy Learning 

The study found that the contribution which male parents have on literacy learning 

of their children during the early childhood is little since they spend most of their 

time at work away from their children; therefore, it is difficult for them to assist their 

children in literacy learning. The parents witnessed that they spend very little time 

helping children; they get time to involve their children in doing different things 

when doing domestic activities, like bringing utensils when cooking, etc.. 

…Look, I wake up early in the morning preparing for my work and 

I normally came late in the evening looking tired; so, where do you 

think will I get time to stay and learn with my children, that is why 

it is not often doing that… ( Interview with a parent on 10
th

 July 

2016 ) 

Consequently, the parents who are very busy in with their daily responsibilities and 

cannot employ care givers to take care of their children do leave their children to 

play and learn by themselves; this makes the children play in and with risk materials 

as some of the children were observed during this research. See the picture below. 
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Plate 4. 1: Some children who were found learning literacy skills by playing 

without guidance from parents  

Other male parent informants concluded that they spend time at home with children 

because they did not have formal jobs as their wives; they spend some time talking 

with their children helping them to know different things that surround their home 

environment doing that they play a role in educating their children to learn many 

things that surround the environment they live; hence, facilitating literacy learning to 

their children before formal schooling. 

…I am jobless, so I spend most of my time with my two children at 

home as their mother goes at work. I am helping them to learn 

different things; example, helping them to count numbers, spell 

alphabets and spell words…( Interview with a parent, 13
th

 July 

2016) 
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Plate 4. 2: An interview with a parent 

4.4.2 Female Parents Contributions towards Children Literacy Learning 

The majority of female parents during the focus group discussion witnessed that they 

have many things to contribute to the literacy learning of their children during the 

early childhood due to the fact that they spend most of their time with their children 

talking, singing, training them how to differentiate things, to count and use them 

properly. Urban mothers, for instance, due to the easy availability of learning 

materials, they use to teach their children at home on how to read, to count and how 

to spell words using cards, charts, exercise books and audio visual equipment. On the 

contrary, mothers from rural areas have a scarcity of learning equipment at their 

places; they help their children through talking by repeating various words example 

mama, baba, dada, kaka, njoo, acha, until the child master it, then they jumped to the 

other words to  teach.  

…For my kids, in particular, when I have extra time I pronounce to 

them alphabets like a, e, i, o, u and numbers 1 to 10 and they repeat 

after me. When they are repeating as I pronounce I realize some 

mistakes and correct them. Example, on counting numbers they 

mistake six and nine after six the jump to ten… (Interview with 

parent, 18
th

 July 2016) 
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From the interviews and discussions with female parents, it was revealed that, even 

though female parents are confined to multiple activities at home especially child 

rearing, they get time to teach their children different literacy skills when cooking 

food for the family. In the picture below is one of the parents who was found 

teaching her baby how to grab things with hands. 

 

Plate 4. 3: A woman teaching her baby how to grab things with hands 

The current study found that with a scarcity of learning materials, mothers assist the 

child even through writing on some words, letters and numbers for the child to 

repeat, which facilitate much in literacy learning of their children. 

 Listen, I am poor, what I can do is to write some numbers and 

words on the ground for them to copy. I do repeat the process until 

when they understand how to do it. Therefore, when the child starts 

school, he/she will have gained some skills… (Interview with a 

parent, 15
th

 July 2016) 

Another parent informed the researcher that, though she has not enough time to teach 

her child, she usually asks her care giver to teach her how to do different hand 
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activities at home. This was also confirmed through the observation findings during 

the research as presented in the picture below. 

 

Plate 4. 4: Child learning from her sister how to prepare food at home 

The findings above imply that both male and female parents do contribute to their 

children‘s literacy learning, especially the mothers, whom in most of the time are at 

home and spend more time with their children compared to the fathers.  

4.4.3 Merits of Assisting Children’s in Literacy Learning 

The study revealed that parents who assist their children on literacy learning during 

childhood have a greater advantage to their children when they join formal schools 

as they will be in a safe position to make fast learning and grab many things as they 

had a greater foundation from their parents. The parents also pointed out that helping 

children learning literacy during early childhood build mind of the kid as he/she 

grew up hence being able to understand subjects more easily when at school. 
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… My two children can now spell some words correctly, like baba, 

mama, dada and much more due to the repetition I made to them 

almost every day when they joined kindergarten it will be easy for 

them to understand how to read and write so this is one of the 

advantages of helping them to learn… (Interview with parent, 22
nd

 

July 2016). 

4.5 The Ways Used by Parents to Facilitate the Development of Early 

Childhood Literacy Learning 

Table 4. 4: The ways used by parents to facilitate literacy learning 

Parameter Frequency 

(n = 80 ) 

Percent 

(%) 

The use of spoken words 19 23.75 

Interaction with the environment 14 17.5 

Peer to peer interaction 16 20 

Watching TV programs 13 16.25 

Storytelling, Songs and  

Language learning 

18 22.5 

Total  80 100 

 
 

4.5.1 The Use of Spoken Words 

The study found that there are different ways that parents used to facilitate literacy 

learning to their children during early childhood, various ways were mentioned 

during interviews and focus group discussions. Such ways include matching spoken 

words onto printed words here parents spell words which are written on cards for the 

children to repeat after them. They do that repeatedly until when the child has at least 

mastered to spell to him/herself and, then they move to other words. Another parent 

from low income family witnessed that she used to write words on the ground and 

then spell for his children to respond by repeating the words until they master before 

they move to other words. 
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….I used to make cards; I write either numbers or alphabets on the 

cards for my kids to follow after I pronounce them…. (Interview 

with parent, 25
th

 July 2016) 

Other parents, during focus group discussion, revealed that they normally ask their 

children to bring various tools and equipment that surround the area; in the process 

of a child taking tools and equipment as they have asked. They learn to articulate 

names for those equipment accordingly.  

…. As a parent I used to ask my three years old baby girl to bring 

domestic equipment found around; for example, bring me a cup, a 

spoon, bowl either two or one doing so will help her to know the 

names as well as understand how to count… ( Interview with 

parent, 05
th

 August 2016)   

4.5.2 Interaction with the Environment 

The study discovered that the environment is most sounding way among the ways 

that parents use to facilitate literacy learning to their children, it is found that parents 

whose environment is favourable and attractive are in better position of contributing 

to the literacy learning of their children; example, parents who are farmers or fishers 

are likely to have difficulties in their involvement into literacy learning of the 

children as the environment is not in favor. Parents are encouraged to point and 

name objects to the child‘s visual field, indexed by simple looking, patting, banging, 

or scratching the picture. They are also encouraged to respond to these behaviours by 

pointing to and naming the objects or actions, or emotions, for more cognitively 

sophisticated activities that have attracted the child‘s attention. They are also 

encouraged to support the children‘s interest in whatever is named by animating 

what is shown; for example, by moving their hand up and down to mark the 

bouncing of a pictured ball. Such situations showed that some parents put conducive 

environment for their children‘s literacy learning at the early ages. Through what is 

surrounding, children‘s everyday household activities are natural learning 

experiences for their children to learn counting and number concepts. Children are 
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spontaneously engaged in such activities and, therefore, learning naturally occurs. 

One of the parents said: 

….When I was cooking, I asked her to bring two tomatoes, when I 

was doing gardening I asked her for two more scoops of compost. 

It is not a big deal if she made mistakes; a child needs to sit down 

and do it again …  
 

4.5.3 Peer to Peer Interaction 

The study revealed that peer interaction is a most useful way used by parents to 

facilitate literacy learning to the child during the early childhood. It is said that 

parents do not allow their children of different age groups to interact, this allows 

peers to exchange ideas in different ways while playing together. In so doing, those 

who are slow learners will have opportunities to be assisted by their fellow children 

who are better off and have information that the others did not have.  The study also 

found that children learn better when  taught by peers ,  they normally create a sense 

of trust to each other and believe on the things that they are taught by the peer group 

members. 

…. I normally allow my children to interact with their friends 

playing different games and performing different activities; I 

believe, in doing that, the children are learning something…. 

(Interview with parent, 29
th

 July 2016) 

4.5.4 Watching TV Programmes 

It is revealed, in this study, that parents also allow their children to watch different 

television programmes that are broadcasted on different television stations as one of 

the ways of facilitating literacy learning. Children learn about the shapes of letters 

and words‘ sounds by hearing and watching the name of a letter, tracing the letter 

shape, after that they practice writing the newly learned letter on their own. Also, 

one parent remarked, during an individual interview saying that watching television 
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helps their children to know different songs, counting numbers and pronouncing 

alphabets the way they use to watch. 

….My two children do like to watch a TV programme known as 

kids‘ corner on television right after the programme ends you will 

find them either counting or pronouncing different words as they 

watched in so doing they obvious learning…. (interview with a 

parent, 10
th

 August 2016) 
 

4.5.5 Storytelling, Songs and Language Learning 

The study found that parents use storytelling to facilitate literacy learning in early 

childhood. In this, a parent narrates an impressive story to his or her kid. It is also 

revealed that the kind of story given to these children aim to bring the concept of 

literacy learning before joining school, where, parents use their free time to sit with 

their kids and narrate to them impressive stories which will leave their children 

eager to join school. The stories focus on helping the children to know how to count 

numbers and how to articulate different sounds.  

Furthermore, parents use songs to facilitate literacy learning in early childhood. 

They sing songs which aim to teach them how to count numbers, how to articulate 

some alphabets among others. By singing songs, children repeat after them 

continually until when they get the concept intended. For example, songs to 

understand the vowel where each vowel is related to some things they know are 

available in their environment. One of the parents sung this song in her mother 

tongue so that her child could grasp well the primary vowel sound; 

Chakubimbi chakubimbi           -Masoya 

Alesile omutindo guya              -Masoya 

Ogwo kulya emfuma ne ebila     -Masoya 

   A  - Abana 

   E  -  Entebe 

   I  -  India 

   O  - Ocean 
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   U  - Uhuru 

   Ta –  Tanzania 

The song above means that the person named Chakubimbi brought a new style of 

eating sweet potatoes and a certain type of bush potatoes then they pronounce the 

alphabet a, e, i, o, and u with the word which begin with those alphabets. Therefore, 

through singing a parent can facilitate literacy learning in early childhood. 

In particular, the researcher discovered that language learning and literacy learning 

must be seen as distinct but interdependent processes, each requiring careful 

instruction. Care must be taken during the early years of mother-tongue medium 

instruction to support the systematic introduction and consolidation of the additional 

language so that it can ultimately become a teaching medium along with the mother 

tongue. The language of instruction is a key component of successful early-grade 

learning, and especially learning to read and write. The improvement in educational 

achievement for Africa‘s children is only going to happen when those children can 

learn in a language they speak. In addition, the use of the child‘s mother tongue for 

learning has been shown to accelerate the learning process significantly beyond the 

normal rate for schools using the official language as a medium of instruction. 

Multilingualism must be seen as a resource, and must be used intentionally to 

strengthen the child‘s ability to learn curricular content. When parents use mother 

tongue to their children at home, it helps to facilitate literacy learning in early 

childhood. 
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4.6 The factors that hinder parents to facilitate literacy learning among their 

children during early childhood. 

Table 4. 5: The factors that hinder parents on literacy learning 

Parameter Frequency 

(n = 80 ) 

Percent 

(%) 

Time 12 15 

Ignorance 14 17.5 

Financial status 13 16.25 

Gender stereotype 11 13.75 

Traditional beliefs 16 20 

Responsibilities 14 17.5 

Total  80 100 

4.6.1 Time  

The study found that time has been the main factor that hinders  parents from helping 

their children with literacy learning; it is revealed that most of the parents have 

different activities that they attend every day to earn their life. So, since they spend 

such time working they felt no time to help their children with literacy learning. One 

of the parents from Buhongwa, during an interview with him, revealed that he works 

early in the morning for the morning shift at fishing activities; he works throughout 

the day up until around 9:30pm, so he normally comes late at home. For that case 

time for him is very limited to practice his duties and help his children with literacy 

learning.  

My son, our daladala work does not give us time to stay home with 

family; I wake up 5:00am and go back home 11:00pm where I find 

all my children had slept; where will I get the time to teach them? 

Let them grow so that I will take them to school for the teachers to 

do their job (interview with a parent, 13
th

 July 2016). 
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The research also found that parents do not give enough time to help their children 

on literacy learning just because they do not want to do so; they rather go to local 

clubs to have local drinks than assisting their children at home. 

….When I am done with my daily works (kibarua), I normally 

come home tired, so to have a good sleep I must drink and have a 

little chat with my other elders….(Interview with parent, 10
th

 

August 2016) 

 

4.6.2 Ignorance 

The researcher found that ignorance is one of the factors that hinder parents from 

facilitating literacy learning in early childhood. It was discovered, through this study, 

that some of the parents interviewed did not go to school which made it difficult for 

them to assist their children to learn how to read and write as the parents cannot even 

know how to read and write even a simple material given. One of the parents 

concluded by saying: 

…. My son, I did not go to school so what am I going to teach my 

children and how, mmh! I normally wait for them to grow and send 

them to school, they will be taught by the teacher, I have no 

another alternative…. (Interview with parent, 28 June 2016) 

4.6.3 Financial status 

The research revealed that financial status is one among other factors that hinder 

parents from facilitating literacy learning to their children, through observations and 

interviews made; it was revealed that due to the lack of money to smoothly running 

the family, many parents found themselves working on different activities rather than 

helping their children to know how to write, read, and arithmetic a typical example 

are the families living on shore of the lake Victoria are much of the time busy with 

fishing and farming which made them spend more time at shamba than at home.  

…. Look here brother, my family is poor as you can see so I have to 

work hard every day to get at least money to feed our stomach. 

Therefore, I do not have much time to spend with my family, especially 
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the children and teach them even though a like to do so…. (Interview 

with parent, 05 August 2016) 

 

4.6.4 Gender Stereotype 

As observed in the study, gender stereotype emerged as one of the factors that hinder 

the facilitation of parents toward literacy learning of their children, some of the 

families whose ideas are pigeonhole in nature; especially men, ignored their role as 

parent in rearing child claiming that child care is the work and an activity of mothers, 

fathers have nothing to do with it. In such case mothers find it difficult to help the 

child in literacy learning due to many activities that are vested to them like cooking 

for the family, fetching some water, and collecting firewood which in turns to make 

it difficult to help the child. 

4.6.5 Traditional Beliefs 

The study found that traditional beliefs are another factor that obstructs some parents 

from facilitating literacy learning to their children during early childhood. It has been 

discovered by the researcher that  men, in some tribes, believe that women are 

responsible for taking care of their children so they do not get involved in children 

development, including facilitating literacy learning in early childhood. Their work 

is to find food for their family and other activities like fishing in Sweya village and 

Luchelele ward, and pastoralist in Maliza village. Here facilitating literacy learning 

to children in early childhood becomes difficult because most of these women in the 

mentioned areas do not know how to read and write so it becomes very problematic. 

Men also do not support girls‘ education because they believe that they are for being 

married and not to go to school, so there is no need to facilitate literacy learning for 

them. 
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4.6.6 Responsibilities  

The study found that responsibilities is also among the factors that hinder many 

parents from facilitating literacy learning to their children during the early childhood, 

it has been discovered that most of the parents, both in urban and rural areas, have 

different responsibilities which hinder them from discharging their duties as parents, 

particularly in helping children to gain literacy knowledge. The research also 

revealed that big families in most of the families emerged to be the reason for the 

parents not to able fulfill their duties at home, especially that of helping children on 

early literacy education as, in most of the time, they have other responsibilities like 

feeding, clothing and shelter live apart literacy learning which is vital in the future of 

the children.    

4.7 Study Assumptions against Study Findings 

Grounded on the findings of the research, the following is the relationship between 

study assumptions and study findings. 

Assumption 1:  

Parents in Tanzania have a large contribution towards their children‘s success in 

literacy learning during early childhood.  

This assumption appears to be true due to the fact that both mothers and fathers do 

participate in facilitating their children to gain literacy skills during early childhood 

in Tanzania. The study indicated that both parents in urban and rural areas contribute 

much on early literacy learning of their children. As it is revealed by the majority of 

informants during interviews and FGDs the parents witnessed their involvements to 

their children early literacy learning by showing different ways they use in the 

facilitation of their children preschool education. 
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Assumption 2: 

The dominant strategy deployed by parents to make their children literate is a direct 

teaching of the 3Rs.  

This was true due to the fact that parents during interviews and FGDs indicated that 

all the ways and strategies they used are linked directly to the teaching of reading, 

writing and counting hence facilitate the process of literacy learning to their children 

before formal schooling. Parents think that the ways they  guided their children to 

learn some skills during the early childhood stages have a better advantage to the 

future learning of their children.  

Assumption 3:  

Development of early childhood literacy learning in Tanzania is not an easy task; it 

faces a number of challenges. This assumption was confirmed to be true due to the 

fact that parents, regardless of working harder to assist their children in the early 

childhood literacy learning, they are facing multiple difficulties to smoothly play 

their role as parents. This challenge includes time, ignorance of some parents, 

financial status, gender stereotype, traditional beliefs and responsibilities.  

4.8 Discussion of the findings 

4.8.1 The contributions of parents on literacy learning of their children during 

early childhood 

Concisely, the study findings show that, though little, parents have contributions in 

early childhood literacy learning; the parents interviewed revealed to be active 

participants in their children‘s early literacy learning. They recognise the importance 

of early childhood literacy learning for the children‘s future and their academic 

achievement and they would like to be more involved in literacy learning of their 
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children. Consistently, the study also found that, within the context of extreme 

poverty, in the parts of rural areas, especially the farmers who depend on seasonal 

farming activities to earn their life, the involvement towards their children literacy 

learning are rarely seen due the fact that, in most of the time, they seek to earn life 

for the day living behind their families; hence, it becomes difficult to contribute 

much to literacy learning. 

Nevertheless, according to the study findings, the contribution that parents have to 

early childhood literacy learning of their children from rural and urban areas differs 

due to the differences in the accessibility of different learning materials found at 

urban areas against those found at rural areas. If the learning materials found in 

urban areas could also be easily obtained in rural areas, it could be easy for the 

parents in rural areas to participate in the early childhood literacy learning of their 

children. Additionally, these findings collaborate to many other studies (like 

Childs, Fantuzzo & Tighe, 2000; Haki Elimu, 2012; Uwezo, 2011; Mukanzi, 2005, 

Mukuna, 2012). 

4.8.2 The Ways which Parents Use to Facilitate the Development of Early 

Childhood Literacy Learning 

From the analysis of the data collected from the field, it was revealed that parents as 

facilitators use different ways during the development of literacy learning in early 

childhood. The ways they use are such as spoken words, interaction with the 

environment, peer to peer interaction, watching TV programmes, storytelling, songs 

and language learning which are used by the parents in Nyamagana District  to 

facilitate literacy learning in early childhood. Furthermore, the study showed that the 

ways parents use to facilitate the development of early childhood literacy learning, 
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played a major role in helping children to become literate mainly on counting and 

reading.  

Moreover, the magnitude of children that emerged interested to comply with the way 

that parents used to facilitate literacy learning during early childhood comes from 

urban areas, especially to the places where there are low income families. It is from 

these families where children interact with each other and with the environment 

playing together and so helping each other to know how to count or speak words 

correctly. In rural area, family story telling through traditional dances and songs has 

helped much to make children understand various words before their formal 

schooling and this will eventually play a major role by the time they join schools 

4.8.3 The Factors that Hinder Parents from Facilitating in Literacy Learning of 

their Children during Early Childhood Stages 

The study indicated that there are practical challenges affecting parents as facilitators 

of literacy learning during the early childhood in Tanzania which is more likely to 

affect the process of learning literacy. These challenges were well known by both 

parents and the community as well. Time, ignorance and financial status, seemed to 

touch most of the respondents during the interviews and FGDs. They felt that these 

challenges, that are looming the early childhood literacy learning process, are created 

by the community and the government itself as they do not trust how the government 

acts upon the policies concerning early childhood and how much education does the 

government give to the community to understand the benefits of early childhood 

literacy learning. Furthermore, interviewees seemed not to trust the politicians as far 

as early childhood literacy learning is concerned. They advocated that political 

influence must be reduced to some critical matters like the early childhood literacy 



61 

learning. The findings corresponded to (Coleman & Churchill, 1997; Haynes & 

Comer 1996) barriers of parental involvements. These parent-centered barriers 

include the lack of time on the part of parents, the lack of parent education to help 

with homework, economic constraints, the lack of transportation, the lack of 

appropriate childcare, language and communicating barriers, diverse linguistic and 

cultural practices and that work schedules of parents limit ability to attend well to 

their children. There is an array of research that came with the similar findings (for 

example, see Childs, Fantuzzo, & Tighe, 2000; HakiElimu, 2011; Mukuna, 2012; 

Mukanzi, 2005). 

4.9 Chapter Summary 

This chapter presented the data, made the analysis of the data and discussed the 

findings with reference to the research assumptions held by the researcher prior the 

conduct of this research. In the main, the study found that parents are aware of the 

importance to be involved in their children learning about the early literacy; 

however, their involvement is affected by a number of challenges as presented in the 

chapter and summarized in the next chapter. 
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CHAPTER FIVE 

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 

5.1 Introduction 

This chapter delivers a short description of the major issue of the study, as well as 

the conclusions and recommendations of the study. The chapter provides a 

conclusion basing on the specific objectives of the study and lastly the chapter 

provides the areas that this study did not cover to reveal the gaps that are still 

available for further research. 

5.1.1 Summary of the Study 

The research was proposed to describe the contributions of parents as facilitators of 

literacy development during the early childhood stages in Tanzania. The specific 

objectives of this study were to describe the contributions of parents on literacy 

learning of their children during the early childhood stages, to examine the ways 

parents use to facilitate the development of early childhood literacy learning, to 

assess the factors that hinder parents to facilitate literacy learning among their 

children during the early childhood stages. 

Data were collected from 80 respondents whereby males were 30 informants and 50 

were females. A purposive sampling technique was used in sample selection. 

The major methods of data collection were mainly qualitative and little quantitative 

for quantifying some phenomena. The findings of the research have been presented 

in detail in chapter four. 
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5.1.2 Summary of the Findings 

5.1.2.1 The Contributions of Parents on Literacy Learning of their Children 

during Early Childhood in Tanzania  

The study found that parents do participate in developing literacy skills to their 

children during the early childhood stages in Tanzania. Parents, especially, the 

mothers emerged to be the ones who contribute to early childhood literacy learning 

as compared to fathers as revealed through focus group discussion and interviews 

done in the study. Furthermore, the study revealed that mothers do spend much time 

with the children since, in most of their time, they spend at home taking care of the 

children; this is why they contribute much on the early childhood literacy learning. 

Moreover, the study found that, regardless of other responsibilities, fathers also 

contribute to their children on literacy learning though they spent little time with 

children at home. However, from the findings obtained from the analysis of the data 

in this study revealed that parents‘ contribution to the early childhood literacy 

learning of their children from the rural and urban areas differs due to the differences 

in the availability of different learning materials found in urban areas as compared to 

those found in rural areas. If the learning materials found in urban areas were also 

available in rural areas, there would be similar or nearly similar contribution of the 

parents in the early childhood literacy learning of their children. 

5.1.2.2 To Examine the Ways which Parents Use to Facilitate the Development 

of Early Childhood Literacy Learning  

This study confirmed that there are different ways that parents use was true due to 

facilitate the development of the early childhood literacy learning. This study 

revealed that the ways that parents used are indeed useful in the process of helping 

children literacy learning; these ways includes the use of spoken words, interaction 
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with the environment, peer to peer interaction, watching TV programmes, 

storytelling, songs and language learning. Interviews and FGD with parents indicated 

that the ways are beneficial to the facilitation of the early childhood literacy learning 

because these ways helped their children to understand various alphabetical words, 

counting and reading some sentences correctly. For example, the use of spoken 

words to children made them remember the words which, in turn, helped them in the 

process of constructing simple sentences, watching TV programmes helped the 

children to understand how these words are pronounced and written at the same time.  

5.1.2.3 To Assess the Factors that Hinder Parents from Facilitating Literacy 

Learning to their Children during the Early Childhood Stages 

The study found that there were many challenges that are associated with the 

contributions of parents as facilitators of literacy development during the early 

childhood stages. These challenges were both actual and the potentials which seem 

to affect the implementation of the literacy learning development during early 

childhood. These challenges include time, ignorance, financial status, gender 

stereotype, traditional beliefs and responsibilities. Among other things, the 

community at large is not aware of the benefits that are brought by the early 

childhood literacy learning  to their children; hence, making it difficult to find 

solutions to curb the challenges that hinder the implementation of early childhood 

literacy learning.  

5.2 Conclusions 

There are key conclusions which can be drawn in this particular study regarding 

parents as facilitators of literacy development during the early childhood in 

Tanzania: the parents‘ contributions, ways and challenges. The illations are grounded 
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on the goals of the study. Parents are very important in bringing up their children to 

their education. It has been recognized that the early childhood literacy learning is 

very crucial in laying the foundation for the future educational development of the 

children. The process of bringing up children to literacy learning is a responsibility 

of all parents, i.e. mothers and fathers at home as well as guardians and the society at 

large. However, in Tanzania, this might not be considered much in the society today. 

As it was found from this study that parents and the society seemed not to 

collaborate when it comes to the duty of helping children in literacy learning as 

parents isolate themselves from the society‘s thinking that a child is only reared by 

its family. This is due to the emergency of different styles of life in the societies, the 

styles which are not conducive to children wellbeing. 

This study has revealed a good participation of parents in their contributions to the 

early childhood literacy learning though it has been faced with multiple challenges 

which, in one way or the other, it hinders the smooth running of parents towards 

their contributions of literacy learning to children. Time, ignorance, financial status, 

gender stereotype, traditional beliefs and responsibilities were particularly cited 

among the most limiting factors for effective parents‘ contribution to the early 

childhood literacy learning.  

5.3 Recommendations 

In the light of the research results and conclusion, two types of recommendations are 

poised; these are recommendations for implementation and recommendations for 

further studies. 
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5.3.1 Recommendations for Implementation 

On the basis of the findings and conclusion of the study, some of the challenges can 

be overcome by the parents, policy makers, community and administration to take 

action; mostly, the following recommendations are made: 

Time: parents should set well their time table so as to have time for their children at 

home. As early childhood literacy learning require time and attention to children, 

parent have to make sure that they allocate time to guide their children in the  

literacy learning of their children to build a better foundation of their children‘s 

lives.   

Ignorance: education emerged to be one of the challenges that parents face on their 

way to guide their children in the early childhood literacy learning; in that case, to 

proper implement this, parents should seek education by enrolling themselves in 

various adults education centres were they could learn literacy skills which will, in 

turn, help them to assist their children to gain literacy skills at home. Also, the 

government should create a friendly environment to the parents who did not attend 

formal school for them to be convinced to join school at their age. Also, the 

community is not well informed that participation in the early childhood literacy 

learning is for their own and future benefits of their children. People must be 

educated on the importance of early childhood literacy learning in creating a positive 

human capital. All local leaders should take the position to educate the community 

on the benefits of the early childhood literacy learning in their society; for example, 

members of parliaments, councillors and other education stakeholders should 

educate or provide a platform for parents to learn the skills. The increased 

community awareness will result in higher participation in early childhood literacy 

learning. This would help in creating a common understanding and awareness 

regarding the early childhood literacy learning in Tanzania. 
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Financial status: parents are confronted by a number of barriers like poverty which 

keep them from fully participating in their child‘s education; they have to give time 

to the family regardless of how much busy the parents are in fighting to survive 

through doing different activities. The Government can also help to alleviate some if 

not all of these obstacles through creative use of their own resources as well as those 

resources available within the community; in doing that, it will help the families to 

have time with their children and, hence, contribute to literacy learning of their 

children. 

Gender stereotype: education is needed to rub this pigeonhole nature to male parents 

(fathers). This can be done through different meetings at the village level where 

some wise men and experts in home affairs may be used to educate others about the 

benefits of rearing child in collaboration with their wives at home in relation to the 

early childhood literacy learning. In such respect, fathers will understand the merits 

of helping their children, especially before formal schooling.   

Traditional beliefs: societies of different characteristics have different customs and 

traditions that act as the heart of their daily living. And these traditions are the ones 

that build the intended society from its positive achievements, but it is within such 

customs and traditions were there are outdated cultures that have no use in our lives 

today. Among others are the beliefs that child caring is for the mothers and girls are 

not to be educated if early childhood literacy learning needs to be positive to the 

family and society at large; these beliefs have to be taken away to help children to 

positively develop.  

Responsibilities: both parents should understand that child care is the household task 

of all parents, as every parent has roles to play for the wellbeing of the children. In 
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doing that, the process of facilitating early childhood literacy learning will mature 

positively. 

5.3.2 Recommendations for Further Studies 

This study was limited the contributions of parents as facilitators of literacy 

development during the early childhood development in Tanzania focusing on the 

contributions, ways and challenges. The researcher recommends the following: 

Further studies should be undertaken to investigate the contribution of parents as 

facilitators of the literacy development during early childhood in Tanzania. Such a 

study would really help in devising parents to involve much on the literacy learning 

of their children giving those skills before they join formal schools. 

The data for the current study were collected only from Nyamagana District in 

Mwanza City something which limits the generalization of the findings of this study. 

Therefore, similar studies should be conducted in other districts in Mwanza Region 

and other regions to investigate the same issue for better generalization.  

Other researches on the contributions of parents as facilitators of literacy 

development during the early childhood stages in Tanzania should be carried in 

other places within the country where the community has a high level of education 

so as to understand whether the study will reveal the same outcome. 

Policy makers and the Ministry of Education and Vocational Training should ensure 

that they collaborate to make if not improve the policies regarding  the roles of 

parents on the early childhood literacy learning research findings and implement 

them in the national education system to prepare well the children‘s before formal 

schooling. 
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APPENDICES 

Appendix A: Interview Guide for Parents/Guardian 

Dear respondent,  

The following questions seek to collect information on parents as facilitators of 

early literacy development during early childhood in Tanzania. You are kindly 

asked to give the required information according to questions or any other assistance 

as far as this study is concerned. The information will be used for the intended 

purposes and remain confidential even after completion of this study. 

A.PERSONAL PARTICULARS 

1. Sex…………     2. Age..................................... 3. Educational level......................... 

4. Professional qualifications............................... 5. Working experience..................... 

6. Number of children………………... 

B.QUESTIONS 

1).  What contribution do you have as a parent/guardian on literacy learning of 

your children? 

2).  According to your experience as parent/guardian what do you think are the 

advantages of assisting your children in literacy learning? 

3).  As a parent/guardian what are the ways you use to facilitate the development 

of early childhood literacy learning? 

4).  How do you use them (ways mentioned above) to facilitate literacy learning to 

your children? 

5). You as a parent/guardian what are the challenges that hinder the facilitation of 

literacy learning development to your children? 

6). How could those challenges be combated? 

7). If given a chance to suggest what do you think should be done to facilitate 

development of early childhood literacy learning? 
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Appendix B: FGD guide for parents/guardian 

1) What contributions do you have towards your children literacy learning? 

2) Is there any merit of assisting your children in literacy learning? 

3) What ways do you use to facilitate literacy learning of your children? 

4) To what extent do the ways you use facilitate literacy learning of your children? 

5) Are there factors that hinder you as parents to facilitate literacy learning to your 

children? 

6) Suggest the ways that can be used to improve the development of early 

childhood literacy learning. 

 

THANKS FOR YOUR COOPERATION 
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Appendix C: Things to be observed 

1) Parent –child communications 

2) Parent – child activities 

3) Parents responses towards child questions 

4) Child learning  

5) Parent support  

6) Parent – child interactions 
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Appendix D: Permission Letter from the University of Dodoma 
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Appendix E: Permission Letter from Regional Administration and Local 

Government 

 

 


